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‘l" ) . ABSTRACT . o
. [

T0Y LENDING LIBRARY TRAINING MODEL ’ i

PURPOSE ,
~

The study was generated to design and implement a model to

train Junior Sexrvice League volunteers to operate a toy lending library

for use with young children in local day care centers, and to Teasure

certain aspects of such instruction.

1

/ METHODS AND PROCEDURCS

. 1. 8ix three-hour training sg§553£s organized in a performance-?

-

based format were developed ané taught by the writers.

2. The skills of the invqQlved personnei relative ég their,
ability to tal% to children while introducing educational toys, and their
attitudes toward day care centers were neasured by (a) Glen Nimnicht's

Pre-Post Episode Instrument and (b) Semantic Differential on Attitude

Tovard Child Care Centexs, developed by one of the writers.

i Rélative to the Nimnicht instrument, the following null hypothe-

sis was tested for >ignificance:by using the F-ratio test: There is no

significant difference between instrument scores before training and

after training.
The semantic differential data were treated by calculating the .

mean, median, mode, and standard deviation wkich were analyzed for any

R

significant changes between the pre and post-test values. >
‘ 7
FINDINGS
o N P

‘ The Labulation of the computed data on the Nimnicht instrument

revealed that the null hypothicsis could be accepted.

I

»

.
.
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Analysis of the arithmetic means of the concepts in the semantic

differential showed eleven of the concepts to have only a slight change;

i . ES ¥ .
five concepts showed a negative change xanging from 6 per cent to 15 per

e ?

cent and two registé}ed a positive change, of seven per cent and 32 pef
cent. ng;yerf*the‘eighteen concepts showed a decrease in the stqndard:

deviation giving the indication -that the spread between the scores in .

« . ¢

each of the twelve concepts tended to become closer togethér.
+

Although the statistical data showed 1ittle significance,

-

community reception and interest have indicated-that the study is a,
. .

# Y

valuable and replicatable project. s
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'ﬁ TOY LENDING LIBRARY TRAINING MODEL )

INTRODUCTION

The purpose of the practicum was to design and implement a model
to train Junior League volunteers to operate a toy lending library for

use with young children in local day care centers. The project involved
W

. an interface of Community Coordinated Chi;d Care (4-C), Florida $echno—

-
s N

logical University, Junior Service League of Oflando, Inc., ahd local

o o

~ 9

child care centers in the Central Florida arez. The writers, Alice

R .
Taglauer, Education Ccoordinator of 4-C, and Lillian Poe, Assistant = |
Professor of Elementaiy Education, Florida Technological Univeﬁs;ty,

developed ana'taught the training sessions for the model, and are guiding

the volunteers in their work at the various day care centers.

‘ . The volun£eers were taught to select and eva‘luate educational
toys which were categoriged and packaged in Toy Caboodles - transportable
kits - which they t{ansported to day care centers. Also, they were given .
instructions in how to .talk to the children, that is, how to introduce

the toys through appropriate conversation. Then'the volunteers made
~ ,

weekly visits to assigned centers and, after spending a morning guiding

\
the children in the use of toys that teach, left a ‘caboodle in the center,

checking it out to the director for a period of one or two weeks.

BACKGROUND AND SIGHIFICANCE .

The writers consider development of the training model to be a
significant subject for a Learning Theory practicum since it involved

learning on the part of the adult volunteers and the children with whom

N

. they worked. f ' |
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A further significance is the piacticality of replication of the ) L
. model which could lead to an up-grading of day care facilities in aﬁy

» area of the nation.

REVIEW OF LITERATURE

/
il

‘Current literature has been examined in three areas: first,
that which cites the need for educational day care; second, that which

relates to children's educdtional piay, particularly through the use of
~
manipulative objects; and third, that which describes Nimnicht's Parent/
Child Toy Library. .
e

A societal-need for educational child care has been fEESEEea by

<. » Annie Butler who says:

‘

.
. <
o ‘

Day care programs for children from Jow-income fami-
) “lies represent a priceless opportunity to offer a ch%&d
. educational opportunities...All that we;have now is but
a beginning toward fulfillment of the vast need for
quality day care services.l

Projections (of employmenﬁ)'dndicate that 5.3 million
mothers aged 20 to 44 witﬁ'children under age five will
‘ soon be in the labor force, representing a 43 percent
i increase bétween 1970:and 1980.2

Unforturately, many parents do not recognize the
importance of early childhood development and the fact
that a good group experience is as importart for the
preschooler as for the older child. Still widespread
is the idea that little children nged only custodial
care. A great decal of public education is needed to .
convince parents that early childhood is the most .
important developmental period in a child's life.3

P

Butler cites that despite the demand for day care, little planning
has gone into the problem and many children currently in child care cen-

ters are not receiving intellectual stinulation.? It is her opinion that,

||5

‘ "Every child has a right to guality dav care.




The 1970 Wblte House Conference on Chlldren, while deplorlng the

. ~ fact that there is a paucity of child \carg ‘services, commended recent

logal efforts which have been beneficial to thousands. It noted:
3 :
.4

Psychologlsts, pediatricians, psychiatrists,
educators,...and other investigators continue to
document the critical significance of the first -
yvears of life. The central finding is that
e during the years when a child's body, intellect,

and psyche are developing most rapidly his condi-
‘tions of life will profoundly influence his latter...

intelligence...6
1Y

%

P

p
Further, the ‘Conference warned that: .

f

Every moment of a child's life is learning--what
he can and cannot do, what...his role in society r
will be. His best chances for a satisfying and
constructive adulthood come from a satisfying and
constructive childhood and infancy.'

. /I\The ‘educational value of children's play was defended by N. V.

\ :
Scarfe at an ACEI Study Conference:

A child's play is his way of explcring and experi-
mentire while he builds up relations with the world

and with himself... Play is a learning activity. It

“serves the function of a non-verbal mode of communi-

o cation or a figurative language.which satisfies a

- —_. felt need of young childxen... Play is educative be-

: ‘ ) cause while thus employed the child is self-directed, s
wholly involved and completely absorped... It secures
concentration for a great length of time. It devalops
initiative, .imagination and intense interest. There

- -is—tremcndous intellectual ferment, as well as com-
plete emotional involvenment. No other activity moti- .—
vates repetition more thoroughly. No other activity
improves personality so markedly. WNo other activity
calls so fully on the resources of effort and energy
which lie latent in the human being. Play is the .
most complete of all the educational processes for it
influences the intellect, the .cmotions and hody of the
child. It is the only activity in which the whole

cducational process is fully consummated, when experi~

. ence induces learning and learning producces wisdom

and character.8

=

o

——
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Erik Erikson quotes Dewey on children's play thus:_

I propose the theory that the child's play is the
infantile form of the human ability to deal with exper-
ience by creating model situations and to master reallty'
by experiment and planning. 9

The child can gradually develop a sense of paternal
responsibility..,in manipulating meaningful toys...lo
- \ \

i \ ) '
Dewey is quoted by David Hawkins as saying:

Teaching is\a process of maintaining an epviion—
ment in which |childrent*s capacities for engagement
_with authentic| subject matter are steadied, deepened
and - by indirkction - directed. ...They (Teachers)
are designers ¢f environments...

Roﬁhwell, in "Perhaps We Were Virong About Open Education After

13

All", maintains that since it is through énrichment of experience, that
' X
Ye
children learn, teachers must see their task as providing an enriching
14

environment, and thus stimulating learning.12

Traditionally, kindergartens emphasized the role of play as an
educational tool through which children learn and early-childhood

curricular activities were designed\to support that philaéophy. Spodek's

Teaching in the Early Years describes thez Forebelian kiﬁdergarten of the
" p

AN

early nineteenth century, including its manipulative materials called

( .
The Gifts were a set of small manipulative materials to
be used by children in prescribed ways. The first of
these was a series of six varn balls, each a different
color. The single surface of the ball, a sphere, symbol-
ized the unity and wholeness of the univevse. The next
set - a wooden sphere, a cylinder, and a'cube - represented
unity and diversity, as well as the mediation of opposites -
the sphere and cube representing op3051teq, the cylinder
representing a mediating shape. Cthexr Gifes, including 2
cube broken up into snmaller cubes, EQllUde by square and

triangulay tablets, were presented Lé children in a
\ -

the "Gifts":




\

|

\

| ’prescribéd sequence. At each presentation, children
i were supposed to build specific forms, each one pre-
}\ . 3 senting some deeper meaning. Throughout the manipu-
| L la;ignéj}little attention was paid to the physical

' ’ - properties of the objects, for sensation.and percep-
|
|
|

/ tion of the real world were not corisidéred important.13

Ep his discussion on the value of educational pla§, Spodek says

v N ’

e " that it should be satisfying to the child and that it "...has as its

/ \ :

.

prime phrpose the child's learning."14 “The role of the teacher "...is

\ -

in taking the natural spontaneous play of children and modifying it so

L6 that it has educational vatue..."15

Spodek reports that both Frobel and Montessori abstracted ard

1
\

systematized what they coné@dered to be the essential elements in’ children's
. . \ . AN
natural play; these elemeni§ then became a part of the instructional
\
curriculum.l6 \ ' ’
-~ 1

. The inclusion of manipulative play in most edrly childhood class-—
. . |

|
rooms 1is rgbognized by Spodek:
\ .
...Manipulative play involves the child's handling of
‘relatively small pieces of equipment such as puzzles,
Cuisenaire rods, or peg sets. The manipulations are
relatively self-contained; that is, there is no necesg-
‘ sdry interaction between the manipulating activity and
wther kinds of activities, nor is there a dramatic S
; element to the play. The goals of manipulative play - '
activities are achievable directly throughout the child's
handling of the material. The use of Mentesscri appara-
* tus provides a good example of educational manipulative
play. A child may be given a seriecs of wooden cylinders )
and a.case into which they fit. By comparing cylinders and "
attempting to fit them in the case, the chiid begins to
learn to make size comparisong and to seriate. HManipula-
tive play activities generally have fairly narrowly
defined goals.l?

= e It i ren =

|

¥
In contrast to this Montessorian approach to the use of manipula- b
. Live play, B. F. Skinner states that problem solving is basic toe craating ‘-\-
new ideas: \
IR
n P
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Vie often manlpulaté ma&erlals in the world about us
to generate 'new ideas' when no well-defined problem
is present. A child.of six, playing with -a badminton
bird and a white rubber b@ll put the ball in the

1 feathered end of the bird. This™ gave her an idea.'
’ She began to lick the ball as if the,whole assemblage
were an ige cream cone and 1mmed1ately -spoke of it as

3 L omem

et et s =

sucHh. } :
1.1 Al
. P _

<

.A manipulative play center should be accessible and inviting.

Spodekl%ays that it is advisable to place on open shelves materials such

. i _
! . . .
as puzzles, parquetry blocks, pegboards, constructive materials, science

mateﬁials, mathgmatics materials. Montessori materials and other educa-

\
. tional, stimulatng devices.19 ' ’ -
A
"Manipulation of materials is crucia}," says Jean Piagetzoz

e
; —_—

/

In order to think, children in the, concrete stage
need to have objects in front of them that are easy to
hand;e, or else be able to visualize objects that have
been handled and that are easily imagined without any

' real effort.

Teachers should select materials that make the child
become conscious of a problem and look fox the solution
: himself...It's the materials he should lzarn from. 1

‘ - Glen Nimnicht's successful approach to toys and materials is
. /
cited in\phe Early Childhood Information Unit Resourcg Manual and Program
' \
\

Descriptions:
—_— . .

Glen Nimnicht of the Far test Laboratory for Educa-
tional Research and Developrent, designed a lca;nlng
environment that responds to the needs and lnterests
of children. Activities in the Respons:ve odel are

4 undertaken for tneir own rcWards. Children are free
| to explore activities, work at their own pace, and
make discoveries under the guidance of the teaching
staff. In addition, children are informcd irmediately
of *he consequences of their actions.. For example,
toys and materials usea in the nodel have seli-

3

L correcting features so that the fcnild Wlll Xnow irune- .
‘ diately whether he is right or wixgng.
7 -
R Juya? .
' -

lew
%
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PROCEDURES !

’ i
- center%, talking to children, andwéuidingotherchildren in using toys a

Jy | :
T The program has several parts: a pre-school compo-
A nent, a primary school component, a quent/child ‘Toy
Lending Libxary, and a day care component.

E

v

Far West Laboratory for Educational Research has published a

-
: .

guide to esgablishiﬁb a toy library based on the work of Nimnicht, who
\ . ' .
says ip the foreward of The Farent/Child Toy Lendiqg7Library:
l .

-

-,
The Toy Albrary program actlvely involves- parents in

} educational activities with their own three-to-five-

year-old children. Both during and after a short eight- o
session trainihg program, each parent is able to use a i
variety of toys and'games at home to stimulate the N
growth of her oreschool child's lntellectual sxllls and

enhance hls selF—concept.

i
J

¢

The Parent/Child Toy Lending Library is an eight-week -
: course for parents of preschool children. The course
can be conducted in a variety of settings -- schoocls, s

business or industrial sites, community centers, day-
care or home-care program, churches, public libraries,
etc. . .

*  The training sessions in Nimnicht's prngram deal with learning

I

4 ] . -

to present the eight basic roys used in his library which include:

1. séund cans; 2. oolor lotto; 3. feéiy bag; 4. wooden table blocks;

5. qgggking toy; 6. bead-o-graph; 7. number puzzle; 8. flannel board.

These toy; and others can be borrowed by parents who have completed

the-cours}e.26 o 'f
f |

i

R l ‘\
Six three-hour tralnlng sesslo s Were developed\and taught by

t

the writers to eighteen Junior Seryice League volunteers. Following the
i i

i *
training sessions, the volunteers Tade weekly visits to various day care

. r x
learning devices. i

‘ Aruitoxt provided by Eic:
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Training .Program Design.

-

The sessions were organized in a performance-

'

based format, with each session containing related (a) objectives;

(b) activities; and’ (c) evaluation tasks for the learners.

- Ty

. /
_Descriptions of the training sessions are as follows:
. . .
" First . Sessibn: '%HE VALUE OF TOYS AND MATERIALS IN THE EARLY CHILDHOOD
. CURRICULUM }
Objectives: Trainees will select and evaluate toys and materials as
learning tools.
: g Trainees will purchase appropriate materials for the toy .
library.
Lo
Activities: .
1. Define and discuss the concept of a toy lending library. .
2. Review various philosophical bases, for early childhood models:
child-centered, programmed, custodial, cognitive. _
v
3. Cite criteria on toy selection.
A. What is a toy and what are the qualifications of a godd toy>
(1) a learning material which stimulates children to discover
relationships and helps a child to understand certain aspects
. of the physical werld. . :
(2) at&ractlve, 1nv1t1ng, well, constructed and durable’, safe,
. noh-toxic, challenging and fun. .
L (3) stlmulates -curiosity and imagination. .
(4) lets child discover that which it was expected he would learn.
(5) self-correcting toys (go together in one way only) allow T,
. child to proceed at his own paco
o \ s
B. Why should a soec1f1c toy be used?
(1) It should be selected on ,the basis of the developmental . I\
level of the child. ’ . b
.- 1 «
C. When should certain toys be Tfftfoduced?
(1) They should be introduced when they present some challenge )
since this gives Qotivatipn to move to the next higher ’
functional level.?’

4. Cite crltnrld on lecarning cnv1ronmnnt as stated by Far West Lakora-

tories.

(2)

without a
Activitile
remain wi
will.

~5 should be

(1) A child should be free to eyplore his toy in his own way

teacher or parent showing him how to use it.
seV{-pacing; a child should be able to
th a toy as long as he likes, and return to it at

——
lne
-

)

.




', (3) The Loy sheuld prov1de feedbagk; it should tell a child that
. he is or is not suctessful
(4) It showdd be 'so structured “that a Chlld can make a serles of .
digcovery es about himself and his world that are not left to
changce. . -

-
-

.~

5. Discuss Toy Selection Criteria developed by FarWest Laboratory.

) (See Appendix A.) \ tT

6. Review the format and philosophy of the Bank Street Model, a develop-
mental-intéfaction early childhood’ progran whlch emﬁhas1zed the rol°
of play and children's response to toys and materials in a prepared
environnent. ' (See Appendlx B.)

* \

f. Vlew the film, Primary Education ln England, and discuss the Lypes ng\
materials which are used as learnlng tools,

. 3

-

Evaluation Tasks for Trainees:, . < J
/
1.” Woxk with a partner' to answer the following- (Activities 2,%,7) : |

/

¥

A. - Describe the approach .prescribed by the Bank Street Model i

B. How do the developers regard play? . PR .

C. What is the role of the teacher? -

D. Who are the other members of the team worklng in a Bank Street’ i
-model? . -

N .
2.M.Draw a rougit skctch of a floor plan or room arrangement that 1ends
itself’to the Bank Street approach., Indicate locations of learning,

.centers, basic furnlture,,and eaulpment. (Act1v1t1es 2, 6, 7) .

3. Go to the toy dlsplay shown here today, select Zn item, and be
3

prepared to cite the follbwing: - (Activities 1, ,\Zﬁ 5) . v
N . 5 ) ~ : . >
Ky bl - . * -
¢ A, Ir dﬁich learning center might the toy be placed? b -

B. UtlllZlng the criteria which has been cited, evaluate the toy.
C. ‘What discovery could a chlld make fron this toy?

", 4. . Cooking plays a major role in an activity—oriented‘cqrriculum.

Therefore, WLth a partner, develop a simple recipe yhrch could be
used with day iare ¢heldren. UList: 1ngred1ents, 1nstructrons,
utensils, ard tg:ee skills-which the Chlld might acquire.

(Act1v1t1es 3, 6) . .o, '
5. Select members of ithe grgup to Take initial Junior %cague—sponsored .
purchases for the —C Toy Lending Library. (Activities 1, 3, 4, 5, ,
v 6,.7) \ R A .

hy ( . -
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Second Sessioﬁ: OBSERVING THE BEHAVIOR OF YOUNG CHILDREN

’ " Objectives: Trainees will gain skill in observing, talking to, and re-
_cording £he behavior of young children.
Trainees will develop Caboodles of toys appropriate for use
. in a responsive day care environment.
R )
Activities:

< v, ) -
1. WView the film, Learning, which presents an analys@s of how children
learn through assogiation. -Discuss.

2. Distribute "Hints for the Observation of Children” and review the
;7 maifi points. (See Appendix D.)

3. Distribute "What Can You Do With a Toy?" Have each trainee read the
sheet and ask if thers are any questions she would like to ask while
in the large group. (See Appendix C.)

4. Present the model set of toys packaged by Far West Laboratories and
acquaint the trainees with the purposes. .

Far West Laboratory's Eight Basic Toys

TOY ’ - ’ PURPOSE ‘.
. 1. Sound gans To teach the child to identify sounds that
. are the same or not the same.

{
2. Color Lotto To help the child learn to match a color
from an example of that color.. To help
the child learn the names of colors.

3. Feely Bag \ To help tnhe child recognize éhapes by sight.
- B} To help the child recognize shapes by feel.
4 ' f
4. Stacking Sguaares To teach the same size and jiot the same size.
7 To teach or strengthen thajiearning of same
color and not the game colick.
To teach or strengthen the/ learning of the
names red, blue, green azz vellow.

To help the child recognize a pattern in a
group of objects (color or size) and elimi-
h nate those which do not belong in the group.
,//;;,/To/help the child see patterns and extend
I I them. !

5. Wooden Table Blocks To help the child lecarn size relationships...
tallest and shortest; taller and shorter;
the same size.
To help the c¢hild lcarn the idea.of equal )
to by using ideas Le already has uscd

. (taller, shorter). ' . "

ERIC | JUULH , |




To help the child learn to match numerals
with the number qguantities that they repre— ’
sent; to teach the child to count in

6. Number Puzzle

"sequence. ,

. /
7. Color Blocks T0 teach the child to learn words thag/tell
{(Bead—-O-Graph) where things are located; to help the ' child

‘see patterns_and learn to extend tham, to

help the child learn skills and to- glve him

experience in extending a patteyn.

To help the child learn same and not the

same in regard to shape and size.

o Tq-help the child learn which colors are
the same and which are not the same.

8. Flannel Board

ive each verson a toy from the toy “Lending llbrary and through dis-
cussion develop a concept of what one might say to a child in regard
to a particular toy. .
. A
Discuss the necessity for a team of volunteers to keep the library
toys in good repair.

Explain‘that the Caboodles of toys will be assembled by volunteers
prior to the next training session.

EVALUATION TASXS FOR TRAINEES:

1.

Review with a partner the main concepts in the film, Learning. How
does society modify a child's behavior through association? (Activity 1)

&
Review "Hints for the Obserxvation of Children" and write in your re-
sponses. (Activity 2)

Fill in the form, "What Can You Do With a Toy?" Ask the leader for
help if you have questions. (Activity 3) ’
Handle the eight representative toys from Far Vest Laboratories and
identify the purpose of each. (Activity 4)

With the same partner, and using the toy yoﬁkselected earlicr, role
play. One of you will be the teacher talkind\&o a child who is play-
ing with the toy; the other will respond as the child. (Activity 5)

1f you fee. that you would like to be assigned to the tecam that keepe
the toys in good rcpair, voluntcer to do so. (Activities 6 & 7)

.
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Third Session: FIELD TRIP TO LOCAL CHILD CARE CENTERS

Objective: Trainees will be familiar with the (a) physical environment,

(b) daily routiqes, and (c) curriculum of several local day
care centers. )

Trainees will exhibit a positive, su portive atfitude toward
day care children.

Trainees will gain sklll in talking and relating to 1nd1v1dual
young chlldren.

Activities: \
1. Review previous discussion on observing children.
2. View several filmstrips from the set, Growing is Learning, which dis-

8.

cusses various learning centers and placement of materials in a child
care center or kindergarten.

Discuss what to look for on field trip to prepare trainees to observe
the children and the environments. Mention learning centeres, presence
of manipulative toys and equipment, types of toys for various age-
groups.

Present the newly assembled Caboodles of toys. Allow trainees to
handle them.  (See Appendix E.)

Acquaint trainees with (a) the check out system and (b) the—system
of cataloglng toys in the lending library: floor. toys, table toys,
audlo«v1sua1 “équipnent, puzzles, sc1ent1£1c toys and games. Drawv
attention to the color coding.

-1
Review the following classifications of children to be founo in the

centers:

(a) baby - one who is horizontal

(b) creeper - one who can move on his own in an .
inclined plane

(c) toddler - one who is vertical, up on his feet

Distribute maps showing the locations of the four centers which the
group will visit today. Descrike each:

(a) church-opecrated center

(b) home-operated center

(c) school-type cenler with thematic environment
(d) large center with structued environment

Travel to centers.

EVALUATION TASYS FOR TRALNLES:

1.

Orally describe what you would cmpect to see in a good physical day
care environment. What would various children be doing? (Activitics 2,
3, 7)
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Select a toy
the system described in today's session.
return from the fieid trip.

o

!

from the lending library and check it out according to
Check in the toy when you
(Activities 4, 5)

Put your toy in a container, and travel with the group to the vari-

ous centerT

(a)
(b)

(c)
Q)

Follow this routine: (AcL1v1L1es 1, 2, 3, 4,6, 7)
A 1]

AL the first center, obhscrve the enVironment and talk to

individual ci:ildren. '

At the second centex, attempt to contrast and compare the

environment with that of the previous center. Observe onc

child for a, period of five minutes.

At the third center take note of the theme which is bé%ng

emphasized. How does the environment reflect this theme?

At the fourth center, introduce your toy to a child and

him respond to it. “ . R

Travel back to the Community Coordinated Chi;d Care House (4-C),
check in your toy, and contribute to the discussion in whiFh

trainees will evaluate the field trip.

(Activity 5)

~..
-
LY
T
]
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Fourth Session: ATTENDING A DAY CA%E DIRECTOR'S MEETING
Objective:

Trainees will meet with day care directors to communicate
the volunteer service which the Junior League/4-C will
provide.
v

. Activities:
///’“\) 1. Announce an "ice-breaker" in which all participants wear one half of

. a puzzle—type name tag.

Junior League volunteer.
2.

Each director's tag will match that of a

concept of the 4-C Toy Lending Library and the scope of the program.
her duties.

Introduce each Junior League volunteer to the group.
Introduce the newly appointed Director of the library and explain

Explain the
3.

Have a éroup of guest .teachefs show how the autoharp can be used.
of toys.

i

Explain that eventually there will be an autoharp in each Caboodle
Sing Hap Palmer's song, "What is Your Name?"

4,

ing their centers.

Ask directors to respond when volunteers approach them about visit-
5.

Serve coffee and encourage all participants to mingle.

EVALUATION TASKS FOR TRAINEES:
I
l.

-

Find the director whose puzzle name tag matches yours.
yourself and have a conversation with her.
2.

Introduce
(Activity 1)
Sit beside your director, and as you are introduced to the group,
you in turn, are to introd&ce your director.
dircctor's name.

(Activity 2)

3. Responding to the song being played on the autoharp, sing your
(Activity 3)

4.

ERIC

A e powiaed enic

Converse with your director, asking if your team can bring a Caboodle
of toys to her day care center.
your nane.

_ If she agrees, go with her to the
sign-up board and recoxd the name of her day care center along with
(Activities 4, 5)

/
{
i
/
/

yout9
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Fifth Session: GENERATING Al EFFECTIVE SCHEDULL FOR WEEKLY YISITS TO
LOCAL DAY CARE CENTCRS

Objective: Trainees will develop an appropriate time sequence for
introducing and utilizing the toy Caboodles they transport
to local day care centers.

Activities:

1. Discuss the need for each volunteer to sclect the day of the weck on
which she will make her weekly visit. Such visits will be limited
to 2% hours per week, with the time beginning at 9:15 when she
reaches the 4-C House to pick up the Caboodles, and ending at 11:45
when she shall have reported back to the 4-C House with her evalua-

" tion form and the teaching Caboodle. (See Appendix F - Evaluation
Sheet)

2, View the film, Growing, Learning and Growing which explains how
toys might be used in learning episodes.

3. Discuss the purpose for developing an effective schedule to be
followed during each of the weekly visits. 1Include the following
topics: .

transitioning children from one activity to another;
placement of children and toys; use of filmstrip and
records with young children

4. Discuss 4-C policy with regard to use,of thé Caboodles.

(a) Volunteers will work in teams of four.

(b) Volunteers will visit a.different day care center each week.

(c) Two Caboodles will be taken to the assigned day care center
each week.

(d) One Caboodle is the training Caboodle which is returned to the
4-C House/ after every visit. It will be maintained in excellent
conditioﬁ by volunteers.

(e) The secopd Caboodle, known as the service Caboodle, will be left
at the day care center for onc week, after which the director of
the centér is responsiple for returning it to the 4-C House.

(f) Inside the lid of the training Caboodle; (a) thexre is pasted a
content éheet listing each toy, its classification, and instruc--
tions detailing the propexr order for removing and re-packing
the toys (b) there is an evaluation sheet to be completed by the
volunteer and rcturned to the 4-C House at the end of each
weekly visit,

(g) Upon arriving at the day care center, volunteers will carry in
the teaching Caboodle. This Caboodle will be taken back to the
station wagdn at the end of the session, «t whien time the volun-
teers will carry in the service Caboodlc which will be left at
the centec fbr one week. In order to avoid a mix-up between the
teaching and|scrvice Caboodles, at no tiwme should they be in the
day care cenker simultancously.

(h) Voluntcers spould complete the reguired evaluation sheet as they

H
i
I




5.

return to the car, before leaving the day care area. The
forms will then be left at the 4-C House as the Caboodle is
returned.

Cite several possible time sequences which would comprise an effec-
tive schedule for weekly visits.

EVALUATION TASKS FOR TRAINEES:

1.

Sign-up for the day on which you will visit a gék‘care center each
week.

Find thrce other persons who selected the same day and form a team.
Decide who will (a) drive her car to the center each week (station
wagon preferred), (b) carry in and out the Caboodles, (c) introduce
the group to the children (d) pack and un-pack the Caboodles (e) set
up the room. (Activities 1, 4) )

Obtain a toy from the library and role-play with a partner a learning
episode similar to those seen in the film shown today. (Activity 2)

Practice using the record player and filmstrip machine which will be ¢
in the Caboodles. Select the particular record or filmstrip your
team will use for the next few weeks. Practice any songs or stories
you will use. (Activity*3)

Vote for the time sequence which you think would ke the most effec-
tive schedule for weekly visits to the day care centers. (Activities
4, 5)




Sixth Session: DRY RUN REHEARSAL FOR WLEKLY VISITS 10 LOCAL CHILD

CARE CENTERS

Objective: Trainees will effecti&ely utilize selected toys with young

children in local day care centers.

Activities:

1.

Have a discussion period led by the instructor and the chairxman of
the volunteer group. Attempt to solve anticipated problems and
answer any questions which the volunteers might pose. .

View additional filmstrips from the set, Growing is Learning, which
discusses various learning centers one might find in a kindergarten
room. )

Place the selected schedule for weekly visits to the day care centers
on the chalkboard and review it with the volunteers. i

EVALUATION TASKS FOR TRAINEES:

1.

Ask any pertinent question which you have concerning material 1
covered in the filmstrips or the selected schedule on the chalkboard.,
(Acti¥ities 1, 2)

Assemble your team and review each person's assignments. (Activity 3)

. »
Each team get into your car, drive around the block, and then conduct
a dry run rehearsal according to the below sequence. This can be
done through role-playing, pretending children are present. (Activity
3) .

9:15 - Arrive at 4-C House. Assigned members go upstairxs to Toy
Library and check out two Caboodles. Carry Caboodles to your .
car and load them on. .

9:30 - Drive to the day care center.

]
9:45 - Arrive at thd center.
9:55 - Gather the children into a group at a designafed area. Intro-
duce the volunteers through songs, rhymes, stories. Assigned
volunteers sct up the room, placing toys on tables or rugs. o

,10:10 - Take children on @ walk around the room to see the toys, after

which each child chooses the toy that he will begin to play.

with.
Alert each child to the fact that he i -, ected to leave ecach
toy he plays with as he has found'it. 1 ¢ ndoge help in

reassembling a toy, he is to ask a volunt..r for .clp.
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10:15

10:45

11:00
11:15

11:30

o/

“

Let children begin playing with toys. Volunteers assist
children in particular areca of room to which each has been
assigned. )

-
Give children a two-minute warning to reassemble toys. Bring
children to a designated area for a filmstrip on a particular
theme or concept as a culminating activity. Assigned volun-
teers pack the training Caboodle. Explain that one of the
Caboodles will be left for one week.

Carry tlaining Caboodle to car. Bring in service Caboodle.
t

.

" Complete the evaluation forms while sitting in your car.

Return to the 4-C House to turn in the evaluation forms and ~
the training Caboodle. Discuss pertinent problems.

N,

.




Collection of data. Jn order to assess the skills of the involved fj

‘ personnel relative to their ability to talk to children while introduc- :

. ing educational toys, and their attitudes toward day care centers, the

.
Mk

L

following two instruments were administered to each volunteer at the
"beginning of the first session: A
(1) Glen Nimnicht's (G-2) Workshop Pre-Post Epiéode Instrument
(which $eals with how adults should talk to children as they are playing

N with educational toys). (See Aﬁpendix G.)

[t

* (2) Semantic pDifferential*on Attitude Toward Child Care Centers

(developea by one of the writers). (See Appendix H.) .

.

nfter completing the training sessions and gaining several weeks'

exposure to a cross-section of day care centers, the volunteers were
.
again presented with the testing instruments and asked to give honest
. v M

~ S e

. ‘ thought to their recponSes to the questior?‘s. , o | .
. ! /

- ~,
. et

Trea%ment.ég data.

(1) Nimnicht's Episode Instrument:
1

. The data were analy§ed by calculating the mode, median, arithmetic
\ ‘

) mean, and standard dewiation. The null hypothesis (below) was tested for

significance by using the F-ratio test, which is the ratio of the variarnce

s

— ’ among means to the variance within groups.

. : To test for the significance between pre and post-tests, the

follcowing hypotheses were stated:
{

. 1ull hypethesis: There is na sighificant differcnce hetween
instrument scores before traiming and after training.

Altcrnate hypothesis: There is a significant difference be-
tween instrum%gg scores before training and those after train-

‘I’ ing.
-

Aruitoxt provided by Eic: .
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\ +
Answers to the questions in the instrument were weighted with N
. numerical values (sec Appendix G) relativg to\the degrce of the mos
)

positive response —- the one which delegated responsibility to the ¢hild,
* since the premise of the writers was that children should, where possible,
: make their own discoveries. (Nimnicht did not indicate on his instrument

which responses he valued or held correct.)

\ . . -3 "
(2) Semantic Differential on Attitude:

The data were analyzed by calculating the mode, median, arithmetic
be]

mean, and standard deviation. These were then analyzed for any significant

changes between the pre and post-test values.
The analysis of these data is a comparison between the pre and
post scoring indicating apy change in the individual concepts.

Concepts were scored on a basis of 7 as the most desirable in a

. graduated scale and ) as the least desirable. .

1

Rationale. The major purpose of the practicum was to discover through an
objective means whether the training course and thé exposure to the day [ -
care centers is an effective method of introducing volunteers to the
teaching of young children through the use of educational toys and manipu-
lative games. ;

In ordcr to achieve this purpose, instruments that could be com-
pared through objective interpretation were seclected. Nimnicht;s instru-
ment, although designed for uvse with mothers of children in a low socio-

economic status, was used because of its direct application to the use of

¢
educatiornal toys, and because as far as the writers can determine, it is .

the only instrument of this type available.

‘ In addition, 1t wes cssential that the instruments be concise
\ because the Junior Scyvice League volunteers were not cager Lo be "testod".
) ek )
o - R
ERIC. .
P o e

) et




’ - o : A
RESULTS
‘ "% Nimnicht's Episode Instrument. Table 1, page 22, depicts the data obtained

from the pre%test of Nimnicht's instrument, a multiple choice questionnaire
. relating to dealing verbally with children. The vertical column headings

show a sample of the volunteers' numbers randomly assigned. Horizontal

p .

’ v

rows are the question numbers of the instrument. The sums of each volun-

'

teer's total score are tdbulated. at the bottom. ‘

Table 2, pégé 23, presents those seores obtained after the
training sessions. Tables 3, .page 24, and 4, page 25, present a tabu-
latién of the computed data. .

The tabulation of the computed data reveals that the qﬁlculgtéd
F ratio is less than the critical value of F obtained from the F distribu-
tion tables. This comparison is based on a .05 level of‘significance.

Since the calculated value of F iq less than the critical value of F,

the null hypothesis is accepted and the alternate hypothesis is rejected.

Semantic Differential on Attitude Toward Child Care Centers. Tables 5,

6, and 7, on pages 27:; 29 and 31, respectively, depict the data obtained
from the sémantic differential. The vertical column headings-are the
'sample volunteers' nuﬁbers assigned randomly. Horizontai rows are thg
concept numbers of the instrument. Tﬂe scores of each volunteer for

every concept have been tabulated with each concept's total score computed

e

at the far right. ‘able 5, page 26, shows the scores obtained when the

-

instrument was administered before the training sessions, while Table 6,
page 29, shows those scores obtained after the training sessions. Table 7,

page 31, prescnts a tabulation of the comLuted data, with concept numbers

and d¢scriptions stipulated on the left sice.

An analysis of the arithmetic meins of Lhe eighteen concepts

o : SR RTIA
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Table 3

TOTAL VARIANCE SUBDIVIDED INTO

TWO COMPONENTS

N
N,

R T TR TR TR NS T R AT T e TR T __1
AN
A

B A
I
2k

Components daf Sum of Variance
Squares )
//ll‘
/
between sets 1 2.34 . 2.34 ‘
’ within sets 24 124.42 5.18

TOTAL 25 106.76 , ;o
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shows eleven of the concepts to have only a very slight change. Five
concepts showed a negative change ranging from 6 to 15%, while two con-

cepts showed a positive change of 7% and 32%. The "quiet-noisy" concept

showed the greatest change in attitude. Refer to Table 7 for additional

percentage changes.

Twelve of the gighteen concepts showed a decrease in the
standard deviation giving the in?ication that the spread between the
scores in each of the twélve concepts tended to become closer together.
This seems to indicate that the volunteers' concepts were tending to
become more uniform or more alike. |

As the data is interpreted to repfesent the feelings of the
volunteers, it can be shown that they feel that day care centers are
somewhat more depressing, dangerous, worthless, smelly, smaller, guieter,

and more reasonable (cost-wise) than previously believed.
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RECOMMENDATIONS

Alice Taglauer. Based on the statistics of this practicum, it is recom-

mended that the following\changes be made in the next training session

where this model is used:

1.

An attitude scale should be selec£ed that is enlarged in its
dimension from the standpoint of refineme;t of coqsepts; also,
it should include more sophisticated céncepp&.

An instrument should be employed to measure the skill of
verbally dealing with children with a higher degree of sophisti-

cation.
~

The volunteers should be coded so that while no specific némes

,

are known by the experimenteﬁs, there will be matched score
sheets to see if the individuals have made changes or if there

are consistent{patterns.

»

The participants should make judgements after attending the

-

same centers, instead of varied centers. (There is a wide

LY

range of variet§ in quality and purpose in-child care centers.)
A guestionnaire should kinclude the judgement of the inte;;CtiOp
between the teachers and children relative to the skill of
positive relationships. .

Weighted scores of Nimnicht's Episode Scale should have only

one correct answer for the multiple choice items.

P~

i
———
——

N
-

-

N

.
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Lillian . Poe. First, Lhé writer would ‘recommend the following changes

‘ relative to the training and sexvices of the volunteers:

1.

-

L.

3.

4. The growth and understanding of the children should be measured.

+

ERIC- ~

Aruitoxt provided by Eic:
.

LY

N I

+

At leasc é;e additional session should be added to the series

.

to permit a more ‘leisurely pace of instruction and a longer

period of time for the volunteers- to assimilate their newly

acquired information. -Although these younyg women were ap

.

educated group, they became easily confused by some of the

curriculum of the training sessions and remarked that certa;p'
T

§

h ]

concepts were too “"theoretical® for them (although the instrec

k)

tors viewed the concepts as guite kasic).-

.

‘A different type of evaluation should be used to measure the .

LY
-

rd
volunteers' skills and ‘growth.®

cémpleting the practicum, the -

‘ters were unablé to find an

ingtrument more appropriate th. : Nimnicht's. Apphrently the
\ .

* .

toy libraries of the past have been designed for underprivileged

mothers and children, while the writers are attempting to broaden

B}

the toy libgary concept as a service available to any interested |

parties.

Measuremeht should ke made of the reception of the volunteers'

~

service by the day care directors.

being well received.

v .

’

- )

~

-

_In the short time available for
N

b,

>
I
\

Initial reserve between the

-two groups seems to have been overcome and the volunteers are

They have registered great interest in the toys and games which

are designed to teach. An instrument snould be designed to

interpret their learnings.

—
[y
.

———

LD

.
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5. The program shopyld be expanded and well publicized in the

”

‘ ~ : Central Florida area.

v

N The following recommendations are institutional, designed to evoke

change at Florida Technological University: . -

N
- .

1. The writer has submitted a prospectus on parent~education to

the Coordinator of Research Adminiéfgation of Florida "echno-

—
)

\ lsgécal University. Copies have been sent to several founda- .
A
!

. tions, inquiring as to possible funding. ; ‘

.
- »*

i
2. If interest is generated, a proposal will be set forth includ-
’ ; -

\ ihg the following components: (a) establishment of *a toy

lendinq library‘on'the Universify canpus to be developed in
. ‘ conjunction with the prppobagwcampus ch%ld care center;\(b) 5
) I ‘ six three-hour teachingﬁséssions to train student-parents in
the use of éducational toys with their young children; (c) pro-
. . ) n vision for a check-out system and a repa'ir progrxam to go keep

the toys in excellent condition,
. 3. Close cooperation should be maintainad between the 4—& Toy
"Lending Library and the pProposed Florida Téchnological Uni-
! versity Toy Lending Library so that there can be a constant
exchange of information and ideas.
4. The writer has obtained the model sét of educational toys
. packaged by Far West Laboratories so that they might be inFro-
duced into the’eérly childhood courses whkich she teaches (sce
Session 2, page 10). -
A final recommendation is that public Jibraries could be encouraged *

to establish ‘oy labraries so that they can lend educational toys in the L

:

| ' . . . :

i “. same manney as books. The writer 1s going to muke such a suggestion to a
r

|

|

\

|

. children's librarianefrom a local lib:ary. B
Q Nidtja ) I
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FOOTNOTES

o

lButler, Annie L. "The Child's Right to Quality Day Care",
Childhood Education; November 1970, p. 64.

- 2bid., p. 59.
3, . ,
Ibid., p. 60. v

Op. cit., p. 60.

+

I:" .
' * TOp. cit., p. 64.

N 6 , White House Conference on Children, 1970. U. S.
Government Printing Office, Washington, D.C. 20402, p. 358.

"1pia., p. 276.

8ScarfeT’Nf V. "Play is Education?, Childhood Education,
- November, 1962, p. 119. Based on address at 1962 ACEI Study
e ) Conference.

New Yoxk, 1950, p. 195.
10, .

‘ i Ibid., p.” 226. . :
Lo 11, .. e . e aw
Hawk ins, Bbavid. Balancing Basics: The Three Rs Revisited',
Chiléhoﬁa’ﬁaazgtion, February 1974, p. 190. ‘
“ 12;iothwell, James. "Perhaps We Were Wrong About Open Education

After All", Childhood Education, February 1974, p. 194.

, 138podek, Bernard. Teaching in the Early Years, Prentice-Hall,
Inc., Englewood Cliffs, N. J., 1972, p. 17.
AR 41154, , p. 206.
o . Y1pia.

bl

16

.~

Ibid., p. 199.

, Yipia., pp. 207 - 208.

18Skinﬂer, B. F. Science and Human Behavior, Thr Frec Press,
New York, 1953, p. 253.

| .+ spodek, p. 210. :
|
)
|

) 20puckworth, Cleanor, "Piaget Takes a Teacher's Look", Learning
‘ (October 1973), p. 22. Vol. 2, Ho. 2. (Interview)

9Enikson, Erik H. Childhood and Society, W. W. Norton & Company,
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2lIbidZ ©

22Chow, Stanlé@ H. P. and Patricia Elmore. Far Waest Laboratory
for Educational Research and Development, San Francisco, 1973, p. 90.

231134, ‘ B .

G
24Far West Laboratory for Educatiomal Research and kevelopment.

i

The Parent/Cﬁild Toy Lending Library. U. S. Govexrnment Printing Office, .
Washington, D.C., 1972, p. i.

2SIbid., Cover of book.
\ 26Ibid., PP- 6—14.k
27Zimf‘nerman, L. D. and G. Calovini. "Toys As Learning Materials
fox Preschool‘Children." Exceptional Children, vol. 37, No. 9, May 1971,
p. 644. .
28

The Parent/Child Toy Lending Library, p. 1.

29'The Parent/Child Toy Lending Library, pp. 7-14.




REFERENCES

Butler, Annie L. "The Child's Rig!t to Quality Day Care", Childhood
Education, November 1970. . »

1)
Chow, Stanley H. P. and Patricia Elmore. Far West Laboratory for
Educational Research and Development, San Francisco, 1973.

Duckworth, Eleanor. "Piaget Takes A Teacher's Look", Learning, Vol. 2,
No. 2, October 1973.
0

. Brikson, Erik H. Childhood and Society, W. W. Norton and Co., New York,

1950.

Far West Laboratory for Educational Research and Development. The Parent/
Child Toy Lending Library. U. S. Government Printing Office,
Washington, D.C., 1972. :

Hawkins, David. "Balancing Basics: The Three R's Revisited", Childhood
Education, February 1974.

Rothwell, .James. "Perhaps We Were Wrong About Open Education After All",
Childhood Education, February 1974.

Scarfe, N. V "Play is Education", Childhood Education, November 1962.
Based on address at 1962 ACEIL Study Conference.

Skinper, B. F. Science and human Behavior, The Free Press, New York,

1953.
&

Spodek, Bernard. Teaching in the Early Years, Prentice-Hall, Inc.
Englewood Cliffs, New Jersey, 1972.

+ White House Conference on Children, 1970. U. S. Government

Printing Office, Washington, D.C.

Zimmerman, L. D. and G. Calovini. "Toys As Learning Materials for Pre-
School Children", Exceptional Children, Vol. 37, No. 9, May 1971.




A - - T
; i ‘
h

. /

SOURCES FOR FILM REFERENCLS
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Primary Education IA England. Film can be obtained from: I.D.E.A.
Films, P. O. Box 446, Melbourne, Florida 32901. 1970 copyright.
(l
Learning. Fil /can be obtained from: 2iss-Davis Publishing Company,
1 Park Avenue, New/ Yorx.

Growing Is Learning. Film can be obtained from: Modern Talking
Pictures, Peach Tree Street, Atlanta, Georgia. -

Growing, Learning and Growing. Film can be obtained from: Modern
Talking Picture Service, Suite 4, 200 "L" Street, N.W., Washington, D.C.
20036. )
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Appendix €

WHAT CAY YOU DO WITH A%RY?
. N
i

Description of toy . \ -

S % ;
’.. Nama of toy \ : . -

What do YOU feel the child can "learn” when he plays with
this-toy? . ' , : o

This is the first step in defining an objective. (A toy
may bs used for many objectives) . , '

Define your objective ,

What a:ré the possible ways of introdufing your toy to the
child? Liste - ' - L

. Will you speak to the child? Vhat will you say?
Relate what yon might say. :

Do you believe it 1s bestter to tell a child How the toy is
to be played with, or do ycu obsarve_ what the child does,

or do you have other approaches?

ne would learn? (This knowledge on your part is your
. evaluation of the mini~lesson)

Were you successful, or must you use a different tack?

l

How will you kncw when & child has learned what you hoped
|

|

t

|

|

|

|

. Do you fesl you "hit"” the educational match?

Q ' “350
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| * Appendix. D
{ Behavior is influenced by the environment. '

observing

Look carefully at the roown/playground where you are :
g it .-

‘ the child. Draw a little sketch of the general plan makin
as detailed as yom fagl will assist you.. ]

i

.

To observe means to be perceptive.

Yrite down at least five things you see the child play with during
on your sketch, the area

your observation time, If possible, show C
of the roca where the-child is playing. Use X's for girls, and

o's for boys.

Close ydur eyes for about two aminutes. What sounds do you hear -

nost often?

' v

Behavior involves movement,
+the body.

List the spscific movements of various parts of

Arxs

Legs

Trunk °

Head

Eyea

Hands

Fingers ;
Feet . :
Toss ( \-

Children like to vpractice".

What "activities™ do you see
than once?

“the children/child perform more

Specific behaviorial skills can be correlated with the level

. of maturation.
what behaviors ars typic

al for each age group (1,2,3, k5 yea

RIC e ) vEE

r olds)
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.

At

10.

11.

12.

13.
14,

15.

16.
17.
18.
19.

20.

. A kaleidoscope

ww—vm-~—w“—~*—w__~v_w—~j_~w_——~—~
v \\Jc) ) .
Appendjx E

CABOODLES OF TOYS ] s

present each Caboodle usually contains the fol lowing toys:

. 700 Set - 50 plastic jungle animals “. -

Sewing Basket - Child Guidance Cbmﬁany

Pre-School Lego Set - Child Guidance COmpany' -
Kitty in the Kegs - Child Guidance fémpany + N
Jumbo Wooden Beads - Playskool Comparny
Learning Tower - Child Guidance Company - . .

Telescoping Tower - Child Guidance Company S

. Parquetry Blocks - Playskool Company o ’ ) .

Shapes Dominoes - Creative Playchings ‘
Shapes Sorting Box - Creative Playthings & .
Match Mates - Creative Playthings v o ;, ' ;
Mosaic - Creative Playthings ‘
L-\ay Blocks - Creative Piaythings L
Number Sorter - Creative Playthings i . O
Sewing Boards - Creative Playthings ‘ . .

Face Matching - Creati;e Playthings”

Play Tiles - Pla}skool Company

Color Cubes - Playskool Company

-
Peg Board with Pegs - Milton Bradley Company

"H S 2 )
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Appendix F

—

EVALUATION SHEET - -

Name 7 ) Team =
Center __ - ' Date.
/ ,_z - '

PLEASE ANSWER THE FOLLOYING QUESTIONS BEFORE RETURNING TO LC HOUSS:

; \
~ .
” N

How did you feel about the mo}niﬁg? ’

wonderful good  satisfactory__ frustrated terriﬁie' s

e

Hos did the children respond?’

, -
cooperative self-disciplined chaotic

' interested bored frustrated
Was cne particular toy cutstandingly successful? Yes - HNo -
- If so, which one? )
Yas one particular toy a real failure{ Yes No
N \ -

5

. \
If so, which one?
. * \

—e

What was the response- of the staff? ¢ \/A‘ ¢
. . ~ ot o
» - N ) ‘
rleased )° ‘cooperative ~afrard
. [ « ! )

other . B

()

12s there an outstanding event of the morning? Yes o

if so, describe . k!

Did you feel there were discipline problems? Yes ' Mo

In what way? . ' !
’ |

¥hich filwstrip did you use?

Response of cxildrems excellent . gocd confused

{
° bored

rs
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SEMANTIC DIFFERENTIAL ON ATTITUDE TOWARD CHILD CARE CENTERS :
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