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TEACHER TRAINING STRATEGIES
do.

RICHARD O. PETERS, ED. D.
0.

TODAY, the training of American teachers c'an be grouped

into two separate = but integrated strategies of intellectual
1-
and skills development enrichment; namely, coilege/unlversity

courses and in-service workshops.

COLLEdE/UNIVER'SITY URSES.

In recent years colleges and universities have developed

teacher training programs.;and-graduate courses which.armore-

relevant to the needs of neophytes and veterans of the pro-,

Cession. With the advent of in- service training/enrichment

.progrAms and state accredited ,commercial workshop programs,

institutions of higher learnig have been, of necessity,

made aware of the need for them to directly involve their.

facultiei with practicing. teachers and to expos themselves'

to the day-to-day happenings of the classroom.

In New Hampshire,. the State Education Department, Concord,

'has intrOdtd'a.program of in-service staff 'development Which

becomes effective in September 1975. To summarize the pro-

posal, school supervisory, unions will be deledated the respon-

sibilit.ofiteacher recertification: Each system must crea4e

a five year staff development plan - which must be approved

by he state. Each staff development committee can incorporate

several enrichment strategies into its five year plan. This
1.

local system license to recertify-professional educators puts

collegds and Universities into direct competition with workshop

programs and commercial orgAnizations for the attention and

financi,a1 support of teachers..
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IN-SERVICE WORKSHOPS.

"Within the past decade, the quality and orientation &
teacher in- service education workshops has changed of or the

better.. Until the mid-1960',s; .Workshpp agendas andpredenta
° / % 4

atibns were'gdnerally prepared by administrators' - without

concern for the interests and needs of teachers. The result -

a well developed. workshop program on paper but ineffectual

arid lacking participant enthusiasm.

With'the advent of.Title III projeots, a greater attention

was paid to the deVelopment of in-service w9rkshop programs.

'yhich not only exposed teachers to innovations but captured

the u4ncy of their. aai=to-dayclassromi needs.

The pulrpose of any in-service workshop program is three-

fold:

1. the educational enrichment of teachers,'suRervisors,
curriculum specialists, and adAlnistrators.

2, recertification credit...

3.'Sdirect,teacher.involvement'in the decision-Taking_
proc'ess.of the School system.

6

The 'success cif any workshop program is depndent upon

the'degree to which it directly. involves the classrooM 'teacher

and meets his immediat - as well as long range needs and'..

interests. 1

The advantages of in-service enrichment programs are

several.

.
1 Richard Peters, "In-Service Workshops," THE COMMON, Ndw England

Program in Teacher Education, volume 1 number 5,'June 1973, pg.
Ow'

f!



1. Locally developed in-service programs usually .involve
cl.assroom teachers in goals/objectives development and
program planning. Thus, these programs' are attuned to.
the real needs an4 concerns of classroom teachers.

r

.2.: Local school sys ems can assess the needs of their staffs
moft readily than cad institutions' of higher learning

-. which are physical y removed from the classroom setting.
Thus, -in-service p *rams can te deVeloped'which meet
immediate needs.

3. Commercial workshops must'bp attuned to the needs of
syStems - if they are'to successfully compete for
financial support. 11111u6, these firms can enlist the
taienth of Well-known-specialists and experts in.
attempts to help edqcator8\improve their instruction.

. The philosophical basis of in- service workshops has
a dual character; immediacy and relevancy. Thus, pro-
grams are developed which meet .specific needs and can
be conducted at a point-in-time when most-advantageous
to the learning process of:teachers and student'.

The key to the success of teacher*trarining proms is'
tQ

proximity: that is, the degree (in spacial relationship and%
hours) Of direct trainee contact with the real world of the

)

classroom. ,Aspiring teacher trainees cannot be isolated

from school c3;assrooms until the student thing. ordeal 'of

the junior or senior year. College'studemts should be exposed
4

to aspects of classroom teaching very early in career preparation

specifically during the fretpman and sophomore years.
P 1.

In the early 1060's, the Florida State University,

Tallahassee, experimented withsing the FSU laboratory
.0
school as a prp-ttudent teacher assignment training center.

During the junior year, students in'social studies education

were assigned to dab school classes for 'bit' teaching

experiences. Following the concept of micro-tehching d'velc'ped

by Dwight Allen at Stanford University, the Usual 'bit'

teaching tour-of-duty averaged about ten weeks and these

7
2?
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e

classroom experiences_ were reatedto'campus oriented,pre-

student teachirig seminars. During the ten Veelcsof residenci

at the lab school, eaeh.studentwas exposed toand'exprienced
.

. to
i

..

nearly every aspect\ of daily teaching chores. Thus, each

student was able to develldp an awareness of the totality of

the teat ng prOcess prior to being,assigne0 to a school-for

senior year practibe teaching This exPOsure.prepar:es the

individual for the final pre-teaching test; student teaching.

1

44
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THE 'SCHOOL DAY' CONCEPT

RICHARD 0. PETERS, ED.D.

TraditiOnally, the school daY.has been viewed by school

boards, school 4dthinistrators,teachers students, and parents -

as well as the general community - as five to seven, hours,of

direct teacher-pupil contact time; contact time -Primarily,

restricted to the dlassrooth. Although,"with the gainim popularity
4

and increased use' of field trips, ;tudent.walk-throughs,. and

nature hikes, direct teacher-pupil contact time has been
c4.

extended outward from the Classrbom to include the outs-of -doors
.

.

%and community resource -sites..
! . -

With the advent. of experimental education projects (e.g.,
.

1 .

Title III and.NationaI Institute/ of Education), an emphasis

has been placed on teacher involvement in curriculUm develop-
.

ment and team teaching/planning. Thus, with the for.

direct teacher%involvement in the creation and4implemehtation
e

of instructional programs, the 'school day conc ept has ,taken

on a new meaning.

No longer can the schooil da'y' be perceived and defined

..2

as classroom-related teacher -pupil ,contact time. The increased
.

seryices expected froM teachers (regard.ing'lesson planning

and program development) requ res that teache7rs be freed during

the school day hours to me't, discuss, and plan activities:

There are several ways by which certified teachers cap be

released from teaching activities to become involvedAin program

deVelopment and'in-service train4ng.

1. The hiring of certified teacher aidsc(de ree graduates)
or the creation of a pool of certified 'short duty"
substitute teachers. 0

9 0
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Modular SchedUling

3. Early student dismissal.in theafternoon.

A. Planning ,and in- service meetings scheduled prior to
the start of school in the morning.

One thing is certain. Teacher's meetings and in-service
o

programs cannot ..be scheduled for after-school hours late in

theafterno/oil --and hope to be highly.suocessfUl%nd rewarding

experiences for those-involved. Teaching is a psycHologica.*'lly
,

draininglf not physically exhausting, job: A teacher

spends a full day in_the classroom cannot be expected to be

,,.

energetic and enthusiastic about after - school activities that
o

require, their attention and alertness until five or six,i 1
,

4

the afternoon.

Teacher training programs must be so geared and:&liented

so as to prepare teachers who perdeive the newly emerging

. ..

concept of the school day. liolongr ;can teachers be-trained
.

.
afici prepaPed for the teacher -pup 'il contact stereotype: of the

e

past° Thuk4 the bui:den of 'responsibility 1.8 upon colleges

and universities to 'develop an awareneSs)of.tHe nature and

roles of teaching %- in the 1970's.
'

b
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THE UTILIZATION OF ENVIRONMENTAL. RESOURCE FACILITIES

IN AFFECTIVE, AND COGNITIVE LEARNING PROCESSES

RICHARD, 0, PETERS°, ED.D.

With the current emphasis on environmental arid-vocational

(on2the-job training) edhcation there is a need.tO
iss."

at the world outside the confines' of the school; specifically,

look anew

4 the "natural and sotfal" 1 environmental phenomena Ound- within

k-N
any given geographical area.

1

Those new to'the teaching profession, as well as veterans
.

of the classroom, shduld
.\

develop 'both an awareness of anl.f

nsitivityfot' those natural and social (maff-made), elementp
.4- / b

a' given life-space rezion whtbh can be used as drfeci,ive,.

-
cogative, and/or psychomotor oriented 2 learning and, enrich-

meat sites.

Ideally, an environmental education prograM brings

attePtionyto the,, totality MAN!s,44i4 This totality
.

.inclUdes those envdronmental;phenomena which effect and in-

°
fluent e the attitudes habitscognitikve,learning,.and values

of each and every student.

Vocational bdutation prlOgrams4which eniphasize on-the-
.

.

-.job training can capitalize upon a rich resource of available .

_ .

community facilities. For those schools that cannot duplicate "
.-,,..

.
.

.,

the. facilities and human resources of social enterprises4e.g.;

manufacturing plants, Detail stores, hosiAtals, banks, libraries,

an awareness of existing fdcilities is the first-Step-to be

taken in locating students at these work'sites.

I Richard Peters, "Urban Environmental Education," THE JQURNAL OF
GEOGRAPHY, volume Aumbe-r 4, April 1971,6.pp. 1,96-198.

2'Taxonomical domains are explained in Bloom and Kra:thwohlis-.
TAXONOMY OF 'EDUCATIONAL.OBJECTIVES°- HANDBOOK I: COGNITIVE
DOMAIN and HANDBOOK II: AFIWCTIVE DOMAIN, David McKay Company'
New York, 195.6 and 1964. /
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NatUral and 'social environmental phenomena can be
t

. . .

, . . .

related to each and every academiC and. enrichment aspeci
Y

. / . .....

'of the instructional curriculu-. .:For example, matural,
.,

.
, .

. . -
phendinena (e., forests, lakes,mountginS,. and rivers )

L... ,

, o-----

.

lend. tlyiemSeXyesto biologibally-oriented ,science studies
A . .;''\

)1' social studies- oriented geography map.wbrk, and mathematics-

oriented surveying. Social phenomena (e:g., buildings,

.commercial_ enterprises,' librarips and museums,'I-ecreationai-
,

facilities, and service agencies)" can be utilized in

msthetically/architectiAllyorientedart and_music classes,

social stimiesoriented anthropology and sociolOgy.classes

. '

economics..-classes, lanFtwe arts, methetatics, etc.
4 ,

Thee, are several way 'be which teacher training
. A

.

'institutions and,in-service programs. can explise tducators.t6
4

environmental phenomena and broaden their awareness of .

exiStMg facilities:
\ N.,

1. Field trip tour& t9 local natural and social
environmental settings - and resource facilities.

2. `Vicarious`exposue to life-space phenoIllna via
\ Tilths, slides, and /or video, tapes.

3. Datrip and overnight trainint Sessions ,held
at natural sites. '

4. Map-oriented environmental studies. °

5: Environmental phenomena.-oriented resource people
vigat classrooms and teacher training clases
'to discuss site characteristics'ana to elaborate
upon existing levels-of-cognition,

Once the natural and social phenomena of a' given area '

7

have been identifie , there is:a need to characterize and
.

describe the instructionalvalUe of individual eites Thil0



cataloging of.site phenomena can be compiled into'a ,esource

a N./
document and.distributea to classroom teachers.

InN1968, the ESEA Title III -Operation EPIC pro4ect;

Experimental Progiam In Curriculu, Portland, Maine, developed
1/4

'a success-oriented instructional program for students. in

'grades 7-9. Student awareness of and exposure to comMunity

environmental phenomeria was an-Important aspect of.the

program's philos-ophy of learning of students. During the

1968-1969 academic year, 108 community xesource sItes were

_ k
identified and visited in the Greater FOrtlan d area Each

site identified and toured was cataloged for teacher.0

Prior to a student tour, the site was visited by EPIC
-

1Arsorinel,and deseriptive'data collected. In tuTn,

description . was developed and the instructional value of

the facility Was related to each academic area of the cur=
. . .

riculuM.

Field trips expose4tuden to real-life situations

and to the day-today experiences of community_meMbers,

wide. variety of natural and social'phenomena ekitant 'Outside
.

the school canbe skillfully utilized to-expand and e rich

the learning resources, physical plant facilitieei.and.in-
0.

struCtional rogram6 of a given school.

In order to maximize the instructionalvalue of a

given '61te, 'theteae4er.,must be made aware-of both its

existanpe and charatter This .awareness can only tome

aboutsas a result of a conscious, well-organized, and planned

program'f exposure and experience.

13



THe,' STRUCTURE OF'' ILLULAR LEARNING')

RICHARD 0. PETERS, ED.D.

In the flnal analysis, all formalized instructional
,,

7. , d ..

systems and pedagogical'Strategiescan be reduced to a
i

co,mmon,denominator - personal interactions.
v.

There are several aesthetic and'personality qualities

"'which directly4affect and 'enhance the learning procerss; student
41, kk,

and teacher philosophies of education, the,sOcio.Leconomic

backgrounds of students and teacherg, the profeSsional prepara,-

tion of teachers, student preparation in various academic areas,

Student and-teaP4r abilities and skills, and theclassroom'

atmospherd-s well as organization.

The learning process consists of two interrelated

pheOmena; what I refer to as primary and secondary, cells.

These identifiable cells interact constantly to 'form honey-

combed complexes. While primary cells are directlY related

to the compentencies Of Instruttiop and learning,, other cells

iprforM'secondary functions that enhanCe`and reinfOrce affective,

cognitive,gand motor sisills development.

'PRIMARY LEARNING CELLS.
,

The environment of the Primary Learning Cell (PIC)

consists of the day7to-day interact4.ons of students and
.

.teaPh s as well as students and students within the
P

conffnes of the self- contained or open classroom.
f '

o

Primary LearnihgCell Interaction' Model.

14
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4

Primary learning cell interaction( ). can occur in -a

multiplicity-Of instructionaIsettinp;- the educational

generalipk or Specialis in a' self - contained classroom, c"

battery of intra- or ter-disciplinary.specialistS in a

team .teaching s,ituation, or academic anIrezthetii-oriented

enrichment teachers.iri 'large gro sMalligroUp; or indivi-.

alized instruction structures.

6

SELF - CONTAINED INSTRUCTIONAL CELLS

0

INTEGRATED INTERDISCIPLINARY TEAM INSTRUCTIONAL CELL',

INTEGRATED SELF-CONTAINED INTERDISCIPLINARY INSTRUgTIONAL CELLS

Sensitivity,'the keystone in the hie1archy of inter-
.

personal relationships, determines the degree of success of'.

Primary Leareing Cell activities. -Students andlpeachepz alike
*

must cultivate a sense of empattly for )the 'humanessl of the

15



other'SELF. Mutual sensitivity can result only if- and -when

students and teachers.discoyer and'learn together; when they .

share common goals,, inquire cooperatively, and respeod the

dignity and worth of one another.

SECONDARY LEARNING CELLS.
N.c

There are several devices and qual,ties which can
O

dire9tly and i irect1N.00fectand'influence-the learning

process. Among these phenomena are instructional hardware

.and software; fipancial-resOundp,s,. educational philosophies,

community and, interest group support, .and physical plant

facilities.

1. Instructional Media Cells. A variety of audio-

visual'media hardware and software4devices can be utilized

to affect and enrich the learning process which takps places

in the Primary Learning Cell(s).

Chalkboards

a

a

-INSTRUCTIONAL MEDIA CELLS MODEL

Media hardware and software-devices s ve the function

of gvailability. The prime value of Instructional Media Cell

`devices lies in their accessibility for utilization by students
;1

16
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,

and teachers whenoilOst advantageoUs to the proces

inqUirY and skills development.

Careful consideration must begiven to theuni ue,

''haracteristics of each IMC device whey attemp inE to

identify and utilize Mediahardware and softwa , Filth,

. .
. ,.

. -
for example, can haVea. marked effect ..on le rn,ing while,

at the same time, other; devices and technipep affect 110. .

. .

measurable, change in student behavior' or coda itj.v9 enrich-,

4;
'ment.

A .

Researbh *studies indicaie that'alms britlg learners

Into direct contact with objealve of real life and Produce,
:,bp

impressions of direct experiences. .KnOwltonandtTilton

found that films have la marked- effect on6tudent.retention
t,

of knowledge of factdal material The incluDion of color and

natural sounds provide a close approach to subjective reality

in a vicarious situation. Studies'conducted in 1933 indicated,
that the-1.1Se..Its, as an-intregal part of classroom instruc-

tign procedures, affect metre' permanent learning of 'factual infor-

mation an0 more-iriermanent mental reactions O1 a thought variety

than do methods of instruction in which.nonvisUal material is

predoMinantly used' or in which therp.is'unqrganized use of other
0

visual aids.1

The conceptOf individualized instruction and its app.licatio
a.

to the learn4 process requires that ,students be prepared to

critically - evaluate and-utili2e instructional hardware and'software

1 Reference made to THE UTILIZATION OFTIELD TRIPS AND SOUND FILM
SIMULATIONSIU AFFECT STUDENT COGNITION AND CONCEPT DEVELOPMENT,
Richard Peters, University of.Rochester, Rochester, New York 1971.

-. UnPublishededectoral.thesis.
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deviceS on an independpnt studiCbasis. The individual student

must be properly prepared sp as toxply and utilize instruc-

tionalfmedia discriminately : that is, when, most adirantageous .

for maximum individual g owth And development. In order to

properly prepare student's, it is necessary thaiNteachers

*be pre bred in-,PRIMARY and SECONDARY cell skills.

2. OrganizOional Cells. These,,structura0. secondary
1 0!

A

cellular components encourage and enhance the Stated an4

tmplied,bbjectives. of the learning Process. Secondary,

Organizational Cell phenomena singularly and. collectiveq.y

O

J

,,effect the tperationalization of the Primary Learning Cell(ev)',

and th.er,utililation' of Secondary Instructional Media Cell

devices .-52,
O

Interest/RessOe
Groups'

State/Fed.
. Support

Physical Plant

Fed'. Policies

Dept.
Chairman

Curriculum
Specialis Building

Administrat,15a_,

Teacher Groups/
Unions.,

,ORGANIZATIONAL CELLS MODEL
o

-Working collectively, teachers, administrators, and

service specialists can affect primary and secondary learning'.

ceJ14, functions and structure. Elementary and secondary grade

teachers and service specialists interact-directly with

'students w4ile administrators, schoOl boards, and community
,

groupup ort and reinforce the basic tenants of the learning

'18



process:21) the socialization of the individual, 2) indivi-

dual intellectUal and physical development, 3) maintengnce,

pf the folkways and mares of the community, and 4) the cultural

enrichm,ent of-the individual.

In: order to develop a meaningful learning proceSsit

becomes 46^q.esponsibility of classroom teachers, curriculum
4v

0

specialists, media consultants, and administrators to critc-

cally valuate and select .rimary and secondary instructional
-

cell compOnents'"Which best serve the stated and implied objec4

'tives or the,edUational system, in general, the course -of-

study, in partinaar. Tn one instance, a combination of,self-

contained instructional cells, text book-oriented secondary

media cells, and administrator-orignted strUcture,may
AIR ., . : ,

funCtion beStlikereas.in another setting interdisciplinary '.

I 1.

team teaching instructional cells, multi-media secondary cells;

and a principal-teacher orienteddadministrative structure may

be deemed mostadvantageous and desirable. Th.short, there

is no single best organizational structure anafor'instructional

101process: Which meets all, the needs - of all educational sydtem.s .

and students - all of the time.

Educators must become'aware of the'role(s) of media and

organization in the totality of the learning brocese They

must become better acquainted with the function and educational
a

consequences of structure and hardware/softOre. They must

begin-to experiment with and evaluatd ajvariety of techniques

and structures in order to construct the best program of:

instruction in a given setting. Thus, the. taSk is clear. Teaahv

preparatory. .programs and in-service programs,must prepare aspiring

teacher trainees and veterans of the classroom in primary pd
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secondAry.aell skills development.
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THE TEACHEFLAND CURRICULUM/INSTRUCTTON

RICHARD 0. PETERS, ED.D.

!teacher preparatory programs and in-,service wonkshcAY

prograMs concentrate on skills development in general mgthods

and specific academic 'disci inis-of-knowledA"1; instruction

for purposes of 'producing' lified classroom teachers; atten-
.

tion should also be paidto direct teacher awareness of ancl.

involyement with curriculum planning, developmtnt, and imple-
, .n

mentation.,

What is curriculum? What is instruction? ,How Are they
A

alike? How are they different? How dO they separately and

0

collectively effect learning?

1. ,CurricurtM. Simply defined, curriculum is,the educa-

tional blueprints the orgaftlzatiohal structure, for the.day7to-
.

day learning experien6es of studen9and teachers..

2. Instruction. The instructional process.is primarily

orienteA toward pedagogioal strategies and materials that Can

.',be employed to enhance learning both in-and-Out of the clASsroom.

3. Both curriculum and instruction are directlySrelated

. to learning enrichment and skills development. To differing

degrees of emphasis and concentration of efforts and time,'

both; instructional propertie'S address themselves to the question

of structure andsequence*;ithat is, the organizational and

developmental character of the Learning process from Kindergarten

through grade twelve.

1 Refe'rence is made to Arthur King and.John 'Brownell's bo6k,
THE CURRICULUM AND THE DISCIPLINES OF KNOWLEDGE: A THEORY OF.
CURRICULUM PRACTICE, John Wiley al:v(1.80ns nc,., New York, 1966.
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4. While curriculum'emphasizes the organi'Zation of

disciplines-of-knOwledge and'end.chmentoactivities, instruction

is a refinement of the organizational structurq = ir%.a given

course-of-study, with. emphasis on plan booWorganization,

materials acquisition, teacher--made and, standar'dized testin,

teaching aid devices; and instructiAal strategies.

5: purPiculum and instruction compliment one another.

Neither property can exist and properly function without the
o

continued support and existance of the other. Instruction is

part of carriculum and curriculum is.a.composite of several

instructional strategies and courses -of-- study.
/

The affective, cognitive, and y4ycho-motor skills
0

development processes of a given school are incorporiated into

a multi-grade curriculum. The strategies, and materials employed

by classroom teachers, to affect skills development, constitute

,the process ofiinstKuction. Combined, the properties of

curriculum and instruction constitute the typical American

educational'syst,,em. This combination is exemplified in a

typical K-6/7-8/9-12, K-0/7-9/10L-12, or K-4/5-8/9L2'organiza7
J

tional structure.

' There 1.8 no escaping the fact that,. today, more and more

schOoi systems are expecting their teachers to becomeddireptly

involved in and °knowledgable about curriculum planning and

development. No longer is the classroom teacher perceived

simply ass a disseminator-of information that is to be found ,

in primary and secondary sources. Thus, collegd/university

p/;eparatory programs and in-service workshop programs must

provide opportunities for teacher trainee; and seasoned

classroom veterans to gain eXposure.to,and -direct experience.

22



#
-3-

with curriculUm planning and deVelopment.

'There are several source materials that can form-the
Q

basis of either a college/u4yersity or in:-serVice workshop

level curriculum exploratiOn 'course'. To mention but a few:

CURRICULUM DEVELOPMENT: THEORY AND PRACTICE, Hilda Taba,
GHarcourt, Brace'andydrld, Ink., ,Gr

THE CURRICULUM AND THE DISCIPLINES OF KNOWLEDGE, Arthur
,King and John Brownell.JOhn WileyJand .Sons4 In . 1966.

THE PLANNING OF CHANGE, Warrbn Bennis and Kenneth Benne,
Holt, Rinehart and Weston, Inc., 1969 (2nd edition).

WE EMERGENT IN CURRICULUM, Gail Inlow, John Wiley and
Sons, Inc., 1266. $ 1

CURRICULUM PLANNING: A NEW °APPROACH, Allyn and Bacon, Inc.,
1974.

PREPARAING INSTRUCTIONAL OBJECTIVES, 13obert F. Mager,
Fearon Publishers, 1962. ,,,!!

.THE ELENTARY SCHQOL CURRICULUM, Allyn and Bacon, Inc.,
1974

THE OPEN ACCESS CURRICULUM, Allyn and Bacon, 1974.

Direct teacher involvem nt in curriculum planning and develop-

ment accomplishes several important educational objectives -

as related to teacher pre-service and in-sAie.education.
r

4 As a result of direct:invOlvement with curricultm planning
°

and development, classroom techers and student trainees will:

1, gain experience in preparing curricula.

3'

2. odevelop,an awareness of the importance of curriculum
development'inothe:education process.

3. understand the nature and structure of curriculum
-' as aneducation blueprint for action and goals

accomplishment.

4. perceive the relationsh4D(s) between curriculum and
instruction.

5.. develop a keen awareness and understanding of.the need
for clearly defined and stated godlsand objectives.

AW

I 0
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S.

'-4-
,

4

bdtter.4nderstand the relationship(s) between a parti-
cular ad6Aeinia':4iScipline-of-knoWledge or course-Of
study'and the total tctiool curriioulUm the basis for
role clarificaO.oni,within the 4ducationai.structure.
of a given school or System.

F

0

.0
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THE MANY ROLES OF THE-CLASSROOM TEACHER

RI C} 0. PETERS, EDkD.

In .the,-Course of a given -schoOl day, both the elementary

and secondary claledroom teacher wears many,hats"and play

many.r les-.

It no longer suffices to perceive the Classroom eac e

solely as a 1) discip1Aarian 2) dis,peminatdr of-TinfOrMation

35 guardian of knowledge and 14jsdOmi, 4) collector-of:lunch

and milk money, 5) playground babY,sitter, or 6) cfass44VUor.

The gravity and nature of bur-times; has caught' .up with our

concePt model of tihe teacher.. as keeper7'7.simplistic, 'S'ocietal

The mental of our natiOnai attitudeand-character%has

Theen hardened onthe,anviI-of World. War 1I,the Koreanconflic
. .

the threat of the-A-bomb, the Cold War, :the Dallas.a4aSsination

of November 22, 1963'; the'Untimely deaths of Martin,tuther. King

and Robert Kennedy, the Viet Nam' crisis, inflation and recession,

the rise of the drug culture and lastly: the Watergate affair. 4

with the resulting'resignation of. Richard M. Nixon ,.. Thus, dUr

naivete has been replaced with a more-realistic: sometimes

cynical, outlook regarding the battle for` day -to -day happinesS

and Well-being. As alluded to.by Nierenberg and Calerol, our
2 O

discussion of the concerns for and issues confronting -t4he state

of the nation can no longer be clouded by confusing, ambigious

catch phrases mialdading gestures, and trite/outeated Cliches.

.1 Reference to Gerard Nierenberg. andAlenry Calero's book, META -TALK:
GUIDE TO HIDDEN MEANINGS_IN CONVERSTATIONS, Simon andhSchuster,
New York, 1973
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Now, as "never before,M0,:educ tiorl i ,viewed by the

nation as-one of the o our established Sy'stem.

It is now realized the-awareness aridqc

most important sentinels which guard

and tyrannical pOwer. Aach:Of us

owled are two'of the

against deceit. oppressioj n,

,totally prepared to
1

O

take alg, active and intelligerit role

01,T,educatiOrial system can help - by

preparing them for,, life iri the_three

cognitive, arid PsyCho-Motor :domains

1ri-order.toaffect the.attitud

the'affairs of the nation

expOSing Students to and
. .

taxonomies;`, ttie \ a&ective;

development of Students - as well

.values and skills

proVide for theircognitiVe

enriChment, the American clasSroom teacher

14-.1' be 'prepared to:' fungtion i : each

must:

of the three domains

of 3100111 and Krathwohl's taXriOMy of educational objectiveS.

2. have gained practical ex erience in

students in each domain,,and

working with

3, possess an attitt Onal. rame-of-reference, and pbr-

sonality which encoarages all at ()sphere of 'oveneA0 in the

classroom that,-results 'in a.MutUal

knoWledgepnd reason.

eacher/Student quest for

How -actin we'accompliSh the psychological transformation

,of.the Character of the American teacher in the minds of
;

..teachers.students, parents, school boards, and the American

society?. What .are the many roles of the typical American,

c-ia.$_8room teacher?:

t

r

One importantWa be which pe-conceptual perbeption of

the American teacher. can be Changed'i8 direct contact. Contact
tL

results in exposureand. the development t f an awareness 'Of the

complex tasks perNrmed by the classroom teach during any



6

1

given day. How can this. degree of contact. be accomplished?

1. Open House and National Education Week activities,

2. The organization of parents and teachers into P.T.A,
P.T.O., etc.

"3 Introductioq of community-memberS into the classroom
as teacher aids or helpers

4. Introduction of-community Members into the ciassrodift
as resource people, guest speakers, etc".

TIlm,"slide,'and/or video tape presentation8 of
classroom activities made to community gr-oups,
social:clubs, and serVice' agencies.

Mass media campaigns - to draw public attention to
the accomplishments of the classroom and educational
programs - suing newspapers, radio, television, pos-
ters, community group presentations, open house,.
etc.

ROLES. Teacher trainees must be Inadc aware ofthe fact that

dtiring the course of an academic fear the average American

classroom teacher, functions in many interreAted roles

The typical classroom teacher is .

1. an attituainal, behavioral, and,values exemplary
-model for students.

2 an information resource person.

3. a guider of student inquiry' and learning.

4. :4 confidant to students.

5. an 'expert's in a given discipline-Of-knowledge.
o

6../4 substitute pa'rent.

.7. a guardian of the community social standards.

8. ah appraisor of progress and. evaluator of student,'
behavior and academic performance.

9. a progalii planner.

10. 'a tutor.

11. a disciplinarian.



12 a group leaaer.

1T: an initiator of learning,

14. a friend..

15. .a record/Grade keeper.

16. a plYGround supervisor.

17. a first aid expert.

18. a mender of broken hearts and dreams..

19. a guidance counselor

20. 'a 'consultant to parents.

DUYing the course of a day, a week,. a month , a total

school year, the ,ifferage classroom teacher is called upon to

play each role enumerated. The teacher trainee must be made

aware of this fact before he enters the profession. Developing
0

an awareness of these roles while on- the$ob is the wrong;time

fordipcovery. The trainee must be expoSed to the routines

of classroom teaching before, he signs his first teaching con-
,

tract. Plus;the teacher training institutions have a respon-

sibility to expose their students to the facts-oglife, as

related to classroom-teaching; during the course of their

undergraduate studies.


