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Report of the Conference Proceedings

s ' l
L ' ., The first Conference on Compensa

~

. = . »
on April 30 ard May 31, l973. In th Preface to the OFcasional Paper .

3 N

" T A 9What is not included is an ac ount of vour hope that this )
g “~ Conference might become an annfial .gathering for the sharing
»- of promising techniques and m terials, for, a forum in which

~7we could bounce ideas off of ¢ne -another for good criticism o
i and_ advice..." -
//

. o { ) )
s The intent of"the third confere

AT '

/ \

_pthefs. While no SPEleiC panaceas evolved for;&orking on remedfe\\

'skills with students in comm ity~colle§es none were, supoosed to. How= .

formulated wh1ch 1s more an'each of.us couvﬁ have hoped for.: ; ‘H

. ; ] L.‘
R . ( "The format of the Conﬁerence was structur d on an informal plane.

'

At the butset, to focus qn the major-topics £ interesds two resourde

7

peraons made presentations. Dr Joan Roloff of Chaﬁfey Community College

[
-

\ .
Compensatory Education in Community Collegeé gText reproduced herein.)

- ’

~
« 1.' .
" From her first-hand knowledge of setting and making available indiv- .

G T in California discussed/The Place of the Le rningACenter in Remedial/

[}
hi

‘I s L4
P idualized learning pr cedures and,techniqu s, Dr. Rolo%f typifigd the

\ . : . . I. * ) ' h
\
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new wave of remedial instruction, personalization of {teaching.~

.

The

concept df incorporation of both the classroom setting with individual-

o

ized instruction in the learning center, utilizing the,discipline 1n-'

. -

structor, as well.as the specialist, widens the impact of qducational
c

-3

€ 1
lald avay&able to the student. e o

£

i4

Dr. Henry Fea, Professor of Educational Psychology at the University

of Washington, presented for d1scus\mod a report and analysis of the

¥
affective component in the study mechanism.

A

-

It is his feeling that ex-

ploration of this avenue of approach is best suited. for the encourage-

X ’
£ N

(Text

ment of the remedial student to improve educational motivation.

reproduced herein.) ‘

L

[N

-

.

.

~

The maJority of the Conference was designated to-group discussion, '

}bOth informal "floating

1nterest groupsvand designated topie groaps.f

The four designated t0p1cs for group, discussron were

. -

2) Mathematics/Science;

Each group met separately and discussed topics related to their partiou— -

“

"
.

1) Reading;.~

vy

3) English and 4) Developmental Centers..

¢

lar discipline and interest.

.
1

s

»

‘The Reading group'focused_mainly on two thémes:

»
'
/
<

how " to di?agnose "

.',',

o

"level of ;eading attainment; and“once"determining that level, 'development.

of the best techniques and -reading materials for improvement.

A

cyssé%n leader,'Karen Strom Spring of s

"\

The dis-

)

eattle Central Community College
" 2N

‘brought forth considerable material on both issues, some of which are in-

.
[ 3

- 5

o




PREFACE ~ ¥ , i C J
. A ) L . . . ‘ .

‘ "f “ corporated as appendices. to, the text of her contributed paper printell” - B

herein. Largely, the group agreed that it is essential to develop (on

b . i

A *» an ad hoc - sepdrate level - separate’ instftution basis, if needrbe)
!5 ’ LA <
1 .
. reading materials particularly geaned to spec1fic content areas -in

k¥

. ' order for‘reading~to have any relevance to caneef(briented studegtsﬁ I
b n . x . . .
The English discussion group, lead by Barbara Mq‘gridge of Edmonds
3 o e .
Community College, centered thelir exchange/?n the barying wayy ;psti;u:)

tiongs. admlnister their remedial ﬁhglish curriculum, It appears there_is
- v

< ' ‘1ittle uniformity in both-structure and instruction amongacommunity col- .
. R Loy o / L
het v . B R . . «
. - . leges, with differences in horizontal versus vertital sequences, as well
/ ’ 4 + ! 1 = :3
A H / - Ct . o

\

as‘develoymental center staff versus regular Englifh faculty giving th%q‘

." ' instrucfion. While no agreement was feached .as tp which ways are bet-

’ ¢ '

- - ' N
. ~“."¢ - * 4

tery new possibilities and ideas wererhrought:fortn.

N v . = v -
~ . . . 3 g .
. e : : J S

/

& .

1 ) // Teaching helpers, like student, tutors and paraprofessionals, in con-

junction with individualized instructiOn through the means oigprogrammed '

. .’ ’
If ;/ texts and developmental tenter instrumentalities was. the topic of the
.. / <

. ///f Math/Science discussion group. Ruth Hendricks of Highline Community
. ‘OD ~ A ]

» . f ’
College, the disc

04’ " . 5f~ d .‘”_,‘ - v
ion leader, noted the maJor pmeblem for math instruc-

i h 4

//( . tion (&s we/ as all remedial instruction) is lack of fynds,- not only
e

. [ ; )
/ for staff but for deVe10pment of modules ;or instruction. The utiliza-

/ Ce .

/ ] . "
’ . tionfof assistance students as tutors, possibly on a work—study basis, is

l

-
’.-'w

"one means of c;chtmn/lenting the financial ’problem. It was felt, addition-
i . . ) ’ -
111 . LR

) - o

SRV »
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3 . .
.

"+ ally, that interdisciolinary cooperation would greatly ﬁacilitate‘in—

“ » ¥ v

t
struction in this area, with each other discipline providing content

3 L3 M ) - . - !
tion of math particularly meaningful tqigsch student in ¢he remediation
. .

. I

p’rog’ramo , .

Do Developmental Centers create the feeling of isolation? The en-

'
[

ﬁire phidlosophy of such centers is to provide individualized personal

instruction for the Community College student operating at a remedial
. ', " .
.'level, yet the Development Center discussion group, led by Bobbie Bopp
v

of Whatcom Communlty College,’

” [N

1hto the program.

, - ’(

xion se351ons, full class se551ons, and, of course, group coum‘eling

N
| y N
\ N \\
v
. L]
.
“ 3
4
~ -
*
l‘ '
‘~t.t 'fm #
. TE t
"?;;1 T -
" v
N Y
. oo !
. o " o
N, B
F N
ey N
, .
. A\
o ?
L] ’§v
13 S
n. ’
N .
AT,
+
L]
b [}
- - .
. o

d A

a full t1me baSLSEwas very strongly felt.

felt that group pnteraction must be built

ThlS may be atcomplished through small group instruc—s

Furthermore, interaction with

"

I

problems especially geared to their area as a means of making the instruc-

-

“sessionST__Tﬁe_ﬁeéa“to wo%k counseling into the developmental cenfETr?ﬁT‘““‘*——‘—

* the disc1p11ne 1ns$ructors, and not Just the developmental center special—

e r}

ists, is essentlal‘for the overall progress of the student

o It is obviousiylimpossible to relate the multitude of ideas and top-.
. ' CHN . e + .

- N

- - O
» ’ - [}

ics exchanged anozﬁiscussed'during the two—day course of the Conrerence,

o

What is important is that so many topics were disoﬁssed, both on 'individu-

© .al and group levels. There are very few mediunfs yhith facilitate col~

Jeague interaction, and our object yas wholly to provide such.

alone, we feel we were successful., - ' )
A.l »’ ®

} ]

For this
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We thank the contributors aﬁd partic{pants: for their dedicatién to
the field made the entire Conference a haven for learning
i # -

future bipartisan exchange of maéérlals wg,éydeveloped and the Center

central control" f\r~Qverall dlssemination.

Contacts for

offered dtself as

Our work

“is not complete but 6§T§ beglnning in that area. If you,have materlals

o ?" '

of value ‘to al¥# or comments, and 1deas for bettering the future Conferx

-

ences, plegse send them to: . .
' RESEARQg'AQSOCIATE . S
. |* Center for the Development of .. . " /
- . Communlty College Educatiomy K

M217 Miller Hall DQ-12
University of Washington ’
Seattle, Washington 9819

] A
.

> R I\ -
i Steven G. Olswang N
. Conference Coordinator
. )' . : "
) 7’ %, ‘\‘R
, N
. 74 ¢ \

L.
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THE PLACE OF A LEARNING CENTER‘IN REMEPIAL/COMéENSATORY EDUCATION

“ .-

) #
AV e\ - IN A COMMUNITY COLLEGE, -

.

ane

. |

N - - ’ . ’ \ ) = '
< TN * Joan G. Roloff, Ph.D. * . ~ . )
. Coordinator .of thée Learning Center ° ©

\ ) . Clraffey College 'ix
‘ .., . Alta Doma, California

VAR 3
) : i ¢ ~ . N ‘ : . /, ¢ . \
Since I was last here at this confere?ce, a/good deal hds changed
‘ N { . ' |
\§;ffessionally. Instead of being ih,cha ge of a development

. y
program

- for me

o

. , Q '
hich involves regular, structured classés, I am n:;/}p«qparge of
ize

d. Previ-

-

a new Lea}ning Centgr, where the work is entirely i#ji:igy
. i t ‘\

ously, I.shared with you gome of'my«baéic philosophy concerning remedial/

N S -
compegfftory education; today I would Iike to share with you some of the

. ! <. . . : L
specific ways.I think a Learning Center tan contribute to’ compensatory ,

education in a very positive fashion, by\using‘the evolving new Learning

A 3 . >

Center I am gradually creating as an egample. Some of the problems I - )
"l : ' g ’ . ~

. .

have faced, the solutions ﬁ haveyfognd, and the systems my staff and I
have worked out to cope with tﬁs realities of our situation pay bé of
/ R . —
use to_you in your own professional environments. I intend these remarks Y

~ -

as provocative, not definitive. The real value of conferences ‘sucll as -

‘this one, it seems %o me, is in the sharing of experiences and\ideas among

all of us; and I hope that at the conclusion of this breseﬁtafion we can
s e ' - ' . )
: o L. . 5 . )

discuss together. the various wa:y's in whicl}: we are approaching and solving

L. ——

. B X I
our problems on indiyidual campuses, .
.:.. - I
M N

When I began work at‘Chaffey College last Augusé 1 .as the first .’

.
. . L
-

[4

—

.

( . ‘ j )




. . A . i“_ . 0 -, ’ ‘ ?.' -
t . - - .C N " r C ; ‘. . . . - R
o] N ; ’ ' ‘ ) .
,o_' - THE PLACE .OF A LEARNING CENTER IN REMEDIAL/ R -
S s COMPENSATORY EDUCATION IN A COMMUNITY COLLEGE .
' Joan,G Rgloff \ b .

~ -

~ % R . , ¢

.
..

.

Coordinator of the.Learning Center, I walked into a’situation in which

«
-

.

" . .,. .
there was a great deal of commitment to the,concept of a Leatning Center

. .

. . \ s, on the part of the administration,: which or course, was a great.advan—
,° 7 . - ) I

tage, and fhe usual div1sion of oplnlon on the part of the faculty there

. "t
Y N .

were thoge who recognized the need for such a service to studentS'in‘an. )
\ . ) < 4

) open—door college, particularly in an environment in which a high;; and

’

\ o ‘hlghen percentage of our students’ are older people who have been out of

Q“----.-... . .. B

. school for a considerable period of time‘ and there were the usual group

who always feel that any special sérv1ce for students is a waste of money
1 (
" N

tter spent on increasmﬁg the academic offerings in parti-
b

I also walked 1nto a partlcularly nice phys1cal situation,

that would be

cular divisiohs.

3

-
;o i -

Qﬁ“ﬁn demonstrated to me that the collt e really did have a commitment to
the estab lishmen t o

an adequate Learn ng Center: they had built me a

new buildlng, which was almost cpmpleté when I began the Joﬁ it's o =
small--just one room, about 35 X: 30, p1us two smalllsh offices. Natural-

(AN
- 4

ly, we have already outgrown our space in two-thirds of a school yeat; - 4

-

but it is nice to have a place of our own, which is fresh and clean and A

o new, and the principle of the school's proyiding a speéial place A
PR ] Toa i K ) L ' . S ‘ y .
"k was what ‘seemed especially sigpificant,to me. I was also given o

v . ~ .
’ . Xt

'quarter for planning my operation and dering equipment and materials;

N m&,

(X
R

\, before officially, openlng to students-dbut that turned out to ke a Joke. ‘ s

',I‘ ‘ A M
/SN : . as soon\as school started the students began finding us, and during Fall

. - -
v \ ety . - [
\ L3

S T U
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o " THE PLACE OF A LEARNING CENTER IN REMEDIAL/ ’ - o
+ COMPENSATORY EDUCATION IN A COMMUNITY 'COLLEGE — . BT

. Joan G. Roloff _ T

. ' Quartér, in spite of the fact that we weren't officially open at all,

my secretary and I, who w§§e then the total staff, put in 331 student
. § - -
contadk hours, plus 52 hours of reading text matsrial ontowtape°for»

v

students who could notJhaﬁdle the medium of print\ahequately because of .
te ' 'L - o . !
.visual difficulties. - oS .

< I'ran into my first _problem, naturally,(the first day I was. on the

‘ job. When-T inquired about budget for the 1974-75 school year it turn-’

' ed out that I had been asngned a budget which included the. salary for

\ L Y

a secretary, and some money for equipment, materials, and supplies,'but
. o) .

. o : -
. ~ no money for other staff. Somehowy no one had thought about that. .

. - Since obviously a real Learning Center, based on the principle of indiv-
e ¥ )
’ ' » O

: «
idualized and personalized instruction, cannot operate without the staff
\\ . to work With,students, I began wor%,with\that mind-bpggling pyoblem star- ¢
v ) . * .

) \\ T ing me in the face, And'this brings me to\{he first principle I think .
N AN v B . ! - . . &

‘it is important to stréss in the operation of\a Learning Center T any

\ ‘ ~

\‘ s other system of remedial education in budget\requests, money for ade- _ 0&
g B . ‘ quate staffing seem§ to m;/to be the highest priority item, far more ‘
s . important than any amouné £br eduipment “and materials. 0nly through 7 N
' \\\\\\\\k\ . the direct one-to-one relationship with students, I believe, can any ‘1 =
.-" . 'j‘ k‘\really !&gnificant change in 1earn1ng patterns take place; the human *
: A ’,» ’; element xemains all-important in- the"’ learning Situation._~ ' .._ ’
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:,\ COMPENSATORY EDUCATION IN A COMMUNITY COLLEGE

Joan G. Roloff

§ »

S ~ / .S : A

' _ . As the Fall Quarter went on, I found myself doing three maJor things

@ . \ ) . N ’ [

J/ THE PL&QE OF A LEARNING CENTER IN REMEDIAL/ - . t
|

\

. . " in addltlon to working wlth the students who‘sought us out: searching
N A1

¢

. for additional sources of funds with which to hire staff, deciding on

equipment and materlals to purchase in order to haveoadequate programs,

M “

available for students who wanted extended help in developing their basic

- - skllls, and working on a daEa collection system with thé Offlce for Edu—

: ’ \ A
- o . cational Development and Research% who at Chaffey is a man who is very

much committed to the idea of a Learning Center, and who has been of

.tremendous help to me in a11\phases of developing the Center. The second

[ ) *
"g major principle I want to stress in this presentation is the importance
) . o .o . - Y Jor et _i' . ’
e : of an adequate data co&leEtion system, to use as a base for making™pro-
o ’ N : 4
L]

' L Jections for future needs .in terms of staff equipment materials, hours:

.
\ <
) . -

; of” operatlon,‘etc.; and also as a base for. continulng evaluation 6f the

+ ki ~ s .t -

. " o Center. Included in the folder I have given you are ‘examples of the kindg

o : of data,collectlon we are d01ng: an In1t1al~Entry Form which we fill outw

, in an interview“with 'each student when he first domes into the Center,”
and two IBM cards,'one which is é"lled*out with information'from the,

. o

. . ~ Initial Entry Form and one whlch ,5 filled out each tlme the student

\ r . e .

.‘\ \ [} \ -~ ,\ !
. RV comes into the\Center. %th %he'data collected'through the use of these

items, most of the questlons lis#ed on page 8 of the overview ook at the
' v 5 AR “ ‘\ ’
Learning Center which is also in your’ folder can be answered, providlng

. . , e

| A us with’ 1mportant information for plann1ng and evaluation._ o e

-
-
-
*
«
. <
N . 5
. e o 5
Y U I
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- Deciding on equipment and: materials is always_ an "iffy" matter,

N . L .
‘ -
. - 4

because it is difficult to predict. what students will like and want to
. - ‘ *

r

work on, and.‘\their«enjoyin_g what .they are,‘working Mith, or at least y

feeling that it is worthwhile for them, seems to me to be.,a cruéial as-

. . “ . -,

pect of their progress ip educational skills de'velopmellt. "The largest )

- oo ’ i, . < -
number o0& items I purchased,4¥e materials for. reading imprpvement, with
t s AFxY
¢ Engliswmechanics, spelling, and vocabulary second, in’ addition we 7
Q K .
have materials on phoniés, arithmetic, \composition, and study skills.

a4

I have found that materials on study skills seem to be ‘the most dif- . |

?1c1}t to find outside of simple worksheets or basic’ bo‘oks, those of

s' \(

you who are 1nterested in authorship nght look into dé\'leloping a study" N

: skilIs program in some medium other than print, for students who can~
. . oS
not or do not relate well to, prmt as a medium for learning I hdve,

1~

also fonnd, as I expectéd, that what students like to work on is not< |

g
3
necessarily what 1 would have thought they d have liked at all--one of

¢

our most popular programs is the serl.es of mini—-courses on English

mechanics put out by Educulture, and this‘is a program that I consider ‘o J-“

, o« -~ . . , . .
exceptionally ’dull. The third major principle I would like to stress

.,here is that the 1mportant thing about equipment and materials is to

\
v “ h L\t

{ have as wide a variety as p0551ble available both in terms of content

v
I

and in terms of: )types of media., This makes allowance for different

learning stiyles and different preferences of students, and also allows
« J o ) ~ .' . . .

)
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L3 ° .

p . instractors to try a variety_of approaches to help a studentsrémedy

. \
.

Lt o .‘ ) e . ‘ ) ,
a learning disability orlskills deficiencyT/ . ' " ¢

. 5,‘ . Searching for additional funds turned out to be one, of'my really.
q ot Ainteresting quests this yéar, pecause 1 learned so much abdut various

S, ‘; ‘sources of funds through my pérsistende. By far the most important -
. . . " %

saurce of funding for. remedial-compensatory education in California,

and perhaps thera is a similar System in your aregs, turned out to be

« <7 the California State Plan for~ Vocational Educatio;. I CalifOrnia,.L" |
15% of vocational education funds are earmarked-for diSadvantaged stu-
dents, with supportive services, including remedial education'and tutor-

» e,

»

. " ial segvices specifically delineated as a part of thé required alloca— .

- ’

tion of funds. It was through our Dean of Vocational Education that I '

H .

was, able to-get temporary funds for this year to hire two., half-time

" (’ P

Instructional Assistants and a,half—time certificated.reading special-
. . _'(' i e . % N . . .
= ) istn I was able to get enough money to hire two'additional full-time ,
. . . P . A 3
"Instructidnal Aides for a temporary six-week period, during our busiest

o

* time Winter Quarter, through additional vocational education funds ear—

—N
‘ ' marked for supportive services-to, the physically hanaicapped bécause
. ©we supplied instructional assistance, including tutoring, typing, tap— . R
’ ing, and transcribing, to physically handicapped students for a total . N -i
. ; . - of 152 hours Fall Quarter‘and 311.5 hours Winter Quarter. The.coordina—

.
. .
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- 1]

tor of Sérvices for Phy51cally Limited Students and T are presently

- working on a system whereby he can contribute ‘a certain amount of money

. . . ® f ’ < t e ¢
o regularly to the budget for .the Learning Center, on the basis of pro-
. -
L) ~ -
" ? Jedted.use of our services by the students enrolled in his Jrogram, and

-~ - ¢ * - b

' . » We are attémpting to set up a regular taying service for students who .
,"' .3 "gg" cah;ot read their textBooks b%canse of® phy51cal Iimitatlons through ‘ )

.‘:i. - ‘¢ E\ngney from Vocational ReHabilﬁtation. I was also able to get one lump-

ne ;"i“ A * of one-time money from the Flndbéor Innovation admlnistered by ‘the Vice- .

“ -
. -
. i

&
Pre51dent for Instruction, with which to purchase some carrels, tables

<) ’ and éhal;s, and-some basic eguipment which my own budget did not allow
1 ] 3
for., The pr}nciple I am trying ' to stress here is that you need not be

BRI L] LIE . - -

. limitedlby district funds, if you "scrounge" hard enough I think that

- )

>
-

usually you can get additional funqg w1th which to operate a program of

) compen_satory education--through the Feéera]: Government; through the
P L. . - . 2 - » N , - N - -
state government; through Special funds available on campus; and through

.

a source 1 had not thought of until’ I’heard a speaker on proposal writ-

. ing at a reading conference I attended recently: he suggeéted that we \\

N . should check out local sources--philanthropic and service organizations * t

" . -

that might be interested in supparting innovative educatignal programs.

& [l *
v : o . . ! 4

L The types of services provided through a Learning Center or its

) equivalent should, in my opinion, be broader than just thé services which

. .
» . . N 7
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-under the term "remedial-compensatory education." As you.will not-

r

ce in my statem@pt of ' philosophy about my Learring Center, I think it

-

1s important that a Learning Center avoid being»labelled the ° dummy room"

-

of the co lege, I have made a real effort, and will continue %o do so,
© ?

to ‘involve other instructors in thefprocess of using the Learning Center
‘:"

to develop and store enﬁicément units of various kinds for theiy regular

classes. So far de haye een, I-think,,reasonably successful:. two:of Y

-

the econ instructors are -sending their students to é%e Learning Center

’
-

weekly to~listen to taped lessons, work through pr1nted study modules,
* . /

-

, and take short quizzes on the material‘ and we are storing study-prac-

tice materials fof two differenf nursing programs. A psychology enrich--

’
.« .

ment corner is being planned, and one econ. professor has one class; of
released time for the Spring Quarter to develop a new series of modules

for a different econ course. .

‘e . » L™

Let me just run through the types of services we have been providing
so-far, for the purpose of stressing the principle that a service such
as a Learning Center should pProvide:as wide a variety of t&pes of ser-

vices 'gs is possible. Our base service, of course, is to help studernts

. A &
,improve their basic educational skills: reading, language’ mechanics,

vocaljilary dévelopment, writing,'study skills, and computational s-ki‘lls.~
But beyond this, we gre also providing the opportuaity for instructors

£
1
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HEN .
. to store enrichment units--the econ, vnursing, and psyc ology programs I

—om S0
.

. ’ mentioned we have provided spec1al services for physically Handicapped
students which were not available elsewhere onp campus; we provide s'hort-‘.
) ) : ‘
., . i . vy, .,
> ’ ' term tutoring/ and editing services for studemts for specific course as-

signments; we have begun’ an ESL program, which is small right now but

whieh we want to expand as rapidly as possible; and/ we have begun to in-

» . .. . 0
volve dther instructors in the preparation of mate ials to be used by

their own students for course enrichment. On p.age 7 of the handout on

;L \ my Learning'Center that I have given you, you wil fin@ some other pos-
. L] -
sible futuré objectives. )

"Learning Center .in remedial-compenéatory‘ educati n--or, in this .case,

1 ‘

- \ any s’ystem of such education whi,a‘b may sﬁe operative in your particular
f ’school‘ the admimstrative 'structute of Such a program. _The’ principle i

T ’ ‘o}

% ' I should like;to st;:e$s here lS that whenever you possibly can, fight
? " to keep or to get suc’h a progra\n autonomous--that is, not attached to a

. o {
particular instructional departmont or division, in terms of budget and

}lhom you report to. This makes a tremendous differencg}’l am convineed

r,
» L4

|

'in terms of political and psychological ramificaf:ions among the faculty
L3

and administratienm, and therefore in how well we‘ can ult:Lmately strve

'the students. If you ean re;frt dipectly to the/Dean of Instruction or

L4

v/ - . .
A / .
-
3 1] 9 - ‘
. ¢ P
« _ .
4"
r L) ’ P
o - -

.
P v U
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(LI .‘ ' . ‘
tunity tp expand. your real services to all students and all facplty. 'Y .

N N

N
v ) . C o );

-

, etc., into onenadministrative unit, creating what\is commonly

.~ A -
~ -

a total Learning Resources Cenéeg; and that seems to me to befan

acck ytable organizafional structure. Whét is dangerous is to be attach-

‘e

f real COQ§ideration if it is.tied_iqto the budget’ of one d;yision. ) ’

- - »
' .

. ) "L 2 " T
As I wﬁ?k with the establishment. of this new Learning Center at
’ Cha{fey College, I am more and more convinced that this concept, of a
totally‘individuaiized student-help program, is a healthy and workable
! : . . . . ' . ]

one for .the students weﬁére_now igrving in community colleges. Flexi-, X

(3

biiity is the key factof here: the more flexible a program we have, the

better we' can sérve each stﬁdén‘ as an indi:vidual,hm?an being.

Obviously, students sense a need £GF such a service: my staff and
. . . )
I, during Winter, Quarter, our first quarter of official operatiof, put

. o 10 : B




‘was W1th very little advertising, bégapse of’my 1imitations of spaCe

" equivalent, the principles that I have béeh discussiné'apply, i,think, ,

providing students who neéd it with supportive educational’ serv1cés and
"make a. real effort to‘be sure the community college\maintains an open

v ” . . ’

. o Y ’ *

- \. - N ’ v
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in 2, 198 5 direct student contact hours, not counting the hours of tap~

"door, not a revolving one. ) ' -
1
k
3
|
|

«

ing and transcribing we did--an average of 183 hours per week “MAnd this

-~

N

and staff--Just posters, flyers at registration, and one newspaper art-

4 .
. P »

l

icle. But whether or not you have on your campus a Learning Center or

S

to all Temedial-compensatory education. Most important are a humanistic
r
stance and an emphasis on a personal, one-to-one relationship with each -

student, rather than a machineﬁbriented system; provision for a variety .

- ‘.
i

of equipment and materials, a thorough data collection system a constant

: o

search for addjtional funds; providing a,variety of types of servites,

and maintaining or trying to get as much administrative autonomy as
. ’ ’ . / . -~y ]

possible. By keeping these principles in mind, we can make progress in ° -

»
R [

' 1

o
i

i

‘.

)

’ -
. »




* ed and discussed. Hints and suggestions have emerged on reading skiils,
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THE AFFECELVE COMPONENT OF STUDY .
AY . 'y .

Henry R. Fea, Ph.D. o .

‘
’ -~

3 : .o, - .
Traditionally, the cognitive componént of study has been research-

¢ . ’ s [N . L
. . . -

s B H

note taking,,outline, underlining, and library procedures (Wagner, 1965;
1 ~

.
-

* Riter, 1971; Fisher and Harris, 1974) However, there,has been no con-

. census of opinion as to the merits of these (Hoon, 1974)

.

LY

While research on the affectiveﬁ;omponent of study is sparse, it

\v

* does yielgjéeager ev;ﬂence that the affective'component may bé more. . »
3 L. . - o - T . )
SStent than_the cognitive,-and cen;ginlxknorthy of expioration (Burnjf
.S ' o o, : : , .
] ‘ﬁg"ett;,1973; Anderson, 1975). Therefore, '12t'us examite affective elé-
el - 7 X N R

y
.

N - menﬁs of stody which.@eve_shown.promise through use, -
W,y LT A . ¢ - - >
" 1. “THE UNEINISHEﬁ‘TAék - Traditionally, a study has been taught’
s . . At J nes b
. to‘homplete assignments. It has been stressed that given'time'and the A

-
1
o~“".

. necessary stamlna, leav1ng ‘a task 1ncomplete is unreasdgable and pos-
- L $ . t

-

sibly unethical. There is evidence, however, that tasks which are left .

» »~

~ for later completion may result in more efficient learningnand longer Loy
= . <

-~

memory (Martin & Davidson, 1964) Becauge this is 2 Eabit (and is re-
~ * S A
C

placing anpther habit), it*%ill take time and ener®y to initiate.’ But

.p"‘"

VoS

- 'the project is no more difficult than remembering ‘ieave thi:bap off T
- - } v
o ' the tube of toothpaste. Suppose a student is assigned a chapter to
- _\ .
, read. His usual procedure is to hope that thetﬁhstructor will have .

b

forgotten the assignment by the next class meeting, and therefore do *

..

'.‘,, . . :“ . o 12 ' <\\\\\//)‘ N :
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2

. /\I . '
S, nothing, But assuming he accepts the assifgnment, he will read ‘the

. chapter from thg beginning to'endz close %re bodk and say to himself,

.

e -t
<

"Well, that's that--I've finished the chajter." The studerit's mind

echoes the words and says'That's that. Npw I can forget it.n  And
13 . ” 1 .
— it

ges. If the'student follows that "Unfinished Task" technique ‘he
/ b .

will read the chapter with the exception of| the last section. Then he ~

+

, closes the book. Hé says to himself, "I'mus\ remember'to:read that

, ‘ . last section ofithe chapter. And his mind e hoes, "I must remember,

v
I must remember. Note that the. time spent 1n
A both intances. ' If the student's learning is~impro d ‘and memory en-
b . P
-~
hanced by follow1ng the second procedure, it will be to his advantage.

L4 .
.

Remember, it is a habit, and like any other habit wiil take time tof

& acquire. ‘e ] . . B ‘
3 .

° -

___‘w_..'(..% ‘ - o . )

h - o '2. BUSv WORK' - "Busy Work" is considered to be that collection of,
activities through which a student puts hi??elf’ which take consider-
3
able time and some effort, and which the,student labels "study," but

- e

which are not study Every indivxdual has the ability to oonv1nce him-

self «that he is study1ng, when all he is doing *is busy.work An eXCel-

’ l N r',‘

lent examp le is the good high school student’, ’ (The poor high soh %l

student does not read anythﬁng.) The good Jhigh school student prooeeds *

b

cac " as follows: He reads the text that was assigned and he underlines as

Mrasamars acp pm—s
PO

) he reads. If asked why he is underlining, he will state that hé is
o . - e ) ‘&-~ iy . e . -

o e & i ‘-

N r
.
\ ’
, .
.
-
14
]
-
~
Fes
)
o
L
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. v
N . .

) ' ‘ . . ’ -

. . . ’,
[ -

-

Ty . underlining'the inportant parts of the text so; that he will remember -
. . o~ .
them. That is not true, He is underlining parts so that he can for-

. .
. . . -~ K

. ¢ . . .
get that which is not underlined. "It is not a technique for learning;

,it is a teohnique for forgetting. o . .

: ' The student feels satisfaction when he has completed'underlining\dﬂ ’
. . . . 7 e
parts of a chaoter. put the satisfaction does not come from knowing

that which is ﬁnderlined—-it comes from the khowledge that he need 'do

, ' //? nothing about that whi&h is .not underlined HiswneXt step (the next
. ‘ .
time he ' studies") is to make notes on the. uhderlined material This
5. time he audibly expresses the teehnique he'is using. When he has fin-

. - -

*

- ished writing his notes on the underlined material, he slides the text
, away saying, "Now I can ‘forget, thé text. _ And his mind obliges. Just

.G/‘-

. before an examination on the chapter he wr1tes notes on the notes he

. . B . v .

, made. His aim is to condense his notes into one page, When this is

’

done, he confronts.the one page of condensed material and the hard
. 2 *

truth dawns on him, "I must s&ydy this page the night before the examina-

tion." This is true. . All the rest has been "Busy Work," a going

. through the motions with the optimistic feeling that he is studying,

bdt with the reservation that he will "really learn" the night before

the exa@ination. He goes to the examination with a study background of

e ERARE N \

oné page the previous evening. Heaven help him if the instructor éets
. questzons on the material that was read" or the matgrial that was "un-

.
- ' - s * ‘e - ®
5. .

s

¥y * Feak e
- s 3
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e 23 derlined." =

a®

/
1 /7

- . /
. . v
' . ' /

Recall ‘of telephone numbers provmﬁesJa simple example of the way
the mind operates under circumstancegvs}milar to that described above.
>  When® you are supplied«with a- telephone number you say, "Just a minute. :

. LI d like to write it down so ‘1 w111 remember it." And that isn't true,f

\ . - . L3
. . .

is it? You write it down so that you won't have to remember it =~ ..

N . “ ’: P1f a student changes this, Busy Work habit, he wi(l.be amazed at

- -

. his ability to ,remember. He begins with the resolution. "I'm gojng to

.

S < read this section of the text, then close the book;.and'attempt to re-

<

. ) call the important ideas and facts that I read--and everything that I

. e cannot recall I will reread." The studerit finds himself reading to.
; ) [ - ’ . A
remembérQecause the penalty-is rereading. Remember, ‘it s a habit,

and will take'time to acquire.. . o '

-

P}
[y

3. REMEMBERING AND FORGETTfNG - Those factors involved in memory

\are psy.c hologically deep. First, it is necessary to recognize that

there ‘are two processes--that forgetting is Just as much of an active :
!/’ L] A

process as’ remembering. If human beings could not forget anything their

.

Situation would be just as difficult to live with as if they could not

- e
&

. remember anything. , ) .

N » vy .

. Suppose a speaker said, "Say, let me tell you..." and the listener

. R ’ remembered eveyty word the speaker had’ ever used, hig inflection and why

\
- . . ¢ \

A . . -

»
r.
.
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. : he had said it. Suppose an individual remembered everything that he had

} ever eaten——the good and the bad--whether he felt well or 111 life would
. . A . ) \ :

. . be so horrlble that many would commit suicide. e

. i ”
.
IR . , . . . pd
.

S\ Forgetting is just as valuable as remembering, Human beings must.
v ! ‘

learn to control the two. Consider two.hypotheticdl situations, one in .

>
A}

"which forgetting is needed and the other rememberlng is needed. Suppose

3

’ the first s1tuation is a quarrel which you had w1fh a friend thls morning

--your very best friend--and it" was one of those bitter, bitter quarrels,

.
- Py ~

in which you said things that you knoy you shouldn't have 'said and in

-
§

which he said things that you're quite sure he may have been hoarding

. .
- \ oY .,(\ ’

for mang\years‘and that you can never forgive. The arrel is over and |

. ~
. 3 -
you walk away and you say to yourself, "I must forget this, or we .can
[N K/. . ' "
never be friends again. I must forget." And with your whole heart you
W~ . N . ,
\

hope ‘that you will [forget it. . - ’ \37

< Consider the'chond situation. , This morning‘you went to a lecture

A

and the instructor said to you, "This material is vital to you in ;oug

,’ ’
profession and also will be on the final examination. So you said to

yourself, "I must remember ﬁhis. It's absolutely vital that I do."

N

-

ol . LY
There are the two sjtuations--one in which with your whole heart
you hope you will forge{, and the other with your whb;e mind you hope
' . ’ ) . . . A
- . you, wiii remember. Ho do you proceed? 1In the first situation you have

" just said to yoursel ,."I must forget this,“or we can never be frlends
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again." With your'next.breath you'say, How did this start? What start—
. . . i AN ’:

ed this quarrel? 'Oh, yes,...and then what did I sdy?™ Andjygu find your- -

.
)

self sonewhere where you cahxgit undisturbed, where it's verywqulet, where
oe ; N G ,
. there's nothing exclting around you and you can concentrate on your.thoughts. -
[ . e o, ¢ . t .
—“. A good place, of course, is to go to a lecture, because you've learned long *
%’ e, - - ‘
K ago that you can, concentrate on your. own problems in lectures. -So you do;

‘ . L] e,

. ' and.you ne highly emotlonally 1nvolved. You say, "How could he have s&id ', .

’ ~

that7 I remember dlstinctly. These were his very words...sgd then I said, _'

\ -
this, angd he said, that, and thep I said, that..." At one o'clock in the .

_ . . ' ‘ e .
morning you are possing to and fro on your bed ard you'reasaying to your-.
) %% self, "For heaven's sake, why can't I forget it?. I go over and over and
v . . -
over this quarrel. - Why can 't I forget it?" Now the\reason ‘you can't for- .
. /

g&t it is that you have used every learning technique known to psycholo-'

. .

gists to help you remember. Every one._ Ypu told yourself you must for-

\

- . get 1t but, you have used evefy technlque toﬂhelp you remember.

’~ . . Why did you rememher “this quarrel? These are theltechniques for

remembering. First, emotional involvement--as high an emotional involve-
L . . ¢ *

ment as you dan get, within limits; second ‘quick review--review almost

C -
IS ”

1mmed1ately that the event has qccurred, because forgetting begins im—

mediately, three, organizatlon, and four, real meaning. See what you

Y 4

- were doing--"How could,he have said that?" and you feel yourself burning

= all over again with anger, "How did this begin? What happened then?"
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.

NN e . . ‘« . k’b
' See how you.are organizing it. so carefully? Thirdly, remember, 1mmedaate T

“
- N T e
t . i 4 [ 3

N“ . rQV1ew? You hardly got out of sight and you were reviewﬁpg. And fourthe . .

1y, "I wonder if he really meant that’ What did he- mean when ‘he said that .

‘ 1 was,the meanest ‘character\he has ever known? What did he mean? What

did he mean? Where was I mean? Had I been mean to him? Have I done’
.8 v . .’ . v « * \

v this, this, and this?" ' Cat : S

. *
. )
. .
) - .
‘. . . s v
Y. 1 . - B r

Consider the lecture situatfon—~which you told yourself must be re- -

Vot ' ' . . \ . :

membered. The instructor got very exg;ted. He was-really emotionally

. involved. He‘said,‘"THINK of jt! This iﬁ the most vital thing that's N

~ %

ever happened to 'mankind." And yqu sat there and couldn't care less,
. + . -, ~ .

- . e

could‘you, except it was oing to be onnthe exam. .You weren't emotional- .

X
soon as the lecture was ovei y stood up-and

. L lt : "'

1y involvedﬂ Second,
- ' . .
- ) said, "Well,ehho'sﬂf t coffee? I have a‘chance to ‘arrange a date for.this¢

and the next class.“r'No emotlonal involvement no .

7 i

organization, n meaning, no immediate'review.” That night, or the next
T " R N a -

lf'

y

[

weekend between n

’

*

t ean be done to forget? To remember? What are the techniques? * “
« N . "’\u ! \~: L -

k3

o

- , able to remember what is going to be on an examinatigp How could’éor;
\‘. N O v ~
X getting have_éeen promoted in the quarrel? You can 't avoid the emotional

involvement--it's already,there. But you can av01d egploring everything

a “ Y . . . ¢
: e .
-
<« , N\
( (2]
- -
, 18 : .
. s
> . Rl |
‘[' -~ v e
Yo -
N N

. . .

) . . . . N . -

) . .

¢ .

RIC- - 0 N
. L

A i Toxt Provided by ERIC \ " e, . “ A
(O ‘ . , .
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1 , for meaning, organizing, and immediate, review. The best thing is‘to ge&
) ‘ -
involved in something immediately that wduld prevent you from reviewing,.

prevent you from organizing and prevant you from searching for meaning.

“The simplest method" is “to go and pick a quarrel with someone' else, pre-

ferrably someone very large, because then you will very quickly forget

_the_quarrel,thet you had this morning. Just go out and the first large

¢

! person that.you see in front of you, kick him in the shins as hard as

v

' .,

you can, ;hEEevents‘that follow will help you forget the quarrel with
* ( . N * .

-~

your friend (not recommended). A

>~

¥

-

~

_ Is there something less drastic? Perhaps you have an aunt who, gets .
very excited if she senses anything in yoﬁr letters to her “that show“that

- ! . . / . ' ) L
You i@mediatel? receive several’phone calls ahd some

= VLo

. B . you are disturbed.

-

letters .and she asks if she shouldn't come out to see you, and so the re®
7 ¢ . N B * .
sult is drastic.

So if you.hod this quarrel with your friend, sit down
. and write'to Aunt Martha,,with the idea that you will post this letter as
g - B

Concentrate on the letter or you are going to

A ’ soon as it is finished.,

get into difficulties, you know that. You are preventing yourself while

m//
" the time ticks away, from reviewing, from organizing and searching for

'meening., And if you can get the letter written and then choose something

else which occupies your mind (Pecause every hour makes a difference)r
(

TUif yoo can hold the quarrel relatively out of mind for three or four

hours, you'can meet your friend that evening and say, "We' fought about

: , . " ~ o L . . oooa ”
‘ vy ° ' ‘ Il : 't o ‘ ] ]
N . : . _ . |
4




He's stupids I'm quite sure I could have done better'" ‘@ think that

dollars. An%pI'm going to be so angry at myself for losing a dollar so

O
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. . N . I\ =
. - . j .

something thi§ morning. I can't remember much aboutLit, but it was fool~-

ish; I know that. 9Let;s shake hands and forget it," and you can sleep
\ c . - ' ' ' :
that night.
- * N . [ 4
How can remefibering be promoted in the leCture? Get emotionally in- ° °
volved somehow. 1f you can't do anﬁthiég else, write in the text, in the’

margin° "This author is crazy. He doesn!t know what he's talking about.
) )

about the lecturer, if you want-to. - Get emotionally involved somehow,

Transfer the emotion to yourself as soon as you can. Say, "Surely I can

renember three points about this. If I can't remembcr three points about
this leTture as soon as the lecture is over, next time I walk past a

storm sewer I'm~.goi.ng to drop a dollar into it,‘or a couple of half-

foolishly that next time ;'ll remember.. You can get emotionalli involved'
" < ' L ) ' .
over this even if you can't intrinsically over the subject matter. You

o~

can get emotionall§ involved by setting up some sort. of contest with your-

N

self--some challehge where either you'll lose and feel angry at yourself,
or you'll win and feel elated. It doesn‘t matter which emotion is in- co
volved, One &gy to.remember what the lecturer says, or at leést to start*

to know the lecturer, is to bet your friend that you can remember that -

the lecturer says "and" or."n'd" fifty times in a lecture and you.will
(] 4 7

count them. Your concentration 1sufantastic during that hext 1ecture.

- ‘ !




o
. THE AFFECTIVE COMPONENT OF STUDY )
Henry R. Fea - ’
<
, s . .

-—

-~
s

Tcall it, to place it in proper sequence and to test yoursel

The subject isn't good, because it doesn't gfbe you anything valuable 2

~

that first time, but it tgglhes yod to concentrate.

-,
-3
£

So first, get emotionally involved. Second =- revigw immediate

between the time the lecture closes and fhe beginning of the n t lecture
B4

you have plenty of time to review the lecture and to organiz iE; to re-

-

on the nlean=-

ing. Iﬁ you learn that technique, (I know it's Jdifficult
. . . e /
so nice to stand up and stretch and say, "Well, let's

ecause it's "’

3

aboit some $

i

1)

. \

_ - interesting things for a few minutes.") But adopt t%; technique of

working when you.work and then relaxing and playing’when you play.
- N / .

o R - A . ’

~

The individuals who do this listen very‘carefuili to lectures, they

organize as soon as.they are done and all they have to do is glance at

L4 . .

their notes that night. Many mény individuals on campus all over the

country are being given credit fof,enofmous intelligence and all they
* / . .

have is good,é%udy techniﬁues. The individual who uses this needs to

study his notes almost pot at all. He c¢an go out every evening, except

‘
’

for reading assignments. That's remémbering and forgetting. To under-

Stand'the‘psyChology behind them:aﬁd to set up habits so that-these
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<& . . N
.techniques, if you wish, will work for you_instead of against you. _When

<

-l

you want to remember, you can; when_you want to forgét, you cang‘ The *
. ‘\ -

R ' o’ /£ . . . . .. .
techniques wilk work for everyone. They must be adapted in specific
. . 0 o

ways to your specific life, but the techniques are universal.. |

- ‘ t
. . 4 : ‘e
' . ' . . l
o . .
‘ . ) 4

4, TIME PLANNING - ThlS rgfers to the length of period a student
o,
shOuld use for ‘study and the length of break which he should take between

study periods. it is dependent upon what is khown as the rate of persev- .-
. ., " .
eration, It could be°described as the rate of 1nertia.

( )
. e .
:

" Consider an example:‘ Suppose you and your roommate are studyiug and
A . - / .

+ your: roommate makes a suggestion that you stop studying and go boWling.
SQ you go bowling dnd about  the. vdddle of your second frame»someone says

to you, "Wake up It's your turﬁ. And you, shake y0ur heaﬂ and say,"I'm

‘s
. ’ 4

‘sorry. I was thinking about whas I have béer reading.," On the other

. N -

‘hand, you leave the bowling when you finish 8o back to your room and

you try to study. You can t.‘-You talk for at least half an hour, then

-

you wash, and you lie around, finally you Can get baq\ to s*udy, but it .

takes a 1ong time., Your roommate sits down thenmoment he walks in the

door and he's deeply concentrating on his studies two minutes later. Ha

\

‘ has what is known as a, low .rate of perseveration. He can ‘get absorbedr

in his studies quiokly and out ‘of them just as quickly, You have a high

rate of persevaration. It takes. you a long time to reach a Iével of \
IR .

. : . v
.
« '

- ' R . » . »
-
- .- 22 ot -
. ‘ . )
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deep concentration and a long time to switch to enother topic upon which

[
2

to concentrate. . -
. i

Now, what does this mean in teyms of;st%dy behavior? it meens that

you must learn your rate of Q%ﬁseveration. Jﬁf you happen to be one whose

rate of perseveration is very high, you sho

study and infrequent periods. If you had’a[ extremely high rate of per-

1d use very long periods to

~

qeveration, it's possible that you should study just once a week and

study all night when.you do so. ’ \

-

On,the_ofher'hand; if you have a very low rsfe of perseveration,
’ . . N )
it's quite possible that you should study}for ten minutes and no longer

.

. study for an hour“.or two hours, as is

&

concentrate deeply for,ten pg:ﬁifteen nutes and then you find yourself

e custom, and what 9ou do is

; v
doing 'busy work." You can't concen7 ate, you cén't keep your mind on

the topic, SO you say to yourself, Nell, pexhaps if I underline it
would help." So you start underf;ning and writing notes and going

through all thé:motions.: Now if you did but realize it, your study peri-
LY . . » - - '

od is over in ten to fifteen minutes. That's as long as you can corcen-

trate deeply, and it is foolish to try to study when you are not concen-
> -, N L\'i‘

[

_ trating deeply. So evaluate yourself in comparison to-others. Do“you

v

- >
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have a high or low rate of péisevepation? If you have a high ‘one, try ) 4

to plan for long, uninterrupted and infrequent periods of study., If you
have a low rate of perseveration, try to plan for frequent periods of

- ' f/ﬂ‘ study, whigh are of brief duration. Think about that. It requires that

L W . -

r you critically evaluate yourself. There ‘are no objective measures here.

. If you find that you can study 'Pot only brief periods of time and your

concentration is gone, instead.of switching to busy work; try planning

L (. . . .
“your liféL-planning your study, so that you get frequent short periods

to study during the day.
- . e \
R
5. RATIONALIZATION -~ Rationaltzation is difficult to fecognize‘but
it is wise that you begin to recognize rationalization in yourself when

you are studying. Consider rationalization this wa§: You feel that you L

’ - . \
should stddy tonight, but you go to a movie. You say to yourself, "Well,
- . ‘ P

\ if I go to a movie tonight 1'11 study harder tomorfow pight." Or, "It's

1

a good thing,I we:t to the movies. I ve been studying hard for two or
‘---—-0"‘“"-"!
three nights and I must be fatigued with study." That' s a simple. form
. of rationalizatiOn, but the problem arises when this happens: You sta§
. away from a lecture and you either had a very good reaSOn for staying L

away from the quture, in which case you don't feel guilty, or you didn't

have a very good|reason for staying away from the.lecture, in which case

you do feel guilty. Now if you didn't have a good reason ¥or stajing s

-

7~

£
"
-

R
.
.
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are a laborer and you have one thousand cases of soap to stack in a day,

you don't feel guiltyg But study doesn't work this way. If you're a

o

THE AFFECTIVE COMPONENT OF STUDY
Henry R. Fea

Al

)

.

away from the lecture and you feel guilty, you proceed to argue this -
way:y You say to your classmate (who was in class), "I don’t suppose I

. . L [
missed very much today, did I?" He doesn't want to review the whole les-

son, so he says, "Oh, no, I don't think you missed much." -So you say,

"Good, I didn't think I wou}dl" So you'ye retained your self-respect,

but lost the opportunity to check what you did miss. And the same with
[ 4

missing reading a chapter. No&hif that happens, you find that you lose
the possibility of studying any area where you put it off for some rea-

» “‘

son and your self-respect becomegs involved. Waéﬁh ;ourself and otherb.

and see,'}g you do this. . )

[N v <

o~ If you rationalize frequently it .can be harmful.* One of the draw-

backs of being a student, is that your day's work is mever dong. If you

‘ ..

»

your day's work is done when the cases are packed. Your-mind is free and

. o .
conscientious student; you're never quite sure whether you should be

putting ip more t1me, whether you should be studying harder, ar for long-

er hours. There,s a consﬂant guilt feeling. Every stludent should have

-
- LY

some recreatiOn.and,some time to study, but becai;e of this constant guilt

feeling you have to watch ratiofialization in studies. It can become a

v

' serious problem, so that a student can talk himseﬂi‘into believing that

the text_contains nothing important and the lectur\s contain nothing

1




i\\\ ? ’
“~ . LY
. ¢
\ . - -
THE AFFECTIVE COMPONENT OF STUDY 4 0
' Henry R. Fea T . , ot
- ' ’ * 4

. . . s . - - 3

< * ,:“ . ( [ . .
. important. . ' : 2 P ' "

6. MAKING IT YOUR OWN - Whét oes it mean to. make a thing your oWn?

.« | A

i This is disScussed in many texts but lhas never been explained in, such a ?

t
[y

way thqt it 1;{£Iear to those who rehd i;. There are but three ways to ';
) rememuer something. One is to rote memorize it. The secund is to writey
it a eufficient number of times, but ﬁ:e waste in enexgy and low meﬁtaly ) *
, efgort-and enormous time required make\this.method more unrewardiug. = .

. _The third way is to make it your own. ‘Now this way has certain values;
. i - s ", . T [ /
if a thing becomes your own it is never\forgotten. Students who say, K

"Well, it's no use studying two weeks be\ore an exam, because you forget

1"

.
-

things before the ‘exam comes, are usihg just one method. They're using *
. A :
rote memory, which erodeg?quickly. If they made iE :hexr own, it would
. ﬁ'. - be their own for years. . They could study for examinations _years before
the exam. Now how doessa s;udent make something his uwn?' -

g

9 . - . . y .
~ . . . ) i . .
Congsider an examp)le: The word "quadrat.! {t'is to bé hoped that .
. ' ‘ \ )
- the student does not know\ the meaning of this word because the object ’

. v

of the next few paragraphs is to '"make it his.own." +If the.student is

told the meaning of quadrat he w1li have forgotten it in twehty-four

'hqurs. If he makes 1t his own), Qt will be his permanently. f‘ .

bt : i \ . .

' o A quadrat is a little lead slug used by a typesetter to place bet-
. : & .
ween words, A type-setter has tall slugs for the letters. To set up the

" . . “ - Mt‘q‘ - \
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word "Cat'"! *se a tall slug with a C on” the top of it, and then a tall

~

slug wifh an A~on the top of it, and a tall one with a T on top. Then,

.
~

there must,be a s%ug which prevents these from sliding around, but doesn’t

.

"y .

[}
N L]
.

print for the space between words;-a low slug. It is, known as a quadrat,
[ ; . P
. Repo ters and typesetters commonlv call them 'quads’ but the prOper hame

' [
.is uadrat. ! ' " ' <
» ' ‘ . " N " d . -
. . , .

You won't remember that unless you‘make it your ownl/ Now how can

. N L4

you make it your own? It's.a very?<peraonal thing.}°A ‘teacher might re-
- . v -

o

v

‘member it this way: Childfenlwho are poor readers, who cannot read the

. ' ‘\ -
\. words, are, reading the quadrats--that is, they're reading the blanks bet- .
. VR ] =

b 14

ween ‘the words. - Now you may say, "That's ridiculous." It is. But thé

’ » . .
teacher who.thought up th}s parallel has never forgottqn the,meaning of

quadyat. You can't remember it that way, because that isn't yours--it

isn't part of your personal iife; it isn't part of your profession. But

you can remember it by'mal_cing it part of your personal life or‘prohsi.qn.w

I3

+
>

Try it. : o .

’ - b
A anurse thought, as follows: "I suppose that you could think. of
* 1 4 ’l - - I
) . : . . . :
space between beds, ‘where there are no patients, as the quadrats. The

way the™hospital wards are getting smaller and‘smallet, they will have

. ; : <
. to get-thinner and thinner nurses to fit into the quagrats." “Tﬁe word
. . . oy .
: : s
hggthgcdme her own for that'nurse., She will never forget it. It's part

. ~

of her profeésion and it's part of her life, '

, l A
% ¥ : -

m,.
é

L
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You take the word quadrat and in seme way use it sé that it still

means partly what it, is intended to mean, ‘but in" a way in which it fits
. * . . - *
your particular life and you'll never forget it. That's the way it's

done. That's what it means to make a Ehing your own.

. .
’ [ 4 .

By rote mémdrizatién you simply repeat to yourself if you want to:
"A quadrat is a lead slug used in typesetting." You won't remember it

veé& longf you'll review itﬂ?efore a test, and perhaps you will remember
’ . < "'v’ « 'f. . b < .

X ) »{},,;A\ * ) % . b
. > . . - s '
it during the test, and then you{will forget it very quickly. But if
- i A 2, .
you will in some way make it part of your life, you will never forget it.
Try it 'with the next word you need to learm. : N
\ . . PUR
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, *“TWO ISSUES IN READING IN COMMUNITY COLLEGES: ’
CONTENT AREAS AND TNFORMAL DIAGNOSIS |

¢

by
Karen Strom Spring, Ph.D.

[y

It is a mundane fact thaty 'electronic generation' or not, most

~

information which:ls ?Elayed through schooling is relayed via print.

The community college student who is still reading on an elemeﬂti?y or

¢

junior high school level is going to be hard-pressed to get information
.o : \ - .
from his/her classes, whether it be Food Trades, Cosmetology, or Soci-

ology. Yet, ghese pegplé are, after all, adults. Though their skill
levels may be elementary, their life experlences, motivations, interests,
are very adult (much more "nitty-gritty" than F'Chit:t:y-Chit:t:y--l!»ang--l!»::m'g").

The issues are how to aid community college students who are not reading

on'the college level, while taking into consideration that:

(a) They are adults (tile average 4age‘ at our community’ college is
28) - .. . e » - v' ‘ L]

(b) There is often a lafge multi-cultural populatibn, especially

in urban community colleges .

‘e

(c) These students want to learn information, often,they have a .

H

‘. ’
) v

very partlgular trade or conte?t area in mind.-

(d) Standardized tests are*difficult (oftqp unpolltic) to ad&nnis— .

ter in open enrollment colleges., .
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THE 'CONTENT' AREAS+

Prop

[ -

-~
EAT g

e Cigtent area teachers are becoming more concerned with,the_basic
P
f“readlng, writing, and _8tudying. Can teachers trained in a

- skills

. . ] l. particular subject area,addréss themselves to the meaching of these

basic skills? Tq some exdeht at least, I think they can.-There are

certain simple toéls wh1ch education students in reading learn’ about
;'. but content area teachers ften do ndt, which are 51mple to use in the

P . \ '
classroom. One such tool ik the Fry readability formula. (See Appendix
[ . i )
A for instructions). Based on a count of the average number of syllables

’ 1

“’and senténces per hundred words, the approx1mate grade level of the text
. - \.h : )
can be\plotted on a’ graph. Teacheré may well be surpriséd to learn that ™
. \ . *

their fres man history text (for example) is of¥f thE\top\gf\the graph

(i.e., beyond fourth year of college) in terms of reading difffculty.'

- . Others may‘be surprised to find the novel they use in freshman composi— T

- - e -

. .
.

‘tion is on the 8th grade read1ng level. True, there-aregshgrtcomings to,

the Fry graph. First of ‘all (like all readability formulas) it»is 6nly

an estimate ‘of reading level; secondly, it is based ‘on ‘the premise that . Y

s read1ng difficulty correlates with sentence length and number 6f syll-

- k ables in'the words., It is probably usually true_that complicated ideas "\\
w ! . ‘ ' ,i 4 .‘-'. ‘ ‘\' ' -

have more compliclated vocabulary and sentence structure, but it i not.

. ' \ . 7
. .
L . g

N ) \ always true (e.g., "I thihk, therefore I am."). ”Nevertheless; it only
. ’ .'J '/./ : ' ' - ' A |
- / -
A X y
r =" h 31 W ), l < V!
L) ’ " - ’_“;

' .
- . .
. 3w oo
. . 78 *
N .
N B 14w
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- . ’

.

N ' . ) ]
takes a few minutes to use the Fry graph, and even an estimate of read-

L4

. . ing level can be a great asget in choasing an apPropriate textbook.

ﬂg‘ “Once the text is chosen,. how do you know.which students are likely

f‘%’qﬂ - * . M . L ) A
to have trouble with it? If your school administers standardized tests,

you may know yohr students' reading>1evels. +If you do not have such ,

. N -8 . B
scores or if you are“foncerned with, the validity* of those scores, them. '

a ¢

=

‘,'ii you maf wish to try using -"cloze" procedure (See Appendi§ B for instruc- .

tions). -, .

. A strength of cloze procedure is its validity: That is, it is-a-

testdbased on exactly 'those materials which the student will need to .

read for his/her class; and, furthermore, the "questions" are never sub-
n . : i )
. jective or arbitrary, but are built into the procedure. Also, the test

‘.
LN

usually only takes 15, to 30 minutes to take, so it is easy to use 1n the
» *classroom. From\it the instructor will have a préﬁtx fair estimate of
who can probably read the textbook 1ndependently, who will need "guided

. @]
. . reading,” and who may be so ﬁrustrated by the material as to derive 1lit*

tle or no behefit from it, even with sonfé help A drawback of the test

O

"is that students need a fairly high tolerénce for uncertalnty, sinée the ,

¢ .
procedure involves, guessing which word fits the blank. Also, studentﬁ

KN 3

x .
- LN v

13 .

o *For example, does a tenth grade score on'a sta“dardl ed reading test

.

mean that the student can read a tenth grade socioiﬁg"‘text, or_chemistry
‘text, or welding text--with equal ease? . . .

. . o
|
|
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must be made to'undgrstamd that even if they are wrong about as many as
. . == ) . i ’
“half of .the words, they are coneidereh to have a Ebod‘score. .
- o o , .
So, for a content area teacher bo evaluate the reading level of a

» -

‘ text ‘and then to "match" students to it 1'd recommend use of the Fry

-t
H

Tormula followed by cloze procedure administered early in ‘the quarter.

. Let us say (as is often<fhe problem) the only .tekxt that yeally gives
. ' ’ )
the.neﬁeiéary information is on ubper college ;evel, but students.are

- e

readihg on about 8th (or even lower) grade level. If such students haye

" not been "screened out" of the clags, is it possible to preserve the
L} . "

-._‘ . . N , . . ' ;
- content of the course and still reach these lower level readers?

NS

P | N » ’

Here is a passage from a sociology text* used at qur community col-

PN

-~ . . . ~

'iege: ' . T oA r .. .
* ° ) . ol . ‘ :
Grade: * Mid-College Level :
* Sentences: 5.3 - > 0. '
*.Syllablées: - 170 -
P st

Yoo[ann theorles of socializatlon attempt to explain how the child

grows--or fails to- grow--into an adult who is willing to cooperate
with others anyd make the personal sacrifices necessary for social
living. But how is this orientation toward moral behavior acquired?
Do people behave in a moral fashion because their society punishes
“those who deviaté from the norms? Do they believe in or internalize
the rules of acceptable social behavior, or do they evolve their .
own ethicail principleé? =

A

Y

*The,Studi of Soc;ety,.(Dushkin Publishipng, Group), 1974, Connecticut.

N N ’
al ~ o
.

o - . .
o : , ;

" ‘ o 33 \
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"

B - -
- - i s - . . Y . R

Early research shed-little light on this problem. In 'a fam-

ous experiment described in "Studies in Deceit"] (1928) Hugh Hart-

shorne and M. A. May examined the behayior of children in a situa-

tion whére there-was an opportunity to cheat. Their findings were///
! a moralist's nightmare:' . nearly everyone ¢heated. There was little

correlation bétween cheating in one situation and another. Chil- T

dren's verbal responses bore no relation to their actual behavior.
»  There was mo relationship between cheating and teaching of religi- .
‘bus values. Cheating was mt a character trait; it was a situation-
al phenomenon. Values of honesty, Hartshorne and May concluded,
are relative to each class or group; there is, no absolute morality,
because the content of notions of right and qung are deteymined by
cultural values. . ¢

\
-——

O

(8]

g the principles of shortening sentences and simplifying vocabu-
lary, t e pass
0 : . lary, the passage was re-written to the following levels:

o - Grade: Ninth/Tenth .
U -« Sentenges: 9
: ] ) ©  Syllables: 164 .

»

LAl theories of socialization attempt to explain how the
child gfows—-or fails-to grow--into a well adjusted adult. Will —
he or she become an adult who is willing to cooperate with others?
_Will he or.sH% make ,the personal sacrifices necessary, for personal
living? Just how does the child acquire moral behavior? Do people

- ~

e . “behave mdrally for fear of punishment° Do they adopt within them- .
B - " ‘selves society's rules for acceptable behavior? Or do they -dev-.
‘ elop their own ethical (moral) principles? .
. J " ' Early research ‘did not do'much to answer these questiomns. o,
‘ . " Hartsherne and May (1928) studied the behavior of children who '
. “had the chance]‘to cheat. < . - -
. ¢ . TN . . 2

Grade: ‘Seventh - 0
X Sentences: 10.9 : o
P 'Syllableé: 155 °*

.
« . U ~,

.[Theories of socialization try to explainchow the ¢hild grows‘
into an adult. .Will he be well adjusted? “Will he be able to co~

v “ o)
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. ¢
- - . . - . -

- e ) °
operdte? Will he be able to make sacrifices needed for personal

living?

Just how.does the child learn moral behavior? Do people

truly accept and believe society's rulés?
own ethical (moraig beliefs?

\ « s
Or do they develop theirt

-

. \.. v ) -
Early research shed little light on these questions.

Hart:

shorne and May (1928) studied the cheating behavior in children.
Would children cheat if they got the chance and'didn t think A ..

R o .they'd] get caught?
= ) - (Y d l. - "‘v"
" Grade: Fourth/Fifth , o, ?
- - Sentences: 15 L '
; Syllables: 146 S

+

{How does the child grow-into an adult? Social theories try
to éxplain thig. Will the child become a well—adjusted addlt?
" Will he cooperate? s Can he make sacrifices if he needs to? How
+ does the chiid learn to be moral’ Is it fear of punishment? Daqes -
- ' he truly believe society's rules? Or does he form his own moraL
. . beliefs? B .

Early research tried to answer these questions.

Hartshorne“

and May (1928) studied cheating:
ren cheat? Almost all the children
What children, said about cheating

Given the chance, would child-

in their® experiment cheated‘

id not mattex.

The reltgious

" .wvalues Ahey learned did.not matter.]

[ 4

>

"

. =~

¢

. ° ! ! : S
-+. .. . In terms of.sheer energy,.it may be.impractical to re~write entire

. ;
3

randouts"

.
to supplement texts ,

" texts. However, instructors often use '

* [N

or lectuzks.

. .
—-— i N

erting handOuts with an eye toward reading,level may -

“pnove useful in a content area class wherefsome students are ;eading.hefy K
.loﬁ"gradeQAevel. Pteservation ‘f the information takes ingehuit§ ou “the

> part of the!instructor. .If"despite all efforts, éhme of the subtletieg
' ' of the original passage a;e lost, this must be balanced against the pos-

31bility that some students ‘may not "get" the subtleties of the original

P
i
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. passage 3dnyway because offreading difficulty. At least with the re-
o B writes they can hopefully get some information.. . :
& . . . < - " ' i
T INFORMAL DIAGNOSIS OF READING PROBLEMS:
' . The problems with standardized testing are legion. There are the
. sensitivities associated with "screening" in an institution which is
'ﬁ- ) N N N " . '
" "open-enrollment.'" (The two processes do not have to be conflicting,
« 2
.. . but they are often gonstrued that way.) There are the problems inrolv-
ed in the sheer mechanics of trying to administer a test to:1arge aute | ,
l‘ . -
-~ : ) bers of students. There'aréﬂstudents who cannot deal with sugh tests;
: y "‘ 'sqme who cannot read them. There are the problems of the validity ofH .
standardized tests on multi-cultural students who come from "non-stand-
, . . . . . . ¢ M .
ard" backgrounds.
///) H— . Bﬁ; diagnosis is necessary if the imstructor is, to appropriately

'plan the curricdlum.‘ The Informal Reading‘Inventory is omne excellent

way of d;agnOSLng students-—diagnosing in the true sense of the word;

~

that is, not simply stat1ng what grade level students read on, but whét

k1nds.of ‘problems’ they have in reading. An explanation of how to’de-
sign and adminlster an IRI would take too much space here¥*, but basical-
1ly the teSt consists .of lists of words and passages on each grade level

, of interest. The student reads out loud to the teacher until he/she makes’

1]

R . ,
[ ¢ . .~

. . *IRI's are described in many texts, but one source you may wish to refer to
’ is: Johnson & Kress, Informal Reading Inventories, International Reading
Association, 1965. : _ . ‘ +-

co ] PN ‘ : 3.6
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- N . ~

ol

five ‘errors on a particular grade level. Then,ﬁﬂe student reads 4 pas- -

.

sage oh the grade level in which fewer than five (but more than zero)

mistakes were made in word recognition, (this is an estimate of the
:‘:‘" ’ ' '

student's "instructional” grade 13vel).‘_§art;of the pa3sage is read

N out loud while the instructor makes notes ,of errors, such as phanic -

'y

errors, substitutions;\omissions, etc. The student finishes the pas-

age silentlyland then ansyers’ a series of comprehension questions-which- o Y

can be designed to test for particular kinds of comprehension, e.g.,
-~ ’ - . & g , .
main idea, detail, inference etc. ‘ . _ _ ]
] . ' . ‘ . ’ ’ k
Because this test is scored on the basis of an an zsis [:33 errors, |

(as well as amount) the instructor has a wealth of information to use.. )
= ‘. . ] P

, o Does the student have trouble with suffixes? With vowels? With blends?

With remembering ‘detail? (See samplé Diagnosis Sheet Appendix CQ Bé-

.

LS cause the, test can be made up by the instructor, it cdn be adapted to

_particular.purposes. In the Reading Lab of our Community Coliege, for

4

example, he IRI readings are multi-cultural. A content area teacherr

can design an IRI in his/her own area. This“instructor may not be in-.. -
s M . . ” s . -

' terested in a phonic analysis of the student's reading-but may find it

useful to know if there is a difficulty in comprehension of, for example, ) "
. : R .
relationships, chronology, infexence, and so on. Perhaps the major at-

’
[y

traction of the IRl is affective. It is given on 3 one~to-one basis.
. . R 'y ,

. Y . » . N ve. - -~

r’

v




- 7

B g . ‘ 4t

L. " TWO ISSUES IN READING IN °
T COMMUNITY COLLEGES:  CONTENT
AREAS AND INFORMAL DIAGNOSIS ‘
b Karen Strom Spring . )
- . . ’ . . ¢

o SO Ty : ) ) . .

. The teacher can put the student at ease; assure him or her that the .

, . purpose of the test.is to find out where errors are made and so thg
. ¢ , . o n < . il A
, . , . ) g
student shouldn't be upset when he/she makes them. Furthermore, the
. ) .

. C test is over wheén a certain number of errors are,made which eliminates

sthe frustration and humiliation of facing an IBM answer sheet for one

and oneihalf hours past the point of being able to read the passages.

Cloze procedﬁre is also useful as a diagnostic tool. Here is an

actual example taken‘from a communications class at our college*:

"There is no great mystery surrounding the techniques of
publlc speaking. Most of them are ignorants matter of common
sense. Then you could approach the audience with your usual
confidence, Jou could reason your way to the basic techniques
yourself. Aud the truth of the is that most of

. people become a bit papicky we ghink about.standing in .
R , front of a room crowed of .people who are listening at us and
- ‘listening to what we have to say." . .
: . . . 5

n

A number of observations'may be made on the basis of ‘this short
- - o ~ - - - i, -

paragraph. The student does not aiyays attend to the .gntire meaning of °
the sentence, but only to the immediate phrase (e.g.,\people oho are

'listenidg). The student has trouble with prepositional relationships

“or idioms %nﬁolﬁing prepositions.. For kxample, "crowed" is probably

- v AN

. o a misspelling of crowded but.crowded should be followed by "with" not
- ¢ [ .

e “of“. Similarly, "lisfening should Be followed by "to" not "at". The

4

student realized~this n the sdcond part of the sentence. Therefore,

: \
e . *The excerpt is .from a*text by Howard Tracz, and Thomas, Contact: A
uniecations, an Edition. Prentice-Hall, 1974. -
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when be/she chose-''listening" in the first part of the sentence, it .

ks

was probably a response to-the immediate phrasge (people who are ) »

. ' . without paying attéﬁtion.to the next’ word "at". L

» . o [ . '

"+ A program for this student should Hrobably include lessons on "re;

lative”" terms (e.g., conjunctions and.prépositions) and on attending

to the meaning and syntax of the sentences (rather thagwjust the phrase).

5

Cloze procedure is particulérly useful fo;.teachiné as yell'as diagnos~-

"ing. The cloze passaggs could be designed, for example, with only re-’ .
lational terms omitted (or suffixes, or Verbs, or "main idea" words,

Q .

ete.) '(Sée furthé¥ example in Appendix D) Stﬁdqnts and teacher can

-discuss their choices as a group.

v ' ’ ’

',\\ s A FEW LAST WORD§: . = : oo v

S ) (‘ o The sugggstions {fered in this paper:may be a "drop in the bucket"
, ' compared to the massive needsg of many open-enrollment’students and the .

’

many social--even mo;éi-econcerns associated with Healing with these >

needs.- It is hoped, however, that these few items wiil be of use in a' A

-

practical everyday classroom sense. And, ultimately, that's where it's

-

" at.

‘ ‘.x T
A . .

v,
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- o . T _APPENDIX A

2 . ’

DIRECTIONS fOi USING THE FRY READABILITY dRAPH*

>

* .

. - o,
1. Select three’one-hundred word passages from the beginning, middle,
and the end of the book. Skip all proper nouns unless they can be
easily decoded by using phonics. ) -

G *

) 2. Count the number of sentences in each hundred-word passage (esti—
. mating to Eﬁe nearest tenth of a sentence). Average these numbers.

© . . - ] ’

" 3. Count the total nhmber of syllablés in each- -hundred-word . sample.
. The is'a syllable for each vowel sound. It might be cortvenient
: to count every syll@ble over one in each word,s and then add 100,
Average the total number of syllables for the three examples.
N : . . . . ‘
‘4, Plot on the graph the average number of sentences per hundred words
and the °average number of syllables per hundred words. Most plot
points, fall near the heavy curved line. Eerpendicular lines matk

w _ -off. approximate grade level areas. .
i o - Lo - -
: ‘ !
o .
>, . N ,' -
, e . .
1
. PN Y .
- N .
‘:;\' ’

*

* - ' - L.
Edward Fry: A Readability Fbrmula That Saves Time. Journal of Reading,
. April, 1968, p.513. . F O

. -




SMIQH QFUANH 3 SEONFINES 40 WATHON FOVHEA

. - - \ - t -
] ' ;
\ .
A , / | Nl . | 9°€
a851[1oD NH. T \ o .o IS - . n.m..
T . [/Tod |/ ‘ " . 1 8°€
T / A 16 . K NN 0y
e / / /.| : 8 P (A4
" 4 v, .
A \ - ~—] \ . \ \\ %%vﬁ» hd — m oN i
OTE e 80 I 7 O T O I
VT NEE 8y
. K .
. -V . N \c\\. % 0
‘ \\ \\ \\ AN \\ ol 1 1 M. M
i \\ \\ /v\\ — Lt - oee
. ‘ : 7 A 7 AT ¢
N ! i AN % | N 9
d . A 1A\ il L9
¢ ~| B ‘2 .
? \\\ \\v« : \\f\ . \\\m L
\ - - < \.\ g \V ; \\.\\ m.h ’
: : A Lt Dt b o8
) ‘ AN\ L Pt 1°6
. . NN | VA7 (¢ 0°0%
- . T T 1 1T . Nz AE = LT 1T
- v - : - ——t— . 5 s e .
£ % h h . k\ ’\\ I 9Tt
< AN A €yl
. , - AN EdENNE L*IT,
M __ " - —t - —= - - o4
3 .J . ' . 10.
LT 89T 99T 09T - 95T 2¢ST 8%¥T #yT O%YT 9€T 2E€T 82T %ZT 02T 91T 21T 80OF se
[ > N . . . 4 [ .
< . . , '
b : STUOM UTIANAH Y STTAVTIAS J0 YADON IOVYAAV .
[N i - . . ’ ' {
. :r.l -.- - ' v . - ) - -‘
~ g 0 A¥4 a¥VMHQAd:xd \ * , .
SR g . A1 I1"118VAVIY SNIFIVKILSE 404 HAVYED )
. ﬁ- ’ i . > ) N , - = "
. | - . ;
N IS v. .
. ) . 4 g 'y

L4




i )
‘ . . -
) ’ . ’ A
; ' T
; oL g . : L vy’ APPENDIX B .
CLOZE PROCEDURE ,
DESIGN: . o 1“ .
o o 1. Choice of Passage' ) )
o . A! Should be approximately 250 words long
' ' l}‘i . B* Should begin at beginning of a new paragraph ) . ’

' é Should be as typical of the writing in the whole text as is
possible, First, try choosing at random; then see if it is
typical or not «("not" would include, for example,.a long
quote from another source)., If not typical, choose at

"random"-again. .

~ D. Has not yet been dealt with in class.
2, Format: B b

A. The first and last sentences of the passage should be left in
‘their entirety. .l -

By With the exception of the first and 1ast sentences, omit every:
x fifth word from the passage. Mark the.blanks with lines of )
. equal length, despite the length of the omitted words. This is
N to avoig givjing cues to the students as to the word which be-
longs there. O ") . 3

hd v

. ) C.. For easiest scoring, leave 50 blan{s‘ﬁs v

o

5 A ' “
" ADMINISTERING S ’

1. . Put students at ease ' .

- . _ - .- - PR -

2. Encourage guessing. Indeed the whole point of this is to make
as good guesses..as possible. . -

B _* SCORING . . . "-. .
' When the scoring for cloze test procedure was designed the assumption
was made that only the exact word used in the text would be counted\as
. eorreCt. Synonyms woéuld be considered wtong. This was to avoid any |
- B ‘ subJective decision making on the part of the scorers--some‘thing to be

avoided if Yarge scale testing and reporting would occur. There is a

. Yiberal enough error allowance for you to be this rigorous in §coring.

. ’ ¥
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N - APPENDIX B (Continued)

haal
,
o .

\

However I would suggest that'you score each student 5 test tw1ce.

once where synonyms are tounted as wrong and once when they are ac-
cepted. If there is a discrepancy--and the scores are not being used

in formal research but rather for your own use in the classroom--you

may "adjust"’the stu@ents' score at your discretjion. 4

e

The cut-off points described here are suitable for community college
textbooks (about -8th grade and up). Most published articles on cloze

give different cut-offs becaose they were generally derived for lower-
) ‘.

level texts.-

¥

- ‘

1. Independent ieveli 45 percent'or more correct. Out of 50 blanks,

this means the student got 23 or more correct. 4 score:on this
level means the student is probably able'to read the text on his/
her own without trouble. - ) . 2,

LN '

2. Instructional Level' 35 percent - 44 percent correct: Out of 50

blanks, this means the student got between 18 and 22 correct.
Students readang on this level can probably handle the text as long

as they receive- some help from the instructor.

3. Frustration Level: Below 35 oe}cent correct. Out of 50 blanks, o

'this|meaﬁs the student got fewer than 18 corxect. He or she will
probably find this textbook frustrating to read, even with some

instructions. - !

% . N . b ' o
John Bormuth, personhal correspondence. May, 1974
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APPENDIX C
\

INFORMAL READING INVENTORY: DIAGNOSIS SHEET LEVEL 3-6
STUDENT'S NAME_ TEL.NO.

DIAGNOSING TEACHER ) e ‘ )

L

PROBLEM COMMENTS

-

Woxd by. word reading /
; I

Incorrect phrasing

Poor pronunciation. \d .

- {Omissions . .

Repetitions

Inversions or reversals ' .

Ihsefgioﬁs

" {Substitutions

Basiéxsight words not known

Sight vocabuiary not up ) ‘ .
to grade level i

Guesses at words

Consonant soynds not known*

Vowel sounds not known - -l

\Blggas, diagraphs, or .

diphthongs not known* . . e . e

(23

lacks' structural analysis

Unable to yse- context clues .

Fails to‘cqufehend ‘ . .

% ~e

Unaided recall scanty

Response poorly organized

k¢ ‘

OTHERS: ° . '

-

WORD RECOGNITION: Independent __ Instructional Fruétratioq___

-

COMPREHENS ION ¢

Independené Instr}lctional~ Frusﬁratiop

*It is so often useful to note if the errors are typically posi-

_tional, i.e., initial, medial, or final parts of WOrqs.

’

5
!

L

¢
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Ce “ .

CLOZE AS A DIAGNOSTIC TOOL. -

v

.. Here is an excerpt from an actual cloze test taken by a community

H - .
college student. Do you see any patterns to the errors this student
makes ?

v -

. N | ¥ ) : -
" "There is no great mystery surrounding the techniqués < - .
T . > e :
of public speaking. Most of them are ignorants matter of e
common sense. Then you could approach the audience with -

your usual confidence, you ,could reason four way Eg'the

basic techniques yourself. And the truth of the
- . —_ . ‘o <= N v

-is that most of people become a bit panicky . . we ) .

think -about standing in front of a room crowed of people "

. who are listening at us and 1istening to what we have ta

" .
say." . . . : . .

-

»

- , ,'—Q ‘} * - , .
. f‘ Tyt m . 4 -
N ° [ /




- - A CONFLUENT READING/WRITING L
FUNDAMENTALS CURRICULUM : Lot

* N . By » . N

. - Ddvid MeCarthy, Ph.D. o
' “ .. Lower Columbia College .

f * . . R
rd S . o hd
)‘ ~

‘

Every good teacher knzy%{that the learning which takes place in

ion of aptitude and’ attitude. What the’ s

his/her classroom_1s a fd7

student learns is deternined in part by what ‘he thinks, and in‘part by

‘how he feels about the ubject, the learning process going on, and him-

self, There is suf ;ent evidence, both informal and empirical, to

-

corroborate this position. (2,6,7,10) “Attitudes significantly affect

the acquisition of measurable skills. They are important even if we de-

. A
3

P -
Ay - o

fine |Jearning as a "change in'behavior." And 'if our definition’ of

. a4 i
Hearhing is extended to embrace also the idea that’ learning is a "change

in perception,

[

’ ¢ ! .
then. the student's attitudes become the very essence of

.-

. the learning process.

s
“r

. .
+ - : N
. . . , N : “ ' h )]

Attitudes, feelings, values--difficult to‘define and eVen more dif-

- - - T = ' . - - . - b
AY o . N .

‘ficult to measure empirically--are generally catégorghed under the rubric’

of "affect." .For“the purpose, of this discussion it' is convenient to
. . S

consider the ‘leamning process as an integration ef two processes affec~

tive and cognitive. Affect is concerned with the emotiOns, the pa§31ons,

LA ] ’

the disposztions, mot1ves, moral and aesthetid}sensibilities, sympathy,

- capacity for concern, and appreciation. (14:23) The cognitive process

¢ N ~

is concerned with factual knowledge and formal relationships, it is dis-

O
—
-
-
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o - _cipline :Ln the ways of knowing, involving induction, - deduction analysisf R

wand generalization. (14:23) i - . '
. . ' ‘ ; . .ot

““Most language arfs fundamentals courses focus specifically on cog~

! '

nitive relationships in the form of reading, v_,zriting, and stu'dy skills,

) ** Yet the studept's values, concerns, and feelings are always present. .
/ - v » . ‘ .

Sometimes they assist in the ‘learning process; frequently they impede .

. * _ .
.it; .rarely are tfgey an intentionally structured component of a Gurricu-~

< -
lum; almostwiever are they seen as objectives in themselves. -
L

¢ ' The concept of confluent education proposes that all learning in-

. volves ‘the . affeltive as well- as the cognitive domain. Affective compon~
‘t 0 o "énts are present

tionship hetween tha two. It is the purpose of this discussion to in-
dicate how. aff ct and cog@tion can be broughty.into meaningful relation-
/ & b ”

« ship, or confluence," in the cJ\aSsroom lessons which teach reading and

in the student in%he subject mati:er, and in the rela-

s

> .
P writing with particular application to the’ remedial/compensato,ry programs

= : - .
gﬁ' <c3f this nature, in community colleges. The processes utilized are group. .
N @“ dynamics and Gestalt awareness exdrcises.  The tools are reading and

'

. + . ) . . . l\l . ‘ ) .
\ Com . .o .
’ writ ng; the materials, standard curriculum materials, ard the interests

.and concerns almxst universally identifiable’ in studenté. The de'sired rek:“

sult is an improvement ih study habits," teacher acceptance, and self—concept.
N

1 " N ’“‘ ., N ~

’ 'l’he fir‘st'_premise for a cogfluent reading/writing program using
T s . . ‘

~
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Borton (3) states that just as z student can learn about reading, writ-

’ \
ing, or math, subjects which are outside,' or remote to him personally,_

so can he become aware of and learn to understand subjects which are fin—_

’
-

. side," specifically his own concerns and interests. These concerns are >

£

generally:defined as lying within the parameters of identity, interper-

sonal connectedness, and power.

A .
Identity concerns are those related to a person's senée’of worth,
s . A N
self-image, Aand self-esteem. They seek answers to the basic questions

of "Who am I’" ana “ﬁhat am I worth?" (5 4) Interpersonal connectedness

" concerns 1nVolve aspects: of behavior associated with a sense of positive

o

, affiliatlan w1th others. They seek answers.to the questions '"To whom

do I belong’" and "Who are the significant,others’" (S'S) Power issues
I "
are those aspects of behav1or aimed at providing the person.with a

A N

sense of influence over what is going on in his life. (S“S)

U‘ » ~

The second premise for aéconfluent language arts program derives
A "- . .

'from Gestalt therapyl Accoxding to this approach;ﬁéhe perception of a

th1ng takds place not by itself but within a "field“ which contains its

4 -

opposite. The perception of day is realizable only by the existence of

night; the emergence of a clock on the wall is pbssible only by an aware—

" ness of the wall, or what.is “non-clock.” The part can be identified

UL

s

LR 4

r}é‘ N
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duals.. In a typical group dynamics situation, intra-personal growth,
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only in relationship to thd'whole. (9) & ‘

[

IVPerls appl%e& this the?;y,of perception to organic pe;cepqion; and
fe;;ing€; (13) Living %s-s;gn as a continual process of completing
"Gest;lten.". The exaﬁ?le Perls gives is.that_of a person reading a
book.‘ The Bo;k is the fiéure, the reader's gody is the background, and
as he reads, he becomes aware that he is thirsty. The sensation.of
thirst in his';hroat now_e&ergeéi as ¥i§urél, and the gbqy becomes??art
of the background. Perhaps our reaﬂgr'ngw iﬁagings a glass of water,
Hg.geéé up, satisfies his thiést, and returns‘to his reading. Hi;,ac-

v ‘ < .
tions have been determined by hig need, the need of his organism to be ° .

in a state of balance, a state of wholeness.. Thus; nee@s organize both
In the current discussion, Gestalt awaréness is the vehicle through :
which the student becomes.awaré of not what, but also how he goes about

knowing.. Hence, the learning process, which includes learning how to

read and write, is\séen.as, not just an end in ifself, but a means or a

vehicle for éelf-knowledge. ' . ' R B

. )
. - N
-

The third’pfemise'for a confluent languaée arts curriculum comes

.

from‘group dynamics, é:oup dynamics emphasizes iﬁﬁeractipn,among‘mem~-

bers of a group. " Traditionall , @ "group"'is a collectfon of indivi~ -
- y [N >

‘.

\ . - . -
. :
, .
.
.
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o or growth ti:..?.thin. the i:r{aividual, is faci}.itated through. feedback from -
. - ' other members of the group. This feedback includes the percéptions and
Yoot p intuit;:)% of these individuals. . .
" ) . P N
- - . R ¢
. A second way in which group dynamics leads to intra-personal.growth
14
\ involves the integrating of "subselves." Shépiro (11) and Assigioli (1)
' > also conceive of the group as a set of se‘parate selves or subpersonali-
" ties within the inhdividual. One's subpei:sonalit'ies may be, but ‘usually
A are not, in total accord with one another. By identifying-and rational-
N ° . N . 5 ¢ -
. } . .
ly comprehending and integrating such subselves, the individual can be-
come, in GE€stalt terms, more “"whole." R _
Utilizing these three premises, confluent reading énd writing J:es:-
- S . N,
sons, illustrated by the fqlquing, can be ¢onstr1£ctéd‘3for use with the
. . ' % . 5
Tt ..~ | . community college student. ' . Ao
.* LESSON 1: Readirg oy : .
* Students are divid-ed into groups of.four. Each is given the fol-"
. . /
lowing list- of "conversation starters": . e *
Directions: Whenever you feel reaay, any member of thee group can
read any statement he feels tike reading. Don't feel you have to ¢
. . stick to these. Use them as a basis or springbvard for discussion.
o . Be spontaneous. Be funny. Be honest. . . . ’
. \ : " On %acations,oI like to... . -~
. : - ~ JAf I hadcan extra $50 I would... : . _—
o R . 1f I-ran”theschools I would... B : R
’ o ¥ . One thing I like most about school is... N , ’
A} \’ - ; N - . . o N
o G 50 - \ '
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Wben I'm alone I usually.a, L oL R

The worst teacher I ever had.., - - ’

I get angry when, .. 5

The best teacher I ever had, «y

When I.enter a'new group, in scifool I feel...
v I'm.most happy in school when... )

In school, I do wonst when... ' .

Tests”are..: ' .

I trust teacherslwho... .
Finally, as a group, list five things you woudld do if you had
complete charge of running a school. . .

. N
Reading assignment:
man's opinion concerning,educatlon. .

Fd

/

-

LESSON 2: Writing * - ' .
. . .

Pick an object ims the room that interest you. .Imagine yourself,asr

that object.. Now, write the words, phrases, or ideas wlrich describe

how you appear on the “outside": color, size, shape, functionm.

When you have finished, write the words and phrases which describe

how you feel'on the "inside"' what you like, what you do, What you

don't- like. , -

.
.

Break into groups of four. Share your ‘peréeptions.and ideas. ‘Qtay
in the present tense in describing yourself: "I am the...", "I. °
likEQ‘o o" ) . "

-

Continuing in your groups, address yourself to the question,"How
many of the qualities attributed to the object can I ' own? as my

* own?" : . v > N
Writing Assignment' Take the ideas and, words gengrated in your q ‘
discussion and description and-organize them into'an outline. :
Turn this outline into -an essay. T ) 0

\ ‘ [ .

The first lesson conoerns itself with reading skills, and hope-

fully stimulates personal growth. ~ This is accomplished through both

‘ . > ¥ . il
5 ) LT . \\

Sl "

. o )
Read the essay in your text ﬁhat gives\one S

~

¢

PV T U P




N P}
- .t . " ’ .

. A.CONFLUENT READING/WRITING
_ FUNDAMENTALS CURRICULUM )
David McCarthy ‘ ’ -

content and process. The content of the reading lesson is'organized -
L

. R

‘to allOw the student to make a personally relevant connection between LA

’
<

himself and the material to be read,’ by encouraging him to be concern-
ed with not merely what the author says, but how such is relevant to
*"  the self. 'Hence, it fosters an interactfon between the author's "coneerns

with education and tne student's concerns sith his own education, as

- -

e \/ . -
these are related to identity ard power. .A convenient way of looking

.

. ': at the relationship is brovided by Harmon and Simon-(12) who suggest

. thre¢ areas of investigation: 1) Values clarification--To what extent

', \
does the article deal with the student's concerns.with his or hér suc-*
cess in school? 2)‘Conceptual;-How does the author's méterial relate
- . * \ .
to the condern expressed.by students for identity and power which others

experience? 3) Factual--What does the author of the article think of
gredes, tests, and the problems created by incompetent teachers? It is

L} t - e

- noted here that wé are working from the student's concerns to- the cur-
A riculum material. In moving from values clarification and the student's
i ) & : : -
,/} internal referencing é&etemt we are u§ing the essay as a source of in-

formation fog, and feedback about the self. At the same time, the very_ )
~ . »
process involved in the interpersonal dynamics of the group use of con-=

”
o~

versation starters concerns connectednéss.

o
-
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The secondlexercise pertains to writing skills -gnd personal growth.
* ' °

By imagining himself as an object in the room, the student is project-

ing a part of his personality imto that‘object. TFor Perls (9t128-133),
a projection is a part of one's self. Brojections create "holes" in the.

»

personality. The part of himself which the student projects in this ex

éf > ercise may not be .a part which he generaIly disowns. Nevertheless, the

- . basic procegs that affects "re-owning" the projectfon isfavailabie for

I-‘;ﬁ . . ’ R - - ) -

~" . » personal growth. This is the pro%ess'of'integrating attention with p)
) J

. awareness. In this exercise it consists first of owning (role-playing)
{‘

the proJections, and then abstracting or concepthalizing the experience.

This second step is'accomplished through discussion and writing. ‘In

. \
terms of the group dynamics discussion related earlier, these projections
. , S

are.of the same ,nature as subpersonalities. By deghing with them ration*

ally the student bécomes more "whole," more "integrated," more "aware"

‘ ’ .

Tt 777 7 of himdelf. ST e e e e

P . v
~. ‘ f : . I

e §

N In these two'lessons, it is,apparent that the traq&tional reading

L ) and writing components of a language arts curriculum can bec8me vehicles

v for self-knowledge and personal growth. By relating to individual con—

.
tee o
LR N

Sy \
. : of ,Gestalt and Group Dynamics, classroomvlessons,can develop not only
e, ‘L “w’ ‘

cerns for identity, bonnectedness,.and power, and by applying the process i
cognitive skills but each student“s human potential. i
o |

1
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