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X B | .TRAINING IN INTERAGTION ANALYSIS AS A MEANS -
e . OF STAFF DEVELOPMENT FOR MASTER TEACHERS,
e - CLASSROOM TEACHERS AND PARAPROFESSIONALS
: - _;
N 8 CHAPTER T =~ " |
o | INTRODUCTION "
L Purpose of Practicum L . )
| B ' Thenpqrpoée of thisﬂpractdcum is to test the ‘effectiveness of ' ea;:
_ ﬂ _ . . 1
‘e . patterns of teacher-child interaction. The program attempts to )

: . “an in-service staff development program in promoting change in

achiéve change through the combined techniques. of systematic
< analysis of teaching behavi%r‘wfth fﬁe BRACE -observation system;
self-confrontation through videotape;‘and joint conferencing
. _ | ?b.etween a tegcher and a persoﬁ écting in a s'“taff deveﬂopment _' ;

capacity. Change will be sought ih the fo]]owiﬁg areas:

“Aéﬁé;.Communication : -
Communigatyon dealing with logic, - ” ' .

imagination or affect will increase
-relative to communjcation dealing : : . N
with facts and information

- “ More supportive communication

' (accepting, extending, recognizing,
stimulating self-correction) will
increase-relative to less supportive
communication (perfunctory
acknowledgement, meaningless praise,
correcting misinformation) ’
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Child ,Communication
.Self~initiated communication,
: (1n1t1at1ng or asking) will
increase.relative to outer-directed
,commun1cat1on (responding)

8
Commun1cat1on dea11ng with:Togic,
imagination or affect will increase
- relative to communication-dealing t
with facts and informatﬂon

The volumeé of child communication
» will increase reTative to the
: = volume of adult communication

Behavior Setting
Student involvement will increase \\\

“Peer imteraction will become a
part of learning activities -
° . e -

-Personalization of the cuyrriculum : S
will be present (e.g., relating E
curriculum to student's out-of- .
- school experiences; work1ng on
real-life prob]ems)
]

o

Identificatign of - the Problem -

’

The need to improve teaehing Ts axiomatic. ‘However, the effort

to 1mprove the quality of education.is especia]]y critical in large

_ c1ty schoo] systems, 11ke Duval County, where 1arge numbers of minority

ch11dren and children from low-income areas are exper1enc1ng failure

in school.

As superv1sor of the Career Opportunities Program in Jacksonv111e,

' th1s pract1t1oner has become sensitized to the need to provide effective

i strateg1es to he]p teachers improve their commun1cat1on and interaction

r

skills which are at the heart of teaching.

v
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" The Career Opportun{ties Program, which.began_ in 1970, was designed

o

to improve the education qf’1ow incomes children by emp]oying'Tow income

cemmunity residents and Vietnam veterans as education aides or

. .

auxiliaries in poverty area schoo1s while they train toward eventual

teacher ¢ertification.
The Duval County Gareer 0pportun1t1es Program employed 150 g b

3

paraprofessionals in seventy four ‘schools as: c]assroom teacher ass1stants

»

at the béginning-of the 1970-71 schoo1.year._ As of 'this date,

approxi%ﬁtely'loo have graduated with a baccalaureate degree with full,
» R 4

teacher certification ard are employed as classroom teachers in the Rt
. ) ; _

’ ~_ tocal schoo] system. Many of these are employed in the, critical areas of

Special Education, Industrial Arts, and Early Ch11dhood Educat1on

+ @

As this pract1t1oner made rout1ne schoo] site V1s1ts to classrooms

where COP aides were assigned‘he saw a preponderance of lecturing and o

.~ . EE

Tittle opportunity for-creative thinking or student initiative. It soon

became apparent that teachers needed to be more aware of their teaching
behav1or and that interaction between teachers, paraprofess1onals and
pupx]s needed to be great]y 1mproved o . L

Fortunately the Jacksonv111e €0P project was selected as one of ten

of the 132 projects in the nation ‘to participate in a project conducted

oby Bank Street Co]Tege of Education, New. York City, New York in 1972.

A teacheribaraprofessional-prineipa] team and this practitioner as

supervisor of COP were selected to participate in a one week extensive

B}

- training program at Bank Street College in communicaticn ana]ysis;




» - : : i CH " ’ K
. ~ ) s ! " . 2 .
. . The purposes of the Bank Street prOJect wére as follows:
: =
1. To co]]ect data about the f]ow and type of verbal-
commun1cat1on .between children and adults in selected Career
0pportup1t1es Program classrooms -- in other words “"Who
speaks to whom about what " , e
| 2. To assess the 1mpact of the' Career Opportunities .
’ Program upon the Tearning-teaching process and the peop}@ “invoived-~
both adu]ts and ch11dren
. o
3. To«prov1de feedback as a mechanism for se]f analysis and
_for staff deve]opment by trainers 1n both school and college.
s o o 4. To develop a new and cha]]eng1ng role for paraprofessionals;
’ : with the poss1bi]ity of an additional role, i.e.: trainer.of other. __ _
paraprofess1ona1s dn the new]y acquired skills.. . . -7 e
The tra1n1ng prov1ded by Bank Street Coldege to the se]ected
teams dealt with systemadtic ana]ys1s,of learning s1tuat1ons whereby )
certain variables are coded 1ive by trained observers andjtheir
| B - o L - . g} R . > .
- . " frequency recorded. Unlike most systems, however, the ACE
instrument (Analysis of Communication in Education) records-para=
? > prdfessfona]s'as well as teachers and'pupj1sa_ o ‘ o Y o
" The coding system covered: |, o .' . »
1. The Mode of communlcatlon, such as Expressing One's ‘Self !
voluntarily, Ask1ng and Respond1ng, 1nd1cated by the Major Gategor1es ) a
2. The-Substance of communication, such as Information, i v
Thoughts, Ideas, and Feelings, #ndicated by the Minor Categor1es ,
" 3 The Flow of communications i.e.: Who speaks to whom, wHich - o
reveals the extent of individualized teach1ng by adu]ts and of peef
4 communication among children. : _ - : )

The trained teams returned to thedr own commun1t1es and co]]ected T .

| data 1n selected COP c]assrooms The -data were ana]yzed at Bank Street

Co]]ege and the findings pub11shed in the N1nter, 1972 1ssue of the 2
© . -

] t i i © .




Journal of Research and Deve]opment in Educat1on, published by the

Un1vers1ty of Georg1a | B ' , : s
In the samp]e ofneight.classrboms in Jacksdny111e, the data
vreveaieﬂ a'heavy;emnhasis onhadu}ts.asking for rote tnformation and
ﬂchi]d:eh responding with same* ~ There“was‘ljttle high level
cognition (1ogical and/ﬁr dmaginative thinking) or affect (31%'combihed)
anddthere was.little self—initLated child talk (35). .Rather,‘there‘
was heavy reliance .on ”d}jaﬂh as a teaching technjque; 0f the ten
: cdmmunities in the Bouhan Study, backsonville ranked second Towest 1in
“the frequency of- se1f~1n1t1ated ta]k, and third 1owest in the
frequency of h1gh lTevel cogn1t1on . ' v : E
These findings confirmed this practit;dnen's'brleous beliefs that
adu1t—chi1d.cemmunication needed-to be great1y,improved in the many
c1assrooms he had observed. Therefore, this practitioner chose this
particu]ar problem for a:Maxi fI practicum study. The problem is basic:
how to bring about changes in adu]t child commun1cat1on patterns which -
c are more re]ated to the goals of deve]op1ng th1nk1ng, se]f act1vated

1earners The need and des1rab111ty of* 1ncreas1ng the frequency of

l]og1ca1 and 1mag1nat1ve th1nk1ng and se]f 1n1t1afed child talk is shared

<

by the other educators involved in the study (Gugel, Davis, Brewington;

personal commun1cat1on).‘ F . ‘ -

_'Conceptua11zeo Solut1on

Given the ueed to improve adu]t ch11d communication 1t was

fortuitous that th1s\£ract1tnoner was invited to part1c1pate_1n

3
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another training session at Bank Street College to study a further

“refinement.ot the original ACE instrument. This modified instrument,

entitled BRACE (Behavior Retings and Analysis of Communication in

_Education) seemed .particularly we]T suited for identifying

~commum‘cation oattenns. Bank Street College has used the BRACE system

for a variety of purposes, inc]uding:program assessment -and staff
development. In its use as'a staff development tool, the BRACE

instrument provides teachers with an objective picture of classroom’

\‘I

~verbal interaction as a basis for defining desired areas of change in

adult-child communication "patterns.
The staff development form of the dinstrument delineates categories

which are considered support1ve of 1earn1ng (these 1nc1ude accepting

_ encourag1ng, extend1ng, c]ar1fy1ng, recogn1z1ng spec1f1c accomp11shments,

st1mu1at1ng self-correction) as well as categories wh1ch are considered

less supportive of 1eerning (these include . perfunctory acknowledgement:: |

W1thout interest or encouragement genera11zed or mean1ng1ess praise;

correct1ng m1s1nformat1on, be11tt11ng or ego def]at1ng comments). Other

categor1es 1dent1fy comments in terms of their substance (these include

LI

logical apd/or imaginative thought processesi basic information or facts;

affective comments, internal feelings). - o

A number of categories. are a]so prov1ded to descr1bé ‘the

°character1st1cs of the educat1ona] sett1ng in terms of the adult's ro]e,

the content of the. act1v1ty, the 1nvo]vement of the children, etc. (See -

Append1x I for a copy of the Staff Deve]opment form). The more .complex

£
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research form of the BRACE instrument is presented in Appendix
along with its manual, ‘

At the time of the Bank Street workehdbs there was almost no
application of dbjective s&stems for se]flanalysis dr,the analysis
_of chi1dren's and adult's verbal communication in the gacksonville
scheo]e. As a practicum project thie practitidner‘decided to
imp]ement‘a staff development program which‘would attempt to
improve adu]t-chj}d“cdmmdhication through the use of the BRACE |
system.. A %our stepfbrogram was designed to achieve this )

- purpose: ~
- ].'bProv{ding training workshops in the use of BRACE for
master teachers, classroom teachers, and paraprofessionals.

;2. V1deotap1ng teacher child 1nteract1on in selected c]assrooms

3. Prov1d1ng a staff deve]opment conference with a Bank Street
_consu]tant th1s pract1t1oner and se]ected master teachers and
classroom Eeachers. These conferences would focus on analyzing
“and interpreting the BRACE data and defining targets for change
in adu]tfchild communication-patterns. 4

4, Post videotaping teacher-child interaction in the sameeﬁ
c]assrooms to assess if the desired changes occurred

The efforts of this staff development exper1ence w111 be

assessed through ana]yz1ng and comparing pre and post v1deotapes of

adult-child interaction with the BRACE system.




% The results of the“pre-post comparison, along with the ¢rinions
‘of the participants regard1ng the value of training in the BRACE system
will be used to assess the/ hypotheses that BRACE can -be used to promoter
desired changes in adu]t-JLt]d communication patterns.

-

Chapter II presents a review of related literature, citing studies
which support the effectiveness of inteéactiqn analysis systems as.tools
for credting self aharenessvand stimu]atfhg change in teaching behavior.
The'use of videotabe is also cited -in several studies as a powerfgl tool

- for self-confrontation and creating self-awareness. Ty

&

Chapter IIT reports the Research

.Analys1s Procedures used in the study

var1ous.act1V1t1es which were carried

Design, Sampiing, and Data

as well as a description of the

Ay

out for the practicum.

Chapter {V presents case studies of the fifteen classrooms

.

selected for the study. Submary Data reporting the effectiveness of

the staff’deveJepment.exﬁérfence in relation to each hypothesis is
also presented. \
Chapter V discusses the COnc1usions_and implications which

K » emerged from this practicum.

e
ety
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CHAPTER II
REVIEW OF "RELATED LITERATURE
There seems to be general agreement among educators that

teaching needs considerable improvément. Nhy‘with all the effort put

-

into the preparation of teachers, and into'teachers'_individua] gfforfs.

to improve their work with youngsters, is not teaching far more
effective than it is? Researchers engaged in classroom observation
find that teéchers are'too controlling, reétrictive and inhibiting. .

"~ Studies by Hughes (]959) and others have discovered that typical
American teaéher behavior is telling, and that typical American -
student behavior is Tistening. According_to Flanders (1970) teachers.
tend to do approximafely 70% of the ta]kiné. Certainly teachers
desire to ihvo]ve_pupi]s in a more creative way in the teaching process
and desire to have pupils participate more and ask more imaginative A
and thoughth] questions; and to engage in mope‘creétive thihking.

Why is it that mény téachers continue to teach}as they have been
taught themselves as youngsters? |

Numerous teachers wﬁbse teaching sty]é is that of the Tecturer
teach this way not'because of preference, but perforce; they.know
no other way of accomplishing the task. - For these teachehs it is
not,merely using-the lecture as the easy way out, but it is rather,
' fhat they do not possess the skills and training required to sfimu]ate
active and thought-challenging discussion, and interaction, and to

sustain and guide its course into fruitful channels.




In addition, many teachers are not analytic or reflective about

their teaching. They do not change because they Tack the awareness
which needs to precede such change.

In 1969 a study by Rogers’re1ated "availability to awareness"

and ‘openness to experience”as the essential components in a persons
ability to develop and to chapge (p. 284). A study by Hughes in
1963 reveals that "The teacher who is aware of his behavior is
more 1ikely to change"(p. 35)-. Hughes cont1nued that it is this
sort of profess1ona1 ab111ty that is necessary if a more mean1ngfu]
reality and_]earn1ng's1tuat1on is to be provided for students (p. 35).
Withall reported in his findings (1972) that many teachers simply
‘are unaware of what they need to do to change their behavior. Some
educationa] communities, in an attempt to help solve this prob]em;
have created. training prograhsxjnbaWareness in order to help teachers
incréase their awareness -in reaehing their goals of changing their
behaviors (Ober et. al., 1971).
Mahy of these,trajning programs in awareness focus on an
ana]ysis o?yteacher-chi1d verbal interaction because of the central
role of language in the instructiona1'process.v |
Observation of what takes p]ace‘in‘an elementary and secondary

school reveals that,classroom activities are carried on in large

part by means of verbal interqction‘between'studehts and teachers.

There are 6nly a few classroom activities that can be carried out

" without the use of language.

P ..
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The verbal actions typical of classroom discussion are of such.

a nature that they invite, encourage, and occasionaily demand attention

or an active response on the part of person addressed. Questions are.

asked to be answered assignments are made to be carried out;

exp]anations are“made‘to~be understood. Verba] activities 1nvo]ved

in teaching cEearly are reciprocal affairs involving both teachers

and students.'“Theretore, the role played by the teacher can be -

described only in relation to the role played by students. If the
actiVities of the teachers in the classroom are observed and recorded
W1thout analyzing the actiV1t1es of the. students, it wou]d give a
distorted and incomplete view of the teaching process.

Since talk is such a vital part of teaching, and since the .
teachers' verbal behavior influences pupils' verbal behavior, it
follows that teacher talk is tremendously important in education.

“ Recent history of both educational research and teacher training
has seen the use of sone«new and innorativektechniques and designs.
One of the newer approaches has been the use of‘descriptive category
systems as a too]lfor collecting speciiic, relatively objective data
_of teacher and pupi] behaviors as they are manifested in ciassroom
settings. |

| Many classroom teachers are familiar with some of the observation
instruments designed to "rate" them as teachers. Some have had
experience, for‘exampie,'with rating instruments as these are often'
used for purposes of annual facu]ty eva]uations Rating sca]es tend
‘to be loosely defined high influence instruments whose users may not

be adequately trained to collect data.




dobJect1v1ty to be of :value but, neverthe]ess, carries adequate profess1ona1

weight to be persona]]yathreaten1ng to the c]assroom teacher. Amb1g1ous

and objective. (Medley and Mitzel, 19633 Simon and Buyer, 19705 Bowman
~and Mayer, 1973) | ﬂ

- of what occurs in the classroom (Rosenshine and Furst, 1973; Medley and

12 =

The use of such 1nstruments by subjective but- 1nf1uent1a1 observers

has aroused legitimate concern that data so obtained lacks suff1c1ent .

rating scales conta1n1ng numerous high 1nference categor1e§§that

cannot be used reliably are not to be confused with systematic observation

instruments. : /"k o |
sttematic observation instruments are also referred to as category

systems. Category systems enab]e those trained in their use to collect

obJect1ve data and to study 1nstruct1ona1 behav1or ana]yt1ca11y Most

category instruments are designed to be descriptive, non—eva]uat1ve,
H1stor1ca11y, those who have constructed observat1on instruments
have sought to devise means for collecting emp1r1ca1 data descr1pt1Ve

Mitzel, 1963; Bowman and Mayer, 1973).

Developers of interagtion observation systems have used

predetermined and carefuT]y.defined categories of verbal and non-verbal

'behaviors to describe teachers and student verbal behaviors. Since the

data collected are descriptive of classroom behavior, what has been

observed may be reconstructed and analyzed; hence these systems are

-

often referred to as "mirrors" of behavior. The desccriptive power of

'Vthe data collected is determined by- the adequacy and number of categories °

£

incorporated into the observation system; by the ability and skill of




accuracy with which ap observer can collect the data and the degree
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-

observers who collect the data; and by the conceptda] tools available
for reconstructing, interpreting and analyzing the data.
Interaction ané]ysis observation instruments are designed with 0

the intent to collect empirical data systematically. The sperd and

to which the meanihgwof’categokies can be communicated are critical
factors. Category systems inc]udé precisely-defined categories.
Such pfécisioh reduces the neéd for the observer orxcoder'to infer
which category’ to assign to classroom events.

Once the ob;erver hasrlearned to use the interaction ana1ysis
System and its instrument, the definition~ enab]e'tﬁe observer to
communicate with the classroom teacher. Thus, the observer can érovide
the classroom teacher wi%h reality data which can then be interpreted |
in ordér to make decisions about teacher activities and behavior and

student interaction in the classroom.

The basic function-of descript%Vé‘systems is to collect accurate

and objéctivé data for subsquent‘ana1ysis. This analysis should be
helpful to the classroom téacher in order to enable her to use tﬁe
dgta for self awareness. Those‘who have constructed and designed
the various interactionban;jysis and/or category systems have
recommended.fhem to be used iﬁ terms of their descriptive and
analytical power..v ’

E A number of‘studies héve §eported that experience 1n,interé¢tion

3

analysis has been successful in developing awareness and effecting

change in teacher behavior (Hirsh and Yarger, 1972; Rosenfeld, 1974).




)

' ; - A study (1966) by Amidbﬁ and Hunter indicgtes suppértive evidence S i

| ‘ " that the use of descfipti've data on teachers behavior 1's'-\;,most helpful in = 9

| o <\\Erigg4ng about desired.changes in behavior. ~ }\ : o o
| . “InteFactiqp ana]ysis.systémé»can‘be learned by‘c]assrooh teacbers,

supervisors, and other'educationéﬂ resource personné]. Magtering a system

entafTs learning to undérsféﬁd the categories of a system, coding re]iab]x

and understanding and interpreting the data.

Developers of observation instrdments have consistently considered
objective data co]]ection:as a tool qu the ana]ysfs of student-teacher
ihteraction," Alternative objectTVes, conflicting convictions, and competing y
beliefs as to what varigbles are the most criticai to student 1eérning have |

led to the design of a divergent 'collection of instruments. Seyenty-niné of

» 2

theéeﬂsystéms are explained:in Mirrors of -Behavior (Simon and Boyer, 1967, 1970). |
I ]

Nifha]]i 1951, Amidon(and Hough, 1967 emphasize those factors associated

with classroom climate in their instruments. Othersestress indirect and t

difect categories of teachgr behaviors (Flanders, '1960) and student and
tedcher cbgnitive behaviors: Thereforé, a humbek of system; are available
for cq]]ecting behav{ors pnd teacher-student ihteractions.

An interaction‘anaTysfs sysfem‘is an excellent tool to be used byv

¢

supervisors, master teachers, team leaders and other persons involved in

education in a helping relationship. Until the present time,’as
‘édministrators and supervisors we have been taught that when entering fhe
classroom, we should "make oufée]ves scarce". Nothing should be done to
. ~increase the anxiety aof the teacher. éonsequehtly, we usuai]y sit in the ~
back of the classroom and record a note or two occasjoqally'based on a
subjective éppraisa].. Later we meet with thé teacher to discuss our
‘ ‘ observations.

p
rart
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-

Since the observer does not have a:record of what actually took

place in the classroom nor a time line to use to reconstruct the observed

-

lesson, the teacher's perception and the observer's berceptien are
usua]]y quite different and 1itt1e is gained from such e conference in
fact, some 1nvest1gators hold that even the use of 0b3ect1ve data is
ngt always convincing to a teacher. They suggest supplementing the
analytic scheme with a videgtape. :Nitha11 (1972) writes:

...when unevaluated feedbatk has been given to
“observees in tne.light of the stated observation
and guidelines, they have flatly rejected the
data until cenfronted with further objective
evidence on a videotape. This unawareness or
nonrecollection of their own behaviors can
explain some of the shock exhibited by both
new and veteran teachers as' they view a film
record of their teaching. Apparently, most

of them never consciously monitor their
professional acts; they seem to be unaware of
what they are doing and. unable to explain why
they utilize the behaviors in wh1ch they

engage /E_ 332/
Modern technology has enabled us to utilize this more effective way

of observ{ng.and supervising teachers. Teachers can be trained to use

a video tape system, they can have camera set up in their classroom which

‘can pick up a maximum amount °of information. The camera can be set up

with or without an operator and later the teacher can obser&e the tape
at her 1eisurebin order to determine effectiveness of teaching and
interaction with students.

: In the current practicum the technique of interaction analysis
W1th Bank Street's BRACE 1nstrume.t is being combined with the use of

V1de9tape t0 promote teacher awareness of and change. in patterns of

adult-child communication in the classroom.

.

O\

Y
Y
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CHAPTER 11T - B

PRACTICUM REPORT: RESEARCH DESIGN AND PROCEDURES -

s
a

Objective

The obJect1ve of th|s pract1c1m was to design a staff deVelopment )

program that would prOV1de an opportun1ty for master teachers, c]ass-
»

room teachers, and paraprofessionals to analyze adult-child communication

in order to bring about an increase in” the frequency of logical and

imaginative thinking and self-initiated child talk. The BRACE
interaction analysis system, developed at Bank Street College, would
be used:to analyie adult-child communication and behaviOrf

f}

Perm1ss1on was granted from the Director of Pract1cums and Case

Procedurés , .

Bl LA

Stud1es, Nova“Un1vers1ty in- Apr11 1974 to 1mp1ement a staff deve]opmen%\

program us1ng the BRACE observation system (Appendjx A). Arrangemcnts

; were then made with Bank Street College to provide additional training

for the original core team and to pycvide needed consultation and

assistance in the execution of the practicum (Appendix B, C, D, and E).

e

The BRACE WOrkshops -

Step 1 of the pract1cum design was to provide BRACE workshops for

o

- master teachers, classroom teachers and paraprofessionals.

-
-

-




17

Although only a selected sample of these participants would

‘participate_ in the in-depth staff development study, it was felt
that training in the use of thE/BRﬁCE analysis would be a valuable

/

experience in and of itself.” Four groups received in-service

_training'in the use of the BRACE‘E}stem. Sixty persons, ranging

in grades from kfndergarten_through senior high school level, i

participated -in the workshops. The sixty persons are as follows:

a. 1 Elementary School Principal -
. b.* 1 Supervisor )
¢. 3 Coordinators ’
d. 32 Master Teachers (elementary - -
schools, junior high schools s

_ senior high schools)
e. 25 Elementary School Classroom
Teachers '

" ws

The éore team assisted by Bank Street Coﬁ]ege‘staff trainers
®jointly conducted a total of six training Session; t6.the\four
sg]ectéd grdups from:yovembgr ]974 to May 9, 1975. |

The training sessions included the following:

1. Background, history of development and utilization of the
Tong and short forms of the BRACE Interaction Aha1y§j§ Systé@;‘.

2. V{ewing of several £ilm ebisodes of c]as%?ﬁo%isjtuafions.

- 3. Fami]iarizafion with the BRACE instrument in a large
group’setting which involved coding of film épisodeé f

@ 4. Definitions and examp?gs of categories——

o
\ .

5. Small group work sessions in which teachers were provided

maximum time for drill and diseussicn while coding after viéwing \\ )

film episodes.

Aol
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®

6. Discussion periods to allow feedback as ‘to how the instruiment

might be ut111zed in the1r c]assrooms for staff deve]opment and to o C

improve teacher ch1]d communication patterns of behavior. ’
!

7. Master-teachers continued to code "Tive" in se]ected classrooms

,n

- 1n their assigned schools.

A questionnaire was sent to a sample of these part1c1pants to

ascertain if they perceived the BRACE workshops as useful. The resu]ts K

of this questionnaire.are presented in Chapter 1V. o -

: Se]ection of Subjects ) , f" ' ' SN
F1fteen c]assrooms were selected for in-depth study The scope' .
of the staff deve]opment pfogram, wh1ch 1nc]uded the pre and post v -
v1deotap1ng and conferenc1ng, made~1t 1mpract1ca1 to obtain a 1arger"‘ . .
\\ H f ' ’ . X v | .
sample. . o .

Subjects for the study were selected from two'different groups o

A}

(1) -classroom teachers from the John Love E]ementary Schoo] and (2)

master teachers from the Basic Skills Program. Four e]ementary schoo]

teachers were selected by the principal of the- John Love School to
part1c1pate in-the study. The classrooms 1nc1uded a’ k1ndergarten, first,

third and fourth grades. "~

...

Design of Study

The design of the study for the John Love Elementary Schoo1bteachers ' }
was as follows: - : . - s

(1) Pre-videotaping of the teacher in a typica1 or representative

¢lassroom activity.
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(2) Conferencing with the classroom teacher, a Bank Street

.

consultant, and this practitioner to analyze the videotape.

" The procedure used was to watch the videotape and obtain general
reactions froh.the teacher. FG]]owing thisy thé tape was rewound by
the teacher so that selected segments of thé tape could be codgd with
‘ the BRACE system until a pattern of communication emerged,

These patPerns were then related to the "Analysis of Goal
- Fulfillment Form" (Appendix F) which aided in the identification of
target areas for change in.communication patterns.
) (3).ATw0 additional t]aﬁs%oom visits were made by Dr. Mayer and

this practitioner with follow-up conferences to reinforce the gOa]év

v

x

set in fhe first sfaff development conference.

‘(4) Post-videotaping of‘the same classroom teacher in a comparable
situétkon to ascertain if desired changes occurred.
4 (5) Filling dut questibnnaire regarding the staff development -
program (see Appehdix G). | ' |

The second group who barticipaéed in the practicum coﬁsisfed of
“the eleven Basic Skills Mastéf-Teachers.. Five were Language Arfg master
teachers'énd six were Math master teachers. Each méster teacher worked
in a different school, some of which wére e]eméhtary sch001§ and others
secondary. schoels. Each master,teacher.selected one c]assroam teacher
from those with whom he or she worked to participate in the study of .
teacher change. The purpose and des{gn of the program for the master )
teachers diffgned somewhat from that described for the participants of

B
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@ -

' the John Love E]émentary School. The main ébjective for the master
teachers was to dugment their staff development skills in analyzing
teacher behavior and prbviding clinical Supervf@ion. }he design of
the program for this group was qSK%o1lows: _

(1) Group trainingin thg'LSe‘of the BRACEiinteraction
analysis sys%@ﬂ. 3 S

(2) Pre-videotaping a c]assfoom teacher selected by the master
teacher; ’ | | |

. . | .
(3) Meeting with this practitioner and Dr. Mayer to "model" the

& 1 v

staff development conference. for the master teacher. During this
"modeling" conference, the videotape of the classroom teacher selected
by the master teacher was jointly analyzed in relation to the BRACE

: ‘ ‘ categories.

(4) Group meeting of language arts master teaéhérs and math
teachers to review each other's videotapes in preparation for the
‘one-to-one conferences with their classroom teacheps. -~

(5) One-to-one conferencing between the master teacher and the
classroom teacher.r | :

(6) Group meeting of all thé méster teachers, this practitionerl

v \\x\and Dr. Mayer to get feegdback 6n‘the onefto-dne conferences. This |
megting reviewed and discussed the strategies'uéeq‘by thé master
teaEhgrs aﬁd.the'reaqtibns of the various classroom teachers fo the

AN .
staff -development conferehce.
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(7) Post-videotaping of the same classroom teachers in a comparable
sjtuation to ascertain if dgsired-changes occurred.
(8) Filling out questionnaires regarding-the‘staff development

project (see‘Appendix'H).

AnaIyéis of the Data

A person was emp]oygd 6 code all of the videotapes collected using

" the BRACE staff develcpment form. This coding was necessary since the
on-the-spot coding during the staff development conferences covered

only a-portion of the adult-child communication recorded on the videotape.

Training and Reliability of Coder

The’BRACE coder was tfained intensively by two members of the
coré team. An estimate of ihtgr-@bserver Feliability was obtained
by having a core team member simultaneously code a videotape with the:
coder. Percént of agreement was ca]dglgxed for the FLOW categories (90%),
the combined SUPPQRT categories (82%), afid the SUBSTANCE categories (85%).
Inter-observer scores of 80% or better are considered adéquate for this
type of system. Spot checks were also made by two of the core team
- members throughout the coding of thé videotapes to insure the accuracy

of the coding.

Coding Procedures

The BRACE coder was instructed to code all audible communication
recorded on the videotapes. The average length of the videotape vas

15 minutes. The shortest videotape sample was 8 minutes and the
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Tongest 31 minutes. - The average number of teacher communication units
was 245 per videotape with the smallest sample 51 units and the largest
548 units. The average number of child Communication'units was 91 units

with'the smé]]ésf sample 13 units gnd the 1arges£ sample 169 units.

‘Statistical Tests

A te;t 6f statistical'signifitape wa; ﬁerférmed for each'hypothé§is
for éach teacher using the chi-square test of homogeneity at the p<£-.05 "
level. When cell entries were below 5; Fisher's Exact Test was
performed instead of.fhe chi—sqdare test.

In order‘to statistita]]y test the overall effect of the staff
development program; a sign test at tHevp<1.059 level was performed for.

. eac\ﬁ hypothesis. *When applied to the total sample of fifte’eh subjects,
“the sign testkregisters a stathtica]]y significant effect whén in 11

or more of the 15 participants shows an increase.

N,
~
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CHAPTER 1V
CASE STUDIES AND FINDINGS

This chapter presents a case study of each of the fifteen c]assfoom
teachers who participated in the study. Although aggregate scores and
summary cﬁarts are helpful for détermining theﬁbverall effectiveness of
the staff development program, the case study approach helps to point

out the need to view change 1in teacher behavior on an individual basis.

Each teacher has somewhat different strengths and needs and was.able

“to improve in different ways.

The teachers|from the John Love ETementary- School are discussed in.

the first four ca§e studies. In addition to the staff development con-
/

ference whiéh fo]?bwed the first videotaping session, each teacher was

I

visited on two othFr_occasions prior to thé post videotaping. These

visits, which incﬁuded follow-up conferencing, were made jointly by Dr. Mayer

and myself and were useditd re%nforce.the goals set in the first staff

v/"/ :

Case studies No. 5 through No. 9 discuss the classioom tgdghers-
selected by the Language Arts master teachers. Case studies Nooilo through

No. 15 discuss the classroom teachers selected by the Math master teachers.

£
R




24

CASE STUDY: NO 1: MRS. A

} Mrs. A represents one of the more dramatic successes of this sfé?f!
development program. Mrs. A is a first grade teaéher with a nuﬁber'of'
yeéré of experience who is hfgh]y motivated to do well. Déspfte hef‘t
eXperience_and motivation, her cfassroom was functioning poorly at the

; .

" time of the first videotape. ’ | ‘ /

Pre-Videotape ‘

Mrs. A was videotapea which she demonstrated how tb write the letter

. "K" to the whole class. She had difficulty keeping the chi]dfeﬁ éttentive
'and in thefr seats, She asked students to think up words fhat began with

K", Then she piqyed a record which was keyed to a chart of‘words and

- pictures. The chi]dren.rec%ted the words a]ong with the record. ‘Student

involvement was only moderate. 3

Staff Development Conference

o

.Buring the staff development conference the analysis of the videotaée
with the BRACE categories revealed a 10w incidence of goal-directed commuﬁj-
cation patterns’ such as self-initiated chf]d communication; add]t support
of learning; and use of imagination or o ig (see Table I, Cése Study 1)04
Dr. Mayer, Mrs. A} and this practitioner discussed the need to increase
the amount of goal-directed communication. The dichssion also focused
on identifying other ways\of workihg with children andtorganizing curricu-
Tum activities, fnc]uding the use of small group activities and activities‘
involving manipu]ati?e experiences to- sustain intereét and attention.

Mrs. A seeméd very anxious to-pick up on these suggestions.,
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Post-Videotape

. | '. Mrs., A was videotaped working with a small géoup using word games and

reading s%dries. The quality of adult-child communication had improved
_ greatly, Statistically significaht'ihcreéses occurred with réspect to the

amount of adult stport; the amount of child initiated commun}cation; and
the volume of child cbmmuhicationl(sée Table I, Case Study No. ])., Increases
were also recorded in the amount of adult andvchild communication dealing
with logic, imagination, and affect. In addition, there were'positivé
changes in the degﬁee of studénf involvement, in the personé]fzation‘of'the
curriculum,

In a questionnaire about the staff development program, Mrs. A wrote:

I found the project useful. By watching the TV tapings

I became aware of communication patterns., Due to this
awareness, I changed to teaching in smaller groups which
provided a greater interaction with children...The one—to—
one conferencing was the most valuable of all., Dr, Mayer
ideas werc immensely helpful and she knew how to.correct

‘ ~ many problems, o




26

PRE | B .

TABLE I
L BRACE DATA: CASE STUDY No. 1

3

TEACHER  Mrs. A GRADE 1

.

COMMUNICATION VARIABLES

More Geal-Related Categories .
Hypothesis: Post 7 Pre

Adult Variables
Communication ammdﬂsu,sﬂd: ;

logic, imagination or affect as compared with

>

12% (3) B oo
POST , « “ :
21%

RESULT: POST 2> PRE

(6)

More mcnnoxmw<m communication
- (accepting, extending, recog-
nizing specific accomplichments,
stimulating ‘self-correction)

o

as compared with

PRE

49% (17

POST

q

) 83% (30)
RESULT: “POST 2 PRE Aukﬁ.omv o . )

PRE
POST

RESULT :

,

PRE
POST

RESULT:

-

SUBJECT Language Arts

Less Goal-Related Categories
Hypothesis:” Post £ Pre

Cemmunication dealing with
information or facts

>

POST <~ PRE

Less supportive communication
(perfunctory acknowledgement,
“meaningless praise, correcting

misinformation) .

*

51% (18)

17%(6) ™
POSTZL PRE  (p£.05)

Q

79% ANNV

Aruitoxt provided by Eic:

E




27

i

" PRE

SN
Mrs. A

- TEACHER

*

More Goal-Related nmﬂm@w1¢mm
Hypothesis: Post » Pre

Self-initiated communication
(initiating or asking)

PRE . ’

: 33% (1)
POST

68% (41)

‘
RESULT:, POST > PRE (p<£.05)
nosscsdnmwmo:.ammdm:m with

logic, dammﬂsmﬂﬂo: or affect

N

>

42% (14)
POST :

RESULT: POST > PRE

v1oum1ﬂ¢o: of Child
Communication

PRE .
E 21% (35)
POST

_ : 30% (66)

RESULT: POST 2 PRE (p4.05)

. ot

62% (37)

 GRADE__ ]

<

SUBJECT___Language Arts

P

COMMUNICATION VARIABLES

"Child Variables

as compared with

as compared with

.

Volume of Communication

-

as compared with

Less Goal-Related Categories
. Hypothesis: Post £ Pre

: X
. ]
ocﬂm1|a¢1@nﬂma“noaacsﬂnmﬂﬂo:,
Awmmuo:am:mv
PRE
: 67% (22)
-POST :
32% (19)

RESULT: POST £ PRE (p«.05) .
Cormunication ammdﬂam with
information or facts

PRE

POST 58% (19)

38% (23)

RESULT: PQST<= PRE
Proportion of Adult:

8 Communication

PRE

79% (133)

POST .

. 70% (151) ]

RESULT: POST £ PRE" (p<£.05) O

- . . ° ) \bl

Aruitoxt provided by Eic:

E




TEACHER

SUBJECT Language Arts

Mrs. A - . GRADE 1

mxﬁm:ﬁ of nsiqa\@1ocv involvement: hypothesis is ﬂ:mﬂ,ﬂ:mvm will be '
movement from below average to mco<m average when pre is below average.
. RESULT: PRE Below Average  POST Average
; rdxmddzmmm of peer communication:. :«coﬁ:mmdm is ﬁ:mﬂ there will be
mevement from no to yes when pre is no. - :

. RESULT: PRE No : POST  Yes
Relevance and vm1mozm_dwmﬁdoz of learning mnﬂd<dﬁ< :«voﬂ:mmd4 is that
there will be movement from no to yes when pre is no.. W
. RESULT: PRE No POST Yes

e ~
QUESTIONNAIRE VARIABLES . A

N -
Hypothesis: The BRACE System will be perceived as a helpful tool toward
- : changing teaching behavior in desired directions.

RESULT: vvomH4H<m X NEGATIVE
:«vow:mmﬁm“ The :mm of video- ﬂmcm will be perceived as a <m_cmcdm vehicle
’ for m::m:ndsm ﬂmmn:m1 self- awareness.

»c

RESULT: POSITIVE X NEGATIVE

PEEN

Ikvoﬁ:mmwm. H:m ﬂmnzzdg:m of gne-to-one no:wm1m:n~:@ between a classroom
. h teacher and a master teacher (or educational consultant) will ‘ !
‘ . be perceived as helpful.:

v

' . - RESULT: POSITIVE X NEGATIVE , ! . ’

&

IC

Y
O

E

Aruntoxt provided by Eric
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'@ © CASE-STUDYWNO. 2: MRS. B . T }
" e~ - Mrs. B is a third grade teacher with three years of experience: - -
" Pre-Videotape S o D
N e

In the first e]assréém visitatipn.%or >idqotapin§ﬁ Mrs. B gave the
c]ass a traditional spelling fesf; children cb;ﬁeqfed gachlotherfs papers;
there wasilitl1e verbal coqmunicatioh'q}hgn %ﬁan teaCher‘recft{ng thé words,

. | aﬁd no sponianeoué conJersatioﬁ from étudents: ’

Staff Development Cpnfengnce

1) s
\ 1

" DiscussAon centeredlaroynd,the "traditional” setting and- approach and

o

what,a]ternétive existed for 1mprOVement,ki.e. what were the opportunities

. for students to express ideas? To engage in peer.communication, etc. Goals

. . . T
for change were set with respect to personalize the curriculum activities -

in.the classroom and to promote student-initiated talk and logical "and 6&

imaginative thinking. ,

Post-Videotape

Mrs. B was observed in a small group 1anguage art activity. She showed
deve1op{ng éki]]s»in asking comprehensive questions (then what happehed?) and
‘1ogica1 and imaginative thinking (how do you think the gift got there?).l

Statistically éignificant 1ncrease'occurred with‘respect‘%o adult and
child coﬁmUnication dealing withrldgic aﬁd imagination, the_amouht of child-
initiated communication and the volume of child communicatioﬁ relative to :
aduTt communication;

. g . 4
In a questionnaire about the staff development program, Mrs. B wrote:

¥

"Made me more awaré.of lines of communicafion in my
« classroom and how I need to imprqve... Dr. Mayer
gave excellent fecdback and suggestions.”




% TABLE I
BRACE DATA: CASE STUDY No. 2

~

[

" TEACHER  Mrs. B . T " GRADE 3

-

)

COMMUNICATION VARIABLES

More Goal-Related Categories /J. . Less Goal-Related Categories
Hypothesis: Post 7 Pre : : ) Hypothesis: Post £ Pre

: | Adult Variables

* . ’ m \\ 84 . .
Communication dealing.with . cac " . o

- logic, imagination or affect as compared with

Communication dealing with
information or facts -
{ R . A < N

o PRE -
23% (5) 7%% A_uy

POST ,. . . . vom._u ,.
o 37% (34) , . . 63% (57)

PRE

RESULT: POST 7 PRE . | R -RESULT: POST<~ PRE

oo . . . : ”
More supportive communication ” ) Less supporiive communication
Amnmmnﬁdzum.m«ﬁmsadsuu recog- as compared with Ammchsnﬁoxk mnw:osdma@mamsﬂ.
nizing spec¢ific accomplichments, _ ‘ . meaningless praise, correcting
stimulating self-correction) \ , o - misinformation)

" PRE

31% (4)

POST
. 42% (39)

_RESULT: POST > PRE

Aruitoxt provided by Eic:

E\.
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TEACHER . Mrs. B -° . GRADE 3 SUBJECT _ Langdage >+ﬁm
= T , COMMUNICATION VARIABLES 4
. More oomwaxmdmwma Categories . . Less Goal-Related omﬁm@oxﬂmm
v & Hypothesis: Post 3 Pre . Hypothesis: Post £ Pre ~
- . o ) B . e au
PN | " Child Variable§
Self-initiated communication - . Outer-directed communication .
(initiating or asking) as_compafed with (responding) °
PRE | | X PRE B |
| 32% (8) k | . 68% (17)
POST " P . POST | .
49% (81) . , . . | * 51% (86)
“ RESULT: POST}> -PRE \ \ 'RESULT: POST< PRE ,
Communication dealing with _m\\ . . . Communication dealing with
logic, imaginatien or affect - 4 as compared with , information or facts,
PRE: L _ PRE :
_ ‘ : . _ ) - 88% (22)
_ | 56% (94) s I N L A )
" RESULT: POST > PRE (p£.08) - | , RESULT: POST £ PRE (p<£.05)
) Volume of oogagsﬂnmﬁﬁom
e “ . / ' . . !
' ) Proportion of Child 3 L - Proportion of Adult
Communication s as _compared with -+ Communication
PRE , PRE g
_ 25% (26) 75% (80)
POST POST . . .
37% (169) ) - 63% (284)
RESULT: POST”? PRE (p<.05) : . RESULT: POST £ PRE (p.C.05) O
. . t \Ul

Aruitoxt provided by Eic:

. . . s
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N Ny

TEACHER Mrs. B e GRADE__ 3

cx,

Extent Oﬁ‘ﬁ:dﬂax@1ocv involvement: hypothesis is that there will be
ao<mam:ﬁ\ﬁxoa below average to above average when pre is below average.

\

o

ua_ p xmmcrq PRE Average POST Average
rmmmﬂd:mmm -of peer ooaa::domﬂdo:. :«vow:mmdm is ﬂ:md ﬂ:mxm will be
~movement from no to yes when pre is no.

uwﬁ RESULT: PRE Yes - womq Yes
\. ’
/- - Relevance and personalization Oﬁ learning activity: hypothesis dm that
a _there will be movement from no to yes when pre is no. .
. RESULT: PRE No ~ POST po
.\.7.: . B - N
| o | ~ QUESTIONNAIRE VARIABLES

Hypothesis: The BRACE System will cm perceived as a helpful tool toward
. changing teaching behavior in desired directions.

RESULT: POSITIVE X NEGATIVE

x«vow:mmﬂmuq:m:mm0ﬁ<aam0ﬂmvms-ﬂ cmvmxomd<ma mma <mgcmc~m <m:do~m
‘ - for enhancing teacher self- -awareness.

: . RESULT: POSITIVE X NEGATIVE

. - Hypothesis: The technique of one-to-one conferencing between a classroom
teacher and a master teacher.(or educational consultant) will
be perceived as helpful.

RESULT: POSITIVE X NEGATIVE

€3

SUBJECT__ Language Arts o

P

Aruntoxt provided by Eric:
P

O

N
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‘ . CASE STUDY NO. 3:\ MISS C
Miss C is a young, attractive first ye kindekgarten teacher.

Pre—V{débtape ‘ : ‘ C\

\ ,
Students were called upon to give details 0¥\a dream which they

had previously experienced. Miss C asked question&\and encouraged
\

\

- the studentz to continue their explanations. \
Staff Development . “arence : | \ e

. The patterns of communication in this activity were all
»positivély related to the communication_goa]s positgg for this:study --
there was an émphasis on imaginative thoughts and feelings, accepting
and extending children's ideas, personalization of the curriculum, etc.

‘ The, staff deve]opmént conference focused on idc.antifyving these positive

qualities and discussing the educational goals they facilitate.

\\\ Post-Videotape

Miss C worked with a small group in math. She put problems on

the board and then circulated among the children while they worked on

~ .
are spurious. As might be expected the math situation

s while the dream activity emphasized imaginative thinking;

<

also the ratio o xghi]d to adult talk decreased rather than increased.

Fortunately, this wgg\the only case out of the fifteen teachers studied

-

where comparability in %hg pre and post setting was not present.
} N
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‘ Despite the pecularity of the data in this case, Miss C found the
exposure to the BRACE instrument and the staff development conferencing
$ vaTuab]e., She wrote that:

"Just reading and discussing it (BRACE) clarified

the positive and negative ways of teaching children."
Miss C felt that Dr. Mayer was "very open and aware
of the needs of the children as well as the teacher...
she gives suggestions for improvement and works on
how you, the individual teacher, might first try
implementing them."

-~
]
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, , \ , TABLE I

BRACE DATA: CASE STUDY No. 3

TEACHER Miss C : GRADE K

'

o~

COMMUNICATION VARIABLES

“More Goal-Related Categories
Hypothesis: Post 7 Pre

Adult Variables

Communication dealing with

as compared with

lTogic, imagination or affect

PRE

98% (57)
POST |
61% (46)

RESULT: POST < PRE

More supportive communication
. (accepting, extending, recog-

. Ry . el as compared with
nizing specific accomplichmenis. —

stimulating self-correction)

PRE 70% (23)

POST 73% (70)

RESULT: POST 2 PRE

PRE
POST

RESULT:

PRE
POST

RESULT:

SUBJECT m1mu Discussion
‘Post: Math

Less Goal-Related Categories
Hypothesis: Post £ Pre

Communication dealing with
information or facts

2% (1)
39% (29)

POST > PRE™

Less supportive communication
(perfunctory acknowledgement,
meaningless praise, correcting
misinformation)

130% (10)-
27% (26)

POST < PRE N

0

H

Q

Aruitoxt provided by Eic:

E
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TEACHER Miss C

"'GRADE K

COMMUNICATION <>xH>whmm

More Goal-Related Categories
Hypothesis: Post > Pre

"Child Variables

Self-initiated noaacsﬁnuﬂﬁos
(initiating or asking)

as compared with

PRE PRE
-15% (19) . , e
: 0
POST 337 (38) POST
RESULT: POST 2”2 PRE (p<£.05) . RESULT:
Communication dealing with .
logic, imagination or affect as_compared with
PRE PRE
98% (124)
POST POST
27% (31) , .
RESULT: POSTZ. PRE RESULT :
Volume of Communication
Proportion of Child L
Communication . as compared with
PRE PRE
54% (164)
POST ‘334 (117) POST
RESULT: POST&- PRE RESULT:

‘ . ‘.

SUBJECT_ Pre:

Discussion
Math

Post:

’

[
T

L3

Less Goal-Related Categories
Hypothesis: Post £ Pre

Quter-directed communication
(responding)

85% (108)
67% (78)

POST& PRE _ (p.£.05)

Communication dealing with
information or facts

2% (3) L

73% (85)
POST 7 PRE
Proportion of Adult
Communication

46% (138)
67% (237) .

POST> |
omau_ PRE | ‘umm

Aruitoxt provided by Eic:

E
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TEACHER

Miss C - . GRADE K _ SUBJECT Pre: Discussion

‘Post: Math

Extent of child/group involvement: hypothesis is that there will be
movement from below average to above average when pre is below average.

v

RESULT: PRE Average POST Average .

Likeliness of peer communication: hypothesis is that there will be
movement from no to yes when pre is no.

RESULT: PRE No POST Yes

xm~m<m:omm:aumsmo:mdmNmﬁﬂo:‘Oﬂammxzﬂzmmnﬁﬂ<ﬂﬁk“:kuod:mmﬂmﬂm.ﬁ:mﬁ
there will be movement from no to yes when pre is no. :

RESULT: PRE Yes POST  Yescy

ocmmHHozz>me VARIABLES

.

’

Hypothesis: The BRACE System will be perceived .as a helpful tool toward
changing™teaching behavior in desired directions.

: RESULT: POSITIVE X NEGATIVE

Hypothesis: The use of video-tape will be perceived as a valuable vehicle
for enhancing teacher self-awareness.

RESULT: POSITIVE X NEGATIVE

Hypothesis: The technique of one-to-one conferencing between a classroom
" teacher and a master teacher (or educational consultant) will
be perceived as helpful.

RESULT: POSITIVE X NEGATIVE

[y
A

Aruitoxt provided by Eic: A
o

E\.
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CASE STUDY NO. 4: MR. D

|

Mr. D is a first year fourth grade teacher.,

Pre-Videotape

Lecture-discussion on cultural versus genetic traits based on MACOS
- (Man: A Course of Study). Mr, D.used cultural and physical characteristics
of ‘people who Tive in different cultures, and used students as examples

of how some of us are aiike and also what differences we have,

Staff Development Conference

Mr. D talked most of‘fimq and often phrased high-level cognitiye
questioné in yes-no form e.g. (Do ybu think a person who is used to eating
with his hands could Tearn to use a fork?) (Chora]: Yes!j Used ‘humor to
hold attention and create {nterest. When talking about similarities and
differences between people: Henry is white and ugly and Gregory is black
and ugly (peals of Iaughter!)° |

Mr, D hés some very positive patterﬁs, but also has areas where change
would be desirable e.g., less lecturing, more student-initiétiOn and partici-
pationA(above yes-no response), fewer group responses and more "listening"

of individual students to identify misconceptions, etc. Conversely, students

should have an opportunity for elaborated comments. More need for extending

and clarifying on teacher's part, Some of the positive indices are his use
of humor, the way he relates social studies concepts to student's-pe?sona]
experience, and the'stimu1atfng (high Tevel cognitive) content in lecture
and questions. |

The conference focused on an analysis of the lesson in terms of the
indices listed in the BRACE goal-analysis form° The boints mentioned above

were outlined as target areas for change,

a9
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PoSt-Videotape

Small group WOrking on science project - making rockets - close
interaction with studente and teacher "discovering" points of balance,
air cgrrenfs, etc. |

This activity resulted in an increase in peer interaction, in student
71,1nv01vement and in student communication dealing with 1og1c and imagi=-
nation., There were stat1st1ca11y significant increases in adult commun1cat1on
dealing w1th 1og1C'and'1mag1nat1op and student-initiated communication,
However, the goals of increasingfedeltfsuppdrt of learning and increasing
the ratio of child to adult commenication were not realized.

’. Mr. D felt the staff development program washvaluable. He wrete that:
Analysis of communication patterns with BRACE categories, |
were appropriate and meaningful in my situation. Interpre-
tations of patterns with Dr., Mayer and Mr. Williams were very
helpful and I would 1ike more of these. I felt the conference

led to improvement in my class and in my 1nteract1ons with
my students,




TEACHER _ Mr. D

TABLE T

BRACE DATA: CASE STUDY No. 4

GRADE

40

More Goal-Related Categories
Hypothesis: Post 7 Pre

2

-

Communication dealing with
logic, imagination or affect

PRE -
- 58% (28)
POST ,
32% (24)
RESULT: POST &~ PRE (p£.05)
More supportive communication
(accepting, extending, recog-
nizing specific accomplichments,
stimulatirg self-correction)
.PRE ,
65% (31)
POST 53% (10)
RESULT: POST & PRE

re

COMMUNICATION VARIABLES

>acaﬁ Variables

as compared with

as compared with

PRE
POST

RESULT:

PRE

POST

RESULT:

SUBJECT Social Studies - Science

Less Goal-Related Categories MMM
Hypothesis: Post £ Pre

.~

Communication dealing with :
information or facts

42% (20)
68% (50)

POST 2> PRE (p£.05)

Less supportive communication
(perfunctory acknowledgement,
meaningless praise, correcting
misinformation)

35% (17) .
47% (9)

POST 3> PRE

Q
IC
el "Pe

E
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TEACHER Mr. D

More Goal-Related Categories

Hypothesis: Post 3y -Pre

L3

mmdﬁamsﬂdﬂmdma:noaacsﬂnmﬁios
(initiating or asking)

PRE _ .
21% (15)

POST
62% (56)

RESULT: POST 2 PRE (P4 .05)
~Communication dealing with’
logic, Aammm=mdmo= or affect

PRE
53% (38)
POST
60% (55)
RESULT: POST 2 PRE
Proportion of Child ,
Communication .
PRE
. 32% (97)
POST -
29% (82)

RESULT: POST &~ PRE

GRADE 4 .

COMMUNICATION VARIABLES

o

Child Variables ,

~as compared with
& .

-

Volume of Communication

3

.as_compared with

SUBJECT monmmﬂ Studies - mnﬂmynm

.

Less Goal-Related Categories

Hypothesis: Post Aﬂ Pre o\,
|
| ,, : |
OQuter-directed communication S
(responding) -
PRE
79% (87)
POST .
. 38% (35)
RESULT: POST4 PRE (p<£.05)
Communication dealing with
information or facts
PRE |
47% (34)
POST 3
40% (36)
RESULT: POSTZ PRE. -
Proportion of Adult
Communication
PRE
POST -

RESULT: POSTD> PRE

Aruitoxt provided by Eic:

E\.
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Mr. D . GRADE 4

1 9

SUBJECT Social Studies

Science

TEACHER ?

4

-

3 -

Extent of n:dAa\@1e:v d:<oA<m5m:ﬂ :«nOﬂ:mmHm is that there s“AA be

so<msm:ﬁ from below average to above average when pre is below average.

e

xmmcrq" PRE ><m1m@m POST Above Average

Likeliness of peer noss::dnmﬂdo:. hypothesis is that there will be ;
so<msm:ﬂ from no to.yes when pre is no.

RESULT:  PRE No  POST Yes

xmAm<m:nm and vm1mo:mAdeﬁdo: of learning mnﬂd<dﬂ< hypothesis .is that
there will be movement from no to yes when pre is no.

RESULT: PRE Yes POST VYes
QUESTIONNAIRE VARIABLES

Hypothesis: The BRACE System will be perceived as a helpful tool toward
: “changing teaching behavior in desired directions.

RESULT: POSITIVE X NEGATIVE

¢

Hypothesis: The use of video-tape will be perceived as a valuable vehicle
for enhancing teacher self-awareness.

xmmcrq" POSITIVE X NEGATIVE

Iknaﬂ:mmﬁm" The technique of one-to-one no:*m1m:nd:@ vmﬂsmm: a classroom
teacher and a master teacher (or educational consultant) will
be perceived as helpful.

RESULT: POSITIVE X NEGATIVE

1

g

5@

O

&)

Aruitoxt provided by Eic:

E




@ S CASE STUDY NO. 5: MRS. E

Mrs. E is an eighth grade language arts teacher. This is her

* second year of teaching.”

Pre-Videotape
Mrs. E conducted a class lesson on seritence usage (pronouns and
possession).. Definitions and examples were recited. The teacher was

primarily lecturing.

<

StafvaeveTopment’Conferepge

© s
.

"[. ‘ This activity was characterized by an emphasis on-facts and
information rather»théﬁ logic. It was a "textbook" lessom and was not
personalized tb help students see the functiona1 value of learning these
. - rules. ATs‘o, Mrs. E tended to acknowledge student r'esponses ina |
perfunctory manner ratHer than accebting, encouraging; and praising
individual responses.: TheseﬂissueS‘were discussed with Mrs. E and
1dentiffed as targetlareas‘of ¢hange. The maste; teacher reported that .
Mrs. E.was "somewhat réiuctant to discuss the taping during tﬁe‘( '

conference."

Post-Videotape ' , v Y
— T

. Mrs. E broke the class down into small groups to disciss different
writing terms. The groups used newspapers and periodicals ;o find gnd
display examp]e;. G ' , |

Increases ocburred fn the persona]iiatibn of the learning aétiVity, inr
student involvement and peer communication and in the amount of adult and

. student commu_m'cation" dealing with logic.and imagination. A statistically

significantd increase. occurred with respecf to the adult support

Ba

(4] : ’ kA

EMC . L o ° . o ‘)fé )

te
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4

;wcategories (accepting; extending, recogniaing specific accomplishments).

Thé“master teacher reported that Mrs. E....

"had consciously worked on all recommendations....There

-is no _question as to the modification. The experience

~of the video-taping caused some discomfort for both of us,
but the'results justified it....The BRACE instrument has

great potential."

N
¢




45

BRACE DATA:

TEACHER Mrs. E

‘More Goal-Related nmﬁmmo1¢mm
Hypothesis: Post 77 Pre

Communication dealing with
logic, imagination or affect

PRE -
36% (30)

POST
. 49% (84)

.

RESULT: POST > PRE

More supportive communication
(accepting, extending, recog-
nizing specific accomplichments,
stimulating self-correction)

PRE

37% (18)
POST

63% (104)
RESULT: POSTT7 PRE Auh.‘omv

TABLE I

GRADE 8

CASE STUDY No. 5

'COMMUNICATION VARIABLES

Adult Variables

as compared with

as compared with

N

.

PRE
POST

RESULT:

PRE
POST °

RESULT:

SUBJECT _[anguage Arts

«s

a

Less Goal-Related Categories
Hypothesis: Post £ Pre

Communication dealing with
information or facts

64% (54)

51% (88)

-

POST Z PRE

Less supportive communication

(perfunctory acknowledgement,

meaningless praise, correcting
misinformation)

B 375 (60)
PosTL. PRE (p £.05)

.

63% (31)

Q

IC

Aruitoxt provided by Eic:

E




TEACHER Mrs. E

46

.

More Goal-Related Categories

GRADE~ 8

COMMUNICATION <>xH>wrmm

Hypothesis: Post 3 Pre

wm_ﬁ-m:mﬁﬁmﬁma communication
(initiating or asking)

PRE .
49% (21) -

POST .
42% (45)

RESULT: PGST £~ PRE o,

nossc:mnmﬁﬁos ammdm:a with

PRE

 POST . .
44% (48)

RESULT: vomqmwv\ RE

\“ . h
s

\\~
/
_\\\\\mﬂon01ﬁmo: of Child

Ve Communication
PRE. ,
22% (40)
POST
- 22% (109)

RESULT: POST = PRE

ChiTd Variables
. \\\

as compared with

. =

as compared with

Volume of Communication

as compared with

°

o S ?Y‘ o @ |
- . ' \\
SUBJECT Language Arts -~
e
pd
e
. e
e
p .
Less Goal-Related Categories -,
Hypothesis: Post £ Pre e
Outer-directed communication d
(responding)
PRE
L 51% (22)
© POST
e 58% (63)
"RESULT: POST > PRE .
nossczAnmﬁmo:.ammdﬁzm with
information or ﬁmnﬂm
PRE | |
D0ST : 70% (30)
| ‘ _ 56% (60) \
RESULT: POST <4 PRE .
vﬂonowﬁ%oz.Oﬁ Adult
Communication
PRE. n
. 78
POST % (141) .

) B 785 (395) .
RESULT: POST = PRE - |

C

Q
‘RJ,
P s v

5
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TEACHER

Mrs. E GRADE 8 "~ SUBJECT Language Arts

Extent Oﬁ.nsﬂda\mxocv involvement: hypothesis is that there will be
movement from below average to above average when pre is below average.

RESULT: PRE Average poST Above Average

Likeliness of peer communication: hypothesis is that there will be
movement from no to yes when pre is no.

RESULT: PRE No POST Yes

Relevance and personalization of learning activity: :kvo&:mmﬂm is that

‘there will be movement from no to yes when pre is no.

RESULT: PRE No POST  Yes
QUESTIONNAIRE VARIABLES

Hypothesis: The BRACE System will be vm1nmd<ma as a helpful tool toward
. : ~changing teaching behavior in desired directions.
RESULT: POSITIVE X NEGATIVE

Hypothesis: The use of <damo tape will be perceived as a valuable vehicle
for enhancing teacher self-awar n2<s.

RESULT: POSITIVE X NEGATIVE

Hypothesis: The technique of one-to-one no:ﬁmxm:nd:m cmﬁzmm: a classroom

teacher and a master teacher (or eiucational consultant) will
be perceived as helpful.

RESULT: POSITIVE X NEGATIVE

-

vk

i

O

Aruitoxt provided by Eic:

E
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CASE STUDY NO. 6: MR. F

MF. F is an eighth grade Language Arts teacher. This is his

second year of teaching.

Pre-Videotape

Mr. F discussed the story Black Boy which the ciass had read.

Mr. F's objective was to- evaluate the student's understanding of

the story.

Staff Development Conference

Mr. F's communication showed a high incidence of "extending
and c]arifyiné" and an emphasis'bn euestions involving logic. However,
there was little "recoghition of specific accomplishment"; and almost
no qﬁestions dealing with affecti?e or imaginative thought processes.
There was no peer communication and student~invo1vementpwas only
moderate. (The .analysis of the conference between thfs practitioner;
Dr. Mayer and Mr. F's master teécher is presented in‘Appendix J as an
example of the commentaries which resulted in these meetings). During

the one-to-one conference between Mr. F and his master teacher, Mr. F

‘Charted hi¢ own responses on the BRACE instrument. "Both agreed that

more involvement of students with'peers and questoning in the affective -

or human interest domain would add a broader dimension to the learning.

experience.

Post—Videotape'

Mr. F reviewed and discussed The Offspring with respect to the

paradoxical situations and concepts'it presented to its main character.

¢

59




¢

Mr. F used the backgfound of the students to relate to the background
of the story. Mr. F had students respond=to each other in the form
~of roleplaying and sharing opinions. ‘

| Increases occurred with respect to the personaliéation of the
activity, the amount of peer interactioﬁ and student involvement and
the -amount of student-initiated communication. Stat§§tica]1y
significant increases occurked with respect to the amount of adult
and ;hi]d communﬁcation dealing with 1dgic, imagination and affect
- and the amount of adult support of 1earning (extending, clarifying,
recognizing specific accomplishments).

Both Mr. F and his master teacher were pleased with the results

of the staff development program.




50

TABLE T .
BRACE DATA: CASE STUDY No. 6

TEACHER Mr. F GRADE 8-9

SUBJECT Language Arts

COMMUNICATION VARIABLES

More Goal-Related Categories
Hypothesis: Post 7 Pre

Adult Variables

Communication dealing with
logic, imagination or affect

as compared with

AY

PRE
51% (66)

POST
65% (84)

RESULT: POST > PRE (p £.05)

ot

More supportive communication

Amnmmvﬁdsm..mmﬂmsaﬂsm, recog- as compared with
nizing specific accomplichments,
stimulating self-correction) ,

ﬁ
RE 83% (112)

POST
0 93% (141)

.

RESULT: POST>> PRE (p£.05) .

Less Goal-Related Categories
Hypothesis: Post £ Pre

noaa::mnmﬁ¢o= dealing with
information or facts

PRE
- 49% (63)

35% (45)
RESULT: POST<4 PRE (p.£.05)

POST

Less supportive communication
(perfunctory acknowledgement,
meaningless praise, correcting

misinformation)
PRE
. 17% (23)
POST
: 7% (10)

RESULT: POST < PRE (p £.05)

-
154

Q

C

Aruitoxt provided by Eic:
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Lanquage Arts

TEACHER Mr.F GRADE 8-9

5 | COMMUNICATION VARIABLES

More Goal-Related Categories
Hypothesis: Post 3 Pre.

Child Variables

mmdﬁnﬁzﬁﬁﬁmﬁma communication

(initiating or asking) as noammﬂma.ziﬁ:

PRE : .
5%(6)

POST
6% (7)

RESULT: POST ~” PRE

Communication dealing with , e
: as compared with

logic, imagination or affect

PRE

*

POST

49% (63)
- 67% (85)

R N
RESULT: POST > . PRE. (p<.05)

-

T

T . Volume of Communication

,

Proportion of Child
reportion o as compared with

_~~Communication

26% (127)

POST. ,
25% (117)

RESULT: POST<- PRE

SUBJECT

Less Goal-Related Categories wm
Hypothesis: Post £ Pre N
Quter-directed communication
(responding) o
PRE ‘
95% (12
POST «
’ 94% (120
RESULT: POST < PRE v.
Communication dealing with
information or facts
PRE , o
51% (66)
POST
33% (42) .,
RESULT: POST & PRE (p£.05) .
Proportion of Adult
Communication
FRE X
74% (364)
POST “
. ; 75% (344)
RESULT:- POST > PRE .
. . A umm

Aruitoxt provided by Eic:

E
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TEACHER

a0

b

Mr. F - GRADE 89

Y & ¢ T T IR A TR e e T T e e T e

* SUBJECT rm:u:mmm Arts

. 3

. Extent of child/group involvement: hypothesis is that there will be

movement from below average to above average when pre is below average.
r _

REBSULT: PRE ><m1mmm POST Above Average

Likeliness of peer communication: hypothesis is that there will be
movement from no to yes when pre-is no.

RESULT: PRE No POST Yes

Relevance and personalization of learning activity: hypothesis is that
there will be movement from np to yes when pre is no. .

RESULT: PRE. No . POST Yes
QUESTIONNAIRE VARIABLES

Hypothesis: The BRACE System sﬁgg.cm perceived as a helpful tool toward
: changing teaching behavior in desired directions. .

RESULT: POSITIVE X NEGATIVE

IwUOﬂ:mmﬁmnASm:mmOﬁ <mamo-ﬂmnm sﬁg_cmnmxnmA<mammm<m~:mcgm<m:¢ndm
| "for enhancing teacher self-awareness.

'

_RESULT: .POSITIVE X NEGATIVE

Hypothesis: The technique of one-to-one conferencing between a classroom
teacher and a master teacher (or educational consultant) will
be perceived as helpful.

o

mxmmcrﬂn POSITIVE X NEGATIVE

O

Aruitoxt provided by Eic:

E
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' | CASE STUDY NO. 7: MR. G

Mr. G is an eighth grade Language Arts teacher who is in his

first year of teaching.

Pre-Videotape

Mr. G taught a 1essdn identjfying‘the adjectives and adverbs
in a Workbook exercise to the.class. The typica1vsequence pf
questioning was: "Pick out the adverb in séntence two... How do
you know it's an adverb?" Afterward studénts Were called to the
‘blackboard to write out and.define spelling words. Words. such as

<o

"desultorily" were included in the Tlesson.

-
&
.

k4

‘Staff Development Conference

. The commu'nicéti"oh péfterns were what one m}i‘ght expectl from a
’traditional workbook lesson -- an emphasis on %acts and information,
little sfudent—initiated communication, and infreq&ent :omments which
would fall under "adult suppdrt of learning" such as stimulating
se]f—correction rather than corréctind misinformation. Student
involvement was only average. The need to reverse thesé trends, and
the pussibility of structuring the curricuium‘so as to enHance its
relevance .to studént Tives was discussed; Mr. G's master teacher
reported that "he 1liked the idea of é more student-centered curricq]um

and was willing to try new methods of teaching."

rost-Videotape |
| Students brought in their own examples of commercials from .

‘ magazines. Class discussion centered on basis of appeal of commercials
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(expert vs. famous person endorsing product, etc.). Various,catégories
of appeal were’idenfified and commercia1s were classified. The class
then broke down into smaller sub groups to continue their analysis of
commercials. The teacher assumed the role of director for the whole
class activity and the role of giving assistance when the class divided
into sub groups. |

A1l of the desired changes in communication patterns occurred. In

fact, the increase in every one of the communication variables was-

statistically significant e.g., more adult and child communication
dealing with logic and imagination; more adult support; more student-

initiated communication and a higher proportion of child to adult

communication. In addition, there was an increase in peer interaction,

in student involvement and in the personalization of the activity.

Both he and his master teacher found the Staff development

prograﬁ very sfimu]ating and helpful.

Y
S
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TABLE I

N

.  BRACE DATA: CASE STUDY No. 7

T a A

TEACHER Mr., G _ GRADE 8

. .. . _ COMMUNICATION VARIABLES

"~ More Goal-Related Categories
Hypothesis: Post 7 Pre

8 Adult Variables

noaacsmnmdﬂo:,amm_ﬁsm with

logic, imagination or affect as compared with

PRE .
@ 26% (26
POST

. " 74% (50) .
RESULT: POST > PRE (p£.05)

More supportive communication
(accepting, extending, recog- .
nizing specific accomplichments,
stimulating self-correction)

as compared with

PRE . :
23% (27)

POST o
68% (61) . .

RESULT: POST > PRE (p£.05).

PRE
POST

RESULT:

¥

PRE
POST

RESULT:

SUBJECT Language Arts ~

a

.

. a5
Less Goal-Related Categories
Hypothesis: Post £ Pre

Communication amw_ﬁsm with .
information or facts e

74% (74)

26% (18) -

POSTZ~ PRE (p £.05) - :
Less supportive communication
(perfunctory acknowledgement,
meaningless praise, correcting
misinformation)

77% (93)
POST < PRE: (p£..05)

O

Aruitoxt provided by Eic:
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TEACHER. __ Mr. G GRADE g -  SUBJECT_Language Arts =
- COMMUNICATION VARIABLES ,
\.\. . * \- ) r . . . ] R ] -
More Goal-Related Categories SR Less Goal-Related Categories .
Hypothesis: Post 3 Pre : . Hypothesis: Post £ Pre
, . 4 . \ . . o ) \\\ : wxw.
. Child Varijables | - . o
Self-initiated communication ) o ] . ocgnm?&wmnﬁma communiication
(initiating or askirg) as _compared with (responding) ,
PRE o | R
2% (2) - “ |
POST . | - POST
. 16% (17) : . . . 84% (91) -
RESULT: POST > PRE. (p£.05) : RESULT:*POSTZ PRE (p£.08): ..
Communication dealing with : | . : i Communication dealing with i
logic, imagination or affect . as compared with jnformation or facts . g
* PRE ” SR " FRE . .
: ST B 55% (53) :
POST - , | T POST : : B
- 69% (75) : , o 31% (33)
'RESULT: POST > PRE (p £.05) - - RESULT: POST 4 PRE (p4.05) o
| ~Volume of Communication - -
, Proportion of Child | . | . Proportion of Adult
Communication as compared with * Communication .
PRE . ° L PRE - . R
| 23% (95) . 77% (320) -
POST ) : : POST |
| 35% (108) T M 65% (203)
RESULT: POST> PRE (p<.05) , e RESULT: POST < RE (p £.05) - om

Aruitoxt provided by Eic:

Q

E

- ’ . .
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] . TEACHER

\.. . n

Mr. G GRADE 8. SUBJECT Language Arts
. , O :
Extent Oﬁ child/group involvement: :&c%#:mmdm is w:ww there wili mm c , )
movement ﬁ1os bélow average to above average when pre is cm_os m<m1m@m. ) v
RESULTT PRE ><m1m@m vqu. >co<m ><m1m@m‘ . , £ o
. ) , &
Likeliness of Umm1 oosSc:domwdoz. :kco&:mmdm is w:mw ﬁ:m1m will be : )
so<msm:w ﬁ1os no to yes ssmz U1m is no. . S .
. xmmcrq PRE zo . POST Yes
xmdm<m=om and personalization of learning mowd<dwk :«cow:mmdm is that
"there will be movement from no to yes when pre is no. - .
L RESULT: PRE No POST Yes ‘ S -t
S—— . .-' °

«"

.- - QUESTIONNAIRE VARIABLES

Y . -

Hypothesis: The BRACE mkmﬁma will be Um1om4<ma as a helpful wood toward
. o:m:@dzm teaching behavior dz ammd1ma directions. . v -

R RESULT:. POSITIVE X zmm>4H<m Vanat}

The use of, video-tape will cm.cmnnmw<mn as a valuable vehicle
for enhancing teacher seilf-awareness.

xknow:mmﬂwu

RESULT: POSITIVE X WNEGATIVE .

- g "o o 3
. N -

The dmo::dacm‘aﬁwo:m to-one oo:ﬁm1m=ow:m cmﬁzmmz a classroom
teacher and a sm%ﬁm1 teacher Ao1 macomﬁdo:md consultant) will
cm Um1omd<ma as helpful.. . ) !

«

:<Ucw:mmﬁmu

- Lo
2

RESULT: POSITIVE X NEGATIVE

B
IC

O
L
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CASE STUDY NO. 8: MRS. H

Mrs. H 15 a second year'language ekts teacher in a senior high
school where the‘majority of the etudent body is comprised of black
students, many of:uhom are former drop outs.. She demonstrates an
exceflentﬂattitude and rapport with hervstudents and appears to possess

a high degree of self confidence.

Pre-Videotape

The unit of study involved a class discussion about writing and
cashing persona] checks. Students were asked to lain what shou]d
be done when cash1ng checks and mak1ng depos1ts There was a fa1r
amount of student 1nv01vement in ask1ng or answer1ng quest1ons but

~

Tittle peer communication.

E Staff Deve1opment Conference

The conference fécused on the BRACE ana]ys1s of the v1deotape

Goals were set with respect to an increase in communication dea]ing with

logic and imagination and an increase in adult support of 1earning,

Juualthough these were present to some extent in the activity{

]

Post- V1deotape‘

Mrs. H introduced unit on The Interv1ew, noted the pos1t1ve

approaches, as we]].as obvious "don'ts". Then ca]]ed on students

- (impromptu) for interviews on neighborhood job openings -- supermarket,

service station, print shop, etc.

N
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Increases occurred in the volume of child to adult communication and
in the amount of child and adult comhun{catioh dealing-with logic,
imagination and affect. 1In éddftion, there was a statistically significant
increase in adult sﬁpport of learning categories. |

“Mrs. H's master teacher felt the program was useful/ in explaining

and improving teacher interaction. , g
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»

PRE -
POST

RESULT:

PRE
POST

7’

RESULT:

TEACHER Mrs. H

: © TABLE I

BRACE DATA: CASE STUDY No. 8

GRADE

/

More Goal-Related Categories
Hypothesis: Post 7 Pre

Communication dzaling with
logic, imagination or affect

. 76%

POST > PRE .

More supportive communication
(accepting, extending, recog-
nizing specific accomplichments,
stimulating self-correction)

7% (67) - R

11-12

COMMUNICATION VARIABLES

Adult Variables

as compared with

(88)

as- compared with

83% (130).
94% (92)

.

» -
[

l“ess Goal-Related Categories
Hypothesis: Post £ Pre

“

© Communication dealing with
information or facts

PRE

29% (28)
POST

24% (28)
RESULT: POST&L. PRE
Less m:nuoxﬂﬂ<m communication

(perfunctory acknowledgement,
meaningless praise, correcting

aﬂwﬂzﬂo1amﬂﬂozv e
PRE ,
17% (27)
POST
, 6% (6)

s

RESULT: POST<- PRE (p..05)

.

Q

g

IC

E

Aruitoxt provided by Eic:




TEACHER A,zﬁm. H

61

i More Goal-Related Categories
Hypothesis: Post 3 Pre

Self-initiated communication
(initiating or asking)

PRE

32% (32)
. POST .
19% (20)

RESULT: POST . PRE
Communication dealing with
logic, imagination or affect
Je . :

PRE
) 67% (68)
POST
RESULT: POST > PRE | .\\\w;///!;
. . \\\\\\
Proportion of Child”
noaaczmnmﬁﬂoz\\\\\
PRE .
29% (131) -
POST 70 U
33% (116)

RESULT: POST> PRE

11-12

GRADE

COMMUNICATION VARIABLES

Child Variables

as noammsma with

\\ t e
79% (85)~ S
e

e

v

Volume of Communication

as compared with -

SUBJECT Language Arts i
-/ o
\\\ ; o)
- Less Goal-Related nmwm@01mmm |
m:<u0ﬁ:mmiww\vomﬁ £ Pre .
Outer-directed -communication
| \\\Aﬁmmuozaﬂzmv
PRE””
POST
81% (87)

RESULT: POST > PRE , o
Communication dealing with
information or-facts .

PRE | o

33% (33) . -

POST _

21% (22) )

RESULT: POST < PRE ,
Proportion of Adult .
Communication

PRE . ,

71% (328)

POST

o . 67% (239

RESULT: POST £ PRE «

! ‘umm

Aruitoxt provided by Eic:

E
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Mrs. H _ , ; GRADE 11-12 SUBJECT___Language Arts

i

-

Extent of child/group involvement: hypothesis is that there will be
movement from below average to above average when pre is below average.

.

RESULT: PRE  Average - POST Average

Likeliness of peer communication: hypothesis is ﬁ:mﬁ there will be
movement from no to yes. when uxm is no.

RESULT: PRE - Yes POST Yes

Relevance and personalization of learning activity: hypothesis is that
there will be movement from no to yes when pre is no.

RESULT: PRE  Yes POST Yes
QUESTIONNAIRE <>xH>wrmm )
Hypothesis: The BRACE System will be perceived as a helpful tool toward

changing teaching behavior in desired directions. .

RESULT: POSITIVE X NEGATIVE

Hypothesis: The use of video-tape will be perceived as a <m~cmcdm vehicle

“for enhancing teacher self-awareness.

RESULT: POSITIVE X NEGATIVE

Hypothesis: The technique of one-to-one conferencing umﬁzmm: a classroom
teacher and a master teacher (or educational consultant) will

be perceived as helpful.

RESULT: POSITIVE X NEGATIVE °

e R

- o
LA

Aruitoxt provided by Eic:
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Student Gains.in the Language
Arts Basic Skills Program

The five language arts classrooms in this sample were part of the
Basic Skills program in Duval County. This program is concerned with
1ncréas€ng student achievement in thé language arts area.

During the implementation of the staff development program, student
gains 1n.1anguaqe'arts basic skills were being assessed. The results
are presented in Table II. As can be seen from this.graph, students
in this program made considerable gains over the course of the 1974-75
school year. The average increase was well over the expected’one year
gain. |

A]thoughvif would be 1nappkopr1ate to suggest a causal re]ationéhip
petween this staff development progrém and the ‘gains in student ;chigvémeht,
it does seem reasonable to view thg program as ohe of a numbef of factors

which contributed to the gain in student achievement.

3
R
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IPI - ESAA READING COMPREHENSION. SKILLS

w1m and vomw Test Results

GRADE s : 8th Graders

10th Graders

LEVEL ] - ‘ —
| 1 5 10 15 20 25 30 5 10

15

20 25 30

£

15

2n 25 - 30

L |

a

IC

(€)
5
A runtex provided by eRic
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CASE STUDY NO., 9: MRS I

. \
Mrs. 1 is a language arts téacher for the tenth grade. This isx

-

her second year of teaching.

Pre-Videotape

Mrs. I presented a lecture to the class on the concept of “proximityh

and the kinds of walls people build around themselves. Mrs. I was very

dramatic--she seemed more like an actress than a teacher,

Staff Development Conference

- ‘ A v
ATthough the content of the lecture was thought provoking rather -

~than dealing exclusively with factual material, there was almost no oppor-’

tunity for student participation. Student involvement was rated as below
average. Howevér, Mrs. I's master teacher reported that Mrs, I "felt that
the method used was appropriate for the actfvity and there 1is no reason for

change,"

Post-Videotape

Mrs. I presented a lecture to the class on thé actor's insights ine
relation to the role he plays. The pre and post patterns of communication
were pretty much the same, The only significant diffefence was an increase

in the amount of student communicationl@ealing with logic and imaginatian.

: However,‘the actual numbers involved (e.g. 12 instances in the post vig?o-

tape) are so small that the difference is not educationally megm‘ngfu]° fa
Unfortunately, the case of Mrs. I demonstrates what can-result when the

teacher in the staff development program doesn't ac%ept the goals of the

‘program,
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‘Mrs. I's master teacher expressed the feeling that....

. "the selection of the teacher was not good--she is not one
' : who is flexible.- I would 1like the experience of using

BRACE under changed conditions,

were very helpful a

“them," .

Dr. Mayer and Mr, Williams
nd T would 1ike further assistance’ from
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< o o TABLE I
BRACE DATA: CASE STUDY No. 9

Mrs. I : " GRADE -

TEACHER 11-12

>

SUBJECT Language Arts

COMMUNIEATION VARIABLES

More Goal-Related Categories
Hypothesis: Post 77 Pre -

. Adult Variables

N

as compared with

- Communication dealing with . -~
logic, imagination or affect ~

A

PRE
67% (16) .

POST
93% (13) . ;

“

RESULT: POST > PRE

More supportive communication
(accepting, extending, recog-
nizing specific accomplichments,
stimulating self-correction)

as compared with

’

PRE , o .
100% (8) | o
POST Lo .
100% (30) ;
RESULT: POST = PRE

Less Goal-Related Categories
‘Hypothesis: Post £ Pre

a ~

noawcsﬂnmﬁﬂo: dealing with
ifrformation or facts :

. .

g
T Ve

.1 ey ot 33% Amv
7% (1) w

PRE
POST

RESULT: POST £ PRE

Less supportive communication
(perfunctory acknowledgement,
meaningless praise, correcting
misinformation)

PRE -

0% (0)

POST
. 0% (0)

RESULT: POST = PRE

qh
A FuiText provided by Eric
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TEACHER Mps. 1 _ GRADE.____11-12 __ SUBJECT_ Language Arts 5

Es

L s R
R
[y

€

COMMUNICATION VARIABLES

68

’

- N

-~ J

More -Goal-Related nmﬂm@osmmmﬁ : : : Less Goal-Related Categories {~
Hypothesis: Post 3 Pre- IkmOﬂ:mmmm“ Post £ Pre

Child Variables | -

2 Self-initiated communication : . " Quter-directed communication
(initiating or asking) as_compared with (responding) o ’
M PRE S :
50% (6) . 50% (6)
POST
X 58% (7) 42% (5)
5 ’ ) : -7
RESULT: POST > PRE . . . RESULT: POST4£ PRE . o,
Communication dealing with ._ - Communication dealing with
logic, imagination or affect - . as_compared with " information or facts
PRE PRE
A 75% (9 .
POST : POST
100% (12)
A ) ) . . (0)
RESULT: POST > PRE (p<£.05) | H . RESULT: POST < PRE (p <.05) .
. . Volume of Communication ’ . . , .
Proportion of Child _ ) . Proportion of Adult . :
S Communication . . as_compared rdﬂ:  Communication .
PRE ) . - . ‘ PRE
20% (13) . . - _ N
POST . . POST
18% (14)
RESULT: POST & vzm. : ' . : RESULT: POST > PRE . O
| o 3 - @ | | °<
° Evm
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TEACHER

Mrss 1

-

“11-12

GRADE__ SUBJECT Language Arts

\II.

Ed

Extent of child/group involvement: hypcthesis is that there will be
movement from below average to above average when pre is below average.

.

v RESULT: PRE Below ><mxmmm voma Below Average

.
o
o

rﬂxmdﬂzmmmaowAnmmx communication: hypothesis is that there will be
movement from no to yes when pre is no. _ ~ . .

RESULT: ~PRE No s POST No

-
*

Relevance and personalization of ammxzﬂzm.wndﬂ<%ﬁ<u hypothesis is that .
there will be movement from no to yes when pre is no.

xmm:fﬂu PRE No POST No

5

QUESTIONNAIRE VARIABLES

’

< . r °

The BRACE mkmwma will be cmfnm¢<ma as a helpful tool toward,.

:<cow:mmﬂmu
: changing teaching behavior in desired directions.
RESULT: POSITIVE NEGATIVE X
-Hypothesis: The cmm.Oﬂ.<ﬂamo-ﬁmnm will be perceived as a yaluable vehicle
) , - for m::m:ndqm.ﬁmmn:mx self-awareness. y//r/ff. J
. RESULT: POSITIVE NEGATIVE X . -
oU, a "
Hypothesis: The technique of one-to-one_conferencing between a classroom
o : teacher #nd a master teacher (or educational consultant) will

.

be perceived as helpful. -

RESULT: POSITIVE X NEGATIVE

- a

4%

nru

Do

)

Aruitoxt provided by Eic:
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CASE STUDY NO. 10: MRS. J°

vM d represents an exce]]ent mode] of one of the older and more
trad1t1ona1 type teachers She.is the department head of the mathemat1cs
department of a_Jun1or h1gh school and teaches four class periods a ddy.
She has been teaching for twenty or:more years and disp]ays excellent
knowledge of sdBject and a .sincere conéern for her students. Mrs. J is

a wi]]iné Tistener to suggestions for ‘improvements.

Pre V1deotape

| Th1s e1ghth grade mathemat1cs c]ass was v1deotaped dur1ng a c]ass
sess1on dealing with percentages and fractions. Students, gave examp]es
of Where they had_seenAbercentages used, etc. Various students were
! . & »

called upon to write fractions and bercentages on the blackboard while

other classmates commented.

Staff Devel;pment Conference

A

Th1s lesson was character1zed by an emphas1s on facts w1th 1ittle -
student-initiated commun1cat1on Mrs. J was part1cu1ar1y interested in

\sett1ng the goa] of greater quest1on ask1ng on the part of the students.

&
ﬁcst-Videotape

&

-

"Divisability" was reviewed and the concept of "powers" was

“*introduced to the class. ‘Statistically signifiCant‘gains occurred in

Ahe amount of student-initiated cdmmﬁnication, in adult and child

e
¥ owa

& g n-gﬂﬂ:u

R T U P U T T
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communication dealing with logic, and in the amount of adult support.
' . e
Mrs. J reported that she found BRACE useful in identifying her
weak and strong points, and that she would like to use a simplified
version of BRACE with her math department ‘next year.
; : tge g o : . .
1 ) re . ) C .
¢ ' ., {'
5 &
° PR ~
5 X . 3 S
| : |
: )
§ .
v f‘::; ’ .o ‘, Qo‘i’)
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Mrs. d

L

TABLE I
BRACE DATA: CASE STUDY No. 10

GRADE . 8

TEACHER

[

72

2

More Goal-Related Categories
Hypothesis: Post 7 Pre

Communication ammem:m with
logic, imagination or affect

©

COMMUNICATION VARIABLES

Adult Variables

as compared with

- SUBJECT

Math )

Less Goal-Related Categories
Hypothesis: Post £ Pre M

Communication dealing with
“information or facts

PRE - PRE :
. - 32% (49 - PR 632 (103
POST - POST | . (103)
. 59% (94) .. — 41% (64)
RESULT: POST > vxm.AURn,omv\ RESULT: vomq‘mv,vnm (p£ .05)
zmnm mcuvoxﬁ¢<m communication . Less supportive communication
(accepting,. extending, recog- as compared with (perfunctory acknowledgewent,
, nizing specific accomplichments, . — meaningless praise, correcting
) stimulating self-correction) misinformation) .
PRE 3 PRE L
86% (119) 145 (19)
_POST _ : POST N
| 94% (189) . 5 (12) - )
RESULT:. POST > PRE (p4.05) | RESULT: POSTZ PRE (1.2 .05)

Q

A v 7ex Provided by R

E
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POST

Mrs. J

TEACHER

More Goal-Related mmﬁm@o1mmm
Hypothesis: Post 7 Pre

E]

Self-initiated communication .

— (initiating or asking)

PRE
3% (2
POST .
. 31% {44)
RESULT: POST > PRe (p£.05) - .

Communication dealing with
logic, imagination or affect

PRE
11% (8

55% (79)

RESULT: POST > PRE (p<£.05)

v1ouo1ﬁ¢o: of nrﬂda
Communication

PRE

16% (64)

POST :
21% (144)

[

RESULT: POST 7 PRE

W

v

' GRADE ]

COMMUNICATION VARIABLES

Child Variables

as compared with

as compared with

~ Volume of Communication

- POST

'

as compared with

SUBJECT Math

!

Sk}
o
Less Goal-Related nmmw@o1ﬂmm
Fypothesis: Post < Pre N
* Quter-directed communication )
(responding) =
PRE
POST 97% (73)

, : 69% (100)
RESULT: POST<- PRE (p~£.05)

Communication dealing with .
information or facts

RS
.

AL IPIPRRORIN 207 (67)

PRE

| Bl 457 (€3)
RESULT ¢ POST £~ PRE (p£.05)

Proportion of Adult .
Communication - SRR

PRE

un¢
POST mA\,Awwov

. B 797 (548)
RESULT: POSTL PE . >

IC

Aruitoxt provided by Eic:
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Mrs. J .,

GRADE. - g ./ SUBJECT  Math

. N .
L . - .

Extent of child/group involvement: hypothesis is that thére will um

movement from below average to above average when pre is below average.

.

RESULT: .PRE Average POST Average

Likeliness of peer communication: :know:mmﬁm is that there will be
movement from no to yes when pre is no.

“RESULT:. PRE No . . POST . No .

1

Ralevance and nmwmo:mdgNmﬂdo: of learning activity: :«uoﬂ:mmdm is ﬂ:mﬁ
there will be movement from no to yes when pre 'is no.

~

RESULT: PRE Yes . POST . Yes .

QUESTIONNAIRE VARIABLES

Hypothesis: The BRACE m%mﬁma Wwill be nm1nmg<ma as a helpful tool toward

changing teaching behavior in desired .directions.
RESULT: POSITIVE X NEGATIVE

Hypothesis: The use of video-tape will be nm1nmg<ma as a <mdcmcdm vehicle
for enhancing teacher-self-awareness.

xmmcrqu POSITIVE X zmm>4H<m

Hypothesis: qsm techniyue of one- -to-one no:ﬁm1m:ng:@ between a classroom

‘teacher and a master teacher (or macnmﬂgo:md no:mcdﬂm:ﬂv will
be perceived as :mdnﬁcd

RESULT: vomH4H<m X NEGATIVE

O

Aruitoxt provided by Eic:
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CASE STUDY NO. 11: MR. K

-

Mr. K is a seventh grade math teacher with about ten years ) (N

experience. He teaches in a Title I parochial school.

Pre-Videotape

There were 38 seventh grade students in the mathematics class '
videotaped. In order that the students understood the meaning of
"area" Mr. K provided the students withvfhe bpportunity to partiéipate
in practical experiences by héving‘them measure several rectangular

figures and use the demensions to compute the area.

G

Staff Development Conference

This Tesson was characterized by an emphasis on information and

$

facts. There was almost no student-initiated communication and a
relatively low frequency o%yadu]t support of 1ea;ning. These patterns
were Qiscusséd during'the conference and the suggestion was made to
increase the amount of adult support of learning, With special

reference to extending, 61arifying and recognizing specific

accomplishments.

Post-Videotape

Mr. K reviewed formulae for measuring radii, diameters, and

circumference of circ]es..'Each student had his own "circle" -- bétt}g .
tops, coffee can, soft drink can -- which led to a variety of measuring
experiences.

<3

e
’ L
LN
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Statistically significant increases occurred %Dﬁﬁi;;spect'to
. : Ve

‘the amount of adult and <aild communication dealing with logic; the .
N s :

amount of adu]t‘guppoﬁt of learning, and the frequency of student-
initiated commupication. There was also an increase in studenf
invo]vemeht. | ’

Mr. K perceived the videotaping as "a great opportunity to éee
- and evaluate your actions in the classroom." He also reported that

he found the BRACE analysis valuable in settiné goals for changing

teacher-student interactions.
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CTABLE T

BRACE DATA: CASE STUDY No. 11

TEACHER Mr. K GRADE

7 .

SUBJECT

Math

77

More Goal-Related Categories
Hypothesis: Post 7 Pre

N

‘ | | | ~ COMMUNICATION VARIABLES | .

. >a:~ﬂ;<m1%mmgnm‘\\\\\v

) A Less Goal-Related Categories
Hypothesis: Post £ Pre

,

a

e

Communication dealing with

as compared with

Communication dealing with

logic, imagination or affect

PRE %
k 31% (25) .

POST )
. 61%7(89)

RESULT: POST > PRE (p£.05) -

o~ .

More supportive communication
(accepting, extending, recog-

as compared with

information or facts

RESULT: POST £ PRE (p«£.05)

. Less supportive communication
~Anm1mcznmo1x acknowledgement,

nizing specific accomplichments,
stimulating self-correction)

PRE
46% (36)

POST ,
81% (114)

-

RESULT: POST > PRE (p<£.05)

<

meaningless praise, correcting
misinformation)

Q

=

i
3
iz
}
:

E




TEACHER Mr. K - GRADE -7 SUBJECT Math .

) - COMMUNICATION VARIABLES | _ mm
2 | - | . | p o
More Goal-Related Categories - | Less mom_pxmgmﬁma nmﬁm@mxﬂmm ,
Hypothesis: Post 3 Pre . . o b Hypothesis: Post £ Pre
g *. Child Variables .
Self-initiated noaac:#nmﬁao: @ . ) Quter-directed communication
(initiating or asking) as_compared with . ~ (responding)
PRE | |
1% (1)
POST _ .
5 24% (18) -
RESULT: POST> PRe (P<.08)  ~ RESULT: POST < PRE (p<.05)
| Anoaacrinmﬂio: dealing with . . Communication dealing with
logic, imagination or affect as_compared with information or facts
PRE ; PRE
/ 18% (12) sl 82% (55)
POST POST
: 61% (45) . 39% (29)
RESULT: POST > . PRE.(p<.05) : | | RESULT: POST<< PRE (p<.05)
Volume of Communication
Proportion of Child . Lo Proportion of Adult
Communication - : . mm.noavmxma with Communication
PRE . PRE
29% .(54) . 71% (133)
POST POST :
22% (87) 78% (311)
RESULT: POST< PRE . RESULT: POST > PRE _ OB
: _ . : . =8|
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TEACHER®

Py

»

Mr. K- GRADE 7 SUBJECT _ Math

Extent of osﬁ_a\m1ocun4:<od<mam:ﬁu hypothesis is that there will be , - &
movement -from below average to above average when pre is below average. .

. axmmcrau vwm Average - POST Above Average
Likeliness of - umm1 ooaacsdomﬂdo:. :kuo&:mmdm is that there will be
movement from no to <mm when pre is no. ] )

RESULT: | wxm No ~ PaST No .

Relevance and personalization of learning activity: hypothesis is that
there will be movement from no to yes when pre @m no.

: RESULT: PRE Yes POST  Yes w

oo QUESTIONNAIRE VARIABLES
/ .

a

Hypothesis: Tne BRACE mkmﬂma will be om1nmd<ma as a helpful ﬂoo_ toward
- o:m:md:m teaching behavior in desired directions.

&

RESULT: vomHaH<m X zmm>4H<m

zkuow:mm*muH:mcmm0ﬁ<dam0ﬁmum zdd_cmum1omd<mamm a <m~=mc~m<m:doﬂm
: for enhancing teacher self- mzmﬁm:mmm.

xmmcrau POSITIVE X NEGATIVE

A

zkuo&:mmﬂmu The technique of one-to-one conferencing between a classroom
teacher and .a master teacher (or educational consultant) zddﬂ
be perceived as helpful.

xmmcram POSITIVE X NEGATIVE

Q
ERIC
L

E

-

“




80

CASE STUDY NO. 12: MR. L B

Mr. L is a Second,ye%r tenth gradevmath teacher.

[y

_Pre-Videotape ° °

S

Mr. L explained how to figure out salaries for overtime hours.

Staff Deve]opment Conference

This lesson wae cnaracterized by an emphasis on information and
chts with Tittle adult sundort. In particular, Mr. L had a tendency
to correct students rather than to "stimu]ate self-correction”. The
des1rab111ty of revers1ng these trends wa§ discussed dur1ng the
conference Mr> *L's master teacher reported tht Mr. L "accepted these
comments and was very 1nterested in the BRACE eva]uat1on and in the

plai' to obt&in a post-videotape".

- Post-Videotape

occurred with respect to the amount of adult and child communication

Students worked on mastering ratios and percentages in small

-group activities, using newspapers.for matn‘broblems. This activity

resulted in an increase in student involvement and in the ratio of

child to adult communication. Statistica]]y significant increases

(1Y

" dealing with Tegic and in the amount of adult support of learning.

A]though Mr. L found the videotaping, conferencing, and BRACE
analysis "useful", his master teacher felt the BRACE instrument was

“"too complex and time consuming”.
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PRE
POST -

RESULT:

PRE
POST -

"RESULT:

TEACHER Mr. L

. TABLE I

»BRACE DATA: ~CASE STUDY No. 12

More Goal-Related Categories
Hypothesis: Post 7 Pre

Communication dealifig with
Togic, imagination or affect
A

12% (10) I

52% (73)

POST > PRE (p4.05)
A

More supportive communication
(accepting, extending, recog-

nizing specific accomplichments,

stimulating self-correction)

POST > PRE (p<£.05)

B

56% (37) .
76% (90)

.

GRADE 11

SUBJECT

"COMMUNICATION VARIABLES

Adult Variables

as compared with

- PRE

S POST

S

. PRE

RESULT:

3 Cor

RESULT:

: © POST

Math -

Less Goal-Related Categories
Hypothesis: Post £ Pre

Communication dealing with
information or facts

| 48% (68)
POST - ,vxm (p<.05)

Less supportive communication
(perfunetory acknowledgement,

meaningless praise, correcting
misinformation) . .

A 443 (29)
24% (29).
POST £— PRE (p<.05)

Aruitoxt provided by Eic:

E\.

T
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POST

TEACHER Mr. L

»

More mmmdaxmdmdma Categories
Hypothesis: Post 7 Pre

o

Self-initiated communication
(initiating or asking)

1

51% (45)

PRE

26%
RESULT: .PQST < PRE

(33)

Communication dealing-with
logic, imagination or affect

t

15% (13

PRE

POST ;
53% (66)

RESULT: POST > PRE :uh.omw .

— | _
Proportion of Child
- Communication
PRE
» 26% (78)
POST ,

A 30% (156)
RESULT: POST 2> PRE

®

GRADE

-

11

.

~ COMMUNICATION VARIABLES

v

. Child Variables

Vd

- \

as

2

‘as_compared with

compared with |

P

4 .

a \\
Volume of Communication

Q

‘as compared with

L3

SUBJECT Math .
£ t: a ArY
. : . SN
] (o)
Less Goal-Related Categories '
Hypothesis: Post &£ Pre, .
- * J‘ % R ‘
Outer-directed .communication 7
(responding)
PRE T
POST .
L. , B 74% (92
RESULT: POST > PRE » .
" Communication deaTing with
“information or facts T ) -
PRE
" 85% (76
POST (76)
i . B 47% (59)
RESULT: POST < PRE (p 2.05)
Proportion of :Aduit
. Communication | ’
PRE : ~
4 N 74% (224)
POST - . Y .
W 70% (366 7 |
RESULT: POST < PR -
LT: POST < PRE _. o
. >—)
. RERRNE|
A




TEACHER . = - Mri L - = GRADE 1 SUBJECT  Math ° . e
L. . = o o R 5 - . - O.u)‘
- ,. Extent Oﬁ child/group involvement: :\uo&:mmdm is that there will cm . !
0 g v movement from cmaoz average. to mco<m average z:m: pre -is cmaoz average. . .
o .u RESULT: _ PRE Average POST >co<m ><m1m@m T )
: ) Likeliness of peer communication: :kuo&:mmdm is that there will be )
- movement ﬁ1oa np to yes z:m: pre is no. S | S
; - - RESULT: PRE VYes POST Yes :
. < - Refevance and personalization of amm1:¢:m moﬂ¢<¢ﬁ<“.3<UOﬁ:mwﬂm is that
there will be movement from no to yes when pre is no. - )
v ) RESULT: PRE Yes ~pOST Yes .
- _ QUESTIONNAIRE VARIABLES - : -
Hypothesis: The BRACE System will cm um1om~<ma as a helpful tool ﬂozm1a = )
) o changing ﬂmmosd:@ behavior in amm~1ma directions.
) ) ~ RESULT: momHHH<m NEGATIVE™ Gx. : _ - . C .
. L. :%nqmmmm The cwm of <¢amo-ﬂwnm will be perceived as'a valuable vehicle
, : for enhancing teacher self-awareness. -
) . RESULT: POSITIVE x NEGATIVE C. i
W : , M f\ \

J A:<u0ﬁ:mm¢m“H:mﬁmoszdncmOﬁo:mdoo:moo:ﬁm1m:od:@ Umﬁzmm: m odmmm1ooa .
TN teacher and a master teacher (or educational oo:mCQﬁm:ﬁv will ,
) be perceived as helpful.

P

. , .xmmcraw POSITIVE X NEGATIVE . : _

S
Qo
IC

Aruitoxt provided by Eic:

E

o
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L CASE STUDY NO. 13: MRS. M

Mrs. M is a third year eighth grade math teécher.

Y

Pre-Videotape

Mrs. M used the overhead projécfor to explain "positive" and

.
o

\\§tudents were called on to

as "y

"negative" numbers to the class.

answer questions.

Staff Development Conference

i Thjs traditional math lesson was‘characterized by an emphaéis
'dn information and %acts with a minimum of student-initiated.
communication. Student involvement was on]y ayerage and there was
no personalization of the 1earning activity. These patterns wefe - i
pointed 6ut during the conference and suggestions were dis;ussed
regarding ways to make the-math curriculum more relevant %0 students,’
and to have studehts take a more active.ro1e in their own learning.:

‘ / . 'ﬂ‘. N
Post-Videotape - %

* The class was divided into small groups with each group
involved in a different éctivity. These activities consisted of
working out formulas and obtajﬁing measurements of .different objects.

' Students rotated to different groups at’'specified times and Mrs. M

Y

2

‘circulated from group to group.

Statistically significant increases occurred in the amount
B !
of adult and child bOmmunication dealing with logic, in the amount

A
\
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ERIC

A ruiiext provided by ERiC

v . h - gs

4 w

of adult support of Iearning,uand‘in~thé4amouht,of‘student-initiéted 7

communication. There were also increase$ in the ratio of child to

- . ) . ’ ‘ > .. . L t . s
adult communication, in student involvement, and in the personalization - .*
o . . ! .

of the learning activity. ‘Mrs. M's master teacher wrote that Mrs: M : - e

. N : . ) ” t7 " ' T P . “r, ' . .‘ |
"admitted that the tape, conference and BRACE analysis created a .- A
change in her teaching techniques". . . B P

» ) ‘ . “ w0 - ‘
._ ‘d . -
R
i 'a‘.e_
. 5
*
B ) . .
¢ a . ¢ '
&
-
N [:3
s \ e
“3dY
. 30t
! i
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PRE
POST

RESULT:

PRE °
POST

RESULT:

TABLE T

BRACE DATA: (CASE STUDY No. 13

GRADE 8

/

¥

COMMUNICATION VARIABLES

~

More Goal-Related Categories
Hypothesis: Post 7 Pre

N >acdﬁ_<m1¢mvdmm

Communication ammdﬂzo_zﬂﬁ:

logic, imagination or affect as_compared with

36% (39)
51% (57)

POST >

PRE (p<£.05) ‘ .

lore suppertive communication
(accepting, extending, recog-
nizing specific accomplichments,
stimulating self-correction)

50% (41)°

POST> PRE (p4-.05) . : e

PRE
POST

»

RESULT:

PRE

POST

LT: POST hﬂ.vxm.ﬁtkﬁ.omv .

RESU

SUBJECT  Math .
\ L.
s
Less Goal-Related Categories
Hypothesis: Post £ Pre
Communication dealing with
information or facts
64% (68)

49% (54)
| o .
POST & PRE (p<£.05)

Less supportive communicatien.
(perfunctory acknowledgement,

meaningless praise, correcting
‘misinformation) - )

<

Q

Aruitoxt provided by Eic:

E




" TEACHER Mrs. M ‘ GRADE - 8 A SUBJECT . Math

) . ) o COMMUNICATION VARIABLES

'

More Goal-Related Categories o Less Goal-Related Categories g,
. " Hypothesis: Post 3 Pre _ v Hypothesis: Post £ Pre o

Child Variables _ . _

Self-initiated communication : Outer-directed communication
s(injtiating or asking) .

as compared with .- (responding)

PRE R ., - .PRE
. 1 o& ; . B ' . BT N
POST | POST
. 19% (18) ﬁ
RESULT: POST > PRE (p<£.05) ' . RESULT: POST X PRE(p-£.05)
Communication dealing with . ‘Communication dealing with
logic, imagindtion or affect ~as ooawm1ma,sdﬁ: information or facts-
PRE PRE .
. 74% (65) .
POST POST :
. | , ‘ 55% (52)
RESULT: -POST > PRE (p£.05) . | RESULT: POST 4 PRE (p£.05)
. - Volume of Communication _
Proportion of Child o . Proportion of Adult
Communication -~ ~ - , & compared with Communication
PRE ‘ PRE
‘ 19% (82) . 81% (349)
POST . - POST ,
24% (103) ! , 76% (322)
RESULT: POST 2 PRE - : g . . RESULT: POST< PRE

IC

E

’
Q
PAFulText provided by ERIC

. . ‘ a
L] .




’  TEACHER =~ Mrs. M GRADE 8 - 'SUBJECT____ Math

& * - Extent of child/group involvement: hypothesis is that there will be
- ' movement from below average to above average when pre is below average.
o RESULT: PRE Average POST Above Average
Likeliness of peer communication: :<n0ﬁ:mwﬁm is that there will be
. w ) movemer* from no to yes when pre is-no. - .
RESULT: PRE No POST No
’ ’ xm~m<m:om and personalization of learning moﬁ4<dﬁ< hypothesis is ﬁ:mﬁ
- i there will be so<m:m3ﬁ from no to yes when pre is no.
. ¢ ~ RESULT: vmm No POST Yes
. . \
% QUESTIONNAIRE VARIABLES

Hypothesis: The BRACE System will be® um1om4<ma as a helpful tool toward
oo o:m:mdzm teaching behavior in desired directions.

RESULT: POSITIVE X NEGATIVE

v.m<u0ﬁ:mw¢m“ The use of video-tape will be perceived as a valuable vehicle
for enhancing teacher self-awareness.

RESULT: POSITIVE x NEGATIVE

. , | Hypothesis: q:m_ﬁmoszﬁpcm of one-to-one conferencing Umwzmm: a classroom
: teacher and a master teacher (or educational consultant) will
be perceived as helpful.

ﬂ-ﬂ

RESULT: POSITIVE X NEGATIVE

84
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CASE STUDY NO. 14: MRS, N

“Mrs, N is a second year math teacher who works with eighth graders.

e

Pre-Videotape o P

&

Mrs. N explained how to find the circumference, diameter, and radius

of a circle to the whole class. A few students were called to the board

to draw or identify the circumference, diameter or radius of a circle,

Staff Déve]opment Conference

-The math Tesson could best be characterized as a éredib]e job of
textbook teaching. Rather than "figuring out" the relationships between a
circumference, diametgr, and radius of a circle, definitions and formulas
. were .recited. .There was no self-initiated child communi.cati»on and most
. - of the teacher's questions and student's responses were information. and
| facts rathery than logical thoughts. The desirabiiity of reversing thesF‘

trends and of perhaps using concrete materials in the lesson was discussed.

a
,c B

Post-Videotape

Mrs. N reviewed formulas for finding the areas of‘different surfaces

with the class. Students applied these formulas to different objects in

the-classroom, and asked questions concerning the results. All of the
deéired increases in communication patterhs occurred, Thefe was more
child talk and statisticaj1y significant increases occurred with respect
~ to adult and child communication dealing with logical thought; self-initiated -.
child communication; énd adu]t'support.of learning (less perfunctory acknow-
. - Tedgement), ..Despité these increasc , Mrs. N's master teacher had a very
negative reaction to the staff deyé]opment program, She did not feel

Q ) 400

Al




the BRACE analysis systenfwas app]icab]e'to math lessons and she felt

A

the videotaping....

7~ Wcaused a disturbance which created an artifical

classrooni situation'.

She felt the staff development conference had some potential valué "but

a one-time thing is not enough to do much good".




A

 BRACE DATA: CASE STUDY No. 14

" TABLE I S

GRADE 8 :

TEACHER Mrs. N .
. { s
o ’ )
. " More Goal-Related Categories
T Hypothesis: Post 7 Pre
%baac:¢omd¢o: dealing with >
ogic, ﬁam@ﬂ:mﬁﬁoz.o1 affect
PRE
.‘—QN va oy
o . POST . ’ _
31% (36)- -
. RESULT: POST > PRE (p£.05)
More supportive communication
© . . (accepting, extending, recog-
nizing specific accomplichments,
' stimulating ‘self-correction)
PRE w
| .68% (54)
POST '
b.
j RESULT: POST > PRE (p£.05)

8 P

¢ “ .“

*

COMMUNICATION VARIABLES

- ~

Adult-Variables

N
as compared With

. PRE

4&

POST

&%
.

PRE

. ’ \ POST

7 Ll

Vi

RESULT :

v

Less Goal-Related Categories | =
Hypothesis: Post £ Pre e

Communication dealing with
information or facts

R 867 (54)

POST 4 PRE (p«£.05)

Less supportive communication

(perfunctory acknowledgement,

meaningless praise, correcting
misinformation)

Q
IC
PAFulText provided by ERIC

E
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~

4m>o:mx Mrs. N - ¢ > . GRADE_ - 8 " SUBJECT Math

-

Y : ) . B

_ More Goal-Reélated Categories

-

ot =4%u0ﬁ:mmmmu\womﬁ.v Pre

a = . ~

_ﬁ nitiated communication
:ﬁd:@o1~mmxd:@v

»

PRE . .
. _ 0% ) B
.POST - I
B 177 (19)

RESULT: POST J*- PRE- (p4-.05)

Se
e

Communication dealing with
aomﬁm. w?m@ﬂ:mﬂ+o: or affect

1

PRE

»m (9) A, ’
33% (37)
RESULT: POST > "PRE (p<£.05)

A3

POST

Proportion of Child
° . nosac:ﬂnmﬁ*o:

vxm.w
POSF

.xmmcrquevomq“v PRE .

26% (82)
N@N (115)

.

3,7

COMMUNICATION VARIABLES

) Ce . Less Goal-Related Categaries s
- . _~ Hypothesis: Post £ Pre v
s . . - a Mb

.nsﬂug,<m1+mudmm

Quter-directed nosscsanmﬁdo:
A1mmuo:a“:@v

w

- as _compared with

83% (93)-
¢
RESULT: POST <PRE (p£.05)

.

. < . Communication dealing with ®
information-or facts

.

Proportion of Adult
Communication -

A _ . -

*  PRE .

e ) 74% (229)
POST

| : 71% (284)
. RESULT: POST < PRE. . O
. ] = g
e . ) - / ” . - ‘ . . &lm
) . 5 ’ . Evm




TEACHER Mrs. N . GRADE 8 - SUBJECT Math

o ._. , Extont of child/group involyement: hypothesis is that there will be
) o . . _ movement from below average to muoxm average when pre is below average.~
.« o | A RESULT: PRE Average « POST. ><m1m@m
. . L rdxmgd:mmm of peer communication: hypothesis is ﬂ:mﬂ ﬂ:mxm sdid be
o movement from no to yes z:m: pre is no.
a , . 'RESULT: PRE No . POST No
- . - Relevance and nmxmoyquNmﬂmo: Oﬁ.immxsﬂsm\mnﬂ¢<ﬂﬂ<“ :%coﬁ:mmﬁm_ﬂm,ﬂ:mﬂrc
K there will be movement from no to yes when pre is no.
. RESULT: PRE No . -POST. Yes ,
" QUESTIONNAIRE VARIABLES . . :
Hypothesis: The mx>wm System will be perceived as a helpful tool toward
) changing teaching Um:m<ﬁox,ﬁ: desired directions.
. . ~ “RESULT: POSITIVE  NEGATIVE X

2

. - Hypothesis:  The use of-video-tape will be -per€eived as a valuable vehicle

.for enhancing teacher self-awateness.

.

e B RESULT: POSITIVE ~ NEGATIVE X
. - :%UOﬁ:mmﬂm“ The ﬂmhr:ﬁncm mﬁ one-to-one conferencing between a classroom
be perceived as. helpful. . o

‘  RESULT: POSITIVE  NEGATIVE X

teacher and a master teacher (or educational consultant) will

.\)

Aruitoxt provided by Eic:
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~'pr1'\/_ate and independent person."

CASE STUDY NO: 15: MRS. 0 -

? Mrs. O teaches mgth tc+10th and 11th graders. ‘This is her third

year of teaching. "Her master teacher describes'her as "a veryqshy,

Pre- V1deotape

Mrs 0 used an overhead progector to demonstrate how to add

- subtract, multiply and d1v1de,fract1ons, and how.to change a mixed

number to a fraction. There were -about 25 students in the class,
Work sheets, were distributed for practice while Mrs. 0 helped students '

individually..

oA

Staff Deve]opmen% Conference
P

. An analysis of the\lesson with the BRACE system revealed an
emphasis on information and facts with 1ittie self-initiated child
commuhitation Although goals were set‘to alter these patterns, the
bas1c lesson structure of present1ng mater1a1 to the whole class and
then working w1th students individually was not cha]]enged Her master

teacher felt that "she is comfortable with this approach, so there is

"\ no sense QF chang1ng it at this time.

Post—VidéOtape

Mrs. O used an overhead project to demostrate f1nd1ng percentages
Then work sheets were distributed and Mrs. 0 checked work individually

by moving from desk to desk. Although the teaching 'situation remained

-
9




- 4

”‘7‘ " identical’in the pre and post videotape, Mrs. 0's patterns of .

o . : R
communication changed in desired directions. Significant increases

occurred with respect <to adult and child communication dealing with , . , .
; Iogicfand“adu1t supportiyé communication. The ratio of chiad to

adult commuhication also increased but the difference was not

e,
a

-significant. - , e ‘ )
Mrs O s master teacher felt the videotaping and BRACE ana]ys1s o “;
N
) . “he]ps to zero “in on most of "the tra1ts that -
contribute to effective teaching.'
, 9
L % \
. 9 -~ .
) -

. ) ~ L

» ;j ] [ -

’ - J




.

'RESULT: POST >

TABLE I

- More Goal-Related Categories
-Hypothesis: Post 7 -Pre

W ;
R ° N

. ~ Communication ammgdsm zdﬂ:
: ‘dogic, dsmmgsmﬂdos or affect .

RESULT: POST 2 ~PRE -(p £-.05)

More supportive nosscsdnuﬂdos
Amwnmnﬂdsmg extending, 1mnom-

< _nizing specific accomplichments, . / < .

mﬂgac_mﬁasm mmawuno11mnﬂdo=v

o

y

Adult Variables

as compared with

: . BRACE DATA: CASE STUDY No. 15 : |
" c e e
_TEACHER Mrs. 0 GRADE 10-17 SUBJECT___ Math R
S - . JCOMMUNICATEON VARIABLES .
PN e . - - . ) : . : wJ
=

Less Goal=Related Categories )
' Hypothesis: Post £ Pre - -

Communication dealing-with .
information or facts’ .

RESULT: POST < PRE (p£.05)

Less supportive communication
: - (perfunctpry mnx:ozgma@msmsa
meaningless praisé, correcting -
~misinformation)

&

IC

Aruitoxt provided by Eic:
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-

-

“TEACHER

\

<

31mw 0

-

More Goal-Related nmmeOﬁﬁmm

’,
&

Hypothesis:

s
c

Post > Pre

Self-initiated noaa::*omﬂﬁo:

- 28%

29% (31)

»

5

»

. (iritiating or asking)’

20) -
hwﬂ )

RESULT: vqu.mv PRE ~ - .

J.ﬁ ar k4
. ,y
e,
. .

. noaacbdomﬂdo: dealing sdﬂ:
R domgo. dammdsmﬂdo: or mﬁﬁmom

xmmc_.,_‘ _uom,_,V PRE (p<. omv :

e fc... . . N
v1oﬁo1ﬂdo: Oﬁ Child
. : nosaczdnmﬂgo: .
PRE : §
26% {71) .
. POST v
mm& Amuv o
RESULT: POST =.PRE o7

A

“

o

" GRADE 10-11 SUBJECT __ °  Math :
COMMUNICATION VARIABLES - R S
, c B .
i : .- .. . Less Goal-Related Categories ° B
: :kcow:mmgm. Post £ Pre s
. . ST . ‘ <
N .. « , ) . s ﬂ»rl\m
nsdga <m1 fables et -4
co . T, Outer-directed ooaaczgnmﬂdo: ﬁ
as_compared with . ” Awrmno:adzmv .
o SR 1% (76)

M -

Volume of Communication

¢

as compared with

729 (52)

]

RESULT: POST> PRE : -

Communication dealing.'with -
. information“or facts

- . .
»

. vmonowﬂwo: of Adult

a

-

Communication ) 5 -
PRE .
. 74% (199)
POST
. 74% (190
RESULT: POST =-PRE ;
:
a” an|




GRADE

TEACHER Mrs. O g 10-11 SUBJECT ___ Math
© .Extent of child/group involvement: hypothesi 1is ﬁ:mﬁ there zﬂqu be -
B i . movement from below average to above average -en c1m is Um_oz average. L )
RESULT: vxm >omwm@m,  POST ><m1m@m N _ o C.
T rdxm_d:mmm of cmm1 ooaac:domﬁdo:. hypothesis 1s ‘that there will be -, . =
. - ao<m5m3ﬁ from no to kmm when pre is no. _ . .
& | , "RESULT: PRE No. -~ - POST No - | o
L / - . o .
. Relevance and personalization of _mm13d:@\moﬁd<dﬁ< hypothesis is that
. \ , there will be ao<m5m:ﬁ from no to yes w'en pre is no. )
3 . © RESULT: PRE No ' POST No .. - . .
m ) e ’ 7 N : ‘. QUESTIONNAIRE VARIABLES- . , , :

’

The mx>nm System zd__ be cm1om4<ma as 'a helpful tool ﬁozm1a
orm:@d:@ ﬁmmh:d:@ Um:m<do1 in ammd1ma directions.-
* RESULT: vOMHqH<m X NEGATIVE ﬁ¢/,
) ™~
The use of <damo -tape zu__ be perceived as a <m_cmc_m <m:do_m
.wo1 enhdncing teacher self-awareness.

Hypothesis:

~" Hypothesis:

RESULT: voquH<m X NEGATIVE

_q:m technique of one- ﬁo -one conferencing- between a classroom
teacher and a master teacher (or educational consultant) will
be umsomd<ma as -helpful. o . x., ,

_IQvOﬁ:mwmm“

’

xmmcx& voquH<m X zmm>qH<m;

Aruitoxt provided by Eic:
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- Basic Skills Program

i g R e

FrReTy

99

Student Gains in the Math

'Tge six math classrooms in this Samp]e were part of the Basir «ills
program in Duval Cbhnty. This program 1is concérned with increasing
student acﬁievement in computatigna] skills. |

Du?ing the implementation of the staff~deve1opment prograﬁ, student
gains in math basig 5ki1]s were being assessed. The results.are -presented
in Tqble IIL As f]]ustrated by this graph, §£udenfs in this program ﬁadg
considerable gains over the course of the 1974-75 séhoo] year. The

average increase was well over the expected one year gain._

3

Although it would be inappropriate to suggeét a caﬁsa] relationship
betwéén_this staff dev%]opmegtcprogram and- the gains in student
achievement, it does seem reasonable to view the program as one of a

number of factors which contribdted to the gains in student achievement.

=
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HvH - ESAA MATH RESULTS

Pre and Post Test Results
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15 20 25 - 30
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GRADE . ma:gmwmamxm : 10th fRraders
LEVEL ; ,

510 15 20 25 30 | 5 70 15 20 25  3n
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. ‘ ' Summary and Discussion of Data

Communication Variables: Table IV summarizes the data for the
fifteen teachers with respeét to each hypothesis dealing with adult
and child communication.

- Hypothesis I posited that adult communication dealing with 1ogic,

—_—

—_—

'imééiﬁatjon’or affect will increase relative to communication dealing
with facts and information. This hypothesis was confirmed in 14 out
of the 15 cases, with significant increases ochkrihg fbr 9 of the
teachers. The treatment had a significant effect (sign test p<£.059)
with respect to this hypothesis; |
- Concomitantly, Hypothesis IV which posited an increase in the
émount of ;hiid communicétidn dealing with logic, imagination or affect
‘ will increase relative to communication dealing with facts and | |
information was also confirmed in 14 out of the 15 cases, with
significant increases occurring in 10 classrooms. The treatment
had a significant effect (sign test p£.059) with respect‘to this
hypothesis.
These dramatic resJ]té suggest that the teachers were willing to
accept the negd to stimulate thinking in their classrooms. No matter
what disagreements teachers have regarding educational goals, they
tend to agree that the central purpose of education is to deve]op.
children's thinking. When they saw how 1ittle "thinking" was taking
place and how much emphasis was placed on rote information, they

apparently worked hard to redress the balance.

443
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Hypothes1s IT posited that more supportive communication (accepting,. -

extending, recognizing, st1mu1at1ng self- correct1on) will increase
relative to less support1ve comnurication (perfunctory acknowledgement,
meaningless praige, correcting misinfprmation). Thi; hypothesis was
confirmed in 12 out pf the 15 cases with significant increases occurring
for»]].of the teachers. The treatment héd a significant effect (sign
“test p<£.059) with respect'to this hypothesis. This findina Was. .
particularly gratifying since so much emphasis was placed on the adult
support ‘categories during the one-to- one conferencing. o

- Hypothes1s III posited that self-initiated child communication
(initiating or asking) will increase relative to outer-directed |
communication (responding). ‘This hypetheSis was confirmed in 11 out *
of the 15 cases with s1gn1f1cant increases occurr1ng in 8 of the
c]assrooms. The treatment had a s1gn1f1cant effect (s1gn test p«£.059)
witH respect-to this hypothesis.

Hypothesis V posited that the volume of child communication will
increase relative to the volume of adult communication. This hypothesis
was confirmed in 9 out of the 15 cases with significant inéreases in
3 classrooms. These:figures do not meet the sign test for significance
at the p.< 059 level and it-cannot, therefore, be concluded that the
treatment was effective with respect to- this hypothesis.

Child communication averaged about 25% of the total communication.
The Tow ratio of child to adult talk was the most intracteble

characteristic of classroom communication. The failure of the treatment

to have a significant effect with.respect to this hypothesis may also

i;xsc":
el
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‘ reflect the lack of emphasis placed on this variable, relative to
other variables, during the one-to-one conferencing with classroom

teachers.

Behévior—Setting Variables: Table Y summariées the data
for. the fifteen teachers with respect to the Behavior-Setting
Variables and the Questionnaire Variables. ' ﬂ
Student jnvo]vement'increased in 8 of the 15 cases.,‘Although
this represents an increase in over half of the cases, this did |
not constitute a'statistically significant effect using a sign test
at the p£.059 level. However, the increase was, in may df the
individual ;1assrooms, eduCafiona]]y significant.
In 6 out of 12 cases peer interaction was a component of the
‘ activity in the post video'tape where it had not been a component in
| the pre videotape. In the other 3 cases peer interaction was present
| in both the pre and post videotaped activities. Again, this result
- was_not’stafistica]]y significant but seemed to make a great deal of
difference in individual cases.. In 5 of the 6 cases -this incregse
correlated with anqincreaée ingstudenf involvement.
' In 6 out of 9 cases the classroom activify observed in the post
videotépe could be characterized as personally meaningful or relevant
‘to student's out of school experiences where the pré videotaped
activity could not be characterized in’fhaﬁ way. In the other 6 cases
personalization of the activity was present in both the pre and post”
videotaped activities. As in the case of the othér Behavior-Setting
‘ Variables this increase was not statistically sigm’ﬁ';ant but, in many

individual cases, was educationally significant. Workbook.activities

A
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gave way to lively discussions focused-on topics of real concern to

“ students. The difference in student interest‘was ﬁarked In 5 out

of the 6 cases, the increase in persona11zat1on of act1v1ty correlated
with an increase in student 1nvo]vement

Questionnaire Variables: A questionnaire was submitted to the
four John Love Elementary School teechers (see Appendix 15 and the
eleven Basic Skills master teachers (see Appendix 1) to ascertain the
perceived value of the staff deve]opment program. Un]ess:a program is
perceimed as helpful and worthwhi{e, it's objective effectiveness js
of little moment. b_ |

Reactions were éoUght concerning the value of the BRACE system
as a analytic tool for changing teacher behavior, the va]ue of using
videotape as a means of stimulating self awareness and the va]ue of
the staff development conference as a technique for promoting teacher
change; H |

Perceived value of conferencing: A1l but one participant felt

the conferencing strategy was helpful and important. Many teachers

“had positive things to say abaut the conferences. One - wrote: - "This

was the'best part of the program . tne conferences §erve as a

" great sharing and learning time." Many saw the'conferencing.

strategy as a cere ingredient in any sta?f development pnbgram.. As
one master teacner'put it: ”Conferencing promotee prefessionalism
and encourages exp]orat1on and change |

" Perceived va]ue of videotaping: A1l but two partjcipants saw

value in viewing themselves on v1deotape. One comment read "Very

105
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,beneftciali It's not.only good to see yourself but to see how the
" children react to you and to the lessen." Another teacher wrote .

h'that~v1deotap1ng was "a good way to get an obJect1ve view of

v

oneself in act1onm You rea]]y get to see how you are doing." One
faae]
teacher summed up the fee11ngs of many when she wrote “The

v1deotape was very valuable. I could see th1ngs I wanted to -
change." v ‘ | .
One person objected to the videotaping stating that ‘it caused

Ya d1sturbance that created an art1f1ca1 c]assroom situation." This

-is one of the risks in. v1deotap1ng and necess1tates that the person

a

doing the videotaping be as skillful and unobtrusive as poss1b1e

.

But no matter how sk111ed or well- prepared the techn1c1an is, there

W111 occas1ona11y be the rea]1t1es of techn1ca1 d1ff1cu]t1es, and of'

. occasionally creating a disturbance This prac+1t1oner S experience

w1th v1deotap1ng also made him aware of- the time and expensé and
1og1st1ch1nvolved as well as the.need to make careful arrangements,

- Despite these real and potential drawbacks the objective benefits

o

as well asuthe perceived value of videotaping suggests that the method.

should be employed-wherever possible; o
Perceived value of BRACE analysis: Three out of the fifteen

parttcipants did not find the BRACE analysis system useful -- one

because he questioned its relevance to math 1essons, one because

she felt it was "toc complex and too time consum1ng“ and one.because

she felt the types of communication identified were not important.

However, many viewed the instrument as providing analytic power and

147
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insight into identifying positive and negative teaching processes. One

. participant wrote: “Ané]ysis of communication patterns_with~BRACE

categories shows the specific areas that need strengthening and why
these are weak." Another stated: "It helps you zero in on most of the
traits that contribute to effective teaching." Another participant

perceived the‘instrument as "helpful in providing a means to evaluate

one's goals in teaching." Another person wrote that BRACEE "created

aﬁ'awareness of some things that were not thought of before."
Represenfative ot many comments was one teacher who wrote: "It made

me-more aware of lines of communication in my classroom and how I

1

need to improve." Some of the mester teachers and classroom teachers

[

are working in p1ans to use the BRACE .system next year.. This, perhaps,

is the most meaningful testament to the va]ue of the BRACE Analysis

System. X © v' _ .

Addi?ibna] Shggegtiohs: Participants also made suggestions
regarding the desién of the séa%f development prqgram'in their
questionnaire responses. These suggestions included: the desire
for a simplif{eg»BRACE form. This was, in fact, deVe]oped during this
staff deveiopment“program; but it was not possible to reschedule.all
grdups for.re—fraining with the shortened form. Some groups did,
however, receive this e§posure.‘

;—'mohe in-serviceutiﬁe to learn how to code with the instrument.

-- more videotapingélto study teacher behavior more intensively
and over a longer period of time.

-- redesigning the study so that the pre-taping is obtained with

noﬂprior notice to the teacher, and the post-taping obtained with prior -

A
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notice. 'This design will highlight the Ja]ue and‘%mpd}tance of

p]aﬁning when comparing the pre and post tape.

\

o,
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TABLE Iy . f

SUMMARY OF DATA ©

| . ‘ © Adult (;ommum"ca‘tion_;V,ar'iab]es

Hypothesis: Ppst>> Pre
Commyhicatton dealing with logic, | 1 2 3 4 56 7 8.9 101112131415
' imagigation or affect will increase \ ' . LIS
relative to communication dealing : _ : BHSALES
. with. facts and information ’ ;éé

S

More supportive communication
(accept1ng, extending, recognizing, ) T : b

~stimulating self-correction) will | i
increase relative to less supportive | [ - ;gi
communication {(perfunctory
acknowledgement, meaningless praise, e
correcting misinformation) ;

-

+

,Ch11d Communication Variables

Hypothesis: Postj> Pre

‘Se]f initiated communication 1 2 3 45 6 7 8 9 101 12 13 14 15
‘ (initiating or asking) will S
~ increase relative to outer-directed
communication (responding) |

Communication dealing with logic, e
-imagination or affect will increase '
-relative to communication dea]]ng

. with facts’ and information.

The volume of child communication
will increase relative to the
volume of adult conmunication

Legend = Number of Subjects where

©

Hypothesis confirmed at .05 level of significance f : é
G .1
3

Hypothesis confirmed

i Hypothesis not confirmed

*Treatment had an effect with p <.059
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‘be perceived as a va1uab1 o \
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N ' . 4
. SUMMARY OF DATA |
) Behavior/Setting Variables
. . . e
Hypothesis: Post:> Pre i )
Increase in extent of student 1 273 4 5 6 7 8 §101 12 13 14 15
involvement® ~ 1 ya \ R i‘
' ' ' : i
Inc:ease in likeliness of peer : .
.comnunication " . I ~ xxxxxx
| | ‘ %%%’é%%%%ﬁ
- Increase In gersona]ization of S - .
ledrning activity : ' xxkxx XX XXXXXXXX
‘ §§§§§ Hi 252;’%’;52%22?

Questionnajke Variables

Hypotnesis: Post:> Pre .

&

The BRAGE System will be perceived ST 2 3 2.5 6 7 8 9101 12 13 14 15

as a helpful tool for changing. - . .
teaching behavior ' :

FIARNAE

The use of videotape will be

perceived as worthwhile . \ \ \

The one-tc-one conference will *

expev ience

" Legerd = Number of Subjects where

Hypothesis confirmed

ijothes1s not confirned

, % Hypothesis not applicable because of high-pre
§§§§§§ (appl1es to Behav1or/5ett1ng Variables on]y)
- * , : .

o

Y
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Value of BRACE Training Sess1on for those ° :
Who Did Not Part1c1pate in the Study ) . L

LN

An open-ended questionnaire was distributed to‘persons who

participated in a BRACE workshop but who did not later participate

in the in- depth study to. change teaching behavior via videotape
_ and the BRACE analysis.’ g _ . o N e
The questionnaire.readt' HQw would you eva]uate the usefu]ness ; " ]
"of the workshops on adu1t4ch11d interactign with the BRACE analysis '
- system? What-were the*perceived_values“and outoomes-of the in-service
training session in the use of the BRACE'observation instrument?‘

This 1nformat1on would be used to ascerta1n if the workshop,
alone, was perce1ved as worthwh1]e

nineteen who responded all thought the workshops were valuable. It '

1
~ 1
The quest1onna1re was d1strnbutednto 30uparticipants;' ]he | fd
i
is noteworthy that one participant used the workshdp eiperience as a : ,

%

.

Jjumping fo po1nt for a staff deVe1opment program in her own school.

Two respondents had reservations about the comptexity of the
’ 1
1ong form of the BRACE 1nstrument and preferred us1ng the short form )

in their own c]assrooms, However, both saw value in f1rst 1earn1ng_ " o

the Tong form as background.informatdonl” .o | . wf
~ One person expressed'reservations about the potential value of* .
~ applying the BRACE interaction analysis s;stem bscause of (a) the

reluctance of teachers to place themselves in this situation and (b)

.

~

the probability of a "set up" situation. T

' ) ’

S 2
o3
O
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However, the overwhe]m1ng pos1t1ve responses from th1s Open ended
quest1onna1re suggests thdt the: BRACE workshop component is a va]uab]e
staff-deye]opMent exper1ence in and of itself. The fo]]ow1ng verbatim -

exerpts frgm some of the questionnaires demonstrates this point aptly:
& ' - .
As' I sat in the workshop the wheels were ’ /
‘spinning because I-could see how it could be, T
- very useful to our school and before the day
ended I knew I wanted it tried, in what room, L
and for what reason. - . . o

After explaining BRACE to the pr1nc1pa|
and d1scuss1ng the idea and the purpose of it
¢ - the wheels began to move.

A videotaping was\made in a 4th grade

classroom where the tedcher 'was having discipline /////
problems, problems with planning and little ////
know]edgé of what to do with her aide. ‘ L

There had been many demonstrat10ns in th19
room-many suggestions- made fr%_ observat1ons//
but there was no follow-up on‘the teachers part.

The videotaping with the BRACE ana]ys1s and
the one-to-cne conference not omly helped the
teacher but gave the whcole faculty a better
perspective on their verbal communications with .
the children and ways to use the aides more .
advantageous to all. .

*-**

~In rev1eW1ng the summative research on
- BRACE, I find that it clearly states the
strengths and weaknesses I was going to
set forth. 1 feel the system could be
valuable in assessing any program or simply
assessing instruction when constraints are
taken into condideration.

* k%

- From the in-service training session it s
has made me more aware of my verbal and non- ‘ \\

verbal behavior in the classrooms. ,

* k%




" makes us take note of the kiad of communicatien

the way they are responding to ehildren.’ ‘ P

‘areas where they should focus their efforts to

" of educating our children.

* * K

- . 0

Ahy tra1n1ng .of this sort makes wus much
more-aware of -our interactions with others. It

patterns we are using most frequently.

Being made aware of the kinds of ;
communication patterns, we could share this - - o]
information with our aides. They can watch

* * % ‘
The, workshops enabled teachers to see

create more effective "interaction in the : : 0
classroom e.g. 1n asking questions, etc. The . '
system could prove very effective- Sif well

trained observers were provided or if we were
provided with the proper training to become
obseryers ourselves. The workshop showed how . B
good interaction was an essential component '

* * ok

Although I only attended one BRACE i
workshop, I thought the session I attended
was very useful. I could see the utility of
the BRACE instrument if one had been videotaped
and you could go back and view your own -
teaching using the BRACE instrument on yourself.
I was sorry I was not able to do this. I would
think the value of these in-service workshops
Ties in the teacher awareness of adult-child
interaction and the importance of 'verbal
communication in our role as a teacher.

Tl k%

~

.

The workshops made you--aware of what you
were doing and also pinpointed types of
interaction that yoy want to deve]op, continue . ,
-and delete. .

Although the first instrument was somewhat
cumbersome, it was necessary for the background
and understanding of the BRACE concept and

- purpose. The short form was more flexible and-

functional in our particular situation. T ’




These workshops have benefited our school

as a whole, as our teachers are more aware of a’
positive and purposeful interaction with the
students.

There has very definitely been 1mprovement
in our classes wheré the videotapings took® n]ace
Thank you for 1nc1ud1ng our schoo]

3

* k% %

If the BRACE obserwat1on instrument (short
form) is used with objective intent it could
prove to be an expedient means of facilitating
the conversion of the classroom from teacher
centered to student centered.

The BRACE: instrument offers a great deal .
= more than any of the analysis systems that I
. am acquainted with. It Tends itself to
immediate feedback as well as to a’long term
_self-study. A great number of -"spin-offs"
can be gained from the use of BRACE analys1s

system.
! ‘ : The workshops were interesting and the
' } ‘ last meeting we had was not only informative
but fun. .

* % %

.~ The workshops were excellent ways. to
share ideas and input into ways to improve
my classroom. The people conducting the
workshops were very professional and know-.
1edgeab1e They were eager to change and
improve the 1nstrument which we d1d

I know I must ever be aware of ways
tc improve myse]f and my teaching sk1lls The
training sessions made me think and ask
questions. I feel I've learned the value
of listening more to my students.

* % %

125
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relating c1assroom activities to real-1ife problems ﬁn classrooms where

) . it had previously not been present (6 out of 9).

§ »

In addition, all but one of the fifteen participants perceived one J

£y

or more aspects of the staff development program as helpfyl and worthwh1]e
* Fourteen felt that the one-to-one conference was worthwh1]e, thirteen fe]t
that the use of the videotape was effective; and twelve fe]t that the BRACE

analysis was helpful. g

Imptications of Study
% . The success of the staff developmeht program in changing teacher
béhavior, and the fact that the parti?ipants perceived this experience as
helpful and worthwhile, suggests that‘this type of program~shou]d be
cont1nued and implemented on a wider basis.
Th1s view was expressed by Mrs. Dav1s, Mr. Guge], and Mr. Doyle in a
"panel discussion reviewing the benefits of the staff development experience
. ‘ : (see accompanying videotape report of Practicum). The ideal goal would be
| to apply the BRACE system ina staff deve]opment program on a system-wide basis.

Imp]ementat1ow of Project in Local Schoo] System

Mr. John Geilen, Mr. M. S. J. Greek and Dr. Rochelle Mayer have
recomnended continuation of the BRACE Interaction Analysis System in the local:
school system (see Apﬁendix P). br. Mayer has also made provisions for this

practicum to be published in the fall of 1975 by Bank Street College of Education, |

r

_ New York.
o ‘ On June 6, 1975 Mrs. Dorothy Williams, Superviscr, Multi Ethnic Program,
\\\_ Tour: members of her staftf, . Rochelle Mayer and Dr. Carol Rosenfeld, Bank
\\ "

“Street Consultants and this-practitioner met to discuss and plan for the

continuation of the BRACE system in 35 schools of the Mu1t17Ethnic Program

‘ - for the 1975-76 school year. C
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CHAPTER V
CONCLUSIONS AND IMPLICATIONS

The major conclusicn of‘the present study is that the staff
development program which was implemented with fifteen teachers was

effective in promoting change in teacher and child communiCatidn

)

Summary of Findings

The program had a statistically significant effect in:

-increasing the amount of adult communication dealing with '
logic, imagination or affect relative to the amount of
communication dealing with facts and information.

-increasing the amount of adult communication which was
supportive (accepting, extending, recognizing, st1mu1at1ng
*self-correction) relative to the amount of adult
communication which was less support1ve (perfunctory —
acknowledgement, meaningless praise, correct1ng
misinformation). _

-increasing the amount of self-initiated child communication
(initiating or asking) relative to the amount of outer-
directed communication (responding).

\vihcreasing the amount of child communication dealing with
logic, imagination or affect relative to the amount of child
communication dealing with facts and information.

The program also resulted in an increase in the volume of child
communication relative to adult communication for eight of the fifteen
teachers in the study. However, this result is not statistically
significant.

There was also considerable gain in student involvement (8 out -of 15);
in encouraging peer Communication in .classrooms where it had previously

not been present (6 out of 12); and in personalizing the‘curriculum by

i28
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. | | . May 2, 197},

‘Mr. S. 0. Kaylin - S,

| | MAY 6 - \%?j
THE DUVAL COUNTY SCHOOL BOARD

ADMINISTRATION BUILDING -7
1325 SAN MARCO BOULEVARD, JACKSONVILLE, FLORIDA 32207

Career Opportunities Program ]
1741 Francis Street, Room #4

Jacksonville, FL 32209 :
Phone: 904~-633-5860

JOHN T, GUNNING L
', SUPERINTENDENT OF SCHOOLS .

BOARD MEMBERS

Hugh Schulmon
Mrs. Gene Miller
Jomes S, Hornsby

Williom E. Corter, Chairmon

Williom S. Mothios, Jr,
Wendell P. Holmes, Jr.,. Vice-Choirman

Joseph L, Cullen
“

s et

R,

~

Associate in Practicum

National £d.D. Progrem . ‘

NOVA University %

Fort Lauderdale, FL 33314 : ..

Y

Dear Mr. Kaylin: N

" In a telephone conversation with you on April 18, 1974, you gave
¢ approval to cubwit my Maxi II broposal. The proposal is being
developed at this time and should be forwarded to you in the next
two weeks., v ’

"My letter to you dated April i, 1974 apparently was not ‘ )
received as you were unable to locate the letter in my personal '
file. Enclosed for your information is a copy of the letter,

Yours very truly,

Z. +

mj.,..;/ia/ YA _‘44/7‘)

A D2 Ll 7522
ofeph He Williams, Supervisor
Career Cpportunities Program

JHW/sgc : .

Enclosure h o
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COP program to be included in your excellent project én Multiple-Team

" to'make two substitutions. It is requested that Mr. Jerry Gugel, who®is

')‘>’7 | . . | 119 .

THE DUVAL ICOUNTY SCHOOL BOARD

ADMINlSTRATION BUILDING
1325 SAN MARCQ BOULEVARD, JACKSONVILLE, FLORIDA 32207

JOHN T, GUNNING
SUPERINTENDENT OF SCHOOLS
BOARD MEMBERS . . .

, Hugh Schulman ‘ ,
William € Carter, Chairmon ’ - Mrs, Gene Miller Witiom S, Mathias, Jr.
Wendell P.. Holmes, Jr., Vice-Chairman Jomes S. Hornsby Joseph L. Cullen

" February 21, 1974

Dr. Gordon J. Klopf, Provost
and Dean of the Facylties

Bank Street College of Education
610 West 112th Street

New York, NY 10025

Dear Gordon:
I am pleased to accept vour invitation for the Jacksanv111e, Florida
Training for the 1974 fiscal year.
" In view of your,intent to place more emphasis upon reading ski]ls
and also because Mrs. Creve11ng, Mrs. Tirado, and Mrs. Kennedy are no
Tonger working together in the same school and program, it is desirable
the Coordinator of the Duval County Title I Reading Program which includes

apprortmatety forty reading teachérs and sixty- -five teacher aides, (mostly
cop part1c1pants), rep]ace Mrs. Creve]1ng as a memb §§of the Core Team.

Mary Bruce Kennedy was rea551gned to Mr. Guge] s TitTe I Read1ng
Program approx1mate1y fifteen months ago. Mr. Gugel should select a

reading resource teacher who works closely with Mrs. Kennedy. The .

teacher se]ected would replace Mrs. Tirado.

~

ar;

(-P\
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a

Mr. Guge] and severa] of h1s teacher-aide teams. have received
training in the use of the ACE Instrument. Perhaps add1t1ona1
training could be provided for him, his teachers and the IHE
representative prior to reporting to Bank Street for the 1974°
phase :

Obv1ous1y it would be desirable to continue the prOJect with the
same participants who were trained by your project staff two years
ago. However it is not feasible for us to do so and it would be
in the best interest of our local COP program if this request can
be granted.

If you would 1like for us to cont1nue with you in the program,
subject to the.above changes in personnel, the Duval County COP
staff will take the necessary action to insure the local comm1tments

" outlined on page 2 of your 1etter dated January 27, 1974,

Please let me know as soon as possible if thé changes noted
above are acceptab]e and whether or not you would like for us’ to
continue with you in the prOJect ' -

.Sincerely,

) PO .
Jogéph H. Williams, Supervisor
Career Opportunities Program

JHW/sgc

2




APPENDIX C

s

0.
IC

Aruitoxt provided by Eic:

E




, - | | 121 c.?i_% i
THE DUVAL COUNTY SCHOOL BOARD > |

. ADMINISTRATION BUILDING &
1325 SAN MARCO BOULEVARD, JACKS‘ONVILLE. FLORIDA 32207 \—
’ Career Opportunities Program
: JOHN T. GUNNING 1741 Francis Street, Room #4 .
. o SUPERINTENDENT OF SCHOOLS,  Jacksonville, FL 32209 - ;
Phone: (904) 633-5860

BOARD MEMBERS

) Hugh Schulman .
William E. Carter, Chairman - Mrs. Gene Miller William $. Mathias, Jr.
Wendell P. Holmes, Jr., Vice-Chairman Joames S! Hornsby Joseph L, Cullen

4

T0: - John Grieder, Director, Performance Based Curriculum Development

) FROM: S)Uodoseph H. Williams, Supervisor, Career Opportunities Program

SUBJECT:  REQUEST APPROVAL TO CONDUCT RESEARCH IN THE INDIVIDUALLY PACED
INSTRUCTION PROGRAM, DUVAL.COUNTY SCHOOLS BY NOVA UNIVERSITY
PARTICIPANT . .

o

DATE:  April 22,1974 ‘\\\
a N N
Approval s requested to bondqﬁz a series of in-service workshops
with selected master teachers, teac r-paraprofessional teams and

. ) principals of ESAA Pilot schools in t ree-dimensional team training for
‘ ) professional-paraprofessional teams in™Analysis of Communication in Education.

\

Workshop training sessions will be conducted by Joseph H. Williams,’
a participant and student in the Jatksonville cluster of the Nova
" iversity Ed.D. Program. Mr. Williams will assisted by a core-team-
ot five members who have completed a training pxogram at Bank Street - -
College of Education, New York as well as furtheryteam training in
Jacksonville during the period of May-duly 1974. 1
4

that one of the

' ﬁéSaarch completed by Joseph H. Williams indicat
areas is for

f %reatest needs in Duval County schools serving Tow-inco
the improvement of student achievement in all skill areasy It is hoped
that the professional-paraprofessional teams selected to pa ticipate in
three dimensional team training in Analysis of Communication\in Education
- will recognize their patterns of verbal communication so as to\create a o
learning environment which challenges and supports productive independence
in children, provides basic knowledge, and develops various skills and
- competencies, particularly the ability to think, to reason, to concégtualize.
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The teams, upon comp1et1on, should be able to strengthen their -
competencies to enable the teach1ng staff to understand, accept, and
apply leader's assistance and gu1dance and also for educational
leaders to improve competencies to work with instructional staff. A
list of reciprocal competencies for educat1ona1 leader and *eaching
staff is attached. - e,

‘\ .

SubJect to your approval of this request,.I will make the necessary
arrangements for the training to be conducted w1th Mrs. McCarty and other
members of your staff. AN «“

- Your consideration of this request is greatly appféqjated.

JHW/sgc ‘ ., 4

. Approved: .

!

. S
l . N N
- Y
- \\
N v

John Grieder, Director
Performance Based Curriculum Development

Y

I Y.
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- ) ‘ EDUCATICN

. . . 610 WEST 112TH STREET
- - : NEW YORK. N.Y.10025
PHONE: (212) 663-7200

- ‘ November 7, 1974
Mr. Joseph Wllllams v T
COP Director
Duval County School Board
- 1011 Gilmore Street
Jacksonville, Florida 33202

Dear Joe:

First thank you once more for your creative planning with respect
to the use of the BRACE system in Jacksonville and for your gracious
hospitality. That glimpse of the ocean at the end of our work together

] was indeed refreshing, and it was good to renew our contacts with one

" of our most productive teams. P . .
The enclosures may surprlse you, since you will find an alternative

short form for the ACE coding. Upon my return, I decided to revise the
form on the basis of the reactions of your team and the master teachers.
The five minute intervals on the data shects are completely objective
and quantifiable. I have combined the MODE with a few of the major SUB-
STANCE categories, which is more consistent with the organization of the

..~ long form. Since there are only 10 SUBSTANCE categories, plus "Not ,
Codable," it should not be too difficult to do, particularly if the trainee
uses the transcripts for the first coding experience.

The FLOW is separated out by itself and hence you can code all
speakers 81mu1taneous1y If your subject is a particular child, you could
put a cross instead of a tally mark when he or she speaks. Thus, you can
see how your subject's fluency compares with that of others in the Same

group.

The Summary Sheet would be filled out after an hour of recorded ob-
servation of a given subject. The totals on the data sheets would give
an objective basis for this analysis. It would not be based on impressions
alone. Moreover the variables are arrangsed in relation to specific goals
rather than merely being referred to as "goal-related." The variables
are checked as to frecuency only so as to avoid the "more than,”" "less
_ than” routine which proved confusing. Morcover, I have included "Competence
‘ in Basic Skills" among the goals. I believe this will be more acceptable

@  : S . . 141
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to master teachers who are concerned with reading than the more subtle
goals relating to child development. Moreover, since many of the variables
on the Summary Sheet happen only when the occasion arises for their enact-
ment, we do not expect them to occur most of the time. The desired fre-
quency is indicated by the boxes. Hopefully, the use of this Summary for

a series of short form data sheets will help people to graduate to the long '

form and to understand the rationale for the BRACE system.

I am eager to know whether these changes solve the problems that
arose at our training session. I am enclosing four cop1es ofgghch form
with this letter so that the whole team can react to them. I am also
enclosing copies of the chart relating items on the BRACE form to criteria
for an effective learning-teaching situation.

g

I am sending under separate cover 50 copies of these new forms and

"25 copies of the manual. If you need ‘anything else, let me know.

Perhaps because of the change in the form you will need some more
consultant service from Bank Street. If you would like such assistance,
I'll ask Hy Wolotsky whether the budget will allow us to send Rochelle®
Mayer to work with your team and perhaps assist in your second Workshop.

We feel strongly that we can develop a fine demonstration of the
use of BRACE in Jacksonville and we want to cooperate in every possible
way. -

Cordially,

Hoxda_

Garda Bowman
Consultant or. Program
Analysis

cc: Elizabeth Gilkeson
© Hyman Wolotsky
Susan Ginsberg
Rochelle Mayer
Shirley McCall
Carole Rosenfeld
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Dear Jerry.
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THE DUVAL COUN 'Y SCHOOL BOARD

ADMINlSTRATION BUILDING
1325 SAN MARCO BOULEVARD, JACKSONVILLE, FLORIDA 32207

JOKK T. GUNNING Career Opportunities Program
SUPERINTENDENT OF SCHOOLS 1741 Frm}C1S Strect, Room #4
Jacksonville, FL 32209
BOARD MEMBERS Phone: (904) 633-5860
Hugh Schulman
Wilhom E Corter, Chairmon Mrs. Gene Miller . Williom S, Mathias, Jr.

Wendell P. Holfmes, Jr., Vice.Chairman . - Jomes S. Hornsby . Joseph L. Cullen

January 7, 1975

—

Mr. Jerry E. Chapman, Administrator
Educational Manpower Utilization
Florida Department of Education
Tallahassee FL 32304

The purpose of this letter is to provide you with the necessary
information and justification for financial support from the State
COP account in order that the Jacksonville COP program can complete
our commitment to the.Bank Street College of Education Analysis of
Communication in Education project.

If you will recall Florida was selected by the National COP
program to have one of our four COP projects participate in the
Bank Street (ACE) project. Early in 1971 the other three Florida
COP project directors and yourself elected the Jacksonville COP
program as- the Florida participant.

Slnce the beginning of the Bank Street program, the training
expenses for the core team consisting of a principal, teacher, COP-
aide and COP project director have been borne by Bank Street. This
training has included the trip to England by the principal, a three
day conference-workshop conducted at Panama City in 1973 for all the

Florida and Georgla (OP project staffs and other invited principals
and teachers.

izgq
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The final phase of the project started in November 1974 when two
consultants conducted a training workshop in Jacksonville for twenty
master teachers from the Duval County School System. Another workshop
was conducted by Dr. Rochelle Mayer (Bank Streect) in Jacksonville on

~January 2 § 3, 1975 for twelve additional master teachers.

Training sessions are schedulcd for the remainder of the 1974-75
school year for (OP teacher-paraprofessional teams (schedule attached)

. The upgrading of the various instruments will be field tested in

several schools and data collected from classroom systematic observations
will be analyzed, published and sent to each of the other three (OP
projects in-Florida.

The training to be conducted will require the expertise of one
Bank Street College of Education staff member who will help direct
the activities of the Jacksonville core team.

Much valuable information should result from the workshops, data
collection, and analysis of data collected which will enable teachers
to conduct more effective classroom instruction. This 1nformat10n
will bc made available .to all Florida COP projects.

The Duval County School System will prov1de video tape recorders,
VIR materials, other equipment and materials needed. Stipends for
approximately twenty teachers used. in the study will be paid from the
operating budget for three Saturday workshops.

It is requested that you authorize travel allowance for Dr. Rochelle
Mayer for five trips from New York to Jacksonville and return to New York
and one round trip to New York from Jacksonville for Jerry Gugel (core

- team member and principal, John Love Elementary School).

Bank Street has paid for the workshop expenses in November 1974 and

- January 2 § 3, 1975. Bank Street will also provide travel allowance

for four add1t1onal trips during 1975
Approx1mate cost: $1,200.00

- Your approval of this request will enable us to fulfill our commitment
to the Bank Street project and will be valuable to all of our COP projects.

~ Sincerely,

Joseph H. Williams, Supervisor
Career Opportunities Program

JHW/sgc
Attachments: Roster of IPI Groups A, B'§ C
' . Schedule of Bank Strect Staff Visitation
Suggested Collection Data Plan for IPI Group C
. cc: Bank Street




DATE
12/2,3/74
1/2,3/75

1/13,14/75

1/30,31/75

t

2/13,14/75

2/28/75
3/1/75]

'3/14,15/75

3/24,25/75

© 4/10,11/75

L%
’

1P/ A

BANK STREET COLLEGE OF EDUCATION
WORKSHOP VISITATION SQGHEDULE

BANK STREET STAFF PERSON

.**DT. Garda'Bowmaﬁ

**Ms. Susan Ginsberg

#*Dr. Rochelle Mayer

**Dr. Rochelle Mayer

**Dr. Rochelle Mayer

**Dr. Rochelle Mayer

**Dr. Rochelle Mayer

**Dr. Garda Bowman
**Dr. Rochelle Mayer

*Dr. Rochelle Mayer

*Dr. Rochelle Mayer

GROUP TO RECEIVE TRAINING

10 Master Teachers-
Individually Paced Instruction
(Group A) Workshop-Conference

12 Master Teachers

IPI  (Group B) Workshop-Conference

11 Master Teachers

IPI  (Group C) Workshop-Conferen;e;

'Dara Collection

IPI Teachers § Aides
Ribault Junior High School
(Group C)

Data Collection

IPI Teachers § Aides

5= Junior § Senior High Schools
(Group C) :

Werkshop-Conference

20 Teachers § Aides '
John Love Elementary School

20 Teachers § Aides
John lLove Elementary School

Data Collection and Teacher-
Master-Teacher - Paraprofessional
Conference

(Groups A § B)

Data Collection

John love Elementary School
Principal-Teacher-Paraprofessional
Conference (20 Teachers)

i
-~
i




‘@ 4/24,25/75

5/8,9/75

5/23,24/75

6/2,3/75

- 5/26,27/75

"#Dr. Rochelle Mayer

*Dr. Rochelle Mayer

*Dr. Rochelle Mayer
**Dr. Garda Bowman

- . &

*#xDr . Rochelle Mayer

*Jerry Gugel

*State COP provides travel funds

#*Bank Street provides travel funds
‘ - ***Jacksonville COP provides travel funds

[}
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Data Collection .
John Love Elementary School
Principal -Teacher-Paraprafessional

Conference (20 Teachers)

Data Collection § Teacher Conferer
IPI (Groups A-B-C) :

Final Workshop & Conference
John Love Elecmentary .School
Groups A-B-C

IPI Master Teachers

Final Meeting
Complete Analysis of Data
Prepare final written report

Attends conference in New York
to observe various uses of data. |
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Bank Street College of Iducation

ANALYSIS OF GOAL FULFILIMENT FOR CHILDREN

129
January ‘1975

: . AND ADULTS BASED ON BRACE DATA -
® o

3 ».

o s @ Y

£ o g |

f - g oy & B g3

Fs) e L e Q
" = 9 o R

© g © 3 S8 0
A." CHILD VARIABLES b g 8 5 o2 9

' = £ £ E £ 28 ¥

GOAL #1. - SELF CONFIDENCE, MDTIVATION, AUTONCMY

CONION U &l B =

Speaks’ without being called upon (Initiate in hbde)
Asks questions (Ask in Mode)

Expresses positive inner feellngs (pf)

Expresses need, desires (nd)

Initiates contact with adult (47-3,5)

Engages in independent activity (49 1)

Selects content and timing of activity (54-6) ’
Is hlghly 1nvolved in act1v1ty (63-1) - .

~ O\Ln-h.)b-l N

GOAL #2. _INVLNTIVENESS, HIGH’LEVEL (NGNITION

. Low incidence of choral responses (SR-ch)

. Extending, clarlfylng other's comments (eé)

a

Uses imaginative, intuitive,though process (1t)

Combines logic and imagination (it)

Makes highly elaborated comments (I[E)

Selects,expressive act1v1ty, fantasy (53 -2, 50/51- 10]
(54- 6)

Ut

Produces "different" Product in parallel activity
(49 4)

~GOAL ¥3. RESPONSIVENSS 10 PEERS, TO ADULTS T0

e .

1.
2
3
4
5.
6.
7.
8.
9.
10.

Shows interest, in others as human beings (hi)

-music (50/51-4, 7, 14 § 54-6)

BROADER ENVIRONMENT

N

Expresses warmr‘, affection in words (w)

Speaks to peers (to child in Flow)

Uses humor, kidding (h)

Accepts, encourages others' ideas (ae)

Recognizes others' accomplishment (r)

Sélects join activity (49-5 § 54-6)

Selects activity where peer communication 1s 
essential or likely (56-1 § 54-6) o

Selects creative.writing, graphlc act1v1ty, o

Selects social studlcs, science (50/51-4, S5 § 54-6)

base
55T
" .
e




Most of Time

Frequently

130

Thenever Possible

Once or Twice
Not during
Observation

Assessment of

GOAL #4. PRODUCTIVITY - TYPE OF ACTIVITY

NN =
¢« o o .

(541

Engages in logical thought processes (lt)
Combines logic ‘§ imagination (it)

Speaks clearly (vague is-low) (v.low)

Speaks accurately (inaccurate statements low)
(is low)

.. Takes respon51b111ty for group behavior by

directing, redlrectlng or calm control (dp, rg § cc)

o )

6. Is highly involved in activity (63-1)
7. Copes with stress situation (65-1) '
B. ADULT VARIABLES

3

2
3
4
5.
6
7

GOAL #1. SUPPORT OF LEARNING

_1.*mAécepts clarified, extends children's ideas

(al § ec)

~Recognizes specific qccompllshments (1)

" Stimulates self-correction (sc)

F11§1ts logical and/or imaginative thought-
(asks, 1t or it)

Give substantive assistance (38-2,-3)

Works with child individually (49 1)
Includes expressive ac¢tivities in curriculum
(53-2)

/,e

N I |

1t

a

6.
a7

QDAL #2. SUPPORT OF PLRSONS B f .

Speaks to individual children (flow)

Responds to children's needs, desires

(respond to nd) s

Expresses human . interest in children's comfort
out-of-school life, etc. (hi)

Expresses warmth, frlendllncss,, affectlon to
children, group (w & 57, 58)

Bases actlvgxles on ch11dren 's real
experience (52-1)

Includes joint activities in “curriculum (49-5)

Indicates that peer communication is essent1al

I:R\f: or likely (not prohibited) (56- 1)

[N
{1
-
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Whenever Possible
Assessment of
Goal Ful_fillment

Most of Time
Frequently
Once or Twice
Not during
Observation

Y

T~

=

GOAL #3. SUPPORT.THROUG! MANAGEMENT

-~

. Redirects or guides activities to prevent conflict
or meet some special need (rg) '

. * Controls disruptive behav1or calmly and
rationally (cc) .-

Gives procedural-assistance (38-4, S)

Plans activities jointly with ch11dren (54- 3)
Copes with stress situation (65-1)

1
2
3.
4
5
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Name ) Subject
: .. (classroom teacher)
Activity
Grade bevel
~ \:\ : , Date
- *\

\\ QUESTIONNAIRE FOR .EVALUATING
ONE-TO-ONE CONFERENCES AND VIDEO TAPINGS

[T Did you find the staff development project in which you participated
useful? DBid you becbme more aware of your own patterns of communication
and teaching behavior® Did this awareness lead to changes in your teaching
behavior and interactiohs with children? .

AN

\

CoN

i

More spec1f1ca11y, what were the perce1ved values and outcomes of the

following activities? 3 \\\

~=group training in the use of the\gﬁﬁgE instrument

3 \

-viewing self on video-tape : \

~-one-tc-oiie conterencing with Rochelle Mayer b;::ﬁ on classroom
visits and video-tapes \\

\\
\
AN
N \\
-analysis of communication patterns with BRACE categor1es \1nterpretat1on
of patterns with Rochelle Mayer . \\
v ' \
\
\
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BRACE:

STAFF DEVELOPMENT INSTRUMENT
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v

Accepting,
Encouraging

Extending,
Clarifying

Perfunctory
ACKNOWLEDGEMENT
without interest or
encouragement

Recognizing
Specific
Accomplishments

GENERALIZED OR
MEANINGLESS
PRAISE

Stimulating
Self-Correction

" OF LEARNING

CORRECTING
MISINFORMATION

Showing WARMTH,
‘AFFECTION or
HUMAN INTEREST

Belitting or
ego deflating
Lomments

GUIDING and/or
REDIRECTING
LEARNING
ACTIVIVIES

DIRECTING,
brocedural

Tone of BEHAVIOR
Control: rational

non-punitive

Tone of BERAVIOR -
Control: threatening,.
punitive o

INITIATE

RESPOND

OTHER FORMS
OF COMMUNICATION

v —_MODE
. SUBSTANCE

Logical and/or
| imaginative
thought processes

Basic information -
or facts

frective comments,
internal feelings

MISSED OPPORTUNITIES
TO RESPOND TO, CLARIFY,
OR EXTEND A CHILD S
THINKING (SPECIFY
EXAMPLES)

J

LY

DESCRIPTION OF ACTIVITY

ADULI ROLE: Adult-facilitated

Adult-Ted

CONTENT: Experiential-informal

- Traditional academic

Adult-planned °

CHOICE: Self-selected
MOST CHILD :

COMMUNICATION: Child initiated

) Adult-solicited

-MOST ADULT
COMMUNICATION:

Addressed to.
Child

PEER
COMMUNICATION: Likely

Addréssed to group
Unlikely |

CHILD/GROUP Above Average
INVOLVEMENT : Average

Below Average

PROSE DESCRIPTION OF ACTIVITY

Observer

Subject: Adult

Date

Child(ren)

Length of Obs.

Size of Group 4 5 ‘




FLOW GRID: Code A11 Speakers

TO: CHILD: TO: GROUP TO: ADULT
WHO : o

CHILD/
CHILDREN

ADULT

TOTALS

FLOW GRID: Code Al1 Speakers

TO: CHILD T0: GROUP TO: ADULT

WHO

- CHILD/
CHILDREN

ADULT

TOTALS
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Classroom Teacher
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+ Name . . Subject
(Master Teacher) * -
"\ Activity
School
o Grade Level
Prdqram

Date

| | |
' QUESTIONNAIRE FOR EVALUATING
ONE-TO—ONE’CONFERENCES AND VIDEO TAPINGS

Pre-Video Tape

IT.

ITI.

Iv.

Describe the activity which was video-taped in termélof content, group
size, role of teacher, etc. :

What were the major points indentified regarding the adult's teaching
behavior during your one-to-one conference with Dr. Rochelle Mayer?

rs

Did you find the conference W1th Dr. Mayer useful? Was the application
of the BRACE 1nstrument useful? If so, how? '

£y

Were additional issues raised about this video-tape when it was
viewed by the other master teachers? Explain.

Cai
a

T T T
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°

V. Describe the one-to-one conference yoh had with the cﬁaséroom teacher
~in terms of: - : -

a.. What you did (e.g. did you show video tape and then react or react
as video tape was playing or first solicited teachers owh reactions, etc.)

b. What you said, what the classroom.said, in terms of content (points
. raised) and tone (accepting vs defensive; interested vs passive or
uninvolved; etc.)

&

‘c. What the out come of the conference was in terms of identifying -
target areas of change.

d. What you’think the classroom teacher felt about the usefu]ness of:

. 1. the video-taping

2. the one-toe-one conference

3. the BRACE analysis

Post-Video Tape

VI. Describe the activity which was video-taped in terms of content, group
size, role of teacher, etc.




VIT.

1

VIII.

X,

137

What were thé major patterns identified regarding adult behaViors
with the BRACE system? What other aspects of the adult's teaching
behavior are noteworthy?

How do these patterns compare with those identified on the first
video-tape? Were there any chinges in the areas identified as

‘targets of desired change? If so, do you think the video-taping,

conferencing and BRACE analysis played a ro]e? What factors
predominated in your opinion?

If desired change did not qccur, then can you hypotheize why?

Add1t1ona1 comments or suggestions regard1ng the use of the BRACE
1nstrument as a staff development tool.

-n
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BRACE Analysis Master Teacher: Doris Thorton

Activity: Teacher-led .class discussion on Black Boy by Richard Wright °
. . ’ IR

- -

Perhaps the most, noteworthy teacher conmunication pattérn was this

teacher's high frequency of what we term "extending and clarifyina".

This teacher would often follow a-student's response with "go-on" or
”telf me more -about that". In addition to these somewhat g]bba{
invitationS’%or further student input, there were the more directedlﬁypé
comments to help students clarify and refine their thinking e.a., what
else did his father do?»VWé view this pattern as Kighly desirable and f

highly supportive of learning. Unlike fast-paced question-answer e

sessions where participation rotates rapidly and one-word answers are

‘ v sufficient, the opporfcuni“ty for a student to talk at some length reauires
that he organize his thinking ;;d effectively communicate his thoughts
to others. Children cannot be expected to become articu}ate if they
are never given a chance to speak. I -think that there was more stu&entj
talk in this c]éss than in any of.thé other class sessions which were

»

video-taped in-Jackéo&vi]]e.

Another noteworZhy aspect of the teacher's communication was his

L3
il

‘question-asking patfern which included both comprehension-type qqestidns o

N N T

{e.g., Do you remember what his mother said when she sent him out for
R ’ N .
the groceries?) and questions which required students to reason and use
their imagination' in interpreting the'meaning of the events (e.g., What

lesson do you think he learned from this?). We Tike to look for balance

2




between factual questions_and'those which require higher Tevel

.2

cognitive processes such as conjecture, 1ogica1 deduction, etc. I
think a good balance between basic comprehension and the higher level

interpretive questions was present. It seemed clear from the"students'

involvement and eager participation that they did in fact comprehend

bl

the mater1a1 very we]] ‘ -

In add1t1on to the presence of these highly desirab1e communication

-

~patterns, it is a]so 1mportant to note that there was an absence of

what we feel are undes1rab1e types . of teacher response e.g., ignoring

.student's comments or acknowledging them in a perfunctory manner; saying

\

anything that is demeaning to a student or threatening a student, etc.
. N - a |
However, there was also an absence of. certain types of communication

v

which we consider desirable. This teacher rarely responded with what ve

term "recognizing specific accomplishment"; sayihg,_in effect, "very

good" "or "that's an excellent interpretation" etc. I do not consider

, this omission a very serious one since such_recognition‘was, in a

“sense, implfcit in the teacher's request for student's to "go on".

n Y

However, thjs teacher may want}to give same thought to the 1ssuebof$how
well he communicates to students what is prajseworthy. ‘A more serious
omission, at least from the segments of the dtscussion I viewed on
video-tape, was the absence of both I'human interest” type question§’and

questions that dealt with affect. - Although students c]eariy adentified
. \\ .

with some aspects of the stoky (the laugh of_recogn'tion when the

students were discussing how the mother told her son to'shut his mouth -
. : . ‘\ . . 4 -
\

\

1 "v({




3 a

ahd stup asking so many questions) this teacher never asked- "Did that

ever happeh to you® or “Qid you euer wor er about that“'oh "How do youu

think he felt?" or ”How wou1q you feel if you were in his spot?" Of

course, since I only saw a limited sample af this>teacherus communication

the absence of such questioqs'may not be typﬁCaT; ~At any rate,:this is
another area that he. -may want to think dDOUt in ‘terms of his teaching, 7
»certain]y‘the mot1vat1on to make the mater1a1 meaningful and relevant A-af

to the students is obvious in this teacher's ch01ce of books . T th1nk

it would be he]pfu] to press this issue and help: student S art1cu1ate

why they reacted the way they did. to certain aspects of the story oot

. Another character]st1c of the commumcatmn patterns was the

absence of peer commun1cat1on This teacher d1d 11tt1e to foster any
‘ . peer vd1a1ogue or anyhsense of grqup.connectedness by having' students
| : but]d on.and react to each other's ?deas. I think this was partly
because most/of the questions -—'even the ones requiring interpretive .
reason1n§ 7-‘hadf“right” answers, and were thus directed to the
teacher. ' |
It seems ta me that in discussing the human condftion through .

11terdture there can be fruitful use of questions which resu]t in

I I .

differing op1n1ons I th1nk the kind of th1nk1ng which s st1mu1atedvg
by peer arguments over substantive matters can be highly educative.

For example, peer d1a1ogue might have been’engendered bywasktng *
questions such as: Do you think it was right for his mcther to say

she would hit him if he didn't come back with the groceries? Nasnit B
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‘rfght-for him to beat up:those kids? wﬁy did he do it? Was his fear
of'being hit byﬁhis mo%her the 6n1y reason? Nhatkabdut his fear of
beiﬁg hurt by those kids?, etc. »Again, this 1s another area that this
teacher, depending on his.goals and priorities; may wanf.to.cu1t?vate.
Thé:identificatfon.of areas for pétentia] change are not in any way
intended to overshaddw the overwhé]ming presence of high]y'desirabTe

and often rare patterns of communication. This teacher hés exhibited

many strengths on which to build new skills.

v

\Y
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Summary of Notes based on Conference with Mr. G's Master Teacher A ' . mw
mm Patterns of Communication E | : B Relation to Goals

High frequency of responding with acceptance : Positive index to mgnuoxﬂ of learning.
and recognizing specific accomplishments. :
‘Balance of @¢<ﬂ:u and mmxﬂ:@ for information - Positive index to stimulating high
and giving and asking for logical thought. Tevel cognition.

, Frequency of correcting misinformation- _ Negative index to support of learning.
to exclusion of stimulating self-correction.
Curriculum of words from standardized wumddﬂzm Negative index to high involvement.

AR 1ists; workbook exercises on parts of speech Curriculum not relevant tc students’
L - ~e.g. identifying adjectives, adverbs. experiences.

&

Additional Comments m:a.mcm@mmﬂﬂo:m for Change - -

Works rapidly and doesn't really @¢<m:mﬂcamJWm a chance to ask.questions (maybe was nervous because
of video). Must reevaluate strategy of incorrect responses or lack of knowledge -- does not
stimulate thinking but supplies correct responses. Should consider alternate curriculum strategies

to standard workbooks. - Perhaps-analyze parts of speech and vocabulary words from students' own
essays. . A ‘ ,

=

§
3
H
;
;

O

E
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Patterns of Communication

.

Summary of Notes based on Conference sﬁd:_:1m. I's Master Teacher

xmimwwos to Goals

Almost all "presenting" thought provoking
material -- lecture format.

i

No relation to ‘child variables -
develening autonomy, motivation, self-
activated learning.

Other Comments

Poor technical quality -- require new video.

£

O

ISdati

v,

oy

Aruitoxt provided by Eic:

E
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Summary of Notes based on Conference with Mr. L's Master Teacher

Patterns of Communication xmamdmo:.do Goals

High ratio of giving and eliciting logical
thought versus simple recall of information. d:d:xd:m and ﬁdmcxd:m out, rather than

memorizing formulas.
ya

\ ’ , \
: /
Goal of High Level Cognition emphasj< on

/

Frequently give specific praise ("very @ooa=v Goal of Support of Learning.
Ve
Y - ’ 7

and endorses students responses by repeating

them. | o 3 , . \\\\(

e

-
Uses problems that were relevant to children's Goal of motivation, involvement.

experiences.
) \.\ :
Student-initiated questions. Goa)-of autonomy and support -of learning.
p _
- : . . 7 : . |
Absence of stimulating self-correction. \\\, Is this the best strategy for support of -
Instead supplied desired information. S learning? . > :
-1 - :
) . ) P \\.
Other Comments - -
. P S : :
Skillful am:mnmam:d : .k\hx///i!‘axw\

pacing-timing is excellent
students highly d:<oa<ma \\\

. Suggested >1mmw\ﬁox Self- >:cakm~m

\

Examination of mmmmddo: "answering strategy. Supplies requested information without stimulating
student dﬂ\wx\:x through vxocama for himself.

‘ : ’

A3

O

P

Aruitoxt provided by Eic:

E
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Summary of Notes based on Conference

Patterns of Communication

with Mrs. M's Master Teacher

Relation to momaw

ot

High 1mﬁdo of giving and asking for d:ﬁ01amﬁdo:
ﬁO« Togical thought.

Negative index to stimulating rim: level
cognition.

fod @)
q‘g\ ’

High frequency of support of learning
e.g. responding with acceptance, recognition,
and stimulation of self correction.

46

Positive index to stimulating learning.
Stimulation of self-correction is

especially noteworthy here.

High ratio of adult to child communication.

high involvement.

Negative index to child variables of
developing self-activated learning,’

Math curriculum not based on students’
experience e.g. real problem solving
situations involving computation.

v

zmmmﬁd<m index to high involvement m:a
motivation.

Additional Comments and Suggestions for Change in Teaching Behavior

Nice rapport with students; works at good pace.

3

May want to consider ways in which math curriculum

can be made more relevant and ways in which students can take a more active role in their own

learning.

IC

O
L




146

i Videotaping of 4th Grade IP& Class - Hyde Park Elementary
Ana]ysis of Communication Patterns

January 13, 1975

' Comments on Patterns

I. Responds with acceptfng, encouraging to children.

The teacher frequently "accepted" the child's answer by
repeating it as if saying "yes, that's a good word". She

- also occasionally said "very good" after a child offered an

answer. This pattern of "accepting" is one of this teacher's
strengths.

II. Asking "thinking" questions which offer an opportunity for

the child to use his imagination and come up with his own ideas.

A1l of her synonym questions e.g., "Can you think of another

word for happy?" are of this type. Again, this is-a plus for.the

teacher.

ITI. Addresses - children individually rather than asking questions
to the group.

-Most of the teacher's questions were addressed to a specific
child and often the child's name was used (Jim -- instead of saying
"you neXt"). This again is a plus.

Interpretation

The three dominant communication patterns which emerge are
all positive. However, one can raise questions about what did
not occur. For example, there were no instances of peer
communication, of children making suggestions to each other.
Instead all communication was from teacher to child and child to
teacher. This, of course, is partly due to the nature of the
activity. So, the important question to ask is if there are
other activities during the day which provide opportunities for
peer -interaction, and for developing children's social competence.

4

~ r?(‘;
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‘ . Personal Observations & Comments of Mr. Joe Williams and Mr. Tom Doyle
Concerning the Uses of the Aide by the Teacher

Personal Observations - Tom Doyle, COP Core Team Member
Joe Williams, Nova Practitioner

The contrasting qualities of the voices of the teacher and
paraprofessional requires some comment. »

On -one hand, the teacher's voice seemed too loud for the
number of children involved in the activity; while on the other,
the paraprofessional's was almost too soft. Both need to modulate
their voices to a level best suited to the needs of the children.

Both the teacher and the paraprofessional were too involved
with the physical presence of the IPI plan book; one held it open.
on her lap, while the other had it open on the table before her.
Its very bulk is distracting, and constantly looking into it

o

weakens the spontaneity of the presentation.

"~ While the teacher seemed to try to reach all of the children
in the group, there was a minor degree of-.ignoring one boy. The
boy, who seemed to wave as if he had the answer for every question,
did not-Have it when he was called upon. He seemed to need a great
deal of attention, and while it would be impossible to center on

‘ _ . this child alone, it did seem as if some opportunities for
corrective work with this student were overlooked:

[ p—— » you need to think more about it"
or ' =,

R » while I'm asking Mo<os for the next
synonym, you think abou’ one for ---2.,"

The paraprofessional seemed to have fairly good rapport with
the group with which she was working. However, in the presence of
a film crew and other observers, she seemed to be subdued in her
presentation. In spite of this, the children seemed to respond well
and gave the impression of a satisfactory learning situation. There
~was a feeling also, that this group had good‘peer interaction, and
indicated support for one another in many non-verbal attitudes.
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The same concern can be expressed with respect to the fact

that this was a teacher-directed and teacher-planned act1v1ty This

is fine, but the total curriculum should be balanced with self-selected
and self-directed activities as well, so as to promote the ch11d S
-autonomy, motivation, and self-activated learning. A

1

Examples of Communication Techniques

Presenting Information (%e]ow Grid)

' 5 -~ Introductory remarks e.g. "Today we'll be working
on synonyms, etc.'
- "We're going to work on synonyms in context ---

Asking Information to Group/Child

-- What is a synonym?
-- Moses, did you have one for cute?

/

H1gh Leve] Cognition

-- "Can you think of another word for happy?"

-- "Can you think of another?"

-- "Alright, Darren, can you think of another?”

-- "Do you think a person who is handsome is cute7 Could be."

Support

-- U0.K." ' ' (accept1ng) .
-- "the same or nearly the same" (extending, clarifying b
child's definition of synonym)

happens often  -- "joyful" (repeat child's answer) accepting

. -- "not bad - do you think™ (stimulating self-correction)
-~ very good (recognizing specific accomplishment)

. -- "whisper, yes, those are very good” (recognizing specific
" accomplishment) _ _

Routiné

- == "that's an antonym isn't it?" (correcting information)




"APPENDIX K

LN

™

-
~

‘
%
. ~ >
sy . |
R
. ha ]
]
f)
i 2
.
'

eRle | | 173

Aruitoxt provided by Eic: e




-

, 313N
T m.cau_x =
[€e/zel ) . w St oo
. S
. . 4w ([euJaju}) =
[1€/0€]  SONITIIS IALLYDIN =
: . - (d) (lewiayuy)
162/82] . : SONI1334 FAILISOd
’ U] sjoe} JO uoniu
{Lz2/9z . o .g02a4 10 [j22a1 ajdwis
- ‘S1A¥4 ‘NOILYINHOANI
) i gNIT334 J0
(G2/vel ) S9U0}IBA0 Y} uz:_z:r XS
. = - @
g : ’ . ) aINIEN 0 =
(ez/zzl . NOILYMIDVWI 3 91901 =
- -
e < ay sassanoud ™
(1z/02] LHINOHL IAILYNIOVAL oo
= Q T \ 7.
. an sassazoud il
mm:m: . . . LHINOHL Y1901
} (a0) soeyaq jojouiN0a ) .
ler/ou - wNoLYY W= |
s 23 ”
=<
) @31 sauALaY ontana 2
[S1/¢11 10/pue 9N}1934103Y
Ly 18 ‘ayy| [ooyas
) -J0-1n0 ‘H0jWod s Jayjo Ul o
_a:.N: 1S343INI NYWnH Sumous | 55 o
- o m - w
) NOILO344Y ‘stuo i = S
[11/otl 0} HIWHVM-SuImous 1=
=
(95)  NOILOIWYOI-413S =-
[6/8] ) ) © O INILVIOWILS =
m  iNawkstawoaar | 2
9 314193dS INIZIN9OI3Y | —
; . V
) {99) INIAIVIO | =
5/4 gNigNILX3 | =
. b4
5, N o
. . (3e) INI9VHN0INT
e/ ‘ONILd39DV
6 pied 8 pJed Lpey 9 ped g pied v Pied £ pie 7 pieg 1 piey .
(4) ONQdSTH | (¥) NSV (aiviun | ) aNods Wusy | O3uviini B (woNodsay | iwsy | () v | 300W JINVISENS
‘ : ) 01 : _ i ) d 01 - () 011HI ‘01 EE
(0 (swn je 1ayeads INQ apod)  (6) L1 iswo  (p) [l ewed  (g) (7 Jayoea]  (z) [!uonejol urpiyay (1) L7 pliyd Jejndnsed y 109lqng) YINYIdsS
, ., . _ : . G200l YHOA MIN
uewmog "M epJeg Aq padojansq . , 133415 WZ1L 1SIM 019 ° m t
. mm:.omﬁm uofjedlunwwoy - ERAR K NOILYJNa3 40 3937700 13341S HNVE m
- (39Y) T 8piS ) -8



(NOILVALIS IWVS Y04 3002 ONY 39vd NUAL) -

(o soyesado yound Kax Jog) og/6c) [6 | 8| £ |9 ls %] ef.z] 1] peo

(1z/02)

LHINOHL JALLYNISVWY

8L/l L () @douanbag uj uoljEAIaSqQ 4O UOLISOd [{92] (§) 3 auoN () J Jeup (g) (1 yiog [g) 1 esed (1) ) yoeay :puasasd ynpy 4o adky
(se/vel (JH) INIWWOI @3LYHOAY1I ATHOIH [59/19] .. (9N) 318¥009 LON
(eL/eL] (MO) INIWWOI TVWININ ‘GHOM 3NO [£9/29] \ (s-e4) 4735 0L ONOTY INIOYIY
[12/0L] . (S1) SINIWILVLS ILVUNIIYNI [19/09] (1-28) J9N3IANY OL (NOSY3d 1) ONOTY INIOV3Y
[69/89] : : (s-S) 4135 01 ININYId3 [66/86] . (1d) TYIYILYW INIXOAOYd LHINOHL INILNISIYd
[£9/99] {43-4S) SNYOHI NI INIQYIY ¥O ININYI4S [£6/98] (1d) NOILYWYOINI 9INILNISIUd
aoe|d ajeridodde Jayjo Uy gNY mojaq Anua axe -apog ajqnog . " ATNO Mmojaq £1jua aje :apog ajduis
Ajuo pieg i ay) No autel) siy} Ui siuayl yaungd -
T .
: ! , {O4)  HOIAYHIE JO 10HL =
[56/v51 . 3 v -NOJ 3AILINNd ‘HSHVH e
' . . (9P ALINILSOH Jo/pue pral
(es/za1 g . . A A : Swailiwod ININYINI0 =
[16/05] R v ) * SUaWWOD INIYA g
. v (5) T &~
\ { e
[6/8%) . woos| &
, \ @) TNS/IDOTTMONN
[£y/99] . , . R 10 ¥9¥1 NMO 2uLjeaip]
| . | (%) juswaseinooua Jo
(Sy/vh] s i i 191931 1oy =
. ‘ Rl W B | S
| . I e ERE
(ev/2t) | , cwnn] 3 |7
_ . @ NOILYWYOANI
tv/0t] ‘ IN11034H0)
[6€/8€] - _ (a0 Noissiwiad |
4 ; ==
: {dp) WEN03304d § F S
1£€/9€] . . TRz A i
P () S341S30
[SE/¥E] L. 'SQ3IN
. ) Suippry Juv._
Y Buipps
[€€/2€] . i _ ~ HOWNH =
w—t
- (Ju) (feusajuy) =
(1¢/0€] x ‘ 4 - SONII IAIIVIIR =
gd - {jeusajuy)
[6z/821 § "\ : +SONIT334 JAILISOd
. . ‘ 0] s1984 0 oIy
(£2/92 ’ - _ -Booas Jo pjeoal 3jduns
. . 'SLgv4 ‘NOLLVWHOANI
[52/52) . ‘ : e b ) 9NIT334 10
53U013r0 yiM ONINNIHL 3
: L m angwoa] =
[ez/ 2zl . _ o NonwNigwwi 3 01901 . O f
— I - - - ka
’ ’ L ) I 5955320.d =8|




K STR®ET COLLEGE OF EDUCATION | . |
WEST 112th STREET ) |

B dl

BRACE

Side 2 (BORI
Setting and B

YORK 10025 . ‘ e » Developed by:
‘Duratmn of Observation: 1 ( HE 7 XN N V) IR K) 21/2 ] (4) 36 iﬁ)'%{b 6 &M 4206 YO
Time Observation Concluded am. (1) p..{2) [36] Cumulative Time- . R
SIZE OF GROUP OBSERVED: L child (3 (1) 2™ (@ 3[1(3) 46 .(4) 7-12 (71(8) 13220 (3 6)  Whole.Class-{](7) . [3

ADULT ROLE : —
- Role of Subject [38] Role of Subject Role of Other Adult |
Check When Subject Is An Adult: o +  Re: Major Contact . " Re: Minor Contacts ~ Re: Subject’s Major Co
Directs Activity Continuously M ]2 8 [39] om
Gives Substantive Assistance: Contact Initiated By Adult (@ 12 18] [40] ] .
Gives Substantive Assistance: Contact Initiated By Child 143 12 18 f41] 10
Gives Procedural Assistance Only: Contact Initiated By Adult ~ [](4) 12 18] [42] . @
Gives Procedural Assistance Only: Contact Initiated By Ch||d 15 12 18 {43] it
Is Basically A Participant Not A Leader []1(6) 2 18 [44] )
Observes Activity But Does Not Participate oo 12 JE [45] O
Is Basically Unrelated To Activity 148 118
- «| Check When Subject Is A Child: Role of Teacher [47] Role of Paraprofessional [48]
Directs Activity Continuously - ) om '
Gives Substantive Assistance: Contact Initiated By Adult @ 1(2)
Gives Substantive Assistance: Contact Initiated By Child M3 - 0
Gives Procedural Assistance Only: Contact Initiated By Adult C14) 14
Gives Procedural Assistance Only: Contact Initiated By Child ]1(5) 1)
Is Basically A Participant Not A Leader ](6) (6)
Observes Activity But Does Not Participate 0o > @
Is Basically Unrelated To Activity Y (1(8) 1@
-~ GHILD ROLE IN SETTINGS.
Form of Activity: [49] Nature of Activity: [53]
Independent Activity {one child worki ing alone) T Abstract Activity
Adult/One Child Activity () ‘Manipulative Use of Material: .
Parallel Activity: (children working |nd|V|duaIIy in close proximity) » ~ Expressive Activity L “]
with UNIFORM' products M3 Structured Activity )
with DIFFERENT products . ™ (4) . .
Joint Activity (children working cooperatively) 1 (5) Choice of Activity: [54]
Collective Activity (group with single focus) " (B) Adult Planned As To Content and Timing:
Content of Activity: [50/51] e, obijons )
Math . r1(01) Planned Jointly By Child/Children with Adult
Language Arts r1(02) Self Selected As To Content Only - ;
Reading 1 (03) Self Selected As To Timirig Only
Creative Writing "1 (04) Self Selected As To Both Content And Timing
Social Studies r1(05) Not Enough Evidence .

- Science r71(08) - - -
Graphic r1{07) Child.Communication to Adult: [ 55] - ~
Manipulative r71(08) Mostly Child Initiated
Motor 71(09) Mostly Adult Solicited
Fantasy r1(10) Frequently Choral®
Discussion i Basically Listening
Reading to Children i (12 None (adultpresent)

Card or Board Games s r1(13) None (no adult present)
i (14 N
mlttse;gcrated (F} E15; Peer Communication: [56]
Other < (16) Essential or Likely
. Unlikely But Not Prohibited
Base of Activity: [52] [nappropriate’ "
Based on Child/Children's Real Experience J N Prohibited

. Not Based on Child/Children’s Real Experience V! Impossible {no other child in close prox1m|ty)
NONVERBAL BEHAVIOR RATINGS (check all that apply) ’ CHILD tNVOLVEMENT IN ACTIVITY [63] =
. ToChild .To Group To Adult High Attention Or Involvement In Activity -
Subject Shows Friendliness, Affection. Support {71 [57] {“} [58]  :[59] Mixture Or Moderate Involvement In Activity
Subject Shows Hostility, Anger " - “1[60] 171(6d] 1 {62]

Low Attention Or Involvement In Activity

E lKC'JR RATINGS (check and discuss all that apply in the boxes below)

»

A Fui Text provided by ERIC

‘ I Subject misses opportunlty to respond to,

Ar Avtand A ARA'A Hatalsteme . ftcAal

mlavifer Ciihinad fatle ba mrame s

Subject copes with stress situation

bl

(1) 165]

1 40

1_ DESCRIPTION OF ACTIVITY [68/76] »

obonon wmida




Patit YUl A Loalo AL
Observes Actlwty But Does Not Participate - Oom
s Basically Unrelated To Activity R (8

Check When Subject Is A Child:

Directs Activity Continuously

|| Gives Substantive Assistance: Contact Inltlated By Adult

 Gives Substantive Assistance: Contact Initiated By Child

J| Gives Procedural Assistance Only: Contact Initiated By Adult
Gives Procedural Assistance Only: Contact Initiated By Child

Is Basncally A Participant Not A Leader v

Observes Activity-But Does Not Participate

2 2 o Ty o C e L_] W}
el el lels]l (48] - 00
: 1@
Role of Teacher [47] Role’of Paraprofessional [48]
o - . : o,
{1(2) ’ @ .
(1Q) 713)
1@ 0.4 ,
0@ _ o6 . .
](6) B () 4
am : Om
8

Is Basically Unrelated To Activity

Form of Activity: [49] ‘
Independent Activity (one child working alone)

-1
! ;

(1)

Adult/One Child Activity ) (2)
Parallel Activity: (children working |nd|V|duaIIy in close proximity)
with UNIFORM products : ™ @)
_ with DIFFERENT products Mm@
Joint Activity (children-working cooperatlvely) ™ @)
-Collective Activity (group with single focus) ™ (B)
- Content of Activity: [50/51] =« .
Math S (1)
Language Arts ~11(02)
Reading ™1(03)
Creative Writing " 1(04)
Social Studies . ) . 71109)
Science : ‘ o 1 (06)
Graphic r1(07)
Manipulative : [ (08)
Motor . : [ (09)
Fantasy - £ -
Discussion ()
Reading to Children - 1(12)
Card or Board Games (13
Music . r1(14)
Integrated Ti(19)
Other 1(16)
Base of Activity: [52] .
Based on Child/Children's Real Experlence . )
Not Based on Child/Children’s Real Experlence » =1 @)

~ CHILD ROLE IN SETTINGS "

- 1@

Nature of-Activity: [53] -
Abstract Activity
Manipulative Use of Material:
Expressive Activity : ,
~ Structured Activity ) ‘ : °

Choice of Activity: [54]

Adult Planned As To Content and Tlmlng
with NO other options R &
with other options

Planned Jointly, By Child/Children with Adult

Self Selected As To Content Only P

Self Selected As To Timing Only :

Self Selected As To Both Content And Timing

Not Enough Evidence

Ghild Communication to Adult: [55] . °
Mostly Chjld Initiated

* Mostly Adult Solicited 1§
Frequently Choral . ‘

- Basically Listenipg .
None (adult present)
None (no adult present)

Peer Communication: [56] v

~ Essential or Likely
Unlikely But Not Prohibited

Inappropriate i P ,
Prohibited - ¥

Impossible (no other chlld in close:proxmlty) <

NONVERBAL BEHAVIOR RATINGS (check all that apply)

CHILD INVOLVEMENT IN ACTIVITY [63]

_ To Child  To Group .To Adult High Attention Or [nvolvement In Activity

: Subiect Shows Friendliness, Affection, Support [ }[57] [71[58] ' [59] Mixture Or Moderate Involvement In Activity
Subject Shows Hostility, Anger . 1[60] [6}] m[62] Low Attention Or Involvement Ia Activity -

- BEHAVIOR RAT!NGSfc'heck and discuss all that apply in the boxes helow) ' . " e . :
Subject misses opportunity to responq 4o, Subject copes with stress situation *- (1) [65] DESCRIPTION OF ACTIVITY [68/76]
clarify, or=extend a child's thmkmg ;164 Subject fails to cope with stress situation..: :(2) :, '

. LY . ‘ . F
Subject acts in way which contradicts .| Subject disrupts ongoing activity "1 167]
.own words - i7166] C
1 . U
j ' - )
’ ir-;n? Position Of Observation In Sequence (- )[77/78] Card
’ - » o N R
- B - \;

3 =
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Jacksonville,
Phone 633- 6030

i

ELEMENTARY SCHOOLS 1974 - 1975

m T

Name

“Ruth N. Upson

Love Grove

Lake Lucina
Holiday Hill
Justi?a Road

San Mgtéo

Merrill Road

Loné Star
Ft. Cargline

Gregory Drive

' COORDINATOR - ANNE MC CARTY - R

Phone #

389-3253
724-8351

TH4-6777
725-5211
Th4-1155
757-4766

‘7hi-b12e
 725-0411"
7U4-2566
771-7455°

Principal

Janice Brown

EStherﬁMcLaughlen
Elaine Davenport-
Mildred Marshall -
Thelma.Ritter
Alice Thorburn

Barnell Richardson

Walter Middlekauff

‘Ennis WOodley

Raymond Willlams

Room 11

Florida 32209

Master Teacher
Frances Creﬁs /
Morag Kaufman‘
Al Grasso
Shirley Jones
Betty SmithA
Mary W. Floyd
Mabel Codding

Clara Johnson

Louise\FulghamA

Lucy Livingston

- COORDINATOR ~. HORTENSE BREWINGTON - Room 7

Thomas Jefferson
Garden Cilty
Southside Estates
Hyde Park y
Cedar Hills

Jacksonv

11le Helipht

781-5566
764-6900
72%-1212

- 388-1982"

771-0606
751-0323
733-0922

T71-5959
771-8011

Irving Huffingham
Edwin Brown

Fazill Dean

Mack Barnett
Helen Torbert‘
Dr. Frank Taylor
Marie Patterson
Cecii'Allison

Jane Patterson

Mildred Goldman
Margaret Mathis

Elizabeth Scudder

"Lucille VWade

Annie N. Smith

" Evelyn Wells

Mell qtuart

Marty Collins

- Oregon Lybass

170
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(Group C)
School # Name

ESAA BASIC PROJECT # 4951

HARRIETT A. OGILVIE, SUPERVISOR
1741 Frahcis Street,
Jacksonville,

Phone 633—6030

SECONDARY SCHOOLS 1974 - 1975

Principal

' COORDINATOR - VERA DAVIS - Room 7

Master Teacher

Room 11
Florida 32209

151 Y,

Subject

92 Paxon Junior
786-2320

96 Ribault Senior
T64-0546

153 Stanton Senior
35u49015

~

. 155 Northwestern Jr.
- 765- 3951

212 Ribault, Jr.
‘ 764-2426

Holy Rosary
7656522

Bishop Kenney
398- 75“5

Ralph W.
Alvin G. White
Ben Durham, Jr,

Edwin H,

Nathaniel Davis

- Sister Mary Elmer

Mr. Edward Bristoe

Patterson

Lawson

Annette Prime

Anne Berg

Robert Lentz

Helen McAfee

Anthony LaBello

Lucy Archer

Rose Powers

Doris Thornton

Vivian Byrd

Helen V. Peska

Christine Robinson Mathematics -

Mathematics;

Reading

Mathematicéf

Reading

Mathematics:

Reading

Mathematicsi
Readl ng - i

/
-Mathemati ¢s

S
Reading 1
\
"
i
|
and Reading

Christine Robineon Mathematics%

and Readingi

i8R0
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ESAA PILOT SCHOOLS

School #23-Norwood Elementary 764-4580, Shuler P. Cox,Principal-Doretha Haynes-Master Teachg

School #70-North Shore Ele. 768-1100, Michael Halperin,Principal-Anne Holland-Master Teacher
& . 4 S

School #91-Forest Hills Elem. 765-3301, Edna Bell, Principal- Janet Twitty - Master Tcacher |

School #220-Harbor View Elem. 768-8239, Drﬁquoyd‘péker,Principal—Flora Gore - Master Teached

|
¢

St. Pius Catholic School 354-2613 Sister Catherine, Principal

1470 W. 13th St. : : -
Jacksonville, Fla. 32209 * Kay Kelly - Master Teacher -

~




APPENDIX M

o o e
l - &"J»u

FRIC  ° N /,;

Aruitoxt provided by Eic: [




S \%Z@@_Ml’ é’r 4

‘o .
AN ) >4

TO: . = master Teachers and Principads

FROM: “  Vera Davis, ESAA Basic Skills

SUBJECT: BRACE Inservice

DATE ; March 27, 1975

Please observe the schedule below carefully. The
schedule involves tasks which must be tonpleted before
the April 11 session with Dr. Mayer:

Master teachers in Reading will meet on Monday, ~
April 7 at 9 A. M. at.New Stanton. We will meet for
one hour in the new ESAA office near the guidance suite.
At 10 A. M. until noon the BRACE tapes of each classroom
will be studied. Joe Williams will be there to assist

~with this part of the session.

 Master teachers in Math will meet at 1:00 P. M. on
the same day (Monday, April 7) to view their tapes.

The purpose of the previewing is to prepare for and
conduct conferences gs planned with the classroom teachers

‘whose classes have been observed.

The schedule for the léading up to April 7 is as
follows: :

Monday, April 7 - All Master teachers preview the
' BRACE tapes. '
Reading - 10-11:30

Math - 1-2:30

Tuesday, April 8 - (Tony LaBello, operatdr)"'
" Morning Video conferences with
M7T,an§‘G/T at Northwestern. .

e o Afternoon Video.conferences with

M/T and C/T at Stanton.

v 83
N
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N

Wednesday,-Aprii‘Q - (Williams, operator)
v °. Morning Video conferences with
. " M/T ang C/T at Paxon Jr.

Afternoon Video conferences with

M/T and C/T at “Holy Rosary.
Thursday, April 10 - (Lentz, operator) _ ' @;
~ %‘*ﬁo?iﬁd X}'%"eitcﬁﬁgiﬁfﬁcii.mh
- Afternoon Videco conferences with
i H7T_§HE_EYT at Ribault Sr.

-

) \

N Friday, April 11 -  Meeting with Dr. Rochelle Mayer
‘ at/Darnell Cookman 1:00-2:30 P. M.

If adjustments need to/ge made 1n the schedule we will
do this on April 7 at Stanton.

. , . ' _ Sihcefcly,ﬂ,
“' ’ ' . : | ' Ld&#b Dvv i

Vera Davis

&

. 6.33-6030 .

633-6075 (Extension #7 in room 7 at Yvonne s desk)
354-0750 at home
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™n: The Duval County School Board ‘ :
VIA: _John T. Gunning, Sppcrintcnﬁcnt of Schools
FROM: Donald W, Johnson, Associate Superintendent, Curriculim ’

SUBJECT: . PAYMENT OF STIPRENDS
DATE: SJanuary 20, 1975
R
RECOMMENDATION » *

That the Muval County SchSQl.Board authorize the expenditire of
Professional Development funds not to exceed S990.00 for the
payment of stipends to not more than 20 elementary certificated
personncl from John Love Elermentary School and 2 Title T tcachers
who will attend three "Saturday workshiop sessions on learnine to
uSe Rrace, an Instrument for Svstematic Observation of Verbal
Communication and Behavior in I'ducation Settines. The Workshops

will be held during the sccond semester of.the 1974-75 school
year. '

EXPLANATTON:

The workshaps are designed to train classroom teachers to'use the
Brace insrrumemt which provides Quantitative data on what is oh- .
scrvable during a specified time span -- in cffect, a "photopraph'
of the classroom. The workshop will result in the interpretation of
the findings and their implicatiens as they relate to educational
goals and preferred teaching practices, the inpact on children's
learning, and the tcachers role in the classroom as it pertains to
paraprofessionals. '

@
Recommended by - Requested by:

il

John T. Cunning - _ M.SU /L /Greex, Nitector
Superintendent of Schools Curriculum Services

Approved by:

, ﬁBnaIﬁT?..ﬁﬂﬁiﬂix,‘?Fiiﬁ?ﬁi?
Superintendent, Curriculum
FRSIA
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VIDEOTAPE TRANSCRIBING

SCHEDULE
EVENT

1. Introduction

© 23 -272 - .
2. Explanations \ .

280 - 391
3. Panel

) 632 - 836
Total

4, Training Session #1 - John Love

45 - 215
,250 - 316
411 - 428
485 - 505
615 - 650 .
- 695 - 700
745 - 755
975 - 955

Total

5. Training Session #2 - John Love

16 - 50

200 - 215
250 - 265
380 - 392
416 - 425
490 - 505-

NUMBER OF FEET

~

249

m

204,

170
66
17

20

35

" 10

10

333

- 34

15
15

12

15

156




Y . .
Vs L ' . T
ar ' 5. Train%ng Session #2 - John Love‘<continued) o
() 830 .- 350 ,, ¢ . 20 '
867 - 878 | | 1
"~ : Total J :;Lgl_
.‘) . “ ‘
6. Pre Video Classroom Tapings - Ribaylt dunior -
Dane
. | 22 - 46, o E R £
’ 78 - 90 ,’ I P
107 - 120 | 13
140 - 155 15
s 250 - 260 - 10
300 - 315 - , 157
. 360 - 388 . . T g
e"4 ' ST & Total 9
- ol o o
_ i 432 °- -445 S 13
: : B~ . .
R 495 - 505 | o 10
531 - 536 | | 5
. Total .28
7. Pre Video - John Love
Carr ‘ \
-5 - 35 ; ‘ R 30 -
70 £ 80 s S0
180 - 188 R 8
| ‘ Total . %48 -
3 . l
o o T ) | - RS




0'Brien.
260 - 285
305 - 320
365 - 375
o

Mankfn
405 .- 420
445 - 456
490 - 505
Meeks

610 - 640
680 - 700
725 - 745
One-to-0One

" 840 - 945

o

Pre Video - John Love (confinued) .

Total

Total - -

* Total

™

@

=
L8

30
20
20

A

Conference - Dr. Mayer and Débbie Carr

105
105

Group conference and feedback session with VeraADa?is

and ‘-master teachers following. their one-to-one conference.

12 - 100
145 - 180
208 - 230

1255 - 270 .

292.

v

- 88
35
22

°

15

"158

T




Group conference and feedback session with Vera Davis and
master teachers following their one-to-one confererce.

328
. 365 -
+ 4
427 -
518 -
~ 550.-
635 -
685 -
760
828 -
853 -

338

390
450

530 -
570

645
700

770
838
860

<«

1

Total

Post Videofapings - Ribault Junior’

Dane

25 -

55 -
.. 10~

T 154 -
e

205 -
- 260 -

+ Wall .

320 -
340 -
‘360 -

180 -

35
72

140
71

190
215
280

330

345
375

/

" Total

°

159

10
25
L3
S 12
20
10
15
10
10
7

310

(continued)



~

3

| 10.  Post Videotapings - ﬁibau]t&ﬁuh%or
‘ | . Wall (continuled) |
389 - 400
425 - 435
520 --540
- - 565 - 575
- - 580 - 585
Total
‘11. Post Videotapes - John,Love |
Mankin.
63 -.75
80 - 85
122 - 145

Total

Carr L
279._ 285

295 - 308
1332 - 338

354 - 358

oo 382 - 402

12, Post Videotapes - John Love

| Q‘Brien '
o 59 - 70
N
| ,\\, 82 + 100

® 108 - 120 -

Vi
.‘)y

12

23
40

n o
12 B
12 |




o

. © 12, Post Videotapes - John Love
0'Brien (continued) |

- . 170 -180 B 10

: 203 - 220 . - | Y
° 280 - 260 . | ~ 20
‘Total = 82

Meeks o |
505 - 505 - | , | - 20
540 - 550 .. - 10
¢ ‘\‘ : | . } : Total 1 ‘. 30

® " Voo Y e o FOOTAGE

2,147







THE DUVAL COUNTY SCHOOL BOARD

:i | ) " 1_, | :

ADMINISTRATIO\I BUILDING .
1QEQQEWMNXKXXKNKN§&NMXNKRXQQN@@Q@EGCQQM&KYNN(X'

1741 Frances Stre Tack ri E 29 T g
,}1. TANCes ﬁ%gq;dmmﬂ&ksonxllle, Florida 32209 | .
- L ' o SUPERINTENDENT OF SCHOOLS \ e
BOARD MEMBERS e . : . e e
. L . ) Huc_,:h Schulman | - . ‘ Tt . ’ - o
Wilbam E. Corter, Chauman - . JMrs, Gene Malier B Wilhom S, Mathias, Jr, - ) .

Wendell P. Holmes, Jr., Vice-Chairman o James S. Hornsby

May 9, 1975.

- Joseph t, Cullen

" s, 0. kavlln Asso. in Practicums and T
- Case Development ' ' ' .
’\‘ovq Unlver51ty ‘ , A o : P o
College Ave. e B ' S L «© "
Fort Lauderdale, Florida 33314 ~° . " ' . - :

Dcar Dr Kaylin:

I . o

As director oF currlculum services in Duval County, T have been
'requested by Mr. Joseph H. Williams, .a Nova Unlver51ty nart1c1pant to-
give an- out51de evaluation of his f1na1 thebls._

-,

oo,

Mr. Williams showed me the pre&ammnarv proposal for bls prowcct

and. kept me informed of ‘the- -step-by-step developments that occured as - ‘m';‘i
he proceeded with the organization and e\ecutlon of hlS work as well o
as ‘the final collcctlon of data. 7 ‘ ‘ L e

'T have reV1ewed the cornleted pro1cct and I am. plcdscd to rep01t

. that I am deeply. 1wpressed bv the positive results of this study.
From the collected data, as well as the enthusiastic responses from’
the téachers involved, I am willing to recommend that a staff develop-

v»1n the list or 1ts graduatcs.

ment program.along these LJan—be~cen%&ﬁaeé~£1rou~hou1_the xstggh*ﬁgw%NN*wé; ‘
fecl there OYlStS a definite need for 1t at the present, tlme . . LT

1 bclxevc that Nova has cause to bc proud of hav1n Joseph Williams . .

e

-

C " Yours vcry truly, B

A

:¢k, Director

o Curricujum’Services -




THE DUVAL C@U 4IY CHOOL BOARD

K - ADMINISTRATION BUILDING =~
o ) R . s 1‘325 SAN MARC’O BOUL_EVA'?D,“JACKSONVlLLE, FLORIDA 32207 ‘
. - - o ‘ o © N T GUNKING

SUPLRINTENDENT OF SCHOOLS

L

o BOARD MEMBERS
o . ' ~Hugh Schulman o . . - .
o A L . - Wiiliom £, Carter, Chairman L Mrs. Gene Mifier + . 7 Williem S.g‘}v\mh.as, Jr.
A L. ) Woenzieli P, He!mcs, Jr., Vice-Chairman James 5. Hornsby S * Joseph L. Cullen
. . : . . . v o
- - ' o _ ' . May 9, 1975 , y
® e N L. . ) - . ) . : ) . . . ‘ . o .
E © - i . . .
v , - Mr.. Sam'O.,Kay]ini‘ _ A
oo - Associate 1in Practicum - -
and Case Stud1es : -
Mational Ed. B, Program . - - - e .
‘Nova University , o T
Fort Lauderda]e, FL 333]4 : '
o Dear Mr- Kay11n o A . T

have just comp]eted a-final review. of a study comp]eted by one of
your Nova Un1vers1ty part1c1nants, Mr. Joseph H. d11]1ams. ’
- S Mr U1111ams requested fie to serve .as one of his. eva]uators at the e
' ' 1ncept1on of his project, since many of the schools. 1nvo]ved m the study .
are under my' Jur1sd1ct1on. : :

L From tne £ield, T have rece1ved the n1ghest pralse for Mr. Wi liams'-
. p]ann1ng and’h1s work toward making h1s study mean1ngfu1 to the part1c1pants.

; A study of the data col]ected and the conc]us10hs reached by your
-~ candidate indicates that his study represents a viable base for future -
staff developmewt along the same lines.  The néed exists, and in my op1n1on,-,v
Me. Williams' work has shown pos1t1ve Aindications of one method to meet its

Very truly yours, Lo

4@@4

John A. Geilen
: Genera] D1rector Curr1cu]um

.

JAG/mub.

S i
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vr. Sam 0. Kaylin :

Asspciate in Practicum _— : : , ) o
and Case Studies - 3 ’ o ' LT e
“MNational Ed. D. Program : ‘ o S
Mova University -

Fort Lauumrda1c, FL 33314 {‘ o B, e o o

_;Dg§r1Mr3mbay11n: . e . i
As pr gram anazyst and coqsu1 arm at Bank Street College-oF -
.~ducau cii, 1 have been requested by Mr. Josepn H. Williams, a e T .
.Vva partiggpant, to rencer an ev i_q._ n o7 his haxi 11 Practicum?.
I iave closely observed the entire project as a consultant e
and eanalvst from the initial developrent Ln CU\n Lh” c\mo1aL1 one -
of ~the final analysis-of datd collected. o o ‘
- I'have evandth the complebeo prabticum "epor“ and I am Y
p?eased to state trat in iy opinion, the resuits arc exire me1/ T .
sdgniticant LT : : ' : o .
oL, ~ r = e S .

s e o e . AN S
#e. tliiTiams “should be Commended TOr his enthusiasm anc
o:oa117uu1qnu1 a01111y in' the e“bcut1on of w1~ Waxi 11 Practicun.

R
- L B . .:fi,':"
Sqnpere]v yoursa«“;ﬂ .
RN ’ o ’ . w'} ‘ -
_ . B e
Yoy /(/ e Q/«. w” e e e .
o . Dr. ‘ROCPFIWE fayer ‘
S - 5 -
S u rogram Analyst Associate
4 <l : e Bank St”G“L Co1leﬂf oF decau1on

“t : : . . ‘ x B
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