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PREFACE - ' ’ ) 2

During the past decade, American education has witnessed a change
] : 4 . ) -
in attitude toward the gifted. Special instructional programs for

s

these special youngsters aré on the rise, as educators receive greater ,

support from federal, state, and local agencies. This*is not to say,

. o 9 .
however, thaﬁ.the dilemma over adequate programming has been golved.

+ Meaningful parleyssbeiweep parents and school officials, along with
quant kies’éf reéearch, are_needed 80 thap’gifted children are ensured
the r ght'to;an appropriate educdiion.

o many Qﬁo are de;ply invoived with the educafion of the mentally

'gifﬁfé, PASEMG is a most famlliar_operation. Thié_brganization thigugh

its/ conferences, workshops and newsletters has since 1951 been vitai

in’énmpaignfng the cause of gifted education. PASEMG unlike gimilar

organizations, has not been simply & vehicle for professionals in the

field,'buﬁ haé included parents as well in its construct, thus enabling

tﬁe esbablishment of congiderable "grass roots" action. for the good of ,. s
. » : g .
: .

fifted“ygungsters. o : )

These "proceedings from the 1974 PASEMG Conference at Pennsy%vanfa"

1
P

'State University are dedicated to*this most important force, the pqiénts

' 'r! of giftéd children. First, d@ are honored to present the timely wordd

™

»

of John C. Gowan, a noted lender in the area)of gifted education. Then,

P , 0 A . ‘
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interests.

o

the inform tive téxts of}each discussion session are~offered These

R

g R

practical meétings have %een Organiaed under two headings, those dealing

» 3

" with purental concerns and those with teacher concerns. \'

A

,

It ig hopell that every cbnference-pnrticipant and educetor reading

%his material wil* find something germane to his particular scholqstic‘

*

=S
The méteriul presented should at 1east bE a reassuring
measure that thig organizqtion.is thorougﬂly involved 'in bhe gifted

.

child's present and future welfare in societd, W ,
: " : - v -
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dance for
)

\\\ : well-known for his articles and books‘on creativity and

.gifted children. Dr. Gowan aléo produced the fifst annotated biﬁliographies

for material in the area of the gifted. He has been cited’as one of the
- - . - / ..
/

100 fiost prolific educational researchers in the U. S. by the Institute
. - - "l

, . . . &
of Higher Education., Furthermore, he has held many ‘national offices
_of distinction,‘including President of the Association for the Gifted =
. . . : : - N B

(TAG), a division of the Council for Exceptional Cﬂildren (CEC).. At

=pfésent, he is President of the National Agsociation for Giftgd_Children

-

? ) ' >

Dr. Gowan discusses curricular models for stimulétihg develop@Sht _° s

(NAGC). . o RS

and creativity by presenting outstanding géséarch studies conducted

A i 7

. Lo - .
over the past two decades. He maintaips that 'Buch research can reveal

. . . ~ . . A,
some provocative techniques for identifying and educating the gifted X

1 . -

child. . | R

S . ' ~

. | : 3 w71 § . .
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THE GIFTED CHILD: : B . L ) '
- TODAY AND TOMORROW c " : : ' {
% . John C. Gowan - .' j. ) . T ye
Professor. of Education f4?" o ' N 0

California State Universitym’
Los Angeles, Cdalifornia -

research and theorties about gifted children?“

Before answering this questioh, let us note for thé/%enefit of

“our younger readers; a few of the changes which have/ﬁgken plsee“in . R

.

eduéational psychology and practice durihg that time: %ome'of these, -~ . .

with respect to the”academically talented, have been well documented . C b

t H g !, v

/ .
by Dr Charles Bish in an adjadent article, but further comment is ) i

Just%fied here It %ss this. quar&er centuxy that saw the rise of

;

federal funding and intervention in education pf all kinds, from
the Supreme Court decision regarding segregatidn through NDEA, apd o

\

ESEA to tse present activisf stance of the USOE, which has now
included the NIE’;nd the new Federal*Eddc&tion Act (Just signed'by ‘-‘
President Ford) which specifically alyoCates moneys*for the gifted
) and'talented. It has seen man explode the hydrogen bomb, and’ go to
\ v .
i

r ? N




the mpon, develop computeﬁ and contrageptive technology~(bo§h with

fundamental impact on educational currieulum) 1t .has witnessed student
'z

;_ activism, women's liberation, and mass inflation, all of which will

[

exert profound ifr subtle influences on the futufe educaﬁlonal picture

it is a very different world we live in in l975 than we did in 1950

+

In comparison with these enormousﬂdhanges <in American values

- ]

. and life styles, it is really surprisrng to find pnly modest changes 8

in theory and research on/the academically talented durlng this
period. Perhaps this failure has been due to the fact that we have
‘ 'been looking in the wrong places. In the long Journey of development

from an art to a science, thinkers are\generally saddled with a number

4

of specious but easy-to-accept COncepts which'are no better than symptoms
of the problem, but have no real relationship to the basic underlying

variables For example, for two thousahd years science slept while

philosophers based their theories on “the attfactive but fallacious

* . concept of the "four elements" (earth, air, fire, and %ater). In-the

~ -~ \

.l9th Century when scientists finally came to an understanding of what
! v T
' .elements really were (as seen in Mendeleev's Periodic Table), this -

. : ) \Lrthocognitive concept fueled a blast-off of scientific advance which

hag now literally put mankind in orbit. It is probable that a similar

»

_escalation in behavioral science only awaits discoyery of the basic

- parameters. Nowhere is this phenomenon better seen than in gifted

child research which has turned up dry hole after dry hole in such
investigations‘as (a) grouping, acceleration, and enrichment,'(b)

underachievement, and (c) personality studies.of the gifted.
- f

Furthermor! we still cannot answer the following basic quedtions

for laack of proper research and/or theory
. . , ’e




1. How can'we interVene'educationally to promote more
. . - . N 4

creative adults? = . b ‘ - A

‘}f : ~ 2.+ What should a differentiated curriculum for the ;

1

gifted be:like? - I I

- E

. ’ o 32 How should a. gifted cHiLd program be*administered,‘

\. R ! ‘ ‘ o

and what cost-benefit ratio should be»sdught? -‘ A '

\ . : ~ o

~ L, ‘What are the specific.environmental details favoring
or retandiné~tﬁe development of'dreativity in-gifted'children?
~ - . .
: . o What are twg Qignificant research'milestoneg that do stand out__'

-

-

during this past%Qusrter century? I would like to select tvelve such )

s ' benchmarks which ee ‘to vary from ‘the ordigary in that they conxain

*. ).th
A

. some definitive d brture from»the past : . 'f/

e
. Y o

< First end fo%emost ig.Guilford' 8. Structure‘of Intellect theory

(Guilford:l967)£z This factor—analytic'advance Gver Terman's unifactor
concept of "g" has enormous impliCations for: id@htification and

. v . -
curziculum intervention, most ‘of which have not been expiicated at

« 7, v ‘s . - -

.- %

P

L4

K present. . ' T S . : t

P " Second is the middle life follqw up study of Terman -and Oden ¢

(1959) gifted children, which among other things showed that (a)
L mental age in these peopie_hpptfincreasing through.fifty, and®

"(b) one-third of the children of these "termites" were above the
. _ s B, S !

130 IQ level.. The developmentsl and genetic implications of thesg®
two facts need further eﬁphasis; which “®an come only through moret
‘ - . L] . - -

e lonéitudinal studies, of which Ge ha¢€ none'at present.
A . /.~ v
Third is the importan7f of "predispOsing guidance as noted

-t ¢

« in- Brandweins forgotten clgssic The Gittéd Child as 8 Future

Scientist {1955). While we have accepted similar facts with regard
: ' r . e : 4

A -
" 4 ~
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4

to 'athletic coaches, Brandwein-was the finet to spell out the necessary

_parameters for the training of talent .

- Fourth is the remarkabl udy of Bésau and Stellfre (1955)

.on-the personality of gi ed_c%ildren, which .showed that personality

» . P : ’ . ~
differences were due not t 1ntelligence but to socioeconomic class

differehces. ' As long as we cdutinue to ignore SES\differcnbea, and

of~ﬁﬁe animals

sweep them under tHe rug.we shall be'in'the‘poslt101

3\

in Orwell s Anfﬁal Farm ("all- the animals are equal ut the.pigs

‘are more eqq/z than'anyone else")‘ but if we would pa} attention to

dﬂ way to

his important guxilliary variable, -we might resear
"dynthesize" SES through early edpcational intervention

A

. ¥ Fifth, the Pegnato end Birch (1959) research on identificatiors

:procedures deserves much more careful attentioﬁ Pegnnto showéd

<

' that both the efchiency and effectiveness of various identdfication*

screerfs were much less than ‘had beéen assumed, and thus laid }he'
. @« T . - »
basis for sound research on iﬂentifiqation, which has unfortunately

- N

generally not followed his insightful leudf'
~f

Sixth was the Getzels and Jackson stuéy on the Jnterrelatienships

betﬁeen creativity and giftedness (i962) This- famous, Book changed

for all time the focua of gifted child education, making its auxilliary

.
" -

to the production of créeative adults’, , .7 .

Seventh ‘has been the multlvaried investigatxon of’ Torrance

.
~

(1962,1965) on developipg creativity in childfen and his attempts to

" #measure it via the Torrance tedts. Whi]e we o still do not ‘know the

14

reason fon-the_siump in creativity at the/ feurth grade, his réseanch

has fueldd a generat.ion of-young;r acholars. .

-

’
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A Edgﬁth has been the Aschner and Gallagner studies at'IlLénois
" N -t~ . . ) _’ .lL ' M -
- in using the SOI in the classréom to develop curriculum. It

T ‘»,_.

professional act1v1t1es of Aschner were cut short "In later times,_

this type \o;f a&élnty has ‘been forwarded by Frank Williams (1971), P
Marwaeeker (1969), and;é%arles Gray and Rlchard Youngs (1974). =~ .

L .iNlnth was\the DeWitt Cllnton ngh School study of Goldberg_and '

Passow (1958), one of the’ few adequate school surveys of the glfted

xexer recorded. It ] owed among other thanS‘that merovement 1n - '.',Jiq.
| ) rer & e N

undeﬁacﬁievers requlred ass1stance w1th learnlng skllfs ‘and

. . ey

- -~

S . . . . - ¢
. .o Presan

o

rdentlflcatr?n wlth a support1ve teachert » - R

,.

V(. Tenth has been the brilliant stud1es by Ertl (1966) on the -

. 1nstantaneous measufEment of 1nte111gence by méans of speed of ¢ S

reactlon to a light ray. Whlle th1s method depends on the concept

.

of "g" as "conductance of the central nervous system" it has -

limpOrtant“and novel—implications which need'to be tested.

Eleventh has been the developmental theorles of Erlkson and
: ,.'.&"“e‘\ . t;,ﬁ; . . ' \ i

Plaget on gnitive and‘affecﬁive deVelopmental\stages which have .

vbeen fused by the‘yriteﬁ'(l972) into the Periodic.developmental o
H ' ° \ ’ ’ '
stage theory which for the first time attempts explanation of some

of the, reasons which cause éifted c 'ldren”t evelop as they do.

1
R )

(Exampleg the rlachlng of” verbal read1ness while still in the

L]
np I

initiative-intuitive "fantasy" stage‘from four to six gives the
9 ) L - ' .

.ngifted.child a much.better'holduon verbal creativitv).

L

Last but not least “has ‘been the progress1on of 1dent1f1cat!%n

procedures from the Stanford B1net t>pe of test to blographlcal R v
information as seen in the'Alpha Biographfcal Inventory of Taylor, |
the doctoral of Malope (197L), and some of the work'ofﬂTorrance; |

e -, . : - néh" : A .

.t : ‘ . . ! |
6i o A& ' _
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o T
_ This is‘an7important.advancr=x

"Kha‘tena}-- (1973), &nd Bruch (197.3) .

wh1ch is. Just beglnnlng to make 1ts presence felt.

- -» : gt

\

R -

As one looks at this research in an effort to class1fy 1t one.

[ A NN

'a,)

-

.

f1nds four 1tems in the grea of 1ntell1gence and its 1dent1f1cat10n,.

]

three in the area of currlcplum, and two eaph Ln -the area of development

,

and creativity.
v'.

“s

s

~In an effort to make that pdrsult tmore productlve in the years ahead

.

L}

1

These four are ev1dently the areas that need pursulng. )

we suggest that'a sh1ft should be- made from surface;;ymptoms to

o

underlyxng bas1c concepts as followsq
. » . “

.1. . Surface symptom: Structure

of .,

Intelligence; basic cdncept:

»

4 . . » - ' -. . ) h . .
Intellect factors. ' Research wi'll- be retardéd ds long as we are hung

[y

on the misleading stereotype of unifactorvintelligence; we need to‘

&

up

-

>

adopt,fully the concept. that thefe are many factors of 1ntellect.

N

“

’

[

‘2. Surface symptom G1fted child; basic concept credtive

’

A

individual.' The concept that we should focus on a g1fted child def1ned

FLEN

NI

as one who has an arb1trary 1nte111gence quot1ent is no longer viable.

- <

In the first place, a def1n1t10n depend1ng upon an arb1trary_level

-

.-,

t

»

of‘EQ is obvlously superf1c1al in the-second place, g1ftedness

»

-

~represénts onlylpotentlallty:
o v $
should redefine giftedness:therefore as the potent1al to become-

. . - ‘ .
verbally creative, and talentedness as the potential to become

“#ionverbally creative.
' . LA
93. Surface symptomi

_ developmental stages.f
Development is step—ﬁlse and ep1genet1c, and discontinuous; growth i

Chronological “growth; basdic cohcept:

[ . : ’

S

cont1nuous and in the form of an exponent1al curve. o

. ¥
t

“the major variable is. creatlvlty We .

-
0

Development isito'grOwth as quality is to quantity.

-

S
\

B,
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.- ot ‘ )

~Acceleration,.enrichment, and;grouping;_

+ L3

-y : ’
4. Surface symptom:

3 - N ‘é"_ ‘ . . .
5bas1c éﬁncept: v;TEEalitatively differentiated curriculum capable of \

’ [ -_—

ased. on the stimulation of S0I factors, °

1nduc1ng"cneat;ve performanCe
‘ . « T o . / - ]
\q!;ﬁbggmmopriate development levels.( This task is- the hardest to do,

’ N Lt o

since i equires a strong subject background and educational expertise?
e ,

4

-0

‘ »on the part of the curriculum developé%, plus knowledge both of SOI

and developmental theory It 1s however absolutely 1nd1spens1ble,

r S

" if we are properly to perform our task as teachers of the able.

v

Let us take a leaf from p s1dal education where all this is so

looking for » athletic

Pl

'much_C1earer There a,eeach~kgows what he\

'performance.‘ He recruits liKely candidates and timulates whatever

abilities they present he thus\bbt\\recruits ahd develops athletic

Y

ion that é man eight, feet )
- o

talent - He would never think of" sugge

- tall become a coxswain instead’ of a basketball player or that a man

¢
-~

five feet tall should:reverse‘the\roles.
different curriculum, Whlch is practiced 1ntens1vely, and no one . N

regards him as an elitist for insisting that ‘his charges have special

#

-

»

He has a qualititatively

gai
/

/.

For him, physical educabion is the. stimulation .

and extr%trainingx.

T

And when he does this, we hono}shim, ‘pay him a large salary, a,

]

. of the talents presented by his students to their ultimate maxi

/

brag

that he has produced ah All American player or an Olympic stan
When our society wakes up to the fact that the productidn of

creative talent is equally as 1mportant as the production of ' N

°

. profesglonal,football players, perhaps ev%n a little~more s0, we

%, " "
will be able to face theg challenges of this and the next ¢entury with

a mentality somewhat advanced from that of the Roman emperors.
N ‘ .

&
A

R

Y ¥ |
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L . "Bread and c1rcuses may be a panacea for the Roman mobs as "hamburgers
and TV" are for us. today, but only creat1ve talent w1ll solve some of )
-——.-—-d:.___\ N ;
- ,the more pr}ssing challanges of this and the next century. The youth
we educate today will be just in time for that\encounter. It is not
.’
’ ' a b1t too ‘early to commence on our con51derable task.
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. The legislation,prpnges gor the following:

5

STATUS OF GIFTED EDUCATION

AT STATE AND FEDERAL LEVELS N CL

Noretta Bingaman .

Regional Advisor
Division of Special Education
Harrisburg, Pennsylvania

ON THE FEDERAL FRONT
As most ¢f you know, Federal legislétion for the gifted and talented

became a realify with the passage of the Education .Amendments of 197k,

Section LOL (a part of the.S§e¢ial Project Act) gives statutofy_authofityh

to our office to administer the programs and projects authorized by the )

~

legislation and to coordinate all programs for éifted and talented

children and youth which are administered by the Office of Education.

programs and projects designed to meet the.-special educationgl Héedg of .-

and secondary

gifted and talented'éhtldren at the preschcbl and elemei;é
,.

gchool levels"; ' - . , .

’ ; -

A -

v ) . ) e ~—
"grants to State education agencies TOr purpeses of -establishing and

‘mayhtgining, directly or through grants to institutions of higher education,

a program 'for training educators of the gifted and talented and thgir

. . .

supervisors"; . .
[

12 ¢ c
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A Y
) grants to instituﬁions of higher education, non-profit agencies

l(& !

\

-

\ 'f ocal, StaVe-or Federal agencies and othér public or private groups
i * 4

v ,; "contacts for the’es%ablishment and operation of modelk proJects

l jbr the identification ;ﬁﬁ education of special target populationk of .( '
iivifted and talented children, including such activities\as career. - ..
'ieducation bilingual education; andvprograms of education‘for handi-

é?capped children and for educationally disadvantaged children\, and

"dissemination to the public of information pertaining to

[
s Nr

- education of the gifted and talented."” ; . %

. The appropriation for this program will become available -Tirst

1]

in Fiscal Year 1976, which begins July 1, 1975. The budge{ request

- by the Administration ‘is for $2.56 million. The Office for Gifted and -

[

A : ‘ Talented has k@en working with the Office of Geheral Counse], assisted

’by public advisors, to develop “the regulations for administration of

. [} -

this program. Draft regulations are scheduled for publication in the

\ >
- =

Federal Register in April’ l975, and program announcements end requests

v R for proposals giving notice of application dead;ines and procedurés -~ @;? )
-y . ‘_‘:“ ..

' :,' | ’ will be published by July l975 Persons who want to receive this \¥¥

- information.may obtain.it either from "the Federal Register or by-
' ~ ¢ i IR

- writing to this»office or your states requesting that information be . y

-

.- ' sent whep ?t becomes.available All program announcements and v Yo

o -. 5 . A

guidelines %%ll be mailed to ﬁhe fifty states and teYritories when

PR . . N M ; t

. . T ‘they.become &vailable~ s ' B

»
~ - ~

<, j: . © With the expectation of enormous interest in this program and
) *J~‘6 o thé stfingencies imposed by'limited nesources, strategies foréobtaining
. -. ) 1
maximum benefit from approved proJects become more. important than ever. .
- g

All proJects are to be funded oh a: competitive basis-—that is, there is

no formula for distribution,asvexists for State grant programs. - This

H . B
‘ . s o ° N . . - . \
'l L
P} Y > -

Y
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means that every‘applitationvwill be reviewed on a fully competitiVe .

~. basis by quallfied readerns from the field and th

~ . o

s Office of Education.

Awards will be made on, the basis of rev1ew iteria which emphasize the .

planned coordination of already existing resfurces wifhin a State

- ‘ or 1oca1ity, Iti 1nstitutional cooperation high—quallty activities
, N o

which achieve a multrplier effect; dissemination and replication of -

-

proJectvoutcOmes, general effectiveness, and cost.effféiency. . .

~ -

- .. If tentative plans are approved and funding becomes available, we’

pldn to suppoft five categories of activities:

. L .o

1. - The majority of the funds will be;used to fund 12 to 15

F staie comprehénsive programs éach of which might‘contain one or more

. ) 3

Aeomas coordinated model local education agency projects, provision for .
s P . » -

. ‘integrated in—service teacher training through institutdons of higher

education, and a state grant which could include funds for any number ; o

\"‘

+ of activities from planning.to internships or scholarships for gjfted

~ rd

youth Due to the- shortage of- fundihg, most 1ocaJ education agency AT

PR

projects funded in FY 76 w111 be. included as & part of\these L.
’compréhensive state pa@kages . Most qf the programs will be funded for

T ' ,.two years with competitive renewa]s for the second year (Approximately_

$1. 7xmi11ion during 74 76). . ﬁl'y. e

.(
'\m‘ ‘ ; * T2, The training of 12 to 15 leaders per Mé%n for "the gifted and
. talented through a cgnsortium pf academic institutions and internshipé

* A major project will be funded creating a consortium of institutions

.
4 \

.

. which will grant graduate_acad;mfc.creditfandgdegrees to potential U,
“y - R v r . ) - "“ .v" . . ‘ V ,., .
leaders for work pursued at anw of ‘the consortium'institutions and
. g

internship work with a national, regional or local organization

o
. ke . ~ -

(Approximately $250, 000 duriﬁg FY '76) - I
N . ) b '
« N -
L R 5% ’
o 2L

G
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°

*

K- government it is expected %% generate a proportion of its revenue from

PR s e .

. T % N . s .'..'l

-‘3, de cor ' rt,
educatlonal 1nformat10n and’ serv1ces, planning and evaluatlon to local

.

state, regional and naflonal education agencies and associations Thls

LY ™. N

project will coordinate with and be support1ve of the various oﬁher local
@ . . ., ‘
state and national projects funded under the legislatién. Though this -

W

project will receive a maJor proportion of its funding from the Federal

)

quality services -and products rendered to states, local agencies and qther

L]

organizations. (Approx1mately $l?5 000 during FY 76) \ \ 5

3 . }

b, A small amount of money will be used to’ suppont approximately-

L
LN \ \

5to 8 contracts which will® be made to demonstrate activities of anY
/ . 4
exemplary natiire which show response to maJor.identifidble needs for 3

Kl

special arget groups of gifted and talented youth?such as the culturally

differgﬁt bllingual hand1capped, educationally disadvantaged and career
! w .

education proJects. RFP's will be issued soliciting proposals for

""\‘
exemplary proJects which have nati;zal 1mplications

ProJects musib .
demonstrate high Rrobability of success, replicabillty, and an economy

of resources. Federal funds will not be used for basic support, but ’
rather will supply critical services vhich promote validation,:

. o J
evaluation, replication, and dissemination of the model. (Approximately

’

$250,000 for FY 76) " | \

¢

5. An analysis of’ requirements will- be, funded to identifw the

critical information mate ials mpst needed by practitioners working

with the gifted (teachers hdministrators, parents, and students)

the priority information needs are identified further contraqts will

, After
)

be’letrto‘design,‘develop and disseminate those products.~ (Approximatelj

' e
d

$125,000 {n FY 76). , . ‘ -

A,proJect to provide communication, technical support .training,

i
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" policy in relation to Special Education.

'These are the plans that we have developed in order touachieve the

»

highest possible 1mpaom'from the small amount of funding we expect to

[

have available. Though it is too early to*begin writing proposals

(application-materialg.andvguidelines have not even been approved-or

e

published yet) it is not too'early to begin planning and coordinating.
I wanted to share with you these prqﬂiminary plans and thank those of

® hd -

you«who who\have given us your counsel -during these past months.

It is m&‘sincere hope that we advocates in behalf of the gifted

and talented recogni21ng thet we represent a minority group -in
fAmerican educatiop and recognizing that there are insufficient funds:
v
>
to sere the entire country,

-

in .behalf of th1s country s_most neglected and valuable natural

. W,

.resource--our two mill&on gifted and talented"youth - : ' *

-INFORMATION AGENC;Es \\'a_ R

EAST COAST

.
. ‘

Mr James Miley, Assistant Director
ERIC Clearinghouse 8\ o .
1920 Association Drive - R ..
Reston, Virginia " : .

" (703-620-3660) \ - . y

. Ay . )
'WEST COAST ‘ '\\ . o,
Leadership Training Institute

West Coast Office . . S

‘Mr. Irving S. Sato ‘ , ,
Suite PH~-C - . a.
316 West 2nd Street g
Los Angeles, California 90012 |

ON THE STATE)FRONT o
The State Board of Eddcation is currently considering matters'of
q‘"the eight guestions under

* .considenation, several directly relate to the Gifted d Talented with

© £l

.gtem g-being'of paramount importance. This question, "Should the .
. ) .

will pull together in a.unified\barthershipv“

kY




) T L e B | ‘ wh
s concept of Right to Education‘(asnit applies in the case of the Mentally
. Retafded) including‘due process hearings be extended to all areas of

= * - ./ \ o - ' . * ' A\‘A_.
exceptionalities?" N IR 4 - .

Y

. - '

) . . .- If accepted as policy the existing programs for. gifted and talented . tﬁ_

students will be assured a' permanent. placqﬁin educatlon, and 4 push
. / . \l] ’ -
. «for a full 8p ctrum of differential education will be demanded from the ,

of Education - e ) S : L

o The State Bodrd of Education, in wrestling with this question, needs ?i _
/ e " I TN

~in_pu from the public Those of us whp' are adyocates of theé gifted ot
. _ B .can provide this input by enpouraging adoption of this policy We "can
P - 0] N g o . N 1
further encourage them to use a 3% figure in the determination of who is .
gifted rather ‘than the 1% figure they are now considé?f/— PASEMG' s L l' ’
\n_y . “ R . . 4
executive committee strongly_suggests that you write/;zd;; to*one.or o -
. . : K : LY
. ® > 4 N . - . . B .
both of the following: e T ‘
- - - . ) . ; N . " :.\ ~ ~
) Me . ,Donald Rappaport < o i : C
. Chéirman of,the State Board of Dducmtion_ . _ A S
- . . ~ ¢/o Price Waterhouse and Co. = - L ‘ R
B 7 Second Floor - oL . :
_ Independence Mall WQst o ST . : ‘P\\
. " " Philadelphia PA 19116 - - L * P ‘ \ -
. .- Dr. James . Rowland sr. .- , @1i RN K\‘
o s e . Chairman, bouncil of Basic. Dducation' S, : oo
: §12 North 17th Street . ’ ’
R Harrisburg, PA 17103
N .
. ) . '* . ’ R , A . ' < ‘
o i & "‘
/ "~ i \ .“1
' -
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Stanley Gutip ’
Frofeseor,-Wilkes College

_ Wilkes-Barre, Pennsylvania
~ and /

4 v
‘

Eindall Manning P

\—

Supervisor, Giftéd Program

b g Holidaysburg, Pennsylmania

- the

® "

:
o

.

v

of paqfnts An order to sustain their interest and involvement on an

,on-going basis.
i

to the schools, exert certain aubtle pressures on the st¢hools ta

Lo

..

-Apphlachia Intermediate Unit #8 -

T4

“

3

e
A}
f

e

1

-

1

Parent groups must function tn an udvi;ory cupacity

"There is a re 1l need iﬁr‘organization of parents p&ior to - .

b

"orisis" stage and a comparable need for continued reinforcement )

' insure qualidy programming, be. flexiblé and understanding of the

many problems ﬂacing the dchools and offer support whenever possible

Radical action and reactive miiitancy»does not scem to be as effecgive

Yo

advocagy .

.
i

b means of handiing ;problem sifuations as sustained, 5upportiﬁe

Unfortunately, gifted'children do not'eroke the emotional

responses in the.community nor does the cause fhr gifted progrums,héve the

gifted continue to be truly handicapped! by lack of adequate

)

~

L2

o

F 4 .
"pg(itical clout" of the'hanuicapped exceptionalitics.

b N
QN

In spite of this, the

.7 ]

o,
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) they have approprlate educational opportun1t1es9

Parents for the Glfted, are offered as an effective: approach to

o . PRY ’ - [N

. o . . _ - . Jo o .
provisions for their.needg, ‘perhaps more so than any other exceptionality:

The influence of*.such organizations askthe Pennsylvania AsSodiation‘for

Retarded Citizens (PARC) and the Association for Children. Wlth Learhingr
s a -

Dlsabllltles (ACLD) has been most effectiye in brlnglng about needed i _////

changes to insure appropriate educational opportun1t1es for the1r own

.

ex¢ept10nalit&es

>

[N

But what happens to the g1ft§d° Who 1nsur3s that S

Parents of the glftg@ must llkew1se ‘develop - effective organizations,
both locally as well,as at the state and national levels in order to . S
L3 . ) . '(\ ¢ . . . o toe o '
insure that gifted children receive effective-programs geared to their

s

eeds Therefore, the follow1ng guidelines, adopted from alifornia

’
o b RS ca ]

i . . : R . -
organizing'an association of parents of the gifted: ,
A . : | s .
Write to establlshed organizations fo copies of materials and
'°suggestlons.v S ! ’ : '

1.

. B - y ca
ﬂForm a committee bomposed of ,several concerned articulate - <
:parents, influential school pereonnel,,prominenﬂ community
members, and students. Then/Select a temporary chairman.
Digcuss problems, need for organization, benefits to be derived,
and possible activities. Plan an: 1n1t1al‘organ121ng meeting a0
Choose a top1c and speaker of certain appealwto parents o} the
gifted. L. _ .
. 3. 7. Contact key school admxnl:trators about the proposed meeting
Enlist their support and. 1nvolvemeﬁt ahd ask them to facilitate s
» publicity to parents of the gifted via notices to.be mailed ’
~ .. to knewn parents of gifted children by the school. -Or make -
contacts independently. through a telephone committee.-
Use part of the first meeting to formulate a sign-up list of
parents interested in forming an organigzation; ask those
present to list others who shoudd be contacted

- Check the mailing list 1n1t1ally w1th bhe school system | L]
S consultant for the gifted, if there is one,. o¥ w1th an .
“ . administrator. Add names. C o




P}

6. At the flrst meeting, survey parents regardlng their spec1al
needs and suggestions for act1v1t1es._,Through ‘the ,organizing
comm1ttee, appoint a-nominating commlttee, and e€stablish an
initial list of needed committees: Cbnstltutlon, F;nance,‘

) -« . Commurtity Resources, L¥aison w1£thchool Board and School - f

Personnel Leg;slatlve, Specidl Interest Groups for Childrens.
S and Program are a representatlv% list.. You may w1sh to start

. - - “with, some of fhese, and add others later,’
Cw e {('N'g‘ ¥ R - a . . s .
T. The second meetlng ¢an Qgha cbmblned business and 1nformat10nal
ST meeting nom1nat1ons,‘announcement of committe&s, communicating
"+ results of survey, drid a speaker and topic of V1ta1 interest to.

. the parents. After elections, conducted either at the meetlng

L}

3

-~

.

5 . N "
For parents who-w1sh to develop.assoc1at10ns, contact with established

v L o ﬂ
groups can be most useful. A comprehenéive list would be lengthy; those

, - -

listed are among the largest and oldest. .y «
r ' M 2 A

v« Callfornla Parents for the Glftéd (a federation of all groups) .
' ‘Beverly King, ExecuMve Director |, : :
4821 Don Juan- ° ; BN v,
Woodland Hllls, California 9136k . S iqw~ °

o

Gifted Children's Assoc1at10n of San Fernando Valley, Inc.
- 5521 Reseda Boulevard: -
arzana, Callfornaw' 91356 : o t
. Lyceum of the Monterey Penlnsula
PN - 249L5 Valley Way . _ .
c Carmel, Ca11forn13 93921 . o .

San Dlego Association for Glfted Chlldren
" P. 0. Box 9179
Sén Diego, California 92109 -°

“

F}orida.AssociatiQn for the Gifted ‘“ “ - .
Dorothy Sisk -
University of South Florida .

Tampa, ‘Florida 33620 -~ S KX v -

’ leted .Child Society of New Jerqey . .
‘Gina Ginsberg, Executive D1rector
56 Glen Gray Road ~ s

. . . ? A

Oakland, New Jersey 07h36

| 'Texas Association for the Education of the Gifted
F. Beatrice Hall, Executive Diréctor .
‘P. 0. Box ShT

Austin, Texas T8T67 ; . v

Minnesota Council for the Gifted , . , o
" Barbara Ross _ . o

"li567 Gaywood Drive

Minntonka, Minnesota 55331

»

]

. or by mail, the organlzatlon is on. tﬁ way. S . “r

"




:to contac have been complled by the ERIC C%ﬁarlnghouse on Hand1capped and 4 °

.

Gifted Chlldren in-a bulletin entltled Glfﬁ%d .and Talented Childrén and

-

Youth, A Selected Guide to Resources for i;formationifMaterials and

Assistance.

~ The detailed statement which follows is based on the éxperiences of

. s PHASE T

It is 1mportant to. remember fhat each communlty d{;fers iy its needs and

First of a

LR
.

Saturday, or summer rograms. Others find it necessary to be essentially ’ .

-

»

‘actively working /for programs in. their schools., School districts shguld'
provide a fulltime program within the school‘day for the gifted that is :
commensurate with their abilities; work to get it there.

- don't rush headlong into an undertaking of this sort. Don't

-
.

try to do/everything at once. Work on the most important areas first.
Impatience is a big:problem when a new gfoup begins to form. * If you are
to be successful, you must»také time to explore ideas and develop unity, o

understanding, and common goals. Take your time and lay a [irm foundation

- ¢ -

for your new association. ~Start with a reasonably sized steering committee




° 3] .
o O o _ .
with an interim chairman and committees\; Take +time - to become acquainted
i ) k ) -

qith one another. Thi% can prévent devastating conflicts from arising‘

-%ater. Develop the framework. for an association before inviting the

e e

general public’ to participate. Too many voices can make organization

difficult.s This framework should include a‘sqggeéted name for your

”

association, suggestea by-laws, ‘gnd suggested goals, objectives; and o

priorities.
v ).

- N
L . ‘

printing and mailing costs.

Contact the othe§ associations .and ask to be:pﬁt on their newsletter

mailing l%st} ‘Study their newsletters; you will pick up a lot of good

-~

.,ide?s;-'Ybu might offer to donate a small amount of mqnef to cover

»

.

You may want to stat with a’ Parent Education Series or’Parent WOfkshop.

.

' Speakers and resource persons should be available through Adulp Education,

»

your §¢hool district, or "from your local college. This is,a good way to

4 .

expose yéur community tp.ﬁhe needs and characteristics of gifted children,

/

to what youf schools are providing, and té fgﬂﬁ'the first members of your .

association. Add other areas graduczlly as you have Qpe.timq; people,s

-

and cooperation to develop and carry them.butf

&

-

13
+

Cooperate with your schoois. Don't operate as an obvious pressure group

) W%

the gifted répresent 3 percent of the.school populatibn.

butvlet your schools kpow what idu want. As they geﬁ‘tQ{know'YOﬁ and
respect your work and the sincérity of yohf effortsl yéu:li'be gazed at
the éooperatiqnvextended you. Don't ask for théqimpqséible. étaﬁéwide,
‘ ) Administraﬁq;;_
the othé? éﬁ?as of responsibility and'concern, toof WOrk for thé ﬁest

classroom situations possible. Remember - there i?\no such thgng as a

perfécﬁ program; to suggest perfection is tc'stand still and this ve

-

must not" do. iBecome kﬁowledgéable about what the schoolé afé doing and

L)

;o | S




o~

_what they can do through the use of district, state, and federél‘funds.

keeping and business affairs of your association will ‘be perfgrmed at

)

Encouragewuse~of these funds in ways that are meaningful to your community.

Bs groups develop in your state, you will benefit from thé formation of a -

. . n i .
federation ﬁ% encourage and evaluate programs; to seek and encourage state

- . . . -
. L. . \- LIS
.

and federal legisiation for gifted children by the cooperative efforts of

the parent associations for gifted; to exchange information amokg these

\
AN

& .
groups; to encourage and assist in the formation of new parent associstions

- - \
for gifted; and to provide information to persons who- .are not in a kgial

) o (3 . : &
parent association.

“Efforts in the area of legislation are importaht. Become familiar with
existing and’ ‘prpposed state and federal legislation. Take adﬁantage of'

every opportunity to educate &our‘legislators abou;‘EE:\seed for substantiel.

.

and meaningful programs for gifted Students.
X

’

- . PHASE II
In choosing a name for your association, consider the followirg: ¥
3 L -
1. Use of the word "gifted" in your name acts as a screening

deviCe and -avoids misunderstanding of purpose

2. . The word "parent" in your name will clearly indicate that
e th&s iz a parent rather than a professional group.. NN
3. "Children" in the association name is limiting and has a .

o tendency, to alicnate the secondary student.

-
“

" Keep your by-laws as simplc and flexiﬁie as stsible. Moet of the house-

2,

Board meetings. an t hamstring yourself with too many restrictipns and -

specifics or with the necessity of going to your membership for approval

to conduct association business If these specifics must be written down,

put them in Stdnding Rules or Procedures where they cah ms>e easily be

1

changed when the need arises'(and itgwill). You will find that,a ‘small

t . . 1

s ' 23 ?‘n

”» - A
~ CF. . *
"o ' ‘ - dJd
: ' - . » Lo T .
.
. .

X
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.ot

I ‘) £ ™~
core of dedicated hardworking members will be doing most of the work, so ¢ N
make it'easy on yourselves. There gill be plenty of opportunity for those

" who really want to participate. Set the required quorum for conducting

. business at association'qeetinés fairly low.

An Executive Board needs a minimum of three officers - President, Vice.

*

~ President, and Secrefary-Treasnrer. Beyond that it is optional.  Keep

your -Board flexible so you can add members without.amendment as the

-

association grows and as new areas gre developeo. A good solution to

this is to- provide in the by-lass for-specific officers plns "officers,
chairmen, or. directors as needed for the efficient and adeqnate functioning
of the association". The vice president shoﬁld-be left free of too -

- many duties in order to act as the president“s right ‘hand. This is the\ «

. - officer who must fulfill the presidency in, the event of the re51gnation N\

' . AN
or incapacity of the president. The vice president should be fully
[

‘*  knowledgeable of all functions of the'association.

a2

a 3

qu‘will.be wise to incorporate»in order to. limit your personal liability

and. to provide association property and income tax exemptions, Mempership

.

dues-and donations will be ta; deductible by your‘members. An_attorney

member may be willing to donate his services. " . '

An Advisory Board inclﬁding'representatives f;oq,educationf?businéss and

- industry,'and-ciyic urganizations.is a Valuable asset; Associations. N

u A .

benefit from the‘diversity of this approach Advis%rs assist your ~
—

. -y

association in two ways t They cah provide contacts, advice, scholarships

-
1

tours, etc. As they develOp an-undérstanding of the- needs of gifted they

will be a valuable public relations link with your community at. large.

Encourage your advisors to attend your meetihgs. However, they are busy

people and their attendance should not be required.




{

! ' ~ - .
FL Membership dues should realistically permit the association to function ' ﬁ%9 )
/' . without the.mecessity‘for'fuhd-raising drives.  Your membership will
5f .. ~ appreciate this. Volunteer time of‘dfflcers and members can. best be
; : - spent .in mork toward.stated goals. $10 per year, per family is a - . B '
- ' realistic amount. ’.;~ g : : ’ . ¢

. 2

~Newsletters are an essential 1link with your membership. Not everyoﬁe;l

oLy .?vi;l attend your meetings. It should provide them net only with association

news but also with news of legislative activity, conferences, meetings,b

hearings, speeches; educational opportunities, researchr, articles, and.

“
r

studies pertinent to gifted.

4

Materlais mailed to members should carry flrst class postage or be mailed .

* * 1

sufficiently early to insure, de11Very on time if ‘lower class postage ?B .

-used. Consult your postmaster for various Mdypes of pcst al permits and

bulk mailiqg rates. A non-profit organization. permit‘enables you to mail

200 or more %dentical pieces at a greatly reduced rate ‘when mailed at. the+ #

.same time and sorted by zip code. \ ' . "

. “ L
. . . .

[N -

\ L _
You-'will need to explore insurange coverage, especially if you are

involving children in classes or'activities. Insurance providing for - ' .
acts of negligence only is available - no medicalppaymept‘unless' ‘ co.
negligence is proved. Property damage and non-ownership auto insurance

may be advisable. If you use public school or college facilities, the

' LS ;
school br college district may wish to be n¥med as an additionally named -

insured to your policyt Consult a knowledgeable insurance association:
In addition, oonsider, using Medical Release, Parent Responsibility,‘and'
‘Trip Permit forms for activities involying minora. ‘

> .

TR

/,. 1y . . ‘ B : .
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: shch time aS'stimulating programs were offered in the public schools -
While these association programs have been beneficial you should weigw
-the following factors carefully if you ‘are considering offer1ng An . '
: enrichment pr%gram Lo ’ I . ‘ R

—
-
-

o " -
’ : \\ ’

.Ger).ei'ally assoc1ation meetings are. planned fbr an atdult audience with the

subject limited to the area of glfted (testing, school programs, methods

5 v,/
-of 1nstructlon,.characterlstlcs of gifted, leglslatlon, etc.).

A

Occasionally-

. -

programs should be planned for children and provide topics of'an educative

)

nature or an opportunity to: showcase their enrichment class achievemeSts

)
¥

v(art show, drama production -puppet show, dance music, sc1ence~or hobby

Ve * -

falr). Assoclatlon meetlngs prov1de the-best opportunity for interaction.

When pos51ble, plan your meetings to allow for an 1nformal sett1ng, question

and answer period or group'dlscus51on modest refreshments, and time

to linger’and chat with others at the conclusion of the meeting, Business

conducted at meetings where young people are present'should be llmlted to

s

announCemepts. Conduct yod% necessary business at meet1ngs for adults

»

e EN ’ -

.8
"PHASE III

* N L. * - . 4 . M .
Some associations{,in seeking alternatives to inadequate school programs,

B . .o
. ; -

. R . . ) . o
developed association enrichment programs which they chsidered.a Band-

2

Aid approach to the problem and which would serve the children until

. e . L . ‘aﬁf)

< 1. community-sponsored education program takes the _pressure
' ﬁ;&‘the schools to meet the special needs of gifted studenta
i \

In sa&isfying 4he temporary needs of the child, ‘the parents

tend to relax and no longer: feelethe predsure to become!
.involved in the association's goals of quality education for
gifted .in the public schools. They tend “to- accept this. substitute
'instead of insisting that the student be served in the regular

schoo] programn. v ‘ «

3. Enrichment becomes such a time and energy consuming activity

: that an organization may become totally immersed in the
business of enrichment, forgetting that enrichment is not the
primary purpose of the association. .

’




: \ L, Extra—currlcular enrlchment prbgrams cqntlnue to penallze a
-young person for ‘being bright. It takes away time needed
. for other phases of his development - time to Just kick
PR pebbles or .watch cloud shapes form.
Cdmprehensive enrichment programs may build your membership quickly, but'
)
parent demand for these programs is insat1able and you may soon f1nd that .

< -

¥ou have a tiger by the tail. Other associations have been sucgessful

_ by working directly with their school district and by proViding/infd}ggtive

s‘ ." . ~V- - - -
. . newsletters, lecture series, parent education, stimulating.association

’

..

’

 mektings, and exciting family outings.

N

-~ —— -

5 R Keeping in mind the above admonitions, .there:are unique enrichment
‘bpportunities whidh“you ag an association can’ provide utilizing special
- facilities, natural settings, and persons with nnhéual taleﬁts within o;v

neariyour community. Exercise constant care thaﬁ these enrichment

activities do not become the dominant association effort.

[ 4w

Field trips and cultural outings can be fn exeiting p&%} of your program.
i

- " You can prévide tours of placdes not avajlable to an indi&édualf(behind-theL

'scene at the museum, stock market, hospital, courts, library, industry,

- ", etc.). Nature outings condficted By a capable lemder are very sucgessful

a

(fossil digging, nature walks, tidepools, gem collecting, the zoo).

.
' o
1

N Special oﬂe—aax_yorkshops providing in-depth exploration of a subject area.

)"
.

Specia@ interest’clubs in hgbby areas. .. chess; model railroading;
coir, stdmp, or rock collectirg.- . \ -

\

Careér-e;plbration series for secondar& students .
. : N kY |

Lt

Engighmeﬁt'classes offered onca weekly basis presenting ah opportunity to

eXplore areas hot available through the regular school program .. . . °

L4

.h . . ° \ ot Lo

oo 27 |
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. : . . ST s , .
. ” Summefr workshops for gifted co-sponsored by, or' effered in conjunction
” - T. * .o - «
s with, your loc#él school diStrict,¢dollege,'or universityicanroffer: -
3 » . .

' For children: An opportunity to explore, expend and ‘enrich? Two

p s

- : ' : different approaohes to curriculum are: =~ - - .

M M
"Bread and butéer" subjects (math sc1ence, humanities)
taught- in: .creatite and innovative ways.' This approach

o L N +is especially good when teacﬁer trainihg i

O : o important part of the erkshop. The teachzys can take
’ . L S, }heir experiences and learning baCKfto their regular

. Ylassroom situation.’ _ ° . ! g

o Workshops in spec1f1c subdec¢s. .. draﬁa .arts, scilence,

- s ) - math,” TV, filmmaking, photography, "short story writing,
’ : computers, asfronomy, marine biology, archaeology, .

, . _ L political sc1ence ;ete. - i

N . _For parents: A course'deéigned“tp assist them in understanding and

guiding théir gifted children. -

for teachers: A college credit course'designed to’train them to )

' nderstand-the need3 of and- +p work creatively with :
gifted~students :

-~ . . .,
. 1 -
o ~ ¢ . "

"For counselorS}‘ A college credit course- designed to train them to
guide gif‘ted studentd. T

» e 4.
- . v

Each .of the foregoing enrichment activities needé to be unique and not
otherwise available.to younggpeoplef They should be offered as a
» R St . > -

"learning for fun" expe;ienﬁe-only. "No tests or grades ‘should be given

N and no attempu.madeJto'eValuate the students“ learning or progress.

[}

! : Classes Bhould be kept small to allow for interaction and individual
-
'attention. Clasées should not be limited to academic subjects; gifted

children need to.eXploxf other‘arEas,,too. Parents mist be strongly

chi&dren to éelect their own activities

v

ggcouraged to allow th

ﬁgst discipline problems\iﬁiolve children plac®d in situations chosen

t\ v

by their parents. -

B
~

e L
PHASE 1V

3%

,> Assimilation of new members is a continuing process. Coffees open to
. ~
all who are interested, whether' new members, old members, or simply

interested persons, are invaluable. Here you can give\the'history, back-
t




€

s

N - o : o ) ) i u' Y

B
P

ground,'and philosophy of yoﬁr associatiqgn. The“meetingé should be . v

informal and quesiionSfenéouraged. This is sometimes the first opportunity R
] . N .

manf parentérﬁave had to meet with other.parents of gifted aqd talkbfreely L

about their children. Much comfort is derived from finding ocut that &ou
are not alone with your problems and concerns - that other fgmiliéé are

v . . . ' - .
experiencing similar situations. ,

A library of resource materials‘od’gifﬁed: Most publicilibrarieg héve a

- - . . \
limited collection in‘tﬁis field. Consider contributing books and ‘
material to your public librdry dr community college library where they“l
wi;l be dvailable EQ yogr'members, ségdents, %eachers,zﬁﬁh zhe\gener;I, .
pgblicr Include books, pgmphlets,.leaflets,‘et&. There is much'mateiigl
available from your scho;ls,'the State;Depa;tmegt of Educatjon, thé U. S.

Office of Education, and .the Government Printidg‘Office. -

ATesting service:' You may'want to set up a testing service for your .

. ‘members.' Such testing should be administered by a licensed or credentialed
. school psychologibt, not a psychometrist.. To be most'ﬁelpful, the service
must inciu@sﬁa conférence with thé parents. Some school districts do

not accept privété testing for official schcol recbrds or for identification .

/

" as gifted..'¥pu will need to determine this. Testing can gToyide . ‘;J

informatién'and insights that will be helpful to parents in guiding'their" .
T . . , .
children, but do not encohrage indiscriminate testing. Parents should

-

have,a sound reason, other than idle curiosity, for requesting testing.

Scholarship Fund: You may want to set vp a Financial Aid Scholarship

- program fqr those families who cannot afford to join and/or participatg
. ‘< * . . . .
_ in activities involving fees. Experience has shown that a minimum

_payment preserves priae and digniiy and gives value} to the 6ffeffng. A

-

'




minimum payment provides a sense of commitment°vthe dropout rate\és very
high in totally free programs. Encourage families on schplarship\to pay

‘ what they c&n afford. : . : ]

. .
3 o0 ' - s \
N
’

Potpourri of questions:. You will_find a great variety of questions beihg

. ’ ) ) . . .
asked you by persons seeking information or hglp. ' o

- -

Can you tell me where I can rent a microscope? Buy specimens for

-

dissection? Do you know of any socleties or clubs in my child's hobby .

I .
chess, astronomy, rocks, and gems? ‘
’ o

Information can be compiled on where to ‘get hard-to-find items or on

)

You will need

.

hobby clubs or societies. Other areas are more difficult.

to determine a policy regarding recommendations or referrals

-

Can you recommend sources for ... . tutoring, music lessons. art -classes,
foreign language instruction? .
o ) - . .

Can you recommend a nursery .school? A private school? ..

N

I'm moving to your area; which‘schools have the best programs for gifted?‘

(W

I-need to talk to someone; can you help me? My child is in an unhappy

-

. inadequate program or teacher, teacher/child
» : -

- conflict, child bored, childﬁdisruptive, child underachieving.

; school situation . .

or, my

child is a loner and hes no friends and I'm worried. A sympathetic ear

»

1s gometimes the best -therapy you can offer.

You will not always have controI over the “publicity given
{

fyour association, buv when seeking or &Pproving publicity, be careful

\ -
.

Try to encourage

Publicity:

. hot to exploit or expose the children unnacesearily'

"‘sympathetic and intelligent reporting - no

image and no interviewing of young children on controversial subjects:

egghead" or "oddball" ~
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" GUTDANCE FOR PARENTS S L

OF GTFTED CHILOREN

John C. Gowan : u o ) .

Professor of Education - : .
California State University . ‘ :
Los Angeles,: California . .

-

. The format of thie session permitted an open question and .answer-
gession in which Dr. Gowan served as consultant. The three major items
; .

presented for digcuesion follow. AT '

)
ﬂl) What is the role of parents in fostering and sustaining .
giftedness, in their childrén?

(2) What can parents do collectively to insure appropriate
educational opportunities for their gifted children in
the public schools?
,{’r
(3) What effect does single‘parent families have on” the
gifted child? \ ¢

PARENTS AND THEIR CHILD'S GIFTEDNESS

-
N
LI

K

In reaction to the first question we might turn to the research

related to creatively gifted’ children. In a recent study, the‘compariSOn

-~

,of low creative giftedness versus ﬂ&ghly creative giftedness, the
following factors were considered significant.

a) The influence of older siblings

b) The attention of the parent of the opposite sex .
e)

a)

! Special legsons in music, dance and art
A differentiated structure in fearing characterized
by.more liberal, less restrictive rearing

practices K

(
o
(
(

. [

‘1 o‘_\' : .'..

I3

.3
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lAfter a careful anslysis;of these'factors, we conclude that (b) and (d)
o . tend'to be morevhdghly significant. Furthermore, we' should consider what

""the schoolé‘can,do‘to compensate for this needed structure whem® that

structure does n ot exist in th% home environment Obviously-there is

2.

. no true substituté for the stimulatlng and nurturing home but schools :
T ‘ ﬂ&
: can ULLer alternatives which,will yield high returns. ¢ The research ! o
oy ! . \ R
o ’tends to.confirm that anx;intervention seéms to'yield positive results

Y . . R ) . . “
.-’ with gifted children "With enrichmént and_exposure many of the,
;" : ‘-deficiencies of the non-nurturing home can be minimized Older students.
' very-often becdme effective substitutes for older siblings and SR "

-

significant adults can affect. the young gifted student in many positive

‘_ I “ . N . . i : ' 1 N
i _areas. : . L. . -

’,

-PﬁﬁiNTS AND THEIR CHILD S EDUCATION

¢ TG
Y
-

"In response to the-second/question, several possible solutions may

‘.’ o . - - N "_‘ ‘ . — ..‘;
-be oited. N x : R - . _

. A
A " + i

‘iFirst parents h the right“and-responsibility to monitor the -

'school 8 paogram in order to dexermine the degree to thch Uhie curriculum

g ~
[} »

, . is. difWarC"ially designed to meet the‘needs.d“’tue gifted. popdlation. PP
. ¢ : o b W\,‘
. : The ‘advent. of such legislation as the "Sunshine BiIl"‘provides parents St

.

with the opportunity to attend meetﬁnszvand, therefore, ‘glves them '
& .

, Vinput powery,at the decision-making 1e el.

k A thorough understanding of their district's phiIosophy of

education, particulsrly as it ‘relates to ekceptionalfchildren, is
\ . ) - " o
esgential, as well as an awareness-of school law and its implications

y . - . .

for gifted children. : - o . .
. .. .

Second, parents are ‘an influential lobby whose sphere of influence

can effect changes. It is suggested that'regular_attendance at school’
. ‘ , . Co ,
board;meetihgs and at other decision-maeking meetings by well-informed

* - . ' a 4 A -

Q ) - | | 3?"'/“ df)

% B
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-who make the dec151ons.

N

' parents is of the utmost importance. Theifﬁnction'of-parentsvhere.is o

4
.

1n‘an advocacy role as wellvas serving in an advisory capacity to those

) Th1rd, supplemental to established glfted programs or in the.

. ¥ 4

‘absence of adeqdate programmlng for gifted ch;ldren,-parents have been

successful-in pfbmoting and providifiz stimulating programs outside the
confines of the .school .. Such activities asZSaturdax pfogrhms, cultural

- o &
&

tours, -and the'provision of mentors for giﬁted children are*cited as T

examples of parentJinitiatedvactivities which-have been successful.

ae -

'; It is re-emphaslzed however, that school’law provides for the implemgntation

. on numerous varlables

of d1fferent1&l programs w1th1n the schools The Saturday program oryr

other parent or1g1nated provlslons should not be the only prOV1s10ns, but
4 e . ,

“

only supplemental to good{educatlonal plann1ng for the- glfted .-'.

L

_ SINGLE PARENTS,AND THE GIFTED CHILD

g

F1nally, what can be done regard1ng gifted children beihg ralsed
. e s

.in a 51ngle-parent family sltuatlon There is no. questaon that the

absence of a parent in the famlly construct does negat1vely 1nfluenc&

the ch11d. The degree to wh1ch 1t affects the ch11d however, depends -

-

. - - Se >
Slngle parents -can- compensate for the loss by Belng aware of the

“

child's needs as well as be1ng cognlzant of .the anx1ety created.by

divorce in the ch11d . Aware of this, then, every effort should be .

made by both parents to: : ~ ' o R
(1) maintain a posiigge relationship with the childj,
. e " s .o )
(2)  exclude him.from being -invelved ih misunderstandings between
the parents; ) . .o
(3) work out common goals and insure.as much confistancy as
poss1ble in hand11ng tha chiids and

S

inoe
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d1m1n1sh any gu11t the child may have in relat1on to his
role in the family. break-up.

In -addition, both parents -
"shoudd maintain a suppertive att1tude and a sustained

interest in ‘the child!s school program, as well as '_ ~
, promote “as much of an enr1cﬁed home env1ronment as ’
,poss1b1e - )
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N HUMANTTIES FOR THE GIFTED / o ST
- L] a . E : .
oA Jean Farr ' ' - . : . o
) Bucke¢County'Intermediafe Unit #22 - _ .
' Doylestown, Pennsylvania ~ - L ’
‘. R ’ . .
S
TR ey . - . )
. o T
T . . - : ‘ ’ S5 ¥

T rana,, -~ .

e le

Human1t1es-:*hax dx ;;? At the risk of employing exceptionally
-~ &

poor syntax, Humanitles hasg been def1nea'hs "whgn you get it all . -

together . And perhaps, this is the truest defin1t10n, for surely4 .~

it is more-than Just a two-hour course. It should be an entire

R .-
’

learning experience. .The general intent should be a committed'

RS i

effort to'relame all disc1pllnes to the study of man and h1s : *

o humanness, and further, to relate sll learning to the indiyidual's®

talents and needs. . N .

I . '

-

Wesshould view the Humanities as a vehiclé for providing the

. &S . .
- best possiblle learning environment in order *for the student to

~

atéain these four goals:

1. - A coherent #iew'of the world ‘
2. Anfbpenness to all the poasibilities of a problem, . ’
situation, etcL--a recognition of alternatives

3. Development of a critical sense in evaluating a 51tuat10n,

issue, or problem o -

. o !
. T L. An enthusiasm for the acquisition and- humane use of
' . knowledge




..

S 1. Voracious’required reading, thenatically organized i )
3 o < P "
2. ~Seminar. discussdons which attempt to relate the past and
*~ .  present, w1tﬁ'an omnipresent emphasis upon contemporary ‘ co '
T ° and controver81al aspects . -of “oufr, 1ives, | | .
lu & ~ "’b‘ v ™
- . .o b o ;
3. vVast amounts of greative writing in additioh to the‘usual ST
° . “research adtivities and reports Lov , . el T T
-: 4., .Stress upon the essential mechanics of communication,'
. . basic Bkill areas of critical thinking ahd reading,” spelling,
. word usage, and good composition form B
. "S. Exposure to a diversity of media .and resources, 1i.e., films,

These goals, stressed by the National Humanities Faculty, seem:

rather 1mp051ng. Certainly the definition is all encompassing and T

o »

-

rather staggering in 1mplication when one is faced with a class of v

students.vith abundant train power’ and the teacher 1s caught with a

uteach~anything-becauserit-all-relates-to-being-human philosophy. , '1 e
But like any other program, 1f carefully planned with a"firm ‘ "\f}
: foundation, 1t\yill not topple. , 'uh( ’ . } ; . o . -

‘_1 ) In Bucks Couﬂty, an interdiscipl nary approach is utilized l “ . I f

whereby the soc1al sciences are coordinated w1th the fine arts.'P

N N
, o+

Our programs -now extend from the primary level 1nto twelfth grade,” - - CET

IS

exploring mankind viaMphilosophical, politica; religious, and artist1c

¢ L] o 4 hd ‘

L

planes in&icatiye of\respecti;@ cultures, L - L o - P

'1wInterspersed_with the heavy‘concentration of,socgal sciences \.fu__“.

AV . R - S . S - .
and fine arts is arrecurrent emphasis upon the following techniques:

Museums, universities, Visiting lecturers ‘planetariums, - . .-
theaters, and concert halls, all for the enhancement of - '
the classroom program :
6. Opportun1ties for artistic product1vity by students whereby
individual eﬁthusiasms for the arts can be freely expressed )
T Provision for independent study, 1nquiry, and discovery

- .o LI

S Yt

=
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o ' ‘t " Mo e . ‘ 4 ' ’ .' . . ) '. N . A ‘ ...' . : :
. - . The ‘speaker included many specific. examples from he¥ own elassroom - "
. : * . e N ‘ . H y .-
. ) . N
FORE ' e:cpemences 1,n dwcusszng each’ o_f‘ ‘the above areas. She also stressed
Tl L the partmlar ﬂzdelmea and phtlosophwal ténets used in establwhmg b
. . . e
. ' d curmculum geared’ to ?he academically talented yourzgster. The ‘ .
) N ¢ ° X
.~ - session closed mth the remark: ”Charactemzed by a qurry Yof Zabor, .
"o . A ¢
.. g Mymad of pésezbzlztws exist mthm this® program far exc‘z,tmg,'
. © rewarding hours of teaching and Zearnmg. K _ R o :
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. Harold Anderson in Creativity and its Cultivation states that

creativity is universal in children, whiie in adults it is nearly non-

- - existent. The obvious question- that ariese is: What happens along

[ [ -

the,way ‘to this enonmous universal resource? This seems t6 be both /

the, leading question and quest of our present age.

-

One of ¥he Time-Life series, entitled The Mystery of Creativity, -
s . ’ ) .

3 - .

TP mengions'that creativity is not necessarily linked to creative talent.-

LI 2 o .
o N 'Creativity can be'subdivided into the following constituent elements:
Ty . . -
_ QZ%?j} B ~Heightened perception - the ability-to recognize
. o  sig iﬁicant aspects of the world that btﬂersamight miss

in a’ meaning;ul_vay.

3. Observed interactions - thelcourage and drive to apply these
. N . . f
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perceptions to some new resultV




_ Alberi Einstein {s credited with the following statement: ™Io
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stimule@e creativity, one must develop the childlike inclination for™

. « play, and the‘childlike desire for recognitioni". In quer ‘to .be a’ °

creative child and to have a healthy carry-over into adult creativity,

I3

one mist consider the following special needs:

3 . ’ ’

1. 'Child—adult relationships - children need strong models. »

2. Relevancy - children need invoIvement with real-life

-

problems.’

3. Classrboms without walls. < .- * Q,/>'

¥. Time and freedom to be ereative. . _ -
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Teachers_of the gifted must place responsibility on the chil o .
o : . . L) . , . . :_ ' | :
) for regular curriqulum. In additiom, the student must, on his own,
. . - f;' Id .
. * be prepared to take testg by district wide testing programs and any -
4 [} . N .
’ ~other tests required %y the high school. Approach to subject matter
should be self-directed but planned by the teacher. Topics shéuld , : .
, o . , : -
» be exciting to the teacher as excitement {8 contagious. (See n
Y Creative Encounters #n the Classroom) .
- . . )
Two prerequisites for an exciting curriculum are as follows: i ,
1. , Affective domain is dé'important as cognitive domain.

s -

This can be developed through the tise of Piaget'é Theorz '

i /

of Contingency.

Creativity in gifted children can be induced and stimulated

. .

» -. , ) _ only if the teacher is hersgelf creative. ~ .
Ther hould be different ways of identifying gifted child}gn ,

otler, th IQ, such as biogfaphical information, teacher recommendation, h

hatad
L s

‘peer”}eéommendatighp legdership qualities exhibﬁiid, etc. The ’
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. Connecticut State Plan is Considered oneﬁof the best for identification." :
: - - It allows much- latitude for . selection. Cal Taylor of the University of
Utah in Salt Lake City has a very good biographical survey for the
. ‘identi‘.,t"ication of Gifted Children.; . S i
There is a need f4r a differentiated edacation in orepariné'the
teacher of gifted students. Liberal hrts is the best education for all ~

teachers but especially for teaqhera’of the Gifted. They must know a -

good’amount about the classics, the hﬁmanitiea, and the sciences. However,

»

the greatest need is a rennovation of the teacher training undergraduate

. . Y
" '

. program for all teachers, as their first obligation is to teach teachers
. ' ’

how toobe creative and how to be teachers.

»
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