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¢ Studies over the past five yeérs Q}thin Arizona show parents as -the

most influential sources of the student's occupatibnal and educational

-

career education, it.}s strongly recommended that

-

unit be reviewed with parent édvisory groups.,

~1

‘choices. Because of parept influence and the community interest in

“
the content of this,

-




' SPECIAL EDUCATION
, \

éhis instructional unit, which°re1ates to the Arizona Career
*Education eutcomes, has been field tested in the State of
Arizgnas A detailed report of the field test results is
available upon request.* .

This unit is a suggested procedure. Future users of the unit
should review the wnit in its entirety paying particular. .
attention to the content of each activity and no;ing when,
during their teaching year,. i1t is best .to. be taught. Feel free
td adapt it to meet the needs of your particular students;and
situation. *

The following,are suggestions‘made by thegfield test teéachers:.

Unit 1: Physical Self ° . ‘ ‘ . . ’ ‘ .t
- 1 . -
1. Expapd or develop Uhits toycover the body, e.8., organs,
blood, skin, etc. /

2. Identifying body parts can be done by matching drawn
figures with articles of clothing, e. g., sweaters for arms
pants for legs.

3. Head should be taught separately to0 learn facial features.'
L, Make Jointed figures from oak tag,ausing paper, fasteners
at joints, to use with "bending" games ("I bend my"' .
wrists, knees, ete.") S ) .

5. Floor pressing: while lying on the floor .children toud
floor with particular part of their body as directed, e.g.

press head against floorf press foot against floor.
: N . "

~

6. Dexterity.exerg¢ises ne%ded; e. .x,openipg and closing
clothes pins, cutting, colorintyg, dropping clothes pins
_in jars, 'screwing and unscrewing jar- lids, running, Jumping
" ete.

) ) . } t . ® '

UNIT 2' Emotional Self

] -

l. One teacher prepares 1abe1s children can req?est to wear
to hekp them communicate to others how they feel -~ happy,
sad .mad . .

UNIT 3: Familial Self ) | . “
?

The unit does not relate well to certain culturally and
socio-economically disadvantaged. Many families do not
have magazines from which pictures can be‘talten.

[N ' v
g
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. Special Education programs are structureq to meet- the varying nee&s of o

v thoSe students who can not function effectively in’a regular classroom. ' a0
- . -' ¢ » *
: ) . : s <
Since each of these students is unique, the instructor must individualize
; 2

'-( c . l'n

- - the program as muchk as'time, space and the cfaselload will permit.-
e . . . ‘ B
]

’
.

. ° 4 v '._ R . e
T Career Education/is not. a- new, separate entiﬂ& in the program but L4

it should become a plannea conefete part. of the goal of education, i. e.,

’ to instruct each student so that he/she dan function at' their OFtimum level .
N

-1in theit aduit world This instruction should provide practice for the student I 4
! [N ) . ¥ h ' ) /s :
‘ dn each area of adult competencies; work and job skills; personal life management,

M

. \inter-persdnaf relationships; communication ekills, leisure tine acéiuity »v ) - ¢
' mana;ement,;an; civic—community relationships and }esponsibilities. ;. B
[ ' v ) - . .";., .
- The established themes of Career Education heve a positive correlation to . )
, the total curriculum in all areas of Special Eoucation.‘ * -
’ ‘o CoL . ‘ ) o ,
‘ o~ Thzse elements.and related points-are: ) ‘ VI
«.1. CAREER AWARENESS‘—j‘What is work? .Why uork? 'dhat work can I do’as'an . .
adult that will fit nyﬂebilities? S, ‘ ‘ L
( ' 2. SELF-AWARENESS -- Who am I? Why am I spec‘ial’.; What can I dé\be'sg now? '
Whet dreas do I find.most difficult? ~ What are the.things about myself
' that I can change and whichaones must I learn to'li;e with? i e ’ -

. -
v

v . ‘.
N a ) / .
: . b . /

1 0GR




) . Sstandipg and using'%He economic cycles’

N TR . -

.

" 3. ATTITUDES -- Personal and social values, Learning to assoc-
. iate with oth;rs of like and different Qa}ues.p Adapting
« attitudes to fit career situations., Resporsé to authority:

~ . —

4, DECISIONS-MAKING SKILLS ~= Understanding that decisions are,
necessary and important. Léarning how .to make decisionss

P ' Evaluating decisions. Abiding by decisiens. , .
~ S+ ECONOMIC AWARENESS -s Learning sel f-management of times <Under-'

ECONOMIEIC
.. P
‘'CYCLE _ MONEY.

(WAGES)

¢ p ‘ B
s R . . ) ;/," K
. . \\ * / g
. ‘ . PURCHASE /’ 1
of‘
: SERVICES / . .
a > «
. , & ]
. R GOODS -
- " ~
///- . v, .
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‘3} * ”'-J - v » ) '
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3 . . ~ ' : . , . - -
‘ ) S Understanding hasic livimng costs: 'b(udg'eting, saving, taxes, )
3 . . .social security, pensions,4loans. Using banks and banking

services, welfare and public assistance proarams. Awa'reness v . .

of advertising impact, making judgements of purchases,

EAY

' . . consumen educatioh, civic awareness, voting requirements, and
election processes. b . g '

»
~ e r
. B N .

- . . ¢ R ’ .

6 SKILL AWARENESS QQ BEGINEING CQPETQC;E& .- Recogn,izing thc/ "
- difference in the kinds uf ékills needed throughout life
(mental, physical, socia14artist,1c )l Understanding differ-
' N ent skill levels in all th{/‘reas. Recognizing the nheed to
. \ ) change or upgrade skill levels, understanding the need for
) . change, and knowing, wherei and how to get' the necessary help
.to make the change. Realistically accepting or being cogniz-
ant of the fact that every individual has their own unique
.; ) : combination af skills and abihties. Develep an undo:standing
‘ ‘ _ . of the broad range of skills useéd in the personal, social,
. ’ leisure, and economic worlds. - ] * :

o—
.

A% ' » * .o
’ M ’

7. EMPLOYABILITY SKILLS -/ Cbserve the appkication’of a wide
) range‘of skills being used in the world of work:- field trips,

N guest speakers and classroom demonstrations. Know where and

- &

how skills are-refined to the.employability levels schools,
on-the-=job, or in special ti:iz:ynters. Discrimihation .

> ‘ /
of appropriate behaviors, a es, 4dnd appearance for & . ‘.

different roles, jobs or situations. ‘QDLvélop'a realistic

s

\ . N and honest knowledge and aéceptanc;’of self concerning their _ (o
. own occupational expectations. Develop a-realistic know=
ledge of job-related hierarchy’and appropriate inter-ﬁ:tions

at each level. -
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qpere to look for a job, how to get help finding a job, h6w
‘to compl a job application and cogrect interview pro-

"¢edures. Practice problem solving . through role playing.

EDUCATIONAL AWARENESS == Learn reiaéibnships between formal v
learnings and the 1ife=time application of theSe learn{ngs.
Understand that learning is an on=going process that takes

place’ not/Just at school, but at home, in the neighborhood,
in ‘the cz;:—nity nd on the j@b Develop an awareness that
fallure in formal education can happen but it does nos/mean

“failure of self in life. There are many positive ways of

achieving success outside the confines of formal education.




PROJECT OVERVIEN |

C —

PURPOSE OF THIS PROJECT

The primary purpose of thic project is to assist the instructor
' in givin? specific training in the areas of SELF-AWARENESS,to .
; the Specifal Education student., This trainihg should help the
student develop some initial understanding of the relationships
4, of what he is now,. to what is needed for him/her to become a
mentally, emotionally, and physically healthy adult.

LIPS

INTENDED USE OF THIS PROJECT o,

1

- This project is broken into six teaching units: physical, emotional,
° familial, social, occupational self-awareness, plus a culminating
unit which will meet the prime goal. Due to the complexities of
behaviors and the range covered in the project, it probably will -
, be an on- go1ng project throughout the year

The units of this project aré introductory in nature but the
appropriateness of the units for placement in a special education.
pro?ram must be determined by each .teacher based upon the indivi-
dua characteristics of the students enrolled in each class.

-~

The objectives. of the units can be adJusted and adapted read11y
‘ ' for use a® eath level (primary, intermedidte, upper) by 1ncreas1ng
. the levdls of difficulties of the knowledges required and in-
creasing the levels of competency requirements. > an

'PRF ARING TO TEACH THIS PROJECT

. ‘. ~

Allathe lessons in-thase un1ts must.be presented us1ngﬁ$pec1al

Fduchtion Instructional methods, techiues, and understandings.
L tor example, the teacher, while 1mstructing to the stated object-
"N ives, will be involved in presenting and/ox reinforcing other
related knowledges, skills, and attitudes necessary to redch the:
overall goals for each student.: It may bé necessary for the

* | " teacher to teach colors -at the same time a child is identifying
Co {  the cdlor of his/her.eyés. A Special Educatﬁon student may not - ,
. " . - Know what "blue" 1s. ) - ‘ : N

-

< " The natupe and legal def1n1t10n of Spec1a1 Educatwon read11y’1dent1f1es

»
- H ) N 4
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" these students as, those who are so hand1caqud that they cannot ach1eve

subceso\(learn) in a regular classroom sett1ng, nor by regular instruc-
tional metHdds.

%

' The'ﬁnstructors should not make the assumétion that a ten year—old

Special Education student possesses a functional knowledge of his

. 1
physical self. They need to identify the indjvidual's level of deverop-

ment to determine the appropriate level of proficiency to sé. .as a. goal
for the student.

. )

~
kN

In the scope and range of areas included in the concept of - sel f-aware-
ness are those that are some of the most d1fficu1t to teach. For

example, a "teacher will have to draw on a11 of her knowledge and skill
to'teach the withdrawn, retarded child appropriate ways of‘§xpres51ng ’

-

anger. . v 3 .

R\ - .’

The methods used .in these units_are just suggestions; The successes

achieved will vary as-'much as do the individuals in eazh class, These
units were developed by selecting one specific area -to be covered' and |

-

there is d grdat need ‘for more units in these generai-areas.
¢ t ., . .
‘Many of the learning- activities are developmental in-nature and the
evaluation will depend greatly upan .each teacher's ability to Judge

individual growth in percept1ona\ attitudinal and phys1ca1 skill areas.

For, the more severely handicapped, repet1t1on, spanning a longer period
{ time, willxpe needed to re-enforce the initial learning activity.

The instructor should have a working knowledge of audio-visual equip-
ment and magerials such as fllmstr;p progectors, overhead projectors

amd fluid duplicators. ' \

1 - (]

’

o




| | INSTRUCTIONAL SEGUENCE A
o . .t SELF- AWA‘REI\E S5 PROJECT

. , ) C

’

k!

The units are sequenced according to some o the philisophies
and prdactices in the area of child development.

Unit I~ prysicaL $eLr
| 1. Given photographs and orlflctora1
| ) - representations and instructor guidence, N .
|
|

the stident will indicate recognition of

) themse 1%es by sitting or standing next .
to their) likeress upca completion of the
lesson. /

| . 2. Given Kraft paper, pencils, crayons and
- C ‘ . needed assistance, the students will pro-
. duce a recognizable lifesize likeness of
| themselves within the time limit established
. + by the instructor. . '

|

i £y

BRI 3. Given a skeleton}to‘outline on a paper and
\ . instructor guida

ice, the student will
identify the major parts of the skeletor.
‘by their common name upon completlon of
this unit. i .
4, Given instruction, a soccer ball and two kN

.upright poles, the student will kick the ‘
ball, from varying distances, between-the
uprights in a time allotment commeénsurate

~ . with .their age and physical capacity.

5. Given a ten inch playground ball and a
, metal, standard school waste basket, the
. . N student will throw the ball, from varying
distances, into the basket within the
tnstructional time of the lesson.

P

6. Given assistance of the instructor or the '
school nurse, each student will regord
his weight and height once a month for
eight months.

P p—

Ta
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. : INSTRUCTIONAL SEQUENCE

. h SELF-AWARENESS PROJECT

PAGE TWO' .

f
1

Upit I EMOTIONAL SELF , . K
. : 1. _Given the filmstrip and tape, "wgy Do My Feelings Change?"
to view, i!sten to and to ‘discussg, the students, with teacher

assistance will make a 1list of fe$lings (emotions) expressed
in it upon. compleficn of the lesson.

2. Given a full length mirror and instructor guidance, the
stddent, will -preduce the appropriate facial expression to
correspond to the stated emotion at the time of the.lesson.

3. Given student constructed paper bag puppets and a carton stage
the students, with their instructor guidance will dramatize

. the meaning of: happy, sad, angry, lonely, love, and fear

. during the evaluation to the lesson.

Unit III FAMILTAL SELF ‘ ' )

1. Given correct data by their parent(s) or guardian, the student
will accurately name the members of his/her immediate family
* within limits determined by their mental age and abilities.

2. Given the correct data by their parent(s) or guardian, the
" student will accurately name the members of his/her extended .
. family Wwithin limits determined by their mental age and
' abilities. .

“L 3. Given parent or guardian and instructor guidance and training
the student will assume specified responsibilities in his/her
family setting to a degree of proficiency and speed determined
by hid mentdl age and physical ability.

Unit IV SOCIAL SELF P
l. Given film or filmstrip, tdo view and discuss concérning social
. behaviors, the student will produce a simple booklet containing ]
rules (guides) for social behaviors upon coqpletion of the lesson.

2. Given a film or filmstrip concerning.making friends ‘to view
and discuss with imstructor guidance, the student will write .
" or dictate a short story about the subjcct of friends to be '
§,‘ ‘placed into a booklet upon completion of the lesson.

015
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INSTRUCTJONAL .SEQUENCE

= SELF-AWARENESS PROJECT
PAGE 3
. 4 (]
. . . } - ‘ ’ ’ \-O
Unit V OCCUPATIONAL SELF .
1. Given accurate, information by their parents e
or guardians and instructor guidance, the e
. students will know the oécupation and be

able to state the.occupation of their
parept(s) or guardians upon completion of . )

N ’ this lesson.
| U “

»
+ * .

. * *
. 2. Given training and supervision by the instructor
_ the students will perform custodial tasks in
.- their school during the school day, to a
‘ ) degree of proficiency commensurate .with their
individ 2l abilities.

QQ. Given instruction: the students will. know
" where people learn how to do a job upon
[ completion of the lesson.

Unit VI : ) CULMINATION ACTIVITY - T \ . '
1. Given materials and supplies and instruction ‘

‘ by the teacher, the students will prepare

refrédhments- for a Parent Tea Day during

. ‘ - the school day. .o !

2. Given materials and activitied used in
developing the Career- Awareness units
the students present the aquired knowledges:
and materials to their parentsf{s) or . >
guardians upon completicn to the
five preceeding units at a Parent Tea

~

s
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UNIT GOAL

s
PHYSICAL SELE

J

. a
.’ ——

Each student will have a positive and accurate awareﬁe§é of physical

(gross motor) self commensurate with his mental age and individual ’

capacities.,

"UNIT OBJECTIVES

1.

PURPOSE

"of this unit.

Given photographs and/or pictoral represent&tions
and instructor guidance, the students will indicate

. recognition of themselves by sitting or standing

next. to their Tikeness upon completion of the
lesson. . ¢ ° '

. ~ D .
Given Kraft paper, pencils crayons and needed
assistance, the students will produce a recognizable
lifesize Tikeness of themselves within the time 1imit
established by the instructor.

Given a skeleton to outline on a paper and in tructor
guidance, the student will identify the majo?%rts
of the skeleton by their commcn name upon completion

1

4 :
Given instruction, a soccer ball and two upright
poles, the student will kick the ball, from varying
distances, betwefn the uprights in a time allotment
comﬂfnsur te wjth their age and physica) capacity.

Given a ten inch playground ball and a metal, standard
school waste basket the student will throw the ball
from varying distances into the basket within the
instructional time of the lesson.

Given the assistance of thé& instructor or the school
nurse, each student will record his weight and height
once a month for eight months.

1 s These activities were devef%ped to offer to the Special Edu-

cation instructor assistance in establishing some specific

skill levéls in one of the areas of physical self-awareness.

‘ posses

\ . '
~ , It cannbt safely be assumed that special education students
nE\:ccurate skills and knowledges in this area. For

(11 10




“ example some cannot accurately describe themselves even with

. . the aid of a mirror or a photograph. '

M ’

APPROXIMATE TIME

No definite or specific unit teaching time can be established

on an overall basis.Q_The baseline data should be established |
, . " and recorded in September®so both-the te;cher and the student ,
can readily see i{ progress is Qccyrring.: As thé student sees
his graph, many times the actual grdphing process serves as
a stinylué for more rapid.growth in skills.

¢
.

SUGGESTED GROUPING S . .

,/} This unit can be taugitt as a group activity with individual .
instruction'givén to'thQ§e having greater difficulty. The

speech glinicians can be of great assistance to the classroom
instructor by including’body'ideqtification as a part of.
. N . their regular speech and langu?ge activities. - "This is”my
. ‘. head.‘. This is not my leg." ) . 5 ‘
' .
The visually handicapped student should ha¢e available a

~>‘-— brailling stylus and oak tag to set up his graph. The actual

recording cam be done by either the classroom instructor or

the resource instructor for the visyglly handicapped. This

material is then placed in the individual's folder.
, ‘ :

i

EVALUATION SUGGESTIONS .
4 The "testing” period can be a group activity once a school month
or on a one-to-one da§is once a monthe The total checking time

per month per‘!tudent should not exceed ten minutes.
As always, in Special Education, approximations are acceptable.

» The student will practice mobility skills throughout the school
years until individual optimums are,reached. It'is suggesteq .
that the older students set goals for themselves and have aid \
in keeping track of their pérformances. Skill areas should
. ‘ ' include run, walk, hop, skip, jump (vertical and horizontal),

11
ERIC ViR
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) slide, shuffle, stride. 96/; records, exercis‘es and suggested .
activi®{es found in gross-motor activity guides.
e l |
- Eech student will be providéd with a booklel of graph paper -/ |
with which he and the instr.uéJ
informgtion should include his age, height, w;ight, and the
motor 4‘E1v1ty skills from September through May. This informa-

tor can record his progress. This
A

tion will be placed in his own folder.

J\~\ [ ] T . . k
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Sy ._JESSON 0N '
A PICTUBE‘OF ME

| Ve

EQ-A-I; . ! ' ) k

Each student will be able t'o‘Qecognize\'likenesis (photograph)
of himself/hersel’{. (

h]

 PERFORMANCE OBJECTIVE ,

. . Given photographs and/or pictoral representations
, L4 and 1nst$‘gctor guidance, the students will indicate
. . 1 recognitien of themselves by sitting or standing - ~

next ‘to their 1ikeress upon completion of the (
iesson; ’

1 -

RESOURCES RgQQI RED }

»
- -

‘ ) l. Camera @
2. Film ]

. .
—
. 3. Letter size file folders (ore per student)

A _' . ki ol - !
| N ’ - . .
N ‘ I%LCIOR PREPARATION TASKS
’ / " Stand the student in his/her classroom doorway' which the
v . ‘\ teacher has marked off with tape or tempra into 12" units.

Ly

INSTRUCTIQNAL PROCEDURES .
3 ' ’ /
Pre-Tests:'
1. Instrdct the students to quietly enter the room and sit at .

i

,the desk or table marked with their photograph.

o

2. Telecher records which students can identify themselves.

3. Teacher then seats those std{ents who did not recognize >
themselves. !

-

.

‘0?20 ‘.
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" INTRODUCTION

/ )
/ ' 4
To introduce the lesson the instructor should explain that several

idays will be’ spent in learnlng about themselves: their bodies

Co. and how they are used, the1r fee11ngs, the1r £qm111es, th1ngs they

can work at,.their friends and that when they are finished.they
will have a c°11ect1on of special th1ngs about Q«emselves to show'
their friends and parents.

. . _— +

DEVELOPMENTAL ACTIVITIES

After the students are seated, discuss the commonalitiesiin
physical appearance. - -

L)

1. %ach person has eyes, €ArS, nose, hair, mouth, etc. .

2. , Emphasize the color of features, as well ,as the1r size anJ
shape. )

7 o

’
3. Discuss yhy we need to recognize ourselves.

"Could “you .tell (someone) (a fr1end) what you look’ like?"
4. Have each student, with adult help, analyze their own
\ photograph." ~— . - ;R\
4 a. "Look at your eyes - what color are they?"
A b. "LooK™@~your hair - what color is it?"

c:; ¥Look at how tall you are - what maﬁL do ycu come to?"

/ [

5. Emphasize the positive aspects.of individuality. "

i "No one else looks exactly‘like you. You are just you;
a very special person.”" '
. S :

» -

SUMMARY ’ , \ .

1. Pass out to the students the folders - with their naaes on
them. Tell the students that they will place information
about themselves in the folder from time to time. t

2. When the student is able to recognize their own photograph,

» it should then be attached to the outs1de of the individual

folder. .. ;/j

) ~

‘/// { S / . 14 g
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" INSTRUCTOR PREPARATION TASKS

" "~ LESSONTHO ,
E © IDRMIME o
GOAL - ‘ ‘ ’
R h ,3 ' . :

Each student’ w1l1 produce an identifiable lifesize 11keness‘ﬁf
herself/himself, ~

.«  PERFORMANCE OBJECTIVE /

.. Given Kraft paper, pencils crayons and needed .

iR assistance, the students will produce a recognizable °
A lifesize 1ikeness of themselves within the time Timit
-—\—— established.by the instructor. - - \ b

RESOURCES REQUIRED ’ . { -
« SN

l. Kraft paper, large roll

. 2. Scissors o . e
3. Crayons
4, Pencils i

— -

~ 4
-

N . . &
1. Cut Kraft paper into 3 1/2' - 4' sections (one for each

¢ student). . -

The length of the paper will vary dependxng upon the Lh; )
physical height of the student. - -
2, Clear a 6' X 6' ‘area on the floor.
5 - * k

INSTRUCTIONAL PROCEDURES g\\\

’
: -
. B

1, Have available one piizi’pf Knaft paper for each student. e
Instruct the students
paper, cut the figures, and color them to look like_themselves;

draw around each other on the Kraft

N22




2. Label with each student’s name.}"

~ . . ~
+ ~ N3, Place' these on.the bulletin board. .
- . ‘ . __\ .
INTRODYCTION , e P .
. While students are stili seated,, review the major oarts’of the
) body us1ng the photographs as a basis of reference. o
"Thig is my -= ¢ head ~ s '
- . heck . s .
. . . . ' shoulders:
¢ "% arm - elbo® - wrist: . ~
¢ \ ‘ *  hand, fingers” oL
: \) upper hody
' - wajst .7 i )
. . lower bbdy T

legs - th1gh knee, leg
ankle, foot.".

"Today we are going to pake a real (lee) size picture 9f "
ourselves. Do you know how we.can do it? (Elicit "trace )

' ¢ ¢ " 4
around éach other" ) y .
. . ar . | ‘ .
INSTRUCTIONAL DEVELOPMENT ‘ LA '
N

Lay one sheet Kraft papér on floor. Seeect cra}on which
_ggoroxﬁnates the student's skin tone. Choose child = "Lay

down on your back. Put your arms near your side. Bend your elbows. -

N »
- ‘ ’ .
. R e

. - Open your, hands, R;lm down on the paper,." -

Instructor traces round'child discussing parts being outlined. )

If poss1b1e have students draw around each other after the

first demonstration. Even the blind or severely y151on-handi-

capped can perform this activity.

After the gross gutlines have been complete, fill in features

, +. —and cloth1ng demarkat1ons.

Y r

&
Di,.uss(eye, hair and mouth placement. ,
"Whefe are your eyes? At the top of your head? In the (}
o middle? At the bottom? How mdny do you.hq*e? What o
. shape are they? What color are they? Where are your eye- .
prows? Where is your hair? what color is_it? Is it
. . ’\
\ L | ¢ — :
N 16 o
. . 23 .
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Y P 4
{ ) long or short? Curly, stra1ght, pony-ta1ls0 Does it comé ‘
. ) over your face? Where is your nose? Your mouth? What |
' + color.ds your shirt, blouse, dress, shorts, pants, shoes, |

socks? What color is your skin? Light, tanned, sunburned, '

\ t .
. brgwn?" \
) g - 7N . L
A Instruct each student to color themselves as they are dressed '
e that day. . ) . . Yo, . .
x - ) ) .
, SUMMARY : - ' ‘ ' rS
. . . ~ 5‘ ) . ) “ []
As each student finishes his figure they are to cut it out and .
} ) ; .
* the instructor attaches ity to the bulletin board. .
Attach individual folders to the figure. (Qe sure name is on
figure and folder.) \ \
X / - ¢ ¢
. .
) g ! . .
» * ! ' s“ . ‘!
\ = - hi
P . ‘
- \ |
”~
. . )\
: a
" y .
{ ‘
A - , ' . .
‘ A ‘ N
. ) "‘ ‘
3
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" MY SKELETON

. A
] ’ / ’

The student will identify: the majér‘erleta})parts of his/Her body.
- [ ” v . .
/

PERFORMANCE_OBJECTIVE . '
Given a.skeleton to outline on a paper and instructor
guidance, the student will identify the major parts

of the skeleton by their common name upon completion
of this unit. N - :

RESOURCES REQUIRED ) Z;\

Y

. 18" X'24" Kraft paper
2 Black ‘crayon

3. Jointed, Hallfween-type skeleton
4. Red and greep felt markders.

5. Scotch tape

L}

INSTRUCTOR PREPARATION TASKS

7 ) U

b
1. Cut Kraft paper into lt?%!i 24" pieces, éhs for each student.
2. The number of students who can work at a time will depend upon
the number of skglatons available. L
: N
s : \ A - ‘

" INSTRUCTIONAL PROCEDURES

N

‘1. Students are tQ be seated at theif own desk or.work area.

2. Instructor presents skeleton to class.

3. Aftdr discussion of skeletal parts on thekskelelon ari self

" instruct gtudents to trace around skeleton on the Kraft
paper with a black crayon, o, -

Some students may need the skeleton held in place with
scotch tape. (




[ ]

-5, Aftér tracing.is complete, the instructor worka individually
with the students. If they neme the parts correctly label the
‘part with green marker, if named Encoirectly\label with. the
. cqrrecf name using a red marker. when the student learns ‘-
the correat name underline label with green marker. .
6., This procedure will enable the, instructor to more accurately
~and quickly evaluate progress toward the performance goal.
7. When each, skeleton is labeled, the student will fol& them in
fourths and put in the individual's folder.
e ' ' ) * £

‘INTRODUCTION' - v .

"In.our last lesson WE madé a drawing of ourselves. mﬁt lked /"‘
about the main parts of our body. \\

\Today our Le?SOn is about a skeleton. Do you know what a skeleton
is? Do yOUIknow’@hy we have a skeleton? Let's see if we can name
the parts of t31s "skeleton.”

~
}NSTRUCTIONAL DEVELOPMENT

(. ,
As tLe parts afg named thg~instructdr can wr1te the names on,

. the board. (This will depend upon the general maturity
*.and ability level @f th? cbass.)
- )

*\ -
"This is the ____:" . >
a.. skukl (head) e k. spine - (back bone)
. b. . neck g , l. ribs .
+ C. collar bonre . m. hip bone
d. shoulder .- n. thigh
€. upper srm ‘ . o. knee
f. elbow . p. leg
g. lower arm (forearm) q. ankle ¢ .
he wrist r. foot
. i. hang A ‘ s. toes .

je fingersf/

"Now let's touch our own skeleton and name our parts.”
Repeat above list. ’

] * H
. -

9 076
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"+ SUMMARY

]

“Each of you will get a big pi@qe of paper and a black
cra[on. When it is your turn, put the skeleton on your
pap

black crayon.” (

r. Make him stand up tall then trace around him with the"

"When you f1n1sh traC1ng, each cae of you, one at a t1me,
‘will work with me and we'll name the parts of the skeleton and

write .them on your paper "

"When we finish, fold your skeleton in fourths and put the

paper in your folder."

-

*

" As the stadent completes_the'mgterial be certain that it is in

their folder. It is ;ecdﬁmengad that the teacher reviews this
lesson with individuaTs .until all parts are propurly labeled.

.
A . ‘
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LESSON FOUR

| | ~ SOCCER KICK

Faae

GOAL

.

Each student will know how to kick a ball with contror; com=

mensurate with his physical capabilities.

1

3 L

H Bl P - j N
PERFORMANCE OBJECTIVE
Given 1nstruction. a soccer ball and two upright C o
poles, the student will kick the bajl, from varying ' _
: distances, between the uprights in a time allotment
A commensurate with their age and physical capacity.
RESOURCES ‘REQUIRED . . E
. v )
l. 50' X 50' level space (indoor or outdoor)
2. $ecer ball or twelve inch playgrouﬁd ball y -
3. Two portable poles with bases J .
4. One field tape.or six foot steel tape.
5. Pencil and paper
*6.  Student record sheet and Teacher record sheet ’ [

- W
Fl

INSTRUCTOR PREPARATION

™

Prior to béginning this lesson the instructor can make the
upright poies using buokpts of gravel with broom handles
centered witbih them, If no measuring tapes are available one
can be constructed using strips oﬁxpaper~g}ued together and *

marked off in feét using a yard stick.

If no‘level playground or gymnasium is available, the school

parking lot or sidewalks can be used. ) &

’ Duplicate eight:copies of the Teacher record sheet, store extras.
Duplicate one copy of the Soccer Kickball Student record for each

student.

21
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INSTRUCTIONAL PROCEDURES = . e

While the students are still seated demonstrate the corr<&t
procedure to be used to kick the ball '
" Stand balanced on ene foot with the arms extended for aid .. .
in balarice - tell them to focys on (look at) the space
between the poles not their foot. . ' *
1

’ Orthopedically handicapped students can’participate in this
activity while seated or with the instructor holding the child on
balance. The blind can be dlven sound c;hestby someone standing
in the Space behind +ne poles.

Explain that the ball 1s to be kicked with the toes rather than
the side or bottom of the foot.' - N— :

<

Ve " Place poles in position, four feet apart. Mark kicking line at

v

the foliOWing distances. Pr1mary level - 12' from poles,

Intermediate level - 18' from poles, Upper levels = 25' from poles.,

Record each stu‘den‘t's initial effort regardless of result. .
) - "t
. B 4 '
INTROBUCTION ‘

"Wecpave had several 1essons~about§3ur bodies. We've’talked
about and drawn the parts of our bodys Today we're going to
‘ " start using some of those parts to do § special job."

"What parts of our bodies do most of the work when we kick a
ball?" Elicit the responses: foot, ankle, toes, knees, legs,
and hips. "What parts’bend? Do some stay straight? Are both
feet used? ‘Where are they? In the air? On the ground? How
many are on the ground? Do we use our arms?. What for?" =

Elicit - To help us keep from falling or to keep our balance.

"How do we get the ball to go where we want it to 933" Elicit the
concept or word 'im"., "What parts of our body do we use to aim?
Do we use our eyes? what po we look -at? Cur feet? Someone be-
hind us? The poles? e leok at where we waﬁ the ball to go." " .

22
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"What parts of our body touches the ball?" (Toes) "How~do we
‘ get the ball to move?" (By pushing Yoes against/it.) "How can
we get it to move away from us?" (By pushing the ball hard with

our toes.) "This is kicking."

INSTRUCTIONAL DEVELOPMENT '

"Today we're going to try to kick this ball," (show ball) "between
two poles." .(Be certain the concept between is understood.)
This can be done by the chalk and board method.

) - "Let's go where the poles are and practice doing what we've been
- talking ‘about." 4 ‘ . ,

Lead class to area where poles are placed. Position the ball,
v

centered between the poles.

)-' "You're going to take turns kicking the ball from where it is now,
to the space between the poles. After you've had your turn, run
to the other side of the poles and %“ake turns-catching the ball

. ‘ , and rolqling it back to me." ‘ k

The instructor shbuld have pencil and form available to record the
results of each student's attempt. Score as follows: R=ball -
went right, L - ball went left, S - ball falls short of poles, :

.NC = too hard for control, T - oﬁ target.
. .

After all students have had a turn ask them to return to their
seats.
<

SUMMARY
iﬁNow you've all had a turn, let's review what parts of our body '

we've used«" "What part touched-the ball?" (Toes) "What parts

bent?" (Ankle, knee, hip) ) *

' "what do we have to do to be able to do better next time?"
(Practice) "We'ra going to keep a record of how fat you can be
back from the poles and éet the ball between them.” Pass out.the
. o récdrd forms and tell them to put their names at the top. ©

"

N 030
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»
"We are going to try this many times this year to see how well

» practice helps you.‘ wWhen I get today's score on yohr record,
put it into your folder."

EVALUATION

The instructor marks each record with the recorded letter.

Keep the poles and, balls availab}e.fér practice ddring P.E. or

recess. Increase distances as skil_level intreases.

A3




LESSON FIVE

BASKET TOSS .

-

Each student will know how to throw a playground ball with *

control commensuraté with his physical capabilities.

PERFORMANCE CBJECTIVE

Given a ten inch playground ball and a metal. standa;ﬂt:#

school waste basket the student will throw the ball
from varying distances into the basket within thea;
instructional time of the 1esson.

he i ]

. )
RESOQURCES REQUIRED

1. 12' X 12' open space . . )

2. Clean, standard school wastebasket, o

3. 8" - 10" rubber playground ball

4. Six foot steeiltape or yardstick

5. Masking tape .

6. Student record form

7, Teacher record form

8. Felt marking pen . ' N 4

9. Pen or penéil .
/j

INSTRUCTOR‘PREPARATiON TASKS
Prior to beginning this lesson the instructor should mark off an
area on the sidewalk’ adjacent to the-classroom or the basketball
ccurt.with masking tape. An X for the basket positioh and oné
foot intervals fo; the, throwing lines. Start all‘the students at
the 3' mark and increase one foot each throw until they miss. Mazk
the pistance on the tape with felt pen. Record the distance for

the last successful toss.

25 032 -
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N

Have a student empty and clcan basket of candy, gum or any sticky

rd
substance.

- Duplicate one copy of the Student Record or the Basket toss for »

each studaent.

INSTRUETIOMAL PROCEDURES

with class seated retiew the major motor parts of the body.

The instructor then demonstrates the various ways of throwing

a ball;hunderhand and overhand using both hands together and

each hand separately. Select a student to be catcher gbt be sure
to have them hand the bai} back to the instructor.

2

Review the concepti\:t "Aim" and in or into. ’
d

Have teacher recor orm available. Have the ball and besket

within reach.
INTRODUCTION . -

Class.is seated at sheir desks.

K . . "
"“In the la on about our bodies we talked about a way of

r toes, feet, ankle, leg, knee and hip and then we prac-

using

ticed kicking a ball."

nToday let's review the major parts of skeleton and learn a way
to use some other parts of our body. Let's start at the bottom
and go to the top. As I touch the part you name it." (This may

be done individually or as a class.)

"I'm going to use gome parts of my‘body while you watch. I'il
need _X  to help me." "_X  I'm going to throw this ball to
you. You tfy to catch it and then hand the ball to me. All of _
you watch to see what I move when I throw the ball." (Instructor
throws the ball f1rst underhand ~ with both hands, then with
right and left individually. Repeat with the throw overhended.)

i
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. ' "Thank you, -X . Now you can sit down a;md we'll find*out

how carefully‘ﬁyeryone watched." - ©

"What parts of my body did I use most Qhen I threw the ball?"
(Elicit: fingers. hand, wrist, forearmy elbow, upper arm
shéulders.f 4 )

"What made the ball move from my hand; to _X_ 7" (This re- )
sponse will vary widely. Try to establish-the concept that the
movement (motion) of the parts of the instructors body and the
force (push) of the instructor's body makes the ball go by it-
self when we let it loose from our hands and fingers, until- it

-

runs out of 'energy'.

) "If I pushed the bg&l hard, will it fall down right away or
C owill it stay moving through the air for a while?" (Stay movigg.)

"If I don't push it at all, what hé;;;ns?" (It falls down rigﬁt'
when you drop it.) . .
‘ "wWhat do I have to do to get this ball into thafjibasket? f
Let's find out."™ Instructor looks at class and tosses ball in )
any safe direction. "Did I get the ball into the basket? What’
dicd I do Grong?" (Didn't look where I was throwing, Didn't
throw. it hard enough Threw it too hg}d.)‘ "_Y , will you

hand me the ball, please." "Yes, you must look at the pt:fe °
where you want the ball to go. We aim the ball toward the‘basket.
Tﬁen we have to practice to find out how hard we have to push the
béﬁl through the air to get it to fall into the basket." '

"We're going to go ou‘gide now and each of you will tage\a turn -+
and try to get the ball into the basket.. After“your turn, go near
the basket, ‘catch the next player's ball or take it out of the
basket and hand it to the player whose turn is next. ’,;g__ put the
balllin the basket and carry it with us out to the « Put
it down on the X mark. " °

Start each student at the three foot mark -and record I for In

L4 1
- i
¥ » -
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or _ 0O for Out of the basket. On the second turnskeep moving
the student closer till he suéceeds or farther away till he fails.
Record first success or lastsuccess in feet on Teacher Record
sheet.. After each student has had two turns return to the classroom.
SUMMARY

.. P
When everyone is jeated, réview.the parts of the skeleton they
used to throw tR@ ball.

-

. "Lgt's name the parts of Qour skeleton you moved when you threw
the ball." (Fingers{ hana, wrist, forearm, elbow, upper arm,

~shoulder.) ~

] Y . -«
"When- you were close to the basket did you push the ball hard
or easy? When you moved back away from the basket, did you

) push the ball hard or'easy? what did you look at when you threw '

the Ballo" = . S o

- 3 R : £ . i P

, EVALUATION "’
E - ‘\\;Each of you will get a paper. Put your na&e on the line at ,
he top. When you finish your name, I will mark how well

you did today on the basket toss. “We'll try this again soon.

N Put your paper into your folder. . Practiceythrowing the ball
hard and easy. You can draw a circle on the ground and try to

. ‘ ) make the ball fallianto the circle. The more yéh pract&Fe,

the better your body will bf able to do what you want it to do."

Pass out the_Student Rec~id sheet and mark each with the results

of the initial attempt and the success distance.

Repeat this activity until eight recordings have been made.

L3
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. o _LESSON SIX .

«

7 S 1 GROW / 2

GOAL . . -7
‘ , ) ’
‘ 4 Each studeht wﬁll have a record of his height and 'we,ight.
‘, . ’ j .
‘ PERFORMANCE GBJECTIVE ' SR
¢ Given the assistance of the inst petor or the. \ ;
-)school nurse each student will wezgh, measure and ‘
! record his weight and)e{ght once a month for
. | ‘eight months ) T e
b '~ -
- RESOURCES REQUIRED . ' .
, 1« Standard Medical Scales or o |
2. Bathroom s”cales and a classroom wall height measurement’ ., |
‘ '/c'hnrt- o ! i ‘ - . ‘:
, " 3, "Blue felt pen o |
' . 4. Red felt pen , " ' . ‘ }
5. Student record sheet B o ‘
R 6. Teacher record sheet '
- . INSTRU(.ITICNAL PREPARATION™ ) . o .
. . "1 ! ‘ f
The instructor should make argangements with the school nurse !
to set an appointment for each-month the class is to need her
aseistance in weighing and -measuring the students. The in~ |
structor sheuld'expl‘ain that the reason foﬁ the monthly measure=~ -
' . ﬁent is 'to enable the §tu§ents to chart their growth patterns .
through the major portion of a school year. Thecharting to be . )
) ne part of the study of the physical self. o v
(' . For some of the youngef Specialigducation students just the ' '
‘ . sight of standard medical scales set’s up a traumatic fear re- .
actione¢ For such students,it would probably be easier to use ' '

‘o ) ) ’
El{lC ' : A 29 036 | )<
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.-, o . : o.
. ' ').’ ! N >
8 bathroom scale and a wall--me-sarement chart until the feoww

pattern is altered. '

\. - «
Prlor to beg1nn1ng the measurs un the teicher should fill jn .
’ = . L ]
~ the student s names on thc Tcusl er Rerord sheet. Record the
height and weight in the rating <.'un.. buplicate height and weightt,’ ‘
‘ graphing record forms. ~
n \ N . )
. . .
INSTRUCTIONAL PROCEDURES ‘ e . .
I. * .
' © ‘ -
* Students are' to be seated at the1r desks. Review the structurl?
parts of their bodies, include size and shape. Determ1ne,
thrgugh discussion, if their bodies have wéight.. Establish thé .
. concept that weight can't be seen but it can be felt, that what a
person weighs is also a part of his beind special or unique - .
the weight of his body is a part of him. s
Discuss how we find out how much each student weighs, and how
we find outfhow tall a’person is. | —
Question to see if the student knows ‘what a scale is and where / .
one could be found at their shcool. RN
) D1scuss precedures and behaviors to be used when go1ng to uf )
}b wélghed. Decide whether to weigh w1th shoes off or on. .
e ’) ) .
INTRODUCTION _ - ' ‘

-

[

— - ~

"In the last two lessons we studjed about our bodies, we talked
about how some parts of our b‘ moved when we kicked a ball

or threw a ball.

Before that we studied p1ctures of. ourselves.
Learned about the different parts of thegbody and our skeletons
and drew around each other:
bodies?!
lowdr body - hips, thighs, legs, feet.) .

h] .
"Do you remember what shape and size you were in the picture you

(BiY, little, fat, skinny, tall, short.)

Do 'you remember the main parts of our

(Head, neck, shoulders, arms, hands, upper body - waist,

colored of yourself?"

¢ '
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(}~\» "Toégy we're going‘to learn some%hing else about our bodies..".

ll

INSTRUCTEONAL DEVELOPMENT
' . -

| "How can we find out how tall‘?ou are?" (Use a ruler, yardstick,
something to measure with.) "Do ypu get taller as you get older?
Do you keep on growing taller, forever?" (No. The instructor
will have to use individual judgement at this point \mether to . ' Q
explain when and why growth stops or just accept the simple ¥
"No" as the answer.) "Do you know how many inches tall you are

now? How could we find out?" (Measure everyone.) )

"Next, put both your arms on.the tob of your desk. Lay the
thumb of'one hand on the palm of your other hand." (Che:k @
~ that each student has followed this direction.) "Is your

thumb a;'heavy as a bike?" "Next, pué the elbow of one of your .
arms in the palm of youg other hand." (Check to see that‘aach ’ ¢
student has followed this direction.) "Does your elbow feel as
heavy as a bike? Which was harder to hold, your thumb or your ‘

‘ elbow? which do you think was heavier, your elbow or your
thumb?" (Repeat these steps if necessary.) c-

- .
"when we talk about things that are heavy or light we are talking
about what they weigh. Or we say they weigh so many pounds.

We measure some things in ounces and pounds. Does your body have
weight? How many poungs do you think you weigh? How can we find

out for sure?" (Use a scale.) R
? . -

"Ean you see'hoq much your thumb weighs by just looking at it?
Can we see exactly how much your whole body weighs just by looking
at it? Do you always weigh the same? What are some things that .
happen to us that could make owt bodies change what they weigh?" g
(Eat a lot, drink a lot, then weigh. Get sick and don't eat ‘

}k as .much. Go‘§n a diet. Grow taller.) "Let's find out how
much youjweigh today and just exactly how tall you are."

"Where could we go to find out these things? (Nurse's,offfce.)
' "How do we act when we get there?" (Be quiet.) ."Should we ) b
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Off - becausc of heels ;}nd‘extra .
welght ) "when we line up,.w 11 go quietly to the off1co,

leave our shoes off or op?" |

toke off your shoes and wa1t you « Lo Sure to sgpnd stx!ﬂ

, untzl we measure how tall you are and then find out how much

you weigh," '
> L

Instruchr records heights and weights on Teacher ltecord sheet.
14 t .
‘ . .I

SUMMARY

] ' , T~ <
whea the class has returned from the nurse's office ask the
students to get quietly into their seats. - . ' ::
§
- "Do you remember how tall you were and how mUch you weigh? How

l

cdn we keep track ‘of it? (Write it down.) L v

"I'm going to g1ve each of you a paper. Put your+‘name on <ie liné: ,
The 'mark An red tells how tall you are in inches, the mark ’

T blue tqlls how many pounds you we1gh. We will ask tﬁe nurse -
to measure and weigh you once each -month. When we get back to the .
room I'l1 mark your record." (Paper) "Before school is over this
year'you can see how mapy inches yQur body has grown taller and
how many pounds your body has loi§ or gained. When your paper is

- ' marked put it into your'folder." ‘

Y, . : ~<] ' “
T ,Basé;out Student Record forms, and rec°rd he1ghts w1th red pen

. \and-wexghts with blue pén. y
. f * ! -

)
;'. As ehch month is added, connect it to the previous month with .a

Itne so he end result is two line graphs, one for heights in »
/ red,*one‘fdr weights 1n blue. : k,"

- 4,
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» ‘
UNIT ENRICHMENT ACTIVITIES !

.
v ' ~—~

\ J ¥

I. RESOURCE PERSONNEL

l. Invite the school physical education iﬁst;uézbr to be a
A
guest speaker in the class to,talk about how the body
moves and the safegy_factors that should be involved in

any physical activity. .

2., Invite a Junior High or High School'ballet studerit to
give a mini-pérformanre for the class. These people can
be found usUally by askind for volunteers 1n the group N\
5f students who are pom-pom girls.

3. Invite .a professional or student model to class. Ask them
to tell how they use their body movements to demonstrate
clothing and how they make money as models.

42 Organize an in-class track meet. The students can be their.
own time and distance keepers or ask for help from students

t

in the regular classes. The ribbons coyld be ,made as au
art project from construction paper., o

I1. SUPPLIMENTARY . - ' o
s ! :

£ T, ‘ |
Resources for teachers: ‘ ’

1. Opening Doors to Careers, Central Maricopa Careers Project,

“ Resource Manugl, Vol., I., 1973

LY
3

2. Sghool Physical Education Staff
* e & .
3. SRA Kit=CE 17 Focus on Self-Developmént-Stage One-Awareness

4. SRA Kit-CE 19 Focus on Self-Development=Stage Three-

Involvement

. C
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Studﬁht Record

4
‘ : BASKET TOSS

N ~ p
NAME
Key ’ ‘ ‘
3 L1 = In the basket N , -
‘ A | * .
' 0= Out of Lusket - . . ]
' = Distance in feet from throwing '
line to basket
1
: ‘ Date Initial try Distance
o ~ - 1
) )
L Y ‘
|
s : . ‘
i
. |
, . .«
|
.




SOCCER KICK

3

NAME
L4
\
Key
= Ball went right of poles
= Ball went left of poles
= Ball falls short of poles
NC = Ball kicked too hard for control
T = On target
Distance Week Week Week Week Week Week Week Week
¢ | ) -
-
|
X
Q. ‘ . 37 ' na2
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e
- ‘ 2
. ", . . Teacher hecord '
\
‘ » GROSS-MOTCR ACTIVITIE3S
Activity '
Date
. CLASS LIST A
Ratingj .
. ¢
o |
—
]
\ |
\

"COMMENTS:
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"UNIT 11

ENOTIONAL SELF

UNIT GOAL

H

Each student will have an accurate awareness of his emotionalvself,

commensurate with his/per mental age and individual capacities.

A : \
UNIT_OBJECTIVES \
1. Given the filmstrip and tape, "Why Do My
Feelings Change?" to view,: 1isten to and
discuss, the students, with teacher assistance
will make a 1ist of feelings: (emotions) ex-
pressed in it upon completion of the lesson.

2. Given a full length mirror and instructor
guidance, the student will produce the
appropriate facial expression to correspond
to the stated emotion at the time of the
lesson. )

3. Given student constructed paper bag puppets and
"~ a carton stage, the students, with instructor
guidarice, will dramatize the meaning of; happy
sad, angry, lonely, love, and fear during the

gvaluation of the lesson.

The éo 1, objectives and activities of this unit are directed
toward giving gufaance to the Special Education student %n

the very ¢omplex area of emotional behayiors. We cannot command
the student to have specific feelings about himself/herself., We *
can and should present him/her with opportunities to learn what
feelings (emotions) are, how to express them, and when and how

he/she can use them appropriately. Q‘L

Many students, at all levels in Special Education, exhibit
symptoms of emotional difficulties which are severe enough to
prevent their brogress in their program. Special programs are

available in seme areas of Arizona for the L.D. studeng who

4 045
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has severe emotional difficulties, but resources are extremely

- limited for the parents,éﬁd the. teacher of thé student who is
enrolled in an EMH or a TMH program and also exhibits symptoms

of emotional difficulties.

The EMH or TMH instructor must, therefore, manage the emotioﬁal

behavior difficulties within the plassroom setting. This

usually means the applicat&oh, on an individual or group basis,

of specific behavior management techniég which can operate concur=-
' rently with the regular Speciél Eddéatfon methods and technics.

The parents of these students are a necessary part of the in-

structional team if the student is to achieve any degree of

success in controlling or learning to express his/her em;tions

in an appropriate and socially acceptable manner. v
PURPOSE

The purpose of this unit is to offer the Special‘Educayion in-
structor assistance in developing an organiz}d procedure to ‘
introduce or review a limited number of emotions which are
common to all people of all ages and to give the students an
opportunity to record them as they occur in their school en-
vironment. An opportunity is alsa~preseﬁted to give the
students practice in expressing these emotions in a naon=-
\ threatening situation. (Puppets) |

. APPROXIMATE TIME

Ten teaching days at 20 minute&'per day is the recommended
average time needed to teach this unit. The more capable
students would take less time and the younger, less mature

students would need more time.

: . . b4 Na6
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SUGGESTED GROUPING

This unit can be taught as a group activity with individugl

instruction given as neeifd.

'
Small group (3 to 5 students) part1c1pat1on and dec151on-mak1ng

procedures could be applied in the puppet-maklng and dramatic

expre551on.act1v1ty.

.

¥

Inform the‘Speech clinician and the visually handicapped in-
structor of the activities and language for the unit. This ¢
would give them an opportunity to re-enforce the objectives

-

through their programs. : s

EVALUATION SUGGESTIONS

A

Since the goal and objectives of this unit anepr1mar11y
structured toward labeling the various emotions accurately or
performing them in a dramatlc.settlng, the instructor -should

not .iace emphasis upon ghanging an individual student's
emotional pattern. 1In the recording procedure the emotion
expressed should just be-recorded without any additional
comment, if possible. The object of the chart is not to count
how many times the student has expressed the emotion, byt that »
the emotion was'expressed in some recognizable manner. Most

of the time the Special Education studené is not aware that .
he/she has expressed an emotion or feeling. It is possible Fhat
the withdrawn orpassive chi{d will have 'no recordings on his
chart at'the‘end of the week. When the charting has been

done for each student, it is placed in his folder. It can

be removed intermittent®y throughout the year and reviewed

with the student.

45
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INSTRUCTOR PREPARATION TASKS ‘ |

The instructor should carefully preview all filmstrips, tapes,
recofds and teacher's manual accompanying the set. If the fi%m-
strip Me, Myself and I is not available, the filmstrip Who Am 17,
(Scholastic/Kindle Sound Filmstrips), could be substituted. ‘

The iy .tructor should at this time adjust and write the necessary
vocahulary adjustments and mod@fications so that the clas§ dis=-

cussion cén better meet the level of the student. ‘)'

The individual student "F;§31ng" record sheet should“be dupli=-
. cated, their names written on it and the entire class' sheets
should be attached with tape to the large sheet of oak tag.

Include one for the’instructor if pé?sible.

Select and instruct the adult recorder. This person could be

a member of the district Psychological services staff, school

principal, secretary, special resource instructor, clerk or nu?se, '
instructional aide, volunteer aide or a parent whose child is not .
in the class. The recording will take plage during the first .
tHirf} (30) minutes of the student's school: day for five (5) ,

sghool days. The recorder is to mark .observable expresa}ons of

the feelings (emotions) listed as a "foliow up" instruction of

the filmstrip; These feelings recorded may be those expressed by

the student verbally, facially or physically. The recorder

should clearly understand the exp;essions*are not to be critized

or evaluated, just record the incident on the student's record.

' »
The purpose of the recording is to have concrete evidence to
show the student that he possesses the feelihgs discussed in the .
filmstrip. /z

‘The recorder selected must be familiar with the students' names
and faces. It is possible that the instructor may have to give the

recorder additional time to become acquainted with the students

. prior to initiating the recording process. Since the Special
\ -~/ ‘
- . MR 46 .




’z

. ' ~ . Education classes are limited in size by law, }115‘ is not a time - ' ‘
o consuming activity. ¥ ( - .
s .When preparation tasks are underway, be certain the filgstrip is
* available on the day set to initiate lesson. =
. —

INSTRUCTIONAL PROCEDURES

Before the students arrive, set up classroom for the filmstrip; *

darken room, set up projector and screen, record‘.layer or tape
recorder.

A Clean chalkboard and have chalk available.

Arrange the desk” and chairs for easy viewing, N
N .
The students are to be seated at their desks.

The instructor should follow the recommepded procedures in the

. V- ’
filmstrip manual or the follXfing introdgcflon and instructional
[} R / .

‘ ‘ development suggestions. ' / !

’

Explain to the students the pufpoée of the filmstrip, the

N

vocabulary, the listing of feelinqs, their own chart and the

purpose of the recording,, who will do it and how it will be done.

INTRODUCTION ..
¢
) \
After the students are seated revlew what they ki:: learned
e ’ about themselves and their bodies. {Explain that couldy, ,
- see some of the parts of themselves but other parts could not
) be seen, such as their own skeleton. .
INSTRUCTIONAL DEVELOPMENT
"Today we're going to learn about (or review) another part of
you that we can't see. We will call these things "feelings".
. . ¥
) Some people call them "emotiéns". Let's think. How would you feel
¢
4
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4f someone broke your best toy?" (Mad, %ad, angry.) /"th; do you
do if someone hits you?" (Cry, get mad, hit back) "How do you
feel when there's no one to play with?" (Lonely, sad)  "How do you
Teel when we have a party?"' (Happy, excited, glad) "These ways

we feel are called feelings. We can n't really see the feeling

but we usually know how* people feel by the way their faces look .
and the way they act. Sometlmes we use words to tell how we feel.,
Have you ever said or heard-someone says 'I like you, or 1 love
you, or I hate you?'" (Yes or No} "When we say these things we
are-telling someone how we feel about them. .Do you understand P
what feelings are?" If- the general response is negative, continue

explanation. If the response is positive continue lesson. .

"We are geing to watch a filmstrip and listen to a recording about
some feelings. Some of the words will be new and you won't under-
stand them, but listen carefully for those we have just talked

about.‘ We'll talk about what we've seen and heard when the

. lights® are turned’ back on."

.

"Turn off the iﬁght X _» please." Show filmstrip,

"Turn the light on, please,. X . Let's see if ,we can make a
list of feelings we've talked about and just seen acted .out in

the filmstrip,"

Elicit from the class and write on the chalkboard the responses
which should include the following emotions: happy, sad, angry,

frustration (I can't), lonely, love, like, hate, fear, jealousy.

"Do each of you have these feelings?" (Response usually varies, -

-

depending upon the mafhrity and ability level of the class.)

"We're going to try to find out if each of us show these emotions

" here at school. I've asked (recorder's name) to sit here at the

table in our room for thirty minutes a day for five days. They are
going to listen to and watch us, and will keep‘score for us the
times we show how we feel, tell how we feel or act the way we

feels Each of us W1ll have a score’ sheet." (The instructor

shbuld include their own sheet but this ‘activity is left to

their own choice.) "When (recorder) sees (observes) the re-

0H50
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sults of an emotion she/he will put a mark on the sheet of the
‘ e person involved." ‘

-~

~ €
"When the five days are over, we get to look at our sheets to .

see if we show our £2§%?ngs in class."

/./
SUMMARY /-

going to try te find out. What are emotions?" (Feelings) "Can

& you really see an emotion?" (No) "Can you touch a feeling?" (No)
"Can you taste or smell a feeling?" (No) "Then how can we tell
if people have feelings?" (By what they say, what they do, and

’ R ‘\ -
‘ "Let's review what we talked abogig what we've seen and what we're +
~ what their faces look like..) _ ;

"Why is recorder going to be in our room@ little while each day . e
for five days?" (To find outijf we have feelings here in our

class,)

|
\
- 7 ) ‘ . ‘
EVALUATION !
After the completion of the fifth recording, count the total
stick score for each emotion and enter the result in the total ‘
column. This can'be done as a class activity. Be careful not

) \
to attach value judgement as to right or wrong-at this time.

r
"Do we show emotions here in our class room?" (Yes) "Are
our scores the same every day?" (No) "Do we show some emotions

more than others?" (Yes)

Remove the sheets from the oak tag and give them to each

- student.

"Please put these sheaEs into your folder." (The indiviéual
folders for the self-awareness project. This material will bg
needed for the cuiﬁ!ﬂ?tion un%t.) : -

1

|"\4 & - - )
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' . C . LCSSON TWe
‘ Y

. 7/
: ~ 7t MAKING FACES
GOAL AC o S -
2oas ,
Each student will demonstrate the apﬁropfiatg facial expression to(
match a given feeling. ' ’
{ -
PERFORMANCE OBJECTIVE 1\ - v
¢ 1
" ¢Given a full. length mirror and instructor "y
guidance, ‘the student will prodice the
appropridte fac{al expression to correspond
’ to the stated emotion at the ‘time of, the
.. lesson. ) , Y
RESOURCES; REQUIRED - ' ,
¢ T \ E ;
/1. Full length mirror
" 2. 0l1d magazined ’

3. Scigsors
4. . Rubber cement, g%ué and paste ) .
5. 8.1/2" X'11" Construction paper

6. Duplicated strips with feeling names. ¥~
(One sheet per pupil)

"+ 7. Chalkboard ad chalk . * : L
crtz - v = \ ’ S

) ¢
INSTRUCTOR PREPARATION TASKS * : . o

v

.If classroom is.not equipped with a full length mirror, try to
borrow one from the teachers' lounge, home=economics area, parents
'or ask that one be purchased by the school or parent support

group. The cost is nominal ($3. to $5.)

Collect old magazines from personal supply, 5ch061 loupge, or

ask each.student to bring one from home,

. L
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. l co. ! )\ ’ 5
Dugy1cate feeling name strips on light-weight construction paper
or duplicator paper.

Check glue,.paste or cement supply. o

Count out and staple tégether seven (7) sheets of construction

paper, one set for each stydent. -

-INSTRUCTIONAL PROCEDURES

_ Students are to be seated at their own desk at the.omset of thg‘
*’  lessons. Whether they remain there for the construction portion
of the lesson will depend upon: the individual instructorvs active

ity organzational pr§cedure. o .

Review, through class discussion, the preceding lesson about
feelings and how people show feelings. Review the way people
. - looked in the ‘filmstrip, "why Do My" Feelings Change?"

Instructor will péntomime’feelings and ‘write identified feeling

names ,on board.
L
Pass out stapled construction sheets, scissors and glue.

’.

Pass out feeling label page. Cut the strips apart and glue or

) paste them one on each page, beg1?ping with the top strip to

be put on the Lirst page. Write the student's name on t@is page.
(For the very young groups, the physically or visually handicapped
and the total'non;readex, the construction activity will have to-
be on a one 4o-one basis.)

. -

Explain that each student will receive an old magazine that . ’

they are to look through to find pictures of people that‘show‘

feelings of happiness, sadness, anger, loneliness, love and fear.

When they find the faces, carefully tear the page out.

4 " As each boq$1et is’completed check for correct responses.
Correct errors, then have the booklet placed in the individual -
' folder.
o |
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Have the student then stand facing the mirror. Direct him/her to
make his/her face show happzness, sadness, anger, lonéIRness,

love, and fear. Give a551stance and extra practice when needed.

’

INTRODUCTION

1}

¥

"In today's lesson we're going to be talking about and working
with people's fales. Mine, yours and some pictures in magazines,

We're going to make a little book usiné faces and some words."

Do you remember what' emotions are?" QFeeliﬁgs, the way.@e feel
about something or someene.,) ™Do you remember what people's faces
in the filmstrip looked like when they were happy? Sadé Angry?
We're going to start today's lesson with a guessing gaﬁe and the
words that telr some of the ways people feell,"” ‘

INSTRUCTIONAL DEVELOPMENT

"1 m going to make a face., You guesé how I feel.’ If you are’
cqrrect I'l] write the name of the feeling on the board. If

you' re)yrong you'll have to try again." Instructor ‘pantomimes
with appropriate facial expression or body language these feelings:
happy, sad, anger (mad), lonely, love, and fear. Record on

chalkboard the correct respenses. The~"instructor could illus-

4

trate each word with simple drawings if desired or capable,

"Each of you will get scissors, paste (glue), seven pieces of
constructlon paper stapled together and a sheet of paper w1th

the words you see on the board written on it." Pass out materlals.

"Cut off the wordyat the top." (Feelings) "Cut along the solid

line.’Paste it on the top page of your construction paper. Turn\\
to the next page,of you construction paper. Cut the next word

off and paste it on that page. Xeep doing this until you have

"one word on each page and you have used all the words." Give

Ty

individual help when needed.

‘ \ C 04
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‘ "Each of you will 'c_;et an old magazine. Look ‘carefully at the pic~

. tures éfibeople's faces. Whe$ you find one that looks happy
‘year the'Page out. Cut out the face and paste it on your book
on the pade that says 'Happy'." ... "Then look for a sad face.
Tear the page out, &ut’out the face and paste*it on the page that
says 'Sad'+" «es "Look for a picture of someone who looks angry.
Tear out thé page, cut out the face and paste it,on the page that :
says 'Angry'." ... "Continue this procedure with loneliness,
love and fear." Each student cleans his/her own work area when
o rinisheds "When you finish put yaur name on th& front, bring
: .your book to me to be checked. tWhen it is correct, put your | ’ v
i book in your folder." . \

SumuRY
. ' ) \
. "Name  some uays beople teel about something or somecne." (Happy,
sad, angry, lonely, love, fear.) "How do people show how.they
. . feel?" (The way they act, the way their faces look, the things

they say." y ™

EVALUATIQN oo

. "In this lesson you have seen my face show th2 way I feel, you
have found pictures of people that show the way they feel, now .

let's-see if you can make your face show some feelings."

" "Each of you will get a turn to stand in front of the mirror.
Make your face show the way it should look when I tell you the
'feeling' word." This activity can take place in either open
classroom participation or in an isolated one-to-one setting. 'i
. ' The method used will- depend upon the matUrity)and stability of
. the individual student. Give the individual guidancé when needed. 1
The fesults can‘be recorded by tke instructor if this activity is . s

4 a priority learning skill for the individual student.
' 4

[
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LESSON ONE

MY FEELINSS

GOAL o .

Each student will view‘and listen to, then discuss the filmstrip and
recording, "Why Do My Feelings Change?"

PERFORMANCE OBJECTIVE

Given the filmstrip and tape, "Why Do My
Feelings Change?" to view, listen ‘to and !
discuss, the students, with teacher assistance
will make a 1is: of feelings (emotions) ex-
pressed in it upon completion of the lesson.

RESOQURCES REQUIRED . .

l. Vacant table and chair. ' .
2. Filinstrip projector

3. Reqord player or cassette tape recorder

~ 4. Chalkboard
5. Chalk
6. Fe&ling Record Chart
7. Penci{ ]

8. Oak tag 24" X 36"
9. Scotch tape

10. Filmstrip and cassette or record
H202 - Me, Myself and I

B - why Do My Feelings Change?
EYE GATE HOUSE, Jamaica, N.Y., 11435, 1968.

11. Adult other than the instructor or a parert of a student

in the class to serve as recorder.

o ——— .
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. 2. Have available two small, plain bags for each student and
the instructor and a quantity of material scraps sufficient
to enable each student to make a selection in trimming the
puppet.

3. Mix tempefa.paints, if nkcessary. Lay out an assortment of
felt markers.

4, Duplicate class Dramatization Chart.
INSTRUCTIONAL PROCEDURES

“Instruct the students that each one in the class will be making

two ﬁaper-bag puppets. The whole class will use tempera to paint “
the carton stage. The carton should be sitting on one long side,

on a table at which the child will be able to sit comfortably

while maneuvpsing puppets in cut out portion of carton.

The instry€tor should complete one puppet prior to the intro=-

duction of the lesson.

M
Give overall instructions in the construction of the bag puppets
while making the other instructor use puppet. Give minimal in-
structor aid while the students make their puppets. A brief

g review of facial components could be used at this time.

When the stage and puppets are completed, time should be allowed

for the paint and glue to dry completely.
»
Introduce drama lessons with a review of "feeling"; what they

: L4
- are and how people express them.

Explain that the students will try to make their puppets "show
off" some feelings on the stage. This activity will have to be
adjusted by the individual instructor to meet the ability levels
of the students. For the primary TMH students this activity

could be carried out on a one-to-one basis. A "follow the leader"
technic works well with this level. The older EMR or LD

¢tudent could write a simple dialogue for this activity, \.

55
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. Throughout this lesson the instructor should exercise care that .
No value judgements be presented., The goal statement should be
. carefully followed. N\

It a student is unable, after practice, to have his puppets show
understandable behavior expreséing the six emotions listed in the
goal, further instrugtion in this area will be need.d. It is im=
portant that Special Education students be able to correctly
interpret the feelings expfessed by the people they aséociate with.

\

INTRODUCTION N\

"We're going to talk some more about "feelings", but before we
do, we've got to make some things. Have you ever seen a puppet?"

(Response will usually be 'yes'. The Sesame Street puppets could’

|
be used as an example.) "We're going to make tw. puppets for

each of us." Exhibit the completed puppet. "Sipce we are going :
to be using puppets, we need a stage."” (Indicate prepared carton.) .
"When we finish our puppets and stage, we're gding to put them ‘

to work."

DEVELOPMENTAL ACTIVITIES

"What is my puppet made of?" (Paper bag and cloth.) "Wwhat do you
need to make your pippet?" List responses on board as they are ’
given. (Paper bag, felt markers, cloth, glue, Lissors.) "I'm
going to make a puppet while you watch and listen. Lay the bag
flat on the desk. Do you remember what the parts of a face are? .
(Eyebrows, eyes, rose, mouth, ears, chin, cheeks.) Let's mark

the chin, first." The chipline should be near the halfway pointl
on the bag.
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"We'll put on the eyebrows, eyes, ears, nose, and mouth." "Next,

we'll glue some cloth all the way around the open end of the bag
‘ and part 'way up the bag."

"It is your turn to make your puppet . When you finish your
puppets, put them on tﬁe shelf, clean your wo;t_i;ea, then you
may help paint the stage." Have tempera and brushes ready near
the carton-stage. . -

Allow time for puppets and stage to dry completely.

Continue lesson:

"We're going to put our puppets to work now. Let's make a list

of the ways people feel about themselves, a game, or othér people.”
List happy, sad, angry, lonely, love and fear.

"We'll take turns with our puppets at the stage. I'll take my
turn first. You try to guess what feeling my puppets are showing."

Place one puppet on each hand and hold thém at the stage opening,

facing the class. The-instructor may use dialogue or pantomime

to demonstrate his/hér interpretation for the six listed feelings.
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Allow time for student response and discugsion between each demon-

stration.

You may practice with your puppets at your desk." (Pass out

puppets.) "I'll call your name when it is your turn to be at

the stage.”

EVALUATION

¢
i a

The criteria for evaluation to meet the goal will be highly

individualized.

If the student can demonstrate the given feel-

ings in a recognizable manner, credit must be given.

The rule of

approx1mat1ons for Special Educat1on students should apply.

For

the students who cannot meet th(féoal additional 8ne-to-one in-
struction must be given. Rgcord results on class dramatizat1on

chart and keep chart for continuing evaluation.

UNIT ENRICHMENT ACTIVITIES
1. For intermedate and older students: )

" Invite-a member of district psychological staff to discuss
with the class the importance of controlling emotions in
order to succeed in school, at work, and in getting along o
with others.

2. Ask students to watch for TV shows tnét show feelings and
report to the class. \ .

31 Write class story about feelings and duplicate for student
folders., x

4. Make a tlass scrapbook of pictures cut from old magazines
showing feelings. ¢ .

5. More capable students could work in groups tuv.write playlets

A}

for their puppets.

SUPPLIMENTARY RESOURCES FOR_THE TEACHER

-

l. District Special Services offices. . ,
2., Book - I'm OK - Your're K, Thomas A. Harris, M.D.
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UNIT II
NAME ' " THECORDER |
FEELING MoN. | Tues. | wep. |tewus. | FrI. | ToraL
HAPPY . ) . 4
SAD 1
4 ANGRY (~
(1 CAN'T) /
¢ .
FRUSTRAT1ON

LONELY ' f
. , LOVE

LIKE

HATE

FEAR

JEALOUSY

KEEP stick group score - N1, - 11, etc.

061

ENC | 59




31iva

062

61

yvaqd

JA0T

ATINOT

AYONY

avs

AddVH
A

TI0d SSVID

JUYHO NOILIVZIIVWvEQ




LESSON THREE ValRS

DRAMATIZATIONS

. GOAL o

Each student will demonstrate, through puppetry dramatizations,
that he understands the meaning of happy, sad, angry, lonely, love,
and fears K

PERFORMANCE OBJECTIVES

Given student constructed paper bag puppets

and a carton stage, the students, with instructor
guidance, will dramatize the meaning of; bappy,
sad, angry, lonely, love, and fear during the
-evaluation of the lesson.

o

« <

RESOURCES REQUIRED

|

‘1. Small plain paper bage(any color)
2. &issors . - .
3. ?lue , -
+4 Cloth scraps
. 5. 'Crayons or felt markers:
6. Cardboard box _
7. Mat knife
’8. Tempera paints and brushes
* 9. Chalkboard and chalk

10. Class Dramatization chart

. *  INSTRUCTOR PREPARATION TASKS

¢

1. The instructor should find a carton at least 28" X36" and
cut it off to a depth df 8". Mark off a 4" margin on the

bottom of the carton. Cut and remove center portion.

-

62
s 61




s

STUDENT S'C"RAPB':OOk-l.\ABELAS | j
’ FEELINGS
HAPPY
, SAD

°

ANGRY

 LONELY

LOVE

e . FEAR
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.  UNIT THREE o ;

FAMILIAL SELF

UNIT GOAL

Each student will have 3 positive awarencss of his/her familial self,

commensurate with his/her mental age and capabilities. {
. J

-~

UNIT OBJECTIVES .
1. Given the correct data by their parent(s) om .
. guardian, the stug,nt will accurately name the
members of his/her immediate family within
limits determined by their mental age and

abilities. '

2. Given the correct data by their parent(s) or
guardian, the student will accurately name
the members of his/her extended family within
1imits determined by their mental age and
abilities.

. 3. Given parent or guardian and instructor guidance
‘ and training, the student will assume specified
responsibilities in his/her familial setting to
a degree of proficiency and speed determined
pURposg 0¥ his mental age -and physjcal ability.

The activities presented in this unit have many varied and
divergent purposes. Some of tne goals and objectives have both

a short term and a long term basis. 8

Many Special Educaticn students have difficulty in comprehending
the needs and relationships of others in their family structure,

One of the common characteristics and identifying factors of

the retarded, is delayed dcvelopmental stages. It is easy for both
the parents and the irstructor to fall into the acceptance of®
infantile behaviors znd attitudes toward adults in the retarded

student's world. " R N

Retarded students need specific developmental goals set for them
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by both the home and the school. S¢hool=home cooperation is
essential if these goals are to be establjshed, understood, and’ ‘ ‘

[

met. .

Since the majoriiy of Soc01a1 Educrtion students have difficulty '. ,
LV
. in the academic areasy euriy training in the general related

areas of vocational education is imperative.

The familial information, which is a part of the objectives of ‘
i , this unit, is the same information that the student will need to
possess in’ gappleting an application for a job, for social

security and for ecuring references.
L

Another purpose of this unit is to establish the understanding

that there are many types of family structures, that there i

nothing "wrong" with the student wﬂorlives in a sd—cailed "ine

complete" family unit, or one that is very different from the -
traditional mother, father, cﬁild unit.

APPROXIMATE TIME . .

-
%
- ]
'
i

1

No definite, specific unit teaching time can be established. The
beseline data @an be estaBlishéd by the teacher at any_poinf during
the school: year by Waving the students fill out a simple ap-
plication. The ap;}ication would have to be regd'to, and informa-

tion written by, the instructor of the more severely retarded.

The average suggested teaching time would be twenty minutes per r
day for ten days.

SUGGESTED GROUPING :

This unit will need to be taught on a group basis with individual
instruction used as needed. The specific familial data recording

will require completely individualized instruction.

N

66
Q (‘Rﬂ




A

|
1
ATION SUGGESTIONS : | \

The student family record form should be given both as a pre- '
ks test and upon completion of the unit as a post-test. The form

should have the note to parents removed prior to the testing.

Both tests should be stapled together and placed in the student's .
folder upon completion of the unit. The areas of error should be
re-taught repeatedly until the student can either write or give
the answers verbally to the best of their present ability. Care
- should be taken to explain that some of the students will not
have a fatker or a mother or brothers or sisters, but all have
some kind of a "family" structure within which they are a part.,
Some students may need special help in understandinjk;be fact that -
Lo they may be a part of more than one family,(children placed in
' foster homes yet still ma1nta;ning contact with their "real"
family on a visitation schedule).

The My Family ggé checklist can be used botl as an evaluation form
‘ and as an incéntive for the ' uder;t to accept more-home responsi-

bilities. The parents can use this form themselves in helping

establish a consxstent schedule for the student at home. Many

of the skills covered on this check list are a pa;t of most

Special Education curriculums.
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LESSON ONE

) \ FAMILIES -
S \ ,

Each student will identify the members of his/her’ immediate family to

a level of cdmpeténce-commensurate with his/her mental age.

»

’

> PERFORMANCE OBJECTIVE

Given the correct data by their parent(s) or
guardian, the student will dccurately name the .
, membérs of his/her immediate family within
L 1;T1:21determ1ned by their mentfl age and

es.

L

"y

RESOURCES REQUIRED
13

. - A
1, Chalkboard and chakk

2. Family Livipg Set (#f or #2) filmstrip and. records or tapes
- (Eyegate House, Jama1ca, New York; 11435) ™~

s

3. Mail order* catalogue "(Sears or Wards) ; ;//

4, Felt pen ! -

< /I - ,./ 5 ,
3. Scissors L T
6. Glue ’ )
7. Seven sheets larée‘codétruction paper; -
8. Student family record form (3 copi€§ per student)
. /
9. Ppncils /(

. , j

'INSTRUCTOR PREPARATION TASKS

. : The instructor should carefully prev1ew all the filmstrips and
recdrds. The number of strips used in ‘this lesson can vary

aqcord1ng to the age and apility level of the group. )

The 1nstnuctor should study the tedcher's manual and apply those

| . suggestlons which meet the needsiof the students.,

¢
‘m @
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- If the Family Living Sets are not available, any filmstrip or
. sound film which presents the family format can be substitued, o
The: filmstrip is intended to be an introductory step in this
lesson. Lo

. (" “
/ ’ If a catalogue is not available, used magazines could be substie- . [ R
! tuted. Womén's Day, Parents,; and Good Housekeeging magazines

‘also have good selections of family type p1ctures. ot

The instructor should duplicate\three (3) copies of the Stuaent
" [Family Record form. Cut two of the farms off. at the dotted line.
It is suggested that the instructor send the parent form home

the week prior to initiating this lesson. . Vs " )
If there is no parent response, use the information found on’the
sﬁhdent'enrollment‘card‘or on the class register. .

INSTRUCTIONAL PROCEDURES e
- o . 4

Before students arrive set up classToom to view filmstrips or
. film.) Have the magazines or . atalogues, @rSSors, glue and con=-
. éstruct1on paper at hand. ;“

)
.
- !

\
o The students are to be seated at their desks with adequate viewing
' spacing. o

*

The instructor should follow th/re;ommended procdures sng-
gested \in the film strip geacher's manual. — *

After discussion of the f11mstr1p pass out the Student Family-Re-‘
cord form. Ask the students to fill them out or help each student
fill them out. For some’students the ;nstru&tor will have to readh
the statements and récord the student's response. Collect the
forms when they aretcompleted. geve until the test is given at the .
end of the unit, when the two will be stapled together and placed

into the student's folder.

. Through class d;scussion list the‘different kinds of family "

structures on the board: Copy the seven mest common struc- .- .

.? . tures on the sh)eets of Construction papef, one structure pet’ page.

| : i
i
;
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Tear out of the catalogues or magazines one sheet of ."people"
pictures for each student. Ask them to cut them out. After

an assortment has been cut ask tno students to select the figures
to match the names :n the family structure pages. Glue the
figures in place. Pin or tack the resulting posters on the bulle-
tin boarde.

INTRODUCTION

L]

After the students are seat¢d review what they have learned

about themselves in the preceding units.

"What do you know about yourself?" (Name. T have a body. It

can do things. I have a face, it has eyes, mouth = - =)

"Do you remember what we learned about feelings? Are they

a part of us?" (Yes)

INSTRUCTIONAL DEVELOPMENT

"Today we're going to start talking and learning about something
that we ‘are a part of. This thing we are a part of is called

a family. Before we talk about ourself and our family we're
going to watch and listen carefully to a filmstrip(s) and re=-
cord(s). When we have finished with the filmstrip(s) we'll

talk about what we have learned from it (them)."
Follow steps suggested in teacher's manual in viewing filmstrips.

"What is a family?" (People who work together to help each
other find food, shelter, protection, love and care.) "Are
all families alike?" (No) "What names do we give to the mem-

bers of a family?" (Father, mother, children -~ brothers, sisters)

"Do all families have the same members (parts)? (No) "Let's
make a list on the board of some of the different kinds of

families?"

Q 020
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. * List should include a sample of the kinds of family structures
represented in the classroom.
- For example:

Father - Mother - Child

Father - Mother - Children ’
- Large and small families

Father = Children

Mother = Children

Grandparents = Children

Foster parents - Children

. Grandparént - Parent = Children \

There should be at least seven exaﬁples.

"I'm going to give each of you a paper. It is about you and
your family." Pass out Student Family Record Form. Give in=-
dividual help, if needed. "When you've finished, bring your
paper to me." (Collect and save individual forms.): Copy family

structures from board onto construction paper.

. We need some posters for our bulletin board about families. Let's

read the list we made on the board again."

""I'm going to give.each of you a page from a catalogue (magazine).

"Cut the people (mothers, fathers, children, grandparents) out
carefully. When we get through cutting, we'll glue the people on
these sheets of construction paper to make pictures of the dif-
ferent kinds of families." When this activity is complete arrange

p5sters on bdl{etin board. ,
SUMMARY

‘ When posters are on bulletin board, review what a family is for,

and name the members of the different kinds of families.

EVALUATION

. Compare the results of the students answers to the information
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. |
supplied by the parents or infomation on the student enroll- ‘
ment record. Make corrections on the student answer sheet and

give individual instruction where needed. '

‘5}—‘
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LESSON TWO

MY BIG FAMILY

. GOAL

! Each student will be able to identify the members of his extended

family to a level of competencé commensurate with hié/her mental age.

PERFORMANCE OBJECTIVE

, Given the correct data by their parent(s) or
guardian, the student will accurately name
the members of his/her extended family within
1imits determined by their mental age and :

= abilities. ’

RESOURCES REQUIRED

|
-

1. Two 12" X 18" piéces cardboard
2., Cotton scraps .
‘ 3., Glue
4. Sissors
- 95« Paper punch
6. Construction paper
7. Two 18" lengths yarn
/ 8. Corner mounts for photographs
S 9. Family photographs sent by parents
/ 10. Felt pen
| 11. Chalkboard and chalk
12, Family tree master

A

INSTRUCTOR PREPARATION TASKS { )

I
1. Write student's name on back of family photographs sent from
home.
2, Write each student's name on a large sheet of construction

paper, stack the sheets between the two pieces of cardboard
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and punch out t.wo holes, one inch a;)art near the top and ..'
bottom on the left edge. Crease, with a sharp tool, a line
one inch to the right of the holes on the inside of the top

cardboard. This, when covered with these scraps of material,

produces the Family Album.

3. If the students have not brought their family pictures,

remind the students again to bring them if they can.

4. Duplicate Family Tree, one per student.

INSTRUCTIONAL PROCEDURES

‘Review the family groupings on the bulletin board posters.
_Remind group that these are family members living in their home.

ihrough class discussion list on board family members who do not

live with them, but are members of the "big" family. Again,

careful attention must be given to the different forms of family,

since it is quite possible some students may not have any known .

members of the extended family.

After the extended family members are listed on the board ex=

plain or question the purpose of a "Family Album".

Discuss the class project of producing an album for their photo-

\ ’ graphs. Included in this discussion should bg the need to handle
photographs with care since they are borrowed. Explain the }orner
mountiqg process. If a student is unable to bring a photograph

to be mounted on his/her page help them draw and color repre-

sentations of their family and mount in the same manner as the

R photographs.

-

Instruct the students in laying out the cotton scraps in a “crazy-

quilt" pattern to cover both pieces of cardboard, iqﬁide and
outside. More capable students might work as a class to form »

their pieces into a traditional quilt pattern such as the

"Tumbling Block", "Patchwork", "Wedding Ring" or "Texas Star".

The patterns can befwd”fn many craft books, magazines, or . .
\ (74
) ) 74
Q . '




. g 3
. pattern catalogues. Be certain to allow for bending on the front

¢

cover along the scored line.

. "After photographs are mounted and covers are dry, pierce cloth
through punched holes, lace and tie with lengths bf yarn. Label
front cover with felt pen as:. Our Cl&ss Album, or Our Family Album.
Place ;3bum on bookshelf and allow ample time for the students to
"read" it. .

Pass out copies of the "Family Tree". Through discussion bring
out relationship between a family and a treé. For example:

both have many parts, all parts are importqht, both grow as they
get older, the¢ both have name$ thch help us identify them.

Labeling family members to the tree will probably need‘to be. done

by individual instructioh. For the younger and less capable;

students, the extended faﬁily could stop with their grandparents.
, The older and more capable students could extend the tree to in-

‘ clude aunts, uncles, and cousins, if the information is available.

The purpose of the tree is both instrUctionél and evaluative. It
‘. will give the student a pictor~l representation to see his place

in the lfrger family structure and 2id the instructor in evaluation

of the student's grasp and knowledge of the concept of their ex-

tended family. )

When the trees are completed, have the students place them in their

folders. _ ) '
- D
L A .
INTRODUCTION ‘ . ' .
»
o "Let's read the posters about families on our bulletin board."
' Read individually or as a group. "Are these all the family mem-

bers we have?" (No)

Lsd
1

"Today we're going tbfleagn about other membgrs of our families."

3

' i
. .
-
- Ny

o | : | 75 s




DEVELOFMENTAL ACTIVITIES

’

"Do all the members of a fanily liva in the same houée or even
in the san~ city?" (Mo) " :: 5HFT‘LL111 sramoer 5 of your family?“-_’_ o
(Yes)“ "What do you call then?" Craadma, g:andpa, aunt, uncle.
"Do you know why your grancmoihe» {grendfather) is a part of your
family?" (They are mother's (f:thexr's) mother (father).) ‘“Why
are aunts and uncles members of +our familY}ﬁ (They are mother's
) (father's) brothers (sisters).) "Aunt's/and uncle's children are
\

called " (Cousins)

"Let's make a list on the board of people who. are members of a
family but don't have to live with you." (Grandmother, grandfatter,

aunt, uncle, cousin, brother-in-law, sister-in-law, etc.) ~

"We all are a part of two kinds of families. Those we've lived
with are-called our immediate family. The other kind of family
are those members we may never live with. Ngfball this our ex-
tended family. The members of our extended family are called .

relatives.” A

,

"Do any-of you have a book at home with pictures of your family
and relatives in it?" (Responses may vary) “We call this book
an album. 'We're going to make a class family album. Each of you
have a page with your name on it. We'll‘mpunt the pictures
you brought from home in it. If you don't have pictures
"I'11 help you draw your family pictures and we will mount your

drawings. Remember we're. just borrowing the pictures, so wé

; must handle them carefully., Hold the pictures by thg edge with-

L Y out bending them. When you look at the album, clean hands are

the rule." Demonstrate correct procedure to mount pictures,

giving corner mounts to fit each picture.

Display cardboard album covers. "We are going to glue pieces of
cloth over this cardboard to make it look better." Use either

suggestion for patchwork pgesented in the Instructional Procedure

T

i / 3
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wWhile glue and mounts are drying, pass out Family Tree papers.

"Put you name on the line,"

.

"what is this a drawing of?" (Tree) "Do you know how a tree
is like a family?" They all have many purts. Each part is im-

portant.. They have names. Some are big and some are little., - =

"We call this tree a Family Tree. On it we wiﬁite an the “

branches and limbs the names of some of your r

ves and
members .of your family. The trunk has your last name on it.
when I ask you the name of your (mother, father), if yéu give
the correct answer, I'll write it on a branch. We will do the
~same for as many family members as we can."

-
.

SUMMARY
"Now that the glue is dry, we can put eur album together." Line
. up holes and have a student lace and tie the album together.
"Put our album on the bookshelf, + Each of Ybu may take
turns reading and looking at the pictures. Remember the rules,

no extra marks on the pictures and always clean hands."

- “Do all people have some kind of family?" .(Yes) "Are all
families the same?" (No) .

EVALUATION

The evaluation for this lesson takes place during the reéording on
the Family Tree. Do not record inaccurate responses. Mother's

name is not Mama. Father's name is not Daddy.

As each student finishes supplying known information for the
"tree", have them put the paper into their folder., Continue
teaching the facts for Fhe "tree" until “the student tan supply

names for the major members of his immediate and extended family.
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LESSON THREE

MY FAMILY JOBS

Fy
Each student will assume specified family maintenance tasks in his/her
home commensurate with his/her mental age and physical capabilities.

\] PERF E' OBJECTJVE

Given parent or guardian and instructor guidance
and training, the student will assume specified
responsibifities in his/her familial setting to
a degree of proficiency and speed determined

by his mental age and physical ability.

RESOURCES REQUIRED

£ 1. My Family Jobs master
2. Note to parents master
3. Pencils { .
4. Construction paper ’ \
5. Glue '
6. Felt pen
7. Sissors
8. 0ld magazines .
9. Chalkboard and chalk (\d

INSTRUCTOR PREPARATION TASKS

1 Duplicate the student "My Family Jobs" record form and the
parent note, two per student. ;

At least one piece of construction paper for'each student will ,
be needed to make an assortment of posters didgaaying home tasks \
being accomplished. The old magazinesywill provide the pictorial

examples needed for the posters. [




send home thé parent note at least a week prior to initiating

the léZ;on.
¢

.

INSTRUCTIONAL PROCEDURES

Collect and save parent responses to the note about students'

home jobs. .

Review: Why do we nhave families? What were the members of the
families in the filmstrip doing? Discuss and list on board the
various tasks the éifferent mempers of a family do to make their
home a place for a family. Pass out sthdent'"My Family Jobs"
record form. Have the students work as independently as is
possibles Non-readers and the primary léJel student will ‘need
instructor supervision and aid. They are to put an X beside each
job they are supposed to or actually do at home. Put the form in
the student's folder.

Pass out one magazine to each student. Ask them to cut out the
pictures of people working at jobs inside or outside a home.
Give glue and construction paper to each student. ﬂAsk them to
glue the picture to the paper and be ready to tell what job is
being done. and who could do it. Place posters on bulletin
board. ‘

Compare student answer to parent response. Encourage the parent
to give the student more responsibility at home during parent-

teacher conferences.

After summary, pass out second student "My Family Job" for%.

Ask them to check off jobs they would like to do. Give individual
help as needed. Staple all three forms for this lesson together
and place in folder. Be sure student forms are marked correctly,
either "Job I Do" for the first response or "Jobs I WOuld Like

(‘— To Do" for the second. ‘

2 e -




The posters could be tied together to make a scrapbook of home .

jobs and saved for the culmination unit.
INTRODUCTION ‘ v

“Wle have been learning about families. hy do we have families?"
(For help, to live with, to help us, to give us food, to take
care of us.) "Should e&eryone in a family help do the jobs -
at home?" _(Yes) "Do you help?” "What were thé families in the

filmstrips doing to help gach other?"

INSTRUCTIONAL DEVELOPMENT

.
kd

"Let's make a list on the Dsazl! of some of the jobs that have
to ve done at home." Cook meals, do dishes, sweep fHoors, wash
- clothes, fold clothes, dust, clean table, set table, maKngeds,

pick up clothes, etc. ’ f

"Each of you will be given a list of home Jovs. If ‘you do the - .
job put an X on tﬁe line. If you don't leave the 11ne blank."
Give 1nd1v1dual instruction if necessary. Instructpr marks

~Jobs I Do. Be certain form is dated. "Put ghe paper in

your folder when you've finished." . : " /

"Je have a l}st of home jobs on the board.and,w%’h?ve talked

about some. Each of you will get a magazine, glue ' scissors, ‘
and some construction paper. Look through the madazine-to find

pictures of people doing jobs at home. When you find one, cut '

it out.and glue it on the construction paper."
Discuss the choices with each student. .

Collect the posters and pin the correct ones on the bulletin

board. -
SUMMARY _.//,
: J
i when the work area has been cleaned, discuss the posters one at : ‘

L.
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‘ a time. "What job is being done in this picture? Who is doing
it? Could some other family member do this? Could you do this |
job? (Yes - No) Why not? Could you learn to do it? ’

EVALUATION

Pass out second student "My Family Job" form, marked X Jobs
I Would Like To Do. "Mark this form with an X beside the
jobs you would like to do but don't do now.

When this form is completed staple all three home "Job" forms
together, the parent form and both student forms. This infore
mation is primarily.for parent guidance purposes, and should be

reviewed during the parent-teacher conference.

"We have had several lessons about our families. Each of you
will get a paper about your family. Read it and see how much
you have learned about your family." Pass out second copy of

‘ the Student' Family Record Form:. Individualized instruction
must be given to the non-reader and primary level students.
Attach both Student Family Record forms together. Evaluate for
individual progress. |

UNIT ENRICHMENT ACTIVITIES .

. 1. If one of the parents belong to a large family and have
films of a family reunion, invite them to bring the material

to class and be a guest speaker.
A}

2. If the school district has a foreign exchan@%“teacher(s) in the
system invite them to tell the class about families in their
native land.
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P ' ' STUDENT FAMILY.RECORD FORM

!

Dear Parents:

need your help in tea-hing the correct information. wWould you please
fill this form out and send it pack to school. If you have a snapshot -

of your family, could we borrow it? It will be returned before school .

|
In "Careers" we are studyihg a unit abnut families., We will

is out.
Thank you,
Teacher
I am .
Student's Name ‘
' My mother's name is
My father's name is N
My sister's names are ' ) *
My brothers' names are ’ ’
i Others who live in my home are
I have grandmothers I have ~ aunts
Number Number )
I have grancfathers., I have cousins
Number . Number.
I have : uncles.
Number

ERIC 83 (182




. Date -

Dear Parents:

A

g.
In our study about families we are learning about the different jobs
each member of the family does in their home.

. \
We will be talking about which jobs each student in the class does as
their contribution.

Please check which jobs your child is expected to do at home as their
"
share.

Thank you for your help.

. Teacher

Student's Name

\ ,
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NAME

Make bed

Clean bathroom

Clean room (own)

Sweep kitchen

Wash dishes

Put dishes away

Set table

Clean table

Vacuum

Take out garbage

87

‘DATE

Sweep carport

Sweep drive

Rake grass

Make salads

/////// Fold clothes
.

Sort clothes for wash

dust furniture

Water grass

Wash car

Clean inside car

R4
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Dear Parents: '

In "Careers" we are studying a unit about families. We will need
your help in teaching th2 correct information. Would you please fill
this form out and send it back to wchoul? If you have a snapshot
of your family, could we borrow it? It will be return-d before school
is out.

Thank ywou,

Teacher

I am

student's. Name

My mother's name is

My father's name is l//

My sis&ggs' names are R .

My brotherz’ names are ’ ’

Others wno live in my home are

Y Bl -

LS

1
-

¥ '1 have grandmothers. 1 have aunts.

I have _- __ 9grandfathers. I have cqusins.

I have uncles.

OK6 /



UNIT IV

SOCIAL SELF

-

/‘ " UNIT GOAL
Each student will have a positive crd accurate aw.repsss of his social

self, commensurate with their mentai «ge and ir'ivicuzl ¢-paciiies.

x
¥

UNIT OBJECTIVES

1. Given a film or filmstrip to view and discuss
concerring social behaviors, the student will
produce a simple booklet containing rules
(quides) for social behaviors upon completion
of the lesson with instructor assistance when
necessary.

?. Given a film or filmstrip concerning making
friends tg view and discuss with instructor
guidunce, the students will write or dictate
a short story about the subject of friends to

’ be placed into a booklet upon completion of the
' lesson,

PURPOSE

The teachexr; should attempt to be as non~dictatorial as possible

in developing the rules for this unit. At the completion of thg
unit, it is hoped that the student will have an understanding that
some behaviors are acceptable in the classroom but not at a concert,
some at home, but not at school, saﬁe are used at all times, some
are never acceptable. The purpose of the unit is to develop an
awareness of acceptable social behaviors not a paerfect finished
product. In teaching this unit the expectations and/or ap-
propriate behaviors will have *o be ndaﬁted to the general

maturity level of each group.

APPROXIMATE TINME

. This unit should be taught as a concentraicd “hose rother than
‘ / taught incidently throuaho * the yea~ [ L'a> facter ‘.-:i}?

| vary according to aqge.

Q , } 93 “R’? .




ﬁ
l .

Suggested times:
Primary - 10 minutes per day - 10 days

-

Intermediate - !5 minutes per day - 10 days v .

Upper. - 20 minutes per day - 10 days

SUGGESTED GROUPING

. "

-~ ]

This unit can be taught as a group .activity with individual
instruction given as needed. The instructor or an aide may
have to let the student dictate the stories and write the

stories for the very yough students or the non-readers.

The resource instructors in speech and for the visually
, handicapped should be kept informed of the unit activities

and the stories could be developed during their activity tines.

EVALUATION - SUGGESTIONS i ' : )

The evaluation device for this unit developed for this unit is

to be given prior to the unit instruction and at the completion |,

of the unit. The téét may be read by the teacher and the answers ‘
marked by the students. More capable students may take the

test indepéndently. The results of both tests should be re~

corded and compared at -the completion of -the unit. The B
copies of the tests should pe stapled together and'placed by

the student in the individual folders.
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LESSON ONE

~ . ‘ GOLDEN GUIDES
) GOAL
_— .
Each student will produce a simﬁle booklet containing rules for
acceptable ways of acting in a variety of social settings.
_— . * \
\ PERFORMANCE OBJECTIVES \
Given a film or filmstrip‘to view and discuss t
concerning social behaviors, the student will
produce a simple_booklet containing rules
(guides) for social behaviors upon completion
of the lesson with instructor assistance when
necessary.
RESOURCES REQUIRED ~ )
P A
l. Movie projector
2. Filmstrip projector
. . 3. 1/2 sheets oak tag (6)
4, Ditto masters '
‘ ‘5. Duplicator paper
6. two 5 1/2" X 11" sheets construction paper for each student f

(gold or yellow) ‘
7. 0Old magazinés or catalogues
. 8. Chalkboard and chalk
9. My Golden Book master N}
10. Happy Face - Sad Face evaluation forms ( two per student)
11+ Films ur filmstrips which develop the theme of'acceptabI'e Q
social behavior, for example: ‘ s ' )
Courtesy For Beginners, Let's Play Fair, Fairness For

Beginnets, Getting Angry, Oaktree Seven

| 12, Scissors
‘ -

13. Paste .




INSTRUCTOR_PREPARATION TASKS J _
- . 4

Preview films or fimstrios used to introduce lesson. Duplicate
"My C deir Bock" on yell&w or gold construction paper, one per
student. Duplicate “Happy Face - Sad Face" evaluation form.

INSTRUCTIONAL PROGEDURES

Explain to the students that they are going to answer,some

questions about some ways of acting. .-Pass out Happy-Sad Face

evaluation form to each student. Be certain names and dite are on ‘
form. After each student finishes test, collect them and]save
until post test is given. Record and compar%)oth scoreg/ at

thal time.

View selected film or filmstrip, discuss the material pfesented
in films

x

g
Through class discuss}on make a list of the different places

they are during the week.. List these on the board and then

copy to sheets of oak tag, one sheet for each place.

Pass out catalégues or magazines.  Ask students to look for pictures
of people at these places, cut them out and pasfe on oak tag - @

at the top half. Jsing posters as guides and through class dis-
cussion make a list of simple rules of behavior for each.

Select the most pertinent and cdpy on oak tag below pictures.

Have the rules copied on dittd masters (by student, if possible),
duplicate and give each student copies to be put into the "My

Golden Book". Staple together and have the students put the

booklet into their folder. :

View the chosen film and discuss.

"Let's make a list of the different places we go."

Home

School - classroom

Playground or park

Lunch .area

Bus - field trips, shopping

Programs - concert, movies, plays, assemblies
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When this activity is finished instruct the students to find
pictures of people at the places or pictures of the'p{ace itself,

in magazines or catalogues.

"Cut the pictures out carefully and bring them to me." In-
! “ structor or aide pastes the pictures to the top portion of the
k half-sheets of oak tag.

Continue the next part of the lesson pith a‘review of lhe posters. .
"Let's make a list of the best ways of behaving in these places."”
The complexities of the rules will depend upon the age and
c0mpetenéy of Qhe étudents. Keep them as simple and in a i

positive strugtufe as possible.

" Examples:
Home 1. Follow the rules of your family.
2. Do your share of chores with a smile,
3. Remember "thank you" "please"
_belong at home, too.
Classroom 1. Follow the safety rules.
2, Keep yourplace clean.
3. Be fair, share, ~ games, tcys and
books.
Piaxground 1. Play safe
2. Take turns -
3. Follow directions-
Lunchroom *1., Chew with your mouth closed.
2. Talk quietly.
3. Eat, not play. v
Shopping 1. Walk in stores. .
2. Hands off things, unless you can
pay for it.
3. Always-pay for what you take.
4, Soft voicc.
) \
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. Programs 1. Be a good listener.

2, lay "thank you" with your hands.

(Clap) ‘

. 3. Stay in your seat.

| 4. Remember others want toﬂ‘%nr and

see, too.

INTRODUCTION R

To introduce the lesson the instructor should briefly review thé

genefhl background knowledge from the preceding units. Explain

Z;'// N . that we are in many different places during a week and that people
)

expect us to act in certain ways, depending upon where we are.

Administer pre-test "Happy Face - Sad Face" evaluation form.

DEVELOPEMENT ACTIVITIES !

"Do we act the same way in the classroom that we do on the play-
ground?" (No) ‘“why not?” (Safety, noise, work-play) "Do we

act the same way at home as we do when we go shopping?"  (No)
"Let's find out more about the different ways peopie behave in

different places."

"Today we are going to see a film about some ways of behaving.

when the posters are finished each of you will make a book called
"My Golden Book".

View the film/filmstrip - head class into discussion of the

places they have just seen or the places they go during the week..

[N

After we'ye seen thq‘film/filmstrip, we'll make some posters. ‘
|
|
|
|

"How many places will you be today?" List responses. for oxample:
Home, school, bus, playground, lunch room, grocery store, mcvie,‘

skating, car.

It is sugqes%ed that only one place be covered each day.

.IThe next section should be repeated for each place. x
"Do we act the same way everywhere we are?" (No) "Are , .
there special rules for some places?" (Yes) "what are some '

special rules we should remember to follow at _ (Place) o

Write suggestions on board in simplé terms. See example
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/
suggested in this lesson under Developmental Procedures.

Pass out catalogues and scissors. "Each of you look to see
. if you can find one picture that shows people at (Place) . |
Cut it out and bring it to me and we'll paste it on the top )
" part of our poster." Wwhen this activity has been completed,
Ay digcuss pictures. Copy rules for (pjace) ' from board to
postere Put completed poster on bulletin board. If feasible
select a student-to copy rules from poster to the bottom
half of a ditto master. When all the areas have been covered,

duplicate and on the last day of this lesson complete the
booklet,

"The last part of our lesson is about the ways we act in dif=-
ferent places.‘ Each of you wi;l get the front and back of a
book. Put your name on the cover." Pass out duplicated rules and
staple together in booklet "MylGolden Book". "Now, each of you

‘ have the same thing in your book that is on our posters. You

may- color a picture in'the space above the rules or cut out

‘ " @ picture and paste it in the space." Give help when necessary.
4 v
. SUMMARY ) .
"Open your books to the first page. Student y will

you read or tell what rules are on this page?" Give help if
needed. "Are these rules fair?" (Yes) "Why do we need them?"
(To keep safe, to get work done, to be’fhir to others.) "Turn

to the next page."” Repeat procedure for each page.

A EVALUATION
\e

""Are these rules good ones? (Reply) "Can we follow them?"
(Reply) "Would you like to try?" (Reply) "Each of you are
responsible for trying to follow the rules wherever you are. 1'll

watch to see if you are following the ones for school during this

week. On (Name day) 1'11 mark a happy face on your book
. ) if you've tried.¥ 1Instruct students to put booklets into their
folders. '
S
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’ LESSCN TWO

A FRIEND
GOAL

Each student will be akle to tell or demonstrate what a friend is.

~

PERFORMANCE OBJECTIVE

Given a film or fiimstrip concerniﬁg making
friends to view and discuss with instructor
guidance, the stugents will write or dictate
a short story about the subject of friends to

be placed into a booklet upon completion of the .
Tesson.

RESOQURCES

l. Movie projectdr

2. Two 8 1/2" X 12" pieces oak tag

3. Two wire brads with 3/4" shank
‘ 4. Lined penmanship paper

5 Papeﬁ,punch

6. One or more?of the followirg films:-

a. Getting Along with Others .
b. People Are Alike and Different
c. Fun of Making Friends ;

4

7. Camera and film

INSTRUCTOR PREP&ATION TASKS

Cut oak t-) to size and punpch two holes in top. Fold one piece

on a }ine 1/2" from top.

Previ elected film and note pertident points covering the
H
parts concerning why we need friends,; how to make friends, how *

!
to keep friends. f

: For adolescent level classes this pjft of the unit can be used
to develop and discuss acceptable hetrosexual behavior and/or

dating. See Career Education Materials list for media sug-

gestions in this area. (Junior High level)
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INSTRUCTIONAL PROCEDURES

‘ ' After the film/films have been shown and discussed, give each
student the opportunity to either write or tell a story about a
friend or making friends or why .e need‘jfiends. The final copy
is to be written o= lined penmanship paper. The instructor will

Have to write the story for the non-writing student.

For students without language a picture can be taken of them )
demonstrating some aspect of being a friend. The picture can

be posed or not, depending upon the student's ability. Glve

the picture on the penmanship paper under the student's name. Each

student should have at least one page for which they receive

credit in the class book. Place the completed book titled

“A Friend" on the library shelf.

Examples of the stories could be as follows:

A Friend ,
A friend is someone to play with.
. A friend is someone to talk to.
A friend is someone to laugh with. S
A friend is gomeone you can argue with .
and they sti¥®l like you -

Can Be A Friend
can play with them.

can take turns with them.
can share with them.
can listen to them talk.

I BN S ]

,""h [

Stories should vary according to age and ability.

‘ Administer post-test. Give tﬁe same "Happy-face, Sad-face"
evaluation form used preceding lesson one of this unit. Record
both responses, staple the two tests together and\place‘in

. student*s folder. ‘
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INTRODUCT ION

"In the other lessons that we‘ve studied to learn about ourselves,
we've learned who we are, what we are, how our bodies look, some
ways we feel, some things about our families, and some rules for

getting along wherever we are. Our next lesson is about friends."

' DEVELOPMENTAL ACTIVITIES

"How many of you know what a friend is?" Check for positive
¥ * responses. "_(Name) , will yocu tell what you think a friend is?"
Responses will vary accordgng to age and ability. "Is it }mportant

for us to have friends?" (Yes)

"We're going to see a film about friends and friendship. Listen
and watch carefully. wWhen we have discussed the film, each of

you are going to write (show or tell) sahething about a friend."

View and discuss film. Use film manual or notes taken during

pre-view as a guide. "What is a frignd?f (Response will vary)
"Are all of our friends the same age?" Qyo) "Is everybody our
friend?" (NO) "what do we mean by a "best friend"? Is the

same person always our "bést friend"?" (Nd)' "Are the same
people our friends:forever?" (No) '"How can we make new friends?"
(Talk to new people,.help people, share games and toys.) "How
can we becomé a friend to someone?" (Let them know we want to

be a friend. Help them, be kind, smile at people, invite ‘them

4 M .

to play games.) .

"Now that you know about friends, each of you are to write'or

tell a $tory about a friend or someone you want for a friend.

The instructor will have to write the dictated story for non- v
writers. A picture can be posed for or taken of the student

without language, participating in a friend-type activity.

When the written stories are correcfed gilve the student lined E

Y

penmanship paper to make a clean copy on. i .
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¥ SUMMARY ' \
"when your stories are finished, check to be sure your name is at
the top of your paper. We'll put your story in the "Fr1end" book

and the book will be on the library shel f for each of you to read
or look at."

EVALUAT ION

When the "A Friend Book" is completed pass out the Happy=-=-Sad
Face evaluation form. '

1Y
-

"Today we're going'to answer the same ﬁuestions(you answéred De=
fore our last two lessons. We're doing this to see.if you have

A changed your minds about some of the things you believed before
we had these lessons about rules for ways of acting in different
places ard rules for making friends. When your paper is‘finished
we will staple the two sets of questions together.' You. are to
put them into your folder, so we'll have them for the last unit
of study about ourselves,"

-

UNIT ENRICHMENT ACTIVITIES v

1. Make plans and arrangements at district level for intermediate
and upper level students to attendcthe Young People's Concert
at the Civic Plaza in the Spring. (Call Special Service office

for information)

2+ Check with Desert Sands and Frank Borman Junior Highs for
. play matinee dates. Levels that should at*end will depend
upon program selected. Review behavior guides in foldexs.

i

SUPPLIMENTARY RESOURCES FOR TEACHERS

o

1.  Fine Arts Consultant - information conerning plays and:
concert: in the district. (Junior High level)
2. Special Service office = arrangements for Special‘field
l trips. (Yourg People's Concert) -
3. Phoenix Art Museum = Children's Art E*hibit. A(Behav%or
in publlc-fleld trips) 1

4. Opening Doors to Careers = Central Maricopa Careers Project.
Resource Manual Volumn 1 i nae . \ .
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Y

. Name

YE

.o Date .

”

Put an X beside what you think is the bes(!aquor.*

.

Tue happy face is‘yés, the sad face is no.
S 0

=

1€'s OK to whisper when the teacher.is

.+ reading a story t¢ my class.

JL\\\ .

"1 always have to sharz whad I have.

I must sit down and talk softly to my

neighbor on the bus. ¢ .

A .

I must be a good friend to everyone.

- » . - L4

“.‘
A

» hl
I must use the good manner words,

please, thank you, excuse me.

e

I can run in the classroom.

I chew my. food with my mouth closed.

- : : .
4 .
[

f can play "chase" on the playground.

.
«

I can talk when someone is playing a

song on the piano.

kS

-
Ay
a
-t
-
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O / ' L OCCUPATIONAL SELF . . Co

1 1} . " '

»

Each student will have’ awareness’ compgtencies of their-occupational:
self, commensurate with’their'mental age and individual 6apabilitie§c,

¥
. -
L -~ ) L]

UNIT QEJECTIVES

. 1, Given.accurate information by their parent(s)
_or guardians and instructdr guidance, the .
students will know the occupation and be able
to state the occupation of. their parent(s) or.

.~ . guardians upon comp]etion of this lesson.

2. Given tra1n1ng and supervision by the instructor.

. the students will perform custodial tasks ‘in their

. ' school during the school day, to a degree of pro-’
ficiency commensurate with their individual
abilities.

‘ . s 3. Given fnstruction the students will know \:here
. e peaple learn how to do a job upon complet on
293295?— of the lesson.’

v

\

These activities and lessons are developed to aid the Special
Education student learn, the information necessary to fill out =

‘i; personal histOry informa(ion ‘blanks on- employment applications.’
& Other activities were déveloped to help them understand that there
- ' are many jobs represented in their own classroom and that each

and. every job is important to someone.

The hands on activity in the school environment is used to aid
%n developing in each student a sepse of responsibility for their

12

environment and pride in doing a task well,

The parent questionajre is in no way to be used critically.
It is strictly a volunteer instrument. If the parent cheoses
"not to reply, the instructor can base instruction in broader
and nore general terms.. The stuaeny should be helped to
.\’ understand that some people are not ‘able to work because of

age, illness or responsibilities not connected with work.

[}
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They should also understand that some people have never had a
+
chance to learn how to do a:job, and that _other people have dif- .
. ficulty finding something they can ‘do because of some klnd of .

* handicap. . * j . v
1 4 . ) N
APPROXIMATE TIME | | ‘
. . ‘ : ) ' " b "
Time w1ll vary aCCordlng to ab111ty level of the studentsf To :
- allow for re-1nforcement of skills ahd to develop routines in 4
. thp cleaning skzll areas a full school month should be needed,
10 to'15 minutes daxly. . R , - N
' ve N * (, s »
SUGGESTED GROUPING . ) N ) s T

Ty
Most of the instructzon can be thrbugh class discussion,
Individual help given where needed. S . _‘ Tt

.

A

. EVALURTION SUGGESTIONS » - .y
P ) ’ . . ,
The eiaht - item occo tional ioformation rompletion'test is- .
given both prior to and at the end of- this}unit. For non= ' .
readers. the instructor will have to read, the item- and record —
the: response. Other students are to complete the items as

independently as possible, Staple both tests together, record

scores and place them fh each student's folder. Be_certain each "
test is correctly dated. - oo

L ) - . \‘, \ ’ '

. NOTE : - ’

® **Send home PARENTS QUESTIONAIRE at least one week prior to

~

target date for usssow ONE. ] : 2

[}
[ 4 . . 3
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- LESSON' ONC

-
3 -

. ] . S AN
o . S . OUR FAWILIES’ OCCUPATIONS -
; . s . o Ty
. /_ . l B
> Each student will be able to write,‘ﬁhow or tell about an occupqtion
“of a family member. X ' -

PERFORMANCE OBJECTIVE - S ¢

Givdn accurate Snformation by their parent(s) ] . . -
_ . or guardians ‘and instructor guidance, the v .-
students will know the occupation and be able * .
-/ . _to state the occupation<of thefr parent(s) or
U C guardians upon completjon of this lesson. 2 o

¢ RESOURCES REQUIRED ~ * . . - C L
. - (le Two “copies per student occupatmnal informatiqn completion
i ‘ - test « s e . / ,: .2
v 2.  On copy per student Parenté' Questiopaire s
. N 3. Film or filﬁstrip projector -
‘7\\/ 4, Oud magazines )
5. Construction paper 8 1/2". X 11" and 12" X 18" S
6. ‘Chalkboard and chalk
'7. Scissors L .
Y 8. Glue . . - -
. ' 9: Two 18" pieces yarns . - -
10, Two 12" X 18" 'tar:lb,oards: o U ?
11, Scraps of material »
12, Fe‘lt pen ' . o -
13, Paper punch '
14, Ditto masters : )
15, Ditto paper ; .
16, Any or all of the following filmsx

a, Nhat*Fathers Do
b. Mothers, What They Do or

. ! Filmstrips: . ‘ U
’ ) a, Fathers Work ’ : ¢ ' .
" be Mothers Wo.-, Too ' : W,

. ' .1




INSTRUCTOR PREPARATION TAsks ~ =~ . ¢ N e
L4 ] L .

‘ )
4 . ¢

153

Intreduce unit. Explain purpose of Parent Questionafre to the

. " studentss Duplicate Parents Questionaire and’ send it home. Dupli-
" . cate and administer pre-test for occupational 1nformation. Collect '
.. " . tests and save'until unit is completed. Preview and select films .. .

- to be used for this lesson.* List occupatzohs coyered in films for

. further reference. .
L] PR

»
Commence Lessbn one, one week after Parent Questionaires are
. .- seht home.- Tabulate occupations as the forms are.veturned on a'

s

, separate sheet 1n instructor plan book.t Corlecﬂ risource materials,
° 5 N " "‘ l'l

INSTRUCTIONAL pnoceounés ' Co y oo

N \ . z .

X . .
, , . ,

. ; . Advise the students’that they will be making another patchwork .:‘
N ‘ scrapbook as one of the activities ‘while learning - about some '
. of their parents«gobs or occupations. Review the construction

procedures and commence work on the scrapbook in the art -or

\ craft class. ', ) T
?

Using responses to Parents\Questionaire,&ompile H 1ist of jobs '

represented.: Read them to the class to determine how many stu-

) dents actually know what their ‘parents are employed at or doing
. ) in the world. of work. Check off on the sheet in the plan book

’ n "the positive or recognized responses.

‘Introduce fi1ms or filmstrips.s Follow menualtor preview‘notes. .

’ . View films. Discuss material'presented: Compare. occupations ‘ |
covered in the film with the occupations of the student's ' .
families.. v ' )

f : : . If Unit III The Familial Self has been used, review from the
student's foIders, the studeqts‘ home responsibility tasks or

» C L. jObSQ » s . ) -
.. \ »

. List on the board a‘summary of the students' family member:
occupations, ’ ' ’

"~ . ~ :




* Ly ’ .
s s, L4 ’,
. L

) ?elp the students find a picture Which fepresents the kind of g
work %he1r parents do..'Cut the p1cture(s) out and glhe them oo

' &
. . L

- > . y’l.
or makes ) ..

the label‘
. My Mother is a’
» My Father is a

"0 makes e .

) Check each page/;or accuracy. Give help where nheeded. thh
. checked for accuracy; the student puts the sheets 1nto\their

f d ” l

. e
- . 4

, . : . s . .
«Look in magazines for other kinds of occépations - cut out and
make 3 class scrap book to match family alhpm in Unit II1.
The’ students should be' able to make this one with 11tt10¢guidance.

”

H 14
| o ° :
v
. | WCRK ~ : X
| > ’ . 3 v hd
+ ! g (/_ 1 ’ .
. -i‘ v . , ~
3 . . i .
. : . \ L
INTRODUCTION , ¥ .o cm .
o i V. ) ) P4

~

‘' about what the different members of your families did. Most
of you said that your mother or your father worked. How many of .
you know exactly what kind of work they do and whtt they do on
their job?“ Responses will vary. . L
"Most of you had a job you did to help your family.. Do you | o
remgmbér what your home jobs were?" Check responses,

* In this lesson We. are going to 1earn a little more abolt the \'
xinds of work the members of your family do, and some jobs other
people do. : < ) Pl

) ( » B

s
-

* DEVELOPMENTAL ACTIVITIES
» y

- . - LI hY
"All of you took home some questions for your family to
answer about their otcupation. Some of yau brought them back. -

?

o ¥

. * . ] (c - - v
, , 113 _ .
oo, 104

:-"When-we;h;d the lessons about "Families" we talked a little »-

.
v ' Y \
.

to a sheet of gonstruction paser. Write or have the student write,

J



SUMMARY - ’

i

As I read to you some of‘the names of jobs, raise your hahd if
1t is one your parent(s) do." Read list from plan book sheet.

Observe responses and check for accuracy. Do not correct errors

.at this time. When we finfish this lesson we will have another

patchwork scrapbook called "Work" for our library shelf. We'll
make the covers for the scrap book during art." Review pro-

.
cedure.

Glue-scraps of material to both sides of pre-cut cardboard.

Allow for bend 1" from left edge of front cover. Punch holes for
L,

"Today we're gd1ng to see some films/filmstrip about/the work

that some mothers-and fathers do. Watch to see if you think any

yarn ties. R “

of your mothers or fathers do°the same kinds of work."

View and discuss films follow1ng manual~suggestions or preeview

notes. o . n

-

“Here are some old magazines. Look to see if you can f{nd a
p1cture of someth1ng~your father or mother helps make or a job

they do. Cut it out and paste it on a sheet of construction

‘paper. When. - you have the paper, let me know, then we'll write

the name. of the job below the picturs; We will wrlte who does
the oby also. . When the writing is finished put the papers

into your folders." .
"To make our class WORK scrapbook iook throubh your magazipes.
Find piltuyres of people - do1ng other kinds of work. Cut them
out and glue them on a large sheet of construction paper."

As each sheet is completed put it in the scrapbook. When !
the progect activity time. is over punch holes through the pages, '

lace and tt//with yarn, and put the book on the library shelf.

.

-

"Let's Eount the number of jobs or occupations p1ctured in our
scrapbook about work. (Number will vary) "Are all kinds of work

K

¥ - 40K ’ ]




- { R
{jobs) important?” '(Yesf “Does everyone work?” (NO) ; "why - ’
can't some people work?" (Too young, too old, sick, hurt,
handicapped, don't know how.) ' [ 'f i,j/ C
EVALUATION - - oy

] LIRS

-

Ask each student to tell one job done by someone in their

family. It can be themselves., Give each student timc to. -

learn to write or say their paren;'s(s') occupation until they’

can give the information to the best of their individual abilities. )

4 \
« '\}

B g0 ®




| ‘ LESSON THO
/ ! . , . 1Y
i . . ) o ' ! 't .
™\ . JOBS IN OUR ROOM -~ '
Each student will perform an assigned task io maintaining *
.their classroom environmen't commensurate with their ability,
. ) | o, e - . *
) PEBFORMANCE OBJECTIVE - ~. 7 .
' ! . Siven training and supervision by the 1nstructor. ‘ N
the students will perform custodial tasks in their
' school during the school day. to a degree of pro- .
) ficiency commensurate with their individual
' RESOURCES abilities.
. ) ~
. 1. Dust clo'ths -,
2. Straw broom -
' 3. Dust pan \ '/\
4. Pail and sponges L .
5. Detergent . L { .- : -
) « . 6. Chart rack | L,
- 7. Oak tag strips 4" X g" " v , ' )
8, Felt pen ’ | Ve o
S % Gold, silver and red ‘s‘tlars : .
I S Oak tag scoreicard 18" X 24" . ‘ "
) . . SN
., / ‘ oo S . _ ! ”
o INSTRUCTOR PREPARATION® TASKS . i C
.‘» . ‘ / "o ‘ A ¢ .
co Inform px"incipal and custodian of supply needs. Ask principal '
- for permission for the class to be assi'gned the task of cleaning '
\ their .room for ofie school month, If more than one class could
be inv°1ved 3 cont@_st for the cleanest area m1ght be estabhshéd
) or - have the custodian give a goldﬂstar on a score card for a
heat, cleah room, silver for a moderatgly clean one, red star’ . E
g for a mess. (Most custodians would enjoy cooperating in this'~ )
. project.) o L ' N .
L] ' - . - .

) - . ) , ) ]
ERIC | 7. s ‘
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7

‘ . / Make oak tag score card for bulletin board.
INSTRUCTIONAL PROCEDURES . ‘N
i ’ Discuss what is done by the custodians to keep ‘their room
oy ' " clean, safe and attract1ve. Make & lidt of things that mist be~

done. . Transfer the items on the list to the oak tag strips
and place them in the chart rack. Assign and clip -each student's
name to at least one task. Chan@e the assignment at the end of
each week for'four weeks. Give individual or group instruction

. ' for correct cleaning procedure and care of tools and supplies.
This instruction can be done by the custodrans or with their

assistance if scheduling arrangements can be made.

) Ask the principal, custodian, nurse, .secretary or’ anotheér
teacher to rate room appearance during the last ten minutes

of each day for one school month.

. Code the ratings.
- Gold Star, = Clean ‘
, ‘ o11ver Star = So=So ‘ ' !
. ) ,' Red Star = A mess e

Make score card frop 18" X 24" Oak tag. Post on the bulletin
- .

board. ) / ,
- “ " ’ by
ROOM SCORE CARD

Mon. Tues. * Wed. Thurs,  Fri.

™

. )

oy - L, 108




. INTRODUCTTON : - N,

-

L

"In our last lesson we talked and.learned about some of the jobs
members of our families and qther people did. were these jobs
all important?" "What kind of jobs are done here at the school?"
Teacher, pr1nc1pal, nurse\\secretary, aides, janitors and Cooks.
"Are these jobs -importaht?" "Are there any you could do if

you had the chance to learn?" .

Ny - )
QﬁveLOPMENTAL ACTIVITIES

_the things to be cleaned in a classroom.

s
,make a mess?" (Yes) "Do you alwdys clean it up completely?"’?

° )

"Where do you spend most of your school ddy?" (Rodm) ""Do you ever

.’.
(No) '"Who does?" (Janitor) "Let's make a list of" a1l the

things the janitor has to clean in-our room.™ List on board-

Example:

Desk tops (check for gum) . Sink, fountain
Chairs (check for'gum) Doors and facings-

Shelves ) ‘ 1 Floors
Chalkboard . . . Teacher's desk
Work table St Pencil sharpener, :

- Reading area v \ walls 7~

"Do you think you could learn how to clean these things the
corrgct way?"  "who could help us learn?" “what tools )/

Would we need?" Make a list.{

At th1s point,®ask the Jan1tor to show the class the correct way

-

to clean the l1sted areas and how to car% for the tools.

*

When janitor s 1nstruct1on is complete explain:

"Each of you will have a job to do for f1ve days. Your
"name will be cl1pped to the name of the Job. We will
take the last 10 minutes of’each day to clean ourﬂroom.

Before we go home we'll ask< ( ) ro check our room.

—A—P—
If it 1s clean, we'll have earned a gold star on the chart,

. a silver star for partly clean and a red star if it's a

anq - 118 v
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¥ *

mess." Indicate score card. "Your jobs will be in the

chart rack." Copy list froﬁjboaTd to oaktag strips.

Attach names and place in chart. Give individual instruction
and supervision where needed. Cdntinue this astivity for

four weeks, changing jobs at the end of each week.

SUMMARY * ¢ S ow

. /‘ ! -
"Are each of your jobs important?" +{Yes) "Is your job finished
when the area is clean?" (No) "When is it finishif?" When the ’
.tools are put away. | € '

’A
¢

EVALUATION . \

The daily evaluation by the non-in§tructor person on the score
card let's each student know :hether the jobs are completed or
not. The evaluator may rhoose to indicate thé areas not cleaned
by writing on the score qard.

In this objective do.not accept approximations.. The area is.either
cleart or not.




LESSON THREE

' . ‘WHERE TO LEARN A JOB

Each student will know where at least one job can be learned.

<

PERFORMANCE OBJECTIVE

Given instruction the students will know wheFe
. people learn how to do a job upon comp]etion ’ 1
of the lesson. . v

- -

. RESOURCES REQUIRED

. » l. Responses to Parent Questionaires .
. 2. Scrapbook about "WORK" . ) "
3. Seven sheets construction paper 18" X 24"
4, ~ Felt pen .
/ » .
INSTRUCTOR PREPARATION TASKS . °
: ’ i N
! . .
g Review Parent Questionaires for requ:;;’;o where training for

occupation wag received. Write places on construction paper after

tebulation,.
Example:
High School { College iA my - Navy | Union |
- 1 | _Air Force i |
Ars I 1 l “
i ! | P i
| L |
; P
! l P o |
Home ! Vocational + 0n The Job
| _School |
| I
! . : {
| L

Post on Bulletin Board




[ * ¢
INSTRUCTIONAL PROCEDURES

~
s ¥
~ A »
v o

L.

Review and discuss occupations of family members. Through

questions, elicit where the family members learned to do

their ijs. As responses are supplied write the occupation on
the correct poster on the bullesin board. Other jobs can be
listeds This will vary according to student's age and ability.
When' unit is completed, save posters in a folder ldbeled

"Where To,Learn A Job". : . )
X Review material in each stud;nt's folder about occupations.
Administer unit post-test. Check responses. Record.scores .
of both the unit pre-test and .post-test. Staple tests to-
gether and place in student's folder. For non-readers the
instructor will read then record student responses. Have
student's folder given to each student prior to lesson. ' ‘
' ’
* INTRODUCTION . ‘

o | N

"In our last lesson we learnéd what to clean in our room, how
to clean'it, and how to take ca;é of the. tools we used. We

‘learned to do a job. Where did you learn it?" (At school)

X
#

DEVELOPMENTAL ACTIVITIES

"Are all jobs learned at school?" (No) 'Let's re;ieu what “\\\
you know about your parents' jobs?" Each student takes turn )
naming their parents' occupations. Have studentlor instructor read

each student's parent's reépénse to queséiéns three and four -

from the Parent Questionaire. "On the Bulletin boafq‘are seven

posters. At the top it tells where jobs can be learned. When

it is your turn to tell where your parent(s) learned to do their \
Jjoby I'll write the name of the job ® the poster you tell me

v it belongs." :

Repeat this activity for each student. "Can you think of otherr’

o ¢ | R 121
~ , | o . 1 1,2




-

jobs we could list on the posters?h.‘List any suggested jobs on the:
correct poster. - Some job§ will be listed on more than one poster. _
t ) R

§UMMARY ’
"Where have you learned to do your jobs?" §$hool homé) "Will
you learn how to do more different kinds of work as you get old-
‘Ier?" (Yes) -"What are some jobs you would like to do when you
_ grow up?" (Responses individualized. Some will pe unrealistgc
for Special Epucation students, Soﬁe careful guidance may be
given at this time if the teacher knows the capacity of the -
. students., "Where can you learn these jobe?" Check individual '

responses for accuracy.

N\
L 9

EVALUATION

Pass out post-test copy of the eight-item occupational infor-
mation completion tgst. Have the student answer independently,
or the instructor will have to read and record responses for the .

non-reader. P « 7 {
Record scores to both tests and staple them together.

"Put’both copies of this test into yowr folder."

! l. . % ) v
UNIT ENRICHMENT ACTIVITIES °

1. Ask the custodian to show the students ow‘to clean the

. area; sweep the floors, clean the penc sharpener. Ask
the pr1nc1pa1 to let the custodian to be the teacher that ’

day for this unit. Be careful to ask the custodian what

period of time would be most con%fnient..

2. After reading the parent responses select one or two and

have the class invite them to bring their tools and tell

about tbeir jobs.
1]




3. If none of the parents are available, check to fihd a moon-

- lighting fellow teacher or one with experience at another
occupation. Invite them. .

SUPPLIMENTARY RESOURCES FOR THE TEACHER )

1. Central Maricopa Careers 5roiect Resource Manual = Volumn I
2. Dictionary of Qccupation Titles, available any public

library.
N ~ l” -
. .
s
X
\\ : .
., ‘ ,
1
&
é
* o
;
‘ .
*
’
n -
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+ Pre-test’

Post-test
K

Name

4,

0o

7.

8.

My work at home is

My mother works at .
{ = D
v\
, . -
My father works at . 9
-
*‘She
L at- her work.
He - _h\\\
(
~ at his work.

1 -

G

5 . —

My work at school is

My tavorite job is

I don't like to

.
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PARENT ‘5 QUESTICHAIRE ’

J Dear Parents:

HELP!! We are studying the ‘wgald of Work. Weewill attempt to find the <
answer to some of these ue~t i .:

/ N ‘ » ~

1. Why work?
2. Who wor&s? ’ ‘ ' ‘ .
L 3. What.is work?
’ 4. Are all jobs important? |
\\) 5. What wark can I do now? ) )
) T 6+ What arg some new kinds of work that I cen, l2arn to do now? ¥

7. How are some things I learn in school now going to help me
. s \ P ¢

- )get a job when I grow up?
8. Where did my parent(s) learn their jobs?

9. What kinds of work do tﬁey do?

If you would fill out this form it will help us find the answer to

.' these questions. . L. i
1. Mother's occupation. CoaT
) -
2, * : Father's occupation. '
» } ‘ T ’

3. Mother learned to.do her work .

L ;~[ ‘-"

4, Father learned to do his work .




g

r

, 6. Other work I do sometimbs is

PN

~

Sincerely,

Teacher's Name

*
v

129

»
. y
] . -
8. My. parents would like me to do a better job of
. L
A ) \,
i .
. . Student's Name
Thank you for helping us. : v

117
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SELF-AWARENESS
. CULMINATION

UNIT'GOAL .

-
i

r

Each studen}bWill present the resulté of their activities in the self=-

awareness units to interested adults in a structured,setting‘

5

¢

gu;z,ﬁmdﬁsxxxss . . )
J. Given materials, supplies and instruction by the

. teacher, the students will prepare refreshi
fqr d Parent Tea during the scgool day. ments

. 2. Given materials and activities used in d;velo )|

the Career Self-Awareness units, the studeﬂtspw??l
present the acquired knowledges and materials to
the1r~parent(s) or guardians upon completion of the
five preceeding units at a Parent Tea. - '

GENERAL éCMMENTS

PURPOSE

This unit was developed to serve as é'sﬁmmarization, an evalu-

ation and-a dissemination activity.

The unit has been desigped’so that each student ha; the op-
portunity to exhibit skills in each'domain; cognitive, affect-

ive, and psycho-motor.

The explanation of the career units should be given by the

teacher and students together, depending upon age-and ability.

At the time of the program-social, paren%s should be thanked by
/. a mFmber of the class for their help.

r”" »

1

APPROXIMATE TIME

First invitations should be sent home one week prior to day of
presentation. Three to five days at 10 minutes per day should

allow enough time for review of materials. The actual cooking

v

131 ‘a'ifi




‘ . ‘ : ‘ R
N . will take approximately two hours. The presentétion of materi~ #
= ’ als from 15 to 25 minutes. Care should be-taien that this pre-
sentation is done by the students as much as.possible. .
¢ T . : N " ' 7 ) ¥
4 e ‘ SUGGESTED GROUPING . ) ' - )
T j . : : o, S,
, This d%it will requiré both individual and group, inetruction, , :
guidance and swpervision. - h _~ P ) “
. . ' Each student should have a Job to ,do regardlesa of age or ) . i
ability. . : . ‘ . i
.o o .V oyl . . ‘

-

EVALUATION SUGGESTIONS

The next class meeting after the presentatlen of culmlnatlon !
activi-tiesvgive each student the Yes-No self evaluation form. K
Have 'them apswer 1ndependently ¥f p0551b1e. ~The instructor

will have go read and,mark answers for the non-readers., o

If the majority of the answers are positive, then it can be

assumed that the ‘goals of the project were met.




.
L
*~

' :
r .

' _ LESSON ONE. -

P . . .

YOU ARE INVITED © .

[ * * i
l . :
N

)E , . . R

ach student w%(i participate in the planning, preparation and

N serving at a open house program to a level of competency coms
mensurate with their mental ‘age and ability. \ s
f PERFORMANCE QBJECTT : r 4
" Given materials, supp]ies and fnstruct fon by the
teacher, .the students will prepare refreshments
for a Parent Tea during the school day. - 4
s
- ' ' [}
RESOURCES REQUIRED ) . M ' ) A
. v n N
. 1. Duplicated invitations )
* 2. Crayons - " %
3. Pencils)
4. Simple cookie receipe . ) .
5. Simple punch receipe
6. Grocery supplies needed._for receipes. . . p

7. Paper cups and napkins. .

»

. INSTRUCTIONAL PREPARATION TASKS

k3

Eneck with principal as to possible aate and time for presént-

LS

ation, Any day during the iast two weeks in April or the first
two weeks in May wi11 allow time for completion of units.

Check for conflicts with other agtivities or meetings.

i

Duplicate invitations to parents. , * “

Send special invitations to the administration, custodian or

any others who assisted with units.

Make purchase of materials for refreshments.

L4
-




.,

INSTRUCTIONAL PROCEDURES 2 o o ' :

. Ask students to tell ways of showing or telling their parents
. ~ . about what they’ have learned in the lesans about themselves.
" | through discussion set-up plans'{or the open house presentatlon

. and- the enjQyment of preparing and serving refresﬁments to their

‘gquasts. Plan type and quantity of refreshments. "set d Y and
"~ “time. Give each student a copy of thg duplicated inv ations. <;u o~
. )\ Instruct them to, feld them in half and draw and color a flower '

L

K

/ -on .the front. ¢ ’
* .'\ A *

©  Send invita}ions home one week prior to the open house date.

, Prepare r;f;eshments as close to the 'day as possible.

“ . b

.
- @

INTRODUCTION *  +» S 4 | . ’ 9
L4 0 lv ' . ‘
- ' "Nq\haVe studied five units of lessons. about ,ourselves, our J

families, our fr1ends, some g od ways of acting, our feelings,
,our Jobs and the Jobs our f 1lies do. How can we tell and
show them what you have don¢ and learned?" Elicit - "Ask ('

v L 3
them to come to our room to let us show them." ‘

- "Could we make it a fun or party time, tdo?" Elicit - "Yes,' , R
by. having'treats (pench and coéRies)." > . -

xp

DEVELOPMENTAL ACTIVITIES ) -

» +
"For our lesson today} let's 5%?‘$\qu and timf for our op%n .
. house. We'll make the invitations and take them home. We
. " should plag what we need for refreshments and set the day to
< 9  fix them. ’

T
-

. ' Check calender for clear date. write day and time on board.
Co \ Pass out duplicateq invitations. "Each of you have an invitatlon.
~ Copy in the' day and time and write our class name on the bottom
| line. when you've finfshed, fold the invitation in half and r

} . © draw a flower on the front." Give individual help as needed.
| B . ) (

A : 121 . 134
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' v b, Lo *
. A Y
- 1 ¢ ’ »
. "'lihat kind of refreshments éould we have?" . (Punch and cookies) " ‘
d 1
"What do we need to-fix the punch and cookies?" Make a list on
.’ . * ¥ )
the board. Secure supplies from parent donations, thty cash
fund or class treasury. o .
y AN A&tual preparation should be no sooner than the day preceding the

open house. Give each student the oﬁportunity to take part in
each step of the preparation.

.
» . L]

SUMMARY

;// ~"Today we've planned a program and:ﬁariya You've written the

invitations. Take them home to your families." . '

» co
"Next week we'll make the punch and codr}es and decorate the . 7,
'} serving table. Each of you will serve one quest. we'll

practice ;éfving while the oéhers are taking their turn making

“fhe punch and°cookies. ) .
® ... . -
. EVALUATION S S - }
) . o .
Evaldation for this lesson will have to be Qefefred until the .

lesson is completed. At that time é}scuss and.review planning

prgcedgres, preparation tasks and how well they were done.

. A »
The real evaluation is performance based-and takes placé during

. - . » ] .
. the open house presentatiom. _ : . \f\S\t)




LESSON TWO

THIS 1S HE )
[ .

1 .
- 7 ¥

GOAL

Each student will present the materials developed during this
. project ‘to their familieé and friends, using methods commen=-
. surate with their mental age and:ability.

»
% R
)

PERFORMANGE OBJECTIVE

Given materials ‘and activities used in developing -

* the Career Self-Awareness units, the students will
present the acquired knowledges and materials to .

-" their parent(s) or gua¥dians.upon completion of the
" five preceeding unfts‘at a Parent Tea. ’

dom

]

/ E]

RESOURCES  REQUIRED ~ . s

» . t
' o5

B » 1
1. All materials, evaluations,

ictures- and records from
© each student's Self-Awareness fq%per. '
‘ LY * < :

3

2.% A1l posters developed during Self-Awareness project. -

, 3+ List of films and‘fi1m§tripsubsed during project
" . » 4. Scrapbooks produced during project
' 5. Thumb tacks N, :
6.  Masking tape
3 §?raight pins
! . B. Fe1t°pens -
P

9. Large construction paper
10. Chalkboard and chalk

INSTRUCTOR PREPARATION TASKS

v
. *

Check material in individual folders for completeness.

Orgarfize and label bulletin boards ac00rding to unit materjals.

Pin, tack or tape pdsters in selected areas.

. <
¥
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Gis2 students time and assistance in reviewing material in

‘ ‘ folders. . . .

Seléct ‘one or two students to present their puppet dramatiza-

’ - tidns.
Ptace all of each, student's individual mater1als 1n a new folder
and label ‘:‘der "This Is Me" A . .

I

“  ILUSTRUCTIONAL PROCEDURES
Explain to the students the final lesson for the units about
themselves, is a review of all the materials they have made

or wrltteﬁ for each unit.

When the review is finished each student will haveathe opedrtun-

ity to show their work and tell their parents about what they

v
have learned. -
Pass out to each student all their individual materials. Chech
‘ to be certain the students remember the purpose of the material .
. and what they used it for.
INTRODUCTION ) ‘ - T f
-
~- e are startlng our last lesson for now, about ouraelves.,
In the lesson yesterday we made plans to invite your parents;
friends and people who have helped us t» an open class program.
Je made plans to serve refreshments, also."
DEVELGPMENTAL ACTIVITIES ’ ot
"For our lesson. today let's start‘preparihg the brogram and
materials we want to show our guests. o

"Get your individual folders and put them on your desks. You.

may look through them while I check with each of you to sée if

‘ you remember what we learned from each unit."




-

Teacher ,selects material at raﬁdom from each folder and questions

the student as to their meaning. .

Example: , . ' N

a

"that were we talking about when we wrote on this tree."

"Jhat did we learn from {he happy=sad faces?"

. }
“What is My Golden Book about?"

When the folder review is finishéd, indicate unit.areas on the
bulletin board.

¢

Ask the students to explain each poste® as it is put into posi-

-
tion on the bulletin board. (
"Let's make a-list for the program on the board."
Include: -
a. Physical growth charts and pictures
N .
b. Soccer Kick and Basketball Toss records
c. Family-class album
' de MY GOLDEN BOOK
. €+ WORK scrapbook -
" f._Life-size drgwiﬁbs of self,
Leave list on board.
Prepare cookies and punch.- Lesson One. ' - .,
[
» ’ Have students remind parents of time and day for open class. .
. . /
SUMMARY
"Let's set up room == for our program now, since tonight is
the time for open class." .
Assign at least one student to each task. Example:
a. Pour punch b4
‘ bs. Serve cookies P
c. Explain bulletin bodrds
d. Give puppet dramatization
4
' 138 U
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Give each student the opportunity to tell or show
one thing they've made or leatned. (Each/individual's
comment should emph4§ize or include the statement

"I am someone special. HNo ether person is like me.")

- f. Thank parents and others for their help.

EVALUATION

Durifig the preparation and presentation of materials for the open
class activity, the instructor should be alert to each student's
comments concerning themselves. If the instruction has been -

attitudinally effective, the student's comﬁe?ts with regard to

themselves will reflect positive self-attitudes.

#

The next class meeting after the open class activity, give each
student the Yes - No evaluation form. Have them anéwer inde-
pendently 1f Eossible. The ' instructor will have to read the

. y .

items and record student responses for the non-reader.

Review responses through class discussion.

P
Send all students materials home.

Keep scrapbooks for library use.
¢
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DEAR\ PARENTS : ~
You are invited to our "Career's" Open Class.
We will show you our work.

We will serve refreshments. Please come to Room

at P.M. on ’ .
Date

R (Mrs.) (Miss) (Mr.) Class




( NAME ' .

Put 3. 'Y for YES:

Put a. N for NO:

Our room wag clean and attractive for our guests.,
We saw that our guests were seated.

) . « \

We were quiet while others were talking.

We served:- our guests first.

We walked and hsed soft voices in the classroom.

¥

We could tell our parents what our folders were about.
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