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N-
Lf1 The purpose of this study was to validate a set of fifty career guidance,

CD counseling, and placement program standards. These standards or criteria were
(NJ proposed by members of a special Task Force appointed by the C.C.O.E.

to study the effectiveness of career counseling in the common school and by a
research team at Washington State University.

LIJ METHOD

Professionals judged to be expert sources of advice were asked to respond
to a survey containing the fifty criteria and to rate these criteria according
to their importance and usefulness in developing and evaluating a career gui-
dance, counseling, and placement program. The professionals included represen-
tative samples of : 1) Administrams-Vocational and/or Occupational Areas;
2) Administrators-Others; 3) Counselors; 4) Counselor-Educators; 5) Teachers-
Vocational; 6) Teachers-Other; 7) Teacher-Educators; 8) Members of the Washing-
ton State Advisory Council on Vocational Education.

The criteria which had been suggested by the Task Force and the research
team were organized into the following five functional categories: I) Program
Planning and Development; II) Organization and Administration; III) Staffing;
IV) Program Operations; V) Evaluation.

Respondents were asked to rate each criterion in the light of its impor-
tance as a standard for insuring a quality career guidance, counseling, and
placement program. Each criterion was to be judged to be in one of the follow-
ing four categories:

ESSENTIAL: A standard normally required for the operation of most.
career guidance, counseling, and placement programs.

VERY DESIRABLE: A standard which would contribute greatly to the quality
of a career guidance, counseling, and placement program,
but which may not be essential.

DESIRABLE: A standard which would be helpful, but less so than the
ESSENTIAL and VERY DESIRABLE standards.

NON-ESSENTIAL: A standard, which, if implemented, would not contribute
to the quality of a career, counseling, and placement
program.

Washington State University June 1975

If difficulty was incurred in responding to an item as it was worded, respon-
dents were asked to give a brief indication on the problem in the allotted
space. They were also given the opportunity to include additional standards.

7)

FINDINGS
cz..)

The data analysis was based or. 307 cnmpleted surveys or approximately 68%
of the original number sampled.

Analysis of the data revealed no observable differences in the way sub-
groups responded to the items. That is the respondents' sex, educational level,
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years work experience in education, years work experience in fields other than
education, present position, and years in present position did not significant-
ly influence the way they responded to items on the survey. Therefore, the
total group response was used in computing the final results,

The data were reported in two ways:
1. Items were arranged in rank order from 1-50 according to the median weight-
ed value of each item. Where ranks were the same, they averaged according to
standard procedures.

In computing median weights numberical values were assigned to categories
as follows: "Essential"=4; "Very Desirable"=3; "Desirable"=2; and "Non-Essen-
tial"=1. Median weighted values were computed on the total number of responses
for each item.

Median values were reported since the distribution of responses for most
items was negatively skewed, that is, clustered at the high end of the distri-
bution. Hence, the median was a more representative measure of central tenden-
cy thart the mean.
2. Data were also classified qualitatively according to the following logic:

a. Items which 50% or more of the respondents agreed were "Essential"
were classified ESSENTIAL.

b. Items which were considered "Essential" by less than 50% but which
were judged "Very Desirable" or "Essential" by at least 70% of the
respondents were classified VERY DESIRABLE.

c. Items which were considered "Essential" or "Very Desirable" by fewer
than 70% but which were considered "Desirable" or above at least 90%
of the respondents were classified DESIRABLE.

d. Items which 25% or more of the respondents agreed were "Non-Essestial",
were classified NON-ESSENTIAL.

CONCLUSIONS

The criteria generated by the Task Force and the research team
were accepted, validated, and given credibility by the professionals sampled
from a variety of areas related to career guidance, counseling, and placement.
The judges found 10 criteria "Essential", 25 unteria "Very Desirable", 12 cri-
teria "Desirable", and only'1 criteria "Non-Essential". (See TableI, attached)

RECOMMENDATIONS

The research team recommends that the State Coordinating Council for Occu-
pational Education, the State Superintendent of Public Instruction, and the
State Board for Community College Education:

Implement the set of criteria as a statewide model for quality career gui-
dance, counseling, and placement programs, prioritizing the criteria according
to the findings of this study.

Develop guidelines for evaluation of existing career guidance, counseling,
and placement programs using this model.



TABLE I

RATINGS OF CRITERIA BY ALL JUDGES

Criterion
Weighted

Median Value
Rank

Career guidance, counseling, and placement
program* has a stated philosophy. ESSENTIAL

Career interests and needs of students are
assessed. ESSENTIAL

Lines of responsibility, authority, and ac-
countability can be identified, ESSENTIAL

Program effectively reaches all students,
including members of minority groups. ESSENTIAL

The current and projected manpower needs of the
local community, state, and nation are evaluated.
ESSENTIAL

Lines of communication between the operational
staff (people directly involved in the program)
can be identified. ESSENTIAL

The career guidance program assumptions are in-
tegrated with the assumptions of the total school
program. ESSENTIAL

Staff selection criteria are based on the
stated goals and objectives of the career
guidance program. ESSENTIAL

The needs of students, staff, and community are
assessed on a continuing basis. ESSENTIAL

There is interaction between the planning, devel-
opment, and evaluation phases of the program.
ESSENTIAL

The type of organizational plan or model for the
career guidance is defined. VERY DESIMLF

Written job descriptions exist for all levels of
staff working in the career guidance programin-
cluding professional, peer, clerical, any: volunteer
staff. VERY DESIRABLE

*Hereafter referred to as career guidance program.

- 3

3.78 1.5

3.78 1.5

3.72 3.5

3.72 3.5

3.68 5.5

3.68 5.5

3.57 7

3.54 8

3.51 9.5

3.51 9.5

3.49 11

3.47 12
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TABLE I (Continued)

Criterion

Recruitment procedures reflect the career
guidance program needs. VERY DESIRABLE

Data are maintained with which to assess
career guidance program needs (for exam-
ple, job opportunities, dropout information,
student information, student interest pro-

files, etc) VERY DESIRABLE

The staff's attitudes and expectations
toward career guidance program are assessed.

VERY DESIRABLE

The career guidance program revisions are
future oriented. VERY DESIRABLE

Recruitment procedure exist for securing
trained staff at all levels. VERY DESIRABLE

Tasks assignments are clearly identified in

the organizational chart. VERY DESIRABLE

Sources of feedback information and data (such
as, follow-up studies) used to evaluate local
career guidance program can be identified.
VERY DESIRABLE

Program goals and objectives are measured
against student performance. VERY DESIRABLE

Responsibility for resource allocations can be

identified. VERY DESIRABLE

There is a team or committee responsible for
career guidance program planning. VERY

DESIRABLE

The career guidance program activities are
arranged in a developmental sequence. VERY

DESIRABLE

The philosophical statement was developed
within the last five years. VERY DESIRABLE

S
4

Weighted
Median Value

Rank

3.44 13

3.42 14

3.39 15.5

3.39 15.5

3.32 17

3.3 18

3.29 19.5

3.29 19.5

3.25 21

3.24 22

3.23 23

3.19 24.5



TABLE I (Continued)

Criterion

The career guidance program is coordinated
with supporting school programs, e.g. school
psychology, special education. VERY DESIRABLE

Career guidance program components are fused
into the existing classroom instructional cur-
riculum across grade levels. VERY DESIRABLE

A detailed career guidance program budget is
clearly defined. VERY DESIRABLE

Student, staff, and community feedback systems
are. established and utilized. VERY DESIRABLE

Funding for the career guidance program is a line
item (separately designated) in the total school
budget. VERY DESIRABLE

Systematic use is made of outside referral agen-
cies. VERY DESIRABLE

The program is interrelated with community agen-
cies. VERY DESIRABLE

Inter-program referrals within the school system
are made. VERY DESIRABLE

The student dropout rate of the school system is
assessed. VERY DESIRABLE

An advisory council including lay and community
members is utilized in planning the career gui-
dance program. VERY DESIRABLE

Continuous and systematic feedback from community
agencies is solicited and utilized. VERY
DESIRABLE

Anticipated outcomes of the career guidance pro-
gram are built on measurable objectives. VERY
DESIRABLE

Community attitudes and expectations toward career
guidance programs are assessed. DESIRABLE

1.

- 5

Weighted
Median Value

Rank

3.19 24.5

3.17 26

3.15 27

3.14 28

3.12 29

3.10 30

3.09 31

3.08 32

3.06 33

3.05 34.5

3.05 34.5

3.04 36

2.99 37
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TABLE I (Coptinued)

Criterion Weighted
Median Value Rank

The rationale for and description of the
career guidance program is broadly dissem-
inated throughout the community. DESIRABLE 2.97 38.5

Program is implemented at all ,grade levels.
DESIRABLE

2.97 38.5

The philosophical statement is subject to at
least annual review. DESIRABLE 2.95 40

The effectsof the career guidance program are
measured using pre- and post- comparative eval-
uative techniques. DESIRABLE 2.94 41

Alternative methods for effectively implementing
needed career guidance program revisions are iden-
tified. DESIRABLE

2.93 42

Facilities, equipment, and materials are regularly
inventoried. DESIRABLE

2.91 43.5

The career guidance program ran for research and
evaluation is clearly described. DESIRABLE 2.91 43.5

Type and number of clerical support staff can be
identified. DESIRABLE 2.90 45

The frequency of program revision is identified--
whether it be annual, semi-annual, continuous, or
otherwise. DESIRABLE 2.88 46

The overall goals and objectives of the local
school district for the next five year and ten
year periods are stated. DESIRABLE 2.C4 47

The career guidance program assumptions are tied
to a recognized career development theory.
DESIRABLE

2.80 48

An advisory council including student membership is
utilized in planning the career guidiance program.
DESIRABLE

2.67 49

The welfare costs of the community are assessed.
NON-ESSENTIAL

2.27 50

7
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forew
ord

T
he W

ashington S
tate P

lan for V
ocational E

ducation lists five
m

ajor goals for vocational education. T
he first of these goals is to

"assure every person the opportunity to m
ake m

eaningful career
choices".

In an effort to assist all concerned in reaching this goal, staff
m

em
bers of the C

oordinating C
ouncil for O

ccupational E
ducation

have identified a set of standards that could lead to quality career
guidance program

s.

T
his booklet should be view

ed as a starting point from
 w

hich you
m

ay develop your standards rather than the standards docum
ent.

T
he staff of the C

oordinating C
ouncil for O

ccupational E
duca-

tion is engaged in an on-going effort to further identify and re-
fine indicators of auality career guidance program

s that m
eet the

needs of the citizens of W
ashington S

tate.
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In explaining that career developm
ent oc-

curs throughout the life span,
G

ysbers em
-

phasized that ''effective program
s of career

guidance begin in the elem
entary school

and continue through the adult years. W
hen

view
ed in this m

anner, career guidance is
in the m

ainstream
 of education and is not

sim
ply a collection of ancillary services.'"

G
ysbers, addressing him

self to a nation-
al concern, could w

ell have been addressing
those com

m
ents to the needs of the S

tate of
W

ashington. E
ducators across the S

tate have
been vitally concerned w

ith the problem
s of

trying to develop career guidance program
s

that are sequentially organized from
 kinder-

garten through grade tw
elve, provide guid-

ance, counseling, and inform
ation that en.

hance the career developm
ent 'of each stu-

dent, are not dependent upon volatile fund-
ing, are incorporated into the m

ainstream
 of

education, and are experientially oriented.

A
n expression of need, nationally, is ex-

em
plified by E

li G
inzberg in the F

ebruary
1972 issue of M

anpow
tr M

agazine, pub.
lished by the U

.S
. D

epartm
ent of Labor. H

e
indicates

that the counseling
profession

should be doing a better job of helping
youth m

ake the often
difficult

transition
from

 school-to-w
ork.

G
inzberg suggests specifically that the

follow
ing steps be taken by the counseling

profession:

A
bandon the psychotherapeutic focus

and concentrate on educational and
career guidance.

C
oordinate

counseling
services

to
other kinds of client support. T

he coun-
selor m

ust be able to deliver specific help,
for exam

ple, to students w
ho require re-

m
edial educational opportunities. S

tu-
dents w

ho need such specific assistance
as rem

edial education, help in entering
an occupational training program

, or help
in finding em

ploym
ent "look upon gen.

eral advice as w
orthless."

R
eform

 counselor training to em
pha.

size
the "w

orld of w
ork", supervised

field experiences, and w
ays to utilize all

com
m

unity resources
in behalf of the

student.

T
hough counseling m

ay not be as
psychotherapeutic focused as G

inzberg
suggests, it

is generally recognized that
a great need exists to develop a com

-
prehensive career guidance, counseling
and placem

ent program
 as an integral

part of the public school setting. H
ow

.
ever, there are som

e indications that each
school district evolves its ow

n program
,

if at all, w
hich is designed and carried

out relatively independent of other pro-
gram

s w
ithin the state and the nation. 4
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instruction alone does not alw
ays

m
otivate students.

E
ven m

ore currently, a report published
by the V

ancouver P
ublic S

chool
D

istrict
titled "June 1973 R

eport, G
uidance S

ystem
D

evelopm
ent P

roject w
ith a S

pecial F
ocus

on C
areer G

uidance
in

the V
ancouver

(W
ashington) P

ublic S
chools", recom

m
ended

that im
plem

entation of the follow
ing item

s
can provide greater effectiveness in the area
of C

areer G
uidonce:

D
evelop a practical know

ledge about
local em

ploym
ent opportunities.

E
ncourage local em

ploym
ent oppor-

tunities and encoyrage realistic and ob-
jective hiring criteria by em

ployers.

B
ecom

e m
ore active in the integration

of career inform
ation into the classroom

experience.
E

ffect a coordinated effort.

A
void the establishm

ent of a dual
and com

peting system
 of guidance in our

schools.

A
rrange for the form

ation of guidance
w

orkshops.

E
ncourage adm

inistrators to include
counselors

in curriculum
 planning and

provide them
 w

ith tim
e to w

ork m
ore

closely w
ith teachers in integrating career

inform
ation into the classroom

 experi-
ence.

P
rovide guidance w

orkshops for class-
room

 teachers.

P
rovide school board m

em
bers, par-

ents and district adm
inistrators, w

hose
usual function does not place them

 in a
position to learn of the expected respon-
sibilities of the school counselor, w

ith
com

plete outlines of guidance duties and
responsibilities.

S
trengthen the guidance process in the

elem
entary schools and m

ake it a part of
the total K

-12 program
. Initiate a thor-

ough study of guidance practices and
policies of the district elem

entary pro-
gram

.
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C
areer guidance, counseling and

placem
ent program

s
Indicators of quality

C
areer D

evelopm
ent and the resulting

decisions are lifelong
processes. A

 career
guidance, counseling and placem

ent pro-
gram

 should focus upon the fam
ily life,

com
m

unity life, educational. life, and the
leisure life of the individual as w

ell as
up-

on the w
ork life. T

he career guidance, coun-
seling and placem

ent program
 is

interre-
lated to other

program
s w

ithin the school
and com

m
unity and im

plies clearly defined
objectives and accountability procedures.

C
onsideration w

as given to a variety of
variables and m

odels that m
ight be used in

the assessm
ent of the effectiveness of exist-

ing career guidance, counseling and place-
m

ent program
s. S

uch variables m
ight also

be utilized in the developm
ent of

a state-
w

ide career guidance, counseling and place-
m

ent m
odel.

C
areer developm

ent and the
re-

sulting
decisions

are
lifelong

processes.
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8. A
 career guidance, counseling and

placem
ent program

 should
facilitate

the
transition from

 school to em
ploym

ent at the
entry level, to specialized training program

s,
or into higher education. T

he program
, at

any point, should have the student prepared
for the "next step

,
i.e., placem

ent,

a. U
pon graduation from

 high school,
O

r

b. U
pon term

ination from
 school prior

to graduation.

9. A
 career guidance, counseling and

placem
ent program

 should equip each stu-
dent to cope w

ith technological change and
job im

perm
anence.

10. A
 career guidance, counseling and

placem
ent program

 should develop
de-

cision-m
aking skills w

ithin the student.

W
ith these assum

ptions
in

m
ind, the

T
ask F

orce S
teering C

om
m

ittee
suggests

that the follow
ing career guidance, counsel-

ing and placem
ent elem

ents be considered
in program

 developm
ent and evaluation.

P
rovision should be m

ade for guidance
w

orkshops
for classroom

 teachers.
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