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Recently professors_of polf%ical 301ence have begun to turn
thelr ,attention to. the techniques and methods of teaching students .
- gahout polltlcal ‘events, ag well as the: researchlng of polltlcal ‘
. behavior., The ,political internship ‘is 'one technique’ that is . .
. belng used. Motivated by student concerns of the late 1960's ‘and

'the 1970's, departments of political science and government are
ut11121ng -this "field experience"-technique more, and more., .

: This paper is principally concerned with assisting interested
,faculty members in designing, developing, and evalyatihg politidal’
‘internships so as to produce-the best learning experiencée possible.
'The paper indicates issues and problems to be addressed as well
‘ds the recommendatlon of the authors in dealing with these concerns,
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I, Introduction"

. This oaper and more generally this series of panels is-
directed’ at the teaching of college stu%ents about politics and ]
government. Until recently thé- techhiques and methods of teaching '
about political events received little attention at most polltical
science conventions. The.result of this relative heglect. is
a tremendous need to:explore and further deveiop\ways of communicat—.
ing information about political activity to students. ’
. _Recently publications,’panels,,faculty seminars and grants

have been. more prevalent-and the development of new, innovative

teaching'methods have been more fully explored. One technique }

that has. received much .attention is the polltical 1nternship.‘

- ' This paper addresses three 1ssues relatéd to the internship:

(1) what is a political 1nternsh1p¢ (2) what .role does:the 1ntern—_

‘ Lship play in a contemporary pelitlcal science curriculum; and (3)
f ,l what are "some of the 1mportant questions that “should be raised

1n developing or evaluatinv internship. programs.

v« LTy

1I. 'The Politlcal bcience Internship Progr f'f, . R
] The internship concept is not new to academia.) Profess1onal k“
programs suth as law schools, medical schools, as well as advanced
business and“public administration programs have used the intern-
ship extensively for a long time: (Cookingham: 1973) The,

: political science undergraduate internship program has been developed
more recently and largely because ‘of two stimuli. According to
information- collected by the Center for Public oerine Internship
Programs located in Washington, D C. oublic servyce internship
programs increased in number and magnitude durrng two distinct
perieds: *the late 1960 S and the eariy to the mid l970's.

The late 1960's were marked by a high level of student con- . .

Kcern for, the w0rk1ngs of the (political) system. This heightened

By concern has’ variously been attributed to the,war in Viet Nam,

t ',,,/,;;,new-social programs inVvolving previously apathetic minorities and

. /?depnived as wel} as the resulting_(i}/ social protest movements.
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In turn, this renewed interest in the system by college youth
created "a demand on (and off) campuses to get more fully 1nvolved -
in the system. Uepartments of polltlcal sc1ence and government
seemlnely responded to this demand by 1nst1tut1ng and/or enlarglng .
cooperatlve educatlon or: internship programs allowing students o

to receive credit for politieal experaences in the "rehl world."
. The second stimylus for polltlcal science internship programs

seems to.have been
The early years of
the over abundance
number of students
of "white collar,"”

econom1c, rather than political, circumstances.
the 1970 s hosted the initial awareneSs of

of college trained students. An 1ncreas1ng

were bélng graduated for ‘a stagnating number .

’

generallst postions.

Liberal arts programs (of whlch government or political
science is one) have, typically' stessed the broa&, classical B
To learn about ones environment, to understand it,

[}

educatlon.
and to learn to communlcate and interact within it were sufficient
"tools" for employment in a "sellers"’Job market. However, as larger
of college educated studentsiappeared on the marﬁet. ﬁy\“ .
'the employer became'domimant. The broadly educated, generalist ~

with the liberal arts background lost marketability to vocationally .

numbers-

tra1ned students.

The Center of Publlc Service Internshlp Prograns substantlates
that this rising 1nterest in job-related degrees (programs and
Jmajors that teach one how to do something rather than how to
think about thlnng were and are much more popular than the class1cal
Today's students are seemingly much more

»

llberal arts programs
Job-orlented than students five or ten years ago.
TOA major outcome of this trend has been the "vocationalizing"
- of llberaliarts programs. (A more complete discussion of this
process and its.affects on'the~liberal‘arts program,are found in,
Stephenson and Sexton: 1975) In political science courses such as
: public administration, methodology, planning, etc. have sprung up
' " for the first time and are gaining new popularity where before they

|
| could be barely lustlfled to the administration.
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Importantly, one of the most popular vocatlonallzlng ' <
‘tactics has been the political internship. This is a program
developed 'to expose the student to a."real world" polltlcal
experlence a program that can assist the future graduate 1n»
developlng contacts and reférences useful in the job market.
From the student s point of view the program demonstrates the
"practicability" of'a political science. program. From the depart-
ment's standpoint, it offers the potential f&; new cred1t Jours.

These stimuli not only produced different motivation for
the development of the internship they 'also seemed to emphasize /
+the structurlng of different types of internship pos1t10ns. j
,While the "involvement in the system" movement emphasized campalgn
work} the latest interest in internships seem lheavily oriented
5%0 administrative positions--principally planning, administrative
assistgnce, research analysts, etc. This seems to be consistent
with our suspicion that the latter movement has clearly emphasized ‘
the JOb market over the''learning about the system.," Too,_ ' .
whlle the initial movement was somewhat cons1stent with ‘the liberal
arts tradltlon, the more recent interest f1rst,appears at odds
w1th that tradition. R ’ '

Howewer, it is our general contention- that 1nternsh1p programs T
have too often been structured as "job- tra1n1ng" exercises
and not.often concerned with other features of a. polltlcal science
program. Thetinternship can complement a liberal arts program
.1f 1t is'carefully desigried and monitored. - . )

-,

* III. The Internshlp 1n the Polltlcal Sclence Qgrrlculg_

In eyaluatlng the functlons of a political, science prOgram,
we would suggest a. rough check list of four functions. F1rst \“\ .
polltlcal science programs expose the student to contemporary as
well as’ perennial polltlcal questlons and issues. Secondly, a .
political scdience program exposeu the student to 1nformatlon, facts
about politics and government. Thirdly, the program offers the

" studeént a chance to analyze political (more generally societal) . \
issues and'political_informatipn--either‘empirically or normatively. -

-
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Flnally, the polltlcal sc1ence,program dOes assist in preparlng
the student for employment. We would submit that polltlcal science
programs have .always offered these servires; however, the relative
‘priorty. QF each as well as "the meahs of offering these services
clearly hagp changed. ’

A carefuIly designed and administered internship program can_
offer support to all of these areas--not- just the last. Admittedly
most internship programs have tended to emphasize the job training-

) dimensifn but careful evaluation of established or new programs
can aid in expandlng the worth of the polltlcal science intermship
‘progr‘ oo

To illustrate we.would like to discuss our experiences in the

Wele tegct pf these four functlons of political sclence programs noted
.a ove. Beglnnlng w1th what we perceive to be the most traditional
d? functlpns, a d1scuss1on and appreclatlon of contemporary and

fperennlal polltlcal questlons. we see the 1nternsh1p program

'./ a831st1ng that functiorr in several ways.

First, many - issues and concepts ,are very abstract for .
the 20 year old student to ‘grasp and the classroom format seems$ in-
adequaté in dealing w1th certain issues. Take for example the
questlon of "plea bargalnlng" and 1ts role in the justice system,_
Few of our "liberalized" students can embrace such a process.
Yet all of our interns that have worked with district attorney
offlcles .as'well as one that worked 1n a parole office’ admltted the
" Importance as well as the necessity for such a praetice in the
preSentIy constituted judical system. We would submit that such
an exnosure could not have been accompllshed in most other
 formats. _ ) |
Secondly; many of these perennial questions can take on new,
contemporary meaning by use of the internship technique. A care-'
fully supervised student, can clearly: see the subtle battles between
elected officials and administrators. L1kew1se. the broader
questlon re1at1ng to the threat technocracy 1is hav1ng on democratic
pn&nclples can be made more viyid by witnessing the necess1ty and °
prominence of information possessed by the full time administrator

~

over the.part time city council, : Y
. % )
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We are not sugkesting that AHe" 1nternsh1p can 111um1nate ,1\
-all of the questlons qf polltlcs and goyernment. but we do suggest
that a darefully organlzed and admlnlsteredmnrogram can a531stﬁthe
department in proviging this function. . - - . 5
/ The secOnd function listed above is that of supplyzng
information about government and polltlcs to the student.. The'
examples of this are too numerous to even list. But perhaps
one example hdght assist us in making the point. Teachers of
public administration haje continually fought a battle,in the class-

room that we will call "exposupe." Few "typical" students have-

.ever been exposed to,the administrative element of organizations.

While the battles within congress, the presidency, and political

, parties capture the sinterest of students, the worklngs of the

"' administrativé branch of government are rarely of: central interest

|

to gtudents. ’Conversely, the best public admlnlstratlon students
seem to be the ones that haye already served in the military or

: Morked several years before college. In short, most students have *

no baekground information on adm1n1strat1ve “procedures. The

_exposure that a student receives by taking an internship in an

administrative agency has nearly always resulted in.a greater

appreoiatign of the public administration course (that would nearly

always be required before the student could take the internship. )
The.thlrd function we noted as central to a political science

* program is data analy31s. .0ften we a33001ate this function solely

w1th staxlstlcal analy31s. ‘or perhaps the wrltlng of a term paper.

On the other hand, most 1nternsh1ps offer .the student a chance

to do 1nformatlon analy31s and evaluation on actual .agency problems.

En addition many times the consequences of thé decision that “the

student has worked on can be witnesged, during the internship period.
Once ‘again we would caution that the internship is not a )

substitute for a methods course or for term.papers but it is Ry

complementing of these exercises. Indeed, before a placement is
made the departmental methods course and some level of written and/ '

- or oral communication 'skills could be required. (Such reguirements

are discussed in more detail below.)
/ (f ’
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ST Ironlcally the. final and most accepted rolé of fhe
1nternsh1p, JOb training, may not "be 1t§ strongest feature. To
be sure, the student: 1nvolved in an 1nternsh1p assignment will
learn about the’ 1nforma1 procedures and ways of doing things that
can not be taught in a classroom or addressed in a text. .But .
few students (at least undefgraduates) will be quallfled to step
into that agency or organtzatlon upon completlng thed/nternShlp.
In addition, the chance of an opening occuring even in large
agencles for which the student ‘would be 1mmed1ately qualified 1s
rare. The student will probably be exposed to a Junlor or senior
level management posltlen held by someone with schoollng and

—— -

experlence. -
Never the less, the student's internship does potentlally

‘assist him (or her) in the job market. If he or she does well

the intern has an 1nvaluable reference—--s0meone puts1de academla that

can tell others how well the intern worked in an actual job {

s1tuatlon. Secondly,. the old bug-a-boo of experlence requlred

is becomlng more and more the rule even for low level administrative »

>
i

positions. The_ internship puts the student at least one~half H

step above the student without such an eXperlence Likewise lnd{)/
the student's experlence may tell him if he or she wishes to wfsue

such a vocation. Some 1nterns (espe01ally those interested 1n

-

the w) have found their exposure to the real world less than "
whatIzhey ant1c1pated. . ) .

. In any case,,the experlence does add to the student's
marketablllty as well as adding to the student s educational
background4 Importantly we have several times alluded to a-

"well organlzed and administered program." Too often.the internship’
is .not well conceived and admlnlstered, hence the value of the

experlence deteroriates., It is to these questlons of admlnlstratlon

! and ‘organization -that we will now turn.‘

IVt Admlnlstratlon and Design of the Internshlp Program

L

>

.In an effort to maximize the 1nternsh1p experlence we
‘would suggest several questions that 'should 'be examined prlor to-
and{pr durlng the development and operation of the program.

b4
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* Access: The issue of who should partlclpate in - the programf A

-

,1s certainly one of ‘the more fundamental questlons.  While the
overriding codncern must be the program's role in the department
and the school's m1ss1on,,certa1n issues should be erpllcltly
addressed. For example, should ‘all departmental majors and-
minors be requlred to take the program | or should th program be
electlve? Should only majors be allowed into the program? Should

p the student be of upper division standing or can»a/lower:division

student enter.the program? . E . s

Although we have felt some pressure from adminlstrators
and someé students to open the program up, we have found that +
especially the new program should consider a strategy in ﬁhlch the
program 1is semy-restrlctlve. By th1s we mean that good , departmental
students .should be encouraged into the program, while less talented
students should be pursued with caution. ’ (i '
Criteria for admission to the program could include . senlor
standing, a minimum grade p01nt average, as well as an approprlate
classroom background. For example, a student~WIsh1ng to "intern _
with a_planning agency could be expected to have taken most of
the following courses: a methods course, urban po11t1cs, ‘planning,

cartographyy and an economics course. To be sure, these requirements

be rather good preliminary screening techniques for (especially)
the first several groups of interns. In° addition'these requirements
seem to add to the "experience." Those‘WIth"a good background
! -seenq to get far more out of the internship than ‘those without the
) classroom preparation. ' |
There are ‘several reasons for'thls "go slow" approach.
Credlblllty of the program is certa1n1y one. After the program
has been accepted by university officials, agency officials must
be sold. Because many times these public officials are 1nexper1enced
_ w1th tﬂe internship or personally suspicious of a college student
comlng into and ass1st1ng them in their job, placements must bé as
good as possible, student s must be willing to work with these
\susplclqus and poorly trained agency and academic supervisors.
~In short this shakedown period is very important for the future
:cdeyelopment of the program. To restr1ct the part1c1pants to the

00010\

must be tempored with common sense, 'but we have found them to
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better qualified student can add to the success and‘hence
credlblllty of the program.

This strategy 1Q:Just1fiqd in two additional wayé.' Program
ynotariety will be carried By these first interns.” A successful
o experience will multiply the level of interest among all concerned.
In addition to student interest, agency 1n£erest will be expanded
Once agaln we want to caution that the access qug§tion must
be one decided on after thorough discussion of the purpose of
;s the program to the individual department. Our expérignce has
been that the restrictive apprgach deserves“garéfﬁizc nsideration--
;&ly in the early stgges of program development.

Credits and Grades: A second issue is the awarding of

credits and gﬁadeg. Two theories exist regarding the amount of
credit that should be given for an internship experience. - ‘Those

that argue that a substantlal amount of credit (as much as a full | \
time term load for a full time p031t10n) should be awarded suggest
that this is a meansto emphasize to the student the importance

-

a -,

« of the position. They argue that a stunent*réceiv&ng-9-%5—cnedif
——hours. will be more serious and attentive in hlS or her posLi;en1

. There are those that argue the number of credlts awarded should

be minimal, 3-6 credit hours. They tend to argue ;that evaluation
is difficult and rewards can be tound in other ways.than credit--for
examnle, financial awards for some and the "excitement" of working
on actual issues in a real-world context. 'No clear trend seems
discernable in our discussions with other vnrogram coordinators.

0f even more difficulty is the grading of the experience.
Should the program be gréded or not? If it is to be graded, how .
should the grades be éssighed? If it is not graded, how does one

Once again our ideas have been influenced by our own university's
decisions. We have a credit system of from 6—15'quaf?ef‘credit
hours that is graded. Credit assignment s based pn"tﬁe améunt of

. tishe the student will spend in the;position and the responsibilities

4

-\
by the postive experiences of otherg..
especi
insure a high level of interest and activity?
Q

s | 00011 .

13




-t

are basgd on not fewer than two personal interviews with both the

"also evaluated by means of a paper that addresses the 1nterface

+7 . a very diffigcult and arbltrary evaluatlon,propedure. ) : t

—y

. ‘ . ‘ 9-

. . A S .
of the pos1tlon. A minimum of six hours of credit is earned ' -
for Bﬂ“zo hours of effort (a ratlo of approx1mately 1:3).

Student's working a f:éj ho hour week will‘receive from nine to

e

twelve crest.hours based on the responsibility and soph1st1cat10n
of the internship. (A Student as$isting a philosopher-king might
warrant fifteen quarter hours of credit.) :

In addition, these experiences do receive grades. The grades

intern and his or her agency supervisor. Student$ producing
written reports are asked to submit a copy to us. The student‘is

between the experlence and the classroom work that relates to the,

experience. ¢ ‘ .
Never the less, the grading aspect. of the program does not .
seem to us té be desirable. Interest seems.to be maintained ‘L ';
not by the grading, but rather by the experience. In any case, :
the agademic value of the experience can'not(be deterTined without‘ £

Py < A

[ ]

J .
Agency interest and Cooperatlon The organlzatlén that will

be oarefully sc eened for its

offer the 1nternsh1p
interest and<ablllty to partlclpate in the- 1nternsh P.
Pladements are developed in three ways: studenk 1d1t1ated¥ faculty
contact, or by means of an 1nternsh1p clearingh use agency;\L‘R\ D
. The student 1n1t1ated method seems to be tie least des1rab1e.

We have found that th1s procedure is more often than not a’ relatlve
or friend offering a posltlon to the student and the student trying
to get academic credlt for the job, However, on those occasions
that the suggestlon seems legltlmate staff contact is a prerequlslte'
beTore proceedlng. l;j n . '

; Such .contact makes the student 1n1t1ated pos1tlon essentially
a "faculty contacti" This second means of securlng participation
seems to us to.be preferable. Agencies are contacted.on their
potential for offering an internship position.’ This potential
includes .past 1nternsh1p participation, nature of "the position to
be offered as well as personnel interest. " The agency that has.

had experlenge in superv1s1ng interns is to be highly recruited.’

¢
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Thls quallty above all others seems to be contrlbutory to a success-
ful 1nternsh1p experLence. The superv1s1on and use of an intern

in an agency is an extremely difficult task an e that is ' -

provided vest by someone with experlence with interns or by »someone _
. . j

e e e e ek ke

-who has previously been an 1ntern.

Also of major concern are those agencies with positions that
are amenable (strueturally) to interns. Certain political . .
experiences do not seem to be as appropria%e for interns as others.
‘We have found positions with political campalgns and private law '
firms, while aftractive to the students, are espe01ally difficult
to design. In the campaign organization the student is more likely
than not a-leg man er a paper schuffler; while the private law
firm flnds few tasks for which they w1ll asslgn one not tra1n;§9;;
in the law. Wie do not mean to sugpest that such internships d
be syst matically reJected ‘but rather that the development of b

a0 " A third aspect of agency potential 1s'1nterest. TRis
character'stlc has been seen to overcome problems of inexperience
d problems ot pos1t10ns not readily amenable to

»

in supervisi

’

the internship > perlence. The agency' superv1sor that is interested
1n the program--as an educational experience--is a very important
‘ varlable in the selectlon of placements. However, the supervisor
whose interest is motivated principally by / cheap labor needs“
is ndt to be hlghly consldered in the placement ‘selection.
aj - A frequently askéd question’ by the student and the agen%y
superv1sor is "houZ?uch money will be 1nvolved°ﬂ The student may
need financial ass stance--espec1ally if the placement is during/
. khe summer term when he or she ordinarily earns money for .school. /
To ask the student to give up a summer job for an 1nternsh1p offerlng
‘no or llttle compensation is 11k°ly to be unsuccessful. On the
other hand, public agencies seldom budget money for intern programs -
' and such budgeting is o fen® questloned as unneeded.
As&de from offering the obv1ous solutions~-pay the student
or do not--there is one other alternative | possible. Rather
than havifig all the university's work-%tudy students work on the

. campus,f{aterns that quallfy for work- study funds can be placed

" - 00013 \ :
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" the bulk of*the effort occurs, before the placement. " The

4

, paid by the agency. ‘-

* supervige the various intern positions; and what means should be'

in an internship position and be compensated through the
university's resources. Often times these funds will be matched
by the employlng agency. The obvious shrtocomings of such—a program
are: (i) university cooperation; and (2) those that do not quallfy
for thé work-study aid car not be aided. '
L' Ke third method of securing an agency placement is by a
clearlnghouse or third party agency. This agency approaches ’ " i |
the potential agency d1rectly, secures a 11§t of placements, and
then markets the list to the interested students and/or unlver31t1es.
For their serv1ces the clearlnghouse agency will take ‘a small fee,\

?

11 i
‘ |
1

i
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~In concept the idea is good. However we. have encountered
several problems.ﬂ First, the ckearinghouse jealously guards '
contact with the agency making supervision more difficult. - .
Secondly, .placement is almost totally controlled by the clearlnghouse.l:
The,academlo screening process noted above is severely limited. N
, In sum, we feel that p031t10ns must be critically evaluated
before the initial placement. Experlence in the 1nternsh1p progTam,
applicability of the p031t10ns to the 1nternsh1p s goals, and
personnel 1nterest seem to be best evaluated directly by the faculty
superv1sor(s) .and not the student or a clearinghouse organization.

Academic Superyis1on: One of:-the most important issues
to be considered in developing the internship is the method of
supervising the intern. This general issue breeds several more
specific questions that constitutes the supervision issue: ‘how
should'the intern”supervisor be credited for his efforty; who should

used in the superv1s10n. . . , ‘
The intern superv1sor(s) face an enormous amount of work and

effort' in developing and maintaining the program. In most cases’

such an effort.pays off in academic credits that can be used to
tify "released time' for the supervisor. However, even in

those cases there is a lag time problem. We have found that

contacts with the agency, the screenlng of the students, and the
internal paper} work at the university occurs from one to two

.
A

., ,
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“terms prior to the placement: Unless the staff member is given
'  ‘ permanent released time to function in’ this role,.probfems of
time .arise. . . ' : - . ) .
Apart from the issue of how such "crediting" is done (if
at all) the question of who should superv1se the various lnterns
is important. For example, in the last year we have placed
students with private law firms, county attorney's offices, the
Minnesota state legislature, the St, Paul Consumer Protectjon
Office, the St. Paul Planning Offlce. and the St. Paul Pollce
Departmerft. One individual is hard pressed to have an exoertlse
in all of these areds. Thus, does the intern supervisor farm.the
student ottt to the appropriate faculty person or assume the super-

vision himself? If the former, does the supervisor receive the

¥

released time or’ the various faculty members° The issue is not
only one of good academic supery1s1on and program development, but
‘an issue also of faculty morale. . :

The third question related to academlc superv1s1on is ,
"what instrument, methodology. etc. can or, should be used to
evaluate the student?" Personal supervisory visits, conversatlons.

° ' with the students and agency supervisors, as well ds written
assignments are often used. Good preparatory efforts as well as
weekly on-campus seminars can also be used to assist in this most

i-. difficult task. ‘In short, the means by which students are eval-
uated 1n the 1nternsh1p experience is an issue that deserves more
' than pass1ng attentlon. who does the ‘evaluation and how it is
. done are 1mportant questlons not eas1ly resolved.

L)

Multl-Unlt Programs: -A flnal organlzatlonal question is R
espec1a11y 1mportant for smallér departments. Is a position with
the city budget office a polltlcal science positlbn, a position
for an economics )tudent. or perhaps one .for an accounting student°
The issue may not be important until- other departments begln to

.o Udevelop an internship program. However. with success comes dup-

Iy

“the multi- departmehtal orpanlzatlon structure mlght be proposed.
For example, the .ocial .cience Int rnshlp Program 1ncorporat1ng
political science, economics, sociology, geography, and perhaps

~ : o 00015
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* business administration mighf be"suggesteda ‘The arguments over

. consequences ig another matter.. However, we do.feel that an

“of -these’ alternatlves will be considered.

. 1ach1eved . . \

. gram noted above
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whose ‘department admlnlsters the plabement, as well as more

effectlve utlllzatlon of staff resources are “clear advantages .
of such a mult1-denartmental organization. The obvious short-

coming is the approprlateness of economists monitoring political
science sfndents wbrking for the state bureau of the budgef.

Yet another multi-unit approach could {nvolv%‘cooperative )
effor%s_between)universities. ‘Rather than crossing disciolinary
lines, several schools in proximity to;one another may pool their
resources and offer a joint internship program that is alternatively
monltored and supported bx)the partlclpatlng 1nst1tutlons. .The! l

‘issues of 1ntern sunervlslon, Drogram fundlng, and credlt-grade

assignments are potentlal problems that must. be addressed. .,
The advantages and dlsadvantages of multi-unit organlzatlons

can be eas11y listed. To recon01le the seeming 1rrecon0111able

’

1nd1v1dual department's own sltuatlon will dlctate what 1f any

V. Summation and Conclusions o . o

As 1mporﬁant as any thesis discussed above is the recognition
that the 1nternshlo program can be more than a job-training program.
Qulte the contrary, we feel the internship can complement and )
enhance'tﬁe classroom experiende. Clearly the program should be
carefully organized 'and administered to max1mlze the benefits
of the‘program. However by cons1der1ng the 1ssues and questions

noted above we believe that such a broad based program can be -

As1de from the academic’ contrlbutlons of the 1nternsh1p pro~
certain community servlce and research opportunltles
can be advanced by ‘'such a program. In developlng programs "admin-
istrative personnel and communlty "leaders will be approached and
1ntroducedtﬁo not only the 1nternsh1p program but the departmental

and university program. Juech an orientation .many times establlshes
research and community service confacts that ¢an be used in

14
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other departmental programs. Communlty leaders functlonlng as

classroom speakers, as representaflveS‘on departmental advxsory

oommlttees, as well as offerlng acoess to_ oommunlty faollltles°

and” programs can all aet as splnoffs from the 1nternsh1p program.
-In sum, the polltlcal internship can be: a very 1mportant

tool in a deparument's program offerlngs. A'earefully designed

_ and- admlnlstered program, one that has oarefully con31dered Y

"" the department's goals as well as resouroe oonstralnts, can

‘ complement olassroom aot1v1t1es far more than By just offering:

"Job-tralnlng. Likewise, the 1nternsh1p program offers the. -

staff the'opportunlty to more closely relate to communi ty offlclals_

thus affording the staff additional research and oommunlty
service opportunliles.
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