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3 * Th:s paper is lelded into five sections, the flrst

of whlch states the author's purpose for. writing the paper as being .

" £o think through the experience he had as'the instructor of a pilot -
class within the secondary education profess1onal seguende at the’

‘Teachers Céllege of Ball.State Unlverslty. The next section is a

~ discussion of- .the methodology he used in- preparing the paper. Section

~ 3;is the largest section and discusses the tasks of schools of :

educatlon. There is also a discussion of the: types of people who have’ T

_ftradltlonally heen attracted to teachlng. In this section it is |
‘asgerted that ‘schools and colleges have'h‘en sending men and women

into the world who no longer understand“the: creative principles of

vestern’ soc1ety. ‘The theme in.,Rhe fourth section is that modern =

.~ education is- basedf n, 7al that.it is necessary or useful for the o
. colleges and unlversmtles to transmit the classical culture of the- = .
: west from one generatlon to the next. This sectionm also notes that -
‘the, unzversxty experience cannot and should mot be? an’ exact mirror of

. "1life. It is stated that real scholarship. always moves in a realm =
_where choices are more éumerous ind the possibilities-more.varied -,

- than they are. practlcal. The final section emphasizes that teacher

- -:education must ‘not allow itself to operate outside the perennlal

'dbncerns of wester c1ylllzatlon, and’that those who teach in hlgher :

- education must have some convzctlons about uhat is worﬁt learnlng.~ .
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The purpose of this study has been to think through the experience I have

[ ~

had as the instructor of a modest pilot within the secondary education pro-

fessional sequence here in Teachers College. I committed myself to think and |

write in a deliberately philosophical way. G Max Wingo has said". ' “v =
o ; j» - .,.the fundamental policy question of the purposes of education

.. cannot: be answered by ‘the educatonal philosophers alone. " ‘They
should not expect to do it alone and nobody should expect them to. B
However, .the issue can be raised by philosophers, and should be, * .
'because it is normative, and therefore philosophical, and b&cause ..

- nobody- else’ in the field of education seems particularly inter- -.
-ested In‘raising it...The possibility exists for philosophy

. .- of education to move out of its poverty-stricken state, to

. . reassert the leadership ‘it-once had in the intéllectual arena,.-.

' " Iti may well be that too much. time already-has been frittéred -
away by philosophers talking to -each other and by-aimless "

_ - - -dabbling in' the’ schools on the part of well-meaning romantics... -

e . and reoxganizers who think that anything, including human . :

: L ‘edjcation, will yield to the mechanics of scientific management 2

w}

-g'york as symbo ic of the species, her is implied and will not be used) is not

intended~as akreport of What occurred during the ten weeks of the pilot class
C %o ] / - §
which I taughq. This writer intends. to“communicate to theyreader that he

-«

taught the course in the mood suggested by the points and concerns raised
y in this work, o ' ' ":‘ ' T ; AT TN

o . ‘ - ‘ o : BRI
IR The pilot teaching experience consisted of" haVing the undergraduates *

bSlgn on.for seven hours of study Wlth me.vyThe seven hours consisted of“four

o /, . “~//
"hours of a laboratory experience commonl called Participation and three o o
¢ N

AR y . = - e

hours of the undergraduate course/in thewsocial foundations.. The two AR

o-

. il & > L ;

. courses are net usually: taken,togethe7/during the same quarter and almost //’ . ;
. . . ,‘ /
" Q

~mnever with the same instructor. / jﬁl/ A ;’ s e / S
¥
4
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. based upon rea1 school (participation) experience. Paradigms could be

.. . : T

My assumption is that undergraduates need t3 have 1ong periods of

)

“ 70

time within which they attempt to master conceptua1 paradigms' paradigms.

[
which allog them to understand the disparate phenomena they see in the '
institutional school and in the society at 1arge. The mastery of sukh
conceptual paradigms 18 difficult. The® difficulty may be compared to

the lack of .ease which many peop1e have when trying to 1earn a foreign
A N

1anguage. In’ order for students to learn d1fficu1t conceptual 1anguage

an optimum learning situation must ex1st, the instructor must have a

longer period of contact with . students than the normal thirty class hours

- -

affordéd in most quarter-organized c1asses, . ‘ ' ' ',. “‘*él

Y

. . . : . ) -

The pilot that I am describing allowed for a better time bloc than
. would have been the case had the students been enrclled for gust one c1ass
@

Wlth me. During,the first part.of the quarter the studemts et With ne

X

for ome hour daily in a'classroom sitﬁgtion, for five days a week There
was additiona1 opportunity for professor student contact at the 1aboratory

n-school where ‘they” part1c1pated.o The frequent meetings and the longer time :

bloc allowed for a more favdrable drunate for building concepts which were

L)

built - through the study of books, hand-outs, films, discussion, 1ecture,
/ . v . e

exams, etc, tso thab the students could come to understand to make sense

-0 of what was,,or was not, occurring.in the participation site at the

] - .

1aboratory school S ‘f : e

J a

r

The pilot was not Just based upon‘the advantage of more student
4

f contact hours. One of the criticisms aimed at the foundations of.education

.. -

is that it is done in a vacuum- - a vacuum detached from the "rea1" school

)
TThe pilot was an- attempt to prOVidé a setting, a c11mate, a mood3 within

which the weaving together of theory and practice could occur, For 'too-

-

1ong educational institutions have operated as though theory and practice

+
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ﬂflxed,and eVen capable of belng taught to apprentices/students. ~It 1sl \,:_;

-lack of ponsensus regardlng what.the sc1ent1f1c method qulntessentlally 1s“

‘broad questlon qf what phllosophy of educatlon is to be methodologlcally,

“

' New York Review of Books5

to be'1s con81dered thefmost powerful‘methodology of all

,James Fallows.'

T A.

.

‘were ‘two, segérate realms, while in fact they.are inextricably ome, T -

have written in anotherlplaCe that" ' if‘ L T

An experlencé (as contrasted to a simnle underg01ng) is had
;when proposed actions are seen in terms of possible and - . -
antlclpated«consequences. A technical definition.of ex er1ence,

- - jundergoing: which adds to the meaning of what has occurred; ‘and
which increases one's ability to direct the course of subseguent

‘ 2
* events, When that. reconstruction:gccurs, than an experience can
»  PBe said to have been had. A composed tale of° meaning replaces

the simple. updergoing of and being buffeted by raw bccurence,
.». .. Theory is the placing of what is undergone inté a broader ‘and
" .longer course of events, .In order to have an experience one

. must- by necesslty integrate theory and practlce...For Dewey.ss

; .,,the reconstruct}pn of occumence 1nto eerrlence ‘is educatlon.4'f

- ' . R} ) . S

(in

N . . . . . - b

,_,,,—,e,"" - .
o

Whenevir one engages 1n systbmatlc effort'he,mpst follow some

N : »

methodology. In some flelds methodology 1s°obV1ous, well establlshed,§ ': E'
{

Well known that we llvé 1n an‘age in whlch what people understand science ot

There is some

£ k' A

~

‘ Th1s wrlter has wrestled w1th the whole problem of what the methodology
r .

‘of ph110s0phy of educatlon can and should be.f

v

v

is, the equally 1mportant questlon concernlng what methodology 1somost K ,»<
approprlate to the klnd of study this wrlter 1s commltted to do:.ngq N

,

. Harold Rosenberg has rev1ewed two books by Mary McCarthy in the .

The §eventegnth Degree and The Masks of State-

R
3

', Watergate Portralts. Rosenberg defen McCarthy agaanst a- certaln Mr

I would llke to suggest that this essay 1s wr1t¢en 1n the J

&
e =

C, ‘and of education, is that particular reconstruction of mere <

Integrally related toﬂthe ‘,L’~f

-\

ittt fah A e SR e




,'not suSpend Judgment.untll the.final shred of,ev1dence was 1n.' olotov '

,.framework W1thin Wthh the data is placed .Rosenberg\writesmf

D ,fizln the W_:hington Monthly,..Mr. James Fallows, one of the

. ;; After*watching the Watergate W1tnesses McCarthy'coqcluded by process

[“bf elunlnation that Nixon himself had authoriged the breaknin Sac clusion'?

. e vhat distinguishes McCarthy s' discourse is not any . secret acqess

So often the academy 1s suépect by the larger publlc and part of the reason .

-
-that Nixon tried to defeat the 1mpeachment inquiry through a landslide :

' ” | . . . » ' w N - e
. v L i : . : . e -
R . » . . . ., « A v { - e R
LA RN
o

methodological spirit to which Rosenberg refers in his defense of Mary

- ~

. v - : [ T
McCarthy. e i o .o.“

Rosenberg writes that the masses, of data accumulated.by the news .,

. . v, . Pl

: ¢
media surrounds events W1th a "zone of,moral’weightlessness." He claims

of/detaibs. The American public did not buy 1nto Nixon s ploy. they dld

was reputed to have said according to Mr, Rosenberg, that, "The factS~f'

LY

are noth1ng»but propaganda. 6 Molotov meant"that what counts Ls,the‘

”editors, attacks McCarthy s newsgathering capacity - and....l .
“her apparent léck of- rESpect for finding out- the facts...' o
His case againbt McCarthy consists of c¢iting 1nstances in -
: fwhlch she dared to Speak,whlle being less than fully M
'ihformed 7 : L _.:, %~\Jy,:L~f' ‘T,'f'”"

. . - PN i % . i

/»

. o M "i < £ b

wh1ch was' certalnly not probably‘true when

made a good ﬁeal of sense._ Mr. Rosenberg tells us§§hanvﬁary McCarthy s

politlcal writing belongs to the genre of people talking to one another. DRIV

: ‘to the, truth but its analytical quality and metaphorical reference -l
1‘ S - X talk it ranks with the best we have. ,

v

may well be that 1ntellectuals, scholars and even wrlters s1mply do not

master the art of good talk at the analytic and metaphorlc level.

Michael Novak has wrftten 1n h1s The Rlse of the Unmeltable Ethnics

e
1] Ry

R _.;u- . .

that the real task of an 1ntellectual is t%)be a consctous part of what v ]

¢ -

P § Tt Lo

“he is- attempting to. describe. An intellectual is. not an expert on the

]

A

“"hard'qUestions of self school and soclety in the Same way that a phyS1cist -

. L. Lo~ . . e D N ;"
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*

P

_meaning in western.civilization. The intellectual must know what the

"experiences of the indiyidual-in society are*hefore he can begin'the;'

k Perhaps ‘our methodology is s1mply rigorous th1nk1ng w1th1n a philosophlcal'{.“?'

ISl

;is an expert;-but it %s he.whorhas_hiStorically’led,in the search for

‘know. Instead he helps a people to artlculate‘what is already a pro-. - .

is- ba31cally ‘the same. whether 1t takes the form of novels, theoret1cal

somehow\cleanly separated from the’gry

re

i N 1' ‘ N K :
5 . ) . . . L. W L N - e

-~

difficult task Qf help ng to art1culate a descr1pt10n of the human'v

cond1tlon for h1s, and his contemporarles',  bime and place. Novak ’?, : "; B

\ reminds us’ that the authentgc intellectual does not tell péople thlngs

1 R
that they must do he does not even: tell thlngs that they do not a1ready

9 *

‘.,

+

found but lLtent feellng or recognltlon.z”We are all 1ntellectuals
when We are struggllng in obstlnate and courageous fashlon with the

profound questlons which bedev1l our 11VeS w1th1n the human condfllon. f: f;f;'f’
'd[ Rosqﬁberg recommends McCarthy s’ two latest books for ....the pleasurei"

of hav1ng,an usually brllliant partrclpant in.the family table. talk... 9

7

framework and the result of the methodology applled to authgntlc problems

.1s,"good table talk’" .What McCarthy does is to unleash her h1ghly

deVeloped literary talént upon,the myéh of Vletnam ThlS enterpr1se .JT"i s ¥

- e

. 4 B .
N : - I ) ©. . . . '

essays or reportlng. I ﬁ,A.~ . -
B . . P N .
‘"Men " said Ar1stotle, "have a sufficient natural instinct ° .
: for" what' is true, and usually arrive at the truth.” It is L ;
.~ the function of good writing to heighten th1s 1nst1nct apd- e
: st1mulate greater rellance on,it, ‘ :

a7
"

One of the~key problems confrontlng those of us who thlnk serlously L
‘ g 'v . . L ~£ ) f . /,
about educatlon is the mlstaken notlon that the 1nst1tutlona1 school is L e

ter soc1ety and culture.' Ihe/'*“

,,,,,,
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'»everyday problems of education within the institutional school are almost
Voverwhelming to .those who are inLcharge\so it is not always the case that
school problems'are/seen and studied in historical economic (macro),
poli;ical social:and even social-class perspective. PhilosoPhic - :f'
perspective s1mply means 1nvall too many instances that the person |
claiming it has. felt better labeling vhat—he holds as "philosophic“"‘__~1 :h
It is being afgued here that it is the task of those of us who are (,.»

serious students of the institutional school and of education more

v -

generally conceiyed to see: problems in the broadest possible perspective. v

It is especially important for professors 1n schools of education to -

develop such a perspective when,studying the special kinds of problems
brought to our doorstep by the kinds of teacher candidates who come ‘to =,’

. .

PR

schools of educatlon. ; : ,@-, D o
. . - . - |
It has been said earlier 1n thlS ‘work that undergraduates need to .

have long periods of time at their disposal so that they could attempt
to learn the'new language of cbnceptualization and paradigm-buildlngu.v _

This is especially true when one considers the kinds of young people Who -1:

have historically been attracted to elementary and secondary education L

in America. John Martin Rich has wrltten."'”-

<

The status -of teachers during colonial times vanied

cons1derably from ‘one colony to another,. thereby making
.it difficult to form: an- overall appraisal...‘[however]
‘It is true that teaching was often. looked upon as a job
to ‘use in supplementin§ one's income until somethlng
better materialized... Lo -

|l

[}

Rich tells us” that a séhoolmaster s salary was equivalent to such skilled

workers as carpenters ‘and bricklayers. In addition to low pay, teaehers j

O

" in colonial American were expected to be loyal to the civil govern?ent

» "-

and religiously,orthodox.. Professor Rich then tells h1s readers? L%

Y




/ e : .
, fh HOWever, it should seem that teachers Would chafe under
A . .these restrictions, it should be remembered that ‘through-
: ¢: - out the history of Américan education 1ndiv1dua1s recruited
for teaching careers were those who would abide by such
. codes; by the same token, teaching has tended to attract -
_thé less unconventional.y."Few teachers," - according to-
Howard K. Beale in his discussion of freedom of teaching
..in colonial times,'"had éver thought of differing from -
colonial views. Many regarded themselves as guardians'
of.correct thinking. ' :

[

o

J‘~.v-'5/

| v , ﬁ The yalue system of the: teacher is usua11y more of an .area of scrutiny

" while job hunting than is the area of academic preparation.

-

By recruiting

only those teachers whose values are generally cpngruent W1th the values

of the school district there 1s a subtle avoiﬁance of 1ater difficulty.

f oL

The nineteen sixtiesnwas ‘a: startling exception, but even during that
anomalous decade, the brave, iconclastic, trouble-attracting teacher was

—:'—s-s..w.f..
The conservative nature of th' ‘1neteen seventies a
3 o

DA a small minority.

. along with the'"teacher shortage" has allowe Za closer scrutiny by those

y )",r'. A
;ﬂﬁstill true that most teachers éome from families whose .

come is from small farms, factorvaobs, small business

.

it has not been outgof this matrix of the socia1 population from which v
- A 13 e

LI

o

_skilled and semi - skll d'working class. Prospective'teachers-have-

not: come from the fami
5

is erter‘ls not making a case for - the 1nherent
PR A - v‘/

a

or socially powerfu1.

“a

9 ns from such social backgrounds, but the thesis

inferiority of young pe
~is bei?g forwarded tha

being described have not

D

. ‘H*




\‘?

!

- Yo A
B

A v o provided by erc [l

ey

cw

P

ackground in terms of what is deemed 1mportant for the successful teachlng

R -~ N

df academ1c subJects., One can make an argument for the class blas of
academ1c success indicators but be that as 1t may, the teachers golleges

have not hlstorlcally drawn from a un1Verse of the most academlcally ff'f .

. e e
o
LX -2

talented For a whole se;Tes of reasons ic would be accurate to say
X ,

that §-12 teachers have,not been the folks who have ralsed the earth-v"

U < . .

shaklng questlons concernlng the assumptlons upon wh1ch our culture rests.' L

The hard fact 1s that teacher candldates contlnue to be, the kinds

’ ' - s'. c:l

of young persons who do not have many other attractive profes310nal optlons.»
N S

They have chosen teachlng ‘as. 'a profess1on because they recOgnlzed 1t o

-

. -y

as the most probable,avenue out of blue co 1ar and small busineos JObS. ﬂ_ S

“we have seen the sons and daughhers @f WOrklng class parents attendlng

. .f - ,t- °'—_

colleges in an unprecedented way. v he teachers colleges cont1nued~ “

- : b 1 f
secure and. who d1d not 1n’most cases have access to the h1gh culture. 4

N h - (o’ = . _""..
"after 1945, to attract students Whose famlk;es were‘not economlcally ",/{”

.
» . . ? i

‘ ( >

o The schools*of educatlon contlnue torattract students who have a narrow‘

e e Y. . . v Tl . . 4 i . - . .

4 :
. vocatlonal v1ew of hlgher educatlom.f For so many of our students a degreej
- o B .. L b

\ ) 51 R .

: and teach1ng cert1f1cate means a tlcket out of the ranks of tradesman,

houseW1fe non-unlon labor hamburger franchlse "assistant manager “

»

beauti61an, dental as31stant scr1be for a.large‘corporatlon, small
IR A S

¢ .

Y <:l1,
bus1nessman, etc.

Thn central questlon to be asked and Confronted is: how does'one' -

/- P

E s . . . ., .
N
honor the commltment to the democratlzatlon of h1gher educatlonal

s -~

opportunlties - how does one meet the commrtment to the concept of a:

wsame,tlme 1nsure that the earnlng

i . . .
o -

: s .
n h1gher eduCation means the attalnment of the tools and
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. _fw expressed here is that far from becomlng adults who have begun the ﬁ;}l

e

attltude to undersﬁand and enJoy the fru1ts of the high culﬁhre 1n

v e . . pff» “*‘ P e

y western soclety? ngher educatlon and schools of edudation .in particular fmp'

.
K o D T “ . . . @l

: must 1nsure that thefgraduate has a chance of becom1ng a gerson who has

the tools and procllvrtles to master and enJoy the 1ntr1cac1es of ther :

\

hlgher cul;ure.

4

It is not c1ear to’ this wrlter a; this h1stor1ca1

.

’

;,.

~

s,

. time that those who earn a four year degree and/or teachlng certlflcate\

‘ are becomlng anythlng but wh1te collar prdletarlans.

The fear be1ng

[}

¢
mastery of the h1gh cu1ture they are becomlng adu1ts.w1th a narrow -b,-;

-
e

s o8

. techniclan focus,bl é. \ the'"nurses" of Harry;Broudy‘s descrlptlon.

a

K . ]

Erofessor Broudy wrltes that»hedis impelled ‘to: -

N “';.' .g.blame the 111us1on that our classrooms .are staffedx\ oo
LN profeSs1ona1 teachers as one bf the most insidiogs %. . * o

. causes of our slownessin maklng .progress in the. gen— 2
‘v uine reform of schools.® It as 1f,we wondered why B A
‘ f medlclne did not progress if medical practjice were |
.,carrled on exclus1vely by nurses, techn1c1ans,'and
o 'hospltal aides.  Yet we have: somethlng lmke ‘this op
. the teaching staffs ‘6f our. schools, except -that’ our’
: -teachers are nowhere so well txained in . technlques. .
as nurses are...All that saves the teacher from mechanlcal ;
. : "follow1ng of rules is the perspectlve provided by whatever -
R o general educatlon he Jpicked upjgurlng the undergraduate years.

<
w -
3
i

e s

It 1s the contentlon of this work that h1gher(educatlon should

o . . ‘ T

attempt "to turn\a carpenter 1nto a man and not a man into a carpenter.

That is noé to say that a_ soc1ety does not‘need carpenters' but the

. ve-' 4 N

point is that the Greek concept of man means a cltlzen of the polLs - 'vd

k4

a person who has developed h1s 1nte11ectua1 and sp1r1tua1 eapacltles so'
. . NN * .
- that'particlpatlon‘ln the affalrs of humank1nd,1s-poss1b1e.‘ The young
\ . 3

person who comes to college must have a chance

’

-l

to become af& that he

R . -

_or she can become.

. . &
L \ o

L‘-‘must be balﬁnced by a healthy psyche, thls wr1ter malntalns that the"

In splte of*a recognltlon that 1nte11ectua1 concerns s -

-




1ntellectual cognltlve faCets of man. ;The citiZen of the,polis in
l ‘Iv

A cla381cal Greece wvas a,partlcipant becaus? he was thought to. possess’ .

e

e reason. It\seems clear that‘mastefy of the h1gh culture;of the wests f- ‘J/

& . ‘stifl means the ;ntellectual power to undeEStand and enjoy the qulntessenc
. A of the West 'S/ cultural herltage.. The college or un1vers1ty must not
e ’.: . A C /

I cheat the»sons and daughters of workers! The pArents who do the dlfficult

- P Q N ’

. . \

o )f -fgobs in thls c%untry have long drea&ed that . the1r childnen could go on‘\ o v
. E .'.r. . _‘ ','t.A R . : . ' -
' to hlgher educatlon. Most of us have belleved that 1t was a progresslve ‘
: -T l & a [ - ) . K
step when the doors of tﬂe colleges WEre~opened to the chlldren of . _' T e

e ) "~ ‘A N ' . e L0
0} . ~ .

. ‘parents who proflted from- the soclal revolution of the New Deal, hut " - N

1 ,_;,,f‘?1":“.;-_Hif hlgher educatlon is to become ‘de& then 1’t wéuld be b crue1 hoax o

., -

LA

N -

e 'flffjf.indeed. Entry 1nto hlgher educatlon must allow the sons and daughters“ e
L T . : LT y R ; "_A> “ s
: jof the worklng class to become persdns who understand that to study, L e

-t

- ‘ . . . -

ﬂ~¥Cervantes or Ngwton or. Solzhenltsyn does not have-to be 1mmediately

S LI ¥

¢ . -

Aelevant or practlcal ' It 1s another whole argument when one beglns

,to take place 1n Amerrcan soc1ety Whlch WOula allow us to become a demo~

N

Y T . . .,V.‘ .
1 ) L 1‘.-">. . . .
'cratlc communlty where economlc security would be more posslble, éi;ﬂ_-z ﬁe? S
These young people must be glven the chance to understand thatﬂghe he _
SR development of the mindg the appreclatlon of the great storehqyse ofjﬂf“" . “‘;?fﬁg
o ,_; 'western culture is practical in the most profound s@nﬁe of the word
oo a‘l‘ f N
. R they must come to see, as the,Greeks d1d that the unexamlned llfe is = a
Ti’ "; ’; o LTy ) Y ’..', ! . A. . /1‘/./,7 \‘: "‘A; A‘ L
s LT less- worth llv1ng. Lo __"_‘f3f o ‘ A __,'4’ B T

RN .o . -
P - R -

whaﬁ is commonly consldered the democratlzatlon of higher educatl_f.‘

M

‘».-"Vre are profocnd chasms of d1sagreements between thls wrlter and what

-

he peree1Ves Mr Hutchins to be saying, but there is. common ground &s

T L . Lo . R “‘ ‘_‘\v K .
R : R . Lo - T e . . .
v
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"Well B is being argued here that Qr. Hutchins understood befpre many.

of us ‘that higher education might Mot be compatible Wlth the kind of
¢ - 2t : e
democratization vhich has occurredv This writer is not arguing for the

of

kinds of standards which exclude the poor and less fortunate from

¥ d o

universities and teachers colleges’*heN}ﬁ saying that the un1ver51ty

experience must be the kind of intellectual:one which allows the o
istudent the chance to understind the assumptions upon vhich the culture'_

v ,y A
1s bullt in a vay that woyld not be ea31l§ duplicable iﬁ he did not r. ey

attend.‘ I ~a polit1ca1 and economic question to spedk of what share

. A L AT oo . ‘
nof the vealth certain kinds of Jobs shouldocommand We have erroneously
m :

jbf more salaryo nd Hutchins wasu

t @ s

one of the first to systematically warn us. The sons and daughters of
the working'class haVe fOund out that in sp1te pf four year degrees the

L) - e . o 3,.~
best positions in the econgmy’still go to competitors vhose real o “\\,

. g . . 3
..( : ~ I -

advantage i jthat they made a "visexgenetic choice" in a society where

Lo

, Turning profe531oqa1 schools into vocational schools
,degrades the universities’ ‘and ,ddes no elevate ‘the - R
o professions...My contention is that t&e trlcks of T e
- she—frade cannot be léarned in.a univeXsity, and that E S
-7 if they can bé they''should.not’ be. The$ cannot be .. " f\\qy
, %~ learnéd inva univey' Vv because they get of of’ date P
e "and. net tricks taLev eir place, because the teachers
‘ .get out" of date and- cannot keep up with-current trlcks,
* and becausé tricks can be learngd orly in, the actual
~;situation in Wthh they can be employed 17

- uHhtChinS conxiiues' all that can be learned in a university is general
k . A," ; ) . ’

principlesf'the fundamental prOposltions of any discipline. . IR

The trouble with the popular n/tlonibf utility is :
- that it confuses 1mmediate ‘with.final ends. . Material - . - . .
‘ prOsperity and~adjustment to the environment are good oL e
- v more or less, but they are mot good in themselves and‘..( - i
o - "there are other goods beyond them. The intellectual . .. L
I ﬂ}_virfues, however, are goods in themSelves and good as : ' 5
N R means. to happiness.l
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.//r . .f. Harry Broudy said said that.relevancf makes'senSe‘in higher - . R
. . . -. . N . - . ] v .‘ ‘ V'_~ . “,._.ﬁ . . '. ?
‘ education only~if‘one.hasbalready gained freedom: from Plato's cave and
become 'enlightened by knowlédge:._ For a young person to demand immediate -

pe

relevance and freedom fromuacademic rules makes sense only if he/vishes

™

¢ S ' to befmerefy trained and if he can do what highengghucation demands, on

.

his ovnm, without Subscribing~to the univers1ty s- vefsion of academic

v

T disciplines The burden of proof, Broudy tékls us,°1s ‘on :hé‘student. ?
i Al - . SRV o
’ s We may..:be approaching the moment of: truth in higher

R education, when only those vho can use the resouzces
i\ of the univé%sitxg..will be given access to it. 19

o
.

1ChriStopher Lasch and
instiﬁution_go

'
N

ugene Genoveses:Sve’written that thekuniversity'

no longer .serves és an exclus1ve upper cla The un1Versity 8.

- - - N

-

most important function today is, they inform us, that of training a ‘
; N I : S A -
vast body of intellectual workers upon whom the corporate system depends.

L4

.

< the special skills needad to run the 1ndustr1al/corporate bureaucracies

and to carry out the commands)of the managerial elite.‘ Highergeducationqs

1

IR l has hecome a higher level [} ;ndustrial apprenticeship. Lasch:and Genovese

. ;-_;' continue"ﬁMStead of educating men and wowhn of general culture, the
' AN

A S o

SEE university‘n

-

‘trainsﬁpebple 3ho.administer and govern through the appli-

» “
cation ‘of special expertise and skill to narrgw{y defined problems. : ’

-

~v¢;j¥ﬂA*hv~sThe-university is;go longer‘a place in which philosophioal questions about

B

the very premise upon vhich the society is based can,be raised .

There are’ thoSe who profit from using the . dnive ities and the whole
school system as a place in Vhich to traln 1ntellectua1 workers. “These
| i) \ . '_
: 1ntellectual workers are to f1nd compensation for poWerlesness in a .

. e

. . ‘gculture of,consumption_and mindless leisure.
T L e _

o In the last quarter century the university- has become in a special sense ﬁ*_,_—->
.'I . g .o - "' -..' . A .
A aAWorl ng class 1nstitution. The univers1ty trains technical workers 1n

e e e et kbt i Lk e




. - o , | .
If the children of thése who work at lower and middle 1eVel Jobs are to ’.‘

-

be really educated in the un1ver91ty 1n a way that they do n%t become unwittlng

~. P

!

accomplices of a statusgquo whlch neither they nor thé&r parents had a voice in f\\
establlshing, then . they must be made th see that they have a vital stake 1n the

-

maintenance of 1ntellectual standards. They mégt be giVen a chance to. understand

-

that a restoration of, Iearnlng must occur. ‘The arts and-humanltles-must be. |

. P

rescued from their degraded essentlally*ornamental, posxtlon. The ultimate

b4

-, the .unity of all lea nipg witHin the context “of an 1ndustrial democr;cy as-

‘.DeWey env1s1oned 21 Sc1ent1fic and technlcal subJects must be taught in a way

so that the student -can develop an ethlcal perspectlve. . The. pretense of ;4l' N

‘object1v1ty has become irresponS1ble because the technlques have been drawm
‘—l 3 [y \‘
exclus1vely frcm the hard sdlences, partlcularly quantiﬁhable sc1ence, whlle

_unquant1f1ab1e experlence has been peJoratively relegated to the "value Judgment"
o U 4 .
zone, The humanltles tradltlon requlres d1sc1p11ned reflectlon of " experlence

as: well as the mere having of 1t; obvdpusly thls entalls the use of a finer

.d1scrbn1nat1ve ablllty than the type afforded by common sense alone.

We must izj% to understand

7hat educatlon is accompllshed when undeg the =

-

. tutelage of the cult1zed mind -the less cultlvated one achleves new 1ns1ghtsr'. .

That process -cannot be democratlc' ThlS encounter, Wthh must occul between

Y

professor and student 1n hlgher educatlon, .

...is-the act of 1nqu1ry,:w1th all the d!@ma and uncertalnty
.7to which any real inquiry is subject. Insights as well as
mistakes and false. starts dre-unique events., ‘The happy =~ -
, ‘\phrase, the clever turn of ‘the argument, the indignations, :
. the satfsfactions ~ these constitute the  living process of ' ~—
~ becoming educated. This is...what. high schoel students o
antjcipate in higher education,. and’ they are understandably
. disappointed when they find that - they are expected to spend

9 0

ninety per cent of their- time cont1nu1ng the d1dact1cs of" e

hlgh school 22 : e v ﬂ

Br




_General education, as opposed to. ‘training and narrow vocational education

1Y

results in thinking and feeling with the r'esources of. the learned. and

1 ‘o

hopefully, the wise. Broudy tells \ﬁth;}t t:he generally educated person

prov:.des his own, test of self cultivation, the test of the proceSS is
t,he»process“itself. -,

-

<
NG

It has been asserted in sect:Lon three of this work that schools and

colleges have been sending men and Women into the world who no lsnger“

,' e - \

understand the creative principles of\western soc:.ety. pur c1v1lization

cannpt be effe"ti"e‘ly maintained w:.thout the rev:.val of the central® .

~ . -
i . v .

' A
perennial culture of the westqerngworld.g. The mstit\ltions of the west,

»

at their best, were formed by men who learned to regard themseglves as

inv10 lable persons because they used reasom to confront the problemat:.c. ’

. .,.;,:,- . \)

They considered reason .to be that power which allowed persons to comprehend o

-
)

he phys:.cal and moral order of the cosmos and man's place w:.thin the

B
\5‘“
.

cosmos. I’reedom f,or rational man meant Lhat within t,hat order ther

existed a personal moral*responsibility to perform duties arid to \exercise

-, -

correspo‘nding rights. e o ‘
Modern education is seemingly based upon a denial that it is necessary

: »
or useful° for the colleges and univers:.ties to transmit classical culture .
of the'west from one generat-ion to ,the next. Some of that denial is done
1n the name of Jo‘nn Dewey, butu: ‘:Lt is ‘well known by those people who .

seriously study pDeWey that his disagreement with Plato never 1ncluded a

.- *

.

denial of the great western 1ntellectua1 t:radition.':23 The vacuum in

;S
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. - -higher educatlon is. f£illed with electlve, eclectic, schlallzed accrﬁental

1nc1dental, spbntaneous, vocatlonaﬂ substxtutes. Thera 1s no common fa1th

no, commen body of pr1n01ple, no ccmmon body,of knowledge, no common moral P
4 e,
or 1ntellectual dlsclpllne. 24 The graduates and GltlZEHS have no common Y —

purpose and nbjcommon culture. ‘%%ere is mno community of scholars - there

*
. )\

~ is no community. Mqh Walter Lippmann has wrltten~' ;} L fﬂ,j;'
- We‘have established a- system’of educatlon 1h which we
insist that vhile everyone must be educated, yet there S

is noth1ng 1n partlcular that an educated man must know. ? {< et

—5’»
K

,It hasgbeen sald by some that thlngs change S0 qu'ckly that the old*classlcal
i
herltage is: no longertrelevant.n Llppmann dlsagrees-z he. contends ﬁhat we .-

««' I S e

¥
have abollshed the old curr1culum because we' are afrald of Lt, "...afrald

K - ' “w

- deep, dlsconcertlng 1SSueS of the nature of\the\un1VErse; and of man s e

. : Y
e
place in 1t and of h1s destlny "26\ \\\J\ L >

'
eyt

- , . N,

Llppnann s words cannot be 1mproved .upon by paraphraslng. \Thls key
4 1 N—~ T » ..

1dea from hlm gets at the very\heart of the malalse 1n hlgher educatlon X'f
‘ 3

5 : / ' ’( - . \ .
v - N

(. RN ST e

that th1s work ‘is developlng. Walter Llppmann wrmtes~
, e For what enables men to Know more than thelr ancestors o
N ’ + ~ + a»1is that they start’ w1th a knowledge of “what .their ancestors o
‘ o have already 1earned...It is ‘tradition which brlngs them to -
27 .+ . where advagced experlmentation is poss1ble...1nd1yiduals do o
S ‘*vll ~_not ‘have the time, the‘opportunity,\or the energy to make = °
oo * - all the experlnents to discern all.the significance- that has -
e gone into the making of the whole heritage of C1v1llzat10n...
T ¢ they exclude the- trad1tlon of the past from the curricula
o ...they m he it necessary for each generatiaﬁ to repeat the :
errors.oﬁ . . . .
v . . . K . ' ~.. ) _, - y S . e )
-There“is one more central_pointﬁto'be'uncOmpromisingly nailed-doWn'in ”for'
4;;“".i th1s fourth Qectlon = hlgher educatlon is not the whole of "real" llfe

-

1tse1f. lee any construct or work of’ art, the un1vers1ty is a s11ce of ST

~
. »
. R . - . s . L
“ . . . . .
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-~ : B Ao
. e B K 5.

'd the whole.q The university experience can never be an exact mirroraof theuii

| whole of 1ife5'nor should it‘be. Real scholarship abways moves in a rea&m '

; X
where choices are more numerous and the possrbilities more varied than theyu

N 0

are at The level of’the practical At the 1evel of everyday affatrs the r.‘V‘

~

. choicis are narrov partly because preJudice has become set., At the level - -
9 ’

-~

h’ of thngh the* jhgices"are broad because there is "no compulsion of events.

Dewey called thought a dress rehearsal. In spite of the power of thought

‘e t

- to. eapture explain and direct the flow of events it is. well recognized that r\a

. { q» N -

it is upris to the extreme to think that cognition can ever completely expldin

and mastér'the brute £low’ of events. It is obvrous then that the university
.empb[ee&ceis always somewhat removed fram. the arena. It-is not a violation :

- of the Déweyan spirit to say wrth Lippmann that the realm of the scholar u,f%

‘ ™
"is Oxiver umnediate. The scholar ] prov:.nce, and the proper main prov:.nce of

- - .
* -

the ynivers1ty, 1s 1n the past from Wthh he’ distills understanding, and"\

the future, £or which he prepares 1nsight The university is in but not

1

iF

- cdmpletély of the town. Hargy Broudy has said': _ﬂ \;? s wdf, S s
- » . . ;i " BN - \h .

...a high-grade education for all may nbt.be so 1mplaus1blet

" and quixotic afterrall. For it is the workman, to -whom hish“f;ﬁ"

fgob ig mno more than a brute necessity,rwho moSt' urgently - -
reeds- the schooling that:will.lLead to é?reflective capacityjl .
to*expand the narrow margins of his life. .

[ . .
: : Tn general education, the school-w
T e into the vestibules of connoisseJrsHip in all phases of
- human life. .It would preach openly-that the cultivation
. of one s power for livbng well is 2. duty as well as-a priV1lege.29

PO

Can the teachers colleges.avoid addressing themselves to the challenge’ L

‘ J,v*"'/'

It 1s the posrtion af this work that the schools of‘pducation cannot and K

e

\<:v

must\ not. - "?

ould induct every pupil L 3:

-

PN L
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. . Teacher eduCation must not_allow itself to operate out%}de the perennial
» . -‘-.. . : . o . .a f X ‘
N concerns of western c1Vilization. Teachers colleges must not lose sight of
- ' the larger concerns confronting the historical culture of which they fre a.

. Jpart. Granted, the schools of education cannot and must not becomea.slavisﬁ 7Q‘
BRI 4 ’

+ *

,} replica of the coIleges of 1iterature, science, and the arts, but it is within

E

f , : ‘| /t

g ./ the liberal arts colleges where the central concerns of the West have been

s

/ studied' therefore,.teachers colleges will separate themselves from this

u,x Y

/ mainstream@at their peril. “Admitﬁedly every profession needs certain j{*

o 1special skills 1n order to perform, ‘but every profession is tempted byﬁthe uSe

- /( f,Of Jargdn, "eXpertise", and in-hoube parochiality instead of wisdom. The‘{’
AR { A ]
Uk teachers colleges must struggle to maintain a connection with the main concerns.

of western ciVLIization. We must realize that a beginning teacher who possesses .

Loa great deal of technique but- who is npt grounded in the big books of the\west

1

‘ may be as dangerous as a debater who 1s’willing to argue any s1de of the 1ssue

~ ..

on dvmand.in order to win. points for his debate team. pp , T .

Wb N . - .
- v .

foIn the concluding section of . this work the arm will be to sketch out a

TN

‘ %

) mood within\which teacher education should be conducted It should be made -

clear that this writer understands certain kinds of narrower proﬁeSSional '

.competencies heve.tb be.dealt with in. order to perpetuate a profession, but »

. o

bithe argument being forwarded here 1s that the narrower professionalﬂconcernsv‘

,must be anchored to the‘largwr and greater concerns’and traditions of western~
o e P :

F

3 civrlization, ;,;- "

Fg

[

, S - gf,-“ ' g o
Systems of. infprmation, especially if they. attempt to become "scientific"-i

+

b
' - perpetually buzzing after qnfopﬁ usually misses what is really happening,
h especially in himself...Art sp that other region..."30//The
" Ao
Qo forms of. 1magination that any epochiproduces are perhaps the ultimate data’

B R ¢ I
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.. 'The artistic tradition 1n the west has always attempted to- set things down

.

’simply and to hold.to a standard of rightness against the chaos of contingentl 3.
;.:11fe; ,Is this not~at the q%§£er of what teacher competency should be7 Since

4fj-the time of class1c Greece, n the artist has used 1anguage and other g

v ' *

1ppconstructs to get at, and %ieetingly capture /;hat—was considercg to be

SRR *?‘essential and universal The quest is’ 1% no way demeaned because it was
‘*t’;"‘” . PR

finally realized that in the end life and being are'mysterious - mysterious

‘;1and res1stanﬂ to our efforts ‘to compiehend .
't A

. . e

William Barrett has written that the actual life of a people occurs within ‘
o the ﬁelt texture of experience, dn the moods and emotions ‘that bind and div1de S\M;'ﬁ

ﬁi us w1th1n the daily round of 1ifeoeT"That is WhY art, WhiCh is.so m“Ch a matter
- ) . e
L "?~of texture and style, reaches a stratum of historical reaiity deeper than that

I

* of :n.deas."31 Herbert Marcuse has written that whenever philosophy was not . % o=

-

f\\.n lmeiely apolog&a it has confronted the given facts by what those facts exclude.. R

Fhilosophy begins when the given state (all of it) 1is questioned Marcuse says
\"‘ ".~ L x ) ’3’\“ v -

.

that the philosophlc quest procedes from the finite world to the contruction .‘”ﬁ5ﬂftf':

,;;,'.}f of a reality which is not subject ‘to the painfu1 difference between potenxiality
':hlband actuallty. It is apparent that philosophy and art are at the center of
o western experience.' It is also apparent that the time has comé to 1n£1ude ) {j_ ‘ ‘kr
- | 'rphilosophy 1n our analys1s of problems in education. The schools operate |
‘ﬂ?according to =n imp1ic1t philosophy, but in most cases the philosophic premise’d

4+ " é?lS camouflaged ;MarCuse talks of a phild!ophic quest which is a. conscious

L effort tp knot all our knowledge and“thsight into a 1iHEUiSti° structure in

ftgwhich things are called by their right names.?z‘

At the very heart of what is before 3\ is the realization that man is a -

E ' ’ . B -
S
.

5 ,': . ¢
¥ 'j@[;contingent being. Real educatmgn - as well as authentic phiLosophy and arm e
o e Y ‘ S

hhave always spdken of courage courage as’ the act of life itself, the courage D

/

;
E
;
;
1
° ' o v
a
é
k:
3
i
«
i
|
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°

._‘

L.

:“dAround‘the-clean wellnlighted place of Ernest Hem;

;goblins. Ultimate reality may well be the surge'

~

man-s ﬁttempt to control it. The realization of‘

'ﬂada and the goblins develOps conceptual metaphoric, aréistic,
A .
The community of scholars

and teéchers c0nstruct a story which enables persons and a people to deal with

' AT R %
the most profound problems which bedevil all of us during core authentic ‘,//,_,Wf{

- B e . 3 . A
. ’ = .‘r '.\

~m0ments of realization.‘* ; I e “L_ if.i' i
The storie mus@ tell, of*the most universal ‘and at the»

- same time ntimate matters we -all live through ‘but never

'~-fully comprehend...Because deSpite all ‘our progress and - o

‘our.- vaunted accumulation of knowledge, We are still: children ..

~in the dark who..._[construct] stories ‘so that we will not

be so alone,  that tog darkness may become more familiar...-

i

'ifgf‘}h. and the poor shreds- and patches of our life be pieced together.

- 33
Those of us who teach ﬁn higher education must. be less diffident than we. -

~ > ¥ M
} haVe been during the recent past : We must have confidence that we can re- -

establish our bridges to the tap-roots of our culturq. We must come to, believe

'in the community of scholars. We who are professors in higher education must
] N : ° e Rey B e
do more than s1mply start where the students are at\ we must take tiljs some-
, kS A " g
”)where. In order to do that we must have some convictions about wbereothey

v @ \f

should go -~ convzctions about What is "worth 1earning. Martin Buber has written:
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B ; f;;" ...at the opposite. pole frdm.compulsion there stands'
) : . “mnot freedom but communlon.¢.At the oppos1te pole of -
R PR being compelled by destiny or nature or men there’ "

i o : ‘daéﬁ,not stand being ffee [of those things] but to

| A commune and to covenant withlthem. To do this, it
cox ko .0 ¢ is true that one must have first become independent; -
S ST Li. o but this 1ndependence is & footbridge; not a dwelling
e »place. Communion if education,..means being opened
up and drawyn in, Breedom in educatlon is the '
“_pos31bility of communion.34 T,
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Thewexten31on of ourselves 1nto outer space, ge'
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. .as Kubrick shows, is only more'of the same,

and’ can hardly tell us much aboutﬁbur own

mean;ng.35
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SR ‘ - S ' T B
115, Harry S.. Broudy, “The Real World of the'Public*Schools (New York R Wbty
Harcourt B;ace Jovanovich Inc,, 1972), p. 61 ' 5 " P f_; Co
T ; ‘?fpl 16 Richard A, Brosio, The Relationship of: Dewey 8 edagogy To His ,7;-v:,¢;" :

. Concept Of Community (Ann Arbor The University of Michigan Social Foundations D
v; 1972), Chapter 3. ,”;ky_;,pﬁé

"t E,

.'(Broudy, g WOrld 8&

2 h

' 20. Christopher Lasch and Eugene Genovese,f"The Education

'f UniVersity We Need Now," lhe ‘New York- ReView of. Books, Vol XI 5 o
- (9 October,- 1969), 21-7. T | I R
T r”vlzl;errosio, Dewey s Community, Chapter 3 - }, . :
ﬂ’zzf',Broudy, Real World 190, ;L'; | ‘1' 'ffwf‘- jﬂ~*' o "_*f‘* | :
':,_.John Dewey, Reconstruction in Philoschy (Boston Beacon Press,” 1920) -,'E'
S ..,‘TjWalter Lippmann, A Preface To~Morals (Boston Beacon Press, 1929) ;
ORI ' I
SRS v;25 : Clinton Rossiter and’ James Lare (editors) The Essential Lippmann LR
(New York RandomKHouse,,l963), p. 421. . ol e . \7“
.. g . T ‘ ' RN K . . :!.,,' R §
‘ ”~,26;;;ib{d,, 421;. | o
e T B o LT : . ' oo . : X
o ' 28. ‘Broudy, Real World, 211. .~ ' - oy ot
= - ° ¥ . o ‘ . . . - '.;“'-_‘r',, i o a . o ’ BN C L :
Ly 29-,_Ibid-,,230. P E T T o , o . §
N f,i_uTWQO;'?Barrett Time of Need 5 ‘f“;e: }9lzﬂ_ Y . v |

sl Ibid 56

. 3‘ Richard A, Brosio, from unpublished talk at American uducational
. Studies Association, Annual Convention, November 1-3, 1974, Waldorf—Astoria,.‘j
New York City~ 'The paper s title The Educational Importance of Marcuse s Work.

| Cna” o R e R
’ ' 33,: Barrett Time of Need 338 ,;“_”“ ’ij4 _-;f B i . ,IfJ . e ‘

4 y

34. Martin Buber, Between Man and Man (New York The Macmillan Co., 1965) P 9l

35} Barrett, ime of Need, 360 = B‘f_f l'f,.;v'k 26 ng'; n - S A j




