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; ; HONORS IN NORTH CENTRAL L GEh kTN r s o
. 3 t::(..VON&w( L,,s:(
‘ ~ \ Ne¥ ONae NSY Y _Te T
o~ ASSOCIATION €OMMUNITY COLLEGES N
o~ -John Franklin White, Ph.D, A
~J Chairman, Division of Liberal Arts N ‘ TN d
—1 William Rainey Harper Collége " . :
-
= During the winter of 1974-75 William Rainey Harper College
|

undertook/ a study of community colleges accredited by'the North

ssociation in order to examine current "honors" activaity,
'

ydentify current institutional concerns for .the high-

;) ’ ‘

achlevgment or superior student. ’

Central

and to

uestiornaires were sent to 225 institutighs and 78% qﬁ~theSe
ro.,
} 4
insti/tutions responded. The survey considered. the basic ncerns

of Honors programming for the .superior studentv namely oyganization,

ogrratlons, staffing, student selection, tlnanc1al suppgrt, and

eraluation. Results of the survey reveal about 10% of LCA affi1liated
community colleges (25 institutions) have operationak ~defined

Lol ’\ »
orograms for honors, and that nearIy 50% of the instifutions ’ '

ort or another /°

responding (82 institutions) have provisioﬁs of one

\' . . *
for meeting the learning needs of sﬁperlo; students.
N (

-

TYPE OF INSTITUTION

The survey indicates that honors programs occyr most frequerntly
»

in community colleges which 1i1dentify thémselves as| "rural". "Urbah" .

!

1nst¢tutions,'or city-centered collegez,‘also ind¥cate programs
ts

v

have be€en devéﬂqped for superior stud% "Suburban" colleges /

indicate little actual formal programming, but ar quick\to point’ /

; '
out that bpportunpities exist for gifted studentd. The reasons for {

Iy

these differences among the various éypes of comijunity colleges ,' \
»

are open to speculation. Rural schools have t%p cally and
(/;radltlonally faced a liberal arts charge, and fJel 1t necessary

to provide, however small, opportunities for the |few superior

r
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students on campus. Such folleges are often geographically
¢
isolated, and the lack of nearby public or private institutions

often necessita%gs this role. 1In the case of suburban colleges,
the small. amount of programmibg may stem from a Qariety of factors,

\

but two possibilities emerge:\

(1) +Suburban communi@y.colleges are relatjvely new on the

.

national scene, and by nepéssify must continue to carry the strong

developmental or remedial charge provided at inception. This

~

e ‘ r
emphasis has resulted in a clouding of the rationale which can be

made for serving the needs of superior stJﬁents.
. v

. (2) Satisfactory socio-economic conditions of suburban

—

students, combine with the high availability of adjacent senior

-

institutions to allow many academically superior students to spend

&
less time at community colleges an& to decrease the necessity for

formal Erogramming in junior insgﬁtdtions.
One positive factor emerges/fron the data on suburpan and

uxb institutions, however, and that is that institutions which
have periended a large increase in enrollments in the p3st
. several years have also experienced a demand from sgudeQQi and
. 4 . !
teachers for programs to serve the "other end" of the educational

2

spectrum,

As might be expected, community college hanors options appear

more frequently at "commuter" rather than "residential" institutions. /

t

This is not surprising since American community colleges are more
typically of the commuter type. There are obvious operational

ramlflcatlonsfln the planning of hénors activities which arc
! ’ »

» ) 4
"residence-oraiented." ~ !
» ' .

‘ -
Institytions involved in honors typigally observe a semester
o 4

o rather t?7A a quarteg calehdar system;w\The reason appears to be
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that more traditional institutions retain the semester sghedule,
and as discussed, it is the traditional type of junior college

that has maintained honors options over the years.

. / ‘
-

ADMINISTRATION ’

-

.The study reveals the administration of honors programs 1s

"

usually found in the academiF affairs rather than the student

woy '

affairs sector of the cqmmunity colleggl Although there are a few
administrators identified as "director of honors," most heads of
honors activities are academic deans. Several institutions report
that givision cha;rmen and/or appropr;ate instruct\ggal faculty
provide necessary léadershib. What appears significant in any

consideration'of»honops program administration is that most colleges

exhibit a.wealth of diversified high achievement opportunities, and

-,9\

. rarely are these all placed under the guidance or direction of one
per§on.‘ The result is a problem iﬁ administrative control in any
except the most basic honors options. At the same time, however,
most honprs dirgctors gtrongly encourage the development @€ options
throughou; (i.e. in all sectors of their colleges) even though 1t
may mean that opportﬁnities may ultimately only be listed on a
brochure, and that tﬂe director may not have actual admlniﬁtrative
control. 'The few exdeptions to the "academic affairs" location of

* honors programs .1n community colleges include assignnfents in student
personnel servi¢es and counseling centers. This no doubt owes to
.the téstiné and counseling activities th;t often accompany honors
programming. In the samé way, "student affairs" also gets the nod
when honors promotion or publicity 1s seen 1n the context of other
traditional student activitiesf from drama qgtroups to athletics and-

pom-pon girls.

»
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The titles of establlshed*programs reveal both the traditional
. as well as the more 1innovative vietw of honors options. One thingr

‘ sure is that no t1tlé,is ever detalled enough ta suggest the usual

set of opportunities provided. Designations appearing 1n community
8 colleges provide some insight into variety and direction:

Academic Excellence; Advanceg Placement; Dean's Scholars Programs;

Honors English; Reading; Discovery and Challenge; Independent Study;

Honors Seminar.

PARTICIPANTS

. Institutions involved in honors programming report an overall

enrollment mean or average s(ﬁdent age of 26 years. The average
age of students involved in honors options in these schools was

slightly less-than 24 years. These findings should be significant

. to senidr institutions and those with well-developed honors options.
As senior and receiving institutions, they often welcome the

transfer student to upper division honors programs. With honors

. L 4
opporturtities for an older group of students, community colleges

demonstrate still another difference between themselves and

L

_seni1or institutions. Projected community-college directions ?pid
' -/

the exciting prospect of new honors programs serving new oX v
AN
3 -
heretofore unidentified learning audiences. Little has been under-

taken or written about the honors or high achievement learning
needs- of sgﬁvor citizens, rgturnlng women students, adult and
continu1ng-educa£ion learners, but the promise is clear. Whatever
"honors" directions are devgloped for theése and other audiences,

- they will probably resemble the more traditional programs for transfer

studentg as well as those often newer programs .for cafeer or

vocational~technical students.
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INSTRUCTION

Institutions reporting honors activity reveal a yearly dVerage

< | .
of four honors class sections (specific class sections held for

v

students admitted on a selective basis), with a range among insti-

tutions of one to seven per term, wﬁether on a guarter or semester
basis. Overall, however, provisions for independent study also play

: . [
an i1mportant role in increasing the number of available honors

'Y

algernatives. Many institutions which do not report formai class
or section arrangements, dQ feport "independent study" as an honors
option, and this system is more frequently listed than any other
type of approach. Other alternatives listed in order of greatest
frequency include the following:

Conferences and Tutorials; Honers Colloguia; Invited Speakérs;

Starred or Designated Courses; Intern/Extern'Programs.

FACULTY WORK LOAD

Problems in computing faculty work loads in honors situations

centered on the number of students supervised and the amount of time

»

utilized with each student. Problems in student evaluation were

also evident, as well as in equating honors teaching assighments with

- -~

>~ Y
regular teaching loads. Most institutions do not differentiate

4
*

. - . f i
[} - *
between regular {%d honors teaching assignments because most

instructors assume honors tasks on a voluntary basis. There 1s
1)
' * . °

little evidence of community cgllege Hnstructors being given

"released time" or reduced teaching loads for working with honors

.

students\ - . -

TRANSFER AND CAREER PROGRAMS

N S~
Honors programming exists more for transfer gtudents rather
{ i
than career or "terminal program” students. In this i1nstance,

I
honors programs 1n senior 1nstitutions scem to be models for
! .
14 ! i
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community. college honors options and this probably owes to the
fact that programs have traditionally existed in a transfer context.
One may only speculate on the great potential for honbrs development
in the career or terminal program areas because little has been
written about program oppbrtunities tn this area. The clear
realization that has beén brought homg to many community college
~ teachers and officials in recent yeafs 1s that high-achievement
students also opt for career studies, and Ehat these students also
may elect to continue their formal education at seniog institutions

even after a career or supposedly "terminal program" is completed.

REGISTRATION

.

Honors enrollments in community colléges are generally tallied
by instructional departments, and those institutions with programs

report a yearly mean enrollment of 45. As few as 10 and as many as
300 students have Qarticipateq in the yearly programs g? colleges

reporting in the survey.

FINANCIAL SUPPORT -~

Y

The survey reveals that fiscal responsibility for honors pro-

grams 1s more often included in deparfmental budgets than in a
centralized all-college budget area. But even when includqd‘ln
department;T'budgets, honors program support is gquite minimal 1n
fegular budgeted costs to the i1nstitution. Barely is more than
$1,000 expended for 1nstrugtiona1 pnogrémhlnq igﬁ§1ed "honors" or

any similar attributive. This relatively low amount should not be

[y

.ﬁiderstood to be a lack of commitment to superior students. Perhaps
a specific, "named" context it is,” and this may also explaln, o

1n part, why institutions are quick to say that honors programs,

as such, do not exist for their students. The survey reveals thdt
»

public community colleges are more involved with honors programming
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than privately-supported 1nstitutioﬁs, and this fact 1s algo ynder—
scored by a cost factor.
EVALUATION .

Some system of evaluation or appraisal exists 1n most institu-
tions where formal programs are in operation. Advisory committees
of faculty and students are often instrumental 1in providing for
change with respect ﬁ&dcurricula, and this has sometimes {esulted
in revisions of ‘the administratiwve patterﬁ of honors developmen£
1n commurilty colleges. ’

SUMMARY -
In all the findings of the survey it séems clear that although

‘

honors programs do not predéminate in N&th Central Association

"Community Colleges, they cértainly show rqm'se, and are increasing

< in number. Once again, the efforts to maintain and extend compre-

hensive educational activities provide a sound rationale for honors
students, certainly as much of a Trationale as for those programs
X :

designed to meet the needs of remedial education students at the
~

other end of the broad community college spectrum.

14

e : .




