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I0GRAPHICAL SKETCHES: AFRO-AMERICAN STUDIES PROGRAM TASK FORCE GROUP
v (Name, Educatign, Previous Experience and Positions)

Elyas Blake, Jr., Ph.D. ' S
B.A., Paine College, 1951 ’

M. A Howard University, 1954

Ph. D Un1vers1ty of I1linois, 1960 ?

1954-55. Prior to returning to graduate school, Dr B]ake taught a year at
Miles College in Birmingham, Alabama.

1958~ éé Assistant Professor of Education, Howard University. In add1t1on
to teathing (he was given an 0utstand1ng Teacher Award by the College of
Liberal Arts_Student Council in 1964). Dr. Blake did institutional research
on attrition Nates and performance patterns of students in remedial prpgrams.
1966-67.. Southeastern Regional’Director of Upward Bound of ISE. (ISE .
contractéd with the O0ffice of Economic Opportunity to develop and monitor . »
initial phases of the Upward Bound Program). The position involved program

- &dgxglng t, monitoring of program quality and financial management of
. Upwa d programs. TExtensive -field work was required for site visits to .
programs. : "

1967-69. -Director of Evaluation (ISEJ. Deve]opment of a comprehons1ve
evaluation gf a program of curriculum reform in 13 Black colleges, involving
motivationall, socio-economic, academic and test data as they moved through
four years of college. He was, in addition, Deputy to the President with
special respdns1b1]1t1es in grant and fiscal administration.

1969-Present. President, Institute for Services to Education, Inc. (ISE), a
non-profit corporat1on involved in research and program development work
related to greater access for Blacks in higher education. The Institut® has ‘
worked primarily with the predominantly Black colleges in (1) the development
of policy reseagch supportive of greater opportunity for Black youth, (2)

the development of demonstration programs in curriculum reform, involving

the development of curriculum materials and teaching strategies; in technical
assistance delivery for improving information systems and management in

Black colleges, (3) basic research on racially changing colleges, (4) research
on enroliment trends of Blacks in higher education. .

Henry Earl Cobb, Ph.D. . ; .
. B.A., Benedict College, 1941 - ' C,
g Ed.D., Temple Un1ver<1ty, 1952 ’ s
Post Doctora] Study -"Boston Un1versity
1962-63 in African Studies

1941-46. Armed Services, U.S. Army, discharged with rank of Capta1n Member
of the Attorney General's Panel: The Florida Leadership Study in Desegregation.
1948-52. Assistdnt Professor—of History, Tuskegee Institute.

1952-57. Professor of History, Florida A&M University ;

1957. Professor of History, Southern University at Baton Rduge
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Henrx3Ear1 Cobb (cont'd) , _
1964-69. Chairman of the Department.of History and Geography. . .
1969-72. - Visitipg Lecturer of Black History, Louisiana State-University.. .
1969-Present. ' Dean of the Graduate School, Southern Univerfity at Baton -
Rouge. , . . . o

~ :
.
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" Tobe Johnson, Ph.D. .
B.A™ Morehouse College, 1954
* Ph.D., Columbia University, 1963

1956-57. Instructor of Political Science, Prairie Vidw ASM. -
1958-59. ‘Assistant Professor, Morehouse College.. . T
1961-62. Assistant Professor, Prairie View A&M.

1962-66. Associate Professor, Morehouse College. > .
1963-65. Coordinator, Freshman Social Science Program. ' o
1965-66. Visiting Associate Professor of Public Administration,Graduate

School of Public and International Affairs, University of Pittsburgh.

1967-68. Coordinator, Distinguished Visiting Progressors Program, Morehouse,

Spellman, Clark, Morris Brown Colleges. Chairman of Morehouse Self-Study.

Professor, Carleton College Social Science Program (summer), 1968.

1969-Present. Director, Afro-American Studies Program, Atlanta University

Center. . : B : . ") --

-

»

Martin L. Kilson, Ph.D.

Public Schools, Ambler, Penn.

Lincoln University, Penn. '1949-53
Harvard University, 1953-59 -
M.A. 1958; Ph:D., Poljtical Science, 1959

&
1958-59. Teaching Fellow in Government, Harvard. - . - .
1959-61, Ford Foundation Foreign Area Training Fellow, West Africa. -
1961-62. Tutor in Government, Harvard University. ~ A -
1962-63, Lecturer in Government, Harvard. :
1964-65. Visiting.Professor, University of Ghana. , -
1965-67. Lecturer in Government, Harvard. : !
1969, (Professor of Government. . i
1973-74, * Consultant, Ford Foundation. )
1969-Present. Professor of Government.’

Robert Earl Moran, Sr. g o,
B.A., Ohio State University, 1938 7

M.A., Ohio State Uniyersity, 1944 ,
Ph.D., Ohio State Un{yersity, 1968 .

1944-46, Teacher of Mathematics, Palmer Memorial Institute. - -
1947, Xenia East High School. . !
1948-59, Allen University. - ' -,

’ .

1959-Present. Instuctor of History, Southern University at Baton'Rouge.

T " ]1956-59. Director of Student Teaching, Allen University. .
| ' Chairman, Department of History, Southern University at Baton Rouge.’




- B.A., Southern University, Baton Rouge 1951
- MR, Un1versrty of Iowa, 1952 :

Jewe] Limar Prestage, Ph.D.

>

Ph. D Un1Vers1ty of Iowa, 1954
(all degrees 1n'Pol1t1ca1 Science)

-

Baton Rouge.

. 1962-Present. Professor of Po11t1ca1 Science, Southern University.
1965-Present

1954=55. Asso; te Professor of Po]1t1ca1 Sciencé, Rrairie View Co11ege
. 1956-62. Assoc1 te Professor of Political Science, Southern Un1vers1ty,

Chairman, Department of Polvtwca] Sc1ence Southern University.

?

Shelby Lewis Smith, Ph.D.

B.A., Southern Un1vers1ty, Baton Rouge
M.A., University of Massachusetts, Amherst
Ph.D., University of New Orleans

1962-64. Education Officer; Ministry of Educat1on Uganda

64-66. Director of Guidance, Tororo School, Uganda o '
1968. Professor, Political Sc1ence Southern University at @aton Rouge
1970. Director of Civic Education Center, Southern . Un1vers1ty at Baton

Rouge.
Present. Professor of Po] 1t1ca1 Sc1ence Atlanta Un1vers1ty, AtTanta Ga.
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.- INTRODUCTIQN \

'; N . /‘ : - . ‘ ‘ . :“ ’:'rl ,{4“ “ '.: ‘:-'.
) In the early summer of 1972 the Institute for Services to . - T

" Education formed a small Task,Force Group to conduct a 1iﬁftéd but

;systematic inqdiry into the status of Black Studies Programs at a,

selected number of American institutions of higher education;

Objectives. The major purposes of -the study are*(1) the

. formu]atlon of a broad general, workable def1n1t1on of Black Studies

that wou]d have re]evance for a wide range of var1ed types ‘of pregrams,'

(2) the 1dent1f1cat1on .and se]ect1on of a, group of (20-30) programs as

ﬂ:"‘\‘representat1ve ascerta1n1ng the purpose, nature and functioning of '{‘\ 2
S “these programs throuéh J1s1tat1ons, 1nterv1ews and other’ techn1quesi- . ;i t
u: a"d (3) the 1dent1f1cat1on of major issues assoc1ated with the deve]bp-: f f 2
é L 2' Menf of B]ack Stud1es programs along with aTternat1ve approaches to-" E i‘
?ﬂ:f:{;‘::‘:.tﬁfthese issues.

evt - s
¢ oL . M
¥ L ' Ve ‘. - Y

.

SRR : fﬁ“addition to the above purposes, it was a]so accepted as a

re&sonab]e supposition that the F1nd1ngs of the study and the 11terature
P o Ml

S assoc1ated with it could be d1st111ed into a usefu] anid practical set

“of gumde]wnes wh1ch would be he]pfu] to persons déve]op1ng or eva1uat1ng
* Black Stud1es (Afro Aner1ca?)

‘e
LS e

programs in h1gher educat1on , ¢

D

E

roa
«

;e PR ;

. Scope and Mefhod. * The ‘study included a total of 29 progéams'

4 ~—

‘ . (See Tab]e 1) each’ of which was visited by a mefiber of the Group;>

- -
TR " ‘
t .

¢
-
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vf%;forma11y adopt a unlform 1nstrument to be used dur1ng .visitations$

“mat1on concerﬁ1ng the components neces§ary to- formu1ate the maJor

‘Studies wdy?d of necessity have to be‘finked with the findings, of the

“study. For this and other reasons the Group'Hid not a119w itself to

o

Table 2 will indicate the major chahacteristiés of thé fnstitutions' -

o

. at wh1ch these programs were 1ocated While the‘Task Force did not .

. b4

'~'}t was agreed that each team member. would attempt to e11c1t infor- ..

¢ L 3

1ssues: The tasks 1nvo]ved d1scuss1on and 1nterpretat1on of BN '

-

Structural Relationship to the Institution
Theoretical Focus-and Objectives .
Financing '

Staffing : )

Enroliment Pattern

Identification of Major Issues

O\U‘\-bwl\)‘—‘

Much add1t1ona1 1n$ormat10n ‘incidental to the main thrust of the

Wr,

ipauiry was co11ected and was reported where such report1ng tended

'to 111um3nate7the-po1nts already chosen for analysis. ‘ o

?&ﬁrk ) ,

@
%

Part of the initia1 meeting of the Task Force Group was spent
developing a procedure for earryihé out- the study. The remainder of
the first meeting was spent dealing with a series ot(theoretita1 pro-
positions? in. the form of Tnterrogative hypothesesgfrom which it was =

hoped a sortof intellectual vantage poiht for qpphoaching the study o

might be derived.. Although the project director's first chanbe—ﬂthe

formulation of a definition of Black Studies——was acknowledged and
accepted, it was more or less generally agreed that, while theoretical

\

considerations were important,. any meaningful definition of Black £

i
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A
become bogged down*in an unproductive semant1c éncounter, pre—
' . ferring rather to al]ow the f1nd1ngs of the study (w1th1n the
11m1tat1ons set).to determJne what Black Studies really are in the

11ght of ex1st1ng rea11t1es
}

Focusing oo Major Questions N
. k]

~

.

~ The discussion of the Task Force Group noted above could be

descrthee as an fnte]leetual free-fhr-é]l that ghadhally assumed
focus. The questions raised tended to probe rather deeply into the
nature of Black Studies, but.they also brought into view many other’
related issues. ’ L .
‘ - For example: . _ ' '

 Does the absence_(atjthis'tim ) of a'well-deheloped .
methodology for dea}ing with the kjnds of eroblems raised

‘ , .

by B]ack‘Studies mean that if seridus work is to proceed,

Black Studies nlust be centered in the d1sc1p11nes where

:. establ4ished proof systems already ex1st7 . ca -
;o | " Afe Black Studies mainly for enr1chment and 1mage-
'/“ . -”1deve10pment purposes’ )
K B - '~ Should there be Black Stud1es maJors7 If so, should
- | the maJor sat1sfy vocat1ona1 neéds?

| Are Black Stud1es, in the main, a process of discovering’
E ) i Aand promu]éat1ng additional 1nformat1on or is a po1nt'of view
i melvedr A '
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i« Is there a special epistgmo]ogiéa] frame wig_in
which the Black Experience should be taught and studied?

SHbu]d .B]ack Stydies be regarded as agents ‘of educa-
. " <

t1ona1 reform7 ' ,
‘e ,: . what sheuld be the1r 1mpact on\the traditional\or o1der
d1sc1p11nes7“ ‘ _' : : " ;

" How shou]d BTack‘Stud1es affect scho]ar]y act1v1ty7
N Should they add a new d1mens1on to cr1t1ca1 1nqu1ry7
o ;what does it mean to havé a Black §§ud1es.program on thef
'gqmpus of a predoﬁinant]y:whﬁte co]]ége Br university?
: What do the proponents of Black -Studies programS‘reé11y

want--new sources of know]édge or social and political change?

L

) }
The above cited questiogns were not the only ones raised; they
Js were = ;

should be regarded simply as prototypes Almost as imdetanx perhaps,

as the kinds of quest1ons ra1se9£ were certain other k1nd7 of questions.

{ 6/est1ons which 1mp]1ed that, 1n Black Studies as in prac;1ca11y all )

s

—

other endeavor » Blacks had to “prove" themse]ves The 1atter kinds /</,

~—

of quest:ons were basically arrogant ‘and 1nsu1t1ng For examp]e ; '

V4

Is there any 1nte11ectua1 validity in studying the B]ack expe;1ence7 j
In.thé early years (1968-1970) some honored members of the acadzme N
queétioned whether there was a body of knowledge or sufficigﬁt
sourcés available on which to build a“Black Studies course and not

V'

threaten ‘the respectability of the acadehi& tradition. Apparently

2

4

4‘ )

s N



the members of the Task Force held no sych doubts; accordingly,

, these k1nds of quest1ons did not_enter into the exchange. The
Task Force Group d1scuss1on cleared the air and prepared the way

‘for dealing with the more-substant1ve matters of determ1h1ng ‘the

_scope, sélecting a method, and organizing the study. .
o c e e
Collection of Information
- ~
This report is based pr1mar11y on interviewd and 2 c]ose . 'ii\
1

examination of the pr1nted maferials déve]oped by the, schools
vi;ited. In every case a'specia1 effort‘was made to,interview the
ddrectors of the'programs In alj ‘but a few 1nstan¢es the team. was -
successful. In the rema1n1ng cases, the assoc1ate d1rectors were
interviewed. Additionally, students were interviewed in one 1nst1tu-

] N > < _e}
tion and the Dean of the University in another. These latter inter= %

views were fruitful, but.fortuitous, and not a part of the«study design. =

1

*i.e. program fnformation, course name, conterit, class schedules and _
related course objectives.
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-TABLE é'- BLACK STUDIES PROGRAMS BY INSTITUTION «

L

’Atlanta ‘University -Southern University

City College of New York The Ohio State University
Cleveland State University . University of California at
Florida A & M University : Berkeley

Harvard University_ e University of California at .
Haward University Los AQgeles

Indiana University _ University of Cincinnati
Jackson State College . University of Louisville
Mixhigan State University Univer&ity of Michigan i
Morgan Staté College Unijversity of Sam Francisco
New, York University ~ University. of Southern

‘Notre Dame University California

Pepperdine College / University of Tennessee |
Queens College University of Texas

San Francisco State Co]]ege - Washington University
. Wayne State‘University

Yale University

4 . *

\ \ .
- N i

] . S | , N
. - : - )

- .

. v L
. .

. .

e
'

TABLE 2 - INSTITUTIONS VISITED BY CONTROL AND GEOGRAPHIC LOCATION

\

East. South Midwest wesg Total
Q ' Lt .
Public’ 3 . 6 8 . 3 20 -
. ' - i s
Private 3 . 1 T 2 3 9.
- . - vems T ~;Q "i .( e - -
t——— \ / _—3-;; P ~ IS SR Ean axvri —

Totals 6 7 10 6. 29




he quality of ;He program. Primarily because of “the -time and cost
constraintskunder which the study group worke&% it was déeméd not
feésib]e to adhere fo icjenti?ic sampling procedures in selecting
target schools. Ratﬁer,,the group dividéd the country into four
regions-~£ast,‘§puth, deWesf, West--and selected iﬁstitutions within
each &f these regions."The ssg%ctﬁon relied 1arge1y ;n both the

b
invéstigating™team's kng@}@dﬂg‘bf the location of various ‘kinds of

'programs and informationﬂpeceivéd during the planniﬁg’stage~.of the

study. Im~addition,'of cOursq, the group wanted to include among
the target institutions a variety of institutional types in each . °
region. Accordingly} thé group sample reflects both the nature of

contrel and the regions;covered.

'y

L

¥

* . .
See footnote on page 5 ) .
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Psogram‘briéins and Titles. Most of the programs included
/ er a in the §%udy origihated i{ response to student demands. Table 3
d xgﬁ' V providef a breakdown of circumstances prompting the establishment
’ of the 29 programs. | .
' ' TABLE 3 - PROGRAMS BY ORIGIN
Originatimg Source . . _Number
Student Demands - ) _ '16
Indefinite Origins : 5 | . 5 '
Research and Teaching Interests of 4
Faculty Scholars
Foundation Grants . ’ LR
Biack Community Demands _ 1
Recruitment of Black Faculty and Students ) ;
. e ' ‘ ‘ " . Total ~ 29
‘At all of the predominantly Black institutions su;veyed,
(6 of 29) courses in Negro History have been offered at least
intermittently since the 1920's and 1930’s. Beginning in the early,
" I 1960's, partially as a consequengé of ﬁhe,"Négro Revolution,” the
impact of tﬁe work of Malcolm X, yartin Luther King and othe(_spin—
off, movements, the broadening of gtudent demands. and faculty
'ift“ s ' teaching and‘fesearch intérests led to the formulization of these
: . . aep .

courses into Black Studies programs. The same interests also

.
N -

] \ 4
- \




generated a signmificant increase in emphasis on courses related to

, ." Africa. Conversely, in the case of a predominantly white institution,

the establishment of Black Stqdies programs réprQ§ented the creation

o of totally new academic and administrative structures, neéw courses,

o+ L 7re§ruitment of new faculty and the need for 1e§itimizat§on_of a new

F 3

-area of academic endeavor.

N A Programs focusing on the Black Experience are identified by

i .: a variety of labels. «~Table 4 gives some indication of the nomen-

clature employed in the 29 programs surveyed.

TABLE 4 - PROGRAMS BY TITLES.

Titles ' ' - Number
Black Studies$ _ 14
Afro-American Studies . 1N

T ' Ethnic Studies .2

Africana Studies:

-

Urban Affairs to- | 1

Total - ' . 29 .
’ N » é* . N - ) . ‘ ‘ . ' . .,
. . As can easily be determined by inspection, the largest single . [
. ‘ Lo ¢
number of programs operdte under the label Black Studies. Afro- . _

American studies follow as a close second. The use of the rubric’

"Ethnic Studieg" as a program title for the Black Experience is -

somewhat surprising. Instead, this title is usually reserved for

-

L.
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\
a broader categary of which Black Studies is very often one of

.the subdivisions. There is still some question as to what importance,
if any, can be attached to the name of a prégram. The fipding of.
- this study will not permit us to conc]uae that the appending of @~

name is a meaningless preference. Evidence does point to the con-
clusion that no significant distinction exist; between programs
entitled Afro-American Studies and those labeled Black Studies. .The
Higher Education Genera],Informatign:Survey of the Office of Education”

should benefit from this information in further developing its areas

of Black and Ethnic Studies. They are not the same.

Structure and Relatioriship to the Institutions. Examination of

the 29 programs réyea]ed three organizational patterns. First, there T
were 19 programs existing as autonomous unitsff For these purﬁoses the
unit was usually held to a separate system of accountability; usually

had equal status with other-universi%y units such as centers,

departments or area studies programs. In these instances the pro-

- §ram director 's responsibility was to the Dean, the Vice President or

some other official consistent with the responsibilities of directors

of corresponding academic units.

b

*Huff, Robert A. and Chandler, Marjorie 0. A Taxonomy of Instructional
Programs in Higher Education. U.S. Department of Health, Education
and Welfare, Office of Education, OE-50064. Washington, D.C.:
Superintendent of Documents, U.S Government Printing Office. 1970.
32 p. ‘
*Autonomous, as used in this report, refers to the process by which a unit
operates administratively and academically in the institutional system.

13




'? The second pattern was that of Black StudieSfprggFams as
non-autonomous unitsf' This pattern was found in six institutions.
Most prevalent in this category was the placement df'p;ognams within
existing &epartments or centers as was the case at five institutions.‘
At'ope institution the‘B1ack Studiﬁs program took the form of a

semi-autonomous center with a faculty adv¥sory committee.

Four univérsitieé had unique arrangements. At one, the prograﬁ
wa; both a department and an institﬁtet At another, the program had
both academic and student service comﬁoqﬁnts, with plans for complete
separation of the two pgases in September, 1973. The third had a
Black Studies Institutq/which operated under the Dean of the College

of Humanities. The foyrth had an informal attachment to the Graduate
/ .

{

: School but drew facu]t% from participating departmehts
13 ’ !
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TABLE 5 - STRUCTURE OF 'BLACK STUDIES PROGRAMS

A oA i S R A L AL A . e Rk T

Type of Structure ' T : ﬂgéggg
Autonomous Unit 19
g Non-Autonomous Unit ) o 6 .
. Other ’ o ‘ 7__:&__
TOTAL _ ‘ 29

' Theoretical Focus and Objectives of Black Studies
s y

Programs

L

Some of the*programs visited offer Pan-Africanism and Third

World brientatioﬁs as a pqrt of[their philosoph;ca] stance, but

emﬁhasis was usually focused ‘on the experienc%s of Black Américans.

Program 6bjectives as listed cover the wide range of purposes, some

of which were overlapping. Table 6 will.ééovide a quick; convenienta
;. A

summary.

Table 6 - OBJECTIVES OF BLACK STUDIES PROGRAMS

. )
Statement of Objectivés X Number

To provide an understanding of' \ »
the 1ife, history and culture . ’ D |
of Afro-Americans--an awareness ’ )
of the Black experience. 4

, L
To develop the tools of inquiry
- necessary for research and 9.
" publication.
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B} To,prov1de,gn“understandjng of the. 5
current soctal, economic, and’ )
+ psychological cond]tTon of Black _ by
people. - ) .
To providé an understanding of racism ‘ 5 .. ;/
as an element in Amer1can life. ’ O '
////;o 11berate Black peop]e - -3
" To providecspecialized training to develop .
{profess1onals ‘ - - 3
“To humanize: American educat1on and ‘American .
. society. - ' : T3
To explode myths about Blacks. s 3. )
To help fashion'a Black itient'i.ty/i _' . A -3 ’

-

' Statement/of Objectives (gontinued) P ' Number
. To prov1de 8n opportun}fy to acquire : 7

skills and knowledge for bu11d1ng B
the Black commun1ty ; )

To provide an opportunity to experiment with
"art forms:expressing'thejB]aEk experience 2,.

i

Not included.in the above table as'an objective, but listed
by oee program each were the following: (1) to fill a Black void in
higher education; (2) to develop an additional resource for Black
students; and (3) to infore whites about Blackness and to develop

"

cultural awareness.

As 1nd1cated by Tab]e 6 fivé broad categor1es oj objectives
_recur in the programs " The first and most frequent 1§ similar to

the common theme of the Association for the Study of Negro L1fe and

History. It pos1ts that knowledge of Black history and culture will
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produce attitudes con uc1ve to better self- concepts and will prov1de

~

"proof" of the contri ut1ons and thErefore the "worth" of B]ack

pe0p1es ‘to_civitization. Included in this obJect1ve is a range of \

.psychological manifestations put under the rubric of awarenessﬂ

i <

" The sgggng_most frequent]y cited obJect1ve goes to the core of

'the concept of B]ack Stud1es Those'who are academically oriented

r-w111 be 'pleased to find that the -development of too]s of inquiry

" for research and puh]ication was listed by approximate1y a third of"
‘ the programs as a maﬁor.objective.‘ Further, the information gathered
seems to point’to 4 heavy reliance on research and pub]icatiOns abont
the Black experience to:provjde a back-drop for, the academic 1egit11‘
macy of the experiences’and ideds of .peoples of African'and Caribbéan

descent. k : )

» The th1rd most common obJect1ve was in the area of social changes.
The program genéra]]y sought to prov1de the too]s, skills and know]edge
wh1ch would enable B]ack students to compete favorab]y in the greater
-Amer1can and- International society. Approximately fifty percent
’ of the programs that have soc1a1 change as a maJor obJect1ve,‘spec1f1-
ca11y seek to send Black students back to their commun1t1es to implement
" the progﬁam emphasized in course’work;

A

A fourth obJect1ve of . B]ack Stud1es programs aims at prombt1ng

[

bnfter understﬁnd1ng among peobﬁe of Afnican her1tage wherever they

are found.’ ‘ oy - LR . :ﬁ;

s -
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This Pan-African focéé'or Black-African solidarity theme st:gssés
cultural and skill exchaﬁges between,uhive}sities, communities,

and governments in the Third WOrldf : . - . ;

The fifth category of objectives deals with the pervasive
nature of racism in American society. This objective has political,
social, and economic gvertones. Programmatically, its influence is

not limited to one segment of subject matter--for example, Black Studies.

v

-«

. Financing. Whilé the sources for financing Black Studies Programs
are varied,‘the programs are supported in the main from Fegu]ar
institutional budgets, commonly referred to as "hard money". JOf the
29 programs in the su}vey, 22 indicated that the prégrams in their
present form are financed totally or almost totally by this means.

O0f the remaining programs, 3 were underwritten by grants from private

foundatjons, 4 were supported by federal funding or other non-institu-

tional sources.

ﬁrograms supported by Universfty "hard moﬁey" were not necessarily
guaranteed continuing support as_is The case with department and
progfamé which have become‘fo;ma] aspects of the traditional curricula
of these universitiés. Bla¢k Studies programs were still ;egarded as
innovations with less than assured 'status in futdre curricula organi-

zations on their respective campuse§§ Further some of these programs-

e *Definition~ When used domestically or intra United States it is
1nc]us1ve for Blacks, Puerto-Ricans, Mexican Americans and Native
“Americans. It also refers to an identification with those countries
in a post-colonial relationship to western countries and not a part
of the Soviet Union "Eastern" Power Bloc countr1es, such as newly
independent African countries. | ,
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had been added to traditional departments and absorbed fn the

existing budgets with Tittle or no increments in financial or

in-kind resources available to the departmeﬁts.

-, Of those programs initially funded by prive;e'fdundations, one’
ata predominanely whiee insti%htiqn was in 1imbo while the other

C two, one at a predominantly whjte institution and one at a pre-
dominantly Black institution, have been or will be phased into the
"hard money“zalloeations at theirrinst}tutions ae‘the foundation
support expires. In the first instance, the pre-dominantly white
'university in question had faileq to provide the necessary funding
to continue the program. A predominantly Black institution funded
by the same foundayion was fequired to provide the foundatien with
assurance that the university wbu]d, during the grane period, match

the foundation's support and assume full responsibility for the

program upon termination of'the five-year grant.

Federal funding provided a major source df support for an on-
going program at one predominantly Black institution. Through an
o- *

ﬁ A Office of Education grant, a graduate degree granting program was

t least ten Fellows receiving the Master

s

greatly strengthened with- a
of Arts degree in the Social Sciences with a comcentration in Black

" Studies in each of the academic years of 1971, 1972 and 1973.

* ¢ ‘ - ' .
,OE grant for a program for teacher training under the.Edeea%4onal\
£ . 1 R ,

- Personnel Development Act program.

}
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In add1t1on, the enro]]ment of- non-Fellows in the program has been N
, acce]erated The funding of FE]]ows under the grant has been term1nated,_;

but the program s future is optimistic 1nasmuch as the facu1ty is paid -

from the regu]ar university budget and the courses. are a part of the . *'f?

normal offer1ngs 1n the . various departments

; y . i ., I
2 . - .’

- Faculty: Issues in Recruitment, Retention and.Tenure.“ .

" A
Problems of staff1ng B]ack Studies programs were, frequent]y cited

by the directors interviewed. Recruitment and ma1ntenance_of a
competent faculty depends on the availability of such persons ih the

academic marketplace and the provisﬁon of‘competitivé salaries and other

{

prerequisites and privileges. Because of the 1ack of post bacca]aureate
s 5

offer1ngs 1n Black Stud1es at most American co]]eges and un1vers1t1es Tn

the past, the cadre of 1nd1v1dua1s ava11ab1e for appointment in the new

-

programs was very'limitedf 'fxperienced faculty members'wehe largely
those Tocated at the predominantly Black institutions, some of whom were
not offered the option of'moving into these prbghahs et predominantly
white institutions, while others, for a vahiety of reasons, were reluctant

to accept the offers.

Once Black Studies programs were established, the quest1on of

faculty tenure became very critical to their deve]opment Ih

- l
Al —_

—_
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most institqtion% tenure has generally,been the reserve of the

.departments. Should the Black Studies Faculty foldow the 1
trad1t1ona1 pattern used in. th determ1nat1on of tenure in‘one

of the traditioenal departmenta] un1ts7 A]most w1thout exception,
. this question was regarded as important if not zkuc1a1 to the
. _survival of ,programs as 1egitimate academic unigs

.4

*

In the Black Studies programs visited three distinctive

)

tenure patterns emerged.

One pattern provided fnr indegendent recruitment of Black
. Studies faculty members by the program for exclnsﬁve.assignment to
}Black Studies'cqurses. For'the nost,part, where this pattern
prevailed, the affected facn]ty members: were without academic rank

and were ine]igible for .tenure. This was the dominant pattern.:

‘The second pattern. entailed jhint appdintments in Black
Studies and some other department with the faculty holding academic
rank and eligibility for tenure Tenurée could be*achieved’only
through the cooperat1ng department in which the Jo1nt appo1ntment

was held and not through Black Studies.

- The third, battern was one in which the'B]ack Studies faculty

recru1tment,and—apne+ntments were the prerogat1ves of the Black -

Studies program and the grant1ng of academ1c rank and tenure was

b

-
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also grantEd\through the program. There was very limited use
of this pattern. "It was not uncommon to find patterns one ahd

two used in combination in the schools visited.

The information on tenyre was not easily obtained. 11lus-

t

trative of the general pattern is }he’tase at one major.mid-western
university where the Director indicated that he was one of three
B]éck faculty mémbers with tenure. The other two were the
.asgociate director of the‘program and §nother Black professor not

forma?fy involved in Black Studies. The Black Studies faculty at

-

this institution, excluding the Director and Associate Director,

’

consisted of two full-time professors, two half-tihe professors
. ' ' N\ d
and six-part-time professors.

, Enrollment Patterns. There was a scarcity of data on enroll-

ment patterns* in the programs sampled. Generally, most of the
Black Studies programs have a small number of majors per program,
but provide service courseé“for 5; average of approximate]; SOOJ
student§ per year.v These students may’s?ek concentrations in the
Rlack Studiés areas, but génera]]y major in tne of the traditional
sqcia] sciences discipffnes. The,data’froﬁ the study indicate
that moré students take courses in Black Studies in the mid-wgs;enn
. ‘ %

schogls, but students in schools in the Souih and East are more

; _— !
1ikely "to major in Black Studies.*

; * In the majority of cases this data was supplied by an
P Administrative, Officer of -the institution visited.

i
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As might reasonably be expected, the vast majority of tpe majors

‘are Black and Chicano students. Whites usually do not go beyond
"service" 1eve1 courses. This much seems clear, the current
academ1c 1mpact of Black Stud1es must be measured 1argeTy in terms

‘of service enrollment for meeting genera1 edutation requ1rements

or as electives,

Separate Majors. Black Studies, from the point of formal

appearance on the educational scene must be. regarded‘as a young
d1sc1p]1pe. Yet 22 of the 29 programs 1nc1uded in the survey had

at the time.of the study already established separate majors., -

Table 6 indicates the d1str1but1on of these maJors accord1ng to

~
- T o

the t1t1es under wh1ch the programs operate.
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TABLE 6. BLACK STUDIES MAJORS BY PROGRAM TITLE

L)
P ‘e
Majors: Africana Afro-American = Black Ethnic No
Studies Studies - Studies  Studies _ Majors
*Number: 1 w.:. . 8 3. 7

As might have been expected, the majority of the majors are
c[ustgred‘jﬁ programs operating under the titles of Afroﬁhner%can
Studies and Black Studfes. An observation of the investigation team
is fhat this is, at Teast, partially a function of theﬁpaiure of the
sample. For example, institutions located'in tﬁe Southwest and West
appear to be much more 1iKely to use the title Ethnic Studies than
elsewhere. Although the study did not attempt, spec1f1ca11y, to test
this matter, there areﬁ}nd1cat1ons that “the presence 1n an area of
more than one minority in substantial numbers has some bear1ng on this
tendency.v It is also true that a number of Black or Afro-American
programs grow out of formerly ethnically grouped minority programs
where competition for funds and privilege is keen *.When separate

'programs are formed for specific ethn1c groups, the similarity of prob-
lems w1th institution officials usually make 1tﬁmutuaj1x beneficial for
the groups to confer with each other for theﬁpurpoge of'jojnt]y attacking :
problems facing them. Programs labeled Afro-AmgriFan or Black Studies

'

report a high degree of cooperation between all non-anglo prog?ams in

their respective institutions. . . .




L

The offering of a separate major is probably a strong indica-

" tion that the students, faculty, and, to some extent, the administra-

tion is willing to accept Black Studies as a legitimate discipline.
Many institutions, however, hedge this bet by requiring Black Studies
majors. 0 also major in another discipline. Two programs, in
particu]ar, one in the East and the other in the.Midwest have refused

to accept this condition. Instead, they have,1ntgns1f1ed their own

press toward legitimacy.

The number of students majoring in Black Studies is difficult

. ~to estab]ishu~ The information that was collected on majors points to

an average of between 15-25. per program This range includes students

e «o

Who are concentrat1ng These aré students.who(while not majors) take

‘enough hours_im Black Studies to constitute/the equiva}ent of a minor

or even a major. ‘ .

.Degree Granting Status. Of the 29 programs aurvpyed'17 offer
degrees ir Black Studies. A total of fifteen (15) of the programs
offer B.A. degrees only. Two schools offer, in addition to the B.A., |
junior CO11ege Tevel certificates while two of the schools which offer’
B.A.'s also offervM<A and M.P.A. degrees. .Thus, students may obta1n
bachelor's degreés from flfteen (15) 1ns1tut1ons and the master S
degree from four- (Pepperdine College, Atlanta University, C1ty Co11ege

and Southern University). One of the institutions, Atlanta University,

39
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serrvices graduate students only and at Southern Un1ver51ty, the M. A

degrei)jas the on]y degree in Black Stud1es at the txme.

The next two categories<of fiﬁdings, were not’a part of the
Ed

original design of the study. The} are presented here because of the
frequency with which they were mentionedféurfhg the survey and their

impgrtance to an understanding of the subject.

“

Relationship to ﬁuxi]iary and Suppor?ive Services for ﬂjnority
Students. It is well-known by now that the estab]ishment of Black
Studies programs on American campuses. in %hé iate 1§6d's waé the
produét of Black student activism. What is less well- known perhaps,
is that these studies were JUSt one aspect or part of the1r concern.
Among the other items high on the student agenda was an 1ncreased Black

presence in the un1vers1ty communi ty.

By i973, the percentage of Black students on the majority of the

campuses investigated had increased subspanfia]]y from igs 1967 level

(although all too often:the base was so small thét a small numerical
increase constituted a phenomenal percéntage increasé). Only in one
case had no real effort been made to recruit more Black sfudents. Yet
these increased numbers seem to have,béén accompanied by a heightened . -
sensg of frustration and a]ienatioﬁ. Qh%ch Black sfudents; in smaller

numbgrs! had heretofore éXperieneed on ‘'such campuses but had silently

EE '

endured.
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The question that this'section addresses is to what extent do
the schools investigated acknowledge the frustration--academically,
culturally, socia]ky;-that maay/é?ack §tudeﬁts were likely to

experience, and what institutional arrangements are provided to deal
-with jt. More specifically, what support services--qounse]i;g,
tutoring, cultural center do they'provide fo} their Black minoritiés?
A second question was what is the relationship between the Black Studies
p}egram and the institutional support for Black students where these
exist? ' .

Not surprisingly, the institdﬁiona1 resnonses to the problems
“varied;" Two ‘of the schools with the strongest Black Studﬁes depart-
o —ments--two large publically supported universities in the Midwest--also

hadgthe strongest support sy%tems. At one, this.yas symbolized by fﬁe

position of the Vice Chancellor for Afro-American Affairs. In this .

. position, fhg Vice Chan;e]]or tries to péomoté the well being of the

'1200 Black students enrolled. At the time of the investigator's visit,

Zomprehens1ve Black cultural center which would house all the suppsrt
act1v1t1es for Black students-tutors, counse1ors, 11brary mu1t1-med1a
under one roof was beind’ opened. The center, in "the Vice Chancellor's
opinion, is concYeée evidence of the University'; commitment to

‘suppdgi Black aspifations. It is generé]]y true that all places visited -

:were in the process of building their principal 1ibrary collections in '

the area of Africgp-American Studjes and Afro-American resources. All

were in the process of becoming.

32




Although the Offiée of Afro-American Studies at the other \

L.
large State Unfversity did not have responsibility for support

activities the’Office diq‘work with all elements of the Black

‘ .population on.campus. The agency which provides most of the sthdentx

support at this in;tftut$on was the Office of Minarity Affairs.

Within the Office of Minority Affairs was an Office of Development

and Selections which tas responsible for counseling, tutofia], and

other kinds of proérqms for those among the 3500 Black students who

. need help to remain in school.

The majority of the.programs visited did not have support services
. p Y. . '
for Blacks commensurate with those at the two institutions just noted,

although most havé or are in the process of developing some kind of

s

cultural center or Black house. The reasons for this varied. It is

instructive to take note of the situations at two large prestigous

privately controlled universities located in the Midwest and East

. reépectiveiy for the insight'they give intqg the institutional climate \
!

at the two schools vis-a-vis Black students and their problems. Further,

a rather close look might provide a basis for making an estimate about - -

the future prospects of Black Studies at these and similarly situated

“jinstitutions.

‘o The situation at the M%dwestern school has been described as one

of benevolent neglect. There were few, if any support services there

for BThcg’students. The President of the University, however,‘is




genera]ly regarded as highly sympathetic to Black aspira fons. The

% t prob]em there, according to the Associate Director of the B]ack Stud1es
Program, was that the school is re]uqtant to incur the negative

publicity it felt it would incur if it provided separate support
, . ~

EN

.a“"" .
g 7

University officials to "cringe at the notion of sdme;ping separate

for Blacks."

The eastern institution listed in this comparison was quite

another matter. The situation there was described as malignant neglect.

-~

j
:
t ’ services for Blacks. This public relation oriented,étanée causes
__There was, accord1ng to reports, a very strong bias aga1nst providing
' special support or facilities of any kind for B]acks Even the B]ack
cuiture center.was den1ed University support; no student fees were

assessed to support it, and Qhe Black students were runn1ng it as best

-

they could on their own. Moregver, the Black students themselves were
under attack, led interestingly enough, by a Black professor. The
. oo Baack professor's anplysis of the situation was taken up by whites,

and, according to ifhformed sources at the University, was used to -

suppdri argumehts against tuition and other financial grants which

have helped to.increase the Black undergraduate enroliment at the

institution.

. t
7

»
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" Community Outreach.: "Relevance" and "service to the B]aék

community" were two of the most important demands voiced by the student

%  movement for Black Studies. Accordingly, theorists have argued pro and

con that community qutre%ch activities, which provide both relevance
and community serviéé, were necessarily and logically a part of any .
well-conceived and goﬁplete Black Studies program. fhe present gtudy
¥ sought to determine empirically how actual programs have dealt with
‘ Athe problems. Specifically, the investigators were interested in
whether outreach activities were a part of existing programs, and the

nature and scope of such activities where, they existed.’

| Eleven of the 29 schools studied have SOme*kind of communify
outreach‘prbgram. In at legst 12 cases, ‘however, the directors told -
the investigators that they‘yere either about to impleﬁent a program
or begin to plan one. .The existing pro;rams ranged from a very
elaborate affair at a large Midwestern state university to mor? modest
programs jn which several non-credit coursés were‘provided for the

ey

é'B]ack community at-laﬁae. Two of these programs will be described fn
3 o ’ . .

v

some detail.

By almost any criteria, the outreach program at the state
2 university noted above .is the most complete of the two. The program

was perceived by those in charge. as not only for students, but

as an agency to serve the community as well.

;

5
>
o
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Through its- off-campus Community Extension Center theé
7 program provides: - S

(a) A means of counseling student involvement
L ‘ in the community. Students get credit for-

5 ' such experience as Black community deve]op—
ment for their work in the community. Black o
student development attracts. about 80 stu- . _—
dents per semester, most df ‘whom are Black. .. -~ - " =

ol

(b) Formal course Work both for credit and
\ non-credit. Some of <the non-credit courses )
designed for community people include voca- -
‘tional and avocational courses, such as ° :
photography-and upholstery. . . Ny

(c) Cultural and’ recreational proérams. 5 ;

: (d) ‘Pre- job counseling (e.g. teaching young: - . * *
- : S . adults how to present themselves effectave]y i _
‘ to prospect1ve employers). i C

£

A second component of the outreach program is the Urban Intern

" . Program.” This Program is operated in cooperat1on with Mode] Cities
and the State Urban Development Program to put ten students-per . Sy
semestér into the community. Students get their tuition p]us $200 for - ”}" .\

both Model Cities and the agenc1e< with wnich they are work1ng - ¥ ':;#

-

A Xthird component of the program is subsumed u%der the concept
“of the "f]oat1ng university." This 1nc1udes making ava11ab1e 1earn1ng:*

civic educat1on experiences to the B]ack commun1ty ‘For examp]e,

PR

thr0ugh its Social Relevance of the B]ack Experiencé Prdgram, the
[ - State Urban Development Program affords the Black community an
opportunity to meet with visiting’lecturers in the humanities: And

’ through its Black Speakers Bureau, it makes natTohaT]y'known political
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figures like Julian Bond and Kenneth Gibson available to the:
community. When the speakers were unable to interact directly
With“the people, their speeches were taped and transmitted to

the community through the University radio station.

. A-second notable outreach program was observed at a private
Midwestern Urban University. There the program was oréanized under
the aeéis of the Institute of Black Studies, Inc., a private
non-profit corporation which has been in operation since 19;0. :In
addition to, the Bﬁack Studies faculty, the Institute also drew on

othe?.facu]ty (both graduate and undergraduate) and students.. The

‘ Instftu%e;‘frehuént]y‘referrgd‘to.as_a “Communiversity" had as its

moStﬂimportént concern _to serve as ‘forum for bringing the Black

r

commanity fogether to discuss-the crucial issues which affect all

»

" Americans, but whose immediate impact is }elt more directly in

minority communities. It also provided seminars, forums, intensive

%n-depth,workshops, etc., which focused on ‘the experience of African

and American Blacks as well as contemporary issues relating to their

" experience. Finally, the Institute provided opportunitiés for

students to obtain practical and meaningful experience in the Black

.
2

community. ? “ ,




e T TR TR A R

30

CONCLUSIONS

]
.

Ar- analysis of the data collected during the investigation

‘pointed to the fo]]owing conclusions:.

LY

1. Most of the B]ack’Studies programs included in the
study originated as a result of student demands. In_
Black institutions th1s new thrust repream\ d-a re-
. surgence of an 1nterest 1n Negro h1story and Ne ro iitera-
ture present. in most of these schpo]s since the 1920s.
2. The vast majority of the programs stueied opehatea as -’
autonomous units. Structures most frequent]y used were
} _the department ‘the center, the d1v1s1on and the institute.
The few programs that functioned as parts of other structures
were either new, 1ncorporated.1nto emerging ethnic-urban A
’ programs, or attached to umbre11a units such as a graduate
'school: o
3. Generally the programs investigated derived their theoretica1‘
focus from the experience of Black Americans: These-prOJ
grams were overwhe]ming]y academically oriented with major

emphasis placed on a knowledge of and an identity with the

Black experience: the life, history, and culture of

Afro-Americans.
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) trad1t1ona1 departments were usua]ly granted t ure, and that

. qua11fy for rank and tenure under the trad1t1ona1 systems in

«

Nearly all of the prodrams surveyed were supported

financially by funds from the regu]ar institutional- budgets.

This "hard money" support did not prhvide the stability that

might have been expected becaase most of the .programs did

not hold an aesured status in the curricula organization

of the 1hstitution where they were located. The inabitity to -

operate on the basis of long-term p]ahs created an atmosphere

of impermanence. Programs not on institutiona].buddets were N
financed b{‘feundatighs or federa] government grants. These

N \ . . ..
programs were subject to all the viejssitqdes of other pro- -

grams.which operate.on that basis.

Py

In most programs the-8lack Studies faculty was without
academic rank and'tenurei“that onTy those faculty members who

held joint apdb1ntments in B]ack Stadies agd

©«

L]

in the rare cases where the granting: of academ1c rank and
tenure was through the Black Studies rdcu]ty itself, it was

usually limited to directors. -

T “

In most of'the programsfrisjted, the probiem of staffing wast
a very:difficult one. The numher of persons avaj]ab]e for
appointments with credentials consistent with what the objectiygs;
of the programs demanded hgs very small. As a conseduence of

this situatdon the facuities of these program$ did not 51ways |

operation at the 1nst1tut1ons where the programs were Tocated.
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7. Information from the study indicates an enro]lment
- pattern of a relatively small number of.majors--largely
" Black and Ch1cano--and a rather large serV1ce enro]]ment
for genera] requ1rements ot approximately 50055tudents
_per program. A]though 22 of the 29 programs had set up
separate majors and 18 of the 29 programs offered degrees
4 in Black Studies::‘UnIil a sufficient number of programs
rhegin offering the doctorate and begin to‘produte Fesearch
with some consistency, the greatest 1mpact °§ B]acE |
S%ﬁ%1es will probably come from the service enro]]ment in

fulfilling general education degree requ1rements.

8. Thdugh the study was nbt‘designed'specffiéa]]y to aseess Tt
. the ne]at1onsh1p between B]ack Studies programs and the .
. ex1sten¢e of aux111ary and support1ng services for minority
. i’ students ‘on ‘a campus, the data-indicated that on the 04
i Campuses where two of the strongest Black Studies programs
were 1ocated the most comprehens1ve support services also
. “{f;; EX]Sted "It is possable that the presence of such services b

y 1nd1cate 1nst1tut1ona1 commi tment_which tended to have a

: positive reinforcing effect on the educationa1 efforts of ° . !

minority'studente.




» .

v 9. Informatioﬁ from the study_indicated that eleven
programs have some‘kfnd of commdﬁity—outreach compOnent'
but that only a‘féw have developé¢ and put‘iﬁto operation
significant projects in this area. While the directors
. and other ﬁembers of the staffs of the programs in the
.- study express approvqf of a comunity phase.of their
. ‘ programs conceptually, they have no%wgenera]]y assighed a .

. high priurity to this component. "

S
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MAJOR ISSUES AND FUTURE PROSPECTS FOR INSTITUTIONAL SURVIVAL
BY - \
HENRY COBB .. .

..
. . A
- [ag

. Examination of and {reflection on the information collected

‘during the vxs1tat1ons to the 29 B]ack Studies programs revealed . K
several pervas1ve coneerns._ Th1s section of the report, however{

represents someth1ng,more than a simple analysis.ef data. The

comments here go beyond the bare fatts that wére gathered in the

su?Vey. They include~the best opinion of the Adyisory Group"
- 1. Black. Stuéfes programs are still not regarded as secure com-

' ponents of the Tnst1tutlons v1s1ted This insecurity preva1]s desp1te. ”
the fact that~most programs are part of the "hard money" or regular |
’ 1nst1tutlona1 budget and also, for the most part, programs have been

v g1ven some type of autonomous status 1n un1vers1ty organ1zat1on

,'l /2 Inherent Ln ‘the surv1va] of B]ack Studles programs i$ an

?

'j'apparent contrachtlon.’ 81ack Stud1es programs 1n ]arge measure, grew
Uz’out of Black studént demands for a d1fferent k1nd of option in the1r
"educat10nal elobment As fhe/programs emerged howevek\\lt'became
_ obv1ous that thelr acceptance as respectable academic add1t1ons would
:depend on the extent to. wh1ch their structures, _purposes and course-
'offerings approg1mated traditional programs. Thus, in the eva]uatlon
of Black Studwes facu1t1es and programs, those same criteria used in
'the norma1 eyaluat1on process were applied, even though these programs

-

, were 1n1t1ated as innovations. ' . *
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3. The number of students chooSTng to major in Black Studies -

“

is still -rather small in most of the programs, w1th the larger corps
of majors in those programs which offer a complementary magor in one.

of the other subject matter areas~ It‘woufd seem thatethefgrthh,ano

development of Black Studwes programs w111 be related to the structure

‘of the major and-the acceptance of Black Studies courses' as service

”

courses by other disciplines.’ _ ,' - _»;‘ T e
4. Because of the cr1t1ca1 nature of tepure jn the surV1va] ‘of .

any teaching unit at a un1vers1ty,'Ue academ%c tra1n1ng of B1aok |

Studjes faculty will probably remain a central concern for Program ’

Directors. Almost w1thout except1on, the route to tenure is through

other subJect matter departments ' - e .,

5. Several programs have witnessed extreme tens1ons between

2

faculty pr1mar11y interested in Africa and those primarily 1nterested

in, the Afro- Amer1can exper1ence. There are also tensions resuLt1ng

from the composition of the faculty. ~ In cases where the m1x ex1sts, AR

1nd1cat1ons are that there is a three-way strugg]e among Blacks from,

[

Continental Africa. B]acks from the Caribbean area, and B1acks from
’ 3

the United States. One of the team members labeled th1s 1nternec1ne '

struggle a form of neo tr1ba1Jsm A we11~dev1sed program ph1losophy oy

wou]d probab]y go a 1ong way toward so1v1ng th1s prob1em g ‘-_." «

I . . L4
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' e
. 6. F*nanc1a1 problems face most of the programs in what has

. become an era of t1ght money in academia. The expansion of these
programs was regarded as un]1ke1y by most of the directors interviewed.

Holding at the present 1eve] of resource allocation would seem to ' . SN

‘ 3

f 'const1tute a major v1ctory in the 1ntra un1vers1ty competition now {
' >go1ng on.' - : , g
7. There can be iitt]e doubt that Black Studies programs have
raised a number of questibns which constitute problems for institutions
of higher education. First of a]], these programs have not been, until
, recent]y, a part of the long-range p]ann1ngsof the institutions where
A " they have the1r s1tus_and out of this grows problems of (a) space,
(b) staffing, (c) finmancial support, and (d) administrative oversight.
‘Second, many of these programs have not won the accord of the councils
that bestow or withhold academic respectability on thesencampuses.
K They are'plagued'by a'widespread.suspicion that they lower academic .
standards and in general poligte the‘intellectual atmosphere. Despite,
the fact that most'of these programs are avant garde,-orn,. at 1east,

%“v . o . . P
reformist in outlook, the techniques used for their 1egitimization

/

1

f'ﬂ: L have been largely those «of the academy ‘
. : “8: The f1nd1ngs of the study suggest that outreach components [
s genera]]y have not tended to be 1ncorporated into B]ack Stud1es pro-
grams ?wo reasons, both without substant1a1 documentat1on will be

offered here as to why this has beeri the case. The first reason is

s X

that many program d1rectors perce1ve these prdgrams as they do ]

s 1 ‘ , ,
¥
4 ] ‘. N
g . . . . P— R ' . RN . H ~ R *
. - « N . LRI . I *
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traditional academic programs cohcerned.primari]y‘uith the %nte]]ectua]

e

' and cognitive development of the student”

. . .
KY R '
¥ ¢ . . .

Reorettably,lthe investigators did not‘attempt'to determtne the
s views‘ofnthe first eet‘ofqdirectors,they visited ahout.qommunity.

involvement and outreach; fhe concern,‘ih those first interViews,vwas .
‘to determine whether and where such brograms actually existed and to .
'assess their quality. It occurred to the investigator; belatedly, ‘ .
that it was important to ascertain the director's orientations toward ‘»
winvo]vement and outreach, because this could serve as an 1hd1cator of
whether such a thrust was likely to otgur in the future. ‘

*

The secono exp]anation.of why most programs haqcno’outreach .o
. 3 component is that given the limited avai]able resources, although ;
" . communi ty involvement was juoged valid, theifirst priority was to ’
develop and implement an academic program. This was confjrmed by at .
least four schools where the directors~were soecifically asked about

this. For example, at two Eastern pr1vate un1vers1t1es the d1rectors

AT

. , indicated that they thought community outreach,was an essent1a] part
- of a comprehens1ve "Afro-American stud1es program.. At one, a modest
’ ¥ . -
: initial outreach program was be1ng proJected for ]973-:»: in the form
! y

of a three-hour course in Black Commun1ty Development At the othen

such a program apparent]y w1]1 have to*awaat the'fhnd1ng of another,

. L} £
P L 4

t struqture for thejprogram. o ’ 'y e A .
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1

Summarizing fr&m the available jnformation, it appears that
Black Studies directors tend to perce%Ve community, inVO1vemenf and
outreach activities as an integral and necessary feature of éomprg-
hensiye Afro-American studies programs, but do nbt as a rule givé
this component top priority. Indeed, the reason that 50 f?&ggrggrams
do not now include these activities is that the directors h;ye hah_;" o

to put first things first, in order to get their programs off the’

ground. L .
€

It is reasonable to ccnclude from.this that if community out-

reach programs are to be developed and implemented on any significant

scale, Suﬁpbrt for such activities must be forthcoming from the

universities.

~N )
9. The most effective‘B]ack Studies program appears to be one

~ with high visibility and'cﬁédibf]ity, consistent with patterns that.

are characteristic of traditional departments and centers at colleges .

and universities. A destgnated head of  the Black Studies program, an

office, secretarial assjstance and the other usual accoutrements are

parts of this visibility. While’adeguate; secure, .continuous alloca-

.tion of financial resources is imperative to the achievement of

vfsibi]jty and cnedibiTity;\financia] supp&rt alone is not enough. -

Without academic resbectabi]ﬁty Black Studies programs are &estinqd to

2]

continue to be marginal units. o .




" compared to the relative security of the faculty in traditional

10. Directors and faculty of Black Studies programs must -

“resolve the crucial problem of the acquisition of faculty tenure

b

without taking an o;er1y compromising stand on the achievement

and preservation of the educational options which Black Studies
1

programs wére des1gned to provide. This might we11’entail the

development of 1ong-term goals on the part of ex1st1ng facu]ty in

- these new programs with certain personal professional risks as

disciplines and departments. ’ \

11. " Judicious us’of po{iticaq clout achieved throuéh the .
e]ect1on and appo1ntment of Blacks to local and state legislative
bod1es, governing boards of co11eges and universities ‘and other

Ve
public bodies such as school boards, student government ‘associations,

or Black student unions are another source of impact. Historica]?y
th1s was the maJor political base of the programs It is now no
1onger clear what the student pressures are in this area.

12. Traditionally, academic subject matters are 1eg1t1mated
oain1y by the large, prestigeful graduate schools which produce most

of the PhD's and therefore the research. - There is not a single-such

Afro-American Studies department in the U.S. today,. a1though some

" programs aspire to that status. The development of such. graduate pro-

‘

grams will be costly, but unt11 some are develpped 1t is un11ke]y that

Afro-American Studies will bé or the same footing as other disciplines.
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It‘hust be remembered thaé’area or‘county studies were not fully

_ acceptable until they became the focds of Eonsiderab]é money and
y;:. research. Even today, Angricag Studies does not seem to be as
prestigefu] as its component subjecf'mattér disciplines such as

history, literature and political science. -

. ‘ , LEADERSHIP

L)

Although this study did not document it-as adequate]y‘a; might o '
havewbeen desired an important considé}ation is the prob]em-éf leader-
ship. At the schools visited, leadership tended to be a very important '

fac%or in what was or was not accomplished. The first prerequisite for.

effective legdership és the academic credentials which the program ‘/-

- director possessed. Without a PhD degree, or its equivalent, he seémed_

R to be ;fqpp]ed at the start'in his relationship with senior members of

the faculty, deans, and similar officers with whom he had .to-work and

try to influence. Beyond the credentials, which seemed to be necessary

but not sufficients the effectivé director needed to under§tand thé#
nature of"the environment in which he was operating, and how to take
advaqtpge of it in orderﬁto achieve his program's objectiveg. Even

. ¢ ’ '
though the environment itself places the mg§t important cosstraint on

(4] - -

" what any director ﬁs.able to do, the astute director may be able fo
Y

exploit it to an extent thgt }gss astute directors are unable to do. —

v ol
- ) 3
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The requirements, that one "be part-scholar, part-administrator
and part academic p011t1c1an are no less (and are mostly greater) for
leadership in developing B]ack Studies departments. Strong academic
departments are not built without~these qualities in their_]eadership.
The fdture survival of B]ackatudies then waT"depeﬁd in 1ar§e part
on those leadership qua11t1es -in the peop]e it attracts Leadership
1n permanently 1nst1tut1ona11z1ng B]ack Studies 1s not always the same
as leadership in bu11d1ng the demand for its 1n@1us1on as a 1eg1t1mate
discipline. The two are related but there are m?ny more complex

demands placed on those who must build the safe havens w1th1n wh1ch

scholars and teachers can pursue their goals. Leadership ndw must

_know how to maintain a flow of money , autonomy and staff capability

for developing a department as ‘well as individual research interests

over decades, not years.-

r

The articulation of the inte]iectua} abandonment of Blatks bj
much of conventional scholarship has beeh done well by students and
by their supporters among B}ack intellectuals. Future prospects for
Black Studies will depend heavily on.a different breed of men who
respect anéireVere theLdevelopment of intellectual power but who can
build the iéng term structures to the year 2000 within which that

intellectual power\dan develop with first-rate budgets, facilities, .

staffs and student popu]ations: N
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CRITICAL COMMENTARY : : S,
' BY - ( ‘
* ‘ELIAS BLAKE; JR. ,,
s 4
Established institutions tendkto resist change. When change
N 1 t

comes it tends to. come slowly over periods of years. Superficial o 5%?
H A ’ l'
changes which do not resu]t in fundamenta] rearrangement of power ‘ (”g

re]ationships are easiest to obtain. Co]]eges and univer51t1es

'despite the face they show to the world as sources of ferment and

even avant garde movement are 1nterna11y conservative as institutions.

t

of these highly pub]ieizeo movements on the basic internal structure

»~

»* The disquieting signals of unrest and radicalism tend to be associated

with students, and a minority of them, and younger faculty. The impact

v
[

and functioning of an institotion'tend to be.impermanent. Whatever

comes into the inétitution to;preseure for change ultimately faces the

same forces whether, radicai/ieft professors; coliectiye bargaining,

equal emp]oyment for women and minorities, or giaeh stodents and facu]t{\dr’ ;

§

wanting Black Studies. . \ . o

The survival of Black Studies within universities must.neceésarily
depend on the larger patterns -of change'or resistance to change
Successfui breaching of the existing structures will often~depend on a
mastering of issues unrelated to snerific 1nte11ectua] and cognitive

om1551ons that denigrate and insult B]ack Amer1Cans Those respon51b1e

4
s

»y 4




for creatwng a 1ong term tﬁ}u?é of Black'Stud1es must understand

the 1nst1tut1ona1 as we]] as the intellectual and cogn1t1ve issues.

.

E—.

R Inst1tut10na1 issues have to do w1th the kinds of information .

%

. étegor1es 1lsted in this study They go beyond- what one wants to

SRR DL

E/
¥
E~L,~ do and into how one accomplishes important objettives. That brings .
e o ) Co g ‘ ?
ot one face to face not just, for example, with a riged for better % L
S :
E . .
E; scholarship about Blacks in Social Sclence”and Humanities but with
% ‘:%pﬁg@?" the money and people to get the work done. That is why some
| = - .
E»' N . 7 commentary was needed .on -these categories such as
[ F1nanc1ng :
' Faculty Recruitment and Tenure
’ Enrollment Patterns
S A . : Majors and Minors
E “ﬁf ” Degree Granting Status ' -
E' The qua11ty of the 1nte11ectua1 and cogn1t1ve work depends on ‘
; “an intricate series of interactions between these factors. A
3 . .
E ; first-rate scholar or teacher requires a, good salary and good working
Ek;sr 4 conditions; this depends on money aveilable; moneydauailable depends ‘
o "~ on enrpliment at the general education and major field levels. There
. is‘intra-institutional competition for money and students among depart-
T . ments or divisigns of a college or university. The general directions
of an institution also determine how it allocates its resources and L

whether it recruits the kinds of students a partlgylar field of study

finds hard or easy to attract. s . S

€

-

% : .
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If one assumes the rightness .and justice of gne'scause will
exempt him from concern about such issues, he will be sorely and
rudely disabused. Lofty objectives shared by important figures

from public platforims will be subjected to bureaucratic guerilla

narfare or various losses of the ability of supporters of Black A

.

* Studies to expana'their resource base in money and people. This is

not a na1ve assessment which ignores the need for generagkng essen-
t1a]1y political pressures whether from students, the adu%t B]ack
community, influential B]ack 1eaders or politicians or comb1net1ons '
of them. It rather 1nd1cates someone must be concerned about\now¥
one translates political pressures into long term structures foﬁ
quality developments in Black Studies. fhe most ardent supperteés
will u1timate1y expect B]ack‘Study administrators to advise them on

the best decisions to mgye on their behalf.

e

From thig$survey, it is clear that the political pressures of

student -demands were not and have not yet been transldted intb assured

" departments or divisions with a long term future of increasing

strength and vitality. The kinds”of‘politiqal'pkessures that existed -

ear]ien then appear to be largely gone. Fear of Black Student unrest .

" seems to be missing now. The task now is to work through the.tough

E

and uhg]amorods issues in the internal po]itics of a schoo].
- what is the best type of adm1n1strat1ve structure 'to gain the

strongest long term f1r anc a] support?

1
.

P
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- What are the best typés»of appointments to récommend for faculty

to insure the best salaries, the strongest tenure yet maintain

their'allegiance to a strong program of B]a‘k scholarship and

teaching?

- What should be our posture toward courses wrequired for all persons

for graduation, shou]d we aggressively offer™such courses, do they .

¢
'strengthen:pur financial base or weaken it as we look to tha w

future?
¢ - What are we building, basicai]y a teaching department with some -
N research or a research departmeat with some teaching or both? Will
“our strength be in graduate work on a research base or undergraduate DN
work on a teaching base? _ _ '
- What .is the budget qyc]e for increases in financ1a] resources and ,
N -

! . staff pOSJtlonS? Wha; are ‘the bases of increases and decreases,

¢
‘ » L4

what is the process of decision making? * o ~~ A

v

- What are our ﬁ#ojectibns through 1980 to 1985? What are our staff e .

development and student aﬁréllment, and if appropriate, majors™

Though one must articulate the primary intellectual and cogditive

reasons for pursu1ng B]ack Studies repet1t*ve]y and with force and °
~

vigor, these administrative and structura] issues must dot be 1gnored

They are the emablers for turning rhetdric into rea11ty, asp1rat1ons

’J

; ‘ Co broductiVity goa]s.‘ _&
E

-

" into solid achaevements. G e e

»




'Builders are needed with the abi]it& for not 1os{hg sight of . f)

»

' the major 1nte11ectua1 and cogn1t1ve goals of B]ack Stuﬁ1es and the

eapnc1ty for adm1n1strat1ve, manager1a1 and 1nterpersona1 deta11s '

Th1s movement must not a11ow a false “dichotomy to deve]op between

4 :
men of" 1nte]1ect and men of act1on Who do not take "perfect" posi-

ttons, but can build the stfuctures for those who .want to'take‘such
pqsitions. We need first-rate scholars and teaehers,'but'Black
Studies needs a breed of-men who can do the non-scholarly %hd
hon-teaching work required for teachers and scholars to function
well. This is particularly true of a f}eld that will suffer for some
time from decision makersuyho have strong reservations'eboﬁt the )
legitimacy of Black Studies. It w%]] also be feared because its J
schotarship, if good, will so often attack or alter or revise much,
of wha¥ now exist; about American history, culture and arts and letters.
Streng rotectors will be néeded in the coming decade until the
1eg%timacy jseue_is put to rest. Saying Black Studies arg 1egitimate
"Wil] not.maie them so. The work that is actually done wtl] make it /

s0. . . Lo . Co 3

‘ o E . O C g
Some specific comments are below on issues confhquting programs
now and in the fﬁture*’ ‘ o~ '
1 . 18,

- *Should Support1ve Serv1ces 1nc1ud1ng adm1ss1ons, recru1tment, retention’

and counseling services be z part of B]ack Stud1es7




. ~
From this ‘survey it appears that.they should not. Separate

programs should be set up toxdea with those issues. Black Studies

a1ms at academic goa]s ana]o If

any other academic fields.

"an 1nst1tut1og is be1ng resgonsive to the. needs of Blacks it shou]d

" of B]ack students, a Bla o

. !

have bgﬁh B]ack Studles and Sugportive Services. The two must

cooperate but they seem to requ1re dlfferent personne] and different

goals. where there arg Ho.0

v b

Stud1es Staff may have to serve these

other focal po1nts for meet1ng the needs

functions. The staff, howeV@r should be‘bringing pressure for a

‘ separate and fully designed” program of Support1ve Services while .

Black Studies deve]ops its prlmar11y academic thrust

- Should serv1ce courses be .a maaor part of a Black Stud1es

Department or Dlv1slon7 SR 7; ' . - 7

TR T v

. Serv1ce courses are genera]]y a part of the requ1red general

educat1on program of a, co]ﬂege,, These are the survey courses and -

. the, e1ect1ves des1oned to broaden ones educatiop beyond narrow pro-

fe "s1ona1i9m ‘It l$ to the advantage of Q;aek“Stud1es to have

respons1b1]1ty for qffering required courses or a number of electives,

one to tWo of whhch are requ1red for graduat1on. If it deve]ops =

R

;popular e]ect1ves 1n a un1Vers1ty it must have the resources to do

strong a]]-rbund programtgi

13

o .
4'4

them wel].@ Thodgh th]S 1s“not the pr1mary goa], it he?ps one deal

‘1 o, ‘hsr,',

o
with the 1eg1t1macy 1s$ue and g'fvec one 1ongev1ty wh11e deve]op1ng a

,
i T . *
\ .
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. numbers of non- B]acksY -If these courses are of qua11ty thETT 1mpact

on the future of B]acks shou]d be felt in the way 1n wh1ch future
lawyers, Judges, federa] and state off1c1als who are non ~Black--make
- the1r dec1s1ons Some will say this is fut1]e to try. One shou]d
‘not refuse ‘the opportuh1ty to try Noth1ng in th1s course'c. act1on
prec]udes the most :]ghly 1ntense and soph1sf1cated work beyond the

" lower ]eve]s in_a BYack Stud1es Department

< * . - K

- !

-"Should one deve]op outreach or commun1ty deve]op efforts that go
beyongyconvent1ona] campus bound courses of study? '
- It is clear that one var1ety of" program that 1s'heav1]y

act1on or1ented and concerned about public policy.issues wiil have to

,*

pursue such programs The" key is in dec1dJng whether one's concept

d

of Black Studies ruhs most to trad1t1ona] scho]ar]y act1v1ty in.

h1story, econom1cs, socio]ogy, po]itica] science‘ ]iterature or- to

’

ways of deve]oping 1eadersh1p for so]vrng contemporary prob]ems hOne .

¥

. can do’ both over t1me, but pr1or1t1es will be set. un]ess you can do

~everyth1ng concurrently g : -

» »
o

W1th the pub11c po]1cy or1entat1on outreach, 1ntern, pract1cum

~act1v1t1es are cr1t1ca] The sharp-quest1on for such a program ls.u

! the academle quality ‘of such programs. They must make certain the

_ field Worklis'develdping analytical and prob}em:§olring skills versus

e LT
d

Such a program of service courses'wou]d enroll significant . .

”




A}

o s1mply know1ng and understand1ng grob1ems. More sharp]y put the ’

students must become finely trained profess1onals w1th techn1ca1

[
A

or organ1zat1ona1 or manager1a1, or analytical sk1]ls not B]ack _
. versions of college student “gray-lady” vo]unteers doing‘uncritfca] .

tasks of service., . " . - ) X

- . -
[ . y

This -is an exceedingly important area because of the developing e
'«Urban Land Grant concepts. Bfacks and. urban. centers are very mdch

fied together Just ds the Rura] Extens1on wark was based on pract1-‘

( . .

cal app]1cat1ons .out of a knowﬂedge base so must the outreach program
flowing out of B]ack Stud1es have'pract1ca1 skiTls and knowledge, to

offer through its students and graduates

-

Surviva1 then means successful prograns .that can win their ,

battles 1n the c0mmittees and- counc11s of academe One sure path is” - A

. to force the respect’of academe whether it is grudgingly, fearfu]]y,

or free1y given. To say that a new f1e]d does not have to force 1ts

’ gé? " respect 1s to 1gnore the rea11ty of surv1va1 1n academ1c c1rc]es -' .
‘?ﬁs“ L

)
~ -~
~ . s v “y

f Academic‘respectabi]ity comes from the work of-the .faculty in - ~ ~;‘
' * - ‘ N,

‘4 a part1cu1ar 1nst1tut1on through the1r research and teaching. Weach1ng

s usua11y judged through the quag1ty ahd tater accomp11shments of the" o 1 ‘,

students who f1dw through the Department Whatever the styﬁe or- o'

. !

objectives of a Black Stud1es program, it must show some 1mpact of.

1ts former students. The, 1mpact can ‘be 1n the deveiopment of theory )

¥ v . . -

L

-

| L
g

E

i

5




B g

s

4

Fzd N ‘ . *

’ : ‘ . + v
.

"and pract1ce 1n Black community development that clearly improves

the 11ves of B]aqks., The 1mpact can be in h1gh qua11ty scholar—

ship, Jjudged by one's peers in Black sfudies, in filling gaps or - e

eorrecting knowledge about Black Ameriééns.3 The impact can be .in {,e ’
the~qua11ty of teaching done in high schoo1s or colieges by graduates.,

_ The impact can be seen in the quallty of graduate or profess.cwal

*schoo] work done by former students. .

-

. we11.orgauized, well staffed, handsomely supported programs
wif] meet such tests.

the prbb]em 1s te get handsome support before one can show the 1ngre-

L

dients of academ1c respectab111ty Those who are most sk111fu1 1n

creatrng conf1dence both among ones supporters~and ‘those who a11ocate

The skills will not be expressed 1n

“

words aTone, but rather-in actions and strategies des1gned to grapp]e

1

with the issues of 1nst1tut1ona1 survival d1scussed in th1s Study

resources, w111 get the support

Programs on starvation levels wf]] not:~ - Yet -
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