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) * This paper describes a child develppment project
implemented in an attempt to demo&strate that a full range of child,
development services can be cente ed in an elementary school. Child’
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to children and-their families whlen facilitate the children's .
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© . attitudes which enable them to feel'of consequence to themselves apd
3 others. The major components of the\broject described and discussed

ares

Center for Early Development and Educatio Little
Rock, Ark. k\\\\ﬁ

(1) establishment of an early childhood education program for

children six months of age and older, use of empty classrooms 1n the %

. proyect school; (2) reorganization og-the entire school into an
extended day’'school, open from 6345 a%:y to 5:15 p.m.; (3)
development of a framework of cooperation betyeen a university and

~ the local school district. for superyision of the proyect“ 4)
involvemenqt of the families of enrofled children in all aspects of
the proje§\§ (5) encouragement of positive researcher/teacher =~ = - -
relations by requiring all researchers to spend some time working ‘
directly with the children; (6) establishment of a health program for .
the school (later termlnated). (7) revision of the student teaching
experience for senior interns to feature a developmental approach;
and (8) creation of a vlable staff development program.

B (Author/JMB) . .

- - o St

: oo : \

Documents acquired by ERIC include many informal unpublished materials aot avai]able from other sources. ERIC makes every

effort to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and this affects ‘the
. @ of the microfiche and hardcopy reproductions ERIC makes available via the ERIC Document Reproduction Service (EDRS). .
]: KC s not responsible for the quality of the original document Reproductions supplied by EDRS are the best that can be made from

i final. .




"ED113061

i

[

- . t?’ .
) ae_ acually eating lunch occasionally with those
mce ladles in Home Ec, (now rem' as human development or humah ecology

_prople), suggestmg’;mrz* teaching of courses and possibly even some sharing of that
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Lt is 1n{‘er~e‘st1ng to note how tre nehild develooment." has soared to

[

In t.‘} Jisciplinary o ganlzatxon of colteges and

populamuzy in the last few years,
J\

umveroltles, it used to get lost (or Jrivin out), often finding refuge ina nurturant

_.oliege of Home Economics or living 1 limbo between departmente and colleges.
I think, an

S

Pnople 1n psychology used the wora p= joeatively in such a way as to eonnote

m —— the curriculutrr, « (oice of the medlor‘r‘e otudents who could not

e

“easy" curriculu

axpect to "mak chology ana who could be expected ever after to entertaxn\‘at

.

R U sneakere. People in educauon used the -

o~

parties with auficharps and to we—w a2

term apologetlcczl ty or with 11p servic: a0 ecognizing it as an orientation that students
’ <t

had to have" before they could get on »ith the practical business of their methods
courses .« [ claim thé mght to offer‘ the-e mterpr‘etati,ons, as 1 have lived and contin:.:e, to

llV('-‘ in all tnooe wor‘lds and feel that | have assmmtlated most of the dlsc1pllnar~y

1:wgon weTll enbugh t under‘stand the cunnotative meanjng of the ter~m.

But suddenly the teﬁvwr"m, " anr what it stands for is "in." As a consequence

some of thooe people in psyeho

scarce commodity ~~ students. And poople i'n education are suddenly rethinking the
syllabue of £d. 101 (described briefly «n the catalogue as "Child Growth and Develop-
rnent —— a requirement For~ all educatic rrajors") and advertising their training
nent orientaticn.” ’

sequence as "featumng a Chlld develor:
To some extent the term has eve:n imvaded the world of the public school,
now off‘er some sort of

And, of

although to a significantly less degran. Aany nlgh school

-

course in "child development" as pt w pre-parent (or parent) educatlon.

rse, magy pubhc schools are rnow i 1 the busmec,;, oF "“ar'ly childhood educatlong "

operating pr‘ograms under Tltle I of‘ L .f & or perhaps with Model Cities Money ——

1 Dellver‘ed as part of a panel on a p-' aram entitled "Impleinenting Child Development
Frograms; A Natjional S:ymposwm Lponsored by the Early Childhood Project of the
Edycation Commission of the States, o ton, Massachusetts, August 1-2, 1974. The
Author's work 1s supoor‘ted in part by » grant from the Carnegie Corporation, Support .

for the project described in the paper al.:0 comes from the L.ittle Rock Pyblic Schools,
The Rocksfeller Qrothérs Fund, and a Title 1
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The University of Arkansas at Little t ek,
[V-a contract with the Arkansas Soci-i borvices, Department of Social and Rehabtlltatlori
Services, 1

¢
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and occasionally ¢ en with locally app}ropr‘late_d funds. However, | knaw of precious

few schools that descrite themselves as opehating child development programs, or
that descrlb;a their a(.hOOlo (ror students of any age) as "child development centers.,"
People who represent public educatt on have to :.pend S0 much time these day:: wiping
off the stains left by hurled epithets, countering charges that they ar‘e producnng
allenatlon and dehurnamzatlon, trying to prove to the public that the "school is not
dead," etc., that they have little time or energy to conceptual;ze just what they are

doing. And one of the thlngs that they are doing lradequately or successfully, i
A

-

proyiding child development: ser~v1ces. /' -
For purpo:;es of vur dleUcSlOl’l 1 am' going to define Chlld development servu:es
as a broad array of support systems to the child and the f’amlly which will f’ac{htate
the curmulative pr ogrnuomn through life, the acqutoltlon of competencies and attttudes
wnich at any and all pOt_rWLb in the life cycle enable the child to feel of consequence to

l
rumself and others. The, need for such services is probably inversely. r‘elated to the i
age of the child, but the need rcmams throughout chtldhood (If’ we wer~e to broaden ouhl1

/"
term and speak of human developrnent then obvt,Ously we would r'ecognlze that the need

would remainthroughout life, ) i ‘4 l'_x". 4 -,/ .-
- '.f Ld

| 1
For five yPar‘s now 1 have had the good f’or“tune of being associated with an’ }
effort to demonstrate that a full array of chtld development programs can be centered 1
in an elementary school. In fact, 1(: is my, personal convict;on that the elementar‘y sch01
is the only dellvery system with anythlng llhe the, unwer -sal r‘each needed in thls countr}ﬁ
at this time -~ though that point of vie /ls obviously open to debate. ln my tlme this i
rmorning 1 would like to descmbe to you some of the major components of thxs program {
and of’f’er a brief crlthue of how welll or how poorly we feel they have worked. Also I i
|

will share with you what [ see as/s/:he major problem we encOunter‘ and offer a few

suggestions to the hardy among,you who would go and do likewtse, Before proceeding

six months of age slng empty classrooms in our project schoo}. The school ltself’

prior to the lal. ching of the pr‘OjeCt, was a regular thtle Rock School Dlstmct elemen—
tary school ?ﬁramer School). The aim of this llnkage was to permlt continuity of

devglopr}zent from the preschool yeurs right through the elementar‘y year.:. ' Data from

v

T

Head Start and early intervention projects had shown that cognitive and soual’ gains

’ o Covld




could be facilitated in quality early childhood programs but that these gains were often
lost or attenuated after the children r‘ea{ched the elementary year‘s; Our goal was to
create collaboiﬂat.ivel_y between the school and the home a supportive environment .
which would help provide the experiences young children needed to develop optima}‘ty/

' during this peri‘:od. Then we hgped to facilitate whatever:a'daptationg wer*\e necessary \
at tile elementary level to "move the child development approach upward" into the B
eiementary school, ‘ \ .

2. We changed the entire school into in extended day school, open from
6:45 a,m., to 5:15 p.m., thus pr‘ox%ing day care within ther\ame facility that education

mwés provided. To make a distinction between "education" ard "day care" is to me .

patently r‘idiculo&é,‘, an exercise in professional d’iscipline—protectlon which certainly

/do;as not deserve to be associated with anything called a "child developt:nent'appr'c?ach. "

This part of our venture has gione beautifully end is perhaps the child deveIt)'p;'ﬁent

service most closely associated,with the pr‘o,'.:ct's'local and national (if it has one)
identity. Until June all the extra components of the .Kr'af"ner model were funded by

the OCD grant. Beginning in September of 1974 we will be operating the day care

'(bqth prgchool and elementary) with funds from Title IV-A of the Social Security Act,

- :F'his will be the first time il:\ the State of Arkansas that a local ;chool district will be

" the contractor for a Title IV-A program -- we do not know if this has been done in
other states., We see {n this arrangement an encouraging precedent of copperation
between twd public a‘g‘encies, both of which can cdnceivablS/ offer development'al
s;er'vices on parallel tracks that never mest, . )

3. We developed a framework of cooperation between a university and the .
lpcal school district, An Advisory Board consisting of representatives of the
(uiniver'sity where senic_:r' level resecarch staff had faculty apfﬁoint.nqents and personnel
flrom the Little Rock S'chool District has overseen the operation of the project.

Iq i‘s .worth commenting that, during the fi;/e years of the project, our institutional ”

'ic!entiﬂcation has drifted c,l(oser' to the school district. Quite a bit of tirme was

required in the early stages for the development in school district personnel of

"hasic trust" in the project staff. That trust was made concrete and tangible two

ydars ago when the project director waé made ’prliricipal of the school. That act
further unified our administrative structure -~ a term that used to make me cringe

in horror -~ and immeasureably strengthened the likelihood that the project's ideas
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would gatfﬂ acceptance with the eleme\nt;?ry i:e;achers. It also ;-:et‘us up for dissemination .
outward,

4, We tried to. tnvoive the famtlles (n. all aspects of the project —-- group
activities, discussion gr-oups for parents of chlldren with problems, social servtces
to parents in their homes, home tutoring, etc. This has constst:ently been the most
dtf’ﬂcult goal to achieve. Most of our mothers work and thelr left-over time and

energy are |n short supply. Nevertheless, our parents have .been our biggest boosters.

T T T

5. We have nicely demonstrated that research And development can occur coms
fortably withina public schaol setttng. By vtr-tue of working very har‘d at avolding a
schism between teachers and researchers we avotded the usual situation where the
teachers are suspicious of "those research‘er-s" who 'ar‘e"dotn_g rgsearch on us." I ,
hearttly recommend one simple technique that we ;.used ~- all resear:cher-s are required,
to spend some time working directly with the children =~ at recess or lunch time (when
"the kids tend to be wild and obstreperous), when a teacher needs to be excused for a
parent conference, aarly in the morning when many children are coming at once, etc.
We have had some stormy times (n this area, but wé have weathered them ~~ and the
research has gone on. ' :

8. We tried to factlitate the development of a sensitive health program for~ the

st
L T - T

_ scéhoo which was not sati{sfactory and our staff and the medical personnel {nvolved
jolntlyjagreed that it should be terminated. Although we engaged in a falr}y lengthy
plaasriing period for the medical program, communication was apparently not effective
in elther dl;ﬂectlon. From our standpoint we wanted a medical program that \{VOuld
ensure that the children remain as healthy as possible, that there was not unnecess;ry
spreading of {nfectious diseases, and that was sinsitive to the time realities of our
largely employed mothers., Also we wanted some help for~ the staff in ldenttfylng
potential health problems, partly as a basis for sug;ortlng some of our work wlth

parents, But in addition we had felt that the "oco parentis" sttuatlon of the ordinary

health services and were tnterestecf in trylng to define this ‘situation In such a way
that would provlde clarity For the entire day care field, From the standpotnt of the
persons who helped engage {n the medical planning, there was concern with closer
contact with a school health program and an interest in possibly being tnvolved in the

:

1

|

school and day care center required son'ié clarification {n relation to the delivery of %
i

|

J

research program of the Center. 1
i
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Onde the program reached the operational stage; however‘, tt did not look much’
like it had on paper (how true of 0 many programs!). Our analysie of the problem
was that the m«.,dic,al person aeolgned to work with us lacked this marvelous _quality e
that we are calling ""the child development approach"; without this sort of training,
medical personnel are likely to consider‘ themselves over~trained for such a r‘ole.
(One of the psysicians assigned to work in our health/center confided to me that he
was disappointed tecause he had left private practice to return for mor*e\ treining out
of boredom with "r‘L'mny noses ard diarrhea," and yet these were the most cammon
medical problems he encountered at Kramer.) Next year we hope to reorganize our
medica’l/pr‘dgram with a nurse-practitioner working with us and hope that this will
"F\El?lls c mbet the "over-trained syndrome" nroblem.

have reorganized the student teaching experieance for senior interns to

fe-ature a geyeloprnental approach -~ the unique thing we feel we have to give to pros-
pective teactlers. Mo matter what.\ J4ge or grade level a student teacher‘ might glvo as’
her eventual pr‘ofeselonal Ob_)ebtht, we have him or her spend some. time with
children in all the gr‘oups in the school. We also require contact with fa_mllles as
part of tne.training experience, Next year we will have students involved with the

children as part of tneir pre-professional training. We would like to be‘ able to offer

an extra year of training as a true internship and hope to add this to our program in
the near future. ' )
7. We have developed a viable staff development program. People who do
not live in a public school envir‘onmént cannot appreciate the importance of this /
achievement, tor they do not fully realize the intellectual isolation that char‘acter‘iz7s 1
the daily life of the public school teacher in many respects. In no other setting is |
‘the "minding Lhe store' problem more critical. As someone must alwails pr‘ovidé
. supervision .of the children during the hours that school is in session, it is dif’Fi‘éU}{:
.if not impossible to get an entire staff together during schoal hours. And by the |
~nd of the day, r‘qr‘e indeed s the teacher‘ who can even sit and llsten much less

actively contribute to a training session designed to help =olve existing pr‘oblem;-, or

plan for innovative teaching activities. Many contracts protect the teachers from an
- administrative staff that .Attethe to reqdir‘e teachers to attend such meetings beydnd
echool hours with any r‘egulamty. ret how can a group of people dedicated to the

task of helping Childr‘en deelop become a true group if they do not get together

-
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“extra financial :upport Our project was funded as a five-year research project, and

.generate that idea in tre first place. But we must not give up just because it is

5 .
M <, —

i eduently to share ideas, to gripe, to plan} and just to get to know one another.
| Iry our project we have managed this luxury for the teachers by utilizing "the

r‘esearch staff and extra faculty (PE, art etc.)provided by our grant ta cover the
L ¢

. classrooms long c,npugh to permit in-service staff meetings. Schools hat have

3

; .
active parent groups can accomplish the same objectives by seeking help from the

. parents, althougﬁwmth that approach it might be possible to arrange for only sectional

the teaehérs, and the principal withdraw from the children at once can be a signal for

[ / ” ! N -
chaos to erupt unless some professionals identified by the children as part of the
e .
school structure remam on duty,

In our m-—-serv1ce meetings we have covered a wide array of topics -~ the school
readmg program, 1mprovmg hurnan relatlons ‘and. dlSClpllne, sc1ence instruction,
social studies, staff assignments, school programs, etc. In addition we have devoted’
a great deal of time to helping the staff members fully understand the scope and

objectives of the total proje\cit, Some of our time we have devoted to helping us under-

. stand ourselves better as individuals, all of whorn have an important cpntribution to

;
3
|
%
meetings (e.g., all primary teachers, all intermediate teachers, etc.). Having all 1
i
i
i
’
i
1
i

make tothe total endeavor, Without some opportunity\t’\or this sort of coming togettmer
of the staff, any special or innovative program offered under the auspices of the
public sehools is likely to encounter difficulties. -
Problems We Have Encountered and Reco:mmendatiens
1, Our biggest.problem has been just what yb/t,l would expec\t -~ money. One

cannot expect a wchool district to add these extra d/eveIOpmentaf services without some

by about the middle of our five years we no longer flt the OCD research priorities.
Furthermore, a large part of our budget went for the early childhopd program
(totallmart from the reeearch) and we I:1eard rumblings that it was too expensive to '
continue, We remain eternal Y grateful to OCD for letting us stay alive for five years,
n,ldentally. But five yea‘rs s not long enough to te\stiat the effectiveness of this
kind of project, Let me share with you one of the pearls 6f wisdom that I pass out

freely to people these days: it is a lot harder to implement an idea than it is to

difficult,

t | 06607 | i




2. Our b°\.0nd blggeat problem has been admlnlstratlve. "The p.r‘oject" was
¢ s=entially an udmlnlbtr‘dthL intruexon into an already bureaucratlcally burdened syatem

Our OCD grant went to the umversity where 1 had a faculty appointment, which meant

e

) that‘all the prre\scheol teachers \NeFEhniversity employees and all elementary teachers
were school distict employees. 1 had clear lines‘ of authority with gll "project”
personnel, tut the elemertary teachers and the school princi’bal had other traditional
channels of authority, This remained a problem until I was made principal of the scheol
‘(NMow 1 am the only one with the confused and multiple channels of authority.).’ As' 1 loek
back on that 1n retrospect, I find it almost incredible t__hat we qid not anticipage that ¢
problem. If we qouf‘d do 'it over again, I would have the money go .dir‘ect/ly to the ‘

sc;’lool systnm- ;,znivensity in’vol\/ement could otill be sought and Pnc0ur~7§ged. A

number of our b;g '.lty school districts have research and development offices, and
many smaller‘ communities have the local talent available to permitl such innovative
arrangements. Of course, I am convinced that not too many unlvers:ty people could 5
stand tne gaff -- you have to work too hard when you are a public school employee! |,

3. The last proslemll would mention relates to the personal factor in a venture
like {;hls —— and perhaps it 1s the most important problem of all. "Reams have been
written abou.t the process of change, forces which resist and forces which facilitate it.
Sar‘as_;on (1971) has written an absorbing case history of the attempts by a group .of"

- highly educated consultants to produce changes in teacher behavior and the éeno?l
chmate and ln which ae concludes that "tne mare things change, the more they ér‘e the
same." He also cauﬁons us that you cannot change the schools fr‘om outside the
system - 'Haubmch (1971)' has charged that we have a system of education inch has
an enormous capacity to absorb change while not changing at all, And on and on go the
" Litantes about how the education bureaucracy resists change. There pged to be an old
joke that claimed that no one had the right to criticize psychoanalysis until orie had
been psychoanalyzed -- by which time he or she would be brainvzaéhed and no longer

wee anythlng wrong with the system. We do face something of that paradox when we

talk about chanying schools ta make them more sensitive to developmental needs of
children. In our panel we are raising the question in an "iffy" sort of way, which
1mplies that the schools are not now offering such services, Such implications

automatically elicit defensiveness on the part of the public, school establishment —-

CeE03
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Right now, I am in something of the condition of Lheﬁp_sy,choanaIyzed patient.

- That 1s, [ have rnetamorphosed into a publio sohoolﬁper‘son,.‘so those_epii:hets and
and stones hurt rre now when they are thrown. I do not want. to think that five years

ago [ walked into Kramer School and said, in effect, " Hey, you insensitive teachers

J
and adrmnlstr‘ators, I'm here to hzlp you humanize your program and change this j
expletive deleted old traditional school into a swinging place with what we 'in' people
Qal} the child development or‘ientation. "oBut T probably did -~ not in those words, 1
but possibly those attitudes. Somy ﬁnal suggestion to those of you who might wan£ ]
to try some part of our experience 1; that, whatever you do, please avoid that mistake. ’ i

1
Remind the publlc school people that they are already speaking prose. Remind them |
that apart frc?m a Few private schools and health serwces and pr‘ograms like Head f
Start, they might be the only people in the c,ommumty of""emng\a variety of child 1 |
development se; rvices., F ind out what resources they feel they need to elaborate and
extend those services. And fmd out what klnds of help they can accept from you and |
other groups in the cornri.unity, If you do that, 1 prediot that the public schools —-
our~ only dehvery system, with the possibility of universal reach —- will r‘each out to |
help, * . l<\

~ i
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