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Preface

The purpose of this paper is to provide the reader with some insight into
past and present forces affecting curriculum articulation between schools and
colleges. There now{%xist sufficiently pressing conditions, at both -secondary

~and post- secondary school Tevels, to bring the issue of program continuity to
the forefront. Particular attention should be paid to the assumpt1ons under-
1lying new articulation program designs, to the recommendations of noted indi-
viduals and drgahizations, and to the increasing interest of government agencies
because their effect on both schools and students will be far reaching.
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\l-Articulafﬁon

The term articulation is used in a varﬁety of ways, and its use in this

report should be clarified. In its most géneral sense, articulation is often
used to mean "the smooth transition of students from one educational level to
another" (Kintzer, 1970; Willingham, 1972). Implicit in this concept is the
need to systematize the activities influencing 311 aspects of student progress
and movement. Still others have used the term to signify "the coordination of
educational programs" (Blocker, 1966); "the process and procedures by which
coordination is achieved" ‘(Kintzer, 1970, 1971); and "the coordination of a

) \\variety of educational practices and services" (Knoe][‘and Medsker, 1965). In

/)/\\ggis'report, articulation is used to refer to “planned programs and practices
which Tink secondary and pgst-secondary curricula and involve a high degree of

systematic cooperation between the two levels."

Background .

In the past, there ‘has been little incentive for schools and colleges to
work together. High schools and colleges have developed as separate, self-con-
ftained components of the larger educational system (Pincus, 1974). Even commun-.
jty colleges, which were, in many cases, connected to secondary schools, have

~sought to separate themselves from such ties in their quest for recognition

<

(Gleazer, 1973). Universities have traditionally emphasized theory and have
insisted that there be no compromise of rigorous thinking and scholarly inquiry.
They have often faulted secondary school personnel for what they regard as short-
sightedness in hand11ng problems and casyalness about verifying results High
schools, on the other hand, have tended to see un1vers1ty peop]e as little con-
cerned with practical problem solving or with actua]]y 1mp1ement1ng comp11cated
theor}es. These differing perspectives have bred‘mutua] distrust.

From the post-World War II period until the mid 1960's, there was significant
discontinuity between the two levels. Competition to place students in a limited
number- of col]ége openings prompted the high schools to strengthengtheir curricula. .
As a result, many egggring college students found themselves doing, 1in coi]ege,
academicworkwhichhaihQreadybeentaughtintheirhighschoo]s. They alsodiscovered
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that much of the teaching at the college level was ‘handled by -graduate students
who often compared badly with their high school teachers. While the high schools
‘and students went through this period of anxiety and.activity, the colleges were
frequently complacent and aloof (Carnegie Commission, 1973; Spurr, 1970).

This complacency eventually endeds however, when college enrollments began
to dec11ne,costs began to increase, and post-secondary school options began to ™

>

pro]%ferate. These changes have produced a new climate of caoperation between "’
secondary and post-secondary instttutions (Carnegie Commission, 1973; Commission
on Non-Traditional Studies, Gould, Chairman, .1973). Community college officials
suggest that the most significant 11nkages in the next ten years for their in-
stitutions will be with the secondary, vocational, and commun1ty schools from
which they draw their students (G]eazer, 1973). In add1t1on, colleges are
beginning to re-think seribus]y many aspects of their curriculum practices in
light of the changing student population.

Rat1ona1e and Impetus for Articulation
The investigation and planning of new kinds of opportun1t1es for students

to make sensible, effective, and timely transitions from secondary to post-
secondary education have been important issues for educational planners in
recent years (Caqnegie Commission, 1973; Honey, 1973; Ratnsford' 1972). In 5h1s

era of universal access to higher educat1on, a large number of students have, a
pressing need for instruction that includes remedia] activities and tutorial o
services, both necessary to increase their 1ikelihood of success in college
programs. Magill (1973) noted that many students are more bh&sio]ogica]]y, '
intellectually, and academically advanced than were their counterparts a gen-

eration ago and that often entering college freshmen are particularly well
advanced {n the field of general education. In addition' many educators now
acknowledge that much 1earn1ng takes place outside the classroom wh1ch can be
evaluated for academic credit (Creager, 1973). But, as Alan Tom’(1973)

N recently commented, ”Schoo]-university cooperation is typical of educat1ona1
sacreq cows. ‘Everyone favors it, few practice it, and hardly anyone realis-
tically describes the result. . . . Many, if not most, cooperative ventures ex-

perience tension, frustration, and ultimate fajlure."

~

A great deal of evidence suggests that considerable curriculum duplication
exists, particularly between the last two years of high school and the first
two years of college, Osborn (1928) showed that 17-23% of high school physics,
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~ econpmic aspects of inadequate coordination between school and college. Nels n’(
) (1972), at a recent meeting of the U%per Midwest Association for College Reqishrars

w.Eng];sh and h1story was repeated in college. Russe]] (1940) found that, on the

average, -a B.A. major in English will have studied Shakespeare's Julius Caesar
fdur tjmes<QUr1ng his total j%hoo] program. More recently, Blanchard {1971)
of college and high school curriculum practices -

conducted an extensive surve
and found that nearly one-third of -the subject—matter content during the first
two years of college was merely a repetition of what had already been taught in
high school. That is, one-third of the content of the four areas of thercollege
curricu1um”(Eng1ish, science, social studies, and math) may be nothi@d more'than
"high school courses, rearranged into a co]]ege course and then offered under a
new ‘name, but unm1stakab1y—cont1nu1ng as h1gh school substance (Blanchard, 1971,
p. 17). A]though Blanchard and many others recogn1ze that some repetition of

subject matter may be desirable, such duplication should have a specific purpose.
Until better communications channels develop such that high schools and colleges
can develop some consensus on curricu]um’pianning, such ill-conceived duplication
is likely to continue. » o
New instructional roles may be emerging for secondary schools. A]though
certainly an unsettled issue, more educators are beginning to feel that high
schools can start to assume more of the responsibility for general education‘
courses that currently make up a major portion of a student's first two years
of co]]ege Crowley (1960) cites lack of interest among a substantial portidn
of cqQllege facu]ty in this area of teaching, the dominant status of the research
function, and the frequent emphasis on special rather than general education as
reasgﬁs favoring such a shift. De Vane (1964) reported that moving more of the
responsibility of developing basic competenc1es in Eng11sh composition: and : ’
fore1gn languages to the high schoo]s_wou]d probab]y benef1t higher educat1on4

Other forces promoting better art1cu1at1on are those which focus on the ’”////’

and Admissions Officers, notes that legislators are becoming increasinglyconcerned
about the rising costs of education and are not happy about any was slippage.
With new forms 0f higher education gaining recognition (e.g., Univers1ty Without

Walls, private occupat1ona1 and business schools, home study, the external degree),

colleaes, if they are to survive, must find ways of better serving the large

number of students‘who are se ect1ng these opt19ns more and more (Nelson, 1972;
QZ)). Using;1965-66 figures, Blanchard (1971) cal-

culates, that, because of the extent of overlapping subject materials, nearly three

"Inside Education,"” Junes\%9
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million freshmen and sophomgres enrolled in public and private 1nstitutions of
higher education are payinZ»%Uition and required fees of over $420 million dol-
lars for course content. for which their parents have already reimbursed the
state durtpg thejr child's secondary education. i

Many High.sﬁhoo1s have allowed, indeed actively encouraged, academically
capable students to take heavy course schedules throughout their first three
years. As a result, high school studeﬁts often complete requirements for grad-
uation as juniors or find themselveswwiFh only one or two required subjects in

their senior year. Even given the seemingly exciting prospect of ea}ly gradﬁétion
. or 1ight senior year -course loads,.some problems have emerged. Bowen (1973)
notes that the 30-year-o]dfpractice of early graduation from high school and
early admission to co11ege may be desirable for some students but doesn't work
for all who- qualify and may have.a bad'effect on secondary schools. Relatedly,’
parents of;en want their children to remain in school in the local community

for the full four yea>$ and want the schools to "beef-up" the senior year.
Teachers complain that it is difficult to motivate juniors and seniors after

they have been accepted at college. Administrators are not happy aboutg1osing
many of their better students, a loss which directly affects state and federal
ajd and which may reduce teaching positions. Students often look forward to

the extracurricular activities of tﬁe senior year which are Tost with the early
graduation option. It is becoming increasingly evident that high schools and
colleges can no longer stand worlds apart in educational planning and that the
ineffective coordination and transition between secondar& and post-secondary
education will have to be dealt with imaginatively. _ ' j -

Models of Art-zulation -

As noted ear]i%r, articulation, as used in this paper, refers Eg‘”cooperative

[—

programs and practices Tinking secondary and post-secondary curricula." Other
categorigs of school-collegerarticulation, such as sharing of facilities and
services, jnint advisory programs, student counseling, and tutorial grrangemehts,
also represent important joint ventures (Buder, 1974; Carnegie Commiésion, 1973,
G]eaze}, 1973). tBecause of the recent forces previously discussed, direct aid,

and guidance from commissions, foundations {Carnegie Commission, 1972; Carnegie
Cdmmission1973;F]eischmann,1972),andstateeducat{on departments (e.g., Oregon, New
York,F1orida),manyhighschoo]sandco]]egeshavebegUntoexperimentmorebo]d]ywith
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the couperative de§ﬁgn and de]iver§ of many kinds of educational activities and
services. ' _ ?

“ A recent survey of articulation programs (Witbur, 1974) has revealed imag-
inative new approaches as well as more effective and extensive use of options
that have been available fbr some time. This-investigétion and awewiew of the

1iterature sud@est that these programs can be organized within the conceptual

scheme indicated below. T
far &}
. COURSE DESIGN
Teaching Regular Special
Respénsibility Catalog™\ Design
College - '
Faculty A B
High _
Schobl- . C ‘ D -
. Faculty .

Figure 1. Four General Models of Schoo]-Co]]eQe Articulation Practices

Programs in.all four ce]]s generally have at least two character1st1c§'1n common:

1. Recognition that some high school students are capable of real achieve-
ment in college courses. '

2. Certain high school students can and should be allowed to earn college
credit orAeliqibi1ity for advanced placement by participating in
cooperative school -colTege programing. ‘ ‘

Cell A of the matrix includes programs whose design involves regu]ar college
catalog courses’ be1ng taught by college faculty to non- -matriculating high school,
students. Perhaps “the most common type of cooperative program, this design
creates opportunities for high schoo students to take college courses, either
in their h1gh school or at a nearby qampus, for college credit while still en-
rolled in h1gh school. Often referred to as a "split-day" aFrangement (qumer, E
1968), this cooperat1ve programing allows academ1ca11y able students to interact
with co]]ege professors, experience college-level course requirements, and earn
credit applicable toward both high school graduation and baccalauregte degrees.
(See Appendix A for case examples 6*\art1cu1at1on practices that fall\within all
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four areas of the classification system.)

The second category of program design includes programs that would be
c]aSs}fied under Cell B. Co]Tege faculty, often in conjunction with high school
represéhtatives, design special programs of study for advanced high school students.
Faculty ffom the college, as .indicated on"thematrix; are responsible for classroom
instruction. Among such programs are special colleges which allow high school
studénts simultaneously to comp]ete‘requirementé for graduation and. complete many

of their initial college courses. Other programs are designed to operate inthehigh .7

school as part Qf a student's e]eétive program. e

/

Programs fa]]ing in Cells C and D are particu]quy/iﬁtéfégfgng because they
share a basic underlying assumption: at the same time colleges are récognizing {
the ability of high school students to complete college work successfully, they

are also recognizihg the capabiTﬁ?}»of the high school teacher to present college-
Tevel learning experiences (Lindsay, 1965). This basic premise seems to account
for many of the differences in program design. Bremer (1963) writes that artic-
ulation programs that are not "high school-focused" deny that the high school

has tne ability to present a college-level course. The result, he observes, is
that the coTllege, réther than the high school, becomes the focal point of accel-
eration and assumes the instruction-evaluation role. Secondary schools, therefore,
serve merely to identify students who they feel are.capable of participation.

Type C programs are, by far, the least common of the four categories of /
articulation practices. Several colleges, including Syracuse Univeréity, have
programs operating which give high school studen£§ an opportunity to earn college
credit for courses taught by their high school teachers. Speaially selected high
school faculty are trained .by college faculty to offer the program. Usually,
courses carry credit which is applicable toward high school graduation require-
ments and is transferable to post-secondary institutions for credit or advanced
placement ‘toward degree requirements. Since existing high school faculty and
faci]itiéé are used for programs falling into this area, tuition can be kept
remarkably low (e.g., 25% or less of on-campus cost). .

A number of othar programs are included in the fourth area, Cell D. Once
again, high school faculty are responsible for teaching college-level courses.
Standardized testing programs (e.g., College Level Examination Program, Advanced
P]gcement) often involve specially designed courses of study that result in
norm-referenced scores or ratings for which ingreasing numbers of post-secondary
institutions are granting course_éxemption, both with and without college credit
(Co]Tege*Entrance Examination Board, 1974 A). Other cooperative experiments




-—~_ involve high,schoo] and college faculty designing courses that are also
taught by fhe hjgh school faculty and carry colTege credit.. ,
A1though slowly 1ncreas1ng in number and variety, such programs and '
opportun1t1es are still” ipadequate and are largely the result of local initiative
rather than systematic educational planning at the state or national
1eve1 (See Appendix A: Case examples of current articu%?tion programs; Appepdix B:
Pre11m1nary compend1um of post-secondary institutions sponsoring articulation
programs). Several except1ons, however, deserve attention. A New York State
study commission has recommended a major reorgan1zat1on of secondary education
that would give students at 1east_three opt1ons for Grades 11 and 12: continued
high school, early college entrance, or-vocational training (F]eischmahn, 1972).
Ewald. B. Nyquist, President of the University of the State of New York and
Commissioner of Education, has invited the higher education community of New
. York to experiment more boldly with the delivery of educational services. Nyquist
heads a current study, sponsored by the NagionalkAcademy of Education,’which
is investigating existing and proposed articulation programs in the state in
order to develop a compendium of pracJ1c and policy recommendations for the
state. Regional conferences of educa or§7and pub11caix/rs are planned to dis-

seminate the information. The State of Oregon has developed specific guidelines
which secondary and post-secondary )nst1tut1ons can use to facilitate the transfer
among institutions of credit ear dj1n cooperative high school-college programs
(Oregon High Schoo] Co]]egejﬁiTaifon Council, 1973). Florida and California have
also taken steps to make systematic art1cu1at1on an important issue and edurat1ona1
priority.

Important Issues and Problems ~ ~

Inherent in most of the cooperdtive efforts previously described is the
recognition that high schools and colleges must begin to werk more closely
to eliminate needless curriculumiduplication between the two levels and
provide in other ways for a more effective continuum. "Articulation," as
Kintzer (1970, p. 2) points'out "can also be described as an attitude--the
< reactions of personnel responsible fqr student progress through an educational

system and from one system to another Cooperation and commitment will be needed
to identify and resolve deep-seated prob]ems and barriers to effective articulation
before they become crises. Otherwise, high schools and colleges will be fighting




over students rather than educating them.

1. Economic. Many problems interfering with successful'articulation
practices are économica]Ty_based and affect both institutions sponsoring the
prograhs and those receiV?hg:the students. Certain designs, for example, require
college facu]t&Jto teach courses. in high school. High school teachers are'oftgn
concerned about Jjob segurity.- Re1ated1y, Magill (1973) warns that_articu]ation
programs which shorten the time required for a college degree b§ one or more ‘
semesters could haye potentia] fisca] perils, particularly in the private sector.
As credit and time Feqdirements are reduced, colleges may have difficulty com-
pensating for the subsequent reduction in enrollment. Still another consideration
is that courses most Tikely to be reduced through articulation practices (i.e.,
large enrd]]ment, general education brograms) cost the institution less money
~ than do upper division and graduate courses (Dresser and Chapman, 1972; N.Y.
State Education Department, 1972). Furniss and Martin (1973) point out that the
problem is not so much the transfer of students or credit but rather practicing
sound fiscal policy. If the acceptance of_transfér credit helps an institution
in some way to "balance the books," then students with such experiences will be
sought. If not, they will be avoided. '

2. Institutional and Faculty Autonomy. Nelson (1972) identifies other
restraining forces interfefing with improvement of articulation: "For openers,

we might consider 1nstitﬂtiona1 integrity--you know, that feeling that you'll
be damned if you're ‘'going to have another institution dictating who(you'll admit
and on what terms " (p. 10). He cites that a similar reason often expressed by

faculty members is that they view some of the thrusts of articulation as encroach-
ments on their academic prerogative to decide what to teach and how to teach it.
Students who complete several general education gcourses, for example, prior to
college admission and who expect course exemptions with credit may be pre-empting

faculty decisions on degree requirements and student standing at their institution.

Oregon, Florida, and other states have recently found it necessary to issue leg-
jslative guidelines to their public institutions on credit transfer and other
aspects of articulation within the states.
b
3. Credit Transfer. High school students participatinglin articulation
programs present colleges with a relatively new problem: what to do with students

I
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who. earned co]]ege credit prior to h1gh schoo] graduation.. Lloyd ETliott (1973),

yPres1dent of George Washington Un1vers1ty, fee]s that transfer of credit must be
amoaqxtrad1t1ona1 institu-

t1ons of higher learning. Co11eges,dhe adds, "must take into full account the

made much easier for students than/has been the case

needs:linterests, and circumstances of the students and put those matters above
the convenience of “the 1nst1tut1on“ (p. 7).

Currently, 1nst1tut1ons d1ffer widely on their transfer policies. What
"may. be accepted at one 1nst1tut1on for course exempt1on and credit toward grad-
uation may be f]at]y rejected for such cons1derat1on at another institution.
Many studies have shown the large numbers of var1ab1es involved and pract1ces
that current1y occur (Gleazer, 1973; Creager, 1973; “Sneider._in progress). Furniss
and Martin, 1n a recent article (1973), mention several barriers to transfer which-
may directly a*fect the recognition of credit earned in articulation programs:
lack of standérd1zed grad1ng systems, lack of agreement on core curricula, lack
of coord1nat1on between adm1ss1ons office and departmental requirements, and lack
of agreement on credits from accred1ted and non- accred1ted institutions. Factors o
such as the student's choice of major, his pers1stence in finding ways through
“and around the institutional system, and the college's recruitment needs can all
affect credit transfer. In an Arlie House Conference on College Transfer Policies
report, Martorana (1974) wrote, "It will be interesting when someday the American
Cijvil Liberties URion examines cases where individua]s seem to be treated whim-
sically or capriciously by responsible off1c1als of an institution, pub11c or
private, which claims to serve the individual by pursuing his just due" (p. 117)
The frequent lack of simplicity, flexibility, and consistency of transfer pol1c1es
and practices makes it extremely difficult for those planning, operating, and
participating 1hiart1cu1at1on programs.

Schools and colleges must find better ways to work together. The present
waste of student and faculty t}me can be avoided if people at both educational
Tevels cooperate in coord1nat1ng their instructional programs. State and federal
offices, accreditation and testing agencies, and professional education associa-
tions can all play an important part in removing barriers to school-college artic-
ulation. Statedepartmentsof‘education,whichhavetraditiona1lybeens1ow'u)act1r1th1s
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{ “ _area, are in a particu1ar1y strong position to bring about much needed change{
} they shou]d provide far-sighted- direction so that secondary schoo1s and ’
co]]eges can develop, ana]yze and plan together curricula that w111 most benefit

our students. Long established. pract1ces, roles, and assumptions must Be re-

ethined so that when 1nev1tab1e-ghange does come we will be ready for it.




: Appendix A: Case Examples of Current Art10u1 tion Programs

Type A N o ' o
- The State University ofi New York at Fredonia has developed a cooperative ‘\
' arrangepent with 14 local school districts wheneby qualified high schbo] seniors
- can enroll in regular freshman courses at the Fredonia campus while they continue
~ to take courses at their high schools. If they can successfully split their days
between the two locations, students have the»opportunity to earn-9 or more college
credits while completing the requirements for high school graduation. Fredonia //
also recognizes some work completed in high school for college credtt and, there-
// fore, has some of the characteristics of a Type C program. '
‘ Anotherexamp]ew1th1nth1scategory would be the cooperative program between
AN Chaminade High School and C.W. Post College, a branch of Long Island University.
High‘schoo1 students who meet Post's admissions criteria can earn both a high
school diploma and 30 freshman credits during their senior year at high school.
Courses are taught at Chaminade, a private high school, by faculty of C.W. Post.
_Students take a full 10@9 of regular Post freshman courses, not a mix of college
and high school courses. By remaining in the high school setting, students can
continue to participate 1niextracurricu1ar activities, retain social contacts,
and receive guidance cpunse]ing and placement serVices.
. v o ;
Type B. i
A grant from the Carneg1e Corporation ass1sted the State Un1vers1ty of New
York at A]bany in opening the James E. Allen Collegiate Center on the Albany
campus. The Allen Center accepts qualified high school students at the end of
their junior year into a full-time college schedule. Designed to absorb 12th-
grade course work by eliminating overlap, students study philosophy, history,
and the visual arts in an integrated, 1nterdiseip1inary curriculum. Faculty |
from the Univensity design and joﬁnt]y teach the course offerings. With agree-
ment from each student's high schoo], students comp]ete any remaining requirements
for high school graduation while f1n1sh1ng a full freshman course load. Tuition,
fees,/and 11v1ng gxpenses are the same for the Allen Center students as for other
Stéte University of New York at Albany degree candidates.
A project slated to begin in September 1974 is LaGuardia Community College's

-~

(Quegns, Nep York) "Middle College High School." Designed as an alternative to.

high school, ‘the program will initially enroll 125 tenth graders who have academic
L/
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potential but are not achieving. \LaGUardia faculty members will provide the
students with increased remedial attention, counseling, and;indjvidua1ized cur-
riculum aiternatives. -A‘ter five years in the prograh, participants will be
e11g1bae for asso<1ate deqrees, career skills, and options to transfer to a
four-year college.

Type C o N .

In the fall of 1973, Syracuse University, in cooperation with nine New York
State high schools, piloted Project Advance. The program was designed to allow
motivated high school students an opportunity to énro11 in Syracuse University
courses as part of their reqular high school schedule. High school teachers are
specially selected and trained to teach courses which have undergone at least
three years of planning, designing, and field testing at Syracuse Unfversity's
Center for Instructional Development befare being ﬁoved into the schools.
Project Advanﬁé operates in the high school, and courses carry high school as .
well as college credit. Academic standards, which are the same as for students
enrolled at the University, are carefully monitored by co]Tege faculty and‘by
eva]uation staff. Students pay a small tuition fee and, upon successful com-
pletion of a course, receive credit on a regular Syracuse University transcript.
Credit has ptoven widely transferable to colleges anqygniversities‘aroung the

country. cademic year 1974-75, forty high}schoo]s and over 2000 students

are partj in the program.
Type D .

The State University of New York at Plattsburg, Hudson Valley Community
College, and Shaker High School in the North Colonie School District nave éoop—
eratively designed a program to give qualified high school seniors the opportunity
to earn up to 24 credit hours of college work. Faculty members from the three
institutions have designed the curriculum and evaluation methodology. Special
seminars prepare Shaker High faculty who teach the courses at the high school.
Tu1t1on is free and credit transfer is limited to the two participating co]]eges

The Advanced Placement Prcgram, sponsored by the Co]]ege Entrance Examination

,Board, enables high schools to offer a specially des1gned college- 1eve1 curriculum

in a number of subject areas. Colleges participating in the program grant students
credit toward their degrees, gxemption from required courses, or placement in
advanced courses, depending on their performance in the Advanced Placement Program;

12
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all of these are meant to be direct replacements for specific'college courses.
The acceleration of the student's progress towards ‘his educational career ob-
jectives is an important goal of the program. Content and evaluative 1nst§u—
ments for each A.P. course are p]ahned by a group of content specialists rep-
resenting both  secondary aﬁd‘post-secondary institutions. High school teachers:
are responsible for féachjng a recommended course of study in the high school.
Dual credit (high school and co]]ége) is often awarded to program participants.

. Only the top, 5-10% of the stddent body (in terms of academic achievement)-usually

enroll and take the examination. Cost of the examinations is approximately $30.




% f ‘Appendix é; Preliminary Compendium of bost-Secondary Inst%tutions'Sponsoring
- Articulation Programs

Institution ‘ State

Adelphi College New York

Appalachian State University North Carolina
Bellarmine College Kentucky

Chapman College California

C.W. Post New York
Dickinson College Pennsylvania
East Texas State University Texas‘
Empire State College New York
'?lorida Technical University Florida

Fullerton Junior College California

Hudson Valley Community College New York

Huntington College Alabama \h
LaGuardia Community College New York

LaGrange Co]]ege’ »Geokgia

Marist College | New York

Mercy College New York

Messiah College

Midland College Texas

Moorhead State College Minnesota

NaVarro Junior Coltege Texas

New York University New York

Northampton County Area Pennsylvania
Community College

01d Dominion Co]]ege Virginia

Regis College CoTorado

Riverside City College New York

Saginaw Valley College Michigan

St. John Fisher College New York

St. John's University New York

St. Louis University Missouri

Schenectady Communit§ Coliege New York

Shimer College T11inois

Simon's Rock College Massachusetts

Skidmore College New York

Pennsylvania




Asperaix o (cont'd) _ \\\\:/

Institution State !

State University of New York at New York
Albany: James E. Allen, Jr. :
Coliegiate Center

State University of New York ac New York
Buffalo o
State University of \New York at  New Yok
Binghamgton v .
. State University of New York New York -~ 7 ) T
. . College at Fredonia : :
\\\ State University of New York New York
College at Oswego _ -
State University of New York New York
College at Plattsburgh
. Syracuse Univegsity k New York
\ University of Arizona Arizona

S
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