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INTRODUCTION . .

“

. . ‘
+ Nothing is more certain than thgééAmericanq will live
out the remaining years of the Twentieth céntury enmeshed’

in foreign enﬁanglementér Whether those entanglements fre~

quently so sullen and threatening -- can be changed into

v

" easier networks of communication and cooperation for trade,

peace-keeping, and global viapility generally is surely a .

stunning priority before thé American nation in the 'years

Y
~

immediately ahead.

. e N . Ty

With these global realities in mind, the Interyétional .

Education Project of the American Council on Education and ,

& -

the Bureau of Educational gnd Cultural Affairs of the De-

. .

.
-

partment of State, in the Fall of 1973, joined hands in or-

ganizing several committees and task forces to address, the -

central issues of education in the United States for an |

" increasingly interdependent world.

The™Ndea of bringing key academics and federal officials’
together to focus on this cardinal issue stemmed from a’

Philadelphia conference in 1971 and from a one-day conference -

held in May 1972 at the Smithsonian Institution in WaZhington. .

sponsored by the Bureau of Educational anfl Cultural Affairs

<




- . . . ’
. ~ -
. - .
+ .

,fol}ow7up steering committee under the direction of Professdr . .

Richard Lambeit of the University of Pennsylvania and'Professor

Robert Ward of Stanford. University suggested a series of govern—

-

ment/academiq task forces to address various aspects of. the in- )
. o , . '

ternational education 1ssue.. When the International Education

u

‘ProJect of the_American Counc11 on Education was established
" in 1975, it was asked _to .assume responsibility for -the logis-

- - >

) ticak support and overall direction of the task—force endeavor .

With financral help from the Bureau of Educational and Cultural

- s
R oot

&ffairs of the Department of State, the Ford Foundation, the

.
. ' : -
“

Council on Library Resources, the National Science Foundation,

* and the Longview Foundation, five task forces det in 1ate 1973

oy .o r

and early 1974: (1) Diffusion,“{Z) derseas Proféssipnal Skills,

[

Reinforcement, (3) Tnansnational Co&laborative Research (4)

- . -

Language Competencies; and (5) Library Resources. .A Government/
- . - ‘J" N

Academic Intexface Comnittee was established as a general co-,

s

ordinating and po%icy council. Each task force prepared a re- )

pott, and John-Badgley of the Institute for the Rockies, Missoula,\

d

’ - - - N e E
.+ Montana, was commissioned to write a background essay. : !

Although these six pdpers seryed as the basis for some

*

sections and recémmendations of the report that follows, it is

< important to-note that the preésent text godes well beyond the

a

{

4 [
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- de iberations of the individual task forces. Many academic \\

« . i

associations; institutions, area-study councils,’ and research

centers, aﬁd federal agencies have worked with ACE in devel- -

4 -

oping additional insights and recommendations. This report,

then, is the result of a fruitfdl colloquy among representa-—

~

ives of a wide variety of educational interests.and federal

agency interests,

\ .

. Although some attention is given in this report to educa-

tion for globél interdependency outside colleges and univer-

sities, for example, -in the primary and seconda%y schools, mass

' media, adult education, in-service training, the. task forces
N 3 . . . .

and the GqVérpmént/Academic Interface Committee contained only

-

> a handful Qf'specialists drawn from these settings.. As a con-

¢

sequence, our recommendations are heavily weighted toward the
B e - N ‘.

ways @h'hhich colleges and hniversitigs might become more useful_e

gatéiygts and ﬁartners. There is obviously a further agenda of

s - L
"program reform that belongs in non-collegiate educative arenas

- ¢

s ,anthhaf #s not elaborated in the repont that follows.

gpgéial tharks go to Granville Austi?, Peter .Lydon, Joel
*éﬁe;dlo;, and Sharron Edmonds'for a wwide variety of editorial
' aﬁd iqéistical services. Original or remedial drafts of Chapteré
. ! 8

,\;'1, 2;-énd 3 were prepared respectively by Rose Lee Hayden,

v

‘Stephen K. Bailey, and Richard Lambert and Robert E. Ward. Drawing

£l

¢

s ,ﬁpdn comments from the members of the Governmegt/Academic Interface

/

'

3

<
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Cbmmiktee; Stephen K. Bailey prepared the final draft, .with ~
the assisfance of Résq.Lee'Hayden aﬁd Becky,Oﬁbns. As "
Director of the International Education Project o} the
American Copncil‘on Eduéation, he assumes responsibiliti for
thi&.éext. . '

It is Acﬁ's hope that the report ghat ﬁoliows will usefully

inform the deliberétions of citizens, educators, and policy-

- -

makers in the months and years ahead. The matters considered‘
are not trivial. They deal in fact with key issues of the

viability -~ indeed -- the very survival gf the human race.

»
STEPHEN K. BATLEY, Vice President
American Council on Education
and Director,” International
M ~  Education Project
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. SUMMARY AND RECOMMENDATIONS ' s "

Twentieth century wars, ‘as well as dramatic tech- —
1 P

nological and economic developments, have drawn the United

States into a web of global interdependence. ,
4 . '
There are no signs that the American people, even if .

they wanted to, could extricate themselves from these ' -
foreign involvements. The quality and the Very security

of thir lives depend upon their oapacity:to understand

ahd to negotiéte yith other nations. Nuclear threats, /

energy shortages, commodlty prices, food supplies, en:

v1ronmenta1 pollution -~ these are exampleg of issues’

that are simultaneously and inexorably both international

-

and domest;c in nature.

[}

Although some progress, has geen made in increasing

r

public understanding of global interconnections, the —~———

American educational system -- viewed in the large —-

)

is woefully backward in helping to prepare the nation's
people for effective coping in a thoroughly 1nterdependent
world. Unless this ‘condition chénges;,America will lack

both informed leadership a active citizenrx capable

"

L
A of negotiatlng the troubled and dangerous waters of the

‘ . a

fututel, It will also forego thé cultural delights and N

iqtellectupl,opporfuniqies thef accompany interacpions with

3 . ’ ' *
- " -
-
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the best minds and creative geniuses gf other+parts of

\ e Ct 4

In this sense, all will live lives of diminished ®@ °
- 4

humantty. h - ( : ' i -

.

the world.

. .

I. Suggested Actions by the Federal Governmhent' .

1 Title VI (Language-and-Area Centefé, graduate training
fellowships, and related programs) of.the Natiqnal Defense Educa-
tion Act should be ;eauthoriéed at-presentqlevels (875 mt}lion),
but half of the authorization should be desigpated for shppo:t of

scholarly and professional development‘at th% collegiate and’

v .

university level (see ﬁecommen&ations A page 26; H, page 31; J,
page 37; L, page 38; M, page 38; y, page<39 P, page 425 S, page

43, , page 45 and U, page 473) nd the other half for a new.and

-

i .
separate "'Citizen Education" program focused on extending and, im-
-/

proving geheral citizen awareness b America's global relation

]

(see Recommendations B, page é7; H,;page 31; and I, page 34).

2.'Re1evant federal agencies should stimulate a far greater

' and more creative use of excess foreign currency funds for the

3 - "
! A , »

development of teaching materials and appropriate educationdl

exchange arrangements. (See Redbmﬁehdations C, page 28; and P,

page 42). e wa .
3. A portion of the tétal‘ddllar amount of all federal '

!)-v :
government contracts and grants to universities and colleges

for activities involying.global perspectives should be mAde

* ’




vii

. ’ available ‘to the céntral administration ®f collegés and

-~ vuniversities to\promote appropriate and effective linkages
among disciplihes, professional schools, specialized lib— :

raries, problem—oriented institutes, and languége-and.arei’A

centers and'programs. (See Recommendation V, page 52).
4.‘Th2?President should ask relevant federal funding
agen;&es to examine their grant and coﬁtLact portfolios aiid
v L. B

. procedures with an eye to increasing futute allgcations

designed to broaden the global perspectives of éoliege and i
' - — k)
, university faculty and ‘students. (See Recbmmendation G, page 31).
¥ /

5. The Department of State and the Department of Health,
Education, and Welfare should underwrite the production of a

frequently up-dated directory that would alert the scholarly
. ,
community to public, private and foreign LOurces ofﬁfinaqgial

[

. ‘ 1y -~
: \
mendation Z, page 64).
| 7
6. Congress should authorize a sum of\$50-m11110n for “
e

L

the support of the United Nations Unlversaéy. Annual approp—

»

riations toward the purpose should not exceed $20 million—j:

nor represent more than 25% of the total endow ent-fund contri-

butions of other nations. See Recommenddtion W, page 57). ' s

* L

¥ 7. ongress should explore the desirability of establish-
ing one pr more quasi-independent Boards or councils to serve ‘
- as non—éovernmental facilitators between American college and , -
uﬂiversiiy communities and consortia, on the one hand, and the i'*

V.

.educational institutions and governmental agencies of foreign ,

|
]
3
E
[
:
E
E
i
t
F
l
|
E ’ " aid for overseas research by American scho}ars. (See Recom-
E . .
|
E
|
?
1
|
4
E
E
:
|
|
E
|
E
i
|
F
3
E
3
|
|
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. : g . .
countries,\on'tbe ther. (See Recommendation X, page 58). * - :
Q: The, Intkrnational Diviston- of the'ﬁ.S. Office of ’ ’

-

. . . .
Education should report directly to the Ass%étant Secretary

Bf Health, Education, and‘Welfare for Ed&cation, and should .
assist the Assistant Seé’%tary in effecting Executive branch .
coordination of f;deral internafiongl education programs. ‘
kSee R;commendation K, paée 38). . .

9. Tﬁe President should establish a-éommission on Fore}gn
Language Training. (See Recommendation O, page 42) .
10. The Défense Language.InstitJte and the .Foreign Sgrvice-

Institute should explore.with disciplinary associations and

2

academic professional societies possibilities for opening DiL.I«

and F.S.I. programs and facilities to a limited number of \

v

highlf qualified academic scholars and advanced graduate’

students. (See Recommendation Q, page 43).
3 -
v ¢ /

11. The Library of CorBress should as8ist in the creation -
!

of a permanent secretariat charged with the planring and ' -
coo%dination, on both a national and a regional basis, of
* e
‘the foreign-area and interpational holdings of American .
redearch libraries. (See "Recommendation BB, page 67).
12, Research—library'sugpért should be made available
as a part of the necessary overhead of all international

grants and contracts received by colleges and universities

RN -

N k4

" or sub-units‘ghereof. (See Recommendation CC, page 68). ¢
13. Congress should fund adequately the National Program

for Acquisitions and Cataloging of Title II-C of the Highet

)

00012
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and other sel)binstructional 1anguage facilities and should

Education Act of 1965, as well as the Mathine Readable

Cataloging Project of the Library.of Cqngress. '(See Recom-

]
~

nendation DD, page %8).

I1. Suggested Actions by State Governments

4

1. State .legislatures and state education agencies should

undertake program initiatives and shouid strengthen approp-

riations designed to increase the'global sophistication of

S

those persons connected with or affected by state=sU§p6szd
n

educational institutions and prograns. (See'ﬁéeommenqat
1

D, page 28). . _— L

iII. Suggested Actionsg@y Educational Institutions
s 1. Colleges and universities sHG%ld eatablf%h institu-

tional ana‘abnsortial task forces, t4 examine the adequacy of ;
. P ~ [
\ . .
curricular offerings and requirements, program facilities, and
- .
foreign' student arrangements as these relate to improving the

international aspects of postsecondary education. (See Rec-

.-

commendation E, page 30). . *

L
1

2. Two- and four—year institutions of higher education

-

should cooperate with{yé:;_other and with proximate secondary

.schools in designing course sequences related to global inter-

)

dependence,that cut across grades 10-16. (See Recommendation

.

F, page 31). ’ 5

3. Colleges and universities should expand computerized

~

facilitaquinterinstitutional gooperative programs for such

~ N

00013 :

t



. .

individualized study. (See Recommendation R, page 43).

] /

IV, Suggested Actiams by Private -Foundations :

1. The myriad~small—,énd medium-sized private foundé—

v n

tions of the nation should underwrite internationalkfravel

grafts for scholars w?oss\gsgrise or proven credentials

~ .

survive the test of competitive applications. (See Recom-

mendation Y, page 63). S -

3

2. Major Amgricaﬂ foundations should establish an in-

. -

creasing number of §cholarly way-stations in selected over- -

seas locatiors where American disciplinary scholars can

¢

pursue scholdrly activities. in conjunction with colleagues

from other nations. (See Recommendation AA, page 64).

’

Q

. ‘;L;;-f )
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) THE GLOBAL SETTING

For the first 150 }ears of its existence, ‘the ﬁpited
. States of Americé was preoccupied Qith’domestic growth and
, internal tensions. Its population was largely European .,
in origin) but following the Civil War its educational system
was desiége&'in increasing measure to Americanize the polyglot
cultures of 19th and early-20th-century iﬁmigration. Until
the 19408, the domimant motif of America's foreigi policy

was the stricture urged in Washington's Farewell Address .

agaipst "entangling alliances." World WiAr I was deemed an .

abberration; and its sorry aftermath was interpreted by most

-

Americans as confirmation of the isolationist wisdom of ‘the

»

Founding /Fathers.
All this is now history. -

The brief generation that followed 1941 has once and for

all destroyed America's insularity. -
- T4
~=~~ World War Iliinvolved American military operations ,
in every time-zone on the face of the globe;

H

¢ . " .
- ==~ the atom bomb ended a war, but initiated an era of

*’ perpetual and world-wide anxiety and watchtulness;

—-~- the Korean and Vietnamese wars were both local
civil wars ;nd~"internationa wars" in which

America was/deeply enmeshed;




2/

-~- the United States is a leading partner in the
United Nations system which now,includes scores’ ,
of new nations that have onlyn;écently emerged
from the "chrysalises of colonfalism,"

‘ » === jets and communications sateglites have shrunk ’
the earth to the size of an grange, and facili-
tated both international sense and mischief;

~=- multinational corporations have stretched their
- strands of influence around the world;
.=~ American Presidents and secretaries of state
‘find themselves involved constantly in putting
: out the tinder sparks of hostility around the
/?'orld' .

--&*3
>

——r world finance has become a tangle of tensions
: as inexorable international economic forces
have “ripped into national economic habits; . .

——— newlyﬂselffgonscious ethnic and racial groups e
. in.the United States have searclied for identity !

i and dignity through a rediscovery of distant

- « areas of origin; p

- SR ) '
energy, env1ronmental population, incipient clima-
tic crises, and possibllities of nuclear blackmail,
have stimulated scholars, commentators,- and statesmen
sound apocalyptic alarms for the whole human race,

John Donne's’bell now tolls universally. The ''One World"

seen propheticdlly by a few American statesmen'like Wilson and

Wilkie decades ago has now arrived with the suddenness and

. . .
ominousness of a clap of thunder. '

4+

The American educational system by and 1erge has not adjusted

. to this new reality. With sqynning exceptions, America's schools, »

-

’colleges, universities, and professional and\technicel institutes




~

' 3/
remaiq,tapgﬁt up in curricular and degééé requiremenggﬁihat 40 13
not reflect the urgencies of modern global coping. Furthermore,

X ' a heightened voéa;ionalism in a mass educational market may'%ell

N Fas

v

be exacerbating the parochialisms of the’lmerican educational
system. .
And what we do not know can harm us. Unless something is

done to compenéate for its educational anachronisms, the United

States may well lack the expert human resources needed to steer

. =

!merican pdblip and private enterprises throﬂgh the dangerous and
uncharted ;néernational waters that lie ahead. Equally serious,
this nation may fail to develop the widespread popular\vnder-
standing needed for the po}itical acceptance of the difficulé

:>-»cfadqroffs which are emérging as the necessary logic of our

.~

living in a perpétuai state of g;obal interdependence, If

- . N
E ' ,

N

individuals do not recognize how dependent their fate and forsunes /
are upon events in distant‘plagff, they will surely continue to
suffer as victims of those events. Even with increased'awareness
of global interdependency,~pe6pié mu;t confgggt the rea;ify that
social causality ig so complex, human fears and passion; gﬁi,in;
temperate, ignorapCe so pervasive, and ‘the instruments of Eational"
therapy for the Morld's ills so primitive that 1uck ag’well as:
forethougﬁt willfbe needed if humanity is}to escape intermittent

I © .
‘catastrophes of}global proportiomns. Bliﬁh\pependence‘upon .

. » ’ - . :
foftune decreases, however, as rationality increases —- at least
4 "

this 13 the underlying faith of this reporti

‘
;%
. '
.
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"WIRED TOGETHER" - ' ' : ‘
: i .

Ihe néed for Americans to appreciate the web of global

relationships has increased dramatiéally in retent Years .

As Dean Getbner has written, we now live in a society in which
"...we are wired together so tightly that a short-circuit can
fry us all," 1In recent dec£s' world intetdependengies' aifeét—
ing all Americans have %one far.beyond hereditafz and cultural

ties, or traditional diplonhtip negotiations anq distant mili-

tary confrontations, and have become operationally immediate.

Rl
-

They affect ° .
~--- the purity of onr air and water -
--- the heat in our homéa and officés

--= the price af suéar; coffee, and gaanliné
—=— ‘the level of‘taxes

—— the size of our armed\forces

-—~- levels of employment and dnflation

——- the image and reality of our future ‘
Similarly, now America.tehaves éan drastically affect
commodity markets in Africa andﬁSoLth America,jmoney markets
in London and Zurfch, nnémploﬁment in Japan‘ang Germany,

s .

questions of life and death pn the Middle East, famine in

i

'South Asia, budget allocations)in China and the Soviet Union,5

and the stability of regimes in Chile. e

——




\’.aﬂ\_. ~ ,
N -
A
iﬁﬁ}%# ‘ ‘ .5/
‘!\ ?\ \ﬂ ,‘:’. . A '
. Rid g;&- Yet the human resources, institutional mechanisms, and

i (}‘\‘ i .
{‘gﬁblic understanding needed to ad_]ust the endless dislocations

>

a ' d%ieing in the system are woefully limited. Formgk\instru—

' geﬁfalities tend teward the ad hoc on the one hand, br are
T M .
dang%?busly hobbled by traditional sovereignties, prOQOcols,

and'%attel mentalities, on the other. In consequence, frenetic
+ - ‘Q‘ 0y
persbnal diplomacy carries a larger burden than prudence could

‘\’E

possiplx dictate.

If Americans are to understand the impact of preseng“and

/‘\ " ‘ o i
futurg?global realities upon their own fortunes, and upon qhe

-

fortunes of their. fellow human beings around the world, d\ =

if America is to have both leaders and followers capable of: . .

"‘

dealing effectively with these ;Lmblex matters, education foﬁ

\

. global relations must receive a new and sustained national N

priority and support.

I

THE EFFORT TO DATE

It is. not that nothiné has been done,-although much of the

progress made has not addressed directly many of the key -issues

) of interdependence noted above. What has happened is that,
] 3 ~
through local institutional efforts and through sponsored state’

. hnd federal programs over the past few decades, American colleges,
- f
. * . g ’ 3
uhiversig;es, and schools have substantially increase ) )
o A

»

' " . -




nation's stock of knowledge about little known areas and -
cultures of the world. Consider the following items: [~

-—— Thirty years age, American experts on :
foreign areas could have been assembléd
in a small conference room. A 1970-1971
survey reported 3,800 language-and-area
specialists in over 200 graduate-level
programs teaching nearly 9,000 courses
to over 65,000 graduate students of °-
whom over 3,000 were training to be . i
specialists. Over 200,000 undergraduate
students were enrolled in foreign—area
courses. .

*

%

I3

—-— Language cburses for these areé programs
enrolled more than 90,000 students.

-—= The 200 graduate programs surﬁeyed‘
granted nearly 4,000 M.A. and over
300 Ph.D. degrees in the period 1964-
1969. The number of all language-and-
area degrees rose from 1,466 in 1958-

‘ 59 to 5,185 in 1965-66, to 9,362 in 1970-

: A71. .

» --- By the 1970s, nearly 300 technical assis—
’ tance projects, involving hundreds of .
faculty members dround the globe were
being conducted by American collegés and
universities. o .

-—— Over 130 college consortia presently exist .
to serve program needs in international
education that individual 1nst1tutions
cannot meet.

--— Approximately 700 American higher-edu-
cation programs send American students . .¢
to study and work overseas, while 300
two-way exchange programs are in exis-
tence.

\

.~ === Presently, there gm& some 200,000 foreign
students enrolled din U.S. institutions of
post-secondary education.

.

‘ N *

* . ' .
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———

American university libraries and other

research libraries
pressive holdings:
million volumes on
volumes in Arabic,

have develaped im~
fotr example, 5. A

East Asia; 500,000

Turkdsh, and Pers}an.

Initiatéd in 1972, Phase II of NDEA Title

7/

T VI supports activities aimed at diffusing

. .international knowledge more widely by

o P stimulating a variety of projects focused

on teacher training, materials development, ®

and curriculum building. ) - .

These are impressive accomplishments.- American academic

Few scholars

1 \ S

parochialism has been significantly diminished.
; /
‘today would echo young'Santayana's descripzion of the non- . *

s ' . .
. «Western world as being made up of "interminable ocean spaces, .
' > . / ‘
¢oconut islands, blameless Malays, and iﬁmense continents
. swarming with Chinamen, polisﬁed and,inﬁustriods, obsceng and
. ° v

] "

philosophical." ‘ a T -l
“THE 'SHORTFALL e : e y ‘
‘ ‘ In 'spite of these efforts and accomplishments howeyer, K L - ;) L
y the gap between rhé‘national need for globally—oriented citizens 'h 2 -0
, F

. 2
and present reality is growing. Problems of interrelatedness T .

-

are increaégng, while both.bublic and private support for_inter~; .

~—

national education‘is dwindling. The following facts are noted,

not to belittle past efforts, but to document ‘a, growing hidtus: &Z
bl ‘ . -
% =, .

“ --~ Only 3% of all undergraduate students, less ' T ) .
' than 1% of the college~aged group in the o .. “
United States, have enrolled in any courses T . v . :
- which deal specifically with internatlonal * o .

events or foreign peoples and cultares. ) L L e 5

I .
“ © . ~

~-—~— In 1973, -a survey conducted by the American - .o
: Association of Colleges of Teacher Education .. ' |

. . revealed that barely 5% of the teachers being L
« ' trained have any. exposure at,all to global’ ) . .
. , cantent or perspectives in.their coursework, L
Q T for teacher certification. . ’ ) \

S ev0Re . ox 0 o
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, /
//,_—1*"// ~— The current average newspaper coverage of" <

N internationnl events equals no more than-.. .+
' one” half of one column of newsprint per /} e
.day. Virtually none of the newspapers -
; in the Untted States has foreign affairs;
{ reporters on the payroll full time. Fewar
; than twenty-four have any staff specialiiss
in the area of foreign affairs. ‘.
~ . 3
—-— Notable imbalances characterize the nature
of expertise among American specialists on
overseas cultures and areas. Here are some -
disquieting "for instances:" over 100
million persons speak each of these major
world languages: Arabic, Bengali, Chinese,
French, German, Hindi, Indonesian, Japanese,
‘ Portuguese, Russian, Spanish, Swahili and
<’ N < Urdu. The number of Americans expertly . *
o trained in at least half of these languages
T is fewer than 50. Middle Eastern language
enrollments in U.S. colleges and unimer-
sities total anly about 1,300 per year. Only
a handful of these students become truly -
.- "proficient in the language being 'studied.
IS Q -
* "+ '=== Although impressive exceptions must berﬁt;' )
' ‘ ' knowledged, television coverage of world
: « affairs is largely episodic, dramatic,' and.
’ transient. According to a late 1973 UNESCO
A survey of 100 countries, only between 1-2% -
L T of the averdge television week on commercial
and public television in the United States
is devoted to international programs. This
wag the lowest average o§ any of the countries
surveyed.

e

N

3.

. . === In contrast to E:e Soviet Union where, for” ‘
. ) example, 80 special schools in Moscow pro—
. . . . vide 10 years of intensive foreign language
’ instruction (for pupils aged 7-17)-in addi-
tion to their regular curriculum, foreign
language instruction in American schools
- (already meager) is increasingly ignored.
’ Never has the per cent of enrollments in
. modérn foreign languages been abowe .27% <« . .
o " “of total secondary school enrollment.
Y. ot The highest per cent of total college en-
rollees, since 1960, was 17% in 1963. By
/1972, the figurée had dropped to 10%.

.. oo022 :

[
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9
-—- Despite our costly and debilitating war in
t¥i{etnam, Vietnamese language enrollments
* in 1970 in U. S. colleges and univergities
were appallingly low —- eighteen in all.
For all Southeast Asian language§, only i
214 students were enrolled in‘ﬁ S. colleges
and universities.

-~- International specialists andvécholars are. ’ . ‘
disturbingly absent in certain- fields. In
a larger sample of approximately 5,600 area - ~
experts surveyed in 1970, only 2.8% were in \\\W
the field of education; 3.7% in applied pro- '
fessional fields; and 5.6% in all the various
fields which make up the humanities apart
from literature and history. More disturbing
perhaps, less than one~third of this natiomal
cadre of "experts" was functionally fluent
in any foreign language, while 207 possessed
noxlanguage skills whatsoever.

~<~ Multinational business enterprises do one-half \\ .
trillion dollars of busjiness and account for :
fully one-seventh of the world's GNP. Growing
at a present rate of 10%, by the year 2000, , ~
one-half of the gross world product will pass
through the hands of the multinationals. This )
monumental enterprise has involved relatively
few language and area graduates. In 1970,

¢ only 3% of those with tPaining in international
education specialdities were\\mployed by business.

AN ADEQUATE RESPONSE :

It is evident that there 18 a éizable gap between what has .

been acgomplished and what remains to be done in the field of

2w
A

‘ o ' education for global intardependence.At the very least, this napign . .

needs:
~— Political and governmental Iéadqrs wise
about the rest of the world -and .capable
of tapping expert knowledge. , \

--~ Professionals, educators, and business, : '

.labor, agricultural, 'and religious leaders o X
who can carry on informed, enlightened, .
and successful transactions in a highly-

R <. competitive and unstable world.

00023




b

R g R T AR T T T A T o T T T N e e e s

: S .10/

Scientists and intellectuals capable of working
collaboratively with foreign associates in-the
solution of mankind's pressing problems such as
energy, population, militarism, food, protection
of the environment, health —- the list is long.
Well-informed and well-trained foreign-affairs
analysts for the media, so that the public is

not led astray in its assessment of global events.
Knowledgeable and talented intellectuals, scholars,
aud writers, who can study happenings abroad and
interpret these intelligently to the American
people and their leaders through books and
specialized journals,

A globally oriented citizenry —- both in and out
of school -- which 'is adequately aware of its
relationship to the rest of the world, prepared
to support as well as '‘criticize the tough de-
cisions which leaders must make, and capable

of contributing to the necessary dialogues and
political actions of a functioning democracy °
and an emerging world order, -

These obvious needs appear at a time when rising domestic

.

tensions, failure in .Vietnam, disenchantment with the United

Nations,4disillusionment with foraign aid, néo-isplationism,

. apathy, and diminishing economic and educatlonal resources

\

- . ¢

characterize the present scene. While it is plausible that

just as Sputnik stimulated an era of growth in international

@ B -

+ education, foreign control of crucial aspects of dur energy

sﬁpply will lead to expanded support for'world-oriented studies,

4

“little hard evidence exists to support this hypothesis.
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-

the continuing discrepancy between, needs and capabilities {

-

in_ the arena of world relations. ) : :

First of all, academics, for all of their important .

. and pogitive contribution to this nation's global under-

standing, have been slow to define théir goals in inter—

v

national and intercultural studies. On the campuses them-

. [N

" selves, there is not nearly enough collaboration among

-

departments, professional schools,\problemvoriented re=~

A

search centers, and area programs. For example, in
large multi—versities, the barriers that exist among
%ampus units concerned with- language instruction, techni-

cal assistance, spegialized library holdings, area studies,

/

.

.study abroad programs, K-12 teacher training, and problem- ~ - h

oriented studies (e.g. energy, popuiation, food) in special_

‘ . 7

",institutes and in the professional schools, are often formid-

’ ' ‘ ' -

able indeed. . Ot

Scholars' thémselves are part of the problem. Whatever

.

the long-term payoffs for society of rigorous gnalytic methods,

-~

the seductivity of the computer tends too frequently to

v

capture scholarly attention for the measurable rather than the

v S i

\izzé significant. There is a dearth of academic analysis, for

A -

example, that is pertinent t6® the needs Of international negoti-

ators and policy—makers.

00025
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T O Facing tight budgets, many stete legislatures increasingly L
‘look upon international—education prqgrams in qulic schools,

colleges, and universities as "frills.

3
dey

The federal government has made substantial contributiens

PN

over the past tﬁE‘éi three decades to the development and

.

extensdion of internmational education. Something like tWo

.
. 3

doéen égencies presently administen scores of programs sup~-

porting research; training; cultural and seholarly exchanges;
> .- \ : .

,cuiriculum development; area-and-language centers; trans-—

national% pnoblem-nriented team investigations; library.acqui— .

sitions, etc. ) ‘ *

~q o 0 SN
’Mucn of this federal investment, however, is unrelated‘
R tovthe”groying gap between world develepnents dnd general

’ public understanding, or to the educatinn and”training of ‘ ~
language-~and-area as well as brofessional and problem-_orientedr
experts who must be avai}able in snbstantial numbers to”sg?po:t,'
or to constitute, Ameriea's international leadership cadre in

] . . -

the decades ahead. The closest aﬁproximation to federal con-

cern and support in these crucial areas has been Title VI/o

the National Defense Education Act of 1958 — designed t
. ”

support language-and—-area studies and other international/

intercultural programs essential to our national security.
w i canBs m«‘n.q B e L Bk ,..-.,_MW

- l!J‘A . oty
FY . L A "

- Despite ‘the fact that at " Po “timé 1n'ﬂmerican hiSCOIy have. - b

kY

our inte:pational,activities been more centxal to the

A
’ ’ .

0
&
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national welfare or more salient to the welfare of others -
‘than- they are at present, the Executive branch in recent
~_Ye§rs hal beéh'insensitiQe to the need for adequate funding

for Title VI (ohly 20% or less of a&fhorizations at best).

To the contrafy, for several years the Administration attempted °

to terminaté the‘program, and only lastiﬁinute Congr?ssional
dction has kept it alive at all. Tﬁe International- Education
Act of 1966, which was designed to provide substantial and

) gentinuing federal éuppogt for«education for }nternatidnal
interdependence, has never been‘fundéd by the Coggress.
Whatever prpmise there is'in récent increased support of inter-
national p}ograms and research by the National Endowmernt for
the Humanitieg, the Fund for Fhe Improvement of Postsecondary
EQZZ;ZE;;, the’National Science Foundat;on, and a few other
agenciee, these dispersed and disparate programs have not given
interna;ional education the kind of firm and contin;ing base

.

envigéged by the Internationai Education Act and expiored

under Title VI of NDEA,
Private foundations have been partners in o&f recent
national inattention to international education, Of the

+
30,000 private foundations in the U.S., 2,400 have assets

of more than §i,000,000l4 Combined they account for less

-

i

.
v N -
.
. .
3 |
_ \
. 4
’ ' )
¢ -
.
.
:
\ .
\
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than 5% of the support for international and intercultural
studies in American educational institutions. This is es~
pecially disquiéting for, over the quarter century fol%bwing
World War 1I, a few of the foundations were major sources of
funds for ﬁignificanf i;ternational and foreign studies ex-
periments. Since 1970, even this support from private philan-
thrqpy has dwindled substantially.
Here, then, is the problem fefoie us. America is now
inextricably iﬁvolved.in global realities. - This nation needs
- wise and informedgleaders and experts to gﬁ;de her through
the troubled international waters of the years and decades
ahead. This nation also heeds a citizenry con§cious of global
iﬁtefrelationshihs and'capable of questioning as well as of

"

supporting such leaders and experts. Responses from various

- -

quafters and sources ﬁave been substantial in recent decades, .
but friéhteningly shy of, the obvious and growing need.

‘ There is a final point by bay of introduction. We some-
times forget that our ‘entire culture is derivative and eclectic
-= whatever. original contributions Apéricans have made to huﬁan
advance. As gecgntly as‘a-generation ago, America profited
efhormously from the inteilectual and aesthetic contributions ;f
‘exiles from t;talitarian regimes. That partic;lar in-migration
has now been reduced to:a trickle. What immigrants, exiles, -
. and visitors have‘tradigionally brought to America's uﬁder—

.standing of nature, art, and itself is incalculable. Without

9 £

Q { 00028
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*

serious and sustaihed collaboration with intellectuals,
R ;rtistg, and professionall wprki#g within forefgn tradi-
tions, the American culture would lose an essential yeast. : ' |
More sustained and ‘equitable exchanges between scientists,
scholars, artists, and_ professionals of our own and other .
cult;res can be expecéed in some Q;eas to yield ‘to new
growth coﬁparable to the earlier advancement of European
arts through their contacts with Arab and Asian learning,
and through their rediscovery of their_ancient classical ‘
.'heritage in the Renaissance. ‘
’ | Far from the least important,justification for in-
Aéreasing international collaboration is America'; (in fact,
every nation's) need to transcend the s;lf-limiting éultural

- definitions of reality that hobble its intellectual and .

aesthetic achievements and thereby curtail the total striving

of humankind for truth, beauty, and goodness. ' ,




L.

+ The attitudes and behaviers of‘two kinds of publics in
the United States substantially affect, this mation's capacity

to cope with global interrelationships: 1

.
- -

f l
‘ N 7 CBAPTER II,
; ' IHE NATTONAL NEED FOR PUBLIC UNDERSTANDING . -

--- the general citizenry
F ===~ gpecialized politica} and economic‘iQ}er;sts ‘
E The values and the perceptions of rgalif:#ﬁf the c:':'tt/i"zenry‘— ﬂ-vw-m.‘:.mw‘g
% set effective limits, directly and indiréctly, to the discretion - z
E of foreién—policy makers. Such valugg:and perceptiong, in ) i
E addition, have vast long-range eonsequences ﬁpr world peace, for \ 3
E the quality of life on the entire globe, and for human survival
E itself. - . ,'
E . It clgarly makes a difference to the fﬁfure of th; human
E race Whether a majority-of politically iﬁfluential citiéens"
E in Ameriih believes that * S . .
E - :t:he eai.:t:h is endiessly- resilient in the face of

resource exploitation and environmental insults, or is a fragile,
~ finite web whose resources and tolerances are limited;

-

—- the vorld is diyided'into uarring‘campg‘of "good guys" .
and "bad guys," or that mankind has defined numerous life styles

¢ ) " and that because two nations or cultures are at variance neither

need be wicked; -
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« === all foreigners are basically peculiar, or,under-

\

14
a

’ lying the estrangements (as well as delights) of cultural

gifferenees'across tge globe are common human needs anq
poignancies..

.»=- America can maké{its way successéully‘through the
'tanglé?’international thickete‘of‘the fnture predominantly
throug% military and economic strength, or whéther such pro-

blems ds the control of 1nternationa1 brigandage and nuclear

[l

}

t threats; tne viability and purity of ocean, air, and 1land ) i
resources; an anpropriate,balance between nopulations and J

food; and.a wqud—wide commercial system friendly to an imv‘ /

pfgned standard of living for the earth's najority are de~< i . .

- pendent upon the cultivated consciences and collaborative

\

negotiating efforts of all nations aud all peoples.

U.S. leadership in the world is no longer obvious or -

r $

.unchallenged. But America is still a major power whose . %§
- ’ Kl k

influence causes impressive ripples across the seven seas.

In the long runm, only an enlightened American public can

? insure enlightened American policies toward the rest"of the

, world. )

.

Within ehis general citizenry, however, are a series

4

of smaller "publics" whose interests and views are more , N

-

immediately influential in global affairs: Ve

/ ) k
. -

- ERIC ' | < 00031
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-‘American'legislators and other,public'officials;

L—— American members of multi-mationsdl corporations;

‘/ ~—— the leaders of indastrial, labor, commercial, and

farm interests affectedby‘foreign demand and competition,

J// ~~~ the spbkesmen of nationality, racial and ethndc

'groups attached by history, culture, language, and sentiment

3

~to particu.ar countries ‘and areas’ of the world; N ‘

L 3

—4- tourists and their agents;

— religious ind humanitarian asctivists engaged in : .

disaster relief food distributions, -and health services,
I Y
‘ — journalists and commedtators who report and intérpret
,global eventa, e ". - ’e - ' ]
Y ..

— civil figures committed "to internatiqnal and inter-

3

cultural hospitality and understanding,

— students and scho;ara who participate in inter-

national educational exchange:programa.

v

lf3theseeattentive and®spectaliced publics lack information

ahout, andfa broad perspective toward, the complex nature of global
: N . .

interrélationships, their own parochial interests —- and frequerntly

their sttategic:position in democratic politics — can cause un-
: *

told mischief and danger.

00032
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HOW.."PUBLICS" GAIN KNOWLEDGE: AND UND

General and specialized publics legrn what they know abqut

“

our stake in.other parts of the world from a variety;of sources:
| ;-— parent&l and family instruction; ’
— masg tnedia; «
-~ religious education;
——- achools and colleges;
--- books, trade journals, and ﬁournals\of opinion;
==~ travel; '
--- gervice clubs, trade unions, civic assqciations;
—-:’;usiness and professional contacts;
— pplitiqal leadership; an
~-- national ;taffs of associations and lobbies.
~ How the mind ha&dles the fragments of data and information
ﬁade available through these and other channels is a puzzlement.
‘Minds sort and rationalize informaéion according to emotional ,
as well as intellec¢tual criteria. Perceivep self-interest can
cause an importer, for example, ;o wish for lower tariffs; a
domestic producer to wish for higher tariffs. Cultural and .
linguistic affinities can cause a wf&l—to—believe or a will-to-
1

%

disbelieve any particular item of information. There is no -

doctrine of individual or national interest in global affairs
that can automatically u fy:a nation or grdup around one

-common public theme-or policy.

00033 o =
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The o:sic problem of public understanding in world affairs

is net how to make ‘all Americans agree on perceptions of reality

. or on desirable foreign policies. The basgic challenge is to correct

14

4\ .
. 8implistic, emotional, and self-interest myopias by subjecting them,

through education as well as through political bargaining, to
rich and consequence-ladeﬁ insights and analyses. For those
who find themselves participating actively in contacts with
other peoples, there is the further need to insure high levels
of c;oss-cultural empathy and negotiating skills.

More than formal institutions of higher educaﬁion aust be

involved in these critical educative functions. But, surely,

" America's colleges and universitiea are key instruments in

developing an understanding of global interrelationships among
both general and specialized publics. ‘

HIGHER EDUCATION'S'CONTRIBUTIONS TO GLOBAL PERSPECTIVES
IN ELEMENTARY AND SECONDARY EDUCATION

’

A key point of leverage in increasing global understanding
is obviously our public and private elementary and secondary
gchools (K~12). In the primary and secondary school years, the

two chief'ingredients’in the process of extending world -

_sensitivity in public education are the teacher and instructional

materials. Without effective materials and without knowledgeable\\
aad enthusiastic teachers who cap help puplis to appreciate the
international dynamics of contemporary life, habits of thinking

are allowed to develop among the young that are ‘dangerously

- . a

100034 R




fstatee now reqoire cou;ées gpout‘foreignbcultures and world
history and geography. Buo 811 too often the instruction
is minimal. Instructional materials are often inadequate
or outﬂateo. Qeachers'ﬁre f;equently ill-prepared. Supporting : (
budgets and superv}sory personnel are limited.
On the side of instructional oersonnel, over 1,000 American S (
institutions annually prepare some 250,000 teachers. Unhappily,
. an appreciation of gloﬁal intefrelatlonships seems too often
- to be glyen a very lo#'priority. Ooly 5% of the quartef&million
enrolled in teacher education receive any intefnatlonal or inter-
cultural training whatsoever.' Ihe lack is especially glering z
in”smaller ingtitutions, the private normal colleges preparing

_te&éhers, and in the Southern and Mountain States. Lack of

financial support, competing domestic demand, a dearth of

' + ¢ . - ‘
G ' g
L / - o
- - * :
Pad "
. - 21/
’ ' The current situation ‘is superficially promising. Many ‘ '
I
|
qualified faculty, inadequate international and intercultural
materials —-’all inhibit Lue.growth of teacherfpreparation for
global orientations. . {
Occasionelly, international references are discovered in
fields of Social Foundations, Child:Dévelopment or Educational
. _ Psychology. But the chief access of the education major to

international and intercultural knowledge lies outside the college .

v-«-«wm-‘-.«-—-,vv-,wwm\-.-w,,.-.-vw.,,,.,.,,.,“w‘

of education and. inaide what is typically termed General Education,

Language-and-Area Studies, and/or Liberal Arts. Here, except, K

»

., [
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in the case of a tiny minority of highly inner-directed studeats,

world perspectives are cultivated by the luck of the draw. Most

«
A ’ . s s -

. NERAN . ) £ 3N
course materials involving world orientations tend to be super-

. ficial, and the material in one course does not build upon an

earlier one or lead log;cally to material in'a subsequent éourse. ; .
Futﬁre teachers.whé have teaching and study experienéés

overseas are a very small fraction of the total number‘of teachers,

being certified each year in the United States. Furthermoiet

of 891 such students teaching overseas in 1970-71, over 80% were

&

ki

planning to teach in secondary schools. Thus, -despite the

importance of reaching children beforekthey form prejuﬁicgq'aﬂﬂ 0

étereotypea, there is little involvement of primary schoéol teachers R
in activities with a global component. . . ’
Other facts are disturbing: . ,’V . . > . ‘

-~~~ over half of the 362 in-service studyftours condgcigﬁ . ’ ©
for teachers in 1970;71 had Europe as—their destination. This i T
represents a serious i;balance. The crucial need is education =~ ) .

for "worldmindedness," not just for "Westermmindedness,"

(23

-—- 5% of all foreign students in the United States are

currently enrolled in schools of education, but institutiopga !
? &

that consciously develop the foreign student as an academic \\/

resource are rare;
. &b .
-~~~ 4nstitutional research funds devoted to the devel<

opment of international:orientationé during childhood and

.

adolescence are slim to non-existent;

-

00036
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~-=~ little effective sponsorship exists to extend the
pre~service and in-service training of K-12 teachers to

global concerns. ' -

= -
\ Thére are; of cou£se, reasons for qhase inadequacies
' " and discontinuitieés. Some stem from the long-term "Ameri-
. , éanization"'rolg of the American public schools. Some are ’
“ w-~ products of traditional ;ducational structures that virtuai;;
»

<« preclude fruitful coriversations between or among levels of +

-~

education. Stillhotheré relate to the preoccupation of
~ collége and university faculties with their own bailiwicks
of teaching and.reéegrch. Few centers exist on or off

.o unive;sity caﬂpuses for,the'identification,‘6rdering and

dissemingkioh of international and intercultural materials
appropriate to various grade 1evels.‘Particularly‘lacking

« ‘are diffusion expediters who can act as effective brokers

= between area and language specialists, on the one hand, and
o ' R -

SCbGOi populatfons and the general public, on the other.
‘. . Finaliy, wmtil recently, national teacher associations have
e " evidenced 1little intere;t in global relﬁtions.
E' ' N Only a minority of state education departments have
ac?ively provided.catalygic and logistical servicéé to school
systems intrrested in improving and enlarging gﬁe global‘ . f
contei; of their curriculum. Activity at the state level has
focused on the development of curriculum guides and other‘ |
m;terials‘in the:social studies. Foreign language instruction

M 7

. . s

’
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has also ranked as a key area of state~level involvement. Teach;

er certification, a third criticai target, dim an ambiéuous !

2

one in thit formal requitements ofténhimnede the more intelli-

, gent utilization of foteign experiences and personnel, and on

- ae w . .

the whole, do not encburage the acqpisition 2f internationai
skills and perspectives. On the bright,side, however, by 1968
fewer states required that their teachers be American citizens,g
and  state-sponsored in-service programs concerned with inter- f
national stuoies increased from 9 states in 1964 to 26 states i
by 1968. - | |
Several states.have taken the lead in providing inter—i

national and intercultural ptograms to, local school ‘districts.

]

B Among these states are North Carolina, New York, Texas, Indi; :
ana and Wisconsin. Activities include the appointment of for- ‘ -
eign consultants in non~-Western areas to the State Depart- ‘

. ment of Education; stateoide programs and conferences in

., ) -
international education; agency-sponsored exchange programs;

agency support‘or encouragement of bilingnal education pro-

grams; and atate—sponsored community projects in world‘aftairs.

The’potential for greater oooperation on a regional basis
t ‘ exists. Indeed, successful examples of such fruitful inter- ) . ,
E . state collaboration include an eight-state project, Designing

Education for the Future (involving Arizona, Colorado, Idaho,

‘Montana, Nevada, New Mexico, Utah and Wyoming), and a four-state
Regional International Education Project (involving Alabama,

% ' Louisiana, Tennessee hnd Texas) .

00038
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Fortunately, signs of a new awareness and a n;z/ ,//ﬁ~ -
- & =
' . i, \
concern are developing: : '

-—- an increasing proportion of NDEA Title Viﬂmbnpy o ,f
has been allocated in recent years for diffusion activities

related to K-12; BRI o
o - - ? " [

- an increasiﬁg.VOQFme of teachér-training and curri~ . .
culum-development fuhds frpm both f;deral ané staté agenciés* -
have been targeted on global-and intercultural issues;

—-= recently funded bilingual and ethnie-heritage programs
are infusing cross-cult;ral sensitiﬁities‘into a number of )
school systems acroés the country ~- often with instructional
qnd materials—preparation assistance from college and uniyer* L
aity facultieé and libraries;

-— the National Bducation Association is building its
Bicentennial thene aébund "A Declaration of Interdependence:’ N
Education for a Global Community" and is urging public and .
mgmbership support for this new programmatic eﬁpﬁasis. Among_
the special events Qlannea for the meeting will be the publi- .

cation of a volume entitled Cardinal Principleg of Rducatiop

for the élst Century and Recommendations for a Global Curriculum.

In addition, an ongoing activity conducted by;NEA is the Inter-

national Sabbatical Year which offers an overseas experience to

¥

elementary and secondary school teachers.




- with international issues.
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~~- .The American Federation of Teachers has recently

reated an International Affairs Department and is taiing
an active interest in developing international education
programs for -its leadera and membership, particuplarly pro-
grams which ean further the ai;s and goals of teachers, and

trade unionists in non-totalitarian' countries. _The AFT is

encouraging the development of curriculum materials dealing"

; 4
What might be done in the future is suggestedlby some
of the imaginative programa already in existence. (See:

Appendix II-A ) In order to build upon thia orogress to

_ date, we make four basic recommendations:

RECOMMENDATIONS

[

A. Title VI of the National Defense Education Act should

be reauthorized at its present level ($75 million dollars).

Half of this authorization ($37.5 million) should be designated

for the support of the existing Title VI. Language-and-Area

Centers and Programs as well as National Defense‘Foreign-Area

Language Fellowships supported under this title and section

ahould be further strengthened, encouraged, and expanded by

aignificant increases in annual appropriations ($25 million in

" FY f77; $37.5 million by FY '80 —--- up from tﬁe present totally

¥

inadequate $14 million appropriation level).
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r B .
- . g;_-g new and separate section should be added to NDEA

Ll

Title VI ——— a*¥Citizen Education" sectiord drawing language

and insdights fram the Preamble to the International Education

o Adt of 1966 and'frpm bilingual and ethnic-heritage acts of

=~ the. federal government. This new section ghould in part provide °

“federal funds for teacher training, teacher exchaqgé; and in-

'_ Nstructional materials preparat‘on and dissemiriationz K-12,

specifically focused on extending and improving citizen awareness

of Agerica'a;global relations. In order to assure decentralized

and locally determined cﬁrricular content, claimants on funds

hd v

designated for these purpoées should includethx,way of example
, - AN

state and local®affiliates gf teacher associa;ighggzpd unions,

(S

teacher centers, state education departments, inte ediate and
N S

* ) - local education agencies,.as well as two— and féure;ékr colleges

v ‘ /

* and universities and the outreach programs of Lan

‘Centers. The total authorization for this new section:0f NDEA

——

Title'VI should be aqual to, but separate from, the authoriza-~ °

tion of the existing Title VI: i.e. $37.5 million. Again,

apprapriations in FY '77 should be $25 millioni; and should move
179 .

by 1980 to the fuli level af authorization.

.

.

-

{ .o i
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4+

.C. Following the example of the New York State Education

Department's use of excess foreign currency funds (See Apperdix
Ny ,ﬁ ,f'—'\\ .

. A e .
II-A) to develop teaching materiais related to South Asian peoples
L3 L 4

and cultures, the U.S. Office of Education should encourage greater
v * ® .

and more creative use of excess foreign currencies for the develop-

ment of teaching materials and appropriate educational exchange

arrangements and the support of research in those countries where

excess foreign currencies are available,

D State‘gégislatures and state education agencies should

&

undertakg‘program initiatives and should strengthen apprqpriaiions

designed to increase the global sophistication of those persons

¥

connected with or affected by state-supported educational insti-

tutions and programs. *

POSTSECONDARY
Most of the generalizations about inhdequate»inveatménts i;‘
the world orientation.of educatigﬁ:Krlz\axé/;;ually ;pplicable to
postsé;ondary programs ana institutions.‘ A few particulars need,
however; to be‘underscofed:
--= the vocationalism and local sponsorship of America's pro~
prietary séhogls and community colleges have a matural tendency
to push,global orientations to the periphery of instructional
concern;
¢ === the smorgasbord 6f current two~ and four-year acflirse
qfferings in>our'college8 and univeréitiés, :hd the increased
flexihilitynof graduation requirements, tend to makedinternational
and intercultural aeadgmic exposure a matter of chancg tather than
design; ‘ ' ‘

00042




t o ~—- professionalism and specialization at the graduate |
. level tend to ignore or downplay transnational and intercultural )

concerns,

1

~-— few faculty at any level of postsecondary education are

-given international and intercultural perspectives and experiences

i . . .
as a routine aspect ofqtheir professional training.

No magic wand will change all of this. Those goncerned with

wprld-oriented education at the postsecondary ler% have been

»

gware for years of a;geries of inhibiting realities\beyogd the

foxn; general trends just noted. | These realities include: L
- the structures‘of many colleges and universities

that sémetimpsiinhibit internatignal curricular planning

ac?oss departments, among disciplinary and profeassional p:ograms,

4 v

and hetween language-and-area centers and the'resf of the academic

-

ente;prise;

s . #”

—= the lack ¢f rationale beyond immediate institutional

— self-interest for campus-based library hold{ngs in international,

¢
~

intercultural, and fqreign areas;
* ~—- the flight from language requirements;
—~ the relative absence of consortial arrangements, es-

pecialiy in metropolitan areas, for pooling limited international

and foreign studies rasources for the.benefit of afl students

and facﬁlt;es in a geographic region.
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-— and most basic of all, the Tack of funds tpgépcouragé
and support such developpents. .

1
- .

Enough is happening experimentally to indicate the possi- -

- "bility of sound directions for the future —— if the opportunity
{

is taken to pursue them. Some of these experiments are included

- -

fa

'in Appendix II-B.’

-

Once again, while these and other provocative and imaginative
developments exist, they aré few in numbe:;and are all too often
. . at the'hercy of inadequate or uncerté}n funding and administrative

support.

RECOMMENDATIONS

&

£. Colleges and universities with federal or foundation

assistance where necessary, should establish institutional and

consortial task forces to examine the adégpacy of curricular

requirements, prégram facilities, course and extra-curricular

-

offerings, and foreign—etudeqt activities ag these relate to

~

the effective improvement of the international agpects of post-
] e = v .

b secondary education. Existing "study-abroad" programs as well ‘

as on-campus 1§ngpage<prog;ams should receive sﬁecial attention,

$

- .

- and each task force, after careful review, Qhould be charged

with making concrete recommendations for imprbying the standards

-~ .

A -
and effectiveness of such programs. .

»
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F. Iwo- and four-year colleges, especially those located

in metropolitan areas, should cooperate with each other and with

* L]

-

proximate secondary schools in designing courses related to global

interdependence that cut &cross grades 10-16. (The International

Baccalaureate j§ee'§gpendix II-B1} repreéeﬁts one useful model at

the 10th-14th grade Tevel, but other models need to be created

\

or explored.) T

+ G. Existing federal funding agencies, notably the National

Endowment for the Humanities, éhe National Foundation fér the

¢ ¥

“Arts, the National Science Foundation, the Fuﬁa for the Improve-

),‘1~ - - »
ment of Postsecogdaty Education, the National Institute of Edu-—

cation, and the U.S: Office of Education should be asked by the

President of the United States to examine their grant and con-

tract portfolios and procedures to increase future allocations

desighed to.broaden .the global ﬁeggpectivés of educators and

students at all levels, (See Appendix II-C for examples of cur-~

M rent federal agency activity.)

H, Funds should be made available under the existing and

- {

proposed sections of Title VI of the reauthorized National Defense

Education Act for the development of imstructional materials and
£ o

for the devising of new or'the improvement of existinégprograms

. Z!\_, in global education at colleges and universitieg—--two-year and
; -

four~year liberal arts colleges and technical and professional

schoolsa\ .

A
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“or by informed columnists and commentators, rich documentaries,

»
Neilsen ;ating.‘

Lo et 000646

-
.

‘REACHING ADULT CITIZENS

e

. v ‘ . . o,
At their best, American television, radio, and thé press - . a
I oo~

péiform extraordinary educational services in the tangled forest
of éorld affairs for the bulk of our aétive”population that is

not in school. Extended news coverage of fast~breaking events,™ ' ¢

in~depth interpretations of important developments by expert panels

weekly or other periodic reviews giving a time perspéctive to

daily pappenings —- these and other techniques inform gnd educate
the publie. ‘ o ) ‘ ’ J
| These ihporﬁ;;t services are suplemgdted in many large

. .

American communities by the international and intercultural pro-

4

gramns of service clubs, leagues of women voters, foreign policy

or UN-oriented study groupse,'by the globally-oriented outréach

’
éﬁ local educational institutions, and by spdnsors of vgrious
hoépitalrty activities fb; visitorsifrom'other lands.

' Unfortunately, for most adult citizens, Qucﬂ items of inter-
national educat%on"either-do‘nét reach them, or appear in a frag-
méntary and impossibly.kaleidescopic form. Few serious programs

v

dealing in depth with international issues have a significant

-

Thoge who take encéuragement. from the foreign cbverage of
) .

the New York Times or the Washington Post should reflect on the

fact noted earlier. in this essay that the current average news-

-

paper coverage'of global events which is read by the general public‘
. " v . * - : ,
equals no more than one-half of one column ‘of newsprint per day. '
- v

of
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Furthermorei much of thg gloﬁel news of greatest doﬁestic .
aignificancé is gxtraordﬁﬁafily complex and technicadl. Pétro— :
dollars,‘balaﬁge.of paypenté, MERVS, GATT, and SALT-talks tend
to be Eﬂe roabuléry of experts, not easily translatable into

.. péllets of wisdom diges;hble on Ehe run by the average citizen.

That” an Qcceptable level of'world'understanding for a -

4 »

ﬂﬁmerous adult citizenry is not‘easy to formulate let alone
: achieve ﬁpould not deter concerned educétorg, média experts,

and political leaders. Everyone does ﬁot have to know all

about everything. The general public negds eibosure by example:’

Ty " 4n deﬁth to the unities, differences, and interdépendencies ’ L

N

of the world. Selected publics need to bé exposed to broader’

woria perspectives on what would étherwise be vested myopias.

[
In both cases, a special responsibility falls upon colleges
and universities - in educating’the experts, the teachers,‘and

the intellectual brokers who will ultimately‘éducate the general

¢

‘citizenry as well those specialized publics particularly involved

‘in ﬁérld affairs. ) R + et —_—

3

Again, a number of relevant exﬁerinents,havé been underway °

-

; (See Appendix 1I-D). { i N
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: RECOMMENDATIONS -

.

- -L, Title VI funds under'the new sectioh should be

availaﬂie for collaborative efforts between colleges and

universities, on: the one hand, and community groups, media

services, and variéus educativevigstruments 6f public en-

lightenment, on the other, to explore common grounds and

4

ghared programs for up—grééingﬁcitizen appreciation of

8lobal interrelationships. -
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- CHAPTER III .

hi

THE NATIONAL NEED FOR EXPERT KNOWLEDGE
{
In the treating of "experts" or "specialists" needed by .
‘ 4 ’ * "
- . this country to analyze and negotiate global relations, it is

importaﬁt to acknowledge the, relativity of the terms. Obviously,‘

—— e b

‘ the nation needs a variety of levels and kinds of advanced
v s

.

sophistication about the rest of the world. America needs both

. expert "generalists"'and expert ' specialists. . .
' . g Much expert knowledge and.specialized wisdom ab ut - global y

¥

relations exists, of course, apart from college and university

o campuses: in the foreign services, in profit and not-for-profit ‘
"think tanks," among the staffs of the maésemedia and of journals
of opinioh, in multi-national busineeg organizations, in inter-
natiodal lg; firms, in religious and h&manitarian organizationa."

jrxnt in a very special sense, America's institutions of

higher education are major repositories of accumulated knowledge .
and wisdbm, and important‘yeI;-springs Pf new kncwledge and ‘

«

wisdom, 'about other parté of the world. In large part, they

. ' - C TN .
- train the experts that operaté in non-academic institutiomns -
" V+:  and environménts. | . 5 . . .
\ L . . .. '\ . ) o, < '
y,or o « . . L . s . - ] ) R ‘ . v,
» Q - - I
. . > i
i [
) A
¥ ] L} »
r i . ’ Iy *
* JQ\ . ¢
t & - 35.-‘ - , ‘ ’
-~ ¢ L4
o« . i B
U »
* .\ < . . ¢

s . o L e N :
e ST ovoas o
A vt providos o eric ? . . . B - ‘ ", ’
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A

In the context of global pérspectives, there are wt
least four identifiable, if somgwhat'overlapping, groups
of "knowledgeables" to be found in American colleges and
universities - éroups that neeé constqni cultivation and

support if America is to participate effectiﬁely in global

I

affaiis in the years ahead. These groups or clusters of
expertise are!

(1) Scholars proficient in selected languages and
knowledgeable about particula; geographic areas;

(2) Scholars concerned with the structures and pro-
cesses.of international relations;

3) Scholars;enéaged in applied, action—éiienfed,
or problem~solving types of studies; and

(4) Disciplinary communicators. .
A word of éxplication is due each category.

LANGUAGE- AND-AREA SPECIALISTS ~

Because of our unusual degree of physical'isolatioh from
" the gther major sqcieties of both Wést‘andvnon—West, Americans have
traditionally heglggted the%r na;ionél resoér;es of language- and-
‘area expertise and éaxe only recently begun to face seriously

thé problem of what should be done. , ) : .

.

The needs are obvious. They have been described in previous

chapters.
Beyond the basic.responsibility:to réspond to thgse~need§3

¢ IS
Fy

language-and-area centers perform at least five other functions

A ¢

qf national value:

° : ~




[\

© T ————-'__short=term academic purposes, falls far short of the clearly
e S

“of competent area-and-languege’specialists ranges on the average

4
D)

< | ' 37/
» ‘ - v '

(1) Educating the language-and—-area specialists of“

the fu;ure. An adequate supply of well-trained language-

and-area specialists is essential .to the.accomplishment
of national goals. The existing national stock of compe-

teﬁcieg in this field, while adequate for immediate and

&

emerging needs of the domestic and global circumstances out-

¢

lined in Chapters I and II. The practical question is, will

America wait until it i§ literally in the midst of these

emerging crises; or will it act moré providently to prepare

5 3 ° "

for them now? Since the lead time necéssary for the production

4 -
3

[}

from 5.5 to 7.6 years of graduate work, the wisdom of starting

early is evident. . ' ‘ . .

RECOMMENDATIONS L

a

g, Hithout additional authorization but with significant

increases in annual funding-as noted in Recommendation 4, Title

VI of the National Defense Education Act should be the major '

federal means of supporting language-and-area centers and pro-

A §

grams and their associated libraries thraughout the United States.

4

The numbers, locations, -and performance of such .centers hndgpgo~
O > T

grams should.be subject to periddic review, bﬁt‘the‘principle

of a basic and long-term federal commitmeﬁt to the support of this -

type of ‘educational agctivity should be hnequivocaf. - i

¢

00051 L
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|

K, Because of its varied inter—agency inﬁolvements,

and because of the importance of its activities to the
! ' \
national interest, the International Division of the U.S.

Office of Education, which administers Title VI of NDEA

. , L J . .
as well as a portion of Fulbright—Hlys appropriations,

should report directly to the Office of the Assistant
}

~f-+Seeretery—of«ﬂea&thT—EdueaEieeg—and~wel£are—ioreEducetion+"viv‘ _

E:_ Closely related to support for language-and-area
y

centers and programs, and of equal importance, is the availa-
L

bility of Title VI support-for'a competitive national systeﬁ

of graduate training fellowships to support the cost of the

unusually prolonged and rigorous training essential to the

-production of éualified language-and-area specialists,

EE' Our professional schools of Business, Law, Education,

Public Health and Journalism in particular, through either 4

their teaching or the normal careér activities of their

{
graduates, play an extraordinarily ‘critical role in the

overall ranée of this country's international relations. Yet

the normal curricula of all of these schools pay only marginal

. and minimal attention to preparing their graduates to teach
%

about, comment on, understand, or deal effectively with foreign 1. -

N .

peoples, 1angggges, societies, or cultures. Title VI funds

0

should be made available to encourage an@ support these prol .

fessiongl schools in an effort to provide belecteé students -
. N ' ,/ ) ’ T
with more adequate training in foreign languages and areas. ‘ ’ .

\ - /

B
’ . 1. . v . '
- )

00052 . .
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N One of the more economical and efficient ways of

K]

'providing college—level‘training in international affairs.

on the expanded levels needed is to facilitate thé retraining .

-~

of a number of .existing and paftially qualified faculty.

. Tit;e VI funds:should be made available for this purpose.

(2) Language Training. Because of the fundamental and

[ ¥

unique importance of language training for those professioﬁhlly

—

involved in either the teaching or the actual conduct qf?our
international affairs, the subject of a more adqugte system of -

basic and advanced language training thah presentf& exists merits

%
>

special attention.

i . . Traditionally, Ehie is %.neglected problem at all levéls
of the American educational system, especially wﬁere non;Western
*languages are concerned. #As a nation, the U.S. simply has t

T been convinced that the‘mastery of foreign languages w%;!of ch

7

importance for more than a very small segment of the bopulation.

The massive abolition or curtailment of foreign language re-~ -

“~ . ’ "‘ .o
1 quirements by American institutions of’highex education in .the
e g , g
n late 1960s and early 1970s has botﬂ\féinforcediand éxacerbated -

thiaitraditiohal attitude:’ As a consequence, the U.S. is pe-

Y te

culiarly ill-equipped to deal effectively with the linguistic£

-

aspects of an increasingly intérdependent world in which ﬁﬁe

A,

non-Western socleties in particular are certain to play a more

prominent role. . ] p

~

Y]




As indicated earlier on, even the averageiI&nguageaand-area. o
o

expert is often inadequately prepared in the particular language .

3

i&*%gé‘specialization* Both the language-and-area specialists and the

vz ‘ .' :
increasing numbers of businessmen, professionals, civil servants, .
kX ' -

" -

.

“

and other academics who are finding knowledge of a foreign

ianghage either essential or highi& advantageous for normal

*  working purposes need far,more‘extensive diversified flexible )

P B Rt

T TR L T T T

O

[mc

Arutrox providos oy e

”

A\~

£

and efficient modes of language instruction than presently exist.’

Some of the more preBsing needs are% L . .

——- methods’ of 1 s;ruction that will insure greater ﬁluency/
+ns]

"~'- ¢
' “

. e . s

in the spoken 1anguage concerned' . . \ oL .

3 1 -

2 -
i »

,~—— greater attention to partfbular career needs of

various'publics; - ’Tf' e .
: --- more individualized and flexible approaches that
c , ‘- :

: are geared to differing levels of 1inguistic aptitude and ~ 7

K A
e ’ , .

“ intensity of study on the students part; - .. ‘

< o T ¢

--— and a‘greater degree of,selectivity in regulating AT

. SR .t .o . .
N 3

*  access to accelerated or advanced language courses? °

[

. P

-8 i . s .
I% is particularly important to break with the historic .
o, . .. * o ) » . - .

tendency in American higher education to restrict foreign-language

-~
.

instruction to /he'ciaséicbl“Western'Eurobean tongies: French,
¥ . S - o "
German, Spaniéh, and Italian. It 4ds eesentiai;to make more




A S .4

e - . ‘ /
ot " » readily available instruction in other major world languagés
- L 3

4

. e

guch as Russian, Japanese, Chinese; and Arabic and, on a more |
selective and restricted basis, instructiop in a variéty of less
widely spoken but still impgrtant Western and non-Western

N

languages as well, T

For certain advanced profes!ional purposes (such ‘as the .

i
T 4

needs of interpreters, translators, and acddemics or civil

ervants specializing in particular foreign cultures r areas),
3
it should‘ also be recognized that the most efficient 7ay to

acquire true fluency in a foreign language is by a sybstantial -

B

- clients. There is also a need for‘improved teaching and testing . . ;
. 7

/'V

“materials and for better adaptation and utiliz

-

ion of available

»

. . technologies such as video-tape and théycomput r to the needs of

concefned.;
QL - LY -.” - . - “ »

s, i . - -
" Finally, the-present arrangements for pgoviding advanced .
. ' " ) ) ¥ '
language training, especially in non-Weste

.

languages, badly

7 . reéd rationalization, They are too decentr liied, independent, .

d )

» ‘and costly. Remedies are ava;{éble’and théy should be assessed,:

»

tested, and ﬁropégated.
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‘ . RECOMMENDATIONS v
O, Giyen fundamenta d_ o) f

© of language training for an increasingly numerous and important
segment of the population, the time has come for the establish-

ment of a Presidential Commission on Foreign Language Training.

.

Such.a Commissiou should be charged with the conduct of a

systematic inqui:y into the scope, adequacy, guality, and effec—

tiveness of foreign language training and resources in the United

-States and with the_preparation of a formal public feport of its .

[}
i ]

findings and recommendations. In order to insure a bfoad per—

spective, Conmission membership should include in roughly equal

proportions representatives of langdgge teachers and linguists, » ¢

scholars or other professionals with foreign area specialities

" outside the fields of lanéuage and literature; and employers and

2

other users of language skills. o

%

* P, Under expanded éppropriations for NDEA'Title VI as out—

. lined in Recomegdation A, greater attention should be paid to

< -

' “the devising: of very intensive langggge training programs in gseveral . :

¢ .

: <

~ differing time frames includiug-Summer Intensive Programs. Theae

¢

"would ptovide-instruction in such critical languages a; Chinese,
“ ‘\

.fSﬁahilif A;aoic,'Japanese, Pontugdese, Russian and other najor e 4
o "'aﬁ“. E 1@ggusg;: in ;nrdats better adapted td the needs of serious students,
5w . faculty and ptqfessionals. Excess foreign cur;encies should gontiﬁue-ﬂ
- 5i*h * to be utilized.and their availability ‘expanded for the purpose of . . 1
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Arabfc Studies Abroad, the American Ingfitute for Indian

'Studies; the Inter-University Center for Japanese Language

Study, and the Imter~University Program for Chinese Language

oo Study provide examples of effective and on-going nrograms

‘ ~ of this type.) -~

‘Q. The  Defense Language Institute and the Foreign

Service Institute should explore with disoiplinary associa-

tions and academic professional societies possibilities for

opening their programs and facilities to a limited number of

highly qualified academic scholars and advanced;graduate students.

4 .
R. Computerized and self-instructional methods of language

' learning should be furthér developed and made more widely avail-

able. Interinstitutional cooperative programs of language in-

-~

struction should be encouraged and expanded- in contekts where they

~

offer significant advantdges in terms of quality or availabili;y

'of teaching, especially where the less common lang ges are con-

3

cerned.

)

S+ There is a limited but ctitical and increasing need

F . .

shared by government, business, and academia for highLy skilled

interpreters and translators of a11 major modern lang ges and

at least an extensive selection of the minor ones. This is a

LY
' e . -+
Y »

.
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tign, although there are a number of very successful European S
. R A . - o .

models which might be consulted. We recommend that Title VI

funds be made'QYailable"%or the“encouragement and support of
Is 4. . *
‘special programs for the production of a limited number of pro-

féssfonal interpreters and translators by a selection of univer-

-

gities having the appropriate staff, library, and area resources.
g - . .
’ (3) Sensitizing and assisting academic or other professional

colleagues.
c—r/_

3 ‘
The modern social sciences — particularly as they relate
;o such practical and problem-oriented fields as economic analygis'
“' and planning, public ad;inistration, international organization,
and economic, s;ciai; and political development ;7 are heavily <
indebted to American scholarship.' in their regearch, they make
extensive and increasiﬁg use of data drawh fgbm foreign contexts
and experience. ~In\their more épplied,versions,lthe modern soclal’
. ) -

sclences have further provided much of the theoretical and metho- ]
. ' . (24 .o

-

dological gﬁidance for a great vafiety of technical, economic,

1

and socio-political assistance projects conducted in overseas

settings. - ) S i e -
More often than not the particular social scientists involved.

in these ventures have not had prio} professional training in the

N languages or cultures of the foreign areas with which they were

-

concerned, This has been especlally the case where these areas °

-

, o . - . . t
f - were non-Western. All too frequently the quality of the work of
L4 - ‘ . . "’

-

’ . " ’ . o
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.

_ based on American'experience but which were really neither

- applied projects abroad should bring a professional knowledge of

& - . . 1]
,

such scholars has suffered seriously, sometimes fatally, as a,

result of the uncritical employment of assumptions or methods

~

relevant nor valid in that particular foreign enviTofiment. ’

’ ~

It is an umreasonable expectation that most social sciéntists
- ' N
using foreign.data, involved in techn%cil assistance, or other

the ianguage and culture to each of the iany foreign settings -
involved. There are si&plér ways of coping with the problem,

One of the most obvious and practical is>to assogiate trained
language-hndrareaaé%ecialists'with the project at appropriate

stages. An exaﬁple; Stanford University's Arms Control and

Di;armament Program, is described in Appendix III - A,

-y ’

‘meomﬁnumus

o

, R PR . [
T. Title VI funds should be made available to encourage and

facilitate the participaiion of limited numbers of language-and-

' I3

) @
area specialists in international research, 'assistance, or ‘problem—

oriented projects that involve collaborative work between area
gpecialigts aﬁd scholars or -other professionals who lack such

, ’ - ' ° ( ::
training. Co s ’

2 ‘The three foregoing responsibilities of foreign-ared,

> »

'specialists, wh@lé-national'in their importance, are discharged

-

%

N

léngélm on the gcampuses of American.colleges and universities.
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Tﬁére are ?ther services‘Fhat foreign—-area specialists can
and should perform that relate mére directiy éo the effective
conduct of~the natiog's political, economic, and soci§l peli—
cles abroad. In this sense, the area-g?ecific knowledge,

associations, and gkiliis of America's academic.specialists

’ . 4

constitute a national resource of great and increasing value. -’
Two services in particular come to mind.
(1) Discovering, analyzing, codifying, and making avail-

able new knowledge about the peoples, govermments, economles,
and cultures of other parts of the world.

Ideally, sound knowledge should precede'and inform both
palicy-makipng and action if either the public or ‘the private .

sphere. In préctice, this is all too frequenfly not the case.

-

The fault lies partially in the-way that academics who write

in fields of potential interest to government or business define

b}

their problems and present. their tindings, and partially with
the unfamiliarity of many potential public or private consumers

. of academic research vis-a#viﬂ what is available from academic -
¢ h ' ' AN

éou;ces and the ways in which this could appropriately be put to’

(34 »
’

use,
A more basic problem, however, is the inadeqhacy of the
- i . ’
amount and coverage of foreign—-aréa research of potential public

or private utility Heingﬂdonerby American scholars. Heré, the

substantial difficulty‘is financial. There are simply not enough

L]
»

~ -~
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‘ - Qéportunit%es for the conduct of essential field pesearch by

»

the cquntry's forelgn-area specialists at either-the pro- -

feaafenal or.the doctdral disserfation:leve%‘ .Fuééhermgre,
* . many of the overseag fellowship programs tﬂaé éo exist éro-,

yide gsupport only at unrealistically low 1eve1;: J

. (2) Raising new questions and proposing possible answers
for problems relating to specific foreign areas. ;

The creation of effective and mutually beneficial relatioms
between acédemics and public and private officials and interests
is complex yet properly defined, éﬁch relations can be very useful
to a;l.parties. For éxam?le, much of Ehe progress achieved in
the SALT armé control negotiatiéns 1s attibutable to the research
S and #indings of the joint Harvard-MIT Seminar on Arms Control and

| "::> Disarmament established initially in the late 1950s. Eséen;{al

L to Fhe success of such a relationship is the realization tﬁat one .
should seldom consult s;holé;s for taétical adviqe on da&—to—day
.138ueé of foreign political or economic policy. Their ékpetéise
is normally adjusted to'middle- or 1ong;range ieéelq/and problemsr
Official or private relations with foreig;-a;ea specialists sﬁould

-bhe formulated in tliese terms, A .

RECOMMENDATIONS

-
-y

U. The flow of new information, questions, and theories —

’ s

from foreign—area specialists to potential ugsers.in government

g and the private sphere constitutes -an important and neglected

regource of substantial and continuing value. On the academic

T ETTTONT e T e
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, ) o
) j side this fiow is basically a. function of the availabili;y

of funds to support new research both at home and ébroad.

o a

. Federal funds should be made available for the support of

¢

regearch or advanced training fellowships at the_profeeeional -

. and advanced graduate levels tenable either domestically or . B

abroad. The levels of support for such fellowships should

reflect the real costs in&olved and be adjustable for living and v

cﬁirency differentials, etc. . T .
INTERNATTONAL RELATIONS SPECTALISTS* ) v :

There is a special breed of academic which concentrates
X . - .

q ' on the institutions and processes of interriational and inter-

cultural collaboration, rather than upon substantive problems

)

to be solved in specific countries or' areas. Some of these

“

! specialists are found in Political Science Departments; some in

® N .

Sociology and Anthropology; eome in psychologically-oriented

Behavioral Sciences; some in professional schools of public

. and comparative programs per se; some in independent "think tanks’"

]

Out of their studie$ come new insights into the nature of

-

’ « 0 ‘administration, pu?lic affairs,.and law; some in international
transnational bargaining, negotiating, and conflict resolution; )

£ _ . ~— . .
1 .
E important speculations about principles of organizatign.and a
! ) /
E
:

; communication that might facilitateythe peaceful resolution of : oA

international controversy; and essential perceptione into the *

f ' ' ianrdependence of domestic and _forxeign policies the world around.

L] I
- 2 v/

* The task fqrces di&fnot examine in any depth issugs specifically
‘ ‘ related to this subsection on "International Relations Specialists.”
: Given this fact, plus emerging initiatives ap outlined in the CODA,
Q - page 69, no-recommendations accompany this subsgection. gp
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MULTIDISCIPLINARY AND PROBLEM-ORIENTED SPECIALISTS
" Although distinctioﬁ; between disciplinary (largely “con-

clusion~oriented") research and "inter-disciﬁlinary" (largely

v

"action-oriented") research are bound to fray at the marging,

, the two~c§tegories'represent important and reasénably discgréte

: agademié salientg.‘They support ene another.
ﬁpst federal suppoft,fof ac;demic'feéearch‘activities is
‘unde?bfénaably qublem—oriented, with increasing attention
to giobal perspéctives. Most of this support is in the form

. of grants or contracts to individual scholars, universities,

d to Worﬁ on ‘the ‘solution of in-

3

or institutes which are aske

' tractable problems of humankind. Problems such as the popu~

lation explosién, food production and distributioﬁ, and
. B ; .

.

C to the less-QEyeloped-éountries.!Other problems. involving .

energy, international. ihonetary stability, communications, and

‘ . .

transportation tend tq focys on America's relationships to *

- ’
echomigally ad%anéed or resource-rich nations.

it “

N N ’ N - . 1‘1 y
-health, gcean-resource development, and atmospheric and climatic

- .

P N . L

commodity markets, involve America's ‘relationships particularly

Some issues -=-

: changes =- are truly global:~ In seiqéted fields of greaf,&ogestic

4y
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* ) L
~concernito the United States‘(e.g..urban planning and.housing,
~day-care centers, care of the aged,: etc.) pioneering work in
other nationa can, of - .course, be a major contributor to this
nation's domestic progress.

t There is no eagy way of knowing whether, in an overall
sense, federal funds available to problem-oriented scholars
injolvedfin irternational commitments and concerns are adequate,

- The amount is substantial, On the other hand,'the'problema are
prodigioua and solutions are attenuated. Here again, the
crucial issue is not the precise quantity of funding, but reliable

information about fields and projects to be funded, and appropriate

struétural modes for carrying on problem—oriented studies.

. —

At the university level, appropriate organizational arrangements
for carrying out effective problem—oriented studies involve
congiderable, cbntinuing orchestration:

‘ .L - relating disciplinary reward systems and necessary
individual -autonomies to the need for cross-dis-
ciplinary a.oope’r:ationon inherently complex and

o multi—disciplinary problems;
-~ adjusting the curricular content of moét pro— )
fessional schools and'probiem-oriented institutes

to acgonmodate cross-cultural aensitivities and

languageaconpetencies for prefessionals and tech-

nicians assigned overseas; . .
I ’

t




L

. projects yields tangible benefits to the campus '

,related'problems. A few examples are noted in Appendix. III-B, but

51/

)

-
[y

. == protecting the professional advancementﬁof those ’ o
scholars who, in their overseas work, are often
out;of-sight and- out-of-mind of camﬁus;based
promotion and tenure committees;'

- assuring'that participation in overseas assistance .

and staff involved and that institutional resources
and capabilities on U.S. campuses are enhanced rather

. than diminished as a result of such activity; ’

- ‘ensuriag adeguate communications with, and services

'to;'overseas-oriented business, labor, agricultural, ' o ,
- governmental, and professional groups in the larger
coﬁmunité.

These: imporsant concepts and adjnstmonts will not emerge acci-
dentally. ‘Acsdemic.leadership at many levels must catalyze‘such '
developments. Speeisl responsibility'rests at top levels of aca-
demic administration -—~ particularly for program coordination

across disciplinary and professional boundaries. A érowing number

of academic institutions have worked out solutions to these and

far more\needs to be done. . o

4

L]
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~ RECOMMENDATIONS

» % A portion of f the total dollar amount of all govern-

ment contracts or grants_to universities and colleges for ‘ .

’ \; - prohlem-s olving;researchdand-service activities involving

global perspectives should be made available to the central

administration of colleges and universities and earmarked

to engure appropriate and effective linkages among disciplines,

. N .
" professional schools, specialized libraries, problem—oriented

institutes, and language-and<area centerg -~ this, in order

. . - . ’ A
to ensure that problems 'and solutions'are designed conceptually

and affected operationally on as broad and interconnected

4 . }
. 4 base as possible.

. 2 R
Whatever structural and intellectual coherence is established >

hetween and among‘problem-oriented American specialists concerned

with global 1ssues, there are important reasons for improving

the intercultural milieu within which such Americans relate to

counterparts overseas. Noblesse obligg is no longer appreciated i _
or welcomed in most otoer parts of the world. The vehicle fOr '
more complete involvement in the global agpects of the various
professional disciplines increasingly must utilize commuoities

7 of scholars focuaed upon particular problem areas. .Federal
agencies whichésponsor transﬁational collaborative endeavors have

’ : ‘ recognized this necessity, and are actively beginning to pursue
.o &

it aa-a modus vivendi.;

-
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A ‘prime example is the Agency for International Development -

. . (AID), which in FY 1974 allocated $12,339,631 to research on and

evaluation of the process of economic development in less—~developed
* ) . o
countries; the factors a&ffecting the relative succfess and cost of

development act}viéies; and the means, techniques and othei«aspectg
of. development aésis;ance._ The FY 1974 figure represents the
greatestexpenditure am;ng the federal agenEies for foreign affairs
research but also reflects a $7 miliion drop in obligations from
FY 1973. The largeét allocation of funds, $5, 287 483, was desig-
nated for Institutional (211d) Grants to universities :fd colleges
for applied and basic research. /T’
To a far greater eftent, AID 18 now channeling funds intq }e:

.search and development~type projects involving teams of experts

from a variety of U.S. institutions who work collegially with their”

r

-

deﬁeioping country counterparts on a spectrum of problem-oriented

isgsues. AID has begum to provide more in the way of external funding
' }

for topping~off costs to those scholars wégse institutions have -
. ) \

sufficient interest to ﬁﬁy salafies and extend release time. téstly,

LI

rather than fund projects defined‘solé?y by AID, the Agéncy hasg~
1 , . N (

begun to direct its .funds toward fostering‘and enabling collabérative, e
\ . - N
’ problem-solving activities as defined by scholars and practiticners
themselves. ° ’ ‘

2 - “

" To strengthen these new initiatives, Congress has incorporated

‘ °

I~ . .a new section into the International Development and Food\Assistance

—

‘Act of 1975, the Act which provides authorizing funds for AID. Title

~—

. XII of the Act -- Famine Prevention and Freedom From Hunger — repre-

) Q sents a bold new approach to university participation in the solution,’ K .(
ERIC . 7 ' g ’
e .- 00067 - e
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—Tes

of global .food and nutrition problems Igportantly, Title XII

‘- Ts
-

~would accord a stronger statutory role to U,S. universities in N

assisting'AID in the.design and implementation of these programs

through the esgablishment of a new,permanent Board for International

~ - -

' Agricultural Development. At least four of the seven Presidentially-’

.t

appointéd Board members would be from the academic community.

The new title seeks to bring UZS. institutions into coopera-

~

tive efforts with agricultural—*‘insit:utions in f§eveloping nations,

and with regional and international agricultural centers. If en-

-

' acted Title XII would support efforts to strengthen the%caphbilities

Y

. of universities to assist in increasing the agricultural production

v

of developing countries; institution-building programs for the

development of national and regional research and extension capa-

cities in developing countries; international agricultural’research

- . ; . E-%
centers; contract research; and researchuprogram grants.
[} / ' <
Congress is to be commended for understanding and acknowledging

the potentiai of 'the transnational collaborative research expertiSe

v

residing within academe, and the applicability of such researgh ¥

toward alleyiating the common problens of interdependency.

4 Yet although this title does establish‘a useful precedent R

and a solid foundation for'enlightened economic assistance policies.

in an era of interdependence, transnational coilaboration is not

¥

,a simple matter. Success is not axiomatic. As Americans have :

learned over the’past two decades, transnational collaboration is

’
»

inherently difficult:
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. —-- the problem to be ntﬁ'vcd,t e available .pool ‘ - .o
’ . of knowledge and skills,” and the organi- T .

» zational "boundaries" for opergtions and / |
- * funding may not be coterminousi - . ’ > .

--- the objectives of’the proje’?:t y not be L A

s clearly stated or fully understiood by. the . . .o
. _ two ‘or more national cultural.groups in- . Lo ,
R * volved, with mispérceptions of both the -
purpose and the ude of the findings; :

-—
-
»

p . e . - s )

=~= the pra‘.lnciple investigators may simply - . .

- . not have ,the time, experience, jor . . L C e
sensitivity to corduct tra tiional o

. collaborative reaearch, t / ;

+ ~— the administrative structure requited to e G
impose form, facilitate comnunicat.ions, X . e .
' .and cdpture results may be lack:ing - . ‘ .
. whether by degign or omission, o e .
. == there may be sich an.. imbalance between L i ERRIT
] the lush Ameriean contiibutions fn-, e .o SRR C N
‘ manpover, ‘money, -and wotive that~inter-- . -, TR Ly
national “"collaborative" elements are . : A IR
v dva’rfed intimidated and lost, e, - PR o
- o conwersely, aQ‘ developing nat'ions - -’.'\ T T T T
" become direct contractors with the U.S¢ . o : PR
academic community, aerevers‘e~ chauvinism . T O e,
’  may efierge in which Amerdcan participants Do ST
Y are made.to -feel like junior partnérs o ' S :
- ., of are inadequately involved as colleagues - S s
y , - 1n'the. design,or development of research - : T
"‘ o . and qssistance activities, and, . Co e A et
. ' ~—— thére may be & lack of perspective that . - -
. viable resedrch networks and global com— T
° ” . munf.ties of scientists may be more im- .. ,
. portant at times than, solutions" to C e, e

A

. ‘ instant problems o oo
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B o ‘ But the «pr:om:‘fse o a.nd smﬂe of t’&e demonstrated advantages -
P a_.; . ‘,- ant .
. ~T p o{f transna’tional collaborat:hfe research ar'e dramatic. . First, ‘

’ ‘. \\
o~ “ \\\»

) cooggetimg’résearchon a coIlahorative, transnational basis,

- ».x 4 ~ LT """'0""‘

,,_::n'qnantitative temS,' it can add.-to or multiply the pool of

knowledge oﬁ a snbject, phen.omenpn, or process; third, in

Q.‘:;.; e ;.,, o qualitative* terms, it provides invaluable' c}omparative experience —-
L :'_t.. - eithef: reﬁ.nforcing or eliminating conclusions that might be -

S " e biased b.y“ national culture, fourth, it hefps to. build an inter-

: ‘.‘ X a r::a“’;ional net:Work of skilled individuals a:ld established insti~-
L "'\?‘ ‘: :‘:utions that are geared to collaborative research, a structure

N -

~

:

E-‘ " ST . that can mobilize new projects; fifth, it helps to create better
% c crdss-g:txltural perceptions in research associates that will in-
F

;_:"‘ S A creasingly strengthen their attitudes and s(ava]'.uéat:f.ons; sixth, -7
.. - - , ~ ~

f.; ' it can fatilitate better dissemination of the results, not merely
15 ' :

fn the myltiplication of facilities for diffusion, but also in

‘ "the wl:’inning of confidénce aé¢ross cultural frontiers that will .
{E‘d, ' ‘guarant‘ee.acceptance of . the resixlts; and seventh, the“re’ is some "

, , ' v -
z:. v .~evidence that transnational collaborative‘ research can \provide .
' ' some economies.'in the dse of -personnel, i;acilities, locations 5

) .

-
i

[

» ‘ o and{_so forth, in obtaihir:g comparable access, collection, and

analyses for more traditional research teams and single investigators.

- .
<& ‘s . -

~
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And all tpese are in addition to the obvious advantagea of

sharing financial reaources among many partieg for the soluti,pn

of insistent transnational and global ‘problans * S ‘

¢ Some illustrations .of . transnational researnh activity noted

' fn Appendix.ITI-C

T
)

suggest the promise ‘of the‘ tnode. .

Many problem-orient'e.d. centers are. *sprinéing up all over .the
worl,ﬁ in such fie.lda as pot:ulation, energy,. food,. and world ecology.
Some of these presently permit: or encourage tra,ns!nat;l.onal research

/éollaboration. of special importance in this coﬂnection is. the
emergence of the United Nations University with headquartere in _ :

Tokyo. . The United Nations University :Ls designed to \promote trana-

._/_

national collaborative reseexch on major human prohlema The (oo

Japanese government has pﬂ,edged $lQO milliOn dollara as an initial

:"‘

endowment. Other nations are expected to make capital or o;:erating

grants to support the development of this world-wide institution. ‘

2
PN * N

Congress should au(:h,orize a sum of $30 million dollars -
. .. 4",}' v .. -
for the support: of. the United Nations University.

.

A
Annual appro—- .

priations should*nqt e.xe Jd $20 m;[lrlion dollars hor represenb mox:e

. "a . oy .
\ . . .‘l.

' than 254 of the total endOWment fund contributiona of othef nations.

\’. \

The Bureau of Intemtional Jmizatiom Athtrs of bl:e )epnrfuut

of s%ﬂo should act a5 the U S. fiscal ;&ent for, transferrin& S
‘ : D

these sums to the .h:risdiction of the United Nations Universitz.

.’ .
B

FES

.
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'}f academicedisciplines ﬁltimately sustains and nourishes the

L4 \ x 1) ° -

new options and instruments of interrelationshigs. Instead of

: relying;;glely upon traditional,gggency and departmEntal arrang__

-~

'\-

ments in Waahington and in the field one ar more gyasi-independent

boardsnor councils should be established (drawing nourishmeut

perhaps from the example of AICHER and/or the Interuniversity

o . «

Council or the British Council tn the United Kingdom)“-r boards

.
.

‘or councils that can serve as non-governmental faciIitatora

]
¢

a&ﬁ university communities and consortia

B A vl . PR

between American colleges
. ¢

on the one handj and’ the eduoatdonal institutions and'government

Y5

K

vy -
'4_,

.

» . . vt ) v 2 " - _
. - .t . . Yo .“ &’:) ‘ /_- ,. RO ".‘":
TR .o, . . . ) e
“ . Y " . = T X -
S U S .58/
‘(.. X, ﬁuildingngn a quarter-centggz of develogmeng:éssiatance )
g;perience, the Congress should review the still unea.iﬁcqlla— 4'.Zt
) " boration among less—deVeloged countries, American gid agancies; ‘
and. American academic and professional resources, and fashion ‘ "
‘. Y

DISCIPLINARY SCHOLARS L :-_~,._"5 AN : IS
. Disciplinary studies remain at the core pf thc ﬁigher— ,'t%'(

education enterprise. dn: the. arts and sciences, they are the ;

academy 8 bastions of intellectual standards and the,nation Y

-

, K

major eentar& of’basic researcﬁ and speCuIationn The health cf .

,..v

P more applied'work in professipnal‘schoo&s and,in iustitutes :
s - A
of techndlogy. In a larger context disciplinary rigors give .
"a honed edge to the aation‘s intellectual and political 1eadef-
[ '.’. , < .’.)/x_.‘ . '\,." = ,. o .
- .' ! ;-‘ 000)72 i
. 2 e < . ~ .'o c, s »

'¢ agencies of less—devel;ped countries, on the.othet. (See A pendix IfI-Q)

-

(%




,ship far beyond the halls of ivy. Consequently, the condition/ ‘ .

. of disciplinary studiesvin highér education is g matter of

|

. < - t. . )
national importance. ’ . . . ) !
. <. "

-~ -

CT .-The ramifications -of transnational and intercultural : ;

contacts for the disciplinary excellence of American colleges

£
. -
.

] and undversitibs are substantial.huost advanced specialists

- v

" in the disciplines of the arts and sciences are members of
L : ., N o Z
. invisible colleges of peers the world around. Ifxthis category, o .

“

for instance, are found the physicists or‘economists who par-

.
. .

ticipate unseifconsciously in many international activities_

" and have a vide network og corresponding colleagues thronghoqtﬁ ‘ )
tne,yorld. Most disciplinary specialists'of,this'kind are; - ;z [
concerned in large'ﬁeasure with,the‘eﬁgance.of their ais- ©

o
s

ciplines, and are less interested in the specific countries to /

»

which their fellow participants in the discoiirse belong. The

>

heartening fact is that in many internatiobal disciplines, a- - P

i - P

truly supra-national science is in the process of development.

- '

Aierican scholarship has-as,much'to‘gain as to give in the _ -~ .

<

]‘creation of this international scnolarly community.;Already

‘v
-

wany of our universities are truly .cqsmopolitan centers of

» S .

leatpit{g ) ; St : .

] Eev universities have &irectly encouraged the move- - ’ . o
«f'..-" - - .o

o i . - . L

ment of their faculties across national boundaries as a~" o g

- .

-

conscious act of institutional policy, too often the implicit .

LI
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. .i ‘policy of most universities is that it-is the responsibility .

- of the <individual to pay his own way or to find external
. ; i '
resourceés for trips abroad, while' trips within the boundaries

’ ‘ "% of the United States are legitimate professional expenses which R i K

- -

o may be reimbursed directly. In any event, college administra- .
tors, state legislators, and the United States Congress tend

! . far more frequently than is deserved to look at foreign trips'

2
[ 4

. . for faculty as pleasure junkets rather than as investments. in

’

v academic competence. - g N
- ] 1

1

It i8 time that this prevailing assumption be challeﬂged,

Namd that univerlities, foundations, and various goverhnmerital

agencies and levels make certain that specific funds 'are ' »
. available to encourage such linkages. Special attention must
be given to the development of younger scholars who are often

out-pointed by established scholars {L the competition for

-

-

5

foreign travel grants and fellowships.

~

Im addition to encouraging foreign-study opportunities

ﬁor United Stateés disciplinary,specialists; universities and

ot

government agencieg at home and abroad must begin to establish’
.. ) or to extend facilities overseas where students ,and scholars

1 I N3 ] - 2
. .

from various nations can interact.on matters of mutual intellec- .

5

B

) ) '“'tual interest. The American academic community can no longer
] . I

K .~ walt for foreign Scholars;or their‘publications to reach our

- ‘}shores imtermitteptly? Way statiops must be established where, ‘ .
o . . . . ] ‘ ' .
- scholars can meet on more neutral turf. A few specialized or s ..

PR
» LY iy R -

g f“ e Ul . 00072 . | | ‘

N
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; general purpose centers, such as Salzburg and Villa Serbpllonf‘

L

< have already pioneered in such activities. The advancement ’ : '
1

- , . - .l
~~ "  of this process,may be seen in the ‘establishment by a few

American universitieg of their own everseas sites whiéh serve

‘ . aq‘multinat;o?al conf?rence een;ers; or as tempeorary or lé;g- . i(
, - " term faci%ities'for facthyfneeding an overseas base -for their ) . .
. intggﬁationa%rand intercultéral actiQities. Anosﬁer pattern . ~ K
involvbs%Ameriéan universities sharing in the operatiod of R
) N interﬁational univé}sities‘sucﬂ as that at Dubrgvn%k (quoélé§ia). o
’Scientists, sgciél éc entists; and huﬁ;nists who, as . l -
. a\gptt of tgf%r'discipligagy developmeﬁf, né;d access to foreién
sites and resources presepntly havg four or five pools éf fipancial . ‘ *
C support at least theoretically available to them: .- '
. \ L !
--- Institutional (i.e. campus-based) ;eseafch e -
'g' and sabbatigal funds; . N . . . ‘
=== Fulbright~Hays Teachi;g ;nd Rese#fch Fellow- " ) ‘ o
1 1 ) Ships;’ | .‘ N » | . ‘ ,“ . N . ,. . A’e
L’ ] --'Féheral agencieg like the Nétional‘Science g o
- Foundatien,»qhé:‘fgional Igstitu?e of Héalth, . j . ¥
’ . and the National Endowméﬁt ﬁor thewﬁhmanitiés <
- : which provide fundsvﬁor overseas traé;;dand .

living stipends for disciplinary scholars

*
,whose work necessitates such support; .

. -
t
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— Privately administered and privately endowed or

funded fellowship programs {e.g.- Social Science

| ) Rese%§ch Council,-American ‘Council of Leafned , KN .
. o Rt Coa | : . ) * )
. e L " *. Societies, International Research and Exchange
W o Board, Guggenheim Fellowships, Pord Foundation
- « L4 i .

: \ 4 . grants, etc.); and
" =- Pellowships made available by foreign governments' -

.

h}

‘?and private foundattons.

e

This pluralism of financial sources is'héalthy. The Lo

financial condition.of most, of these sources‘is not.

3 . . « . AR ‘ ~ .

of these, the Fulbright-Hays program is one of the mos&‘ c.

“. > visible ang long-standing gources of support to individual

» .- - i 'n." .l"
' scholars, American and foreign students, and teachers. Over :

/ (N . ] .‘f
a period of thirty years, more: thanxloo 000 Fulbright scholars !

\OI . g

s ' . studied in the United States or in one of the ‘110 participating

- . ' hountries. Many of them have become academic leaders, distin—

\ P )
v

) {Suished public servants, and prominent figures in business, St o i::

| .
/science, communications, and the creative arts.\ . .o

’
- . -

. L f Impressive as its contributions have been, the Fulbright y' N Coe

program suffers from administrative complexities, and,,in view .

L4 .

o o * « of the proliferation of more'lucrative_international fellowship
- )" " ~ . . . . . . . 4 .
awards under other sponsorship, " from increasingly inadequate |

. v ' stipends for scholars. There'iséan emerging ‘need in the”strﬁené'

r

. P
sy ~. P
LI »




and teacher components aof the Program for more effective

T institutional linkages. The setting of new priorities

. K

mu%t be a prime target. Quality and long—term multiplier

effecté should be majon considerations of redirected effort. -
+ ‘ P
oo Overall, the global‘context of scholarly and professional

-~ sy ~
*

: ekchange has ehanged radicallyl* Iraditional modea and WEStern

[

orientations are no- longer defensible. Sustained and expanded .

(
M * o

,overseas educationaL and cultural exchanges dre indispenssble

-
! T 95

in an age where devélopmental, political, technological and .:

e

e
Re—

. A

cultural phenomepa are-converging at a dizzying rate.

sessment of past experiende, positive and negative, is, el

.
!

- ’ ’ o

are to he ;edesizned tp meeb future demands..‘ ‘,";{'g“'-n ST

. . . h )
P o . ¥ . .y

<
Lt ‘"-

The private foundatioas of the nation,*especially thcsﬁ

.o

[N ..__‘»,,_.* i

PR
of smnll and medium i ef'm : ive speniéi th;;ght to under*

','.(,‘:w .

writing;one or, moreiinternatidnal travel grants for disciplinary' :

3

‘t, - - > ne

scholara whose prqmise/Qr praven eredenbiala survive the teat

' /‘ .'t,.

o ' of‘eggpgtitive applications.- Suqh support could provide a means

1N

e )

of stopping and even reversin g travel;grant erosions caused by

2

% inflation and cbmpeting-prioritiesL

. essential if internatienal eddcatidhal exchange.programs IS

T m'mmmmous Lo e

P
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t
«h

Z; A relatea'problem for overseas disciplinary researcq

- . . -

is the.absence of clearinghouse‘mechaniSms that can provide

v * A

y effective and timely ﬂnformabion to’ discipIinary scholars about

.o
~

" the various Tunding possibilities ‘for overseas research It

-
e 0y N ’BE)
. . . ! < L : ¢ .

;. is recommended that a suitable instrumentality or instrumentalities

- " - cd - - -
. - A CEY S
. ¥,

4

. be authorized, under grants.or contracts, (to use U.S. Office of i .

-
o . " ¢ .

s
- Education or Dep;rﬁmentcof State funds) to produce an' annual \ .

7
. o
. , .. K N . .

directory, up—dated duanterly, that would alert the gcholarly ' |

e -ri-'

«community to traditional and}new public, private, and overseas B C

. . ’, - .
s - ‘““, . ”» N ‘.»"" ‘e

* » gources of financisl aid for overseas disciplinary research ’ L
»o.}‘,:,'ﬁ_‘o‘ -, ﬁ - -3 I . P

N AA. Major Americam foquations should provide both direct ) o ' .

l'\ -.-‘

-“- 0 0 -

and incentive»ggants to American universities and to foreign . L
. s w{y A f - ' :
bw. . «

foundations and governments to establish an increasing number of

. .
. — " .
N N ._. M . " A ‘

nscholarly way stations in selected overSeas locations where

- K st .
_,r/ (AT PR . ta R o

1ibréty, archiVal, 4nd other academic fesources are already avail-. wot

[ B KGN
O] . ¢ -3

able or can easily be aggg_gated, and where American Scholars can -

¢

o

pursue SQholarly aotivities in conJunction with or in proximity

» f,‘.) S ’ .

e to” peers from other nationSJ, The Center_for Advanced Stu@y,in
Cw L Tl e s L el Ry ) . ¢ . . e
S ‘ _;"a the Behavioral Seiences at Stanford Galifornia, and the Woodrow

P

P
- LI {. . 1

.
. ‘\, .

AR ":" W w1lson Center for Lnternational Scholars in Washington, D. C.,” ' ' .

present eXamples of institutions which ‘if appropriaﬁely adapted,

L] s e . . '. r .4 - \

. ‘ PP 2
v [N \\A Cieg v ooy - Ve
'

A ‘ could serve as models for overseas schblarly way stations.

. N 5 . . v ' .
o \ . . . N Nt . . . ¢ T
. P . N I * . . T . A
o - ; NN SN . 2 . S
| . ..00078 - AR
" ‘e . L * * * ' P
L . - N . - s - . R Lo »
’ A .. L S . L e a9
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SPECTALIZED LIBRARY RESOURCES ° too

Experts and‘specialists'in alllthe categories noted in
this chapter share a common;need:‘ adequate library facilities
- . . [

. ” 4 . -
. ’ 9
1

. of a highly specialized type.* S T T . .

Decreasing budgets, inﬁlation, institutional competition - L

for scafce materials, as well as—competing campUS priorities
have contributed to an overall decline in the amount of funding

available to build and sustain Iibrary resources for inter-
national education. . - o : f ;r o \

/

N

Money, although‘the central constraint, isfnot the only

one. It is hmportant to recognize that even aq ‘the height of the ’

-

,affluent period in international education, there were deep-rooted )

v}

and unresolved problems confronting libraries attempting to gerve
programs in global and intercultural relations. In their _’;ve

to achieve prestige and«excellence, universities and colleges

4 '

engaged in efforts' that were unnecessarily competitiye and dupli-~-

4

cative. ‘ , R Lo T,

o

This Auxury can no longer be afforded. There is a need ~

¥

" for a new approach at the mnational level to assure a more equitable

v

and systematié development'of_material resources, a more economic

. -

allocation of specialized manpower, and .a more efficient delivery
of reseanph librafy services -~ including adequate and accessible
data retrieval systems. ’ B . -

' »

. .

R For more detailed information, the report of the Task Force oL
on Library and Information Resources of the International
“ Education Project is available in monograph form., Its )
s titles Library Resources for International Education. .

-

c 2T 00079, L

.
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The g\rptmdw&i'k for A na‘t:d.onal‘ system exists and’ includes
~ such grgups as o T : PR

. P ..

. - the national libraries G P ‘ N

.

-

ar

-~ the Association of Research Libraries 2

£ . J.' +
e 7 [ r

‘= the Center for &esearch Libraries ' .
M'.b + B2 ’y n

|- the National Commisgion on Libraries and A ‘ T

' ' ’

Lo <Jinforxna'tion Science T ©

.. he Council on Library Resources , = . ' \

»

1 e . “

N ‘the. Office“‘of Sci‘ence Information\v-Service (OSIS) : t

I8

" of tbé National Science Foundatio?u B - o K

\
Y H -

’

." Msny of the elements of a true national access system are

availab;le. The National Program for, Acquisition and gataloging - :

v

S (NPAC) has dramatioally JAncreased the amount of foreign scholarly

’~

. K . ‘materials held in this country. Computer technologies and elec-

: rond.c eommication ot bibliographic inquiries between libraries "

;

S AL A b S N L
i v - -
-
.

L are begmming more widely used.

- . >

An effectiye national library system for internafional L
. . * - . “ ’ . , . -

L . education would have $o talce iﬁto account these primary issues? .

U : -- the( reconsideration and more precise d’efinition oo .

o T ' .~ of resources’ needed for preseit snd future scho~ T

. . " ) ]:arly endeavors, T S

" , - PEREY ' R . N * . v 1

I8 P .

A - 2 ol
P

A o - a SYstematic approach to acquir;i:ng such -resources, .

l
- *

- an organization to iude:c these sources'under - .. - R
.- unifom bibliographic authority an ' ’

e
v

r . LN

] ) N » . - N v . . .
E_ . o . R “ . f - . A
3 . . . . . "e . & AR [0 . .
. N . . . . v . -
. ERIC. -+ . <. P N A T
i - . e . . . P e s . ) : . . .
. . ' Ch ~ N - . ' '
E . . . - . . EY .




67/ .
' -~ a network of national, Tegional and specialized ) ' .
. ‘ 3 satellite library facilitiles td provide geographic - B
balance and to assure substantive collections
across a wide range of international aveas and . U ’
topics. A ¢ . -

-- a communication system to transmit requests and - .
exchange messages promptly; .

~- a faster and more dependable dslivery systen than . . . Lo
that now available through our traditional interr '
library loan operation; P . ¢

~ dramatic improvement in bibliographic control .
(union lists, analytical 3uides, etc.);

-- improved assessment -0f user needs and patteraa
. of actual use;

-~ increased availability of trainirng programs for

area-study and other library personnel, as well . ¢

as programs involving the internatinnal exchange A

of professionals in the field, . ) .~ . K

-
%
» v

.

-= ways to finance and facilitate the movement of
language—and—area and other internationally- ' ..
focused scholars to travel to.regipnal centers . . ¢
and to the Library of Congress .for the purpose. L

of pursuing advanced specialized research.. e . . . N
. ’ - . . N R - 4 °
- . v RECOMMENDATIONS - T . . »,
, v ; . N . . li’ .
BB. In order to oveércome both excessive duﬁlication'and " ‘ .
\‘ s ! * R

serious gaps, the Library of Congress should'work with relevant 4

agencies, associations, and institutions in creating a permanent

Secretariat charged with the planning,and coordination on both_ ' :: vob

-

a national and regional basis, of the foreiggjarea dnd inter- - .

national holdings: of American research libraries. ,
\ A} " . ) s

.
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- 4 ' ' Tt
1

p C. Regearch4librg;z support should be made available to - ~”l

.

colleges and universities as a paft of ‘the necessary overhead

o +of all interndtional grants and contracts they receive. -

». DD. The National Program for Acquisitions and Cataloging , )

) , R W
(NPAC), which is authorized under Title II-C Of the Higher = \ﬁ
. * R . IS * :v .
T . i Educatiion -Act of 1965, should be funded at am adequate igvel

to assure ‘that NPAC may complete centralized cataloging coverage

v
-
’

y as _soon as péssible. Bringing the Machine Readéble Cataloguing = *\\ >

Project (MARC) of thégi}brary of Congress up to a level of full
-’ ‘ e .

©

. effectiveness is likewise a matter of high priority.
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S Education for global relations cannot be exhaustive1y< -
cokered in a bri ,i:port. We are especially conscious of .

. ' the ahsence or cles of treatment in this’essay of\the'

a . B » L]

. 7. . .
need to design and encourage foreign affairs research programs

-

. 'that bring scholans and practitioners of forei;n“ﬁolicy’into<&n- ) %
" tellectually ‘satisfying and productive relations. - To deal

-y with this problem, the Interface Committee has recently esta~

blished a Task Force an Mid-Term Research for Foré!EE:Policy. ' ,

3

Other neglected areas include student policies and programs,

. ' and student—exchange and campus—abroad activities fostered by N

hundreds of American colleges “and universities and ably abetted oy

hy ‘the Institute for Intérnational Education, African-American

. Institute, American Friepds of the Middle East, Council on Inter-

> >
~

" national Educational Exchgnge, National Assdciation for Foreign

Student Aifairs, . American Field Service, Boy Scouts, etc. . “
r Edu ation for development assistance is another vast area of
AP natfonal and international eopcern too extensive and’specialized '
i £9 detailed treatnent in a report of this ‘kind. The troubled S /
- "issue of how to relate.the international spreéd of English as . . ) .

} ..

' "j ‘ ' a second language to ethnic—heritage, bilingual, and general- . ’ R

.o " education rqtiopales for increased langnage study %9 our, schools i*:_
5 A )/ . ’ # M
! and colleges needs more considered'attention than has been, ; )
. L4 I r‘ - a , . P -
. possible in.this brief essay. ,The "Pask Force Report on Language




b Education Rﬁbject of the American Council on‘Educatieh,is'a

useful point of départure,fo: those interested- in theqe'larger
4 . .

L
4

issues of language .study. . . ' ’ .

Finally, even with these important omissions, this repc;r

covers a substantial area of natichal and international égn rn.

Its ultbmateuimportanée will not be in’the cbmpIete acceptance ‘ .
and.imﬁlementation °f all of its recommendations and sdgglstions,

3‘ but in the critical-discussions it generates and the éreative .

+ . T ' ) ; 7
* energies it catalyzes. - ‘ - Y \

> ' N , . - . ‘. ,

We urge,oéhers to examine ‘ang explicate what we have either

4
* LS

ignored slighted. . ’ : - L

v

'

v

a3

. -
‘ * ' s N ’ .
\ sl N .

LT . ","- > - . ‘L .70/ )
- Competencies, available in manuscript through the’Interpational . ,
|

t

E

[

z
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'GOVERNMENT /ACADEMIC INTERFACE COMMITTEE

ON INTERNATIONAL STUDIES

‘Academic 8;presentation

Stephen K.,Bailey, Chairman,
‘ " and Vice President, - !
American Council on Educagion
. Richard Lambért, Co-Ghatrman,
and Director, '
Language and Area Center for
' South Asian Studies
University of Pennsylvania-

by

Robert Ward, Director,

Center for Research in
International Studies

Stanford University

Leon Twarog, Director,

Language and Area Center for
Slavic and.East European
Studies

The Ohio State University

.
»

-

4

-

Carl Beck, Director,
Center for International Studies
University of Pittsburgh

Frarcis Hamblin, President;
Lock Haven ‘State College
Irwin Sanders, Director, 4
Department of Sociology
Boston/University

Gordon B. Turner, Vice Presijdent, |,
American Council 6f Learned
Societies

. b

M

Richard Snyder, Director,

A Mershon Center .for Educational
and National Seécurity

The°0hio'StPte University

¢

- -

3

Fred Burke, gohmissioner,
Department of Education
!} State of New Jersey

.

/

. »

«¥ M

“/00086:

-

+

Edmund Gullion, Dean,
The Fletcher School of Law
and Diplomacy .
Tufts University . ' '
Ralph Smuckler, Dean, N A
Internationdl Studies and Programs
Michigan State University
Elwin Svenson Assistant Chancellor,
University of, California at
Los®Angeles’

John McDonald Executive Director,
Association of Research Libraries

s .
PO
¥ .

Government Representation

The Honorable John Richardson, Jr.
Assistant Secretary .of .State
Bureau of Educational and Cultural
* Affairs . '
Department of State >

PR . 4

Robert Kingston, Deputy Chairman, .
-Natdonal Endowhent for the Humanities

Robert Leestma, Associate Commissioner
for Institutional Develoment and | -
International Education

U.S, Office of Education

Department of Health Education and
Welfare,

7, .

Granville Austin )
Office of Policy and Plans
Burean of Educational and Cultural
Agfairs
Department of State 4

Constantine Menges, Deputy'Assistant
Secretary for Education .

Department of Health, Education ‘and
Welfare -

L
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GOVERNMENT/ACADEMIC INTERFACE COMMITTEE, continue& - St e,

-

Milton Silva, Consultant, S
Natiomal Institute of Education

E.*Ra]&ond Platig, Director,
* Office of External .Research

Department of State

Loweil Paige, Assistant- Director
for Education ’
National Science Foundation

2.

-

G0vernmentaRepresentation, continued

Buréau pof Intelligence and Research

*

Lawrence Wyatt, Special Assistant
Secretary for International ’
Affairs ’

Department of Héalth, Educatiom,

, ~

and Welfare LT . .

Phillip Austin, Actidg Deputy to
the Assistant Secretary

Department’ of Health, Educationm,
and Welfare

N
Academic Representation

William D. Coplii,.Director,

International Relations Program

The Maxwell School of Citizenship
and Public Affairs

Syraéuee University '

Ward Morehouse, Director,

Center for International and, *
Comparative Studies . ) ’

State Education Department of .
New, York, .- .

Frank Klassen, Associate Direckor,

American Association of Colleges
for Teacher Education’

MY

Frederick Gaige, Vicq,Presi ent,
for Professional Development
Kansas City Regional Counc?l
" for Hi%her~Education

4
. Government Representation
< ﬁ - ‘
Richard T. Arndt, Director,
Youth, Student, and Special
Programs
. ‘Bureau of Eddcatiopal and

_ Cultural Affair
oo Department of State

) ’ - ..
TASK ﬁbRCE ON THE DIFFUSION OF INTERNATIONAL STUDIES- v

-

Government Representation, continued

\ - - ’ ¢
John Carpenter, Chief,

‘Ethnic Heritage Studies Branch

Division of International Education

U.S., 0ffice of Educatign

Department of Health, Education,
and Welfare e

-
Howard H. Hines, Director, . .

: ﬂivision of~Sqcial Sciences

National® Science Foundation
~ - .‘

Curt Barker, Special Assistanty
Bureau, for Technical Assistance
Agency for"International,Development -
Roger Rosenblatt qurectog, h . /f
Division of Education.Programs . >
National Endowment for the Humanities
Robert C. Suggs Acting Chief,
Language and Area Centers Researth

Branch - :

" Division of International Education

U,S; Office of Education . .
Department of Health, Education,
_and Welfare
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TASK FORCE ON LANGUAGE

Academic Representation Government Representation, continued

] I4

»

C oy

'I‘ASK FORCE ON OVERSEAS EXPERIENCE AND PROFESSIONAL SKILLS REINFORCMNT

» 1 »

Government Representation

Academic Representation

J/

~ P
. .
¢ . °

R. Béy;{ Winder /. John Cookson, éhief
Office ‘of the Dean of the Faculty Fellowship Secfién
of Arts and Sciences Division of Foreign Studies’
‘New York University . Division of -International Education

/
7

U.S. Offi Education < ot
L. Gray Cowan, Dean, Department of Health; Education,
Grdduate School of Public Affairs N\’ and Welfare |, - ~ -
*-State Und¥ersity of New York " ) N
: Ral ogel Szﬁff Director, -
Dagiel Matusgewski, Deputy Boar& o orei §Cholarships ..
Director,. Bureay of Educational and Cultnral
Soviet Programs ‘ Affairs .~ .
International Research and Depagrtment of Statek
, Exchanges Board -~ | : - A :
“» Stephen Blanky'Executive Director, Ty, '
_ Council for.Eﬁ%npean Studies . 4o - .

7z “ . NN\ “ . ’

Agdré Paquette, Private Consul- Jane M. Alden .
tant, - . Bureau of Educational and Cultural
" Andr€ Paquette Associates Affairs’ o
' ) ’ AP Department of State ) .
.James W. Gair, Associate SR - 4 : ’
Professor of Linguistics, Richard T. Thompson, Chief, - ‘
Department of Modern Languages International Studies 'Branch '
and Linguistics . . * .Division of Integynational. Education
Cornell University T U.S. Office of Education
* ' Department of Health, Education,
Joéseph A..Massey, Assistant and Welfare
Professor . o « NN
Dartmouth College : -, - Joseph C. Hutchinson '
- ct 537 Defense Language Institute: :
Gdvernment Representation o o P -
- ‘ L . Harold C. Cannon
James R. Frith - ‘Rivision of Educatién Programs ’
,Foreign Service Institute ) National ‘Endown!ent for the Humanities
Departheﬁt of State - S .
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TASK FORCE ON TRANSNATIONAL COLLABORATIVE RESEARCE -

. Acadenic RepresentaﬁiOn .

~

C . . Chadwick Alger, Professor, Ger2rd J. Mangone, Professor,
’ Political Science | : International Law and Organization
The Ohio State University College of Marine Sciences
. University of Delaware
Gordon Adams . - . ‘ ) )

H

Social Science Research Council " ) .

Joseph Grunwald, Coordinator,
ECIEL Program

The Brookings Institute

:

- I'

Government Representation -
. Curt Barker, Special Assistant, ~ Donald M, Pitcairm, M.D., Sﬁeciai )
Bureau for Technical, Assistance ' +« ‘Assistant to the Director ’

Agency for International Development Fogarty International Ceater o
' National Instigute of Health ‘
‘Bodo Bartqcha, Director,

_ Office of'Internétional Programs William Spady, Senior Research
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APPENDIX II: FROM THE.NATIONAL NEED
“ FOR PUBLIC UNDERSTANDING °

\

-~ The Association for Childhood Education International
focuses much of its.activities on the professional
development of teachers., It is a nonprofit member-

ship organization with over 40,000 members} supported

by ‘membership dues Ind the sale of publications, IS

. The Association strives to 4improve the education of’
children: from infancy to early adolescence, and -to
. raise the standard of preparation and encourage con- | *
tinued proﬁ@ssional growth of teachers. .

|
|
|
1] 3 \
- ) ’ ’ i / [}
. . Appendix II-A - Elementary and Secondary Education . . ..
‘ ’

A 4 o
A special project in international and intercultural
education, #'Neighbors Unlimited", hds produced a ]
form for an "Elementary Survey of the International~
- Intercultural Dimensions of Your School! and evalua-
. ) tive advice on its use. The Association publishes . !
. . ‘9% vatiety of useful materials, including 'Background :
. .. Books .on the World for Teachers," "Books on Cultural
) Anthropology for Teachers,” "Books on Teaching about '
‘the World," and periodic "Resource Bulletins."
i -  The Assogiation organizes and ‘convenes conferences,
" . workshops and summer- sgudy programs, provides &
service for foreign visitors, and maintains an
) ‘information service, a, library and a retrieval
o . service. . . -t ' N "

’ N - >
\)’ . ' =-- The Charles F. Kettering Foundationmsupports an )
, educational program known as the Institute for ‘
[ " Development'of Educational Activities, Inc. (IDEA) S J
' - , , r c, . ; . . ’
The objectives of IDEA are to encourage constructive
change in elementary and secondary schools’. 8
A : - ] y . , “b . —.’. “
Diffusion activities.of IDEA lnclude "A Study of ° S
- International/Global Education" which is a tomponent
) of a "Stfidy of Schooling in the United States.¥% '
~  Begun ij 1973, this Study aims at: (1)/an in-depth
o . . analysis of international/global edycation as it is
) . taught, perceived, and experienced In 72 elementary ' oy
and secondary schools in the United. States; (2) prep-
- ., aratioh of exemplary models of practice in inter- ) .
' national/global education; (3) identifi'catign of gaps ~

\

/
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‘between pr&ctice and the .exemplars; and '(4) recom- i .
mendations to policy-makers on how and what to . R N

'\; ’ change in order to improve international/global - -,
education in the schools of the United States.: . ’
-In addition, IDEA has sponsored conferences, one’ . . .
in Zurich entitled, "Global Education: Heiping - ° -
Secondary Students Understand International Issues."

==~ Among other‘programs, The New York State Educatiou
Department supports a Center for International .
Programs and Comparative Studies.

- . , - o

Objectives of the program are to strengthen oppor- . - . .
] tunities and resources for international and com-
N L "parative studies in the -schools, colleges, and .
universities of New York State. With program .
‘ ‘detivities in fields such as intercultural rela- °
* tions, conflict resolution and international
<, cooperation, the Center gives special attention
’ to the non-European- regions of the world, and
their relationship tq significant aspects,of
American society. 'The Center is-also engaged in - ]
" developing knowledge about foreign 'educational |, i .
B systems and in assisting other divisions of the )
. State Education Department in furthering their own
- / internstional activities, . .

Publicitions of the Center®include i\monthly news-
) letter, Intercultural Studies Information Service,
‘ . and a cooperative dissemination/publication program, -
. ; Learnihg Resources ip International- Stydies.. The
2 Center and the.Council for Intercultural Studies R
- =~ ahd Programs jointly sponsor the Foreign Area : n
¢ - . Materials Center in New York City, which prepares .
/and, distributes materials on foreign ardas, primari-
1y for‘ﬁse in undergraduate teaching. An Educa-. i
c . tional Resources Center in New Delhi, India,. prepares

< . . materials about Ihdia for American school * o .
L i colleges, and arranges programs for Ameriian teachers
> and faculty members. .The Center also runs in-service
’ - institutes and conferences for elementary and second- .
s , - ary school teachers, seminars for coliege faculty

members,, and programs for undergraduate study of

, neglected languages.-
. / B .
a - . . ) .
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--- The U,S. Office of Educationm, under the auspices
of its Division of International Education spon-
gsors a Group Projects Abroad Program under which

' groups -of teachers travel for two to three months
* of study in countries in.which the United States
. has excess currency accounts.
; .
‘The U.S. Office of Educatidn also has a Curriculum
Consultant -Program which -provides educational in-
stitutions with an opportunity to bring educators

~ from other countries to the United States to teach

.  and work with teachers on the'development, of .inter-

national studies curricula.

- PN

-

Under the auspices of NDEA°Title Vi, language-and—

area centers and programs sponsored by the U.S.
.0ffice of Education are instructed to include dif-

fudion activities as one component to their work.

Centers have sponsored in-service workshops, ' : ‘/
materials development, and a wide range of other

diffusion actiVities, -

-~

_'In addition, the U.S. Office of ‘Education sponéors

*. a program aimed at infusing international content

-

" into the curricula of those institutions particular-
ly concerned with the training of teachérs. ,Since
this program is primarily focused on the first two

- years of higher education, it is also very concerned ,
with general education in the community college
portiOn of the postsecondary education spectrum.

Programs which are problem—, issue-, or topic— +
oriented 'and that featurer a comparative and inter-
disciplinary approach- to transnational matters of

common concern are yet another example of innovative . ‘
initiatives sponsored by USOE's Divisién of Inter- -
‘national Education. ese studies, which may

2 include such topics as comparative urban and en- .
vironmental studies, East-West relations, and
international .trade and business, are focused
primarily upon the master's %fgree-level.

LY - .
. » "
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- The University of Michigan conductd a Project oi
Asian Studies in Education which uses voluntary
services and resources from area-studies ptograms ﬁ
and the School of Education to bring to-life the.
Asian experience for Americans. Support comes
'from grants-by the Nationa Endowment for the
" Humanities and the Center for Japanese' Studies
which derives funding from|the govérnment of Japan.

A Resource Center gathers gnd evaluates educational
mat-rials on Asia, incl g audio-vistial aids.
Learning packages on China expose the student to
the 1ife of the Chinese people and encourage the
student to develop solutions to problems which the
Chinese system 1s now experiencing. Consultation
. services are provided, upon request, to elementary
an? secondary schools and to ¢community and four-
yesr, iastitutions. Cohferences, seminars snd
gummer workshops offer opportunities for in~service
training and faculty development. Tw lve~week
" courses are offered on methods and materials in
Chinese and Japanese studies which assist teachers
in designing materials, -visiting with scholars of
the country, and working with other teachers in
gimulation exercises. ]
e .
-~- As & member of the Great Lakes Colleges Association,
Eariham College at Richmond, Indiana is able to
make available to its studsnts exploratory foreign
study opportunitied., In addition to normal language
ingtruction and academic programs under the, Col-
lege's own supervision in France, England and
Germany/Austria, programs supervised by the GLCA
and 1ts member colleges include study options in
the Middle East, Colombia, Scotland, India, Senegal
and Sierra Leone. In/addition, Earlham is ‘the T
agent college for a regularly conducted GLCA pro-
gram at Wagseda University in Tokyo, Japan. The
Codlege conducts preparatory courses for students
in.this foreign-study program. East Asian studies
s conceived as an integral part of the College's
libera*7&rts program. Faculty members, a number of ,
.them Japanese, teach ¢ourses in many disciplines
related to ‘East Asian and ‘Japanesé life.

N
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In January, 1974, with the cooperation of the
Johnson Foundation, Earlham convened a Conference
on Japanese Studies in the Liberal Arts at the
- Foundation's- Wingspread Conference Center.. This
. led’to the establishment of an Institute designed
to meet the peeds .of humanists seeking to in- -
corporate, in present curricula, content. related
to East 'Asian culture. .

——— Uniaue among community colleges, the Fashion-
‘Institute of Technology services an industry
rather.than a geo
as'a“qublic tworyedr college under the State
University of New rork and receives sponsorship .

. from the.city of New York as well, Four per cent
of its 2,000 full-time, day—school students come
from~other countries. \ v
The " education of foreign students 18 but one R
aspect of F. I. T.'s zole in the international
community. The school supports:faculty involve-

World<Affairs, offers coursés in international and”
area studies, and maintains a "Cosmopolitan Club"
‘where foreign-students host students. from many -
natipns and cultures. ', . Sy

F. I. T. is directly involved «with?official govern-
ment agencies and-business concerns throughout the
world. For example, F. I. T. was.invited to.-par-
ticipate in the ‘Ameérican Industries Fashion Pres
sentation in Moscow where studentd and faculty
spent the summer producing fashion shows for
Russian citizens. ,
Over the years, similar shows were organized in
Czechoslovakia and Poland as well, Currently,
F. I. T. has undértaken a program with the College
of - Distributive Trades in London, England in which
many of its students enroll for a qgmester of full~
time study. . .

& ¢
Requests for F. L? T. to undertake technical assis-
tance projects are numerous. Jnder. the sponsorséhip
pf-s;D, the school sent a team of expgrts tq Central

4

N\

ment 4in dialogues sponsored by the State University . :
of New York Program of International Studies and .-

phical area. It is organized )




"> and: South America to-accalerate- the edugatfom.™™™ .-
of personnel needed for the textilé and’ spparel
industry. Teams have worked eXtensively on ...

--specific assignments in Mexico at the: Eacuela
‘de Corte y Confeccion in Querétaro, and with' -~
. the National Chamber of Commetce in Monterrey.

k]

' Faculty and students have also workﬁﬁ collabo-:) .

and the Middle ‘'East.. There: is an active F{-I. T. .
Alumni Associfion in Puérto Rico. Currenkly, .. s i
. one faculty member serves on an Internation‘l'*‘ﬂ".;
Fashion Committee which advises the_Israeli
- Ministry of Commerce and Pndustry.
--- After several years of preliminary experimen-
tation, the Association of Cplleges and
Universlties for International-Intercultural ,
'Studies, Inc. was incorporated in 1967 with - °
.twelyve member colleges. At present, membership .
stands .at thirty-six and is remarkably diverse.
" There are.two univetéities, two Junior colleges,
one w 8.college, one men's college and a ‘
majority of four-year liberal arts colleges. :
%%mwunh,mwenmdﬁthdutﬁ
Nebraska, from New Orleans to Pennsylvania, ‘
from Virginia to-Kansas. Some are urban, some -
are rural, some serve clientele from cities and

the countryside. Q» ) " k\

ACUIIS offers.its members high-qﬁ@lity leader~
ship in international education at reduced costs;
- counsel in the internagignalization,of the local
campus; assistance in bringing scholars and . ,
léocturers to cahpus; firancial a¥sistance; re-
source pooling in foreign study and’ travel; off- R

+ campus programs for students; faculty and, student
exchange and research programs abroad; informstion N
on teaching aids and curricular terials, aid in *
production and publication of scholarly works; :
regional institutes, workshops and seminars; .
. maintepance of liaison with governmental agencies,
fund raising; and establishment of effective ,

+  working relationshipd with colleges and universi- e

tieé mmny.foxeign_cnmtries- -

-
<.
S
QO
o)

sratively with other colleagues_in Japan, Eu Qpé . *‘ .




. Its activities include a student seminar in
India; a United Natiéns seminar; the maintenance
of an Institute of International Studies in’
Graz, Austria; a year abroad program based in
Harlaxton Castle, Grantham, England; and semi-
nars for academic officers of ACUIIS colleges
in various strategic university centers in other
countries.

——-"The Consortium for International Studies Educa-
. tion is an affiliate of the International

Studies Association, which operates ag—an_in-
stitutional network for developing, testing,

~ and disseminating innovative materials in the
field. The various activities undertaken by the
organization are designed: (1) to increase
general interest in pedagogical problems and the
value of new approaches to teaching in global
interrelationships; (2) to cultivate a body of
international studies instructors skilled in the
most advanced educationdl technology; (3) to pro-
mote the production of sets of materials or learn-
ing packages which reflect these innovations and
which have a demonstrated utility; (4) to make
course modules available for‘widespread use in

" international studies curricula; and (5) to

provide a continuing mechanism for reviewing
educationgl objectives and- methodologiea in the
field.

More than thirty institutions throughout the
United States belong to CISE, ranging from large
<% universities to.small liberal arts colleges”and

to .other consortia as well. In addition to the
CISE Learning Package Series- aimed at undergradu-
ate education, CISE publiahea an Occasional Paper
Series which serves as a clearinghouae for newly-
developed teaching exercises.and provides an

///—w\\putlet for educational research f%tes and essays
on international studies education topics. CISE
also aponaora a summer institute program, work-
shops at professional meetings, and distributes’
"a bimonthly newsletter, Interchange.

I
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== The Five-Year B.A. Progran at Yale University,
founded in 1965 under a grant from the Carmegie
Corporation of New York, began as an experiment
designed to explore arrangements within and
beyond the college curricylum that would train
-people to educate themgelves and to develop skills
and experienﬁes not necessarily tied to specialist

or graduate teaining.

Approximately a dozen gtudents. are chosen as
feéllows in the program each year from the sopho-
more class and given the opportunity to spend

" 12-15 months in a contrasting (normally non-
Western European) culture between their sophomore
and junior years. For those selected, the program

ks provides a small grant of $300 for travel and
health insurance. The students are expected to
find their own jobs overseas to provide mainte-
nance while abroad. Among jobs that students have
found are managing a hospital in Gabon, social
work in a Peruvian slum, teaching new math to
teachers in Ethiopia, teaching English in Japan,

" and distributing medical supplies to mission
stations ‘among Indian communities along the Amazon
River. Fellows are expected to write to the pro- /
gram at Yale at regular intervals and their )

- descriptive reports are circulated among all those
‘overseas in a given year.

- . - A\

Upon return, students are expected to work out
their own coukses of study ‘at Yale. Some follow
academic progrims within a standard‘disciplinary
major or an area-studies major. Those who are
interested in moxe breadth than standard discipli-
nary or area majors offer have-been helped to ,
design special inter—disciplinary programs., In - i
some cased, special tutorial coutses have been ‘
arranged, usually by the students themselves in
congsultation with particular instructors. .

-~~~ A new institution, the Internatidnal Baccalaureate, )
makes possible a challenging academic program pri-
marily for ‘students up to the age of twenty, It is -
already being used experimentally in the United
Stateg to bridge the gap between high school -and . ,
college and to_ provide Oppertunities for study .
abroad under controlled conditions. . /

L) ! /
v
’ /




Por those who follow the full diploma.course of
eight subjects, the Interna ‘Baccalgureate
Office in Geneva provides a te 1 examjnation
vhich has been recognized as an Jentry qualifica-

. tion by all the major universitjies of North - -
America and Western Europe and has been widely
accepted throughout the rest of the world., In
the United States’, holders of he diploma have
‘been granted a minimum of one fyear's credit at 4
such colleges as Harvard, Pridceton, Barnard, -
Michigan, and St:anford2 and increasingly, have
been awarded two years' cred t. The program.
and examination for the I.B./were first intro~
duced in 1967 to meet the needs of the rapidly
expanding mobile community whose members are
required to live outside thgir native country.
These children needed a cammon educational pro-
gram for late adolescence which would be recog-.
nized for entry by the most seleective univérsi-
ties in all the countries o-which their future
,lives might téke them.

0

’ Building on the base of sxisting I.B. schools, it
is not unrealistic to see the development of an
international metwork of/affiliated institutions. -,
> The I.B:'would .enable participating schools to . .
. phare students, staff, and resources, without the
current ‘complexities of [différing national sys-.
tem The International] Baccalaureate-office in
Geneva encourages the'dgvelopment of new courses” -
" which would “facilitate this interchange at many B
levelﬂ. ; ot

sioné at .the.end of" the
a combin&ﬁipn of the two
the first year course, aly .
ted in the high school is 5

e

ration-with a college. f .y

~ v PR B ,

leges with enrly,admi
eleventh grade, or in
where the teaching of
though physically loc
carried out in collab

!

Recklaﬁd Community C liege in Suffern, N Y., a'

open to entering fre hmen~~thus combining the.seh~
for year of high schpol with the’ freghman year of
collegé.

o |
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Appendfx II-C - Current Federal Agency Activity

4
s : -- The National Endowment for the Humanities (NEH)
' 18 an independent federal agency which has a .
mission to serve all areas and levels of human-
istic study in the United States. Consideration
of the ‘humanities, broadly defined, must be
- central to all grant proposals. “Importantly,
the Endowment has a strong interest in improving
the teaching of the humanisgtic disciplines, and
.. in finding appropriate ways to open curricula
- to non-Western studies and concepts,

In recent years the Endowment has emerged as a
significant source of support for international
education by funding several major projects in
the international studies area. A variety of
,grant¥ categories, three of which are described
"below, exist to meet a range of different pro-
gram needs. . -

NEH's Project Grants program is deaigned to
,promote’ the ‘development and testing-of’ imagina-
- S ) tive. approachea to humanitiea education, pdr-
A Lol ticularly those which may ‘serve as modela for
) R othqr inetitutiona.

«

o e A Project Grant. Waa recently mede fox the - deaign . ’ .
' o . of atrategiee to -strengthem- the undérgraduate
e " " teaching and“study?of. Asian phi}osgphies and
c . < religiona. Another grant was. aWardeg for the
A - . ... production ofra gicrofiche arcHive“of South .
LS ' ésién~antyfpr availability in" the United States
. ¢ s Do Aa.a reaource for Q;udenta engage& in. advanced~
et % T atMQy, ‘and tedchets devéIoﬁing .courses; in the -
LT . - histery of Agdéan Art., In aﬁother instances a - -
' o yniveraity was awarded a grant o research. and.
S, develop resources for general educatiéual under-
-7~ " .- standimg of Bengali culture and tradition.
Another tYpe of awird’ offetred by the Endowment
) : is-the’ Program Grant, _which address 838 itself to
- ingle abpect of an inatitution € humanities o
6%&iculum, For - exaqple one college recently
- Lo . received a Program Grant to 'support a program
; "> . .in Asian Regional Studiea, in-which- atudenta




key faculty abfoad. ) :
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would concentrate on China, Japan, and India. .
One of the.purposes of the program is to extend i Lt
offerings beyond literature into other aspects )
of Asian culture; another is the re-training of

-

The Development Grant awarded by KEH is distin-
guished from a Program Grant in the scope qf the
activity—in that the Development Grant encom-,
passes the full range of ingtruction in the
humanities at an institution. For example, a
Developzent Grant swas awarded to a graduate
school of international relatibns to develop a
program which draws on the humanities to illus-
trate the cultural, historical and intellectual
forces which shape the ways in which societies
perceive themselves and their external interests.

In addition to these awards offered through the - 1
Education Division, other grants are available
through the Division of Research and the Division’
of Fellowships and Stipends. -

The National Science Foundation (NSP), established

in 1950 as an agency of the Federal govermment,

has a mandate tQ prpmote the progress of science

by supporting basic reséarch, enhancing manpower,
development, and facilitating scientific commmi~-

cation. The Poundation's activities include

research programs, education programs, facilities
programs, BF;ence information programs, inter- .
national copperative scientific activities, and . }

others. P ce .

b . |
NSF retognizes the fact that science is not paro- - ) <
chial, and as such, cannot be perceived as the .
domain_of any single nation-state. Thus in order

to exchange and acquire knowledge, and to collabo-

rate on solving common problems, NSP's activities ’ .
have extended naturally into the international

sphere. The international aspect of the sciences A}

prevails throughout the National Science Foundation,

and involves research project support, research ,

application, science education an{ others.

, - : \
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Support 18 gvailable for international activi-
ties under the various progrems adrdnistered
by RSP. Por exsmple, KS? supports social
science research relating to foreign areas

and international affairs through irs Division
of Social Sciences. Under this rubric, re-
search on various peoples, social organiza-
tions, cultures and societies is supported, as
well as the scientific study of- international
affairs.

T}é Directorates for Astronomical, .Earth and
Ocean Sciences, and Scientific, Technological
and International Affairs sponsor a variety of
prograzs of international importance as well.
Azong these are such prograns as International
Regearch Prograrms, International Cooperative,
Scientific Activities, Specisal Poreign Currency
Prograns, and the Science Information Service.
The International Research Progréms most relé-
vant to the international education cozmumity
are the Polar Research Programs and the Inter- D
national Decade of Ocean Exploration.

Through its Intermational Cooperative Scientific
Activities, NSF encourages and supports U.S. ’
gscientific participation in international science
programs and activities that promise maximum bene-
fit to the U.S. scientific effort. The program:
(1) fosters the interchange of information among
scientists in the U.S. and foreign counmtries;

(2) initiates and supports scientific activities
in connection with matters relating to inter-
national cooperation; (3) supports basic research
abroad (in special- cases) as a_supplement to the
national research effort; and (4) provides support
to U.8. institutions for research conducted abroad.

The central pyrpose of NSF's Special Foreign Cur-

rency Program is to promote the’establishmenf of .
enduring collaborative efforts between scientists

and institptions of the United States and partici-

pating countties. These awards are in two cate-

gorieg:! (1) grants for research, science education,
[




international travel, and visiting gcientist
activities; and (2) contracts for procurement
of scientific and technological informationm.

The internati activities of the Science
Information Service pertain primarily to par-
ticipatien in SCO and OECD information pro-
grams; paywment ofi national dues and travel
assistance for U.S. specialists to attend key
neetings of international organizations; and
service as the focal point for participation
in various bilateral scientific exchanges.

In addition to the programs described above,
NSP conducts an array of fellowship programs
with intetnational relevance, such ag Graduate
Fellowships, NATO Fellowships in Science and
the Visiting Foreign Scholars Program.

Another PFederal agency of interest to the inter—
national. education community is the.Smithsonian
Institution. The Smithsonian, established by
Congress in 1846, administers various programs

.which are international in scope. Principal

among them are the Woodrow Wilson International
Center for Scholars, the Special Foreign Turrency
Program, and the International Exchange of
Scientific and Literary Publications and, Govern-
ment Documents.

 The Woodrow Wilson Intermational Center for

Scholars was established by Congress in 1968 !
for the purposé of '‘symbolizing and strengthen-
ing the world of learning and .the world of
public affairs'. Because of the expansive scope.
of its mandate, the Center awards fellowships

to distinguished men and women from the broadest
spectrum of fields. As manyfas forty scholars -
approximately half from the United States and
half from other countries - are selected yearly
to work at the Center. Emphasis is given to
studies designed to increase man's understanding
of significant international, governmental and
social problems and tor suggest methods of resolv-
ing such problems. There are three basic cate-
gories which attempt to embrace research on the

7
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salient global prohlems of the decades shead:

.~ - Bistorigal and Cultural Studies

- * Social and Political Studies

* Besources, Environment, and Inter- {
dependence Studies * ) -

The range of ,research possible under these /
rubrics is evidenced by the fact that past {
studies have included such topics as: a survey \
of various ethnic policies practised by selec-

ted foreign countries; an assessment of the

appropriate U.S. level of international re- :
sponsibilities in relation to those of other . .
countries vis-a~vis the "post-Vietnam" period;

generic growth and development studies of

transnational scope which correlate population,

resources, and technology to political stability;

and environmental studies relating to national

soveréignty versus international water rights.

The Smithsonian Institution's Special Foreign

Currency Program is unique in one respect: the
Smithsonian is the only administering agent of

excess foreign currency funds constrained by its
authorizing language to award these monies solely

to U.S. inatitutions. The Smithsonian is, however, .
"strongly supportive of U.S. institutions seeking ' 3
linkages and cooperative arrangements with appro-
priate institutions in the excess foreign currency
countries. Grants are awarded in the following

, categories:

* Archaeology and Related Disciplines; \
+ Systematic and Environmental Biology;

g Astrophysics and Earth Sciences; and

. Museum Programs.

Finally, the Smithsonian also conducts a program

entitled Exchange of Scientific and Literary

Publications and Governmental Documents. The . .
principal objective of this program is to provide, :
through Pederal funding, a means for distributing

publications to other countries.

.
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-~ The Fund for the Improvement of Postsecondary

tension of educational opportunities at the

Education is a separate organizational entity
within the Department of Health, Education and
Welfare which has as its.basic purpose the ex-

postsecondary level. 1Its mission is to improve
the effectiveness and quality of postsecondary
education as a whole. Assistance is given to
educational institutions and agencies for a
broad range of reform and inmbvation. The Fund
does not, however, award support to proposals
for basic research.

The Fynd administers three program competitions:
the Comprehensive Program,_the Special Focus
Program, and t?e National Projects Program.

Of these three, the Comprehensive Program is

the most relevant to international education.
Subsumed by this program, there are five broad
areas under which proposals may be submitted: /
(1) new approaches to teaching and learning;

(2) implementing equal education opportunities;

(3) revitalizing institutional missions; (4) new
educational missions; and (5) encouraging an open
system. )

International education proposals dealing with
missions to explore new means of increasing
student awareness of other nations and cultures

as an integral part of a liberal, technical or
professional curriculum receive serious condidera-
tion from the Fund under point (4) above.

The Fund does not have a history of supporting
internationally-oriented proposals, but has only
recently revised its guidelines to clearly embrace
proposals of this type. Despite the fact that
international/multicultural projects have now been
given explicit eligibility for consideratiom by

the Fund, the lack of funded projects of  this type
reflects to a great extent the lack of imstitutional
responsiveness to the stated purpose of the Fund.
International /multicultural projects likely tp-be
supported by the Fund would necessarily need to
demonstrate transferability to the larger universe
of postsecondary institutions, and integrality with
institutional goals and objectives.

{
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Appendix II-p - Adult Education Y

e

I

~— The public higher education institutions of

Massachusetts ‘are making progress toward state-

Wide cooperation in international endeavors. .
A conference on the "International Role of the
University in the 1970's" held in 1973 umder

the joint sponsorship of the University of

' Massachusetts and the International Council for
Educational Development initiated this coopera-

tive effort. At the final plenary session,

conferees called for the establishment of two
-committees to foster statewide cooperation.

The first ccmmitteé, Tﬁe Statewidg Committee

- on International Studies and Programs, includes

‘
-

-

equal membership from the community and state
colleges, and the three campuses of the Uni-
versity, as well as the Southeastern Massachusetts
University. The committee concentrates upon
international studies, study abroad, and foreign
student affairs. The second committeé, the
Committee on the University as a Commonwealth
Resource: international Trade, Technology, and
Labogr 18 comprised of representatives from labor,
indus;ry, and international commerce in the (er/)
Commonwealth representatives of the Universi '
and various. at—large members, such as the Dean

of the Fletcher School of Law and Diplomacy.

The Statewide Committee on International Studies
and Programs lists among its accomplishments to
date, the following: a workshép at which some

50 faculty, administrators and students from all
three sectors of public higher education compared
notes on their overseas study offerings and better
ways to "serve all constituencies through -increased
cooperation; an inter—-campus area-and-internation-
al-studies -exchange thxough which college faculty
may spend a sabbatical semester at the University
to up-grade their own skills, while advanced grad-~
uate students from the University take over at
least a part of their teaching duties at the col-
lege; a quarterly newsletter which keeps the

0
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cooperating institutionliﬁfOtmed of current ) x.
news on international education; and recently,
cooperation in area-studies program develop-

ment among the various state collegés.
# :

concerns has examined the international balance
sheet of the Commonwealth with a view toward
stimulating more overseas marketing by
’ \\ Magsachusetts industry. The committee is also
attempting to define ways in which to attract
'> foreign investment into the state. Seminars

The statewide committee relating to economic . '\(jj '
) /

for the business and labor communities on
labor relatibfs abroad and other current
developments overseas aﬁe'projected.
-——- A creative example of quality television pro- . ‘

gramming directed toward children is "Big Blue
Marble". This series was first shown on

- American networks in 1974, and was televised 4

¢ S in other countries in 1975. It is the first

' world-wide television series for children, and

is shown on both educational and commercial

television stations without c ercial inter- ‘
ruption. l___;__,__;_~—-————-———-—"_‘T""————g_—_—r_*—_—-—__*‘Tﬂ———

"Big Blue Marble" was created and produced as a
public gervice-by- International Telephone and - , .
[ Telegraph Corporation. Addressing the 8-to-12
e age group, the program is designed to encourage
’ intercultural awareness and appreciation in
children by showing how children in other lands
live, work, play and grow up. -
, At least three different tountries are featured .
in each program. The format utilizes the con-
cept of the commonality of shared experiences.
All segments ate filmed on location. The pro-
‘gram is interspersed with folk tales from
n +different lands. i \

. The goal of "Big Blue Marble'" is to instill a |,
4 ) ‘sense of world-mindedness through exposure to a
wide variety of disciplines and experiences.-
These disciplines include: social studies,
. Ca o,
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'which revealed that only 1-2%

ldterature, language and linguistics, arts
and crafts, spoits, games, recreation, science,
and career motivation. Behavioral c0ncepts
such a&cooperation, conflict, mérality, and -
interdependence are explored gs well.

Teacher response to the program has‘'been so

enthusiastic that ITT is currently preparing
a series of audio-visual kits in three subject
aréas: 'career awareness, literature,.and crafts.
The kit will include filmstrips, books, posters,
games,jriddles, and study’ assignments. A pub-
ion is also planned. -
Beginning in January, 1975, the first of nine-
teen hour-long programs on International affairs
was broadcast on public television. The series-
was made possible through funding contributed

sl’grincipally from the German Marshall Fund of the

nited States with additional money from-—
Founda;inn,—the=iutef'zﬁeriean Foundation, and
~"the Corporation for Public Broadcasting.

-~The”programs vary in format, but _all dre hosted

by American journalist, Bill Moyers. 6 Program
formats are adapted to suit the nature ‘of the
topic which is being featured, and have included
interviews by Moyers of outstanding or noted °
international leaders; pictorial essays utilizing
film seghents from foreign television; and panel
discussions of topical issues such as food, popu-
lation, pollution, energy, etc., by individuals
of international stature. .

Impetus for the program was provided by the pre-
viously noted 1973 UNESCO survey of 100 countries,
the average tele-
vision week on commercial and public television in
the United States 1s-devaqted td international pro~
gramming. .Of this miniscule pércentage, again,
the lowest average of any of the countries sur-
veyed, the majority of programs were in the cate- -
gory of "entertaihment," .such as foreign films,
rather than serious attempts to focus upon global
issues. ‘ K

-
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-—— Extension in International Affairs was established
as a separate section in the University of Illinois
.Divigion of University Extensiod in 1964.' It has

provided bibliographical materials, published con-

ferengce papers, furnished tape recordings, and pro~

duced special radio broadcasts to Illinois citizens.
In 1973, the instructional programs of the Division
of University Extension were transferred to the

campus levels and Extension in International Affairs
became a parnt of the-0ffice of Continuing Education *

and Public Service, University of Illinois at
Urbana-Champaign.

Extension in International Affairs develops major
conferences on world affairs held annually in com-
munities throughout Illinois. Interinstitutional
cooperation between the University and local col-
leges and universities 18 an important feature of
these programs. Nearly 10,000 Illinois citizens
have partitipated in the annuél conferences. Diplo-
mats representing the United Nations and many for-
eign countries  and faculty from the University of
Illinois and other colleges and universities have
contributed substantially to the success of these
programs.. Recent conferences have focused upen such
topics as "The Arab- IsraelggConflict" and '"Domestic

) Pressures and thq‘Making dT i%reign Policy in gn °
Interdependent World." . .

One result of the conferences and other programs
conducted by Extension in International Affairs

has been the establishment of the Quad-Cities World
Affairs Council (1969), the World Affairs Council

of Northwestern Illinois (1971)* in Rockford, and

the Peoria Area World Affairs Council' (1972). Each
council sponsors eongoing world affairs programs in
its community with Extension in International
Affairg-playing a consulting role and local col- :
“leges/and univergities providing substantial materi-
al f6r program development. Continued support from
local industrial and business concerns helps to
insure the future of these new organizations.

»
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Extension in Interpational Affairs publishes a "
quarterly Bulletin, which disseminates informa- .
tion on world affairs activities in Illinois tpo
educatdors and to businessmen and community
‘leaders throughout the state.

For civic and professional organizations through- - -
out Illinois, Extension in International Affairs
has established a Speakers' Service which includes
recognized authorities on approximately 155 wide-
ranging topics related to area studies and world
affairs, including the timely issues concerning
United States foreign relations and trade policies.

--- The Great-Decisions Program of the Foreign Policy
Agsociation serves as an important tool for focus-
.ing public attention on critical foreign-policy
questions. . Great Decisions is an annual program
in which nationwide discussion groups form the
basls for materials subsequently published and
distributed to schools and adult groups.

Eight separate issues are chosen yearly as topics
‘for the discussion, groups by the Foreign Policy
Association. Discussion of each designated issue
is impartially recorded by the Association, which
complles each debate into a separate book. 'In
addition to the debate, the books contain an
opinion ballot ‘so that each group utilizing the

“ " materials may independently examine the topic and
draw a consensus amongagts constituents. The _

. “ ballot, in turn, may then be submitted to rele-
vant policy-makers as an expression of the group's
considered viewpoint on a given issue.

As it 48 constructed, the.Great Decisions Program
is designed to encourage study and discussion of
current foreign pqlicy;issues. Thus it promotes
and stimulates the independent examination and
formulation of opinions.
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——~ Twelve Nieman Fellowships are awarded annually
at Harvard University to newspaper men and
women. ' The purpose of the Fellowships is to
provide a mid-career opportunity for journal-

e ists to study and to broaden their -intellectual
horizons. The typical Nieman plan of study
combines general education with concentration
in one or two fields.

Applicants must have at least three (preferably
five to ten) years of newspaper experience, and

{ be less than forty years of age. Fellows may

. not be degree candidates and receive no formal

&% » credit for studies. Each applicant must obtain
a leave of absence for one year from his employer
to whom he must return upon completipn of the
year, and must refrain from profeaai nal writing
throughout the year.

Income from the Nieman Endowment supports Fellows
from the United States, who are free to study

in all the schools and departments of the :
University, graduate and undergraduate. 1In
addition, the program also includes about six
Associate Nieman Fellows from foreign countries
each year.

' a=w In 1974, a new fellowship program was instituted .
by the Henry Luce Foundation to provide inter- .
national exposure to a largely unserved segment
of the American public: American citizens v
oo : between the ages of 21 and 30 who already have
obtainéd at least a bachelors degree. Each year
. . fifteen pérsons with careers and professional
o aspirations unrelated to Asian-Studies fields
are chosen for a full year of study, work, and
travel in the countries of East Asia. The "Luce
¥ Scholars" are carefully selected from among a
’ variety of disciplines. The primary criterion
for selectjon is a clear potential “for. future
accomplishment in the candidates' chosen career.

00111 | . ‘




The stated purpgse of the fellowships is to
provide a number of future leaders with .
broadened insights and sensjitivities which
could have a significant impact on America's
future relations with Asia] and upon the
"cultural and political development in the
U.S. of enlightened polic es.

The Luce Scholars are n é formally enrolled

in any educational insg tution abroad, nor

are they given academic’ credit for their
participation in the pfogram. Individual .
internships and work gtudy arrangemeﬁts are 7
developed for each Liyice Scholar on the basis
of career interests /and preparatgon. For s
example, a lawyer might be placed as an intern
with the Malaysian Attorney Generpl, a bio;o-
gist with the Institute of Biotropicalesigi-

cine in Indonesia, an artist in the stu of
a noted' Japanese painter. In each case, the’
Asian colleague will serve as mentor and '
counselor,during this period.

Since the individuals chosen will have had
little or no advance preparation for an in-
tensive, yeaniong “experience in Asgla, an
orientation program precedes departure.
Scholars spend “two weeks in Washington, D. C.,
where they meet with Asian diplomats, journal-
‘ists, and scholars, as well as American
academic specialists and government officials
who deal with Asian affairs. Once in Asia,

the Scholars take part in a four-week graduate-,
. level seminar on topics ranging from Asian
approaches to economic development to. tradi- -
tions in religion and the arts. One final

- seminar is held in Asia at the éonclusion of
the year to summarize and assess the’-experi-

ences. LR /;;)/*/.
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APPENDIX ITI -| FROM THE NATIONAL NEED
, * FOR.EXPERT RNOWLEDGE -~
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Appendix III-A - Ladguage-and-Area Specialists

-~~ The Stanford University for Arms Control and Dis-
, armament, while alsp concerned with the more
- - general aspects of roblems of arms control and
T " disarmament, has a lspecial interest in the

Chinese and Japane e aspects thereof. The
Chinese Peoples Re ublic is the third greatest
of the present nuclear powers. Japan has the
capacity, if not é present the desire, to
join the ranks of {the major nuclear powers’
with unprecedented speed and éfficiency. Yet
both states lie cgmpletely outside the purview
of the ‘current a control negotiations.

The problems of control and disarmament

» -are complex and Bighly technical. In recogni-
" tion of this-the|principal participants in
the Stanford profject include specialists in
high energy physics, engineering, and bidlogy,

< as well as intermnational relations and the
field. of arms control and disarmament. Equally
" involved, ‘however, are a number of outstanding
"specialists in Chinese and Japanese politics
drawn from the language-and-area component
of the Stanford faculty. The result is a

f most unusual academic joint venture,that links

! the skills of physical, natural, and‘social )
scientists with those of area-trained discipli- .

. * mnary specialists in a manner well ‘calculated

R . to reinforce and multiply the professional
S i" - potency of the group as a whole.
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Appendix ITI-B - Multidisciplinary and Problem-—
- Oriented Specialists
ZL'L 7 ~ U.C.L.A. has pioneered i#" the difficult task of .

relating professional gthools to problem-oriented .
area-studies programs. = The Latin American Center .
at UCLA has designed and ®dtablished a campus- . s
wide Dean's Advisory Committees for Latin American

Studies which function in §ight professional

schools and colleges wheﬁb they serve to generate,

sustain and increase facilty interest and parti-

cipation in Latin American area-and-language

training and research.

For close to a decade, UCLA has maintained an
active exchange program with the University of
Chile in which 361 persons from Chile and 200 UC
- - faculty and students have participated to date.
- Other activities include a faculty Exchange
Program with. the Instituto Politecnico of Mexico,
, , @ UCLA-Brazil Student Leader Seminar, .a Chilean
. . Law School Seminar and a development project in
- the gortheast of Brazil conducted by UCLA's
Schools of Engineering and Business Administra-
tion. The University has maintained regional
centers in Mexico, Colombia, Venezuela and Brpzil
for over ten years.

Cooperation between the project-oriented pro-
fessional and the area specialists in the socgal S |
) sciences and humanities is aimed at making UC :
- a resource base for the solution of theoretical
i and practical problems of development. -
The interdisciplinary.nature of the Latin. Amg¥ican
- ' . Center channels specialists with Latin American
. expertige into active curricular and service
activities in the public schools, K-12. In order
to locate experimentation in a receptive environ-
ment, the personnel of UCLA's University Elemen-
tary School have collaborated closely with the
. Latin American Center. The Center also works with
: . the Los Angeles City Board of Education. Materials

2
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have been developed for the Sixth Grade cutri&p- '
lum, and needs - assessment surveys ‘have been '
undertakeén to measure parental and community
. attitudes and expectations re: the redesign
of existing’social studies courses in the publicy
schools. . k

—— Twénty-seven businessme# and governgent officials )
- from 22 developing nations in Africa, Asia, and
Latin America are participating in 3 six-week

work-study™’tourse in Export Development and Pro-
- - motion. The course is being conducted: by the

World Trade Institute in collaboration with Pace
University. The purpose of the course is to help
participants identify export opportunities in the
United States and world markets, and define
strategies for promoting their products gptoad.

v , o

The format consists of applied matketing'wprkshops

and formal lectures on international trade‘topics. s
. Individual participants will make a series’ of : s
: visits to selected U.S. companies engage i

porting, distribution and manufacturing ¢ the

end of the program, each participant will ha e

completed a detailed market study, with recom- ¢

mendations for an export plan which may be imple-

mented in his own countrjf' {

vl

The Export Development and Promotion program : 8 ‘y

been presented by the World Trade Institute three

times previously. Many of the participants attend

through grants from the United States Agency for

International Development (AID), which has desig-

‘nated the World Trade Institute as its profession-

al training denter for the development of export . .

programs for emerging nations.

-~~~ The International and Development Education Pro-
gram at the University of Pittsburgh (IDEP) empha-
sizes a graduate curriculum designed for U.S. and
foreign students who wish to pursue careers in the
study of education and docial change in”khe United

4 States or abroad. The multi-disciplinary programs
e offered explore education and its relation to-eco-
nomic, political, and social change in the develop- - i

. P ing nations of Latin America, Asia, Africa, and in :
the poorer urban and rural areas of the United States. :

/
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IDEP faculty and students work together in classes,
seminars, individual study programs, and outside
the formal classroom' on field .research projects,

_ internship with planning or action agencies, school

surveys, and on articles and monographs for publi~
cation. Emphasis is placed on individualized pro-
grams for'graduate students which actively utilize
resources throughout the University of Pittsburgh,
its urban environment, and, whenever possible, at
the international level. -

The University Center for International Studies
(UCIS) coordinates these activities and supports.
special programs emphasizing area studies, inter-
disciplinary research, and international service
projects. Interdisciplinary activities include
the Center for Latin American Studies, the Asian
Studies, Program, the Russian and Eastern European
Studies Program, the Comparative Communism Program
and the Advances Industrial Societieikfrogram.

IDEP maintains a special documentation-center, the
IDEP Clearinghouse. It represents a major collec-

tion of ephemeral materials on educational develop- .

ment, policy and planning throughout the world that
are not easily available in the U.S. Users of more
than 12,000 of these primary source materials are *
persons within and without the University, includ-
ing international clientele. Initially established
to collect and disseminate information on educa- ,
tional planning and dewvelopment activities in
developing countries, the Clearinghouse now in-
cludes information on the inner city, community
affairs, minority programs and related areas.

There 1s an interlibrary and an interinstitutional
exchange service, and a capacity to assist in the
recruitment of international students, exchange
professors and as the basis of special seminars.

. In 1974, the University of San Francisco and the

Tokyo Broadcasting System (TBS) entered into a
joint venture which resulted in a USF satellite
school in Tokyo initiated in September 1974. The

- university has formed a partnership with the non-

profit education subsidiary of TBS, entitled. Toho
Gakuen, under which the College of Business Admini-
stration will staff and operate a program in busi-
ness for Japanese students. The school in Japan
will be called the University of San Francisco-Toho
Gakuen.
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- Upon completion of the first two years of the
curriculum in Japan, the students will move

- to San Francisco for the final two years of
“college leading ta a bachelor's degree in
business at the University of San Francisco. .
By’ 1979, the University's Tokyo satellite is
expected to be matriculating 100 transfer

< R . students per year. ..

* wgra

:) ) - === The Agency for International Development contracts
with the Agricultural Research,Service of the
Department of Agriculture and with numbérs of
' other universities and other agencies to carry
out research in this country and abroad on agri- )
cultural problems of the developing world. Illus- 3
ttative of this large research effort is a program

partly supported by AID involving transnational -
collaborative research at the University of _ ! , )
Nebraska. . ‘ ‘ . _ ; g

Beginning in 1969 an international Winter Wheat
Performance network was established, which in !
1974 involved collaborative research at 55 dif- )
. ferent locations in 35 countries. Seeking an
early identification:sof superior wifiter wheat
- geno-types and the improvement-of nutritional
quality in various wheat production areas of .the
world, the nursery research network involved at
- least 60 agricultural scientists in genetics,
plant breeding, plant physiology, agronomy, and
plant pathology. This, in turn, led to the -
exchange of wheat germplasm between these coun-
tries. i , . L PR

Additional funds would permit the nursery network . ‘
to fap its excellent resources and identify-
k’ furthet the interrelationships of goil, environ-
. mental, arid managerial factors. that would achieve
high productivity-in wheat varieties.
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(\ ‘ . Appendix ITI-C - Multidisciplinary and Problem-
(e Oriented Specialists
‘ (Transnational Research Activity)
:"f --- In 1963, several major economic research institu-
5 tions in Latin America joined forces in a common

o . research program, called the Program of Joint:

: Studies on Latin American Economic Integration,
known as ECIEL, the acronym for its Spanish name,
Estudios Conjuntos sobre Integracifn Economica
Latinoamericana. The program has been coordinated
by ‘staff members of the Brookings Institution.

The major objective of the program has been to pre-
pare professionally competent and useful studies.
‘It has also strengthened the economics profession
in Latin America through cooperative effort and
support for the development of the participating
ingtitutions. Since 1963, other research institu-
tions have joined ECIEL, and now twenty-one insti-
tutions from thirteen Latin American countries and
the United Statés are participating in the program.

L

N The program has been coordinated mainly through
' seminars held twice a year and attended by the
. . principal researchers from the participating insti-
- tutions ag well as invited observers from other
national and international organizations. Field
work and data collection have been done by the
: . individual ECIEL Institutes. The Briookings coordi-
4 . nator is responsible for the international analyses
and the editing of publicationms.

The ECIEL program focuses on comparative empirical
resear¢h in ‘economic integration and development.
It -has published one study-on the costs and loca- s ES
tion of industrialization in a Latin American :
common market and has four other studies under way. .
Benefits accruing from ECIEL transnational collabo- ¥
] rative research have included:, liberal access to . Hx&'“
. data and unpublished materials; the acquisition of -
specialized knowledge about foreign countries that
. might be otherwise unavdailable to American research-
ers; heightened ability' to make special investiga-
tions of population, household, and enterprise sur-
veys in a foreign country; widening of contacts to
local research and educational institutions with
their own diverse resources; and increased access to
\ local financial resources. :
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--~ Project Link of the Social Science Research ~
Council (SSRC) 1is the product of an effort . e
initiated by SSRC in 1968 to forge links -

S between national econometric models and to ‘

o establish the framework for a world model by

integrating the research efforts of the . 5

various model-building groups. The planning K

conference in 1968 included four American

economists as well ag economists from Great )

Britain, Canada, Japan, the Netherlands, and L

Belgium, ‘

For more than five years, University-of- - .
Pennsylvania-based Project Link has assembled

dozens of economists from all over the world

for annual meetings in various national

centers. The purpose: ‘o rgport, compare

notes, and suggest improvements in econometric

model-building.

Tangible results of the Project include: - ) .
complete incorporation of the improved Bologna

Model for Italy, introduction'of the new

POMPOM Model fof France, and introduction of

the Reserve Bank of Australia Model. 1In addi-

tion, most of the other models have been up-

dated and revised.

; The Project has a capability for\ multi-year
0 simuilation, faster convefgence to a world
simulation model, provision of results before
e ; and after integnational,linkage, and correc-
" tion for programming errors. ig now in a -
_form which can be taped and distributed
throughout the world. Presently, the Link
system ig being used simultaneously in geveral
different countries, and 'a recent discussion ) .
at Stockholm facilitated further distribution‘®
of analytical materials. .
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The Departﬁent of ‘Health, Education and Welfare

is involved in numerous international activi-~
ties, including many projects with a trans-
national collaborative component. The United
States—Japan Collaborative Medical Science
Program, anqounced at the end -of Prime Minister
Sato's vistt to Washington in 1965, has been
particularly successful. It is an example of
an intergovernmental scientific relationship
intended primarily to benefit the peaple of ~
Asia, but which, in fact, provides data avail-~
able and useful to the United States and other
nations of the world.

Only six disease categories were selected for
research. Within each of these the effort has
been limited to objectives where programs are
likely to produce large &ffects. There is an
equitable balance of inputs by the two nations.

The program's Buccess has been due partly to

the selection of people appropriate to the task
of conceptualization, direction, and coordina-
tion of a multi~digciplinary research effort,
and to their identification of specific problems
under the general guidance of an expert scien~ ..
tific panel. Qne of the strengths of the pro< .
gram has been the variety,of approaches used by
Americans and Japanese 4n their research which
provided new insights and’ complementary results.

During the’ ‘past twenty—fiveJyears, the -Agency for

.International Develépment.and ‘its predecessor

agencies, in company with.other' aid donors and
the so-called "developing countries' have in-

vested extensively in the dgvelopmeﬁt of higher
education around the ‘world.

1

‘With the withdrawal of assistance at the conclu-
< sion of the basic internal institution-building
- stage, the continued growth of these institutions
‘ is jeopardized unless-two important developments,

- N , y "
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follow: (1) they must become increasingly ’
effective institutions in their own nation's
growth and development; and (2) they must

" become linked into the worldwide network of
scholarship wliich embraces research, teaching

and public service. %

New patterns and different styles of collabo- ,
ration between less developed countrieg (LDCs) .
. and American higher education institutions must

be designed and tested in order to take full
advantage of the application of the extensive
experience of American colleges and universities

to national development problem-solving efforts

of the LDC, institutions. At the same time, there

is a growing need and desire in LDCs to have

access to opportunities for joint problem-solving -,
types of relationships and for other involvements
that help them to tap the experience and skills

in U.S. universities, to serve their own develop-

_ ment purposes. -
This growth of congruent interests in' finding
better waye and means for continuing linkages .
between American and LDC higher education insti-
_ tutions provides the basis for an AID Study Grant
exploring the establishment of a new entity en-
titled Association for International Cooperation
in Higher Education and Research (AICHER).

» <
The purpose of the Study Grant is to enable
American higher education interests, officially
represented by the National Association of State
,Universities and Land Grant Colleges (NASULGC),
to explore and assess.alternative ways and means
of helping LDC -higher education institutions
develop the capability to become more effectively
involved in national development with appropriate :
attention to LDC/AID priorities. The field test-
ing and analysis relating to alternative courses
of action will be done in the collaborative style
with LDCs ‘playing a prominent role.




| The study will focus  on the- following key n§§5~)
subjects: '(a) how LDC higher education ’

institutions can become more directlyaand

effectively involved in development; ¢b) how

American higher education, through the estab-

lishment of enduring linkages, can strengthen

. the .development problems in their respective .
: countries; (c) an AID task force including e

senior representatives from each Regional

Bureau, PPC, TAB and other Agency divisions.

It -is not to exceed fifteen months in duration.

At the present time, speculations concerning
AID involvement in the establishment of an ’

. association of the type proposed, its range ’ o
. -0 of activities, and levels of AID's financial
support are premature. Efforts are presently
underwatho secure funding from private foun- J
, dations as well as from U.S. and foreign , L. .
. governmental sources. , ; .
s — A ' ‘ .
’ . * ’ .
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