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One stimulus for the research I'm about to describe came from some
experiences with children while consulting in the public schools. Through our
. - “l . -
casual encounters with children in the halls or on the school grounds, we came
to realize thaf our identity as psychologists had very different meaning for
- childrsn of different ages, This fact was highlighted by a.s ecial form of peer
. S N
N
. group auwmor that v ould craracteristically involve myself and one of the children
N < - 1} . : . . .
{ as central characters, This particular comedy routine would typically-open with
- Il
a member of the jrous asking me if I were the psychiatrist (sicj. As I would nod
= - « \5 . s
in affirmation, one reluctant and ziggling member of the group would be thrust
’ . . i weke
. _ . !
in front of me, and it would be announced, to the general merriment of all but
" + \‘ 7
A the two of us, tnat this was someone wuo needzd to.zez me. Over time, it became
s .
. A - .
. X clear that this routine rarely took place with children much below junior high age.
AT 4 7
. '« Vrith high school students tHere was always a more hesitant undertone to tae
! | /
N routine--as though tazse alolescents were not just sure where the, joking left
e ‘ . )
. \
s, off and tae truth began, .
. '..1 N )
o #s we thoughe z out tuis phenomenodn in the light of developmental research
Ly | g .
—~ .
. %1, on social perception, we realized that these episodes reflected the beginnings
. Bl | i\ .
This paner was presentad at the meeting of the Society for Research in Child
. Development, Denver, April, 1975.
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.of a social judgment of great importance in adult lifg--namely, the attribution
of gsychological disorder. "The importance of the disorder judgment does not

lie in the frequency wita which it occurs in aduli life, but in the conssquences

o
]

of taue attribution itself. In contrast to other judgmeﬁ%s with negative implications,
& < . X

such as m;;rality or g,(opularit.y, the attribution of Jisorder reduces its target to

something less than fully hunan status. If we examine the way the disorder

2

category is used amon3 laymen we see that disorder represents that which is

<

unpredictal}Le, and hence that which can have dangerous implications.

According to one ~sajor thzory, disorder 1;3 attributed to those forins

i

of deviaace that do not fit into other existing, definable categories of

e 3 .
- deviance, such as imiaorality or criminality, Disorder.is thus a residual

capeyory of disorder--to be applied to behaviors not accounted for by other

-

social judgment categories. It therefore follows that the disorder judginent

|
ig derivative from other judgmnents. Taat is, taal it emerges as a category

O

! “
o;'f judgment for the child only when other categories such as morality and

£ ~
!
comyetancy are well established, and when tre child encounters events that

: . N

i
3
.-/‘

seem not to fit them. #lthough we do not have tii.ie to develop the argumsent
f '

f

. there, our analysis su;gests that the forun of lojical cornparisons required to

—

/

f

f‘make such a judyment match those of formal thou3it orerations.
!

This line of thinkinxled us to explore the nature of deviant status in

N ’ -
' the nreer group across a wile cros}-sectional age span. Of particular interest

i +
to us were changes in tae type of social comparison represented in the

| attribution of daviant status. 3y such an inquiry we ‘nopéd to discover the
i ’ f
{
I
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v . & o2
point at which children bzcome sensitive to that which adults refer to as

>

irrationality--the manifestation of behavior that does not fit into rationally

- @

“
-

_ conceived categories.

v
N

&

We utilized two inquiry strategies in our cross-sectional survey. First,
we simvily asked children of different ages to describe children whom they

_considered to be markedly different from most of their peers. Next we presented
_— ~ L . N
sybjects with controlled stimuli--prief stories--and asked them to make deviance

judgments about the story figures and to discuss the basis for their judgments.

Th> stories were constructed to portrhy character\isticé of behavior that, among

adult judges, typically evoke attributions of disorder. In our survey of research

.

on the laymen's‘concept’ion of mental illness, we found two types of behavior

4

. most characteristic of that which exemplifies rsychological disorder for adults:
One ty:2 involves the person wita an extremely deviant perception of life events,

that is, a person who has delusions or hallucinations. The other type is a person
v :

who loces control of himself, usually in a manner that is physically danzerous

&é)__others. . \

f
/

*

e constructed two stories: one was about a child with a seriously
distortel social persg ective and the other about a child who often lost control
- 4 .

of hirmself. gi«l‘}'e asked subjects to make deviance judgents about these story
fizures. We then asked them to explain the basis for their judgments, much
the way children in moral judgment stories are interviewed. From these

) : o‘ a . 3
ratinys and discussions we then made inferences about our subjects' recognition
of th&wdisorder elements contained in the stories.
| T - \
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Ve conducted tape recorded interviews wita 10 girls and 10 boys from each

of four grades--first, fourth, seventh, and cleventh gr.des.* These interviews

“~ ’
4 —
.

wers lone at the and of the 'school year to maximize the familiarity of children
with their grade leyel peers. The approximate mean ages of the four groups were
ay:proxima,fety 7, 10, 13 and 17 years. Subjects came from predominantly white,"

middle class backgrounds, Interviewers were of the same sex as the child ,

interviewed,

A

The first ihalf of the inferview began with a discussion of the many ways

people are different from one another. Subjects were then asked to tell the

+

interviewer about children they know who behave differently from most other

children, They were asked to discuss the things thege children do that most

t
other children would think are different. These ihterview seyments were

/

¢ranscribed and given code numbers to mask identities of subjects. Two raters

- - . . . ¢ . /
then catagoriztd the responses into a set of categories derived from pilot

analyses of tyf€s of deviance. These data are described jn Table 1.

The- two largest categories of deviance were Aggression and Social Norm
. 3

‘Violations. These®qcounted for over half the responses. (Note that subje/c@s.,

-~ 4w

usually mentioned more than one deviant peer, &lthough no one mentioned more

than three.) Aggression included physical aggression against other children,

. », - -, 4 3
dastruction of nroperty, verbal assault, and téu per tantrums. There were no

v

siynificant age differences for this category as a whole, althouga for the sub-

i N

category of physical a jgression against other children 12 of the 16 nominations

]
came from first and fourth graders.
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s o
A
_As you can see fro.: Table 1, very few first graders mentioned behaviors

categprized as Social Norm Violations (_}gf‘ =7, 87,‘£l_f__=; 3, p <.05), that is
] ’ .

-

such things as showing off, acting silly, and other violations of peer codes.

Conversely, first graders were the only group to make frequent reference to

’

T o
children whose interests differed from their own interests (rather than the peer

14

qrouy, as was'a;sked of them) or with whom they have some personal grievance.
: Ad‘ded to this wer.e 5 first graders whose responses were de=med non-scorable
becauss they seemed not tci comprehend the thrust of f;he question. All of this
sugg?sts that while seven yexar old children clearly understand tk;e concept of
diffsrence and similarity, they do not as yet view tde behavior of their individual
pee ‘\i___n,_tapmé/c;f groun behavior pat‘terns. "They seem to lack a workin3
Jconception of peer group norms. AS c;ne would expect from tne .'mor\al judgment °
lifterature, and as we vy/ill see in lthe data from the second half of éhg’intervi,ew,

most children at this age are focused on \che immediate consequences of behavior,

- ’

N

and do not impose a social interpretation on behavior. We might say tnat the®
: . "

concent of social deviance is not yet a meaningful form. of social cormparison for

first grade children.
Fourth graders, interestingly enough, were the only groug t%ke
52
significant mention of children who violated adult rules, that is children wno

gtole, used bad language or disobeyed teachers. This age group'thus exeinp-
P ¢ -

lified both appreciation_ of group reference and a stronz sense of oblization to

&

adult rules.

The remaininy deviance category of interest to us is Social Withdrawal.

Ve
’ N
~

' | Go606




Cnly ele\jenth graders made frequent reference to neers who were social isolates--

those who moved-on the fringes of 3roup interactions in the school situation.

Such adolescents were described as having few friends. In almost each instance

our llth grade subjects described peers who lacked a sense of the subtleties

of peer group social codes and the nuances of social interaction. They seemed

either unable or unwilling to engage in group interaction.

wt

- . ’ -\1

& . . . .
The overall pattern that emerges from this data is one of increasing

salience of the cger zroup: first, as a frame of reference for behavior, even’
% . .

T 3
so far as adherence to adult rules is concerned; but finally because it has

hecome important to bz able to relate adequately to the peer group and be

sensitive to the nuances of social norms--even when one consciously chooses to
- ’ ) *

disrezard these norms. This last point--the cunscious rejection of peer

4

wressure--was brouzht out by tne respectful mention of 3 or 4‘individuals who
{

were rerceived as different from most other peers in a positive sense.
S 3

In all of our data on actual'peer deviance there was very little smention

e

=

of the internal status of the deviant individuals. That is, no mention, save by

four hizh school subjects and one junior high student, of individuals with a

distoried perception of life events, who, in a word, ‘think crazy thouzuts. While

some high school students spoke of peers who had psychological problesus these

«

” ) . L3 . . . ) .
srobleras usually involved feelings of inadequacy or insecurity--not of deviant

’ intentions borne of a lifferent construction of reality., Thus we see that most

N

4 .
children and adolescenis do not recall encountering irrational behavior, as

adults define it, in thzir everyday ex erience. The closest to this is their
: ycay exp

e - 66007 -
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experience with temper tantrums. - Our next quesb{lon, then, is at what pomt

*

in deveLOﬁment are c"uldren able to artlcu}ate the adult cr1terya for disorder

when confronted with examples of beha‘vion that"match these cr1ter1a.

N L8
"1in'the .second half of the 1nte§v1ews, subJectg ‘were told they were going

h - \\ /g N
to hear about some: chﬂdren of our acquamtance, ch11dren not'frorn their school.

N ¥

They were asked to 115uen to- tnese descr1pt1ons and dec1de how different these

two children seemed 1n coxnpanson with 'nost ch11dren they knew. (The order of

l
4

the stories was ceunterbalanced for each cell of the design and queshbnm’f took

A .

oluce after each story. Tle sex of the story fwure "natched that of the subject. )
h H
The stories were as follows: N D

¥ ..

Loss of control sto:z: We'll call this 'b;y Rill, He is a boy about your
~ . ) /

' 2
. - A N M % .
age, Feisin thé .. grade, too. Recently, Bill has been getting into

fizhts for no real reason. Sometimes, little t‘mngs set him off, and he will

start shouting ‘and screaming at other ch11dren. - When asked about wiay he keeps

\

‘»’etti=ng into fights, he says he doesn't know why, he just ceh't stop.

k) . .
* »

- Distorted nerception story: We'll call this boy Peter. Ke'is a boy about

He is 1n the grade, too. scently, Peter has been telling

«

your age.

-

rs that the other cmldren are talking about hira,

-

his yarents and his teg

to get him even ghough they've never done anything

-

_ and he thinks they 3

to him. Everyday after school, Peter goes home a different way SO that no one

)

can follow him.

N

e have two kinds of data that speak to ch11dren‘s developing recognition

’

-

of the qualities of behavior that evoke an attribution of ?sychological diyﬁrder

’

/
/




froa most adults: the deviance ratings of the two story fizures and the
analysis of children's discussions of these two figures, " First let us consider

the analysis of children's discussions of these stories in order to better

.o
appreciate just what thé childFen were responding to in their ratings. Recall
[

53

s’ ]
that aftzr assigning a dzviance rating to the story figure, subjects were asxed

<

to state the basis.for taeir rating ("What is it that Pzter does that makes him

i

differen: from most ids?™) and then were asked to try to explain the character's

LY

benavior. In so doing, the children provided us with taeir understanding of the

-

story. Froin these discussions we can see '‘which parts werefully recoznized

............

and understood by subjects and which were iinored or reconstructed by them.
o ' J
Ratars sorted these yrotocol segmen‘ts into three categories: ‘ ,
. (1) The first we call Recognition, In these cases the‘subject essentially
re;ortei the story as it was told him, The basis for attriuting deviant status
’g_o the story figure was .his. distor;ion of reality or his failure. to control
. S .

. himsz1f.""In the case of the Distorted Perception story the subject construed
W )

the fearful behavior of tne story figure as based ona distorted and inaccurate |
view of avents. Subjects in this category said cuch things as "his irnagination
is running away with him,' or ""he just thinks other kids are after his-, but it's

not zo," or some even called the figure paranoid and explained the tern:. ,

(2) Thez second category we termed Reconstruction. These subjects

recons:ructed the story in such a manner as t9 nor.calize the actor's oghavior.
In so doing they omiiied key eleinents of the story and added new eleents. Thus,

for example, the fearful caild was described as justifiably afraid of children

>
<
<D
<D
o




who were actually out to get him. In some casas he was described as having .

{ . -
actually been beaten uz. In other words, they reconsitructed the story as thouzh

other children had actually threatened the story figuré. Sometimes the actor was:
\“\
sean as haviny provoked the other children (by tattling) or that the other

children were jealous of the actor's good grades. For these children the

actor's perspective was al&g.;rs viewed as appropriate to thee situation. Similar

- x
’

kinds of reconstructions were made for the loss of coatirol story.

T (3) A third caigzory was necessary in order to properly describe those
i .

subjects who seemed to be in a Zenuinely tr nsitional s\tate. These Subjects

aggreéiated the fact that in one case the act r's)perspective v&?a{s seriously

3

Gdistor?;ed, or in the other case, that he had lost control; but as they continued

-9

to talk about the actor they raverted to atte}nptsi,gat pnormalizing the actor's

behavior in the ways we have described as nreconstructions,”

-

Table 2 showc the distribution of category ratinzs by grade level for
sacl of the stories. ~(¥or the statistical analysis, {he categories of transition
t

and recoznition were collawsed to enhance the reliability of the chi-square
i

analysis.) Significani ag: ¢rends were found for poth stories (Loss of Control:

——

C— . .
% = 27.36, df = 3, £ <.001; Distorted Ferspectives %2=30.32, A =3,
£ <.001). The linear aiterns of increasing recognition and accomodation
were similar for the two stories. (The term acco.nodation is used in the

Tiagetian sense--to dascribe the child's having made a cognitive adjustment

to so t-';ei:hinganew.) First grade subjects invariably reconstructed the stories

in *h2 normaliny fashioa, failing to take account of the disorder cora:onents




10 ..

in each story. What was so striking about their responses, as well as those of

\ .
older children who also reconsty(éd the stories, was the fact these children
. ' i

-

wara not at all puzzled or perplexed by the stories. For the older subjects
(those slaced in the recognitiosd catejory) the stories were puzzling and
paradoxical. These subjects recognized _thé nakedly irrational qualities of be-

havior portrayed and weare perplexed l;y them. As one adolescent pui it, "But

 I've never, I've nevar really seen anybody like taat or heard of anybody like that,
- H

-

I rean I'd hate to think that they thought 1 was after them or something like that.
They must really be scared of peovle, or think they are really doing something

wron3. . . .!' Younger subjects, on the other hand, seemed to have translated
\ . ‘ .
_the stories into evenis and characters they could readily understand theiy

¥

reconstructions of the stories spoke of buiiieg and tattletales, intentic‘gnal
|

fizhtiny and revenge. Ior these children,-aggressiv2 behavior was aiways either
a result of -yenuine provocation\gr of a pervagively aggressive characi:er (2. 2,
soirseonz who just likes co fizht), Similarly, fearfulness was always perceived

. : . r
to bz a result of direct, overt threat, For these younjer subjects, taere was
very liitle to be explained, as rejards the behawior of the story figures. By
recons.ructinj the stories to contain a different sat of facts, the yodnger
children had already built in their explanations of the avents. Those older

subjecis who recognized the nirrational® aspects of behavior embeddzd in the

stories, found themselves in the poéition of havitz lo clarify that irrationality

rather :ian nejate it. Thése subjects were forced to wrestle with the ;roblem
.

\
3

of a2xnlanation (those"laoelle‘\d as "recognition" subjects by raters) and in 50 doing

LY
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" of social judgypuent. The means for these deviance raiings ase found Tn Table 3.

¢ 11

’

I3

' "l:

thzy became involved in a very different form of lsocial perspective taking and

- ,

H

social judgment than the younger subjects. Some subjects (transitionS) recognize:

the proolem and reverted back to the forms of social explanation with which they

2
-

weare favailiar, ! .
Lt me speak briefly of the deviance ratings made by our subjects and

then sumvnari&.;é the imlications of our findin3s for the development study
=
!
. , - .

/ . [N » . o
(The deviance ratinis ";‘;haﬂ.e by first graders were excluded from this analysis
\ : N
since, as we noted earlier, most first graders did not seem toibe making
. Iy \
normmative compar;isons when asked to think of childrzn who were different
/

. . . !

fro.~ most peers. V= thus concluded that this rating would mot hold the sarne
nieaning for first gradsrs as for the rest of our subje¢ts.) There was a
siznificant main effect for araie level for the Distorted Perspective story

The linear

(F=3.44;df = 2.5T; ¢ < . 05) but not for the Loss of Control. story.

trend of increasi:hg attribufel deviance for the somew: at paranoia story figure

is coniruent with our : {e;ious findin 'of increasing. racoznition of the distorted

reality testing of the story figure. As children come o appreciate the\fact that
SN

tais story fijure has a deviant jercepilon of social reality, they assign al= (her)
\

. . . N . . . !
an increasingly deviant cia.us, This is particularly clear from some of the

adolzscent interview zrotocols.

The pattern of findings is not so straightforward for the loss of control

1

%
story fizure. All grade levels rated this figurz at a moderately high level 1
|
|

of 'deviance. (Despite the pattern of means, there was not a significant sex x

| (6012 .
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1 werse more a’r

affairs is a cohseq,uence ofthaving u
with aggressions:

':/of 1oss of control, it 1

“
_for slevanth graders, wi‘c seventh graders r
i

(e IR

‘X
fect for this story.) Cuyr oginion is that this state of )

v

{ade level 1nteract1on ef

sed a.story that combines loss of control .
, o . A
i AltnouJ‘1 thls combination is a warticularly salient examole

O
.

. /

is Iclear from the data on peer deviance that aggre_ssion,
o \ \ -

! ‘by-itself, holds somewhat diiferent meaning across tne age levels spanned by

)

our sample. It is our opinion that the deviance ratm*fs of subjects represents ~

somemmg qulfe dlfferenf: at each.grade level. Fourth o'rade deviance ratings

esponse 0 the aggression component tiran to, the loss of contrglb
- . o\ * I
1]

zas we would raaintain mac the reverse was true

/
-

v
o

component of the story, .wher

esponding more like the fourih :

! .
. . *

graders than the eleventa graders. - v

3

\ B o Al o

' "
Lat me summarize these findings-and then intezrate them with some

o

%hings we know about social julzment and social perception from other develop-

ad g;reai: difficulty

mental rescarchs First of all,. we found that seven year olds h
! ’ A y

makin ; Yeviance judgraertis. The difficulty lay«dn :lacinj the behavior of others

in a normative framework, Taese children understand the terms tsame!

and "different!; they are also able to single out peers whose behavior they dislikg
: ~ . | Ny
This latter fact wray actually constltute the centré.l ir=:2diment to thzir makinj .

’ L

s ' .
o . . . .
a Rorrrative coraparison. AsS 1S often seen in th moral Julﬂmeni,s of children

the immediate cer»{sequenc"es of the other ch11d's “behavior is sO central
T

/ -

these consequenc es\aid

this ags,

heir thinking, they nave difficulty decentering frosi

- “

+
consi d:—r n? that behavmr in aflarder soc1a1 context. . Thus, for instance, they

-
Y .

mld in quesnon-is aggressive towa rd many other

a - .

‘do not consider whether ‘.;he c

-~
]




, .
" . - 13
' <
- S

children also, as is the-case for 10 and 13 year old subjects, but s1.-‘3ly focus

on the fact that this child piqks on them.
- /' .
Children in the chiddle school years--4tn ra d rs and many 7th «raders--

a
re
Ve

were able to make norrpative ccmparisons, but these compamsons dealt largely

,{

-

with grossly ooseryable behavmr. That is, unlike 11ltn graders, there was no

ex;licit focus on'deviance as a faﬂure to fit in with the group 1tself but

- N
.

‘instead they focused on t:e violations of behaviqral rules and codes.

For 17 year olds, deviance is truly a social coanstruct. Not only is the

L4 3

{ jud yment normatwely based, but the content of dev1ance is focused on social

’

»

¢

2 4>Y .
. . . ‘.- L)
awareness and social fac111ty. This sensitivity to the way most, people thmk .

and feel is matched by their ability to come to cor;meive of non-normative

)
internal ‘states~-disorder and irrationality. We see in this group the
. o

"t

emeryence of a new form of social judgment {or at least the capability for
g

[}
such a judgment)--the judyrnent that another p*erson fails to rnatch u to a

socill c‘rite'riqn i.’lor ”psychologicél stability. This judgn{ept reflects izaportant

. s N
' Vs -

chanzzs in social perspective-taking ability: Not only can other persons be____
’ . . K ]

considered ag having different perspec/ ives from oneself, but other persons

el

/'; - //. N ’ ’ *. . . ;
can be ‘considered to have a non-normative perspective, thatis they can be

i

. copceivad of as perceivingy a lifferent set of facts because of their gsychological

v : N

perspegtive and not merely because of havmg -a different physmal perspectwe.

In surnmary, theke appear to be at lea':st ’chree stages in the development

of the erception of social devidnceé: The f1rsc stage entaﬂs self-referenced

5 \

social judyments taat ars wrimarily consequence based. ’;‘h'e second stage
“ ) . . v

* »
. .




- ‘ 14

e
.

involves judgments that are group-referenced and incorporate data on the

*
v

intentions of the other. There is, however, a heavy esaphasis on the rules that  _

asply to overt acts. Inthe taird stage, judgments about social deviance are

group referenced, but .ne ernphasis i\s less on fules governing specific acts
\

and mote on the nuances of sochLencounter and on the shared perception of
‘ ¢

social reality that makes social consensus possible. Thus there is in this stage

a kind of thinkiny about e other's thoughts which is essential to making
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judgments about nsycooloamal disorder. P

Two klﬁls of changes would seem to/underhe Ef/;rans1t1ons in social
. «"'c'
spective just dzscribed--changes in reasoning processes and changes in ’
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experi?:nces with social nor::s. Ve will conclude by sayin3 somethiny about
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our analysis of the cranjes in experience with ‘socjal norrhs. The early

~

scrool age child is predoininantly focused on the overt aspects and consequences
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of behavior. He has had relatively little exverience with peer group norins

and in all 11kel1hood ns, himself, has been dealt with by others cmefly on the

basis of his overt behavior. Consequently, the norms of the early oolg._;e

“child deal with the goo*‘ness or badness of specific overt acts and their

conszquences,- The adolescent, on the other hand, has had much bro?.:ler
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experience w1tn social norms. The norms of adolescence, as is true for adult

'I

life, ‘are usually s1(:u'auon soecific. That is,, certain bzhaviors can be

»

c6nsﬂered appropriate responses to one set of circurnstahces but not to others.
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As a coansequence, adolzscents are increasingly able to recoznize whecn°r or

not a particular set of circumistances evoked an actor's response or wagther
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the actor's response was determined by factors idiosyncratic to the actor. 1tis

this capacity that is fundamental to the attribution of disorder.
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There is an irony to the developmental patiern of attribution that we have

-

described. » uch of the current developmental research on social coznition has
| . .

focused on the pr}og‘l‘ess ‘of the child toward thinking of other persons as stable
/ .

_and é—;éili“ctabla;’-that they possess traits.
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In this present work we have extended

=y
-
point at which other persons can be considered to be
™~

tHigcrozression to the

! . chdracierized by a new trait or characteristic, that is, that they are unstable

-

and unpr,e.dictable--disordered. N )




Table 1
Categories of Tarceived Deviance by GxacleJLevel ‘}\
. —‘:j * o / *:,;{:i
Category B . Grade -
p 1st 4th 7th 11th Total
Aggrzssion 9 11 9 4 33
Socizh norm ‘ . . ) - A
_Violations 3 11 12 11 - 37
Adult Rule . )
Violations 1 9 2 2 14
. \
Social withdrawal 0 1 2 10 17 v
_Interest andl- ' . )

. Appearance 1 2 4 4 11
Sulf-referent o ‘ / \j
attributions 8 1 3 0 12 '
Non-scorable “ .

(irreslevant respons e) ™ 5 - 1 1 0o 7
Totals 27 . 36 33 31 127




Story Condition

~ Loss of Control

Reconstruction

R\
Tra}xsition

Recog}\ition

Distorted Pe\r‘spective
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Reconstruction
sPransition

; Rzcognition

first grade.

Table 2

Recognition of Doss of Control and Distorted Ferspective

by Grade Level

Note: There were three inco
thus there are two fewer eleventh grade S'

-
Rirst Fourth Seventh Eleventn
Grade Grade © Grade ‘tidirade
18 - 12 8 / y v2
0 -3 4 7 3
1 5 8 13
. . / [
18" 12 -7 .12 ) R ‘\
X | g
2 & 4 2
0 2 4 17

mplete protocols. for

the Loss of~Control story;

s and one less for the
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Table 3

N ¢
-

Mean De\;iancef Ratings for Standard Stories

-

for.(,‘f;rade x Sex , v
Four;h Seventh El_eveﬁth Grand
Story .Condition Grade , Grade Gradé Mean
Loss of*Cont"rol . , g - ‘
. ; v ‘ . i \
Males, 3,300 3.100 3.600 3,325
.. Ferales 4100 3. 100 2. 400 3. 675
Grand M.ean 3,700 3.100- - 3,000 , 3. 367
Distor;ed Perspective ¥ : .' . . . ' ,
Males 1,700 * 2.300 - 47300 ‘¢ 2..'925'
" females 2:100 o‘ 3,500 < 4.200 2.975
Grand Mean / 1.'§oo ‘ 2:"’:90-0. . ’4:‘250 2,950
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