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ABSTRACT ‘ . .

This document describes the development of a model
career counselor-technician curriculum at the Jjunior cgilege level.
The initial steps takem included the organization of an advisory

. committee, the selection of Delgado Junior College as a sponsoring

institution, the selection of a project director, and the proposal of
a project budget. After establishing the need for a career )

_counselor-technician, analyzing the availability and characteristics

of potential students and facylty, selecting a curriculum model, and
determining curriculum content, a prototype curriculur was developed.
The prototype-is designed to allow flexibility at any point in order -
to accommodate the neads of different locales. In order to avoid
over-specializing the student and limiting his horizontal mobility,

an occupational cluster or job-family approach is employed. However,
the curriculum'is sufficiently specialized to meet the demands of the

descriptions for folr specific human service programs now offered at
other community c b ges .are presented as representative of current
curriculum design ir' this field, alonq‘tgth course descriptions for

employer as,to jo:{§¢try skills. Curriculum outlines and course
e

the’ prototype career counselor-technic program. A survey of the
literature is included, as well as the proceedings of a 1973 seminar
on career counseling. (NHM) » '
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In very recent years ther® ha: developed a great cpncern for thé

\ . .
expansion of career education and a significant vplume of discussion '

has focused upon the community college systeml Thip report, the fourth
.. ) ) . .
- 43 a series of publications resulting from the compunity college groject N .

supported by the Carnegie Corporation, presenfs the case for more counselors

prepared to serve students in all aspects of career education and also 4

©,  presents a suggested curriculum for the training of such counselors in e

" the community college. ’ ) ’ . .
. \
.I . . A v ‘
. Gratitude is expressed to Dr. Cecil Groves and Dr. Edward Kennedy of

‘Delgado,Junior Collegg in New Orleans whose commitment to the expansion
f of bﬁyortunities for minority students in the community golleges provided

the léadership needed for the successful completion of thfs study. Also,
- ’ "1
wp‘wish to acknowledge the tremendous contribution to the study by the

, S

professional aﬁd business leaders in New Orleans who willingly éerved on

the several committees far the study.

.. " .
»

d ,ﬂ . &
The Southern Regional Education Board exprcsses appreciation to the

Carnegie Corporation whose financial assistance has sustained SBEB's efforts,

td expgﬁd opportunity to black students through the community colleges.
. , v .

[}

Rogers J. Newmgn
’ ’ . Director
’ Institute for Higher .
, L . Educational Opportunity

:
A \ L, |

-3 .




Foresiord * U
Table of Conténts
Introduction

Preparation for Study

Curricultym Considerations

Current Rdlated Curricula

'Summary arjd Recommendgtions

[ ]
Appendix l ’

b

Committees -

‘ A - Ad hoc Plann’hg Committee

s B - Advisory Committee to Project Director

«

J

C =" Ad hoc Indugtry Committee

=)
t

Page 1
- Page i1
R Page 111
Page ~1-
" Page -11-,
Page -31-,
QI"age\--60--

. Page -72-

Ad hoc Public School Counselors Committee



INTRODUCTION

’ . ' \. A

The Southern Regional Education Board's interest in the development

of a "Career Technician Counselor" is a direct result of a project e

designed to expand the role of the public community colleges in ser-

vices to blacks in the South. With support from the Carmegie Corporb'A /
ation, SREB's !nsitute for Higher Educational Opportunity began the
‘ project in 1968. 1In its- second project report,-published in +1970,
tﬁe point was made, that traditional counseling services do not gen-
erally meet the needs oQ_"the new student”.and of the black student
in particular - . * ) LN
*A new type of counselor is needed. These students‘must
be reached by. people who know how to communicate with

them. They must® be assisted in defining their aspirations
and identifying their career choices. This help must come i

to them, as few of these students 1in need will go to ah .
office to seek it, There has been enough experimentation .
to demonstrate that a new type of occupational counselor, Lo

perhaps to be known as '"Career Associate,” is needéd. Wien x
the student requires traditional counselifig, the career ag- N
. soclate would bg trained to refer the person to appropriate . \
* sources; guidance counselor, testing center, clinical psycho- '
\ logist, or ¢other, specialists . - :
« -
Since 1970 there has been.increasing interest shown in the 'new student"
R .

, now pursuing education beyond high school. Postsecondary educational .

\

institutions <%e reviewing policies and practices in response to "the .

presence of a\highly diversified student population. The significance

of identifying a meaningful career’choice h ‘a di?tinct importance

2

in the student s selection of an institution to attend and ia providing

. .
- ~
.
. hd .
- . .
'

*The Black Communitz3and the Community Colle?e -~ Action ) 4
Programs for Expanding Opportunity SREB, 1970, p.47¢ (/1
, -
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. - ? '
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motivation for sacgess. Since tﬁe public coomunify colleges enroll
a gsubstantial number of "oQQ students"”, a program for training a new

type of career counselor ‘'might well be located in that.type of insti-.

-

tution.

*The program, at 1éast at its initial stages, could well
be centered in the junior college and the assoclate degree
could be the first qualification required of the career
associate, With age .and experience, this person might

1f he desired, work toward degrees at the baccalaureate or
Igraduate level.

Interest in this potentjal development has increased at the national,
/ . . / . .
regional, and state levels. The Florida legislature, for example,

passed legislation which recognizes the "occopational.specialist”
A ] - ¢
as an important resource in the counseling services provided in the

publi:z schools. 1In a'memorandum from Florida's Deparrment of Education

i A ¢

to all district school sqperintendenu;<n1July 6, »1971, some of the tasks

which might be assigned ﬁo an occupational specialist, working under the

- }
supervision of a certified counselor, were described:

t .
a. Identification of potential or actudl gchool dropouts

* b. Intensive counseling with potential or actual school )
dropouts and their parents or families - :

c. Counseling students, teachers, and school adudnisti‘?_%rsv
concerning/available job opportunities and requireménts {.

d. Assisting with the planning and implementation of the'

-~

vocational testing program < -

/ : o0
e. Assisting in evaluation of the career guidance services

proyided by the school board

*I‘bid-, p- 108 ~

&
1
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-~
- £, sting in identifying and gecuring job placements
- for persons completing or leaving direct job-related
preparatory ‘program$ and seeking employment

- -« Assisting in twoﬁyear follow—-up studies of persons
completing or leaving direct job-related preparatory .
training programs. ' ’ -

During 1972-73 SREB's Institute for Higher Educational Opportunity
' A} '
_conducted a preliminary exploration and study of some questions related

to training a counselor-technician. Even the issue of the appr‘priate

title for this person is not settled. Other.questions which immediately
N [

arise are: . x <
L
- What kind of curriculum will be required to train these
persons? Could & curriculum be developed which has both .

vertical Cnd horizontal mobility for the participants?

. As a prerequisite to.the outlining of a curriculum, what
‘' is the logical job description for the career technician
counaelor? ) :

Will there be employment after.training? Where?

“y
What kind of training program will be acceptable to the
guidance and personnel profession, to senior colleges for
_transfer credit, Yand to business and industry and the
public schools and other community agencies? .

) » Should a uniforﬁ)curriculum be constructed, or should ) '
provisjon be made for flexibility in response to local i
v career opportunities, manpower needs, and poten;ial sources -
. of employment for the trainee? '

It was felt that a "grass roots" experience at this time would be

° : s o

. . ) : .

helpfu}l ﬂp&pviding the understandings most' urgently needed, and
,Delgado Junior College in New Orleans was selected for this purpose.

There Were several reasons for the selection of 'this institution.

First, Delgado Junior College is highly orientes toward career edu- .

cation. Its administration 1s aware of the importance -of providing,

a new dimension to counseling. During An exploratory conference in

—v—

-~z .

o,
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New Orleans, .it was found that businééﬁ»dhd industrial, leaders shared

this attitude, that the puﬁilk school system and its counseling staff

+

were interested, tbat a number of senior colleges and universities would
_ cooperate, and that the State Board of Education would be Supportiﬁe.
’ ¢ ]

 Dr., Cecil Groves, Vice President fox Acaﬁémic.Affairs, agreed to give

‘the work major attention, and Dr. Edward Kennedy was available as a

coordinator. fs 4 . .

|1 . ~ .
1:_ - ’ L)
~ .\ *»

The purpese of this report is to surmarize what was leameed in New Orleansg,

Y e

to relate these results to some other explorations, and to provide a pro-

ject report which may be‘useful to institutions and to'othevarOupg who

, are concerned about the development of the career technician counselor

concepts SREB expects to continue its interest and @ill use this report

as resource material in one or more workshops. ’

/A

~ s . L] - ]
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PREPARATION FOR THE STUDY

”

The initial steﬁ taken by Dr.-Groves Vaﬁ to assggile a groupfof“educators

representing Louisiana State University, Southern Univépsity and Xavier

% .

.University, each located in New Orleans, and the Louisiana State Board of

Education,’ the Orleans Parish School Board and Delgado JunipF‘College. As

an ad hoc committee, this group held two very lengthy meetings to examine
~

and to discuss all the ramifications of the challenge presented in the-

Efoposal from the Southern Regional Education Board. !
» Pl )
5

Vety appropriately, the commgptee concentragfd its deliberations upon the
. . v . - ..
career education concept which now has become a mhjor issue in educétiqn

throdghdut the nation. The case of education for careers is certainly not’
. - ﬁ’ * e .
?ew to the education process, for, historically, the primary training task

»

of the ‘university has been in careerg recog#ized as necessary to the general
welfare of society -~ the training of ddctors, lawyers, and minigters. To-

be sure,*this process has been verxy successful for the twenty percent of

v

the public school stqunts' o are college bound but thd process has ., -

- —

-

ignored the eighty percent who do terminate. theix formal educafioﬁ either

!

prior to high school graduation, after h%gh school gr;duation, or after
" one to Ewd:years of sgecialize& éé;cation beyond'hiéh school. ﬁow doe;
the céncept of cargergeducation as used té&ay propose té remove ghip
deficit from the educational process? -

# [

One educator suggested that the basic idea of career education is to review

/. ‘ . . ~-1- . .




and revitalize all of education based on motivating students through

v

. : X ..,
career awareness, orientation, exploration, and preparation. While other

eminent educators could be quoted on the subject,,it.should be’ noted that

]

thgre,is no widely accepted definition of career education. The U. S:
Commissioner of Education's Committee on Defining Career Education has

written; g . .
. . - '
. ...%Career education is the infusion into all educational curriculum
. and student cofseling, kindergaq?en through fourteen, of information
.and hands-on-experience pertinent\to real life jobs and world of work
experience. The main thrust of career education is to prepare all
students for succedsful work lives by improving the basis for odécupa-
tional ‘choice, by facilitating the acquisition. of job skilys, and by
enhancing educational achievement in all subject areag and{at all
levels by making education more meaningful and relevant t students.
Career education recognizes the critical decision’ points in life when
. students must be prepared and equipped to decide whether to pursue a . ~°
~~  job, further education, or some cowbination of both work and education.

The fact is that large numbers of Américan youth fail to see the relationship

between éurrent schov} experience and sémg'next identifiable step beyond

school. One group in.our sociéty most to be benefited by ca;eer education
. Y ¢ s .
is .the disadvantaged who represent the results of failures in our education,

economic,'ahd health social systems.

‘ ~

’
. s
%

Not only is the concept of cafeer education needed in high school but also
in the lower grades and during the adult years. Commissioner Marland sums

up the rationale for career education this w%y: .

) ] ,

Career education, in sum, would reflect a far broader understard-

ing of thg purpose of education in today's highly sophisticated,

technical, change-oriented society - the need not only to fit a , .

persor to function efficiently, but to make him aware of why he 1is

doing what he 1s doing ... and to bring relevance to éur classrooms

for many who, with reason, now find learning meaningless. . ‘
I ’ v

<
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Since an integral and essential part 6f career education is the provision .
o . ‘

of counseling'services at the critical decision points which span the time

form childhood to adulthood an examination of this concern is necessary.

- 1

Sixty-five years ago thexe were no counselors. Today there are more than .

-

70,000 of whom a’proximately 47,000 are school *counselors. Between 1958

and 1968 the counselor-studen@pratio wa;‘c in half and has declined onl& i

-

¥ a little sgnce then. During this period of growth professional standards

. [y

" were raised across the board with better research-based counseling tools
\
. growying in abundance. Within the last fifteen years tbe number of colleges
Y Lt ‘ ’
and univeriities training counselors has doubled. Also, at federal and
N . T { * - ,

X, .
state levels there has come a steadily increasing ca%lﬁfor counseling and

.
[ - +

L4 .
guidance services. Thus, on the surface, counseling and guidance seem in .

£

The FNational Adnisory Council on Vocatign Education notes in its 6th Regort'

that’, "...beneath the surfi#ice, the state:of counseling, in practice, looks

L

shEky and shabby.” They go on to summarize some of ‘their concerns about

» I v
i

counseling and guijance whialf’ are: .

, =---Counselors/and counseling are being subjected to criticism
by other educators, parents, ‘students, and industry, and
. there 1is validity in this criticism.
3 ———Some national ‘authorities have recommended elimination of \“77 ‘
: - mentary school counselors. ’
s
*~Numerous school boards-have reassigned counselors to
. full-time teaching duties as economy measures.

" %-The Veterans Administration has removed the 'request
for counseling" question from their Application for
Educational Benefits form,




e :
’ ‘ '*-Adult and community.counseling aéencies are still '
s+ . nonexistent in most parts of the country. -

*—Fmployment Service aﬁd vocational rehabilitation
counselors are evaluated in terms of numbers of dases
closed rather 'than quality of 'service provided.’

) . ' . . . .
*-Counselors are much more competent in guiding persons
toward college attendance than towards vocational . '

education, ]. (
S . *-Job placement and ﬁollow—up services .are not now being . \
, routinely provided as an important part of counseling VN

and guidance programs. .

*-There 1s a need for the counselor-counselee ratio to
be improved in the proverty pockets of the United States. .
\ *-In almost no setting is the counselor-counselee ratid
1 . ' low enough to justify strict one-to-one counseling,‘bﬁt
' counselors still persist in their attempts to use this
. . . technique, rather than group coungeling approaches, as’
their primary method of helping people solve their ) .
problens. . . :
v *-Most counselors know very\;ittle‘aﬁput the world of work.
putside of edupation. - -
. “ *—Counseling and guldance services are being rejeeted by the
R . hard core disadvantaged as irrelevant and ineffective.

v
P . N

It i§*interesting to note that a third of the preceding listed concerns
relate particularly‘to career educatfon*when they mentjion such things as
lack of knowledge about the world of work or lack of competence to guide . -

‘ persons into vocation education. The blame‘for this situation is obviously

N

wide spread, involving business; education and government groups.’

. - . 14
~ V' \ .

4 ' L ’
) .
.

~ . Evidence.of the trouble which counseling and gpidance are experiencing'isw

that within the last decade there has been a decreasing number gf placement
‘ .

e

slots for cognselors who possess the master's and the doctor's degreés,.
Ve




. . ,

~

to be dryin up. Others note. that at the placement_operations of national

1

' . ) Y 4
prof%ssional eptrferenges, where the number of applicants sceking employment

A S . ’ .
.1s at an all“i:; igh, the number of placement possibilities are at an )

A

.all time low. -
f\\. | T B

‘The treméndous increase in America's social probelms added to the myriad of

-

-
.

all 2%5 other difficulties has made it impossible for most of today's youth
to develop tkeir skills and talzgts without the nssistance of trained ‘f_
professi0qi{ counselors. The assumption held by some that society is

unwilling to provide the necessary funds for expanded counseling staffs L

does not appear to be an accurate assessment.

e

.
¢ . .
.l RN - . ’ ‘
\\ . 3 . - . . 3
— . . -~
.
‘8

-~

The problem of decreasing empioyment opportunities in counseling may

R

pa:tially reside within the profession itself. COunselors have not., as

their job descriptions state, counseled. An example of the imp%rtance of ¢

coqnseling is reveaIed by a review of college catalogues which typically

state that counseling is the primary ﬁunq;ion of the Counseling Center.

~
-7 . . ..’.

vV
‘\au rtunately, some counselors view their position as an escape from’ the .

classtoom while others have mastered the rehtorical and theoretical skills toe

..
IR ! “ «'.

’ e

but ‘have not captureq‘the indepth spirit fOund in a genuine helping re~
. . N ’ .

.ot ‘Iationship with andther. N s N Co S

LI

- - . >
- -

R - I\ ' , N . ,
During the advent of President Johnson s poverty program, it was' found

s

that the poor, the black, the disadvantaged were not being reached by ‘the




traditional social service delivery systems? Through creative and innovative

approaches such as the placement of peers in outreach counseling positions,

" it was found that there exists an essential element within that relationship
3 - . . .
distinctly absent from the traditional counselor-counselee relationship.

Similar findiugp have occurred in peer group EOunseling‘égperiuénts in two-

”

year .and four-year colleéiate institutions. Impetus is given to this
assertion by the recommendation of National Advisory Council on Vocation
Fducation who urge and recommend that: N\ ./

Decision-makers.in educatioti make extensive prouisiOn for the
traihing and employment of a wide, variety oﬁ}giua—professional
personnel to work in guidance’ﬁnder supervis of professionally ' .

qualified coumselots. . ) ‘ : .
.. \ ¢ 'y - ' * -

It 1s strongly believed that the counseling experience can be éné has begn

engaged in by other than professional counselors. Furthermore, career

development counseling can be engaged in by para-professional counselogs

. i S . o .- -
fJ trained in a two-year degree program offered in a collegiate institutiom.
6" * ’
4

.
¥ . .
. . . N
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N .
A . . N .
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with this background of knowledge, the committee reached a general con-

census to!: . ‘ . . .
@ , .
\ 1) organize an advisory or project committee, A
LYY - 5 .
, o

2) elect a sponsoring institution and select a project director,

Qf propose a budget,

4) structure a modus operandi, and of most importance, : - >
5) enter into a commitment to study and perform the negessary -

research in collaboration with the Southern Regional
Education Board.

]

L 4

The selectfon of Dr. Edward Kennedy of Delgando Junior College as the project

¢

- : -6~ ¢
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» director and the identification of ten persons to serve as an advisory

committee (see appendix) assured the project the support and guidance that
would ‘be needed to achieve the purpose of the study, which was to develop,
in conjunction with user and supplier agencies and institutions, a prototype
curriculum for the education of career counselor-technicians. The method of
investigation followed durdng the study was an exploritory one which in- ¢

clufed.procadures of a search of literature, investigation of similar or

. . *
comparable prggrams\presently offered at collegiate institutions, interview

fggf representatives from prospective employer agencles and institutions, and )

N < . ’ -
the conduct‘pf a structured seminar on the subject Career Counselor-

Technician. -

-
¢

The Literature. Although there is a significant volume of material related

»

to the area of para-professionals in human service technologies, information

. -

it
regarding para-professionals in counseling is very limited.

>
o . )

e '
More -than thirty-five documents were used in securing sufficient information

7 A - -
which served as the basis of this study. Eighteen of these q€cuments re-

lated to the new careers concept and the use of nonprofessionals in the

1

world of work. It is interesting to note that these new careers were

usually in the field of human ser¥ices. Eleven of the documents dealt,with

specific and general caréer curricula in human services.

o

&

.
*

.This gtudy was influenced eignificantly by the excellent publication of

Joan W. Swift, Human Services Career Programs and the Communiti\Collegi.

\
- ) T

»

? . -
‘ 1o

[y
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publication of inift resulted from a series of workshops held*th:Ougv%,
out the United States which solicited the input of students, graduates,

~faculty, and administrators of human service programs, counselors, and

persqns from business, industry and public.agencies. //’/,,,</~<7 ‘

—
—
— P

Specifically related. to para«profésgiongls in/oounseling, one document

used was a stud?rproposal}by a cgnéortium of collegiate institutions com- ~

prising the states of North and South Carolina and Georgla. .-Two other >
, —~

documents on tlie subject were secured, one from a church affiliated two-

t

~

year college in Spartanburg, South Carolina, and the other from the large

multi-campus institution of Miami-Dade {unior College in Florida. « . :
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. \ CURRICULUM CONSIDERATIONS

>

~

~

(Note: This éé?tion of the report has evolved from the proceedings of the
career counselor-techhician seminar conducted in New Orleans, April 11, 1973.

; A report*of the seminar including addresses by the consultagts,’Dﬁ. Dogﬁld
T. Rippeyz prgsident, and Dr. Don G. Creamer, deap of students, E} Centro
. . < . +
Junior College, Dallas, Texas, is availqg;e and will be mailed upén request.)
N _ . T N

. .
f -

of Central importénce to tba*i?ud& was the development of a prototype '
-, e B , .

o A

curriculum fg; the sub-prbfessional in couynseling and the several crn-
Y e

.giggrafibns made in,building‘a curriculum which would be both viatle and

,reéponsible in meeting the objectives of the study. Among these consid-
“ . ' A . *
erations were the establishment of a need for a Career Counselor-Technician,

Co - \
an analysis of the student to be educated and the teaching faculty, selection

of a curriculum mgpel; and developﬁéqp of content.
: ) \/\4 " . . ¥

Need. When consideration for the building of a curriculum was begdn,fé:ere

ain fondamental questions which By the naturg of the task had to be

-\

\ . .
asked, and, i1f pogsible, answered. BE. Donald T. Rippey, in a paper deliver-

s

ed- to a seminar of "Caree:,Counsglor-Technicians," raised several questions

‘s

which were important. He wrote: "The first question to be answered in the
- ., M :

development of a quality technical-occupational prbgram is whether or not
. . . J
P i g )

11~ - %
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the program is needed." Our findings indicated tha¥ it xgas apparent'froml

analysis of some previous attempts at curriculum development in similar

programs that this question was not raised, and if raised, the answer given

was far fromibeing adequate to justify the labor of the study. Comse- °
. . !
quently some curricula previously developed have been subsequentiy filed

away in the cabinets of despair.

Vo

But,. how does oné determ{ne need? First,‘primary consideration must be

given’ to thé nature of the job market whiéh s determined by the potential

h 4 . N
employer who may, in this case, represent busipess, industry, government,
‘ ; . . A~ _'
the public schools, colleges, e 111 be the employer who will deter-
. o

13

mine whether or not there is a po2s

or probability for employment.
This Qeterminatioh will include the number\to be employed, the ﬁat:re of
the work to bé performed, the éegree of dareeer quility;‘aé well as t?e
short or.long term nature of ths job.

-

. _
Dr. Donald Rippey suggagted that an ad hoc adv}sqry comnittee made up of

educators, industrialists, businessmen, Chamber of Commerce members, re-

~
L

presenta&ives of labor and:government agencies should bé'formed. It grould
be the function of th;s committee to ascertain the ne§d for a.gpb~pro-
fessional. Specifically, they should determine: |

1) Approximately how*mény Qill'be employed gnnuallyé

2) What are ghe pfeggn% training experiences and gyportunitiesf

3) What shall be.the'pay differential between the ﬁrained and
- the untrained?
l .

w
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4) What are.projected employment needs for the next one to

. five years? ,

5)" And, lastly, how much assistance the business and industry
of the area is willing .to provide the college if it initiates
the programz i .

~
$
- .
A . . " .
- 0

Since the project ;é;isory.committee (See Appendix B) was composed 9{
educators from the public school sector, Fge public.and private universi-
ties;wand the Stqte Department of Educatioﬁ, it_was possible to .ascertain
with épbe degiee of reyiability the potential education job market. Thag
market:‘was found, upK:ursory examination) to be sublst:mt:\ial in all sect:'ors

of education. There was also observed by meﬁbers of the project advisqry

! -

committee to be a ptential job market involv%hg business and inéustry.

. /
To investigaze.th;s poéé;tial, gg:gg_hgg_éomjiftee was formed composed .
- » .
of representatives from Fhe‘ten leading‘industfigé iﬁ the metropolitan
New Orle;ns Ared (See Appendix‘c) who employ approximately 662 of the ioéal
work force. This commix;ee discuségg’thg utilization of the proposed
b3
counseling subp;ofessional, the_potential'job marki;; and reviewed the
! . '
observations of the gﬁfqect advisory committee. 2

r

In the original communique with the representatives from industry, tﬁey
Mg . A"
' were apprised of three questions to be examined. The questions were:

1. uhat is the place of counseling in their employment

practices? 1In the supervisor-worker relat;onship?

- ’




2. What kind of person or who was hired as interviewers,

testers, placement officers, and personnel manager?

-

3. Who was respomsible for training these persons? _ !

~

The findings of the session were revealing in that they substantiated some

hypotheses earlier posited by the project advisory ‘committee. As it re-

-

lated to the preceding question, the foliowing statements reﬁresenﬁ.the

generdf observations of business and -industry as expressed by the gg_hoc'

1}

comnittee. . .

™

1. Positiochs in personnel are usuaily filled with peréons

already in the company, new’ persons to\the work force, or
' those who.have had sipilar expeTiencesrwith otﬁ;r coﬁpanies.
[fwo qualities! stated[without exception bf those present, )

1’ wh%éh the qmployer l&oks for more than anything else ar;.in—
telliéence gnd-ﬁersonality, particularly per;onality.\ By
personality 1s meant thehébility ;o meet with and give evidence
og one who can‘adjust-to sundrieQ personality types; in other
wor@g, gne who likes'ﬁéople. ' ' .

2. In a large measure, personnel emg{é&ees (;nterviewers,hp::c6~

ment officers, those who administer personnel tests, personnel

&
managers, etc.) are para—ﬁrofessioﬁals.
. 7

“a -

3.v/Training of pexsonnel employeéeg consists of a wide range
of eﬁperiencés and procéduresﬁ, All, howevér,'were company
J
trained. N;kﬁ gave evidence that workshops, or seminar

' * . - ~N
methods outside of the company were utilized. However, as a

¢ - Z14-

- . -
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result of Federal Contract compliance and Equal Employ-
- i N

» : ' :
ment Opportunity guidelines, some- companies had utilized N /

N

both inside and outside sponsored sensitivity sessions

K

for the understanding of ninorities.
Based on these observations, there would appear to be numerous employment
opportunities in business and industry for the'person with certain select

guidance and counseling skills, most-of which might be taught in two years.

-

Nationalty, beginning in the middle 60"s, there has been a movement 8

. »
train persons at the para-professional level in human' service related

. . t P A4
~ occupat?&ns which typically require a person-to-person relationship in the

delivery. Some of the Associdte Degree human service technology orograms
{

are Mental Health Generalist Social Service Aide, Earl¥ Childhood Education,
Teacher Aides, Parole Aide, Human Services Aide, Recreatiogal Leadership

Technician, to mention a few. Thus, evidence of’'succesg in a comparable

N ' . A ,

cluster of occupations appears overwhelmingly in support.

. N
While this study did not examine all possible sources of poten;lal em-
ploymenc, listed below are a sample of agencies of programs carrying out
functions appropriate‘td a graduate of the Career Counseliné\aevelopment
technician:progfan: “ ’o AN

Public Welfdre Agencie’
Business and Industry (Personnel functions)
Voluntary Family Service Agencieﬁ
Public Housing |
Public and Private Schools -
Two and Four-Year Colleges
Technical and Vocational Schools
- Hospitals

w
n
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In no sense is this list comprehensive. Obvidusly, there may exist other

.

agencies or aspects of dgencies listed abbve carrying‘out‘ag;ivities

appropriate to the skills of career counseling.
: X .

)

“\
The Student. There appears no essential, formalized selection criteria for

«

the identification of potential students and their admission to the program.
Even graduation from high school, altho@gh desired, need not necessarily

]

. ‘
be an imperative for admission. On the other hand, some admissions criteria .

’
*

to the program seems desirable in P;der to '"'screen people {Btof the program
as opposed to 'screening them th." Certainiy, one factor for coﬁ ration
is yaéurity. Qther factors are #ddressed by the Nﬁtionél Advi%of& Council
fo% Vocational Educatién whe retommended that work experience outside of

' educatiyn be required fpr‘all.school counselors who work with students and
érospéctive students of'vocatiqnal education. Along the same line, they

4 further recommend, "Individu;ls with rich backgrounds of experience in
business, industry, and labor, but with no teaching experience, be infused
into the counseling system." While the refereLces may be directed toward

professiopal counselors, it has equal appli%abilitg.to para-professionals.

One of the ironic findings of other:human service oriented, programs 1s

that the so—palled culturally or economicélly deprived siudent brings iito
such prégrams certain inherent advaﬁtages. The réa n for this statement

is that ﬁﬁman seryice oriented ?rograms need people who are senéitive to
human needs of others -—- food, clothing, friendship, insecurity, loneliness,

* etc. These people must be tremendously regOurceful, in particular they must

be familiar with community resources -- psychiéfric,.health, traininé, food,

‘ -.16- . .~~ . '
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employment, recreation, housing, drug treatment, transportationm, etc..
~ The disadvantaged studenq'brings with him an arsenal of relevant facts for

{survival that it woq}d take years to impart through thé educational proccess.
. - . !

\

Furthermore, he has the capacity to empathize with those from similar

. . -

circumstance.

Lol ) ' . P ' . \ ) .
: . / -~
The Faculty. When consideration was given #s to the desired characteristics ~

v

of. the teachihg faculty,'every soufce investigafed indicated unequiwvosally
that' this person (the teacher) should be a practitioner. While the theo

retical cognitives are desired and necessary, it }g imp rative that the
) st
faculty member be able to put his theoretical understand@ngs to daily

practfce. For it is‘there that the theoretical c0$bines w;th the practicél
p oo

N and continued learning becomes possiﬁie for the faculty member as well.

Being designed for the counseling field, this program shqgld out of

[
necessity have its specialized,courses taught by one who is,actively en-’

gaged in counseling. If the rogram'bourses were to be oniy an introduction

v

to counseling for students who would later be«receiving professional train-
A S

”

ing,- as would be the case in the general education courses offered under
N )
the various academic departments, this would not be necessary. If, on

the other hand, the program is to provide both the theoretical concepts

and the way in which these are to be tramslated into practice; the person

-

teaching should have the skills and experience to teach the application_as

1]

well as the theory. This is particularly necessary where one encounter

~

students already working in 1he field>/’If the 90&?se materiai cannot be N

-~ \ ~ AN ) . ~..
” . \

4
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translated into a valid practice it will be of little value to them. ‘
el A

It was stressed by the project advisory committeé that it was important to

r

keep in mind that the counseiing field has certain characteristics %hich '

-~

make it different from many other.career areas but comparable to human

service oriented programs. Namely, the skills which this program will im~

' part are skills which will be put to practice on other human'beings. Among
. < N - ~ & . Q\' .
other things, these skills invélve pqdetstand;ng and ‘acceptance of othe;s

and oneself which requires a higﬁ degree of matﬁ¥1t§'3nd;objectivity on the

_part og the %aculty membq;;ig‘fﬁz skillg taught are t6 Be used effectively

-and constructively. S v

P )

. . -
» rd

1 Regarding teaching competencies, the faculty member should eaggoy an in-
structional methodology which reflects the latest learning concepts and

techniques,“such as systematized learning experiences, behaviorally stated

objectives, behavior’modificqtion,3group piocess methods, simulation,

case studiep, as oppbed to the giving and receiving of principles and
$

techniques solely throﬁgh tﬁe lecture method. It should be noted that
cbuﬁseling requires of the student that he become aware of himself as an

individual. This 1is not likelylto occur in the traditional classroom setting.

. - Y%
Self actualization comes through the dynamics of affirming others, and
others in return, affirming them. For this to occur, it can and must

have its manifestations in group discussions.

, .
The ?ynamics of the persons (students and teachers) should become an

. * i
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intricate part of the teaching methodology. Joan Swift states: oot

"\‘ Through role playing, group procese, and demonstrations, the s

students learn more about themselves and others. To have these
experiences provided in such a way that they become constructive
leazhing rather than ego-destructive experiences requires pro-
fessional handling, a degree of professionalism that is part of
the training of the practitioner in human service professions, .
but is often not within the background of the academically oriented Qo
college~teacner. / .

Because the students may be working with human‘subjecta during their
practicum experience, thé faculty member must be presemt or available for

assistance. Therefore, it is necessary that adequate time be alloted for

the facglty member to consult, supervise, and counsel students enrolled.

Thus, one of the necessary elements in the success of this program will be

availlable time for the faculty member to counsel individually with students

as well as in small éroups, ¢

. T Although it is urged that professiocnal counselars who aré active practitioners
8

}be sought as prograg faculty, this does not necessarily preclude the use of ~

\;{ other qualified persons. In fact, the spurces for rﬁcruitment may be varied.

A recent study by the Center for Human Services Research at Johns Hopkins
University amplified this point when they found aftel Surveying some 150

two-year assoclate degree human service programs thag there were 91

.- differentfprofessions‘represented bygthe faculty. These‘results are re~

2 Ny : »
v ported in Table I which followse - / .7

.

* 0

.~ . Y. N . - - <.\

. . 4 ’
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: Career Mobility. The concept of career mobility andvits emphasis has been

»
-~

) a major movement for the last decade. New terms .such as "career ladder,"
¢ . » . . ) ' : !

r
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Ycareer lattice," and "horizontal and vertical career mobility" are refer-

- *
Y, enced throughout the literature relating to curriculum development. The
\ .. )

purpose of this ewmphasis is to ensure that no student is trained for a -

-

"dead-end" career and thus locked in job-wise.
-.9\ Id (;
Thus, in the developgent of any curriculum attention must be paid to ‘

eareer mobility, both horizontal and vertical, since it is a keystone of our

'

-soclety. Vertical mgbility, or proceeding up the career ladder, is of
primary concern to the student because it serves as an incentive carrying
o . v
' wiéh each upward step increased responsibility, status, and financial

_. reward. ' . 7

L]

Educatica is the key to vertical progress for the para—professional and

‘ ‘ .therefore joust be cautiously developed to minimize slippage on the way upJN\
- _: the ladder. Th:béceatest slippage for the student could occur in his -

- L transfer from a pa;a~professional program to a professional program. To

Mgt;ard against this, .he para—professional or twec-year progfam, should™be

Y - given'spatus through the awarding of an assoclate degree carefully apticu-

lated with’ sevenal baccalaureate programs in local, state, or regional

N -
'la L4 v

sgﬁior colleges and universities to maximize transferability of credit.
P . ‘ <~

- . , N
a2 ) . ’ «

For this reason, the'project advisory committee was composed of repre-

« ¥

éentativ%ﬁ from several local colleges and universiti:Z:;;fttempting to

construct a currieylum which insures maximum tranefer {tys«of credit as
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o

wcll as ihmediate_employability upon graduation presents a dilemma which
. .~
deserves further comment. : A

\

\
) s \

\

The courses must to some degree to practically oriented as opposed to

theoretical in nature to permit the student sufficient oppoftunity to léarn

essential skills .necessary for entry level employment. Typicélly, in four-

year programs, such courses are introddcec in the junior and senior years.

On the other hand, to of fer only the first two-ycars of a standard four~

year program does not adequately meet the needs of the employer, who seeks
someone competent in the utilizing of necessary job skills. To conclude,

the well designed associate degree program in career counseling must provide -
th% balance that the student needs between specific skill training and.a
sound conceptual base upon which a complete educational program cac be based.

X

What ebout horizontal career mobility? This aspect of career mobility
L Y

is frequently overshadowed by vertical mobility but is almost equal in

importance since it has been discovered we change jobs on an average from

four to seven times during‘our work history. Increasingly, the cause of

this change results partly from increased job obsolescence and phase-out

+
»r

1
and the steady creation of new technologies and subsequent new job markets..
Those careers associated with the provision of human amd educational ‘services
are presently in .the greatest state of flux and growth. Since the career °©

counseling technician may be considered part of the family of jobs
\ .




~

associated with the provision,either'of human or educational services, it

may be possible to provide the student with a core curriculum commmon to

many of the other programs The advantage of this is "that « student might
decide after one semester or a year that career development is. not for him,
lnstead he would prefer to enter the mental health field. If a core "
curriculum had been employed, the .student could have trTnsferred,from oneff'
progrsm to the other with a minimal loss of credit. This concepg~is ex~

~

plored furthtr under the section dealing with program content.

.

:Curriculum Model. - ' ot "l - . /

Having established the need for a program, .the next step is that of’ developw
ing the courses and learning experiences which will make up ths curriculum. ‘
_Again, the curr1cu1um planner should turn to the advisory GOmmittee for
assistance in the identification of computational and&nanipulative skills.
which will be necessary as well as content and related knowledge'essentislu
_ to meet entry level job requ:l.remuents.b Rippey'hotes that composition of the -
advisory committee might be altered at this point to assure.xepresentation '
_of those who employ the type of person being trained,’ two or 80 who ‘are ‘

employed in the skill ox position being trained' and one or more higher in 7 /

the organization - e.g., personnel director, dean. . B

Y

Once necessary skill level determinations for job entry have been made, a
new set of questions can be examined. They relate to such 1ssues as the

degree of specialization to be required in the field, the length of the

.
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, ‘. . voL,
training program, the nature of the practicum, what degfee is tb be awarded,

_~the ‘relationship of general education hours as compared witﬂ hours in
s ) v '
specialized courses, and so forth. It is necessary to carefully examine

these issues *tnd others in order to develop a qualiti program.,

¢
‘ e 5
e - 3

. The question as to degree of specialization is a particularlfiimportant

decision which needs early attehtion. In its publication The Gomm mity

<

Services Technician, the Council on Social Work Education recdlimended that

502 of a two~year associate degree program bé Jevoted to general education

courges. Noting that associate degree occupational education programs are

,not job training programs, but educational programs, Harris proposed that
237% of the curriculum (15-20 credit hours) be in general education, 25%
b (15-20 credit hours) in supporting tehcnical and theory eourses, and 507

L 4

(30740 credit hours) in specialized occupational courses. Actually, the

. ¥ . )
preceding recommendations are similar since the Council on Social Work com-
bines general education and supporting theory courses together. It should
be noted théat the:above gecommendations relate to the Associate in Science

~

or Arts Degree‘programs and not necessarily to Associate in Applied Sciernce

Degree programs since they may require fewer general education courses. |

Recognizing that a program should not over-specialize an individual and
thus limit horizontal mobility, Harris recomuends a cluster or job-family
approach to occupations rather than a single highly specialized occupatiOn.
As a result, the graduate ifffield-oriented rather than joororiented. The

career counselor-technician falls logically under the career families

” -




assigned to public service gccupations. *ore specifically, the career

\
counselor-technician may be assigned confortably to either the career'fgmily'

of educational service or humag sérvices (See Table 2). Employing Swift's
typology, the program would be assigned to the career family of human
services which inc%uaes such occupatidns as Child Care Aide, Recreation

Teacher, Geriatric Aide, Mental Health Generalist, and Community Services

’ [4
Aide . < B )

N

$ The cluster or job family approach perﬁitg the us; of a core curriculum

at least for‘the freshman year. This {is, most first year assoclate degree
human service'or educétion‘progfap students would have a common core of
gqnerai education’ courses ;s wgll as supporting theory and techn;cél courses

which'cbmprise approximatiely 50% of the curriculum.
L3

’

[}
-

The sﬁecializedloccupationq‘\cogrses would be the vehicle permitting the

student actual job cdﬁpetence at, an entry level. In coordination with lay
. - Y

. advisory committee, these courses would be planned with job requiremen;s
. [l N

-

in mind, having a rather heavy emphasis on skills required to be performed

on the job. Some"colleges; rather than design new specialized courses, e

« simply create new curricula out of general purpose courses already in the

catalog. Swift characterizes this as a "general education" model in com-

parison to the 'career-oriented" model which utilizes specially designed

- ¢ ¢

\ . . .
courses in which theory and practice are integrated. ’ -
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Degree of specialization in tﬁe curriculum also relates directly to
transferability, of credit which is an issue due considerable attention.
General edﬁcatit'courses and basic theory courses khich <§:omprise about.

half the course work are transferable in most instances to a senior tollege

[

or univevsity. This is because they usually comprisg the standerd collegiéte

curriculum found offered during the freshman and sophomore years.

.

N i

But what ahout the specialized course work? Can or will it be transferred?

°

With the "general'educatiog" model, transferability of course work would be

.

significantly enhanced since the course§ already exist gnd probably have

gained recognitition academically and, therefore, arec readily transferable.

.

Besides, this is the easiest way to start a new program ;ince no new faculty

aay be required or course approval sought.‘ This pattern is usually followed
o 1

by the senior colleées and universities as they seek to diversify their

L]
.

curricula with the addition of two~year associate degree programs.

v - - -
’ .

The "career-griented" model, on the other hand, is more difficult to
deveiop, usually more costly, anqléecessitates the development of new
specialized courses; But, it more specifically meets the demands of the ‘
empléYer as‘to specific job entry skills ag may be reqyired. This is
particularly so since the potential employer has a hand in the development
of the content Eéeas'comp;ising the specialized course work. So, immedigte

employability is almost guaranteeed since the program is hand tailored to

. . ]
employer needs. ’ x .

o~
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Obviously, we have described curriculum models at opposite ends of a

curriculum typology continuum. Probably few eurricula are pptéi;.the
"general education" model as described‘in the "carrer education" modelf

' €

rather, most may be placed somewhere between the two. As stated earlier

in this document, what is sought is a balanced curriculum which ensures
f
maximum employability and maximum transferability. Local circumstance '

should dictate the particular configuration of each curriculum.
s ) 2
. ) o
Program Content. “Before consideration of specific content, we shoufh‘be
- s
reminded that the curriculum is the total experience of the studemt at the

- A} 5
college. It is comprehensive in that it includgs study, work, play, peer
. ' 2 .
relations, life styles, etc.. Unless a college recognizes and fully under-

stands this,s it will be only particularly successful in its educational

 endeayors. i

7/
i3

-

Two dimensions ofi the Career Counseior-Technician program which Creamer
. feels should recetve priority are: (1) an on-going process, and (2) an

involvement-in the career itself. He writes about group process:
Everyon€d entering, the cgreer counseling technician curriculum
ought t& belong to a relatively small encounter—~type group led
by a skilfed co-facilitator (and at time. co-facilitated by advanced
students in the program) This graup, probably ever changing, -
fluid, and growing, should allow students to examine themselves ’
and their goals, to recetVe féedback from others-as acontinuous \
prbcess and to provide input into the program design itﬂelf to -
ensure relevancy and potency.  These groups ensure an opportunity
for students to be honest with thémselves and others, to see
. themselves as.others see them, tg\ practice what they are learn-
- img in a lahoratory type settingt%to gauge their' readiness S
real-world encounters, and sometimted to feel a closeness to oxhers
. which is afforded in no other setting. Groups grow_just like

people do; they'can remain a viable learntngAexperience through-

.put the training period. :& * ‘

Inclusion in the curriculum of a Eielﬁ k§perience or practicum should be

N
<, R
* T " Ol

an essential dimension of the curriculumu While there are many marvelous

- a

» \ ot

teaching innovations emplo&ed today in thé classroom.auch as role playing ‘
|

LU
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this concept has worked with peer group counselor follows.,

e

3

and 8imulatiom’games, it is imperative that the student have reol—world -

experiences in which to try out what he has learned. Until this is done, he

cannot be considered'readi,for employdent. ' -, ..

One of the advantagesjinherent %a the career counselor—technician program

is that the practicum can be administered from a college-Sponsored setting.
That is, college facilities euch as the counseling center can be utilized
directly for the practicum of the etudent under the guidance of a practicing
profeesional counselor. While cost and feasibility in terms of facilities
and professionel.resources are usually a drawbagk in setting up college~
administered programs, tnis would appear in the ‘ e of the fareer Counselox-
Technician to not be a factor. Instead, this prggram migpt add~significantly

to the present services being rendered to college 8tudent‘ An example of how

In the last few years some Jery succeesful training progr. for develop-
ing students ds peer counselors have been developed in communisy colleges’
Los Angeles City College ﬁas an excellent program as does the Vermont
Regional Community College Commission and Project CAN (Care Advancement
Now) conducted at E1 Centro College in Dallas, Texas.. The reason for this
development was apparently to expand existing oounseling and guidance *
services available to 8tudents particularly for minority/disadvantaged
students.‘ From verbal nnd written.accounts of these programs, they have
been immensely successful which leads to two conclusions. A One, the Career
GOunselor-Technician can provide a necessary service to the college during

thex pricatiqum experience, and two, the concept of,para-professionals in

counseling appears supported.

Beside College-sponsored settings for the practicum there is also the puolic

A
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and private schools, elementary and secondary, as well as public agencies
and.business and industry. Since the practicum is.an integral part of the
curriculum it should be carefully supervised ﬁith'general'and specific .
learning objectives spelled out. What should be guarded against is that the

[

student not becomes just another addition to the general mprk force and

accomplished.’ . X ) ‘

Diversification, according to Creamer, should be automatically built into

.
- - A

the program. He wrote:
y,

. Diversification - For example, if a student anticipates
working in a social work agency he may need more time to
study city and county governments than the person preparing
to work in a hospital setting. Some may need work in American
ninorities, others more work in menth%ahealth problems. Pro-
dably. all technicians need .studies in marriage and family
problems and some greater need for employment market trends.

\

All will need gkills in interviewing and’ appraisal techniques,

but some may nped typing and record keeping competencies.

Istablishing rgppart with verbal tekhniques will be ‘required

e may need to do it in Spanish or\French.

Some of this can be accomplished in the general education and basic theory i/f\

}courses, but the practicum or field experience provides an -excellent . -

opportunity for diversified experiences. . ) '

While the assignment of this study was to develop a curriculum for Career

Counselor—Technician, Harold Grant, questioned the inclusio *of the word

"cgunselor"\in the program title, He noted that the words "career" and

"technician" caused no preblem, but to refer to the two-year graduate as

-\

) a couTselor did. Can an individual with less than a Master s Degree in |

Counseling be referred to in the technical séhse as a counselor? If 80,
what kind of super person would be required'topps;fgrm those functions
after only two years (freshman and sophomore) of education. Then, too, is

{
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" 1t desired that these fcareer - technicians" be trained in the same mamner

"as the traditional counselor. 1Isn't one of the reasons for proposing this
new. career the result of the inadequacies of the present counseling services
as they rﬂlate to career development and selection? Besides the preceding,
there are more counselors now than there is demand. So, why would you train
more counselors, as defined by the profession; with less skill, when the

8 magpket is already flooded?

-

It was Grant's suggestion that the program be defined as specifically as , v
- . . * b

possible in order to acknowledge more precisely the nature of the curricu-

/// lum. He proposed the curriculum be called Career Development Teébnician.

. Since we may assume there are different patterns'of development among
people, there is needed people &Career Development Technicians)IWho have
an appreciation; 1f not at the theoretical level, then &t the practical
level through observation about how people develop career-wise and make
allowances for the variations. Thus, the careerﬁdevelopment technician ,

as conceptualized would be one who practices the necessary techniques but

doesn't necessarily explain them or become an expert in any of them. K

In examininé'the/Zareer decision process, Grant posited a sample theory
(taken largely from the writings of Jung) of career development. The
rationale underlying spegtfic_course development cen largely be ex-
tracted from his comments. It was noted that Carl Jung hypothesized four
kinds of behavior and classified them as follows, (L intultive and

creative behavior, (2) sensing or concrete behavior, (3) feeling or emotive

I [N

behaviorj—aﬁd (4) thinking or cognitive behavior.

z
~

\lt was postulated that certain of these behaviors assume priority at
. .
differing periods (0-6 years, 6-12 years, 12-20 years, 20~35 years and

35 and Yver) during our life's span; This mady explain in part, the fact that

. : : -29-
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people's interests change during. their life. So, is it not reasonable to ’

agssume that there would be different patterns for career development among

o

people?

]

For the career development technician, he or she sould possess the tech-

~ -

niques necessary to determine, (1) at what stage individuals are in theirx
development, iZ) assess where they are going, (3) understazd their cultural

context and the related influences, (4) assist the individual in the

*
.

selection of appropriate models, and (5) utilize and organize peer'group

influences (for further elaboration-on these techniques a copy of Grant's’
: >

paper may be requested).

- ]

P

_ Grant adds a new dimension to the currienlum and sharpens the focus consider-

ably in proposing a‘'title change from Career Counselor-Technician .to Ca;eer

Development Technician. This does not -necessarily prcclude use of the

original title Career Counselor-Technician where such a program is accepted
3

within the locale. It also does not mean that the Caréer Development
Technician,ca? only practice thosé techniques eppropriaté to Career
Development. But the prioposed title change does iend a sense of di;e:tion,
plus, Grant provided an underlying rationale supportive of the suggested

r'3
content to be includtd.

N

*
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cop ©NT RELATED CURRICULA

From analysis of the precedihg'comments aﬁa\thstions as Trelated to curri-

culum models and program ethent, it becomes obvious &hat no 6ne curriculum

" l
is going ¢= adequately meet the test. Furthermore, it is impractical to \

assume that one curriculum could possibly meet the variegd needs and conditions '

of each college when yo nsider such intetvening variables as financial

condition, student enrollment, variety of curricula, to mention but a few.

&

’

“ .
In the conduct of this study, a survey was made as well as visits to some
. .- < . '
instituticons which were in the process of developing, or alréady offering,

progrags similar to the proposed Career Counselor-Technician. As previpusly
%
mentioned in the study, there are:many different associate degree programs

offered in nearly every sf’ie which are human* service oriented. ‘%riefly, a .

word of description concerning four specific human service oriented pro-

© ~
grams now, offered at four different community colleges teasbpably reflects

vhat is likely turrent in other two-year institutions that have\initiased

this type of curriculum. { ﬂ ’~ .
| AR

Delgado Junior College in New Orleans is awaiting final approval b; the

state council for higher educstion of its proposed curriculum for Human .

« H

Services Technology. This program provides 69 credit hans and requires

a supervised internship and seminartaurfbg one session, a&so it is 'career-

~ .
oriented" in its design. . . . .




S\ F

El(Centro College in DallasggTexas, employs the concept-6f a common core
. - s ‘ *

*
¢

curriculum that permits horizontal flexibil% in career choices/l This

program‘f}so includes a special designed course for téhching basic counsel-

- »

ing techniques entitled "Coungeling for the Para-professional." , .

«

*
The North Campus of Miami-Dade Community College is more "general education"

oriented but provides opportunity for the studént to specialize through

7

externship assignment. This curriculum requires 76 credit hodgs.

- - . »

L4
P

_Spartanburg Junior College in South Carolina has a two-year degreé program

entitled "Guidance Personnel Associate" developed by a consortium of

(// ‘commﬁnity colleges in Florida, Virginia, North tarolina and.South Carolina.
. [}
The program has not yet been gpproved by the state department of education.

A likely reason for the delay in implementation is the absence of available

» L]
employment for the students who might graduate from the. program.

. o .2
4' . . L
The following outlines of these curricula may by tifis time have ‘been !

modified, since they represent the initial concepts developed a year or . tt

so ago.’ . .

. \ . ' .
o .
:‘ - . . ] .

-N‘ s v




’, - R . . ox
v | ) . -
. . . J } €, - ° ~
Y «"., .0 .. HUMAN SERVICES CURRICULUM ' .. . .
T Delgado Junfor College . “<:* . )
S New Orleans, La. . - . ..
wl s \ N o ! '
¢ e .
_ : , } FIRST SEMESTER : : .
*  Course Name R . - Credit
. v AP TR .
- » 4 i . 4
Introduction'to Human Setvices R } . 3 . o
Human Relations Laborator I . . - . . ’ 1 . ~
. Allied Heglth I * « R S e -3 .
" .Engiish 141 or EN 101 ) .ok Y ' . 3
Sociology'I o ‘ ‘ . o . 3
Elactive** o . ' e, 3
, . . " - . - ' )Q » .~ 16
- . 2 ° . 1.
. , 3 . "/ . : . . , \
- : - SECOND, SEMESTER - T
‘A R e - . A‘ ~ ? ) ' LT
. Course Name e e e Credit L3
N S , : o Lo S . ..

L I . - - - ‘ , T -
Human' Service Technolegy I | oo T Lot ., B
. Pgychology I o . . e . L. (3 . .
‘.. . Sociology II- ' L ' 3
° English 1%2 or EN 102’ . ‘ - .3
O Spepialized elective' . _ R
‘. . . . c . e r.-' ‘ L ., 16
- SUMMER SESSION- * - , .
) Supprvised(lt-{:ernship and Y - B SR T
~ ,. Seminar 2 p e ‘5 credits b
.- . THIRD SEMESTER PR : I

' . [ 4 . N ’ ‘ - '
[ - - - K < .
e . ~ . . N
. . . BN
. 0y \ - . Ay

. Course Name @ - P C - T Ctedit

: " Human ‘Services Technology II Sk 4
’ , Human-Relations Laboratory Ir .. : T ' 1
* .. Psychology II - J . A 3
Y - Minority Studies ) o ) P 37 o
o 2 Speciplized Elective®* . ¢ . L . . .3 '
, o 3

Elective** . \ ‘ 3-7

! [ i Je . !
. . ‘s M 'T b ’ 17 y ¢ .
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FOURTH SEMESTER ' ¢

Course Name . . Credit
Buman Services Technology III ; 3
Urban Sociology ‘ * 3
Practicum and Seminar - ) , 3
Specialized elective* . U ~ 3 ! ’
Elective** . 3
15
*Specialized electives in: ’ : - ,
'"Administration in Service Organizations (3 credit hours)
Individual, Child and Family Services (3 credit hours) .
Delinquency Prevention (3 credit hours)
Rehabilitation Technology (3 ¢redit hours) /
Medical/Psthiatric Services (3.credit hours):
" The stydent will choosé 3 courses.
%*Electives: T ¢

Mathematics, natﬁralrséience, humanities, or business courses
are recommended for/these 9 ‘hours of free electives.

- M . '

Y




Course Descriptions

» .

\

Al) courses in the Human Service Technology series are constructed so that

the person being trained is to be a "generalist” and thus cover the human
”’ . : ’ ‘ :
service discipline. Commonalities and differences are to be stressed, throuh~

out the program.

. v
L}

*Introduction to H\;man Service-3 credo:i:t: hours-~This introductory course

will cover the human service field, starting with the history of the human
seryice movement and indicating bi{efly the Yo1les each ofxlhe current’
disciplines have played in its deve;opmenﬁ. From this historical backgro&gd'

the student will be led to discussing the extent of current human service

problems, the need for various.;ypes of human service personnel and the
> -

possible methods of meeting this need. This in turn will lead .to content

on the meaning of human service, the goals of human service agencies, and

-

the values and ‘ethics the student will be expefd to follow. Time for

students to work on attitudinal reactions to this content will be provided.

A}

[y -

The last portion of the course will bg used to present materials on the
various settings which human service efforts are carried out, including

1 . .
public and private components of the existing service delivery system.

This section on service delivery will inclyde information on related service

.

areas, particularly social service and health organizations, what services®
. they provide, gaps and overlaps in thesé services (with emphaeis on using
the New Orleans area as an example), methods of referral and what kinds of

. 4
clients are accepted.

. : ¥ | -35= : ¢
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*Human Service Technology I-4 credit hours-~This course is essentially .

a course in methods and techniques by which the student will learn to carry
.out the jobs to be assigned him in his umcoming internship. This course

will provide knowledge and techniques for using this knowledge.

It will begin with discussion on the helping process, reactions of persons

-

to stress and receiving help, and provide the student wiéh skills and -
techniques in one-to-one and one-to-group contacts. Content will include
methods of providigg, obtaining, and recording information im person and

by phone¢//§3me beginning kncwledge of how to overcome resistance in this

\

process will be included}

The student will learn how to locate clients in the comrunity, how to help

|
them talk freely, and how to engage in other outreach activities. In-

' -
cluded here will be the assessment and classification of what a person's

3

® .
problem appears to be and when specialists of particular discipliqsgiiiould

N . . .

be called in, and how to provide a feeling of creditability and con dence
1& 1 * . [ 3
by one's actions. Basic methods that students can use in helping the

clients improve;their social functi;;ikg\pr mangge their home affairs as
wgll as learming how to be an empathetic listener will be provided. This

portion will conclude with instruction on how to mobolize individuals and

1

) groups toward self-help. Interviewing and recording skillsqwill be stressed.
~ . »
*

-

The remainder of this course will provide knowledge content that stuﬁeﬁtsﬁ

*

[N

™~




ground 5p/é;:;;ds of assessing individual or group activities to provide
valid and reliable date, some background on therapeutic methods of inter-
~ vention and their administration, and similar background to prepare the

. b
student to work in various settings during the upcoming summer internmship:

Included here will be some general ‘details of behavior that can be expected o

of persons\zisp various problems, and how to cope with these behaviors.
s, - .

’ Throughput this course, work in community projects will be required to

aquatint the students with some of the functions of human service agencies

- dn their community settings. Field trips will be part of this course and much

. (N
, of,thg course discussion will center around these trips and the student

’,

" projects. . '

¢ : ) ) .
& With these two ‘courses, Introduction to Humdn Service and Muman Service
Technology I, the student will be prepared for the full-tiime intermship
. r >

2

during the summer session. -’

v

t

v / .
- will need to harry out specific tasks. This will include general back-

'*HumEE/Service Technology II~4 credit hours--This course is intended to be -

commpniﬁy asggcts of human service, the problems of providing service and
. - » , '
aim at preparing the student, to take his place as a worker in the community.

[

Specific roles of the human service ""generalist" will be discussed here, a

an integrative seminar following the intern experience. , It will focus on the
- x
discussion to which students are expected to be able to contribute because

of their summer internship._

=37~




In more detail than ;ntrodﬁction to Human Service this course* will cover what
is involved in a comprehens;vé community serylce delivery program. Urban
and rural service problems will Pe discusped in more depth and more tiue
will be spent in helping.the student 1earn\h6w‘to.pelp organize é community

" to meet its needs. The remainder of the semester will be on thia Fopﬁ?,

™

A part of this course as in Human Service Technology I, the student will

- , »

] be expected to'participate in a variety of communit§ agtivities.. The?
agtiviﬁiés“wiiifbe selexted to stress the leadership and organizational
—— . .

abilities the students are developing in the training program. Fréedom

of .selection here will help\. e student determine or strengthen his'choice

/ —/
of a career area. o

- . ’ ..\
. ¢ ' N
*Human Service Technology III-3 credit hours--This will be a course taught
: \

in a more seminar type atﬁosphere than its predeceeﬁors. It will attempt

i

to integrate not only ‘the preceding human service technology courses and
v y

v . -
internship experience, but to tie these in with the remainder of the

curriculum and the concurrent practicum.

LM

¢

.; : . R - M
Further emphasis will be given to the student's self-awareness and the

\

~ ability to control his reactions to others when carrying out his service

functionss Special attention will be given to the responsibility the

« worker carries when engaging in the one-to-one relationghip with his ‘client.

Pull discussion of the rolé of the client adyocate will be initiated, and

' s
- [
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. experience and confront h&mself.

\'v 6‘@

the tactics of the change agent in any number of seétings will be discussed.

-

(-
a

N %
As a summation of this course, discussions of the future of Human serviceq

will be held. This will include possible alternatives, public and privatqé

% %
for the financing of services, suggested future policies about, human

[ ‘ 2

1

services and how students may influence these after graduation. This latters.

’u -
topic will cover how policies are formulated and changed.

" » =

During thas aamester,éphere will Se a concurrenghpragtiaum of six hours

per week in an agencf. This will cdmpiement the claa;;oom egperience and
the two courses will interrelate. By this final semester ofzwogk, the
student’ should hajve made a career selection which relates to the realistic
job needs’in community. It is hoped that g%is final £field axperienpe,
will lead to empioyﬁent for many students. ‘However, the final weaks of wthe

course will be devoted to assisting students with methods of finding em~"

pldyﬁent or seeking other career or educational goals.

*Human Relations Laboratery I-1 credit hour-~The laboratory is designed to

help students learn more about themselves—-their values, attitudes, moti-

’

vations; their styles,epersanalities, feelings, and hang-ups. Group partici-

pation, T-group, sénsivitz};raining and reole playing will help the student

*Human Laboratory II-1 credit hour--This laboratory is designed to build on

the first laboratory, field work and training experiences.

. -39-
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»*Practicum and Seminar-4 credit hours. In the fourth semester, this last

experience course offers the Btudent a chance to work in an agency ‘of his
choice. The’ student will have tﬂis final opportunity to actually practice

his knowledge and skills as Human Service Technician under college super-
- R ¢ " .

-

[y

vision. ’ ) \ '

° - - ~s

. Specialized Eldctives
& YT

RY,

K : ! . ()

3
~
25

5

. The following codrses will®e offered to give the student an opportunity to A
study different aspects of social service in depth. These electives are

designed to round out the training experiences of the students. Host .

students will take one "specialized" elective as a supplement to his field

experience and two more will be chosen as desirab{e tontent areas serving

4

to increase the students knowledge and scope of understanding of human

service related occupations. Sgudents will be required to take these

"spef{alized" electives during their course of study. These electives

will be taught at night by professionals employed in the respective service
f\ - ' .

areas. ) “

*Administration in Service Organizations-3 credit hours-—-Fundamentals of

administration and problems relating to public and private organizational

t -4

decisions Policy issues of seledted local agencies are the center of the
4

discussions and the role of the paraprofessional in organizational decision

making is discussed. .




*Individual, Child and family Services-3 credit hours-—Iﬁdividual problems,

children's serviqes and family services. Methods of, intervention, gaps and '

s

P

6verlaps in the existing services are considered with emphasis placed on the
‘role of the paraprofessional as an assistant; advocate and broker. The

student will choose the child, individual or,family:for specific theoretical

consideration. ~
7

*Delinquency Prevention-3;credit hours--Recreation, storefront, police and
the public school systems will be discussed as modes of delinquency pre-
‘vention. Statutes concern;n& juveniles and juvenile court proceedings as
well as services and institutioﬁs for juvenile offenders will be discusse?.
Emphas;s’éill be placed on the role of the parafr&fegsional in juvenile
work. \ i ‘

[ \\‘
~ - .

\
? . . " 0’\\ .
*Rehabilitation Technology-3 credit hours=-Educational techniques in the

major areas.of rehabilitation including business training, home economics
and industrial arts., Thécfoles of the state Division of Vocational Re-
habilitqfion, réhgbilitation égunselors and the paraprofessionallare given
consideration. The student will be expected to develop rehabilitative

training plans and understand concepts of evalugtion and diagnosis in

rehabilitation.

*Medical/Psychiatric Services-3 credit hours--The concept of comprehensive

community mental health programs including theories of origins of mental

41~
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.illness will be considered, from a historical perspective. Behavior médi-
' ) . oo |
fication, reality therapy and psychoth erapy will be considered as methods

of intervention. . T

s <

' ¢ ,\
Existing Courses
' - [A ’
§S 251 Sociology I 3 hours
SS 252 Sociology II - 3 hours
- A survey of the discipline, its scope and methodology as applied to cultural ’

analysis af the social structure. An introduction.g¢ statistical and

emperical techniques is iﬁg&uded. ‘ . ’ Lot

©  8s 221 Psychology 1 3 HWours

’ - M

) " ‘.

General principles and theories, methodology, hu&ggkgrowth and development

as to the bio-social factors, human motivation, the emotional and adjust~-

f -
e

‘ ment process, learning thinking, and intelligence.

L]

SS 222 Psychology II  *3 hours

A study of the development of the individual, how he perceives,his world,

adolescenses, conduct disorders, group relationships, attitudes, inter-
\

personal reationships, and men at work, including his new environments of

~42- .

space and sea. Preredhfsite: §§ 221

SO
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SS' 254 Urban Sociology 3 hours.

N\

\

-

Sociolagical approach to study of urbap society. Historic, modern, and
cooperative perspectives with major eﬁphasis on demography, ecology, social
’

and cultural, organization, social relgtionships, social change, and

~

planning. g;ergguisite: SS 251
R 4 / .
EN 141 English . 3.hours )

o’ . ,
o ) ! , ’
' A first semester freshman course with emphasis placed on vocabulary,

spelling, grammar and composition.
3. .
EN 142 Eriglish 3 hours

A second semester continuatién of EN 141 with additional emphasis on report
writing and business commmnication. Prerequisite: EN 101 or EN 141 or

equivalent.
EN lOf English 3 hours

This first semester freshman course offers a review of grammar with em-
phasis on usage structure, research procedures, and composition of péra-

graphs, themes and papers.

»

ERIC
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» * EN 102 English 3 hours

]

The student is introduced to literature in this second semester freshman
course. Standard critical apphpaches are explained and examples of the’
various genres are examined. “Critical ;ppraisal is learned through re-
search and the writing of papers. Eierequisite: EN 101 .

- ; 7
AH 101 " Fundamentals of Personal 3 hours

and Community Health
An introductory course in which'the meaning and scope of health is con-
sidered with regard to personal, family, and compunity health. It offers
e 4

a fundamental approach to optimum health and fitness; definition scope,

[ ]
attainment, maintenance, cause and preventions of disease.

SS 141 Minority Studies 3 hours

A course which explores the minority experience. Historical and ethnic

characteristics of several minority groups are studied as vell as some

related problems of minority groups.
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i HUMAN SERVICE TECHNOLOGY ’ -
| Social Work Associate and Mental Health Associate ° _
~ s ’
o, EL CENTRO COLLEGE

Dallas, Texas -

[

Tentative Curriculum Pattern

Semester I
. " Eng 101 - Composition and Expository Reading or . . 3 hours
Com 131 - Applied Composition and Speech .

*Pgy 105 - Introductipn-to Psychology or ' 3 hours
HD 105 - Basic Processes of Interpersonal Relationships :

Hst 101 - History of the United States or "3 hours
. $S 131 - American Civilization or
Soc 101 - Introduction to Sociology

S 131 - Orientation to Human- Services 3 hours
Elective 3 hours
' ! . . - 15 hours
Semester II
( {
* Eng 102 ~ Composition and Literature or ’ 3 hours
, Com 132 - A%?Iied Composition and Speech | .
*Psy 105 - Introduction to Psychology or 3 hours ‘ ’
HD 105 - Basic Processes of Interpersonal Relationships )
Soc 101 - Introduction to Sociology or 3 hours
Soc 102 - Social Problems . ¥
HS 134 - Human Services Seminar- ] L] 3 hours
Elective v 3 hours

’

’ 15 hours

o

*Students planning the Mental Health Option must take Psy 105 during the
first year. -

Suggested electives for 1st year - HD 106, SS 132, Bus. 173 (Beginﬁing
Typing), Bio 116, Hum 101, Spec 105, Conversational Spanish, PEH 110,
PEH 257, PEH 101, DM 090, DM 091, DR 101.




L ¢ 4
. »
Second Year :
Social Worker Associate Option. : : A
Semester III : a . -8 0
Soc-204 ~-‘American Minorities - L 3 hours
Soc ZOg - Introduction to Sobial‘Work 3 hours .
.HD 107 - Developing Lead:rship Behavior 3 heurs 5
HS 240 - Work Experience inr Human Services ' 2 hours
HS 241 - Work Experience in Seminar . . -2 hours
EIective . : ) 3'hours . oo
. /f ’ *16 hours : .
€ ] , -
Semester IV. - ' ; ) . .
Soc 203 - Marriage and the Family . 3 hours
c&: 231 - Municipal and.Count; Govérnment g : 3“hours
HS 231 - Pracedures in Social Work ‘ 3 hours
HS 242 - EXperienées in Human Services . 2 hours .
HS 243 - Work Exper ience Seminar \ r ] ' 2-hours ‘
Elecrive | ) ) A\\ : 3 hours /
' ‘ T . . 16 Kours- ,

¢

Suggested electives for 2nd year Social Worker Option - PEH 101 (Funda-

[

.. mentals of Health) CD 136 (thld Growth and Behavior), Psy 206 (Psy~

chology of Adjustment), Psy 204-630tia1 Psychology) HS 233 (Counseling
for Paraprofessionals) Ant’ 101 Bio 290, Soc 231 (Urban Sociology),

Soc 205 (Statisticsl, First Aid, Rec 132, Rec 231, Rec 235, Conversational

!

Spanish. . . ) .




-

Mental Health %sociate Option

Semester IIII ) S ,
Soc:ZOJ - Aujérican Minorities . . - 3 hours
.- ‘* HD,107 - Devel'o;.rlng Lea'dersh:l;; Behavior | ' 3 hours -
HS 235 - Introduction to Mental Health - ' ' i 3 heurs . l. .
3 ‘HS 240 - Work Experience.;n Human Services. i 2 hom'x'rs o
HS 241 - Work Experience Seminar ' - ' 2 hours
R Eleét:ive ‘ E . ‘ . : 3 hours
. . L - . ' ’ v ~ . 16 hours
' : .Seme‘e;te'r v ¥ ' -
‘ 'soc 203 - M‘a:.rriage arnd the Fan;i'}y . . | 3 hours
-, ’ I_Ssy 205 - Psyqtrxology of Persoﬁ_ﬁl:l‘ty o ‘ ) 3 hours
' + HS 233 - Counseling for the Ifz;raprofesgfonal 3 hours
HS 242 - Work E:{p‘erique in ’Human \S}er\‘zic‘:es . " 2 hours \
‘ ‘ HS 243 -~ t»}ork ;éxperience Semigar » 2 hours
. " Elective o ‘ . 3 hours
- ) ) \ ' DN e »' ¢
. . o . - ) H | 16 hours :

13

| |
. Suggest:ed electives for 2nd );eax Méntal Health Option - PEH 101, Pgy 203,

Psy 207, Séc iOS, Spc 105, CD 136, Cvt: 231, Ant 10}, F{rst Aid, Rec .132,

Rec 231, Rec 235, CdQveréa,tibnal- Spanish. ) . < \\ h
7 L | e ’ - AR v
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C9urse Descriptions

HS 131 - Orientation to Human Services . 3~“hours

i
A brief survey of historic
co 2
Emphasis is on current needs, practices and projected changes. Will involve

contact with community agencies and give the student the opportimity to test

his interest in people-to~people occupations. ) ’

-

’

HS 134 - maan Services Seminar =3 hours

A continuation of HS 131 - Orientation to Human Services with an emphasis

on class discussion, sharing of experiences. A problem-8olving approach to

individual, family, and community problems.

. . ' 6
HS 240-242 - Work Experience in Human Services (Field Work) 2 hours

Prerequisites: Permission of coordinator of Human Services

. /;; progtam, and concurrentnenrollment in HS 241 or 243..

EY

-
-

2

3

fractical occupational,expérience in a social agency. 'Teg hours per week .

on-job experience is required dqying second year of the prograﬁ. HS 290
Y .

it . o

will be offered first semester; HS 292 will be offered second semester.

I - . .
N 1 . . N N
‘-

,
‘v .
. -
-48- : :
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al development of social services in our society. |
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Human Serviceg‘(Coufse.Descriptions) -~ cont. .

-t
.
-

HS 241-243 - Work Experience S;minar " 2 hours

Prerequisites: Concurrent enrollment in HS 290 or 292.

" Problem analysis and discussion of on-job experiences in a seminar with®

other students working in Humén Services program, meeting two hours_per

week with p?ogram coordinator on campus. HS 291 will be offered first
4 .

>
.

semester; HS 293 wil) be offered second semester.

HS 231 - Procedures in Social Work 3 hours

Prerequisites: Soc ldl, Soc 266, concurrent.enrollment in

HS Field Work. Y
The procegsés bi‘social treaément used by social workers with individuals,
groups, or comﬁunities? Concepts, principles, anq ethics utilized by social
service workers and quqéilons of motivation, acceptance and attitude.
Techniques of listeniné,‘bbserving, and recording which aid the §€:dent in

integrating his classroom and work experiences. |

]

HS 233 - Counselling for' the Paraprofessional 3 hours

Prérequiéitei: " Permission of the coordinator, or con-
. current enrollment in HS Field Work.
Introduction to the principles and practices of interviewing and counseling. -
Exploration of the effectiveness pf these techniqueg es applied to para-

professional experiences of counselor and group counselor aides, mental health

) . , .
or social worker assoclates, and other "new careers" in people-to-people

services. ' ‘




. . [ .
; _ Human Services (Course .Descriptions) - cont.

e ’

BS 7235 - Introduction to Menta; Health 3 hours

Prerequisites: Psy 105 or comsent of coordinator. .
. Concurrent énrollment in Fielo Work.
_ Orientation to mental health, hiséor&, terminology, current conceptgr’e;hical'
g cogsiderations. Analysis of Behavior anE-environment factors promoting
.. mental heelth. Development of skills for identifyinpg symptoms of maladjust-

" ment. Consideration of methods providing for emotional outlets and emotional

control.

3 "'-«\:.




MEMTAL HEALTH TECHNOLOGY s

- MIAMI-DADE COMMUNITY COLLEGE-NORTH
MIAMI, FLORIDA

Division of Allied Health Studies

3
- ” '
hd »

X MENTAL HEALTH TECHNOLOGY .° - S . ' S

' This two~year program is planned yG/help meet the ever-increasing need for
trained personnel in mental health and related fields. Graduates will be
qualified to function under supervision in soclial agencies, mental health
prog?hms, agencies for ch care or segnior citizens and many other agenciés
offering health care serjzzgs. Externship or clinical practice is conducted
in local health care facflities under the supervision of qualified profess-
ional personnel. (Associate in- Science degree awarded). -

a

FRESHMAN YEAR

] Fall Term . oo :  Winter Term
Course Course - ' Cr. Course Course Cr.
Number Name " Hrs. '~ Number . Name Hrs.
ORI 101 Orientation 1 MEH 162 - Materials .and Activies 3
MEH 160 Introduction to Mental . *» MEH 180 Orientation in Comm=-
. Disabilities 3 . unity Mental Health 3
MEH 161 Survey of Communi.ty ‘PSY 241 Human Growth and Dev-
. Resources 3 elopment 3
SOP 210 Human Relations - 3 PRN 120 Body Structures &
. . Function ‘ 3
- APC 160 Exposifory Writing 3 SSS 101 Social Science 3
: 2

HEN 210 First Aﬁd
15 - s 15 -

SPRING TERM

MEH 170 Recreation for Special Groups 3 cr.

PSY 212 Dynamics of Behavior 3 cr.
. 4 6
’ SOPHOMORE YEAR
Fall Term Wintér Term -
’ .
Coy¥se Course Cr. Course - . Course. _ br.
Number Name Hrs, Number Nanme Hrs.
. ( .
MEH 288  Seminar 1 2 MEH 289 Seminar II. 2
MEH 298 Externship I 9 MEH 299 Externship 'II 9
' PSY 211 Introduction to Psychol-3 SOC 220 Marriage and the Family 3
Ogy . N " ]
§SS 102 Social Science 3 APC 161 Technicgl Report Writing 3 |
SOC 201 Introduction td _3 , == Elective - 3 .
Sociology 20 - :20
. ' ~51~




2.

MENTAL HEALTH TECHNOLOGY

Information Sheet

A Y
Is a high school diploma or equivalency certificate a pre-requisite
for this course of instruction?

Ans.: Yes , with certain exceptions. (See currentluiami-Dade
Junior College Catalog; Section under "Entrance Require-
ments and Procedures’).

What subjects should I concentrate on (if still going to high
school) to better prepare myself for this program?

Ang, General courses for college preparation
What is the length of this program?
Ans.: 2 years

Will I be participating in a hospital or other health agency
externship prograu? !

Ans.: Yes

Will transportation to and from a hospital or other health agency
be my own responsibility?

Ans.: Yes'

Will a uniform be necessary?

Ans.: No _ . . .

Can this curriculdg be used to further my education towards a bachelor's
Degree in this field?

*Ans.: " Not in this particular field itself. However, the General

Education credits can be used toward a degree in Education,
Psﬁchology, or a related field.

Will any physical disabilities keep me from participating in this program?
Ans.: Not necessarily . - *

Can you give me a brief description of my duties and responsibilities in
this careex?

Ans.: The graduate 1s pyepared to work with the emoéionally disturbed
a r mentally retarded in recreational activities,  cottage life,
lasstoom situations, behavior modification programs, and a variety
f educational and therapeutic activities. The technician assists
the professional in delivering appropriate services. -

A -52- . .




. Information Sheet

;
- - « - .

10. 1Is there an aptitude test I must take before I can be considered eligible
for this program?

_Ans.: None, excepf the Florida 12th Grade Tést or the dance Test
’ Battery which is given by the College and used to etermine
acceptance in couraes'requiring selective admission,

ko d . -
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,GUIDANCE PERSONNEL ASSOCIATE
SPARTANBURG JUNIOR COLLEGE >t
SPARTANBURG, S.C. ' g

’ SUGGESTED CURRICULUM BY QUARTERS . "t
“ . .
Course Title Hours Per Week Quarter Hours .
FIRST QUARTER . Class Lab. Credit
T-ENG 101 Grammar 3 0 3
T-BUS 102 Typewriting 2 3 3

T-GPA 101 Introduction to Guidance and

Personnel Services 3 2 4
T-PSY 10 General Psychology I .3 0 4
T-BEA 105 PFamily, School and Community Health 3 0 3
- ' 15 5 16
SECOND QUARTER '
T-ENG 102 Composition 3 0 3
T-BUS 103 Typewriting 2 3 3
T~-GPA 102 Statistics 5 0 5
T-PSY 102 General Psychology II 3 "0 3
‘T-GPA 103 Occupational and Educational }
Information 3 2 4
16 18
THIRD QUARTER . f
L 4
T-ENG 103 'Report Writing 3 0 3
T-BUS 104 Typewriting . 2 -3 3
T-PSY 206 Applied Psychology 3 0 : 3
T-GPA 104 Administration and Interpretation - .
. of Tests 3 2 4
T-GPA 105 Techniques and Skills of Counseling 3 2 4
/ 14 7 17
« ) \

. FOURTH QUARTER . . -
T-ENG 204 Oral Communication 3 ‘0 3
T-GPA 206 Role of the Para-Professional Coa

in Education 5 0 5

T-GPA 207 Practicum - Education 0 18 . 2
T-50C 201 Introduction to Sociology 3 0 3
T-EDM 108 Introduction to Audiovisual Media 3 0 3
' 14 18 16




FIFTH QUARTER

T-GPA

T-GPA
- 1~-ECO
T-GPA
T~REC

SIXTH

208

209
108
210
111

Role of the Para-Professional r

in Industry

Practicum ~ Industry

Consumer Economics

Community Resources. .
Introduction to Recreational Services

QUARTER

T-GPA

T-GPA
_ T-GPA
T~GPA

211

212
213
214

Role of the Para-Professional

in Human Services

Practicum - Human Service Agencies
Educating the Minority Student
Community Relations ~
Elective

Total Quarter Hours in Courses
w Electives
Total

55~

. Hours Per Week

Class

Lab.

DLW W O W

18

0
0

LW W WO W

18

.

'

Quarter Hours

Credit

Twwhun

18

wwwthowm

16

98

w
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GUIDANCE-fERSONNEL ASSOCiATg
COURSE DESCRIPTIONS BY QUARTERS
' ' | Hours Per Week‘ Quarter Hovrd
PIRST QUARTER ] Class  Lab. Credit
T-ENG 101 cra:maé | ‘ 3 0 3

Designed to aid the student in the improvement of self-expression grammar.
The approach is functional with emphasis on grammar, diction, sentence
structure, punctuation, and spelling. Intended to stimultate students in
applying ‘the basic principles of EnglisH grammar in their day-to-day sit- R
uations in fndustry and social life.

Prerequisite: None. \\\\
T-BUS 102 Typewriting 2 3 "3
Introduction to the touch typewriting system with ecphasis on correct tech-

niques, masgery of the keyboard, simple business correspondence, tabulation,
and manuscripts.

- Prerequisite: None. . =

T-GPA 101( Introduction to Guidance and
ersonnel Services ‘ 3, -2 : 4

T-PSY 101 General Psychology I 3 Q 3
An introductory survey of psychology. Topics include pre- and- postnatal
development, the structure and functions of the nervous systems and glands,
sensory organs and processes, intelligence, aptitudes and abilities, per-
ception, motivation, learning, emotion, personality, and adjustment.

T-HEA 105 Family, School and Community Health 3 0 3

A general course of study that includes family planning, sex education, child
care, diet and nutrituion, personal hygiene, common diseases end health
gervice agencies. '

SECOND QUARTER

T~-ENG 102yCcmposition 3 0 3

Designed to aiggthe student in the improvement of self-expression in businees
and technical composition. Emphasis is on the sentence, paragraph and whole
composition. :
Prerequisite: 'T-ENG 101.

{

-
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Hours Per Week Quartér Hours

Class Lab. Credit.

-

T-BUS 103 Typewriting 2 .3 L 3

Instruction emphasizes the development of speed and accuracy with further
mastery of correct typewriting techniques. These skills and techniques are
applied in tabulation, manuscript, correspondence, and business forms.
Prerequisite: T-BUS 102 or the eguivalent. Speed requirement, 30

words per minute for five minutes.

-

T-GPA 102 Statistics 5 0 5

A study of the basic principles and methods of descriptive and inferential
statistics. Included is the course of study are variability, uncertainty
and common applications of statistical methods.

T-PSY 102 General Psychology II ' 3 0 3

“

An introductory ,survey of psychology. Topics include pre- and postnatal
development, th¢fgtructure and functions of the nervous systems and glands,
sensory organs and processes, intelligence, aptitudes and abilities, per-
ception, motivation, learning, emotion, personality, and adjustment.

T-GPA 103 Occupational and Educational

Information C ' 3 - 2 4
THIRD QUARTER N ¢
T-ENG 103 Report Writing , I 3 ‘o\ 3

The fundamentals of English are utilized as a background for the organization
and techniques of modern report writing.. Exercises in developing typical re-
ports, using writing techniques and graphic devices are completed by the
students. Practical application in the preparation of a full-length report
is required of each student at the end of the term. This report must have

to do with something in his chosen curriculum.

Prerequisite: T-ENG 102.

T-BUS 104 Typewriting 2 3 3

d

_dUcing mailable copies. The production units are tabulation, manuscript,
correspondence, and business forms..

Eézhasis on production typing problems and speed building. Attention to the

)

Preqhisite: T-BUS 103 or the eqﬁivalent. Speed requirement, 40
words per minute for five minuted..

elopment of the student's ability to function as an expert typist, pro- 47



Hours Per Week Quarter Hours

.

t
1

"/‘i' Class  Lab. ° Credit

'T-PSY 206 Applied Psychology 3 . 0 ‘3

A study of the principles of psychology that will be of agsistance in the
‘understanding of inter-personal relations on the job. Motivation, feelings,,
and emotions are considered with particular reference to on-the-job problems.
Other topics investigated are: employee selection, supervision, job sat-
isfaction, and industrial conflicts. Attention is also given to personal
and group dynamics s& that the student may learn to apply the principles of
mental hygiene to his adjustment problems as a worker and a member of the
general community. -

Prerequisite: None:

T-GPA 4104 Administration and Interpretation

Y of Tests . 3 2 i 4
T-GPA 105 Techniques and Skilis of , | .
" Counseling.. ’ . -3 2 4
FOURTH QUARTER | - \
T-ENG 204 Oral Commnnication o 3 0 | . 3

A study of basic concepts and principles of oral communications to enable
the student to communicate with others. Emphagis is placed on the speaker's
attitude, improving diction, voice, and the application of particular tech~
niques of theory to correct speaking habits and to produce effective oral
presentation. Particular attention given to conducting meetings, .confer-
ences, and interviews. .’

Prerequisite: T-ENG 101. . t
'T-GPA 206.-Role of the Para-P Kofessional .

in Edutation 5 0 5
T-GPA 20? Practicum - Edncation‘ 0 18 vo2 -
T-S0C 201 Introduction to Sociology 3— o 3

»

An analysis of the society and cultyre dealing with social organization, the
family, control institutions, strati ication and social change.
Prerequisité« None. .

-

N *

. T-EDM 108 Introduction to Audivvisual Media 3 0 3 -

An introductory stndy of. various audiovisual media applicable to the c2hss-
room and other instructional purposes. This includes the selection and
application of materials, operation of equipment, and the production of

basic visuals. .

~58- ! '




( . . Hours Per Week Quarter Hours

FIFTH QUARTER " Class  Lab, Credit
T-GPA 208 Role of the Para-Professional in
Industry ' 5 0 5 ‘
: T . .
T-GPA 209 Practicum - Industry 0 18 2
T-ECO 108 Consumer Economics . .Y . 0 3

Designed to_help the student use his resources of time, energy, and money
to get the most out 6f life. It gives the student affl opportunity to build
neeful gkills in buying, managing his finances, increasing his resources,
to understand better the economy in which he lives. -
Prexequisite: None.

hY

T-GPA 210 Community Resources 3, 0 » .3
y

T~REC 111 Introduction to Recreational Services 5 0 5

e )

Introduces the basic fundamentals of the\nature, scope, and significance of
organized recreation services. It includes study of factors involved in thc
operation of basic recreation units, major program areas, organizational
patterns, and the interrelationship of special agencies and ingtitutions
which serve the recreation need of society. ’

SIXTH QUARTER ' v % R
T-GPA 211 Role of the Para-Professional . .
*An,Human Services ’5 0 ) 5
T~GPA 212 Practicum -~ Human Service Agencilesg 0 18 ' ,‘ 2 .
. X . N . . - . .
T-GEA 213 Educating the Minority Student 3 o X 3
T GPA 214 Community Relations 3\ 0 "3
1 N " ,
Elective 3 . 0 T3




. f
FINDINGS AND RECOMMENDATIONS o

3 . .
The impact of career education upon counseling services had become

? -
very, clear as the'g!hdy neared completion. Every inquiry revealed the
need for more emphasis upon career counseling and indicated that current
programs are not really meeting the needs of the new students. The

4 .

study has presented very justifiable cause for the development of a

b4

curriculum to prepare the careep counselor-technician and the ad hoc
committees are very optimistic about this inpovative approach to career.
. .
counseling. Following is a list of some significant findings:
. 2 \ .

. ¥y
.1. If an acceptable and meaningful associate degree program

for career counselors is to be established, it 13ﬁ§qurative
SN

that an advisory committee be utilized. This committee

shbuld be broadly representative of the community 1nc1ud£ng
potential employers (e.g., schools, human services, agencies,
s L »

industry), as well as educators (e.g. senior colleges,

universities).

[

While there appeats no essential, formalizéd selection
~ =
criterja for the identification of potential students®nd
-
' 4 their admission to the program, it is essential that they

A}

be "people oriented." Unfortunately, some counselors have

mastered the theoretical and theoreticalgékills, but have
, )

- . b N

v




% ."~ '- . ‘.' . ~4 v\' '__\ ... B} N .‘ \‘l
o . Jaot capturcd the indepﬁﬂf;:)rit found in a genuine o :

helping relationship with another, ‘or as Rogers night '
v . E N
e . state. ihey lack a sense of ' unconditional positive x;

N r \_ . AN 4

. regard." Assuming admissfons criteria are used, .they &
-~ - -

v
. ) e
’ e e

to "screening them out", capitalizing on such personal

tf/”eriences as a diverse job history., . -

.

. . . . )
. © . 3. All squrces were unafiimous in their conviction that the

i ?facultﬁ member_ should-begpLactitioner. it is fhpdrtaut *

T o that the faculty member be able to, put his theoretical
. ‘ ‘ e .
understanding to daily prdhtice. -, o

4., It is imperative that the curriculum p}ovide for both

¢

L ) ,horizontal and vettical career mobilitz; This csn dest

. be guaranteed by’incldsion on the advisory.committee'*

o v

4

, . - of representatives from‘senior colleges and universities,
~ K ¢ :

;“r\' -* +«  as vell as from related human services and educational

- ~

- ) " : o el _
' occupations. o ‘ S T A

oA . "., .. .
. AN .

5. A program should not over-specialize an indiuidual snd T

. . TSRS

' , thus 1limit horizontal mobilityq rather & cluséer or .

job-family of occupatiéﬁs shoulg be employed. Aa a f'i‘:

public service occupation. cateer couQselors can be -

g"' A . e e L . . ]
K . assigned to the femily of educabional servihe or. human

PETTIRNR ST

. . .
o R < . N -
. aen .

. . ;ptilization of .the cors curticulum concept. e

. . . .
TR . ' ™,

) " 6. Tg permit imgedi&ce~emplé?3bihity upon graduatfon,*

A . -

'\ L a it ig" necéssary that: the curriculum can eufﬁicientl

. . ‘s . 8 .
“e “ RS M e < . P

should be-utilized to "screen peOpls into “ag opposed V-

service. The Jobﬁfamily approach also permits IR ;T.

-
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.

.
.
3 - !

.  mentary and secondary, as well as public agengies amy

©- 10, Since there may bg assumed to be different pﬁttern

SRV . ,

~

specialize to meet the demands of the employer as to specific

.

job entry skills as may be required. Unless careful, this

~ .

*® can present a‘oroblem relative to transferability of credit.

7. - The curricUlum ﬁust be viewed as the total experience of

_hgﬁstudent at the college, including study, work, play,

g L]

" peer relafﬂbns,elife styles, .etC.. . Thus, ﬁhe institutional )

ironment is ant essential ingredient.

. . .

-y
8. An on—gping groupmprocess and an involvement in the .career

.
Ny

. itself should neceive priority in program development.

L]

It is assumed thau.groups grov like people do, they can
gain viqgle learning experiences throughout the training
period. The field experience as practicum must be an

essential_dimenélon of the curriculum.

9 Diversifiqation should be automatically built into the

4

'f:grogram. 'Besides college-sponsored settings for.the

practicum there is also public and private schools

» . .

S N
K business and industry.

»

[ Lo
of carger developmentsvamong people, there is meeded

. g »
Ve R , . ¢ - .

£ people (career development.technicians) who have an

o

- appreciation, if not at the. theoretical level, then at

* . N

<y,

o the prdctical‘level through observation, about how people

develqp career~w18e and make allowances for the variances.
’\ " (' .

Furthefg At is possible for the career development v

3 technician to possess the techniques necessary to assist .

. . ¢ 5

h . . (1
Y
%

- . »
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)
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X persons in the career development. ‘ -

‘11. No onercurriculum model or'proiram is satisfactory to

L ] ) ] N\
meet varying needs of .colleges implementing a career

- .
~ >

developmeﬁt program.,
Recommendations

. .
¢ he A M . »
’ s

1. A proposed curriculum for the.career counselor-technician is
.eubmitted as a trial model. It is 80 designed tﬁgiff;exibility

is permitted at any p%&pt to accommodate the characteristics of

[}

. different locales. s b g
- .

-«
.

~ 2. A pilot atu@z should be impleménted in New Orleans and at least

'<qu other locations in ‘the reéioﬁ where all faéi}itiés are favor-
. 'ah}e to prepare the careet counselor-tgchnician in the compunity
< -, college. v - '
‘ .3: Support funds for the silot study should'be‘%oﬁght from either.

or both federal agencies and private foundations.

"\




Model Curriculum
- Career Counselor Technician ‘jig

, > First Year

-

Fifat Semester . Credit Hours

General Péychology 1
Trtroduction to the English Language
*Introduction to Guidance and Personnel Services
. *Family, School and Community Health ° ¢
Elective )
Total '~

3
3
3 ;
3‘
-3
B 15 *
"Second Semester Credit thg%
. N

-

General Psychology II "y 3
Iatroduction to English Literature . -3
*Administration and Interpretation of Tests and Report Writing 3
*0ccupational and Educational Information -3
Elective . ~ T3t
> . . Total 15
Second Year b

Firat Semester . . Credit Hour%

. Math or Science #otirse . . 3
Social Science course 3
*Role of the Para - Professional in Education, Industry, and

" Buman Services 3 M
*Inferviewing Techniques and Skills 3
Practicum ‘and Seminar - Obervation and Participation 4
. Total 16

Secornd Semester . Credit Hours
Hath or Science course 3
Social Science course . 3
*Community Resources and ‘Relations 3
*Cocnseling the Minority Group Mehber . 3
Practicum and Seminar ~ Observation and Participation 4
Total " 16

Totsl Required: 62

*Adepted from the propoaed Guidance PersonneY Assoclate Program of Spartanburg
Junior College, Spartanburg, South Carolina, as written in the Career Counseling
. Technician Project Report presented by Dr. Cecil L. Groves and Dr, Edwanh A,
Kennedy, Jr. .

-64-




Course Descriptions of Specialized Required Courses in

Model Curriculum*

*Introduction to Guidance ‘and Personnel Services

»

role of the para-professional in career counseling is introduced.

2

*Family, School and Community Health (Course name and description from the

Spartanburg Junior College proposed Guidance Personnel Associate Programf
A general course,that includes discussion of family planning, &ex
education, child care, diet and nutrition, personal hygiene, tommon diseases

and hedlth service agenfies.

*pdministration and Interpretation of Tests and Report Writing

This course teaches the administration and internrgtation of important .
. * . \

- '

intelligence, voctional, and ﬁérconality tests. In addition, essentials of

report writing will be covered. Practical apﬁlication,ip admipistering a
L] f ' : * .

battery of tests and wrjfing a full-length report will be requir®d. f

-*Occupational and’EducaAionAl Information
Educational and ca;;er opportunities will be explored in depth. Basic ‘

principles and methods of career coﬁnseling will be discussed, with_e@yhasis

on organizing cou&seling isformati?n so that the m?terial is clear and the

client can make his own -career decisibn. .

4
¥ -

*Course names adapted from proposed Guidance Personnel Associate Program,
Spartanburg Junior College; Spartanbfirg, South Carolina.

o :
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*Role of th Para-Profeséi‘nai in Education, Industry and Human Services.

The afé-professional's roie in'all levels of the educational system, in
bu%iness and industry, and in social service agencies.will be explofed.in
depth. .Tecpniques and skiils for ghg'para-ﬁrofessional will be introduced.-
Relationships between Ehe para~prafessional, profegsional and client will be

discussed.

i

*Interviewing Techniques and Skills

7%
Specific interviewing techniques and skills useful for counselors will be

taught and will be practiced by cléss members alternating between the roles of

counselor and counselee. Practice sessionf, will be taped for class discussica.

-

‘*Community Resources and Relations !

This course will describe utilization of community resources as referrcl

_~sources for client's problems as well as for job placement. The counselor's

relationship to the community is described. The role of the parg—pIpféssional

as a liaison to the community will be explored and topics such as organizing
and planning groups will be covered.
*Counseling the Minority Group Member

Before successful counseling can occur, the counselo d client must be

able to Eommunicate with each other. Thus, this course will \escribe the
ianguage of various sub~cultures. Specihl problems and issues\of ,concern to
. minority groups are covered in depth. Minority and majority students

will benefit from increased sensitiyity to each otker's concerns.

.

[

*Course names adapted from proposed Guidance Personnel Associate Program,
Spartanburg Junior College, Spartanburg, South Carolina.
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Practicum and Seminar - Observation and Participation

(4 Credit hours/semester, 8 contact hours /week)

‘ Course work, as valuable and Esgential as 1t is, ;s most meauingful.when
combined with a field éxperignce, or internship, in'a counseling setting. Only
under direct supervision from an experienced professional can a student put into
practice qhaé has been learne& from books. His/her weaknesses, can be spotted.by
the superﬁisor and the sé;dent can wsrk to remedy these areas.. Thus, it is an
important objective of the proﬁosed program to util{ze varied facilities for a
required field work expgrience, which wil;'be an integral part of the training
offered. Potential field placements include ‘educational, industrial and social
service institutions. Schools at all levels, elemgntary, secondary, junior
¢ollege and senior college can benefit from the services of a Career Counseling
Téchnician, whose expertise will supplement the current Career Education focus

iq{the Schools. A Junior College with such a program 1tself will beneéit from

the internship progrém by utilizing Career Counseling Techrician students in

peer counselipg relati®nships.

Students will work six hours a week during two semesters. Each agency

. that sponsors an internship will provide a liaison person to wirk with the
Junisr College couﬂg;ling staff internship supervisor. Together they will

arrange for appropriate obgervational experienceg as well as direct the work

to be done under auperJ;sion. Supervision is essential for the studeunt to

iearﬁ to apply the knowledge gained_from course work. The in;ernsh;p supervisor
wili usg rating scéles to offer each student individualized suggestions for
personal ‘and professional growth and devel&pmeﬁt. Each student will have the

rregponsibility of filling out a weekly field work report on his activities,

TQe field work be arranged so<fhat each student can gradually take on
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more responsibility as competence develops. Studengg ywill progress from.an

’

aide role to a position of increased responsibility. An attempt will be made

to place students in areas that work with a population of interest to the

"student workers, such as schoeols, businesses, or social services agencies.

In addition to the internship assignment, a weekly two hour seminar led

)

by a faculty member will be held, so that students can discuss their obser-

vations and experiences, share their attitudes and ideas, and learn from each

other.

-
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Course DescriptigPs of General Education Required Courses in Model Curricilum

Ceneral Psychology I ) SN

@

4
General principles and theories of psychology, methodology, human growth and

development, motivation, the emotional and adjustment process, learning, thinking
and intelligence.

General Psychology II

A study of the development of the individual, how he perceives his world,
conduct disorders, group relationships, attitudes, and interpersonal relatiomship-.

- L 4
Introduction to the English Language .

L

This first semester freshman course offers a review of grammar with emphasis
n usage, structure, research procedures, and composition of paragraphs, themes
. and papers:

~

Introduction to English Literature

1

The student is introduged to literature. Standard critical approaches are
explained and examples of the various genres are examined. Critical appraisal 1is
learned through research and the writing of papers. < .

-

-'Math and SciencelEBﬁfggs ~ two required from the following:

Mathematics .
Geometry, algebra, or trigonometry.

4

| Intoduction to Modern Biology

5

A general biology course with emphasis on principles of living thing$, both

plant and animals, and of the relation of man to his environment.
[

Introduction to Physifs .
. e . !

‘ lecture - demonstration course concerned primarily with the concepts and .
principles of matter-and energy and their inter-relationship. Major topics
covered axe: force, motion, atomic theory of matter, properties of matter, heat,

sound, light, electricity, magnetism and elementary nuclear physlcs. \




) Introduction to Chemistry

A lecture - demonstration course concerned primarily with understanding the
principles of atoms, elements and compounds and their properties.

’

) u. ' , ' - ’ ‘
Ca
Social Science courses - two required from the following:
.« I
Sociology 1 ana II ‘
A survey of the disciplinme, its scope and methodology as applied to cultural
* analysis and the social structure. An introductiod to statistical and empirical
techniques is included. ‘ '
Qgpan Sociology or Modern Social Problems
. »

Sociological approach to study of urban society. Historic, modern, and
comparative perspective with major emphasis demography, ecology, social and
cultural organizationm, social relatioship, social change, and planning.

\ . . :

Other related cou;see/sz§?33 at an institution may be added to the list of
electives.

L S
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Course Descriptions of Electives in Model Curriculum
\Z

Electives ~ two required from ghe following:

P
Beginning Typing

For those who have had less than one year of typewriting iy high school.
A foundation for speed with accuracy. Basic training on position,” touch
operation, keyboard, skill-building drills, and problél typing of simple
. business letters, tabulation, and manuscripts. (Students should have a skill
level of not less than 30 WPM to advance).

Intermediate Typing

Review of basic techniques with emphasis on speed with accuracy. Letter
writing, addressing envelopes, tabulation, manuscripts, rough draft copy. and
office forms. (Students should have a skill level of not less than 35 WPM

to advance). >
) . .
Audio Visyal Materials, Techniques and Equipment - . *
= %

, Introduction to Audio Visual aids of variogs kinds as applied directly
to library work. Instruction in care and maintenance of basic equipment.

Production, care and circulation of transparencies,-films, slides. Planning
and execution of displays, exhibits, posters. .

Y
-

. Library Reading Services for Adults SN

An introductory course in the selection, use, and evaluation of bboks
for adult reading, both informational and recreational. An evaluation of
the distinctions of books among the notdble, the popular and the significant
which meets the needs of the adult*-library. user.

¢
@

Other related courses offered at an institution may be added to the list
_of electives. ) - : L ..

.
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APPENDIX

COMMITTEES:
) \ A. Planniné Committee

Cecil L. Groves +

Vice President for Academic Affairs '
Delgado Junior College’

New Orleans, Louisiana

Sr.. Jean Lynch
X : . Xavier University
- New Or s, Louisiana ,
"Mohammed J. Rhaik, Director
. Division of Education
.Xavier University '
New Orleans, Loui@ééna

H. G. Rockenbaugh, Assistant to
. Superinfendent J. E. 0'Dowd
Division of Career Education
State Department of Education ) ,
New Orleans, Louisiana

Ms. Lucille McDarnell
Developmental and Innovative Programs ;
State Department '
New Orleans, Louisiana
A%,
> E. V. Bashful, Vice President. ' .
Southern University in New Orleans
New Orleans, Louistana

Edward A. Kennedy, Jr., Assistant Vice
President Rehabilitation and Student,
Affairs '
Delgado Junior College
\ New Orleans, Louisiana

Asa C. Sims, ﬁr.} Academic Dean
Southern University in New.Orleans ¢
New Orleans, Louisiana ) . v

Jarlianna L. Boudreaux, Assistant Supe¥intendent
Pupil Personnel Services )
New Orleans Public Schools
o 704 Carondelet Street

d - , New Ordeans, Louisiana 70130
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Planning Committee Continued: .

Dean Milton C. Ferguson 1
College of Education

Louisiana State University

New Orleans, Louisiana,

Dr. Jamgs M. Godard

Special Consultant .

Inétitute for Higher /
Educational Opportunity

‘Southern Regional Education Board

130 Ssixth Street, N. W.
Atlanta, Georgia 30313

S. E. Cary, Program Associate

Institute for Higher
Educational Opportunity

Southern Regional Edu%ation Board

130 Sixth Street, N.

Atlanta, Georgia 30313

Adyisory Committee

Kirby K. Awagain, Director

Bureau for Vocational Education

State Department of Education
- )

Dr. Julianna L. Boudreaux

Assistant Superintendent

Division of Pupil Personned Services

New Orleans Public Schools

Dr. Jamés B. Davis -
Director of Testing and Guidance
Southeastern Louisiaqa University

Dr. James Delee, Director

Teacher Education, Certification
and Placement

Dr. Cecil L. Groves . '

Vice President for Academic Affairs

Delgado Junior College

Dr. Edward A. Kennedy, Jr.
Asgistant Vice President
Rehabilitation and Student Affairs
Delgado Junior College
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Advisory Committee Continued:
(

S

Sigter Jean Lynch - v

Dean of Graduaté ‘School of
Education . e

W Xavier University

* °  Dr. Asa Sdims
Dean of Academic Affairs -
Southern University in
New Orleans - -

C. Qgggness and Indistry Committee

Fagan Scott
Humble 01l and Refining Company

W. G. Allee } ’
Amstar Corporation

George Chachere
N , : United States Post Office

Guy Daniel
"Chevron 011 Company

Kenneth Evans . :
New Orleans. Public Servic Inc.

(3

Ron Gex
! : _ South Central Bell Telephone .
' %
- Bob Hailes .. A
o Texaco kncorporated 7
‘. Ross McStay

National Super, Markets of
‘Louisiana, 'Inc.

‘ Roy S. Reed
. Amoco Production Company

. . [y .
D. Pablic Schools Counselors Committee-

Mrs. Lol%s f.‘Elie
Bell'Jun;pE<High School a

Theodore R. Reed ‘
Cohén Senior High School




Counselors Comﬁittee Céntinuedyﬁ -
t r J i

L f ‘ -\

..Mrs. Ckarence W. Aycox
Durham Junior gjgh-ﬁéhool

Robert Alexander :
"Bell Junior High Schdol

<

Joseph Bradforg ”'.L
Landfy Senior Righ School,
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