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Introduction

/
/

In modern American schools, a student is expected to make his basiz

At the tenth grade level the educatlonal rYooLTas |

choice in the ‘ninth grade.

leading to college preparation or vocational education diverge.' Thus, == four-

teen yk\aars of age, probably whithout even oné: educational e}.perience ai:'ittly

applicable to this” choice, young student is expected to make one-of t;,e most

vital and important decisions of his life.

This manual is designed to help the elementary level teacher proviliz some

of the information and experiences necessary for this decision. For most of

this process will be one of learning along with the studentq. Yost af us

- made our vocational dec1sion° in the same way students make them today, arriving

3

at this point in our. lives without any organized informatlon about varicus types

’

f work.

The informatien in this manual is a mixture of several approaches to voca-

Some of tl‘c information deals

tional orientation. \Q.th the provision of sj_m_f

- ulated vocational experiences for the child. '“hese expericnces consist of

in-school work and ficld trips. The un1t-progect approach is used. Stress is

child to do ‘things. This approach

placed on allow1nc the to vocational orienta—I

tion allows fo minimum of theory.

r a maxium amount of action with a A similar

"

project 1is being run in Harietta, Ga. (Cobb County School System) Many local

teachers have visited this pro
Mr. Joel Smith.

Other parts of the manual cover a different phase of votational orientatj_on.

It has a more thcoretlcal apnroach based on traditional vocational guidance

]

methods. The emphasis is on prov1sion of informatlon ‘and

' ospecially the buildinp of fcelinfrs of self-worth and

Personality development,

dignity, has long been considered a necessary pre-requisite for any w-f_\}_l_

school or vocational ecxperience.

ject or attended a workshop featuring its director, .

pnrsonallty devnlopment. _

wocational

{




Sone of the-material for this phase of our project was developed by the
_Detroit Euolic School System. Two articles which deal with the relatlonship
of culturally deprived atudents to the school system are included in this
introduction. Those of you who work with large_numbers of tﬁese isoldted and
often rejected children will, perhaps, enjoy and Benefit from these articles,-

It should be noted'that while one phase of vocational orientation deals
with what the students do and the other phase deals with what the teacher
does; these two phases are. the opposite sides of the same coin. A whole and
on-going program requires both parts..

The. following information has been selected, compiled.and;in many instances
produced by a comnittee'of your fellow teachers. |

ﬁyerything now included in this manual was selected by these teachers
because it scemed to be useful for the task at hand. The purpose was not to
Produce a finished document but to ‘start an ever—groning one. Each user is
asked to contribute to the Vocational Qricntation Committet any information or
unit;project olans yhich Ean be added to this beginning,wf ’
In the words of Peter Drucker,....."there is a danger that we, in our
' intellectual arrogance....in this country and throughout the whole western
world, are takJ.nf7 that fairly small part of the human being that is hir verbal-
intellectual faculty and. cons1dering it the whole man. We are in danger of
becoming.purely intellectual and stunting the rest of the child and the man.
We are in;danger, and you all know it, of believing that the abstract the things
that one can put into a book, is asbove achievement. But it is_only ‘promise.
Achieyement‘eones only in performance!.....l am also very concorned lest the
necessary and ovcrduc ciangc in our opportunities for learning will lead to
an even greater contempt for doing.

Verbal subjccts, howeyer important; lack one absolutely necessary ingrod-
jent for the development of the human being. Terformance is not bossiblc in
theﬁ.d_Performance is possible only in doing." .~ i

53
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The following outline’is designed to give you, the teacher, some insight
into the sorts of things® that vocational or1entation projects try to do and
into some. of the things that this will attcmpt.

The generally acccpted goals of vocational orientation are: (1) student
: self-evaluation, (2) introduction to various occupational areas, (3)‘explor—
ation of the various economic and social values of work, (4) exploration of the
psychological and sociologlcal meanings of work, (5) description of educational
avenues, and (6) development students' decisions making ability.

Project goals and objectives include:

1? Development of‘studentgselfeawareness of interests, values abilities,
and.personality traits. This will include recognition of liked and
disliked tasks and levels of personal performance.

Objectives |

‘ a. The student}wili be able to seleet those tasks he 1ikes from
a iist of work related activities that he has performed.

b. The student will be able to select from the above mentioned
\‘ﬁﬂi,// iist those tasks he performs best'and by,the.intermediate grades

tell why he performs these tasks best.

ac. The student will be able to match work related activitieslto

visible jobs in the community. |

2. The student will-deveiop‘an awareness of occupational choices avail-

able in the community, state, and nation. This will be done by

ncans of a unit-projects which teach the student the types of tasks

nerformed in various industries. Many of these tasks will be aetually
experienced by the student.

'Objcctives
a. The student will be able to ohserve photographs of people at

work and give their job title, contribution to the community,

Y




general skills required for the job, and the type training or
education nccessary to acquire these jobs.

‘b. _The student will be able to state the locality or type of locale
for all occupations where this is relevant. He will also be
able to make general statements about the'living and working
conditions of workers in inductries studied. //\iﬂ

bl

3. The student will acquire an awareness that educational_avenues to

' ﬁarticular vocations exist and.that they are related to school sub-
jects.. School subjects will be shown to be directly related to.
“ o many of the students future vocations.
Oblect‘ves

a. The-student will be:abie to prodice a simulated work report
using proper grammer, spelling, and writing principles.

,b°. Given a series of work situations, the student will perform the
related mathematlcal operations utilizing mathematical concepts
from his grade level. '

Ce The student will be able to state_the pertinent.health and hygiene )

rules associated w1th a series of given occupations. -

' !

4. The student will learn to deal with the economic, social and psycholo—
gical meanings of work, This will include the areas of personsl re-
sponsibility and teamwork. It will be stressed that ali ugseful work
has inherent dignity.

Objectives

| ‘a. The unit-préject will demonstrate'interdependency. Each child:

" should be able to express why people need to - c00perate and why

personal responsibility is important with direct regard to any

¢

finished unit-project.




b. * The student should be able to start anywhere in a chain of inter- .
dependent occupations ‘and L@ll who is de;endent on whom and why.

Co Each student should be able to state the usefulness to the com-
munity of any job studied and at least one desirable characteristic
of that job.

5. ihe student wiil»perform efseries of tesks»rclated.to'ﬁnit—projects;

These~tssﬁs ﬁillrbe celcuiated to pfovide‘regular success experiences

Cif the:child provides some effort. This series of tasks will tend to

develop a positivc se1f~concep£, an awareness of the world of inter-

personal relationships. This éombinatidn of information and personal-
ity dcvclopmcnt is the basis for decision~making ability.
. . bbjectives l
" a. . Eacﬁ student will demonstrate on a unit-project his ability to
s _ make decisions. j
b. Each student will be able to select from a-list of environmental
factors those reievant to him.
c. - Given a list of personal traits the stusent will be able to
select from them those that best describe him.
d. Using an. experienced activity therstudent'can list his weak_
points, his strong points, and will discuss how his strong

points can be utilized to improve his performance.

The initial question of eveiy teacher who becomes a part of a new program
in edueation seems to be, ‘'How will this program affect those procedures which®
I have alrcady worked so hard to implement in my classroom?” With vocational
orientation the answer is simple. -This pregram fequiresva ﬁinimum of two vo- .
cationally informative unit prejccts per tcacher per school year. If the
teacher likes this method of presentation and reinforcement of material, she
may .do wore¢, but wore is not required.

Q 6
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1 The approach tgQ education uséd in this county and in nearly all school -
d#stricts in this country consists of a flow of abstract materialfdirected at
ie child. This flow grows in quantity and complexity as the child progresses

t rough school It is assumed at all stages that the child has mastered the

;terial already prescnted This material, which makes it possible for man
tp build bridges, skyscrapers and airplanes and produce food and clothes for

bﬂllions, is presented always in a second-hand medium. It is spoken about,

Y
t?lked about and pictures of it are shown. A child may graduate from a modern

l .
ATerican high vchool and never have usedain a practical non-academic fashion any-

.

‘thing that he has learned beyond s1mple arithmetic and reading.

vki ‘The unit-progect approach allowa a sort of frozen focus to be_applied to
I

: tﬁe curriculum flow. For a few hours each week the stream of abstract informa-
\ .

U
'tibn ceases and the.chlld has an. opportunity to use some of that acquired infor-

marion to do something. Thcse unit-projects are laboratOLy periods during’ which
thé child learns to use in a practical wAY the academic skills he has learned. ;

/

\ Here, a few words should be sa1d,about what we are not doing. This is not

|
RS

\attempt to return to the unit method of teaching; nor is it an attempt to
alter in any drastic way what any teacher 'is doing in her classroom. It is an
attempt to introduce practical experience for the student and vocational 1nfor-
mation into the classroom. The unit-project mcthod of vocational orientation
brings with it several strong points. An opportunity is provided for the child
to Esg_what he has learned and for the teacher to see him attempt this use in

a relaxed atmosphere. Research and practical experience have showm that those
children classed as retardates, slow learners and culturally deprived, often

learn rather §uickly by doing those things which they learn only very slowly

from a book.
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) education as a job. ‘This would include the introduction of the school peroonnei

The Unit-Project_Approach to Vocational

Orientation

-Ehe\key person in any scheme for teaching is, of course, the teacher. We:
realize that'many teachers know very little about many vocations. You are not" ex-
pected to be or to become vocatiOnal gulidance specialists. )

The key to project implementation is the taacher s ability to utilize the
resources of the school and the community. Training in how to use these resources
and some minimal vocational orientation has' already been provided for‘many of
you, Future in—service training and workshops will include all involved teachers.

The following is a rough outline of the sorts of vocational experiences
that are mosL peneficial at each grade level. |

_7Kindergartcn: The pre-school child may be introduced to simple tasks at

school, such as putting up the toys. He may also be exposed to simple taskc

that are performed at home. For example, many re-schoolers carry out ‘the trash
or feed the family pets. Kindergarten i{s also [the time to begin to organize the
child's perceptions of the vocation more apparent to him. These will usually be

sanitation workers, mailmen and firemen.

First Grade: The first-grader is ready to begin to deal with 1earning or

as people who are working on a job.

Sugpested Careers for First Grade Study

TV Repairmen Radio Announcer - Flectrician
Plunmber ' " Dentist/Doctor _ Insurance Salesman
Sanitation workex " Conmstructiion workers Minister
Telephone Installer Electrician . Mechanic/Barber

8

10
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Taxi priv

gream S ovel/TracLor operators
ghip Crev

others



fThifdAGradé: The third grade is the time for expanding the concepts intro~
duced at'levél -2, These concepts ar; an jntroduction to jobs, to prepa;ation
(educatibn) and its yrelation to skill level, and the finalvsﬁ p leading to an
examination of perabnal]Skill and performance by the student. ‘This cxamination
must be accOmpanied with cxtreme‘tact. The emphasig must be on the positive

aspects of self—cxamination. A carcfui 1ook -at strengths and weaknesscSs of each
: ' ) .

con stimulate that child's achievement or it can te hiéhly.dgﬁgfuctivéz”

i

Suggested Ccarecrs for Third Grade Study

These lists are merely suggestions and are cumulative. Any'of the preced~

ing lists are also consideéed.

1. Recrecation Workcré Who Help You Play

Recreation Directors
pPhysical Education\Teacher

. Maintainance
office Staff-Switchboard Operators
Camp Counsclors X )
Food Servicers
Others

e

1I. Pcoglc Who Work at the Zoo
‘ Animals Trainers
Maintainance Workers
_Veterinarian
Doctor «
700 Director
Ticket Salesman
Food Salesman
office Workers

II1I. Holidays Workers

window Display Artists

Actors and Actresses (clowus,‘etc.)'
Musicians

Commcrcial Artists

Interior Decorators

Seamstrcsses and Tailors

public Relations -~ Advertising

Each job family cau be studiedtsystematically and developmentally through
the usc of - :
’ . f

Occupational Materials

: - Role Playing

E : » Spcakers

'MBJXQ Group Activities .

Ficld Trips - 10 12




The pre~school and primary—level child
great deal of.specificity.

hitting a nall or sawing a board. He probab

sawing ae opposed to making a part of some project.

is necessary as the child dcvelopé ‘the motor skills necessary to perform complex

physical maneuvers.» i
planning of a unit projéct. In the early gr
unc{utter%d, and rclatively short.
wceks is casily adequate in’ the early grades
'are r¢adily VISlble to.
' with/whi

‘tovcther (asgembly line’ workers etce). Thc

/with the vocational tasks associated w1th sales occupations and the uniformed

\

workers

The pnxnt heing'stressed herc,is simplicity.

famlliar to thc child.

Deve10p the progect around one type occupat
get to perform some tasks of the same Lype as the worker being studied.

exanple, most schools prov1de an excellcnt opportunity for a

\
tion workers, naintcnance work,

generally

®e tends to concentrate on the physical mechanics of

This simple obserVation does have a strong effect on the
Six hours of

the primary grades are.‘

ch the students arerfamiliar, workers who

(firemen,poriccmen, sanitation workers,

or food serviccs.

thinks and works with a
, .
ly thinks of himslef as hammeting or

This type of'concentration"

ades the. projects should .be simple,
project time spread OVer two

.' The vocational relationships that
workers who use the various toolsv
paiht and workers vho put things
primary leVel child a1so deals easily
etc. )

Start with oceupaﬂédns_

W
4

ion. Plan so“that the child will
For
project on sanita~

There are usually on-campus,

experts in cach of these field readily available to theﬁteacher.

As the project

is nearing its

end and the students already have firm ideas

about the vocational

'tasks

tions.”

perforined by the worker under study,

it is time to bridg in related occupa-

TheSc are occupatlons th

at are like the occupation studied._

The relation—f

ship should be specific.

The kep\concepts here are singula

rity (most primary

level children learn best if only one\type o)

f thing is presented at one time)

and oPLleiClty (concrete

us ed) .

evampl

For examplc, a. night wat

es of all vocationaT

™~

chman and @ policen

o

Al

| relationships should be.

an are alike because they
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both\guard things-or.people, they both walk or ride a beat, and they both wear

iknm.‘ o f& R : ' -

| As ‘we move into thehinte*wediate level classes the child becomes & more com-
plex creature. Many of the same topics covered earlier in.an. individual fashion,
can now be re-presented w1th the- streqs on the interrelatedness of various voca~
tions. 'For example, a project on cotton may deal in some depth with farmfhg, the
social implicatiOns of farm 1ade, the textile industry (working models of looms:

d cardv are especially easy ‘to’ build) labor unions,‘cost estimation, production

: problems, the dependence of onc industry on others (production of steel, machine
manufacturers, transportatlon etc. all effect the textile industry), and the
various retail outlets/ofr/textiles. ’ One project of this sort allows several f
teachers to work on yarious aspects of it with their classes for a whole year.
The cooperation of/scveral classes on one prdJect will demonstrate the nced for ‘
'and‘the d1fficult1es of cooperation in a complex industrial society.

It should now berEviyient th“t tbe focus of vocational oxientation at the
intermediate leve is shifting toward a view of “the sbcietal~role of various,' .
occupations from the»primitnvcp tool—user concepts of the primary level orienta-
tion. o » ‘ . ‘ g e

The‘following is a suggeSted outline of intermediate level. concepts'

Tourth Grade: The fo@rth grade child is’ ready to deal with the conccpts

of schedulcs , punctual‘ty, dependability, and qualifications necessary for specific
_ JObS. . T . o N

These concepts have- been touched on in the7primary grades‘but have not been

e

fully explored'due to the maturity level ' the chiloren. The children may be
introduced to the need for schedules, pu ctuality, and dependabillty by talking
" abBut suck/ﬁome-gobs as feeding pets h lping prepare mcals or baby-sitting

~ younger brothers and sisters® Ihe next stép ‘would be to carry ‘these concepts OVer:
e - . .

N / J
. .
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‘ .
¢ need . £or schedulcs;

into the child's involvemen

t v1th the schools showing_th

PN T

-

ST punctuality and dependability in school. The final step is, of course, the. demon

ration of thcse concept s application to industry.
fications 45. a key one which will\be'pursued through

e BRSNS £ A o

The theme of job quali

the entlre intermediate section. The easiest and sim plcst dcmonstration of job

qualiflcation is the graded scﬁool system. If each grade is considered as a job,

then the subject matter learned by the child represents his qualifications for
The~arca of job qua!ifications also includes ‘such things as sizes

I A

advancement.
or Myan's work."

e work is considered woman s work

ages and sex. For example, sOm
‘ Questions such as these may be helgful for discussion.
"Whaﬁ are some jobs “that you do at‘home?" '
"Which jobs do you like ro do?"
“Which’jobs are-the kind you like to do the least?"
"y do we 1ike some jobs?" -
/’ ) '
- “What is it about them we . likc?' - o =]
L ‘\ o ‘ T --~,~ .
: v : "Do we laugh at some jobs because other people laugh at then?"
Do ‘some people have jobs that others may not respcct?“
"How should we feel about all jobs?"
g estions to_ gulde discusslon.
ki Name some jObS that might be done at 2 specific rime."
§£ : . "Name some jobs that can be accomplished whenever it is convenient.“
. ‘Discuss what is meant by punctuality. | ’
A o » . ' o _
R "Why is it so " pecessary to be on time for school? _For an appointment?
_ For work?" :
. , v "Do qther people expect you to be dependable?"
.ﬁ » o "How do you fcel when you know ycu have been dependable, worked hard, and
complcted your task wcll7 ‘ ‘ ' o/ v

:‘i L L T vﬁow do others feel about you? S . . |

i




B L WORK AT HOME C

Name some jobs that you do at home. , .

Why do you like some of these jobs? - ‘ ‘"';\

. Why don't you like some ~of these jobs?
J

WORK_IN SCHOOL

’ \\

' ials about jobs

which of these jobsldo you have? |

Which of the 365s on school would you 1ike to have?

JOB STUDY : : |

Materials Needed:
The teacher should have available many and varied reading and picturc maters
careers, and occupations for the use of the children. AThe‘guidd

'sultant in: each school will suggest any information and assist each

‘ance con
teacher. , | _ ‘\ ‘ | R /
. - .
B00kS from your own gchool library . ' ;
Films from "school syetcm : - | | »‘\\j

ance Prdgect

h

Encyclopedias .

Films_and filmstrips. from the Dcvelopmeﬁtai'Career Guid

14° ,

16




Picturces from the Chi]dren's Art Museum

Magazines

| Dictionary
\ o :
’ The "I Want To Be Books," Children's Press, Inc.

Junior -Occupational Briefs, Science Research Associates, Inc.

Hewspapers

‘ole Models
Fourth grade children are usually ready to understand job classifications

‘as complex aé the following list:
. Professional o
SémiéProfessionaliv
Services
‘Skilled
Unskilled

Be very careful to associate job qualification and sala:y'without prejudical

viewpoint

|
/
| | | 15 !
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T | WORKSHEET

I. Occﬁpation or job

a. Descrlption of job:®

b. Tell some of the things you do on thlS job

c. Why you might want it

II. WhatAdoes it offer

a.  Chances of future employment

b. Salary ranges

c. Rewards - not money - =
. - v

d. Penalties - - )

N
es . Further learning on the job

\\Hourq to work, vacations

III. What is needed to getvthe job

a. How much educatioﬁ is neceded

b. Physical necds

c. Type of person that can do this job

IV. Interests

a. VWhat steps do you have to’ take now so you might get this job in

the future?

b. What are you already doing to help yourself?

c. School subjects needed for this job.




d A | Aftzr giving a few days for the study of these jobs, the children should
‘ : & y
§ - chare their informution with others. Some of the vays this “could be doue are:
1. Each child pick one of these and tell the class.
A - 2. Have each child compareﬁthe 3 different work sheets and see the likenesses

and:differences, A

-y

3. Divide the class into soall groups “and within each group have them shate

their 1earninas. |
“\

4,  Choose some of the chlldren that selected unusual jobs and have ‘those re~
\ : _

R

ported, | : )
} ~

5. Make a list of all of the different jobs chosen and let the children select
those they wish to hear about. . | .
6.. Have report giVen showing the 5 catagories discussed -~ ‘ _ . \\\
Professional, Semi-professional, Services, Skilled, Unskil}ed
> ,i 7. Make a booklet of all worksheets.
Allow for those children thotﬂwish to do other things with their information;‘
art work, writing, further'research role ﬁodels 1ntolclass,,etc.
Beginning with the fourth grade the occupations or 1ndustr1es chosen for
unit-projects will beé limited primarily by the teachers resourcefulness instead

of the limitations of the students.

*x

T




Fifth Grade: The fifth grade child is generally ready to once again expand
‘the complexity.0f his concepts about job classification. The classification pre¥
sented here are standard U. s. Department of Labor notaticns. This will enable
the teacher to ea51ly use such documents as the D1ctlonary "of Occupational Titles
if she desires. .
These.ciassificationa are: in descending order-
Professional
Clerical and Sales
Services
"Agriculture, Fishing and Forestry
_ Skilled -
" Unskilled

It,is now time to introduce a concept that is too often glossed over in

modern education. All work is not pleasant. Some work requires long and tedidus'

preparation, some work is physically hard, and some work includes considerable
.mental strain. The type of difficulty generally varies with the job 1eve1.

A number of concepts branch out from this central fact. They may be con-
Sidered in any order that the teacher chooses.. It seems logical to start with the '
question, why do people work? The class should be able to givc many answers to
this question. The concept here 1is that directly or- ind1rect1y (through money)

- work provides things that make people feel good. A sccond question for class
discussion is,-what decides how nuch people work? The concepts being that amounts
of work are tied to varlous johs and to the‘economic and/or social needs of
people. | |

As the discusaion becomes more specific, the question can be asked, what de~
cides which particular job a person has? Here the answers depend on one's viewpoin
This eVentyﬁay be related to one's\strength, intelligence, social-economic back-

ground or ones wants and needs. /
/ T

It should be made clear at this point that no ome person could be successful

at all jobs. -Each person must go through a selection process. Each job has both

18




“pleasant and unpleasant parts.
Note Athclctic coaches have 1ong used the phrase paying the price" to

. describe the unpleasant parts of atheletlcs. he price for ‘atheletic success

. 1is the willingness and ability tc put in many hours of hard practice in order to

N

compete for a "few minutes -or even a few seconds. The price for job success

&

E_ " may be‘long years in schoonQr long yeadrs of drudgery‘at low level jobs as onc.
. slowly works toward a ooal.. " |

*In dealing w1th the pleasant—unpleasant view of a job, the critical ratio is
A the relative amount of each factor available. In other words a satisfactory job

. choice balances the amount of each of these factors.

“This is'a good place to point out once again the'relatiOnship between cer=.

tain perts of the curriculum and certain jobs. This discussion should include
both the need for ccrtain subjects as part of the "price of a certain job and
the job-choice factor of the’student's iike or dislike of parts "of the curriculum.

It should be obvious to the teacher that we are once again dealing with some

aspects of self-evaluation. This yrocess should be pleasant. étrengths should

© be emphasized. Things enjoyed should be emphasized. oportunitz should be em-

phasizcd. negative, rcstrictive sclf—evaluation or teacher evaluation is

harmful and destructive. If this process becomes one that says to the child you<<

can't do this because eté; the child ie better off without’ it.




'”, Worksheet

Name 3 jobs or occupations for each of these classifications:

Professional

'Clerical and Sales

Services

Agricultural, Fishing and Forestry

§
i Skilled
g: -
g
. Unskilled
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A stuly for this grade level would be the introduction of each area of the

‘ currlculun aud the jobs wbich would be pertinent to that subject. For instance,

; some of the occupations related to the language arts would be:
¢ Lawyer ' ‘ Editor "~ Actor

g' , Secretary Hostess ' Tutor '

; ' Radio Announcer Salesman Printer

‘ Dramatilc Critic Author S _ Cryptographer

1 - Librarian ' Copy Writer . " Interpretor

. . Proofreader Customs Clerk Buyer

Sales Ferson : Sports Writer Speech Therapist
’ : Clergyman - Teacher Journalist
. Advertising Mgr. Translator Telephone Operator

Sales Clerk

Helpful to the teacher to better prepare themselves for this would be the boo

3 ' The Teacher's Role in Carcer Development
by W. ﬁesley Tennyson
Thomas Soldahl
Charlotte Mueller
+ , _ " The Guidance Consultant in your building “will locate this for you. Not
‘only the jobs involved but the related areas of study should be discueeed.
An example would be the Language Arts. This would include reading, handwriting,
spelling, and Englieh. | ‘ |
Discuss the concept that some jobs require meny areas of curriculum.
An example would be a sales person. They would need the language arts

. and mathmatics. Have the children think of the other jobs and ‘the other sub=

jects mnecessary.

) DO DO: WOR%SHEET
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WORKSHEET

AREA OF ' CURRICULUM

How do you do in this subject?

Why study this subject?

Jobs relating to this subject:

22,
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. WORKSHEET

I. Occupation

a. pr

5. Nature of work

c. Duties to perform

d. Why you might want it

" II. What it Offers

a. Present chances for employment

b, Future of this job_.

c. Advantages of the job

4. Disadvantages of the job

e. Imﬁortance to self and others
III.  Working Conditions

a. l Salary )

b. Hours

c. Vacation

d. Further tfaining or education

IV, Requirements

a. Education needed

k. Type of person for this job

/

c. - Physical needs

\

i

V. Interests

a. Steps you take now to help yourself

b. Where you got your information




gixth and rcvcnth Gragdes: The sixth and seventh grade ch-ldren have
\

: already been introduced to the ‘necessary concepts. /These grades are primarily

a time for 1ncreas1n" the depth of the Chlld s understandin" of the voeational

)

A brief review of’the concepts covered in previous grades is in order here.
The career 1lists which the teacher may find useful are included in “each grade
level. They will not be reprinted heré: A
- Tne primary level is a time for prowsing. The child is introduced to

work through example. He is shown various people doing many different things

and isltold thaL tnese\thinﬂs are Worke The occupations with which he is
familiar begin with the thighly visible ones (firemel, policemen, etc.) and
slowly expands. The concepts of school as work, of job 1evels, of job require~
ments and of personal achievement are introduced The child ig given the op-
portunity to use and to begin to understandmsimple work'tools. A very gentle
attempt 1S made to rclate the child s present school performance to:his future
job choice and to cncourage 2 positive self- .evaluation.
a lAt the intcrmediate level, yocations areé dealt with'on a much more
realistic level. The concepts here are.punctuality, dependability, job quali—
fications and thevinterrelatedness of jobs and people.t The list of concepts
also includes the factors that rclate to Job choice, the rewards and penalties
associated with various jobs, the relation of school performance to future job
choice, and 2 morc intens¢ but still highlv positive‘self cvaluation.

The above concepts should be very-familiar and confortable to the child
by the cpnd of the seventh grade. [ ' .

The unit proJects attempted at this le vel will be nuch moTe complex with

the emphasic on planninn and exccution. The instructor pay want to extend oné -

project over an entire ycar at this level.




' .TO THE TEACHER :QHA.RACTERISTICS OF A GOOD_WORKER

-

o . _ The tea'c‘r:er can discusvs tilesé ..or ;éi'lmapé thé chij.dljéan c?n,recite tﬁc??e.
1. h Enthusiasm’ | | | |
2.‘_ Ne?tnéss, oﬁdérly", punctual -+ .
.“3. G'ooid"iieal‘th » | o . “?i' \j =
. b VS},;_‘;:::Q,in—itiiat’i've o S A
p 5. Ffl:ﬁish Whét; you 'si:ax:t . ,
6. Féllow a géhedulé | .
7. Make u‘IJ.xvork.missed
[ 8 Pr_actice. larger vocabulary g i - o o .
/ é. Do better today than you did yesterday‘«v_' :
10. Think “abo‘ut wha‘t:. you are éiging ' '
11. - Know what you are dq.i;ng~;féiisk diréctio"f;s“ ;"‘7 | _
12. - Be acti‘—le;::it_n. :classfoo:t_rt activities ; :{.‘.D
13. Use what yﬁu éreliear;ling | ; Ol
‘14. - Realize you :a.re ‘not alwéy‘sdri;gl;t )
15. Ha‘vé 4c‘>pli~r_1}:l;o'ns and talk about them
_ACT‘{VITY Have 'é;ph éhila rate ;hen{selves on eac;h of -thesej.
. EXCELLENT - - coop "~ pooR
<




WORKSHEET
List some of the things about yourself that may heip you decide about your
fhture carecer. An example»would-%e your marks in school in certain subjecpé.

Make this list as long‘as possible.

W
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'WORKSHEET
What job do you think you ﬁay want to do when you finish school? =
. . s i .

i .
- ' v W S : I

Why'do you think you will like this job?

What éubjects will you need to do well in school to better train you for your job? i

¢inishing high school?

will you’need more training for this job after
Explain this trdining as well as you can.




WORKSHEET

List the reasons why people work.

I3

2\

oK .
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. Lo . [




.

WHERE WILL you LOOK FOR A JOB?

WHERE WILL To. =

The teacher can start discussion by asking:

VWhere will you look to get this job?

1..
2.
3.

C b

5l

6.

7.

Some of;the ideas that may be suggested by the children.

Parents

Friends

_Relatives

Want ACS

yellow Pages Directory

Employment Offices

-Go ‘to the place where they have these jobs and ask for omne.

(This would make an interesting bulletin board for the children

to show t he places to look for a job.)

Each of these’ideas suggested by the children“should be elaborated.

Parents:

Padetaniitt sl
et . >

nghould you discuss the job you may want with your parents?"
"oy can they help you?"” |

"7ill they help you?"

(These two questions may be somewhat "touchy"'to be discussed in

frontrof the whole group but they can be of great jmportance to the

student., Somec boys and girls may be able to talv to their parents,

while others may find this almost impossible. Discussion should be,

encourageds)

i P“‘!’lQ .

myill friends by ‘of help to you in getting a job? Will they know

of jous available? of places to look?




WANT ADS: \

YHow can-the want adﬂsection of the newspaper help you»f%nd a job?"
Supplementary Study for the Teacher to Use | .
Further discu551on on how to make better use of the want ad section of
the newspaper ‘can be developed by the teacher.
Some children do not have newspapers available to bring to school.
-'If they do have these at home, encourage them to look them over and

bringtthem to school.

The teacher can give to each child one or two want ads or show them on

an overhead projector. Encourage the children to make observations and share:

these with the class.

Qpestions to Guide Dlscussion.

1. How is the part in the wvant ad section for people looking:

a job dzviaeu’ (jcbs for men and jobs for women)

2. Why are some ads larger and some smaller’
3. Do they have any that advertise for more than one job?
‘4. What do they show or ask for in the ads?

5. If you want a job can you put an ad in the paper?

30
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| Additibnai'Communicarions Activities: -’
1. Have the children 1ook for want ads that may have jobs they
\‘ might want to agply’for. | . 4 5
| __ 2. Those interested»could write their own ads; They can bretend they -
| are a company and need some workers. |

4 3. Writing a letter in answer to a want ad would be of great value

for spelling, handwriting, letter writing, etc.

5 Yellow Pages of the TelephOne Book:

A"How can the Yellow Pages help you find a job’"
(This may be a more dlfflcult concept for the children to understand .

Kaving one or two in the room to share would be helpful )

"What information would the book show?"

"De you think the newspapex want ads or the yellew pageS-wquld be the best
to use?" |

(Since this can be a matter of opinion, some of the pupils may realize

that it depends on what they are 1ooking for to fully answer this question.)

Employu.ent Offices

"What is an employmcnt office and how can it help you find a job?"
(Very few of the children will know of this .source of help. The
teacher may nor wish to discuss this too deeply. However, they should

[y

be aware that such an agency exists.)

ACTIVEITY:

A fieid trip to an employment office would be of value.




WORKSHEET

I. OCCUPATION

a. Job description

b. Nature of Work '

c. Specific Duties

d. ~ Reasons for Considering it

II. WHAT IT OFFERS

j ' ' a. X,Present;butlook'

b. Future Outlook

c. Work Environment (Physical and Mental)

STV

s

d. Advantages of Job

c. Disadvantages of Job___

‘ £. Importance to Society

III. QUALIFICATIONS NEEDED

Male or Female -

]
g ‘ ‘- Age
|




s .
Height 2nd Welght

Ev : - ) Physical Requirements

Q "’ Education '

oy . Other Training A
3 - ’ Type of Person-Likes or Dislikes

Iv. WORKING CONDITIONS

s

. a. Hours

i ' ‘ b. Days of_the‘week

¢c.. Vacation

LR

d. Salary

e. Advancement

f. Hazards to the job

V. READING YOU DID TO FILL OUT THIS FORM:

VI. OW DO YOU FEEL ABOUT THIS JOB? WHAT ARE SCML THINGS YOU WILL HAVE

,
%

TO DO TO HELP YOURSELF?




1. LIST SOME OF THE REASONS WHY JOBS MAY CHANGE IN THE FUTURE.

M.

2. NAME AN OCCUPATION OR JOB THAT WE DO NOT HAVE 'NOW.

3, WHAT JOBS ARE GOING TO REALLY BE NEEDED IN TEE FUTURE?

o




S TRV T« - anatidkith
el

X Satataai
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Your Anpe" cance _ _
yiyou have 1oV 1ooked for @ job, dec1ded why you want a particular type
you think

of job aad dcc-dnd how to get there.' What other things should

e going to apply for the Job?
The teacheY.

how to dresS.

gbout vefo
ecause jobs can

One of the chlldrcn will mention{clothing and
nal appearance b

tire area of perso

can develop this with the en

yon and lost ‘on appearance.

o discuss would be.

be

gome items t
1. Be sure you are clean, self, nails, clothing, teeth.
back, your back should

2: Think about

your posture - head up. shoqlders

be gtraight.
u walk - walk as if you feel happy, not dragging '

- Think about how YO

' A3.
& your feet.
3 4. Think abodt:your clothiné - clean, neadt, ereesed, buttons Ony
" : ~ippers zipped, coloT, harmony. | |

_ | o 5. Look at your hairstyle - combed, clean, pot in eyes. i
a& 6. Think about the expression on your face ~ cheerful, alert,
}i" When you meet someoné for the first time, You judge them be’

. ' their entire appearanceés Certainly an employer will do so0, also-
ACTIVITIES
jtems of appearance showing

ay each of these

e children role pl
111 be of importanc

ﬂ _ ' Have th

the right and wrong val

of current fads W

Draw poster® of these.




he Written and Oral Interview .

The Written and DX8s ——====="=
.

.

DPISCUSSION

-

There are usually two types of interviews, the oral ihterQiew and the
gritten. The written form i{s usually an employers application form.

Have the children tell what might be jncluded on such a form.

o

e ‘ P ‘

pefer to the form used 1n“ear1y”élementary pagescﬁ this book for 2

) o] B
beginping. -

Further exauples: : I ..

Hame

Date e ¢ 4 S b : -
Age 4 .
Address . ’
Telephone Number

Social gecurity Number

Lducation: Sub ects ) o
Interests ' v - .

. . : ’ ﬂ/‘ a

Military gervice . . A i .
Schools Attended '
Marital Status

Previous work

References : : : , . .
Physical Background

e ?

ACTIVITY
Each ofvthe areaé~mentioned should be talked over. Have the children‘
make up 2 simple application'form, and let each of tﬁem pretenqithey ;
are applying for a jdb they want. Thé&_should £i11 out this application

form.

The teacher can ask the boys and girls to discuss some of the questions
that might be asked at the oral intprvicw.

After some discussion have the children role play this. gome of the

‘21 development of each part of the written application form. (ﬂany items have
‘ Q been left out of these forms for the elementary school child. However, they
ERIC -
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may think of meny other things that might be on an application form). En-

courage the children to bring application forms froh home.
ACTEVITY

The teacher cculd write some companies for forms or have the hhilq:en

write for them.

DISGUSSION What will you say?

You are row ready to apﬁly for a job. When you get there, you are
1qokipg fine, you smile, and you walk in. How will you approach the secretary?
What will you say? What will -you do?"

The children can role play this with ﬁany and‘varicd approaches.

‘Some ideas that coﬁld be p;esented would be:

1. Emile and introduce yourself

2. State why you are there

3. Don't talk too much

4, Speak slowly, clearly, and loud enough

5. Be sure you are not chewing gum or candy

6. 11T handshake if.iﬁterviewer offers his

7. Stand until asked to sit

8. Answer questions honestly

. &it quictly end wait

ic, het enthusiastically
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This section will first consider the classro

ThC‘Unit'Proﬁect: om process
N : D e ' s

used for a unit and then describc the formal orgahization.

The Plass and teacher will generally decide on & project together. It

will probably be necessary for the teacher to exert some subtle guidance in

ordcr to limit thcsc prOJect attempts to those within reason.

Committees of students are chosen to study various aspects of the project.

The types of committees wdll vary with the progect. In general there will

be committees that: set up liets of jobs related to the project (the jobs

may or may not be categorized depending upon the grade level), gather infor-

mation needed for the project,\make plans with regard to Space available for
\ o

‘Thesc committees wi1l be performing task

the pro;ect,(cost, and time necded.

that are equivalent to the tasks performed on most executive jobs. Each
child should have a part on one of these committeesS. There should be a- manage- '

and WOrkers committees

ment committee in charge of keeping the project moving,

which actually constnuct the project. Each child should have a chance to super-—

vise and to actually work with tools.

resource people, and discussions

The teacher will want to wdrk’in readings,

during the project. A well zcunded project will enable the teacher to use social

studies, mathematics, English, and science in the project.

~ It should be recmphasized that these vrojects may be worked on a few hours

a week or more often depending upbn how well the particular project fits into

the total range of subjects being taught.

~ The follow1ng is an outline of a well developed unit project:

I. Purpose
II.A Opjectives and Concepts
A. Objectives
1. General
2. Behavioral

Concepts




11T, gubject Matter,

£ Subject
abject) .

ovs the ‘major lelSlonS of the &

A >Br1ef Hiqtory o

af1on (this sh

e aenerally classif
s shown in 1tem

Classif1c
jied. accordlng ‘to the

B.
:(thes¢’ ar

- Ce Workers -
d1v151on

) D. 'Equipmenf

1v. Mot1Vation
v. Study Activitics
elate»personal experience etc.) -

be &our stude
eople)

1 Actxvxtles (r

jes (These will
and" resource )

o . A, Initid
nt cdmmittees

B; Reggarch Activit

" Correlating'Activities

1. - Languog® Arts

C.

2. ‘Axithﬁetic '

3. Art

24

4, Science
Social S}udies

6. Music

vi. Material & Tools
A. Materfals

— L Consumed

b |
‘ "‘*’ﬁé&iﬁ le

B. Tools

1.

E 1 \ v B portable Shop
P 2. Special Tools




i e &

ViIi. Construction
yIII. = Culminating and ¥ollow-up Activities
1x. Evaluation _ |

A. Selfwavaluatiqn

B. Observations of the child

C. W;itten Tests

D. Oral. tests
e certain tools in a saf

ests (ability to us
proper to 1s

" E. Performance & ‘
fashion and recognize the
for various jobs)

X. Bibliography




Role riaying: Thls slmple game oT counseltn technique is one that is

completelé natural to_chiLdren.‘ I1f leFt to thtm5°lve:?hchildren w1ll act

out the roles of many. different pcople with whom there hav!fbeen recent inter-
actions; Adults tend to consider these activities a: 1dle play or "make |
helieve. This underestlmatlon of the importancc of the child's acting out -
his emotional -experiences can be most serious. Dutiné childhood the decision
is made by the child either to basically rrust his fellows or not to trust :
them. The former path 1cads in general to an open, happy, mentally healthy

I'4
life wbile .the latter path lead all too often to neurotic alienatlon and un-

) happiness. 'The key to the issue lles in the reaction of the people that ate
close to the child to experlences that are emotionally 1mportant to him.

The following material is drawn from Guidance in the Elementary Schools
by Martinson and Smallenburg

The use of stor1es and classroom.sitUGtions that provide opportunlty

for dramatlretion is commonly called zngZLlazing or soclodrama. .o

...children have.an opportunity to work out soontaneously....problems

" that are of.concern to them as a group. Jennings defines sociodrama

as an intensive vivid, loving throu"h of cxperiences.of commou con~

cern to the group members-experlences which may have been cut short

in lifc and blocked from full expression, lendngtnutsolved buried

etnotional'impact;1 '

heaction stories, unfinished stories, and role playing are discussed
together here because several criteria for suocessful use apply to all. In-
order to provide for spontaneity and successful, emotionally healthful

learning these factors should he considered: a

ljelen l2all Jennings, gociodrama as Educative Process," in Fostering -
Mental Health in Our Schools (Washington, D. C.: National Education
Association, 1950), p.260. ‘

-
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1. The teacher and her total attitude must be accepting, permis31ve,
and non-critical. The children must be able to.be themselves w1th-
out.adults' judgement. - Correction of the children s grammar or choicesg
or the cmpres51on of personal opinion chould be avoilded by the teacher.
This acceptance of the childrcns actions and ideas is one of the
teacher's most dlfflCult probﬁems. Children should-be - lowed to
make choices and work out the;proper‘solutions the ves. |

2. The ‘situation must bei!representative problem of thgégroup. It

_ - should appeal to the majorit¥ without singling out individoals in

the group with ‘intense emotional impact.
3. - Participation in the discmesion or dramatization should be voluntary.
Participants should belencouraged to act and spcak with complete ,;

” ’ v freedom. The teacher should not push for insights but be willing

to wait.

The following ste ps and procedures have been llofed by lennin?s, Moreno,

Shaftcl,2 and others.’
1. Study needs of‘the groupvand choose sitmtions applicable to needs.
2. Through vivid discussion; through curtailing a story at‘a crucial
" point, or through a dramatic {wcident, stimulate the group SO that
» they want to learnmthe best mays of copinngith a situation.
- 3. Sensitize the children to their roles by telling them that they
. ' ‘will be asked to take parts. . |
4, Clearly define the nroblem."The class members speak of their own

-expericnccs and add to the dramatic pos51bilities.

5. Select childrcn to play roles. Little time is involved in plannlng

=1e) that the action remains spontancous and un1nh1b1tcd. The dialogue,

2Fanny and George Shaftcl, Role Playing the Problem Story (Ncw York:
Natlonal Confercncc of Christians and Jews, 1952).
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. 7'0

8.

is never planned. . N

N

Prepare fhe audience to observe intelligently and alertly. Remind
the children that they will have opportun1t1es to replay the situa-

tion, and that they are lqoking only at the roles, not at the child

_“personaliy. They should understand that mistakes can be made and
" accepted, and that more than one answer is poséible.

‘During the discussion, have the children define the problem, con-

sider al;ernative action, weigh the consequences of cach choice,

choose newkppssibilities,.and gain deeper insigﬁts.

Follow through with new enactment and new planning if nceded.
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Carger Guidance: A Developmontal Process

George E. Leonard
Wayne State University

0f all the variables pmeasured in the recent U.5.0.E. éurvey reported by

James 001eman‘in Equality of Educational Opportunity (2), "the attitudes of

student intexest in scnool self-concept, and sense of environmental cont;ol
showed the strongest relations.to achievcment Certainly these student{
attitudes are of prime concern for the school counselor at every level =-
elementary, jqnior hightAand senior highf Certainly facilitating tﬁe‘healthy

development of these attitudes Shduid be primary objéctives of any guidancé

program. »Certainly activities designed to aid the development of sclf~

5 concepts and above all to aid students to gain a feeling of control over

' their own destfay should form the backbone of any fully—functioning guldance

pf?gram. Certainly these pbyuhOlOﬁlCal factors should be considered part of
the theorctical f;amework which should undgrgird any guidance program.

In how many cases, however, do we £ind any sort of rationale for the
activities being carried on in guidaﬁce pr;grams? 1 wbuld submit that in
far too many cases we are ruled -— just as absolutely as too many of our

students —— by-the tyranny of the immeciate. In other words, we carry on

_ the day-toFday activities we have carried on and, in many cases, that those

before us carried on, without ever thinking about why we are doing whatever
it is that wec are doinz. Operating in this fashion is analagous to travel-

inz through strange territory without a road map which not only helps to guide

ou

[

activities, but also helps us to sce where we've been, thus making it .
possibie to evaluété the effccts of our activities. Yet, I would submit that
in too mzny cases this aimless‘ proccdure is due to nebulous éonstructs that'
are very d‘fflculr to tronslate 1nto practical terms. Tor cxample, let us

1ook at sclf-concert -~ which T mentioned earlicer as onc of the cruc1a1 factors |

A-1
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in rcggrd to achievement. I wondér what this psychological construct fcally
meansvto,most of us. 1 wonder furthervwhat programs and what activities have
bveen designed and afe-in operatidn to provide for the development of better
self—éoncepts. M; point here is that self-concept, despite the fantastic
aumber of studies dealing with this construct, is a nebulous omne when we

| attcmpt-to make this operational. )
Let us ncxt cxamine the attitude of "gense of environméntal controli'—-
also mentioned in the Coleman Feport.’ What programs can we, and should we,
implement to-improve this sense of environmental control? More importantly,

what programs have becen implemented?_

We could, of course, go on and on and on in reviewing certain constructs

that areubeautifully high soﬁnding in theory, but do not seem to be of much

help in aiding the gstablishﬁent of meaningful guidance practices designed

to aid youth in becoming all they are capable of becoming. We hear a greai

deal about frecdow in th;;guidancc liierature these dayé_—- especially in

the philosophical aspects of guidance theory. But how arc we to help the

individuzl achieve freedom? And what kind of freedom? And how are we to

help individuals_gégl a sense of freedqm? Timothy Leary, the prophet of

hipsterdom says that, "... fréedom to do your own thiﬁg is the backbone of

the new love révolutibn." I would submit that the frecdom students are

seeking is the freedom of choice == and especially as it affects their future;
For far too long we have méasured fieedom for students in terms of allow- '

ing them, forcing them, encouraging them to make a vocational-educational

choice éf some t;me in their educational carcer. At the eﬁd of the eighth

grade in most cases,.stude&ts have to make some kind of choice regarding

several elecFive subjects in the ninth grade. In most cases this process

is a "happening" that takes place within 10 minutes, an hour, possibly a

week. Then, the “happening” is over —- a pxetty short-1ived "trip" -- until

A-2
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' chojces that begin with birtk, as Super (9) haa pointed out.

some time later in the student's high school career when again he night be
asked to make a choice. In the case’of'mostvstudents, in fact, career deve=
1opment'is just\éuch a series of unrelated events. Someone comes t2 you,
asks you, "What are\you going to be whén you grow up?" The’student gives an
answer that Satlsfles the questioner in one way or another and goes on his
way. ‘The cuiminating event is usually one wherein a father takesvhis child
into a room and closes the door with.the pronouncement, "Vell, Johnny (ﬁr.
Janic) we've got to have a serious talk."

Invmcst cases the child thinks, "On no, here we go with the birds and
beeé again." But to his sarprise tﬁe questien this time is, "We have to'
make some kind of decision about what you're going to be.”" The decision
they come to is usually transitory in nature, but it does satisfy the par-
ent and takes the pressure off the child.

For far too long we have accepted the concept of vocational guidance
as taking place at a point in time wherein an individual comcso to a certain
age and then -- at’ that precise moment -= chooses a carcer. This concept
originated with Frank “arsons at the Boston Breadwinners Instltute soon
after the tcrn.ot the ceantury. Unfortunately, too many guidance‘workers
have not progreesed beyond that point.

We now know that careecr devclopment takes place over a period of years;
and that a person's previous experiences significantly influence his voca-
‘tional choice. Seen in this context, then, the actual career decision, when

it occurs, is bu% the culmination of a continuous, continuing series of

We know further that when as individual has some knowledge of his in-

terests, abilities, cptitudes, and attitudes, and when he is provided'with

some information on the worls? of work, there appears to be more crystalliza-

tion of career poals, planning and choice. The child's attitude towards
A-3 -
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our students to fantasize about many different occupations,

himself, moreover, will influence his EErception of .tasks confronting him as
. . ) \ '

well as bids perception of the foture. s\

' Most tcachers, as well as parents, are\guite aware that a child's pre-

, N

vious experiences with a task will influence\his\thinking when that task,
or a similer one, once more prescnts itself. Tuyther, 2 child's needs, as
vell as his preévious experiences in related areas, will also influence bis

performance with that particular task. The implications are clear: We must

aid our students to gain experience in reality—testing'as well as self-know-

ledge so they may grow toward vocational maturity. In esgence, we must help
help them gain

experienee in playing different types of roles, and to become\ aware of the

many different factors to take into account when making a choice. For ex~

ample, opportunities to learn about the rules of work and to have work-re-
lated experiences, are, for the school child, vocatignal development oppor-
tunities of major importance and ones that will influcnce the Childbs later
rcaction to work or to work related situations. ‘Behavior, we know;iis pur-
posive and acquires its ﬁeaning io'a social setting. As the signifieént
longitudinal studies at the Fels Research Institute (6) andvby Super's con-
tinuing rescarch ﬁitﬁ the Career Start Pattern have ehown, behavior during
tha early years is highly predictive of later adult behavior.

We know, therefore, that opportunities we may give to school children
to grow 1& self-reliance and independence and to help them become involved
with rcal work experiences ié related strongly to the development of in-
dividuals.

Again, the implieations for guidance practice is clear; an organized
program to aid students to progress toward their future-carcer goals is a
nceessity if we are truly to help children make their future dreams a
reality.

A-4
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4 framework around which such a progran could be organized would natural-
1y have to take into account the vocational development tasks a child has

to accomplish. These, as Super (10) has ‘conceptualized, are as follows:

Vocational Developmental Tasks

To Learn:
Dependency
Independence
& Social Interaction
9 Industriousness \
M Goal Setting
Persistence

Socialization . P
. Coping with School .
® pealing with family attitudes and values
= peveloping own attitudes and values
X passing school subjects

s Choosing curriculum

.3 Developing study habits

. Making tentative educational-vocational choices
H ymplementing self-concept

Once these are taken into account, it can be scen that the vocational

devélopmental pppdrtunities presented to an individual are also crucial. The

-following opportunities can be seen_to be of importance:

Vocational Developmental Opportunities
Opportunity to: !
React to parental handling and attitudes

g Bxplore emvironment

2 Develop peer relations

M pevelop authority relationships

» {earn about world or work ' |

" pevelop attitudes toward school and school subjects

‘X Have after-school work experiences

v Academic exploration
4 Occupational exploration
;';Social role exploration

. o
i

It can be seen that aiding childrén\in .taking advantage of their oppor-
tunities will aid them to progress in their,self—understanding. A child

can be meaningfully aided to understand himself, to accept his strengths

ERIC I, . x




and 1iabilities, and to develop a wholesome attitude toward himself. It
might very well be that the most important item in any program of career
development is the facilitation of the development oqu positive self-
concept as it relates to occupational choice.

An organized program to further career development in the junior high
school is a must if we are to fulfill our pbligatiohs‘to boys and girls,
if we are to truly help youth become all they are capable of becoming.
Further, if such a program is-to be effective, it must be organized’and co-
ordinated. The classroom teacher and the guidance specialist must work as
a tcam in providing this service. It is never too early to start. Too
oftem, it is too late. As Varn Hoose and Leonard have stated:

Vocational guidance is necessary to the task of socilalizaiion, i.e.,

preparing young pcople to become functioning and contributing members

of socicty. Socialization is more than Jjust helping the child learn.
to get along with others and to become an effective part of our
society. Socialization refers also to the process through which a per-

‘son utilizes his talents, his abilities, and his skills for the good.

of himself and for society. 1In our competive society, we expect and,

except in unusual cases, demand that each individual make some con-
tribution. Work is esgsential, and if a person is to find his place

in 1ife, he must be prepared to function as a worker. "weessess8chool

children can be helped to understand the importance of work and the

effects of work upon their lives. (11) :

A developmental approach to éounseling wherein all students arc aided
to develop to their utmost is necessary and more effective in meceting student -
needs. Most students appreciate professional help in their development and
we are quite possibly in error when we provide counseling only for “problem"
students who desixe counseling for a particular purpose at any time.

In order to accomplish this, however, we must have a thebry -- whatever

that theory may be. As I sce it, the wost significant develogment'of the

past several decades in the field of puidance and counseling has been the

organization and creation of carcer dovelopment theory. There are many

S

variations of career development theory as articulated by Bordin, Ginzberg,

"A-6
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| h L
| ’ . | Hollaund, Pepinsky, Roe: Tiedemaﬁ, and Supee among Others. I 4m not suggest-
ing that careex development tneory is the only tﬁebretical approach or that
utiliyation of career development -theory means that the entire gﬁidance pro-
fram will be orlented towards helping youth to choose,eareers: 1 am sug-
gestinb that utlllzation of career developmcnt theory as a rationale for the
geidAnce program can give us a road mdp to guide our activ1ties with pupils,
teachers and parents.

We can -- and must == Carry on activities aesighed to aid the inteli-
ectual,vpefsonality, and social development of pupils. Vocational'DeveloP-
ment, however, as a focus for guidance seems uniquely appropriate;

. The Developmental Carcer Guidance Project was jnitiated in 1964 in order“:

r

toiheip yoﬁng people become better able to‘take their places as worthy, con-
tributing citizens in our society. Far too often, inner-city youth. are un-=
able to do so because- of Veriohs causative factors that have b}unted their
&rowth potential. Indeed, by the .time many inner-city youngsters reach ado-
lescence, a feeling of hopelessness and futility regarding their positioe‘

in life has already become evidcnt.

Cceoequently, the Develbpmental Carecr Guidance Project has aLtempted

3

to aid individuals to become more aware of themselves and their possibilities

in their world. bbjectives of' the Frogram specificallyvafe:

1. To broaden the perceptual fieid ef‘inner4city-youth regarding
occupations and opportunities.”

2.. To help overcome their lack of planning for the future. To help
them make realistic plans for_their futurc. Since se many ,youngsters desire
immediate gfat}fication of their needs, fhis is a difficult task. Further-
_pnre, 1nner?c1ty youth must be told the truth about opportunities so they

o ‘ can plan reaiistically for the future.

3. To provide better role models with whom inner—-city youth can readily

ERIC ¢ . ddentify.
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The Program has been designed to progress in scveral phases as follows:
Phase I, Prepqration for a Demonstration Project, consisted of’a preﬂ

paratory workshop for school personnel from an expelimental renion 1n inner-

city Detroit. The objectives. of the workshop were!

a. To stimulate partic1pants to develop a total guidance prowramLin’
their own school.

b. To prepare them to gerve as an advisory committee to the guidance

:

.Agnsultants who were placed in each school as part of Phase II.
C. To broaden partic1pants knowiedgeuof the community.’
d. To help part1c1pants better understand and communicate with inner-

city‘youth.

]

e. To realistically acqusintﬁparticipants with the present gmploymcnt

outlook.

The over-all goal of the preliminary workshop was to help participants

view the school and community in termp of all available resources to h-1lp

S

raise the level of aspiration of inner—éity youth and help them vauire the

" gkills and know‘edge that would not be available to them otherwise.

Phase 1I, Carecr Guidance in Actiom, began in the fall of 1965 when ©
guidance.consultant was placed in eachrpartitipéting school to assist the
workshop team to implement the program. This consultant, under the author-

ity of the school principal, has specific duties not connected with adminis-

trative functions. He fulfills a leadership role in arranging for frequent-

~ carcer conferences, serving as a 1iaison person with the community (employ-

ment service, Urban League, 1abor unions, block clubs, Neighborh;Sd Services,
ete.) in attempting to develop job openings, encouraging g2 rnupvguidance ser-
vices and individual carcer counscling, arranging ficld trlpS, etc.

Workshop teams have continued to meet monthly with guidance corsultants

and project staff and are Enndtioning as an advisory ccmmittee as well es
! .
- .
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" have been dcscribed again and again. It 1s among this segment of our popu-

helping to facilitate the work of the guidance consultant. ‘The proiectvstaff v

1is continuing to mcet with participants and has arranged for additional neeéded .

¢

consultants to imulcment the program.

Because developmental career guidance is.an on-going.process, stress‘is
continually given to developmental aspects of career knowledge; aspiration,
choice,. and plannin ' SLresa is also given ‘to the ever changing nature of
society the world of work, oc1al forces and institutions, and educational

preparatlon for adult*l&fe. Furthermore, there is an,emphasis on guidance

e 3

and counseling/based upon our knowledge of developmental patterns of people.

.//

Guidance'thus oriented is conceived of as dynamic, contiguous with growth
stapes, rtlevant to. the world of worﬁ;;and inteﬁrative of old and new exper-—
iences. . Such a conception is continually related to what happens to the‘
growing youngster in his classroom, peer group, and home life. It is not
seen as siﬁply the‘province of one educational helper, the. guidance counselor.
Rather, all thosevpéﬁple andaleaz:ninQ cxpcrlences which contributed to the
development of the child arc 1ncluded. . |

Carcer, as a center of interest around which to build‘a'curriculum and
guidance prowram is unrquely approprlate. Almost every school subject, every
physical, soc1al, and mental skill, every structured or unstructured education
experience can be related to career planning, eithcr directly or indirectly.

The need for a broader spectrum of experiential knowledge among cultural-
ly disadvantaged youngsters is obvious if they are to participate equally in
the advantages of our affluent society and if the forces. which prevent such
upward mobility are to be m1tigated. Low levels of aspiration, poor self-
concepts, lack of adequate academic and social skills, decelorating scales

of motivation: these and many other_characteristics found among youngsters

whose lives begin and take shape at the bottom of society's social'structure

lation that our projéct has greatcst significance.
' A-9 '
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Conszquently, the most proninent and over-riding objective of the pro-
gram has "been and c0nt1nues to be the increased awareness of all phases of
work and- career choice in every child in every school in the proJcct. An
all-embracing effort has been made to create an atmosphere in the project
schools waee an understanding of the world of work and of career demands
is unavg:idable. Buildinﬂ upon whatever base exists in the young child 'as he
enters school,hthe DCG Project is designed to add work knowledge and experience,'

_igrproﬁortion commensurate with the child's abili§2”£g>absorb, as he rises

through successive grades.
A second dominant objective of the program is to help every child to

develop a realistic and functional awareness of himself as a worth-while

human being. Individual potential, attitudes, values, skills, aspirations,
interests, aptitudes, perceptions, relationships, self—images are all focal
‘points. | |

A Lhird major objective is to inforn, inVolvc, and coordinate all'sign-
ificant others who help mold the personality of each child into a smooth- )
working team. Common understandings; inierests, a and points of view are sought.

Thus, interaction between groups ind among group members is vital, and‘effec~

tive communication isg a constant concern.

=10




SPECIFIC ACTIVITIES

The specitic activities which have been carried on in the DCG Project'
f£all into the following-categories: |
'\\\\k 1. éounselinﬁ.}' |
) A, Indiyidual vocational career counseling: ‘students have been en-
couragcd to setk\nnderstanding of themselves through_individnal
conferences. They have been helped to examine themselves and to
Abroaden individual perceptions. . S B
B. Group counseling: selected grouns of children have ‘been organ—
jzed and worked with in scheduled conferences. Counseling has
focused on commbn problems, perceptions ‘of self and others, real-
“ ity testing related to school progress, development of social
) skills, examination of vocationa] aspiration and interestslaandr

examination of attitudes and values.

1I. Dissemination of informatlon

A. Individual classes' consultants have worked with each individual
lass and classroom teacher in the school to effect a process
whereby children s 1ndividual understanding of educational and

.‘occupational opportunities is\Qroadened.
.B. | School activities: consultants have attempted to stimulate explor-—
| ation of the educational-occupatjonal world as well as the sehik
" world through all such activities as assemblies, stc. The end
of these activities‘has not been\to have individuals make pre-
nature vocational choices, but‘to emphasize the importance of

future and career on self~development.

I11. Broadeninp of perceptions

A. Field trips: in each school, field trips are made to over 50

cooperatina industrios whercin students have\hccn helped to
‘ N
- A1l .
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Iv.

VI'

‘approach to helping school children has been sought. :

© gain moxe knowledge of occupﬁtions and requirements. Further,
they’were helped to talk with, interact with, and observe workers,
thus giving them the opportunity to meet with and identify with

a more varied range of workers than Lhose with whom they ordinar-

ily camec in contact.
B. Speakers: speakers from various professional technical, white-
collar, and skilled areas were brought to the school to allow
* students to have close contact with them, and in general, to find
. out firstfhand about the world of work. épeakersnhave also served

as role models.

-

.Work with parents

-

A. Informational: consultants have organized and wotked with.parent
| groups to help inform them of educational and vocatlonal training
opportunities and ways and means to take advantage of these.

B Advisiug: coneultants have aided parent groups in finding the
" best ways~and means to help their children develop in a healthy
fashion. |

Work with community.

Consultants and community aides have fashioned close liaison with
community agencies and neighborhood organizations to help coordinate

school and community efforts and services. A comprehen51ve, unified

-

Consultation services

Guidance consultants - have served as resource persons for studean,

.school staff, parents, community and industry. University consultants .-

served the school staff, including guidance consultants, and parent‘
g£ronups. Authorities in speciality areas have been invited to address

the Project staff and the DCG Committeo at monthly meetings.

A-12
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VII. Articulation

Many activities have occurred Auriug the school year which has
articnlaticn, or “the smooth joining of parts, nrocesses, and forces,"
ps'their primary purp0se..,Examples of these includeni
A. Between-school orientation activities.

B. . Participation of guidance consultants in principals cabinet meetinns.'
-C. . Periodical meetings of project staff members with a llaison committee

‘composed of representatives from business and industry in the Detroit

area.

EVALUATION

An additional important aspect of the project has been to evaluate the
results of.activities. Consequently, a control region has been selected.
Contro 1 schOols were selected td'match the exneriemental schools as closely
as possible. As ‘can be seen in Table 1, differcnces in regard to the selected
census tract data are not "rgat. In order to determine whether’ or not these
differences were significant, rankings were made and the Friedman analysis
of variance by rank tegg_was carried out. The results are shown at the

- " bottom of Tzlle 1. Thus, the assumption could be made that students from the

experiemental and control schools were comparable.

o . A-13 59
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;
Students from Bdth experimental apd coﬁtrol schools were tested with
the Guidance Surveys, a s;ries cf comflementary questionnairesudesigned-to
ascertain students’ peiceptions of 'level of occupational aspiration. The
Carecer Guidé;ce Surveys utilized résults from the quth—Hatt studies and
asked students to select occupations to which they aspired. Tﬁe CG Survey,
LevelNI, utiiized picﬁures and stories; thé CG Survey, Level II'and III,
’ wéfekpresentéd in written form. A summary of the results follow. (A much

more complete description of the project is available from the Wayne State

University library.)
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TABLE 2 .
EXPERIMENTAL AMD CONTROL SCHOOL RESULTS‘0F~PRE'AND POST TEST
- . - ADMIHISTRAIION OF THE CAREER GUIDAHCE SURVEY, LEVEL 1
| Grades K-3 ' N's loted
| HORC Level of Aspiration-Quartile

N I | 11 L | v ,
1965 1966 1967 | 1965 1966 1967 | 1065 1966 1967 11963 1966 1967 |1965 1965 1967

AN

=
5

" 298 270 238
165 152 133} &

N DO

8y 317 31% | 25% 274 39% | 22% 047 23% | 25% 20%  17%|
8 29 25 | 26 23 22 22 23 26 24 25 27 |

E, 365 325 291 | 25 26 27 22 - 23 21 25 24 23 28 26 29
3 330 313 303} 25 26 24 | 21 23 24 | 24 22 24 30 29 28

Eq 320 310 3034 24 27 28 23 :Zé 29 25 24 23 28 22 20
Cqy 255 243 2251 28 28 25 24 22 25 22 23 23 26 27 27

-

Total Exp. N '
983 905 8321} 26 . 28 29 | 23 27 27 23 24 23 28 21 21 |

Total Control o ) :
750 708 661 | 20 27 24 23 23 24 23 23 25 28 27 27

Thus, Lhe resuits slow that the experimental school popnlatiohs did experience -
a significant rise in their levels of aspiratioh than the control.schools. The

results at the first quartile were inconclusive after one year, but significant

differences emerged after two years. The results at the fourth quartiie, and
on several occasions, at the fourth and second quartiles, indicate that the
studeﬁts in the experimental schools did, indeed, hold higher levels of aspir—
ation after thc experiment than they did previously: Indeed, in instances
throushout the eleventh grades, the level of aspiration of students in control
schools woent down. Thus, perhaps the greatest contribution of the Development
Career Guidance Project has been in helping combat the deteriorating process
that so often occurs in regard to the aspiration and, following, the achieve~

~

ment of inner-city youth.
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TABLE 3 -
EXPERiMENTAL AND CONTROL SCHOOL RESULTS ON PRE AND POST TEST

ADMINISTRATION OF THE CAREER GUIDANCE SURVEY, LEVEL II

gcrades 4-6 o | ' N's Noted
B . WORC Level of Aspiration Quartile
N T 1L TiT I

1965 1966 1967 11965 1966 1967 11965 1966 1967 ;1965 1966 1967 | 1965 1966 1967

*XE, 232 220 205 28%2 29% 31% | 29% 35% 31% “ony  21%  22% | 19% . 15% 16% |
¢y igv 172 159 30 30 29 27 27 26 25 26 22 18 17 23

g, 215 210 188 | 24 26 21 |24 23 28 o 26 27 | 28 25 24
«kc? 280 264 254 | 27 25 25 |30 25 26 23 .23 20 | 20 27 29

sp, 415 411 38330 32 32 |25 229 2 22 20 |21 19 19
My A 35 2w |0 28 27 |2 21 26 |24 26 232 19 24

#%Total Exp. %
862 841 776 | 29 29 30 25 28 30 } 25 24 22 21 19 18

“%%%'otal Control ‘ ) _ ) .
767 711 646 1 29 27 27 28 27 26 23 23 22 20 23 25

Thus, the results of the Level I suﬁvey seem tdvparallel, in several regards,
the results, of the Leyel~I survey. There has been more growth in regard to
occupational aspixatioh among the students in the exﬁerimental schools than
those in the éoﬁtrol schools. This gfowth leads to thg conclusion tﬁat a com—
prehensive guidance prdgram can help compensate for thé effects of factors -uch
as socio-economic environment and familial values. The importance of this con-
clusion is underlined by the Coleman report: 'Of all tbe variables measured
in the (Equality of Educational Opportunity) survey, the atfitudes’of student
interest in school, self-concept and sense of cnvironmental control show the
strongest relations to achievement (2)." One test of this conclusion that con- .
"
cerned .the Developmental carecer Guidance staff whether or not changes in per-

cepfion would be accompanied by changes in behavior. The following preliminary .

datc indicate that they are in the following importaht areas:

*Difference significant at .05, Kolmororov-Smirnov T™wo Sample Test
' (Large Sample two-tailed test)

x*pifference significant at .01 1oca1h 17 (;:;




Drop Plan to flan to | Plan to -
Out| Enter |Enter Other| Obtain’ Jobs
- Rate | College School Employment {Promised | Other | N
Experimental | January 1965 | 49%1.36(11%) 5 37(12%) 220(68%) | £0(12%) | 26( 8%) 319+
School January 1968 | 30%| 57(33%) 34 (20%) 78(45%) | 45(26%) 2¢ 17201171
Total Detroit 3 : , ' |
Graduates January 1865 723(28%) {226( 9%) 1419(55%) 1319(23%) {212( 8%) 2580
Control - 1 January 1965 | 45%) 7(10%Z) | 11(16Z) 41 (58%) 8(11%){ 12(17%)~ 71
School | January 1968 | 457 18(20%) 11(13%) 53(61%) 10C 9%) | 5¢ 6%)1 88
' !

Y These figures represent the graduating classes from two high schools from
which the experimental school population was drawn..

2 . .
ThlS figure represents not plans, but actual’ ‘acceptances to colleges and
universities.

3 Comparable data on all January graduates will not be availablc until the
Fall of 1968.

Preiiminary indications are that school achievement as well, is being affected:
o I

Composite Achievement Test *Stanine Changes 1965-1967

Experimental Control

Grade 4B to 6B ' -.06 . =78
Grade 6B to 8B . +,.38 - =,10
Grade 8B to 10B -,01" : -,61

These data indicate that, as the aspiration levels of students’ rise; there can
possibly he an effeet on school achievement. If must be emphasized that these
are preliminary data and that more complete data will be forhhcoming; The long-
jtudinal differences in achievement test scores showh above, however, are not
significant. -

The CG Survey, Level III

The results indicate considerable progress in regard to affecting student
perceptions and behavior:
1. The level of aspiration of stadents in experimental schools did

increase significantly more than of students in control schools.

* Iowa Basic Skills and Sequent’cl Tests of Academic Progress s




2. Students in experimental schools did seem to show @ore growth in re-

gard to occupational knéwlédge and planning than students in control
|

. B i

| _ . schools.

3, The students in cxperimental schools did seem to re-examine their value

s;ructure significantly more than atudents in control schools.

b4, .Students in experimentai schools did show a more acceptable attitude
towards counselors at the end of the project's first year of oppera-

tion than did students in control schools. Interestingly, there did

not seem to be a significant change in perception of school.

CONCLUSIONS

The initial resulrs would seem to warrent fprther investigation into‘the
effectivcness of various approaches to school counscling. It would scem that
in school c0unse1ing,.as well as in other settings, the counseling approach

does make for significant differences in client acceptance. Throughout the

project, a developmental approach to ccunseling and guidance wherein an at-
tempt is made to reach all students wou.d scem to have proﬁen»more cffective
in meeting students' needs.

Further, the results seem to indicate that the concept of guidance as an
educational change agent is a viable On;_ii a program and series of activities
designed to achieve certain clearly stated objectivea is effected.

Implicit is this point of view is the acceptance of the idea that the
school counselor can be a guidance specialist who gives information, eéc., as
well as one who providcs meanlngful counseling for all students. Too often we
seem to c0mpartmentalize students aa to thc particular "probleﬁ" they are fac-
in. at any one time and neglecct the growth of the whole person. Emphasis

should be placed on total devclopment of the individualg In this view, the

individual is perceived as facing "problems" at every stage of his development.
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“the couns:lor not only as a counselor, but also as a guidance services special-

- have eschewed‘guidance and retreated to the safety‘of their offices and restrict-

population. The Coleman rcport emphasizes that, '"a pupil attitude factor which
pup

»

Fellowing Liz necds -= and apprcciate§:~—‘%rofessional help at ail stagee of his
progress,_in'ncheeving competence, inﬁregard to mastering his vocational develop-
nental tasks. uIe this regard, career geve¥epment can beﬂseen as a focal point

around‘which to organige'the activities of the full—ﬁunctioning guidance program.

In esscnce, the initial results of the prgject reinforce the posifion of

ist. Altﬁough'lip serviceAhas been paid in the field to counseling as the heart.
of the guidance program, many eounselors have not been secure in counselihg with
a resultant cmphasis upon guidance services. On the other hqu,%many”counselors
ed their activities to counseling with a reletiVely small number of students.
All too many. counselors, counselor cducators, and administrators haﬁe acquieeced
in either perccption, haviﬁg throyn up their hands to what they term‘"reality".
As o result, we now seo A moveﬁent-in the direction of making guidance and coun-
scling mutually dkclueive. However, with an adequate educainnal backgreund and
.°chrvised counseling cxPerience, as well as a clearly defined role and objec—
tives, the counselor of today should have the competence ‘to be comfortable in
LOunveling as well as organize guidance services that provide meaningful pro-
grams for all etudcnte. Only in this way can the fully-functioning guidance
progran fulfill its responeibllities to youth ) : ,

In far too many school situations thé guieence program has cither not been
gilven the opportunity to truly evolve into an activity“that affects all aspects

of the school or has bcen restricted ot servicing a small segment of the student

appears to have a stronger relatiOnvhip to achicvement than do all the 'school

factors tonerhnc is the extent to “which an individual fccls Lhat he has some

contrvl over liis destiny". (2)

. !
* ;
.

A~-20




. Although -the Devclopmenral éuidance Project has been- concentrating on
servicing disadvantagcd youth, thc project staff'feels strongly that thc’fore+
going conclusion applle to all youth in all school situations. The tremendous
waste of human resources attested to by the high college drop-out rate is silf
‘ént testimonial ro;tho validity of this feciing. All youth need 'the opportunity
to appraise themselves, to consider possible future alternatives, to gain mean-
ingful information c0ncorning their world, and to make plans for themselves.

With disadvantaged youth the problem is, of course, more critical for thedr
“margin for error” 'is much less. With them there are fewar familial and community
resources to help compensate for the failure of the educational system to effect
the guidance function.

© In my openiné remarks I spoke abour freedom -- I believe that true free-
dom is'hcloing our students to gain the information and the cxperiences that
will cnable them to make a cumulative series of decisions that will ¢nable them v
to gain the feceling that tney are, in troth, gaining ar least some control over
their progress. We find that a great numoer of students feel thoy do. not havevv'
any frecdom of choice and are not allowed to make decisions -= either educa-
tional or vocational that wiil‘affuct,ghgir foture. What we can and must do is
provide our students with the experiences, the information, and the opportunities
to make decisions about their own progress.

Phillip Vernon has rightfully pointed out that an individual's perception
of the future will affect his performance in the present as much as his past
experiences (12). |

I'would submit that using career development theory as a‘rationalc forva
fully—functroning program of guidance activities we can, in truth, enable our>

students to become free.

br
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Th1; manu¢1 is an attémpt to point out the importance and %pplicabiiit& of
certain activitics in the elementary school that will help to fdxtﬁtr the pro-
gress of every child; Miss Jefferies and Miss Spedding have rendered an outstand-
ing SLrvice through their efforts. We are hopeful that this manual will, then,
facilitnte the cooperative efforts of teachers and counselors in fulfilling their

responqibilltl s to youth.
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THE NEEDS OF INNER~CITY CHILDREN
FOR
CAREER GUIDANCE*

It is not the purpose of this manual to define what is meant by the inner-
city child. Educators have already heard and ‘debated the proper labels to de~
scribe this particular type of child who 1is the "thorn'" in the schoo] system's
side. This child has been dcscribed as "culturally deprived," "culturally dis-
'advantaged," "educationally deprived," "poor," "Negro,' and in some parts of |

the Lone Star State he is described as "Mexican.'” Whichever label is used, it

often becomes an excuse for some people to say == "Well, what's the use? What

/ can you expect from this child anyhow”" ’;'

To ensure communication for the durationgof the paper, let us think of ‘the

-

'inncr-city child as one who does not have enough of the opportunities aud ad-
- vantages mnormally available to most children who are in the mainstream of Amer-

ican culture. A closer look at his background usually shows not one but a com-

o
=

bination of several disad?antages.. Socially, he is from the under-privileged
arearof the city, a minority ethnic group, aod frequently from'a-home'where the
father and the necessary parental guidancerare absent. Intellectually, ﬁe is
below average as measurcd by standardized test resultsrv

Conseqoently, the inner-city child exoeriences academic failure in school
because he has difficulty performing academically, He is often rejected by his
tecachers. He becomcs involved in misbechavior that brings him to the attention™
of school disciplinarians. Failure after failure.induces the child to lose in-
terest in education as a means of preparing for the future.

President Johnson stated "I rcgard waste as thc continulng enemy of our
society and tho prevention of waste -~ waste of resources - waste of lives or

waste of opportunity - to be the most dynamic of our rcsponsibilitics.'

%*Adapted {rcm a paper presented by Doris Jefferies at the 1967 APGA Con-
vention, Dallas, Texas.
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Entollmant 1n the biological sciences, in engineering, and in other such /
fields has been declining rather than increa51ng during ‘the last 10 years de- '/
spité the known need and increased demand from space, defenso, and industrial///

rescarch...The situation in medicine is grave...America needs the resourccs,5}
//

all its young minds without rcgard to color or heritage or religion.f (2)/

/,
There is a need now in our society to develop and utillzc the talént of
7
o/
all people. It is the basic principle on which lies the hope of achicving the

/
ideal of a completely democratic and dynamic society. There is,’in addition,

a need to assist every individual to develop to the height of his own potential.

A true democracy demands the opportunity for self-actualizatien for every e¢it-
// -

izen with the main vehicle for such ekpression being meaningful work. Conse-

quently, education has the responsibllity of a551sting indlviduals to prepare o

themgelves for the world of work both intcllectually and sociall
0f course, most teachers, administrators, and counselors can rLc1tevth;n
purposes of American education glibly and defond them nobly. , However, the
very same educators can be overheard in the teachers' lounge crying -- “"What's
the use? What can you expect from this child anyhowé" The. answer to such a
question must be, "Little_ggg_be expected if Tittle‘ighexpected.” The expecta-
tion 1evo1 of the adults surrounding the child becomes‘significant because it
influences the chiid's own cxpectations, asoiratioos, and\éelf-concept. The
.child grasps quickly how others perceive him and then behaves accofdingly. The,
"What's the use?" attitude brocdo apathytin the inner-city child. The child is
 pot born this way. As a song from the musical, "South Pacific’! says, "You've
got to be carcfully taught. |
The Developmental Carcer Guidance P;ogram in Detroit* suggests that there

may be a cause-effect relationship betwecn level of aspiration and level of"

achicvement. . regard to imner-city youth where a child is told, "You cannot

*Lconard, George. Devclopmental Carcer Guidance in Action, Wayne State Univ.
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succeed in a particular cccupation or in a school subject," ... he often accepts
this and also accepts a lower level goal or occupation.

There is a vast waste of talent in junner-city youth today because the level
of asp;iasion and achievement which is so cruical to career development is related
to sélf-goncpet. Research has congsistently shown that Lhe inner-city child has
a low self-concept; He does not see himself as an achiever, and is noﬁ encour-
aged by his environment to do so. The following ecxamples from one inner—city

>~

school illustrates the effects of this treatment ¢

A kindergartener explained to his teacher that he could not do
his work because he was "lazy."

A ten-year—old boy interested in biology expressed disappointment
because his mother had told him he could not be a biclogist and
laughed at him, soO he began to underachieve.

A sixth grade class appeared embarrassed and laughed uncomfortably
when a filmstrip of Negroes at work was shown. It was the first
time they had scen Negroes in a school filmstrip.

Second graders were asked to draw pictures to answer the questions,
"How do you look now?™ and "fow would you like to lgok?” A number
of children "changed” from Wegro to Caucasian. Sewveral of the

boys chose to be Tpimps” with long hair and flashy clothes.

Teachers say, ''What's the use? They just don't have the intelligence
to understand what I'm trying to teach."” ' '

Discourageing the child to learn has too long been the business of Big City,
U.S.A. The iﬁner—city,child has too long beén denicd the right to discover the
" cure for cancer, to prevent fires in space capsuies; and to condﬁctvpeace con-
ferences with other natioms. ilow much longer can our éocicty afford to continue
to aiscourage this child? We have alrcady paid a high price for it.’

An analytical look at the inncr—ciqy child shows a real conflict between
him and his teachers. Teachers generally come from the wmiddle class, and arc
| protagonists for those values of the middle class Protestant ethic. (1) The
child comes from a literally different, and the values with which they have grown

are often at considerable differcnce from those which pervade the usual school
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atmosphere. Thus, ourreducatipnal system vhich next to the family is the most
effective agency in teaching gocd work habits to middle class people, is largely.
ineffecti?e an& unrealistic with disadvantaged groups.

Little in the inner-city boy's enviromment is likely to glve him any sense .
of aspiration or any direction: he has no male model to emulate and little rea-
son to.-assume that education offers a way out of the slum. His lack of education
and aspiration, in turn, makes it virtually impossible for the youth to find a
job with dignity and status, even where discrimination is absent. All to often,
therefore, he decides that there is no point in trying, and he loses ‘the capacity
to take advantage of such opportunities as to arise, {3)

On the other hand, Super describes the mzle role of the middle-class family.
The father, and often other members of the household, have jobs. As workers out-
side of the home they have their roles about which they talk, and they frequently
bring their work into the h&me, wheiher in the form of papers in & briefcasc,
customers who musﬁ be seen in the living-room, or jobs to be done in the base-
ment shop. Thus, the middle class child hés opportunitics to hear about and to
observe roles other than those which are performed as a part of the regular do-
mentic routines. (4) He is "future" oriented.

The inner-city boy child is frequently deprived of a successful male role-
model to encourage and guide him to develop vocationally, however, he does seek
‘out male identification. He finds it on the street corner. A "real" man has a
black leather coat, drives a convertible Cadillac, and uses certain fourletter

"words constantly in his conversations. Consequently, the inner-city child lives
for today with littellthodéht of tomorrow. He is "today" oriented.

Such is the vicious circle in which the inner-eity child is trapped. His
environment actually discourages him from secking higher education and a job with
security and status. The low self«concept that has been nurtured by the inner-

ity 1o turu lowes his level of aspiration and career devclopment, thuc, perpetuat-

ing the self-defeating mode of living. His potuntialﬂﬁzftributiono to the American
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‘culture are, therefore, lost.

The schools must help break the vicious circle of «.athy in the inner-city
by assisting the child in his career devclopment. Tasks to promote this developQ
emnt should begin as soon as the child enters kindergarten. His education must
be meaningful and realistic if he is to be encouraged to raise his educational
‘and occupational aspirations. The ybung child should be given the opportunity
to role blay those occupations that are related to his curriculum. A discussion
of the careér being acted out in relation to the world of work is necessary in
dealing with the concept of “gork." Téachers, counselors, and administrators
must help the child to become aware of himself as a future worker through var—
ious career development tasks.

Tovfurther implement the child's vocational SClL, role models become es-

sential to the educational program. When the child can see, hear, " touch, and
smell real people from the inner-city who are neeting success in the world of
work, he can more readily understand the need and real meaning of education.
It is-not enough to show him pictures of Ralph Bunche, assorted athletic heroes,
and entertainers or to dramatize the rise of Abe Lincoln. The pést has proven
the insignifiéance of éuch incidental pictorial occupational information in the
inner-city. The child nceds the experience of the real, concrete world rather
than the abstract. ''Seeing is belicving."

In its second year the Developmental Career Guidance program is making a
systematic attack on the problem of assisting the inncr-city child to prepare
for work success by beginning with the elementary gchool child. It is the major

function of the elecmentary school guidance consultant to plan career guidance

activitics; The purpose of such activities is to raise the inner—-city child's
self-concept so that he too may «né day contribute to and enjoy the rewards of

the democratic way of life.




The results Show that the experimental school populations did gain more in
their aspiration levels than the control schools. The results at the first
quartile are inconclusive, hut the results at the fourth quartile, and on several
occasions, at the fourth and second quartile, indicate that the students in the
experimental schools did, indeed, hold higher levels of aspiration after the ex-
periment than they did previously. Indeed, in several instances the level of
aspiration of students in control  schools want down. Thus, perhaps the great—-
est contribution of Developmental Career Guidance Project has been in helping
combat the deteriorating process that so often occurs in regard to the aspira-
tion and, following, the achievement of inner—city youth. (5)

The consultant assists the school and community to understand the need to
help each child experience the vocational developmental tasks as described by
Super. (4) It is the role of the Developmental Carect Guidance consultant to:

1. Provide individual and group counseling to help
children understand, accept, and appreciate their
individual dignity and worth.

2. Arrange field trips to business, industry, and
educational institutions with emphasis on job
activity and qualification.

3. Locate role models from the inner-city and invite
them into the classrooms to help children see
that "success" stories can be real for them, too.

4, Develop special programs, classes, and work activi-
ties in school for the specific purpose of guiding
the - '‘children through the career development.

5. Provide occupational information and other
guidance services to help teachers make lessons
more purposeful and realistic.

6. Organize small parent discussion groups and

have individual consultations centering
around the parent's role in career guidance.
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QVERVIEW

OBJECTIVES

Role Playing is a Learning Acfivigx

Role‘playing is a learning activity for use by both the

 teacher and child in all areas of the curriculum. It can and

should be included in eachvsubject'area. Once the teacher utilizeé
role pla;ing techniques and observes them as successful, mo;e
confidence in the approach will be gained. each day.

| Actual instances of how to role play in thevclassrodm and

when 1t is of particular importance have been noted and suggested

throuzhout this material.

In the elementary school:
1. Improve language skills ~ to help children to think better
on their fect, to talk easier with others, to listen and

respond.

S 2. Increasc imagination and creativity - to help children to

think for themselves; thosé that have becen urable to do
some;things can be s;cccssfui with this approach.

3. Mekés avallable for educationally deprived a sense of self- -
cqntribution to group pariicipation; helps the child to

vnderstand his place in life.

4, Preparation for citizenship; ieadership -~ group interaction
enhanced. |

5. Tcach human values - respect fellow man; intcraét with others.

6. Preparation of art form - appreciation of music, art, drama,

ljiterature.

7. Sensitivity and awareness of the World of Work.
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DEVELOPING A
LESSON

HELPFUL . IINTS
TOR THE TEACHER

Purpocns for Children

1, Offcrs. an opportunity to gain a sensc of achievement -
through success.

2. Fun to participate.

3. Desire to make decisions for self', to think on their feet

in face to face situations.

-

4. Group activity with an adult leader - not organized pldy.

Procod-ire:

1. it is.imperative to help children to become initiall&
relaxed through warnup activities.
Example:
- Children stand in a circle. One child pretends he has
a ball. .Thcy throw the ball to cach other in the circle.
-~ Children stand and pretend they have a heavy box to put
nn a high shelf.
2. Development: Basically, movement with phild's oﬁn dialogue.
Examples:

Early Elementary: A shoe salesman. One child is buying,
the other sclling. This can be accomplished with groups or
individuals.

Later Elementary: Production line at an auto plant
Children are vutting parts on c&rs. (perhaps on dashboard)

3. Culmination: This can.be a rcpetifive process by using

other in class to do the sama thing but using different dialogue.
'Diséuasion by entire groups of children with constructive

criticism.

1. Develop in a spiral ceffect -~ begin wiéh short time, 10

minutes, and build up to greatcr spans of time.
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iyj . ' 2. Never force any child who does not want to participafe.
3. Give good directions; be sure géach child knows exactly

i - what he is to do.

~ : 4.~ Give only a short time to plan so it is more creative.

5.  Be sure activity (ot job) is within age level so the
child does not appear foolisn to peers. |

6. When children are cvaluatlnn a. role-playing activity
encouragc positive reactions..

7. Allow for much change and creative dialogue Fo bring
out each child's personality.

8. Encourage feelings of the role riodels, not just dialégue;

so emotions come through. 4 . ;




