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TEACHER TRAINING STRA%EGIES

=

RICHARD o. PETERS ED. D. *»\‘ e

) . o S
'

' TODAY ‘the training of American teachérs can be grouped

1nto two separate = but 1ntegrated strategies of intellectual B
I - » 3
'and skills development enrichment namely, college/university o

- : . . Y

courses and in—service workshops.. - .

ce ) \ SERE . Y i . . .ﬂu
COLLEGE/UNIVERSITYéGOURSES - ' ' ) .

In recent years, colleges and univers1ties have developed

: ‘teacher training programs and graduate courses which ar“\more— .

‘e

relevant to the needs of neophytes and veterans of the pro-

fession. .With the advent of 1néservice training/enrichment g
. N N ~ ‘}. - R - @ - ’ ‘ .
:,programs andkstate'accredited commercial Workshop programs,

v

institutions of, higher learniﬂg have been, of necess1ty’
made aware of the need for them to directly involve their-
faculties with practicing teachers and to expoée_themselves'
'to the day—to day happenings of the classroom '

In New Hampshire,. the State Education Department Concord:

has introduhen'a-program of in-service staff development which ) €

becomes effective in September 1975. To summarize the pro—"
posal, school supervisory unions w111 be. gelegated the respon—

.sibilityfof'teacher recertification-- Each system must create

a five year staff development plan - which must be approved ]\ Ah ,

e,

by the state. Each staff development committee can incorporate

several enrichment strategies into its five year plan. This

local system 11cense to recertify profesS1onal educators puts . . |
‘ ’ N A
» colleges and universities 1nto direct compet1tion with workshop S

~

'.programs and commerciaI organizations for the attention and

financial support.of teachers. = A ; o .'_?fi




IN-SERVICE-WORKSHOPS. -

- the uré%ncy of their day-to—day classroom needs o

o
i

- >

"Within the past decade, the quality and orientation dT

teacher in—service education workshops has changed for the

) better. Until the mid l960's, workshop agendas and preéenta—

o

s thoa
tions were generally prepared by administrators - without

o

coricern for the interests and needs of teachers. The result -

a well developed workshop program on paper but ineffectual

and lacklng participant enthusiasm o N , ’ . . ,'\Q.

With the advent of Title III projeots, a greater attention
was paid t.o the deVelopment of in—service wgrkshop programs-

Which not only exposed teachers to- 1nnovations but captured

»
.

The purpose of any in—service workshop program is three~

fold: . - : : > L,

-

. 1. the educational enrichment of teachers,” supervisors,

~eurriculum specialists, and administrators
. ¥ ; S
2. recertification credit. - . .- -

3. ‘ﬂdirect teacher involvement 'in the decision—making
process of the school system . .
, .

_ The success ¢f any workshop program is depéndent upon |

J the*degree to which it /directly involves the elassroom teacher ‘

and meets his immediate - as well as long range needs and <
nl , ~ ) o ' ’ : .
1nteres§s . o - , ) i
The advantages of in—service enr1chment programs are _ R
severalr . '_n‘ _ - N ¢ S

0

\‘ 7 "

1 Richard Peters, "In-Service Workshops," THE COMMON New Englaéd g

Program in Teacher Education, volume 1 number .5,’ June l973, pg. 4.
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. _ \ _ Qav .
;1. Locally develoﬁed in-serv1ce programs usually Jnvolve :
. classroom teachers in goals/obhjectives development and ,
program planning. Thus, these programs' are attuned to
the real needs and concerns of classroom teachers -
‘ %@cal school sys ems can assess the needs of their staffs
' mone readily than\ can institutions of higher learning
. which are physically removed from the ¢lassroom setting.
Thus, "in-service proWrams can be developed’ whlch meet
immedlate needs. - . .

.
A
\

3. Commerc1a1 workshops must ‘be attuned to the needs of
systems - 1if they are to successfully compete for
financial support. Thus, these firms can enlist the

talents of well-known -specialists and experts in -

- attempts to help educators\%mprove their 1nstruct10n. .
Y. The philosophlcal basis of in-service workshops has

-~ a dual character; immediacy and relevancy. Thus, pro-

grams are developed which meet specific needs and gan

be conducted at a point-in-time when most: advantageous

to the 1earn1ng process of.teachers and studente.

\

_\ The key to the success of teacher train*ng programs is ' :
.~ ’
prdximity that is, the degree (1n spac1a1 relatlonshlp and

— “

hours) of direct tra1nee contact w1th the real world of the

~

classroom. ,Asp1r1ng teacher tra;nees cannot be isolated
fromfschool'cxassrooms'untll the student teahhing.ordealvofi

the Junlor or senlor year. ' College“studénts should bé exposed
)

to* aspects of classroom teachlng very early in career %reparatlon -

spec1f1cally durlng the freshman and sophomore years. o
’’ ‘
Tn the early 1960's, the Florlda State Un1vers1ty,

TalIahassee, experlmented W1th_u31ng the FSU laboratory

,school as a pre-student teacher’assignment training center. °

[}

E)

Dur1ng the Junior year, students in-soecidl stud1es education
were ass1gned to -lab school classes for 'b1t' teach1ng

. : V7R
experlences Follow1ng the concept of m1cro—teach1ng dééeloped

&
by Dwight Allen at Stanford Un1ver31ty, the usual 'bit"'

teach1ng tour of- duty averaged about ten weeks and these

e e ) e AT £

(o, S RV
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- classroom experiences.were related.tO'campus b%ientéd‘pre—r‘
student'teachidg seminars. . During the ten ‘weeks 'of residenEek/

-at the lab school’ eaeh student -was exposed to and experlenced
@
-nearly every aspect of daily teaching chores. Thus, each

‘.

student was able to develop an awareness of the totality of

the teacQ&ng process priqr'to beinggasslgnqd to a school’fgp
senior year braetite teaehingg This exﬁbsure.prepanes~the ya

‘individual for the final pre-teaching test; student teaching.
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oo . : THE 'SCHOOL DAY' CONCEPT ﬂ_

== B

RICHARD 0. PETERS ®D.D. S

. : - . L X
. . .« - . :
-

kY +
_ Traditlonally, the school day has Been viewed by school o
d \ .

boards, school agministrators, teachers, students, and parents -
g as well as the general community - as five to seven.hours of

. direct teacher—pupil contact time; contact time prlmarily

"L N9

' Ao i
»restricted to the alassrooim. Although with the ga1n Ln popularity

and- 1ncreased use of field trips, student walk—throughs,-and

nature hlkes, direct teacher pupll contact t1me has been i

o DR R
o

'-extended outward from the classroom to anclude the out-of doors
\‘ -

\and community resource s1tes !
: ]

With the advent. of experimental education projects (e g.

N

® b 1

Title III and National Instltute of Education), an emphasis "'
-has been placed on teacher 1nvolvement 1n curriculum develop—
. ment and team teaching/planning Thus, with the ’call' for.

direct teachereinvolvement in “the creation and-1mplementation' .
oo
of instructional programs, the 'school day" concept has .taken

v
o o . !
on a new meanlng ) . ) . ~

No longer can the 'school day' be perceived and deflned

-~

as classroom—related teacher-pupil contact time. The 1ncreased

services expected from teachers (regard1ng lesson planning

el

and program development) r:/u;res that teachers be freed during
the - school day hours to me€t

d1scuss, and plan act1v1t1es

There are several ways by wh1ch certified teachers can be *

released from teaching activ1ties to become 1nvolvedjin program
development and 1n-service training L : Y

i. The hiring of certified teacher aids (degree graduates)
or the creation of a pool of certified 'short duty' /e
subst1tu€e teachers. N . g

> . L ] ‘_Egg | ' 0
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N . - I . K .
’ P . ., SRS / 4 . A
’ ‘ o . : -2~ b e ,
g ‘ . ﬁ ) ’-/ . ! » » ¢ 7 ' ' ' .
| , 2. Modular s%heduling. | o L Cee ot
3. Early student dismissal in the. afternoon - qf.‘

-

‘)5

L8 N

., Planning~and in-service meetings scheduled prior to
* the start of school in the morning. . -

. S One thing is‘certain.' Teacher S meetingscand infseryice
R _ . T . - BT LT
o programs cannot be scheduled for after—school hours late in

° the. afternoon -. and hope to be highly. successful and rewarding

‘Abexperiences for those 1nvolved Teaching is a psychologically 'dﬁ'

draining, 1f not physically exhausting, job: -A teacher hho~==e;

"

[ )

}
spends a full day in the classroom cannot be expected to be

. energetic and enthusiastic about after—school activities that

— ) kY

o l o yrequire.their attention and alertness until five or six in: -
. 4 . ) . ' . . v

..

the afternoon.
- Teacher training programs mugt be 50 geared and %riented
so as to prepare teachers who perce1ve the newly emerging

concept of the school day No longer can teachers be trained

&
~ Y -and prepared for_the teacher—pupil contact stereotype;of the
: = g . ' ;

past.”® Thus, the bugden of'reSponsibility'is upon colleges‘

s

and universities to develop an awarenessjof tHe nature and y

RS . . -

roles ef teaching - in the l970' - : \ )

»




of the. cf%ssroom
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»THE UTILIZATION OF ENVIRONMENTAL RESOURCE FACILITIES o

AN AFFECTLVE AND COGNITIVE LEARNING PROCESSES

. “v,x"‘ﬁ. 6’3

. P R

N RICHARD 0. PETERS

. ED.D. | |
') . A ’ .‘ .s “ o * ' ‘ v . ‘: * [} “r
With the current emphasis:on enrironmental and—vocational"
>
(on—the job training) education, there is a need to\liok anew

at the world outs1de the confines of the school pecifically,

1
the "natural and social"l env1ronmental phenomena Tound within

. ¥ ‘j' -
any given geographical area. o L
» » B . . . 5‘ 7 s
Those new to - the teaching profession, as well as veterans

t, . o

should develop ‘both an awareness of and

ns1t1v1ty for those natural. and s001al (man—made) elements

./ b

off a'given life- space region whfbh ean be used as affectiye,

cognltive, and/or psychomotor oriented2 learning and’enrich—

ment sites. - A v ' ' R e

v ) : . . — -~

Ideally, an env1ronmental education program brings P u$"A

--syattentionyto the. totality of MAN's daily life,- This tQtality,

.includes those environmental phenomena Wthh effect and 1n—»' :

fluen e the attitudgs, habits, cogniqgve learning, and values

S

' Aof each and every student. 'f *"91-; o ;s- -

. manufacturing plants, retail stores, hospitals, banks, libraries,

. community facilities

R

Vocational Education programSAwhich emphasize on-the-

JOb training can capitAlize upon a rich resource of available

For those schools that cannot duplicate‘

the-facilities and human resources of social enterprises’(e g

L)
f

an awareness of ex1st1ng facilities is the girst step to be ’{

taken in locating students at these worksites. - -
= ®

L Richard Peters, "Urban Env1ronmenta1

- GEOGRAPHY, vol@me 1@ number 4, April

1971 ,~pp. 196-198.

2 Taxonomical domains are explained in Bloom and Krathwohl's
TAXONOMY OF ‘EDUCATIONAL OBJECTIVES *~ HANDBOOK I: COGNITIVE
DOMAIN -and HANDBOOK II:
New York, 1956 and 1964

i

Education," THE JOURNAL OF

AFR¥ECTIVE DOMAIN, David McKay Company

»,
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N L Y s001a1 studfes—orlented geography map - Wbrk and mathematlcs--

-

»

A

related to each and everj’academic and‘enriChment aspécﬁ

of the 1nstruct10nal curriculu..

.

3

Jbr example,~natural

phendhena (gig., forests, lakes, mountalns, and r1vers)

—
lend themselves to blologically or1ented sclence studles,_

'or1ented surveylng

B

Soclal phenomena &e* .5 bulldlngs,

Natural and_social'environmental phenomena can be, -.
: ! . e ..‘:‘“ . & .

. D

commerclal enterprlses, llbrarles and museums, recreatlonal

-~

3

'facilltles, and serv1ce agencles) can be utllized 1n

c /

)

~

soclal stﬁdles—@rlented anthropology and soc1ology classes,,

~

’

i
economlcs classes, langqgge arts, methematlcs, etc.«

S

‘a

.

The%e‘ere several ways be which teacher tralnlng

.

/

:

1nst1tutlons and in serv1ce programs.can expose educators to

env1ronmental phenomena and broaden the1r awareness of

ex1sting fac111t1es.

"1.(

L

Field trip tours. t
eneronmental settlngs - and resource fac111t1es,

@ local natural and soc1al

2. \Vlcarlous exposure to llfe -space phenoﬂena via

-

¢ .

i a\sthetlcally/aPChltecturally-orlentedTart and muslc classes,;

..

e e e ot e e Y ppe R Fhede 2

. ,\ Tllms,‘slldes, and/or V1deo tapes. .
. - ]
& 3. . Daytrip and overnlghg tralnlﬁg sesslons held
' - . - at ndtural sites. - .
. b. Map or1ented env1ronmental stud1es.’ . ,
. s ~ s [ i )
B ' 54 Enylronmental phenomenarorlented resqurce people N
-t ' C . visit classrooms and teacher tralning classes . ‘.
o T . ‘to discuss site characteéristics'and to elaborate o/
} _ upon exlstlng levels—of-cognltron._ . _ T
4.' ) L - . N ‘ ” ‘. \ .
Once the natura and soc1al,phenomena of a given area - '
fa . ) - . ‘ . n e c. N .' ) .
L '+ have been idéntifiéd, there is a need to characterize and -
*  desceribe the instructional .value of individual sites. This
,{ ‘ Ca ! N . , e . .

- . -y A . oy

! . | . - . R
\ o \\ . o . .
— -
: L S % : :
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o

::program S philosophy of learning of students., During the

‘,1968 l969 academic year, 108 community resource sites were

'Friculum.

. - . ) . [ ‘

S N : : , .
- o TT N . -,

L~ a - Y . - - ’ N °

cataloging of site phenomena can be compiled into’ a resdurce
- — . .

_document- and distributed To classroom teachers.~¢:‘ -

fﬁtii‘ In\l968, the ES%A Tltle III;Operation EPIC proiect;
IEXperimental'Prognam In Curriculu, Portland, Maine, developed
o . A\ N Y .
a success oriented instructional program for students in
v CoAT

:grades 729. Student awaréness of and exposure to community

"fenvironmental phenomena was an—important aspect of the e

X
identified and . visited in the Greater Portland area. Each _?v;

site identified and toured was cataloged for teaCher u‘»,

Prior to a student tour the site was visited by EPIC

9

. pérsodnel and descriptive data collected ‘In turn, a itel_ o

description was developed and the instructional value of f f .": @,'

,.Pi;_" :

Field trips expose Ftudents to real -1ife situations

j;the facility was related to each academic area of the cur f:‘_,* ‘W’:f

and to the day—to-day experiences of community members.. The N fé,%f

_ wide variety of‘natural and social phenomena existant outside f',

| the school can’ be skillfully utillzed to expand and éﬁrich

the learning resources, physical plant facilities, and.1n—'.

» g . -
structional ro rams of a 1ven school ' .
In order to maximize the instructionaLMvalue of a
. 4 . &
given ite, the teaoher must be made aware. of both its .,

existanpe and character. Thi; awareness can only tome
about as a result of a conscious, well organized, and planned '

program.of exposure and experience.
% _

N ‘ : _ : ’ Cp

Y a3
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’common denominator - personal interactions. . L .

:_and teacher philosophies of educatioen, the socio—economic

cognitive," and motor skills development. *\
"PRIMARY LEARNING CELLS. |

I

THB. STRUCTURE OF ’d’ELLULAR LEARNIN@A

L RICHARD 0. PETERS, ED. D.
- ‘.' " ' ) -
" In the final analysis, all formalized lnstructional '
P

ystems and pedagogical strategies can be- reduced to a

There are several aesthetic and personality gqualities '\‘_

fwhlch dlrectlyqaffect and enhance the learning process, student

-

&

‘;backgrounds of students and teachers, the professional preparae

o

m]tion of teachers, student preparation in various academic areas,

e

atmosphere-as well as organization. _ . . N
) The learning process consists of two interrelated
phenomena“ what I refer to as primary and secondary cells.

These identifiable cells interact constantly to form honey-
l

R combed complexes While primary cells are directly related

to the cOmpentencies of instructioﬁ and learning, other cells

AY

T
' perform secondary functions that enhance ‘and reinforce affective,

'The environment of the Primary Learning Cell (PIC) - -
. . T

consists of the_day;to—daypinteraptions of students and

teachéys as well as studentS'and students within the

L

’ confines of the self—contained or ‘open’ classroom

Primary Learning Cell Interaction Model

Q

AN)

4

) student and-teacher abilities and skills, and theQClassroom '\\\i;/
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. Primary learning cell interactioncs) can oceur in a

multiplicity -of instructionaf\settings, the educational

generalisk or Specialisﬁ in a'self—contained classroom, a

battary of intra- or 7\ter—disciplinary specialists in a {

team teaching sltuation, or academ c anggeesthetiguoriented

'enrichnent teachers in large grotp, smallzgrqup; or indivi-

a alized instruction structures.’¥

./\.

- » o . . ' 1 . .
INTEGRATED SELF-CONTAINED IN?ERDISCIPLENARY INSTRUQTIONAL CELLS
< Sensitivity, the keystone in the hiefarchy of inter—
personal relationshlps determines the -degree of success of’
*o

Primary Learﬁing Cell activities. ‘Students andz&eacheys alike
—.——_"/\ i )

: v
mu§t cultivate a sense of empathy for ¥he 'humaness' of the

R R - . 15
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s o o | . .'»,,3
:other‘SELF. 'Mntual sensitivity‘can resdlt only if—and;ﬁhen ﬁ v
students and teachers discover and’learn'togetherj when‘they*.
;share common goals, inquire cooperatively, and respecﬁ the |
dignity and worth of one another . - ‘Av' ' {.' ‘i o
SECONDARY LEARNING CELLS. T | - '; e
* " There are ‘several deéices and qualities which can

‘;_direqtly and iﬁgirectl% cWfect and* influence -the learning i L
- process. Among these phenomena are instructional hardware

- and software, financialAresourdes,.educational philosophies,
fcommunity and interest group support, and physical plant

facilities : o N -

@
. 8
-

1.'-instructional~Media Cells. A variety of audio-

'visual media hardware and software%devices can be utilized T

!

' to affect and enrich the learning process which takes plagﬁl -

in the Primary Learning Cell(s)

-J//(f;halkboards'

3

. — ' ' C
~ Books Field Trips ~Slideés  ° §
_ _ . 3
!

Progranmed,;

© Materials

o

Strips :
DS //k Projectors

: _ L Gamesw, =y : %
o INSTRUCTIONAL MEDT A CELLS MODEL : ' |
2 v i

Media hardware and software devices s%%ve the«function ' é

of availabillty The prime value of Instructional Media Cell h}, o

devices lies in their accessibility for utilization by students e
' 3 . Ce

. . - o

[}




"t

.oy

4

.and teachers when ¢most advantageous to the proces es of’

inquiry and skills devélopment

-

e

Careful consideration must be given to ‘thef: uni%ue

pharacteristics of each IMC device wheh attemp ing to

identify and utilize mediahardwareand softwa e. Film, .

.H' Tl
y e . .

for exampie, can haVe a marRed effectton le? rning while, S

at the same time, other devices and techhique affect "no, :. .

¢

measurable change in student behavior or cognitive enrich-

'ment.'

.
<

4’ & . \. . . o
. . - A T
R .

i . . *

Research studies 1ndica5e that’ films brihg learners

< 4

“into direct contact with objectivos oi real life and pgfduee
impressions of direct experiences. Knbwlton nnd:Tilton )

.F o

L4 .
‘of knowledge of factual material  The inclusion of ‘color and

. 9,

und that films have % marked effect on stwdent retention

\

lnatural sounds provide a close approach to subjective reality

in a vicarious situation. Studies conducted in 1933 indicated

that the- use/ofufiims, as an- intreéal part of classroom instruc-

tion procedures, affect m re permanent learning of factual infor- -

-~

: mation and more-permanent mental reactions Of a thought variety

than do methods of'instruction in whichanonvisual material is

predominantly used or in which there is’ unorganized use of other

©

- visual aids.

%- .

.

1 o0

The conceptpof individualized instructionfand its applicati

- tothe learnf%é process requires that students ‘be prepared to

P-4

, o -
¢ i . ./,‘ ) °
- '] . . .
.

[

critically ‘evaluate and -utilige instructional hardware and software

<

1 Reference made to THE UTILIZATION OF FIELD TRIPS AND SOUND FILM
SIMULATIONS 'TO AFFECT STUDENT COGNITION AND CONCEFT DEVELOPMENT,
Richard Peters, University of Rochester, Rochester, New York 1971

~ Unpublished doctoral thesis. ,

az
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K deVices on,an indcpendent study. “pasis. The individual student
must be properly preparEd sp as to apply and utilizc 1nstruc—
. tionalvmedia discriminately. that is, when most advantageous

for maximum individnai gfowth and development In order ta L,

v,

properly prepare students, it is necessary tha@\teachers them-

.
-

*i@elves ‘be prepared in‘yRIMARY and SECONDARY cell skills. J

£

e S O T T S

- -

k BRI 2, @rganizat;onal Cells. Theseﬁstructurag secondary

ot

. cellular components encourage and enhance the. stated and

N

ﬁmpliedIOhjectives of the learning process. Secondary - } \

) . L3 . \
\;:)Organizational Cell phenomena singularly and‘collectively ~ N

P -

weffect the pperationalization of the Primary Learning Cell(sy e

~and tha’utilization of Secondary Instructional Media Cell

o ® . P

deviceS¢m .

- - P B ‘
State/Fed. - ——
Support ' ' L
. . Para-Profes-

sionals
N )

Interest/Rressure
Groups

-Court»Decis

. SchooliBoar

curriculum Org. .,

Buiiding
Administratipng_\

o Dept; _
] . Chairman

Statefpept;
ducation.

Teacher Groups/
Unions:,

_ ORGANIZATIONAL CELLS MODEL

e . . . ° . \ .
- "Working collectively, teachers, administrators,'and

»

. seryice spec1a1ists can affect primary and secondary - learning ,

ce;& functions and st”ucture " Elementary and secondary grade

'teachers and service specialists 1ntcract directly with

'students while adm1n1strators, school boards, and community

)

g groups suﬁ ort and reinforce the basic tenants of the learning

Q ‘ .. . . i /
o g [y o \ . * : M
T - %@42~-' | .- 18
. SR L £




> v

‘." : }_.6_ t- ‘ ) X . ] ‘ \ N
- process: j1) the socialization of the individual, 2) indivi-

s dual intellectual and physical development, 3) maintenance.

of the folkways and mqres of the community, and 4) the cultural

J :
bnrlchment of’ the individual. . ) L :

“

N

S
In order to develop a meaningful learning prpcess 1t

] becomes she responsibility of classroom\teachers, curriCulum

specialists, media consultants, and admin1strators toxcrit1—

A

cell components which best serve the stated and implied objecip

tlves of the educational system, in general the cobrse—of— -
N
study, in particular In one instance, a combination of. self-

.

contained instructional cells, text book-oriented secondary

2

‘o o o . N
g media cells, and administrator—oriented'structure may °

function b st‘!hereas in another setting interdisciplinary

team teac7ing instructional cells, multi media secondary cells,

-
and a principal-teacher orientedﬂadministrative structure may

be deemed most advantageous and desirable& In short, there LK

s

1s' no single best organizational structure and/or’ 1nstruct10nal

. . ] Py
- and students - all of the time. . B — St e

Educators must become ‘aware of* the ' rolée(s) of media and
o organization in the totality of the learning process) They’ B -~

must become better acquainted with the function and educational

o

consequences of structure and hardware/softﬁ”re. They must .
begin -to experiment ‘with and evaluatée a variety of techniques

and structures in order to construct the best program,of e

-

instruction in a given setting. Thus, the task is clear. Teacher

preparatory programs and in—serv1ce programs,must prepare aspirﬁng

‘lszkj ; , teacher trainees and Veterans of the classroom in primary @nd %. f

13

cally evaluate and select primary and secondary lnstructional T T;,

U

]
!.grocess;Which meets all,the»needs - of all educational systems- Sy

e an £ aaarh o ands
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secondary cell skills development.

N\

w
n

t
.
o ) ‘ [N » :
3 > d
Y
. . ’
-
e -
, Q. Z
B ° .. .
Y
A - » . L
.
Y M 4
4 -
- .
h . ¢ _ . .
¢ .
- L3N -
-
» = . < ©
. o - Y
- » - N ‘ - .
. . . L] . R

L

O

IC

E

B A Firmext provided by R

o




. ' ) o | AN

. THE TEACHER AND CURRICULUM/INSTRUCTION

RICHARD O. PETERS ED.D.

i 5
o
’ . . .
’
-

Whi esteacher preparatory programs and in-service worksho%

A

'prograﬁs concentrate on skills development in general methods

- ®

and speciflc acadEmlc "dlSCi 1n4s of- knowledgg"l, instructlon
for purposes of 'produclng _ 11f1ed classroom-teachers‘ atten—.
tion should also be paid- to d1rect teacher awareness of and. e T

1nvolvement W1th currlculum planning, developmént, and 1mple- .
L] . .2 .
mentation. B | . g S & r
. . -. . N ’ . ‘ B ) K P -~ § v
What is curriculum? What is insfruction? .Ho? are they
alike? How are they different? How do they separately and . ‘

[N

collectively effect learning? - b ' ' : Ct
. : . . o ! e
1., CGurricuTum. Simply defined, curriculum is. the educha-

« -

tional bluéprint; the~orgaﬂizatiohal structure, for the~day7to— )

day ‘learning experlences of students\and teachers

2. Instruction. The instructional process.is primarlly

orienteﬁ toWard'pedagogical strategies and materlals that can ‘ o

.

—~ -

'd,be employed to enhance learnlng both 1n—and—out of the classroom

3. Both currlculum and nnstruction are d1rect1y)re1ated

=

' \
. to.learnlng enr1chment and skills development. To’ dlfferlng
) & - . o

‘degrees of emphasis and congentration of efforts and time,

both'instructional properties address themselves to"the ouestion

>

‘of structure and sequencegéthat 1s, the organlzatlonal and »
o ' 3
'developmental character of the Learnlng process from K1ndergarten
through grade twelve.

"

1 Reference is made to Arthur King and John ‘Brownell's book, :
THE CURRICULUM AND THE DISCIPLINES OF KNOWLEDGE: A THEORY OF . - °
CURRICULUM PRACTICE, John W1ley and -Sons,/Inc., New York, 1966.




o

v

- . g
e L er . \ o R

ey

b, While curr1culum emphaslzes the organlkatlon of : .

e

d1sc1pllnes of—knowledge and‘enrichment act1v1t1es, 1nstruct10n

is a reflnement oﬂ the organlzatlonal structure - 1é;a given s

@

. course-of—study, w1th emphasls on plan book organlzatlon L '(.-'
AN

mater1als acqu;sltlon, téacher—made and, standardlzed testing,
* teathing aidfdevices;’and instructiohal strategies. R .

, "5 ﬂurrlculum and 1nstruct10n compllment one another

_ Ne1ther property can ex1st and properly. functﬂon w1thout the

5 cont1nued support and ex1stance of the other. Instructlon is §

i part of curriculum and curriculum 1s a~compos1te of several

| - .

1nstruct10nal strategles and courses- of—study { o '
The affectlve, ‘cognitive, and psycho—motor skills 5 i .

» . ’

development processes of a glven school are incorpogated into

a multl—grade currlc@ﬂum. The strategles'and materials employed '
Aby classroom @eachers, to affect skllls development, constitute
\‘the-process of,lnstruction. Comblned the propertles of

/ LI ' ¢
»*currlculum and 1nstruct10n constitute the typical Amerlcan

educat;onal system. This comb1nat10n is exempllfled in a’

typical-K—6/7—8/9—12, K—6/7—9/l0=12, or K—4/5-8/9—{2 organizae
J - . -
tlonal structure. N a L '

'\’ There is no escaplng the fact that today, more and more

school systems are expectlng the1r teachers to becometdlrectly

’

‘»involved in and° knowledgable about curr1culum plannlng and

. *
development No longer is the classroom teacher percelved

¢

s1mply as a d1ssemﬂnator of 1nformat10n that is to be found . W“;”

A ]
1n pr1mary and secondary sources. Thus, college/unlverslty

a

preparatory programs and 1n serv1ce workshop programs must

provide opportun1t1es for teacher trainees, and seasoned
b]

claSsroom veterans to gain exposure “to, and d1rect experlence

22

o




’]W1th curr1culum plannlng and deVelopment .

1
-
- .

7

ﬁ&ere are several source materlals that can form the

L} ‘e ]

basis of either a college/un1Ver31ty or 1n—servlce workshom

level currlcqum exploratlon 'course' 'TO«mention but a few:
CURRICULUM DEVELOPMENT: THEORY AND PRACTICE, ;;lda Taba,  ‘
Harcourt Brace .and World Ihc 1962 . . '
THE CURRICULUM AND THE DISCIPLINES OF KNOWLEDG , Arthur
King and John Brownell . John WileéyJand Sons, Intc., 1966

> THE PLANNING OF, CHANGE 4 Warren Bennis ‘and Kenneth Benne, k
Holt, Rlnehart and Weston Inc. 1969 (2nd ed1t10n)

- TPE EMERGENT N CURRICULUM Gail Inlow, John Wlley and

Sons, Inc., 126 B . . R
_ P : ]
CURRICUE/M PLANNING A NEW APPROACH, - Allyn anp Bacon, Inc., *
1974 _ @ : o s
. PREPARAING INSTRUCTIONAL OBJECTIVES “Robert F. Mager,
‘Fearon Publishers, 1962. , B ~ .

.THEuELEMENTARY SCHQOL CURRICULUM Allyn and Bacon, Inc., k
197 ‘ . .

‘gTHE OPEN ACCESS CURRICULUM Allyn and Bacon, 1974

D1rect teacher 1nvolvem nt in currlculum planning and develop—-
@ - N ’ “
P V
ment accompllshes several 1mportant educat10na1 objectives - .

o

as related to teacher pre-service and 1n—se?V1ce -education.
r

As a result of direct 1nvolvement w1th currlcu}pm plannlng

and development classroom teachers and student tra1nees w1ll C

‘. g
e e aratrn ot i

1. galn experience in preparlng curr1cula. .U" ' .

1

"t 2. . develop an awareness of the importance of currlculum
development in Ahe -education process :

3. understant the nature and structure of currlculum

¥ -+ as an.education blueprlnt for action and- goals - T .
‘ _ accompllshment ) : 0 o “.,U .
. 4. perceive the relatlonshlp(s) between currlculum and o -

. 1nstruct10n

5.. develop a keen awareness and understanding of_the need
" for clearly defined and stated goale’and objectives.

‘ . -
I . .o

. . ;

. . S

o . . ;

[ . L I L
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A 6»,;-=:“-*bétter qnderstand the relatlo'nship(s) between a parti-
' E .7 cular academic dis01pline—of—knowledge or course-of- '
N study and the total school curpicuilum; the basis for.
A role clariflcatlon within the ducational structure
- o of a given school or system. AT ‘ .3
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- THE MANY ROLES OF THE CLASSROOM TEACHER - é

!

I . @

v S RICI—LAR’EO PETERS EDLD. - -

R B . N

i A e T

. - S ) ” ~ . N P i

In the course of a glven school day, both the elementary”;»_-

. .y
and secondary classroom teacher wears many, hats and plays

Y . . “f‘— i

many- rgles._° AR e : ' "ur

A v S A

It no longer sufflces to perce1ve the classroontieach/r .
> L S CP
solely as a l) d1sc1plihar1an, 2) d1ssemrnatdr of‘lnﬂormatlon,

e i e A e S i

b

~3) guardlan of knowledge and w1sdom, ) collector-of lunch N ﬁ‘

K -t

and mllk money, 5) playground babYsltter, or 6) class adVLsor.'b
e v .
The graV1ty and nature of our-tlmes,has caught up with- ourg// o

‘o
- r——

'ﬂsimpllst1c°fs001etal concept model of dhe teacher aS"keeper—:«:fj;ff

- ere ’ Y . . . oo e : B St e

h R _ : e o TR
. :of the klds o ? " - ‘(V:Vb" U Ce SRR ‘_ -

- 3 .. .
e AR - . \‘
»

. ' The mental of our nat@onal attltude and character has ,l;$75fqdwﬁ

NS .b. ."been hardéned on the anv1l of World War II the Korean confllct

L the threat of the A—bomb the Cold War the Dallas. assasslnatlon 'faﬁjf
4 - 'of November 22 l963 the’ unt1mely deaths of Martln«Luther Klng fm
_ ; A

and Robert Kennedy, the Vlet Nam cr1s1s, 1nflaﬁton and recess10n,"

; \ - 5
the r1se of the drug culture, and lastly - the Watergate affalr -~ ,.i
with the resultlng reslgnatlon of Richard M leon- Thus, dur ;7

e , na1vete has been replaced w1th a more—reallstlcP sometimes

cyn1cal, outlook-regard;ng the battle for day to—day happ1ness

and mell—being, As alluded”to by N1erenberg and Calerol, our

discussion of the concerns for and 1ssues confrontlng “the state .
of the natlon can no longer be clouded by confuslng, amblglous

A catch phrases,.m1sléad1ng'gestures,”and trlte/outdated cllches.‘
. Q . E .‘ . ., . » N ) ' ) (f
,'1 Reference to Gerard N1erenberg and Henry Calero's book META—TALK

GUIDE TO HIDDEN MEANINGS .IN CONVERSTATIONS Slmon and Schuster,
New York, l973 :

~ 1

—
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Now, as never before formal,educatlon 1 v1eWed by the

.

* S natlon as one of the granlte plllars oﬁ our, establlshed system.

et e S o bl 2 -

4 NS

It is now reallzed the- awareness and k;owledge are two of the fﬁ

gt it et s

agalnst deceit, oppresslon, .

o e il L 3
3

C}~ . ;“ most 1mportant sentlnels Wthh guard i

and tyrannreal power Each of us. mus' be totally prepared to ; ;'fmf?

_f take an actlve ‘and 1ntelllgent role 1_ the affalrs of the natlon, : g%
o e e

NS

Y PR [
i+

*-Fw" ‘ , © 3. ’possess an .att rame of—reference and per-_ .

Vo fsonalityfwhich encolurages ap at ospher@ of 'openess* 1n thel,
‘classroom tha&‘reSultsfln anmutuall eacher/student quest}for-- .

knowledge and reason,~_r3

' :f

Sy ' How can we accompllsh the psychologlcal transformation
y G 2
,of the character of the American teacher 1n the minds of

. R . 0% .. =

L .+ _-teachers, . students, parents, school boards, and the American

0
i ' vl

'soc1ety9 What .are the ‘many roles of the typical Amerlcan

LI . e R . Y . ' - .
.

classroom ‘teacher? 3ji - : ;A DR SRS
One 1mportant way be Wthh /pe conceptual perceptlon of

. " , Y
X _ the Amer1can teacher can be changed is d1rect contact Contact ST

~ . !
b A A

' results in exposure and the development‘%f an awareness of the o

'E]{U:‘ ; complex tasks performed by the classroom teache durlng any

. gasv

.T[H

.

o



The organizatlon of parents and teachers into P T.4,

. the accomplishments of the classroom and educational - |
© programs - suing newspapérs, radto, television, pos-

contact be'accomplished?

. Open House and Natlonal Educatlon Week activities

members into the classroom

members into the classroom

speakers, etc.

tape presentations of

to community gnoups,'

agencies.
§

draw public attention to-

ters, community group presentatlons, open house,

. ig_
given day. How can this.degree»of
1.
. 2.
- P.T. O., ete.
3% introductio of community
- as teacher aids or helpers.
. ’ . 4., Introduction of community
. i as resource people, guest
5. ‘Film, slide,” and/or video
classroom activities made
sgcial: clubs, and service‘
6. DMMass media campaigns - to
) ete.
L %
- ROLES.

Teacher trainees must be madc aware ofithevfact that

diring the course of an academic‘year the average American

classroom teacher functions in many interrelated roles.'

' SN

The typical classroom teaﬂh*r is .v.,
1. an attituainal behavioral, and values. exemplary
Y S °model for students . L
AL,‘ | A':2,» an 1nfonmation resource person.
| . § a guiaer of student inquiry and learning
0q' b, a confidant to students |
5. an 'expert':m a given discipline-ofannuwledge
6. 'a substitute parent. | |
7.l abguardian of the community social standards |
‘ﬂff: 8 ah appraisor of progress and. evaluator OI student- o
S Vbehav1or and academic performance {0
' 9. a program planner. | ‘ |
: 10. a tutor. -
“ 11, ya disciplinarian.

A

e a e it i tamarbitens ey a5 P

ke i e b, PP Eat A

b raen e it Fpe




-
flé._ a groupzleader. | S~ ) T
lgﬁv an initiator of learning. ] ®.
'ﬁu._ a friend.. ﬂb | |
15. a record/grade keeper. ' _e.r. .
16. a nlaygroundvsupervisor.“ ' r | - P/g
R affirst aid expert. L
18.  a mender of broken hearts and dreamsu o ﬂ -
'19. a guidance counselor;'> . T & |
20.f'a'consult@nt'to narents, N : :i - .

t kY
Y

During the course of a day, a week, a month - a total

school year, the 7ﬁerage classroom teacher is called ‘upon to,_y

.

play each role enumerated. tThe teacher" trainee must be made

. @

__awarevof'this fact befare he enters*the profession. Developing
an awareness of these roles while on—thefgob is the wrong time

for dipcovery : The trainee must be exposed to the routines .

‘

of classroom teaching before he signs his first teaching con-
tract © Thus,® the teacher training institutions'have a responr'

sibility to expose their students to the facts- life, as

c A

. l _
related to classroom teaching, during the course of their .

undergraduate studies

28
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