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BIBLIOGRAPHIC INSTRUCTION IN ACADEMIC LIBRARIES;
" ‘ ” . . ‘ e

.EDJTED TRANSCRIPT OF A PANEL DISCUSSION BY THOMAS KIRK, SHARON ‘.

0SSING, AND CARLA J. STOFFLE, NOVEMBER 19Tk ,
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The clgssic reaction to a successful professional conference is a’

1 1t

flurry of c mments "You should have been there!" and "X was a great

(BL)

nd "It! s too bad more people couldn't have ‘heard this!

rtunate audience (1). These are the lightly edited
versions Pf,audiotapes (2); they are not offered as polished exposition .

1ab1g quickly available substitutes for the experience of hearlng
j .
tlcuhatb and broad based summary of uhe dynamlcs of blbﬁlogrqphlc
i

instruction gn academlc libraries. A selection of questipns generated K

' . . X . . :
bnfdrence audience, the Planning Committee, and the speakers : .
J . . 5

i = . -
ej conclusion of this report in order to encourage ‘further N .
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Definitions, objectives, evaluation

+

~

Thomas Kirk, Science Librarian ofhparlham Collegé and Chairperson of the’
Association of College and Research Libraries Bibliographic Instruction
Task Force ' . .

/ .
My role here tpday is to talk abouE definitigns and then to go on to some
. ~ H

M

" T " goals for bibliographic instruction and evaluation. I'm only goihg t0 be able
to introdhce the topic, to hit some highlights, probably raise more quesﬁiéhs

fhan I answer. It perhaps may be belaboring a point to go back to some terms

. .

that have been kicked around the literature, but I constantly find that when

we get a group of librgrians together, some of whom have not been involved

An library instruftibn while others have, there can be some misundérstanding
e S

about what ;;Jﬁ?e discussing. So I'm going to stat at a very elementary
. A“\J
- pointfaﬁﬁédl

graphic .instructipn, becall

.

s ‘three things: orientation, library instruction, and biblio_

7/

these three terms have shown up in the j;ibrary

’ 4 literature of thé twentieth century. o~

{

Orientation we think of' in terms of directions: how 4he librapf is

N \\ ’f'.
aid out, what are the services it provides, what\éxg\fhe rule§/%or its
; N — *
«do you find Wﬁterials in a physical sehse within
"-«...‘_“_‘7 ! N »

ary|instruction was equated with orji€ntation, and

@

s .

© qﬁickf§"FH§ned—ié;wfeh—s;;de=iggg_and the walking tour,

graphics of all

kinds, to fill the void Wwhere there were large numbers

. had to be handled expedifiously and at a time in the school
~ . . A,
were fairly confusing. Unfortuéij, ¥y, many faculty--and librarians--

have asaumed that orientatiop~is library instruction. This is’an unfortu-

'naté assumption, K becauyse hé orientation only Bets the student aware of

the existencé of the

little gbout the

ibrary\?nd what the potential might be, and si;;

¥nd of materials that are there and how-to use them. bj
: : << ,
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That's where the term "library instruction" copes in. We really mean
by that--to distinguish it from orientation--the hows and why of effective

use of the library.

s

. About three or four years ago when libraiians gathered at- the, American

.Library Association convention in Dallas, a group of us got together and vere

hammering out some’ of our ideas on library instruction. One of* the things

that became obvious Qa% this prbblem of differentiating orientation from

l -
library instruction and the way the terminoldgy had been muddled in the
{

i

literature causing a great deal,of'confusiont It was at that point tﬁét the
term ;bibliographic instruétion" came into'our vocabulary. It's used, really,
Just to remove the problém of distinguishing orientation from libra;y in;

. sense it's not a new concept, it's simply an attempt to

J
. . /
It does shift, slightly, the emphasis. By saying "biblio-

struction, so in

differe

graphic" we imgly that we are focusing on' the organization of the literature
and how torget At it, rizggrﬁphan simply the arrangement of a particular
library. T hfﬂﬁ‘ﬁgghapé

}
on. is something that Patricia Knapp.said about the

e intellectual origin of the definition of

bibliographic ins

-Monteith Colle

T

project. I would like to -uote ﬁhat because I think it
is probabif¥ the best definition of bibliographic instruction although it
. ‘.1\— o \

P , » . . . é
pre@aﬁég the actual use ofithe term. She said that:

- Instruction in thé use of the library should recognize the
library as & highly complicated system, or better a network
of inter-related systems which organize and control all-
kinds of information. (3)

I think that's what bibliographic instruction is getting at.

’ Before I leave these definitions and go'bn to talk about evalgati?nf
I just add one fooinote here. What I've éaid does not imply that orientation
is not important. f% may even be Phat bibliographic instructibn is best

given in the context of some kind of érientstion program. But if we

. A
assume that orientation is bipliographic instruction, I think we contribute

.
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saw as Jone of its primary goals the development of mechanisms which would help

the field to becomenmére%productive. One of the problems has been that most
% .
librarians have worked in a vacuum in developing library'instruction. We felt

P ¢

that communication was an iméortant tool £hat had to be exploited to get
: Ve

information about bibliographic instruction programs out to people who are
interesteg. But an additional responsibility that we saw was the need to develop

some kind of principles or basis for saying that this brogram in library in-

-

struction is effective, but this one is not, an& why that is the case. We

immediately recognized that what was needed here was a statement of objectives

and goals for bibliographic instruction which could then be used in programs of
evaluation and research. So the Committee started out to laook at goals ahd

. \ N
objectives and to try to formulate a model statement. Now, one of the

immediate reacdtiaons that we have gotten from librarians in the process of

b}

discussing goals and objectives is, "Why do you need them? Don't they geﬁ

N P

in the way? Don't they become artificial?” Well, in : nse, they may
.. . i ‘
get in the way, they may be artificial, it depends’ on hog\EE?j' e used.

The} could be a statement that you make which becqmes the Ten Co éndments;
Pl 5 ,

» A\l
.

you get frozen‘intp a ;et of objectives which mey no longer be applié;%le.
Or they can be a-dynamic kinqﬁbf operationg code which you constantly
revise as your experience indicates the need for change.

If you can get away from making objectives an eﬁd in themselves,
then there are é number of reasons, and three primary ones, why you need

.

objectives. You need them to know what you're doihg; not in the sense

G



_a road map there for you to follow, and you will know where your

the things you must realize about goals and objectives is that there is™\~"

- communicaf® with a new group of people, you've got to start at ground

of "What. am I doing tomorrow?', but "What am I aiming for down the road?

N

Whgfe do I want to be five years from now with library instruction? I'm

going to sbart today doing some things that seem to be practically

possible, but where is it going to lead me? Am I going t? he doing
the same kind of thing three yea}s from n&W—-simply reécting to the circumstances
in which I find myself--or can I plan a program ahead of time?" You need
to recognize that the program is ééing to be modi}ied periodically and s

there are going to be many failpiés along the way; but at least there's

successes and failures are.’

[
oy h

That's really the second poin%. Without objectives you don't know
whether you've been successful or not,.except in some sort of visceral
way you may feel that things are géing we;i. Can you say "I have been
doing what I intended to do. I am achieving what I wanted to achieve"? dp
That leads to the th%éd reason for hawing objectives: to tell somebody

else what you;re doing--your faculty, -your .administrators, perhaps
-\ . N »

even your own students. .

i

In the rest of my-discussion about objectives, I want to focus'on .

the ACRL Bibliographié Instruction Task Force'$ mofel objectives.\ One of
’ ]
- . _\(

no single voeabulary that is being used nationally. Every time you

level and define all your terms so that everyone knows what you're

talking about This is a very unfortunate situétion but it is inevitab&%f s
N : 'y

that.- unless you agree on deflnltlons you qumckly get bogyed down in the

semantics of the question "What are goals; are they different from purposes

I

and ObjectlveSV" Rather than get involved in the psychologlcal overtoﬁﬂﬁh.\__\\

oY
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of whether "aims" are more general than "purposes" and "objectives",

we'll just throw all that out. That's what the ACRL Bibliographic '*‘
Instrufpion Task Force did--throw out all of the vague terminology -
and go with something concrete. We did not dream this up’ourselves, we

borrowed it from someone else. We borrowed it from the report To Imprdye

Learning(h)gﬁyln that report, the author describes three levels for

objectives: general objectives, terminal objectives, and enabling objectives.

Tﬁe general‘objective is obviously the most general s$atement; it representﬁ

your philosophical point of view and the dover-all purpose of your program.

But it is impossible to deal with that objective in any meaningful way

in the dévelopment of a program, so you have.to begin to break it down. * .
The first step is to break it into whgt the author calls terminal oﬁjecti§es.

These are meaningful units of instruction or of the program. In order to
make igrminal obgectives very practical kinds of th}ngs around VbiCh you
can operate your program, we have a third level--enabling objectives.
The§e are the things which enable you to achieve your terminai and your
' general objeé%ives. . ) S ~To

'Aftér a good deal of discussion in the Task'Force about the nature

of the enapling objectives, we felt that behavioral objectives would most‘nearly
represent the philosophical viewpoint of ;!e Task Force members about the

nature of bibliographic'instruction. Now, I know that there(s a lot

of disagreement in the educational community about’behavio}al objectives,

and there was considerable debaté at ALA in New York about whethef or not .

we really -should be creatin; behavioral objé&gixgé or whether they might

be irrelevant to our enterprise. It's the feeling of the Ta§k,Force that=
uq}?ss you havg objective; whicﬁ can be measured in concrete wéys you cannot

really tell what you've achieved. And while your objective may be "the

'/
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“student can meke effective use of the library", unless you catd break that

{ . /

effectiveness down into some meaningful terms or,umits which you can measure,

v/

k] «

theﬁ the objective doesn't £elp a whole lot. Our ultgﬁate goal was to get

resgarch projects going to evaluate programs. We ﬁéit that behavid;al

objectives gave us the best avenue to thap end.'d f “ Co
ﬂgerqdagé some m{thologies about objeftives wﬁicﬁ I'a iike to dispel.

It may help you to*appreciate something abougkpbjectives, and to recognize

d

that they're not everything bqbgthey‘ﬂo have a place in bibliographic
r +

.
¥

instruction programs. First of gll, there's no single set of objectives
R Lt A '
thaf you can apply in all situations. Each institution is going to have

~

to work out'its own specific objectives. When you read the introduction

to the statement prepared by the ACRL Bibliographici{nstruction Task Force,
” .

you will see that we say this is a model set of objectives. ' We're not
: - N

suggesting that this is the set ofnzpjectives which all undefgraduate
institutions should adopt, but rather it's this type of objectives that

you should adopt. It's up to each individual institution to develop their

own. Séc@ndly, just because we have focused on behavioral objectives does
| , . .

not mean that there are not worthwhile non-observable objectives. We are

interested in getting students enthusiastic about libraries; we want them
to appreciate what librisies can do and to enjoy the use of, K libraries. Iut
those are very difficult tﬁings to measure, and if we focus only on those
wé tend ﬁo miss the boat in terms of finding out whether studehts are
effective library users. ¢

Finglly, a set of objectives like those of the ACRL Task Force are for
a total program. Every litp}e facet of that progfaﬁ does not have to speak
té every objective. It may speak to only one or two. A library tour for

Freshmen ‘may only speak to a couple of the very early obJectiveé and say
) » L }

nothing about later ones. The question is, have your students, when they

@

I,




all the objectives.

. Critical questions of administration of programs

leave the institution, achieved all of the objectives that you set? You may
want to rewrite our model objectives in terms of "level of students, and

then test them at each level to check if the objectives have been achieved.

In any case, you should not exﬁect every facet of your program to achieve

“

v | .

)

‘Sharon Lossing, Reference Librarian and Bibliographic Instructor,
University of Michigan

When a library begins to approach the task of éstablishing a biblio-
- N ‘. : . L
graphic instruction program, the problem that immediately comes to mind is:

where do we begin? Well, I'm going to skip over that. Instead, I'm going

to talk about some of the problems that will come up once the bibliographic

>

¢ .

instructionlfrogram is going. These problems seem to fall into three

categories: the problems thqt deveiop within the department or unit that

is doing the bibliographic instructién, the problems that develop within the
library systém when a program stgrts'to grov, anq finally the problems that
arise between the li£fary'and the community you're trying to reach. I

think you'll realize that the difficulties I'm going to be bringing up are

things that you'll have to solve given your own set of circumstances. I

just hope to forewarnlyou and .to assure you that these problems dre very

- ‘j’

wide-spread and common to all of us wérking in the field. Hopefully, in
idegtif&igg and discussing these pitfalls, we'll be able to concen;rate on
getting some answers and sharing our revelatiéns with all of our colleagues
who are in the same boat. \ l

Prdblems that are going to develop yithin your department ceriter ardund

staff time, §pace,_materials, clerical support, and aptitude and enthusigsm

[l *
of your instructors. The fir'st point is staff time. How do you set up the

)
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secohd time, that tends to drop to perhaps five to eight hours. Even 1fi
| library time, you{re‘going to discover .,that suddenly you've become the resource

.them, you are going to bresak dpyn the barrier of the librarian stereotype,

L]
“you're going to find that the flexibility of your staff tihesis going to go

-0
>

¥

T . . .
job responsibility for a bibliographic instruction program? If you a{e

.

exeeedingly fortunate, you have the funding to create a Job for one person

whose sole reap;nsibility is bibliographic instruction. If you're'like

most of the rest of us, those duties are going to be added to whatever

job the staff members are now doing. If you plan for someone whose sole s -
responsibilify is bibliographic instruction, you run the risk of developing «
a specialist who will be out of the painstream of library worh in terms of

Reference and book selection. Also, ‘can that instructor himself afford

- X

. N N
to be outside ordinary library activ%ty?‘\gaz you afford.to be away from the

~

-

constant stimulation you receive at the Referénce Desk reminding you why
. . v
you are teaching? 1In any case, I think you should™Qe warned that anybody

who starts teaching is g01ng to have tb st& worhzng overtime Jusﬁ .

]

mreatlng a program takes approximately flftee:shsk;é‘bf preparation fogﬂ
)‘

\.’

every hour of lecture you are going to give the fiFst time through The'

~
»

you have the time to prepare classes and to teach classes during the 4

-,

person for every single student you've taught. When you begin to talk to
9 .

an@ théy'll want to stop you in the halls, in the book stacks, out on the

campus, or in the grocery store because they're not afraid of you anymore. |
ﬁhey know you can give them answers, and they're going to ask!
\' In terms of giving librarians time to prepare for these classes,‘it'é\\

=

vital to recognize that preparation’time is part of the teaching program. \\\

\ A 2
Do you give sabbatical or release time for instructors to prepare, or do you
‘\ N .
expéct them to prepare while they're doing their other duties? If you get a
~ \ N Y * N v

teachihg schedule set up, and you're teaching in a, long~term course situation, \
-
.

0 - x
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down. Teachers have to be at a csrtain place at a certain time, every week,
twice a week, three times a week, whajeyer the schedule calls for. Th neans

that if they\re also responsible for Reference Desk duties or duties at cher\/_l
public service areas, the Desk schedule flexibility gpes down drasticilly.

If vacations or sick time occur, the administrator has got to be prepared

to cope with the crisis. , }

-
- .

N This also means that you're going to begin to heve moraié problems with

the rest of the sta§} who share responsibility for public service °r<§§§k -
time. They begin to resent the fact that every time a crisis occﬁrs, the}'re
" the people who ai?/%illing in‘extra,atiihe Desk because the bibliographic -

Ynstructor is teaching, about tq~teach,'of has‘just come fréh teaching and is

totally wiped out and cannot possibly go to the Reference Desk. One wE? to v \<\\§

o -

relieve this situation, if you can“éfford it, is to have one or two people

whose primary respons1b111ty iszteaching, but who draw in other staff members
for "guest" lectures. This works be 't&iuii§§§§\tear1ng down staff resentment.

It also relieves the bibliographitc 1nstrucqpr\from having to become an expert

! B . e - -
in government documents, or maps, Or archival material, or whatever the

° -

case may be. ) L . )

In terms of space, the-question comes up: where do you teach? Do you teach
%n the library, or do you teach in the class room? If you teach in the Yibrary,
\

you have the advantage of having the students in the place where they'are

working, being able to see the books and hadﬁle them. Michigan is in the

/

process of underéo&ng a major renovation which means that we have totally lost \s

.

our Reference aress, oug\?eference Desk, and the small table whlch we had for
“x 2 )

teaching. If you' re Werledﬁégout where you're going to teach let me assure

N

you that you can have a vital, excitiﬁg teaching program sitting on t floor
]

with jackhammers going around you. Dan't let space stop you. You can wyrk 3

< ' -
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H . ~ ",_‘\ . . . , R \
it out; the students don“t carq§~;§}l you need is a place where you won't A
» . ., N . ~— .
disturb other students--and that, of course, mgy be a primary problem.
» - z‘/

If you're going to teach outside The liBrary in a classroem, you have the
_advantage that the students are used to sitting in a classroom and learning.

You're immediagely.sei.up as a teacher-authority figure. "You also have a

— N 3

\\1Q£Q533?rd'wh1ch can be usefgi\ However, fhen\iou have the diffiiculty of getting

3

your visual aa\g‘over ere, gettlng them wo g if you're using audio-visual
equlpment, or hauling a boékﬁruck over 40 a classr ontthe third floor in a
\\Bﬁiﬁgigg\which has no elevator.
~ ~

In pefms of\materials, if you're working with audio-visual equipment, it
is very evident tﬁat you are going to Qeéd rioney to iHvest in that materigl.
There are also some insidious little problems that &ou might not be aware -of.
A teacher needs tools such as bibliograbhies. If you ére'goiné to‘pfepare

lectures at hbme, you 3 need copies of Wlnchell, on Whlte, or of the Harvard

.

Guide at $45 a copy. Do you expect the teacher to prov1de these for himself
or does the library providefcopieg;;jAISO, if you take books out of the
. building for use in teaching, you' run into the problems of the need for

duplicate copies of Ré?g;gﬁée.books which are heavily used. If you take them

—
.

from the Reference ‘area, you're grippling the.people at the Reference Desk.

. /
A partial solution is never to throw out superseded copies of any index; squirrel
° . 1

~
them gway and use them for teaching. . \ . e
There are also problems of financing hand-outs. If you do use Hand-outs .
you need mgﬁéy for paper, money fo;’photocopying, money for lithographing,

for paper clips, for'staples. All of those things add up. Also,‘I can't

sﬁress too much the importanc;'gf qiérical support. If you gef int; an

active program you, can start out with one very enthusiaétic)éersop, but

cannot work évery'niéht until midnight getting a.lecrure ready, thén start typing

e Y

¢
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1d-outs, then get to the library at T:30 in the morning to photocopy and .

taple them before.teaching a 9500 class. Clerical support is vital. They

-can help you do all the last minute typing and photocopying; they “can bull the

_books mark the examples, and check bibliographies.

~ you're teaching graduates or undergraduatesl I.think the most important *

thing is that you have a creative, imagin?tive, and very good Reference
. - < " . v

Then of course, there's the aptltude and enthusiasm of your 1nstructo§:
. a;p.
You must remember %Lhat just as not all doctors are Marcus Welbys, not all

. -

14 kY /

.liprarians are teachers Both the librarians involved and the administrators

g

who are setﬂing up the program should be aware of that In many cases the

»
1

programs offered are, not compulsory for the students Yhich means that the

~

instructor has to convey enthu51asm to the students so that they in turn are’

. 2 \
enthusiastic.
,n . N [P

! Does the instructor need to be.a shhject'specialist? I don't think so.

A

o

. ¢

I think it d??ends‘ teally, on the depth of your instruction and wﬁethenw
3 2 _ .

< , : . .

- - L.
Librarian. However, you can't ignore the value of having the assistance of an

~

audio-visugl. specialist. They are invaluable in preparlng visual aids

v

working with a Video tapé. A librarian ceg_t be a jack of all trades, and

{:thls is sonethlng for whﬂch you mlght call on a specialist.

(

There are problems that arise within the department and within the Tibrary
system as & whole; The beginning of the ACRL Task Force report has some.very
good .suggestions on what a library administrator needs to thlnk about., I don‘}
want to reiterate these, but simply to point out the difficulties i% you don't
fo}lor those idees. The administrators are the people who are responsible for -
'settiﬁg out immediate and long range goals. They're the people who should ’
help you decide thg cope of yoﬁr progrem. Do you reach every freshman? ‘ ,

Do ydu have o¥aw3 orientation? Or do you have selective long-term projects?

The adﬁinistrator;»are the people in the long run who are going to be providing

- '. . ‘ . . .

-
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what kind © e going to/develop. Also, they are going to be

-

Most fdministrators now have to report

evaluation.
“
to the college cost effectivenes

very- interested in y

r all budgetiné., How dolyou.cost.

g
administrators are going to want to

-

you get them in on the'ground floor,

gevaluate your teaching program? Y
know and they're going to ask yOu.

they'll start W you decj

in ;er;s of cost. Also, your admlnlstriﬁ/ s must be aware of the imﬁlications. ‘
Sy S ¥ ‘ .
of potential growth in the program Yo dan/s)”rj out on your own, but if QQ.

e on/hdé iggfre going to evaluate your program

7

you're successful, this prpgfam may well snowba%}7Lnt11 one person cannot handle it.
The administration/also he;ps you_solve the/’problem of what department
is responsible in the Aibrary for bibliographic instruction. IA most cases
. i{ seems ‘- to be centered in the puolic serviée areas. Butvwhat'if you have a

A )

cataloger who is not only capable, but just Tery enthus?astic in wanting to

E%T;le to cross the

Joy need an administrator

teach? you're in a very large system, it's almost i

113§Z between technical servilces anq public servi
/ - .
to help develop flexibility yith staff'assdgnments, so thgt you!can overcome

these barriers. You're going‘to discover, alsg, that the /iBiiographic

instruction program demands cooperation wit

. ‘campus. A teaching system involves everybodys r.examplel the talogers have™  *

) v

to be prepared for when'your class app ars to look at a ch ckllst or shelfllst,

or yoq;ask a staff member to talk abbut cataloglng You'll also find that
AT

mfrgther Iibrarians on your campus or in your rggion are g01ng to want’to know

‘ what’you are doing and hoﬁ'they can set up a similar program. Start thinking
eariy about how you're going to communicate your program to other.libraries.
%
F&nally, you get into the problems of communication with the college

or university. 1In essence, the scope of the program you decide to plan de~

14

ivisiondl li rari?s on the. .
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termines what grpupé you're going io teach; whether you're going to contact
Admissions, the college deans, or departmental library committees. Here the

1.; question comes up: who is the gOFbetweeh? Is it your top admi&}stration

4

talking to the top deans? Is it your Head of Reference talking to the Head

of the academic department? Or ié it the bibliographic instructor who goes

out and talks to faculty members?

»

The Administration must also solve .the question of wﬁo is g01ng to pay
for the p;ogram:‘ S 1t somethlng that you are going to offer as & llbrary
service, hence allJcosts stay within the library? If your program is gtarting ¢
to expand and the library can't afford it, it is the égministrators who have
to go to theicpllege deans to try to get §uppor£. Some problems$ arise,
however, if the money starts ébming from outside the library.: Who are the
«. librarian-instructors going to report to? Are they reéponsible to the
, department? 0; are ﬁhey responsible to the librarx?i If you become teachers
within a aepartment, are you going to start following acédemic rules about
number of ho;rs of teaching load, number of ;tudents contacted, and sabbatical

" ‘ - Ea)
leave? .- ) ////

In*spite of £he above perplexities, let me assure you that there are some
H w

.

very defipite reﬁ%rds in offering b}bliographic instruction. First of all, in

« " terms of the Studénts there'g immediate reward in feedback from them as you
break througﬁ their reseryg about the library. If you have faculty people in
your classes, or &dvanced Ph.D. cand;dates, they are going to look at the
1iéraf&'in’a faf different light. If you insist thaa the fmculty member comes

. ~when you are. teaohlng one of his classes, they're g01nz to be aware suddenly
of library serw}ces they dldn t know ex1sted They're going to pe_able to see
the blbllographlc instructor as a liaison between the department and the library

and, of course, it's going to improve their research, tgo.

[ 4
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Bipliographic instruction is also the most marvelous buil%—in con-

v

tinuing education factor that can be provided for librarians. Administrators
. - / P '

PR ; .
afé'always concerned about continuing education; this, works -- you have to

ing. There are also immediate benefits for the Reference service.

s !

[
increasqd subject spec1a11zat10n you prov1de better book selection.

Blbliogr phlc instruction is great PR. As you teach, your students will

re sophisticated and they re going to demand better service. Questions

wil;'dot be asked less; there will be more and better questions. There's
| : . *

alsp éoing to be more interaction between Technical Services, the audio-visual s

+

depaftment and the people they serve, i.e., the students. They're going to ‘

be able to see their purposes fulfilled as they become more involved with

.

‘.
s
<

-/itudent use of the library. N : N
And flnally there are benefits "for the library within the institution.
.The library always has been and should continue to be a learnlng center for
the institution. In the long run, éupport among'ybur students and among the
faculty is going to be translated intc finaucidl support. A bibli?graphic ) "

instruction program can also 'help stop the growth of those fugitive little

library collections thgt grow up within & department or within a professor's

o A 3

office. Students are going to realize that there aré more sources available

than are sitting in one small rowou.

Review of modes of instruction and a look ahead

Carla J. Stoffle, Head of Public Services Division, University of .
Wischnsin-Parkside, and Chairperson of the Wisconsin Task Force on <
Insyfruction in Academic Libraries "

gday I'll talk to you about the modes for bibliographic instruetion

and try to point out some of the direetions you can take and that I hope the

-

profession will take. The mode, or type of instruction activity, that a
. .. /
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librarian decides to use in a bibliograﬁhic instruction program depends upon

. EEé’jnstructional goals, and objectives of the library; the faculty, sfudents,
[ .

o~

*’ and other p ons who are'the recipients pT instruction; the size of the library. i/
_/"‘ /
) andglts phy51cal make-igy'and the resourcls available“for such a program --
the staff, money, and equipment. . Sharon Jand Tom have spéﬁﬁ/zémg time talking

to you about these fouf-things. .My task) then, is to put it into pgééggptiyg///

9
’ . =

and to talk aboyt” the modes of ihstructfon available for you to usg,s/TBen

I'11 move on tosdescribe the activitied that instructional librarians should -

’ -’ ‘
engage in collectively to improve ndt/bnly instruction in their own libraries

.
9

. but instruction in the profession as/a whole.

As for the modes of instruction, there's no one fool proof method for -

. J

teachingﬁpatronsLhow to use a liﬁz?ry‘ Every mode has ité'strengths and
x . < :

weaknesses and must be viewed in
/

above. There are six modes that we'll talk about today: the formal course,

U/ o

4 - . . . . . .
’ courgg;lntegrated 1nstruct10n, tutorials/seminars, printed materlals,ﬂ'

he light of the four cpnditions‘l mentioned

. -

slides and sllde—tapes, and v;deo—tape e - . {

Formal courses are separate credlt {or non—credltybcourses whose content

t Y

" - is based on how to use the library. The major strong p01nts/yhclude

L}

in-depth coverage of matérials, longer time for course prepargtion, practical

L} N e

- experiencde with .library tools as'part’of'the coursé, library controlled . .

S~

content, ,and, if the course is eldctive, high student motivation. The

’

weaknesses include thq’temptatioh to emphasize.liprary ééience instead of

PRy

ﬁow to use the library, a vacuum-like instrugtional‘éituapion, high cost, ] .
per $tudent reached because of the preparatioh time,.and the'neCESsity for

L, tegaching expertise on the part of:the librarian.

Course-integrated instruction’is usually ‘defined as one session or several

sessions on how to use the library attached to a regular course. The strong
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points ip—this method are that the information is presented in relatibn to a

give? assiénment, faculty support and cooperation are high, student motivation

tends to be very positive --‘therefs definite need. The weaknesses include: N

little time for sfudeﬁ%{~§§ handle or use sources as they are introduced,

the témptation to cram 4€oo much informatioh into a single session, the
’

tendancy of the students to think that they know the library since they've

T

"had the llbrary lecture', and 8 dlsparlty in llbrary skllls within the

class. Ayl teachers have the problem —— it's very difficult in fifty minutes

1

to teach somethlng to everydody in the class and not bore one half and be

R 4

other half. , \

o%er'the heads of t
Tutorials, seminars, and mini-courses are usually instensive instruction, .
designed around the bibliographic neéds of students within a particular P L
discipline or-écademic course. It uéua11£‘involvqs more than one session,
but it ii,ifss than course length. It can inclﬁde work with i%dividuals.

¢ - s '
The advantages include high student motivation, high faculty support and
\’1 .
\coopgyation (once you get starteg), and more specificity im content.. Major ' 7

~ ¢

weaknesses include extensive staff preparation time, timé involved in contact
. ! »

I .
with students wh&ch can be very expensive in.relation to the number of students,

LY

“

“and the need for high quality teaching skills.

-

The fourth mode is printed instructional materials -- guides or handbooks ' |

|

. |
to deal with specific student needs. The major strengths of printed materials

are that they deal with the student's problem as it occurs. They'ré inexpensive

tq dupllcate, they cost comparatively little in staff time t¢ produce, and .

s Pl -

the point-of-use type can be Placed next to the tool they're de51gned to

explain. The weaknesses ané that‘they are only useful for certain types of

topics, they must be carefully designed in .content and presentation so as to .
.

avoid @verwhelming the student, and they have to be in an attractive while
. : - r N

(S0



dureble format.
L) Five: slides andxslide-tapes.’ This is bibliograph%c instruction via
’ . .
a packaged program. The major advantage of the program is that it is available

at all times to aeal with a specific student need. fhe disedvantage i's mainly
the cost and the skill necessary to produce a high quality product. A.minor

problem that you might consider when slides or slide-tapes‘are.usgd for |

fl

point-of-use igsfruction_@s that & student might hesitate to use them beceuse
he's displa;igg ognorance of the tool out in the open for gll the world to see.

He can co 0 the Reference Desk and he mfght be asking where the bathroom

is -- nobody knows- that; but ifAhe's out there with headphones on, they know

‘that he doesn't know how to use the Reader's Guide.

3

a Video-tapes are bibliographic instruction via a TV program. The major

. . [ BN P . .
» strengths of video-taped programs are that they insure an even qua}lty in

content and presentation, they are more widely available for consultation-

than the staff might be, and they can serve both individualé and groups.

.

- +
. The weaknessy again, is in cost and in production abilities. I don't mean

4 -

. that the library staff has to have these productionfgbilipies, but somewhere in the

’college or university you have to have someone who has tedﬁnical:ability to

."’

pro@yd% these programs.

4

v &Before leaving the topic, several general ghints should be emphasized.

[N

1

' First, every instructional mode will work under some conditions and will not
CT .. .

work under others. The question is not whether or not any of these modes are

.

uséful, but what does the situation call for, and how can the mode be used most

.
1

. ‘effectively.
Now that we've examined some of the basic issues of bibliographic instruction

for individual libraries, let's look at its place in the profession &4s a whole.
Library instruction has been a concern in academic'librarieg'since at least the
") 3
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1880's, and the basic tenents of what to do and what not to do were identified
in the 1920's, in the 1950's, and again in the 197Q's, although there has not

been progrem follow-through on what we should do. . Early programs were mostly
- ¥
orientation programs. The only real change in instruction has been the

addition of media to tge modes of insfrucxion‘ Why, then, are we™at a loss as to
how to start programs? Why are we at a loss on how to justify programs? And

’ .'i);.’.’
how to expand programs? Why do most of us enter library work?with'little or

no idea about the concept of bibliographic instruction or the techniques to

’

use in bibliographic instructiona. Why are most of us unawareéof‘the materials

and programs that have already been developed? The answer to those questions
wAt

)

cannot lie in the fact that our library publicatiOns have been ﬁhresponSive

to articlesrdealing with the topic., In.fact, over 100 ppblications appeared

before 1960, and &ince that time countless articles and books have been

[

written on the topic. We also cannot say that money has not- been made
» sI‘Lw -
available to us to investigate this topic because groups'like the Council on

[y

Library Resources have funded many .programs in\the last five years.’ Why'ﬁhen

is bibliographic instruction still a young and \relatively oped field? .

Why, when most librarians, administrsators, and even some faculty recognize

the need for instruction, are we really at a lossyto develop long range programs
. S . :

which do not depend on one or two people and co?ntless volunteer hours?- ?art ;
of the answer to these questions may lie in the fact that while academic. . *
- "
- -

librarians accept the need for. instruction, library service policies and

3y ‘

staff have not been adjusted taq deal with this need} This however is not i
. A{, .
the entire answer. :

v

2
B

We have to look at-ourselves for some of the answer. The reluctance or
|

-

]
inability of librarians involved in instrgdtion to effectively communicate
. T \

1) . .
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and cooperate has contributed to the relatively miqor role instruction has

played in the past in libraries. Lest you despair, let me emphasize "the
pasty in my last stat?ment and draw your attention to new programs and
activities designed to eliminate at least the inability, if not the reluctance.

First among such activities worthy of note are the increasing number of

workshops on instruction. Many state, regional,eand nationai’workshops

have been held, and are being held, by a variety of committees, associations, o

‘and other gr&ubs.‘

The most‘prominent national wgrkShop is the annugl May conference at
Easterh Michigan University. Oné of the major cont;ibutions of the EMU‘
confefence, besides dealing with specific aspecté of problems in instrué%ion,
is the publication of the proceedings so that more than partgéipants benefit
from the diséussion. Another communicatioJ expeditor is Project LOE} (Lib;ary

InstrqctionTOrientation Exchange). This clearinghouse for fhdtructional
F
N ‘

materials at EMU serves as a.vital depository for materials of all types.
Queries about specific types of programs are answered with lists of libraries

currently using those programs. Displays of instructional materials are

available for use at conferences. A newsletter, LOEX News, is -published
., —_— T 4

4 - i

twice a year to bring librarians up to date en what is happening and what

has been bu}}ished in the‘fiéld of instruction,
- . * . .
_Anpther group working to advance communication and cooperation is the

Wiscohsin Association for Academic Libraries Task Force on Instruction in

Academic Libraries. It was created two years ago ?ut of a conference similar

»

to this one. The Tgék Force was charged with creating a viable communication

~ . -

9\ .
system. The methods chosen were shall regional meetings, a newsletter, and

a directory. The regional structure was suggested in order to¢ elifhinate as

e

much as possible travel problems as the reason for non-participaﬁion‘
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Regional meetings have been held 6nce.or twice a year to bring together

Ypeople working in instructioﬁ. The newsletter, called LINC (Library In-

t e -

struction News Communique), was developed to inform academic librarians

. e - v
about the instruction activities of the Task Force, local instruction

*

problems, national instruction ‘programs, and recent publications. And the
. / -

-~

R f PR
directory, Library Instruction Programs: A Wisconsin DirectoiyJ was publiished

in 1973. While the original mission of the Task Force wag to establish a ,

.
a v

communication network, recent experience has convinced the members that

‘ . ¢

the mission must grow and change as the needs of instruction libyarians
grow and change. Communication,'while vital, is only a beginnipg. Once
initial information break-through is made, acﬁiyities to take advantage of

. ¢
the break-through need to be developed.

¢
¢

Thus the Task Force in Wisconsifiis moving into a second phase, where

it i§ taking an active role in the stimulation of the«coOperative development
of materials. One such cooperative project is the development of "Road
Maps", a product similar to Pathfinders (5) but going a steﬁ beyond.” Besides
actually producing Road'Maps, the group has prepéred’a worksheet on how it
is done. Further, this fall the group planshpublication of a guide on \
, ’ ¢ :
how to adapt a Road Map{ Fimally, the iibrarians are putting their heads ///
together to develop effecf&%e testing techpiques to see if the material/we?ks.
A second cooperative project is due to start in. December 19Th. Libra:'ians
are goi;g to try to set goals a?d objectives.using the ACRL committee's
model statement and they're goigg to do it as a group. I don't .know how
it will go,'but we hope to produce a h%£§-out on what the problems were in
Qorking with the model statemi::’pnd how to adapt the model statemenE to
. . . .

individual libraries.

Now, on-to the future of bibliographic instruction. First, Library

{
fy

’
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instruction is here to stay. In some way ,, shape or foJm it will hang on

L .
in most academic libraries. Not only because it is vital to good library

LA

service but bécause there'is now a broad basé for Us to, build on.$ On the

other hand, for instruction to take its proper place an@ become sophisticated

and entrenched -- and by entrenched I mean budgéted -- librarians are going

to have to become more active in the total movement, ndt Jjust in instruction

.

in their own libraries. 1In the future, we must find ways to cooperatively

develop materials and share materials. Each library cannot fafford to have‘its
staff re-invent the wheeli’We can't as a profession a fO{Q this. Each \
librarian is goin%ﬁ;hrough the samé processiqf trial and error that has
glready been experienced by others -- and it's a waste of time and money.
We must be prepared to work on committees, to compromise, and to cbme
to comfion agreement abou% some aspects of instruction; there must be something
pha£'s common to all of us.

We must develop ways to teach common instruction techniques to\
practicing librarians. Workshops and instructive "héy todo it" kigg
need to be developed. We must help each oéher insgéad of wai%ing for someone
to do it for us. We must also document our failures and-successeé in
greater detail. Where a program is tried, we must anal&ze it cé?éfglly: what
was good and what was bad; what were the pitfalls; how much time did ip
involve. This is more important than reporting in the literatu{e that you
téught.seventy courses last s;mestér. We must explore proble; areas such
as faculty acceptance and provide conérete steps §0r approaching these”
pr;blems. |

Finally, we must"demaﬁd greater support from the library schools.  They
must provide support'by research and {hey must provide us with new librarians

-

‘who know that there is something called bibliographic instruction, and who

N

. know some of the techniques of instruction. Some inroads are being made #nto

i

: 2




these areas. The future is brighter now than it's ever been. The responsibility

1

for bringing about the promise of the future is ours -- the librarians

! involved in the day to day devélopment of in%truction'programs‘ -é) '
. S -
v 1
Que;tions ' ¥
1. What are successful teéhniques for initiating a bibliographic instru;tion
program in an educational institution? Ny «Cj‘\ |
~ B
2. What is the significance of the observable phenomenon that the most wide-
‘ 3
spread commitment to libr%fy instruction is in yo&ng, often underfinanced
éolleges and _universities? ’ i - ’
3. Are there betper user education programs in academic‘li%raries where the o
librarians eﬁjoy faculty status? . ¢ .
< ' N
L. What are the ‘techniques for encouraging facultxfintérest in and support of
instructional programs in the library?
Sf,ﬁhy do so many successful pr;grams fade away when theyinitiating libfarian.
/// moves on to*another position? .o )
/ €. Explore the import;nce to a successful program of the;e relationshigs: the
’ ’ library with dits instiution; teaching lib{arians with\library administrators;
~ librarians with faculty; librarians with institutional ;dministrators‘ .
' T. Can we anticipate specific costs fof variousvmodes~g£\igf?rubfzah€\\ - o
' 8. How much emphasis shoulg be given to instructidn on the lite 'ure gé%rgh \
process aﬂd how much to specific bibliog?gﬁh{c so rces? - v
. A9‘ Comment on: librariaps'should be *cautious aboﬁ£ invg}vment in the technical
a;pects of instructional*matefials development; time\&s better spént in . °
peronal reference seryice and live library instruction‘ ~ ) .
) 10.In what particulars does instruction in the use of the library differ .
‘ from teaching introductory library science?
» ' . . . ) . \\ \
; 2.4 ) ' héf ¢
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" 11. When ?ttendance is voluntary, how can the content of the program best be made
\ - \k relevant to student needs in order\to increase their motivation? =

12. Can we define the conditions under which subject specialist skills must
3 a . °

‘Tﬁféﬁgloyed in a\libraryﬁinstruction program? ] —

13. How can student and/or faculty members be brought inte the process of

L - . -
# se@ﬁing behavioral objectives? , ’ . .
lh: Is thererssy alternagive to behavioral objectives for measuring
effectiveness of a Ribrary instruction progream?
15. What are the librarykschog}s‘doing to inform their‘students abou£ i

u

bibliographic instruction modes and techniques?
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