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. MUSEUM EDUGATION: RECENT TRENDS IN LEARNING ENVIRONMENTS: ' . = -

“ .
v - . .

L. Introduction ’ B - .
-X - ¢ The bas1c pr1nc1p1e wh1ch a researcher@mustedetermlne
< " -
when cons1der1ng a museum study is* the role of the museum ‘
Loy

K
Y

in a democratlc soc1ety. In the case of this 1nvest1gat10n,

0 - ' ~
by ) Np"-
the museum'®s educat10na1 functlon, namely 1ts organlzed N .
. .educational programs will be consldered as one of the most « -
v 0 P d
-V1ta1 aspects in whlch the museum can best 1u1f111 its. role .

in popular educatlon. The ,purpose of th1s.study w111 be to~
collect,,descrfbe, and evaluate the museum's acceptance and

use uf psychologlcal 1earn1ng theories w1th1n their own edu-

' M 4

cat10na1 programs, For, museums are -continually in the pro-

s
7

» . cess of develoﬁlng educat10na1 programs which will nge rise . d

to, 1ntei1ectually stlmulatlng museum visits, 1ncreased return

~

vis1ts, greater appreclatlon of the museum's role as &an educa-

tional experience, and improved relations between the museum

«

- and the communlty. ; ‘ )

-

Leonard Carm1chae1 has c1ar1f1ed the re1at10nsh1p between

s e

the museum and the communlty it serves by explaining thath

"In the broadest‘concepm of educatlon, the museum has an essen-

S tisl role to play .in the transmission to e€ach new generation
4 .' ’)W

of 811 that is‘'meant by civilization." (Deighton, 1971, p.L22)

In a strict sense, this cultural trensmission focuses on visual
[
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= educatlon,,for the obJects preserved withln it are the tangl-

LAl
Pw -\f. ..
\n - s

-A"

Tae 7 @thicy aséectﬁ'of the world he inhabits. But an obJect'S

' ‘:;

~.'3'“,‘” wonxh/can be measured not only by its beauty, but also in

.
st 2 --et, o

- :pfS‘ rtﬁon'to 1ts use. To extend the usefulness of these

. s -

1ected obJects to the soc1ety whlch is supportlng the

o

L .1n§titutlon, then ‘becomes a. primary goal oﬁ the museum, and,

6 by extenslon, one of the guldlng obJectlves of its educatlonal

" '

;serV1ces. . . b
As -a graduate -student who had completed three f1e1d
e -,_ study’progects in & museum, this writer: had an op;ortunlty
3 to observe the museum's educational® program whlch reached the
- greatest. number of V1s1tors, namely students. It became qu1te
. - ; .

~.clear that most miseums cen give only a ‘portion of the1r time,

y 'space, .and imaglnatlon to educataonal programs, and the 1mpor-

¢

tant congideration of this 1nvest1gatlon is the reallzatlon

~ - that 1f an educational program has to be brief it had better
be good. Since the museum’ has'maintalned its image of scho-

larly ponservatism, it is of considerable value to survey «

<

educational literature in order to determine whet impact

-~

the psychologlcal learning theor1es of the' last fifteen years -

3

o . u‘t\’ ' . P4 1
ble eV1dence of man 's hlstory, of his creat1V1ty, and: of the :
|

-
t

have made on museum education,, R

. |

aré two main targgt groups.involved in instfuction, docent
B L )
guides.and teacher.guides. A docent guide is a non-pgid
" 2 . .

¥

.- It should be pointed out that ﬁitth:the museum, there 1
)




. -individual who completes a trainlng,pro m wlthin the museum

3

and is then allowed to conduct‘tours for visltors. A teacher T

guide is the individual who is the regular teacher'of a visi-

ting group of students and who may or may .not haVe special

’ >

academic trainlng regarding . the speclfic exhibits to be toured{

Therefore, this study will focus on the various types of

-

‘-f’treatments advocated by museums and csarried out by «the guides
\'

- . in, order to 1mklemant the educational services. .
- s Kl

Another.lndlspensable service of the museum is its out-

reach program to the community -schools. The assoclation

: which the museum attempts to establish w;th its own area

schools- will also be ‘analyzed in terms of spec1f1c fac111t1es

° <

- 3’

:‘ " and services offered., oL o

g e et = e .

[ . e e+ e

II. Literature . o 4t T 3

.

> e
.« -~

» Today educat10na1 psychologlsts stress the importance of

verbalization and perceptual skills.' VisuaI’aids are a means

arma vt

& X of helplng chlldren to see contihuity, relationships, useful- -
l,

ness and engoyment in the.subJects they study. ‘In this case, .

e‘\.-

7 muséums are a most unique source of visual educatlon;7 They

. offer contact with authentic, three d1mens10na1 ObJectS and
"‘t> ‘ ‘of fer students an opportunity to practice a;d/or further '

e . refine -their perceptual skills, \Wlptlln, 19&95 The opJect"

A ' itself provides a strong stimulation to the iearner'sgsense.

f “«® .
. .

» organs ahd facilitates the focusing'of attengioh sd that

"

/}‘ . : learning ‘may follow, (Morris, 1?73) The use of concréte .

i . . M
4‘ \

-
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. materials” end their relationship £ thi-peycnqlogyfofflearning,

. yiewer'by providing stimuli in the form o? novelty, complexity,

\

apply particularly ‘to the meaningful pérformance of "verbali~’

zation,".in_that‘the use of the three-dimensional object, in

o

conJunctlon with verbal coding, should facilitate comprehen-

“© L

sion and assimilation of the information’ experlenced darlng a

museum visit, e f,wmsutmﬁu .

Alma S. Wittlin (Larrabee} 1968) he's pointed out -that in ~

a.museum, attention is not enforced, or .reinforced, by extra-
neous rewards in the form of “‘grades or credits, or by poten-

tial success in a compet1t1ve game. ~_The‘re\f:ardcan only be

an intr1n31c part of the experience itself. Smith (1971, p.,QOi)'-

aleo comments on ‘internal rewarQs, ", ..if one learns in a

. s * L .
certain way under conditions that are reasonably interesting,

L]

' --challenging, anq,rewardlng, then.one learns to like to learn

*

¢

undey 31m11ar conditions -and to learn in general." Wittl%n

then proceeds to describe exhibits which would provide the\
\

' necessary ?timuli to alert and hold the atteation of the \
‘. - = ? ¢ 4 . \

i [}

;visual sppeal,” and inquiry by p031ng challenglng guestlons to
, the viewer.: Psychologlsts have determlned that novelty pro-
v1des a strong stimulus to the learner and, in conJunctlon with

o

complexlty, which presents greater information, the learner is

more likely to attend for a longer perlod‘of tlme,,to the¢ 1nfor-,

.mation being presented, (Travers, 1972, pp. 237-238) Accor-

dlngly then, museum exhibits should be planned systematizalily ./

~

because the degree of the organization or structure of 8 communl-
3

s 4 ‘

~ v
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s cation is an index of the amount of informetion it supplies.

In examining an exhihit -the‘viewer'is sorting out. impress-
ions and the commun1cat1on which 1s most systematlzed has tne
best chances of belng received, recorded by the ming, and of

@ .
remaining retrievable. eIn_these explanatory comménts, Wittlin
has made reference to numerous psychological learning theoriesl
and iﬂ these guidelines are pursued by exhibit organizers, ) ,

then the quallty of the learn1ng exper1ence aﬂforded by the

exh1b1t would be greatly enhanced. o o A

. o’
&

- In the early sixties, Museum Neus explored the. subject

L) A

of the "widening gap" in the~rélationship betQEen'museum,

the publlc school; the’ un1vers1ty and the community. (Reese,

962) Apparently th;s -relationship-- was~a~concern“of many ' . .

persons in the'museum field, and a series of articles related, o
* [

to this problem were'published hot only in Museum News, but Sr"

in educational journals throughout the"slxtles.

Two research studles (Barton, l97u) (Mason, 197h) #hich

dealt with determlnlng muséum needs by recording attendance . .

~ W
>

and type of v1s1tor, clearly céncluded ‘that the largest per-

-,

2

centage‘of v1s1tors was students of verious age levels. The ,
‘assessmént made by these two studies (the imﬁortance of fulfill-
ing;student needs) is clearly reflected‘in five .other studies

* which directed ptterntion 'to improving the school-museum rela-
tionshib by promoting the use of the.mﬁseum(for.teaching -,

purposes¢ (Hamlltuu, 19745 (day@s,,' o7 (Kirk, I96h)"(Rébetéz,

1970) (Reese, 1962) The Hgyes report, the only brosad. survey,
B B . » - - %

>
. -
. . -
3, .
.
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reflected .some 1mportant negatlve concluslons from 1nter-

~

‘ vxews with fifty-seven different ant'museum oﬁflclals. “In

a *

ﬁgeneral, the school V1s1torsawere, at best, tolerateq, few -
. . . N . i * a ’ -~ "
S " ‘exhibits were especially designed forﬁschool use, and the -
T .. . ~ « Lt - s
regular_teachereguide was too ill-trained to providevan
s o effective’t’of{r:. I ' , . N
* o . o

. Recentlyw, two. studies have concentrated on measurihg

~

4
.

the qu&llty of the museum v1s1t 1tself with’ emphasls ‘on .

gulded tour technlques. (Chen, l97u) (Rab1now1tz, 1973) The
Chen study was a well-controlled experlmental deslgn, us1ng

" L4 -~ Y - ~
observatlon technlques in order to- understand better the

Tt nature of children's experlences in dlfferent museum’ settings.

The’ Rablnowltz study investigated.the” use of. new educatlonal

- .

techniques which apply to museum teaching (by docents), such

/ as en interdiscipllnary approach open classrooms, communltyh,

: v

and career oriented educatlon, and thematlc and conceptual

\\4 ) . approaches for tours: During tours’zmphasls was placed . on ™

-L‘\\ . stimulating the group's5own inquiry and & belief in- the active

) | )a\ '., involvement of children in ‘the learnlng process later resulted‘
. \X in farming, textlle, and cook;ng studios, Act1V1ty centered'

.‘)'\

behaV1or is in keeplng with Plaget's belief's that Q...chlldren'
ability, to deal with the ‘broad concepts'of space, time, matter
~ and causallty depends on ‘learning that develops slowly from the
Coe chlldren s ddrect sensory exper1ences.i (Victor, - l97u, p. 25)
- o Jerome Bruner also promotes inguiry learnlng and lists. rour
ma jor benefits; it enables children tq_learnJa yarlety-ofe

» “ 6 . N
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mi;olving techniques, the learning itself becomes self-

TeWardi

P \

~riew tasks; and it is an aid to memory processing. (Victor,” l97h90

*

_In the past\ however, museums have conducted comprehen-

! v -

‘sive research programs designed to discover methods for making
+ . . 174

* museums of all\kinds 1nto more effective educational centers.

¥

) Milwaukee .Public Museum, and tpe Cleveland Museum of Art.
v

These studies, (Melton~ 1936) (Bloomberg, 1929) and- §creven, T

*1970) reflect the realization that 'the muSeum *has a unique

L 2]

contribution to make,'and investigate the, ways in which this

\ [ .
2

" Three.such museums were*the Buffalo Museum of Science, the ..

f transfer of the inquiry technique can, apply to many ‘-

Y

-,

reaan Sacuhe &

. oAbk e

contribution"can“be"most fdlly“realeed. i

0‘-.

The Melton study (1936) cons1dered three methods of

PR .
L

instruction for visiting student groups. The customary pro-

. cedure was ‘to use amn illustrated lecture with the museum

” .

exhibits as the illustrative material, and a docent lectdring ¢

on. each exhibit. One variation from this technique was the
- |
‘ use of game cards with questions in plece of docent lectures

in which\the students ould, discover the answers merely by -

.

looking at the exhibits, by reading some of the exhibit

A ]

+ labels. A second varlatlo was 8 technique called "dissussion,

\

in which the docent posed a ¥ ad1ng question regarding the -

. exhibit to. create an active att1tude toward the exhibit. of

these three methods, the game card technique resulted in: f
highly motivated investigation on the part of, “the students,

~in directing attention of the»students toward pertinent

a
- [ . . e .
~ . 7‘

.
" N A . . - \

.

-



facts and relationshups, and in making maximum use of the

; . s . - e > , -, N
. . wisual materials. According to” Ellis (1969, P. 1)’ the -
transfer of learning is faci11tated“by labeling or 1dentifying ch

* L the important features oﬁ/a task These guidellnes ‘help the

learner dlstlnguish/the important features of the task but,

-— -

. T-oat thgpsame/tlme reduce, the level of incidental 1earning.

e '

X; : T (Travers, 1972 P. 25&,‘ ' T ' ) '

e [}

ST . There’ were also two othbr important var1ations in the -

e N R -~ P
T -

§ - . . °-study. During‘the first part ef‘the~investigatlon, the

:‘f ' students attended the museum without having had any prepara-

. *tion 1n~the schools, except for a- brief thirty minute lecture

“at the museum before the tour. Later in the study, the

i . students were given preparation, a read1ng lesson with 111us-

»t s

-

; . trative- mater1a1 and.a test, usu@lly one day before the mussum ‘
<, . - 4 .
| vis1t ‘After the tours, the pr1ncipa1 1deas presented during.

ER) . e

' i the basis of educat10na1 learning evidence at' the t1me, it -
e ' . { . .

|
i o the visit were summarized in an illustrated lecture, for on ,‘
“l‘
NI A - wa% ‘known that some form of exp11c1t review -aided in f1xat1ng :

e - - €

ang prolonging the effects of the' museum visit,,ﬁhighmwas~- )
- - " . I . .' . . -
measured and further fixated by the use of information tests.

4

b [ é
{% In summary, then, thlB 1nvestigation reflected that the com-

LY

l“% bination of procedures which brought about.maximum learning

“

was the:game card technique before which students would have »

“ .
4 LI A

s had a preparatory lesson gt their respective schools, ana
. ) . .

then a summary’ lecture to focus on principal 1deas consi-
)

dered during the taur.‘ These proceduras nefle%t numerous

o R ae hpgrm it ey e
.

1




feducatiohal 1earning theor}e/, the activit -or1ented method ) ;.. '

preferred by Piaget ”the'preparption of the Iearner by pro- ‘}; oo

y viding a, framework of 1nformatidn on. wh;ch to attach new . , ’17_1
o |
¢ °

. visual information, aha a review Of the prino;ples of the‘ . '(,

sq 3 . PR
H ;r’ ( PN

© - presentation which enabled the learner- to again concentrate R

- =g - —— :, ;

< “~ - ‘

’ - ; ‘on-the most general and most relevanﬁ'aspects of the tour. L 1
1

|

(SRR
. 0

T e Thegﬁloomberg study (1929) -used combinations of numekous L

Cod ) -
techniques*——teacher-presentataon—of allfmaterial,ﬂqueStions — ,t,‘

X ~ - and investigation, introduction td gallery experience by, L s

.o

/

D v slides and lecture, and-schoolroom preparationlbefore the g .

useum vis1t Suggestions offered by this investigation . t."

e s
. ——— S e 2
P - . y »~ * -

'
. o - » A}

:© Y+ 7 “"yere the need to-use: less instruction on the part ‘of the ,

A . T——

a

.

e . - i .

A room before the/museum v1s1t which the 1nvestigator related- . .

to the,la///of preservation (the tendency of a certain quaiity

H . ‘ - .
L3 L4

of nerve tissue to hold impreseions automatically much 1onger \

< than others) fo; children of ﬁigh cntelligence ‘who s‘cored-

~ M L4 . . .

unustially ‘high on delayed rqball tests. The rnvestigatﬁr. R

.
v . .

: . ,,also correlated the remarkable récall scores as anﬂindi-
’ 'ﬂ—s

™ a,

\
|
}
cation of, the value of the use of visudfﬂinstruction at‘the 1

‘i' C museum, In general,athen, Bloomberg achieved;more significant '\,‘ .
|

|

1

J

~ \
T rq%ults when the students'were alldwed to investigate.anad
» oo
’ A

discover on their own, with 1ittle teacher interference---

e tme e -y

' when fhey were motivated‘apd stimulafed to search for infor-

.




< ’ mation---and ¥“hen they were prepared before the museum visit

-~ A -

o

o 2T s 7 with o lesson at.school. Apparently the fact that the museum -{
- e SR visit d1rectly relqted “to previously learned materlal added

AP to I%s significance and Garry (1970, p. u08) has indicated | )

. ’ »

. e thatgretention is aided by” the meaningfulness of the material - '

3

; mv~*-—v-learned and _the.. degree touwhich 1t is related to earlier ‘ ' K

‘l..‘

L] ’ =y

LI .

learn1ng.“ This preparatory lesson apparently provided a set ,

RO P . PN
.
»

S L . of cues which were later used by the ViSltOP during the tour;

)
- . % LS

it helpead, organize and structure sthe information.

PR ) N In the Mil aukee’ Public Muséum study, Screven (1970)

.

acknowledgad th t.most museum displays are designed to reflect

P

. ) .
o .o scholarly accuraci} but with 1little attention to whether e )

.« o ° * N ’< N

visz.to* respond to displays in ways that are related to their

T, .~ ’ o A R .

7 instructional objectives. Furthermore, the exhibits are put

- [T

togﬂ&her without specific learning outcomes in mind, w1thout°

Vs w\_ . .
e 8 definition bf communication obJeqtives or ways of measurlng: :
A e

hd - e L4

" visitor performance.~ Screven speclfzoally refers ‘to sugges-
s . s

R l,{.“tions'by Sklnner, Glaser and Reynolds to coxyect these defi-
. o cienc&es through the,uae of programmed 1nstruct1on'pPiH01- T

" ples, interactive electronic dev1ces and automated“testing Do

deV1ces to help the v1s1tor utilize the potentials of.the T

. -

’museum as an- open, free -access learning env1ronment In <.

. the 1nvest1gation, the-museum used exhihits wfth'a punch- P
"9- B -, " ¢ e l';\‘ ' N . ' . L Y
;boarg to-answepr. programmed' questions coordinated with'an . :

- - B
« .
" N - . -

.. I ) - - o . \
_audio cassgtte,‘exnioitg witn, no~reeavack pretvests and withe-
L3 - L

. " out supportive aids, and ‘exhibits ‘with no pre-test.nor - °*
= - * ] \ 4




° 1 - .

L]
.’ N .
. . | ——
- ~ . ) o »

supportive aids to provide guidelines-for studying the exhibit.

Results on post-tests indicated thﬂtthe audio with punchboard

was most effective in facilitating recall, even the no-feed-
back preFtests were productive in that.cues were provided for
visitor investigationi and/finally, the exhibit without any

structured guidelines produced“the least learning. All 6: ‘

-~"  these methods,and techniquesysupport learning principles

which emphasize the use of gznized‘cues around“which—the

learner can cluster new infor ¢ion, as well as the use of

providing correct answers as relnﬂorcement during the learning

procedure. Mathls (1970 p. 122) has\explained that the

-critical variable in learning may be the amount of time.

e e e it st =

spent,in learning+ "In— this case, mot1vation or st1mulat10n
helps, but “the “actual manipulation of the mactiine for pro-

grammed instruction may itself be rewarding, and may keep

>

the learner at the machine for a longer tﬁme than might

¢ normally be devoted in the museum's case, to reading labels.

1 4

°

Three other inforqal articles dealing with learning N

197L), (Fialkoff, 1974) "

techniques in the museum, (Wood,

(McGlathery, 1973) further emphasized the use of active, in-<

A}

»vest1gat1ve leanning procedures with visiting school groups..

Wood's recommendation was to extend the’ museum's educational

“ e

function by establishing an art resource center within

e

the

‘nstitution where. chilaref and adults were encouraged to*

’

actively involve themselves and experiment by ‘méans- of six

>

* art processes. The art processes, with the cooperation of

[ % . o~
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'thé'area schools, weré imtegrated into the school curriculum.

and 11nked to the museum experlences.{ Garryq(1970 p. 252)

"r.“i < ki

[ T .

A tramer WA 83

“ﬁas emphasized that if the learner sees purpose 1n and has
N

knowledge of the value of the task more will be learned

4

because a high level of mot1vatlon is established, for 1qabi1-

&

1ty to-see value in learnlng tasks unfavorably affects chil-

[ . ~i‘ 4
dren's efforts to learn. "
- < . <o < ‘
- Fialkoff suggested usingpa strategy (guidebogk) which

would lead visiting étudents‘to focps attentionjupon relevant

s ¢ L

exhibits, to discriminate the details of -thése exhibits, and

-' . v L

;; to orgahize their experiences into big ideas which ahould be-

o transferable to.other éuseum exh1b1ts. The - 1earn1ng pro-:Q_m

. - P

-

cedure 1nvolved preparatlon of” the guldebook by the teacher

and then assisting the studénts duyring® their act1ve 1nvestle

¢

gation»at the museum. Use ‘of this type of "guidebook"‘reflects

-

,an 1mportant psychologlcal 1earn1ng pr1n01ple that "organiza-
tion appears to be crucial in- the transfer of 1nformat10n

from short-term, to the long-term memory system;" furthermore,

<« 4

organiziﬁg matérial,befoge presentation saves the learner the -,

L

time-consuming process of sorting and arranging the informa-

tion and-may make it°possible for the‘info}matiﬁn to enter

- > L4

-72diré€t1j’§htovthe lgng;term memory system. (Travers, 1972,
P 140), '
Flnally, the McGlathery article empha31zea the museum

13

‘v131t as a, relevant extension of the students!' school exper-

S

EEEE§§4_Mhlch~should-be—preﬁaFEB ‘Tor by the individual tea~

12 . N
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! o vide organized guldellhes for visiting groups, as well as

5 and’ future use for problem solving.

chers\by fahiliarféing themselves with:the museum's erhibits,
planning a ;et of organized questions to. aid the students' |
induiry, and later providing a follow-up lesson which would
draw on -the museum experienees.“ Travers {1972, P i83f~hgé
cautioned that, "..;acduired knowledge tends to be most rea-
aily avallable to the‘person who has learned it in the situa-

tion in which it wae acquired. Therefore, prov131on should

r

be made so that this knowledge will be used in a variety of

gsituations; in this case, the museum field trip'"...can help
to prevent knowledge and. its uses from becomlng tied to partl-

cular 31tuat10ns.' (Travers, 1972, oS 183) ‘ o

G 1 LI - o i TEET LT g ST ol ~—,r AP e o T

In thesq three cases, the recommendations were to pro-

*

learning -experiences in which the studerits were not just

- -

; simﬁly‘listening to information, but 'actively involved in
" visually scannfng and discriminating the information presented
in the exhibits."Gerhard (1971, p. 19) peints out that "learn-

ing is a search. for meaning," and that one learns by process-

ing information, by analyzing, by generalizing and by classi- ) ¢7
fying. FPurthermore, "thoughtful learning experiences” are : L j
important in develodping the learner's thinking ability and “’ }

@

this skill has important long range effects in terms of recall

% vy, v
, —

0
Regarding communlty out= reach programs, museums in the [

e Ao ot A

e e
e

0 Detr01t area hgve expanded‘thelr educétional functions to

include extensive loan serv1ces in the form of circulating

13




3 B -

' I - - . p
e

->—"‘_m;"‘”‘collectlons,=dlgtrlbutlon of publlcatlons, telev151on shows,

.

: apd “tours” “or programs w1th1n the museum galleries. (Young, 1962)

"fhis interest in’establishing a working relationship with area

4

.o schools is further attested to by two additional articles,

(Kirk,’l96Q9 (Mayer, i97h) which concluded-that coordination

- hd

between museum education and.the public schools was essential

" ¢

e/ - N - .
in order to derive the maximum benefit from the museum learning

experiences, - ’ o : -

Y

¢

Iii,'Conclusidh

-

Throughout°tﬁis'1iterature review, there surface a number

e e T

_Am,:m;_xhnof guiding principles related to paychologlcal learnlng theo-

‘ ries which museums have utilized to provide exceptional learning

"~ 'expéeriences within. their own 1not1tut10ns. «

O —m e A

1. The.recognition of, relevancy between musecum wisits and school

AN *

experiences. ) .

-

2 The use of v1sual objects as perceptual materialy to

’
. H

re1n¢orce learnlng. _ ' ?
vy

i 3: The romotlox,of activity, dlscovery, and inquiry ss useful
p b

. technlques in developlng and reflnlng dlscrlmlnatory skills.

. The acceptanceiand utilization of organized exgerlences which

facilitate learning and retrieval.’ . o .

- . -

5. The use of reinforcement by offering pre-visit lessons and

-

post-visit -summaries and related school experlcnccs. e

e e 5

...

— T 6, The"FEEBQEEEEbh of the value of stimuli and feedback.af
part of an exhibit to enable wisitors to respond and attend

% a

. to the exhibit as a lesrhing experience. .

v - T N

-

e - 1l
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-The evidence."eflected An, this_investigation indicaté& - .

i
that, at least in numerous isolated "instances, and, during

certain yesars, these types of learning- procedures, were, 1ndeed, o
utilized-.by museums. Except for the-Hayes study (19679, no.

recent survey « "ists which characterizes present educational )

-

trends in museums, In faét’ there 'is no indication to what

degree any or these successful learning procedures are being '

W

1ncorporated into museum educatlonal\iyograms throughout the

. -

natlon. Many museum V1s1tors stlll conceptuallze museum exper-

o‘n
iences 8s passlve, lacking in st1mulat10n, and. unlnformatlve, ;S

8 et = o i e | R o2 e

7

[T TS L

@’

Jexcept for brief labeling. Th1s reflection of elitism still . .

uthe person who already- comprehends the signiflﬁ@nde of the

exists in many museums that cater to the scholarly specialist,

s
N

E

objects exhibited within the museum. Fov the general public,

however, the object without effective communication wlll fail

.am v

, to gerierate a high level of cuiiositﬁz investigatioh or learn-

—

ing. Dburing the last ten’ years, there has been @’ pos; ive indi-

- cation that museologists are gradually recognizing the educa-

tion department as one of the muscum's strongest ties[to the .

eommunity; Although the education gebartment magy not support‘

itself flhanc1ally, and drains fundf from other progr}ms, the

- ¢

dilemma is not easily resolved. But the museum cannot exist as

e

_an.-island,—some—bridge must‘be 4(0) na—tﬁ—the—bomﬂunluy from whlch

it receives its ma‘jor support, and what better, brldge than to *
provide mesningful educational experiences for the greatest R
\J .

number of Visitors: the communityfs students.

—
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