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.in September, l978.

.« INTRODUCFION . .

<3 v
* In light of a decreaSing student population in the

Plainview- 01ld Bethpage Central School District and con~

_ cern,fo ,/proper ut111zat1on of ex1st1ng schools whlch

would reflect the educatlonal needs of chlldreﬁ" the

'Board of Educatlon approved a reorganlzatlon plan wh1ch

will change the Howard B. Mattlln 3 n1or H1gh School

Pla1nv1pw, New_York,‘lnto a m1ddle school (grades 5 8) .

¢ . AN
AN

The need for secondary school teachers, who ‘would .

~1)..

soon be Jo1n1ng their elementary school Counterparts to
o
become more ch11d centered was- self ev1dent Thus, an

’important thrust duriné the Wdays of change" wh1ch 11e

i a

ahead would be "the need “for. a program which would in-

crease self- awareness and focus upon thé adult's human-

5 - .I.

istic rnteractlons ‘with children.

-

‘The Maxi II practlcum designer developed a program

whose scope touches upon several h1gh11ght act1v1t16s,
I

ve

’

)

all 'with a commonallty of purpose, nam%lyﬁ to make teachersi

& e

more aware of the1r behav1or w1th chlldren and, at the ,same

. . A s
P ’ . . .‘«4 .

) .'(a.‘,"——ff'"fi‘f




" thus’ a11ew1ng the reader to become more familiar wi\g the

o - (xii)

]

" time, to have. ch11dren 1mprove theJr perceptions of the

teacher in humanistic terms. - The '"Mentor-Child Program"

‘was designed to Serre as the vehicle for aChieving these

 goals.. . : S

Fad &

The f1rst<aspect of the practlcum concerns itself

with a hackground of the school district’ communrh{ itself,

-dynamlcs of the geographlcal area. An understand11

o

o

"this serves to 1n§r9ég§e,the reasoh for and‘theupurpose of

the‘undertaking;

The second aspect refers to a review .of the 1iterature,

'aWarenees of which would enable the reader'ta gain a

broadened view of programs and projects of a same or similar
. o . o . . B - - .
-nature from a national perspective. : 2

v _ , , :

"Following this, discussion centers on the procedures
used for the identificatioh'of both student and faculty
'groups'seleetedvfor participation in the program:',This is .

referred to as PHASE_ONE,

B

PHASE TWO turns its attention to the dynamics involved

in the menitoring of interactions between teacher and child




C(xiii) .
participants. A description of record keeping pfocedures

~and an‘analysis of the monitoring activity are included.

”PHASE‘THREE focuses upon the develppmént'ofwa student _

attitudinal instrument which would be ui7&’to determine.

whether there was significant growth in 'the children of thé,

program as it refers to ‘their pre- and pdst—attitudinal'
views of teachers. Similarly, the instrument was used to
m@ashre the attitudinalvviews»of a control group of

children who did not:particibate in the prpgrém.

o

PHASE FOUR of the practicum effort focuses upon the

dynémics“associated\with,the program teacher's monitoring

~of his own classroom-behavior. The.deVelopment of the in{A,

'struﬁeﬁt 9sed, as well as an analysis of the individual
N péréiCipant's pré and post program frequency of reported
negaﬁivism, is offered. 1In addition, supplemental in-

I3l

‘“yestiga?i°n5 made, which'help to validate this aSpect of

the undertaking, are .noted.

PHASE FIVE concernS'itseif with the state furded
Human Relatidns.Proéram experieﬁced by the érade level
children along with program pérticipants and'othér'volun—
teer faculty members. It describes the human dynamics

v

cused to improve upon the much needed "bridge of

e




A ¢ 7 2

 communication".between adult and child. Evaluations of

‘the program, from both the adult's and child's pet;

spective, ére incorporated into the body of the report

on this Phase.

<

PHASE SIX descrlbes the ongoing monthly profe551ona1
meetlngs-held for program teachers with Spec1a115ts in |
’:the field of human dynamics. The utilization of building
and district staff, authorities in their own.rigﬁt for

~ _the sharlng of knowledge and 1n51ghts as to percon to-‘

person 1nteract10ns was a most important aspect o] qthe

T

total .undertaking.

Lastly, an evaluation from the perspectives of

‘teacher and child participants, as well as the practicum =~~~

designérg helps to bring all activities associated with
the program into a proper £ocus.
In 1ts ‘totality, the "Mentor Chlld Program" affords

multi- faceted thrusts into an area in whlch the teacher

and Chlld serve as agents of rec1proca1 change..




'THE "MENTOR" AND CHILD-AGENTS OF RECIPROCAL CHANGE

: Leonaf& Smith
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. 1Assistgnt Principal, Howard B. Mattlin Junior High
School, Plainview, New York, 1,400 pupils, junior high.




_BACKGROUND FOR THE MAXI II PRACTICUM

I.. ChangingAStudent Population

Because‘bf.é.declining student enrollment, the Board
of Edugation'of the PlainviewFOIa‘Bethpége Céhtrél Séhopln
‘;;District, Plainview, New ¥ork’éppfovéd a;five year re-
Orgéniiation pién at a special meeting>he1d on'March‘llg

A féQGIUfion,~uhaniﬁously adopted, set ihe 1éhg

 range edubationélyplan for district organization on a
K-4; 5-8; 9-12 grade level pattern; to be fully imple-

mented during the 1978-1979 school yeaf."At'piesent, the

”orgahizational'péttern_caii;mféfméwk—6; 7:§;7fajiiwéféaéw- o

level distribution.

‘Between that Mafch'li datevahdeeptember,‘1978, four
of the district elementary_schoolé Wouldfbe closed,-ahd
the two junior’high.schodls would be transformed into

vgrades 5-8 middle schools. The'fwbv&istrict senior high

schools would become four;Year high school's.

P

. The need for such a move is due to the result of a

'shift in student population'from‘a'high of 12,000 in 1966

=2




‘slgner develop a program which would help secondary . \

3

to the current population of 9,800 and the anticipated

totaltof"6,900"in"1978x This prqjection being the re-
sult of'a'demographic"study:made previoﬁs tovthe'Board'

of Educatioh action.

-

Understanding that the sooh-to_be created.middle

>

‘school would be composed of a blend of elemehtary~and

secondary teachers, the Assistant Superintendent of

Schools for Instructien asked that the practicum de-

'person to- person bas1s thus becomlng more "ch11d" T

school teachers currently subJect mattér or1ented to

become more. sensltlzed to the needs of students on a

or1ented, The need for such was rather obvious s1nce

‘fgradesugﬂand 6 children (10-11 ‘years of age) were to

beCome a part of the building's student population.

Our4eXperience has shown that in a‘genera1~sense
the seCOndary school teacher views h1mse1f as a"s ubJect

matter d1ssem1nator” with-a role wh1ch addresses itself

‘to scholarshlp rather than to meetlng the human1st1c

',needs of young children.

-

The need to have the secondary school teacher become

more chi1d¥centered_with a sharper focus upon meeting the

833
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humanistic needs of young children has been_recegnized .
“as being an important aspect of the district's reergahif

©

zation program. A S

II. Practicum Objective
The Maxi II Practicum Objective'is:
To design and ‘implement, fer a group

of selected teachers, a program of ) ‘ CA

Y

JOrganlzed experzences Wthh will make

' them more -aware of their own behavior

with children and bring‘about change
in a direction perceivedfﬁyféhe~
teechers themselves, studeﬂis,'ah&

the practicum @ésigner td be positive2

B

rather than negative. »

o

The term ”Mentor”3 will be use& to identify those : -

faculty members participating in the program.

Zpositive Change in Behavior: is defined as a reduction
in the frequency of items which appear in the -instrument
entitled ”Monltorlng of Mentor Behavior," as well as a
reduction in the frequency of d15c1p11nary referrals
made by '"Mentors. s

3“Mentor,” Webster's New World chtlonary, 2nd ed New
" York: The World Publishing Co., 1970. iMentor is c1ted

of

<~y

Ly




III. The Plainview-01d Bethpage Community
A middle income suburban community, Plainview-0ld
Bethpege isqloceted"abproximately thirty miles easﬁ of

New,yerk City. The‘popu1etion'is composedfof about

'34,000 residents with many of the business and pro- -

fessional homeowners commuting to New York City for

o

" employment.

”““diStTittfbbundaries;“most“ofmthe“TeVenuemcomes~from ~mwwﬁ4t~wfw*m

——There is Tittle industrialization within the school

taxes levied against the homeowner.

. The community is, and haé been, supportive‘ef pro-
grams of educatlonaJ excellence. ‘The schooi'&istrict,
1tse1f ds the result of centrallzlng the Plalnvlew and

[

the. 0ld BEthpage'dlstrlcts into one central amalgam.

During the time ofegreatest enrollment, there were
nine eiementary, two junior high, and two senior high

schools. The reorganization ﬁattern will call for four

‘elementar&, two middle, and two high schools.

b,

3.

in quoted manner thls?tlme, herelnafter, quotation mark:
will be..deleted.)
"Mentor" is described as "a wise, 1oya1 advisor."

P - T e




IV. The Howard B. Mattlin Junior High School

The school was named for a deeeased former Presiderit
of the Board of Educétion,'having been, up to the time
of his untimely deéath, a brofesser of Edﬁcation~at New

~York University.

Opehed:. December, 1963
Capecity:_ ‘ 2;200
- Size: .207,755 square feet
r‘Cost*~ B $3,880,388 -

Cost perredﬁare foot - $18.68

"The Mattlln Junior ngh~Schoo; 4 1n a pro;ect con-

ducted by Systems Development Corporation and sponsored

by the U.S. Office of Education, was named as one of 12

schools in the country that have 'most effectively imple—f

mented educational change.'

R
L8

N ’ The architectural solution places three houses‘

\\

around a central building that contains common academic

and other facilities. Elevated bridges connect‘thevele—

ments and\adjust dlfferences in the site grade. The

1aV1sH use of\\eurtyards carries out the vaguely Spanlsh

4Judlth Murphy, Middle Schools, New York: Educationalt
Facilities Leboratorlee\ ‘June, 1965. ’




7
intént'of.the Perkins ahd Will dgéign.‘ Eaﬁh house has':
a team téachipg centér,~ZO-Ciassroéms-which open'qff”f
double;loaded”cérridors, andnin'éach,-a pair of class- ~
rooms on either side of the build{hg can be ﬁhroﬁn into

one by means of operable panel-type walls.

It is a dramatic séhoollwhich_has kept abreast

and- attuned to the problems and oppprtunities of change{

.

Y

- V. Phasesof the Maxi II Practicum

The following phases of the Maxi II Practiquﬁ serve

- as vehicles for effecting change in the teacher‘s-re—

lationship with students as children:

PhaSeci. . Student‘Ggoup§ and Faculty Group

| ‘ | Idéntiézﬁatipns |

Phase II;'_’The Monitorin; of Mentor-Child Inter-
_ Agctions‘ " |

‘Phase ITII. The Stuﬁeht’Atfitudinéi Instfument

.(Opinionnaire)’

‘Phase IV. . The Monitoring_of Mentor Behavior .
 Phase V. The Human Rélaxioﬁs-Wofk§hop.Prbgram

Phase VI:‘ Mentor Professional Meetings

vt s e e e




REVIEW OF THE LITERATURE

The Educatlonal Resources Informatlon Center (ERIC)

| system was used to search out s1m11ar work or research

: carr1ed out elsewhere and documented The search was

done” through the fac111ty located in the Board of. Co- " o %&R.
operatlve Educational Services (BOCES) Center, Westbury, |

”
New York. : ~

Search modes.used
00001——Human Development BehaV1or--Development
| ehav1or Change _7(
00002——M1ddle Schools, Junior High 8chools, Junior
H1gh School Students | .. |
00003—-Combined,modes l and 2 -

A number of feported programs instituted throughout

",the country wh1ch focus upon 1mproved understandlng be -
" tween adults and chlldren seem to have 'use of drugs |

serving as a motivational base for 1nvest;gatlon and

implementation.
A good deal of the reporting focuses upon '‘inner

Lo

city,'" "nonwhites," "American Indian," and "Mexican"

‘o




o

-, B
e

-_youngsters.“\Ihese children have'been categorized, in a
general sense,-as\d}sadvantagednadolescents.

It appears that there has not been as dlarge a
thrust made on the problens and ne@d for 1mproved human-
lstro teacher child relat1ons in wh1te, mlddle class,

y suburban. commun1t1es. These ch11dren suffer, in many
‘ways, from similar cond1t1ons as their city- ethnlcﬁpeer
'groups.'

a

The ERIC search'revealedplittle of an exact or similar
‘nature as thfs Maxi II effort. /However,tthere appears in
‘the,iiterature,certain elements'of indiVidual reports'which
‘are associated with the Mentor/Child Program. |

Christensons-descrihescarjunior high school model
‘schools project which focused upon:getting to know stUdents
as human‘beings.naﬁe explains how the roles of the princi-.
pal, the teacher, and the student'have changed as a result
of the new program. The spec1a1 role of teacher counselors,
who played a dramatlc part in the program s offerlng, is-

. also dlscussed

5George A. Christenson, "Trump»s Model. School--The Humane'
Junior High School,' paper presented at the Minnesota
~School Facilities Counc11 Symposium, 1 November 1972,

~Albany: Board of Cooperative Educational Services. ED073532.

e

-l
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© Stepanov1ch6 discusses a reorganlzatlon plan by
.Wh]Ch one 1arge 1,600 puplllJunlor h1gh school is belng - e
d1V1ded into three "schools within a ;chool.” "The re-

‘organization is taking ﬁiacg witﬁ'thé hope that with
. three ”1itt1e'schooi§:”:a gfeater'focus tan be placed
upon the individual.” The role of théiteacher, in terms
'oan.more intensive relat}onshlp w;gh students, ‘is
mentidned: - | | |

.

In one sthool dist}ict 7 a three- partvhuman rela-
_tlons unit. deals with students becomlng aware of the
dlgnlty of each 1nd1v1dua1 In turn human digdity
.should imply to ever; c1tlzen the worth of each 1nd1-

v1dua1--worth that exists because the 1nd1V1dua1 ex1sts

and not because of his gchlevement One obJectlve 1s to B

have the student better'understand’and accept himself as

,Serv1ces, 1971 p. 32. ED079808.

"Howard County Public Schools Curriculum Unit, '"Middle S
.School Human Relations,'" Clarksville, Md.::* Howard County
Board of Education, 1965, Albany: Board of- Cogperative

“ o Educational Services. ED06115. * ' '

\

an individual and'mpmber of a group. “ -
o : 6Myles M. Stepanov1ch ”McKeesport Junior High School: *X
. - School 'C'," Albany: Board of Cooperative Educatlonal .

. -
A R l‘;&
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The purpose of one: study-reported by Fullerton8 was-.

' to see 1f%§elf concept and sehool behavlor of problem'

{ _.Jun1or high school students could be changed by part1c1- .

pation in a ‘teacher- helper program in an elementary

"school She mentioned that the self concept rat11g< of

e

the experlmental students s1gn flcantly increased wh11e
,control.group members did not. change Ne1ther grqpp S

changed 51gn1f1cantly in attendance or grade po1nt /
ayerage. ) : |
. o R . e .

Barrick reports on those behav1ors relevant to L\

: fr1endsh1p and how best to teach them wh1le, at the same
A “ ,
tlme, prov1d1ng pos1t1Ve experlences for clients. His

study results appear to support the - feas1b111ty of uslng-

LY .
a programmed ‘procedure for learning 1nterpersohal skllls.

Hé reports that subjective reactiofs by counselors andk\
’ ' v . . :

. .
students»were.favorable. °

4
4 . L .
s . , 3 .

:SSally Fullerton "Self- Concept Changes of Jun1or ngh

School Students’," Journaleof Counseling Psychology, 20,
September, 19713 493-94, AIbany: Board of Cooperatlve

‘Educatlonal Serv1ces 'EJO 85710 N .

e

'ﬂgJames A. Barrick et al "A Behavroral Approach to Lack .
‘of Friendships," Scheol Counselor, 18, March, 1971, 260- 64

Albany: Bgard of Cooperatlve Educatlonal Serv1ces
EJO 34525, . - - .
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“‘In turn; Rueveni10 discusses the use of‘seﬁsitivity'm
tréining sessions to successfully modify the classroom

o

behavior of disruptive students.
“ One‘&nVestigation,}reported on by James,11 a£temﬁtéd
to detefmine whether pfe—ser?ice teachers who had been
trained thrbugh micro-teaching in the skill of using
reinforcemght could bring,about any change'in minority
youngsters' attitpde; about themsel?es and about school.
Indications,-baSed upoﬁ pre and;poétfinyentories adminis—
tered'to-pupils,‘are thaf_té?chers who haﬁg Bgen tra{ned
to use réfnforcehent may affect poéitive éﬁangés in"gheir
pupils' self-image. Howevef,‘%t ﬁay.have a negative

effecf”ﬁpon'the pdbils? attitude toward school.

’

One ‘way to encourage and stimulate growth and re-

' newal of the "human-element" within the school environment

10Ur1 Rueveni, '"Using Semsitivity. Tralnlng w1th Junior
‘High School Students,” Children, 18, March Apr11 1971,
69-72.

‘1"Margaret A James’, "The btfect of Relnforcement on the
Self-Image and Attitude Toward School of Minority
Youngsters,'" final report,: Reglonar’Research Program,
National Center for Educatlonal Research and Development, . '
Washlngton D.C. Tune 1973, p. 23. Albany: Board of - o,
Cooperat;vg,Educatlgnal Serv1ces. ED078123., . ‘ )

13
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12 Goal attainments such as

is reported on by Prince.

“shared dec1s1on -making and open communications are dis- -
cussed in detail along w1th methods of developing them
through act1v1t1es such as role playing, simulation
activities, and .buzz groups. y

Another report,‘eminating from the same source, is
reflected on by Levy;;3 He discusses the effort in the

Bell Junior High School to create a democratic environ-

ment. In the initial process of establishing goals,

students and teachers were consulted about opportunities.
and changes ‘needed. A process of continuing evaluation,
o L3 - ) - L3 - » 'y ,i

both objective arc subjective, provides important feed-

back on the enti}e effort.

One study found no significant difference in
$tudent achievement as a result of change in 1dent1f1ed

teacher ‘behaviors in an American History course.

12Gerald Prince et al., "Toward the Human Element:

Beginning Handbook for Change " Vol. I, Golden, Colo.:

Bell Junior High School, 1972, p. 159. Albany: Board
- of Cooperative Educational SerV1ces ED069576. :

13Tedd Levy, et al., "Profiles of Promise," 1, Washington,
D.C.: National Center for Educational Commun1cat1on 1972
p. 4. " Albany: Board of Cooperative Educational SerV1Ces.
ED065406. oo - : 5
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'Widelil4.reports that behagéoral change was effected
through theﬁusé of.a microteaéhing Teach?Reteaéh cycle
with feedbaékJfrom.vi&eotapes, results of Flanders Inter-
action Ana1y§ié,.and7a supervisor.. Ohe'é%ass of 28
students was used fdr:the experiment., A tablé'qf.random
numbers was utilized in dividing the class into‘two

teacﬁ and two\reteéch gfoups, No significant differencéé
were found in test results between the téach and reteach |

¢

] gfoups.

15

Lightféot reports on the view thét'mental health

in education 1is conceptuglized'from.an ecologicalﬁpoint’

of view. In this framework, the school as an institution

- muét not limit its attention to what it has tfaditionaliy
'vieWedmas its own ﬁarticular aréa of'éubject matter re-
‘sponsibility; Rather,.it.muSt perceive its responsi?

- bility as_félating to the ﬁholé o£'humaﬁ experience.' A.

prepared curriculum provides a situation in which teachers

'14Waldo R. Widekl et al., "The Study of Student Achieve-
ment as- a Result of Modification of Certain Identifiable'
Teacher Behaviors,'" Consortium of Research Development,
Wisconsin State University, LaCrosse, Wisconsin, June,
1969, p. 27. Albany: Board of Cooperative Educational
Services. ED053062. - : -

155ean H. Lightfoot, '"Multi-Ethnic Literature in the High
School: A Mental Health Tool," Center for Studies of Child
and Family Mental Health, National Institute of Mental
Health, Rockville, Maryland, 1973, p. 49. Albany: Board
of Cooperative Educational Services. ED084323. ’
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and students can review and reflect upon the value system

inherent in the life-style of each person. .

’

Ehe\Milwaukee Public Schools16 recently developed"a
"curr1cu1um gu1de for seventh graders wh1ch is des1gned to
help students better understand themselves by examining . -
the physical and social’ aspects of the world. Emphasis
is pﬁiced upon gaining insight into what it means to be
a humdn being, and further, understanding'the similarities
' andwdifferénCes'among cultural groups in an effort to

improve hﬁman'relationsl

Hall17 comments upon d1sput1ng and talking out be-
hav1ors of 1nd1v1dua1 pupils and entire classroom groups
from wh1te m1dd1e class areas and all Black d1sadvantaged
areas. The rdnge was from grade one to the junior high

~school level. | The classroom teacher in each case acted »

16M11waukee Putllc Schools, Wisconsin Division of Cur-

riculum and Instruction, "The American: His Heritage,
Rights, Respon 1b11rt1es," I, School Media Center,
Milwaukee Wisconsin, 1971, p. 196. Albany: Board of.
Cooperative Educational Services. ED070701° ' y

17R. vance Hali and others, "Modification of Disputing
and Talking Out Behaviors with the Teacher as Observer

and - Experlmentﬂr," paper presented. at the. Bureau of Child
Research, Un1v ersity of Kansas, Lawrence, Kansas, March,
1970, p. hbany Board of Cooperative Educational

-Services. ED039798




» . -
. as tﬁeiexperimenter and primary observer. Various means
of recording behavidTSfﬁére ﬁsed:ahd the reiiability'of | ’
observation-was checied by an outside'observe;;f The ex--
perimeﬁts demonstrated that teachéfs in a Vériety of
_classféom_settings could“oBtain reliable observational
recqrds and carry out,experimental maniﬁﬁlations success- -

fully using resources available inﬁmost schoois.
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PHASE 1: .STUDENT GROUPS AND FACULTY
. " GROUP IDENTIFICATIONS

I:"initial Task

An initial task of the program was to select a

’

total of 240 incoming grade seven youngsters on a random

and independently selected basis. One'hundred twenty of

these youngsters would make up the Mentor Program group

(experlmental) and 120 would be 1dent1f1ed as a "Compara-

tive! group (control).

The Mentor Program children would, in turn, be in-
volved with faculty M%ntors during the school year. The

Comparative group children_wou1d~receive"ne special kind

.of treatment other than those activities which are a part

of the regular -school program.

o

II. -Precedure'for_Student Selections

Alphabetic Grade Listing

Beginning with the name of the first child in the
alphabetic 11st1ng of 1ncom1ng grade seven students and

proceedlng to the 1ast name, each chlld was assigned an

.1dent1f1cat10n numeral (1-370, inclusivej.

Rrlan

LN ¥ 3




Random ‘and Independent Selection

| A tablel§ of random%numbers was'used to insure the,
randcm and indenendent“selection‘of children from the"‘
alphab“tic‘listing: inasmuch as -each numeral ”pulled”

.

‘was returned to the’ ”pile” to insure each youngster
having an equal chance for selection (1: 370), it ‘took,
coinc1denta11y enough, 370 passes before a totéi\sf 240

'were obtained.

Student Group Placement

1. The first such numbered child and every other
one thereafter‘was identified as being in the Mentor
Preéram group. The remaining children were, summarily,
‘identified asabeing in'theh”Comparativef éroup.' This
, arrangment afforded a simpler kind of 1inkaée between

the students' counselors and Mentors.

Since counselor responsibilities were for alpha-
betic segments of the total_grade_level student popu-
‘lation, i.e., A-D, E-J, K-0, P-S, T-Z, it would enable

all counselors to have a representative number of their

counselees in the Mentor Program. Thus; a Mentor would

18Allen L. Edwards, Experimental Design in Psychological

Research, 3d ed.; New York: Holt, Rinehart and W1nston,
- Inc., 1968, pp. 390-94. —r
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" not have to see five counselors for ;nfdrmationAor-in-
.sights concern%ng.children he Was'wbrking‘with."At most,
,it Qould bektﬁo counselors. Iﬁ turn, a counselor would
'not_ﬁéve to;seek out 12 Mentors; two or three contacts

-

would suffice.

2. The 12 féCulty'Mentors received *listings of
those children‘assigned to them. This was-doné by having -

. - each Mehtor'draw a numeral (i—lZ, inclusive) from a box.

The numeral drawn unld represent his position in the

;' ' 1i§ting'Wheh groups of students were assigned.

. - In some instanées;‘ndt by design, a Mentor served
in the role of homéroom teacher as well. -They also
. served in many instances as the'child‘s.subject_teacher.
To providéifor'gqu comanigation, eachuliéting of
student names received by the Mentor included.the child's
homeroom number; homefoom teacher's namé, homeroom inter-
com teiephéne‘number, and fhe‘name-of'thetguidance

counselor.

3. -The ratio of Mentor to children in a group was

1:10. ' R

» %
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<III.“aFacu1ty‘Group Selection

Ratlonale for Seek1ng»Volunteers

In thls, the first year of the ‘Mentor-Child Program,
to.approach‘a teacher who is knownias-berng rigid or less

-

¢ able to relate to children on a-humanistic level to be-

come a'participant, might be viewed negativelywby that

person.

<

It would seem that p0551b1e resentment mlght tend
to destroy hope for p051t1ve involvement and self- growth
However if that person viewed the Program from "afar"
during the f1rst year and recelved p051t1ve feedback from
those faculty members involved, he would not'feelﬁ
‘threatened when .asked to participate during the second,
third, or fourth Year‘of the Program.
. It is hoped that he would then v1ew his part1c1—
patlon as -being one in which all the faculty is involved.
- He would not feel that he had been singled out for a
) special‘kind‘of training or treatment required only Qf

‘himself.

This rat10na1e was built 1nto the .overall strategy |

for Mentor part1c1pant selectlon

» We -
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Seeking out Volunteer
Faculty Members

Being mindful of the rationale for faculty memberj'
selection, a number of teachers were approached by the

désigner onan individual basis in late May, 1974.

The concept and ;hoagﬁts associated with a program -
of  this klnd were explored in some depth Indeedv' the
deslgner was seeklng profes51onal staff members ‘who would
be willing to give of their time and effort to be in-
1vo1ved-wrth~ch11dren-on a level above and beyond “"the

call to duty" ddring the school day.

It was'gratifyingTro fihd those 12, and”eveh more
so, when4others;approached the designer after hearing
about the‘Progrem froﬁ those in the selected group
These persons understood that the opportunlty to par-
t1c1pate Would present 1tse1f within the next several

years.

7




PHASE IT: THE MONITORING-OF MENTOR-
| CHILD INTERACTIONS

I. Meeting Times - .-

Throughout the sChool'yeér,éMentors“and children
met as individual_or:group needs dictafed. Meeting .

tiﬁesowere‘left‘to the individuals themselves. In this
. .

regard, the ”chemistry?-betweeﬁ Méntor and child,: as

» well as the small group itself, determined the need for .
informal or casual meetings as compared with those

e

fofmally'agreed ﬁpon.

This cémpbnent of the Prpgram was intentionally =
left "open" for increased flexibility amdng all persons

Q
concerned,

N

I1. Record Keeping

Atjthe oﬁﬁet of each month sfarting in Octobef, 1974,
each Mehtor_was preéented wifh a "Mentor/Child'Program
Interactions" sheet, Appendix A,°p. 143.  Although inter-
actions will continue through June, 1975, the record

~ keeping procedure is reported on through Marth, 1975.

AY
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The Interaction sheet ‘was designed spécifically_for«
,=g Méntor and his group, with the name of the.Mentor,
group number, names of childrén, and homeroom locations

appearing on each. o

Symbols for a-Mentor{instituted interaction (\/ ) and

"a child instituted interaction (O ) were to be used for

.analysis purposes. Fgrthermoye,'space was provided for

notations to be used as thc Mentor -saw fit. o,

III. Analysis of Information Derived

from Interaction Sheets

Mentor Notations

Notations from Ménférs referred to their ongéing.
) » ' intéractiops’with children; these revealéd a variety ofv‘ 
¢+~ reasons for the adulﬁ and child to come together.- They
-included: | 3 o | 7
Having lunch tqgéther‘ S v .
Suﬁjectomattef difficulties |

.Review of a cnild's academic progress report

Exchange of pleasantries
Peer difficulties

After school social inteéractions

However, there was no identifiable pattern or "matters
of priority” coming out of the reporting procedure conducted

during that six month period.
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Interaction Tabulations | R 'L o

and Review of Data’ L T~

B . . .

The data collected from- the monthly Lnteré?tion -

sheets, kept'by"Mentor'participqnts during thé October, *
A .o 4 - 3 @ . . : R,

1974-March, 1975, time period, are presented in Table 1.

. | _TABLE 1 <~ o -
i" o J~_;' Monthly Totals oft Mentor Child- Interactlons
Co S ' (October, 1974- March 1975)

Interactions Instituted by{ Total Number "
Mentors , Children- jof Interactions

167 . se | 223 .
Novefber 1" 111 : 0 85 . _Y'ﬂ. 196
"L pec mbég 1 O Y _? 147"

Jangary. | 150 | . 70 220 -, |

Feb ua%y 135 DT = 226 o | :ﬁ

-

N . . |
63 .59 122 -

/ Note: Months comprlsed of three school weeks
(Chrlstmas and EaSter Recesses) -

~

The following information has been extracted from.:*

i

v

1. Looking at the October--December segment, there - .

appears to be a characteristic shift from an“initial
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S : ) o
first month, '"higher Mentor-lower child" frequency.to a

"lower Méntor-highe} child" frequéncy during’ the third.
(-

month: Thls. characterlstlcally, repeats 1tse1f durlng

the second three month perlod name]y, January--March

<

-Teacher.notatlons, however, do not prov1de any clues to
explain such.varlatlonswln»the proportlon of Mentor to
CE . . \ A c -

child interactious from month-to-month.

m

2. 'During’the:Simeonth‘reporting period, there'

was a total of 1,134 in eractionsi, 0f these,»706 were

s

1nst1tuted by Mentors and 428 were 1nst1tuted by children.

C\\S;} 3. During. the six- month reportlng perlod Mentor-

e
o

chlld 1nteract1ons were.in an approx1mate ratio of 5 3. -

;o

g

‘OQ-

s R e
W)
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PHASE III: THE STUDENT ATTITUDINAL INSTRUMENT
' (OPINIONNAIRE)

s 1. Background

An important aspect of the Program was to galn
understandlngs relative to student perceptlons of ‘the.

adult teacher.

f'Hepe}ully, insights gaineu-wﬁuid then help the [
Mentorstundersténd how they.are’viewed Byfthe very

tpersons to whom their’ energles are d1rected An under-
standlng of such would in turn, help each Mentor in

his'own class'or group'management beharior as well as

£ .
his peason to-person relatlonshlp w1th ch11dren as 1nd1/
v1dua1s The focuc was upon how children see and de—

scribe teachers; primarily on.qlhumanrstlc dimension--

* <

as individuals, as persons.
. . A .' .‘ /

II. #Development of the Instrument . /,

The criteria for validity for the instrumeuﬁ was d

-

'peer‘group approach, dere;oped by Caruso,}q Ouétpeer
. t ' v ‘ ’ Lo, l’

.

i,
19T Caruso, "Two Me‘hodseof Teachlng the Mathematlcal

" Theory of Groups Rings, and Fiélds teo College Freshmen,"
.Ph D. dlssertation New York Unlverslty, 1965
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'.group,ncon51st1ng of several members of our guidance
team, the designer, and a member of the dlstrlct Te-

search and development staff, used Adklns'20

cr1ter1a

to increase.the reliabibity and the validity of the in-
strument The greup undertook- the responsibility for
developing an instrument, with reference to the Adklns'
criteria, that would, by de51gn serve our purpose{ As
a start, reference was made by the, counselors to the
many 1nd1v1dua1 and small group "rap" sessions held pre-
“viously with youngsters at Wthh time ‘they had expressed
~feelings about their humanistic interactions with ‘

teachers. From these descriptions and characterizations

a number of statements .were formulated.

The peer group examined these and proceeded to add,

modlfy, or delete 1nd1v1dua1 statements. In addition,

equivalent-type statements were written and 1ncorporated

“into the instrument for cross-check purposes. Thus, not
only was the realiability factor strengthened but the

validity factor as well.

) ' ’ Y .
20T ‘Adkins, Constructlon and Analysis of Achievement
Tests, Washlngton D.C. U.s. Government Printing
Cfflce, 1947 P 73.

T

&

Bl

Lo

~
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Five cla§§es of grade eight students, each approxi-

mately 25 in number, were originally offered a 24 stéte-
ment opinionnaire which was finalizedbintd‘the sixtéén

statement Student Attitudinal Instrumentv(Opinionnaire),

(Appendix B, p. 144), in separate sittings.

Statements which, in turh, Were'reéponded to pre-
?/." | dominantly in any one of the four response éategériés
| (“almoét always," 'usually," ”sometiﬁes,”'”almosé never')
were'elimiﬁated. From this, the Instrument uséd'in,the

Program was formulated. .o o , (;‘

The Instrument was then reviewed by a faculty méﬁber,
known to one of the counselors, who serves in the éduj-
‘catipnal teSting department at é. W. Posﬁ College, Green-
vale, New York. His reaction was in the'éffirmative,'an&
considering the many factors.ianived in test construction,
it wbuld serve our expressed purpose, namely, to gain \
student perceptions of the adult teacher. in @umanistic

)
terms.

/
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III. The Instrument (Qpipionnaire) Itself

Statements Pairingg ‘ -

v

The Student Attitudinal Instrument consists of 16

statements.‘ Eleven of these express a positive feeling

<

and five express a negative feeling.

Instrument statements were paired, each expressing

a similar feeling. In several Lnstances, a p051t1ve1y
oot

worded statement and a negatlvely worded statement were

linked because they each expressed a 51m11ar feellng

The pairings are:

Statements Expressed
1, 9 positively
2, 10 . wpositively
3, 11 o positively - f
4, 12 . negatively . .
5,{13 positively \ ‘ ‘
6, 14 ) | ‘negatlvely p051t1v\&y
7, 15 negatively- p051t1ve1§\

8, 16 - : positivelyfnegatmvely \
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‘Response Choices

Respondents were asked to make one of the following

’

| éhoicesvfor each statément appearing in the Instrument.
.////;/////// _,' Almost always

‘ | Usually
Sometimés

Almost never

For experimentél pﬁrposeé, in somé of the designer's
- statistical analysls, the reSponses were dlchotomlzed
into two c1a551f1catlons
In a positively worded statement:
"Almost always' and "Usually" were regafded as
a 9051t1ve response o ; ’

"Sometimes" and "Almost never' were regarded as

‘a negative response , ' .

In a negatively worded statement:

"Almost never" and-'Sometimes" were regarded as

x

a positive response

Uﬁsuallj” and "Almoﬁt'always" were regarded as

a negative response




31/

Characterizations Identified -

The following characterizations were identified and

<

inCorporatqd inté'the Instrument:
: Friendliness

Respect for othets
Sympathy (possession or absence of)
Personal énthuéiasm

Stability
Hostility
Fiexibility
Sensitivity

s

"Administration of the Instrument °

The Instrument was offered to the 120 youngsters
of the Mentor Program'Cexperimental_group) and the 120
youngsters of the Comparative group (control,g}oup) in

October,‘i974“(Pre~testing); April, i975 (Post-testing).

-To respect indiV;dﬁéi’feelings and to maintain
anonymity, the children of each group were asked EEE to
include their némes upon the sheeté themselves. Tﬂe N
- guidance team assisted in the procedural dynémics assopi-
ated with the administration:of the Instrument to each’

.

~group. Notations appdﬁred updh the Instrument sheet
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which referred ‘to the "Fall, 1974" and "Spring, 1975"

.. testing dates as well:as "M" and "C" identifications for
' . . g ¢ ’

the Mentor Program children and CompafativeAgroup young-

sters.

Raw Score Tabulations$ for Fall,
1974, and Spring, 1975,
Testing Periods '

Table 2 indicates raw score tabulations for both

vgrouﬁs'during the Fall, 1974, testing period. This is

followed by Table 3 which indicates raw score tabulations

for both groups during the Spring, 1975, testing périod.

iV. Analysis of the Student Attitudinal

~ Instrument Results for Both. the

Experimental and Control Groups

Development
Thé designer conducted the experiment with two _
groups. 'One_group'was‘randomly designatéd the_expefi-

mental group and the other designated the control group.

The designer assume

that bdth_groupé would be
}epresentative randofi samples of any larger population

of juniof high school youﬁgsters; that such variables

Rl ni




TABLE 2

Fall,”1974; Raw Score Tabulations by Categories for the-

Mentor Program Children (Experimental) and Comparative

Group Children (Control): Pre-Test
- ..] Almost e Almost

Instrument Always Usually Sometimes Never -
Statement j??r*f23“ E.. C B C E C
1 17 19 las |53 55 46 | 2 2
1 2 {7 16 |23 |27 |80 73 |10 | 14
L3 15 {10 f41  jae 56 53 | 8 |11
st s g laz |40 | a8 s1 |25 |21
"5 - |19 14» 46 | 44 47 56 | 8 6
6t |12 |9 17 |21 51 s4 |40 | 36
e |7 fa1 | 56 ss |34 | 31
g 10 |12 25 |21 52 51 |33 | 36
9 119 {21 |43 |48 54 46 | 4 .| s
10 . 10 | 9 [27 |32 70 '68 13 | 11
11 19 |13 }39 |41 49 57 113 | .9
12* 7 1o |34 |31 s8 |56 |21 |24
13 ‘13 {1z |42 |46 51 |58 |14 i
14 39 |31 |48 |51 23 32 |10 6

15 29 |28 |53 |53 29 30 | 9
167 20 |32 |se |47 28 26 | 7 |15

*

e "~ "Negatively worded statements

* ' . .
(C) represents the Control Group scores

% .
Note: (E) repre<ents the Experimental Group scores




Spring, 1975 Raw Score Tabulations by Categorieé

TABLE 3

for
" the Mentor Program Children (Experimental)
and Comparative Group Children
' (antrol): Post-Test
Almost . ~ - Almost
_ - Always - Usually Sometimes Never
Instrument x oy : .
- Statement . E C. E C E | C E C
1 15 |12 64 |62 39 (42 o] 2
2 8 | 7 ez |43 43 |61 7
3 13 | 9 65 |57 38 |47 4 | 7
4* 5 | 6 26 |35 62 |61 27 | 18
- : &
5 22 |15 61 |61 33 139 4 |-5
6" 6 | 7 8 |19 60 {63 |46 |31
7+ 6 | 8 13 |18 67 .60 34 | 34
12 |15 61 |48 35 . |36 12 | 21
9 21 |13 59 |53 37 |52 3 | 2
10 11 |10 66 |46 36 |56 7 8
11 21 |12 59 (62 . |34 |40 6
12" 4 8 18 . |29 74 |62 24" | 21
13 23 |18 61" |51 31 146 5 |5
14 a1 |3a fer [so |16 |23 |2
15 36 |31 |66 |59 14 |22 4 8
16" o |20 |34 |32 64 |49 13 |19

% B . . )
Note: (E) represents the Experimental Group scores

%

‘+Negatively worded statements

*(C) représents'the Control Group scores

o
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as sex, age, and attitudes toward teachers Woﬁld be
~reasonably equally eiStributed.among the'twofgroubs.

The de51gner conducted the following stat15t1ca1 S
.experlment to test the null hypothe51s (H : ﬁE- C) that : . //ﬁf
'both_groups were from the same populatlon; i.e., the
feelihgs of both groups toward their teachers, on the
average, were the same against the alternative hypothesis
‘that there would be significant growth in the attitpde'of"
the Mentor Program child toward his Menter, i.e.,

-(Ha: Xg Xc)-

First, the varlance of the dlfference scores for the

exper;mental and control groups were obtained u51ng the

“¥

A

| 21 o
s2 = Syt . 52 A
N-1 N(N-1)

B '/.

S g

; Then'the variances of bothlgroupS'were used to determ}ne

two mean differences using the for%hla , A
r - - \S\\\ — f
54 = \J (Ng-1)Sg” + (No-1)S.™ | Sp1 . 1 g

NgtNe-2 N, ~o_ N,

the standard deviation for the differences between the - ;
|
|
|

_ 21George Weinberg and John Schum&ker;‘Statistics, Belmont,
Calif.: Wadsworth Publishing Co., 1964, p. 326. o

221pid., p. 201. .




\\ ' e Finally,'by application of the formula v ‘
\ g — : - 23 o /

N _ X, - X
. t = "dE ac
AN L Sg
I ‘ \ . e o ) . -
N, A t-test for the difference of the mean differences was

set up with a .05 significanceblevei to test the null:
\hypothe51s that ‘there was no dlfference between the mean‘
dlfferences of the two groups; that is, on the average,
the\attltudes of each group'toward their teachers were

the same.

The ‘means of the scores for both groups were, com-

| puted by the formula
\ - _ .
- x = = Xa

-

Computations .-

Applylng the prbcedures above to the data obtalned
- from the two'groups the designer obtalned the follow1ng

results:

\Experimental Control
\, Group Group
. ) ' . . - .
Sample (N) . 16 16 .
Mean (ia) ‘ ”32.8 ~14.6
Variance (8%) 263.6 238.9

23Weinberg and Schumaker, Statistics, p. 203.
24 ' | ‘

Ibid., p. 13. - | S e

. b.'.)-

SRE YR
. P
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~ From' the above information, the designer.ascertained'

the standard deviation (Sd) for the difference between

1

‘the two mean differences to bé :
O
and the t-value to be: .
t = 3.25

The ‘location of the t-value on the ohg-tailed'test

indicated that the t-value was significant at the .05

/

'~ significance level.

1

4
+

t-score ¢ o 1.70 3.25

Fig. 1. Placement of the t-value for the

comparison of pre-test and post-test differ-

ence scores for the experimental and control
' groups on a one-tailed t-curve.

. Yy
R
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' Tables 4 and 5 following were used for the compti-

“tation .of

Interpretation

The tables wili indicate that the value of 3.25 . v

exceeds the 1.70 cut-off point necessary for signifi-
cance on a one-tailed test at the .05 significance level.

<@
]

The,designéﬁ could'conclﬁde, therefore, that the

Mentor Program produced significant growth in the te- . T e

lationship between teacher‘aﬁd child, in the eyes-of the

. CI ’ ‘ e
child. This proved. the designer's.theoty that there was
@ . 6 . . ' '
significant growth in the attitude of  the child toward
6. , . ‘ .
his Mentor.  This would also extend itself to ‘the larger

population of children in the school setting. "

V. 'Aﬁalxsis to Determine Whether Significant

- Growth Exists iﬁ the Egperimental Group e

\

\ » . ¢

fDeﬁelopment

The designer wanted -to pursue -the interesting theory
that there would be significant growth in’ the attitudes

of the children in the Program toward their*Mentors by

?




Sy
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) TABLE 4

\
A

 Pre and Post Welghted Stores and

39

Differences for Both Groups

B
»EXperimehtal ) | Control
Instrument ° | (xdp) cxa )
Statement |Pre’ |Post leference‘ : Pre. |Post 'leference
1 |s1s | 332 | 14 329 | s22. | o7
2+ |267 | 311 g 265 \\zsal 23
3 |503 | 327 24 295 | 308 13
4 333 | 351 18 325 | 331 6 |
5 316 | 341 25 306 | 326 20
6 sso | 386 | 27 (]| 357 | sss 1
7 355“"369 14 g 35;" 360 7
8 252 | 313 61 249 {297 | 48
o 517 | 33 21 325 | 317 |, -8
10 . {274 | 321 47\ 279 | 298 19,
11 304 | 335 31 298 | 320 22
12 |333 | 358 25, || 335 336 | .1
13 f294 | 342 | 48i/; 306 | 322 16
14 356 | 381 25 347 | 363 16
. 15 342 | 374 32 340 | 353 13
16 f253 {321 68 - 264" | 307 43

#* ' '
Each response was given a positive welght ranging from one

~ to ‘four.

"Usu

If a statement was positively worded, a response
~of "Almost Always'™ was given a value of four points;
ly" was given a value of three points; "Sometimes"

was given a value’of two points;
~given a value of one point.
-worded,

and

"Almost Never" was

the wéighting, procedure was reversed.

If a statement was negatlvmly :
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TABLE 5
“Experimghtal and Control Diffefences -
R T TN
o1 14 =T
2 44 25'\\ |
3 - 24 | 13 |
4 . 18 : 6 i ’ \1, |
5 | o2 20
6 ‘ 27 - : 1
. “ 7 14 -7
A Y 61 - 48 :
< j A T 21 -8
o 10 N VTR 19
P ¥ 3. | 22 -/
1 o2 1 |
. S 13 | 48 16
- R 14 25 16
\\ T ., 13 P
\ 16 a8 68{‘\ | oas - ’
) : :
comparing their pre;test conceptions &@th their post-
test COnceptioné toward teachers. \; ’ r
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The designer set up again the nﬁll‘hYpothesis

‘(H :Kfre = Kfost} that the feelihgs/of the\experimental
E E S '

group toward their teachers would not be changed by their
participation in the Mentor Program as against the alter-
' native hypothesis that there would be significant growth

in their attitudes after such participation.

Computations : !

‘1. The designer obﬁained:the following results:

[

- o Lo Pre-Testﬂ - Post-Test
T e Experimental Group . Experimental Group
Sample ‘(Ni , 16 - . 1C

Mean | (Xg) 311 © ¢ 343.8

Variance (92)(’* . 1257 - 571.3

W
'

2. From the above 1nformatlon the de51gner found

“the sfandard deﬁlation (Sd ) for the difference between
' E

'the two means to be; : ‘Sd = 10.7

‘ | o
and the t-value to Fe:f/ -t = 3.1
. _ J

/

* The location &- the t-valué on the one-tailed-test

indicated that the | Q&alue was eignificant'at the' .05

significance 1eVe1+ l

\ | A
P
|

. [ ’




t-scofe : | 1.7 3.1
N ) .
Fig. 2. Placgment of the t-value for
the comparison of the pre-test and

port-test means for the experimental
~group on a one-tailed t-curve.

Table 6, which follows, refers to the-stétistics

: .o - 2 -
used in arriving at Xg - 8% . Sug

&

Interpretation ._ |
Table 6 will show that the value of 3.1 exceeds

the 1.7 cut-off point necessary for significance on a

one-tailed test at the .05 significance level..

The designer could reject the null hyﬁbthesis, and

. ) . N -
therefore, conclude that there was significant growth in
the attitudes of the child-toward his Mentor in ‘the pre- .

testJ—post—test‘périod.‘ N

Furthermore, a rank order'weight.check for the equiva-

lent-type statements was made as per Table 7. Thest:au:emeru;.\%\»~

Y
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TABLE 6
i Pre- and Post-Weighted Scores and Differences . o
| for the Experimental Group ~
oteineriB S i SR [ s
1 318 332 14
2 | o267 s 44
30 303 1 s27 24
= -4 333 351 18
5 316 341 25
6 - 359 386 27
g | 355‘,;» 369 o 14
8 J28520 - | 313 61
9 Lm0 338 a1
0 274 \. ~321 47 '
|- s 335 31
12 553 | 358 25
13 294 42 48
14 sse 381 25
15 c 342 374 | | 32
16 253 321 68

 (items) seemed internally consistent as evidenced by, the

findings. These indicate the increased reliability of the

I

>

T
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A

~instrument (i.e., the paired statements are measuring-the

same characteristic). ' o

TABLE 7
*
Raw Scores of Equlvalent Type Statements 1in
the Student Attltudlnal Instrument

Mentor Group ‘ Mentor Group
Statement . Raw Score Statement Raw Score
4 | 162 c 12 . 162
5 148 13 139
8. a 132 . 16 128
3. R v106 : 11- 102

*Aggregate scores for pre- and post-tests in a positive or
negative direction.

'VI. Analysis to Determine Whether Significant

Growth Exists in the Control Group

Development

The designer decided finally to pursue the theory
that the relationship between the Mentors and the‘children

in the Program would carry over also to the control group.

The designer could extrapbiate and conélqde thgt 
there also would be some_growth in the attitudés of the
: s;udents,in the control group iﬁ the pre-test--post-test
perio&; -

et @)

o« Mo

~~




’ settlng up the null hypothe51s (H

The de51gner attempted to prove this theory by

: X =X )
PreC PostC

0

e

that the feelings/ﬁt/t;e control group toward their
teachers wolld not be changed by the Mentor Program as
against the alternative hypothesis that there would be
significant_groﬁth'in their attitudes as a result of the

Program.

Computations

The designer obtained the followihg results:

Pre-Test ~ Post-Test
‘Control Group Control Group .
Sample (N) ’ 16 16
Mean (X 310.8 325.4
Variance (8%, . ©1131.8- 194.9

From the above information, the designer found the
standard deviation (Sdc) for the difference between the

two means te.be:'. ‘ SdC. = 9.1 .

and the t-value to be: t = 1.6
The location of the t-value on the one-tailed test

indicated that the t-value was not significant at the

.05 significance level.

AR

RA W,
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1
1

t-score - 1.6 1.7

Fig. 3. Placement of the t-value for the

comparison of the pre-test and the post-_

test means for the control group on a one-
‘ tailed ‘t-curve.

| . Table 8, Wthh follows on the next page, refers to

the St&tlSthS used in arr1v1ng at Xb; Sz, S

Tu

dC-

Interpretation

The designer, therefore, could not reject the null
hypothesis of ho‘growth in the control group's attitudes

toward teachers in the pre-test and post-test period.

[




TABLE 8

Pre and Post Weighted Scores and leferences
for the Control Group

g Pre-Test Post- est< X -
ErEc i B VO P
1 329 322 -7
2 265 ° 288 23,
3 295 308 13
4 325 331 6
5 306 326 .20
6 357 358 1
7 353 360 7
8 249 297 48
9 325 317 -8
10 279 © 298 19 w
11 298 320 22
12 335 336 SN
13 306 322 16 |
14 347 363 16
15 340 353 13
16 | zes | 307 43

(298
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PHASE IV: THE MONITORING OF MENTOR BEHAVIOR:
THE MENTOR'S FOCUS UPON
HIS OWN NEGATIVISM

I. Initial Focus .

Basic to this practicum's purpose is to make Mentor
Program faculty participants more aware of their own be-

havior with children and bring about change in a direction

25

perceived by the participants to be positive rather than

negative.

N The instrument used by the Mentar Group for the

N ' X ‘ » . e
monitoring of their own behavior (Appendix C, p. 148) was,
initself, an outgrowth of their own interest and involve-

N -, ment.

II. Development of the Monitoring Instrument

Initial Meeting

In the latter part of September,.1974, a Mentor

Meeting (see infra, p. 99) i was devoted to initial

25Positive Change in Behavior: One segment of this -
practicum's definition is the reduction in the frequency

~of items which appear in the instrument "Monitoring of
Mentor Behavior." .

| > Th
LI
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considerations relative to the development of an instrument
which would focus upon the Méntor's own negative- behavior

'in his'dealings with children in -school.

It wasxagreed that for d two—weekhpetio&‘each Mentor
'Would reCOrd upon i‘sheet ofhpaper,those ph;sical and'ofal
interactions Between.hinself‘and student(s) Which he recogF
nized.as being unbe;oming to an adult in a‘leadership/.

instructor role. | - -

This would be a prelininary experience for Mentors
preceding a follow—up'meeting to review their findings.
The designer's roleqwouli.be to confer informally with

individual'Mentors about their day-to-day "happenings."

It is’ noteworthy to mentlon that several Mentors
found that they "checked" themselves before saylng or’
d01ng somethlng, understandlng that they would have been
obliged to wr1te it down. This, in itself, speaks well

’for the proeess in whlch they were involved.

. It s the de51gner s feeling that the Mentors were
honest in the1r participation and, indeed, worked at the
task. At the conclusion of the two-week time period,. the

individual sheets were collected.
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' Items Viewed and Reported - o i : kg

ﬁx Mentors as Being , : S _ )
‘Negative = ' . - . Coe

In a number of instanc¢s, the same reference was

. . ¥
frepofted by‘morevthan'ogf Mentor. However, these are . o ‘f

reflected as a singié_e try in the listing below. | o ’ 3

-

Yelling _ \ :
Physically pulling or'grabbiﬁg a child ' .._é
. Facial expressioh to denote anger
Ofal'thfeats to take}away privileges‘
. . _Tufning;one“s‘back towgrd a child : T  ‘i=
ﬂoldiqg one's hands over féce-to block out | 3 e
vie; of child ’ } > R | : b
_Expreséioh of anger at;one child through | o o f
another (e;g.,b"Johh; explain to Mary what-
I just saidllI")
Hovéring over a child to get a - desired féaétion
Staring with a scor?ful expréssioh
Reference tola child's'physical.éharacteric(sj o
Sarcastic remark
Overly firm'handling of a éﬂild to indicate
disapproval of:a sﬁudent's‘béhavior
Reaction to a child béSed"gpon a misUnderstanding

of a "signal" received from that child

19




Expression of vengefulness ‘by using an inanimate

""Hawk-1like' look at child‘__ ‘

51

-"Shut up!"

\Prejudgiﬁg a child's behavior because of a

previous experience which,Was'th related
‘to the preseﬁt situation itself
Door slamming tofvént oneﬂs'fension
Making'of an abrupt, ioﬁd sound to gain class
'.attention | | .
' obJect (e g., slamming a ruler on a éysk)
EXpre551on of scorn by pointing a flnger at’
dhlld - | - |

Not listening to a Studeht's.pxplaﬁation before

coming to a conclusion

Jumping to a conclusion before having all the

- facts

: )

- Taking a menacing step in the ‘direction of a

child o L

Degrading remark—- - -
'QﬁeStionipg a child's reason for que’stioning~
the”teacher'svaction (e.g., "How dare you -

question what I did?")

R e ] .
vl
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L
Recognlzlng that you "overreacted" to a ch11d

and then not d01ng anythlng about it

> S

Inclusion gﬁlBehavior Items - S -

@ ~

A ditteedvsheet with noted frequehcies of ‘those

- behavior items submitted.originally was presen%éd to

each Mentor for review. Reactions were then solicited

at a follow- up meetlng, the purpose being to &ecide

"upon those behav1or items “to be included in the self-

monltorlng instrument. The group was becnmlng sensitized

to egat1v1st1c behavior and becomlng 1ncreas1ng1y more

‘aware of therr oyn behav1or. »

‘:1

The criterion used for the inclusion of items in the

~instrument was the qeedzfor agreement by all partici—

pants. The development of theé instrument was, in itself,

~

an 1mportant facet of what the group ‘was worklng .toward.

The self- awareness and actlve involvement of each helpea

¢ N

~to reinforce th1s.aspect of the practicum's actlwltles.

4

Those behav1or 1tems agreed upon for 1nc1us10n were
N, .
Pull or grab a ch11d (physlcal)

Slammlng of object or "door to vent tension

. o (physical) : .

3

. s
P TR L T T
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ﬂ 53
‘Pointing'finger at child with séornf?l ' ‘
| 'eXpréssiqn (physical) ‘ |
Losing patience (e;pressed physiéally)26
" Yelling at ﬁndividﬁalbor group (oral) -«
ﬁotllistening-td a~studéntf$ explanation
'before Eoming to a cohcluSion (oral)
Utterance of a sarcastic remark (oral)
Remark'made_whlch referred‘;o a phy51cal
characteristic(s) of a child (oral)- |
Losing patience.(expre55§d orqlly)27

Threat of. using physical force againsf'a o

child (oral)

o

Of the 10 behav10r items 1nc1uded in the 1nstrument ®

six weTe, categorlzed as "oral” and four as ”phy51ca1 "
. i . ‘

III. The Mentor's Focus Upon His 0wn°NegatiVism'D

Q@ bos

There was agreement'among participants to use the

"Monitoring of Mentor Behavior" instrument for a designated

4

\

\

+ \\

26To be used for the reportlng of Mentor action ‘other than
direct physical contact with a child or the slamming of an
inanimate object (e. g.. gestures of disgust, turning back

on,child, pulling one's halr closing eyes and €ars to shut

; out view "of student and p0551b1e remark) .

/,

27To be used for an oral action other than ”yelllng“ (e.g.,
an oral reprimand or directive that was not accompanied by
g higher decibel sound 1eve1 referred to as a shriek or

eam.)

reLy
TR
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' fwo weeﬁ time'period. Iﬁdividual‘behavior items'listed

would be recorded and the‘frequeﬁcies, if any, reported

at that time. A’suggeetion to‘divide thgf@requency -

column 1nto a ”before" and "after" lunch segment was

‘accepted and so included in the- 1nstrument 1tse1f

To_éespec; the anonymity of each partieiéant,'lz
sheets, numbered one through 12, inclusively, were placed
in a box with:eaeh Mentor drawing ouﬂ one sheeti The
‘numEer drawn would serve as an idenfi%icatioh syﬁbol on
the selffﬁonitoring‘inétrdent submitted first in the

Fall, 1974, and then again in the Spring, 1975.°

IV. Analysis of the Behavior of Individuainentors

Based Upon a Comparison between the
- : N .

. N Y
Fall, 1974, and Spring, 1975,

Self-Monitoring Instrument Use

Computations
k-The designer wanted to determine statistically, for
the gfoup of Mentors , whether or not there existed a
change in a direction percelved by the Mentors themselves
concerning their .own behav1or w1th chlldren.
The designer condUcted the followipg experiment to

test-the null hypofhesis that the frequency of the Meg@er'

3
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. ‘ . . . . . . . //.,t . .
acts were the same in a given period of time ‘as‘'against
\ . i : . Lo

-

the alternative-%ybothesiS”tnat‘there,would be a re- !

duction in .the ffeQuency of acts reported by\Mentors.

Applylng a t‘test for the difference between the

means of the two grouplngs ("Fall 1974,'" and "Spring, //

Sample ‘_(N)'.E'

Mean . X {
Variance . (SZ) |

,  From the above information

~ Fall,

"1975 ") the de51gner obtained the fo lowing results: /

1974 /» ' Spring, 1975
12 '/V 12°
17.5 /. 8.25
145 /'} 60.95 |

I /
!

he desigher computeh

the standSrd devi%tion (Sd) fot |the difference between

the two means to #e:

1

'and the t- value tp be:

As 1nd1cated51n flgure 4,

ta11ed test at the

/
of\freedom

S

. )
4.2 ]

. /
2.2 /

i

the t—Score of 2. foell

beyond the 1.72 cut off point “for SIgnlflcance on a one-

05 31gn1f1can e level with 22 degrees

n \’
0y

—




't-score

Fig. 4. Placement of the t- Value for the
.comparison of Fall and Spring average
frequenc1es with reference to the Mentor
Behavior 1nstrument

Tables 9 and 10 shown below were uséd for the compu-

tation of X, Sz, Sq-

Conclusion . | '. o Cs
;
After having viewed Tables 9 and 10, the d?signpr
can reject the null hypothesis that the frequency df f
Mentor negafive acts weie the same in the given period
- of. time; theréfcre, we can conclude thag‘there was é

significant reduction in the frequency of negative acts

reported bf Mentors.

T

Additional Data Obtained from the Megtor

vSelf-Ménitoring Instrument Use -

A comparison was made between the ranking of Mentor

behavior items reported in -the Fall, 1974, and theh again

id Toex ~

e e
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Frequéncieé\of Mentor Acts of Negativism
- Fall, 1974, and Spring, 1975

Frequency of Reported

‘Frequency of Reported

Mentor Acts--Fall, 1974 (XE) Acts--Spring, 1975 (Xs)
1 BT 4 &
2 20 12
3 - 7 0
4 16 g
5 - g 3
6 9 5
7 36 20
8 12 5
9 31 13

10 41 25
11 8 - 3
12 7 1

Note: %F = Fall
. *rg L Spring

in the Spring,

and 12.

1975. .These.are presented in Tables 11

e A

L)
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TABLE 10

. Raw Data Used for Computation of X, Sz, S84

~ ’ 2 2

a) - Mentor Xp Xg (XF?) (XS)
1 15 4 225 16

2 20 12 400 144

3 7 0 49 0

16 8 | 256 64

5 8 . 3 64 9

6 9 5 81 25

7 36 20 1296 400

8 12 5 144 25

9 31 13 961 169

10 41 25 1681 625

11 8 3 64 9

12 7 1 49 1

b) . N. X x2 52
g Xz |12 |e0- 5270 145
Xg |12 | 99 1487 60.95
. o




TABLE 11

Ranklng of Mentor BehaV1or Items

59

(Fall, 1974)
- ' Percent
Position Behavior Frequency Jof Total
1 |Yelling at individual or, .
group 82 39.0 -
2 Losing patlence (expressed' ‘ _
orally) ' 64 30.5
3 Pointing finger at a child
with scornful expression 14 6.7
4 'Slamming of object or door .
' to vent tgnsion 11 5:2
5 | Losing-patience (expressed. .
I physically) 10 4.8
6.. |Not listening to a student's
) explanation before coming to
. a -.conclusion ' .9 4,3
7 Utterance of a sarcastlc Te - T
. mark - : 8- 3.8
8 Threat of using physical . ‘
force against a child 7 3.3
9 Pull or grab at a child 4 1.9
" 10 Remark which referred to'a
: phy51cal characteristic(s)
» of a. ch11d 1 0.5
Total 210 100.0
P {




TABLE 12

Ranklng of Mentor Behavior Ltems

(Sprlng, 1975)

Percent
Position Behavior Frequency |of Total
1 Yellinéﬁat.individual oT
group ' 39 39.4
2 Losing patiencef(expressed '
orally) . 20 20.2
3 Pointing finger at a child
with scornful expression 11 11.1
4 Utterance of a sarcastlc
remark 7 7.1
» .
5 Losing patience (expressed o
A phy51ca11y) 6 6.1
6 Slamming of object or door oo B
‘ ‘| to vent tension . 5 5.1
7 Not listening to a student s.
explanation before coming to
a. conclusion -3 3.0
7 Remark made whleh referred
: to a physical characterlstlc(s)
of a ch11d 3.0
.1 Pull or grab at a ch11d 3 3.0
10- Threat ‘of using physlcal
i force against a child 2 2.0
Total 99 1000

R R
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Following this, Mentdr behavior item frequencies,
"be%ore” and ”_afterh lunch afe ref1ected:in Tables 13
and 14, below. . | i

In comparing the Fall, 1974, and Spring;‘i975,
’rankings ﬁe find several position Changes}invranking

order. These are presented in Table 15, following.

<

¢ \

- VIO .Supplemental Investigations Made to Help Validate

;o

the Mentor's Awareness of His

"Behavior with Children

A Review of Student Disciplinary
Folders to Identify the Frequenc
and Nature of MentorlIﬁitiatea :

- Referrals =~ | |

Folders of those Studeht§ referred to séhool adminis—’
trators for discipligary reagons-durigg the time period |
of Septembef 4, 1974, thrdugh and inc1uding April 15, 1575%
were scrutinized by the designer. The primary focus was |
upon the frequency df Mentqr.initiated referrals as com-
pared with that of thefgenefalﬂfaculfy;'

. School-wide_subervisory assignmenté and_ responsibili-
ties fofufaculty members normally cross gfade levels (e.g.,
hall, cafeteria, bus; and study hall supervision). As a

result, referrals for grade seven youngsters have been

s

. wrgn
Lok




62

R T I g

o

"Lt . 66 6°ZS TIT HSS»,.
0°00T T 0°00 0 S PITY @
Jo (s¥ Humahouudhw:u Teo1s4yd
. B 03 POIISFol UYITYM YIBWSY 0T
0°0S A 0°0S (A PITYD B 3B qeid 10 TInd 6
. i
S ¥ T LS8 9 pPITY> ® 3surede| T
: 925103 TeOIsAyd Sursn Fo 3BOIYyL| . 8§ -
0°0S .v "0°0S ¥ thaww 5T3SBOIBS B JO 9DUBISIIQ) - L
vy 14 _.O.Wm S uoTsSNTOUOD
. . 2 03 Surtwod 2103F9q uoTirUBTAX®
S,3u9pni1s B 03 JUTUSISTIT 3ION 9
0°09 9 00y - 4 QSSHPEQ
wommohmxou oouatyed-3ursoT|. §
¥°9¢ L4 9°¢9:. o A "UOTSUS} JUSA
03 Hoo@ 10 32%9fqo mo SutwweTs b
LSS S €°H9 5 \ coammohmxoywzmcHOUm
- : v Y3Tm PITYD B 3B »omﬁa%&mcaucaomv ¢
S
9°1S. £e b 8y T¢ mkaﬂwHonommonxou soudatjed Sursoq| - 2
9° LY 6¢ ¢.Nm. o mﬂvhm 10 szﬁa>aﬁca 2e mcHHHo» T
1e3ol Jo | Aouembsxg| Te30L 3FO %ucoswohm I0TABYSYg U0T1TSOJ
U813, : queniog ! ‘ S
WUIUNT I9313Y,, LUoun axojyeq,, ®
(vL6T ¢ Hm& . S )
inoy youni ,,191FV,, PuUB ,,81039g, IOTIABYSg 103U JO comﬁuwmaou
€T q14VL o n .
- ) \U

IC

B

Aruitoxt provided by Eic:



_ voy oy . 9'65 6S Te3o0] |
000 | .0 . oot | Tz pITY> ® 3sureSe |- B
., ©d210%F HmUﬂmxam Sursn JoO umohah 0T
w000 | 0 ocoot | ¢ | CPITW B3 qeas 10 TIng|
0001 | € 00w 0o | o -~ prago | A
v . C . : B wo mmuuapmahouuwhwau TeoTsAyd A
. B 03 POIISFOI UITUM SPBU NIvWSY | L i
¢ ¢ T 1799 ¢ 7z _ . UOTSNIOUOD B
: B o 03 -Sutwod ohowo@ doapwnwamxo
. S,3uspnis e 03 SuTtuelsTI 30N L
0709 | g - 070V z . GOchou Jusa '
| : . . g 03 Ioop 10 329[qo FJo SUTWWBIS 9
s'ss |z | L9 oy - | : (ArTeoTsdud |
; R possoxdxe) ooustzed Sursoq] S
9°87 A v IL S JIBWOX UﬂpmNUHmm B JO uucwhmﬂwm 14
mumm R AL ] 9 e doammohmxo INFUIODS
L - _ _ T PITYD ® 3® Homdaw Butjutod |~ ¢
no»ov . 8 . 0709 A A%HHwHo poessoaxdxo) sdustyed mcamoq Z
Nrov B 81 .r‘ 8°¢g’ 1z . QSOHM 10 szva>avca 1® mdaaao» 1
1e30] FOo| Aouenbeig 183105 JFO . fousnbaag - H0ﬂ>w£om_., - WOHuﬂmom
© jqusdied . . 3usedx9dg o :
o ,LuounT IelIFVv,, | :auasq ohomom:

P

: . (sz61 ‘8utadg)
Hzom nudzq :Hopw<: PU® ,,910334,, 10TABYSY I03 US| FO comahmeou

yT 979V

i
Q
IC-

PAruntext providea by enic [l

E



" 64

. TABLE. 15 -
Mentor Behavior Items: 'Pcsition_Changes
(Fall, 1974--Spring, 1975)
. - | Ppa11, - |spring, | .
Lo -1l 1974~ 1975 1 Position
Behavior "] Position | Position Change’
% R
Yelling at ifdividual or. \ o 3 o
'group : N 1 1 No change
Losing patlence (expressed o
orally) 2 2 No change
Poin;ing finger at a cﬁild ' T .
with scornful expression_ v 3 3 ' No change
Slammlng of obJect or door -
to vent tension, : 4 6 e =2
Loslng patience (expressed - .
physlcally) : 5 5 No change
Not listening to a ‘
student's explanatlon .ol
before coming to a . .
concluslon ) 6 7 -1
Utterance of a sarcastlc . o '
remark » 7 4 +3
Threat of usiﬁg physical ‘ ,
force against a child .8 10 : -2
Pull or-grab at a child 9 7 +2
| Remark which referred to e
a physical charatteristic
of a ch11d ‘ 10 7 +3

- s
PV
s

g w
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-f:" .~ made\by teachers ass1gned to grades e1ght and nine. Con-

versely, grades e1ght and n1ne students have rece1ved

s \

'referr 1s from grade seven teachers. ' | S,

Th faculty, exceptlng guidance counselors, psycho-

1oglsts, Speech~and”ead1ng consultants, is made up of

85 profes'sionals. The Mentor ratio to the tota} group

¢ -

rw4_—~*is thus 1

s

[R——

\:73 or approximately 1:6. - o . - L
Table 16 shows the distribution of those referrals

-made dur1ng the time period ment1oned above

. ' ‘ - 1
' - : }

"

l

: Student D1sc1p11ne Referrals
(Septem er 4, 1974--April 15, 1975, 1nc1us1ve)

!
4
Total Number of Total Number of Those . | o
|

) Grade ’ Re?errals Made - JReferrals Made by\Mentors _ i
7-9 1\ era - L7 T

\ 4
s . » . ' . . . ! o \3‘5: I‘. . ) : .
o Had Mentor referrals been made in the'1:6 proportlon - +

to the general fhculty itself, there would have been. a’

tota1 of 112 rece1ved t16. 66), however, the 37 referrals

made by Mentors rhpresents a 5. 5 percent of those made qu

the tﬁtal.staff.

8 ' C!
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Since our student population changes each théol
I/,

year with the‘ninth‘gradeﬁleaving for the senioy high

~school and our’receivingwyoungstersﬂWho haee/completed

-

grade six 1n the 1ntermed1ate ""feeder' schools, the de-
51gner could not have made a comparlson of referrals
1ssued‘fromvone year to the.next However, the smaller

. P- i i ) N . R
propostion of the total referrals made by Mentors seems

- ﬁo“be'in'keeping with other‘evidence‘to indicate."a more

‘u.\

positive behavior of Mentors when compared with the be-

havior of their professional counterpart.
I . ’ . ‘ . a
. |

/
As for the nature of Mentor initiated referrels,

the de51gner found that they fell ﬂﬁéo three distinct

‘ categorles (1) uncontrolled behav1or, (2) class cuttlng,

and (35 fallure to be responsive to teacher direction.

o
‘_.‘,
® \

-

‘Random A§servat10ns of Mentor ' | o
Participagnts in their In- N
structlonal ‘Settings4

3

4\

\
Dhrlpg a three month time perlod (January—-MarCh
1975), the de51gner observed each Mentor\informally in
hls 1nstrﬁct10na] ‘setting on threekseparate occa51ons.
" ' - ) : M * N . ) . ‘

g

‘ZBSee suﬁgestlon of Dr. Tennis (his letter dated December 9,
~1974)-—t
.results

e value of which tends to be conflrmed by these

o
|

.....
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The "Monitoring of Mentor Behaviot” instrument was - ' ,

used to record the frequency of. items identified as - '

demonstrating negative behavior. These are shown in

.

‘Table 17. ' : ' , ‘ S B N .

" TABLE 17

Negativism Exhibited by Mentors During,the
Practicum Designer's Three Visitations
to the Instructional Settings

IS
[} . 2

Behavior |, ) - | Prequency
. Yelling atlindividugl ofrgroup . . ,; o 7
. Losing patiénce (expressedvoralle S v o -4

i &5 F
Polntlng finger at a child with’ scornful :
expre551on S ) . . e 4

Not 115ten1ng to a student .S explanatlon ,
before coming to a conclusion . . 4 2

0

The designer recognizes .that the Mentor would tend to

- N .
i . Coa

»
“

‘be on his 'best behavior'" during the visitations. How-
ever since the f}equencies of negative behavior, as re-:
‘ported in the Sprlng, 1975 instrument use tabulation

exceeds thlS total it appeaf3°that'the self-mbnitoring‘ ‘ .
&

experlence was conduc*nd in a profe551ona11y honest and

S

committed way.




08

Inasmuch as the Fall, 1?74 and Sprlng, 1975, self-

'monltorlng 1nstrument sheets were: 1dent1f1ed by a
numerical codlng, 11nkage between the "self-monitored"

and ”observed" frequenc1es ﬁor part1c1pants could not
' _...1.

be made-~ , \ _ Y

S K |
A Review of Mentor Classroom
~ Observations Written by
-Supervisory Personnel

| ; | ,
‘During the week of April 21, 1975, the designer)

examined the persoqal folder of each participant, seeking
evidence(s) of imstructional—setting negativism as reQ
rported by members ot the adm1n1strat1ve or shperv1sory
staff. Comments whldh referred to ‘these specific’ behaV1ors

~identified in the "Monitoring of Mentor Behavior"in-

strument would then be recorded.

dbservation,reports,'wriften in narrative form, made
during the 1971-1972 school year and each succeeding

school year to the present,”were reviewed'with a "fine

.. tooth comb."

Finding., e e | o -

' There were no references to negat1ve~behav1or items

made during that‘total time perlod Therefore, this find-

|
ing has not added to, or subtracted from, the thrust of

kthe‘jnquiry.

Ay -
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! PHASE V: THE HUMAN RELATIONS WORKSHOP | PROGW —
o A C

I iy ! \’

!

‘,‘ ) k‘ . "~ I. Background. J
' ) i } g‘

\
\
l \

' \ The Human Relatlons Workshop Program was conduckid

for Mentors, volunteer grade seven teachera and the grade

seven student body durlng the November--December, 1974}

\

s I
t1me perlod Its purpose: namely, to " enable students \

and’ teachers to communlcate more ‘openly and honestly w1ﬁh

, one ;another. = ————— . . ) \:

o B L ' ; . . o - i
I“THefﬁrégrami funded through a grant by the State of :
! S ; , ’ o &

'New;York, focused upon Tommunications and ‘intervention |
: ’ o : 4 ‘

techniques. The ensuing open dialogue between adult and |

‘ ghi}d would provide for an improvement in the teacher's \ T

in—hepth professional capability.” ‘ - N

+

‘The various phases identified in -the program are_ i

E referred to in the following sequence. ‘
! » } : _ T . X

" 'II. ‘Principal's Intervention and Orientation

[ R . |

: ‘ : b )
It is most important that,a-sequeﬁtial progression

- " to the project be initiat8d and maintained throughout.

. For this reason, the initial thrust was to have an in-depth
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sessidn with our &uildihg administrators to formulate
procedures. Members“of‘the consulténtbstaff, naﬁgly
clinical psychologiStsrengaged by the school district

- to lead program dynamics, were present.

IIT. Grade Level Parental Involvement

The Plainview-01d Befhpége adult community is, and .
traditiénally has been, active in its %elatiénship with

the school distriCtm .
The initial meeting with parents afforded the oppor- . -
tunity to identify the purposé of the Program and'to |

solicit support, since their children would be involved
, o ' : . %
in its dynamics. The designer and members of the con-

sultant group -led the presentation and follow-up question-
answer period. The consultants were quick.to point out

that the’Program was not meant to be clinical or thera-

peutic in nature.
. & 7
v

Iv. Proféssional_Stdff Orientation

Following the meetings with the administrative and
parental groups,‘the consultants and the designer met

with the Mentors and volunteer teachers.




o

period. The teacher workshop involvements were identified

to one another and be more comfortable in doing so.

, | : S 7r .

The pufpose of the Program,vas explained'by the con-

sultants, was to improve teacher communication skills with

,children_during,the'youngster's transitional adolescent

©

as being a combination of verbal and nonverbal communi- -

»

‘cations situations. It was,stressed that they would not

be therapeutic or'probing in nature., With hope, teachers

~

and .children would be better'able_to express'theif feelingsb

V.. Faculty Interaction Sessions

©

]

The workshop was held durlng the week of November 18,
1974. The flrst session was a six- hour t1me perlod during
a school day (with substitute teachers provided) and the ' .
second seSSionA three hours after. school. |

“

LA total of 18 participated. in the workshop--two @roupﬁ;___f——e%e
. . : §\

of nine each. This arrangement afforded for a closer kind

of interaction than .if one large group session had been

planned.

| Also, the school instructional program was not dis-

rupted by having all faculty members absent on one day

Q‘Worklng with each group were two members of the consultant

—n

(1Y




Aspects of the workshop interactidns experiences by

72

Ll

the teachers were :

1'

Nonverbal Communication: Getting to know some-.

bne_or others nonverbally (i.és,itduch}
Diads and/or Triads: Forming groups of two or
thfee_and_asking,grbuphmembers to "close"

eyes, hold hands, and communicate

Body Image: Asking group members "what'.

'physicél charactertistic best represents

their image oT peféonality |
Role'Pléying; " Two or three members réle play

(act 6ut) an'anxiety-provoking situation

Psychodrama: More intense ‘than role pldying;

- . e . .
may involve more than three members

TaskuGrouPi Group is given a task that they
must:trf to succeed in a$ avwhole. Time
.1imitétion is imposed |

Tavestock: Co-leaders converse together while

the entife'group 180ks on; the group is not

permitted to respond until direction is given

Feéling’(a‘ffe_ct) Exercises:
,,._- a-. I ,1,il€,e .,A. . ' A,.,;,. _,..

b. I resent

-

€
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c. I would,like to be
d. nght now, I feel .
9. Process: The major portlon of the sen51t1v1ty
~gTroup centers’around "process."_ The‘group
learns to<ﬁrocess their feelings outward.
The group 's feellngs geperate the dlrectlon
of the group. It is the "unstructured" and
anxiety'proyeking portion of the group
10. Seating Arrangement: The:greup exercise centers
'ardund becomingheware of‘their'physical space
11. ~Leadership ExerciSe: An emerging leader is asked

to 1ead*the group

VI.. $tudent Relations Sessions

%

] L With newly dcquired intervention and human relations

o

teclniques, the teachers, supported by members of the con-
sultant staff, conducted two sesslons w1th the1r classes

. Each session held was for-ene” and one- half hours. The .

-daily schedule was modified for the teachers and. students

alike to accommodate the Program.

The interactions experiencediwere.bésic to the 11

activities in which the faculty members had been involved.

AT

\
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This time, however, it was an adult-child, child-child

relationship rather than on a teacher-teachet level.

¢ 2

A part of the initial time period was speht in
identifying'the reason(s) for the intervention., Students
were encouraged to participate éctively_even though they
may have had some reservations a%out the pdtential'dut~
come of the workshop. In essence, group activities were

: . , ‘ e
meant to help humans improve upon their communications''

capability.

VII. Parent Follow—ggﬁgession

This meeting was held shortly after the student

relations sessions. Two meeting times wWere establishsd;
. . .o / “ .

one during the daxﬂgnd.xhevother in the evening to ac-

Pt

Vﬂ-éeommbaaté'workiﬁg parents.
- At this meeting, parén?s were brought "up-to-date" °
.on what their children had been involved in. In addition,
the meeting afforded fof continued coqmuni;atidn between
, the.schéol and parent group. Once again, the:desigﬁér
'éhaifed the.meetiﬁg‘with ﬁrofessional.supportffrom the

consultant group.

RV SN

Coas -




Consultant Report..

The consultante reported a geﬁerélly positive type

interaction between teachers and chiidren.

Sample Questlons -Answers Raised
During the Meeting

1. Parentquestiop; ‘”What is the ultimate puypose
of the Progtaﬁ?” '
'Censultant-Answer: ”To‘help teduce iseletion or
rejection by affording children the opportunity’

\ ‘ ) o
| : - to share feelings and.to turn
| ‘

tglk/gnt»th61r problems With hope children

ers and

would develop a sense of support from the1r
peers and teachers ‘Ultimately, the ablllty to
communlcate is a skill wh1ch is., 1earneﬁ "
ZL- Parent Question: "Do children see this Prograﬁ
carried over into the home?" |
~.Consultant Answer: ”In'e sense, children were
‘.- being taught groﬁp dYnémics withoutbtﬁeir being.  . o,
aware of it. . Thie‘skill shpﬁld show_its effecte , t
. . . at home; in their 1ei§Ure—time activities out - |
side of school, as well as in school dynamics."
Other Parents' Comments Several related that
their children came home and talked about what

they had experlenced in school l ’ .

A




Another Parents"Comment: Seueral.said that
'th%ir.children did not.ﬁention.théir in-school _vl’ | i
involvéments." | _' : o ' ' E

3. ~Parent Question: '"How can my child apply these

.skills'in>the outside world (e.g., becomi

. more assertive)?"

;,,,;,;,;Jkﬁﬁﬂfffﬁﬁtfxgg;;;? "Through the experience gained
— < _ '
o ! from 'situations' the child was placed in, it is

)possible that 'latent learning' phendmenon may

, | o . . | | |
_ﬂ_______*// occur. That realization may be as late as one j
e ( L year after. ‘ . ' : ]
j ”Furthermore; the ability for .a stddent to"
' -observe others approachlng a task and how they ‘ T
q [ b 3
: 'work it out' may add ‘strength to that chlld'
ablllty to .apply skllls for hlmself S
Sample Feedback from.Parents
Rclated to Remarks Made by
- Thildren at Home Concerning
.Their In-School Workshop *
ActivitTes
1. ”My child found it enjoyable. He said“that he
'had to go to war' but that he. 'wanted to work
Yo N ' it out with the enemy.' '  ¢ _ - ’_ 0

2. "Great--no classes!'

k4
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3, "I never knew Mr. /’iiiié’égzihinﬁ*bﬁff//iff
(subject).:i/wwxwfff*"' o '
o ___A—"For thgﬁfirst time,‘(child'§ name) and‘I were
;/{/,,%//”7///’ | on'tggvsame side;” | |

“ 5. "At first I thought it was sili& but then I

started fiking_it;”_

6. "I wish that (consultant's name) coul% be one
8 ' S . - , )
of our teachers." o

. o
o

VIII. Faculty Follow-Up Session.

Faculty members Who'pafticipated'iputhe Program were
afforded the opportunity to meet with the consultant group

'~ to discuss their perceptions of the dynamiés experienced:

" Oﬁé ﬁajor concern, reflected 6n by géVéfal paftiqi-
pants, was the fact that the consuléant who Workea ¢1o§ely
wifh the teacher during the two day workshop was not neces-

- sarily that pejsonawith whém the teacher worked in class.
In reality, on the first. day bf the children's classroom -
expérienées,.the teaéhéf aﬁa consulfant,}in several in-
. - , -

stances, were strangers ,to one another. This, in itself,

may have created a communication difficulty.

-~

v | B

-
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In addition, it was felt that toward the end of the ‘
teacher workshop additional time should have.been spent,/ ' ' o
. ) in g1v1ng them more 1nformat1on about the spec1f10s of
classroom dynamlcs to be offered ) Part;c1pat1on in &

,/group one day and being ‘the leader of a%grouputhe next,

does not necessarily meld in an easy manner. ' v ‘ o

‘The consultants were appreciative of the concerns = - L |

. - X : . !

. R : o @ ¢ R . '“- ' !

‘reported and said that they would remedy this prior to i
future classroom interventions. It was their feeling : \\g?~

r . %

that both teachers and children were'proVided with tools

which would allow them to commun:cate with each other. ' v
tThe Program, 1tself belng one Wthh allowed for a Varlety

of 1nterveht1ons) would enable chrldren to speak openly
with;teachers about matters_that they would like to_com->

-1

municate,

- . | IX. IM'E‘Valuation_ e =
. . —

Questiohnaires were deﬁeloped for the Stﬁdent
(Appendix D‘Lp. 146) and Faculty (Appendlx E, p 148)
.vgroupsf These were: d1str1buted on January 10, 1975 and
bthe results tabulated shortly thereafter. Of a possible
'370 students, 333 responded (906); ;the difference being

, PR . | c - :
¥ ' the result of absences that date. All teacher partici- .

s - * pants (18) respohdéd. o ' S
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,‘/’ \‘/ * g . . ’ ’ ‘ .
The tabulation of Student-Response%,to’the question- |

e l ¢ ) /

naire-aﬁpear in Table 18.,

e . : ,
‘Analysis of Student Responses

FO

“As will-be seen, it appears that the chlldren showed
l
little anx1ety regard1ng the Program 1tse1f which in-
.I \,.
. cluded the two‘classroom sessloney - e » /'

9

Inasmuch as they seemed to £ee1 that commun1cat1ons

,Wlth teachers, parents, and claSSmates were on a reasonably

ad

good level prior to the workshop 1nteract1ons, the seSS}ons
had little effect upon their’ ab111ty to communlcate with - - . .-

~ these groups. They reported as a group, that they have SR = i

— e ———

nat seen a change in the1r personal behav1or in the class-
'room, at home, or with the1r friends: - o . ﬁ

The ch11dren felt that - they part1c1pated Voluntarlly

*0o

in the workshop activities to a moderate extent andlrecog—. ' ;//
s nlzed that these were qu1te dlfferent from that experlenced : /.

13

‘during a-regular school day. In turn the1r'workshop ex- o -

R 'per1ences~were dlécussed to a moderate extent w1th parents o

RO . . ",. - ) 3
at home. . - ‘ - g
L4 .;.'. . ‘ . - : o . t b

‘It seems that'they enjoyed'thgwactivities and wouldi

11ke to experlence >1m11ar k1nds of 1nteract1ons after
_— / . - o

school hours with a person or persons other than their
: _ : R

teacher. . o : L i S S
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SR TABLE 18
B ' Student Reponség to Qucstionnairé Relating to
s ‘— Human Relations Program (N=333) °
1 2. 3 4 A -
" .-Percent |Percent [Percent [Percent JPercent
1 72009 | 19.94 | 4.9l 1.84 - | 1.23

JUN 2 452 | 1r1s | 1s.36 | o22.59 46.39

3. 727.49 25708 | 25.98 12.99° | 8.46

(~ ; 4 70.52 20.36 , 4.86 2.74 "\ 1.52"
{‘ | | . 5 .82.48 . ,12.08‘,' L2072 | 1.82 "f 0.91
]f 6 6.33 | 16.87 g%;zd 1 21.99 | 28.61
R 7 40.06 ’:' 21.69 |/is.96 | 6.65 | 15.66
C 8-1&76¢; 2&91;9Jzﬁz7 i8.18 | 14.85
9 T2 14.71 ;23:12. ?n 13.21 | 11.71

| ro 240 | 601 | 10.81. | 22.82 | 59.96
| 1 48.19 ':13;36"x.' 7.83  |-8.13 21.99

1z 3.93 | 26.28 ;3.53\ 23.26 12.99

.13 59063 | 2143 10.87 | 5.28 2.80

e 18 70?55° i 14311”_,;°8.59 : " 3'68',  3.07
X " 15 '67.80 . | 15.48 1 7.74, 6.19 2.79

-

.16 30.90 | 18.79 | 15.45 | 10.30 - | 24.55
17 - 68.88 | 18.73 | 6.95 | 2.11° |° 3.32\
o 18 41.52 | 16.36 13.94. | 10.00 | 18.18

B o “19 - 15.90 | 18.65 | 25.69 | 27.83- ' 11.93
o *zof-i§r15, 22.94 - || 29.05  . 18.65 | 16.21

(21 26.06 35.15 25.45 - 6.36‘  6.97

. 22 81 | 1ngl 28.23 | 25.83 Cfresees
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/ S S e

Many recognlzed the role and need for a 1eader in ..‘
fcarnylng out: group dynam1cs* feellng that small group H
settlngs (6-10), were preferable to large groups (25 30), .
!for dlscu551on purposes. . {
; .“% The tabulatlon of Student Mean R sponses to the ° ; . -;,.ﬁ
;questlonnalre appear in Table 19. - . : ) o o o ﬁ
Analysis . of Studemti"”Mean” : o 5
Responses |7 o

" As will be seb£ ' o ' . o | o

1. Items sno&%ng by Mean "to none or a sllght ' a ;f %

‘ extent" (Meanlless’than'2.4§). 1;,4, S, Z, / , ‘
. 9, 11, 13, 14, 15, 17, 20 o
’”ff;fﬁill Itene snow1ng by Mean "to a moderat% extentz‘y_‘ | f
l (Meanv2;44—3.44 1nc1u51ve) '3, 8, 12, 16, ng :

18, 1;9;,'2'0 | N | ’ ,

¢ i

. . N .
-
| . o
—_— -
; . 0 ¢ ’1
8 / . R :
L] K R e 4
X 1] . ¢
! ! :/ ’ !
: S . 1
/ . ,1‘ o !
-~ ,
SRy ~
. . ,
a . : o
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. ~ ' E ' A 1
. . 2 ; ! ¢ " |
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TABLE 19
,Méan_Résbbnses éf Studéh%é té Questionnaire -
‘quatipg tokHuman Relations Program (N=333).
'Qzestion - , ‘Mean
1 Anxious about’Progfam ; _ v | 1:40
2. Different froﬁ’reguiaf Program | ,. B 3.95
3 Dis cus_sk‘F'Pr'ogram Awi‘thnﬂparents' | 1 2.56
4 ‘Worri;d during first sgssion o 1.44
15& 5 Woﬁrigd duting Secoﬁd'§ession. . E - 1.27
| 6 Able,to'talkjWithvﬁy classmates ‘ (' R B 3;507
i 7 .Easier nqw'to talk with my classmates "- » 2.36h
s Able to talk wipﬂ my teacher - ?Q' 2,92
é‘ Easier row to talk with mysﬁeacher.“ | L 2:17
10 Able to talk with my parénts | K 4;28
11 ‘Easier now to talk with my'p%renfs:_ ' 2.42
12 Active dﬁriﬁg;session ' 5 ., g - 3.15u
13 Changes in‘my.;lass behaviér. S 4'1.76
14 Changes”ip my behavior at hoﬁe L; ?‘ a _' - 1.55
© 15 Changes in my behavior with friendél 4 1.61
\}6 Want additionél sessions\ ’ ) '  | 1 2.79
ff? Sessions after school with teéc?ér : s ‘ 1;52'_.
18&;Séssiqns'aftqr schooi_without teachef‘ : 2.47
19 \Iméorténce of leader :; :, - | 3.01
20 Enjoyed activities o sz
21 Talk in large group =~  " "‘ ; ) 2.33
22 Talk in small group S . 3.47
: - - . o

. .
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- Faculty

TABLE 20

- I3

Responéesfto Questionnaire Relétingvto

Human Relations Program (N=18)

1 2 3 4 A
Perceant Percent Percent |Percent |(Percent |Mean
13.33 | 40.00 40.00. | 6.66 | 00.00 |z.40
2 25.00 41.66 16.66 | 16.66 00.00 | 2.25
3 13.33 53.33 < | 46.66 |, 6.66 | 00.00 |2.46

4 6:66- | 13t33,'jjA5§;33 V” 26.66 00.00 3,@0”
5 | 4166 | 25:00 | 33.33 | 00.00 | 00.00 [1.92°
41.66 25.00 25.00- | 8.33 00.00" | 2.00

7 27.27 | 45.45 27.27 | 00.00 00.00 | z.00
§ | 26.66 40.00 | 26.66 6.66 | 00.00 |2.13
o | 18.18 36.36 | 27.27 | 18.18 00.00 | 2.45
10 ;27§27 27.27- | 45.45 | .00.00 Qo.oo>: 2.18

11 | 50.00 33.33 8.33 | 8.33 00.00 |1.75

12 46.15 | 23.08 | 30.77 | 00.00 | 00.00 |1.85
13 | 38.46 | 23.08 58.46 | 00.00 00.00 | 2.00
14 | 28.57 14.29 |.21.43 | 35.70 | 00.00 |4.07
15 | 90.91 0.09 " | 00.00 00.00 | 00.00 |1.09
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Analysis of. Faculty
Responses

o

As with the students the teachers showed little

_anxiety about being“a part of the.workshop program.

_ While theydfelt'that'their personal involvement in

activities ‘during the two-day teacher workshop (prior. to

. meeting with students)-seemingly prepared,them.Quite_well

for classroom interactions, this was .not the case once they

'

”assumeia leadersh1p role in the classroom 1tself There

seemed to be not enough carryover value from one klnd of

1nvolvement on the1r part to the other

Although'they recognized'the need for a trainer

(consultant) in help1ng to carry out classroom dynamlcs

they felt that their personal experlences w1th these adults

Cin the Toom was not. on as h1gh*a.level as they-might have

w1shed Furthermore, the feeling was that not .enough time

o AWas devoted to a’ follow up with the consultants- after the -

'classroom se551ons ' o :

o

The teachers felt that they have seen, to a moderate

extent a change in their own ‘behavior as well as inter-

act1ons with fellow teachers which can be p1npo1nted to

. their workshop experlences' and the classroom se551ons
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. : - which were dlffereét from regular 1nstruct1ona1 settlngs
d1d in a moderate way, help them to see the1r students

dlfferently __I CoE

v ' Yet, as an~after'effect of‘these programs, they do
not feel that the workshop itself has'helped to improve
“upon their already existing IevelS'of_communication with

% . - or perceptions of their students.

The tabulatlon of Faculty Méan Responses to the

questlonnalre appear 1n Table 21.

' Analysis of Faculty .
. ~Mean Responses

As will be seen. in Table 21,

1. mItems showing hy Mean "to.none or a-slight
extent" (Mean‘less than 2.44): i, 2, 5, 6;
7, 8, 10, 11, 12;‘13, 15 h

2. Items show1ng by Mean '"to a moderate extent” , . \‘
(Mean 2. 44—3 44 lncluslve) 3 4, 9

3. Items show1ng by Mean ”to a falrly or Very "large

extent” (Mean greater than 3. 44) 14 : S
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: '*‘;  TABLE 2
Mean Responses obeaculty to Qu;Stlonnalre Relating
@ to Human Relatrons Workshop Prog am (N=18)"
o ‘Question Mean
1p Anxietw to‘Progrem ' 2.40
2 Workshop helpful S EEE 2,25A
300 hange in behavior.efter workshop f 2,46
4' Colleagues 1nteract1on after workshop 3.00 .
5 Commuglcatlon w1th ch11dren after workshop ’i;SZV
6 'Implemeht Program w1thout trainer | 2
7 ~ Help from ‘trainer ‘ i ‘12;00
8 ‘Changedpperception of children ‘2;13
9 Saw children differently 2.45
10 FInteraction4with childreh '2.18
,hasier to talk.with ehildren o 1.
12 - Skills helpful RS 85
: 13‘ New attltJdes helpful ‘2 00
14‘ ”Two day workshop adequate 4.
' Suff1c1ent time for €ollow- up ‘1

09.

75

07 .




X. Concluding>Remarks;About’the Hnman

Relations Workéhop Program

The Program descrlbed is a model wh1ch can be. used

to foster better ch11d adult Communlcatlonﬂ

E Workshop proceedlngs br1ng 1nd1v1duals face -to-face
who may have commun1cat1on d1ff1cu1t1es——or those who

would like to 1mprove upon such.

The. Program'affords'for active involvement among par-
71t1c1pants rather than belng pa551ve rec1p1ents of 1ectures
on how to get a1ong better w1th one. another.
l ) \.‘!a . i » .
\; ‘ ) . o

-

e ) , : . oo

why
-5
t3
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PHASE VI: MENTOR PROFESSIONAL MEETINGS -

" 'I. Organization -

W1th the exceptlon of September, 1974 a»month when. . . i
three- meetlngs were held the Mentor faculty part1c1pants ;
I

convened one afternoon each month Although a one and one-

half hour time’ per1od was allotted for each meetlng, dls-ﬂ—;—%ﬂ*

cussions extended themselves beyond ‘that point.

~ Meeting themes focused upon:teacher-child inter~i" o ,
act1ons and it was through this professlonal meetlng
medlum that other staff members became involved 1n the
Program'dtself{ Our counselor staff,. chool psychologlst,

~ elementary and secondary administrators 'as well as the

8

d1str1ct speech/communlcatlons consultant have all made

valuable contr1but1ons to the presentat1ons offered

W1th regard to speaker presentatlons, there exlsted

a baslc focus, namely, the r%latlonshlp between adult and

ch11d In that regard the des1gner felt that the desire

of those ment1oned above, who volunteered their serV1ces,' .
e . '

spoke wedl of their recogn1t1on of the valué of the

.

" Program. ‘ -




II. Development.gf-the‘Mentor Meeting

- Evaluation Form

- .Recognizing the importance of.asseSSing the contri-
- bution'of guest speakefs invited to participate'in the
Program, an Evaluatlon Form (Appendlx F p. 151) was

| developed by several Mentors and’ the de51gner : Here

agaln Mentors were 1nvolved in a learnlng Experience,
;:the results of Wthh would help to strengthen Program L e

offerlngs in the years to come. | e - T r o

The evfiuatlve instrument questlons do not addness
‘themselvee to the personalltles of 1nd1v1duals they; B _ f ;
_target,lnkon the essence of that offered. "In turh,
,meeting'eValuations wou1d afford the designertthe oppor~..

‘ ,tunlty to determine which meetlng act1v1t1es need
. ¢  sStrengthening, adding to, subtractlng from or'ellminatdngwﬂf

';,altOgether. - ﬂ*'fﬁ'f‘“‘”f'"‘?

e ‘ . ~of a Mentor Meetingt

s -

1
|
1
|
1
|
O ITI. _Crbterion Established for the Evaluation : : {
|
. o '
« L. Each of the four questions. appearing upgn the |
--- . EValuation form could be reacted to be .a "YES" (positive, +)

or a "NO" (megative, -) response.




o

2. Criterion:

- 3. ~.An-evaluation of those Mentor meecings involving

. Very positive 100
-Posiﬁive‘“j o 75
‘7*_Neutral.“ . 'v .50

N

Poor ° -~ - S 75

Y 14
. o

The_éfite&ién éstabiishéd’bykthe
designer.fbr judging'the”acteptajf
| ‘ .

bility of 4 meeting presentation

‘was_fhatgihe COMBINED TOTAL of

"YES" and "N@" responses received . ... ..

e T T

”rwffbm Mentor bartiéipants Qad to

+ EXCEED the "neutral" fesp@nse-,v |

(50% 5.~

Very;ppqr C ,  100

90

Type of Reéponse‘»' .Peftegt

(+)

‘(*j
)
=)

C-)

guest speakers is provided at the end of each meeting -

writeup. -,

]

)
4N

=%

a
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_—  Mentor Meeting I .
) z?Parpoaeﬁ' * .;;To_establish€the'rbie3of the "
) ”Mehtor' |
.MeetrhghCoﬁ&ucted by: " The Designer.
In Attendance:; | 7‘Mentors;'Princi;a1'~Gaidance~‘
SRR Counselors; School Psychologlst
- . Agenda: I. ”"ettlng Thlngf,off the Ground" .~:i* h
. A. . "How do I approach youngsters7”
i : B; ”What do I say to them7” .
. ’ . C. _"Why aré weigettlhg together?" .
. . . , T
g Iih;»”Ice-BreahingiVehiclesh »
. c AL Tutorlng assistance - ,
_; —_— " B. ‘Assistance with clerlgalwygrk o
e e erwmaﬂfbg_Jheibaln room management (e g. ,-h;Iietln
. C ‘:v board put ups) |
- o D. Mu51c Alde (e g., stacklng and co11ect1ng
L hl’ mu51c) “" .
‘E. LibrarY“Aide
F. Art Aide '
. G. %”Let's get-to know each other better”
H. . Eraser monitor | |
, I '

. Test paperacollator and stapler




"J. Plant and indoor garden assistant
2 . o B ‘.‘. ' . ‘.~‘ﬁ
K. '"How are things going in your new:'school

*

'Lsituatjoh?"

e
L3

III. Mentor Ch11d Relatlonshlp

‘"A, It 1s concelvable that ahi chlldren wouﬂd

9.

not relate w1th equal feellng

B. No spec1f1c expectatlon w111 ‘be placed
. (e B .
upon a Mentor.» Each part1c1pant«wou1diﬁ

-t

- brmng his own personallty,’fea11ngs

etc. into play in the relatlonahlp to .-

be developed. “"”D.;j SRR

- “ o G -

C. It is concelvable that a firm relatlonshlp -
mlght develop w1tn four oT flve chlldren e

, 'in a group. s
D. Ngreement was reached‘relative to mot' -
exchanging youngsters onoe-asgigneda It .

| waa‘predictiVe that réquests such as,
‘“My'triepd_is in another?group and, T want
to be with her” wou1d be‘madev
E. Mentors agreed that it would prove to be
more challenglng to work w1th ‘a chlld )
'who might be more re51stant to. establlsh-f
hlng a relatlonshlp in the beglnnlng of

LI

‘the school year,“
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LT Ty ezt
© « IVy Role of t the: Mentor ‘as Compared with the Guldance e
- : ST A EURRECEE
o ,fa'x. Counselor % ' o . =T RN
s 3 - 1 B ,‘
Thls area was d;scussed in some depth to allevxate B
£ ¢ © .9
) concerns of counselors about .the poss1ble ‘Mentor "take-
¥ .
o .
. .over" of* the counselorvrole. AT R
. . . e o .a : » ‘o B » L ' R Fe 2 . %
i o R There was some concern on the part of Mentors, at Lot
. -first; about their ablllty to- help ch11dren’”solve' ‘ .

"" o —fl’rS_t,
problems—": Several Mentors had felt\ from the1r 1n1t1al
elp chlldren

;impressions that they woe expected )

I ~work through ”cllnlcal” problems. Thes \ con é?ns were .

3 .ﬂ -

'addressed to Mentors and, counselors, W1th thefoutcome

result&ng in a better brldge of commun1cat1on between the

M/ntors and rounselors relat1ve to, “their relatlonshlp 1n
e . €

.l m‘ helprng th\young adolgscent.
. ’ ’ ~ . G‘ .

@
[y

tof
.

o The'following?understandings°wou1d help in strengthen-.

ing the Mentbr counselor relatlonshlp

IS -« o~

. PR 1. A Mentor may'brlng 1n51ghts about a Chlld to the .

attentlon of the counselor. ' .

-

e
P e Z. A counselor may ass1st a. Mentor in’ helplng to ‘
;n_ N A

develop a better understandlng of person-to-"

person dynamlcs. Lo
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_3._ A Mentor may be a part of the "treatment" as-
prescrlbed by the cuunselor or school

psychologlst.j - .j_. .

w
.

V. vaaluatlon o »',f: | - "bi

\_ ) ".\. o ."‘-v . o . = . _.'- . ) - :
{ . Therz.was good communication between all "individuals .
who .would bé,aTSuming a role in the Program dynamics
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Meéting Preparations: A.“Childrén_iaentified by;ﬁgmerbomﬂ

o

In- Attendance: .-

.3

©
-
Kl
o
o -
3
C
[]

ee

e

”Méeting Conducted by: Thé,@esigner

.95
Mentor Meeting II
R Initia;‘meeting 6f Mentors and.
“children o v

o emimy e

120 grade seven students; Mentors; .

“Principai; Guidance Counselors;

Schoolrésyﬁhoiqg;st< ..

© teachers several days prior to .

. meeting date. Youngsters were
requested to assemble in the
all-purpose room at a given -

-

- time.

B. Réfreshmbpts“puféhaéed-andkarrange:.j

 ments'made to serve,ln_thet

o 1ibrary after initial intro-

- duction~o£rMen%Q$swto,Children. ‘
S ’ ) \
C. "Mentors received a paper cutout
“of ‘the initial "M" (for
"Mentor'") which was worn
| s
during the-school day, }
- A
|
; i
. A {‘ U :
N Ao .
i
o i
) ]
l{
i
:
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A N . : - .
Agenda: I¥ Introductory Remarksa—welcome to~schocl by

 Mr. Herbert. Levine Pr1nc1pa1

-

II. Reasons for ComlngATogether--remarks made by
The De51gner B |
A. "Dld ycu ever experlence the folloW1ng7" |
- - . : 1. "You needed 1nformat10n but didn't | Coe ;

_— 3,7' | know where to get. 1t7""

(XS]
. T

nYou forgot your 1unch money, andi
- didn't know who to turn to7":
3flk"You needed a questlon answered yet‘
| | d1dn't know who to ask7" ‘»"é.u .
4;"'"Have you ever had a feellng that " you
would like someone to turn to

' when you needed help of any sortW'~

TII. Our Purpose
'A},“"We'would like to see‘friendly_relations

between chiidren ahd adults;"

B ‘”We*wantrto~get*te~knew-you better. S '

* C. '"We, too, are people and we- want to help
" you get to know uj out51de of the
classroom atmosphere.” |
D. '"We don't expect that your Mentor need be

’\-’
-one of your classroom teachers. ’He or

=

“ . ; "rshe is an adult who is 1nterested in S i

getting to-know children better."

k- 4 L]
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¥

:Iy. Introductiqn 9£ Mentors'hz the Designer

. THe term "Mehtor"'was"ciarified to mean a "wise,
'ioyaltadvispry. .;.'a friend." Children were advised S
~that they had been.randomly‘selected fbr'this eXperience.
L ”;Q’” and that their‘presence”Was not relatedwtovaca&eﬁic*,

- standing or other con51derat10ns.

Vi Meeting of Mentors and Chlldren, B k:, SR

” Both Mentors and ch11dren then adjourned to the

11brary for refreshments and 1nforma1 dlalogue.“

,VVI.; Observatlons-
H"A,, Several Mentprs_e¥hfe§§ed semeeanxiety aboutu
meeting with the childrenuassighed to them
E ) - - . E te,gr,_“I,didn't.know what;te say."). IR
.o It wae pointed odt:that this Was not necessarily
- a bad feellng, 1ndeed up to that t1me s » - : o ?
dlalogue between teacher and child was.
usually subject matter oriented.  Now, the

~

<»aw__“;, teacher could not h1de behlnd hlS academlc

————— e 3

. expertlse, ‘he was . expected to be,"hlmself "

a

S .- N The Mentors were-understandlng of this.’

. : . B. Other Mentors said that they."felt_good" about. , b

‘their interactions with the children with

S ‘v ) | s Whom'."*th‘e"y-"wou‘]—_'d;f“b*e —workin—g“-d»u-r"i—ng -the. s ChOOl ‘ e : ’

- year. | U




C. Several children were .somewhat apprehensive
about Vthe reason\for the1r hav1ng been

.

chosen.?m Their concerns were soon dlspelled

R o - .. ) '
D.: Seyeral'chrldren‘were apprehenslve about .
> attending*theﬂmeeting¥sincehtheyfhadjvup~w;-<,ﬁ~—wmmﬂm»~4—f
_to that tlme, never taken the "late bus” R 'a
home. ThlS was ‘a matter Wthh we had not

~ - [

= 4ever con81dered as ‘a reason for studenﬁ

. ‘anx1ety.prlor t0‘that t1me; Th1s was good R
- for our own awareness. o U.. = H\;; i
i i “E. Several parents made 1nqu1ry of the deslgner'.' L . -

about the Program prlor to: the meetlng o ' T
Several made 1nqu1ry after their ch11dren |

- E returned home that afternoon. )
| In‘a11 Cases, parents were. supportlve and "éf

pleased about ‘the essence and thrust: of the

Program.w. o S , : ‘ . o

- VII. Evaluation -
. The Mentors‘felt-that this»meeting'was most valuable.
Its format served aS-an "ice breaker" and allowed for

1nteractlon between the 1nd1v1dua1 Mentor and his group

of 1dent1f1ed chlldren.

a0 ~N
ERECE B




;Meeting 111

o - . . ot . - . -

ings which may reduce dls—
ruptive student behavior

Meeting Conducted by: The Designer ' Y
.. ’ ‘ : o » P \
‘In Attendance: "Mentors ’ '  : o y\
Agenda: I. Derelopﬁent of a'Self—Monitoring Instrdment

a

The dynamlcs of the 1nstrument 's development

‘evaluatron of thls aspect of the Max1 II
effort is addresaed to in the,chapter,

entitled, PThe-MonitorfhgvoflMentor

Behavior;"

II.- Coping with Disruptive Behavior2® .

;.?}. ‘The Teacher Dominant Approach

2. The Analytlcal Approach

- D.C.:. National: Eaucatlon Assoc1at10n, 1—714*pp 5-24,

e

) " Purposes: -~ A. To devélop an imstrument which
’ ‘will reflect upon‘teacher )
L i negat1v1sm in the classroom

e o . ‘ B. To review recent research flnd-

from this &nltlal meetlng to the use and \

A. fMethods-of.handling disruptiVe behavior

zgJean E. Davis, Coplng with Dlsruptlve Behavior, Washlngton,
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w 100
“'%.\. 3. The Behav1oristrc Approaca g

v 4. The Student Centered Approach " '

vg 5. The Teacher Student Inferactlon Apprbach
“ji o rB.g,Appllcatlon ef Methods - J'h : e

= S T TC.. Rewards and‘Punlshments T ’,”w’,i’L.

D. Group Strategles
jE, ‘Classroom Env1ronment
1. The organlzatlon of the classroom nay
- affect 'students 1n a benef1c1a1 or’
an adverse way.30 |

~F. Curriculum

-~ 1. A curriculum'that is neaningfulptb o
" students-helps to prevent or reduce ',
the number of cases, of disruptive

31 T ‘ I_.w‘,_ B .

2. D1srupt1ve behav1or is d1rect1y related

behavior.

to the .teacher's preparatlon motl—-

,vatlon, and presentatlpn.32 :

¥

._~30H111 M. Walker,‘"General Malntenance of Classroom Treat-'f
. ment Effects," Department of PsychologY, Oregon University.

'31W1111am Van Til, "Better Curriculum-Better" D1sc1p11ne,"‘

National Education. Assoc1at10n Journal (September, 1956).

oAt

32Wllllam J. Gnagey, “Ulsc1p11ne Classroom," Encyclqpedla
of Educatlon, New Y“rk Macmlllan Co 1971 vol. 3.

3. e
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10T
R *eaching‘Style‘
- . Everythlng that a. teacher does in the class—

‘

room has ph11osoph1ca1 overtones, and a

~. -

)

teacher prOJects phllosophy of 11fe as

well as a ph11oso§hy of educat1on.

?“i*” - (Note ‘The Nat10na1 Educatlon Assoc1at10n

pub11cat1on Cop;ng w1th D1sr4pt1vei

" Behavior was glven to eaca Mentor -

!

'”~*ﬂ?7““*~~"j"' _for hlS own personal peruSal anuv

reference )

-

111, Eex;ew of Art1c1e ”Leanlng Towcrd the Br1ght”34,’
 The artlcle deals\wlth the.notlonrthat teachérs

.give more positive monverbal reinforcement. to the child

whom the;teacher thinks is intelligent. . = __

Iv. Evaluatlon S .

s

‘1}%

- 4

_the 1nd1v1dua1 prggram part1c1pants >

L

*do FOR them. | o ‘”' o | J,. : J

33,

The Eeellng was that our 1nvo1vement 1n the dynamics
‘of creatlng an 1nstrument to measure one's own negat1v1sm

in the classroom was, in 1tse1f a learning experlence for

The review of 11terature flndlngs gave much ”food for

thought” about what we do TO chlldren rather than what we |

n1que " Elementary School Journal (February, 1973)
34

”Lean1ng Toward the Brlght " Human Behav1or (December‘

N MR 6
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g
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i " Mentor Meeting IV
“ - ""Purposgﬁ‘ - To re¢ggﬁizeiand hndgrstandf”signﬁls'
:::j%ijjﬁjj:j::jf“f:fﬁffiff:ifrfﬁpﬂv_ w;would;help'the teacher in his
o . felatiohshiﬁ‘with children, |
| u@getiﬁé Conduc;éd by: - Guldaﬁc; Team -(each counselor
- ' W contrlbutlng to the total presen-J
“tation) m
) 1Iant£en&a£¢e: Vﬁ;ntors School Paychologlst
‘ “ jv i l Practlcum De51gner'a
Aggn§aafv1; 1Danger of Warnlng Slgnals
¢Ni&§_ ;3 A; Exce551we ~degree of anger dlrected toward
o 'w; h ." the teacher or other students'
B. 'EXtremely dqmlngtlng chlld--a need. to -
\f: L ; ‘héve the last wofd; L
N | 3 .' | %C;' The isolate | .
T‘*;k\ | D. - The daydreamer"_,' - S f: - . “?“
o ’ 1¥{\ . «E. The ”goater” and ”scapegoat" ‘ '
- t S F. 'F%c1a1
. '\“\\g G} The nonparficipant
. S . CiaSs c1pwn' |
. i. \S{Sfpy R
D N




[

"I don't care"rattltude - . ~ .,

TA: pa551ve,kxnd—o€—aggressi6n“—**_“"—-b
Hunched dp po51t1on (vulnerab]e)

Clenched fists (aggre551ve)

J

K.

L.

M.

N. Bored
0. Restless;

P. Fontinued”"l.don}t:understand" .
Q.

P1ay1ng one’ teacher agalnst another (e. g.;.
MShe never taught me that "5 - ”57 ‘ ,j
R. Chlld who "knows all\the answers"——contlnually
’ challenges the teacher-—thls may 1ead to
an a11enat1on from the group

-~

o .
II. Review of Art1c1e ”Please Touch! How to Combat
e— _— P,
Skin Hunger in our Schools"‘
Thls art1c1e po1nts out that there are ch11dren

w1th a severe form of malnutrltlon——namely that of the

‘g'skln These ch11dren are "skin hungry" and the need to

’touch and make body contact w1th one another is. 1ntense

@

' The author, Dr. Sldney B. Slmon of the Un1ver51ty of

f

',Massachusetts,"feels that schools need‘to»recognlze th;s

35Sldney B, Slmon,n"Please Touchl How to- Combat Skin
Hunger in Our ‘Schools," Scholastic Teacher (October, 1974),

'pp. 22+ 25

°

4

|
1
« N
u’x_
0
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RN - problem and to begln to fInd N&YS “to deal w1th “the- skln-
hungry needs of “the young“adolescent~(mlddle_aghooléjunlor o
high aged child). . T T
: A\rérlety of "skln strategles",are discussed es- - .
. ‘pecially the 0ne5‘that the:elassroom“teacner can become - 4‘ 'iu';ééyi
) 1nv01ved in w1th a group or 1nd1v1dua1 ch11dren. o
III. Evaluatlon - '!. o _ v.// ’
| A repllca of the EvaIuatlon Form used for thlsI~ i
Mentor Meetlng IV may be seen as’ Appendlx G, p) 152 rf .
R ’ .1
§
i
.-
) N é
B 5
| : - S , |
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L " Mentor Meetirng v

- > ’ 2.

v_é;_;_~;;gurgose: . . .To furthey expand upon a child's

classraaﬁﬁbbhaV10T“*--whm_"wNm

Meetlng Conducted by . Jay Wechter, Ph.D. 36
School Psychdﬂog;st

T L

~.‘ . R . . R . . . e —————e * . o
-WLnaAttpndance: o Mentors, Guldance Counselors, L ]

Pract1cum Dengner”

3

Agendax l.' arly (or Not Too Late): Slgnals

-

‘A. An unexplalned ‘gap between 1ntellectual ;
| and_academlc ach1evement

f'B.uiA noticeahlegdecline'infjuniorfhigh .
‘ school perEormance as contrasted

w1th elementary school performance

Sk

~

C. General helplessness or 1nab111ty ‘to
deal with everyday s1tuatlons
'D.::Inordlnate demands for attentlon and

reassurance

“E. “Inablllty to stay w1th or finish proJects
e1ther through unreallstlc perfectlonlsm_7

or 1nert1al and 1nd1fference

v36Dr. Wechter serves both our junior h1gh school and a
""feeder" 'intermediate school. His dealings with the’ , S
"middle school" aged studernt (grades 5-8) makes -him a o : L
valuable part of our Program since an important focus of ;o : :
‘our- Mentor group is upon the younger adglescent who will . ’ .
he a part of our’ student ‘body in the 1978-1979 school year. L




: h . e : i s | o ._1‘06 3'.", : :.‘

F. Persistently moodyj unhappx,for.preoccupie&v

"+ .+ - behavior

Gtti"Odd ball" behav1or that rnterferes w1th a

R - ’ - chlld's communlcatlon w1th adults and |

—— h1s peers R

~ e 1’ W ' : B
. .

S e :'-H['@W1thdrawn _emotlonally absent behav1or in. . .
\\ E T o N "~ 4 e - . "-av ‘ T

o I. An excessive tefﬁEﬁE?‘to~s‘?"“

for all dlfflcultles onto someone or

the'hlame

anxone~e1se

J. -BehaviOJal.prohiems that, although minor, . ="

v

Yo

.o o - Lo are-frequent and persistent.
. K. Bqlligerent,;aggressiue,.troublemaking
“‘behavior

13

"~ L.. Tardiness, unexplained ahsence or class

"CUttiﬂg" , - 1 - ,

Q

| II. Follow _E_Comments by the Guest, Speaker S _f~s
.- AL There is a need to deal with the ch11d on a
. nonacademlc leVel "In thas way, the youngster w111 under-

'»stand that the teacher is not Just another adult tot"hassle"

- ) C oo - - '.j‘ - ) e . . /('
hime- - R .°"

e T B: There 1s a need on the part of Mentors to focus

-

upon the feelings of chlldren since they are, 1n reallty,

J

w v . ) : a




Aruitoxt provided by Eic:

- JIIT. Evaluatlon . ;“‘1'1.

o 10’7'_

“paper t1gers. v Unfortunate&y,ethe chlld's affectatlonal

needs are noé/generally satlsfled '*As a result there 1s

‘_a need for more touchlng Ln some 1nstances, the need for -

‘such attentaon causes the:youngster to underachltve. )

C It is’ 1mportant-to have the child fEET//hat

.-' R . a

“he is unlgue to youl *'tf'-" : :.( ' o -

e " k

N

4 A repllca of theﬁEvaluatlon Fora used for th1s‘-

il R

Mentor Meetlng \' ~may be seen as Appendlx H P 153
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§. T e ._»,v , AMeater Meeting VI
o '.Purpese:. - L | ‘Undetstanding the middlé 5¢h°°1 ;
| Q~l‘chi1d;4a Qdew £1fom two per-
. 3 . s'pe-'c:t,i_ves:f.;j _ | o
- Meet{hg.cdnductedfﬂy: Mrs. Lois Wright, Teacher37 -
S H. B. Mattlin Junior High School .
In’ Attcndance: S Mentors; Guidance Counselors; |
| ScheoldPéychoiogist; P?aeticum
De51gner . . |

Agenda: I. Understandlng the Middle School Child

et}

“f'f", . o In an attempt tg understand the middle school

- : ' chiid, a systematlc 1dent1f1catlon and

anaiysls of the characteristics of this

age group was presented.
A, Development Characteristics

f' I p a v 1. Physical characteristics

2. School characteristics,

' 37Thls is Mrs. erght s flrst year as. a member of our :
o junior high school faculty. She has taught on the college
T “and university levels and most recently served as a member
- of our 1ntermed1ate ‘level (grades 5-6) faculty. Her pro-
fe351ona1 oles on, both levels places hér in a unique
p051t10n to discuss the "middle school' child from two - -
~distinct perspectives. It is for this reason that she .
was asked to address the Mentor group; an 1nv1tatlon
>wh1ch she W1111ng1y accepted

&
Ny
Sy




3. Psychologlcal characterlstlcs-

4. Needs suggested by growth and de-
o Velopment
. 5. What mlddle school chllJ"en would like

more of (extractlons taken from -4~T

' DeVits et al.y%

. . 4 B
I1. An Elementary Teacher's Image of the Junior’

High’ School

y- A. Challengeslwe ma? enticipate when the junior
high .school changes into a middle school
and incorporates.grades.5—6:£rem‘thejele-
mentary level (e. g- ehorter attention

span of chlldren need,for,increased

flexibility in changinghfrom content to

SklllS development focus)

AN

S IIT., Deallng'w1th the M1ddle School Child on a»

Person—tg—Person Level.

IV, Respondlng to"Childfeﬁ's Emotions. ' s

Vf’ Evaluatlon '

*

A repllca of the Evaluatlon Form ueed for this

3
.

"Mentor Meeting VI may be seen as Appendlx I, p. 154,

~

38J DeV1ta, P Pumerantz, L. Wilkow, The Effective Middle
'Sdhool West Nyack, N.Y.: Parker Publishing:Co., 1970,
#1-51. . ) - : '

A9
ey
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Mentor‘ﬂeeting?VII~ ’
Purpose: o . - To observe classroom behav1or and

5;. o o - _  . interaction between mlddle school
aged child;en (grades 5-6) and
their teachersfﬂ (Visitation to a

tdist;iet intermediate;grede level-
sehdel)" | |

Meeting Conducted by: Mr. Marvin Wltte, Ptlnc1pal

. Joyce Road School
‘Plainview, New York

°

In Attenddnce: - ) Mentors;~Practicum Designer

-“Agendg; I. Classroom Vlsltatlons
Mentors were welcomed and ihyited te‘spend:.
- o ' several‘hours.infgrade level five class-
rooms . THatflevel wae~ch03en'sinee it
weS'the one fartherest from the present

0 junior high school structure, yet a grade

'1eve1 which w111 be 1ncorporated in the

'soon to-be created "mlddle school "
TweaMentors Were assigned to edch of six

ciasérooms fer‘observation purposee.
Cooperatite junior higﬁ school faculty

members provided class coverage during

their absence from the. building.

I
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o . The group then reassembled in the principal’s
T , ' R -

'[\f\S\\\\\\; \ close of the student's school day

office for follow-up discussion at the

. ~IL.

FolloW*UB_Dlscussion with Building Principal
Tobics covered: .
ke S

(I

Tl
e A.) In- '
L] ) .

e

In.class 1nyolvements:5ipterage grouplngs
B. | The teacher's role in the'discrgilne of
! Cnildren | S s
C. dMale’versus female teacher roles

.-
AN
X \

\
4

Behav1or of grade flve 1eve1 students as

compared to: grade six level students
'Eo‘

The needs of youngsters for ”the1r
F.

teacher
Skalls uevelopment Versus conceptuallzatlon

needs on the grade five 1eve1

P rental demands made of 1ntermed1ate level
| teachers

H. The ''free" kind of relationship between

v ST

chlildren and their teachers on the

1ntermediate level

'

”need of the. secondary school teacher" to

look at children- dlfferently

K. 'th‘tli
|
|

about ch11dren_go1ng into a ”m1dd1e school"
A B '

should teach in a '"middle school"
) \ '., 7 ‘ .

B
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III) Evaluation.

A repllga of the Evaluatlon ‘Form used for th1>

Mentor Meetlng VII may be >een as Appendlx J, p. 155,

Pl i
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-

' o Z'Meﬁtor'Méetiﬁg VIII

" Purpose: »~'To gain insight into our own

S : R . intrapersonal communication

and behaviqr‘(Parf I)
"Meéting Conducted by: Alexander R. Mulligan,Ed.ﬁ.. -
: E - School District Speech/
~ Communications Consultant

" In Attendance: ‘Mentors; Guidance Counselors;
" Practicum Designer
Agenda: 1I. Introduction

A, Teacheréﬂare-the exﬁerts in déalihg.-
with'students, but perhaps as-wev,
: ;glkrabouf'our Coﬁmunicétiqn.and
human refationéhip_to students as -
_personé, wé'may‘discqvei some in-
sight into ourjowﬁ'intréperspnal ) -

communication and behavior, as well -

as theirs.

o

p— el

B. Assumption that the two basiéﬁproblemém
or challenges we féce whenowe deal
, with'our§e1Ve5'and otherssare:
1. Coﬁhunication

2. Human Relations

Wl

¥
.
R
*a
e b e T

"These are hard.to define because each

term is so broad




Ao e

CII.

III.

1v.

| 114
C. Can you p0551bly th1nk of a situation
B. Confusions
|

~

- or relatlonshlp 1n or outside, of the
classroom whlch does nof<1nvolve
communlcatlon and/or human relatlons?

D. There is mno separatlon between communl—
catlon and human relat;ons because as
huma 1S we must relate to ourselves )

'and others and communicate w1th our-

selves and. others

Levels of Communication -

A.‘~Intrapersohal_
B. ‘Interpersonal
C. Mass

All of “the above ‘may be taklng place at the

.same t1me 1n a s1tuatlon

*

Dxpamlcs Occurrlug,gg Each Level of CommuniEation

A. Blockages~

C. “‘"tortions,

Human' Relatlons'

A. Thlnklng
B. Feelirng

Action
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V,‘VBasic.Eg All Communication and Human Relations

A. Attitude or basic philosophy toward_one}s,
4 self I .
1. An able communlcator is an able
person, 1n a good emotlonal state,
w1th a good attltude ‘toward hlmself
e snd others B !

'VI. Examination of One S Self

A. How aole a person am I in my relatlon to

. _ - | L_ E myself? (thlnklng, feellng actlons)

Y ~‘,‘- o 'B. What emot1onal state have I decided to

N o be in? (po51tlve, negatlve)

C. What is my attitude toward myself-endg
‘!'others? ;' A '

VII. Conclu51on

o

These.con51derat1ons set the whole framework
for what we wish'-to achleve in the Mentor/
Child Program.

L Lo VIIL.: Self Ident1§y Through -the Years as shown in coT

Table 22, below.>?

fX.-‘BvaluatiOn

Y

.A replica of the Evaluatlon ‘Form used for thls

Mentor Meeting VIII may be seen as Appendlx K, p. 156,

& o
.

39Erlk H. Erlkson, "The Problems of Ego Identlty," Pszcho-
loglcal Issues; 1 (1959), 110 65u
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‘Mentor Meeting IX

Purpose: - . ' ‘To gain insight-into our own

0

1ntrapersonal communlcatlon ‘and
behav1or (Part II)

‘fMeeting:Conducted byﬁ Alexander R.. Mulllgan Ed.D.
B : S School District Speech[_lﬁlﬂ
T Communlcatlons Consultant

e
In Attendance: Mentors, Gu1dance Counselors,

Practicum De51gner

:Agendaf‘ (Note: This meeting eontinued on the'general

¥
.

theme of'Mentor Meeting VIII)

}l;. Nonverbal;Comnunigation-eehe Sounds of Silenee’
“VA. .Silences o i _
. o 1. Silences oecur‘in interpersonal
communication

a. There are many different types of

¥ silences which mean a lot of

‘gﬁifferent-thinés”
b. What we are trylng to establlsh here
® ig an awareness that s11ences‘ |
cannot be lumped all together;
' . each must be inte rpreted on its own.

s c. A sen51t1V1ty to sllences is 1mpera-

tive to two- way communipatlon

e » AN
o “u,q_, ] \,




'Silences may be appropriate or

. /

inabpibpriate

as- Just as we may say the wrong thing
at the wrongftime,'we<may-re4

spond 511ent1y to a 51tuat10n

»

. requiring talk and not be silent

D when we should.

1

1I. How We Send and Receive Nonverbal Communication

AL Pa;alangu&ge

’ | , 1."Therspoken wgrd'is never neutral.
K | ',v‘ f. o Zi' in eve;ydayllifqﬁ\we naturaliy rely = - ‘

s . ; | | ' upon £hé’words themselves Eiﬂi | ‘
their paraianguage features to S .
. ' ". - deveiop-oﬁr meanings about Qhét - ; . b

people are telling us. | |

\
\
|

b

3.. We often get upset not so much ét
| what pedple say, -but at'Egﬂ'they
‘ g . :; o | éhy it. |
B. Gestures
i. Gestures wére probably'One,of'the‘firs;
meéns of»cémmunicating human beings

deVeloped¥;19ng before oral language

appeared.




2,

3.

<

. o ’ '4-’
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'Wé uSually,accompanyvbur-sﬁeech With .

a considerable number of.hand.

~gestures. T S
We are’seldom immobile or expression-
less. Our facé'moves and thése
mlemeqts céﬁmunicate a gréat deal
ébout oﬁr‘erI£ngs, e&oti¢ns,~ |
;feactioﬁs;'eté. . B

Hew.we look at a person communicates
"a’ great deal. (A teacher,’sensitive
to nofiverbal movements and expressions,

can tell a resistive, belligerent,
. ': T . » o .
challenging student before that

student ‘ever opens his mouth.)
; . ) : g

Ini this regard, we have unconsciously =
= I N ) o . o
S Y.
developed a whole systém of rules we

gpply.to out?interpersqnal cgmmunicatlon.

‘a. -One of the rules says that when,gg'

talk to someone, we must lock at

then and theyVmUét look at us, -
preferably in the eyes or in - the

-~ face.

P €3
»
oy
v
?.',1-3




~ b. oOn ‘the’ other hand ru1e numberx

_—_——.—-—-—-—__—.—-—.—_

’someone,‘ﬂe should not 1ook at e

‘ them or if we 1on we must talk
Q ObJect 1anguage R 9_' 'f L
.. ) - . ’c . . . - . " \V' TL' ) l .
i o - .-}1; ObJect 1anguage refers to. the'meanihgsj L
we attrlbute tOrObJthS Wlth wh1chrwe -

C--

- - J..-.i R vsurround ourselves. (Clothes, Jewelry,_

"halrstyles, etc ) e

. . .
s . , Ce v,

2, We often Teact to others in terms of .

ewhat thevaear and,what th1s.means ' 7
| to Us;; ”:‘4;~ | - ‘ -
;D.» Taétlle commuhleatlon ‘ ‘ N ‘

| Commun{catlon by tomch 1s one of the oo

& - .. . o

flrst modes of communlcatlon of the
human being. L L
(F. . . 2 , - c

- é}. Infants 1earn much about their : o

envirohment by touchlng, feeling, ]
| euddligg; and tasting. (Linus'

\: 'v. | B - L security blenket in Charles T ] e 1
| : o | | | 'Schult;! eertooh is a symbol of o
all the objects children become

attached to, which they particulariy

like to touch.)




L2,

i

4 Coa " tool and sérves to express a tre—

. . 121

In the American culture, except in a

v few well defined'sithatidns;Atouching
is 11nked w1th 1nt1mate 1nterpersona1.

,relatlonshlps and is thus .taboo for
. g

: ‘most other'typesMBf relatlonshlps; |

Touchlng 1s ‘a powerful communlcatlve

©

mendous range of feellngs such as.

'?fear love, anx1ety,-warmth; coldness,

- ¢ o ¢ b

etc.

>

.9'

I 3 N

IFawcett'Publicatiuns

. . . . .‘ B . 4 . ", ) . . ' . . |\ »
Cultural Pﬁttegns for Nonverbal Messages

‘

LT (The anthrdboloéist Edward T. Hall, 40 51 his

fascinatlng.book The Sllent Language wds one'.

of the flrst scholars to,probe into the:
. - o - v 4 )
®. % ' cultural d1mens1ons of 1nterpersona1 communi -
{ . ‘ .

& catlon.

N

1
<

Interpersonal communlcatlon does not.

occur in-a vachum.

——

co text that is' a. system of norms and rules

’J

the Vanlables'ofj

Y

It takes pﬂace in a cultural

whlch

determrne, to a ‘large degree,

-

the communnication process.)

LY

40g Hall,

Edward T. Greenw1ch Conn..

93- 96.

Silent Language,
, Inc., 1959, pp.

The

'




A. Time
11;. Time is a form of.iaterpersonal
. ~  communication. ) .
2. With a. close friend, the extent of
g ' R o o | ,tardiness may be increased without
. : ) . - '
drastic conseduences;
: f | | 3. In some cultures, tardiness may not
-~ be perc‘ived as 1nsu1t1ng, Jhd onf
‘can go to a meetlng hours after’
- the appelnted time without upsetting
anyone. . . i _ .
4, Arriviﬂéﬂearly at an appointhent also
.communicates as much as arriving 17tet'
Space ‘. | . " - s
1. The space in Wthh our 1nterpersena1
communication takes place affecms us
in many subtle ways that we a fe hot

-

] always aware of.

a. Each of us has.a personal/space,‘a
sort of 1nv151b1e bubbii around
- } | .5; us, which we. feel 1sfours and -
wh1ch we do’hot 11ke to see 1n—

'truded upon without express

o ' o - . permission. -~ f

- ’ ’ ' ; . -./ v l‘('.'
. : T /
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b. The anthropologist, Edward T. Hall,.

has identified three major dis-

tances he calls: "intimate,"
,"social,'" and "public."

2.  Interpersonal distance is one of "the
. . - . g
ways we have to express feelings.
N . L M { B .

IV. Characteristics of Nonverbal Communication:

" A. The impossibility of not communicating
1. We cannot not cdmmuniéate \ |
a. The ndture of human communicafion

_is.such that it is unavoidabié.

- B. The'expreééion of feelings and emotions
lf -NoﬁVerbal’communicétion is gurgprimary o
‘'mode to communicate feelings ana
emotions. ‘ :’ ' .
C. Information about content[
1. Nonverbal communication usually.in-

cludes information'about the

content
Vo :

of a verbal message.
' D. . Reliability of nonverbal messages
1. Nonverbal messages are usually more

) ‘reliable than Verbal‘méssages.

{

PR o
LRI T
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.Q , 2. The people°we'tqut are usually those -
people wﬁosé'nonverbal behavior con-

. sistently confifms éhd reinforces 8

the content of their'verbal com-

munication.

V. ‘Evaluation

A replica of the ‘Evaluation Form used for this ’

Méntor'Meeting IX may bemgééﬁ”§§mﬁﬁpendix L, p. I57.
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Mentor Meeting X

. Purpose: ' " To gain insight into teacher-child . ° .

- interactions as experienced by
colleagues

. Meeting Conducted by: Joseph Bruzzese, e .
: School Gu1dance Coordlnator

In Attendance: Mentors, Gu1dance Counselors,
Practicum_Designer

’

‘Agenda:hll.' Preparation for lhteraqtionu
. , | - A, Each Mentor was asked to_deScribeaon paper
-, . . . h:a'difficulty experienced in class with
| s l : ' A. one child. This was to be followed by a-
o descr1pt10n of the Mentor's react10n to
the dlfflculty and follow -up course of
action. An 1dent1fy1ng symbol rather ”
than one's name, was to be used for. |

- \
- paper identification. These were then

collected and redistributed'to.
B. The large group was subd1v1ded 1nt smaller
ones cons1st1ng of three to'a gro&p

.counselor was added to each of those groups.
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C. Each group was asked.to cﬁooSe an§»rep§rt
“on one of the three descriptiéns in
their possession. One member of the
"groﬁp wquid then be asked to.sérve as
the spokesperson. The oral,repogt'WOUid
- then be subject to interactién ffom other
particibants;
D;x The foliowing were tb be”made a part of
5 group's reportf |
1. The group's reason for dec1d1ng to
report upon ‘the difficulty descrlbed
:'2.' Agreement/dlsagreement with the reactlon/
o action, described.
3. Reasons'fof.the above

4. Recommendation(s)

T, ,Intefactions

Interactions led toéindividual discussions which -
focused upén causal behavibr} Pdrticipaﬁts
had the opportunlty to be 1ntrospect1ve
durlng thlS exerc1se.

A. 1Insights gained

1. *A teacher is not alonefin his dealing

with a Qisruptive child.
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@ 2. Teachers, -oftentime, have similar

' '/»‘ kinds of difficulty with the
problem;solving technique. o
3. Solutions are, Oftentiﬁe,'long téfmk
father_than instant. |
4. Initial failure does not mean the
| 'absénce of long term suceéss.'
5. Télents of otﬁer professioﬂals (e.g.,
' counselor, psyﬁhplogist) shouid,be‘
' ~ used apprépriateif. | E
. _ 6.‘:Thé ”pioblem” may rest with the teacher

and not.thg child;,v

7. "0n a "one-to-one" basis with a diffi-
1cu1t‘child, thefe is a distinct need
to "ask" father‘thén "tell."

8;‘ Avoid a cOnfron£étion in front of a _ o

~

1arge group. : T
9, It is somewhat easier for a teacher to
deal with the problem(s) of others

than one's own.

III. Evaluation T

v,

—y e
T TR

A replica of the Evaluation Form used for this ™~ . i

Mentor Meeiﬁng X may be seen as Appendix‘'M, p. 158.




MAXI II PROGRAM: EVALUATIONS, RECOMMENDATIONS,
AND CONCLUSIONS

I. Evaluations

Program Evaluation‘hx .
. e Participants (Mentors
and Children)

During April, 1975, the designer met with the 12
Mentors .on an individual basis to evaluate the impact of

the several Program offerings to date.*l

In'aAdition; the designervmet with a }andom1y se-
lected 25 percent Cde‘of the chiidren‘s‘group to dis-
cuss their feelings abput participation in the Program
duriné the school fear. Td_expedite‘this,tth?ee, one-

. hoﬁr'mgetings weré held with ten children in each’gfoup.
The Overall Thrust
1. Mentor'statgments

The following statements, made by individual

.z7:9féntors, express the apparent positiveness toward the

v

Program.

: .41The'evaluat&bn of the Humar Relations Workshop Program =
. and follow-up analysis for both adult and children's .
~groups is included in Phase V of the Practicum.
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a. "It definitely has validity."
‘ b. '"ThevProgram shouid,be for all students."
bc,, “A.Very_good idea, most rewarding."’
d. '"Worthwhile."
‘'e. "Terrific idea."
£. "Definitely good.". -
g. "Helped‘children knoy‘that there was someone
there " |
" h. "Helped sensitize me.
i. "A good’Program to have in our school "
j. "It was good because ch11dren need to know
. that there‘isFSomeone in thevschool who
is interested in them.as people."
k.. "Let's:-expand it to all of our staff." .
2. Ch11dren s statements
All of the. 30 youngsters 1nterv1ewed responded
in the afflrmatlve A number of statements made were re-
peats of’ the same thought. .The following are representaf
t1ve1y grouped | N o
| a. "It helped me to 'cope.
b. "It's easler ‘to talk to a teacher 1f she's
a 'buddy.'"

. . L '
c. "I wouldn't have known him otherwise."

=3
™
=

-,
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d. "ifrealizedfthat teachersahaVe families and °
children-of their own." | )
e. "It really helpeé»because I was afraid ef
coming to the Junlor high school "
f. "I enJoyed talking to a teacher about thlngs
| other than school work."
g. ,"It'wae_nicezef m} Méntor to_give his 5pafe
o “time to‘me.” ' |
h. "She gave me encouragement but didn't make
. - up my mind for me." | :
| i. "I felt that ehe knew how I felt because
_she was once a seventh grader herself."
The Monitoriag,of Mentor Behavior
| 1. Mentor statements

"~ a. "Your thinking gets locked into it."

b. "Its good for a proper perspective of
yourself."
c. "It helped me become more attuned to what

I was saying and doing in class."
ad. "The knowing was ﬁore valuable than the
| doing.' ‘I was aware of. myself "
e. "The items were on target O | d1dn 't have

T ~ ,»- B to add to it." Ca

T . . L. LI g

h[“‘\/
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. f. JServed'as_my paper;conséiénce. I 1;arned

by roté and by being conscioﬁs~of.the

T‘A .. ; listing, ahd'conséiously‘not.dbing it
| . seemed that I became conditioned not to

do it." o | |
g} "It gafe me a feglipg of accounfability.”
h.. "It became ﬁy 'guilt’ paper." |

i. "Everytime I opened my‘ﬁouth,'l qﬁestioned

myself." o L .
jo "A good.expefience.” )
k. "It made me more aware of my own actions."

1. "The monitoring‘éxperience should be for
B all tééchefs,,ﬁot only Mentors."
‘Mentor Professional Meetings
This fo?us-is in terms of the qveralllthrust and not
‘to evaluate each meeting held during the school-&ear, jFor
that'purbose, a separate evaluation proCedﬁre was u§ed'and
appears iﬁ the Appendix_section itself,
1. Mentor statements only ‘
a. "The specificify and doings were very
| worthwhile.'

b. "Very good." :

c. "A most valuable part of the Program."




"Very interesting and helpful."‘

"Excellent most helpful."

"I would have llked twice as much time
spent on each area " o
"Worklng together durlng the meetings was

most 1mpprtant.k Gettlng-to know one .
"another was equallyfimportant."
"Very valuable. It should‘be extended to
all faculty members

"I came to realize that we have many

knowledgeable people on our faculty."

""The sharing of Mentor,feelihgs.is an
| '.v\\\important thing to be a part of."
k "I felt as if I was taking a graduate level
/ o S o co arse. It was obv1ous to me that time
| . andfthought went into the meetlhg presen?
.tatioﬁs."
‘Weaknesses of the Maxi.lf\?rogram . - E | | -
| 1. Mentor statementg\ T | L
a. "For the extremely 1nvolved Mentor (e. g.,
student counc;l or club advisor) tlme was

a pressing concern."

y . N
cod N
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b. "The Program sh¢u1d ﬁave started during the
- E B ; ' first week of school." ° i
‘c. Since our school is in an érchitéctufally
‘and prqgram:ofganized hoUse.plan férmat,
childrenJandfMentors‘ere, in spveral'
ihstaﬁte;, ”gepgraphically” separatéd:
d. "We need to improve upén‘Mentar'analchild
1ﬁﬂch‘periods.- They should bé the same."
‘2. Children's spatemenfs_ |
a.: HI WOuld‘haVe liked more formal Mentor
heetiﬁgs.” | _ ) ‘
';'b.‘ "I wish the Progrém.got started the.fifst‘ o
0‘~'\ day When’i had problem$ with my schedUlé;ﬁ'
c. ”fﬁere sﬁould'have been more time‘for L
questlons durlng our first mebtlng "
_ Characterlstlcs of a Successful Mentor
One aspect ofvtheﬂigggirylmadé'of Mghtors‘and”the'
chiléren's_gfoup fdcuéed upon the identification-of Mentéf
charactefistics whiéh contribute&'fo‘a successfdl Menéor-
~Child relationship._ A number of responseg seemed to .be
; | .

' Vechoes” of one another. L -~

The follow1n ”proflle” is a composite, of such adn .
g s ¢ y

.t

-1nd1v1dua1 as Vlewed from both the adult and child per-~ -
spective. \- A :
. . ) (% - . . .
¥ | o A -
R ¥ | Y ) q‘ .
[ P
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One who "'befriends" §'child‘in a

1. "time of need."
. 2. ‘One whoaallows ch11dren to learn about the adult B
. as a person (e 3298 famlly 11fe, hobbles,
. 1nterests) )
- "3;.‘One who con;eys the feellng of be1ng ”comfortable" : _,: 5
L% ;w1th1n‘h1mseLf and makes;chlldren comfortable e EERERNTLE
1 in hiS-presence;h | - | |
} 4, One whbo is’understanding of,the petuliar needs of
_ the age, group B | o A 1 .°”
5. Oné who is available after- -hours as well as durlné J e
. the school day ‘ | |
: 76. iOne who accepts a ch11d for what he:is andals
. w1111ng to workefrom that polnt.k The notlon
I of ”reJectlng 4 child for omne reason or
another is 'reJected '”: ) ;
| 7,7 One who conveys a genu1ne1V_doncerneddfeeling'ferﬂ‘

L .+ a child and 1sxw1111ng to work in the childfs
‘interest and welfare. R o A
n~?racticnm Designer‘stValuation'fr; R o

Analyzed segment by segment tWis practiqum; in the_

-designer s Vlew addressed 1tse1f to the ObjGCthe and

. 1nd1v1dua1 thrusts as set forth in the or1g1na1 proposai“

"

and’ follow—up addenda. The follow1ng constltutes four phases."

J

- & . N . v
r : N

»

¢ M,

B
4L
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1. In termg, of foimdleting and \testing a Mentor-

“

child relationship aﬁpreach for the dev lopment of a good
teacher image: through the eyes of the ySpngster,‘a'peef

: . . \ : .
group approach was, used to design an instrument for the

measurement  of change in student attitudes The instrument

v

proved to be highly valid and reliable»(supta; Phase °III:
fi . * Student Attitudinal Instrﬁment (Opinionnaire%k_p} 26).

L . ‘The designer proved that there was significant |

: , _ § L » o
- . positive growth in the attitudes of the experimental‘grbup[
. <o R . ) . - & . . ‘ t . o
toward teachers, Mentors included, as compared to a control

 group. \

4 : . . B c'..‘e\J .. . -‘ . . l' . >'
& . . ) ) : . o o oy . " : .
' This growth was also significant within the con- | : -

R - ones of the p%e—testr~post—test°ekperiment‘of”the experi-
v E .

- /
ntal group. “However whlle there was no 51gn1f1cant

/ )

o ghowth within ‘the conflnes of the pre test~-posF test ex~  o
Aerlment of the control group, there seems to be indi- o :%, .
Cation of somésgrowth . / S .

2. In reV1eW1ng the Fall f§*4"and'Spring, 1975,
frequenc1es of Mentor acts of negat1v15m mthe t-score of

2,2 fell beyond the cutoff point for s;gnlficanee at.the

.05 significance level.. Therefore, the: designer concludes -




In’ add1t1on Mentor 1th1ated d1sc1p11nary referrals

account for a mere 5. S percent of the total made by the

\\ )

general faculty. » - L }' =\
The concomitant‘effect was the-strengthening

|

bond hetween the Mentor and child through the eyes of -

both (supra, Phase IV: The‘Monltorlng of Mentor Behav1or“
& .

1nstrument and a review of student d1sc1p11nary folders,

48).

3. Ihe separate evaluations made relative‘!& the.

a

- Human Relatlons Workshop. Program seemed to 1nd1cate enough

of a po51t1ve response to have the act1v1ty offered during

~ the 1975 1976 school year (supra, Phase V.. Human Relations -

. Workshop Program p. 69)

Lo
+
-

- 4% The “Mentor Professional Meetings".whibh served

-

as a veh1c1? for. d15cuss1on and 1nvest1gat1on concernlng
the adult's understandlng of the dynam‘f relatlonshlp be-
Atween-hlmself and'a child were evaluate as.beung either.
‘"po51t1vely or "very'positiveiyh'receiuéd‘ ‘The meeting

agendas w111 be reDeated durlng the 1975 1 {6 school year

upra, Phasc VI Mentor Professional Meetlngs P 88).

Ty
=
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Initiai_Goncern
As a result of;thevinitiation/of'the:Program in

1974

September the designer nbfed~concern on the part

of the gu1dance counseldrs in terms of the posslble erodlng

of thelr reole w1th ch11dren./ The Program has shown that

) rather than hav1ng the;Mentor assuime -the counselor role,
‘ the‘counselor rqle servedgt? strengthen the Mentor's under-

. Standing and self*assurance/inwhis humanistic dealings

wi'th youngsters. S R N
>~ . ", 1I. Recommendations ,
L T ) ,
- ] B 1
For the Next Year s' T <
Program 3
. 1. Mentor statements . :
a. ”Dd not asslgn Mentors to homerooms. This
would glve us more t1me to meet w1th or
. . i
i . ?aaeqapp01ntments.to see chlldren.” ;
v b, ”In theffuture, Mentors should be 1ocated
. : o 1n t] e same house as the. ch11dren in the
: ‘ - groy m"
\ . <. "There|lshouldn't ever be more than ten in
S Al »
[ : a gnoup.”'“ﬂ\ﬁwf' i
o X : -,
Av. . ’/’ )
. /- |
R /‘, oo
) ! . :.'_‘i‘z ’9
B b /‘;’ : \K
'l_ . } - ; \\ '..
\ .

.

N




138

"A Mentor should bé able to move a ch11d

' to another Mentor 1f he feels that the
v R :

4
lother Mentor' s image will better serve

d'.

! .
, Ehe,ehild's purpose."
e. "Move the Program into grade elght.
f. "Start the Program durlng the f1rst week
: ‘of school "
- g, "lhange the,'Monithing of’Mentor Behavior'
/o o - . instrument to one whicb }ists only '
'positive statements (e.g., 'complimented

o o child,' 'touched a child in a friendly
way').' . o
bJ' "Add nonteachlng staff members (e.g.
| custhlans clerks) to the Program.”
i. "Allow two Mentors to work with one group
| of 15 chlldren " |
3 ; ,'f i ' _ j._vVThe Program should be for.ali\shildren;"
- ;7/ o k. "There sbould be:more‘contact with the fifth
and sixth grade teachers durlng ‘

} . ‘ . : ) :
’ ' o meetlngs. , o o \\\\

, i S Chlldren s Statements o _
| . Loy v ' ’
;/ .i" . . a, ”Have our f1rst meetlng before school starts\\\\
' . ' or'at_1east during the first week." S
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"b. "I know that I and friends of min®e in rﬁe
=Program this fear would like to be o
- 'Mentors' to the new children mext year."

-

N c. '"Cam'we use another-word for 'Mentor?",
When I first heard of the Program f
thought rhat something was wrong mlrh
‘me ; dtherrchildren'ﬁidded‘me about .
being fmen}él.'”

d. "Give a short’play during the first meeting

to help the new children understand what
the»Program is about. Use ue and the
Mentors as the actors in the play." ~
e. "If y;ﬁ'can't offer it to all the mnew
eeventh.graders, then make the selectlons
‘the same way . \ . .it' s falr'”
- in'eomgliance.with-requestskmade by Mentors“and children s
alike, the 1975?1976 Program will bé initiated during the"v N
first: full week of school in September 1975-. 'Mentor Pro-

gram ch11dren 1lst1ngs will be formulated during. the

summer recess and made available to the new Mentor group

~ upon their return to school. |

Wherever p0551b1e, Mentor par;1c1pants w111 not be

assigned.to morning homeroom responsibilities. . This w111
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afford Mentors and children an added opportﬁnity to seck

idﬂt\ene another as needs.dictate.

o -

Wherever poésible, the classsrooms of Mehtor par-

ticipants will: be in} or geographically clese to, the

area in the school which houses Pregram children. This
will help'to'improve_upoﬁ'the opportunity for.daily,con_
tacts.

e . . ot

Thefself-monitOring of Mentor ‘behavior acti?ity'

- will be expanded to 1nc1ude self- ana1y51s through the

use of telev151on tapes. The school has just recelved
a portable television system which w111 enable 1nd1V1duals

to tape the1r~classroom dynamics.

Mentors will be encouraged to explore this area
.and become involved in a shared Mentor collegial analy— 
sis of one's self monltorlng experlence This will add

- \
further to the va11d1ty of the 1nstrument used.

..

I1I. Conclusions

A

Budgetegz Con51deratlons

-The practlcum effort Wlll be ongolng in the years

ahead. Reflectlng a moment upon the past the des;gner

.
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feels that had he_had;the opportunitybto restructure the
rime frame within,wbieh he operafed, several aspects of
the Maxi II effort would have been'iniriated in the second
- fear'of his participation in the Ed.D. prograﬁ. The many
d1rectlons Wthh the practlcum took seems to 1nd1cate that

certaln time consumlng preparatlons should be 1nst1tuted

' beforehand.

Ih addition, iaviighf of rapidly rising costs in the
educational éeetor, this Program is selfesupborting,
There is no mandated need for the involvementfof,out—of—
“district personnel other than voiuntary.. Thus, special
_dlstrlct budgetary con51deratlons are not requlred for the
Program to be an effective.change agent. Its scope and .
,direction stems from-internally motivated actiVity sYstems.
Thus, in 11ghb of these fartors, it is viewed as a positive

instrument for creatlng change in a p051t1ve d1rectlon.

' Summafion
'_Therefore, in‘keepiﬁg_with the iﬁbuts reeeived_from

the Mentor Program participants,'adults and.children alike,

as well as the ongolng perceptlons, supplemental investi-

Hgatlons and overall ana1y51s by the practlcum de51gner

the practicum achleved 1ts obJectlve.

.
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APPENDIX D .\ 136

' STUDENT QUESTIONNAIRE RELATING TO HUMAN RELATIONS PROGRAM
‘Howard B. Mattlin Junior High - School-
E ", Plainview, New York

L

e oot o | ; '~ - : | - ~January310, 1975
~ Dear Students: S : ' . - )

\ R

.Now' that we have completed the Human Relatlons Workshop Pro;ect in our
building, it would be appreciated if you would. complete the questlon-

‘naire below so that we may assess various aspects of the program.

- Thank you for your cooperation.

Leohard Smith Assistant Principal :
: :
Please circle the number to express the degree to Wthh you feel the

.
, 1tem app11es in your particular s1tuat10n :

éNot;at To a sllght- To atmoderate To a ﬁalrly To a,very,'
- all extent - extent -~ .  large extent large extent \K

1 2 : -3 SR S .5 o Y
1. 1I'fe1t;worried‘when I firstulearned'abodt-the ﬁrograﬁ. |
1 2, \ .3~" 'S I
,'2: ;This‘program.was‘different from“our reguler classroom activities.
| If'Nnr 2 - T s
3. ‘I discusseﬁ_what happened in.our classroom sessions with.my parents. .
T 2 s s

.4, 1 felt worriedﬁduring'the first classroom:session.

T2 T 5 S
5. 1 felt Worried during the seoond classroom session.

12 S S -

6. I have always been able to talk to my classmates.

1 2 3 4 - 5
J.0 T find it wasier to talk to-my.classmates now. .
o1 2 e 3. Y g | 5 T

. r‘,ﬂ’/"\ . ‘ I : .

8. 1 hay% always béen able to talk to my ‘teacher.

1 2 3 S -
9. I find it easier to talk-to my teacher now. . : .
o . ' ' | . a o | Va4 |
LRIC "1 2 Co3 s SR
—. e , o ) B . . - R




10.
11.

12.

13,
4. As

15.

16.

©17.
18

19.

20.

~ APPENDIX D (continued)

. . . . } . ..' -,

-Not at To" a slight . To a moderate To a fairly To a very
all extent extent - large extent . large extent
1 L2 3 - ' 4 - _ .5"'
I have a%waYs beenbable to talk witﬁ my paréents. |
1 find'if %fsier»tq talk witﬁ my pafents now. |
1 2. 3 4 ; s
I was active during the classroqm séssionéﬂ/ ' | o
1 2 T -

As a result of the classroom-sessions,
in what I do in class.

R - - 4 / 5

changes

, s '
there have been changes.

a result of the classroom sessions, there .have been
~in what I do at ‘home. ' * ' / )
’ . 1 2 ’ . 3 ' * . 4 . ' ;"' A 5
As a resulf of the_Eiassroom,sessions,~thefe'have been changes'
. in what I do with my friends. : (~ S ' '
-.1,. 2 ) ‘> 3 .4' .. . 5"-
I<wou1d~like to have additional classroom séséions.
1 2 3 4 /- 5

/
/

I would like to have add1t10na1 se551ons w1ﬂh my teacher after
school co

&

[RESR—————— g

1z S 5. \

™

I would like to have addltlonal se551ons”w1%h my - frlends and not
with my teacher after school ; :
. ) - B ‘\
1 2 .3 ~ ) T 5
e ) , o o - v
I think a leader is important for each session.
i 2 .3 4 5
I enjoyed the different activities in the cllassroom sessions.
— v ‘ ' ' ‘ : .
1 2 3 4 5
\
- } ’ \
. | '
4 - _ \1
. s X |
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~ APPENDIX D (continued). »' 148

Not at To a slight, To a/moderate To a falrly To a very o -
all extent ' extent . large extent 1arge extent T
1 : 2 3 o 4 5" :

. 21. I 1like to talk about different thlngs in a 1arge class group
X. IR '51tuat10n (25 to 30 chlldren) . | o

A\\ ' .1 . 9 2 , P .‘3 .o . 4 A. . 5

T | 22 I 11ke to ‘talk about dlfferent thlngs in a small group 51tuat10n
T (6 to 10 children).. : ‘
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APPENDIX E S s

TACULTY QUESTIONNAIRE RELATING TO HUMAN RELATIONS PROGRAM

Howard B. Mattlin Junior High School

\ - , - Plainview, New York .
L Dear Faculty Member: R o “ _ January 10 1975
% Now that we have completed the Human - Re1at10ns Workshop Projcct in our
P ‘building, it would be; appreciated if you .would complete the question- °

naire below, so that’ We may assess various aspects of the program..

Thank you for your cooperatlon : . e . . _‘r,'.'

Leonard Smith, ‘Aseistant Principal

Please circle the number to express the degree to which you feel the
/ \\1tem applies 1n your partlcular ‘situation: - '

Not at To a sllght TQ a moderate . To a'fairly " To a rery

call extent extent large extent large extent
.. -2 3 - 4 5
- 1. T felt anxioué when I first learned about the program. : ot
1 (:z T S VA ‘INIIB*~
2. 'The workshop was. helpful ‘to me in carrying out tne program | in
the classroom. :
3. There has been a;change 1n my own behav1or as a result of the
workshop
L . .S : . . v o
1 2 " 3 Aoa 5

B ' €. . : ‘ . ) .
" 4. There has" been a change in my 1nteract10 with my colleagues .
as a result of the workshop ; bt R

. r 2. 3 a4 s

5. There hasi been a change in my ab111ty to communlcate with .
. children in my class as a result of the workshop

6. L could ‘have. carr1ed out the program in: the classroom W1thout
the tra1ner , . .
‘ 1 . - 2 ‘ | 13 . | . 4 c.'“ //; ' - 5

7. The tra1ner helped me in 1mp1ement1ng the programgln the classroom.
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Naf.at Té atslight To a moderate\\To a falrly Tb a very \
all s ._eernt extent. ~ - ‘large extent large extent\
1T 2 . ‘3 Ny L s S
8. As‘é-result bf»the_program, my §er;eptiop of-éhildrenihﬁé chénged; x °
B S S ST 4 s T
9. During fﬁe-claésrbom Sessions,:I‘saw my chlldren dlfferently _ .‘
. 10. After the classfaom sé551ons;n1 ha&e'been more aware of my ' .\;
interactions with chlldren < L , E—
S | 2 L 3 . - B
11. Y’fina it easier now to talk“ﬁith thﬁchildren in'm?.ciasé. | “ -
| 1 2 #3 ; _u:,_(-*&.'.\_ff_a;4 ) s ‘\;
12.” The new set of" Skllls I acqulred £e1p§ ;e to éommunlc;te with o
my chlldren - - , <t
S S S o 4. 5L
13, The new attltudes I acqulred help me'tO\ ommunrcate Wlth my
chlldren A . ' i N - o e
1 _ ,,‘” :2 B  3.(. .u.) é'--74‘~ - | e )
14, The two- day 1nten51ve-workshop preparedvme adequately for the ‘
program. o o . , - v.

~15.  There was suff1c1ent tlme for follow up w1th the tralner after
- the classroon sessions. T

1. 2 3 R :
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APPENDIX G~ g 182
. ) MENTOR MEETING bVALUATIOV FORM L
‘Joward B. Mattlin Junior High School
: Plainview, New York
‘ /". ¢
7? " Please react to the Mentor meeting with (Counselors)
S . by answering the follow1ng questlons . o -
1.'_Was the material(s): offered o -
‘ approprlate to the topic? : Yes 10 - No 1
2. ‘Did you find- mhe'materia1(s)\ o ‘ , - ¢
offered interesting and . o -
st1mu1at1ng? . _ : Yes: 10 No 1
3. Was your understandlng of the .
S . . . topic enhanced’ by the materlal(s) ' :
< - : S offered? . = Yes . 9 No 2
4. Did the presentatlon "help to ‘ ,
. o clarlfy concepts for you? o Yes 10— ._.No 1
| Total: .39 5
Comments & Suggestlons _ N RS *
R . , “l‘. . B . * .
- Meeting Evaluation: 39 = 88.6% . : ‘ ‘
: x 44 - . ..“ ' .
‘\\’ | ' , ‘. N ’ i ’ - - e
J _Acceptable ("positive" to J'very:positive'y
o | . L
= Note: 1 Mentorvabsent




APPENDIX H

MENTOR MEETING EVALUATION FORM
Howard B. Mattlin Junior High School
Plainview, New York

&

: Please react to.the Mentor meeilng with “(br. Wechter)*“'
) A answerlng the following questions: ' -

‘1: Was the material(s),bffered } S0
' appropriate to the topic? Yes 10 No 2

24 D1d you find the, materlal(s)
- - offered 1nterest1ng and’ o o
st1mu1at1ng7 : .- “Yes 8 No 4

3. Was yoﬁr understanding bf the
~topic enhanced by the materlal(s) R
'offered7 . : Yes 10 - No__ 2

4. Did the presentation. help to . -
' ‘clarify concepts for.your? -~ Yes 10~ No 2

Total: 738 | 10

Comments § Suggestions:

Meeting Evaluation: 38 = 79% e ,
. ' 48 ’ o : 9 o

. Acceptable (4p051tlve" to 'very positive'")

.




APPENDIX I-

MENTOR. MEETING EVALUATION FORM
Howard B. ‘Mattlin Junior High School
Pla1nv1ew New York

Please react to the Mentor meeting with (Mrs. L. Wright)
by answering the following questions: L

Was the materlal(s) offered
" appropriate to the topic?

2. Did you find the material(s)
offered interesting and. v ,
stimulating? - Yes _10 . No 1

3. Was your understanulng of the
topic enhanced by the materlal(s) . )
offered? , Yes 10 - No 1

"4, Did the‘pfesentation'hélp to

clarify concepts for you? o Yes_ 11 " No 0"
Total: 42 2
Comménts &>Suggestions;‘
K L E
- Meeting Evaluation: 42 = 95%
' - ' 44

Acceptable (''positive" to ''very pbéitive”)

1

‘ % :
Note: 1 Mentor absent ,

;
|

: \)‘.‘ "<" ’ B | ’ I.e: « .
ERIC S . SR O ARE e




" APPENDIX J ' | 155

MENTOR MEETING EVALUATION FORM | ,
Howard B. Mattlin Junlor High School
Pla1nv1ew "New York

" (Joyce Road School)

~ Please react to the Mentor meéting[with (Faculty & Children)
by answering the following questions:’ ' - '

"1. Was the material(s) -offered .

" appropriate to the topic? - Yes 11 "No 0.

2. Didyyou find the material(s)
.offered interesting and

st1mu1at1ng7 . . " Yes 11  No - 0
3. Was YQur‘understandlng of the | .
topic enhanced by the materlal(s} '
offeredV . , Yes 11 - No 0
v 4. Did the presentétion help to ; ’
clarify concepts for you? - Yes 11 No 0
Total: = . 44 - 0

Comments § Suggestions:

— . .. _
Meeting Evaluation: 44 "= 100%
Acceptable ("very positive") )

: X . . R
Note: 1 Mentor absent o , . _ .
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APPEVDIX S " 156
. MENTOR MCETING EVALUATION FORM . .
. -Howard B.-Mattlin—Junior High Sﬁhool '
B Pla1nv1ew New York

" Please react'to tﬁeﬂMentor'meeting with  (Dr, Mulligan, -Part I)
by answering the following questions: : '

1. Was the material(s) offeféd '
appropriate to the topic? : Yes 12 No O

2. Did'you find the material(s)
- offered interesting and : L :
" stimulating? ~ . : - ._.Yes_12 No_ 0

£
£
o

A

o

3. Was your understanding of the

T topic enhanced by the materlal(s) L
LN ~offered? v + - Yes_1l No_1
| .4, Did the presentatioh hélp to ; e : No :
clarify concepts for you? .- ° Yes_10 No 1 Response_ 1
 Total v ool 1
Comments § Suggestions:
Meeting‘Evaluation:'~ 45 = 94%
~ o 48
e, - : Acceptable ("positive'" to "very positive")
- o
V7L 1
2 ‘




e e T

- . 3. Was your understanding of the

o % -
Note: 1 Mentor, absent .

_APPENDIX L . e R

MENTOR MEETING EVALUATION FORM ,
Howard B. Mattlin Junior High School
. Plainview, New York

1

_Please react to the Mentor meeting with"(Dr. Mulligan, Part II)'

-

by answering the .following questions:

1. Was the matérialts) offered IR
appropriate to the topic?, - Yes 11 No_ 0

<

- 2. Did you find the materlal(s) - ' S

offered interesting and L : : o
st1mu1at1ng7 . ‘ L 'Yes = 10 _"No 1

topic enhanced by the materlal(s) ) . . o .
offered7 E - Yes 9 - No . 2 .

4, Did the presentation helplto,t S
clarify concepts for you? o Yes. 9 No 2

‘Total - . 39 5

Comments § Suggestions:

Meeting Evaluation: 39 = 89% ’
' ' - 44

»

Acceptable (”pdsitivé’to "very positive”j”

R




APPENDIX M .

. MENTOR MEETING LEVALUATION FORM .
Howard B. Mattlin.Junior' lligh School
P1a1nv1ew New York

“

Please react to the Méntor7méeting with  (Mr. Bruzzese)

by answering the following questions:

- 1. ‘Was the material(s) offered

appropriate to the topic? - o Yes. 9 No

2. D1d you find the materlal(s)
~ offered interesting and . .
stlmulatlng? o ‘ Yes 9 ~ 'No

. Q

3. Was. yoﬁr understanding of the
topic enhanced by the materlal(s)

offered?‘ . . Yeéf':Qlﬁ ~wN0'

-

4

" 4. Did the presentation heip to

clarify concepts for you? - Yes 9 _ No_

Total -~ . 36

Comments‘& Suggestions:

¢

v ' ‘ Co%
Meeting Evaluation: 36 =°'100%

36

__Acceptable ("very positive')

. : . ‘ * . X .
;Note: .3 Mentors absent

R

3
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