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Background

, I

Chapter I

IfgRODUCTION,'
-4;

fr

There is widespread agreement and evidence that early
intervention and appropriate stimulation of children with
mental retardation, sensory disabilities, and/or develop-
mental lags result in impi.oved`functioning. The probability
ofdifficult-to-reverse"gaps occurring in their cognitive,
motor, and affective development is alpo believed to be
minimized 63runer, 197.0; de Lorenzo," 1966; Heber & Garber,
1975; Klaus & Gray, 1969; Shearer, 1975).

The 70's have been characterized by a "normalization"
movement which encourages maintaining children with identi-
fiable disabilities in thethome and community, and, if at
all possible, to avoid hospitaLization.

This point of viewiwaS fanderscored by the early studies
of S.koda and Skeels, (119) and -in the last decade by Skeels
(r966),, the PresidentigkPaielson Mental Retardation (1969),
and the Los Angeles County Mental Retardatipn Joint Agencies
Board (1970),

The expansion of infant development and preschool pro-
.grams has been given impetus by both Federal and State grants
and, in:Some cases, legislation. Many school districts have
established ancillary programs for children three and four
years of age, while othdrs have studied the feasibility of
estblishing such programs as part of the regular public
sctibol system.

,

The trend to keep oildren with disabilities in the
community raised the problem of training personnel to staff
the'developrng integrated programs. Over the past decades,
the major approach to providing services for children with
disabilities has been the proliferation of special, segre-
gated programs (Kirk, 1962). As a result of the foeuRAbn
the specialization of programs, training of personnel and
professional experience had become concomitant1 narrow.

'The parochial direction which the training of persorinel
followed discouraged many talented young people from becom-
ing, involved With the mentally-retarded. Further, the
changing employpent situation reduced job opportunities for
teachers, thereby adding to the uncertainty of following
narrow, specialized training programs. In addition, 'there
was a growing body of data that brought into question some
of the practices current in special education.

1

1 1
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re accepting of 'others than older children.,

Gampel et al., (1974) found "that four, months after
the school year began the integrated EMR children,behaved
.more similarly to nonlabeled EMR children than to their
segregated peers". (p, 16)

/

unn (1968, 197p) recommended an end to the isolation
and egregatibn of children with handicaps.:: He further ca11=

d or the establishment of new programs that would provide
the-special needs of children through clinical education.
istopolos (1973)lemphatically endorsed the multi-ability

grouping of childreA.

It was suggested that when children with di bdlities
are integrated in small numbers into well designed regular
preschool programs, they will tend to be perceived as more
like than unlike their-peers (Mercer, 1970).

disMore recent support for the integration of children with
abilities is found in the pa s of Bradfield,et al. (1973),

Hunt (1974), Rapier (1972), an nger (1968). A compilation
of studies is found in Glocknees 973) publication "Inte-
rating Handicapped Children into gular Classrooms".

4
The growing national enclorsemen of the integration of

ch ldren with disabilities into regu ar rather than' segregated
cl sses was given momentum by civil rights litigation,e.g.,
Diana.V. Board of Education, Civil Action No. C-70-37, N.D.
Cal. 1970 (Kirp, et al. 1974), and bkle passage in 1972 of Public
Law 9242'4 which required that children with handicaps.con-
stitute 10% of the enrollment ir4 Head Start programs. In

California, the Master Plana, for Special Education proposed
a significant decrease in the number of differential diagnos-
tic categories and encouraged the increased transition of
children with disabilities from special to regular education

programs.
1
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It should he noted that traininp, ror preschool teachers
many universities has been traditionally under the'um-
ella of the Home Economics Departments, whereas training-

or elem4vtary and secondary teachers is fotihd in the Ed-
ucation 6epartments. Until May 1970 no specific educational
qualifications-were4needed to teach iri\private licensed
preschoolS in California. In 1970, private preschool teachers
were required to obtain 12 units of college preparation
within six years. Educational requirements were .higher in
tax supported Children's Centers, but still below that needed
by teachers at the elementary and secondary levels. 'N

Overview of Project
4

The project "Careers in Integrated Early Childhood'
Programs" was initiated in September, 1971 at California
State University, Northridge, Preschool Laboratory of the
Home Economics Department. The purpose of this project was
the specification of competencies required Co staff earIST
childhood programs integrating children with disabilities
and to train personnel competent to staff both publiC and
private integrated preschools. The term "integrated" used
in this project refers to the ilUlusion,in regular preschool
classes of children with mental retatdati9n, sensory dis-
abilities, and/or developmental lags from various racial,
ethnic, and Socioeconomic'backgrouncils. (,,The gluration of the
project was four years, from September 4971 to August 1975.
The project was funded by' the Depairtment of Health, Educa-
tion and Welfare, Social Rehabilitation Service, Rehab(ili-
tation Services Adtinistration. 1

The funds allocated to partially support this project
over afour year period were$223',640: A summary of the
"individuals" directly and indirectly affected by the project
follow:

a) Individuals trained 44

b) Children funded 44

c) Student Aides 275

d) University students' observations

.e) Off-campus visitors

f) Professionals receiving materials

g) Publications
(professional and non-prof4sional)

6

44,968 hour

2,369 hours

1,773

1,195 column
inches
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f.

Project Objectives -

The contracted objectives of 'the prOject'follout:

Establish and develop new career _positions for
students.whoepe terminal degreekwould be baccalaureate gr
gosters. Provide letters of completion of training for
integrated preschool positions as follows:

a) allnical Dire for

b) De-Velopmental Aild. Teacher

c) Developmental Assistant' Teacher

d) StiAdentAide.

The core-training program would provide knowledge and
competency in:

a) understanding'differences in the growth and
development of preschool children in cognitive, motor, and
affective domains

A
b) employing standardized measures, and designing

clinical instruments for assessing prei- and post-intervention
behaviors

c) constructing behavioral objcpives for groups
and,individual children

d) prescribing appropriate learning opportunities.
for groups and individual children

asses
e) changing presci.iptions'based on systematic

ment 1

g) maintaining adequate records

h) budgeting and purchasing parsimoniously for
the'p ogram

i) conducting parent conferences and involving
parents in the program

j) interpreting the goals of the program to the
on- and off-campus community,

4
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Exte d and utllize existing on-and off-campus
resources in he training for the new, careers to:

a) enrich Oaining.through utilization of va, ious
department,f,ja uities'and resources

b) irovidh field experiences,to on-and -campus
- day care cent rs, rivate and public preschools, fid clinics

c) til ze the oti-campus multi-media,#Udio visual
depa,tment%

III. Promote positive aCtepting attitudeslin university
students (who will be entering various professions) towa5d the
the#tallY retarded and children with developmental lags,in non-
segregated programs.

IV. Cbnduct in-service training programs for resident
staff, public and private preschool, teachers, and administrators.

V, Demonstrate the use of methods for insuring on-going
pen communication between school, home, and community.

/ .

The Setting-.'

The physical faciiities'included two remodeled homes
with. adjacent play yards, bathrooms, storage facilities,
kitchen, and office. space. Each classroom had sOurid-equipped
observation booths (with one-way mirrors) and sting capac-
ities.ranging from 15 to 25 adults. Therb was '''classroom

in one building which measured approximately 40' x 23' ex-
clusive of storage area's. In the second building there were
two adjoining classrooms, one of approximately 40' x 23,

o
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and an additional "L""shaped room which measured 13' x
16' x 20'. The robms were equipped with scaled-down tables,
chairs, bookshelves, cubbyholes, and counter space. There
was a rich vari,ty of indoor equipment including blocks,

.manipulative,toy art materials, musical instruments (a piano
in one room), boo s, recordsl phonographs, and a housekeeping
corner. Each classroom accommodated 18 children.

The outdoor play areas consisted of one acre of com-
pletely fenced flat land containing many shade trees. The
areas were divided into black-topped tricycle and wheel toy .,

paths,, grassy areas, and some covered spaces. Outdoor equip-
ment included swings, climbing towers and bars, a treehouse,
barrels:ladders, walking boards, wheel toys, hollow blocks,
outdoor easels, sand boxes, a fenced animal yard, and a vege-
table garden.

Children

O

The niversity Preschool Laugratory was integrated
through the enrollment of 12 children with disabilities,
(Table 1 ), including mental retardation, deafness, mild
cerebral palsy, and developmental lags, into the "normal"
population. The total enrollment' in 1971-72 was.52 children,
ranging in age froth approxiMately three to five. In 1973-75,
the enrollment was increased to 72.. The level of intellectual
functioning ratiged.from untestable to gifted. The majority
of children were middle class, caucasian, with average-or
above average intelligence.

1.9



Table

'Description of Children with Disabilities 1971-754

Disability:

I

Sex:

28Blindness . Boy"

Cerebral Palsy 3 Girl 16

Deafness, Hard of Hearing 3 44

Developmental Lag...
.
5

Race and Ethnic Group:

Down's Syndrome 6

Black 4
Economic Disadvantage - 9

Ciucasian 29
Emotional Problem 3

'Chicanir . /
General Mental Retardation 11 .

American Indian 3
Speech Deficit 3

Oriental 1

44 44

An average of 12 children with disabilities were enrolled
in the preschool each year. Since some children remained in
the program two or more years, the total for the four years
was 44.

Classroom Organization

During the project, class organization was changed from
homogeneous to heterogeneous age groupingsin February 1974.
Class size was increased from 16 to 18 children in September ,

`1974. Each .class included three children with disabilities.
Thp tlasbrooms were supervised by a Developmental HeadTeacher,
tiio Developmental Assistant Teachers, and one or more Student '

Aides. (Table 2)
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Developmental
Head Teachers

CSUN Funded
Developmental
Assistant Teachers.

co CSUN Cburse,Credit
DevelopMental
Assistant 'Teachers

21

Table 2
KD

Classroom Staffing and Participation Pattern 1971-715'

Fall Spring Fall Spring' Fall Spripg Fall
1971 1972 1972 1973 1973 1974 1974

4* 4* 4* 4* 2** 2**

2

4 4 4 2 5

DHEW Developmental
Assistant Teachers 4 4 5 5 ,5 S 5

Student Aides ,

HE 431 L
(one unit each) 11 i 34 21 28 54 38 42

Training periods varied from one "tC0 two semesters.
'517* half time , ** full time '9-01N1.1 others - half time or leds.



Tab, le- 2

A Classroom Staffing.and Pirticipation Pattern 1971-75

Fall
1971 ,

Spring
1972

Fall
1972

Storing.
1973

Fall
1973

Spring Fall
1974 1974

Spring
1975

419 4* ' 4* 4* 4* 2** 2** 2**

rs '. .-3 i 2 i

4...

h ,
,i

rs 4 4 4 2. 5 7

al
rs 4 4 5 . 5 5 -5 5 5

11. 34 21 28 54 38 42: 47

riods varied from one to two semesters.

** full time all others,- half time or less..



AXA. theNbeginning of the project, the half-day sessions
were'held.thrFe, four, and:rive days per week. In 1974, the -

schedulewhs changed to three or five one-half ,day sessions
per week, allowing an additional afternoon for'-staff in-
serlfIce meetings and adjunct activities.. Children attendod .

two and one-half hour sessions from.9 A.M. to 11:30 A.M. or
12:30 PIM. to 3 P.M.

TheStaff

The following positibns constituted the'Pretchool Laboratory
and Project staff:.

Preschool Laboratory Director

Project Director

Project CO-Director

-Project Clinical Director

c

9

.6ember of the e
Economiad Depattment
FacultT; administered' the

, preschool in consultation
with-chairperson and
child developmentjaculty
of.the.Home Econdrics-
Departtent.

member of the Home
Economics Department
Faculty, adminiStered_the-*"'
Departmenk of Health-,

- Education a'nd Welfare
---grant andother preschool

laboratorNresearch in
cooperation with other
listed department staff.

chairperson of Home
Economics Department, provid-
ed leadership to tvotal
preschool staff and respons-
ible for project's
statistical analyses.

project staff position -
'implemented prpject objec-
tives under direction of
project directorS; provided
day to day supervision of
project training activities;
collected and assisted
in analysis of data.
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Developmen tal 1-lead Teachers special consultant .

positions, responsible
. for.the program anti .children

in a pnrEicular elasisTo4m.,;
-Supervised the ULI-ivelity
students., assitvd C' hat

.CrfiSS OO
1r)

Development.h1 hssIstant Teachers: universityg.students

11 a (trainees) ,.assign.ed to pnrticular
class for training purposes.-
Sobejrainees received
project grant stipends
'and others university
4course'credit.

-Student Aides linivergity students
assigned to a particular.
preschool dlag's from four'
to eight hours per week
a$'` part of a laboratory
attached to a untiversity
course.

9

Sc((.: Figure 1 for Organization Chart)

Philosophy of Preschdol Laboratory

AltkoughProponentsof a particulaephilOsoph9 will
argue the point, .no one. philosophy or method of teaching pre-
schodl childr oen r human. beings in general has been recognized.
oi"identified as tne_most'reliable, worthwhile, and effective
cou rse to follow. :Thus the'Preschool Laboratory at California
-State pnivergity, Northridge,Oursues an eclectic course which
.draws from the philosophies, theorig, and methodologies Of
5rune (1970), Dewey (1940); Fernald (;1943)', Froebel (1899),-

J(agan,(197I), Montessori (1914), Rousseau (1962, Skinner (071),
Pinget,, (1969), and its .own creative staff- and students.

A).

.
.

.
.

.

The complex and, dynamic interactions between enviromiental
and maturational variables are recognized in viewingfhe chAld's
evolving-growth and development. The staff attemptsto design
a program geaved to'respecting, understanding, and nut-luring:

. the Individual child.'s unique combination of abilities. ,111-(2 ,

program provides an environment in which time dhild may pursue
his/her,own interests within a framework of socially.acceptable'
behaviors. Phrent involvement in the program is recognized as

v,

a key factor in helping, the 'children progress..
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r

' ' .

,

ram I f y r tr chi 1-dron wen, (I
.

rvc P ed t ow.J114 erihancing the
lieVC 01/111(41 (*) r

A) m i t i sel f2toncept"

b) socialization r,

c) curiosity

d)explot eOry behavior

e) problem solving
/

f) ,creative expressioh

g) cognitive concegts

Of

V.

4

h) expressive and.receptive langoage

i) sensory awareness

j) Arosg and fine motor control.

Valves included:

a) attjtudes which reflect respect for the worth of
each child :regardless of dis;ibtlity; color,or'creed

.
b) 'openness ;to change-

:c) acceptanceof con$tructive kiggestions

d) 'faci litation of .warm and ,open relationships_

4

.(See Appendix A "What's In A Label".)

Organization'i,of Report

The- project objectives have been subsumed upde'r the follow-
ing major implementation Areas in nrdef to improve the'orgariiation
of.the report. N

Chapter I. Introduction

Chapter II Selection Process

Chapter. III Development of .11 Teacher Aisessment Profile

Chapter IV Didactic Modu le

ti
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Chapter

Chapter 'VI

Fiapter
VII Dissemination

Chapter VIII Evaluation of. the Project d

Pracrivmp Module

Attitudes toward Individuals with Disabilities

The grant has made us look at how preschool teachers are
trained. It has also enabled us to begin to spell out the
competendies and training Components required to develop the
knowledge, skills,and attitudes needed in integrated early

":`childhood. programs. ,A4titionally, the 'project led to aL close
examination of ,the didactic material offered university students.
When -one looks for models of definable sequences for the train-
ing of teahers of young children and, in particular, integrat-
ed programs, one enters virgin territory. We, attempted to explore
this territory'and to document a workable and effective pattern -:
of career preparation.

a
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The Competency. Model

Achievement Strategies

Chapters II .7-17
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Project

\Obj/eCtive

.Chapter II

SELECTION PROCESS

/,)

Establish and develop new career positions for
students whosegterminal degree would b the
baccalaureate or masters. Provide letters of
completion'of trainingpfor integrated preschool
positions as folloys:-

/
a) Clinical. Director

b) Developmental Head Teacher

c) Developmental Assistant Teacher

d) Student Aide

Introduction Who- is a Good Teacher?

<

Since there is a lack of unanimity among profes Tonal
educators as'to the characteristics of a good teac r, the
difficulties inherent in designing a competency-b sed training
program for teachers of young children in integrated settings
are evident. The Child Development Consortiu (1974), in ,

the introduttory statements to their propose Assessment System,
stated, "N r can we throw up our hands, and say .that so little
is known t at to attempt to define compete ce is impossible;
that ther are no ways at all to recogniz: good,classroom per-
formance, and that no specific desirable characteriitics can or
should be identified. We do know somet ing about teacher per-
formance d we can identify some characteristics which are .

likelyto be more productive than oth rs. We have a responsibil-
ity to define these competencies and to expect such performance
of,those who are working with young children." '(4).2,3)

Strategy 1.0 Identif ins Com et ncies

During the first two ye s of the "Careers" project4(1971-73),
the, development of the cons tency training model centered on a
career ladder. structure i an attempt to define a hierarchical
sequence of positions a the competencies involved at each level.

O
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It was postulated !hal the trainee would begin at level
one (Student Aide) , and move on to lovvl two (Developmental
Assistant Teacher), then go on to level three (Developmental
Head Teacher), and possibly to level Four (Clinical Director).

f.
r

The terms Clinical Director, Developmental Head Teacher,
Developmental Assistant Teacher, and DeYelopmental Student
Aide were used in the project to designate a new breed=of teachers
who would possess (at different levels) the generic knowledge,
Skills and attitudes needed to transact with the varying abili-
ties and disabili,ttes'found in young children in a single class-
room.. These teachers would focus on the child's abilities re-
gardless of. the child's label.

The atteMpt .to match the individual's'profile of entry-

abilities with the competencies described at a specific job
level was unsuccessful. Forexample, a .Student Aide might
popsegs.eompetencies assigned to a .higher level, or a Head
Tehcher might lack some skills designated for a lower level.

- Thus the formalistiib position hierarchy was abandoned after
the entry level of competencies of the individuals selected for
training was assessed. Instgad of position levels, a single
generic competency modelwas developed in the."Careers" project.,
The competencies' included in the model were thpse abilities
frequently noted in the teacher training literature (Dobson,
1972; Ryans,, 1960) and those'which have become part of on-going
university training programs. In addition, input was sought
from experienced teachers, administrators of nursery schools,
psychologists, and leaders in other disciplines as to the teacher
characteristics they deemed importantito successful, teaching in
an integrated setting; Information rregarding teacher compe-
tencies was also sought from the parents of the preschoolers.
These sources formed the basis for the development of the
_Teacher Assessment Profile and in particular the Developmental
'Teacher Competency Checklist which delineated the generic com-
J:?etencies to be achieved by the trainees involved in the project.

Just as we expecf teachers to'individualize instruction
for 'the children in their clashes, the basic philosophic tenet
of the project competency model was the recognition that in-
diyiduals enter la career training program with differing levels
421 knowledge, Skills, and attitudes.. ThUs, the individual
differences in the trainees,' entry competencies were a major in-
fluence in the deSign of the 4raining program.

.

.0

Strategy 2.0 'Recruitment and Selection of Candidates.

The question as tb-whd should be selected to enter a
_career in early childhood teaching is fraught with conjecture
since standardized t6sts'and other measures predictive of

16
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-teaching success are inadequate. Studies completed ov r a
decade ago which are still appropriate pointed out the in-
adequacy of career screening measures. Michaelis.(1954)
concluded: "None of the scales. inclUded in the Minnesota
Multiphasic.Persondlity Inventory.TMPI)...were found to
have a significant relation to rata' success of university
grladuate students enrolled in-elementary school student-
teaching (p. '473) "...There is need for a theoretical
analysis of teacher.personality."(p. 477) Oelke (1956)
found no relationship between Minnesota Teacher Attitude
Inventory scores of 44 senior student teachers and the rat-
ings given them by, their head teaQhers. 'A complete discussion
of "The Teacher's Personality and 'Characteristics" is covered
by Gage (1963). The findings of this project relating to the
identification of objectiire and parsimonious candidate screen-
ing instruments are discussed in Strategy 4.0 of this chapter.

2.1 Development of a Screening Procedure

The recruitment of four or five Develop- :

mental Assistants who were to be Paid a stipend and four to
receive university credit was publicized through contacting:

' a) ,
teachers-at Junior Colleges in the

'field.of nursery education
.

. ( b) staff Of the Guadalupe Center in
Canoga Park

c) Child Development "majors at California
State Uni?rsity, Northridge; and by:

. -

telephone. calls tip faculty, in various
, departments

,-.

. .
, . e) posting and ,reading meploranda to unit

versity classes, at CSUN in the department of: Chicano Studies;
Pan-African Studies; Home Economios; Eddeatidn, Recreation;>
.Music; and Psycholog

f) notices placed in theolniversity's .

daily newspaper.
0

2.2 Qualific ations for Position

. The requirements necessary to apply for
.

the Developmental Assistant Teacher pdsitj.oh ineludedC

-a) completion of the course: "Child
GrAth and Development"

U it



b) one semester,of participation in the
Preschool Laboratory or other direct experience 4th preschool
children

- c) demonstration of interest working
, with young children'with disabilities as -shown by coursework

and/or experience

. d) a major in Child Development, Home
Economic's, Psychology, Education, or a similar area

e) a professibnal goal of preschool teach-
ing, early childhood, or a related field

.

f) financial,need andfor representative
of ethnic, and racial minorities.

2.3 Informal'Application Process

During the first year of the project-(1971),_

the selcctidnprocess Was informal as no testing or specially
designed interview 'prOcedure6 had been developed. -

.

The'follpwing.year there were more applicant§)
than positions an&-the need for a More-objective.screening
ces's became evident. The_four, grant'positions were increased to'
five in 1973. In the hope of finding a: way of insuring greatkr
reliability in the selection prbcess, methods were sought that .

would significantly predict teaching success.

4 - ' A qurvey-Of'ather campus departmentsi6blv-
ed in career developmen,t was institute& in' the effort to imprbye..
the project's procedures,for the screening and seleCtion of, -

candidates. The three departments interviewed were Communicative
Disorders, Home, Economics (Secondary Education Area) and Physical
TherapT., ThePhysicalTherapy Department had-the most rigorous-
selection process of-those evaluated.- Some of their procedures
were then incorporate&dn'to a revised candidate screening. format.
The procedural. Changed were impleMentedjn the election of .

candidates for the 19,71-74.grantkperiod and:Continued in' 1974-75,,

,//
! .

.

I I 2.4 Formal Application Process
.

.-The candidate selection process (Figure 2)
that Vevolved consisted of:

a) - submission -of a written report by the
:,Had Teacher evaluating the candidatelsTrevious participation..
in the Preschool Laboratory 'or a community 'preschool as a

.

student aide .

,
.. .

', ,
. -
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Figure 2

SELECTION PROCESS

MEMORANDUM
REckurnNr

ta. 1

Nif

CALIFORNIA STATE UNIVERSITY , NORTHRIDGE , DEPARTMENTS :

CCIVUNITY
,COLLEGES

PSYCHOLOGY

CHILD DEVELOPMENT. HCME ECONCMICS

RECREATION MUSIC HEALTH SCIENCES EDUCATION

LIBERAL STUDIES PANZAPRICAN STUDIES CHICANO STUDIES

APPLICATION :

HAND WRITTEN STATE-
MENT
EDUCATION
EXPERIENCE

11'

CANDIDATE 1

IHEADAS TEAcHERADIEvannoN TIC LETTERS OF
EZECCNIENDATION

FR CM SIMILAR EKPERIENCE
I

0'

INnawirEw WITH PRESCHOOL -DIRECI'OR I

INTERVIEW WITH CLINICAL- DIRECTOR

...

FINAL SCREENIN3 Catarill, 'INTERVIEW:

/...1.
\. ,

PRESCHOOL DIRECTOR PROJECT DIRECTOR CLINICAL DIRECTOR r

FCRMER TRAINDE: 'ND READ TEACHERS IWO CHILD DEVELOPMENT FACULTY MEMBER&

.,/

I varau I

J.
sELEcrioN I

19



Y.

b) the filing of an application including
a complete listing'of education, experience, and two letters
of recommendation (Appendix B)

c) a handwritten statement describing how
the candidate became interested in Child Development, incrud-
ing his/her feelings about working with young children and
future,career

2.4.1 Interviews

The initial interview appointments were
. .

arranged after the filing of the application: one with the
Preschool Director and another with the Clinical Direct/or. A
finalbinterview with the candidate and a screening committee
consis ing of the Project Director, Preschool Director, Clini-
cal Di ctor, two additional members ofthe Home EconomicB
Departm nt - Child Development Faculty, and the two Head Teachers
was con ened. During the last year of the project, a former
trainee was added to the committee. In the committee interview
session questions were directed toward tapping the candidates'
underly ng feelings about young children and integrating child-
ren wit dridicaps, emotional stability, self-concept, under-
standing of existing employment opportunities. and working con-
ditions, future professional goals, and willingness "to go the
extra mile" during their training and future employmeht. Each
member of the committee made independent ratings of the candidate
which were then tallied and discussed to arrive at a final deci-
sion. Notifications were sent to the candidates selected for
training,

A sample of the questions asked of the
candidates at the final interview follows:

20 ,
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a) What is your philosophy concerning
nursery schoois? 1 /

this field?
b) What do. you feel you eve to offer in

c) How do you feel atSout the integration
of children with disabilities?

d) What experien e have you had -with pre-
schgol

had -with
age and/or young children with handicaps?

e) Are you experiencing any special prob-
lems in your social, personal, family life at this time?

f) Are you aware of.the paper'-work attach-
ed to becoming a teacher and ,that 'associated with the grant in
particular?

g) Do you know what salaries ate paid
preschool teachers? 0

h) What questions would you like to ask?

Strategy 3.0 A "Hands On" Preiervice Reality Experience

In the continuing search for roceAres to increase the
reliability of the screening proc ss, the 1973 Summer Session
of the Preschool was used as a tr al period for new trainees
who had little or no experience with preschool children. The
trial period was organized to replicate .a successful session
-candidate screening Model used at California State University,
Fullerton, for selecting student teachers to work with moder-

. ately mentally retarded children (Templeton 1969-71.) Involve-
ment in the California State University, Northridge, Preschool`
Summer Session allowed potentially capable candidates fr4om
minority racial and ethnic groups who expressed 4 desire to
work with preschoolers and who did not meet the selection\ crite-
rion of previous experierfcc.with preschool age children to have
a "hand4 on" reality experience before committing themselves to
a career in the field. ,

Evaluation of Preservice Reality Experience 1

Similar to Templeton's'findi ,'the provision of a reality
experience in this project helped some students decide that they
did not want to pursue preschool' teaching as,a career. For
others it confirmed their enthusiasm and affinity for working
with young children in an integrated setting.,

21



Tt also provided the siaff.with'the Opportunity. to Observe
the candidates at first hind over a period of several. weeks.
Both .candidates and staff feltAhe sumnfor school opportunity to
be most worthWhile in contributing to .the selection of, traineesand/or a decibion tocontinue in the field. It is hopbd thAt
institutions training for careers in ea0y.dhildhood integrated,
programs can provide reality experiences early in the Selection
process so that students will have a realistic frame of reference
to use in helping them make a Career deCision which will most
Closely match their interests' and talents.

. /

Strategy. 4%0 Sta.ndardized Testing Attempts to increase the-
reliabili y of the selection process.

The first year t fat standardized tests were adMinistered totrainees was 1973-74 The purpose was to find a measure or
measures which woul predict success in'teaching in integrated
preschools. The s andardized tests chosen are widely used in
career counselin The Edwards :Personal Preference Schedule(1953), the Stro g Vocational Interest Test (1966), and the
Minnesota-Teacher Attitude'Inventory (195I))which have a teacher."
career cOmponwit, were administered to the, trainees at the be-
ginning of their training in.September, 1973.

It wa hoped that thetests would yield results predictiveof the te hing success of the Developmental Assistants asevaluate by their supervisors (e.g. Developmental Head Teacher,Preschoo Director, and Clinical Direct60.

a) Edwards,Personal Preference Schedule (EPPS)

This,schedule gives each person a rating fromver low to veey high on fifteen personality variables,.. There ultg of the Adaptation List were compared with the Edwards
P sonal Preference Schedule. Personality traits- receiving';
gh scores by the Developmental Assistants on the Edwaids were
ompared with the research on what personality ,traits "good

teachers" possesS.

b) Personal' Preference Adaptation List (PPAL)

The PPALwas an adaptatien of the Edwards Personal.
Preference Schedule OAFS). Independent of each other, the HeadTeachers and trainees 'predicted on the PPAL hew the trainees
would score oh each of the 15 EPPS personality variableso ThePPAL was administered prior to the EPPS.

Results and Discussion of Edwards Personal Preference Schedule'

High and low scoring traits were obtained by nine Develop-.mental Assistant Teachers as Shown in Table3.
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Table 3 .

Number of Trainees' Scoring High and Low on Personality

Variables on the Edwards Personal Preference Schedule

-----------------

Personality Variables. High .Low

Achievement 2. 5

Deference
2 5.

Order
0 7..

Exhibitibnism
- . 4

Autonomy
5 2

Affiliation
.2 1

Intraception
5 . 0

Succorance
- 4

Dominance
1 .

7

Abasement
3 1

Nurturance
6

Change
Endurance

.

6
2

0
4

Heterosexuality-
4 , 3

Aggression
2 7

t

N.. 9

The trainees self evaluation predictions on the Adaptation

List closer to the results .of the'Edwards Schedule thaw.

the Head,
Teacheri'ievaluations of the trainees on the PPAL.

This seems to verify Dobson's 0972) conclusion "that the,pre-

,disti've accuracy obtained from direct inquiry information..,

supports 4 theory'that,the best way to gain insights concern-

,ing an individual's persbnality, at least in the case of student

teachers, is to ask them appropriate .ques'tions in a straight-

forward manner.."(p
4W

.'34).

Jack6on and Cuba (Gage, 1963) found that those who pursue.

teaching essentially are cooperative, restrained, lacking in

social boldness', friendly, and anxious to' prease. The Develop-

mental Assistants' EPPS ratings matched most of Jackson's and

and Guba'S findingsk. Friedman (1957) found that teachers had

a higher need for affiliation and lower need .for succorance than

the control group. Also, teachers score higher than ttle,normative

'"group on order and endurance, but lower on exhibitionism (Gage,

1963). The Developmental Assistants' ratings did not match

Friedman's findings.
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c) Strong Vocational Interest Test (SVIT)

The SVIT' gives each person' a rating from very
low to very titgh on basic interest scales and occupational
scales. The ratings 'obtained in the "teaching" and ."social
service" areas on 'the interest scales:were recorded. Scores
obtained on the occupational scales.fOr "recreational leader",
"oecupationel there .st T4"., "el teacher", and "rehabili-
tation counselor' to noted. Interests of DevelOpmental Assis-
tants receiving ht h scores were recorded and compared with
interests of "good teachers".

.
b

Rests and Discussion of Strong Vocational Interest Test

On the basic interest scales, eight' of the nine Develop-
mental Assistants'sCored high of very high on "teaching" and
"social service" -areas. aeven scored high,or very,high on
voutdoars/reCreational leadership". On the occupational sCalesv
,,seven scored high Rh, ."physical therapist". The occupations of
elementary teacher, Occupational therapist; ald recreation leader"
were listed only on the feMale occupatilah scales section. Six
of the seven females scored high or vefy high on "occupational
therapist ". Only three of the seven female'Assistants scored

. high or very Iii.gh on,"elementary teaching". Three scored below
average. give of seven 'Scored'high or very high on"recreation

. ,

leader . i

, ,
, .

Strong ,stated that if a person likes and dislikes the
8 same things that people who are successful in a given occupa-
tion like and.dislike, he will feel comfortable in that occupa-,
tion and be-more effective there than elsewhere (Gage, 1963).'
'

d) ,Minnesota Teacher Attitude Inventory,MTAI

The MTAI assesses attitudes of teachers towards
students and their feelingsabout teacher-student relationship
Developmental Assistants' scores were compared with the norms
for graduatihg seniors in Early ChildhoodEducation. The re-
sults were also compared with evaluations of trainees by them
'Head Teacher on the Developmental Teacher Competency Checklist
(DTCC).' (See thapter ITI for description of DTCC)

Results and-Discussion of Minnesota Teacher Attitude Inventory

Percentile.',ranks ranged. from the 5th to the seyentf-fifth
percentile. No 'correlatien was found between the low' seous ob-.

. tamed by the Developmental Assistants on the MTAI and the
Head Teachers' evaluations of them on the Developmental-Teacher
Competency Checklist: Gage (1963) quoted Sandgreh and Schmidt
as follows: ",'..because there was no apparent relation between

pv
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. P MTAI .t-scores and the critie teathers' ratinps. the. MTAI.:--

.

'.4, '',' cannot j)c used to predict probable success in teaching if

the ratings made .byspubliC school critic teachers on%the .

- Student Teaching'report are tisegi as 400riterion df Succesal"--,
.. -

e) The Tennessee Self Concept-Scale (TSCS) .0.965)
.

1

4 / .

,
. -

0 Tn the 1974-7,5 project period.., 'Tennessee Self 7,

Coneept Sdaie was selected to replace the EWarda, Strong, and
MinnesOta tests as an instrument thathnight be predictive of

., .teaching success:

t

The author of the Scale suggest3that it can be useful in,
personnel selection. "The Individual's concept of himself has
been demorittrated,to be highly Influential In much of his be-
havior and also to-bg ditectly related to his general personal-
ity'and state of-mental health...Thus; a knowledge of hOw an
individual 'perceives himself is qsefulin* attempting to help
that individual, or in making evalvations of him." (Fitts, 1965,
0:1). Hamacheck (1971) stated: ,"..:how we perceive, others is
highly dependent on how we perceive ouiselves.. If a potential
teaehlikes himself, trusts himself, and has corifiance in
himself, he will likely see others in this same light. Research
is beginnin to tell us.. .students grow, flourrish, And develfop
much mOre^easily when in relationshipwith someone who projects
an inherent trust and belief in their capacity, to become what
they have potential to become." (pp. 201-202)

bobson- (1972) foOnd that "Student teacheiS with a high
golf concept, will relAte well and those with a' low self concept
will not. relate wellwith their supervisors." (p% 31) 9

The,TennesSee Self COncept,Scale. (TSCS) consists of the.
foIloWing scores

.
Total Self ConCept Score

Identity

Self-Satisfaction

Behavior

Physical

Moral-I thical

Personal

. Fdmity

Social! Self

Self-Criticism Score (taken from the, MMPI).
.)---7.--t., .

2'5 ;19. k

314

4,
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The TeneSsee Self Concept Scale was administered at 'the .

beginning of the"Fall,and Spring 1974-75 training periods 'to'
determine if. it could beAlsed as a predictive selection in-;
strument. The Spearman Rho method was sed--to compare train4.
sees' ranked ratings on each score with'their rank on.the 'Head
Teachers' evaluations' of them on the Developmental Teacher
Competency-Checklist.

Results.and Discussion of the Tennessee Self Concept' Scale

-The only score on the Tennessee Self Concept Scale which
correlated significantly (.05 level) with the Head Teachers' -

Evaluations was the Self-Satisfaction Score in the Fall 1974
semester. 'There is some question .about the reliability of the
Tennessee Scale. lot example, one assistant teacher took the
Tennessee twice within a four-week interval and scored signifi-.
eantlyo higher the second time. When the Assistant Teachers.
were given feedback on the results of this scale by the Clinical '

Director, many of them used the time to ventilate feelings about .

themselves. As used in this'project, it was felt that'the inter- L
pretation session w#s 'one of the most useful aspects of the

Self Concept ficale. .

Evaluation of Standardized Assessment Instruments

The data generated by the four standardized instruments
(Edwards. Personal Preference Schedule; Strong Vocational In-
terest Inventory.; MinneSota Teacher Attitude Inventory; and
Tennessee Self Concept Scale were not predictive of'the per-
formance:of the lavelopmental Assistants in the actual work
setting ds evaluAMdby their..supervisuro, except for on score
of the Tennessee Self Concept Scale admInistered during the
Fall 19/4 semester. The use or theMya in the present pro-
ject reinforced the results of the Sandren and,Schadt.(Gage,
'1963) study that there was no significant-relation between
MTAI -scores and the Head Teachers' ratings.

The search for valid instruments or methods which would
predict success in teaching young children should continue.
If such instruments .or methodologiet were found, 'they could be

1 utilized to objectify the prooess of screening and selecting
trainees,who should.pursue careers in early childhood.

,,Strategy 5:0 Candidates Selected

Table 4 pLuvides an analysis of the characterisEics of
the Developmental Assistant Teachers selected. Descrliptions
representative of the trainees chosen for stipends and uniL-

'versity credit during the project periods. 1971-75 follow:

IW
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a), Linda - 22, jtnior in Child Development,, member
of. the Chicano community, worked as a playground leader/cfafts
teacher and camp counselor,tself-supOrting. She plans to do
graduate work. in. Child Development%

b). Don -,22, senior in Liberal Studies, of Japanese
ancestry, tutored and coached elementary grade children, volun.-
teered in a sheltered workshop, 'taught Sunday school, self--
supporting. He plans to obtain an elementary teaching 'creden-
tial and specialists in developmental disabilities.

c) Richard - 26, senior in Child DeveloiMent: worked
as a Teacheeis Aide, Volunteererd in a bilingual kindergarten,
member of the Chidano community, married, with thiee children,
self-supporing. He is now,teactling first grade.

hild Development, worked
Blaipk community, seAf-

'

d) Wilma - 22, senior in
as a playground-leader, member of t
suppofting

eo Tony'.-- 23, senior in Recreation, supierVised play
activitiesiat recreation .centers, Children's Centers, and .a
preschool, seif-supporting. He would like to own his own:pre-

achoOl.

f) Teresa,- 20, senior in Child Development, of
Filipino ancestry,' sugeryised arts and crafts 'in receation
prograps, tutoredl-orthoped&cally handicappedchildren with read-
ing disabilities, self supporting.. She would like to become -

A Child Mental Health Specialist.

Candy - 22,.senior in Child Development, tutored
yelementar school Children, worked in the Preschool Laboratory

for orre semester as an assistant teacher for credit,-"given a
field placement in-a Children's Center for her second .setester
She plans to .teach; in. Children's CenterS..'

Developmental Assistants 1971-75

.project Stipend

Richard.Amador

Mary'Ann Bonenberger
(DiCamillo)

Mary Ann McDOnald Doan

Kathy Farkas

'Course Credit

Debby telv

or University Funded

Iristin,Baeriswyl

Carolyn Baker

Charlene Bones

Barbara Breslau,

gr



Project Stipend

Carol Fry

Mary Lois Greene

Marilyn Grizzel'l

Don Hari

Michael Kaufman
A

Andrea Nickel

Pamela Noyes

Terega Orpilla

Linda Bautista Pap-Pert

Barbara Parra

Candace Phipps

4 icaren Pierce

Marshall Raskind

.We Norma Schimmel

' Natalie Schwartz:

Debby Shapir.o '

Wlma Smith

Anton' V'endieto

Charlotte Kouri Woods

If

a

Course Credit or University funded

Angela 'Consolo

Veronica Creigfton

Pamela Czachow

Donna Evans

Les Forman

Susan: Rockett Freer

Patricia Gilmq

Eugenia Guzdian

Carol Jaslow

Barbara Locker

Maureen McCallin

Andrea Nickel

Elaine Oliver .

Sally Pederson.

Candace Phipps

HeleniSeelmare

Lorraine-Swerdlow

Charlene illliford

S
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Description of,tht

Table 4

efopmental Assistant Teachers 1971 -75

a

Sex:

Male
Female.

Race and Ethnic:

Black
Caucasian
Chicano
Oriental

. 44:

19
20
21
22

23
24 .

425

26

39

43

Class Level:

Sophomore-

Junior
Senior
Graduate

- .

Marital Status:

Married
Single

Major:

Child Development
Liberal Studies .

Nursery Education (AA)
'Psychology
Recreation
,Speech Therapy

Totals:

Stipend Credit Total

5

18

1

21
6

39

2 1 3

16 21 37
3 0 3

2 0 2

0 1 ' 1

3 5 8
5 7_ 12

6 -7 13
5 1. 6
1 0 1

1 0 1

1 0 ^.1
1 0 1

0 1 1

1 0 1

, 4. 8 12

17 " 12 29

1 2 3

7 5 12-

16 17 33
.-

18 22 ,40
- . 1 0 1

1 0 1

l' 0 1

1 0 1

1 0 1

23 22 45

43



Chapter IIi
fT

.THE DEVELOPMENT OF A TEACHER .ASSESSMENT PROFILE (TAP)

Introduction

A major objective of the-project was to identify p profile'
of the individual candidates on-going training requirements
and Arogress during_ enrollment in the "Careers" program. The
lack of instruments appropriate to the' project's objectives of
individualized trainee assessment led the project staff to de-
velop their own methods and instruments to accomplish this task.

"The effort ;to match trainees' entry competencies' with a
particular job level was unsuccessful because each trainee's

,

abilities'could not be fitted intothe neatly defined parameters
of each position. As noted previously, some trainees who enter-

.

ed at the Student Aide. level had acquired, through previous ex-
perience, some OT the competencies designated for the Develop-'
mental Head TeaCher level. The recognition of the unevenness of
the trainees' entry abilities led to the design of a Develop-
mental Teacher Competency Checklist and-then progressed to a com-,
prehensive Teacher Assessment - Profile (TAP)..- The premise under-
lying the inclusive competency model was the belief-that there
exists a recognized-and desirable core of,generic teacher:compe-
tencies which should be acquired by those individuals wishing
to become teachers.of young children in anintegrated,setting.
Another basic- preMide which evolved was the recognition that ach
person entering.the training program possessed an individual pro
file which might reveal any number Of capabilities. The indi-
vidual's profile must be taken into account when planning a tr in
ing program."

Strategy 1.0 Informal 'Assessment of Trainees

During the'first'year of the pro ect 1971-72, assessment
,

, of the training needs was informal. he d Teachers used in-
- itial lists og competencies tied to he car r ladder to make

their evaluations of the ti.ainees, aily st ff meetings were
used as a medium for an on-going evaluation f trainee perform-
ance.

, `cw

Evaluation of Informal Assessment of. Trainees'
J

The assessment methods used in 1971'1 =%72 to evaluate entry
and end-of-training competencies were too informal to generate

A
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sqbStautiveaCcountability data on the trainees' progress.

'Therefore., the project'tgtaff.set.a goal, of developing and. .

refining more Objective tools 'and prOceSses for the.assess-.

-:Ment and continuous- monitoring of'the.trairiees' abilities.

Strategy 2..01I Developmental Teacher Competency Checklist (DTCC)

The tralnee assessment instruments which evolved during
the second 'year of the project (1972-73); and which were re-
vised in the subsequent project periods, were designed tb
obtain a more accurate evaluation of the trainees' initial
baseline abilities and on-going developmentthroughout the

training period.

The 1972-73 draft forms of the Developmental Teacher Com-
petency Checklist (short and long forms) were developed by the
Prclject Director at' the end of the first year, The purposes
of these tgols were to utilize'the information"obtained to
prescribe individualized training,inputs and to permit monitor-

.,

ing of .progress or lack of progress. in the areas spetified in

the Competency Checklist.
/.

2.1 Developmental Teacher Compe ency Checklist

(Short Form)

The short form of the Developmental Teacher
Competency Checklist (Figure 3) was trial- tested by administer-
ing iv to,the entire staff in September,1972 and January 1973.

The Checklist was presentga-in the form of a self-evaluation
rating scale. Since self-concept i aonsidered a critical fac-
tor in planning for an individual's.rtraiping (Hamachek,i1.971),,
the self-evaluation format was used to obtain infbrmation con-
cerging the,individual's self-concept of his competencies. Pro-

vipion was made in Novemb;er. 1972 for the validation of the self -

ev"aluation ratihgs by,having the Developmental Head Teachets in
rate the Developmental, Assistants working with them.

The Acting,Director also evaluated the Head,Teachers using the
same checklist short form.

Evaluation of Developmental Teacher. Competency Ohecklist

Mort Form) - / /

There was no significant difference between pre and post
test evaluations for four of the' seven trainees in 1972-73-
(Table 5).

There was a significant increase from the pre to the pasts
teat evaluations for. three of the 'trainees (Table 6). The
Defelopmermal Head Teachers'evaldated the adequacy of the short

S.



form of the DTCC. The response of the staff And trainees,to
/the self evaluation format of the DTCC was extremely positive.
It was elt, however, that the form was too brief and should
be exp nded. The suggested revisions were undertaken during
the y ar. A new detailed long form of the DeVelopmenta Teach-
er .mpetency Checklist and the prod

r
edures for its administra-

ti were designed by tjle Project Director. In April, 1973,
t e long form of the DTCC was introduced on:a trial basis. As
n the case of the short form, reactions by the staff to the
long form of the DTCC were verypositiiie. Again suggestions
for revisions were solicited and received. The staffifelt
that the Checklist wo; uldln most helpful,as a tool to monitor
training progress.

fArrangements were made in 1973-74 to use the DTCC tong
Form as a pre-and post-evaluation method to monitor trainees'
progress.-

2.2
.
Developmental Teacher' Competency Checklist,

.Long Form (Appendix x-C) ,

The DTCC that evolved was an extension of
th short form and included 86 items distributed under the
fo lowing eight areas:

1) Classroom,Management

2) Assessment

.

3) Program. Design and Planning

4) Teacher/Child Relationships an Manage-
ment

1'

5) Staff and Co-Worker Relations

6) Professional Work Habits

7) 'Parent Relationships

8) Community Relationships and Resources

-2.2.1 Developmental Teacher'Competency

Checklist Administration Procedure

The use of the DTCC in the evaluation
process adapted in 1973-74 consisted of employing the following
procedure two times per semester or three times per year depend-
ing on the length of the individual's training asSignment:

32



a) DTCC Self EValuation - The
Assistan evaluated themselves using the checklist at the
beginning and end of the semester.

b) DTCC Evaluation by Head Teacher
The hecklist was used by the Head Teacher to evaluaEe the
trainee approximately one month after the semester began and

in at the end of the semester.

c) Charting of Evaluations ,

A chart was made'of the areas of agreement and disagreement be-

tween the trainees'self-evaluations and the ffeid Teachers'
-evaluations (Figure 4).

'd) Feedback Interviews Using the
DTCC Chart - An evaluation

session was set at the beginning and end of the training ses-
sions in which the comparative charted ratings were analyzed
by each trainee, her/his Head Teacher, and theClinical Director.

e) Results of the. DTCC were then -

used as/A basis for designing the individualization of pre- and
in- ser'ice training. The components employed in the training
-prografn are described in Chapter V.

The charting of competencies in tie Developmental Teacher
Competency Checklist helped the trainees focus on specific areas
but failed to provide a graphic profile of the, - results. There-
fore, to provide ready access to the DTCC data, in the summer
of 1974,a quantitative fdrmatuns developed and first used in the

1974-1975 grlpt period.
)

2.2.2 Developmental Teacher Competency
Checklist Profile \,-, J7
Each,o e eight areas of competency

covered in the DTCC were divided 1 o beparate sections. Using
the original 0 to 4 scale, the value assigned tto each,item in a
given area through self evaluation or other-,pers evaluation
was totaled and divided by the number of items in that area.
Columns were provided for self and other-person's super-.

visor, dit\ector, colleague) evaluations at different periods dur-
ing the year. The mean rating for each area was listed 'and Plot-
ted on the corresponding column of the profile. The'rand Mean
was 'obtained'. by totaling the means for each area and dividing by

eight,the total number of areas.

The graphing of each evaluation into a prOfile (Figure 5)
permitted ready comparisons' between the various evaluators and -I

different tine periods.- The results were then used as a guide
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to plan individualized pre-or in-service training progiams.

2.2.3 Quantitative Analysis of .Develop-
mental Teacher Competency Checklist

The-quantification and graphing of
the DTCC results aided the trainees in their interpretation of
their training needs and progress. The DTCC Profile provided
a:quanttative accountability measure by pinpointing the dire -'
tion of changes in competencies. The areas most commonly
identified at the beginning 9f each semester as needing im-
provementlby Developmental Assistants were parent ,conferencing
and working with children .with specific handicaps such as -

cerebral palsy, epilepsy, deafness, and - blindness. -This gave
the Head Teachers more objective guidelines to fdpot../ in their
training and evaluation'of the Developmental Assistants'.

Pre and Post. Analysis 'of Developmental Teacher Competency
Checklist`

In 1973=74, an analysis of co-variance Maas used to compare
pre-and post-DTCC evaluations. For two of the eight trainees
assessed, there was no,significant difference between pre-and
post-evaluation by their Head'Teachers (TabLe 5). There wa6 a
significant difference .(.O5, F=5.55, df 1/27) for One of-the
the trainees betWeen pre-and post - self - Valuations in a posi'-
4Ve.direction.

For the remaining sibx trainees, there was a significant
difference between the pre and pbst evaluations by the Head
Teachers and'their own self evaluations. In every instance,
the post-test evaluation was higher (Table,6).

In 1974-75, there were,15 Developmental Assistants. Four,
of these had no siwificant difference between pre and post
'analysis by either:Mead 'Teachers or themselves (Table 5 ).

Eleven of the 15 trainees had .a significantly higher post eval-
uation by both the Head Teacher and-themselves (Table 6:).

The analyses of the DTCC results in 1973-75 indicated that
%fdl. 17 of the 23 trainee's, both they and their Head Teachers
agreed that progress had been made in achieving competencies
from the beginning to the end of their training period.

Fdr six of the'trainees, there'was no significant change
in pre-and post-training competencies of,the DT C as evaluated
by theirHead Teachers. However, it, should be:noted that two
of the six trainees had 'high level entry competencies. Of the
remaining four, two did not complete all the work, e.g. one
dropped out of the proOam at the three-quarter point and, the

, other, did not cymplete the assigned report's.. ,The other two
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.Tab le 5 --.

0.0MPARISONS BETWEEN .PRE -AND POST -TRAINING DTCCD/AtDATICNS.'

, 1972-73
Trainees

197'3274

Ttainees

1974 -75

Trainees Totals "4,

No significant difference between
pre & post evaluations .4 4 19

Post evaluation stgnificanply higher

than .pre evaluation . ° .3 11
.

Y20
Totals ' ,' 7 - 8 15 30''

.,

srf

Table. 6

SIGNIFICANT DIFFERENCES BETWEEN PRE AND POST DTCC EVALUATIONS;'.

1972-73*
Trainee Sig. F df

1973-741**

Trainee Sig. F. df
.

A .01 9.35 1/24 'D .05 6.69 1/28

B .01 21.89 1/23 E .05 -7.00 1/28

C .01 22.65 1/23 F .01 .19.48 1/28

G- .01 14.47 1/28

.H .05 7.6? 1/28

I .05 6.75 1/28

1974 -15**

Tiainee Sig. F df

J .05 . 7.52.1/28

K .01 27.86 1/28

L .01 8.641/28.'

M .01 19.28 1/28

N .01 13.48 1/28

0 .01 13.42 1/28

P .Q5 . 4.56 1/28

.ta Q .01 = 9.67 1/28e

-,..,............-,, R .01 13.23 1/28

S. .01 17.02 1/28

*DTCC Short Farm-

**MVO Long Forin
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a.

stayed'at a 2.5 level on the scale of 4, As. measured by
the DTCC, the e findings confirm the effectivdness of the proj-
ect training rOgraM.

Strategy 3.0 eacher Ideal Class Composition (TICC)
I

Most teachers express preferences for the age the grade
level, the general characteristics of the Children.and the-
subject matter they would like to teach Teacher are heard
to say, "This is a great class, I really enjoy'5 is group' ",
or ".It is a pleasure to teach this class," or the same teacher
may express negative feelings toward the group, e.g. "Thii is

,,the worst group I have ever experienced". Majasan (1972) in-
dicaed that an instructor communicates better to students

/

whose beliefs on vital matters are congruent with his.
Saraso (1962) stated that: "One of the major obAacles to a
teacher's taking the nature of individual differences .among
her children seriously, is the failure to have learned to re-
flect-about how het attention, observations, and beHavior are
-determined by the particulai' composion of her class."(p.84)

An effort was made to determineif trainees and teachers
could identify the variables that lead them to make,thepe value'
jtidgments. If a Method could be developed to ascertain the
class and teacher characteristics that match, it might provide
the pathway for arianging a happier and more productive milieu
for both student and teacher.

3: Development of Teacher Ideal Class CompoSi-
tion'(TICC) .

A questiontiilire to tap 'ideal .class composi-
-,tion information wag developed and trial,. tested in!1972. Start-
.

ing tn'September 1973, the questionnaire wasadministered at
the beginning and end of each training period. :Teachers were
'asked to select one class of 16 children whiel would be their .

"ideal"'preschool class. They were to cileck the characteristics
of the childrenthey believed would profit the most in their
classroom and that they felt most -competent, comfortable, and
happy to 'teach. The questionnaire,listed the childrenls charac--
teristics as follows:

a) rhge '

b) vsex

c)- cognivive.

d) race and ethnic group
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ti

e) religiW
f) Socioeconomic group

g) parpt education

h) emotional and social levels

i) 'physical and mental handicaps.

3.2 Teacher Ideal Class CoOlposition Administra-
tion Procedures

The following procedures were used:

a) All teachers filled out the Teacher
Ideal Class Compostion Form (Figure 6 ).

0
position.

c) Teachers were. asked if they were Satis-
fied with their present class (Figure 7 ).

b) Classes were analyzed-as to their com-
.

d) dompari ns of ideal and present class
were made.

e) Teachi rs were asked to specify their
ideal class again at the end/of the program.

Changes in ideal class compositions
f were noted.

0

Evaluation of Teaphelideal Class Composition

The 1973 year-end responses of the Developmerital Head
Teachers and the Developmental Assistants were compared with
their respOnses Of September 1972. The results indicated that
there was..a trend Coward%greater variability in the selection

'of children. .'

In September 1973 Head Teachers and.Developmental Assist-
ants were generally,satisfied with their classes even though
many did not have theedegree of diversity they would have liked.
When asked if they were satisfied with their actual classes,
three teachers wanted more variety in the socioeconomic "levels

and in racial and ethnic groups. One teacher wanted a few
children wit(h less-educated parents,another would have liked
a greater number of physically and mentally handicapped child-
ren, and ,'till another wanted more children with "average" abili-
ties.

During the final year of the prOest, Fa1111974, ten assist-
ant teachers and two head teachers were asked to designate their
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4-
al lass composition at the beginning (September, 19/4) and'

end cember, 1974) of the semester. Most of the traineejs
did not change very much in the type ofclass.they desir6'6.
Both Head Teachers and one Assistant Teacher-wanted fewer
children with handicaps in-their class at the end 'of the
training period than they indicated at the, beginning. Three
Assistant Teachers wanted more cooperative/compliant children
'in December than they wanted in September. 'Almost'all teachers
were satisfied with their actual class composition eveg though
they did not necessarily have the type of class they would have
chosen..

The comparison of class compositions betwdet beginning and
end of the training periods indicate the differendes between
teachers in the characteristics of children they value plus the
influence of direct experience with-children with di6abilities.

A positive outcome of the use of the TICC questionnaire
Was to dncourgge-trainees and teachers who tended to say "I.. -

love all children" or "I don't dare, 'Which childrdn I teach" ,ta
examine more carefully and 'honestly the truth of these-state '

ments. The TItCabsists teachers in'examining and describing
,the characteristics. of the chAdren they feel most omfortable
teaching. 1.

Strategy 4.0 Teacher Structure Checklist (TSC} (Webster,_1972)

"The Teacher Structure Checklist was designed to asseWs Ae
degree of one component of'nursery school teacher structure,

i.e. teacher control or direction which is visible,to observers:."
(Webster 1972, p. 150) The TSC consists'of 25 statements of
which thirteen are high structure and twelve are low structure-
items. The statements pertaining to the "specific elements of
freedom, aloice, indirect and direct regbiatin; individual .and
-groupemphasis, and respect for children were considered to com-
pride the teacher control or direction component of teacher
structure." (Webster,. 1972, p. 150) -

0 .

. .

An example, of the.statemets contained in -the TSC fellows:

Yes No' 1. Children move freely ,abotit the 0a5rrbom and
___ .

playground. . -' tl -

, .

2. Children select and Use materials without
.interference.

---, 1

,

3. All children
.

usu4ly enga,ge in the ac,.

tivity at the same time. f
%,

Children are expected to jain and remain with °Y

A
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Table: 7

1972-1973 Estimations:of %, of High Structure in each Classroom

using the Teacher S'tructure%Checklisi (Webster)

Claps A Class 'B Class C Glass D

Class % - % % - %

Clinical Director 9

4Director

Head Teacher
/

Trainee

Trainee

Trainee

A 4

A 28

A .4

A 21

0

-,..

,

Head Teacher B 4

A,
'Trainee B

, 4

Trainee B 0

Head Teacfier C

Trainee

Trainee

Head Teacher

C

C

D

0.

21r

.20

20-:

8..

Trainee D 3

Traitree D
5

Avetl'elge % of High
Structure

11% 2.4% . , 8.40 11.2%
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a group activity which i.s directed by the
teacher.

5._ Children's activities are interrupted when
the clock,saysi,t-is time for 'the next
-scheduled activity,

O

4.1, Teacher Structure Checklist Administration
Procedure

The Web.steeTeacher Structure Checklist was
used in 1972-73 to determine ,how structured or unstructured the
LaboratqFy Staff saw their classrooms' to be. The TSt was potn-
Rleted independently by Developmental Had Teachers:Develop-
mentel Assistant Teachers, ,the Preschool Director, -and Project

' Clinical Director. Responses,to the TSC.were calculated' by
adding the number of.high structured items!Markedyes eo the
number of low structured items marked no and dividing by the
total number,of items (25) to arrive at a perCentage pf high
structure. -

Evaluation of Teacher Structure Checklist'

The percentages of estimated high classroom structure
ranged from 0 to 2870. Thus, there was general agreement that.
all clagsrooms were basically Ipw structured in terms of the
learning opportunities and interactions with the..children.
Table 7 shows how perceptions differed among staff ,as to the .
amouht of structure in a particular classroom.

:. Strategy ,5:0 Observation and Video Yaping \:t4
,

xe

Two of the methods used to .monitor the trainees' progress
were observation 'and Video taping. Means were sought. to objec-'
tify the analysis of these two techniques. .

,

5.1 Physical and Verbal InteOlct.i& Analysis
Voimat OVIA)

7

/ieginning,in NOvemtzer.1972, the "Physi,
and Verbal Interaction Analysis Format" (PVIA> (Amidon an&
Flanders, 1963)-was used to rate assistant teachers in both
observation and video ta0..pg sessions. The PVTA format de-.
scribes teacher /child interactions and.provides a method for

quantifying these observations: It describe's twelve physical
and verbal beh'aviors that teachers may exhibit in the clasp-
room. The behaviors' are:.

a) modeling

1'

observing and supervising

A



v) "assisting

d) iPteiacting,

e) 'redirecting

f) lecturing and, explaining

g) reinfprting

h) non-enhanaing

i) directing

j) questioning,

k) accepting the ideas of-children,

I) silence or ,confusion

The traipees,were observed and video t4R d

four' times per year in different roles:

a) as supervisor'-of total classroom activ-

..04- ties
,b), working with a. small group .activity

c) leading a single large group activity

d) working with one child.

The content of the,learning opportunities:

were varied to include, four domains: ,cdgnitive (concepts,

problem solving) ; 'affective (trainee interactions with the

child) _psycho-motor (large motor-outdoors, fine motor-indoors)

and cre4tive (art, music, dramatic play) .

'/
5.1.1 Implem;:mCation of Observation' and

Video Taping using PVIA

The PVIA evaluations were used dur-'

ing the 1972-74 project periods. The procedural sequence con-

sisted, of:

a) Self-,Evaluatioria. Using the. PVIA-

,Developmental Assistants rated'

themselves according to the interactions they believed they ex-

hibited with children.

b) Obs:rvation - Developmental As-
sistants.were rated on the PVIA for a ten-minulte period by the

.
Clinical Director, a co-teacher, or a'supervisor from the'one-,

way mirror observation booths. The initial observation was
Conducted, to establish a baseline of teacher behavior without

A
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the anxiety which television equipment might induce. The
,observation'results were used as a control for the subsequeOt
Video tape session.

c) VideoJapi9 - Developmental
Assistants-were video taped in a similar situation 'to.the 0137
'servation for-a 'ten-minute period.

,. .

, d) Self-Evaluation of the 1444.
. ,..Tape - DevelopMental Assistants

rated their own performance using the,PVIA format.

.

.e) Other- Person Evaluation.of the
:Video. tape,- The Developmental

Assistabt's Head Teacher arrd'do-frainee:irtdependently evaluat-
ed the video 'tape using the IN-TA.

f) Comparisons of all PVIA Evalua-
tions. - The information obtain-

ed from self and the other-pers&WITevaluations were compared
'land discussed after the viewing session.

" Evaluation' .of Physical and Verbal Interaction Analysis

Format
Thrpughout the'two years _that the PVIA was used in this

project, the results did not significantlY pinpoint the occur-,
rence of any, of Ehe behaviors listed in the format.

For example,:an analysis of a typical observation or videO
tape session using the 12,pVIA behaviors yielded the'following
inconclusive data:.

10% modelitig

9% obser 'hg - supervising

18% assisting

J5% interacting

5% redirecting

lecturing.-

57 reinforcing./'
0% non-en ncing

3% d).-ecting

13,1rquestioning

8% accepting the ideas of children

10% silence or confusion

100%

42
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Once the trainees overcame their initial anxiety about
being video taped, they expressed the opinion that video tap-

_ ing.was a worthwhile technique for providing feedback on.class-
room-teaching performance. The staff felt that a descriptive

4

open-ended method of evaluation would -be more-beneficial. _The

baseline observation could not serve as a control because it
was not possible to replicate the observation activities for
the video tape session.

3.2 Video Assessment Questionnaire (VAQ)

In 1974-75, the PVIA observations were
eliminated. In its plade two questionnaires (Figure p and 9 )

were developed with' open-ended questions for use with viewing
of the video tapes..

,

N.
.

.
.

5.2.1 Implementation of Video Assessment
a Questionnaire

The method adopted fort assessing
the performance of the trainees as recorded on the video tapes

4

'a) Trainee; Head Teacher and Clin-
ical Director view vides:3 tape

ing the VAQ:

cY Independent evaluations by De -.
velopMentar Head Teacher and Clinical. Director using the VAQ

d). Evaluations were exchanged,.

.

Self-evaluation by trainee us-

compared, and discussed.

Evaldation of Nidpo Assessment Questionnaire

The trainees- and staff renorted that the open-ended ques-
tionnaires were more beneficial than the Flanders PVIA format
which'had yielded nonsignificant resultg! The questionnaires
generated a great deal of discussion, as they permitted free-
dom to interpret the uniqueness of individual teacher/class
interactions.

Stategy 6.0 Teacher Estimations of Children's Develoi'r mental
Levels (ECDL)

The trainees were asked-,to complete the Teacher Estima-
tions of Children's-Developmental Levels form (Figure 10)
beginning in the 1973- 74 .project period to help them improve

.,the accuracy of their judgments concerning the chtdren's
levels of functioning. The areas judged included:''cognitive
.ability, language, psychomotor, and personal-social-levels.



The trainees were told to base their estimations on their
observations and informal assessments of the chiOren in their
class. For/assistance in making their estimations, they were
given,a chdrt (Figure ll)- of developmental levels from the
Gesell Developmental_Schedules-(1949), Vineland Social Maturity
Scale (1965), and Stdndford-Binet Intelligente Scale (1960).'

6.1 Implementation of Teacher Estimations of
Children's Developmental Levels (TECDt)

The developmentar1evel estimation forms
:vwere completed each semester from 1973 to 1975, approAimately
one month after the beginning of each semester to perdit the
Developmental Head andAssistant.Teachers to,become acquainted
,with the children in their classes. The completed estimation
were charted and compared with other mea .sures described in th

section which follows:

6.2 Validation of Teacher Estimations of Chil
ren s Deve opmenta Leve s.

The lack of standardized and valid instr
ments to-assess the functioning of ypung children in areas o er
than intelligence and language development imped0 the overa'l
validation of,the teachers' estimations. An analysis of vari-
ance between the teachers' estimations and the assessment meas-
ures availdble wag used The - teachers' estimations were COMI-
pared as follows:

a) Interst'aff'Reliability - Head and As-
sistant Teachers were compared with eath'other on all the esti-
mations. Qverall analysis of. the 197Y-75'results 'did, not show
a significant different l between the Developmental Asgistants'
and Head Teachers' estimations. .-' .

b) Language Level ,m Teacher'61 estimations
of language level were compared with,children's scores'on the,
Peabody Picture Vocabulary Test (1959). The language data were
obtained for all classes each semester Irom 1973 to 1975,. mak-
ing 'a totalof 16 classes. There was no significant difference
among the evaluations Mad by Head and Assistant Teachers and

3(
the Peabody in 12 classe In three classes, Peabody evalua-
tions were significant) higher than those of Head and Assis-
tant Teachers: 1st class .05, F = 3.22, df = 2/42 ,-

. 2nd class .05, F = 4.08, df ;--- 2/30

3rd class .01, F = 4.20, dfAf 2 /la
in one class, teachers' evaluations were significantly higher
than scores on the Peabody (.05, F = 10.0, df =2/6). .

. ,

c, Intellectual Ability - Teachers' esti-
mations of intellectual, ability were compared with children's'
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n.

'scores bn the Stanford-Binet Tntelligenee'Scale (1960):. The

teachers' estimations appeared Lo underestimatethe,children'!-i
intellectual functioning However, no statistically significant

difference was found among Head and Assistant Teachers esti=

mations and the Binet scores in 14 of the 16 classes (1973,75

-The statistical analyses do not support HeriOt (1973) who.

found that teachers tend ea-underestiMate. IQs of...,kindergatten

children. In one of the, two classes where a significant da..---

ference was found, the Binet was'significantly higher than

Head and Assistant Teachers' estimations (01, F = 7.33, df =

2/12). ,Ip the second class,the Binet and Head Teachers' esti-

mations were similar and both were significantly higher than

the Assistant Teachers' estimations (05.F = 4.88,.df = 2/12).

d) Psychomotor I..evel - Estimations of

psychomOtor,levels were compared with a visual motor task:

"The Four Shapes Reproduction (circle, cross, square, triangle).

"Data was obtained from only 11 of the 16 classes in the Osytho-

motor area. Teachers' estimations generally matched the/results

of the Shapes Reproductions in nine of 11 classes. Performance

of the children in .the three - year -old class ,,(Fall 1973) ,was

'significantly underestimated by Head and,Assistant Teachers

(.05, F = 4.09, df = 2/39). In one class (SprinC1975), eval-

uations by Head Teadhers were significantly higher than the

Assistant Teachers'and Shaped Reproductions 05, F =

2/36). The Shapes measure was too,limited a sample of psycho-1

motor development to,tialidate the overall fine and gross motor

functioning of the child. Thus a revision was suggested and

the following year.(1974) the psychomotor section was separat-,

ed intotwo areas, la'rge and small motor development (See Sec-

tion f). ,

e) Personal-Social Level - Teachers' esti-

mations of personal-social level were compared (1973-74) with

p rent assessments of the chllaren-on the Vineland Social Ma-

/urity Scale, There was: a significant difference for all four

classes (Table 8 ) in the Spring 1974 semester. lb,every.cabe

the parents' scores on the Vineland Scale were considerably

higher than the evaluations of the Head Teachers and the Assis-

tant Teachers. .
. "'

0

Table 8

Comparison of Teachers' and ParentS" Estimations
:of Children's Personal-Social Level -

Class Sig, F df

A .*.01' 27.61 *2/39

B .01' 13.58. 2/45

y C :.'01 '50.50 2/36

D .'.01 . 13.98 2/42
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The Vineland was found. to be too time-consumling and the
formal interview situation appeared to.be uncomfortable for
the parents.

v.o

f). Denver .Developmental Screening Tes t. -

In 1974-75, to improve the Developmental Assistant chers'
ability to validate their assessments in the persOnal-social

--,-area_and small and large-motor areas, the Denver Developmental
Screening Test was selecteebecause it 'contained tasks not
tapped in previous assessments. The Denver is divided into

. .four sectors: Personal-Social Fine Motor Adaptive, Language,
hand gross Motor. Each sector includes tasks that "should"

. be accomplished by a child within a,particular age range from
2O months to three years. The Denver was administered by the
Assistants to'a random sample of children from each class
after the staff completed the "'Teacher Estimation" form. The
Denver results were not analyzed statistically because of'the'
small Sample. However, the administration of the test served
as an excellent learning opportunity for the trainees.

. -

Evaluation of-Compatison of Teacher Estimations and .

r 1.

Objective Instruments
.

The teachers felt that the Estimation-form forced them
to look moreclosely at the children in terms of their develop-
mental levels. The'OppOrtunity to compare their judgments
with objective Instruments helped to provide them with feedback

.. .
on'the accuracy of theirlperteptions.

. d

,

,

1
-

g) Parerlt Estimations of They Child's
Developmental Levels - I 1974-75, a

Parent Estimation Form (Figure 12) was developed similar to
the Teacher Estimation Form. The form-was mailed to 70 par-
ents each semester. The two semesters included a total of
eight classes. ifty of seventy parents who were sent the
form responded, in Fall 1974 and 42 respopded'in Spring 1975.
The paren-ts' estimations were.compared statistically with the
Head and Assistant Teachers' estimations in the area of lan- '

guage, intellectual ability, psychomotor, and personal- social
development:

1)I Language Level,- There seas no sig-
nificApt difference among the language level evaluations of
the Head Teacher, the Assistant Teachers, and the parents for
six of the eight classes. There was a.Significant'dffference
among the evaluations of the Head Teacher., the Assistant-
Teachers, and the parents for ClaSeB '(Fall 1974)005, F =3,62,
df = 2/30). Assistant teachers evaluated the children lower
than the Head Teachers andthe parents. Parents evaluated the'
children higher than either the Head Teacher or the Assistant
Teacher inClaSs A (Spring 1975)(.)5, F' =3.35, df = 2/30).

/e
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'2) Intellectual Ability - There was.

. no significant difference in the estimation or the children's

intelligence among the evaluations of the Head-Teacher., the

Assis.tant Teachers, and parents for six of o the eight

classes in Fall 1974 and Spring 1975. In' Class B (Fall 197.4)),

the Assistant Teadhers evaluated the children's intelligenbe-'

significantly lower than either the Head Teacher or the parents

(.05, F = 4.05, df 2/30).. The Head Teacher's and the parents'

estimations ,were similar.- The Assistant Teachers' estimations

in. Class A.(Spring 1975) were lower than the Head TeaCher's'and

parent.s. estimations (05, F = 3.88, df = 2/33). There was no

,signtificant difference between the,Head Teacher's and the par -

ents' estimations.

1

'3) Psychomotor Level - In the Fall 'of

1974, Nere was nosignificant difference among the evaluations

of the children's §sychomotor,performance among the Head Teach-

er, the Assistant Teachers, and the parents for three of the

foui classes. The Assistant, Teachers in Class D. evaluated the

children significantly higher than the Head Teacher's and par-

ents' evaluations (.01, F = 5.35, df =,2/39). The Head Teach-,

er and the parents were similar in their evaluations. buring

the Spring 1975 semester, psychomotor ability was divided into

two levels - gross and'fine motor. There was no significant r

difference among the evaluations of gross...motor performanCe

and the fine motor performance by, the Head Teacher, the Assis-

tant Teacher, and the parents for all four classes.

0

4)- Personal-Social Levee - There was no

signi ficant difference in seven of the eight classes Along the

evaluations of the Head Teachers, the Assistant,Teachers, and

the parents concerning the children's personal-S-ocial

InClass A,' the Head Teachers' evaluated the children signifi-

Candy lower then either the ASsistant Teachers or the parents

evaluated them (.05, F = 4,85, df = 2/19).

Evaluation of Comparisons of Parent and Teacher Estimations

The comparisons between Head Teachers, Assistant Teachers,

and parents indicated, with few excepttons, that there was no

sigwificant differen-ce among teachers' and.parerits' estimations

of the children's developmental levels. Where there were sig-

nificant differences in the perceptions' of the children's func -,,

tioning, this information was ised as a basis,for dticussion

among staff, and'in parent counseling sessions.

.1 .0

Strategy 7.0 Attitudes Toward Individuals with Disabilities .

.

University student attitudes toward individuals whO'are

retarded .or who have physical disabiliities were tapped through: %

out the project. At the beginning,of the Fall 1973 'semester,
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data from the' Developmental Assistants ilere,comuted separately
t-om the University sample. The implementation apd results.of
the Attitude survey are reported in Chapter VI.

.
.

Strategy 8,0- Counseling Sessions for the Deveiopmental
Assistant Teachers

Part of the program to individualize the/Developmental
Assistants' trai.ning,consisted-of-persQnal'intiqrviews, with
the Project Staff, and Preschool Supervisors to evaluate their.

thraitiing,
and to give them the opportunity to express what

ey telt was needed, in their program.
1

8.i Implementation of Counseling Sessions

Throughbut the entire project; at least
two interviews were,conducted per semester' with each Deve,lop-
mental,Assistant'Teacher. During the personal counseling ses-
sions, piwogress'was discussed and special readings were recom-
mended in areas where more information was sought, In a8dttion,
'special observations and practicum field experiences were plait-
ned based on trainees' expressed requests. 1

interview follow:
Sample question; of areas covered in theft

a) Make a general statement as to how you
feel abOut your present program.

b) What has been the best aspect(s) of
'your training to date?

c) What would you change (add or subtract) ?

d) What person4s) has done the most to
help you grow Aq a teaLl.cr of integrated preschools? How?

e) Are there competencies you still need?
How can the staff assist you in gaining them?

f)- Do you feel, competent to be a head
teacher in,a pregchool such as this one?

next year?
g) 'Can me help you with ybur. plans for

hY. How can I,e-of help to you?

i) How d ou feel about your field place-
.

j ,Would you like to suggest any particu-
lar in -sere training sessions? /
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Evaluaeion*of"Couriseling Sessions

0 .All the trainees participated in the scheduled cOunsel-

'ing sessions. However, there was great variability in the

numbdi Of trainees who would stop by for informal tessions --

with the prOjeq.staff. Infdtmal.sessions Were encouraged

and ranged .from hallway encountersto extended office visits:

The sessions proved to be another: worthwhile source of com-L

'munication. I .

Strategy 9.19. Expectations and Evaluations-of the Training

Program' (EETP)

In order to monitor the Developmental Assistants' expecta-

tions and evaluations of the training program, an instrument
(Figure 13) was devised to provi4e additional input on the

trainees' satisfaction, dissatisfaction, and /or recognition of

gaps in their training programs. ,

9.1 Implementation of Expectations end Evalua-
tions of the Training Program (EETP)

The form was circulated in the Spring Se-

meNer, 1973, and continued,for 'the remainder of 'the Prolect.

The trainees were asked to fill out the form at the beginning,
midpoint, and end of the training period. It was also used as

a follow-up inbtrument after the Oevelopmental Aasistants left

the program (See chapter VIII).

Evaluation 'of Expectations and Evaluations of'the Training

Program

The open-ended design of the Expectations and Evaluations
Form permitted an individualized expression, of the Developmental

Assistants feelings about specific aspects of,tbe training. It

provided additional feedback about the trainees' reactions to

the program that were not covered in the Teacher Assessment Pro-

file. "As a follow-up method of evaluation, the information-gain-

ed from this source-was summarized and used to assist in the .

overall assessment of the program (refer to Chapter VIII -

. Evaluation).

'Strategy 10.0 Judgmental. Summary Evaluation of Children's

Functioning (JSECF)

A Narrative,Eyaluation Form.(Figure14 ) classified child-
ren's functioning into cognitive, psycho-motor, affective, and

creative domains. It was designed to provide .a combination of

structured and open-ended analyses 9f the overa1/1 development
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of the, child,.

-

p

10.1 Implementation of Judgmental Summary
Evaluation of Children's Functioning
(JSECF)

2.

The Developmental Assitants used.the

form as a guide to writebeginning, mid=', and end-of-year
.

summary reports.. THese judgmental reports were written ,by all

the trainees and 'Head Teac ers 'during tl.re Specified irgervals. , ., __. . n-

throughout the total proje t. The judgments of the trainees,
supported by data gained f om the collectiWof children's
prOducts (e.g. painting, c afts, reproductions of shape and

0
forms, tape recordings of peech, and any'written mater;als),

werecompared:with those p the'more experienced Devel pmental ,
Head Teachers and with the consulting psychologist's evalua=
tions, of the children. Th ,result6. of the evaluations were
incorp rated in staff discussions.

, Evaluation of Judgmental, Summa4 Evaluation en's

Functioning
.

/

the:entire staff felt the form.:Was an exce lent guide/to

summarizing the funatidning revels of the;childr However,

the -usual staff reactions to
,

paper work were evident,particulat-
ly when the reports were due. '"'

.

.

. A's4mmary'of the TeaOler Assessment Profile inst'uments
developed and revised during the project are shown 01 Table 9.

. i .
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a.

,Table'9,
t

EVOLUTION OF A TEACHER ASSESSMENT PROFILE (TAP)

1971-72- ,1972-73 1973-74 '1974275's

, ,nuMber number number number

per per' per', -per

.sen%ster semester semester sem gter.

1. Attiinde'Scale: '

OsgoOd's Semantic Differential.
Techhique,

Long Form Questionnaire

.(90 questions]
'Short Form Questionnaire

, (2.5 questions)

Z. Teacher Sunmimry EvalUation
'Report on Chi1dren

3.:,Staff Meetinga
4J

.44

4. DTCC Short form

Long' fOrm

Teacher Ideal Class Carposition

6. Teacher Structure Checklist
(Webster) '

7. Bad ground Dapa Form

13! hided Taping:
_Observing
PVIA, (Flanders)
Video Form

9. Individual Inter:1,16d, '

-a

2 2 '2

daily d4ly daily

2

.2

2

2

1

2

2

3

10.' Standardized Testin

,, mrAi
Edwards 1

,,Strong
1

'qehnessde

11. TeachdeEstimations,of Children

Expectations and Evaluations
of Program

13: Teachei asXacilitator

- (discontinued)

rr

I
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14. -

2

daily .

2

2'

1 1

.4
2 '2
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INSTRUCTIONS:

\CAREERS IN INTEGRATED EARLY CHILDflOOD P

Preschool Laboratory.
California State University, Northridge

Mblly C. Gorelick

DO1FrOp IMENIA1, ,TEACHER CCMPET,ENCY.-CHECKLISi
6 (short form)

%

-Rate. "competencies in the areas listed below
usingpthe 4iollowing scale.:

.

,

./ .
,

4 .

4- Competent in task Or area a and able to deMang&ate.for others..
3-Competent:lout not quite ready to demonstrate for others.' .

2-CompetenWburthere are recognizable.gaps or weaknesses which can be
handled and corrected. by me (the teacher).

l-Weaknessesmore than skills.' Need for consultant #ssistance or observ-

O

ing a skilled teacher demonstrate - ,

. ,
I'0-No background. To Handle this task or area nee&

a) coursework* b) experience c) a & b ()

(In using rating 9 - indicate whether it is Oa, Ob or 0c) .

0- No opportunity to observe (for evaluation pf another person)

I Methods of Assessing Children
(Use and Interpretation)

Domain

A. COgnitive

B. Psycho -Motor

C. Affective

D. Creative

ip

r.

Standardized Teacher Observations,
Instruments Anecdotal Records, etc.

II Designing individualized instructional objectives
and learning opportunities.

Designing group instructional objectives and learning
opportunities.

,52
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UUL10.1.44h.

Figuie' 3 (concluded)

*t
1/4

a

TV Arrangement and organization of classroom envftonment.

.V 'Professio nal 144ork.tiabit.,

. VI* kelkItionshipa with co= worker-re.

.VII Relattcnshlips eyobserverqsarldvisitors.

VIII Teacher/Parent Relpcionshipe.

IX

,
I

,2Tear_her/Child Relationships and Management

without t defl.cics

b. tilted

C.

d. Deaf.

e. Orthopedically handi.clipTed

* f. Epileptic

,4g. Cerebra/ palsied

h. Undiagnosed deficits 4^

i. Multiple deficits.'

j. Speech deficits-

k. EMotionally Disturbed-BehaVior Daturbanas

f. Mildly Mentally Retarded

m. Severely Mentally Retarded

n:. Dawn -ts Syndrome

a. X Comments :

-14

iec 10/74 Revised

(54
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Figure 4

SAMPLE DEVELOPMENTAL TEACHER COMPETENCY ECKLIST.
PAGE AND CHARTING OF EVALUATE ots

S1 H1-.8.2 H2

Pgovide:for and manage diversity -in Cognitive
Domain.inYchildren who-at

4.3.1 very bright or gifte

4.3.2 , ,bright

2 3 3 3

2 3 4 3

,413:3 average 2- 2 3 4 4

4.3.4 slow 2 ,2 4 3

.

-4.3.5 retarded- 2.2.3 4

4.4%0° Provide7for and manage diversity in Psycho-
Motot.-Domain in children who are ;° -

,

$ ,

4.4.1 without sensory deficit& or handipaRs
and exhibit good gross and fine motor
control., . 4.

.

3 4 4 4

4.4.2 blind 2 l 4 3

'4,4.3 deaf , 1 s 1 4 4

4.4.4 orthopedically disabled 2 2 -3 4

4.4.5 epileptic 1 1 a Y

4.4.6 cerebral palsied ,
2 1 3 3

4.4.7 who have undiagnoSed 'deficits 2. 2 4
7

4.4:8 $.who have multiple deficits ? 1 3 4

4.5.0p Demonstrate' respect for and enhance' the, '

li"

behavior of a child.
.

,

.;

4.5.1 Listen to and respond to a child. 3. 4 4 4.

4.5.2 Be ,honest in explanations to a
,

child. 4' 4 4 4
, .

4 . ii3 Express feelingS tO a,child within the.
141iis of each child's tolerances.

4.5.4 i- -CommqhiCate-so.
.

that child Ail
# understand' rstan messags

,.. ,

. ,

CI

-4,

"3 4' 4 4

'3 4 - 4 '4

Initial Self Evaluation ,

Initial Head Teacher EvalliatiOn
Final Self Evaluation ,
Final Head TeaOhee Evaluation

O P
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Figure 5

DEVIUDPMEkAL TEACHER.COMPETENCY CHECKLIST PROFILE AND PR

- Eva 11:1 tor :

Date+.

Head Teacher .

.1-6)tember

.

1. Classrooth;

Management
3'20

t.
.

2. ,, Assessment

.1

, .
3. Program Design

and Planning . 2.1

0,,

4. Teacher/Child °

4,Relationships
and Management . 12.6

5. Staff 'and' Co- ..

Worker Relations ..

.t.-

14.0

6. Professional Work

, Habits 1:

.

7. Oarent
Relationships

8,: Community .

Relationships
and Resources 1.7

o

Total bf Means:

56

I,. S REPORT

Head Teakiher.

December

0 1 2 3 L.;

I4

4.0

3.6

5

3.

1 4. 0

3.2

13.0

I26: 9

÷8=

13.3



Figure 6

CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS
Preschool Laboratory

°California State University, Northridge

Molly' C. Gorelick

°%,\PEACHER'S IDEAL CLASS.COMSITION'

If you bad the opportunity to'choos the 16
class, how many,children in each cate ory w

Age

4
,

5

Other

II. Sex
Jfale
Female

.

IV. Race and. Ethnic Group
I. ,

Caucasian
Black '-
Oriental :
Amer.Indian

r"..ghicano
Other''

children for your preschool
Auld you Include?

III.Intellecuma Ability
Very Superior
Superi6r
High Ave" rage
Normal or Average
Low Average' ,

.Boirderline Retarded-
Retarded

V. Religion

'Protestant
Catholic
Jewish
Moslem-
Buddhist-
Unaffir.
Other

-
Physical andMental Handicaps

.

No handicaps -

,Mild. Menial Retardation
'Severe*Mental Rethrdation
kld-emotional.,problems
Severely

iligturbed (Autistic)
Mild..Cerebtal Palsy
Heajping impaired
Deaf

- Blind -

DevelopMental Lag
tSpeech 'Disorder .

Orthopedically
. Handicapped

Seizures (petite mal)
Hyperactive -
Other .

lec 6/74'
.a.

42
11141Mir

57

-17

VI. Socio-EC9nomic

4,

Upper
Middle
Lower-r---
middle
Lower
Welfare
Other'

1. 77.7

VIII. Emotional
Uooperative/ompTiant
Anger/befiande
Apathy/WitOdrawal -

Other'
77-6

X. Social . , _-kgr

Interest/ participation'
Friendly/sociable..
Loneryl'aolate .

Other, 76"
Parent'Education'

Less'than High schOol
Some High school
High school graduate
Some c9llege
-College graduate
Professional
Other

.4

4
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CAREERS IN 'INTEGRATED EARLY.dHiLDHOOD PROGRAMS
Preschool& Laboratery

California StateljniversitY. Northridge

P

, TEACHER'S CLASS OSITION'SATSATISFACTION FORM

[ .

Now that you know your class-compsita
.

on, we'd like to knout/ if p/

it's- the kind of class you feel you-are most competent, coMfoftable,
and.. happy to teach: Please check satisfied or not next to theSe

characteristics. If you Check nOt,tal any of theiek pleaSe'noriewhat

you. . ^4' add orbeliminate. .

, .

0

, ! , not p
. .

,b, satisfied satisfied add

'0

1. Age-.

o

a

Sexy (ratio) .

. > ,

Cognitive
(Aange)

0

Reed and Ethnie. . .

group,,

Religion. .

tt

Socio:Economic

7.. *aren't Educationa.

8 °: Social
ypes-,and numbers

f
of probleMt)-

.9. Emotional
(typeb and number,
of problems)

10. Physical and Mental..
(types'and number of
problems)

lee 6/74'

eliminate

ar

A

C.,'

4,

I

k

,
.-

f
f ,

of

.
.

...i. .

'0

.

1

0

!
3

c>

4
..

.

.

1

...''

.

.

A..

"

.. .

.

/

0 .

1

/
4

74

t,'' J

A._

#

i

.

0

9 .

.

d

4

e

.

'

.

P
i".

.

9

1--

L

.
.

J

A

4

9

. 9e
.

b

n

Ca. 4 ,

.
0 ,

1

F

'
a

..
V

:'
0

.

I

s

,

.r.

.

I 0

/ .

.

co

.

A

g

I

..-

l

58
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CAREERS IN INTEGRATED EARLY cgnalli('op PROGRAMS
Preschool Laboratdry

California State, University, Northridge

Molly C. Gore lic

ASSISTANT TEACHER'S pLF EVALUA ON 9F VIDEO -TAPE

Name:

Situatibp:-

Video- Ta e # f Date:

. a) Check one: b) Check one:

' supervision' large grotip cognitive psycho- ,motor

_mall group one tb oie affective creative

e
t

2. What was.your objective and/or goarin this teaching situation?
111

Do "you feel that you accomPlished your objective?

4. If so - what4videnCe did you _see ?
.

4

cP

x.

if note yhatgwere they problems
.

o
.1

How could you 'haVe improved the situation?.
r

'a ,

.1

experienceEvaluate this as a'learning for you.

41.

A CC.

b.', V+

59

a

17.
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Figure 9

CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS
i

''Prepchool LAoratoni
California /State Universityp Northridge

'!:1/10 lly C. Go o 1 ck
'

HEAD TEACHER'S EVALUATION OF IJIDEO-T

HeOTeacher::
t .

_Assi4tant Teacher:,
o -r
'Situation:

Date:
.

Video Tape

'44

C

-

O

.

. a) Check one:

,

-

t

) Check one:

_........
slJpervisiOn. large '-group

, small group. one to One,,

.9 . 4
TN

. 1:)o., yRd feftl'that the Assistant Teacher .accomplished
obja8tive'irlithis sit 9

. 5'

rf so - whrat'evidence did you fee ?`

.

cognitive
affective'

' If not- what were the probllems?-

,

.5. How could' she/he, have improved the situation?

6. Evaluate this as a learning experience for you.

7. Evaluate this as a' earning experience for her/him.

ec 6/74

1'10: 60

psycho-Noto/
crQPtive

her/hin,

at,
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- a . CAREERS IN INTEGRATED,EARtY CHILDHOOD PROGRAMS
Preschool LaboratorY
a

California'State University, Northridge

.
Your knowledge of Child Development should enable yQu

to, estimate the Developmental Age Level oT each child in your

class.- Base your estimations on your observations and informal

assessments. If asbistance is needed refer to the attached

chart of 'Developmental Levels. it an * next to the chilid:s

name in the area xpu'think there is a developmental lag.
fr.

,
TEACHER ESTIMATION OF. CHILDREN'S DEVELOPMENTAL

AGE:1,EVEL IN THE PERSONAL-SOCIAL AREA
(F iends, group participation,
per and adult relationships)

L- SOCIAL
.eve opmerffa Children's
Age Level Names

Over 5,years:

ears:

4k years:

4 years:

mmiv 6/75

PERSONAL-SOCIAL
Developmental Childrem's
Age Level Names

3k years:

,

.

61

3 years:

2 years:

Below 24i
years:



.

Figure 10 (continued),

.
TEACHER ESTIMATION OIL CHILDREN'S DEVELOPMENTAL

ACE LEVEL-IN THE LANGUAGE' AREA
-(VocabUlary, .syntax-ii6J-4TeM). '

LANGUAGE'
Developmental Children's

Age'Level . Names

-

LANGUAGE
Developmental
'A d Level,

yeatsOver 5 years:

I

years.:

Children's
Nathes

4 years: 22 years:

4

) MCG/lec 6/75 62

4

,<

Below
years:,



Figure. 10 (continued)

. -

TEACHER ESTIMATION OF CHILDRMS DEVELOPMENTAL
AGE'LEVEL IN THE GROSS MOTOR AREA

(climbing, -hopping, throwing% running, skippin

body image)

GROSS-MOTOR -

Developmental Children's
Age Level , Nimes

.

GROSS-MOTOR
Developmental Children's
Age Level Names

Over 5,years: 31/2 years.:

5 years:

41/2 years:

J.

.3 years:,
f,

Di years:

4 years:

1

MCG/le 6/75

63

Below 2
years



p.,

Figure 10 (continued)

TEACHER ESTIMATION OF CHILDREN'S DEVELOPMENTAL.
AGE LEVEL IN THE.F1U MOTOR AREA
(picking up small objectppincer control)

FINE-MOTOR
Developmental Children's
Age Level NAmes

7

-

5 yearsc:

IFINE-MOTOR
Developmental Children's
Age Level Names '

33/4 years:

41/2 years:

years..

2 years:

.4

a

MCG /4ec 6/75
A

Below 21/2,

'years:;



0

I

Pikureiq0 (concluded)

0

=ACHER ESTIMATICN OF CHILDREN'S INTELLECTUAL PUNCTIONINT\
(Problem sdlying ability, 'attention, knowledge, concepts)-

INTELLECTUAL FUNCTIONING.

v.

Classification* , wuniiarenws Names, .

, , -.

Very Superior:
.

/

.

.

.

o

.

.

.

.

4
.

,

.,

.

. .

o

.

o

4

Superior: .

0

.

.

.

%

.

,

)

I

.

N

.
9

4.

.

.

4

High Average:, .

,

,

. .

.

.

. ,

Average:
,

.

.

o
r

,

A

f

I,

.
*

Low Average:
,

,

0

0 f

.
,

0 '''

et

.

o

.

i

,7

'-I'
4.

.

.
0

4

Borderline Retarded: :

a. ,

g

\

.

.

,

.

o

A

Retarded:

. .
.

,

.

.

,

.

..

,

,

,

.

.

..

,

...

*Stanford Binet Intelligence Scale,

lee 6/74
65

Boston: lidughton Mifflin Co, 1960

7!)
.+,



DEVELOPMENTAL" AGE LEYELS.OF CHILDREN ,. -

Taken frbm Gesell Developmental Schedules, Vineland Social Mktuiity, Scale and Sts
.

, -. Project, Director; Mb

Pted by:'"Careers in Integrated Early - Childhood Programs" Clinical. Director: .
0

"4 yeii-s

Walks down stair foot to step
Skips"on One foo only
Does running or standing broad

Throws ball overhand
Stands on one footly,to 8

seconds
Imitates gate of blocks
'Draws building with blocks

'41/2 years

Hope oh 1 foot
Traces cross
Copies'square Oe611)
Makes gate Of'blockS from model

.Uses penci
Prints Si
Puts 10 bea

,Skips using
Stands on,

'Builds 2 s
Draws unmis
Copies tria
Copies'squa

:Selects heavier Weight
Repeats one bf three sentences

of 127213 Syllables
each.

Brushes teeth .

'Dresses and undreS6e6 with ,

Supervision i

jsceti shoes
..,Dist*nguiehee front and back

orbibthes
Cooperates with children
Goes on errands outside home

(hot across treet-)

Cares for self at toilet
Tends to go out of presciqbed

bounds

Repeats 4-digits
Counts 4 objects and answers

hoW ma
'Articulation is not ihfa tild

Calls attention to own perfbrmance
Relates fanciful tales

...Bosses and criticizes
haws off dramatically

Cbutte'10'
Knows num

. Names pens

Names all
Asks meani

Plays co
Dresses' se

Uses skate
Dresses up



DEVELOPMENTAL AGE LEVELS OF HILDREN
!melt Developmental Stbedules, V neland Social' Maturity Slale and

? ,
- ,' Pinoleet,Director:

eers inlaegrated Early Childhood Prograthe,Clinical Director

AV

irs'foot to step
foot 0,1,17
or standing'broad

jump
verhand
foot 14 to 8

Seconds
of blocks

gwith blocks

Lliyears

Hops 'foot f,Traces cross 4
Copies squaie (GeSill)
Malted gate of blocks from model

.
g

4

Q

StonfordSinet Intelligence
frblly

tta
C.

. Jdrelick'Lore.. Fri?driml, F,d1X.
/ e

5 years

Uses pencil or crayon for drawlr.g -
Prints simple words
Puts..10 beadi into bottle in 2C.. record's

/Skips using Teet alterndtely
Stan orb one foot more than 5

. ,secoritls'
Bulids2 steps with cubes

,Drawl,unmistiikable. person
.._Copies triangle and' rertangle,

vr,,,,,Copieto square (Dinet),.
A

tf,
A

',
4

er weight
f three sentences
12 -13 syllables

, each.

d.

*OCAS i4 digits ."-',
Counts 14 objects and answers

"how many" "
Articulation is not infantile

) `Counts 10:objectS-cOrreCtly,
KnOws number of fingers on'hand''

(Gesell -
Names pennionickell dime

. ,(Gesell)
Names all colors,
Asks meaning of words

".

ndresses with
supervision

'front and4back
of clothes

h children
ds outside home
of across street)

at toilet
it of prescribed

bdunds

...
Calls attention to own perfo.ritance
RelateR fanciful tiles
Dosses and criticizes...
Shows off dramatically

dAr

Plays competitiVe exercise gars
Dresses self-except tying!' 197 ,

.. Uses skitter', sled, and wagon.
Dresses up in adult clothes

A

r

U



4.11,WM1P. , mr.,=..

21/2 years 3 years

Psycho -

Motor
Walks on <tiptoe s
Jumpo with both feet,
Tries to stand on one foot
Can build tower: ofeight blocks
$olds crayon by fingers.
Makes 2 or more strokes when

copying cross
Imitates V and H strokei-

Alternates feet going up and do*n
stairs

jumps /from bottom stair:
RidesIricycle using pedals
:StandeLoan one foot for one second
Can put 10 beads in bottle in 30

seconds

Draws a verticle,line
Cuts with sciseors
Cart build tower of 2 blocks
Imitttes'bridge,of blocks
'Copies Circle:
,imitates cross (Gesell)
Strings 4. beads (Binet)

Language Climes full nuns_,
Repeats 2 digits
Points to ,46 parts Of the bo

' (Binetl

Personal-
, 'Social

c

a r
Repeats 6-7 syllable sentences
Repeats digits
lambs :min drawing
Uses plurals
Relates exriences
Tells which sex

Stands on o
Talks. with

Traces diamnl

Builds brid
Sorts black

Repeats 3
Can tell w

Refers to. self by pronoun
. ,tither than name.

Pushes toy with god steefing
Helps, put things ay

ill
.Can carrY-breakab e. objec's

brit0 ownhands
gets drink umastisted
'Eats with fotk
Removes coat/or dress

..r"

A

Aeds'self, ,apille little
Pours' well from pitcher
Puts on shoe's, coatt.or dress

unassisted
BOtons and pnbuttons
Understands "taking turns
KnOws a few.rhymek,
Avoids pimple hazards,

.

Washes an
Associati

Helps at
Per forms



Q.
O

Scale;

years 31/2 years'

4

th feet
d on one fOot
r of eight blocks

by fingers
re strokes when
copping cross`"

nd-H strokes

At. ,Alternates feet gding upand down:
stairs -

JuPps .fvbni" .bottom stair
Rides tricycle, tiaing'pedals
Stands 'on ..one fodt for, one second
Can put 10, beads 41.n bottle in 30

seconds
Drais,*' verticle

Ctits with scissors
Can build' tower ;of 9 blocks
,Imitates ,bridge of blocks
Copies circle p ,

-Imitates crois, (*Gesell)
Stringi 14 beads (Binet)

Stands on one-foot for 2 seconds
Walks Ifith.both feet on walking boa
Traces diamohd
Builds bridge of blocks front,model

'Sorts black and white buttons (Binet)

me
gits
parts of the body

-.(Binet)

Re 6 7.-syl;able
Repea s 3 digits
Names. own drawing
Uses P.uralt
Relatas experiences
Tells 'which: Sex .

sentences

,s

Repeats'3 digits '-

Can tell which As bigger -and longer
(Binet)

If by pronoun
than name
th good steering

ings away
skalile objects

nds
assisted

rk
or dress..

40
,

.

Feeds self,_ spills li ttle
Pours, well from pitcher -_

Puts on shoes, coattor dress
unassisted

Buttons and unbuttons
Understands taking turns
Knows a few rhymes
Avoids simple hazards

-.Washes artii dries hands and face
Associative play replaces .parallel

play
111-lelps at' little household talks:
Performs, for others-

^s
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Car ers,in Integfated Early Childhood P'rOArams

Preschool Laboratory
lifornia State University, Northridgp,

,

Dear Parent,

order to assist us in as-essing yOUr.Chiles leve1..of development

liari:Ous areas, will you kindly complAe the-folkorm#g chart.

,

of yourchildti'developmental levels:on

and interactions with-your Child. If

as e guideline..
q.

ease base your estimations

your own knowledges:observations,
necessary, use the attached chart

Namdof

'I.

Age ' Birthqate

Class; 1--1A (Sandy a.m.),F-1B OGewly r--1C "(Sndx::), F--D (Gerry p.m.)

6

Chad the appropriate age level, for each tree '47

A R E.A

4.0

Deyelopmental
Age Level

Personal Social

,

Language

.

Large Motor
.

.

.

"Stall Motor intellectual
Binctioning

Oki& 5 ' a

4 4
8

5 .

.
._

4
'

.

.1,

A .

3'
.

4
.

, ,
.

Below' 21/2 .
-,'

, V

,

1.

.

` Also, please che a S

intellectuakfunctioning.

1:

e tetra which'characterizes your child s'overall

..

ery Superior, '' /

,-,

Superior

Hi 411 Average

Average
I

Lord Average

Boiderline Retarded

Retarded
4

O
6&

%°
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Figure.13()

CAREERS. IN INTEGRATED EARLY CHILDHOOD15RQGRAMS',",
,

- Preschool,Laboratory
California State Ugoiversity, Northridge

Molly C. Gorelick

TEACHER'S INITIAL EXPECATiONS'AND EVALUATIONS OF THE
INTEGRATED PRESCHOOL EROGRAM

In order to, assess 'the1 adequacy and relevance
of this program, we need to have yoUr opinions,
impressions and6suggestions. We are,theretore,
asking that you .complete the'following question-

naire. Please feel free, to express yourself fully.

1. The philosophy of the Preschool is:

`N\

.

,

My feeling about of a small numbe of'

children with, handicaps into the regular preschool
. classroom is: .

,

In training to be an effective teacher of integrated
preschools, Ieneed:

a. Schooling:

b. Experience:

. c. AOdsemerit about:

d. Skills:

e. 'Personality trails:.

,69

It

4

6



Figure 13 (gwItinud)

Visitations

m. Materials, Equipment..

- D. Assessment of Children'

I

o. Selection of Children

11

L

'0

Size of Classes
A

q. Ratio of AdUlts to ChildrIen

r. Pei:cent bf Children with handicaps

s% Observers in the Classioom

I

t. Parent Meetings

Parerit onferences with Teachers

Other Staff MeMbers

What t like(d) about the program:

0

PP

0o

I I

qQ

-70

.005

<1
a

o
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Figure 13 (continued)

9."

4. To e ctively handle integrated preschool, prOgrame.

a tea r shbuld:

0
49

My feelipgs about the.followin6

a. Head teachers

0

.

b. Assistant. teachers

o

c. Student aides
1p

d.- WeeklY'Staff'Meetings

//

e. Daily Staff Meetings,

f. _In-Service Training

0

00
0 o

cn

O

Cr

f

4

4 1'

lis.iting Speakers

h. Video Tariing

Paper Work for Grant

j;El.raluAions of 4seg

Placements in outside agencies

71

-

a

9 9

4

a

°
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Figure 13 (concluded)

What,I don't (didn't) like about the program:

8. :Feel free tO use lthip. space for anything n covered:

O
r

,

ft
O

, i
". a.

4'1/4

,

'72,

;

ra

2

ti

,a

.t

O1^ 0

%;41 D



Figure 14.°

CAREERS IN ,INTEGRATED EARLY CHILDHOOD RROGRAMS
Preschool Laboiatory

iCalifornia State University, Northridge,

Molly C. Gorelick .t1

JUDGMENTAL SUMMARY EVALUATION OF CHILDREN'S FUNCTI6NING
o

I. IDENTIFICATION DATA: Nimes Sex: Ages Birthdstel

II. DESCRIPTION: General Appiaarance: Height: Weight:-

Dress: Color of Hair: , Eyes:

Directions for use of Sections III .to-

A,brief judgmental' statement sUPPorte by evidenge

should describe the child's present .1 vel, of function-

ing. For example,, Lisa's vocabulary s extensive and
'superior as seen in her use of words lice cooperate,

refuse and rely'. She uses pronouns, subject and verb

forms correctly, e.g. can't rely on you at all." Her
enunciation is distinct with the exception of the.letter,

"b" which she pronounces more like' "v".

III. CO NITIVE DEVELOPMENT:

LanguaFe:
Votabularyl (extent and complexity of words used).

Syntax: (grammatical structure)

Speech: (clarity; distortions)

Knowledge-Concepts:
General information:.
Number:
Color: fl

,

Shape:
Size:
Space:

Other:

L' tem.
owing Directions :'

gtt tion:
.

Problem Solvin
,Atilat O. flrIti spliutidnS to new situations:

,

Use of materials:
t

,

.. l

Object. assembly and disassembly:(ability,to
Put thirigs together and taklp,them apart.)

'1, :-

73-

0 4

.9

4



Figure 14- (concluded)'

JUDG ENtAl... SUMMARY EVALUATION OF GFITI.DREN' S FUNCTIONINGf

q i

1V. PSYCIIOMOTOR VEICTI'MEN'T :

Gross Motor Control:
hopping" . running, skipping, t

ball, alternating feet, body imrge iri r
to objects in space. .

Fine Motor Controls
Picks up sintill objects: ,

6

V,
Pincer control:. (use of forefinger -and,.

owing
tiOn

V. AFFECTIVE DEVELOPMENT:

Social:
rends : (one friend, many, none, lone)

p Participatiori:(interest in activities)

Peer and adult telptio ships: (leadership, °independent,
dependent) ..

-EtIt'Otionals
Cooperative/compliant (happy', outgoin e.motionAlly

stable).
Antcer/defiqpnce (hostile, bossy,_ tax:trims)

Apalft/withdrawal (sad; unhapwy, sedentary)

CREATIVITY:
Art
jlusic
RhythmS
Dramat:ic ilay

. Nr

ti

VII. SUY,IMARY:
,

Brief .1lighl,ights of child's present functioning
level ds described in repOrt above.

,"

VIII. RECQMMENDATIONS s ,

' What changes*are indicated?

What should be continued strengthened?.
lec 6/74

74 ,

¶ 4

oa



Chapter IV

DIDACTIC MODULE

.Project

.Objectives: .1. The core training program will provideknowl-
edge and competency in:

1

a) understanding differences in the growth

and development of preschool children
cognitive,ognitive, motor, and affective.domain

.II. Extend and utilize existing on-and off - campus

resources in the training for the new Careers

a) .enrich training through utilization of
various /department faculties and resources

c) -utilize the on-campits multimedia audio
visual department. 3

Introduction

,IV. Conduct in-service training programs for
resident staff, public and private preschoo
teachers, and administrators.

-

The California State' requirements fot teaching in icensed

.1private.vreschoolsand tax supported programs such as p lic;

'sch000l early chlldhood programs- range from a minimum o 12 units

of specified university coursework to a baccalaureate degree

pio, cwo credentials (e.g...Standard and/Spectaltst p Early ,

, Ch ..Lhood). The vast differences in' preparation pr equisites'

needed uo teach,in preschools in. California bewilde ed the stu-

dents selecting d'areers in the,fie14. The uncertain state of

the credential requirements also led to confusion/among those

debigning,trainingprograms. Since California public schoOlS

are anticipating enrotlingchildren at four year of age. plus

moving toward- reater-integtation of.Children'w.th,handicaps,
the' trainees 40the project Were encouraged, ork toward
obtaiAing:a.baccalaureate degree as this wo ld/ increases their

career options. The 13: Or B.S. would' per e Them xa Obtain

- a teaching credential als13, 7

(

/

-;Scra;:ugy 1.0 CourseWok - Child Develop ent Major

The didactic components of the,tr

I 0

75
/4.

g program were



tie toG the compdtencie specified-in'the Developmental Teacher
colpetency Checklist. Ffr rx.nmp1e, Lhe'didactic Oodules con-
tted of designated aniv rsitycourseS, ppeciallectures,
dio visual materials , co ferences, tutorials, and assigned

d 4uggested readings.

J

The analysis of the majo S'of the Developmental Aaeista
showed that the majority were hild Development majors and

-therefore' had taken ,or were ob, ining the minimum course pre-
requisites required by the proj ct.in -the selection of candi-

dates (See Table 4).
'4 ''

A major in Home Economics at CalifAnia State University,
Northridge, provides an optiOn (sp cialization)in Child Develop-,

ment. In the Fall of 1971 a new in erdigclplinary major in
'Child Development was initiated inv ving the departments of
Home Eco omics, Education, Recreatio , Psychalogy, PhySical
ucition; Art, chicano,Studies, and MuSic. The. new major stim-:
ulated increased interest in careers in early childhood programs
'and offered:students wishing to. enter the ffeld.a choice of

undergraduate majors.. '

At the present time °(Spring 1975) almost 500
.
students are

enrolled in the Child Development major and'approNimately 30
in the Home' Economics. ChiId.Development option'.

The courses (lti.gu;e 15) included in the Child Development
. .

major were the result of the deliberaftops and research 'con-
ducted by university committees over a period of several years.
'The program was reviewed, evaluated, and revised in the four
years since its'inception liy the various'departments involveii
in the

. '.

Figure: 15

CHILD DEVELOPMENT

0

Child DevelopMen is aninterdisciplinary major that-

focuses on the biolog cal, social, psychqlogical :and education-

al foundations of'ch ld behavior and development. The program

include the study if normal and atypical velbopment w.ith a

. focus on.early childhood.

Lower Divisii Requirements:
Units

psycho ogy 250' (General Psychology') 3
or '4 0

Biolo y 281 Ouman Physiolog+)
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a

Upper Division - The core prbgram is r'equ.ired of all
child devjejopment majors.

o

Units

Child Development ' 7-9
Select one of the following:
Home Economics 330
(Child Growth and Development I) (3)
Home Economics 335.
(Yrenatal and Infant Development) (3)
PsyChology 413% ,

(Current Trends in'Child esyehology) (4)
to

Select dne/of the folloWing:
Home Economics 451 and 431L.-
(Child 'Growth and Deve,lopment II) (4)

Psychology 313 and 313S. .4"
."(Detelopmental Psychology) (5). %

Child:Fmily and Community Relations 3

Select one Of-the following:"
Home Economics 432.
(Child ire the,FamilY) (3)
Socfoloty 459.
(Child Welfare) (3)

AnthrOPongy'305:
(Cultur4 and Persdnality)

vr Sociology 305. -

(Culture and .Personality) (3) 'b

Anthropology.5p8.
,(Women,kn'Culture) (3)

-Creative Experiences for Young Children' 9

Select three of the fallowing:
Art 383.

. , 4

(Art for Early Chtldhood (3)
Chicano Studies 480.
(Children's Jiterature in Latin,AMeriea,
in Transl,a ion) (3)

Drama 373
,(Creative Dramatics) (3)

d' English 328:
(Chtldren's Literature) (3)

. Musid 362.
(Music,for Early ,Childhood) (3)
.Physical Education 370.-
(Physical Eduction for Early Childhood) (3)

-Recreation 305,
(Dynamics of Early Childhood Play) (3)

I 0
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.Dynam4t.ao Le'rrning and Individual
ilehavior p

.

Select one oE the following:
Psychology 302,

,

Human 'Learning in the Formative Years (4)

Psychology 35Q and 3505. --

,

(Prificiples of,Learning) (5)

4Psychology 412.
(Ad'VancedDevelppinental icychology) (4)

Psychology 462.
(Development of Language andThought)' ',(4)

Anthropology 409A., . t.

,'(Problems in Language and Culture) , (3)

Units

79

Sreleof one, of tha fnlln,,i177.
Psyaology 406.
(Mental Deficiency)
Psychologi 310.
(Behavior Disorders)
Commbnicative Disorders 462.
(Language Development and Language
Disorders)' ' (3)

Physical Eduction 328.
(Structural and Motor Disabilities
of-Children) (3)

Seminars 6

Every student.is required to'complete a
Junior and a Senior Seminar.
Child Development, 396.
(Proseminar in Child Development)
Child Development 496.
(Seminar in Child Dev.eldpment)

'Electives:
/

n consultation, with and approyal fr.= an

adviser, 'the sbrudent will select twelve units
of electives relevant to the discipline of
Child.Developmene.,'StudenL may elect
choose -all the 12unts in one of the approved
disciplines or from several disciplines accord--

ing to his'eare6i- Boats.

, (4)

(4)

1.1 Student Feedback on Course Work"

During the first year of the project, the feedback

from ffhe,.pdvelopmental Assistants indicated- that their course

work was not providing sufficient kriowledge aboUlt the specific-
,

-78
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kinds of disabilities yhich they were encountering in the

children in tWeir nresChool laboratory classeS. Fears, we're

.
,expressed by some of. theCrainees that their clack of knowledge

of the child's. disability might delay the child's deVelopment

Reassurances _from:the Project Staff 'were, inadequate to over-o.,

come the trainties' and Head Teachers' feelings of inadequacy.'

Feelings-of a,dequacy and poaitivrfattitudes in working:v-10

children with' disabilities 'were seen as,key fattors in the

dei/e.lopment.of teachers' competent to work in the integrated

preschool.setting. Therefore, a systematic' approach was initi-

ated'to increase ;the confidence of_ the staff through additional

didactic input.

,

.

- , ,

Strategy 2.0 Student Course - Expect tions S.4udy

/
, A study was Undertak4n-in the Fall 'of 1972 to determine

thestudents' expectatiops in the didactic courses they were

, undertaking In the ',Home Economics-Department. A "Couise Ex-

pectations: questionnaire (Figure 16) was developed, consist-

ing of .a total;ofnineteen statementp in the areas of style

of teaching course content, course outcomes, and grading

The questionnaire was administered to. 833 under-

. graduate and graduate 9stUdents (primarily female) ip general

.
education,courses and those designed for majors offered by the

Department of Home Economics at CSUN. The courses used in the

study weresin areas of ,ChildCrowth and Development, Marriage,

and Family Relations, Textiles, 'and Nutrition.

Evaluation of 'Course ,Emi)ectations Questionnaire .

The results indicated that the greatest consensus occurred

in the areas of teaching style and greding. Students qyerwheyr:

ingly wanted resource speakers brought in to the,class, nappro,

priate audio visual media, and the grading polity for the course

stated at the begirining of the semester. They also preferred a

combination-of lectures and discuSsions., ,

- ,

The
Cairse,Expectationd'qtliestionnitirl provided a method for,

-obtaining stildent preferences in to ms of:course'onduct and
/`professor could utilize

60
e
riate tothat particulai, group

.

for the usual end otsemester

content ear* in the-semester.
I.ihfoxinatibn"to make changes app.
of students rather than waiti%.
evaluat4ono. 4'.

.' '
.

d , , ,

13
i , .

A AStrategy'370,-,Iteauingsk/u.ndependent Study. :

, .

.
.

.

.- W I
. ,

.

'§ - % ,/.4 4
Spec readi s'were suggested.to the presthool staff on

an individual bas y the Project and Clinical Directors_to,

assist inn provid' g additi9g1 knowledge in the areas of

1/, / 79
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O

-tomparative 'normal. and atypical 'development: Readings Of cur-

'rent journal articles, books,' and absttacts were recommended

on the basjrs of the expressed concerns about certain disabili-

; ties (See Bibliography)... Vr

r ,9
% egIr

,

'Strategy, 4:0 Pre; and Ih-servic.e Di'dactic Input from

On-Campus Resources
f

'

Before"the desigh of, the Developmental Teachef ComPetency

Checklist'- (DTCC)o, special train,inv, needs were, assessed informal-

ly and appropriate ihterventions,scheduled. The emergence of

the DTCC permitted a more syStematic approaCh too the training

needs of the Developmental Head Teachers and AssiStants. ,The

DTCC ,was administered al-the beginning of the semester'to

provide' the'directioh and content of needed, pre*- aid in,s Joe,

training;.
"

4.1 Lectures and Workshops

The publicity given to the integrated ca-

reers project helped create interest in the program among the

different University campus deliartme ts. Cooperation Was

sought and forthCOming' from experts the voariousfaculties

9n campus, The training sessions
experts

to the, project De-

velopmental Assistants andPreschool staff by cooperating

-Lobulty members included lectures and demonstrAtions At-

least one staff meeting a month was set aside for an invited

lecturer from on- or off-campus 'resources. Examp4es of the

nature of the presentations given to the staff by'.on-campus

resources follow:

Person .. Topic
,

Dr. Molly.Gorelick, Understanding
..

Project Director Developmental
,. Disabilities

II

. I

D. Ray. Jones, :reaching the
Director of Center Deaf Child,

on Deafness, CSUN

80

Purpose

Several sessions. were
conducted by the Project
Director .to describe
various handicaps and to
answer the trainees' '-
questiOns rela0.ve(to-
the mentally retarded.'
and other disabllities
represented in,the in-

tegratedgprogram.

Chairman of Center on
Deafness discussed work=
ing'to develop.oral
language and finger. 0011-
Ang and sigrng for th
profoundly deaf child in

the prrigrnm.
,

, .

..
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Mr. Brad Smith,
Counselor, CSUN

Dr. Elaine Hannah,
Prbfessor of
Communicative Dis-
orders and Direc-
tor of CSUN Speech
Clinic.,

Loretta Friedman,
Clinical Director

tion of Tests by
the Preschool
Teacher.

The Blind Child Counselor on campus*
in the Preschool- allayed fear& that the

,integrated program does
no,t provide"sufficient
sRecialization for' .:the
blind child. Discussed
personal experiences as
an indiv:i.dual who is
blind.

Feddback was given con- ,

cerning the children in
the prog'rat who were
attending the Spegch
Clinic.

Speech Therapy
Pro res-§ Report

The Selection
and Administra-

A demonstration anddis
cussion was conducted
concerning appropriate
tests for teachers to
administer at the pre-
school level, such as
the Brenner, Burks,
Pegbody-, Boehm, Vineland,
and Gorelick's Clinical
Observation Techniques.

4.1.1 Br liag.Lunch Rap Sessions

Brown Bag Lunch Rap Sessions with
students and Home Economics-Child Development faculty were_
added in the 1973-74 period. ,

The rap sessions were pl nned to
give students greater opportunity to meet the entire faculty
involved in Early Childhood and to discuss their interests,
concerns, careers, and questions related'to the deVelopment of
children with and without disabilities.

Informal meetings were arranged
monthly. The sess'ions were held on the patio at the Preschool
Laboratory. The Home Economics faculty announced these zes-announced
Zions to theif classes.

4'

Evaluation of Brown Bag Lunch Rap Sessions

,The expectation that students would enjoy .and participate
in an opportunity to meet informally with faculty,and Preschool
Lab and Project,staff in the Brown Bag ,Lunch Sessions was not
completely fulfilled. The attendance varied from large to very
small numbers of students. .However, when questioned about the
valueofthe sessions, the students overwhelmingly supported

81
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their continaance.

Strategy 5.0 AudioVisual Software

Data from the "Course Expectations",
questionnaire indicat-

ed aNstrong student preTerence for the use of audio visual

matertals to enhance didactic lectures.

From the onset of the proj et to its completion, the

Audio Visual Department provided a6sjstande to the preschool

staff in the loan and use of g uipment and films. Thee Audio

Visual Department assisted th0 Project Staff in pho °graphing

some special project materials The Audio Visual D partment

was also most cooperative in n tifying the Project taff of

any new films or materials dealing with children wi h disabili-

ties whidh had come to their attention.

5.1 Film View ng

I
Special, f, .

.

trainees and staff were arran
assist in answering questions
standing film was beim previ'e

(Figure .17), developed by the
Deficiency, Region II, Annual
'trainees to obtain their eva

the films (See,Film Biblic*
ratings ;were: -

lm viewing sessions f

ed when a particular
or when an appropriat
Rd on campus. A rati
American Association
Film Festival was pro
aations of the films.
phy). given very good t

1 Aids
*

*

. 2) A h Id ins. a. Child
j ,

3) V:m eady Mom, Are,You?

4) Kei is Four

5) Tpla Communidation

6) BOIa ior,ModificatiOn: Teaching

Lain age to Psychoti$ Children

7) Jan t is A Little Girl

q) Gra uation

9) Pai Ring is hoving

The'Developmental Assi
preview rooms in the. Audio

University's outstanding do
retardation and other disab

'

r the
ilm could,
and out-,
g form
n Mental
ided the
Some of
-excellent

eor Teaching the Mentally ketarded

I

tants were encouraged to use the

isual Department to view the
lection of tilms about mental
litieS.
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TITLE OF FILM

Figure 17

FILM EVALUATION

k

PLEASE RATE AS FOLLOWS: (1) Very Poor- (2) Poor
(3) Average (4) Good

(5) Excellent

I. Content
II. Interest
III. Film Technique
IV. This filth is appropriate for:

a. Profesionals only
b. Non-prbfessfonals
c. Both A and B

V. Yoiar,freeassociative comment concerning this

selectiot:

5.2 Film Production

Since no film 'dealing with the attitudes of

teachers toward the integration of preschool children was avail-

able, the Project Director, it cooperation with.professional

film makers who donated their services, undertook the production

of a short 16mm film in this area. The film, titled "A Child

is a Child", was,completed and released in 1972. The film dealt

with one of the major premises of the project: the basic generic

knowledge, skills, and attitudes needethto teach "normal" child-

ren are applicable to children with disabilities. It also at-

tempted to expose myths that have evolved about some "special"

or "magical" skills needed to teach childlten with` disabilities,

The film emphasized the similarity between all children while

noting the differences that make each chile unique.

5.3 Slides and Photographs

The axiom that a single picture is worth a

thousand words was borne out by the positive reactions from

trainees, colleagues, and community to the visual materials.

A sei es of slides were produced to portray

the program of the Presch of Laboratory and to improve the

understanding of childre with developmental disabilities.

83
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Also designed were a set or slieivs lo explain basic-concerts

useful to leachers in designi-ng learning oppotlanities for'lhe

child with developmental disabilities. Sets of slides develop-

ed were: "The Preschool Laboratory: integrated Program Activi-

ties", "Classification of Concept Representation Schema",.nod

"'Anomalies Associated with Mental Retardation". In addition,

the production of booklets which would graphically summarize

the key coMponents in the project "Careers in Integrated Early

Childhood Programs" was also undertaken. Photographic book-_

lets 'submitted with this final report are "A Teacher in the

Making: Integrated Early Childhood Prpgrams" and :'Recipes for

Teaching: Early Childhood Programs Intekgrating Children with

Disabilitieg".

Evaluation of Audio Visual Software

The film "A Child is a Child" was well rdceived and served

not only the training purposes of the project but the many.

agencies and schools embarking on a pr ram of integrating /

children with disabilities. Its rele se was particularly timely

since Head Start was directed to in ude children with diaabili-

ties in its program, and used the film for in-service training

of staff. The film became an integral part of the project's ,

training program on campus and was widely used for the dissem-

ination of the project's purposes. The Overall feedback from

the trainees and staff was .positive on the value of the films,

and slides in clarifying their knowledge of particular develop-

mental disabilities and further validated the high ratings

given to the use ofA/V materials in the"Course Expectations"

questtohnaire. Those films which contained practical sugges-

-tiqns for handling special problem areas or curricula r9deived

the highest ratings.

The experience in, this project indicates that carefully

selected films and other visual aids of excellent technical

quality and content appear to be effective media for increas-

ing knowledge and improving attitudes toward childken with

developmental disabilities.

Strategy 6.0 Off-Campus Resources

The summary of the various self-evaluation instruments

provided the guidelines for organizing the series of monthly

in-service lectures, Distinguished Lecturer presentations,

and discussions which tapped off-campus resources.

At the outset of the.trainitig, the areas of needed input

identified most frequently by the individual trainees and the

group as a whdle were:
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a) how to milAify inapptopridte social behavior
-

b) ho;,, to initiate lan-gdOke in a non-speaking child

c)- how to wor10with specific disabilities-such as
mental retardation, blindness, and deafness

d) what iypesof assesSmentc,instruments and methods
were appropriate for thepredchool child

e) how to, involve and counsel parents

f). what qualities'employAs of preschool teachers
were seeking.

1 6.1 Distin uished Lect re and Video Tae Series
t

Beginning in 1972-73, o enrich the content ..
of the didactic curses offeredthe students in the area of

I,
,Zhild Development and to provide information in the areas in
which students wanted more input, the project staff in coopera-
tion with the faculty of the Department' of Home Economics initi-
ated a_I'Distinguished Lecturer Serites". A total of 19 lectures
were scheduled from Spring 1973 to Spxing1.975. The audience
ranged in size from approximately 150 to 250 persons, For the

spOcial- nine video taped lecture session in Spring 1975, the

<,audience ranged from 40 to 60 (See App ndix D ). In addition

to the Students and staff, invitations w re sent to other
professionals including public and private presdhool teachers

and administrators. FroW-Tour to eleven distinguished lectur-
ers a year were brought to campus startigg, in the 1972-73 prOj-'
ect period and continuing throughout the project. The lecturs
were delected for their outstanding achievements tn the fie]., -

of developmental disabilities and early childhood development.

The set served to provide additional insight into the needs

of children with special problems and to pinpoint local and

a resources available to them! During the Spring 1975
semes r nine distinguished lecturers were invited and their
lectur were video taped.-..in order to add to the project's
video tape library. A major consideration in organizing the

video tape library was the potential that the video taped leC- ./

tures offered for individualized or small group instruction.
The video tapes could be're-run by n student who might want
further study of the lecture content. The tapes will be- made
available to community

1
.agenciesland vhools. -,

,
6.2 Lectures and Worksho s .

The bringing in of off-campus resdUrt&per-
,

sons or specialists to speak to the trainee p and staff a6:reg-.
ularly scheduled once-a-month staff meetings was an integral

part of the training'program and whs initiated At the outset of

35



the projec't. Although there .were members'of,t,h project staff

and on-campus faculty who possessed expertise si ilar to or

greater than some of die outsidekresources; staf advice did

not seem to have the impact that obtaining information from

"outside" experts seemed'to provide. The facetious definition

of an expert as someone who.comes from miles away (varies with

the storyteller)" appeared to have some validity in this project.

A sample of topics and lecturers invited' to the monthly

staff meetings follows:

Person Topic

Dr. M ray dray, Mow Preschool
Clini.al Psyphologiet"readleis can

Assess Children,d nessea,of assessment
procedures. Feedback

Mrs Ray K. Malta,
Social, Worker for
Special Training
Program at
Exceptional Child-
ren's Foundation ?

.

Mr. Don"glO ing,
PsychiatrictSocl.q1
Worker, Director/of,

Ann Sipger.
Psychiatric qursery

Directors of.
-Community Preschools

/
P11 51R!
/ ' .

Cscussioi of-the
trength and weak-

-given,tethe teachers
about the chilcirn' s.
test resultsand their

tiS
9.

volveoleptin
. "4the Edu&ition

"of 'thdir Young
'Child..

4

Dr.'Rosemarie Swallow,
Professor, Special
Education, California
State University,
Los Angeles

O

Management 4f
Preschool
Children with
gmotional
Problems.

implications.

Discussion of parent,
conference techniques
and how to inferpre&
.qhe child's Progress
_or lack of it.

-

Discussion of various
methods of providing
therapeutic eiperiences
for',..childran..

tonlpetiencies Discussion of criteria
Sought in Pre- for 'hiring and rating
school Teachers staff, and career op-*

portunities in early
childhood.

Learning Oppol-, Acquisition of language
tunities Do 4 and cognitive concepts.
the Blind Child. by the blind and part-

Tally sighted young
child.
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Dr, Howard Grey,
Director of Community
.Speech and Hearing
Center, Encino.

G Dr. Russell Sands,
Kennedy Child Study
Center,

Speech and TIcilitating language
Language Level- development in young
opment in the children.
Preschool Years.

Mr. Jack.gold,
Counselor, Leichman
School for The
Trainable Mentally
Retarded. May Greene;
Counselor, West ..
Valley School for The
Retarded.

Differential
Developmental
Diagnosis.

Public School
Resources for
Children with
.Disdbilities.

I

Demonstration of a
differential develop-
mental diagnosis be-
tween a normal child
and a retarded child.
Provision of informa-
tion about the services
offered mentally re-
tarded'and their
'families.'

Discussion of Los
Angeles School System
provisions for child-
ren with social needs.

6.2.1 Professional Conferences

An effort was made throughout the

project to f'dmiliarize the trainees'with the continuing educa-

tion in the fieldProvided by various professional organizations.

Recommendations were made for participation-by atleast one or

more trainees or staff members in conferences dnd workshops or-

,ganized by 'various professional groups and aAencies in the field

of'early childhood and developmental disabilities. The person

or persons' attending the conference presented a report of their

experiences to the total staff.

Some of the conferences attended were:

California Association for the Education of
YodUng Children (CAEYC)

-Southern California Association for the
Education for Young Children (SCAEYC)

American Association on Mental Deficiency,
Region II (AAMD)

S7
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Council for Exceptional Children (CEC)

University of California, Los Angeler.

(UCLA) Autism Workshop

American Association on Mental Deficiency-(AAMD) 'and

University of SoUthern,California (USC) Film FestiVsal

Evaluation of. DidasLisFign2

One of the, most enthusiastically received-components of

the trainingfprogram was the use of specialists and Distinguish-

ed Lecturers for the in- service training. Results of the etudent4
'Course Expectatiorilquestionnaire which highly rated. the inclu-

sion of resource speakers was blso validated.

The phenomenota of the greater,a'Ssimilation of knowledge

received from a source identified an "outside speaker" should

be examined further in special studi s.

The experience of this,project indicates that if one is

dealing with trainees or teachers who are insecure, about their

competencies, in particulhr teacher/child relationships, it

would be beneficial to bring in outside specialists to reassure
them,that'there are no magic, packaged, or easy solutions. Out-

. side speakers may also reinforce the concept that.basic princi-

ples of learning, giowth, and developmdnt are applicable to
children with disabilities.

It should be noted that students will suggest orrespond
affirmatively to the establi.shment of certain activities to en-

rich their knowledge and then fail to participake in these same

activities when they are implemented.

4'4

4
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PLEASE COMPLETE:

Course

Figure 1b

COURSE ExPECTATIONS

Molly C. Gorelick
Californt State University,. Northridge

Current Class Level
Freshman
Sophomore
Junior
Senior
Graduate
Unclassified

Major

Age at Nearest Birthday
18 22-24

19 25-29

20 30-34
21 35-40

. 41 & over

Sex
Female Male

For each of the following statements,
circle the number in the right margin

that indicates your.reaction to the

statement. Circle according to the

following guide.

4

'V*

6 strongly agree

5 agree .

4 not sure but probably agree
3 not sure but probably disagree
2 disagree
1 strongly disagree

1. I would prefer lectures by the Professor with

a minimum of class discussion.

2. I would prefer primarily class discussions,

3. I would prefeea combination of 1 and 2.

4. I would .prefer position and other papers

prepared by and presented by Individual

students.

5, I tootild9refer organized student group

'''presentations re.g..panels).

6. rbelieve resource speakers would be worth-

while bringing into lecture to the class.

Appropriately selected media such as films,
and tapp6 add to the interest of the course

84 I would like the class divided into groups'
with Similar interests for the purpose
buzz/brainstorming:and encounter sessions.

89.

6 5 4. 3

6 5 4 3

6 5 4 3

%6 5 4. 3

6 5 4

6 5 4 3

6 3

6 5 4 3

2 1

2

.2

2 1

1

2

2

2

10f-

1

1

1



Figure 16(Concluded)

Page 2

I believe a'pretest should be gilen at the 6 5 4 3 2 I

very beginning to assess the student's lr-° .

presAht knowledge of the course content.

ts should be completely free to
sue iheir own interests in the course.

1;i.` The basis for agsignihg grades should be
clearly, designated by the professor at the
beginning .of the semester.

Li.
Students should be permitted to assign

themselves grades.

13. Joint decision/of professor and student

on assignment of grades.

6 5 4

6

4 3

5 4 3

OUTCCMES YOU WOULD LIKE '10 ACQUIRE FROM THIS COURSE

14. Basic scientific knowledge and deta-
in this field.

2 1

2 1

6 6 4 3 2 1

15. How and where to obtain information 6 5 4 3 2 1

and data in this field.

16. Primarily applied, functional kilowledge 6 5 '4 3 2 1

and practices.

17. Combination of scientific and applied 6 5 4 3 2 1

knowledge.

18. Broad overview of keTtoncepts in the field. 6 5 4 3 2 1

-19. Motivation to learn more about the field. '6 4 3 2

MICaec 1/75

10.-;
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Chapter V

PRACTICUM MODULE

Project
Objectives : lithe core training program will provide knowledge

and/ competency in:

b) employing standardized measures and design-
ing clinical instruments for assessing pre-'

and post-intervention behaviors

c) constructing behaVioral objectives for gioups
and individual children

0

I

d) prescribing appropriate learning oppOrtuni-
ties for groups and_individual children

.
,

) changing prestriptions based onsystemati,!
t. assessment , ,

..

.0 designing-innovative materials and methods
fbr use with preschool children df varying
abilities

g) maintaining.adeivate records

h) budgeting anci'purchasing parsimoniously
for:the program

i) condUcttng parent conferences -and involving
parents in the program.

II. Extend and utilize existing on-and off-campus
rssourcet in the training for the new careers:

b) providelield experiences to on- and ,off -
campus day care centers, private and public
preschools, and clinics.

IV. Conduct in-service training programs for resi-
dent staff; public and private preschool teach-

ers,and-administrators.

Introduction

"...-that education which doed not occur through forme of
life, forms that are worth living for their own sake, is alWays

9.1
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4! poor substitute for,. the genuine reality, and tends to cramp
andto deaden." (Deviey, Education Today, 1940 p.7)

The recognitio at verbalized behavior is not a suffi-
cient condition for effective teaching (Sartson, 1962) led-the
project-staff`to se k 06cticum opportunities and field place-
ments -which would ex se the trainees- to a variety_of reality e
experiences. It was ypotheaized that direct involvement in
the day-to-day work o the integrated clapsroom by the Develop-

*. mental Assistants, would challenge them to'become independent
professional prob'let solvers:,'Thus, a basic core of'practtcum
and field experiences- were organized to provide the opportunity
to apply, experience, and'question the didactic knowledge gain-
ed in formal university course work, 'Combs-(1965) noted that
those involved in teacher training supported the basic, assumpr
tion that all students are not at the same level of ability or,
competende. Through the initial assessment (Teacher Assessment
Profile, TAP) of each trainee, a profile ofthe strengths and.'
weaknesses of.each'candidate. was obtained. This information:
was then used to modify the basic training inputs to-match each
individual's profile of competencies..

The practicum was divided ato strategies for the purpose
of identifying and organizing the components of the training'
prograt. The settings for, the practicum and field experiences
consisted of a combination of the on- campus Preschool Labora-
tory and off-campus schools and agencies.

Strategy, 1.0 Direct Classroom Experience

.Depending- upon. the DeVelopmental Assistant's background
and ability, -the .trainee was gradually pflaaed into tile assump-
tion of total responsibility for the management 0 she classribot.
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In.addition to varying .the sequence of direct participation
opportunities, the,time perLod was also extended or shortened

to match the progress of each trainee.

)

The teacher behaviors sought inthe direct classroom parti-

cipatiop strategy were outlined in'the project objectives ,ajid

Developinental Teacher Competency Checickist (DTCC)e In addition,

a set of guidelih'es titled "Teacher as a Facilitator" (Figure 18)

-was used to designate teacher/child'iinteraction goals which.

were congrueht with the school's philosophy. As facilitators,

thetrainees.were to encourage children in: asking questions,

problem ;;olving, positive social relationships, language usage,

.awarenesvof body image, and creativity. Evidence that the

..traihees were'acting'as facilitators for these gals was obtain-

0 through-their documenting specific'examples of their imple-

-mentatian. .

The trainee's role as a facilitat.Or was incorporated

in all the Strategy 1.0 components.

1.1 Observation

The trainees all had one or more courses

which involved direct observation in the Laboratory School prior

to their assignment as Developmental Assistants. Therefore,

they were able to participate in selected activities at the be-

ginning of
t
their training without extended obserVation of the

program.

ParticipatiOn.in a Learning Center -

Trainees were assigned to a single indoor

learning. center or outdoor area which had been planned by the

Head Teachers. They were responsible for interacting with the

-children who selected that particular area.

.1.3 Responsibility for a Major Class Activity

Trainees were given responsibility for plan-.

ning and .leading an activity involving all or most of the child-

ren such as: music; rhythms, storytime.

1.4 Clinical Intervention With a Child

To develop skills and confidence in working

witth a4thild who exhibited a special,ne0 or problem, the trainees

selected a child to work with on a one-. -one basis. Assistance

and consultations as to the therapeutic methods to use were pro-

vided, at case study staff conferences by the Preschool Project

§taff.

1.5 Planning and SuperVising'One Day
1-

Each trainee designed-an entire day's program
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and. directed its implementation. This Included assigning the
Head Teacher, other trainees, and student aides to various tasks.
Responsibility_was also assumed for conducting the daily class-

room staffmeeting.

1.6' Head Teacher for a Week

The Developmental Assistant planned and

supervised the total class program for an entire Week. This

strategy provided the trainees with the responsibility for assum-
ing the direction of the total class, staff, curriculum, and
daily classroom staff meetings.

1.7 Practicum Time Schedule

The trainees were assigned to a minimum of

twelve'hours per week of-direct classroom contact in.the integrat-
ed Preschool Laboratory setting. An additional four or more*hours
per week were provided in the Laboratory for work with an individ-

ual child, an adjunct activity,and staff meetings. For those
trainees who needs more input in the area of curriculum, a spe-
cial four-hour preparation session was provided, whereas trainees

competent in curriculum used--these four hOurs to participate in

an off-campus special facility (Figure 19).

The activities connected with each time mod-

t'sle included One ar more of the following: observation, partici-
pation,planning, and supervision. Figure 20 is an example of a

trainee's schedule.
.

Since the inees come with different back-
grounds of'observation or particip tion in a nursery school pro-

gram, the amount of responsibility assigned at the beginning of

the#practicum varied from one task to several.

1.8 Visitations and Field Placements

A series of visits were arranged so that the

preschool staff could observe programs conducted by different

types of schools and agencies in the community for young child-

ren with and without disabilities. Site visits were made once

or twice a month.

ividualized field expereiences'were ar-
ranged in a variety of settings for the Developmental Assistants
each semester for four or more hours per week. Placements off-

campus in special schools and agencies working with young child-

,ren with handicaps were organized tb extend the Developmental
Asistants' "hands on" experiences and knowledge of children with

disabilities. During the field experiences, the Assistants
worked in the classrooms as teacher's,aides, and were assigned
to groups or individual children with special needs. The special
schools and agencies used in 1971-75 for visitations and/or field
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platements are listed below: Those schools with an asterisk (*)

sprVed both purpoes.

Rlind Children':; Nursery Center

'California State University, Nortnkdge,Day Care-Center

-California State University, Northridge, Speech 'Clinic

Casa Monteori
*Community Speech and Hearing Center

Cottage Nursery School

Creative Frontiers (Integrated Private Preschool - Kinder-
garaten and Day Care)

*DubnoffCenter for Education Therapy

>Gledhill Children's Center

*John Tracy Qlinic for Deaf (Nursery-School),*

*Julia Ann Singer Psychiatfic Nursery

*Kennedy Child7Study Centier yw

*Lokrantz, (Sven) Elementary School,(P-uhlic Special Education
Sthool)

*owman, (Ch.arles) Elementary Scho(11.(Public Special Educa-
tion School)

*Marianne Frostig Center for Educational Therapy

Marlton School for the Deaf (Preschool age to 6th grade)

*Maude Booth Family Center

Mirman School for .Gifted

Moorpark Junior College Nursery Special Head Start' Program

*New Horizons Center for Mentally Retarded.

Pacific Oaks ljfege Nursery (Teacher training facility and
demonstration nursery)

*San Fernando Children's Center

*Sophia Salvin School (Public Special Education School -
PILChool age to 6th grade)

*Univerlity of California, Los Angeles, Cerebral Palsy Nursery

niversity of CaliforniA, Los Angeles, UES Early Childhoods

Program

Valley Cities Jewish Community Center Preschool (Integrated)

Van Nuys Speech and Hearing Center
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Figire 19

PRACTICuri TIME SCHEDULE

1 Responsibility
1

Number hburs per week
(varib depending
_on ind.vidual)

12

1

Direct classroom contact
Preschool Laboratory

Work with individual child

1

2/
4

Adjun9t activity
e-\

Weekly Staff meeting

Curriculum class and prepara-
tion or Participation in off-
campus facility.

Total; 20 hours. per week:

"'Monday

Fi aure

EXAMPLE OF A TRA NEE'S SCHEDULE

Tuesday

C

"Wednes a Thursday

10:3(/
. work with
indiVidual
child

11:.30

:30

9:00
E T

Friday

8:30

9:0.01

(c 1 a s s r o o m
p a r t i c i p a t i o n) Curriculum,

class and

--PRESCHOOL Preparation or
LABORATORY--' Field Placement-

11:30
11:30. DAILY STAFF MEETING`

12:00
Weekly Staff
Meet=ing or
Speaker. or
Visitation

2:00
2:00

a
Adjunct
Activy*uu

#

12:30'

*Instituted, in 1974-75 Project Period.
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Evaluation of Visi ations and Field Placements

Teachers completed evaluation forms on'their visitations
(Figure 22). Generallytbe.visitations were regarded as bene-
ficial and, expanded thetrainees' knowledge of the various kinds
of programs available.

The feedback from the Developmental Assistants about their
field experience placements indicated that they considered these
assignments on the whole to be extremely worthwhile to them.
There were differences among the trainees as to the benefits de-
rived from particular visitations and field experiences. In title

final overall evaluation, direct classroom experience in outside
special schoqls.was ranked highly by the trainees.

Figure 21 shqws a possible sequence for direct classroom
experience.

t Figure 21

SUMMARY OF POSIBLE.- SEQUENCE OH DIRECT CLASSROOM EXPERIENCE

Observation of Children
and Activities

Small Group Involvement
Participation at a Lear
Center

4

Responsibility for a Major
Class Activity

Visitation

One-to-one Clinical
Intervention with a Chil

Planning and Supervising
of One Day

[Planning and Supervising
Entire Class for a Total
Week (as Head Teacher)
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Strategy 2.0 Assessment of Children

. v.

The staff was trained to
,

utilize various 'method's of observa-

tion and assessment to'evaluate the child's developmental levels.
Since standardized instruments for the assessment of- the pre-

school child cannot !fully describe .the child's. multi abilities,

methods t measure the cognitive, psychomotor, social, and emo-

tional

eeded.to be aware of and ,learn to. use nonstandardized

tional grOwth of the young child.
1
iThe trainees were involved in a continuing organized-procesa

for the c011ectio of data co cerning the developmental levels of

il
the indi

n
vidual child. The m thods used tcl.gather.information in-

cluded the use of both standardized and nonstandardized instru-
ments (Table 10 ., See Chapter III for description of items%4,10,
11:12,13;kChapter VIII, items 8,9,17).

t 1

,-
*2.1 Standents

O

In.the 1972-73 and 1973-74 grant periods the

Stanford-Binet and Draw-A-Person Tests were administered by a

consulting licensed psychologist. The psychologist conducted n

in-service session to provide the trainees with information co -

cerning bhe'interpretation of the children's protocols and sco es.

The psyChologist met individually with the Developmental Head
Teacher and Developmental Assistants where there were special con-

cerns expressed by them about particular children. The administra-

tion and interpretation of the following tests were taught by the

project staff: .

11

4

a) Peabody Picture Vocabulary-Test

b) Vineland Social Maturity Scale

0 Denver Developmental Screening Test

Nonstandardized Techniques

The need tovobtain objective ways of record-

ing the day-to-day observations of the children's behavior, to
tap areas not covered by the standardized instruments, to obtain
baseline and continuing data on the children's progress, and to
validate the findings df the standardized Instruments resulted
in the development of instruments by the project staff. Also

employed were some methods commonly-used to observe and r,eeord

children's progrea. A listing of the nonstandardized methods

and instruments follows:

a) :Judgmental Summary Eyaluatioc of
Children's Functioning (See Chapter III
for sample and description)
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Table. 10

Systematic Assessment of Children

Examiner 1971;72 1972-73 1973 74 1974-75 F
71

x x x

2,
Four ,Shapes Test T x

,

Peabody Picture
Vocabulary Test T x x x- x

3. Speech Evaluations Pt x x x x

4. Judgmental Summary
Evaluations of , .

Children's Functioning T x x x
.

5. Parent Conference RepOrts . x x x
,,,--

6. Daily & Te4f17y Staff `\
Meetin 7.& Evaluatioris T x x x x

7. PattOson Behavioral
Asseissment Inventory T x -

kg) 8. Stanford-Binet P x x
kz)

.-.:

9. Draw-a-Person P x x

10. Vineland _Social
Maturity Scale T x

11. Teacher Estimations of
Child's Develop. Levels T x

12. Parent Estimations 0

13. Denver Developmental
Screening Test T

14. Timed temple Observations T x

15. necdotal Record Studies T

16. ClassificatioA of Concept
.

Representations Scheme`"
T

17. Follow-Up AfteF Six 0
Months (adapted from
Summary Eval.-form)

1 5J by Kindergarten teachers

*T = Trainee or Head Teacher x = in use
P = Professional Psychologist or Special Cliniciati - * discontl
0= Other e.g. parents.or public school kindergarteit or special iSchool tea

.-7 .

x

x

x



Table 10

Systematic Assessment-of Children _F
r'

Examiner 1971-72 1972-73 1973-74 1974-75 Frequenty Months
Per Year

Test

ure
est' T x

ations

ummary,

unctioning

rence Reports

ly Staff
valuations

havioral
nventory

et

n P

lal
le

mations of
lop. Levels

ations , 0

pmental
st

Observations

cord Studies

on of Concept
ons Schema

ter Six
ted from
. form)
ten teachers

0

x

x

x

x

x

x

x

x

x

x

x

Head Teacher a>

1 Psychologist or Special Clinician
parents or public sctloel kindergarten

x x .2." Oct/Mar

Nov/Apr

x x 2 Sept/Feb

x x 3 Sept/Feb/May'

x x 2 Nov/Apr

x ongoing

x

x

x

x

x

Oct

2 Sept/May

2 Sept/May

2 Nov/Apr

2 Oct/Mar

2 Oct/Mar

x 2 Nov/Apr

z x ongoing
.

x x ongoi n g

x

xi

ongoing
1 'Vov

x = in use
= discontinued

Or special school teacher
.



b) Teachers' Estimations of Children's

Developmental I4vels(See Chapter III
for sample and description)

c) Classificationtof Conce t Resresentation

Sc ema, ee C apter IV or sescriptijiTY

d) Motor Assessment and Development_ Maze

A series of tasks were drganized to

determine the child's psychomotor level of functioning and body

image development,- The maze was set ip on the playground and,

the teachers-observed balance, alternation of feet., laterality,

eye-hand coordination, body image in space, e.g. judgment of $,

spatial relationships, and grdss motor coordination (Figure i3).

e) Dailx Classroom Staff Meetings

At the end of each class session, the

staff and trainees discussed the children's behavior and activi-

ties, teacher/child interactions, raisedany questions they !litcy

relating to the program, and adjusted objectives on the basis

of the discussion.

f) Weekly Total Staff Meetings

A block of two hours (12.- 2 1)..M.) per

week was set aside for the total staff and trainees. The ses-

sions were designed to bring together, through reports and

demonstrations, the different activities engaged in by staff and

trainees and to expand knowledge through in- service training.

Of*the four or five Mondays in each month, one meeting was

scheduled for an in-service speaker on a topic suggested by the

staff. One meeting was arranged for .a visitlation to other facil-

ities andthe remaining two or three sessions were used for

school business, adjunct activities, reports, and case studies

of children.

g) Informal

Collection of children's products, e.g.

beginning, middle, and end of year paintings, reproductions of

shapes and forms, and crafts. .

h) Commonly Used Anecdotal Records and
Timed Sample Studies - Observation
67-1-1.aliTrior

These were used to validate teacher im-

pressions of the occurrence of particular behaviors. These tech-

niques demonstrated that casual impressions can be distorted.

For example: a teacher or trainee would say that the child would

never sit still or never initiated any interaction. By system-

atically monitoring the behavior, teachers and trainees were able

to verify or disprove their-assessments (Figures 24and 25 ).

E.
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Strategy 3.0 Curriculum Design

There is no overwhelming reseqrch evidence that proves

the superiority of one type of.curricu um over another. This

dack of a single definable curriculum w ich is effective for

'the integrated preschool program applies equally to non-
integrated programs as well. Some educators believe Wat the

effectiveneSs of any program rests with ,the individual teacher's

conviction that the curriculum employed is the one most bene-

ficial for the children. As stated earlier in the report, a

basic philosophic tenet of the integrated program was the xecog-

-nition- of the individual differences to be found among all child-

ren - that even within the so-called homogeneous group there

exists a range of abilities and disabilities. To provide for

'the wide.spectrum of abilities, e.g. retarded,to gifted, in the

program, the project staff,decided to use an-eclectic approach

in redesigning'the'preschool laboratory curriculum when the

project was initiated in.1.971-72. The eclectic cdrriculum per-

*mitted the harmonious coexistence of dichotomous approaches in-

cluding those based on humanistic and behavioristic theories of

child development (See Appendix E, Sample Daily Lesson Plan).

A variety of teaching styles ranging from unstructured to struc-.

tured was implemented. 'The practicum took into account the

background differerfces of the trainees and Head-teachers in

their understanding of curriculum theory.

As mentioned previously in this report, the academic re-

quirements for teaching at the nursery school level in the

State of California vary greatly. In-depth curriculum courses

are assigned to the.post-baccalaureate level - graduate level

their- School of Education at this and many other universities.

Thus most of the students whose career goals were teaching in

nursery schools did not have exposure to the basic principles

of curriculum design until the institution of the "Careers"

project in 1971. Subsequent actions to correct this deficiency

are discussed in Chapter IV, Didactic Module.

To overcome the initial staff and trainee weaknesses in

curriculum design and knowledge of children with disabilities,

the practicum included lectures and demonstrations by the..,)

project'divector and campus resource faculty (See Chapter IV).

Prdsented in a compact format were basic principles of curric-

ulum design which the project director had developed and em-

ployed in previous assignments involvAg the pre-and in-service

training of teachers. Through the use of the "Questions and

Guidelines` in Curriculum Design" (Gorelick, `1965 - See Appendix F)

the Head Teachers and trainees.Are able to acquire a summary

of the principles which would permit them to fulfill the project

curriculum :Objectives ofr constructing behavioral objectives for

children, prescribing appropriate learning opportunities, and

designing innovative materials and methods.
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3.1 Constructing Behavio 1 Objectives for
Groups and Individu Children

A "Typology of Cu riculum Objectives: from -

Ambiguity to Precision" (Gorelick, 1 63) was used to develop

the ability of the trainees to utilize a systems approaCh in

translating tpmplex goals into their component parts definable

"behaViorally and realistically f r a par)ticular learner".

This was a continuing and complex process which was aided

through the use of the "typology" format: A sample of the use

of the typology in analyzing objectives follows:
-

Typology of Gurriiculum Objectives

Level Ob'ectives (Social Adjustment)

Global Gets along with others
Ilk

Major , Uses good manners

Minor Takes turns

Behavioral/ Operational Waits in line for a drink without
pushing others:

Staff discussion sessions,were held daily to elvaluate the

day's activities and to formulate new objectives or change

previously planned objectives based on the children's performance.

3.2 Prescribing. A oro riate Learnin 0-ortuni-
ties or Grou s an In v iva C

In 1972-73 learning opportunities were cor-

related with the information from the assessment of the childrep.

After demonstrations by Head Teachers, Assistants and Student

Aides were assigned' the task of designing'the daily arrangement

of the different learning centers of the classroom and outdoor

environment. Focus was placed on providing prescriptive sequen-

tial learning opportunities for groups and individual children

in cognitive, psychomotor, affective, and Creative domains.

Achieving skill in encouraging both free and guided selection of

learning opportunities by the children was a key objective in

the training of the Developmental Assistants. '

A "Classification. ofConcept Representations Schema"

(Gorelick, 1974 - Figure 26) was developed to assist teachers in

analyzing the materials they used in the learning opportunities

they designed for the child. The Head Teachers and Developmental

Assistants were taught to use this-classification system in
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'order to kdentify Chose activities which seem to be successful

or ineffective in Achieving their objectives for .the child.

IL also assisted th,e teachqr in determining the extent to which

they were providing activitqes in the various domaiRs.

Figure 26

1.0 CONCRETE LEVEL - three dimensional rekesentatiorT ranging'

from real object' or person to a general configur-

- ation of the object or person.

1.1 CONCRETE REALITY -tthe real object or person - for

example an apple that cane eaten

1.2 CONCRETE REPLICA ari exact duplication of form,

shape, color, and size ,of real object or

person. For example: a colored wax model

of an Apple.

1.3 CONCRETE IMPRESSION - similar in form, general"

configuration and shape to real object

or person.' Size, color, and shape can

vary or be changed. For example: wooden

apple, clay apple, or a bas relief repre-

sentation.

2.0 PICTORIAL LEVEL - two dimensional complete drawings or

photographic reproducticins of varying

sizes and.color to represent concept.

2.1 PICTORIAL REPLICA - drawing or photographic

representation dup11:cqing,in size'zInn '

J .
eoiov.theobject or person. For example:

.0pctual size colored picture of an apple.

2.2 PICTORIAL IMPRESSION - drawing or photographic

renditions which produce a general con-

figuration similar to the real object or

perSon. For example: a miniature or over-

sized photograph or drawing of an apple, or

a blurred reproduction.\103



1.0 SYMBOLIC LEVEL - two diMens'iontil sin"gle ifne drnwinRs or

gesture::

3.1 'SYMBOLIC IMPRESS CON an outline drawing of the

real object or person. For example:

black line drawing of an apple.

4.-0 ABSTRACT LEVEL, - a representation that bears no relation

in size, shape, form to the real object

or person For example: the written

word "apple"; Or the spoken word "apple"

or the finger-spelled word "apple".

The form used by teachers to analyze the objects their

learning "centers is shown in Figure 27 .

During 197.3-74, to validate the competency to prescribe

learning opportunities and the ability of the eVelopmental
Head Teachers and Developmental Assigtants to understand the ,

interests of the children for whom the 'activities were designed,

a study was undertaken, "Predicting Preschoolers' Activity

Choices". The purpdse of the study was to determine what choices

of learning center activities preschool children make without

teacher presence. Results showed that the teachers in this study

were accurate in predicting thy choices of the children in their

classrpom. The younger children were drawnto the cognitive, ac-

tivities.The class of older children selected creativealo g

with other activities. The possibility of a-strong carryove
effect of a teacher's values on preschool children's Jalteres s

needs further study.

4 Throughout the project years, the ainee
-

were prico ed to seek innovative and creative materi and

.method for use 1n the integrated.settAhg. In order to improv

'th9 DeVelopmerital Assistant's competencies in thb.d6sign of in

moitative learning activities, sets of. 35mm colored slides a d

black-and-white photographs of theiarrangement of materials fo

the learning .centers were collected by the Project Staff. he

photographs and slides permitted the trainee to. preview or re-

view activities designed previously and,to use this information

to obtain ideas for the creation of new materials. The slides

also permitted classification of the learning'opportunities,int
cognitive, psychomotor, affective, and creative doMains, thereb

3.3 De-i:nin:

A.

"Innovative Materials and
wit regc oo C ren o Var n

s.
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ansistIng- Ole-Developmental Assitart tobSelect, review, and-
eValtiate Chp,tnsks approprtate to the particular:group,-chtld,
and. objective.

The photographs represent the end.-produCt p('assignments
,gtkren to the Dev.elopmentai Assistants and Stu/lent Aides to
prepare .curriculum materials for the various activities'in the
daily progrAm. The Continuing preparation of these%

.matetialsprovided the students wit -'the opportunity to apply the
principled-of curriculipM design to, the daily program.' 1-

3.3.1 Curriculum,ldea Center,

To share.these innovative ideas with
future trainees and other groups outside the University, a book::
let of photographs with accompanying written, explanations was
ptoduced to record4graphically the designs of arranged learning
centers. A sampledofthe material contained in the booklet tir
tied "Recipes forTeaching: Integrated Early*Childhood Programs"
is provided in Figure 28. In addttion, a Preschool Curriculum'',
"Idea Center *evolved to collect innovative lesson. plaha'emphasik-
ing individualization. TheCenter was used during the projeCt
and can be used in the future as- a resource backup for pre-and
in-service training.

Evaluation of Curriculum

Although,improvement occurred in curriculum input to trainees'
during, the prolect, partidularly .the final viea, there is a
need for'more%entensive 1.4cretMa1 and prattical training in
this area to be sponsored by the Untirersily departments cooperat-
ing in the Child Growth and.DelieloOent major.

.

Strategy4.0 Adjunct Activities

The opportunity to gain some direct experience in activities
related to the administration and operation of the preschool was
a.project objective. This'was provided to the Developmental
Head Teachers, Assistant Teachers, and Student Aides by assigning
them to various tasks fdr.a minimum,of one hour per week. An
effort was made' to Introduce some staff to new tasks and to match
stdff, members' individual interests and abilities to designated
duties,. The training in administra ive assignments did not be-
come a formal aspect of the pre-and in-service training program
'until 1974-75. A brief description and listing of the activities
follows:

4.1 Food Planning and Purchasing

a) Provide nuttAious snacks within budget-
ary limits
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SAMPLE PAGE FROM:'RECIPES FOR TEACHING"

41.

Objectives/Outcome0 s:

Materials:

"COLLAGE"

Creative expression,, color disCrimivation.

Liquid starch
Cut-up tissue paper N.

Large sheets of construction paper Xonepaper per child)
Variety of leaves ..

Paint brushes (one per child)

Directions :,.

Place starch around table in tins or margarine contain-
ers. Each child is given a large sheet of construction
paper on which he can place tissue pieces and leaves to
his own design. The children can then use brushes.to
apply liquid mixture to the tissue and leaves.
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Plan daily nutrition items and coordin-

ate when appropriate with' the teacher's
instructional objective

c) Pur hale and store food

d) range proper utensils for serving food

and designate the amount to be served.

4.2: Hearth and Safety

) / !Check facility for conformance to sani-

tary laws and regulations

Verify the maintenance of up-to-date
immunizatiowrecords

c) When a child returns from an illness of

more than five 'days, place,a letter from

,a licensed physician, stating that the

child is free-from communicable disease,
into the chiLd's folder

Inspect all indoor and outdoor equipment

Institute procedures to repair or modify
equipment as needed

f) Make suggestions for improvement of the

facility.

Materials, Supplies and Budgeting

a) Keep an ongoing inventory of suppllies

and salvageable items for "recycleable
junk"

b) Send out requests when materials are need-

ed

c) Deal with surpluses

d) Prepare requisitions after perusing staff
requests, catalogues, and supTers

e) Stay iithin budget.

4.4 Publicity

a) Prepare news releases for community news-

' -papers

b) Publicize dates of enrollment' and special
./ events
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0 Maintain bulletin hoards for parents
mod university students

d) Supervise arrangements for any 9n-site
television or radio shows, etc., which
may be scheduled.

4.5 Library and Record Collection

a) Solicit staff recommendations

b) Prepare requistions for new acquisitions

c) Preview news releases

d) ,Keep staff advised of current holdings

(through book reviews) at staff meetings.

4.6 Liaison, with Professional Organizations

a) Keep staff informed of all opportunities
available through:

1.- Southern California Association for
the Edtication of Young Children
.(8CAEYC)

2. American Home Economics Association
(AHEA)

3. American Association on Mental De-
ficiency (AAMD)

4) Council for Exceptional Children
(CEC)

and other organizations.

4.7 Research

a) Work with the project. staff in data
collection, and tabulation ,

b) Assist in ether research studies in
progrgss in thetaboratory.

4.8 Facility Improyement

a) Submit recommendations with specifications
and cost estimates.

4.9 Liaison with Speech Department

a) Arrange appointments for children
mended for special evaluations and/or
therapy

)

108



h) Follow-up on progfess and report to
stiff.

4.10 School Photography

a) Take pictures for special curriculum
projects and yublicity for the Pre-

. school.

4.11 Talent Pool

a) Prepare and present an informal work -

shop in an area of special expertise
to other staff and/or students (art,
music, audio visual usage).

4.12 Staff Liaison with Parent Group

a)' ,Meet with officers of the group, and

act as a communication link between
the school and the club

b) Assume responsibility for arranging
space for meetings, etc., when a need
is indicated.

Strategy 5.0 Parent/Teacher Relationships

When the project was first submitted for consideration,
the qdestion arose as to how, when, or whether to inform the

parents of children being enrolled in the'regular Preschool
Laboratory about the inclusion of children with handicaps.

Twelve places in_the,four claqqes were reserved for children
with disabilities in the event that the project was approved

for funding.

Since most of the parents of children with disabilities
needed scholarships to pay the school's tuition, they were

told that the enrollment of their'child was contingent on ob-

taining.Department of Health, Education and Welfare funds, to

support the integration program. After some deliberation, it
was felt that advance notice to the parents was not necessary.

The reason for not informing the parents in the regular pr gram

of the portending integration was the philosophic belief that

we had to stop singling out children with disabilities as dif-

ferent from other children. The children with disabilities

possess nothing contagious. The staff did not ask the parents
of children without handicaps if they agreed to having a child

with red hair in the school for the first time. It was also

1n9
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felt that making an'issue of the enrollment would activate
stereotyped attitudes and myths about children with disabili-'
ties and make some parents unnecessarily fearful.

Notice that the project was fundpd-prrived during the sum-
mer when the preschool was in recess. The children with dis-
abilities were enrolled one or two weeks after the beginning 'of
the. Fall 1971 'Semester because of delays in,erranging transporta-
tion,

Since many of the parents remained in the--orig-way mirror ob-
servation bbo after they,delivered'tbeir children in the mOrnr
ing or bef e they-Oicked the 'up at the end of the session, a

'soon noted the Down's Syndrome child!: Some; parents raised .

questions with staff members. The first regularly scheduled par-
ent meeting of the new semester was set',as usual as an evening
meeting during the first month. A was the practice in the past,
the agenda included a discussion of the program and plans for

the year ahead. At-tendance.at the meeting was excellent with
both fathers and mothers crowding the hall°.

The project director discussed the program; the rationale
behind integration, and the need for training teachers competent-
to work in settings including children with a wide spectrum of

abilities and disabilities. Parents were encouraged to ask
'questions. A typical question raised by parents as well as by
teachers was: "Will the child with'a qisability take an inordin-
ate amadnt of the teacher's _rime = to /the detriment of the
other chikiren?" This was answered by stressing the need for in-
dividualization for all children and noting that not all child-
ren with disabilities require extra time, There were only two
couples who seemed to be openly upset by the integration. The
project director invited them to a separate session where they

were able\to ventilate their fears and concerns. They were in-
vited to observe the children in the program and then raise
further questions. The observation booths were filled with
parents' in the ensuing week or two.

The mothers were. particularly fascinated by the adjustment
of. the Down's Syndrome children and would make remarks such as:
"pee how Paul is taking off his own jacket - my child always
wants help." Or they would wonder at the blind child's ability
to follow directions. Except for the two Down's children and
the blind child, most of the project children were not pheno-
typically identifiable from the other children.

<P.

AlthoLigh there was some initial negative reaction to the
integration\ none of the parents withdrew their children from
the program. Openly hostile parents.began to evince positive
feelings toward the program and were supportive. In fact, some
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started recruiting candidates'for future Openings in the school

and verbaliz g their pleasure in having the enriched experi-
ences for eir children.

5.1 -Parent Conferenfes and Meetings-
_

During the years 1971-75 the,scheduling of

tonthIy arent meetings.wasan important facet of involving'
parents irvpthe program. These Look the form,of,Torning and/or
afterno n discussion groups led by the project director, other
members of the-preschool staff, or invited spbakers. Parents
were a ked to indicate topics or problems they wished 0 dis-
cuss. 'Evening meetings for parentstwere also arranged. At

the be inning of the project, several evening meetings focused
on ex laining the goals and functioning of the project. Add-

ition lly, the meetings allowed the assessement arki discussion

of a titudes and concerns. Many questions raised during these
sess ons were discussed and. formed the basis for future parent
meetings. Some typical questibns raised by,theparents regard-

ing It integration} of children with disabilitiesowere:

en my chit. asks me why Mary doesn't talk, what do I
te191 him?"

"Will my child copy th'e inappropriate behavior he sees!"

"Will my child become fearful that she too will lose her

e esight?"

An important aspect of the pre-and in-service practicum
raining of Head Teachers and Developmental Assistant Teachers

was their participation in parent meetings. They were encourag-
/ed to observe the grotip leader and to enLer the discussions.
The trainees had at least_ six opportunities for scheduled con-
tact with parents during /the semester. Of the six contacts,
four were parent group meetings and two were counseling sessions.
The counseling sessions consisted of each parent meeting with
the teacher of his child for di_ least one scheduled conference
each semester. Teachers shared their perceptions of the child's
strengths and weaknesses, and his relationships with his peers
and with adults in the program. The child's reldtionships with
parents, siblings, and friends were also discussed. Additional
counseling sessions were arranged as needed.

A composite sample of parent interaction programs and poss-
ible sequence abstracted from 1971-75 project period are listed

below. Some of the topics were chosen in response to parent in-

terests or concerns while others were staff initiated.

Date .4_ Person Topic Purpose

September Preschool and Preschool The Project Direc-
Project Staff Open House spoke about the
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Da te .

October

5

4

November

December

Person

Consulting
Psychologist
and Project
Staff

Project
Director and
Project Staff

Ms. Sandy
Silas, M.A.,
Family Coun-
selor at the
Human Growth
Center in
Granada Hills

Topic . Purpose

Project and the film
"A Child is a Child
was shown to the large
group ofparents at-
tending. Slides of
the preschool program
were pFesented by
Head Teachers. Par-
ents met the teachers
and visited the class -
rooms.

Discussion Parents were advised
on the Test- of the nature of test-
ing Program ing, the positives and

negatives of the valid-
ity and reliability of
testing young children.
It was also explained
that one of the values
of testing is to pro-
vide information about

. individual children's
functioning, and that,
this,,would help us to
develop more effective
learning opportunities.
Questions were answered.

Directed . The classroom activities
Observations of the children were in-
of the terpreted for a group
Classroom of parents. The Ob-

servation Rooms with
one-way mirrors were
used. The program was
explained and questions
were invited and answer -
'ed.

Practical
Aspects-of
Raising
Children

112

Ms. Silas discussed
the development of lis-
tening skills, the ex-
pression of feelings,
and the resolution of
conflicts between par-
ent and child.



Dale

January.

Person

Leslye Janusz,
'Head Teacher

Kmic

Music Work-
shop for.
Parents

Purpose

Mrs. Janusz demonstrat-
ed methods of using
music with children.
This program was re-
quested by the
parents.

February Mrs. Fanda Helping The lecture was design-
VOender, Lectur- Young Child- ed to help parents un-

er in Child ren Deal derstand and deal with

Development, with Death 'anxiety producing
CSUN. and Dying. situations.

March Project Seminars on For mothers whose pre

Director Toilet Train- schoolers were not

April

May

a

Mrs. Marge
Wagter,
Patient Activ-
ities Coordin-
ator at
Children's
Hospital

Preschool
Staff

ing.

"Psycholog-
ical Con-
siderations
in Hospital-
icing Your
Child".

Fathers'
Night

toilet trained, a lec-
ture discussion was
held on feelings about
toilet training and
parent and child readi-
ness for initiating
toilet training. The
film "I'm Ready Mom,
Are You?" was shown.

How to handle hospital-
ization of children.

,Fathers had an opportun-
ity to go to preschool
with their children,
participate in the'ac-
tivities, and meet the
teachers.

Evaluations of Parent/Teacher Relationships

The parents' enthusiasm was evidenced by their keeping

' their scheduled appointments. These sessions provided the op-
portunity for open communication between parents and teachers.
Developmental Assistant Teachers rated these sessions among the

top four training activities of the last' two years,

The experience of this project was that, with the exception
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of the beginning of the semester evening Open House meeting,
regularly scheduled monthly parent education meetings were not
enthusiastically received or attended by the majority of parents.
An examination of the causes of lack of participation led .to
arranging flexibility in time 9f scheduling meetings, p.g. the

provision of morning, afternoon, and evening sessions. in addi-
.tion, arrangements were made for babysitting services for

younger siblings and the solicitation from the parents of sug
gestions for the topics or problems they were interested in hav-
ing discussed at the meetings. A Booster Club of parents was
formed to obtain support for various preschool related projects

such as: raising funds for scholarships, school plant mainten-
ance, financi g,and purchasing of equipment.

It was fou d that the above described changes did not re-
sult in any measureable increase in parental participation.
This seeming lack of interest in voluntary parent, involvement
is not untypical and is found in schools enrolling children froM
all socio-economic levels. "Sometithes when only.a few mothers
attended a'meeting, the teachers were discouraged" (Weckart,

Rogers, et al:1971,p. 85). There appeqrs to be a small group of
parents who are motivated to participate in paren't education

or other 'activities related to their child's enrollment in
How to broaden, votunt-ary ,parent 'participation with

their child's and their own education is a challeoge which still
needs further study and exploration.
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Figure.18

CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS
Preschool Laboratdry

.California State University, Northridge
.

Molly C. Gorelick

TEACHER AS A FACILITATOR

Briefly describe an activity or situation which illustrates
(demonstrItes) that a child was encouraged or taught to:

1

-a
49'

1) offer expression of warmth, love or affection to
another person

cad

2) receive affection from another person

3) settle a dispute with words or show self control

4) share 'his plessions
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Figure 18 (concluded)
1

5), ecpand his knowledge and cognj.tive.concepts
(language usage; problem solving)

6) utilize and control his gross and small motor

skills

o

7) understand his body image (body in relation to

environment)

MCG/lec 6/75
0.61`..° °
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Figure 22

CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS
Prqachool Laboratdry

California State University, Northridge

TEACHER'S EVALUATIONS OF VISITATIONS AND FIELD PLACEMENTS

My name:

Facility:

Date(s):

No. Hours:

1.. I liked

2. I waan't Kure about

I didn't, like

4. Useful techniques' I learned or observed:

a. .Ways of handling behaviot problems

b. Activities to stimulate development
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Fisgure 22 (concluded)-
, . '4

5. my imprespiona ofs

a. PhyhiCai Environment

. 1 ..

41).1 Program - Schedule

r

4
1

;

c., TeaCher-Child Relationships'

door and outdoor)

d. Affective Domain

e. Cognitive Domain

f. Psycho-Motor Domain

g. Creative Domain

Other comments:

let 6/74
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Dr. Wily C. Gorelick'

Figure 24

Anecdotal Record

mome tconceacs JJV

Name of Child: Date:

Write a non - judgemental description of a child's behavior in a particular

situation.

Write your opinion and/or analysis oflahlyou think the above incident occurred.

MCG:lec

4.
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Moly C. Gorelick Figure 25 Home Economics 33(

.TIMED SAMPLE OF OBSERVATIWN OF BEHAVIOR

Name, 0I Ch :
bat e of Obser vat ican

lichavior to be observeth
or other object in mouth")

Time 'intervals used in observation: (e.g. every three minutes)

Thal _observation period (e.g', one hour)

(precise description e.g. "Puts thumb

RECORD

Time .(e.g. 9:03) Yes No BeJavior observed

tals: # of observations 11 Yes # No

mmaryof the results: (Summarize results and make judgment
about occurrence of the behavior.)

121:
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Date Instructional Activity

e

Classification' of Concept Representatiorrs,

Molly C. ,Gorelick

.California State Universifry, Northridge

Concrete

Reality -t Replica Impression

Pictorial

lice
4

Inpres

2

3

5

9.

10..

138
11.

12.

13.

14.

15.



Classification of Concept Representations

Molly C. Gorelick

California State University, Northridge

,.Activity" Concrete

Reality Replica Impression

Pictorial

Replica Impression

Symbolic

Impression

Abstrad

...

-----..

.
.

.

,

. ,,' .

.

,

. .

.
,

.

. 39

Ob .

.

. .



Chapter VI

ATTITUDES TOWARD INDIVIDUALS WITH DISABILITIES

Project
Objective: IIJ. Promote positive accepting attitudes in

university students who will be working with

retarded and children with developmental lags

in nonsegregated programs.

Introduction

Beginning in the Fall 1971, the attitudes of the University

students were examined to:.

a) .deterMine if the negative, low status attitudes

toward the mentally retarded reported in the literature (Affleck,

1966, Dunn, 1968, Christopolos and Resz, 1969) in the last decade

were still prevalent among university undergraduate and graduate

students.

b) assess whether exposure to the university integrat-

ed preschool program would significantly affect changes in their

attitudes.

Strategy 1.0 Development of an Attitude Instrument

An adaptation of a Lik rt-type questionnaire develope'd by

the Efrons (1967) was admini tered to students registered in

Child Growth and Development Home Economics. The question-

naire consisted of 86 stateine ts, 70 of which were taken from

the original Efron questionnal e. A Likert-type six point scale

ranging from strongly agree to strongly disagree was used in the

questionnaire. The six factors identified by the Efrons' study

were used to group the questionnaire items:

Factor I,

Factor II,

FactorJII,

Factor IV,

Factor V,

Factor VI,

Segregation via Institutionalization/
Cultural Deprivation

Noncondemnatory, Etiology

Personal Exclusion

Authoritarianism

'Hopelessness.
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In the Spring of 1972 a semantic differential questionnaire

(Snider & Osgood,' 1969 containing two sections was added to the

questionnaire.
Each section consisted of 21 pairs of polar ad;

jectives: one set of adjectives seeking data concerning atti-

tudes about the bentally retarded,. a second set seeking data

about the physically handicapped. the semantic differential

used a seven-step scale between each adjective pair.

Both students and parents.complained Out the length of

the revised Efron questionnaire. Theie.also' was open.hostirty

and refusal by parents anti students toward completing the Osg

semantic differential section. The dislike of the instrument

resulted in incOtnplete eiektudinal data from the parents.
3.

During the Fall of 1972, the Osgood-type semantic differen-

tial section was eliminated. The revised Efron questionnaire:

continued to be used. Although theie was leis resistance to

this form, there continued.to be complaints about the length of

the questionnaire. Thus, a'shortened veision.of the attitude

questionnaire was developed in the Summer of 1973. A statisti-

cal analysis was made of the previous data eo determine if the

short form could be used reliably. Data indicated that there

was no significant difference in the results. obtained on the

short form as compared with the long form. The newly revised

25 item questionnaire was administered in Pall 1971 and 1974 to

University students, teachers, and parents involved in observetion'and/or

working at the Preschool (Figure29). Data from the

trainees was computed separately from the larger University,

population in Fall 1973 At this time, the Attitude Questionnaire

was made a part of the Teacher Assessment Profile (ChapterIII) in

order to monitor the attitudes of the trainees toward children

with handicaps.

Strategy 2.0 Analysis and Discussion of Results of Attitude

Styvey

Data from the short form, for all four years of the project

were analyzed. The statistical test selected was the Chi Square.

It was fused to determine homogeneity of the sample on responses

when analyzed by age, sex, class level, and academic major:

2.1 Sample Demography

The total sample that participated in the,

attitude study comprised 1,090 iridividuals. Of this number, 28

did not identify their sex in the response form. Of the remain-

ing 1,062, 102 were male and 9,60 were female.

Students from all class levels participated in the study as

well as parents .of the children in the Preschool and the teachers

in the facility. The majority,pf the respondents were juniors.

This was followed by seniors and then by sophomores. The small-

est number were freshtqn. See Table 11 for details.of the sample

demography identified by sex and by class level.
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TabIL11 ,,

SAMPLE DEMOGRAPHY OP THE ATTITUDE STUDY

SEX .
1971-2 1972-3 1973-4 1974-5 Totals

Men 13 29 35 25 102

Women 143 214,- 307 296 960

Not
identified

.

5 23 28

CLASS
LEVEL

Freshman 3

4

1 12 13 29

Sophomore. 43 33 31 57 164

Junior . : *80 ;33 132 133 478

Senior 22 62 100 88 272

Graduate 8 13 25 7 53

Not
Identified 1 47 46 94

AGE

< 17
4 2

18
1
,. 5 7

19
70 '23 21 41

336

20 51 58 52

21 '60 73 59

22'.-24
63 61 76 ' 77

469

25-29 11 18 45 47 121

30-34 0 13 34 22 69

35-40 5 12 15 20 52

> 41 7 2 7 7 23

Not
Identified 1 9 10 20

fottT=3:TTT .
oil
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The sample was also analy.4ed by age. As age was categor-

ized for the firs: year the quesOonnaire' was given, the.same--
categories were used in the final analysis. See Table li for

breakdown of sample by age. The highest proportion of the

sample fell into the age category of 21 to 24

2.2 Comparison of Pre and Post Attitude Responses

A second use of the Chi Square was to deter-

mine the significant differences, if any, between the preliminary
and the post questionnaire responses for the individuals in the

sample. This was done by year and the results are cited in

Table12 and discussed in the followin material.

Data were analyzed using the six point scale listed on each

questionnaire: strongly agree, agree, not sure but probably'agree,

not iire but probably disagree, disagree, and strongly disagree.

The Chi Square analysis for pre and post responses are based on

the six point scale. A summary of the four years was made in

which the categories of- strongly agree and agree were combined,
the not sure categories were combined into an uncertain category,

and the two disagreeMent categories were combined. These data

are given for Efrons4 six factors' and, each item from the short.

form (Tables 13,14,15,16.17.18)

2.3 Analysis of. Factor I: Segregation Via

Institutionalization

This factor,according to Efrons,projects the

attitude that retardates and the handicapped should be removed

from active participation in day-to-day activities engaged in by

society; and these individuals should be segregated into loca-
tions.where they can be sopervised and protected (Figure 29,

items 1, 7,13,19,25). Agkeement with the statements in this

factor sUpported the attitude of segregation via institutional-

ization. Disagreement with the items in this factor indicated

integration of these individuals into the "mainstream", of society. 1

An overwhelming majority of the' respondents supported the

idea of integration (Table 13). After opportunities to observe

children with handicaps, in an integrated preschool the propor-

tion of respondents supporting integration increased. The total

sample for the project period showed an increase in support of
integration for every item in this factor. Of the five state-

ments, four had a significant increase between preliminary and

post responses for the first year of the study, one had a signif-

icant increase during.the second year, and one in the third'lear,

while three showed significant increases fcr the last year of

the project. A favorable attitude toward intrration at the onset
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Table 12

COMPARISON OF PRE AND POST ATTETUDE QUESTIONNAIRE RESPONSES

Factor Item 1971 -72 , 1972-73 19737,74 1974,15-

.05T .61t .01T

7 .65T

'13
.011'

19 .65i

25 .05t .051'

II . 2 .05y .05Y .014

8 .05T

14 .05T .05/

20 .01,E

III 3
.054,

9

15 .051` .65f

21 .05/

IV 4

L6 .05/

22 .05T .05T6 .05t

5

10 .05t

17

23 .05t .05T .011' .051'

VI 6

' 12

18

24 .05/

T increased disagreement

increased.agreement

.4
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of each year of the project (the preliminary test analysis)

probably limited the number of significant changes that occurred.

2.4 AnAlysis of ctor II:, Cultural Deprivation

,

Statements ill this factor sought attitudes

toward beliefs that cultural deprivation is a significant reason

for .retardation (Figure 29, items 2,-8,14,20). Agreement with

the statements in this factor support the idea that retardation

and handicaps are the result of cultural deprivation, while dis-

agreement with the statements support the attitude that cultural

limitations are not the influencing factor and that care and

training can overcome some of the problems.

Responses to this factor were not clear-cut. Neither the

ilf
preliminary nor-the post responses gave a clear majority to su -

port or nonsupport of cultural deprivation. The largest pro-

portion did support the attitude that cultural deprivation is

ndt the influencing factor; but a similar number of responses

were in the uncertain category, both pre and post, indicating

that a substantial number of respondents did not know exactly

how cultural deprivation influenced retarded and other individ-

uals with handicaps.

When analyzed on a six-point spread there was a significant

difference in the pre and post responses for three of the four

items in the first year, one in the second, ,two in the third,

and one in the fourth, Whefidata were combined into the three

categories there was,no significant difference between pre and

post attitudes (Table 14).

2.5 Analysis of factor III: NonCondemnatory

Etiology

Statements for this factor assessed the

attitude that "chance occurrence" was responsible for having

retarded or handicapped Children. Some of the statements requir-

ed agreement to support "chance occurrence", while others requir-

ed disagreement (Figure 29, items 3, 9,15,21). The majority of

respondents believed that chance occurrence is the basic reason

for retardation. Post response results were somewhat stronger

in support of this concept. In the first year of the project,

two of the four statements exhibited significant differences

between preliminary and post study responses when analyzed on

the six point scale. When data were combined into three catego-

ries there was no significant difference. In the second and

fourth years only one statement had a significant difference.

In the third year no significant difference was found (Table 15).



Table 13

ATTITUDES RELATED TO'FACTOR I: SEGREGATION VIA INSTITUTIONAtIZAT

Data in percent; summary of all respondents

N = 1090

Item Number Disagree

Pre Post

Uncertain

Pre Post

1 80.00 88.50 13.5 7.00

7 48.75 57.25 42.75 33.75

13 6850 .76.50 24.75 19.25

19 78.75° 84.25 18.25 11.50

25 68.00 75.75 25.50 16.75

Table 14

ATTITUDES. RELATED TO FACTOR CULTURAL DEPRtVATION

Item- Number Disagree

Pre Post

Uncertain

Pre Post

2 41.50 35.47 35.25 32.00

8 37.00 35.00 37.75~ 34.25

14 43.50 43.25 412.50 38.00

20 50.50 49.00 . 36.50 31.75
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Table 13

DES RELATED TOFACTOR I: SEGREGATION VIA INSTITUTIONALIZATION

Data in percent; summary of all respondents

N = 1090.

Disagree

Pre! . Post

UnCertain

Pre Post

80.00 88.50
4

13.5 7.00:

48.75 57.25 33.75

68.50 76.50 24.75 19.25

'78.75 84.25 " .18.25 11.50

68.00 .75.75 25.50 16.75

4

Agree

Prb 'PrYst

5.50. 4.25

7.75 , 7.25

5.00 .3.50

2.25 3.25

3.75 4:0.0

1

Table 14

ATTITUDES RELATED TO FACTOR II: CULTURAL DEPRIVATION

Disagree Uncertain Agree

Pre Post Pre Post Pre Post

41.50 35.47 35.25 32.00 22.00 24.75.

37.00 35.00 37.75 34.25 23.75 28:00

43.50 43.25. 42.50 38.00 12.00 17.50

50.50 .49.00 36.50 31.75 11.75 17.75

4
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2.6 Analysis -of Factor IV: Personal Excj.usion

.
This factor assessed attitudes related to

personal contact with people with handicaps. I.t focuLJd on
.interpersonal relationships such as haVing retarded and persons
With disabilities in one's own family. Per- nal tragedy and
"'rejection are important connotations in this factor ,(Figqre 29,

items 4,11,16,22). Questions were stated so that disagreement
with two of the items and agreement with the other' two indicated
support of integration.

The majority of the respondents indicat&I a positive atti-
-tude toward individuals with disabilities. They did not support
personal exclusion or rejection. This number increased at the
post resporpe period. During the' first year there was a sig-
nificant change for three of the four items, the second year
showed a significant change for only one item, the third year
the same item exhibited a significant change, and the last year
none of the-items had a significant.difference between pre

, liminary and post questionnaires (Table 16). This result could
)e attributed, perhaps, to the generally favorable attitude
that prevailed at the pretest period. The project had been in
operation for three years and many students had been exposed to
the program by this time.

2.7 Analysis of Factor V: Authoritarianism

Responses to statements in thi factor
related to the idea associated wbth the'"ultimate authority".
According to the Efrons, the "authoritarian person believes
that 'if people obey'God, there would be less mental retarga.-

don!" (p.103). They identify the tetardate as a part of an
out group. The authoritarian person would agree with the state-
ments in.this category (Figure 29, items 5,10,17,23).

The majority of: respondents 'did not support the attitude

of authoritarianism. The number increased at the post response
period for each Year. There was a significant change for'two
items during the first year, while each of the remaining years,

1972 - 1975, had a significant change for only one item. How-

ever, only one statement in tWentire instrument had 'a sig-
nifixant change for each year. That staeement was a part of
that factor and implied, "Minimally retarded perstns are more
comparable to the Most profoundly retarded than they are to the

nonretarded." Each year responses to,this-statement had a sig-
nificant increase in ehe number of persons who disagreed with

the idea. It might be postulated that exposure to the.various
levels of retardation in the integrated preschool program had
some influence on this attitudinal char? (Table 17).

e I
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'2.8 -Antaysis FaLitor VI: Hopelessness
I.

This Factor 1:4 designed to measure attitudes
i individuals with handicaps in terms of prospects for them

(Ftgure'29, Items 6,12,18.,24). As with other factors, the ma-
Ioritv of responderips indicated are attitudeof hope rather than
hopelessness. However, during the four yeard only one statement.
in this factor had a significant chiinge between preliminary and
post evaluations. It may be that the reason for this lies in
the high proportion of respondents who supported the attitude of
hope at the preliminary study peric4. When the data were inimma-
rized for the four years and categorized into three groups it
should be no,ted that there was a slight decrease in the hopeful
-attitudernd a corresponding slight increase in an attitude of
hopelessness. However, the change was not significant by sta-
tistical tests (Table 10%

Summary

T e questionnaire used'for determining attitudes was changs-
ed bet een the second and third year of the project by develop-
ing a hort version. Statistibal analyses of the two forms
demons rated that they were both measuring the same things and
'that data obtained on the short form were no. different from
data Obtained onthL. long form. Therefore, all summary data
have been obtained from the questions used on the short form.

. 4ile the instrument used is note standardized it did appear to
'measure attitudes with uniformity over the project period.

,

.

The findings,MT this.study indicate that die studehts en-
rolled in various courses in Home Economics - Child Development,
the parents of the Preschool children, and the teachers have
similar attitudes. These attitudes reflect a general support of
the integration of people with disabilities. The support of
favorable attitudes toward retarded persons is similar to'that
found,by the Efrons' in their study of studenta and teachers in
the field of retardation. However, these'reaults appear to
contradict the findings of Affleck (1966) who fot;Ind a prevalence
Of low status attitude& toward the retarded. The difference
could well be .the result of national emphasis on the status of
retarded persons. The positive direction,attltudes seem to have
been effected by President John F. Kennedy in his plea for
greater understanding of the needs of the retarded and the alib-
sequent increase .in the last decade of community programs, re-
Search, films, books, and television and radio programs. The
prevalence of favorable attitudes toward., retarded and other per-
sons with disabilities that was round at the post response peri-
nodmay be due to the observation experience of the integrated
preschool program. Many of the college titudenes reported that
they found. it difficult to identify the children with disabili-
tio; wince they seemed to be involved in all she "normal"

131.
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Table 15 -

ATTITUDES, RELATED TO FACTOR III: ,NONCONDEpINATORY ET;OLOGY

Item Number

%
3

9

15

21

Disagree
. .

Pie Post
_.

.. .

-,10.25 _9.00

47.75 45.50

54..50 65.70

3.00 3.50

'Uncertain

Pre

7.50

29.75

38.00

5.00

Post

7.75
29.75

27.00

4.75.

Table 16

ATTITUDES RELATED TO FACTOR IV: PERSONAL EXCLUSION

Item Number Disagree Uncertain_

Pre Post Pie Post

4 7.25 6.75 28.25 21.50

11 53.75 60.00 33.25 29.75

16 1.75 2.75 8.50 7.75

22 67:00 78.50 24.50. 13.75



Table 15

TTITUDES RELATED TO FACTOR III: NONCONDEMNATORY ETIOLOGY

Disagree Uncertain Agree

Pre Post Pre Post di- Pre !Post

10.25

47.75

54.50

3.00

9.00

45.50

65.70

3.50.

7.50

29.75

38.00.

5.00

4 7.75

29.75-

27.00

,3-5

81.00

Q1.00

5.25

90.00

82.75

22.75

5.75

88.50

Table 16

ATTITUDES RELATED TO'FACTOR IV: PERSONAL EXCLUSION

Disagree

Pre Post

7.25 6.75

53.75 60.00

1.,75 2.75

67.00 78.50

Uncertain

Pre' Post

'33.25

8..50

24.50

Agree

Pre Post

21.50 63.25 68.7,5

2.9.75 12.50 9.25

7.75 88.75 87.75

13.75 6.50 5.50



Table 17

ATTITUDES RELATED TO FACTOR V: AUTHORITARIANISM

Item Number Disagree :Uncertai0
,

Pre Post Pie Post

5 68.25 76.00 27,75 19.50

10 48;25 51..00 . 32.75 31.75,

17 57.50 54:15 28.25 27:.50.

23 . 60.00 71.75 30,75 18.75

11`

Table 18

ATTITUDES RELATED TO FACTOR VI: HOPELESSNESS

Item Number Disagree Uncertain
-

Pre Post Pre Post
6 83.25 ,82.50 13.25 12.25

-
12 , 90.00 88.50 1 7.73 7.50

18 93.50 90.75
.

2.75 - 4.00

24 22.00 19.25 45.50 36.25



Table 17

ATTITUDES RELATED TO FACTO1 V: AUTHORITARIANISM ,

Disagree Uncertain

Pre Post Pre Post

68.25, 76.00 27.75

48,.25 51.00 32.75

57.50' 54.75 28.25

60.00 71.75 30.75

V750

31.475

27.50

18.75

Agree

Pre Post

2.25 2.50

.17.50 15.25'
e.

t 14.00 16.00

5.25 4.56

cap

Table 18

ATTITUDES RELATED TO FACTOR VI: HOPELESSNESS

Disagree .
.Uncertaiti- Agree

Pre Post Pre Poet Pre Post

83.25 82.50 13.25 12.25 3.75 4.50

90.00 88.50 7.75 7.50 2.b0 3.50

93.50 90.75 ''2.75 4.00 2.50 3.25

22.00 19.25 45.50 36.25 31.25 40.50
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activities of the preschool. Students also expressed the
sentiment that the children with handicaps were more like than
unIt1,'e the "normal" child than they had previously belie e

At the beginning pf each project Period, generally avor-
able attitudes toward individuals with disabilities were
.found among the students tested. These attitudes were found
to be more positive at each post questionnaire period.,TThere-

- fore it may be hypothesized that changes in attitude are oc-
curing as a result.of long term influences as well as short
term exposure to an integrated. program. The evidence of,in-.

creased undwsanding of persons with handicaps is supported
by the increasing number of young people who are selecting
professions involving work with the retarded or physically
handicapped.

It ig important to caution the reader to consider the type
of sample used before making any vast general conclusions. The
narrow composition of the sample studied does restrict con-
clusions to a population with similar experiences, i.e. a col-
lege education and some training in child development, and with
an opportunity to work with and/or to observe an integrated
preschool program. a

1511
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Figure 29
4

CAREERS IN INTEGRATED EARLY CHILDHOOD,PROGRAMS
Preschool Laboratory

California State Univeisity, Northridge

BACKGROUND INFORMATION OF RESPONDENTS

No. OM IMO
Date:

!"1111ha

II. Age: (0) 17 or under (3) 20 (6). 25 - 29,
(4) 21 (7) 30 - 34 .

(2) 1' 19 (5) `22 - 24 (8) 35 . 40-
(9) .

41-or over

III. Sex: (1) -male (2) female

IV. A. Students: Instructor of this course
(1) Blackmon (3) Clark
(2) Bender (4) Gorelick

B. Others: 'identification 41

(5) CSUN Presdhool Teacher
(6)=Parent of Preschooler

V. Number of courses taken in Child Development, PsyChology, Education,
Special Education

VI. Have you had direct contact or_exuerience with persons With handicaps?,
(1) yes 1 (2) no

FOR STUDENTS AND PR:gstmoi, TEACHERS':

VII. Major: (1) Home Economics (2) ° Child DeI. (3) Other

VIII. Class Level: (1) 'Freihman (3) 'Junior 5) Graduate Student

2) Sophomore (44) Senior (6) Unclassified

FOR PARENTS, 4OF PRESWOLERS:

IX. Income:
(/) Below MOO- '(3) 7;000-9,999 (5). 15,000 - 19,999

(2)7-- 3,000-6,999 (4) 710,000-14,999 (6) 20,000 +

X. Number of children

Xi. Occupation of fathers
1) Prpfessional'

7-1" Business Executive
Teacher
Blue Collar

XII. dccupation of mother:
. (1) Professional

(2 Business Executive

i4

Teacher
FacIory Worker

135

Student
6 Unemployed

Clerical
Other

(5) Student
(6 Housewife
(7 Secretary
(8 Other



J.614 4.0 ki..1.114*.-au

ATTITUDE SCALE

' For each of the following statements circle the number in the right
margin that indicates your reaction to the statement. Circle according

to the following guides
6 strongly agree
5 agree
4 not sure but probably, agree
3 not sure but probably disagree
2 disagree
1 strongly disagree

Children who are blindodeaf, or have Other physical 6 5 4 3 2 1

handicaps should never be integrhted into regular
.classes for "normal" children.

substantial cause of mental retardation is

cu ural and educational impoverishment.

It is wrong to laugh at a mental retardate.

4. Parents,should encourage their.children to associated
with Etna play with physicallyhandidimped.child.

Retardatidn is one of the two largest pauses of
sex crimes.

6. As sad as it
.hope for the

7. Irtettsdome

is to admit it, there really' is little 6 5 4 3 2 l

mentally retarded.-

5.4 3 2 1

5 4 3 2

5 4.3 2

6 5 4 3 2 1

to trust a younger child with an olden" 6 75 4 '3 1

8. In many instances, illiteracy and mental retardation 6 5 4 '3.; 2 1"

are.indistinguishab,le.

9. Mental retardation is no different from .,any phYsioal 6 5- 4 3 2 -, 1

handicap.

10. For the retardate p. kindness is'More importantthin 6 5 4 3 2 1

an educational program.

11. Expecting retardates to fit into our highly cOmpeti- 6 5 4 3'2 1

Live society is expecting tod much.

12. Our government has spent too,much of our tax money 6 5 4 3 2 1

on services for 'the mentally retarded and/or .the
physically handicapped childt,

13. Mentally retarded children should live in special 6 5. 4 3 2 I

institutions where they can be supervised and protected.,

.14 Programa, such as Headetart, thit broaden the child's 6 5 4 3 2 1

experience at an early age, prevent oases of Mental
retardation.

5 6
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1

15, oPhisically handicapped children,aia udually behavior 6 5 4 3 2 1

Rroblems. .

. t

16, If giverr the Opportunity and training, physically
'handicapped children can get along with "normal"
.children.

17, The most important principle in teaching retardates
'is to protect them against experiencing failure.

18,' Helping develoy educational programs for mentally
retarded children is a waste of the taxpayer's
money.

4 3 2 1

6 5 4 3 2 1

6 5 If 3 2 1

-19, It would be kindei to'establish separate communi- 6 5 4 3 2

ties.for the physically handicapped where they
would not feel 'so out of place,

20, 'The AAjority of the mentally retarded are the 6 5 4 3 2 1

children Of the more didadvantaged classes of our
society.

1 - A

21, Decent pkrepts are just as likely to have a 6 5 4
mentally retarded child'as any other' parents.

22.. It is unfair to .the "normal" children- to have 6 5 4
retardates in-the same classroom.

23, Minimally retarded persons are more nearly compar- 6 5 4 .3 2 I

able to the'most profoundly retarded than they
are to the non-retarded,

24, "Normal" children who associated with
child develop feelings of empathy.

'25, Mott mental retardates are better off.

tution with others of their kind.

the handicapped 6

in aninsti- 6

5 4 3 2

5 4 3 2

Adapted by pr,-Molly C. Gorelick'fromvEfron, Measurement of Attitudes,
Toward the:Retarded, 1967.

leo 7/73
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Chapter VII

DISSEMINATION
°

ti

Pro'ect e

0 ject ves:' I. The core training program, will provkde knowledge

and competencyih:.

j) interpreting the goals of'the program to the

_____/on-and off-campus community.

V. Demonstrate the Use of methods far insuring on-
goingopen communication between-school, home,

and community.

Introduction

The project staff took the position that the materials be-

ing developed should be made available to the professional and

lay communities as they evolved. The rationale behind the on-
going dissemination of information was the desire to create a.

two-way flow of ideas.

The feedback received from the various communities suggeSt=
'ed continuing directions. and .changes ,to the,project'staff. The

'tremendous response to some of the project products, e.g..the
film "A Child is a Child" and the Developmental Teacher Competen-

cy Checklist, provided-evidence that the materials being produc-

ed by the project staff were making a positive contribution to
both professional and lay communities. (See Appendix G for let-

ters of request for "A Child is a Child" and'other project mater-

ialsand Table 19 for their distribution.) /

-

In order to provide for the broadest possible dissemination
of the accomplishments of the project a multi-directional plan

was formulated. The plan included the utilization of numerous

outlets as diagrammed in Figure 30. The presentation of papers,

films, and slide productions to international, national, state,
and local conferences was a key method used to broadcast the
purposes of the project to both off-campus and on-campus com-

munities. Interviews of the project staff by the pressi tele-

'. vision, and radio were initiated by representatives of the vari-

ous media and in.some instances by the project staff themselves.

Some examples of dissemination strategies and outcomes are fur-

nished in this chapter.

Strategy 1.0 Press Coverage'

Tpe University Public Relations Department issued presp
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releases when notice of the renewal of the grant'funds was
received.. They also cooperated i4 issuing other releases.
In addition, 'the project staff would telephdne newspaper re-
porters assigned to special interest4areas to inform them
about some forthcoming event. Editors and reporters from news-
papers and newsletters,were most cooperative in printing arti2-
cies concerning the project. The amount of newspapei coverage
of.the project was analyzed in terms of'column inches'published
( Table 20 ). A listing of the 1973-74 articles is provided as
an illustration of press publicity:

Newspapers: A

c.

I. Valley,View

a) July 18: 1973 "Preschool 14 now Registering" .

b) July 18: 1973 "Grant Awarded Study Program of
Handicapped" .

"Preschool Lab New Approach with
Youngsters' Earlier Needs"

"Scholarships Outlined for Pre-
schoolers".

c) Sept. 5, 1973

d) Sept. 19,.1973

2. tos Angeles Times

a) July 19, 1973 "Grnt for Handicapped Awarded
College"

b) Sept. 16,1973 "Preschool Children Eligible for
Awards"

c) Nov. 4, 1973 "Preschool Program Topic of 'Short
Film - 'A Child is a Child' "

d) Jan. 31, 1974 "Festival' Slated for Films on
eandicappecr.

3. The News Green Sheet
4

a) July 12, 1973 "Preregistration for CSUN Children
Laboratory Set"

b) July 26, 1973_ "CSUN Laboratory Open for Preschool-
ers"

c) Aug. 26, 1973 "CSUN Handicapped Child Program
Given U.S. Funds"
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*Packet #1

Misc.
Journal
Articles

**Director-
ies.

Project
Brochures

Table 19

DISTRIBUTION QF PROJEft MATERIALS '

Materials Requested Total Total' Non-Requested Materials

quests
Dist.

-U.S. RegiOns
W SW MW S' E For -

e ign

30 11 59 24 71 6 201 207

U.S. Regions.
W SW MW .S' -

eign

-40 2 4

4 7 1 18 1 98 100 .13

2 14 2

2 7 , 1

71. 7 6 86 109 .590

1200

22 3 29

*Packet #1.Contents:

1, Developmental Teacher Competency
Checklist

2. Teacher Assessment Profile
3. Abstracts

a) Predicting Preschoolers'
Activity Choices

b) Course Expectations

c5 Pre
d) Uni

Att
Men

4. "A Child I
5. ."What's
6:1972 -1973

project s
7. "Careers"

**Directories: "Presch
Integrate, Children



Table 19

DISTRIBUTION QF PROJECT -MATERIALS

aerials Requested Total
Re-
quests'

Total
Digt.

.

,,...

.

Non-Requested Materials, Total
Dist.

Grand
Total '

Dist.

S. Regions
SW MW S E For-

U.S. Regions '

*W SW MW S E For- 4

eign tali

11 59 i24 71 6 201 ., 207° 40 4 2 14' 2 64 271

4 1 18 1 98 100 13 2 7 1 23 .: 123

7637

/ 1

1 7 1 6 86 109 590 5 22 3 29 5 654

1200 1,200
i

, ,00 1

,

ents:

elopmental Macher Competency
cklist
cher Assess4nt Profile

-

tracts
a) Predicting P'eschoolers

Activity Choices
b) Course Expectations

1

c) Preschools Willing
d) _University Students'

Attitudes bward the
Mentally Retarded

4. "A Child Is a Child" film'flyer
5. "What's in a Label"
6. 1972-1973 and 1973-1974

project summaries
7.

project
project br chures

**Directories: "Preschools Willing to
Integrate Children with Handicaps"



Table 20

SUMMARY bF PUBLICATIONS,

1971 -.1975

6

Articles in Professional Journals'

Newsletters

.Newspapers:.

Campus:

4

Sundial

Faculty Newsletter

Focus - Home Economics

NuMber of.
Articles ,

6

12

10

2

Newv,from California State
University, Nor ridge

University_ nformation
Bulletin

'Off-Campus:

" Los Angeles Times

Copley Chain and misc.
(Partial Ltsting) 7

,Daily Review 2

Valley View 5.

Valley News and Green Sheet 13 123.3/8

34

295

148 7/8

103 1/8

1 2/8

87 5/8

18 5/8

42

127 6/8

97 6/8

97 4/0

.67 5/8

Totals: 114
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d) ,Sept. 9, 1973 "Name Aides to Assist

e) Sept.13,-1973 "Name Aides to Assist

f) Oct. 18, 1973 "Boy Sought for CSUN

Preschool"

Preschool"

Preschool"
°

4. The Copley Chain'and Miscellaneous Newspners

a) 'Oct. 2, 1973 The Daily Review "Gifted, Retard-

ed Learn'Together at Northridge!!

b? Oct. 19)S,, -The-Daily Review "Label Can Be

liardful - Do School Tests Categor-

ize Students?"

c) Nov. s 1, 1973 San Diego Evening. Tribune "Test
4
Results - They Don't Tell Every-

,thing-about Youth"

d) Nov. , 1973 Star. Free Press "Ali Children

Share Bond, Says Educational Film -

'A Child is a Child'"

Strategy 2.0 Lectures and Conferences

Papers were submitted to'Professibnal organizations whose

membership the staff felt'would'bemost interested,-in learning
about the project,e.g. Am&rican Association on Mental Deficien-

cy (AAMD), Council for Exceptional Children (CEC),-National:
Rehabilitation Association (NRA), National Association for thew.

Education of Young Children (NAEYC1, and the Americai Psycho-

logical'Association (APA). Invitations to speak at national,

state, and local conventions and,organilations were accepted

when feasible (See Appendix,N
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Strateay 1.0 Publications in Journals
w

Artitles concerning the work of the project were submitted

to a number' of profesdional jouthals. The following is a list
of the titles of'the articles and journals which accepted them..

September/
October 1971

March 1973

tr

.Journal Articles

Children

Human Behavior

Feb. 15, 1,974 Piagetian Theory
and-the Helping,
Professions - U8C
(Monographs)

Wirtter 19)4 UCLA Educator

July/Aug 1974 Journal of
" Rehabilitation

September 1974 Journal of Health,
Physical Education,
and Recreation

Strategy 4.0 Television and Radio

4.1 Television

'Teaching Parents to Shape
Behavior.of Autistic Child-
ren"

"A Simple. qourse in Sex for

the Mentally Retarded"

"A Classification of Concept
Representations Schema"

"Is There a Consensus in,
University Students' Course
Expectations?'

6

''Are Preschools Willing to
Ihtegrate Children with
Handicaps?'

."What's in a Label"
.

Newspaper articles led to televlsion'and
radio producers becoming interested in the project. As a result

KNBC's special community program "Focus" organized and produced

a half-hour program describing the "Careers In Integrated Early

Childhood Programs". The presenta;ion included a narrated tour

of the facility, aescription of the ptevehobl curriculum, and

interviews With Developmental Head and-Assistant Teachers, a

teacher from a cdcrimunity integrated school, former trainees,

and parents of children with and.without 'disabilities enrolled

in the, preschool. The,speciaf television program was.shown oh

February 23, 1974..
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4.2 adio

Station KFWB, which 'reguldrly reports'local

news items, was ntacted-by the project staff to announce the

Fifth Annual Film Festival Seminar dealing with the exception-

al individual-as portrayed4.11 films. The station interviewed
the project director about the Fettival and attitudes toward
individuals with handicaps. Excerpts from the interview were
broadcast at regular intervals throughout the day on March 7,

1975.

6

StrUtegy5.0 Visitors to the Pregchool,Laboratory,

5.1 On-Campus Visitors

* To encourage diitemidation of,information
about the Preschool integrated program to students.and faculty
throughout the university, invitations to visit and observe the
Preschool Laboratoey were circulated. A number of professors
at the university required observation at the Preschool as an
extension of their didactic course offerings. In additionbto
the Home. Economics Department, the group responsible for the
operation of the Preschool, departments that participated
included:

Anthropology

Education

Music.

Physical Education

Psychology/

Special add Rehabilitation Education

Speedh.

Sociology,

Art 4

Recreation

c Health Science.

40

5.2 Off-Campus Nisitors

As part of the ongoing in-service training

program which reached out into the community-, teachers and admin-
iseratori as well as volunteers from various community'preschools
and public schools came to observe and, learn about the integrated

nursery school program. Other visitors included consultants
fronithe State Department of Education,,, the Southwest Regional
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Education Research Labotatory; and educators from other states
as well as' other countries (e.g. Eloisa Garcia de Lorenzo,
Montevideo, Uruguay; Dr. Jakob Oster, Denmark). In an effort
to reach potential university students, local high schools and
junior colleges were also invited to visit the Preschool Lab-

oratory. The following are some of thdqe whose students and/or
faculty'visifed the preschool:

Aritelope Valley Community College

University of Southern California

Les Ahgeles Valley College

Cqllege of the Canyons

California Institute of the Arts

Santa Monica.City College

Moorpark Community Colleges'

Pasadena Community College

Culver City High School

Agdura High School

Birmingham Nigh School

Chatsworth High School

Taft High School

Granada Hills High School

Sylmar ,High School

Fountain Valley School District

Monroe High School.

These observations and visits served the important function
of introducing young people and the community to the concepts
inherent in the integrated program. Further, these visits stimu-
late& interest in careers in the field of early childhood pro-
gabs. Figure 31 shows the number of student and visitor hours
of observatioft atthe preschool (1971-75) .

St ate 6.0 Identif in COmmunit Resources for Inte ratin
ren w t an caps
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The publicity given to the integrated project resulted in

numerous calls from physicians, parents, psychologists clinics,
and agencies desiring placement of children with handicaps in
the University Preschool Laboratory. Since only 12 children
with disabilities were accommOdated in the school's four lclasses,

the need arose to seek other referral resources. Another im-
portant need for identifying additional nursery schools was to
notify school directors of the availability of teachers trained
to work in integrated early childhood programs. In order to
locate preschools willing to enroll children with handicaps, an
initial survey (Figure 32 ) was undertaken in April 1973 in the
Northwest District of Los Angeles County.

The results (Gorelick 1974) showed an overwhelming majority
of the respondents agreeable to having children with handicaps '

referred to them :. Some schools indicated they-presently inte-
grated children with handicaps. The most frequently cited
for rejecting children with handicaps was lack of trained staff.

The information was published in a directory titled "Pre-
schools Willing to Integrate Children with Handicaps". The pub-
lication of the directory resulted in requests from agencies,
schools, universities, pediatricians, and parents throughout Los
Anglplesand the coda try. Approximately 750 copies of the Direc-
tory were distributed (Figure 33 ).

Strategy 7.0 Contacting Potential Employers

An attractive brochure was designed to inform potential
employers about the availability of program graduates. The
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Figure 31

COMMUNITY VISITATION HOURS TO THE PRESCHOOL LABORATORY

Fall 1970
and Fall Spring Fall Spring Fall Spring

Spring 1971 1971 1972 1972 1973 1973 1974

University
Student Hours 6487

Othek College
Students

High School
Students

NR

NR

3547 NR '6815 5765 6746 8006

30 NR 126 102 98 50

163 NR 379 274. 182 120

Parents of
Prospective
Preschoolers NR NR NR NR 44 52 62

Other Pre-
school Teachers NR 'NR NR NR 110 87 30

Preschool
Parents'
Meetings NR NR NR NR NR NR 112

*Spring 1973 calculations not completed.
N1 Not Recorded.



Figure 31

COMMUNITY VISITATION HOURS TO THE PRESCHOOL LABORATORY

Fall 1970 .*

and. Fall "Spring Fall Spiing Fall Spring Fall

Spring 1971 1971 1972 1972 1973 1973 1974 1974

6487

NR

NR

rs NR

3547 1" 6815 5765 , 6746 8006 7603

30 NR 126 102 98 50 100

;1 4

163 NR 379 274 '182 120 , 326

NR NR .NR 44 52 62 28

NR NR NR 110 87 30

NR NR NR NR, NR iljt 112 160

*Spring 1975 calculations not completed.
NR - Not Recorded.
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brochutb described the competencies developed through the train-

ing program. The employers were invited to fill out and return

an attached form to.notify the Preschool Laboratory of any em-

ployment opportunities. The brochure was sent to approximately

150 to 200 employers at the end of each semester (Figure 34 ).

Arrangements were made with the qampus Student Placement

Center'to coordinate job finding efforts, When notices of

positions available were received from employers, a copy was

sent_to the Student Placement Center. Approximately 10 to 12

responses from employers were received each semester. The job

openings were posted on special "Employment Opportunities"

bulletin boards in the Preschool Laboratory and the Student

Placement Ceilter.

:Figure 34

NOTICE OF EMPLOYMENT OPPORTUNITY
(From Project Brochure)

Name of School: Address:

Phone: $ ,Person to contact:

Position: Director . Developmental Head Teacher

Developmental Assistant Teacher Other

Hours: Salary:

/
Educational Requireme nts:

Experience:

Date position will be open:
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Figure 32

CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS1

Preschool Laboratory Project
California State University,,Northrid

Molly C. Corelick4
A S 4

MAINSTREAMING QUESTIONNAIRE

1. Name of school Phone

2. Address
number street zip code

Please check the appropriate category or fill in blanks
as indicated.

3. In what area of the city is your school located?
(e.g. Hollywood - Los Angeles).

area city

What is the school's present enrollment?
(01) 10-19 (05) 50-59 (09) 90-99
(02i---20-29 (06). -60-69 (10) 100-125
(03)---30-39 (07) 70 -79 (11) 126 and above
(04) 40-49 (08)80-89 ('12 )_Other

What is the school's- capacity'enrollment?
(01) 10-19 (05) 50-59 (09) 90-99
(02) 20 -29 (06) 60 -69 (10) ---100 -125

(03) 30 -39 :(07)---70,79 (11) --7126 and over
(04)40 -49 (08) 80-89 (12 2)_ther

i

6. What is the age range of children you enroll in your
school? ,

(01 under 2 to 5 (05) 3 to 5
(02 2 to 5 (06) 3 to 6
(03 ---2i to 5 '(07) Other
(04) 2f to 6

7. What is the ratio of adults to children in your-school?
(01) 1 s 3 (04) 1 t.15 (07) l*: 9
(02) 1 s 4 (08) 1: 10
(03)-1 s 5 (09) Other

149



Figure 32 (continued)

8e a 'Total number of teaching staff?

b Number of volunteers?
c Other
d NumberYrteachers with Standard Teaching Credentials ?_____

e) Other Credentials List

9. Please list the tuition per month for the sessions

you Schedule. Tuition

Session Times per week Monthly Weekly

(01) A.M. 2

(02) A.M. 3
03) A'.M. 4

(016

A.M. 5
(05 P.M. 2

10 P.M. 3
(07) P.M. 4

(08) P.M. 5

(10 Full day
Full day

3
2

(11 Full day 4

(12) Full day 5
(13) Other

10. Do, you have any children with physical handicaps

presently attending your school?

(01) Yes (02) No

11. Do you have any children with mental handicaps

presently attending your school?

(01) Yes (02 No

12. If you answered NO to questions 10 and 11, check the

appropriate reason(s) below.
(01) Inappropriate facilities;
02) Lack of staff special training.

(03) Would require additional. staff.

04) Philosophy opposed to integration of children

with handicaps.
(05) Lack of appropriate license.

(06) Other

13. Are you willing to accept referrals of children with

handicaps now?
(01) Yes (02) No
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Figure 32 (concluded)

7

14. If referrals of childrenswith
your school - which would you
(01 autistic
(02 epileptic
074 =Partially deaf
(04)___partially blind
05)___profoundly.deaf
(06) totally blind
(07),_---emotionallydiaturbed
(08) orthopedically

7handicapped
(09) cerebral palsied

(mild)
1

ti

Additional comments:

O

handicaps were made ,to
be willing to enroll?
110) cerebral palsied

(severe)
(11) Down's syndrome

("Mongolism")
(12) mildly mentally

retaided
(13) severly mentally

retarded
(14) Other

k

1This study was supported in part by the U.S.k

Department of Health. Education and Welfare,'
Social and Rehabilitation. Service, Rehabilitation
Services Administration,'Grant No. 55-P-45144/9-03.

2Appreciation,to Patricia Brown and Loretta Friedman
for their assistance in the survey.
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;* 'introduction

Chaptei VIII

EVALUATION ACCOUNTABILITY

The major task of this project was the training,of
personnel competent to staff programs integrating children with
handicaps into established preschools.

As stated at the beginning of this report, the task of
designing a program to train teachers was most difficult since
there is no consensus as to which .characteristics constitute
a. "good" teachel;i.

on
difficulty i& further compounded by the

lack of agreeme1t on how to evaluate effectiveness in teaching.
Attempts to establish guidelines for teacher accountability
have not been successful as evidenced by the divergent efforts
to implement the Stull Bill& which was passed by the California
State Legislature in 1971 and required school districts to
measure teacher effectiveness (Flanigan, 1974). Thus, with no
preconceived guidelines for evaluations, the project sought
methods which would provide information on the successful or

"unsuccesiful fulfillment of the major project objectives. The
'evaluation techniques adopted were centered on the consumers of
the program, e.g. the persons obtaining training (Developmental
Assistant Teachers). Figure 35 is a graphic representation of
the multi channels devoted to providing a continuous evaluation
of the progress of the trainees. Other key sources tapped to

.

obtain input on the effectivaless of the project training pro-_
gram were the: ,.

a) Children

b) Kindergarten teachers who received former project
children

c) Supervising teachers

d) Parents

e) Field placement supetivisors

f) 'Employers of the forOer trainees °

g) Professional Advisoliy and Resource Board

h) Professioril and lab feedbadk from disseminated
materials

i) Outside evaluators/.
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Figure 35
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Strategy 1.0 Effect of Integration on Children-

The processes for assessing the children's development
during their enrollment in the pr4sehool program were report-
ed in Chapter V - Prdcticum. Figure36 summarizes these pro-
cesses.

Introduction

The validity and reliability of measurements of intellec-
ual functioning of young children has always been a aubject,of
debate* in the literature. The findings lean toward the view
that the younger the chad, the less,predictive are measures
of intellectual ability. ''The Fd.Misdate show that the correla-
tion between tests given'at Age three with retests of the same
'subjects at age four is .83, and that'at successive age levels
the correlations with the three year tests regularly decrease
until at age 12 the coefficient has dropped to .46." (Stanford-
Binet Manual, 1960, p,, 16.) 't

Questions relating to the effect-of the integrated program
on the children:s functioning were forthcoming from professionals
as well as from parents. For example:

"Our office has been charged with the task of investigating
the effects of the mainstream concept not only on the handicapped
children, but the regular students as well. We are also interest-
'ed in identifying the characteristics of programs which are par-

s.ticularly successful. (Letter, March 1974. R. 'Howard).

Thus the need to provide evidence, cif any significant changes
in intellectual functioning as a result of the integration led
to the inclusion of an intelligence testing program during the
.second and third years of the project.:

A psychologist skilled inevaluating young children with
disabilities and counseling their parents was engaged to provide
consultation services to the project. The consulting psycholo-
gist and project staff stressed the Weaknesses and Angers of
using test .data as a sole'or major criterion in'planding for an
individual child. Therefore, the testing served'the purposes of
not .only measuring changes in he children'slunctioning, but
exposing the trainees to th0,00ropriate administration,,inter-
pretation, and application of. standardized tests.

Formal 'Assessment of Children

7' The Stanford-Binet tntelligence Test' and
the Draw-A-Person were administered during the 1,972-73 and 1973-74
project,periods. The children, enrolled were pre and post tested
if their records did not include an individual test of intelligence
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administered within a year. The PeabodyPicture Vocabulary
Test, Denver Developmental Screening Test, and the Vineland
Social Maturity Test were adminisered'hy the trainees (See
Chaplet' III).

A

Results of ''Pre -Post Performance.on.the Stanford-Binet
iQ

Te,19,72-73 and 1973-74 pre and'post scores on'the Stan-
ford-Binet were analyzed using a pre-post repeated subject

/ design of the analysis of ,,variance test. .The following data,
were obtained:.

There was no significant difference between the pre and
post tests for the following classes:

' 1972-73 Classes A, B, C, and D. -

.01971-14 Classes 'A, and B.
e

There was. a significant difference for the following:
973,-,74, 'Class C. F. = 6.57 df = 1/9 Sig. at-.05
or this class the post test scores were significantly

higher than the 'pre- test scores,

'1973-74 Class D. F. = 9.16 If 1/14 sig. at .01
For this class the post test scores were significantly

4\.

lower than the pre test-scores.
I.

Inoth per'iods, there werechanges in both positive.and
negati*e directions for all levels ranging from gifted to re-
tarded. The greatest amount of increagewas noted in the aver-
age' and superior ranges. The 197.2-73.results indicated no
changes in the mean IQ scores from the pre-to post-test period.
When ipdividual scores *ere exlMined, the IQ scores of ,even
bo and-eight.girls (37%) increased-six to 28, points during
the year% Four of these were prpject Thildren./ The IQ 'scores
Of ive boys and no girls (12%) decreased six to 17 points.
Ni e boys' and eleven girls' scores-(50%) did not change during
the year.

There*was.no change in the mean IQ for the pre and post
teats in 1973-74. The -scores of six, boys and seven girls (27%)
increased six to 16 points. The scores of five boyS and nine
girls (29%) decreased six to 14-points. Ten boys' and twelve .

girls' scores (45%) did not change during the year. The results
of the two years testing are summarized,in Table 21,

Discussion
,

, . .

,The-Binet'y ias not administered to the children n 1974-75
.because the:COnsulting psychologist and Preschool AtaffNfelt
that the tvtO years.of-formal.testing were sufficieneto establiih
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Table 21

STANFORD-MET 172 -74

Means

Sept 1972

Pre Test

May 1973

Post Test

Numer'of

Children

Sept 1973

Pre Test

Overall 115 113 .
41 118

Non-Developmental

\
Didabilities

.,

126 12,9 30 124

Developmental
Disabilities 86 R 88 11 79

Overall Range of
Testable Children 64-156 62-164 ,62-149 58-147

/May 19

J'ost T

1244,

75

Untestable



Table 21

STANF61th-BINET 1972-74

Sept 1972

Pr' Test

May 1973

Post Test

Number of

Children

Sept 1973

Pre Test

May 19j,'

Po;st Test

Number of

Children

e..

.115 118 41 118 118 49

ental
126 ,129. 10 124 124 43

86 ,88 11 79 75

0

e of-
ildren 64-156 6-164 62-149 58-147



whether the children's IQs' were effected by the integrated

program.

When considering the impact of the integration "prOgram

on children, it should be noted that their time spent in the

preschool class was only two abdtne-half hours per day; three
to five times per week.

Conclusions and generalizations about .the effect othe-
integrated program,, on changes.in IQ as measured by the Binet

(based on.the experiences of this project) should be made with

caution. Consideiations should be given to the amount of time

preschoo children with developmental lagi obtained in the
spent by the children in the program. *The increases in IQs of

Kirk (1964,), Heber aqd Garber *(1975), and Shearer.(1975)studits
,may have been due to more intensive intefveniion programs.

1.2 Nonstandardized Methods of, EvaluatingChange

in the Children:

Although there was no statistically signifi-

cant total mean improvement or decrease in the children's IQs

as measured by the Binet, there Was evidence of changes in levels

of functioning when nonstandardized and clinical methods of
evaluations were used. Children's progress was monitored through

Behavioral Checklists', Nonjudgmental Observations, Behavioral

Time Samples, Anecdotal Records, Final Summary Narrative Evalua-

tion Reports, and Teachers' Estimations of Children's Develop-

mental Levels. These techniques are described in Chapter V

Practicum.

Excerpts ffom the Final Summary Narrative Evaluation Reports/

of the children made by the teachers indicated changes they noted .

in the functioning of the children with disabilities. The follow-

ing are a.few examp

NI/ -"Bernie is beginning to use materials in a moi.e,comprex and

Self-directed manner. He can stt at the art table without a

teacher present and. use several crayon colors to fill a piece

of paper. He, frequently washes dishes or dolls_ at the sink and

will,occastonally'dig in the sandbox."
,(1

"As far as attention span is concerned, we have seen Some

improvement. Patrick wanders around the room less than before

,and,from time-to-time,.he will even become involved in some group

activity Cot about five minutes or so."

"Several ehildrerClin the class have taken an Active interest

in *le. Lynda,' Romy, Stcy and Robbie in ,particula'r will seek him

out at tames and find things fdr him to do. .Stacy°alwaya remembers
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6

to bring him something to play with on the rug during: a,quiet

rug time so that.he doesn't.§pend the time rocking and pushing

on his eyes. This inters tion with the children has helped .

Kyle extend his range of activities. The Children aren't tol-

erant of his "no's'y and they just tug and pull him into an
activity,whether he wants to or bo,t. He,has a very good re-
latfonship with the adults_in the classroom, and has become

more responsive to the adult challenges of his abilities.

Teresa, the student who came-in to,work with Kyle three time's

a week, was very instrumental in helping Kyle discdver'fiis en-

vironment and begin t=o interact with it. She and Kyle have a

very close relationship."

"One area that is particular to Kyle and his blindness is

that he is now beginning to internalize distances, and his
relationship to objects in the room. He is able to get around
the room without bumping into things as often, and I believe
that he has begun to understand how to gauge distance."

"Ovet the course of the semester, Ralphie's verbalizations
became more complete and comprehensible. His use of illogical

and fragmented sentences (e.g. "I have to go hang ap, my water")

has given way to more completely thought out forms of communiz

cation. As a result, peers and adults have been able to respond

more appropriately to Ralphie's needs'and ideas. The positive'

reinforcement of a more responsive environment has increased
Ralphie's'effectiveness in the classrOom%"

"Brian appears ipterested.and persistent. in problem solving

areab which require manual manipulation. He was quite adept,at

object assembly and disassembly with materials such as the lock,,

box or blocks. Concerning his problem solving. ability with other

children, Brian is much more willing to use words and speak up

for himself. His use of materials has also increased quite a

bit over the semester; he does much more exploring and moving
from one activity to another.

0
Strategy' 2.0 Post Preschool

ta

2.1 Placement of Children with Disabilities

Plans were made in the parent conferences
forgothe_school placement of the children atthe termination of

their preschool experience. The recommendations for placement

were based on the evaluations of the child's functioning and the

availability of appropriate receiving schools. Although the age

of leaving preschool generall?y is five years, it was recommended.
`Oat some children remain for an additional year because it was

fert they were not ready for kindergarten. Most of the children

V.
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had.to'transfer to Los Angeles Unified,School District which is

not tboled up to implement a-fully integrated program. 'Thus,
effbrts to integrate the children were sometimes blocked because
the public school was not willing to accept a particular child
(e.g. Down'-s Syndrome) even though the Preschool ,staff felt that
the child could function in a kindergarten setting. In the case
of a totally blind child, the parents had to engage in a series
of complicated maneuvers including a threat to sue the School
district to have the child accepted in the neighborhbod kinder-
garten. Figure,37,is.a'copy of the letter written to the project'
staff' after a trellendouseffort to obtain an integrated public
school .kindergarttn placement for her s n. .

.
4t the end of each project period a survey was made to

determine the school placement of the roject children. The
information was, obtained by telephonin the parents. The major-
ity of the project children enrolled f om 1971-75 were Oaced'in
integrated programs or remained in the Preschool Laboratory the
following year (Table 22).

2.2 Follow-Up of Project Children's Adjustment
. . .

A form adopted, from the Summary Evaluation
of Children's Funttibning was Mailed to the teachers re-
ceiving the children to determine the children's adjustMent in

_
the transition from the preschool to a-public; private, or
special school. Data is available about children from the proj-

ect period 1972-73 and 1973-74. The procedure was informal for
the'1971-72 period and .the 1974-75 children did not begin their
new placement a the time of the writing of this report.

,

t
.

Of the 16 teachers sent the form (Figure 38), I returned,
the forms. An average rating was obtained using a.,1 to 4 scale

'withwith 1 representing "poor" and 4 "excellent". The results in-
dicated that the average rating was 1.92 which,was slightly below

",

fair (2.0).

Evaluation of Post. Preschool Follow-Up
I

A comment added to the rating form b'y.ohe kindergarten teach-
er follows: "Dorene sqems happy and well Adjusted. She:is a joy
to have in the room and Seems to be making personal progress. I

-:haye rated bbrentAin terms of her capabilitieS) not according to
normal standards of development".

It appears_that most teachers did not measure progress in

terms of the child's abilities as did the above teacher, but rather
zeroed in on the child's disabilities. No generalizations abdtit
the program can be made from,this datasince the sample was small

1q4
rf
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Table 22

PLACEMENTS OF CHILDREN WITH DISABILITIES

-1,pmained in

4,
Preschool Lab
at age five .

Remained in
Preschool Lab ;
below age five

1971-72
Children

or

3

(1/0
(1 Dev

Jag) .

(1 Blind)

1972-73
Children

3

MR)
(1 DOwns)

1

(1 Dev
Lag)

1973-74
Children

1

(1 MR)

(I. DOW-ha)

Dev

Integrated 2 7 2

Public (1 Dev (3 MR) (2 Dev
Kindergarten JAg),

(1 Hear=
ing

(3 Dev
JAg)

(1 Blind)

TkAg)
.

Integrated 1

Private '(1 GP)

Kindergarten

Integrated
Private

,Preschool

Special Non -
Integrated
Public School
or Class
(Kindergarten)

Special Non- t 1

Integrated (1 Speech)
PriVate
Kindergarten

0

3

(1 Deaf)'
(2 Downs)

. Unknof.in

At-

Totals

Since some chil
appear more t

1

(1 Dev
Lag)

1

(1 MR)

1974-75
Children otals

.3

(2 MR)
.(1 CP)

(1 CP)
(1 Downs)
(1 MR)
(1 Dev

Lag)

1 .' 12

7

pa red)

.1 2 33 Placenta
(1 DeV'- in .Integrated

ProgramsLag)

3, 9

(3 (1 DoWns)

(2 EMot.
Pb.)

2

O. MR).

(1 Downs)

0

3 12 Placements
in Special
Nonintegrated
Programs

0 1

10 12 '12 4 46

en, remained in the prOechool.

.

two or more 'years they

..,, ,

once on the chart.
. .

s
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and there was, no control group withwhich to ,compare post-
yresehool adjustments. . Further follow-up is -needectto deter-

mine the length of time project children remained in integrat-

ed settings. An analysis of the types and severity of the
disabilities is important when considering the success of the - f .

continued integration of the project children.
.

Strategy 3.0 Staff Evaluations

,
The processes and instruments used by the. Head Teachers,

Directors, and Developmental Assistant Teachers to measure the.
achievement of the competencies sought are discussed in Chapter

III, Development of a Teacher Assessment Profile. Figure 39
shows the many avenues in which the Developmental Assistants can
ezyaluate their :training program.

Strategy 4.0 Parent Evaluation

4.1 Parent Evaluation of Children

In addition, feedback on progress was pbtain-

ed from the pdtents andteachers through the use of open-eAded
questionnaires and parent/teacher"conferences. Some sample re-

sponses of the parents to the open-ended questionnaire follow:

"As a parent of two gifted children who have been in the
preschool lab integrated program, I can Say that their experi-

ences were completely successful and happy: The fact that some
,of the children with whom they were cloaely associated had handi-
caps,caused no special problems for my children. They did gain

insight into the nature of physical and mental handicaps and the
]imitations 'which they can cause. This experience helped them
develop a certain empathy.

My children in no way seemed to suffer a lack of intellec-
tual stimulation because of their close association with child
ren of,limited intellectual funetioning. In large part, I
think this was due to the excellent teachers and to the structure
of the program where each child,could give/and take at his own

level."

* 411 M.R

"Having had a child in your program at its inception and
another one there now, I honestly feel that the experience has
been most profitable and valuable'for them. I am pleased that

my children have been able to associate in a day-to-day manner
witigChandicapped children, with no special emphasis put on them.



Figure 39
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Hopefully, at an early.fage; my children have realized that to
be handicapped is not be a 'freak' .

I feel that the 'special' children have undoPbtedly profit-
ed too in that they fit into the classroom so beautifully, that
a person unfamiliar with the program could not pick-them out of
the group (exceps for obvious handicaps, of course).

I hope thatothe program will continue."

D.S.

"I feel-that the overall experience of the preschool has been
wonderfuW valuable to Lisa. It is difficult for me to comment'
-specifically cin whether her experience with the- handicapped child-
ren has been profitable because she has appeared to have been.
only slightly curious as to noticeable differences among the
children. Perhaps the.main benefit to her, has been getting to
know handicapped children without regarding them as handica ed,

1but instead people. Hopefully other long term benefits wi
. appear later."

L.Z.

None of the parents of the "normal" children reported any
detrimental effect on their child's development because of the
integration, whereas the parents of children with disabilities
,tended to.be enthusiastic in describing improved levels of per-
formance in their ohildrem, The following quotations from
parents of children with disabilities are typiCal of the re-'
spouses received:

Preschool Evaluation of a Downs Syndrome Boy, Age 5%
May 16, 1975

Dear Dr. Gorelick,

Our son entered the pre- school lab at age 4. Previous to this
experiencehe had attended a school tfor retarded children. After
being 0/ere for 2,years we felt the need for change. Our son was,
'out-growing' his classmates! He was speaking, most of his class-
mates were not, He was sanging, sliding,,and tumbling On his
pwn, his classmates needed assistknce. lie'was curious and anx-
J(JUS to get moving on into the days' activities and the other l

Aildren in the Classroom *ert content to sit quietly and wait
to be told what to do. He needed more.

Duringalis 2 years at the pre-school lab we have seen various
changes. I believe the most dramatic change has been in the area
of decision making. In the beginning he spent a good deal of
the time. observing- the other children at play and at the learning
centers. Slowly, he b"ecame aware that he too was allowed to .
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make'a decision regarding what Xypo ref' activity he wanted to

mliticipale in. *lost wort ant though, hforenlized that he.was

ca a le qf.malang.thig choice, and ho-,enioyed thin froOdoethat'

was o ered%to 0

..

.. .,.

Ourson has alwayR been an outgoing little boy, so,mAking ne.4

friends was no problem to him.*.However, because his -previous,

classmates, had been unable to 'tommunicate through language, he

was accustomed to a great deal of physical communication. .

Slowly, he-began to grasp the idea of verbal expression and at

present appears to have no difficulty with verbal transactions`

among his peers. Hesis not making complete sentences, but with

carefuli.y chosen words hisfclassmates now. know what he is trying

to tell them!'

I am sure.that when ourjittlebdy first entered the playground,
.tt mutt have been a ver awesome experience. Hp%had,riever been
-expoSed:tO...Ruch a vari ty of play equipment. Not. only was,he'
faced with' new and str tge apparatus, but also '"found' himself in

a vast'area that was t1-ere for him to explOre. And-explore he

'did! Again,-through,Obset'Vations of other children,4 andcare7%
ful guidance from Ais teachers, he began to set his own limitC
Jle_was.beginning to 'realize his capabilities!! He now.'exploreS

with same cautio seeming to understand his limitations, yet

knowing that ith effort and concentration he will one day ac-

complish th ask he strives for. Because he has had other
children to 'serve in their vigorous play, he is now perform-
ing 'gross motor skills at a'very-high level.

I believe that because he has had the opportunity to observe
other children apply learning experiences to other areas, he
also is able to transfer his experiences to new situations: We
are seeing his attention spark increase, his level of under-
standing is now on an upswing, his social interactions areim-
proving, and in given situations he seems to understand what is
expected of him and he is responding in an acceptable manner.

Because of his experiences in an Integrated classroom, his de-
velopmental process has never come to a stand-still. He -has

been moving ahead right along with his classmates, at a slower
pace, yes, but because he is continually observing other children

in their growth,.he too is growing: emotionally, socially, men -

tally, and physically. It is only through such a program as is

available at Cal State Northridge, that this continued growth
pattern is poilsible. Our son is.becoming a thinking, reasoning,.
happy little individual because he has been exposed to other
happy, energetic, exploting children: Because this environment
has been available to him, he'is becoming'a 'whole', person.
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4.2 'Parent's' Evaluations eat Integrated Program

The parents' ,e;ealuat,ions, reactions, and
.

opinions regarding the integrated program and its effect on . -

' their children were.solicited. In addition toan attitude

J .., questionnaire (See' Chapter-VI), a brief'letter'was sent' to .
.

the parents requesting their open-ended comments on the pro-

gram (Figure 40 ) . .

, , ...

_ During 1'71-75, approximately 35 - 50% of the-parents
responded' -gyp the'inquiries. An analysisof their .comments sbolis

that the overwhelming majority were positive. _The parents' at-, ,.

cepance of the fntegratedlirograp-was most gratifying. They.

formed a booster group to help false needed fuhds°.fo support

the program:' Some typical responss from parents follow:

'Yes, I do feel thAt integrating.shildren with handicaps is a

good idea when begip in pre-school, as the children are readily

accepted as just another child. I don't th,ink the handicapped

child would be accepted as reddily in higher grades unless the

had been exposed to a program such as this at a young age.

What I feel is most valuable in your program is the way each

child is dealt with-individually; his needs determined and then

efforts made to deal with these needs.. I can't speak too highly

about the PreSdhooi program and the staff.. I'll-just.mention'

a few points which impredsed me:
- warmth, and show of,affection
-flexibility ''
-advance preparatiorirand organization
-*planning activities with needs.of children ih7nind-

We'd like'to thahk all those who gaveour child such a memorable

,and enjoyable school .experience."

C.C..

"I do agree with integrating handicapped children in the class.

As an indicator of the effectiveness of the method of promoting

positive attitudes towards the handicapped, I offer this obserVa=

tion of Charles. As we were watching TV, a little- girl with leg

braces (certainly a more obvious handicap than the children

Charles has,been associated with) was participatinvin
Charles comMented'"Mommy, 1pok'hoW well that little girl uses :

that ,tuff to walk!" He made no mention of her being different

- that he could easily'see, nor asked me if something was wrong-

with her. His reaction was positive - admiration. I like to

think hip being exposed to children different from him has help,

ed'develop his attitude."
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"Most integrated programs are gond experiences for anychld.
feel thin .program hn been excpt:len-1 in allway.s.' +Diving

a handicapped and a.nonhandicalped child in Lhe prOgram I can
.4;

,say that it couldn't have been more proli tahk for 0-21thr,r.

Teacher attitude and handling of Children, 'Iiroblems, and situa-

tions have been exceptional. MY handicapped'chlId has beiiefit-

ed so muchby being accepted so well by all the other children,*
He has-been highly motivated and does not feel 'different'

I can also see where other children have'learned to 'accept each
A

other for sEimething othey than their aifferances."

Mrs.

Strategy 5.0 Field Placement Evaluation
.

.

At the outset of the project (1971-72) feedback from the
trainees as to the worth of their field placements was obtained
during the regularly sched,uled conferences with the project

staff. The person identified by the special school%or agency
to supervise the field experience was.contacte&by the project
staff by phone or by visit and iis ask to evaluate. the'
trainees' performance in' the, particulaVsetting, BelAnning'in
1972, two questionnaires were developed to evaluate tale field

experiences. One farm was used by the trainees. (Figure 22) and
the,othei (Short form of the Developmental Teacher Competency
Checklfat) by their field placement supervisor (Figure 3).

501, Evaluation of .Field Plaoemegt b Trainee

The evaluation of the field ex0eriences
(Figure 22) by the trainees indicated that the trainees felt.that

''the off-camps placements were an 'important and very worthwhile

part of their training. Among the twenty activities rated each 4

semester, -field placements were among the top four in two of the

four semester's rated. They exchanged information .among them-

7, selves about their off-campus experiences. Some expressed the
desireto obtain further experience in the,off-campus programs.

In one of,the special schools for children with handicaps,
the trainees reported what they deemed very poor teaching prac-
tites in the room to which they were assigned. When the trainees
were questioned about ch6nigibg their assignment, they` chose to
reMain and exert a positive influence on the program. One trainee
isras-hired for a temporary summerlpositrOn by the agency to which

she had been assigned because sties was so outstanding.

5.2 Evalutition of Tsai ees Field acemerit

upery sors

From 1972-75 nilre'Assistant Teachers Are

v



evaluated by their field supervisor on the short form of the --

Dbvelopmental Teacher Colipefency:Checklist. These evaluations'

were compared with their Headteachers' evaluations of them on

the DTCC. There was no significant differences between the

two evaluations for twb trainee. The placement evaluation was
gignificantly higher for one trainee (,05, F. 4.33,df 2/20).

.For the*remaining the placement evaluations were

significantl lower than the Head Teachers' evaluations.

.4'

Table 23

Comparisvnof
Field Placement Supervi s'and .Head Teachers Evaluations

,..-

Trainee F df

A .01 8.05 2/19-

B :01 13.29 2/20

C .05 4.78 2/21

D .01 13.19 . 2/20

E , .01 38.21 2/18

F .01 27.09 2/18

a

Evaluation of Field Placements .

The constraints set by theddimiler of hours he trainees

could devote'to the off-campus Weld.experiences limited the

range and depth of their learning opportunities ii special .

schools. It was felt that more experience in .a v riety of spa-

cial segregated settings would have provided the trainees with

a greater range of contact with childred of diffeentdisabilt-

ties. In addition, it would hive offered the trainees futthet

oppOrtunities'to compare the integrated and.segregated programs

for children with particular disabilities.
I

Strategy 6.-0 Professional and Advisory Resource Board 1,)

At the initiation of the project,-a professional advisOry

and resource board was established. The staff invited a group

of 'individuals prominent in their, particular disciplines to

serve on the board. The group who agreed to participate or the

voluntary board represented a wide range of professions ,includ-

ing psychiatry, medicine, early childhood education, special

education, psychology, administration, communicative disor ers,

recreation, and music. Many of the board members were als

experts in the fields of Child Development and/or Special Educa-

tion
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. The. board met each year.doring.the.project. Both written
and oral progress report:: wsre presented to the board. Their
suggpStions, criticisms, and'overalrevaluations pf .thy work in

Rrogress were sought. Approximately one-halfof th'e 'Members of
the board attended the scheduled progress report sessions. All
board members received copies of the written progress reports and
special materials being generated bl the pioject staff. -'

Atypical packet.of project materials presented.to the board
included: ,

1. "Careers" brochure - 5olic ,iting notj.ces of j
opportunities .

2. 'Description of staff and organization of
Preichool Labortdr3i

3. ,Listing of observers and participants in the
Preschool Laboratory

4. prpcess.fer selecting project children

5z, Procedlire for selectirig candidates for'
Developmental Assistant Teachers

6. List of instruments and methods used to collect
data on all teachers, university students, children,
and parents

7. LiSting'Of:project agency affiliations

8. Follow-up on the previous year's Developmental
Assistant Teachers

9. Follow-up on the previous year's project children

10. Progress report for the current year. ft

Some of the board members,also served as resource cont4cts
for the field plcetentd of the project trainees, as consultants
relative- to special problems of project children, as in-service
lecturersIto the trainees and Preschool Laboratory staff, and
as, referral swarces"for.chirdren to be enrolled in the project
and for job opportunities for the Developmental Assistant Teachers
upon completion of their training.

The enthusiasm and support of the board for ti-ie project goals
and program afforded the project staff both moral and practical
assistance'throughout the duration of the project,

Advisory Resource and. Evaluation Board Members

Peggy Benton
Supervisor Pe.rsonnel Selection
Children's Centers
L.A. Unified SchQpl District

Ray L. Jones, Ph.D.
Director, Center on Deafness
California State University,
Northridge'



Betty Brady
Professor, Educationcii Psychology
California. State University,
Northridge A

Rose Bromwich, Ph.D
,Professor, Educational Psychology
California State University,
Northridge

William Bucher, M.D.
Regional Center
Children's Hospital of L.

Evis J, Coda, M.D.
Medical Director
Kennedy Child Study Center

David H. Fils, Ph.D.
Tra,ining Project. Director
Kennedy Child Study Center

Lennin Glass, Ph.D.
Associate bean
Communication and
Prafegsional Studies
California State. University,
Northridge

Elaine Hannah, Ph.D.
Associate Professor
Dept. of Communicative Disorders
California State University,
Northridge

Doris M. Harris, M.D.
Chief, Child Health Division Northridge
Bureau-of Maternal and Child Health
County

1.
of L.A. Health .Dept.. Jean Tague, Ph.D.

ti

Norman 'Kapla n
Executive Dirdctor .

Foundation for the Junior

A
'Blind v.

Carol Kelly ( 1

Coordinator Child Deveippment
California State University,
Northridge V

Ca rl Kirchner. ,'Ph.D.
California State Consultant
for the Multi-Handicapped
(tintil 19741

Richard Koch
Chief of Comdunity Health \
Services, Dept. of Health '\
Sacramento, California

Velva Mobre, A5st.- Professor.
Recreation Dept., -California,,
State University, Northridge,

Mary Lou Reilly
Profepsor, Music Dept.
California -State Uriiversity.,
Northridge

.

Dee Shepherd Look, Ph:D.
Associate'Professor - PsyCh.
California State University,
Northridge'

Phillip Smith, Ph.D. - -

Associate Professor - Psych.
California, State University,

Assistant Professor
William Hirsch, Ed.D. Recreation Department
Principal, California State Univer'sity,
.Charles Lotman Elementary School Northridge

r

Stephen J. Howard, Ph.D
Director Clinical Servi
San Fernando'Valley Chi
Guidance Clinic

rk*

Frank Williams, M.D.
ces Medical Director

.
Julia Ann Singer Preschool
Psychiatric Nursery
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Strategy 7.0 Post-Training Follow Up of Developmental Assistants,
**.

. Bach semester' during the project, a brochure destribing-the
trainin program was sent to nursery schools in the area as
potential sources of employment for.the Develbpraental Assistants.
In addition, the Personnel Director. of the Lps Angeles City Board
of Education Children's Centers was invited to. interview candi- 1

dates on ,campus.
, , .

.

Miring the first two'years of the project, jobs in:nursery
,Schools and the Children, s Center,: ,,,re readily available. How-

ever, in the lasttwo years of the grant (1973-75), a number-of,-
factors resulted:in a decrease in the employment opportunities
available. These -included'the general economic recession with
its concomitant rise in unemployment, the cut-backs in .school
budgets, the decrease in School, enrollment, and the disappear-

ance of.the."teacher shor.tage". During the_ next two years of,.
the project the pl.tthora.of teachers available with elementaTy
credentials and Masers fflegrees who were willing to work FOr'thel--'
lower salaries and longer hours required.in the Children's Centers
prevented some of the trainees'from obtaining these positions.
Because of the change in.the employment situation, one trainee
was encpuraged to take a position offered him several weeks be-
forethe termination of his training in the Spring of 1975.

A follow-up of the trainees after, they completed their training,
which was updated if the spring 1975, showed that the majority

: of former trainees were either employed in anZarly Childhood
or related program were enrolled,in further training."

.
.

.
( .

Table 2.4 shows'the results- of the follow.-up of 44 of the

total trainees who haa'complted their training by May 1975:
Figure 41 is a sample follow-up of former'teachers.

A preliminary survey of the group of 12 trainees who are.
completing their training in the finy: project period indicates

that: - .

Eight are continuing t eir studies,..-
Two are employed in re ated fields.
Two are seeking positi ns. .s'

-7.1 Develo mental Assistant Teachers' Ratin
o _Tra ning ct v es

Beginni4 in. Fall 1973, the trainees were
given a checklist (Figure 42 ) to evaluate the worth of approki-

mately twenty of the major program activities.- The activities
were rat*ed using a 1 to 4 scale, excellent to poor.

A summary of the activities receiving thAighest and
loWest rankings for the years 1973-75 follows:
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Table 24

FOLLOW -UP. ON FORMER TRAINEES

t

Teacher at Private
Preschool or Day
Care Center

Project Periods

1971-1972 1972-J.973 1973:1974 1974-1975.

1972 1975 1973 1975 1974 1975 1975

5 5

Children's Centers 1 1

Teacher Credential
Program 2

Spe6ial Teacher
Training;Program

Graduate School 1

Undergraduate
School 8

SPecial_Education
or. Education Aide 2

Related Teaching 1

Unrelated Field

Seeking Positions
in Related Field

2

Totals: 1 19.
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Seiiiest et- 1116he:l't Rank I ni; AttI I v ii I (!i
.

Fall
1973:

--- Spring
1974:

Lowe4 Rankin Aelivit Ic

1) Head Teachers Evaluations 1) Parent Meetings:

of Assistant Teachers on 2) Speaker "Perm'i'ts

the DTCC. and Credentials':.
*

2) Daily Staff Meetings. 3) Feesdback-on PrOect
3) Writing Reports on Reseaich.

.

Children.
.4) Parent Conferences. 4) Weekly Staff Meetings.

1) Participation in Outside 0 Administering Viiiieland 4
Agencies. Tests.

2) Parent'Conferences.
3) Speaker: "Dealing with

Behavior Problems in
Children".

4) Writing Rerts on
Children.

Fall
1974: 1) Self Evaluations on the

DTCC.
2) Head Teacher Evaluations

on th DTCC.
3) Participation in Outside

Agencies, and Schools.
4) Parent Conferences.

Spring,
1975: 1) Speaken "Non-

mtandardized Assessment"
2Y Parent Conferences
3) Writing Reports on

Children.
4) Spealser:

Metrit System. .

2) Weekly Staff Meetings.
3) Teacher Estimations.
4) 9 if Evaluations on

1) Teacher lstimations.
2) Weekly Staff Meetings.
3) Denver Development

Screening Test.
4) Spe4ker: "Movement
and Cognition".

1) Tennessee Self-Concept
ale.

.2) Visitation rho Case
Montessori.

3) Adjunct'Activities.
4) Denver Developmental

-Screening Test.

Tile ranking of the ',:orto of the 1973-75 training actiyities
showed that parent conferences and writing the summary evaluation
report4 on the children were ranked in the .top four'activites in
three of the four semeste'rs. Head Teachers'evaluations of the
Developmental Assistant Teaclkers on the Developmental Teacher
Competency Checklist and participation in outside agencies were
ranked in the top four activities two of the four semesters.
Administration of the Vineland anti Denver tests were ranked in

the lowest activities.
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Evaluation of Developmental Assistant Teachers Ratin s

The results of the ranking of activities, 1401 -thee eXception
of the few mentioned.above, did,not provide clear-.cut guidelines
to follow in adjusting thd>rarning ptogram-for*the next group of
Developmental Assistants,"141thobet'some activities did not ap-,
pear in the top four rankings of the Checklist evaluation form,
the, traiives rated many of these activities positively in coun-
seling_sfissions and on another evaluation form which used a
different format. In or4r to obtain valid input and avoid dis-
tortion of results, itig important to use more thah one instru-
ment to gather data.

72 Post-Training Evaluationof Program, by
Developmental Assistants

The form titled "Expectatidns and Evalua-
tions of the Training Program" (See Chapter III) was sent to
the trainees-six months after they had completed_ the' protrath.

The former project'- assistants were asked to fill out the form
evaluating their training in terms of their employment experi-

ences. The responses indicated overall satisfaqion with the
training. :Inparticular, however, complaints were leveled at

the.fiUmber of university students participating in the program
and the large amoun -t of paperwork associated with the grant's

data collection tasks.
Ai

'The individual responses to open-ended statements such as
"What I liked about the program" and "What I didn't like.about
the program" ranged from: "I liked everydne I worked with,.the
children and t1e program. Meeting and getting to know parents
was also enjoyable. I am still trying to find something that '
didn't agree with me" to "It was really difficult to meet the
needs of.the children and the students of the University. There
really was a conflict - lessenlng our effectivenes'e for one or
the other."

Evaluation

A greater number of former trainees'may,have responded to
a checklist rather than to the open-ended form that was sent.
In addition, the responses from a checklist would have made
analysis less complex. More effective methods of follow-up of

former trainees need to be developed.

Employer Evaluation of Former Trainees

From 1972-75 four trainees were evaluated
by their employ rs on the short form of the Developmental Teach-
er Competency C ecklist. These evaluations were compared with
their Head Teachers' evaluations of them on the DTCC.
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11rns no sh;nifira!ll aifference'between (he evaluaiions

for thre of the trainees. The employex's evaluation was_Thignif-

icantIY higher than the Head Teacher's c)/- One trainees(.01, F

12.36, di 1/13).

Strategy 4.0. Outside Evaluation
.

A site and program evaluation w s completed by two independ-.

ent evaluators, Dr. GertrudeWpod d Dr. Eddie-Williams (See

Appdndix I for vitaes).- Interviews were scheduled (Figure 43 )

with staff, present and former trainees, parents, and employers

of the former trainees.
w.

The reports of the evaluators on the achievement of the

project Objectives were positive. Samples of constructive sug-

. gestions include: "They felt a °need for some type of 'advanced

seminar' to help them cope with practical problems faced in their

new positions.:.." 1).1. The need to provide more information

about the. methods to use in obtaining the services of specialists

was expressed by the trainees.

the evaluatorf encouraged ON continuation of daily staff

meetings as a "significant professional technique". ,

Copies of the complete evaluation reports are included in

Appendix I .

*
s

cat
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,Figure 3 7.

'Molly C. Gorelick, Ed.D.
Project Director, Pre-School Laboratory
California .State University, Northridge

Nordhoff Street
Nbrthrilge, California 91324

October 23, 1973

Dear Dr. Gorelick,

want to thank. you ,for all the help you-haVe given us with
regard to Kyle. -

He is presently attending kindergarten at our local school and
loving every minute of it. His teacher is involving him in the
class'actiyities and the other children have accepted him over-
whelmingly.. He has an itinerant teacher that comes to work with
him every day and a mobility trainer that comes three times a
week. All the people at school that are.woiking with Kyle have
very poSitive attitudes with regard to integration and this helps
a great .deal.

I feel confident that the program being provided for Kyle at our
local school is more than adequate for his needs. Hp is getting
thb individual help he needs as well as the social activities
with his peers. A.

I hope that Kyle will be able to continua_ in this program at
our local school Ad that the doo$s will be opening to- integraced
programs in,other schools.,

Sincerely,
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Figure

CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS
Preschool Labaratdry

CaliforniaZtate University, Northridge

Molly C. Gorelick

FOLLOW -UP EVALUATION OF CHILD

.To: ,
Dates,

,
0

Our former preschooler 4 is attending

your school at this time. Would you please be kinorieuoueto fill out

flthis

follow-up evaluation so that we, may asses4 the effectiveness of

our program..

I. Cognitive Development

a Language

b. Knowledge

c. Attention Span

d. Problem Solving ..

II. Psycho-Motor Development

a. Gross Motor 4

b. Fine Motor

III. Affective Developm4nt

a. Social ...

b. Emotional

IV. Creativity 000000

V. Summary

VI. Recommendations

Excellent -Good Fair
4

Poor

T---

I

7

lee 6/74
17

Signa:ture



Figure 40

Camers integrated Early Childhood Programs.

Preschool Laboratory .

California State University, Northridge

'

Dear Parent:

Now that the school year is ending, we would like to learn about your

attitudes and ideas concerning our preschool.
C.

po you believe our program, which includes a small number oUchildren
0

with halidicaps in each clasS, is a profitable experience for children?

Please comment freely below. Use,,the-6ack of the page if necessary.

We would appreciate"-promic return of this paper with your ccunients

u.111.1.mik <ypu :for yodi kind cooperation.

a,
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Figure 41

SAMPLF. OF FOLLOW2UP OT FORMER
DINZ4OPME1 TAL HEAD-ANDASSISTANT.TRACHERS

Develo mereachets:
Carol R. - Presently instructor of Child Development,

superTATETteacher and director of Day Care Center at Moor-

park Junior College.

Lesrye J. - Presently director of Child Developmept/
Head Start fr Kings County-Community Action Organigation,

Hanford, California.

Developmental Assistant Teachers.

Les F. - Presently Head Teacher at Creative Frontiers
Private Preschool, Reseda, California.

Natalie S. - Received Standard Elementary Teaching Cre-,

:clential. Presently Speech Therapist in Los Angeles City

School System.

Wilma K. - Summer playground director for the Los Angeles

City SZETiai Youth Services. Received Standard Elementary
Teaching Credential. Presently director of Day Care Center for

Court House witnesses.

Mary Ann D. --Teacher at Creative Frontiers Priva.te Pre-

school. Teacher-director of Encino Co-op Nursery School.

Presently in a graduate program at Oregon College of EduCa-

tion in Early Childhood with emphasis on socially and eoruca-

tionally different, and Working at JWCA Infant Child Care

Center, Salem, Oregon.

Richard A. - Received his Standard Teach'ing Credential
with Specialization in Early Childhood and certification to
teach English as a Second Language. Teacher Corps at Oxnard
Elementary School District. Received hisM.A.from the Univer-

sity of Southern California. Presently. teaching first gra4e

at Port Hueneme, California.

Charlotte W. - Pianist for'dance classes-. Summer coun-
selor at .Camp Cedar Falls (integrated program for emotionally

. dis-t-zb.ed and language problems). Training program at Julia

Ann Singer- iatric Nursery Presently assistant to a

.
private educati6naltherapist.

Linda. P. -1Summer teasher at Julia. Ann Singer Psychia-

trist NurLery, Pres.enteleacher at California State Uni,-'
vursity, Northridge Day Care Cente47. I -

Tony V. - Presently Recreation Leader in SaniFernando
ages.
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CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS
V Preschool Laboratory

'California State University,- Northridge

Molly C. Gorelick Loretta J. Friedman:

Sevelopmental ASsistant Teacher's. Rating of Thaining.Activities

Please check each activity according to haw helpful it has b6en to you in

your training,

,

, 'Excellent Good Fair Poor

Self Evaluations on Developmental Teacher.
Competency Checklist (DTCC)

.

Head Teacher Evaluations of you on DTCC

Comparisons of Teacher EstiMqtions of Childreris
,

Developmental- Functioning

.

..,

,Participation in outside schools or agencies

V

Daily Staff Meetings .'

-Weekly Staff Meetings
.

.

.

Writing Narrative Summary Evaluation Reports

on Children *;

.

Parent Meetings
N

.

Parent Conferences with'Teachers . .

. --

Video Taping .

Tennessee Self Concept Scal! .

.

Peabody Picture Vocabulaiy Test
.

Denver Developmental Screening Test
.

Four Shapes

Adjunct 'Activities

Curriculum Class
.A.t.

.
. A
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Figui.e 43

CAREERS IN INTEGRAILD EARLY CHILDHOOD PROGRAMS

ProjeCt Evaluation

May 27, 1975

AcENDA-
Evaluator.s:

9 A.M. 9:15 A.M. Tour of Facility Dr. Gertrude Wood
Dr. Eddie H. Williams

9:15 - 10 A.M._ . Project & Preschool Staff
Molly Gorelick
Loretta Friedman
Audrey Clark
Marjory Joseph

Presentation and discussion. Questions
* regarding Project

INTERVIEWS

10 A.M.-11:15 A.M. Present trainees:
Debbie Alvy
Sally Pedersen
Lorraine Swerdlow
Eugenia.Guzman
Teresa Orpilla
Angela Consolo
Charlene Bones
Tony VendittO
.Kathy Farkas

11:15 - 11:45 A.M. Head Teachers:

00 - 1:00 P.M. LUNCH

'1:00 P.M.,- 2 P.M.

Gerry Luethy
Sandy Rifkin

Former trainees:
Linda Pappert
Richard Amador
Pam Czachow

2 P.M.- 2:-.3:0 P.M. Patents of.Ohildren in integrated program:
,MirianCRiyers ;

2:30 - 3 P.M:-

3 P.M. -'4P.M.

-lee 5/16/75

Mr. and Mrs. Ken LaDaaux

Ethployers of former trainees:
Grace Cargill, AS Children's

Center (CSUN)
Norma Freeman, Kids Unlimited
Mrs. Tamp, Beth Meier Nursery

. -School -

Summary
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Appendix A

What's In A-Labell

Molly C. Gorelick

California State University, Northridge

Twenty-five years ago I aC6epted my first t aching

positiOn. By choice, I requested a class of meritally re-

tarded children. Some of my prollessors tried to discourage

me from this choice, saying that I would be wasting my/ tal-

ents. But I disagreed with them. I was a psychology major

'and I felt that I could learnnmoreabout learning, from

teaching children who were reputed to have difficulty in

learning. I felt that the bright children would learn io

spite of me - but the retarded would really put my skill

as a teacher to the test..

The first thing I learned from..thLtiducable mentally

retarded was that the term Mentally Retarded was a label

that told me very little about each individual child ex.,

cept perhaps that their I.Q.s fell between 50 and 75 plus
O

.or .minus a probable error of five points. The label EMR

1Paper read in Palm Springs, California-on Sept. 10, 1974
by Loretta J. Friedman to the Cluster Training Workshop
on the Child with Handicaps sponsored by Southern Califor-
nia Resource and Training Center, HEW/Office of Child

Devplopment.-
'paper pre'ented:by Molly C. Gorelick on March 22, 1974

0, at the Federation of Preschool and Community Education
Centers, 1c., Head Start` Pro'jec't Conference: The Child
as an Agent ofChange held A Los Angeles, California.
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did not tell me that Manuel could solve problems in

donstruotion that were beyond my comprehension or that

-a

Ralph could draw beautiful ddsigns, on that Margaret's

social competencies and Sensitivity to others Was to

be envied.

As Special Education programs 'proliferated in the

years that followed, we' started t9,,label more children°

r-
and we segregated them fi'um theainstream of .childhood

- all in our sincere effort to help them. In California

we had created approximately 29 different special catego-

ries and proceeded to focus in on the child's disability

- his handicap. This emphasis on the child's handicap

led to stereotyped conceptions of children who possessed

these handicaps. We called them retarded, blind, deaf,.

cerebral palsied, as if their total physiology, their

cognitive and emotional functioning could be described by,

the label retarded, blind, deaf, and so on.

advertise their many abilities and talents.

After teaching retarded_children I

We failed to

ht classes of

bright, classes of gifted, Classes of slow learpers and

other children so labeled. I found that there was no.such

thing ad a4lomogeneous class of children no matter what

their label or age.. Each child. regardleds J:f his label

----

is a pi-ofile of abilities and disabilities. It is time we

emphhsized abilities rather than disabilities. Another

truth that I learned, was that the basic knowledge we pos-
.,/

sass about how human beings learn applies to all',.children,

19.1.



4

tthatvthere are no magic teaching formulas and methods

whicp. will work for all children or only,lor special

t:childreno that the good teacher assesses each child's

strengths:and weaknesses and then pelects the method 'Or

methods which will be appropriate for that child Thus,
4

vit is encumbent upon those of us who are training teachers

to ground prospective teachers well in a wide repertoire

of teaching styles and-methods. Those who are in teach-

ing should continually-add new approaches to their exist-
.

ing repertoire so as to be able.to reach the individual

child.'

In September 1971 at California State University,

Northridge I initiated a project to strain teachers at the

preschool level to work in nursery schools integrating'

children with' handicaps.

Our fisst problem, .when we integrated children-with

a handicap such as Downs syndrome, deafness, blindnesg,

and cerebral palsy into the existing UnivisITY nursery

school, was teacher umertainThey asked "What do I

do with the retarded child? What do I do with the deaf

child?" My answer was, "What do you do with any child who

is new to a class?" "How do you communicate if you are

in a foreign country? Try that with the deaf child."

The teachers were insecure, fearful about their ability

to deal with a little child who came to them with a label.

Teachers who were considered superior and experienced

r
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1;

_were suddenly unsure of their' teaching abilities , they

felt they lacked the skill.and trainint; to handle a child

with a handicap. Thus, lief/Pe we cmn succeed in integrat-

ing children, we will have to overcome this insecurity

and attitude that onYy specialized experts can work, with'

children with handicaps.

Those of you who now halo children lei your classes

who are blind, deaf, retdrded or with other handicaps

have found that these children ride the same trioycle6,

climb the same jungle gyms, lick their fingers after stir -

ring some delicious mixture, throw sand, hug you or taunt

you - in other wordd they realty are children.:

We have to deyelop a new/old breed of teachers -.who,

like the teacher in the little red school house had to

assess each child and plan individualized programs for the

wide spectrum of abilities found in a single classroom.

The preschool is a wonderful place to begin thOn-

tegration of children. Young children can and do accept

differences whether they are in race, creed or,handicap if

their teacherS, parfpAtEwand the community model such ac-

ceptance and eliminate their own fears of differences. We

can greatly reduce segregation of children if we break down

the mental harriers we have built up concerning differences.

Of course, there will be some .children for whom special

olasses are needed. Too frequently, when we change our

direction in educati,n we throw the baby put wits the dirty

water. Let's not eliminmte all special nursery classes
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or specialists but-let's look atichildren as Individuals.

and make i)lacements accordjngly.-

Above all, let's,examine our own fears and prejudices

honestly. For exampled teachers say)"Won't the blind ctiild,

or the deaf child take an inordinate amount of teacher time*

;0111h. WWt the other children be neglected?" This can, but

should not happen. Eah and every child in that Classrodm

needs attention and to piovide this, you use assistant

teachers, parent aides, hidh School aides, and community

volunteers. Let's hit forget that the children themselves can

be taught to help each other - even-at this,.very young, age.

For example, the childre-n in our program quickly imitated the

te-scher and would turn the hard of hearing child's2face toward

them when they wanted to speak to him. They would guide the

blind child, by saying, "Listen tb my voice, Kyle" or "Here,

touch this, Kyle".

'

--
One mother reported that her faun year old son, hear-

ing that' their old-sick dog couldn't bark anymore suggested

that he could teach.the dog some sign language. 1 voluntee,

.who had been tutoring, the deaf child had. taught the other:,

children in the class some signing.

I believe we now have a tentative (nothing is as con-

stant as change) training model which is successful in-making

our young trainees and experienced Head teachers feel comfort-

able and competent to teach in the integrated program.-

I would like to read an excerpt from a letter we receiv-

ed from a former Head teacher in our program who left to direct
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a county Head' Start program in central California just a

short time ago. When we firSt integrated children in our

program, this very creative, fine and experienced teacher

was convinced that she and the, program wete'going, to be

detrimental to the blind child and the deaf child we had

enrolled. She was in the integrated program approximately

three. years before she left to assume her new position.

Thekfollowing is a quote from her fi st letter to her for-

,

mer colleagues: "This coming week; we are having an in-

serviceservice workshop, and the topic-is, guess what? ,'Integrat-

ing. the handicapped chi....- into the normal preschool classroom.'-1,4

They "didn't have-anyone to lead the workshop, so guess who is

going to do it? Right! Me!"

Another Head teacher wrote: "When I first learhed of the

11.

impleMentation and goals of the integrated program, my initial

reeotion was 'It's impossible! Teachers must have special

training to work with handicapped children.. I won't kn'ow

how to meet their needs.'

After two years az a supervising teacher in the progeam,

I have learned that it is possible. Not only have I Iearn

it, the concept of the integrated program has become an im-

portant element in my educational philosophy. 'Because when

it comes to actual classroom implementation, the goal becomes

individualization; the creation of a learning environment

where the abilities of each child are assessed, individualized

objectives and leatnini opportunities are de'Signed, so that

each child may grow and develop as much as he can in the

length of time he pis, a, -class member."
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it

In summary, in our preschool project we called our

teachers Developmental Teachers because we want to train

people to appreciitte and understand the similarities and

Young

differences in the development of all children. We want these

teachers toSeercompetent in providing a varietytof learning

opportunitiqp which will permit the children to develop and

grow according to their own individual profile of abilities.

Hopefully, these teachers and you too will help eliminate the

segregation, and minority statue of many young children with
0

handicaps and return them to t e mainstream of,phildhood.1

S

MCGalec

Revised 5/74
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41, Appendix B

APPLICATION FOR DEVELOPMENTAL ASSISTANT TEACHER'

Date

.Name Birthdate Age

Address
number street city zip

Phone No. Father's occupation

Class Level Major *Minor Stipend Credit

Graduation date Social Sec. No.

Single Married No. of Children Citizen Veteran

Have you any physical defects? Yes No

(If Yes, explain fully below)

Were you evdr convicted of any offense other than unlawful speeding or

parking of a motor vehicle? Yes No

Were you ever discharged from arty employment? Yes' No

(If

Availability Information:,

Yds, explain fully below)

A.M. P.M.

Fall Monday

Spring* Tuesday

Summer

,
40

Wednesday

Year 19. Thursday

Friday

Education including high school, college, university, other education:

Name of Dates 'No. Months Senester Units Diploma Date

Institution Location From To Attendance, of College Credit or Degrees Received

197
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)

At

Paid rience in teaching and other related emplo yment:

Name o School 1 Location , 1 Position Title and/or Dates ! No oaths

or Other Employer. City & State Academic Rank. From To f Employed

Volunteer rience in. relat
Locatioa
City & State

0 C

or Agdmy,

field:

osriy.on

Title

tint

of Time

Dates
From To

4

Financial Status:

How are you financing your presen t oft?

a) Scholarship? Yes No

b) Loan? Yes No

c) Parent or Guardian? Yes No

d) Other? Yes No

e) Other Dependents (Number)

Indebtedness

r
Source...11./..

Possible emergency financing

References:

University Faculty:

Name Title Dept.

1)

2)

Former k nployers:

Name

2)

Agency Address Phone
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Personal References:

NWne

2)

Relationship Address Phone

Are your references-on file at the Student Placement Office? Yes

" .
A

Person to notify in case of emergney:

\

Name
Relationship

Address
Phone

Health Status:

Date last physical Skin Test Or Chest Xray for T.B.

Are you presently covered by health and accident insurance?

Agency Have you missed any school during the past'

six months due to filnessT Yes No Describe, if yes

Please list the courses you have taken in Child Development, EdUcation,

Psychology and Special Education:

Accumulated Grade Point Average:

Child Development Grade Point Average:

Submit a brief handwritten statement about how you became interested

'141 Child Development and what your future aspirations are in the field.

Also, please discuss feelings you have about your experience in the field.

MCCAJF/led,....6/75
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App.endi

DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

Molly a. Gorelick

California State University,-Northridge.

INSTRUCTIONS:

For Self-Evaluation, preface each statement with:

I
4

I know how td or

7

I am able and illing. to

For evaluation of another person, preface each statement'with:

He does or she' does

Fill in the blank after each statement using the following scrl :

SCALE:

4-Competent in task or area and able to demonbtrate fbr others.

3,Competent, but not qUite ready to demonstrate. for Others.

2-Competent, but there are recognizable gaps or weaknesses
which can be handled and corrected by me (the teacher).

1.- Weaknesses more than skills. Need for consultant assistance
or observing a skilled teacher demonstrate.0

0-No background. To handle this task or area need:

a) coursework
b) experience
c) a & b

(In using rating 0 - indicate whether it is Oa; Ob; or Oc.)

N - No opportunfty to observe (for evaluation of another person)
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Wevelopmentai le?-lcher Competency Checklist Profile and Progress Repdrt

Directions for Sum-nary of Rat ings

Molly C. Gorelick

An analysis of the\results of the Developmenial Teacher Competency

Chedklist is obtained by.. otaling the ratings in each competency area

and dividing by. the nuMber\of items in that are
\

of the year, the columns, nuibered I to IV, are

person's (e.g. supervisor,,director, colleague)

f ©r each area is lksted'and the plotted on the

a. At different periods.

used for self and other'

evaluations. The rriai'

corrgsponding colunn of

the profile. The Grand Mean is obtained by totaling the means. for each

area and dividing by eight (8), th total number of areas.

The profile permits comparisons\petween the various evaluations.

The results are then used as a guide eo plan individualized pre or in

service training programs.

A

The material, was developed under the project "Careers in. Integrated

FArly Childhood, rogtams", Grant No. 55-P-45144/9-03.
6
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Classroom
MatlageMent

Assessment

'----".---

PMEtiTAL TEACHER amATENCY aiEcxusT PROFILE AND PROGRESS REPORT

Molly C. Gorelick

I II III , Iv

Evaluator:

Date:

3.. Program Design
and Planning

4. Teacher/Child
Relationships
and Management

5, *'Staff and Co-

Worker Relations r-4-

Professional
Work Habits

Parent
Relationships

Community
Relationships
and Retources

Total of Yeans:

Grand Mean:

24. 6

202
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DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

Rating 0 -
4demonstrate for others
3=competent, not ready demo
2=weak, can improve by self
t=weak, need assistance

1.0.0 ,CLASSROOM MANAGEMENT (TASKS)

1.1.0 Equipment and Materials

4
O=no background, need:

R) coursework
b) experience
c) a & b

- No opportunity to observe

1.1.1 Follow school procedures for maintaining

and supplementing inventory.

1.1.2 Check safety of equipment and mate ials

and notify director of problems.

1.1.3 Arrange and rearrange equipment and

1.1.4

.1.1.5

materials to faoilitate program.

Organize neat placement and storage of

materials to permit ready accessibility

to children and staff.

Design and make materials (software) to

implement learning opportunities.

Utilize and operate Audio-Visual materials.

Attractiveness of environment

Design, arrange and supervise on-going

placement of Materials for Bulletin Boards

and Visual Disc. dys which are attractive

and appropriate to program and children's

interests.

203
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11.0Wfm.

DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

1.3.0 Cleanliness of classroom

1.3.1 Organize and participate with staff and

children to clean up after using materials

e.g. replace blocks, wipe up spills,

tables, run the vacuum over the rug,

204

Total's:

I V
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DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

Rating 0 - 4
4=demonstrate for others' Omno background, need:
3= competent, not redy demo a) coursework
2=weak, can improve by self

.

b) experience

1=weak, need assistance c) a & b
N - No opportunity to observe

2.0.0 ASSESSMENT

2.1.0 n oin Monitorin

X

f Children's Progress

2.1.1 Assess all children to determine entry

2.1.2

2.1.3

2.1.4

2.1.5

for all teachers

levels of functioning in Cognitive, Psycho

Motor and Affective Domains plus Creativi-

ty, and record results.

Organize a schedule for implementing

basic pre, mid and end of semester assess-

ments plus daily ongoing evaluations.

Use and interpret non-standardized assess-

ment teOniques, such as: non-judgmental

observatios, time sampling observations,

anecdotal records and case studies.

Select, administer and interpret appropri-

ate standardized tests, such as the Pea-

body Picture Vocabulary Test; Caldwell'and

others designed for teacher use.

Keep a written record and.file of child's,

level of functioning obtained from tests,

observations, samples of children's work

and.other sources.

205
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DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

2.1.6 Prescribe learning opporturtkies.

individual child or a group based on.

V

an,

teacher and consultant derived assessment

data (information).

2.1.7 Make daily assessments with staff and

children to adjust objectives and pins.

These ca be in the form of discussions

with wri ten notations ma4e'of decisions.
.

Totals for ASsistant Teachers:

. 11

HeadTeachpe$
. 2.2,0 n oin M6 it in ofDevtlilo

i..7=i7= +7= i7

Means:

mental Assistant

:Teacher Prioress (for He Teachers only)

2.2.1 Use this checklist toftobtain a profile of

the assistant teacher's initialflomPtencies

and weaknesses.

2.2.2 Maintain in assistant's file, the assess.L.

ment profile of beginning competencies.

Utilize the information and data from the

initial assessment to employ strengths of

assistant teacher and prescribe learning

opportunities to eliminate weaknesses.
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DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

---------r---4--.:---
. I II In- Iya,

.
,..

2.2.4 Provide daily feedpaci-to a'ssiAant teb:chers

on level of4functioning - stttenkths and :

weaknesses. Hplp the assistant teachers

with an ongoing self evaluation monitoring

of progress,

2.2.5 Use cumulative data to make an end of

semester summary of assistant teacherts

performance levels,-

for Head Teachers:

I

207
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DEVELOPARTAL TEACHER C

4=demonstrate for others
3=competent, not ready demo
2=we k, can improVe "by. self

t 1 =weak. need assistance

R

TENCY CHECKLIST

tin -4.
0=no background, need:

a) coursework
b) experience
c) a & b

N No opportunity to observe

.0.0 PROGRAM DESIGN. AND PLANNI (for 'all teachers)

3.1.0 Design a program based on school's philosophy,

knowredge of principl s of learning, child

growth and development and the results of the

assessment of children:

3.2.0 Set upobjectives in the cognitive, psycho-

motor, affectiVe and creative domains based
4

on knowledge of the class and, individual

child's characteristics.

3.3.0 Plan objectives for fxoups and for .individual

children for specific time periods:

3.3.1. Semester

3.3.2

3.3.3

3.3.4

3.3.5

opportunities'3.4.0 Designing learning

3.4.1

Month

Week

Daily

Time 'modules for a singl dn.

3.4.2

3.4.3

Designing learning opportunities for the,

group and for-individual children.

ContinuaklY evaluate effectiveness of

learning opportunities.

Analhe and.reise iearning opportuni-

ties based on child's responses and needs.

208
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DEVELOnIENTAL TEACHER C0iPETENCY CHECKLIST

JI

3.5.0 ' Utilize a repertoire of teaching styles and

select -a style appropriate to the ':roue,

child and particular learning activity and

situation.

3.6.0 Demonstrate flexibility and creativity in

changing procedures to accomplish goals.

3.7.0

Totals foi Asaistant,Teachers:

il2= +12=

ans:

Head Teacher's training of
Developmental ASsist,..nt Teacher (for Head Teacherq only)

3.7.1 De.velop and clearly delineate,a

sequential series of demonstrations,

learning opportunities and tasks so

that the assistant teacher knows her

role in the design and implementa-

tion of the program.

3.7.2 Heap DevelOpmental A:,,,sistant Teacher

to Acquire the Competencies leading to

the assumption of all tasks requited of

- a Developmental Head° Teacher.

Totals for Head Teachers.:

209

.L14=

Means :

114='

"Ami*.F.j0



DEVELOPMENTAL TEAC COMPETENCY CHECKLIST

Rating 0
4=demonstrate for others
3=competent, not ready demo
teak, can improve by self
1=weak, need assistance

4
0=no background, need:

a) courseWbrk
b) experience
c) a & b

N - No opportunity to observe

4.0.0 TEACHER/CHILD RELATIONSHIPS AND MANAGEMENT ,

4.1.0 Attend 'to all children in the integrated

class.

4.1.1 Divide attention and staff among all

4.1.2

4.1.3

4.2.0

4.2.i

4.2.2

children in the class so that-no child'

receves an ongoing inordinate amount

.of teacher time.

Set up staff (assistant teacher,

student aidep, etc.) assignments so

that individual children and/or groups

are matched to staff who can most

effectively work withand relate to

them.

Deal with extreme positive or negative

feelings toward certa in children.

Provide for and manage diversity in

Affective Domain in children who are:

Cooperative-compliant 4.g. child who

cooperates with rules and regul!tions.

Apathetic-withdrawing (e.g. keeps to

himself; remains aloof; distant.)

Angry-defiant (e.g. ch'Lld who treats

other children with deliberate .cruelty,

screams.)
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.2, %I

DEVELOPMENTAL TEACHER COMPE,TENCY CHECKLIST

4. .0 Provide-- for and manaff, diversit in C(yaitive

Domain in children who are!

44,
--'

JL very bright or gifted

4.3.2 bright

4;3.3 average ,

4.3.4 slow

4.3.5 retarded
o04.

4.4.0 Provide for and managedimrsityinPsycho-

Motor Domain in children who are:

4.4.2

4.4.3

4.4.4

4.4.5

4.4.6

4.4.7

4.4.8

41.5.0

4.5.2

4.5.3

4.5:4

without seisory deficit$ or handicaps

and exhibit good gross and fine'moter

control.

blind
-

deaf

orthopedically disabled

epileptic

ceeebral.palsied

who have undiagnosed deficits
411

who have multiple deficits

Demonstrate respect for and enhance the

behavior of a child.

Listen to and respond to a 'child.

Be honest in explanations to-a child.

Express feelings to a child within the

limits of each child's tolerances.

Communicate so that child can understand

messages.

211.-
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.611Waii.1.41.

DEVELOPMENTAL TEACHER *COMPETENCY CHECKLIST

Provide a warm. outgoing and accepting

emotional enure. ..

4.6.1 Express warm an& positive behaviors such

4.7.0

as a smile, an embrace, etc., as an

integral part of child/teacher inter-

actions.

Provide a safe environment.

4.7.1

4.7.2

Proliide pi-61)er .supervision of all activi-

ties.

Execute emergency procedures in the

event off' accident, illness,' seizures,

excessive emotional reactions..

19 4
Adi01.1

212
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Means :
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\\
DEVELOPMENTAL TEAdNER COMPETENCY CHECKLIST

RatingRati0 - 4
N-

4=demonstrate for others O =no background, need*
3=competent, not ready demo a) coursework
2 =weak, On improve by self b) experience
1=weak, need assistance c) a & b

li -'No opportunity to observe

5.0.0 STAFF, AND CO-WORKER RELATIONS

Interact harmoniously with,-.staff.

5.1.1 Be pleasant dfid congenial

5.1.2 Communicate directly,, rather than

gossiping.

4 ,

5.1.3 Work as a member of team.

5.11:4 Cooperate with the director and /or

supervisor.

-5.2.0 Tolerate criticism.

5.2.1 Respond positively to constructive

criticism meant to improve or correct

work performance.

5.3.0 Implement changes (Be independent from

supervision)

5.3.1

3.2

5.3.3

Carry out new procedures, approaches,

etc., without need to be reminded.

Follow thr6ugh on own.

Be innovative%

213
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I II III
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DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

Rntiml 0 - 4
4,domonstrate for others 0 no beckgroond, need:
Icompetent, not re:Idy demo a) coursework
2 weak, can improve by self, b) experience
lmweak, need assistance c) a & b

N - No .opportunity to observe

6.0.0 PROFESSIONAL WORK HABITS

,1.O Motivation for teaching

x.1.1 Display enthusiasm, interest for work.

6.1.2 Go the extra mile to achieve results.

P.2.0 Punctuality

2.1 Report to work early enough.to prepare

for children's arrival.

Leave at the end of day after room is

clean and program and materials pl,nned

for the next day.

P.J.0 Maintain and submit all reports on time.

Creativity in teaching,

p.4.1 Demonstrate the ability to plan imag-

inative and stimulating Programs,

interventions and relationships.

645.0 Professional Growth

6,5.1 Read current journals in the field.

6.5.2 , Attend lectures and/or conferences

related to field (at 'least once a

semester).

214
V
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DEVELOPMENTAL, TEACHER COMPETENCY CHECKLIST

.6.5.3 Enroll in workshops and/or courses to

improve knowledge ,and

I II III IV*.

Join and become active in professional-

organizations in the field.

Totals:

ido= :40= :10r-



DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

Rating 0,-
4t-demonstrata for others
3=competent,-not ready demo
2=weako'can improve by self .

1=weak, need assistance

`7.0.0 PARENT RELATIONSHIPS

4
0.:,no background, nee,i:

a). coursework
b) experience
c) a & b

N - No opportunity to observe

clearly defined channels of,Z.1.O Provide

communication.

7.1.2'

7.1.3

7.1.4

7.1.5

Define the manner in which articulation

II III

between home and school can be achieved.

Set dates for conferences with parents.

Outline classroom visitation privileges.

'Outline classroom participation privi-

leges or requirements.

Demonstrate the ability to evaluate and

report Child's progress in terms of

stated objectives and philosophy.

216
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Totals:

=
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DEVELOPMENTAL TEACHER COMPETENCY CHECKLIST

EPAIIE
4=demonstrate for others
3=competent, not ready demo
2=weak, can improve by sef
). =weak, need assistance

80.

0 - 4
0=no background., need:

a) coursework
b) experience
e) a & b

N - No dpportun.ity to obserCre

COMMUNITY RELATIONSHIPS' AND RESOURCES

8.1.0 Interpret the progrbm purposes and goals to

8.2.0

8.3.0

I II

visitors and observers.

Employ accepted ethical practices in communi-

cating to others about individual children.

Identify and locate resOrces, services and

key personnel to implement the 'child's pro-

grail: or special needs.

lor

Totals:

Means:

1,,ist items not coveredor suggestions for improving this Develop-
mental Teacher Competency Checklist.

V

MCG /lec Revised V74
IC° 1972
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Appendix D

DISTINGUISHED LECTURER SERIES 1972-75

fr. Lecturer Topic

Feb. 28, 1973 Miriam Wilson, M.D. "Genetics as Related to

Professor of Genetics,, Child Development"

USC Los Angeles County
Hospital Medical Center,
Member of President's
Committee on- Mental
Retardation.

Aplil 4, 1973 Richard, Koch, M.D., "Dcvelopmental.Evaluation

Professor Pediatrics, . In Early Childhood"
Director of Regional
Center for Mentally /

Retarded, Children's Hospital,
t.

. Los ,Angeles. -

.:.

April 25, 1973 Henry Slucki, Ph.D. "Behavior Modification -

Senior Research Ass ciate Its Application to Young

Department ki,lf Hudian Behavior Children"

USC School of Medicine

Octuber 10, Joan Hodgnan, M.D. Jr "Evaluation of Maturity in

1973 Professor of tediatrics, the Newborn."
Director of Neo-Natal
Special Care Nurseries
at Los Angeles County
USC t:ledical,Center.

Nownther 14, Claire Kopp, Ph. D.

19/3 Psychologist - Infant Studies
Project, Department of
Pediatrics, Child Development
at 1fLA Medical Center.

Dveolmber 5, Edward Ritvo, M.D.,
1971 Professor, Neuropsychiatric

Institute, UCLA Center for
Health Services.

"Piaget Assessment."

"Clinical Neurophysiological
Studies in Autism."

March 14, 1974 Jakob Oster, M.D., "Follow-up over TWenty Years

'''--
International League of of 526 Cases of Down's

Societies for the.Mentally Syndrome."
Handicapped. thor Of ol- ,.

ism the Mental Retarde ld,

AZ o t e s.

218
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Date Lecturer %

March 27, 1974 Wendy Johnston, Ph.D.
-Professor of Life Sciences
Pasadena City College.%

Solon Samuels, M.D.,
Diplpmate of the American
Board of Psychiatry and
Consulting Psychiatrist
Exceptional Children's
Foundation..

Marvin Weil, M.D.,
Director of Pediatrics and
Neurology, Harbor General
Hospital; Associate Professor
of Pediatrics and Neurology
UCLA..

October 23,
1974

December 4,
1974

FebruarY 13,
1975

Febrilary 20,

1975

February 27,
1975

Mh4ph 6,
1975

March 13;
1975

March 20,
1975

April 17,
1975

Dr. Evis,Coda, Director
Kennedy Child Study Center

Edward Ritvo, M.D.

Mk. Robert Humbert, Director
VoCational Independence
Program, Foundation for the

Junior Blind.!

Dr. Ralph Goddard
Consulting Psychiatrist
Crippled Children.'s Society
Los Angeles

Dr. Edgar Lowell, Director
John Tracy Clinic

Dr. Carole Hatcher, Director
of Curriculum and Psychologist
Spastic Children's Foundation

Frank Hewett, Ph.D. Professor
Graduate School of Education
University of California, L.A.

May 1,- 1975 TT. Ray Barsch, Prdfessor
Special Education, CSUN

May 8, 1975 . Dr. Leo Buscaglia, Professor
University of SOuthern Californ
Department of Education

Topic

"Prepared Childbifth
Experience."
Film: "The Story of Eric."

"A Transactional Analysis
Theory of-Child Development."

4

"Neurological Correlates
of Spontaneous Behavior:"

"The Mentally Retarded Child,/
in the Family." /

"The Autistic Child in the
Family."

"The Blind Child in the

Family."

"The Orthopedically,Handi-
capped Child in the Family.'`

"The Deaf Child in the Family."

"The Cerebral Palsied Child
in the Family."

"The Emotionally Disturbed
Child in the Family."

LearAing Disabled Child
in the Family."

Video: "Love in the Classroom." 1.

ia
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46,

3. Stringing bads . These are frequently
4. ,Geo boards and rubber bands removed and other
5. Lego , materials put in their
6. Nuts and bolts
7. Crayons
8. Pencils.
9:Felt Marking pens

10. Scissors
11.E Paper

. Housekeeping Area: May be used at any time
'4 e

1. Refrigerator, sink, stove,pots and pans, dishes
2. Dress-up clothes, shoes, hats, purses.

4.

Appendix E

SAMPLE.DAILY LESSON PLAN

A. Permanent Displays:

1. Rats
2. 'Fish Tank

B. On-Going Displays:

1/

1.'Magnets 7. Beans planted by,children
2. Sweet potato &. Salt crystals, - 1

3. Avacado seed and plant 9. Evaporation experiMent
.4. Shells 10, Shape bulletin -board E'

5. House plants 11. Valentine bul etin board
6. Flower seedvlanted .by children 12. Spring bullet board

13. Height chart

.

C. Open rhqlyeswithMaterials Available tO Children at.any Time:
zt.7.

1. Puzzles,
2. Form board

place.

E. Interest Centers:

1. Art Table: Batiking

Obtjective - to create individual designs and-e Cperiment
with color on cloth. The teacher will be a reSource
person. ,

,-

.

Materials - staple white cotton cloth (6" x 10") onto
shirt cardboarA (9" x 12"). Mix one each: red, blue,
green, and yellow food coloring with water in 4argarine
cups. 10 eye droppers. 1

Directions - children will draw colored water into eye
. .

droppers and release liquid onto cotton material. The
colors will run, together and overlap,. creating designs.

.

1

1

1
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2. Housekeeping Area,: Cotn zeal and coffee grounds

Objective - to provide a media fo tactile experience.

Miterials - 3.0" x.30"4 shallow plastic tray filled with

corn -meal coffee ground mixture on a square table.
Large metal spoons, smalr plastfc'siThons, plastic medi-

cyle bottles 10.th. caps of varying sizes placed in tray.

Directions - child may use hands in mixture, or spoon
mixture intobottles or fill bottles using hands.

3. Vianipulative Area: Toothpick and pea structures_

.

.

',Objective - fine motor development:'stimulating imagine-

tion and problem-solving ability. Teacher will act as

.a rilksource,person. .

., .N.:.. Is I

Matertld-,-*hylpigh before, take a one pound package
io re .whare,peas'anddivide package into three pie

. tins. our byer.each pan .a small, bottle of food
,

Nplorinone'red, ore green, one yelloW) and add water

nil peas are covered in colored water. Soak over-

ft4ght. '
The next Morning, spread pears do cookie ,tin

d..bake at 350° for' ten minutes.'
'

For p ass use:, Divide-colored_peas into margarine

cups for, inAyidual uge and have twa boxes of rounded

wooden toothplcks availabre.'... . . .

piie tions,- children will afickltoothpicks intb peas

to buildanimals or structures.
I

A

6
.

.
. . .

,
,

/.. gognitivb Area: Following a pattern
.. ..

'
X

gwetilyt - learn to follow a pattern

Materials - Peabody.Xylophone, mallet, and colored
FE57176m Peabody Kit spread out on table.

Dirbctions - childchaoses many or few colored chips
and,connects them in a string. He. then takes the mal-
letanehits the orresponding colored bar on, the xylo:

phone to create au melody that is directly related to

the assembled pattrn.of colored,chips.

5- 111191
2tiggli.mt - cognitive and-psychomotor domains

Materials 7 alphabet bloCks,.styrofoam squares, wooden

aineWTand ngils.
0 1

Directions - the alphabet-blocks have animals inside
EFal--"E87/76Spond with the bloCk'u letter. The children

'are to match blocks and animals. They also can inter-
lock blocks or just build olth them., The other mate-
rials are for 'hammering into the styrofoam.

F. Outside Time: (45 minutes)
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1. Grass Area:

Tumbling mats and maze are set up fOr grosswmotor
activity.

2. Patio: _Carpentry

Objective:.:.- fine muscle, hand /eye coordination cre4iv-
ity, Social experience. ,

,Materials- saw horses, saws,Jiammers, nails, vises,
various sizes of wood.-

3. Outer YArd: Permanent equipment

Trikes, wagons,-ea6els and paint, playhouse-, sandb.Qx,
rainbow climber with Sandbox, small slide, ladder box,
VW car; gas pump.

Nft.

-G. Snack:II7
Objective provide nutrition acid encourage socializa-
tion.

Materials - orange, that are quartered, set in baskets.
Small paper cups, napkins, twozcup pitche'rs, milk.

Directions - baskets are placed on tables to be passed
-around by' children. Cups and napkins are placed by
each chair. Children will .fill their-cups-by pouring
from the two-cup pitcher.

H. Music: -Rhythmic activity

Objective , reproduce rhythmic sounds with body and
rhythm sticks. Creative and affective domains.

Materials rhythm sticks for eachochild: Metronome.

Directions show metronome and how it wocks. Demon-
strate fast and slow beats. Have childrett. follow move-
ment using rhythm sticks. Then 'allow children, to use
whole body to move to rhythm.

I. Story: "Caps for Sale"

Objective - promote listening skills. as well as parti-
cipation through imitation.

Materials - book: '"Caps for'Sale"

-Directions-- teacher reads story and encourages parti-
cipation from children to imitate monkey.sounds_
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\ Appendix

uestions and Guidelines in

Curriculum Design

by

Molly C. Gorelick, Ed.D.

WHAT ARE THE OBJECTIVES?

A. Source and Screening of instructional objective (Tyler 1950)
1. Society Two. Philosophy of Education
2. Learner
3. Subject Matter Screens Psychology of Learning

B. -Taxonomy of objectives (Bloom, 1956) (Krathwohl, et al 1960_
1. Cognitive
2. Affective ,

3. Psychomotor-,

-C. Typology of objectives (Gorelick 1963)
1. Global

. 2. Major
.. 3. Minor

4. Operational

D. Selecting behavioral/operational objectives

II. WHAT LEARNING OPPORTUNITIES WILLACHIEVE THESE OBJECTIVES?

A. Appraising learner's entry behavior relative to objective
1. Writren pre-test
2. Verbal pre-test

,

3. .Systematic recorded observations
4. Other

,-

,
.

:B. Appraising how student learns - recognizing that learners
. differ in:

, ,

1. Sense motaliti.ds employed in learning
2. Drive, interests, motivation
3. Rate at which learning takes place
4. Step size of inaterial learner can handle
5. Reactions to teaching styles,
6. Nature of learning strengths
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Questions and 'Guidelines in
Curriculum Design by
Molly C. Gorelick, E&D.
Page 2,

C. Utiliiing-principles of learningin designing and selecting
teachingl'materials'and activities

1. Discriminability of stimulus
2. havariance
3. Focus of attention
4, ctive response ,

5. R etition
6. Reinforcement (primary or secondary)
7. feedback ,

8. Branching
9. Relevant practice
10, Teach for transfer
11. Overlapping

III. HOW SHALL THESE LEARNING OPPORTUNITIES BE ORGANIZED?

A. Criteria
1. Continuity
2. Sequence
3. Integration,

B. EleM'ents
1. Concepts
. Values
3. Skills t.

C. Principles
1. Learning Herachies (Gagne 1968)
2, Chronological .

3. Simple to difficult or vice virsa
4. Geographical expansion
5., Logical
6. Psychological

IV. HOW\SHALL THE ACHIEVEMENT OF THE OBJECTIVES BE EVALUATED?

A. Assessing change in terminal behavior
1. Written post-test
2. Verbal_post-test
3. Systematic recorded observations
4. Other

B. Utilizing results to determine effectiveness of
inftructional paradigm .

1. Identify appropriate improvements
2. 'Eliminate weakne-sses . - -'
3. Implement and extend effective and desirable outcomes
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Appendix G

OFFICE OF THEe":GOVERNOFt
STATE CA13ITOL

AUSTIN. kEXAS 78711

March 13, 1974

5

Dr. Molly C. Gorelick
California State University, Northridge
18111 Nordhoff Street
Northridge California 91324

Dear Dr. Gorelick:

I read with interest a description of your work with the integration

, of handicapped preschoolers in Education Daily.

In Texas, as i many states, there is emphasis on gettingat least

the mildly han icapped children into the regular classroom. We call

this emphasis "Plan A" and it is generally being implemented suc-

cessfully. Its is an expensive program, however,, and legislators
tend to be interested and concerned about expensive programs:

0

Our,office has been charged with the task of investigating the effects
of the mainstream .contept, not only on the handicapped children,

but the regular students as well. We-are also interested in identify-
ing the characteristics of programs which are particularly successful.

It appears'to me that the work you are,,doing at Calitornia State
University relates to, our interests. I Would be very appreciative
if y:,i.i could send me additional informatiowon,your project, what
you are.doing; the effect you-are having, and'the tools you have

.Thank you

RMH : jg
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Ronald M. Howard
Director of Evaluatio01
Governor's Office of Educational
,Research and,Planhing
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CENTRAL SUSQUEHANNA INTERMEDIATE UNIT
P. O. BOX 213 LEWISBURG, PENNA. 17837

717-524-4431

Dr. Gorelick,
,California State thaversity
1811f Nordhoff Street
Northridge, California 91324

a

May 2, 1974

Dear Dr. Gorelick:

I have just finished reading.a review of your work (Report on Education

Research March 13, 1974) integrating various kinds of handicapped children

into regular pre-school programs. Ihave been working with the same thrust

for three years.

I would appreciate:

1. A more .complete reprint of your work

2. The Developmental Teacher Competency Checklist - and any

guidelines for its use

3. How would I get a copy to review, buy or rent your film

"A Child is a Child"

I am delighted to read about your work, am administrating a program

in a rural Appalachian region, where' both Ore-school centers'end children with

various deficits are widely spread.

Your program's emphasis not only fits the geographical and, population

characteristics of my area, but placing handicapped children in a normal

peer group will always maximize the social learning posalbilities. We work

in DayCare centers, and Head Start programs. Enclosed are program:descrip-

tions of the two models I use hefe.

Thank yog for any help you can give me.

AML:mkc

Enclosures
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Sincerely,

it (1' ' 1

Adrienne M. Levin
Supervisorl Pre-School Programs
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tILSON RILES
Supetinten nt ol Public Instruction

and Director of Education

STATE OFCALIFORNIA

DEPARTMENT OF EDUCATION
STATE EDUCATION BUILDING. 721 CAPITOL MALL. SACRAMENTO 93114

March 6, 1974

EA Molly C. Gorelick/
Associate Professor ind Project Director
Pre-School Laboratory
California State University, Northridge
Northridge, California 91324

Dear Dr. Gorelick:

Score time ago you were kind enough to send me a',,, set of descriptive materials

_regarding the project "Careers in Integrated Early Childhood Programs" which

equips teachers 'with the particular campetenciewneeded for the integration of

handicapped children.

I have forwarded the, materials totMr.,Leslie Brinegar, in order that he and the

other members of the special education staff will have the opportunity. to famil-

iirtze'themselves with the special program of Northridge.

As you know, the Master Plan for Special Education has a particular emphasis on

serving as many of the handicapped as possible in the regular school program.

Pioperly equipped and sensitive regular school staffs will be critical- tb the

success of this aim. Your program may be able to help us as we begin to gradually

Implement the Master Plan.

Thanks very much for sharing this pkgram information with us.

WR DFG

ince re ly

wnsao RILES
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Province of Manitoba
Department of Education

Dr. Gorelick
',California State University

Northridge
18111 Nordhoff Street
Northridge, California
91324

Dear D . Gorelick:

Robert Fletcher Building
1181 Portage Avenue

Winnipeg: Manitoba,
OV8

May 9, 1974

I
read with interest a brief article on your research in thw

Report On Education Research. We are examining the varlouS components

of special education with`a view to planning fbr and implementing mandatory

legislation, As 4s often the case, many of our teachers in the Manittta__
Public SOW system .are unprepared to work with haadiGapped children in

the jntegrated classroom even with com5etant back0 supports: Copsequently,

in-service and pri-service is of high priority in the Successful implementation

of mandatory legislation. The plan you have developed for_teaching'teachers

NA teach has a number of aspects that sound good and -d would like to know.

more about it, i.e., in what way is the process carried out, what is the

time frame, the prerequisite skills (if any), the follow-up and if you've

identified ce tain special supports that are\necessary to the integrated

classroom. C ainly, the Developmental Teacher Comptency Checklist as

well as any othe iniurmation you might bather together would be appreciated.

SEC/lb
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Economist - Education Planning-



dubnoff center
For Child Development and Education# Therapy

June 10, .1974

Ms. Mol& Gorelick, Ed.D.
California State University, Northridge
Pre-School Lab Project
18111 Nordhoff Street
Northridge, Cali for:ni a' 91324

Dear Dr. Gorelick:

a.

a

Your pamphlet titled "Preschoots Willing to Intdgrate
flies

with Handicaps"

has been extremely helpful to us both in referring faint-lies who cats us
wanting a program and for finding schools for children who for one re s,
or cmother.have to leave our program.

I spoke on the telephone to your secretary and requested that she send
Villa EPperanza. in Pasadena a copy of the pamphlet. I also requested five

additional copies for members on our staff who frequently make referrals

to families.

I realize that the, demand'for the pamphlets has been great and that your

supply is limited. If you cannot supply us with as many as five more copies,
we will certainly understand and appreciate what is available.

AR/pw

Sincerely,

Arlene Rich
Educational Therapist
Handicapped Children's
Early Education Program
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10526 Victory Place North Hollywood, Ca lifornia 91606 (213) 877 - 5678/984 -3604
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DouglasCherokee Head Start
City Education Building
Alcoa, Tennessee, 37701

.

April 13, 1974

Dr. Molly'C. Gorelick
California State University, Northridge
18111 Nordhoff Street

4Alorthridgee.California 91324

Dear Dr.., Gorelick:

As Staff Development Coordinator of the sevencounty Head
Start Program here in East Tennessee, I would like to request
that you send us further information regarding the training
tools mentioned in the March 27, 1974 issue of Report on
Education of the Disadvantaged -- specifically the film,
"A Child Is A Child" and the Developmental Teacher Competency
Checklist.

We are trying to gear up to quality performance in our
efforts to mainstream handicapped child;en in our Head Start
Program, and Ivam hopeful that your tool's might prove useful
during our preservice training efforts in August and September.

Thanks for your efforts in this field, .and additional thanks
for your Attention to this request.

Sincerely,
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Kaye Davis
Assistant Director
DouglasCherokee Head Start



FICE OF THE LOS ANGELES COUNTY SUPERINTENDENT OF SCHOOLS

HARD M CLOWES. Suporintondent

August 20, 1974

Molly C. Gorelick, -Doctor of Education
,Preschool Project Direct Or
'k:areer and Integrated Early Childhood Programs"
Home Economics Department

.California State University
Northridge, California 91324

Lamar Dr. Gore liCk:

I. would appreciate it if you would forward a copy of the directory identi-
fying preschools which integrate children with handicaps.,

I intend to use it in my role as a school psychologist as well as a model for
proposing a.similar resource in the different, geographic locations in
Los Angeles County.

Thank you for 5rour c
4,

Sincerely yours,

Wylie/ T: Captaun, Psychologist
Diagnostic Education Team
Language Disorders .

Division of Special Education

peration and material in this matter.

WTC:jd

LOS ANGELES COUNTY EDUCATION CENTER (213) 922 6111
93001 E: AS I ,IMPt PlAt HIGHWA'r DOWNEY CAL I F- NIA 902.12

1



EASE

II INTERNATIONAL CONGRESS ON SPECIAL EDUCATION

II,CONGRESO INTERNACIONAL PARA LA EDUCACION ESPECIAL

MADRID (ESPANA), 25-28 JUNTO 1974

MARIASOAUWO
Presidents del Comite Ejetutivo

Oria, 1
A Madrid, July 3, 1974.

. Tits. 261 04 21
MADRID-2

A

Dr. Molly Gorelick

600 June Street

Los Angles, `Calif. 90004

U.S.A.

Dear Dr. Gorelick,

I hereby take the Opportunity to,thnk you for hnving sent us

the very intiresting film, "A Child is a Child," whickCProf. Eloise

Lorenzo handed over to.us.

It was shown during the Congress hers in Madrid with great

success, and peoplb showed grebeinterest in the subject.

...The Congress, I think, can be called a great success with around

2,000 people assisting, and I think it was a breat opportunity for

'collegues from all Over th&wprld to meet end distussIthis so impoe-

tont theme.
I-

pnee again I want to thonk'you, and please notice thct if I can

6t of any further help to you'ddet hebsitate to write me.

MS/gst.

Yours sincerelyK

232.

Marie Sefton°
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Date

March 1972

Appendi4H

CONFERENCES AND LECTURES

Conference, Topic

Ameridin Association Film Festival
on Mental Deficiendy Seminar. ,

Region II - USC

1971-1972 McDonnel School,
for the Handicapped
(lecture)

Stoner'Elementary
Sdhool {lecture')

August
' 1972 ,

September
1972 -

Cooperative Preschool
of Glendale Methodist
`School (lecture)

Spring Caravan -
Southern California
Association for the
Education of Young
Childree(SCAEYC)

Californii.State
College - San Jose
Califorpia State
College - Fullerton

International
Cbngress of
Psychology

National Rehabilita-
tion-Association

233

Locaeion

University
..of-Southern
California -
Los Angeles

TroileCTraining
the Retarded,"

"Individualizing
Ingeructiom"

"Understanding
Differences in
Abilities."

"The Preschool
Laboratory and
Setting,."

Meffiber of audit
team Title VI
Projects for
training
teachers of TMR

"I'm
Are You

Ease Los
Angeles

'West Los
Angeles

Glendale

Preschool
Laboratory
California
State Uni-
Versity,
Northridge

California
State Uni-
versity, San
Jose.
California
State,Uni-
versity,
Fullerton.

eady Mom, Tokyo, Japan

"University
Students' Atti-
tudes Toward
the Mentally
Retarded: A
Decade After
Kennedy."

Puerto Rico

I -1
4,. )



Date

Nol)ember.
1972

January
1973 .

'January
1973 .

January
1973

February
1973 0

at

Conference
r 4

Topic Location
.

'American Assoc,iation
on Mental Def4icncy

Teachers of
Individualized
Learning (TOIL)

Center for Training,
in Community Psy-
chiatry

California State
Psychological Assn.

California Assn.
for the Education
of Young Children

March American Association
1973 on Mental DefiCiency-

University of
Southern California

April 6-7, American Association
1973 on Mental Deficiency

Region II

April, 22-28, Council for-
1973 Exceptional

Children
(National)

May 28 -30,-
1973

American Association
on Mental Deficiency
(National)

255,

234

"Drugs for the
Special Student-
Facts and Fal-
lacies."

University of
California at
Los Angeles

"Educationally Los A4geles
\Handicapped." City High

`School :

A Teaching Ws Angeles
arning Para-
gm in Counsel-
Parents ofin

MR.

"Is There a Oakland
COns nsus in
Univ rsfty Stu-
dents Course
Expec tions?"

'!lnt r tion of Los Angele's
Chip with ,

Handicap into the
'Normal' Pr school."

Film Festi t .Los Angeles
Seminar

Extend knowled e S'an Diego.
in the field.

To disseminate
infOrmation about
the project

alias

"Attitudes
Toward the Re-
tarded" paper
presented.
Film: "A Child
Is a Child" shown.

Atiahta

P 4,



.

Date Conference , Topic_ Location
-,-----

September lb, Southern California
1973 Resource and Training

Center - Head Start

September -15, National Rehabilita-
1973 '. tion Association

(California)

September 22:-Santa.Barbara
l973 County Health

Department

November 7-
10,,1973

December 7,
1973

December 7,
1973

January 28,
1974

Paper: "What's Palm Springs
in a Label" and
film.: "A Child
Is a Child" and
"I'm Ready Mom, Are
You?" shown,

Discussion about Long' Beach:"

the project and Quepl'Mary
film: "A Child .

-Is a Child" shown.

'Conducted work -. Santa Barbara
4 shop on Sex

-gducation for
the Mentally
Retarded.

National Asapbiation Discussion about Seattle
for the Education of the project. and

Young Children film: "A Child
Is a Child" shown.

California Inter-
agency Council om
Fathily Planning

Southern California
Association for the
Education of Young
Children, SCAEYC
Caravan.

University of.
California, Los
Angeles - UCLA
Graduate School of
Education Dean's
Council

"Sex Education San Diego
for the Mentally
Retarded".

rr

"What's in a
Label" and film:

. "A Child I a

Child' .-sbo

"Integrating
Children. with
Handicaps".

California
State Uni-
versity,
Northridge

University,of
C4ifornii,
-Los Angeles

February 15, Fourth1nterdisci- "Classification Los Angeles

1974 plinary Seminar: of Concept USC

Piagetian Theory and - Representations",
Its Implications for
the.Helpiqg Professions.
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ds,

Date

March 1,
1974

March 1,2,
1974

March 22,
1974

April 14-20,
1974

April 25-28,
1974

June 2-8,
1974

November 22,
1974

December 11,
1974

I

December 13-,
16, 1974

March 7,
1975

c'on le rence Top I c r I(111

'American As Co-Chaft Los Angeles
'op Mental Deficiency of Film ,estival,
Region II 1974. Film:- "A

Child Is as Child"
shown.

California Associa-
tion for 4,he
Education, of Young
Children

Federation of Pre-
Schodl and Community
Educatibn Centers
Inc - Head Start

-'Project

Council for
Exceptional Children

"A Child Is a 4 San Diego
Child". shown.

"The Child with Los Angeles
'a Handicap".
Film: "A. Child
Is a Child" shown.

"Teacher Self-, New York
Assessment Proc-
esses: Preparing
Teachers for
Integrated Set-
rings"..

Western Psychological 'Tredicting Pre- San Francisco
Association schoolers'

Activity choices ".

National Institute . Co-Chairperson of Toronto,
of Mental Retardation- Film Theatre Canada \

AAMD National

National Association
for the Education
of Young Children,

Vista Del Mar
Adoption Guild
(lecture)

0.

President's .Committee
on Mental. Retardation

American Association
on Mental Deficiency

236

'Classification Washington,.
of Concept D.C.
Representations
Schema".

"Heredity and '
Environment'7
'IMportant'Facr
tors in Your _

Child's Develop=
ment".

Participated in San Francisco
Group Seminar.

Film Festival, Los Angeles,
Seminar. USC



rep
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Date _Conference- ,Topic Location

March 7,
1975'

Calliornia State
Psychological Assn.
and California Assn.

"Ma-instreamin
Children with
Disabilities

Apaheim

of School Psycholo-
gists and Psychome-
trists

A Word of Caution."

April.2,
1975

Pacific Oaks College
(lecture)

Presentation of Pasadena
findingS of the
"Careers" project.

April 24,
1975

Council for Excep-.
tional Children

"he Right Start: Los Arigeles
Early Education".

May 18-23; American Association Film Theatre Portland,
1975 on Mental. Deficiency Seminar. Oregon.
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Appendix

VITAE

Gertrude Wood

V

Ed.D., University of Southern California, 1950.

Los Angeles County Superintendent of Schools Office (Retired)

Ten years coordinatillg the Child and Youth Study Program.

Six years Chairman of Inter-Departmental CoMmittee on Early,

Childhood Education.

SiX years coordinating programs for Gifted children and- '

yOUth.

Coordinator.(Director) of-five annual conferences on Early

Childhood Educatipn.

UniverSity teachiftg: University of Southern California;

University of California, Los Angeles.;

University of Maryland.

Currently free-lance consultant to public and private schools

and to, universities.

4
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CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS

California State. University, Northridge

PROJECT EVALUATION FORM

By

Gertrude Wood, Ed.D. d

Please write your evaluation under each Project - Objective.

Establish and develop new careers, positions for .students whose terminal-
degree,wonld be the baccalaureate or masters. Provide letters of completioh
oftraining for integrated-preschool positions as follows: a) Clinical,
Directon- b) Developmental Teacher;-d)-Dexelopmental Assistantt
d) Student Aide.

Students were interviewed representing various,calWer positions, or

//--
levels of,career preparation.
a) Child development majors, recreation majors, graduate students who

had completed 1 -2 -or 3 semesters in the Project Program and served
as aides.

b) Advanced Project trainees with majors in child development and
psychology who were serving as developMental assistant teachers.
Former trainees of Ihe'Project who are employed in public schobls as
preschool or early childhood teachers and as developmental teachers
in child care centers.

The cord training program will provide knowledge and competency in:

Understanding differences An.the-grOwth and development of preschool
children in cognitive, motor mad affective domains.

a

. . .

In idterviewt with the.-employers of former trainees of the project,
all agreed that this group had remarkable understanding"of individual
children, use Ixr.equipment and materials, how to plan environmental
"set -ups" but need-,further help in working with.grOups of dhildren.
Employers were, very impressed with the comprehensiveunderstanding
of individual children, in their "caring" attitudes toward all
children (handicapped and normal) and in the superior skill6 they
had in working with parehts.
Former trainees who, were interviewed and are now employed in public
And private early childhOod education schools, child care centers,
and nursery schools expressed the feelings of confidence in their
understanding the children with whom they worked. However, they
felt a need for some type.of "advanced-seminar" to help them cope
with practical problems faded in their new positions away. from the ---
More ideal training situation of the project e.g., (1) how to
maintain their idealism, (2) how to apply their,knowledge-aad skills
which may be beyond "real life" working situations, (3)-more training
in working with parents,-444 (4)° haw to bring in specialists and
resource people that were ria4ilsr availAble at the project training
center.

1.
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2. Employing standardized measures and designing clinical instruments
for assessing lire- and post-intervention behaviors. .

Beginning and advanced students(trainees) discusses their knowledge
and use of clinical instrnments.for assessing heeds and characteristics
of children. It appeared from their coments, specialists usually
admihistered tests and assessment instruments and the meaning and.
interpretation of such information was-gained through staff meetings
and lab sessions at the project center. Since none of, the employed
former trainees mentioned these techniques, but did state the need
for knowing more. about obtaining services of specialiits, the training
program might bring more emphasis on which techniques, can properly
,be used by teachers and haw specialized help can be obtained.

3. Constructing behavioral objectives for groups and individual children.
4. Prescribing appropriate learning opportunities for groups and individual..

children:
5. 'Changing prescriptions based on systematic' assessment.
6. Designing innovative materials and methods for use with preschool

children. of varying abilities. .

.7: Maintaining adignate. records.

Comprehensive records are maintained for each child in the Lab Preschool.
Trainees frequently referred to specialized and informal records,
standardized tests(Binet, Peabody, Denver Developmental,Bcale, etc.),
in their project training in understanding. and learning to, appreciate'
the differences and similarities of children both normal and handicapped.
No specific mention was-made by trainees regarding constructing -

`behavioral objectives, but this, could have been dne to,.the evaluators
not asking specific questions regarding this.
Tht attituderrof the trainees and former traineea.reflecteds. total
and holidtic view of children as individuals, of course this is always
a question in any type of teacher education how articulate are teachers
and, others in specifying the apprOaches to theztudy of'children th-

, their application to "prescriptions':
Through daily staff .conferences,focus3d upon children, trainees are
learning Iv,* best to plan(prescribe) and re-assess(change prescriptions)
programs and methods needed by children. Ancbemphasin.seems to' be
placed on these significant professional techniques in the training

. project, .

4

In observing the project preschool facilities, there much evidence
of innovative materiali and methods and reflected knowledge of'
individual differences among young children as learners:

Budgeting and purchasing parsimoniously for the program.
#

There was .no opportunity to, atudiand review the budget. However,
as-vas indicated above, innovativeepteria/s and equipment were
observed in the preschool facilities: ,Nos' were made by trainees,
staff or parents and were obviously designed to meet the' needs
.the various types of children vbo attend the school. The facilities
are attractive and functional.
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Conducting parent conferences and involving parents in the program.

Parents as well as advanced trainees discussed the many ways,

parents are involved in the program. Parents are free to came

to the, school at any time rather than on a scheduled basis.

Trainees get to know the parents as they bring and pick up' their

children. Some parents are students a the University and are

Able to have mere frequent contact with the staff and trainees..

A'parent group meets monthly with discussions by specialists,

activities SOr parents to help in the school program, socials,

etc. A formalrrenti,conference with teachers and trainees

are held once a month: -Parents reported they learned what to

look for in good schools for their children.

10. Interpreting the goals of the program to the on- and off-campus

eammunity.

Parents and trainees expressed the need for greater vigibiAty

for the project. Parents and trainees seem to learn about the

preaehool through university announcements, newspaper articles,

and Professors teaching in other departments. This is often true

foi*new and experimental programs and it is difficult to predict

the values of over- expesure..

Extend and utilize - existing on- and off-campus resources in the tratniIg

for new careers.

1. Enrich training through utilization of various department facultieS

and resources.

All trainees and former' trainees discussed the many lectures,

discussions, lab seasions, and class meetings with faculty members

from other departments of the university:- Psychology, Speech,

Recreation, Rome Economics, Music, Art, Physical Education. Such

contacts 'were appreciated but there seemed to be a general felling

thattheoretiCal materials brought through these contacts- were not

as realistically helpful as wete the curriculum lab and regular

staff meetings offered by the project center. Again.; this frequent

controversy of ,'!theory into/Vs. practice".

The great value of specialists and resource persons in assessing

and demonstrating techniques with children was most frequently

expressed by all'persons we interviewed,

Provide field experiences to on-and off - campus day care centers,-

private and public preschools and clinics.

The field experiences gained by assignments to on- and off-campus

childrena centersowas again one of the "most frequently and positively

mentioned.
.

utilize the oh-campus nulti-media audio- visual department.

Use oivideo-taping of working with the children vas highly rated

An bath- greater understanding of children and for trainee self-

appraisal. :



.

III. Promote positiye accepting attitudes.in college students (who will

,
be entering various professions) toward the retarded andchildren

with developmental lags in non-segregated programs.

. .

This was not discussed in the-interviews, however, frequent statements

were made by trainees and,parents that all persons working in this

integrated preschool 'developed greater feelings of understanding of

-all types of children, that any negative feelings toward handicapped

children that may have existed were no longer present. Trainees,

former trainees and directors of preschOols and child care centers

agreed that not more than'3 handicapped children per 18 or 20 be placed

in an integrated classroom and that a yrtid of one adult to fie children

war needed. plus a full range of sped. fist services.

IV. CondUct in-service training programs for resident staff; public and

private preschool teachers and, administrators.

This area wasAost freque tly mentioned by All interviewees. All

agreed that the inservice raining programs were the moat helpful of

all other aspects of the ? gram. Inservice activities discussed

were: the curriculum labOtiiIy and ieekly,staff Meetings; assignment$

as participating observers to the preschool site, to other schools,

child care centers, etc.; monthly parent group meetings; and close

contact with project staff and speCialiste who came to work with or

,test the children.
One interesting suggestion was ma4e that an advanced seminar be

arranged for former trainees who are now employed. Such seminars could

focus on"so-called" pfactical problems these people meet when 'first

employed in "outside" schoolw.and centers and could encourage further

study and professional growth.
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VITAE

Eddie H. Williams, Ed.D.
Associate Professor - School of Education'
Chairman, Department of Special Education
University of Southern California

Experience:

University professor - seven years
(Special Education and-Child Development)

Director of Speech and Language Clinic - one year

Public School Teacher:

Primary (K-3) EMR - two years
Intermediate (6-8) EMR - two years
Educationally Handicapped - one year.
Regular Classroom

AO

- four years

Both graduate degrees in Mental Retardation - Minors in.

Measuretent.
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CAREERS IN INTEGRATED EARLY CHILDHOOD PROGRAMS

'California State University, Northridge

fr

PROJECT EVALUATION FORM

Please write your evaluation under each Project Objective.

I. Establish and develop new careerA,positions for students whose terminal

degree would be the baccalaureate or masters. 'Provide letters of completion

of training for integrated preschool positions as follows: a) Clinical'

DireCtor; b) Developmental, Teacher; c) Developmental Assistant; d) -Student

Aide.

Interviews with trainees, former trainees, and employers
indicate that this objective has been met for-all four
positions.

The core training program will provide knowl4dge and competency in:

l. Understanding differences in the growth and development of preschool

children in cognitive, motor and affective domains.

The employers volunteered several statements indicating
that former trainees were:particularly competent in
recognizing individual differences in cognitive, motor,
and affective development in children. This .concept

appeared to be integrated intoev.ery activity within the
program and has been well mastered by the trainees.

41.

2. Employing standardized measures and designing clinical inStrurents for

- assessing pre- and post-intervention behaviors.

The, procedures u/ilized for assessment were well defined
interviews with personnel and trainees indicated that
assessment wassystematic and r suited in :individualized

programs.

244

ii



3. Constructing behavioral objectives for groups and individual'children.

The interviews indicated 'a'sronger emphasis upon
- individual rather than groups in regard to behavioral

objectives. There-appeared to be a stronger emphasis
on experiential selluences for specifiC developmental*
characterisitcs rather than a pure behavioristic
approach; however the trainees were knowledgeable

,regarding behavioral objectives and reinforcement
,theory and related this to some approaches used with
children with developmental lags.

4. Prescribing appropriate learning opportunities for groups and individual

children.

The program was rated outstanding in this regard.
Numerous examples were cited to substaniate this -
many included specifics relating to exceptional
(gifted and handicapped) children.

5. Changing prescriptions based on systematic assessment.

The daily staff meetings were viewed as 'An excellent
modality for systematically individualizing prOgrams.
This was also an excellent learning experience for
trainees and was viewed by them as being one of the
strenrths of the piogram.

6. Designing innovative materials and methods for use with preschool

children of varying abilities.

Input from all interviews indicated that the curPic um
lab contributed Significantly to the over-all effectiveness
of the program. Methods and materialsweinnovative
but additionally were theoretically-sound and conducive
ta...developmental approaches of learning. .

7. Maintaining adeqUate records.

Excellent systems of.recora, keeping as well as
statistical treatment of data are employed.

245



1

8. Budgeting and purchasing parsimoniously for; the program.

Well defined, clear, precise.
The use, care, maintanence of materials, supplies, etc.
was outstanding. Innovative, uses of many inexpensive
items in the learning pnviro ent was apparent.

9. Conducting parent conferentes and involving parents in the program.

Interviews with parent groups were positive. Parents
conduct their own organization and function as a
support group. Excellent involvement of trainees
ir parent conferences.

IP

10. Interpreting the goals of the program to the and off-campus CoMmunity.

The trainees felt a need for a stronger 'Jason between
the Center and other departments within the University.

The parents Indicated that press coverage in the
community and in Los Angeles in general had been
excellent.

II. Extend and utilize existing on- and off-caupus resources in th training for

new careers.

1. Enrich training through utilization of various,depar p t faculties and
resources.

The trainees indicated that more specialized instruction,
guest lectures,. workshops,-etc. from other departments
in the., and outside agencies would increase
Lheir_competence in working wi=th ,handicapped children.

-They felt that more informatiOn on community resources.
and child advocacy would be helpful.

The special, instruction from University departments-
dealtng with, Speech and Hearing, Art, -'Music; Phystral
Educ4tion were evaluated as excellent.
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. Provide field experiences to on- and off - campus day care-centers,

grivate and public preschools and clinics.

These were evaluated by.the trainees ap being excellent

experiences. Many indicdted a need for more visitations

and field experiences.

3. Utilize the on- campus multi - media audio-visual department.

Excellent utilization of these resources. The

self-evaluation through video taping was a

succespful training procedure. The over-all
use of multi-media was exemplary.

III. Promote positive accepting attitudes in college students (who will

be entering various'professions) toward the retarded and children.with

developmedtal lads in non-segregated programs.

Excellent opportunities are afforded.the entire
University for observing and participating in a-

npn-categorical preschool program. Observation
facilities are well designed andllow for this
kind of learning to occur with niPinterruption
to the learning environment.

IV. Conduct in-service training programs for resident staff; public and

private preschool teachers and administrators.

In-service training was evaluated as very effective

by traj.nees and 'personnel as well as administrators
and staff from other preschool programs.
Training in individual assessment and innovative
curricular design was rated as outstanding.
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V. Dalonstrate the use of methods for insuring; on-going open ccouunication
between schoo , home and carnur0.ty.

err`

The inte ction among parents, trainees, and personnel
was very positive and open. This was evaluated as
a strong component,?f the program.

\
VI. Fo low uti."--c4, former trainees and project children.

A d tematically designed follow-up technique has
be employed.",

a
4

MCG:lec
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