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USE BY UNQUALIFIED PERSONS

The sequence herein described is in-
tended for use only by persons who
have training in the following: Pho-
netics; types of communication disord-
ers; structures involved in the pro-
duction of speech: intreduction into
articulation therapy; articulation
screening; use of audio~visual equip-
ment; and six hours of discussion and
practicum in the proper use of this

sequence under supervision.

ALL RIGHTS RESERVED
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BEfOREA CHILD HAVING A SPEECH PROBLEM CAN BE -
WORKED WITH BY A PARAPROFESSIONAL, THE SPEECH .
AND HEAPING COORDINATOR MUST HAVE DONE THE ’
FOLLOWING :

pk_ﬁvaluated the articulation screening form
including the articulation follow-hp.

_returned the results of the screening to
the paraprofessiocnal.

Stated instructions as to what particular
sound each child is to work on (found on

C—the bottom or back of the returned artic-
ulation screcning form), and the order in
vhich sounds will be worked on.

INTRODUCTION

“he child with an articulation nrobler often has devolanas
noor listening skills. 6Good listening skills allow a narson
to notice lhe imnortant differences in sneech so necessarv for
the nrover nroduction of the sounds in our lanauaae. !0 thara-
fore, focus much attention on training the child to hwar rertie-
ular sounrls ané soun? difforences haefore we actuallv teach him
tn rroduce (sav) sounds corractlv. Tor this reason, the «t;ns
in this oroaram are Ajivided into two vital areas. The first
area i5 I7P MOATNING and ipcludes stens ] throumh 5
The secon? arca is PPODUCTIN and «ill inalrde stans é)

throuah ] 5 .
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Aruitoxt provided by Eic:

PREPARATION

0 DPPETART THE CHILR FOT TIE PROGPAM ME WILL RR
FOLLOWING, YOU MUST DO TN POLIOWI“” TN TRINCS
RLFORE STARTING STEP OME NF THE PROGRAM,

IT IS NOT
NECESSARY
TO REPEAT .
THESE TEHO I. restahblish a working relationshin

ITEMS EACH with the child,
TLNE A CHILD
NMOVES RO IX. Do ~ach of tha axercises helow-

NNE SOUND
TO ANOTHEP.

t—] “hat Jo you hgar? Choose a period of the dav when von can
hoar coundés in or around the school. The varaprofessional
says, "Let's sit as quietlv as we can. Yow what Aifferent
zounds can von hear?" (Car going bv, children in the hell,
do¢ harking, car horns). She may also say, "I lLear a sound
in the hall. -hat is it?" (Rell ringing, teacher talking
children singing, music, nencil sharnener, lunchreon sounds,
etc.).

|=2 Lovd and quiet. Ask th children to commare familiar sounds
that are verv lound and familiar sounds that are verv auiet,
Niscuss the bang of a aammer and a light tan, a shrill
whistle and a whisne , a sheut and a conversational tone.
“hn naraprofnssiona’ may ask the children to make the sounde,

|=% !'ich or low. *Lil1 tv to discrininate between hich an® low

- nitches should bhe leveloned., ™he naranrofessional nlavs tuo
notera (the high " !" and the low "C") on the xvlorhone locatef
in the Peabodv I wvel P Kit. She them asks, "Vhich was the
high note?” or +hich was the low note?"” Tirst making the
choice simnle - ad graduallv more difficult hy striline notes
vhich are clof :r together. . (Tor instance, the I and ™ would
be more Aifficult to tell amart than the M and 3,

|=4 mat_is it? The naravrofessional asks the child to close his
nves. Gne makns familiar soun”s and asks the child to 1ﬂenf1fv

crushino of naper, knocking on Joor, tamning on window, tannina

e dask with a pencil. writing on chalkhoard, hit a note on

xvlophone, tanning your foot. bounce a hall, or turrn light off

and on,

tr5 vhat animal am I? The varaprofessional makes the soun:ds
asrociated witil familiar animals (cat, dog, mouse, kitten, duak,
hen, chicl, rooster. donkey, pig, cow) and the children name
the animals. ©he may also use the Peabody tane and have the
Wi, o
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ciiildrer say the names of the
naranrofessional should sav to

Pretend
that

voun ara
sound will

Pretend vou arc
. That sound will

Pretand vou are
that sound will

Pretend vou are
hat sound will

"hen the

aninals on the tane,
the childwe-:

a bee.
vou mala?

a froqg,
vou make?

a duck.
you neke?

a kiten.
vou make?

Lfé)fhcourﬂao the children to talk ahout sounds thev don't like
then sounds they Ao .like.
|:47 “hich two rhvme? Listenina for words which rhyme mav he
cncouraaed hwv asklnn the children to chonse the two vords
which rhwme in a ¢croun of threc. The varanrrofossional savs,

(X el

this is a rhyming cane. I skall say three words. ™wo of
them rhyme - they sound alike. One is Qifforent, it Aoas

not rhyme," Sha then says, “Caw, naw, dog." and asks, "“hiech
tvo words rhyme?" nfter thp cnlld has nronounced the rhvmina
vords and the naraprofessional is sure that the idea of the
rijyming nair is understood, she may continue usine the foller
ing grouns saveral times. '*ke sure that thm same omvhanis
is ¢given to all three wvords.,

i1ousa, nmouse, mail hall, ride, hall

sun, vay, ton hone, hav, jov

ill, nill day dish, fork, wish

vont, rent, run hae, see, tall

ink, in, thin hall, tie, wall

tell, honk, sell haar, vnear, rode

man, can, tov together, weather, until

I_-E) Adgcuss with, or noint out to, the ckild the need for avars.
on2 to speall cleerlv and to use and Aevelep good speech AnA
qood sneakine habits. Stress the imvortance of aood sneech
and the idea that if '7e gneal clearlv and nronounce our sonnaa
correctir. neonle +ill he able to understand what we are savina
and vill enjov talking with us. Talk about the positive results
of using good sncech, so that he will associate snaach with
nleasurable exveriences. Your ¢oal is to heln the ch11d uhﬂnr-
stand whv ho is coming to sneech class so that he ill
motivated tovard workince to improve the wav he speaks. "uﬂ01 "ically,
the child shoul? realize that he is atterndinc sneech class so
vou can heln him learn to snealr better to recéive heln ip
saving sore of his sounds. “lthouagh the child will enter into
nleasurahle activitios assoclated with sneech, the nleasure “e
carives should he a secondary reward. lo must not lose siaht
of_our primarv goal -- that of develoning good sneech.,

Q ‘ s v
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Procedure:

The steps in the sequence are to be used in the
order in which they are written. Each time a child
begins working on a different sound, he must be taken
from step 1 through step 15. No steps should be omit-.
ted. The following is the procedure to be followed:

]. Following each STEP is a series of activities
marked: ' , (:, etc. which must be completed be-
fore proceding to the next STEP in the sequence...

2. If the child completes all of the ACTIVITIES under
a particular STETP and still has not successfully
accomplished- the GOAL of that STEF with consist-
ency, then all of the ACTIVITIES under that STEP
must be repeated...

3, If an entire STEP has been repeated, and the child
still has not accomplished the GOAL of that STEP
with consistency, then continue on to the next
STEP in the sequence...

Zk If the child then experiences success on the next
STEP, then the parapnrofessional should return to
the STEP on which the child exverienced difficulty
and reneat all of the activities under that STEP
ané finally, continue on in the sequence where
she left off...

5. SHOULD A CHILD FAIL ON TWO STEPS IN A ROW, THE
PARAPPOFESSIONAL MUST BRING THE CHILD TO THE
ATTENTION OF THE SPEECil AND HEARING COORDINATOR

WHEN HE VISITS HER SCHOOL.

The time limits in the right-hand margin, opposite
each ACTIVITY, are M I NI M UM time limits. At
least that much time must be spent on the activitv.
llowever, should additional time be desired, the para-
professional should feel free to lengthen the time
limit stated for thattparticular activity.

e,
f




_STEP
1

COAL:

EAR  TRAINING

STEPS 1-5

(child is NOT ReQuired 10 say
his sound unil step six !

ACTIVITY

PRESENT THE SOUND TO THF CHILD:

The paraprofessior al savs the sound (that the child is

to work on) in isolation for the child, telling him

that this is the svecial sound that he is to listen for

e —————— o ", o

as carefully as he can., The paraprofessional explains
that later on the child will be learning to say the
sound correctly, but for now, the only thing he has
to do is listen for his sound. The paraprofessional
should sav the sound at least 10 times. {The child

must be "flooded" with the sound over and over again.)

The paraprofessional selects the picture that can
easily be associated with the sound the child is work-

ing on (found on pages 37 through42 ), For example,

IMiN.

/8/ is associated with a snake. So if the child is to MIN.

vork on /s/, the paraprofessional would say the sound

manv times for him and tell the child that his sound

gvp - 8




GOAL:

is like the sound a snake makes...SssssssS8. The
nurpose is to give the child something in his own

experience that he can associate w7ith the sound.

The paraorofessional prints the letter (or letters)
that represent the sound the child is working on,
on the board, and says the scund for the child as
she prints it. This should be done at least 10
times to again "flood" the child with the sound he

is listening for.

The child is to print his sound either on the black-
board or on a niece of paver, 10 to 20 times. Each
time the child writes the letter (or letters) that
reoresent his sound, the paraprofessional should

say the sound for the child (close to the child's ear).

HEARING THE CORRECT SOUND IN ISOLATION:

The paraprofessional says the child's sound along

with two other sounds, telling the child to raise his
hand when he hears his special sound. The parapro-
fessional gradually adds an additional sound until

the child is selecting his sound from a groun of eight
sounds. The order in which the sounds are said should
be varied. For example, if the child's sound is /s/
you might first say /f/, /g/, and /s/...next, vou
might say /b/, /x/, /s/, and /t/...next, you might

say /x/, (/tvw/), /s/, /p/, and /s/. (Remember to tell

the child, hefore you start each group of sounds,

g
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that when he hears his sound,. he is supposed to raise

his hand.)

I} The paraprofessional writes at least four sounds on
the board. She then says each of the sounds, but not

in the order in which they are written on the hoard.

The child should stand at the blackboard and either

point to, circle, or underline his sound as soon as . ;
he hears it spokenlbv the pgraprofessional. Each time ]() \
the sounds are said@ by the paraprofessional an additional

sound is added until 11 different sounds are on the

blackboard. (Be sure to allow enough time for the

child to respond between each different sound.)

(C while the child's eyes are closed, the paraprofessional
hides an object. She tells the child that he must
listen carefully to her in order to find the object.

The paraprofessional savs, "When you are far away from
the object, I will sav your sound verv guietly. As
you get closer, I will say vour sound louder, and when
vou are very near to the object, I will sav vour sound ]5
very loudlv." The maranrofessional should trv to sav
the sound (1) verv quietly when the child is far away
from the object; (2) in a normal volume of sveech whan
the child is aporoaching the object: and (3) verv loudlv
when the child is close to the hiding vlace. The ohiject
!

should be hidden several times. (Object may he a nicture

card, ball, cravyon, etc.)

[) The naraprofessional takes four blank Lanquage Master

(AR
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cards and puts the cﬁild's sound and two other sounds

on each card in varying order. When the child comes

to the resource room, he is told to put the cards in 10
the Language Master and to say whether his sound was

th.: 1lst, 2nd, or 3rd sound on the card. Cards are then

dixed up and activity is repeated.

5. GOAL: LEARNING SOUND POSITICN IN WORDS:

A To aid in explaining this concepnt, the paraprofessional
may use the train on pages 43 through 45 as an examnle.
For inst;hce if the child's sound is /s/, ooint to
the train's =2ngine, and say, "Your sound /s/ mav come
at the beginning of the word like th; enaine is the
beginning of a train." At this point, sav a word with
the initial sound being /s/ and prolong that sound.
Then, "Your sound may also be heard in the middle of
a word, like a train has a car in the middle."” Then
produce a word with /s/ occuring in the middle. Finally, 15
"Your sound may he héard at the end of a word, like
the caboose is the end of a train." Produce a word
with the final sound being /3/. (The paraprofessional
may need to demonstrate and discuss several examples
of each position, to make it "clear" for the child.)
This activitv is designed to teach the child that sounds
come in three different positions in words. A child
mav already have this understanding; however, the
activity should still be explajned, to increase his
understanding of sound nositions (beginning, middle,

and final) in words.




[3 Using the drawing of the train on vage 46, the para-
nrofessional explains to the child that she will name
15 to 20 pictures that have his sound either at the
beginning of the word, in the middle of the word, or
maybe at the end of the word. If the sound is at the
beginning of the word, he is to draw a circle around l5

the train's engine; if it is at the end, he should

draw a circle around the caboose, or he should circle

the middle car if he hears his sound in the middle of

the word. When the raraprofessional names the picture,

she should place it face up on the table in front of

the child. The cards missed should be nut aside and

tried again after all cards have been gone through once.

(: The paraprofessional takes 15 cards from the sound
section she is working on, along with five cards that
do not contain the sound the child is working on. She
names each card and has the child respond by saying
whether or not his sound is in the word he hears. The ]5

paraprofessional shuffles the cards and repeats this

activity, (being sure to "sound out" the words for the
child at first, gradually making the choice more

difficult by saying the word normally as in conversation).

[D The paraprofessional takes all of the cards from the
sound section that the child is working on, and asks
the child to tell her where his sound is in the word. 15

(The varanrofessional should go through all of the cards

twice, then repeat the ones that were missed.)




E The paraprofessional gives the cards from the sound

section that the child is working on to the child _
and tells him to say the names of the cards to

himself (not out loud), and that he is to put each

card in one of three piles. A pile for the cards

having ‘his sound at the beginning of the word; a

pile for the cards with his sound in the middle of

the word and a. pile for the cards that have his sound 'IS
at the end of the word. The paraprofessional can

use the three pictures of the train on pages 43 through

45 havi;g the child place the cards on the picture of

the engine if his sound comes at the beginning; on

the picture of the middle car if his sound comes in

the middle or on the picture of the caboose if his sound

comes at the end of the word.

F The paraprofessional puts words containing the child's .
sound on the Lanquage Master cards (10) and has the ]()
child nut them through the Language Master and then
tells what position his sound is in, in the word.

(J'Egékggraprofessinnal repeats activities B,C,D,BE,and
F above. (This should take a minimum of two 15 minute ’()
sessions with the child.)

4‘. GOAl,: TELL IF THL SOUND PRONUCED BY THE PARAPROFESSIONAL (IN
A WORD) IS CORRECT OR INCORRECT:

/\ The paraprofessional selects cards from the sound section
that the child is working on and tells the child, "I ]()
will show you some victures. You must listen carefully

- I A




when I sayv the names of the pictures because sometimes,
I may say your sound right and sometimes T mav: say it
wrong. If I sav vour sound wrong in a word, raise your
hand." (The child only indicates that the sound is
incorrect. He DOES NOT correct the error by saying

his sound or the word.) The paraprofessional says the
sound incorrectly by substituting another sound in
rlace of the child's sound in the word. For example:
The pararrofessional says tar for car or thoun for soup

or chouse for house.

The naranrofessional lays five cards from the sound
section the child is working on, on the table, in a
row, face un. She then instructs the child, "If I say
your sound incorrectly when I name the picture, you
should pick up the picture, but if I say the name of
the picture correctly, then the picture should be left

on the tahle." She then proceeds to say some of the

‘15

names correctly and on others she substitutes some
other sound tor the child's sound in that word. The
naraprofessional is sure to pause between words to let
the child make the decision as to whether his sound
was correct or incorrect.) The paranrofessional should
then place another groun of five pictures on the table
and repeat the activity until a total of 15 cards have
been used. Then, she repeats the activity once more

using any cards that the child missed.

Holding up 10 to 20 pictures, one at a time, the nara-

professional tells the child, "I will say the names of

R 17




-13-
these pictures. Sometimes I will say a word incorrectlv.
When I say the word incorrectly, vou place that card on

the picture of the frowning face (that the paraprofessional
has drawn). When the word is said correctly, you place

the card on the picture of the smiling face. Once the
paraprofessional has named all the cards, she should ]5
then repeat the activity, only this time, she should

say those placed on the frowning face correctly, and

those placed on the smiling face ineorrectly, lettina

the child make ti# choice as before.

[) Paraprofessional takes "Pebo" the puopet (or some other
punpet) and tells the child, "I will hold up a nicture,
and "Pebo" will say the name of the victure. If Peho
says the name of the picture wrong, then you tell him
he made a mistake’ and I will hand you the picture. 1If
Pebo says the name of the picture correctly, then you '5
you tell him he said it 'all right' and we will put
those cards in a pile. See if you can catch Pebo saving
the words wrong." (The paraprofessional should use at
least 10 to 20 cards and should say some of the words
incorrectly again by substituting another sound in place

of the sound that the child is working on, when saying

the name of the picture for the child.)

E The paraprofessional should make up short sentences
(eight words or less) that contain words having the
sound the child is working on. She then tells the child ‘5
that she will say some sentences (slowly and clearly)

one at a time, and that he should listen carefully and

il ey .
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tell her if he hears any words in that sentence that
have his sound. If he does, then the paraprofessional
says the sentence again and asks the child how many

times he heard his sound in the sentence.

-

The paraprofessional uses the sentences from the activity
ahove, only this time, she instructs the child to raise

his hand when she says his sound incorrectlvy. She savs

10

some sentences without errors and other sentences with
errors only making errors on the words that contain

the sound on which the child is working.

The paraprofessional reads short stories or poems con-
taining the child's sound, sometimes sayving his sound

incorrectly. The chijd is instructed to "stand unp" }()

" when he hears his sound said incorrectly. Fffective

GOAL:

materials for this activity mav be*found in Sveech

Correction Through Listening and Smeech Correction

Through Story-Telling Units. (Resource room materials),

HEAR THE DIFFEREMCE BETWEEN CORRECT AND INéORRECT
PRODUCTIONS, WHEN SOMEONE OTRER THAN THE PARAPROFESSTONAL
IS NAMING PICTURES:

This activity allows the child to listen to the voice

of someone else other than the naraprofessional when
making the decision as to whether a sound is said correct-
lv or not. The paraprofessional may use the Supervising
teacher or another varaprofessional to do the activities

directlv with the child, or she can have the téacher or

another paraprofessional tape the material for the activitv

P 1(;
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"and play it for the ghild to listen to and judge at

a later time.' The person (other than the varaprofessional)
takes cards from the sound section the child is work-

ing on, and names the pictures, sometimes savina the
child's sound correctly and sometimes saving it incorrect-
ly. The child is instructed to listen carefully and to IS
take the card from the "instructor" when he savs the

sound incorrectly. He may then place the cards he has |
"won" in a hat, treasure chest, box, etc. If”fhe chilad

does not respond correctlv, he must.qive a card hack

to the "instructor". The object is to see if the chilad

can win all of the cards from the "instructor".

[} The child is given a group of 10 to 20 cards from the
sound section he is working on and instructed to hold
them up one at a time for the "instructor" to name.
The child is told to listen carefully so he can "catch" IS
the "instructor" making any errors on his sound. (This
lets the child feel like he is being the "teacher"” bv
telling the "instructor" when the name of the vpicture

vas said correctly or incorrectly.)

(: The varanrofessional is to print the sound that the
child is working on at various points on 6ne of the
pictures on vages 47 through 50. The supervising
teacher, or another naranrofessional, names the cards IS

from the sound section that the child is working on,

sometimes saving the sound incorrectly. (The child is

to say whether words are correct or incorrect.) Fvery

time the child makes three correct resvonses, he is

ERIC A




allowed to color in one of the sections in the picture
that contains his sound. (This activity may need to

be carried over to another session to complete ,Or the
child mav be given the picture at the end of the session
with the directions: "You can take this back to vour
room and finish coloring it and bring it back for ne

to sec the next time vou have speech class”.)

Refer to supplementary drawings on pages 51 through 60,
The person other than the paraprofessional names the

cards from the sound section the child is working on,

and the child determines whether or not the "instructor's"”
production was correct. If the child responds correctly,
he may draw a line to the next dot. 1If the child resnonds

incorrectly, the line just drawn may be erased. (In

cases where the children are unable to read and follow
the numbers, the person naming the pictures or the para-
professional may voint to the appropriate dots for the

child.)

8
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6.

GOAL:

PRODUCTION
[STEPS 6-15]

DISCUSS "SPEECH HELPERS" WITH THE CHILD:

Our "speech helpers"” are the parts of our bodies that

we use to make sounds. We use our lips, tongue, teeth,
gum ridgg, nose and the roof of our mouth to form the
sounds. Our gqum ridge is located behind our upper teeth.
We use our nose only when we make the m, n, and ng sounds.
Our lungs give us the air and air pressure we need to
produce the sounds. Our voice box (larynx) located

in our throat, vibrates on some sounds (cglled "voiced"
sounds) and does not vibrate on other scunds (called
"voiceless" or "whispered" sounds). When discussing

the "speech helpers", we usually include our eyes and
ears, for these "helpers" allow us to listen carefully

to the sounds and to see how they are formed (when look-
ing into a mirror or watching someone else make the sounds.)
The naraprofessional discusses these "sveech helners”

with the child. She draws a verv simple drawing on the

hoard (showing eves, ears, teeth, tongue, lips, nose,

lungs, and wvoice box) as she discusses each of the

S I
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"helpers" with the child.

[3 The paraprofessional gives out a sheet of paper to the %

child and helps him draw a nicture of his speech helpers

|
(vhich he is allowed to keep). The paraorofessional‘
should help the child by saving, "We are going to draw

vour speech helpers. First draw a larde circle, and

then draw in your eyes...Now draw your ears. Your ears

are important because they are what vou use to listen ]5
carefully to speech sounds." ‘The paraprofessional — — —— — ———
should continue by asking the child, "that are the

helpers we use to talk?" and then ask the child to draw

those items on his picture. The object here is to )

reinforce the concepts talked about in Steo 6-A: To

make certain that the child has an awareness of which

parts of his bodv he uses to nroduce speech.

(: 'The paraonrofessional first reviews the speech helpers
with the child briefly. Then the child and paraorofessional
should sit side by side facing a mirror. While lookina
into the mirror, the paraérofesional makes a sound and
asks the child to make ghe same sound. Then they discuss
what speech helpers were involved in making that sound --
what is moving and what is touching what and so on..(For 20
instance: to make the /t/, the mouth is opened slightly,
as are the lips; the tongue is up behind the upper teeth,
touching the gum ridge; usually the chin drops slightly
when the air is exmloded out and the tongue breaks contact
with the gum ridge. The sounds that should be discussed

are the /98/, /£f/, /m/, and /8/...do not use any of these
o "
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sounds if they are sounds the child is unable to pro-

duce correctly! (See book Speech Correction Through

Story Telling Units for "how to make" sounds.)

[) The paraprofessional and child are seated as in vorevious
activity. This time the child concentrates only on
the special sound he is working on. The paraprofessional
disc¢usses the speech helpgrs with the child and helns
him place "the helpers"” in the proper position so

S -he- -can- -produce--his--sound--correctly-in—isolation- -

The process of showing the child how to make
his sounds in the morror is called MIRROR
WORK. The act of teiling the child where

to place his speech helpers (articulators)
to make his sound is called PLACEMENT. 1IN
SUMMARY: You show the child the placement

of his speech helpers through the use of

mirror work. THE CHILD MUST HAVE A WORK-

ING KNOWLEDGE OF WHAT IS INVOLVED WITH HIé
SAYING HIS PARTICULAR SOUND (KNOWLEDGE OF
HIS SPEECH HELPERS), BEFORE PROGRESSING
INTO THE STEPS INVOLVING HIS ACTUAL PRO-

DUCTION OF THE SOUND HE IS WORKING ON. .

7[ GOAL: PRODUCTION OF THE SOUND CORRECTLY IN ISOLATION:

A\ The child imitates the paraprofessional's production
of the sound. The sound should be produced in

isolation at least 15 times for the child to imitate.

This activity may require additional

- ERIC I g,




time. Even several sessions maybe needed

with a child who is having special trouble.
It is often necessary to help the child
with placement. The paraprofessional
should gradually require the exact sound
she wants the child to prodice. The child 20—?
should oractice and get "close to" the
desired production a number of times ~
first. In other words, don't expect
“instant sﬁécéééﬁ;Hréivéiéﬂ;“éﬂliaiélﬁew
before expecting him to imitate thé exact

sound (target sound) you want him to produce.)

[} The child writes his sound on the blackboard or on a

piece of vaper, saying his sound each time he writes |()

it. (Do this at ;east 20 times)

The child is instructed to hide any card or object

in the room for the parapnrofessional to find. The

child is then told, "So I can find what you have hidden,
vou will say your sound for me.,.vou say it very aquietly
when I am far away from the hiding nlace, and vou sav |5
vour sound loudly when I get close to the hidiﬁg nlace.
(Once the naraprofessional has an idea as to whére the
object is hidden she should move toward it and away

from it before actually finding it. This will.giye the

child a great deal of practice saying his sound).

The paraprofessional holds up a series of cards from
the sound section the child is workina on and names |()

each card, sometimes saving the child's sound incorrectlv.




The child is told to sav his sound (onlv his sound in

isolation--not the word) each time he hears his sound

said incorrectlv as a picture is being named.

f vse a sunnlementary drawing from page 51 through 60. Tach
time the child oroduces his sound correctlv in iselation, |S

he is allowed to draw a line to the next dot in the picture.

t}, GOAL: PRODUCE SOUND CORRECTLY IN SYLLABLES

—— . - - P —- - — e PR

/\ Tge éhild imitaé&s consonant—vowei comhinations that
are snoken by the naraprofessional. All of the vowels
covared below should he used in combination with the 20
sound the child is working on. For examnle: if the
child's sound is /t/, then the following combhinations
should be repeatgd by the child, at least five times each,
after thev are said bv the nmaranrofessional:
te  the vowel is pronounced as in the words: "tea", "me", or "kev'
ti the vowel is nronounced as in the words: "tie", "mv", or "vie"

- e

ta the vowel is oronounced as in the words: "hav", "ahle", or "Mav "

- o

ta the vowel is pronounced as in the words: “"hat", "at", or "ada"
ta  the vowel is pronounced as in the words: “lock", "sock", or "father"

to  the vowel is nronounced as in the words: “toe", "ao", or "so"

—

too the vowel is pronounced as in the words: "too", "two", or "new"

tau the vowel is vronounced as in the words: ‘"raw", "awful”, or "saw"

.

toy the vowel is pronounced as in the words: "oil", "boy", or "jov"

-

If the child was working on the CH sound, the paranro-
fessional would simply put the CH in the ahove combinations

in place of the /t/. She would then have: ché, chi, ché,
P )
and sSo on... i )

“




[3 The child repeats vowel-consonant-vowel combinations
spoken by the paraprofessional. All vowels should be
used in combination with the sound the child is working

on, so that his sound is preceeded and followed by the

-vowel used. Again, each combination should ne repeated 20
“ at ieast five times by the child after being demonstrated

by the paraprofessional. For example: if the sound is

/t/ that the child is working on, then the following

combinations -would -be--rapeated: - - -

ete  the vowel is pronounced as in the words: "tea", "me", or “key"

iti the vowel is pronounced as in the words: "tie", "my", or "pie"

gt; the vowel is pronounced as in the words: "hay", "able", or "May"
étg the. vowel is pronounced as in the words: "hat", "at", or "add"
ata the vowel is pronounced as in the words: "lock","sock', or “father"
oto the vowel is pronounced as in the words: "toe", "go", or "so"
ootoo  the vowel is pronounced as in the words: "too", "two", or "new”

autau the vowel is opronounced as in the words: ‘'raw", "awful", or “saw®

oytov  the vowel is pronounced as in the words: "oil", "bov", or "joy"

If the child was working on the CH sound, the varapro-
fessional would simply put the CH in the above combinations
in place of the /t/. She would then have: eche, ichi,

gphg, and so oOn...




aut

ovt

the
the

the

the

the

(: The child reneats vowel-consonant combinations after
they are Aemonstrated bv the varanrofessional. All
vowels should he used in combination with the sound

that the child is working on so that his sound follows

each of the vowels. Aaain, each comhination shnuld be 20

repeated at least five times by the child after heing
demonstrated by the paraorofessional. For examnle,
if the child is working on the /t/, the following

combinations would be repeated:

vowel is nronounced as in the words: "tea", "me", or "key"

vowvel is nronounced as in the words: "tie", "mv", or "pie"

vowel is oronounced as in the words: "hav", "ahle", or "Mav"
vowel is oronounced as in the words: "hat", "at", or "add"

vowel is pronounced as in the words: "lock", "sock", or 'father"

vowel is pronounced as in the words: "toe", "go", or "so"

- -re

» vowel is nronounced as in the words: "too", “"two", or "new"

vowel is pronounced as in the words: ‘"raw", "awful", or "saw"

vowel is pronounced as in the words: ‘"oil", "bov", or "jov"

If the child was working on the CH sound, the paraprofessional
would simply put the CH in the above combinations in place
of the /t/. She would then have: ech, ich, ach, and

SO On...

e
Ay



tot

toot
N

taut

toyt

the
the
the
the
the
the
the
the

the

-
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[) The child reveats consonant-vowel -consonant combinations

after theyvy are demonstrated by the paranrofessional.

All vowels should be used in combination with the sound

that the child is working on so that his sound nrecedes

and follows the vowel used,

least five times.

20

Reveat each combination at

For example, if the child is working

on /t/ the following combinations would he reneated:

)
vowel
vowel
vowel
vowel
vovel
vowel
vowel
vowel

vowel

is
is

is

is
is

is

prronounced

nronounced

pronounced _

pronounced
pronounced
oronounced
pronounced
pronounced

pronounced

as
as
as
as
as

as

in
in
in

in

the words:
fﬂe Qo;ds:
the words:
the words:
the words:
the words:
the words:

the words:

the words:

" tg.-a_li , llmgyln ’ Or ||k§l|t
LAl té-e 1 ’ Iln\y‘l' ' or "P_i._e tH

"h_a_y_", "g_ble", or “MEA’,"

"hgt", “E_t", or '_@_dd"

"lock", "sock", or “"father"

ntp"eu' ngg'l' or '-squ
"too". "two', or "new"
"raw", "awful", or "saw

"-o—j:.l 11} ' l'ngﬂ ’ or "jgéf-'"

If the child was working on the CHl sounéd, the vpara-

professional would simply put the CH in the ahove com-

binations in place of the /t/.

chéch, chiph, chach, and so on...

She would then have:




9.

COAL:

PRODUCE THE SOUND CORRECTLY IN WORDS THAT HAVE THR

SOUND EITHER AT THE BFGINNING OR THE FND (AVOIDING
THE USE OF BLENDS)

“

The maraprofessiona’ .akes 15 to 20 cards that have the

sound the child is working on in either beginning or ending
position and places them in a hox, hat, treasure chest,

or some container. She has the child draw them out one 19
at a time and names thé picture. After all cards have

been drawn, she puts the cards that were missed back into

the container and has the child draw them acain.

The paraorofessional takes one of the pictures from pages
51 through 60 and places it in front of the child. Then
she takes 10 to 20 appropriate cards, shuffles them, and
nlaces them in a stack face down on the table. The child
is instructed to take the ton card from the stack and ]5
say the word. If he savs the word correctly, he mavy draw

a line from one dot to another. fThe activitv cards that

were missed should be repeated after all of the cards have

heen gone through once.

The paraprofessional places 10 to 20 appropriate cards
face un on the table in front of the child. The para-
nrofessional tells the child that she will describe ]5
something about one of the pictures, and that the child

is supposed to guess which nicture the naranrofessional

is describing.

The parapnrofessional takes 12 aporooriate cards from the
sound section the child is workina on and lays them on ]S

the table face up. When the child has had an opvortunity

Fm'! 237
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10.

GOAL:

to see them, turn them over without mixina them up

and ask the child to quess the name of the picture

to which vyou point. When the child makes a quess,

turn the card over. If the child is correct he

keeps the card; if he is incorrect the card is replaced |

on the table, face down,

The paraorofessional takes 10 to 15 aporooriate cards

and hides them around the room where the child should

be able to find them without too much effort. Then

she instructs the child to look for the hidden pictures. |5
As he finds each one, he must bring it to the narapro-
fessional and tell her the name of the‘picture. The

cards missed should be hidden again and found by the

child.

The paraprofessional says a word for the child (that

has his sound in initial or final position) and repeats

it while the paraprofessional records it on a Language |5
Master Card. Then it is “nlayed back® and the child

tells the paraprofessional whether he thinks the word

was said correctly or not. (Shouvld be done with 10 to

20 words).

PRODUCE THE SOUND CORRECTLY WHEM IT IS IN THE MIDDLE
OF THE WORD: (AVOIDING THE USE OF BILENDS)

The paraprofessional hands the child one of the cards
from the section he is working on that has his sound

17

in the middle position only. She then asks him to name

the picture, being careful to sav his gound correctly.




/

If he says the word correctly, he/is allowed to out it in

i
]
!
a container (such as a hat, treasiare chest, etc.).
g

[31he varaorofessional takes appronfiate cards from the
basic word making cards and lavs ﬂrem face down in the
center of the table. The paraprofessional uses a key
rhrase which may be a little ridicé%ous such as, "This

morning I found a on nmy doé;sten, or "The

——— e et

fairy took my tooth and left a _under my pillow."

The blank in the sentence., of course, is filled in bv

drawing a card from the too of the pile.

(:'The paraprofessional pl:ices three apnrovriate cards in
front of the child face un and tells the child to look at
the cards carefully because he will have to remember the
names of the cards. She then turns the cards over and
mixes them up and asks the child to point to a nicture
and tell her the name o: the g§rd. That card is then
turned over to see if the childAwas riqght. This should
hbe done at least three “imes using three different’' cards

each time.

[)The paraprofessional takes 10 apnropriate cards, shuffles
them and holds them up for the child to identify one at
a time. The paranrofessional takes 10 cards that have
the child's sound in the miédle along with three cards
that have his sound at :he end of the word. She shuffles
the cards and then hold; them up for the child. The
child is told to say th: word and then tell where his

sound is in the word.

' s
P %‘" ‘ z) 9

-27-

17

15

17




-28~-

]],GOAL: PRODUCE THE SOUND CORRECTLY IN ALL POSITIONS OF WORDS:

AThe paraprofessional aives the child a "follow the dots"
picture (found »n supplementary pages 51 through©0 ),
The naraprofessional then takes 10 to 20 cards that |$
contain the sound the child is working on and asks the
child to name the cards one at a time. As the child
names the card correctly he may draw a line fron one

dot to the next.

[3T%e naraprofessional takes 10 cards from the sound section
'the child is working on and places them face up. on the
table. While the child hides his eyes, the paraprofes-
sional chooses a victure under which to "hide". (This
may be done by placing a small piece of paper under a
particular card you have chosen. The child then tries IS
to guess by asking such guestions as: "Are you hiding
pehind the rabbit?" He continues to guess each picture
until he guesses the correct one. This should be done

at least two or three times.

(: The paraprofessional hands the child 10 picture cards
that have his sound and has him to name each picture..
Those he names correctly are placed in a "good" pile; the | 5
ones %aid incorrectly are placed in a "poor" pile and
should be gone over again after all the cards have been

covered.

[)The paraprofessional takes 15 pictures that have the
sound the child is working on and holds them up for the

child one at a time. She tells him to say the name of the

\) | ;:..r: . 50




picture and then to yo to the board and write a "B"
if the sound is in the Beginning position; an "M"
15

if the sound is in the Middle position; or an "E" if

he thinks his sound came at the End of the word.

[EThe paraprofessional tells the child that she will say
20 words, and when she says any of the words wrong,
then he is to stop her and say the word correctly for 15
her, (Paraprofessional should oﬁly make errors on the
particular sound the child is working on by substituting

another sound in its place in the word.)

F:The paraprofessional takes 10 cards that have the child's
sound and 10 other cards that do not contain his sound
and holds them up'one at a time for him to name. After 15
he names the pnicture, he is to tell the paraﬁrofessional

whether or not his sound is in the word. b

(3 The paraprofessional gives the child a piece of string
(about three feet long) with a paper clip attached to 15
one encd. She then tells the child that she is qoing
"fishing" and has the child throw the end of the string
off the end of the table. The paraprofessionél then clips
on an appropriate picture and tugs on the string saying!
"You've got a "bite". The child then pulls in the string
and says the name of the picture. If the child says the
word incoréectly then he must "throw the fish back into
the water" to be caught again. She uses 10 to 20 cards

for this activity until all cards are "caught".

}1 The paraprofessional plays "Simon Says" with the child.

24';4‘: N Vol
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1 2.coav:

A

. =30~
Fach time the child names a card correctlv, he can take

one sten toward the paranrofessional. 7f the child savs
the word incorrectly, then he has to take one sten hack-

wards.

The paranrofessional takes appropriate cards and places

them in a stack, face down, on the table. The child

15

draws a card, and if he savs the word correctlvy, he mav
draw an outline of a man's head on the blackboard or
niece of paper. As each word is said correctlv, another

¥

part of the man is drawn.

The paraprofessional takes 12 cards and places them on

the table or floor in front of the child. She then gives

the child a number of color chips from the Peabodv Kit

and has the child throw*the chips to see if he can fhake 15
them land on one of the pictures. When a chip lands on

one of the pnictures, the child is to say the name of that
picture three'times and then the card is turned over

face down. This is continued until all cards are face down.
PRODUCE THE SOUND CORRECTLY WHEN IT IS IN A WORD THAT IS

USED IN A SENTENCE

The paraprofessional takes 20 picture cards and holds them

up one at a time for the child, télling him to name each 20

card and then use it in a sentence.

The naraprofessional takes the same 20 pictures and holds

un two pnictures at a time and asks the child to name bhoth 20

pictures and then use both names in one sentence.

P i)
b dr‘i;
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(: The paranrofessional says a sentence that contains the
sound the child is working on, but uses words
that the child has not vet worked with. The child |5
repeats the sentence after the varaprofessional savs it.

The paraprofessional uses at least 20 sentences.

[)Tme paréprofessional says sentences for the child to
listen to. She uses some sentences that have the child's
sound and some that do not have the child's sound. The
child is to tell whether the sentence said by the para-
nrofessional has his sound in it or not. (Sentences mav ;K)
be repeated two or three times for the child.) 1If the

child makes an incorrect choice, he repeats the sentence

and then decides again. whether his sound is in the sentence.

E The paraprofessional savs words for the child and asks
him to use them in a sentence. FEach time he says the
words correctly in the sentence, he is given three noints:
when he earns 100 points he gets a prize (handout, tov, 20
piece of candy, etc.). If he says the words incorrectly,
points are taken away. (This activity can be carried on
for a number of sessions.) The paraprofessional should
give one, two and three words to the child to use in a

sentence--not just one word.

F The paraprofessional puts sentences on blank lLancuage
Master cards, that contain many words that have the sound
the child is working on. These are played for the child |5

and he is to repeat them after they are nlayed. Sentences

that give the child difficulty should bhe reneated.




li GOAL: PRODUCE THE SOUND CORRECTLY WHEN READING INDIVIDUAL -32-
SENTENCES (IF CHILD IS UNABLE TO READ, THIS STEP SHOULD
BE SKIPPED)
A The paraprofessional makes up 20 sentences that contain
the sound the child is working on. The sentences are.
written on the board or on a piece of paper before the
child comes to the resource room. The child is asked
to read the sentences one at a time. After egeh sentence ’()
is read, the child is asked if he made any errors when

he read the sentence. If so, what words did’he have

trouble with that contained the sound he is working on.

B Have the child read a sentence containing two or more
words having his sound, and record the sentence on the
L.anguage Master. Then have the child listen to the card
played back and have him tell you what words have his
sound ir them. Then write the words on the blackboard o

and have the child use the words in another sentence. ;()

Use words that the child has not used thus far (verbs,

adjectives, adverbs or nouns). The paraprofessional should

make up at least 10 sentences for this exercise, and

either write them on the board or on a separate piece of

paper for the child hefore the session begins.

(: The paraprofessional uses any reading materials in the
resource room, that are on the child's level and that are
casy for him to read at a normal rate. The sentences are
recorded on the Lanquage Master as they are read. Then }()
they are played back for the child to evaluate, as to
whether he thought the sentence sounded "fine", "fair" or
“poor" and as to what word or words he said correctly that

. N ‘l’-‘ ]
Q contained his sound. [ {,q
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TOHIPICHE FOR PTIMULATI
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1.
12.
13.
14.

15.

17.
18.

19.

22.

23.
24,
25,
26.
27.
28.
29,
30.
31.
32,
33

G CONVERSATIOR

bt d
P

what I like about livine in the countrv...

“hat we do when we go to Grandma's house...

“hat to do if you see a house on fire...

You sec a man wearing a rask standinc¢ near the door to the
Lark, what do vou do?

You want a certain toy movre than anythinag else in the world,.
what éo you do to get it?
The funny things that can happen on a farm...

vhare T went last summer or what I did at home last summer.
vhy I like it to rain...or what I do around the house when it
rains or snows.
tthat I do on the way to school...

‘‘hat woulé you do if you were cantured on a pirate shiy
The nicest teacher I ever had...

thet I would do if I was the President of the United 3tates...
i!nat is your favorite iolicday and what do vou do on that dav?
vhat would you do or say if George \'ashington visited vour class?
A ran is giving away baby elephants. You want to take one hore
[.ow would you convince your rarents that a baby elephant woulc
make a good pet?

2hile walkinc backward in a field vou bump into a crocodile.,
hat would happen next?

You are invited to spend a summer in Africa. ‘'hat juncle pet
do you bring home with you? {thy?
vYou have deccided to hecome an animal. Uhich one, and where

to you live? VYhat trouble could you get into?

Your friend ashks you to take care of hls ten~foot long snake
wihile he is on vacation. iiow do people react to the snake?

You hear a sound at the back door and when you open the door
vou finda wet and hungry Lippopotamus. hat would vou ¢o next?
On a walk in the woods vcu find a deer with a broken lec. You
¢ocide to keep it. that woulé vou de to take care of il ana
vhat would you do do after it was well?

‘tMat are some things vou have Gone to help your father, vour
mofher, vour brother or sister?

v‘hat vou have to do to gect wood for the fire...
Whv I like cooking or don't like cooking...
*hat I do when I get cold in the winter tine..,
ithat T would like to have if I could have three wishes,..

4y favorite pet is the things I like to do with v pet...
vhat I do to help plant, harvest, can fruits and vegetables...
whv do I want to go to the nroon or other planets?

Po children or adults have nore fun? -Ghy?

fhould you have wore homework svery right? “Thy? “hy not?
"hv it is nice to have a brother or sister, ox whv it is nct?
Mot fawous person would vou like to meet? Why? 1hat would
vou say to him?
thy T enme to the resource room, or whv I like to come Lo the
ragsource room?

vy we should look both wavs hefore we cross the stxeet,..

~

ey ropee

L
-33-bt J




14. conr-  proDUCE SoUND CORRECTLY 1N CONVERSATION

A Heloing the child to produce his sound correctly in cop-
versation often requires considerable time and vatience.
Yhile the child may be able to praduce his sound in
sentences correctly, it is8 a more difficult task to hear

errors that are made in conversation (because sounds are

20

spoken so much more ravidly in conversatinﬁal'sneech).
This should be pointed out to the child. The pararrofess-
ional should impress upon the child that he must use his
sound .correctly, not onlv vhen he is working with her, .
hut'ALL OF THE TIME~--EVERY WHERE HE. GOES...at home, at

school, and at vplav.

E; During all exercises dealinag with conversation
the paraprcfessional is to listen carefullv for
errors being made bv the child on his snecific
sound. These should be vointed out to the child
(carefully so as to guard acainst his becomminag
self-conscious so he will see the need for con- 20- ?
centrating on his production in conversation and
so he will learn to self-correct the errors he
makes. The paraprofessional takes 10 to 15 cards
or nictu¥es (may be from Peabodv Kit or anv source)
and aives them to the child one at a time and asks
the child to describe evervthing he can ahout the

nicture,

(: Tdeas that mav be used to séimulate conversation will

he found on the following nage. It is very helnful to

ERIC 96




] 5. GOAL:

talk with the child and record his conversation so

that it can be plaved back having the child listen ' -'?

and vick out the errors or number of errors made.

[)In an effort to foster conversation with the child, the

paravrofessional should use any item in the resource

room or discuss anvthinag that is of interest to the

child. BECAUSE 6? THE NATURE OF THIS STEP, NO TIMF LIMIT
IS RECOMMENDED. SHOULD THE PARAPROFESSTNONAL FEEL THAT B
THE CHILD IS NOT IMPROVIriG, AFTER A REASONABLE LENGTH NF
TIME, SHE SHOULD DISCUSS THE CHILD WITH THE SPEEéH AND

HEARING COORDINATOR FOR SPECIFIC INSTRUCTIONS.

GIVE CHILD A NEW SQUND OR DISMISS HIM FROM TRE SPEECH PROGRAM

The naraprofessional should check with the child's
teacher to see if she has noticed the child using his

a

sound correctly in the classroom situation.

The paranrofessional should ask the supervising teacher
to listen to the child, to verify the correction of the

sound he has been working on.

C THE PARAPROFESSIONAL SHOULD NOTIFY THE SPEECH AND HEARING,

COORDINATOR OF ANY SOUND CHANGES OR DISMISSALS WHEM HE

VISITS HER SCHOOL.




6.

Criterion  for

BEFORE A CHILD CAN BE DISMISSED, OR BEFOPRE HE

CAN CHANGE TO ANOTHER SOUND, HE MUST BE ABLE TO:
EITHER:

Produce his sound correctlv and consistently

90% of the time in conversation...
OR:

Correct the errors he makes (self-correction)

consistently in conversation.

(v (4
o i 'j 8
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