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{ INTRODUCTION L

, *3
It is with considerable frustration that early chxldhood educa-
a tors approacH their responsibilities today. The task'of providing
quality setvice to children and their families has been complicated
by the failure to deliver promised outcomes In the early sixties the
enthusiasm- of the social reform movement touched early educatxon
with the promise of long denied pre-eminence in education through .
the provision of crucial services to children when they need them most,
The idea of’critical periods fordedrning was borrowed from physiology .
and animal psychology (Scott, 1962 ); various correlational studies of ;
intellectual development suggested that 50% of the variance in adult scores .
is accounted for 'by scores at age four.(Bloom, 1964); and most impor-
tant, politicians began to talk about a '"head start" for dxsadvantaged
children that would make them '""equal in achievement and ability’' by
the time they reached kucdergarten Clearly, early education was a
1965, when natxonal Head Start was launched, .
. ‘the public as well as, *he educator was in a state of excitement with the
m perceived.potential of early ed’ucatxon . . . and nqthing was being done
w to prepare for thé disaster of failéd expectations. As early as fall 1965, '
reports began to drift into the literature of Preschool Lost. The final
culminating blow was the study of Head Start gradwates in the elementary
; schools, the Qhio State- Westin'gflouse Report (Cicarelli, 1969). While
w based only on the limited analysis of adademic data of.a short term na-
c ture, the study effectively eliminated public confidence in Head Start as
a program to ''cure’ the 4. While Head Start has grown and prospered
since then, it has been as a broadly based service program and not as a

megical model ''cure' venture in compensatory education.
?
) \
’

m ,, What next? While Head Start ''helps, ' where can those of us
truly interestad in making a difference through the provision of quality
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servides turn to find an effective process? Intuitively those involved 3
, in early i}\gpatmn know that-families and children dan greatly benefit

_from servikces How can these services be rendered"\How do we
avoid the pitfalls of thq‘_,arly,Head Start program with its eluswe pro-

‘misés and programs based on the def1c1t°hypothesxs in which the ‘pro-

fessional corrects the inability of the part1c1pant to measure up to .
estabhshed often- arbxtrary, standards? -, . .
. A .
For those familiar with the pendulum sweeps infeducatioh, it
comes as no great surprise that there is a can®{date waiting in the wings
to assume the plage we hoped for Head Start. The candidate is Parent

Involvement. _
. a

This paper wil] present a position of yyha% is needed in early educa- .. )
tion and then look specifically at a position regarding ’paroent invgkvement.
A particular orientation that offers some promise of avoiding thg deliver-
ance of the def1c1t hypothesis will be préesented. Finally, the pyeschool
programs of the ngh/Scope Foundation will be surveyed and some impli-
cations for preschool educators will be drawnp.*
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PARENT'NVOLVEMENT

Parent, 1nvolvement in education has had a hxghly varied hisjory
over the years. During the great social movement of the sixties; parent
involvement generally meant the’ part1;1pat10h by parents in the advisory
and decision-making couneils of operating programs such as Head Start,
Title I Compensatory Education projects, etc. Yet the fundamental issue -
is the parent as a key educator of the child and few programis included '
parents on thaf level. The most w1de1y circulated appeal on this issue -
is Bronfrenbrenner’s (1974) position paper prepared for the Office of
Child Development. While the paper presents a specific view of the re-
search.in the field, at times seemingly accepting without question findings
that need much clarifieation, nevertheless, the general position and recom-
mendations are fundamental for the new thrust for parent involvement in
the total educational development of the child. A broader review of the
research has been developed by Goodson-and Hess (in press) in a state-
ment that gives an extended look at specific pro;ects and provides the
most recent follow-up data of major studies.

- v L 3
: The tragedy of the early educativn field is that some educators
have already "flipped" and adopted parent involvement as the only valid
programming position. In accep‘ting such a position, the field is once
. .
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again placed in the position of "all the eggs’in one-basket, ' rather than

recogmzmg that there are” many forces makmg. each style of program-
mmg effective. . . N . g
. N ) . o . i h
Before looking bneﬂy at the home teaching programs of the
. I-hgh/Scope Foundation, the development ‘of the basic ph1losophy of
these programs-is discussed.- . .

\ . e oo
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** THE PROCESS OF HOME~fEACHING : ,
\ ~ . N - .

The home teaching philosophy of the High/Scope Foundation
evolved over the past 13'years of wark in' the homes. At the early stages
of the work, thre home visits were percewed as 4 service to the mbther
to help her see'her child learning and enjoying "education." The mother
could be involved as much as she wished, but the staff-emphasized the
service element. After the second year of work, a. mqre educational
focus was introduced with emphasis on the mbther s partxc;patxon as the
prmc:.pal teacher of her child. Whilg the actual content of the home teach-

’ mg did notishift tg any grea® extent, the 1nterre1at10nsh1p of the teacher-
mother-child became more dynamic. The results,,were immediate,
More homé’ visits were completed, the duration of the visits increased,

' and teachers expressed greater satisfaction with the process‘of home
teac‘hmg In retrospect, the dilemma in home teaching can be seen as
q search for an alternative to the deficit assumptxon in compensatory edu-
catlon The position can be stated in this manner.

. Most earlytchildhood education prograrqs make*implicit assump-
tions about parenfal involvement that both®infliience and reflect their
"attitude toward parents as child-rearers. These assumptions may or
may pot be consciously recognized by the people responsible for program
operations. The range of assumptions about parents can be summa.nzed
by the follpwing sta.tements
. , - s
o Parents need the benefit of expert knowledge and special )
" training to raise their children effectively. In order to learn these
essential skills, they must be involved and trained in education ﬁ'rograms
derived from laboratory and field research,

ks

e Parents know what they need as parents. They can run effec-
tive programs and find the needed resources to accomplish their goals. .

e Parents and educators can be resg_prces‘for each other, work-
ing as equals in determining‘.,trhe goals and practices of effective child-rearing.
' <
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oo (1) Programs with the view that parents need the beheﬁt of A
expert knowledge and-special tra1n1ng té raise their- children effec-- . .

tively" assume.that parents must be tra1ned and jnvyolved in educat1on
programs in order to learn the 'essential skills 1.{ parenting. "Many,
¢ if not most programs have emb‘i‘aced thls perspective. :For example,

a

.\Rhemgold {1974) states: . . ¥ L .

. v b -
. We must "set out at once the spec1f1cat.10ns for a new profession; _° '
/ . L ». I shalt name jt Scientists of Rearing. They shall be scientists, ' .
) who dgvote themsgelves to acquiring and testing knowledge on
.the rearmg of children, and to discovering how successful
different practices are in dchieving the behaviors that index
the values society will’now espouse, and how successful in
¢ " > eliminating destructive, self-defeating and mean behaviors. -
» - These scientisfs will also teach those who will tedch the parents/
‘ . and all those who care for children... Next, parents must be .
‘ ‘ taught how to reaT the1r children. .. Par.ents to-be must be.
certified as to their competence, and a practlcal exan’unatmn

is better than a paper one. (pp. 45 46) . ’ .

L Programs with this perspective knowmgly or unknowmgly .

. " assign parents.a passive gole in the educational program. Implicit -,

' in this orientation is thae\§arents are the receivers of predetermi‘ned
information transmitted by educators or professional staff. Moreover, -
it represent‘s a philosophical position, the deficit hypothesis, *that is * »

\\ currently unacceptable to many members of ethnic minority groups'and!
others who.would prefer to emphas1ze the values®of diversity,
(2) Seme programs assume that parents know what the'y neéed .
as parents -- that they can run effective programs and find the needed -,
0 . Tesources to accomplish this goal. Cooperative day care centers in
the United States and neighborhood playschool groups in England are
v the most typical examples of programs in which parents (most freguently
mothers) are almost totally responsible for the program operations,
Educators or professional staff may serve as resources for the parent®,
but their involvement is generally only at the request of the parents.
/
y (3) In some pro.grams,‘ parents and educators are qonsidered
‘. resources for each other, working as equals in determining the goals
"and practices of effective child-rearing, . Expert knowledge may be :
.utilized to help educators be responsive to and supportive of the indivi-
dual needs of parents and children. The objective is not td retrain parents
but to facilitate self-determined behavior. This is the position in the
projects of the High/Scope Fo.unda’ﬁ:ion. .

“ 5 - ) ~ -4- .
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Thls posxtxon assames that parents have the capacity to ade--
quately rear their own children; but need suppo‘rt to overcome speci-
fic problems that are tommon to fimilies in all sectors of society )
..but ofteh more pressing among- those with extremely limited pesou*l'c/e/s.
“The child- rea.nng rqle of parents is considered primary,. and the task
of persons (educatdrs) working with the: fam:ly is to' provide assmtance\
and opporgumtles for parRnts to achiéve self-determined goals. 'Home
teaching progfams’ of this natute provide parerts with opportunities, *
to clarify the goals and aspirations ‘which they hold for theixr children
and to develop an Open, problem-solving approach to child-fearing:
At the same§1me, the r1ghts abilities~qnd 1nd1v1dua11~y of parents are"’
acknowledged and resgected The educational process which typifies
this assumption abgout parents is interactive between the parent(s) and
the educatox, The educator.does not assume the doniinant role in the
"educatidnal process; nor are the parents ‘the only active agents in thé -
program. Each part1c1pant acts as resource for the other, and a balance
is struck bejtween the collective and individual sournces’ of information
',an,d*acuwty. The role 1s difficult for the educator, because any tendency
to subtly dominate the relat1onsh‘ip must be strictly avoided if the pre-
gram is to*be—successful (Lamb1e, Bond, Wexkart 1974, p. 18- 20)

N , ‘ . . . _ R '_:' ] \
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%ME TEACHING PROGRAMS OF THE HIGH/SCOPE FOUNDATION
¥ » .

The staff of the Foundation bedame involved in home teaching in
1962 witb the original Ypsilanti-Perry Preschool Project. Since that
time three-additiondl research projects have been operated which were
or, entirely’based on hdme teaching. 'Il‘hié section reviews each of
these projects briefly. - '

4

:x'psilanti-Perry Preschool Project

P [y

The Yps1lant1 -Perry Preschool Project was among the earl1es$
of the wave of cognitively. oriented preschool'programs for econormcally
disadvantaged children which appeared in the early sixties. From 1962
through 1967, 123 academically "highrisk’ preschopl-age children parti-
cipated in the project, _compnsmg five successive cohorts of children who .
entered the project one year apart. Approximately equal numbers of .
children in each cohort belonged to independent experimental and control
groups. Experimental group children attended preschool and recgived
weekly home’ teaching visits when they were three and four years old; the
children in the control group experfenced no intervention other than annual
testing. Both'groups entered the sarme public schools at age five, and no

-
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»Currently, children from the Perry Preséhool sample are in
seventh through eleventh grades. Unlike many longitudinal sfudies, h\--
\éample attrition has been’ shght »of 123 children in the total sample,
only one child could not be located during the recent data collection.
With support from the Spencer Foundation and Carnegie Corporation "
it- has been pOSSlble to continue basic data collection and.to'perform
basic analyses on longitudinal data collected on all children through
_ fourth grade. -Results from this phase of the longitudinal study.are
" presented in a report which is in the final stages of preparation,
. -~ P . . s
F1nd1ngs clearly indicate that even in fourth grade (f1ve yéars
after educational intervention termmated) there were stat1st1cally _
significant and educationally important diffierences between children |
who attended preschool and those who did .not. Particularly striking
was the finding that children who attended preschool were significantly
less dikely to be retamed in grade or placed in special educationwpro-
grams than-their peers in the comjrol group. Specifically, "of the’90, -
"who remain in Ypsilanti, 13% of.the experimental group children are
An special education compared to 34% of the control group. Such evi-
dence ds in sharp contrast “to the widespread opinipn that preschool
educativn has no lokg-term developmental consequences for economi™-
cally d1sadvantaged or culturally different children, .

3

The Ypsilanti Home Teachilxg Project

The Ypsilanti Home Teaching Project (Weikart and Lambie,’ i

1968) was conducted as a pilot study to explorg home teaching as a ¢
means of providing preschool services during the spring of 1966, )
Building o1y the experience of the home teaching compo*lent of the Perry
Project, the mother was introduced as the-niajor partner in the educa-
tion. of her voung child. Tke program included 35 children and their
mothers in the experimental group and 29 in the ;¢ontrol group. “Weekly
home visits were provided, for four months. The basic questions under

fivestigation were 1) to determine the acceptability of home teaching,

nly as an alternative to both home teaching and preccf\onl classes attend-
ance to the mothers, and 2) to discover the impgct of home teaching only
on the intellectual development of a samplmg of four~ ~year- olds with limit-
ed economic opportunities, )
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The outcomes of the prOJect clearly 1nd1cated that mothers
would accept horme- teachmg, indeed, they were enthusxastm!about Tl
it with 91% of all home visits compl&ed as planned Cogn1t1ve test .
data collected on pro;-eét children found that the program had its
greatest effect on those youngsters who were judged most in need

- of assﬁstance with the experimental children significantly outperform-

ing the control children on general intellectual ab1hty as a result of

project par ticipation. . . .
‘ L

-

\ N _ “r ~
Ypsilanti-Ca’i'neg' ie Infant Education Project

f.

The Ypsilant1 Carneg1e fnfant Education Project (1968 .70) O .
was one of the first hogne-based ‘/prevenkme early education-programs
for econommally dlsadv&ntaged infants. (Lambie, Bond We1kart 1974)
Infants entered the project at threer seven or eleven mo'}ths of age and
were randomly assigned to oné of three treatments (expenmental c
trast, control), creatmg an age-by- treatx%ent factorial desxgn. A to 1
of 65 families partunpated The experimegntal treatment consjsted of
weekly home visits with mothers and infants by trained educators oser
a 16-month period and intensive observation and testing. The contrast
treatment consisted of weekly home ¥isits by untrained ‘women from the *
community and the same testing schedule as in the experimental group.
Families, in the control group received only the same testmg as families
in the other groups. .’ g )

-
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/

. The findings of the proJect indicate that the experimental group .
mothers provided the most supportive verbal interactions with their
children, that the children of the experimental group consistently, /
though not always mgmﬁcantly, scored h1gher on measures of intellec-
tual ability, and that they displayed better language development than

.the other ‘groups. A surprising outcome of the study was the finding

that control group ch11dren attame. Bmet scores (while lower than the
experimental group) that were slightly higher than the population mean
(110} at three years of age (31-39 months) during follow-up testing, This
finding contradicts past experience with children from similarly economi-

't:ally disadvantaged homes in Ypsilanti., It seems possible that the inten-

sive testing, mterv1ewng, and observation which control group families
,rei:ewed represented an educational treatment of sorts, -

T
.

Ypsilanti Preschool Curriculum Demonstration Project:

-
-

’ The Ypsilanti Curriculum Demonstration Project was designed
to address the question of whether some preschool curricula might be
* - Ve
-7-
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i)hbeneﬁaal than others for economlcally d1s'advantaged ch11dren.
,well developed preschoql curricula were contrasted (Weikart,
19697,71971): the Cognitive Curriculum developed during the Ypsxlanh-
Perry Preschool Project from a largely Piagetian theory base; the :
Language Curriculum which was a highly structured language-focused -
program developed by Bereiter and Engelmann; and a Unit- Based Cur-
riculum modeled after trad1t10na1 nurSery school programs organized

around "units" ofact1v1ty. - ‘ \ T
s .

--From 1967 through 1969, 94 economically disadvantaged
children from Ypsilantj, Michigan, participated in the project, each
having been randomly a E%ﬁgned to one of+three edutational treatments. -

Two cohorts of children’(N=43) completed two\iull years of preschook
in one. of three programs with weekly home teaching 'visits conducted
in the same cur,nfulum style as the preschool classroom by teachers

designed to invel¥e mothers more directly in.the education of their
children. Anothér 36 ch11dren completed two years of preschool ‘&th-
out home teachmg. \J . .

-

Longitudinal fmdmgs throygh second grade on ch11dren who ha‘
both presschool and home teachjnsf indicated that all three programs had;
very similar and wery positive effects during the preschool ﬁ'eriod in
spite of dramatic differences in program philosophies and operations. -
Clildren in all three programﬁ evidehced large gains on standardized

‘ tests during preschool, A report currently in progress cldsely examines
data obtained during kmdergarten, first, and second gradeg-in order td
determine whether any important currxculum-related diffefénces emedged
once experimental treatment ceased and children entered school.

' g' ‘/‘,

*  In many respegts, thg,pro_]ects described are proba.bly the most
extensive and among the most carefully controlled early education pro-
jects performed in the last decade. All of the proy.cts, except the short-
term Ypsilanti Horne Teaching project, are in longitudinal follow-up
status permitting both statements about short‘term outcomes as well as
statements regarding long-term impact. All of the projects provided
délivery of home teaching to participating families. While focus on the" -
mother as\ the legitimaté person to establish goals for her child was pre-
sent in thg imitial work in 1962, it was not clearly articulated or fully |
impleinented until the Home Te{ching Project in 1966. Since that time,
all work in the Womes has followed that philosophic orientation and ethical
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quality of operation, types of measures utilized to assess formative

committment., In addition to home teaching, the Ypsilailti Perry

Preschool Project and the Ypsilanti Curriculum Demonstration
Project provided half day preschool classroom sessions as well to
all participating children. =
\While the analysis of these project data are underway at this
hme. several observations pertain to the discussion of effectiveness \ -
of preschool education and home teaching. First, home teaching
ahd preschool classroom education seem to be a powerful conibina-

" ton of mothods to affect the growth and development of young children  °
- from economic disadvantaged homes over the long term. Whether \
. preschool classroom experience alone or home teaching alone would be

as effective is not answered by these data, However, it seems impor-
tant to'suggest that any particular single solution to the problems of
adequate education for young children is an over simplification. The
particular method of service is more a matter of adapting a number

of 6ptions to the needs of a particular group of families than the selec-
tidon of one method that "works better'':than any other. Issues of

and summative results, and the gradual construction of true alterna-

tive systems of education for child deyelopment are more important

than any one particular organizational|scheme. . True service to child-
ren and their families will only result{when the professionals responaxble
for sych service recognize their role and responsibilities.

Specifically, it is not a questi¥ *of parent involvement education
vs. no parent involvement. The problems of quality education stretch
beyond such limits, ‘Issues that need dxscussan include at least these
four: - /
N ' oo
4
* 1, .Staff Model. More ungortant than the particular form of
any program is the manner in which the staff operate that program to
deliver the services or curriculum,. A staff model includes the manner
and amount of suﬁervision staff receive, the style of administration of
the program, the manner in which inservice training is provided, and,
in general, the; procedures ?mployed by the program to function.

‘ 2. Oubcome variables, When does a program deliver "assis-
fance' to a group of parti&pﬁn,ts? Z‘radxtxonally. in educatiynal services,
certain academic skills are measured by such tests as the Metropolitan
Achievement Test or the Wide Range Achievement Test, certain cogni-
tive abilities are assessed by.the Stanford-Binet Intelligence test, and so

.-9- )
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forth. Yet, there is deep reserve about these instruments, and,
indeed, there is substantial question about the validity of programs
preparing students to achieve in"schools as they are currently operat-
ed. It is impossible to evaluate program effects by measuresthat
are considered to be invalid, - \

A\l

3.. Continuity of service. Many programs today #re offered
as temporary efforts to/a/sszst an individual reach a limited goal. It
is known that neither preschool classroom exp:‘lence or.parent in-
volvement or almost any other service "cure" "innoculate' the

.child from future difficylty or insure future success. Our basic pro-
blem is to alter the traditional segmentation of services, of schooling,
of parent involvement; to change the pattern of traditional schoolingy '
and to introduce innovation in early stimulation and development. Then
we need to insure innovation throughout the achool. linking the various -
aspects of specﬁ\'ic programs together, .

4, Implication of deficit ﬁy-pothesw. There is a need to face
the implicatxons for programrmng’ @nd research when the orientation
toward the deficit hypothesis in designing servicestand education is
eliminated. Broad band curricyla serving a wide range of children

,aimu.ltaneously and acceptance of multiple outcomes on multiple criterfa .

reflect this new orientation. ¢ - , e

A

Any solution adopted by educators or policy makers that does
. not at least include the aggressive consideration of the above points
rhust recognize the short-term nature'of the solution because there is
no one right way to accomplish anything and even simple sclutions need - -
massivg assistance to be effective. Such assistance is even more im-
portant as the program is targeted on'long-range efforts.

-
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