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Rreface

The findingé reported herein are a part of a larger study concern-' .
ing female vocational faculty members and several types of educagionaj
institutions. Included in the overall effort are random1y se]ected
Pub]icygomnynify-jun1o;\Fo}1eges, area vocational §m$001;, comprehen-

sive sécondary schools,.and post-secondary proprietaty schools. Each

S

Y
T~ 0of these beéame the focal pd1nt for separate sub;studies, one of which

has its find{ngé reported heré. .=

The series of four sub-studies originated in response to a

-

national c?hcern for the status and roles of professional. women in 4

<

. \ . . . . . X . ’ ) .
vocational fducat1on. A manifestation of this concern was expri;;ed in

a resolution proposed by the house of delegates pf the American’Voca-

-

. Xional Association ‘at its Chicago Convention of December, 1972. This

ré@o]u@ion read as follows: CT ) o *
. RESOLVED, that the American Vocational Association Board of
Directors authorize a study of professional employment in
) Vocational Education with regard to the number of males and
. females at every level of the profess#on, the salaries paid
to each category of empldyee, and 1dentify any restrictions
Jtin promotiona]ggpportunities because of sex.

This is the fourth of the four ub-studies taq be completed and it
dea]s.w}th ferfll e vocatjoha1 facu]ty eﬁbers'in public comprehensive
secondary schools. An important aspegt of this ﬁnquiry is the identifis

cation of the perteptions of these .female faculty members in the three ,

s
1

broad areas of dual-role conflict, career aspirations, and career
“expectations. Their se]f'perceﬁtions with regard te selected questions
in these three broad areas were compared with those of c8mprehensive

high s¢hool administrators in order to identify differences and .
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similarities! Severa] 1mportant d1screpancies were f0und and careful]y

s,
-/'

& ' -

documgnted herein. Also 1nc1uded in th1s efﬂbrt 1s the- 1dent1f1cat1ou*~

. of several simportant status components of female VOCat1ona1'facu1ty . //’°

members, which are of partidﬂ]érmve1ue for comparative purposes. The
final effort will be m&de when all 5ub stdgzjs are comp1eted and the

resu]t will be a synthesized-report of the four 1nqu1r1es

3

.+ The f1nd1ngs reported here1n are of great 1mportance in the con-

t1nu1ng efforts in 1dent1fy1ng components in vocatlonaT educat1on in”
wh1ch femaTe facu]ty are in gre\test need of ass1stance re]at1ve to

matters of status, career aspirations, dual-role conf11cts, and career «

. . . . e N

L]

» R

expectations. : v
The sample was earefu11y selected in ara dom mahner, and it is

M L)

assumed the findings are not untypical of public comprehensive secondary
- . R 3 ]

school women vocational faculty and chief adm{nistrators. Therefore, .

the finddngs, conc]usions, and recompmendations reported herefh by

-

Eugen1o A Basua]do wauld be of considerable value for others 1nterested

in vocatrona] fema]e facu]ty in particular and atea vocational schools

[ » ¢ *
.

in general. ‘ E - ' '

The study was supported by federa]-state funds allocated.by the -
Bureau of Voe2t1ona1 Educat1on of The Pennsylvania Department of Educa-

t1on and by the Department of Vocational Educat1on of The Pennsylvania
\
State Un1vers1ty. Spec1a1 thanks is offered to Eugenio A. Basue]do for
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his long term efforts in this research. B
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. -
THE STATUS AND ROLE OF FEMALE VOCATIONAL FACULTY
' IN COMPREHENSIVE HIGH SCHOOLS

~

X

Introduction ) ' -
' )

* -~

As America'moves toward a more humanistic society, equality takes

diffe_rent forms. "When Thoma$ Jefferson wrote of equality, he was . ‘ ‘

"certainly thinking of po]itical'equa11tyf (Conant, J959:5). By the
.nineteenth century equality came to mean eqnality of opportuntty, and
an equal start in a compet{tive struggle. It is poséib!e that in the
near future equality will also mean equality between the\sekes, by vir-
tue of thé'nroposed Equal Rights for Women Amendment: ‘Under this
Amengment, bio]ogica] differences Setween men and, women will not be
recognized and women will have equal rights under the 1ew.
. Regardless of the ultimate fate of the Equal Ridnts for Women:
| Amendment, tne struggle for equality between the sexes will go on, as
w111 the need for additional research concern1ng the present status and
ro]e of women 1n our society. Those who wish to maintain a cu]ture
ﬁased upon two distinct seﬁ roles, one for males and one for females,
will -strive to red1rect the current movement those eager to, e11m1nate
discrimination between the two sexes w1]1 press for 1eg1§Tat1on toward”
that goal. Many not f1rm1y comm1tted to e1ther ;:T; of the argument _
will seek further en]1ghtenmént In order for decisions to be made,
reliable data is essential. -
The future role of women 1n American society will likely be a

vital ingredient {n determining the country's economic and

o . , 045 .
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international .status. This has been the_oase in other countries.

According to Trotsky (1970f_the economic.growth of Russia from 1917 to
1927 was olosely re]ated,to the incursion of women in all asoectshand‘
‘1eve1s of the tabor force, and Stalin's later ettempts to return women

to subord1nate ro]es brought about a decline in production: As the

El

population growth of the United States 1eve15 off max1mum ut111zat1on

of the country s collective talent will be vital and any d1scr1m1natory
treatment of women wi]l,be detrimental to the country's growth, espe-

cially when that aroup represents 51.3 percent of the total population

(Alden, 1974).

fad

Interest in the equality of women runs h1§h in Amer1ca and, for

N r

that matter, all over the world. There are many profess1ona1 journal,
,magazine, and newspaper articles dealing with the subject, especially
as it re]ates to employment, and the popu]arity of such 1iterature is
an 1nd1cat1on of the strong 1nterest in women's equality. An examp]e

of this popuﬁar1ty is the Eng]1sh translation of The Second Sex by

S1mone de Beauv1or that has updergone fourteen printings since 1953
For centurjes, many‘lead1ng th1nkers, such as Engel, Four1er,
Lenin, Mi]]t and\others, helped to bring public attention to the
,uneaua1 status ofxwomen and the need for ending their exolo1tat1onc
They were: however, overshadowedjby Darwin:.Freuo ang Rousseau, who

2

" were.not advocates of women's equa]ityt Charles Darwin, for example,
ey .

. advocated that.women were constitutionally infertor to men 1n anything
"requiring deep thought, reason or imagination, or mérely the use of

the senses or hands (Gi]man f931'52) Sigmund Freud's th0ughts on '

women as. 1nd1v1duals were expressed when he sa1d that he: >

3

! . \ ay
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“considered woman an insufficient or defective creature whose
. entire psychosexual life was shaped by her having been 'deprived’
o a penis, and whose moral and social existence was marked by.
nvy,' 'insincerity,' 'secretiveness,' an underdeveldped sense of
Jnst1ce and-honor and an 1incapacity for the 'higher human tasks.
\ nature has paid less careful attention to the demands of
. the epale functions than to those of masculinity' and to identify
'repudiation of femininity' in biology itself (Gilman, 1971:53).

Jean Jacques RouSseau believed that women's whole education shou]d be
Pl

re]at1ve to men and should prepare women to:
|
. { . Dleasé them, to be useful to them, to win their love and
es&eém, to bring them up when young, to tend them when.grown, to
advise and console them, and to make lifg sweet and pleasant to
them; these are the duties of women at d11 times, and what they
b ought to Tearn from infancy (Gilman, 1971:55).

On the othe; hand, Frederick Engels was saying that "women have
" been kept ﬁeak in order that the more powerful 'class' of men‘may b

simpfy‘and directly exploit them . . . " (Gilman, 1971:53). According

to Charles Fourier: ¢

The abasement of the female sex is an essential characteristic

both of civilization and of barbarism, the only difference being

that to every vice that/barbarism practices 1n a simple manner

civilization gives Q complex, amb1guous, two-faced, hypocritical .
., form (I]y1na, 1965: 01) .

Lenin stated that "the pro]etarTai cannot win full freedom unless it

Fand

-«

wins full freedom for women (Ily1na, 1965: 302) John Stuart’Mill, a a
ar

_ great defender of women's case aga1nst men wré;e i everyth1ng which is

4 *

usual appears natural,' so that the subjection of women to men being a.

universal custom, any departure from it qu1te natural]y appears -
'unnatural'" (6i1man, 1971:51). * :

-

women s emancipation appeared to begin in earnest shortly after
the turn of the twentieth century. This led to the passage of the 19th
Amendment to the Constitution of the United States of America in 1919.
h’l . <« »

»  After sevefty years of strugg]é, American women fina]]y won the rignt
¢ . . /
- .
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to vote. ¢ In Russia, 6n the other hana, women suffrage was not a
gradua] deve]qpment; it began'ab;uptly with the pverthrow of the
Russian Czar. At the end of the 1917 revolution, the Russian Government
proc1a1med the r1ght to equal work for both men and women. ﬁy 1930

women were féund to be emp]oyed 1n a11 branches of the Russ1an economy

and by 1964 half of the manual and ‘non-manual wWorkers in Russia were

\

women. The participation of females, age 25 to 59, in the Soviéet

Union's labor force surpassed that of the United States by 25 percent‘jn
1960 (Bowen and Finegan, 1969; Ilyina, 1965; Kern, 1971).

f

It is fmportant to recognize that the Russians accomplished theits
v

changes. in women's suffrage by means of revolution, whereas improvement
¢ R . ' .
in women's suffrage in the United States was achieved by legislatien, a

¥

much elower pr*ocess.l This difference accounts‘in part for the fact that
the part1c1pat10n of women in various occupat1 ns in the, socialistic '
societiesg tends to be greater than in the Un1t d States. However, par-
ticipation in the work force dges not guarant equal t1ghts, as it was
stated by Khrushchev in 1961, f; .. It turns out that it is the men

who do the administering and the women who do the work" (Dodge, 1966

H

168) ' . * co ‘

[ B - v

Wh11e it 1s obvious that .the p011t1ca1 structure of 'a nation has a

t

strong 1nf1uenceﬂon the pos1t1on of wonen within- the labor force, there

are other'factors that affect their involvement in a country's produc-

T~

tion. Although women's emancipation appears to have had its beginning
in the late T910‘s,.it was not until World War II that Western

Hemisphere women began to enter the labor force in considerable, numbers.

Even then, the reasoming was apparently more pragmatic than idealistic. ™

According td'Caplow (1954), during the war years there was a serious

iR ‘
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shortage of nale workers in the 30 to 45 age range, and the only

a]ternat1ve was to recruit women for trad1t1ona‘iy male dom1nated posi-
tions. This finding para]lels an observation made by Wrenn (1962), who
states that women are allowed in the labor force only because they are

>

needed. Moregver, since World War II the greatest incfease in women's

‘participation in the Tabor market has. been stimulated by technological

advancements that have succeeded in reducing physical strength require-
ments to the point that phykica] considerations are‘unimportant, and by
a trend for men to seek the jobs regquiring greater techn1ca1 skills and_
therefore prov1d1ng higher wages. Women have therefore been sought to

fi1l the lower- pay1ng jobs vacated by the men. ‘

In 1970, women accounted for 36.7 percent (or°31.6 million) of the

>

) total Unjfed States labor force. 'Forty-f0ur percent of all women over

16 years of age"were in the 1920 Tabok force (four’out of five of whom

were full-tima , up from 27 percent n 1940. This reflects an
e1ght fold 1ncrease in the number of work1ng mothers since 1940. In

response to, a query to 1dent1fy women's main reason for entering the

L}

J]abor force more than ha]f indicated it was "sheer econom1c necessity"

(Lev1tan, Mangun and Marsha]] 1972: 44) This 1s a gtrong 1nd1cat1on
that natTonaJ eConomy is an 1mportant 1nf1uence in the 1nvo]vement of
“women in wage‘earn1ng L

A]though the’ occupat1ona1 force in Amer1can soc1ety is no 1onger
the exclusive realm of the male, the continued reluctdnce of men in
accept1ng women in many of the vocat1ons has forced a large number of c
ta]ented and well educated women, to .enter jobs substant1a11y below :. ‘
their capabilities, and at wqges less than men in comparab]eepos1t1ons

(Levitt, 1971; Farmer, 1971). This has resulted in a progressive

] . . I
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attitude. This is refgected in secondary education where

6

widening of the differences between men's and women's eérnihgsl In

1955 the salary of the average working woman was 64‘pencent of that of a
similarly eTPloyed man; in 1960, she earned 61 percent, which deé;eased"
to 60 percent in 1965 and then to 59 percent in 1970 (Ehrlich, 1972).

These i;qures emphasize the fact that the increasing numbers of women

\J

Ve

becomin§ employed are located in poorly pﬁfd positions.

‘ hine‘out of ten women enter empfoymént during their lives and théy
work for an average of 25 years. Seventy percent of the female high”
school graduates who do not go on to college are work1n§/ih clerical
occupations. Apparently. women perceive clerical occupations as their
most likely work prospects, and the educational system reinforce§ this'

3

40 percent of
all the female students are engagég"ig vocational programs with the |

majority pursuing courses in business or commercial education (Evans,

&

1971) 1t is interesting to note that only 25 percent of‘secondé¥y
school males are enrolled in vocational prégrams,‘an indication that
more boys than girls aspire to careers requiring post-seconddry prepara-

tion.

Women's entry 1hto;positions'requiring little or no special prepara-
- 1 s t

tion is reflected by the fact thaJ three out of four women in the labor

force are found in:five occupatidnal cgtegories:, 1) clerical workers
|

3) saleswomen (10 ber—

;.

(25 percent); 2) factory operators (20'percé%t)£
cent); 4) domestic servants (10 p?rcenﬁ)z ;nd g) other service occupa-

tions (10 percent). In contrast, only.9 percent of college and univer-
sity. professors, 6 percent of the;patiqn's.doctors, 2.8 percent of the

lawyers, 1.5 percent of the police, and 1.6.percent of thoée in :

engineering occupations are women (Brine, 1972; Evans, 1971: Caplow,
!‘. \ °

¥ ) .
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1954, Alden, 1973). Furthermore, it has beén f0und that women with some

»

college education earn 40 percent less than their male counterpart, and.
v Vo -

women with four years or more of college education earn 37 percent less

.,than their male eounterpart ‘Ehr11ch 1972)

fema]e workers as well, show1ng\that }) a greater number of women are
' work1ng full-time; 2) the 11ke1{hood of a woman obtaining emp]oyment is
qreater for those with more formal education; 3) the percentage of all
women working has increased by 75 percent from 1947 to 1968 4) f1fty-
e1qht percent of he worklng women are married; 5) most working women
are' Caucaus1an but a greater proportion of non- wh;te women work at
,almost all aqes, 6) forty peréent of the work1ng women are mothers, f
ot "'whom have ch11dren u;dEr $1X years of age; and 7) women w1th an ele-
mentary. school educat1on earn 45 percent less than their ma]e countera;
.vpart (U S. Department of Lab?r, 1969 D1amond, 1971; Ehrlich, 1972;
Smuts, 1971).. ‘
;et desp1te the strong body of ev1dence that women workers have »

" not yet ach1eved equa11ty with men, a compilation by Ehr11ch (1972) of

surveys 1ntatt1tudes towardjwomen n our s9Z1ety reveals that: 1) more

omen are'against than in favor f strengthentng and chang1ng their
Jtderable portion of

*them (15 per

/fstatus in society (43 to 42 percent), a]though a coh
Z %ge of men and women

7') dre not sure; 2) the same percent

S

(4&npercent approve the women's liberation mOveﬂent but more fema]es

d1sapprove of women's 11benat1on than males (43 percent\to 42 percent ;,

~

réJpective]y) 3) a majority of the women (65 percent) be11eve they arel

3

treated as fairly as men; . 4) almost half (46 percent) of the women
( (R

O

I
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1

.believe they have an easier 1ife than men, although nearly a fourth of

them expressed no opinion; S) about 24 percent'of the meén and women

fe]t that w8men are dlscr1m1nated aga1nst resulting in the1r be1ng
treated as second class c1t1zens, 6),near1y half of the women and 38
percent of the men agreed that men shouLd'stop appraising women on the'
basis™of beautv’and sex appeal Tone; 7) threetfourths of the_women and
men agreed that attractive women hou1q not get better payingsiobs than
other womeh; 8) surveys conducted in 1937, 1949, 1955, 1967, and 1971

L}

indicated that the number of Americans who ind1cated they would not vote

for a woman pres1dent even if she were qualified for the job, progres—

-s1ve1y dec11ned from 66 percent in 1937 to 29 percent in 1971.

3

/
A]though the att1tudes of American soc1ety toward the ro]e of

' women in our economy have changed pos1t1ve1y, the actua] stature of

women within the soc1ety has not improved and in many cases has dec11ned

-

' However with the 1ncrease in the amount of educat10n rece1ved by women,

it is likely that they are becom1ng more aware of their pos1t1on under

the 1aw. Therefore, 1t is reasonab]e to expect that 1n the future they

-

'w111 be less apt to act in a passive role or‘allow themselves to be’ kgg,

ffhexp]o1ted Some of them w111 probably demonstrate for the1r r1ghts, if

s

‘they are not grantEd them . This final point is emphas1zed in Bern1ce

Sand]er's 1972) report wh1ch indicated fhat in the 1ast two years, 360

“

WQggm have filed d1scr1m1natory charges against un1vers1{1es and col-
y L’f

' l
1ege§$and none o the. charges have bee d1sputed by the Department of 1

Health, eZatw , and Welfare. /
Lo M :

of the current interest if the status and role p]ayéd by

¢ /
L]

n?z | - .




r

‘»‘ . |.»! . g . 9
PO /4 ' ‘. -
appropr1a p. .The importanj; to education, particularly vocational edu-
Unmd

- cat1on, i aq*'nfluential ctor which indicates that this should be an

L}

a e§peciq11y éignificant source for further study. T

;;f;__Statement.of‘the Problem

A2

The study described here%n was designed to: 1) Determine some bio-
graphical characteristics of the'female vocational faculty members‘a d
, the gocat1ona1 educat1on directors in c0mprehens1ve high schools. .2)
Ascertain’ the perceptiqns of the female vocat1ona1 faculty members and
that of the vocat1ona1 e%ucat1on directors regard1ng the dual- ro]e,*
adv ncement poss1b111t1es, and profess1ona1 asp1rat1ons of the fema]e
" xocj\tona1 faculty members in comprehensive h1gh schoo]s. 3) Compare’
4 the percegtidhs of the female vocationa] facu]ty.memberg as seen by
themselves and hylthe vocationelheducation diregtors. in comprehensive
high‘?choo]s )

In»gomp1et1ng th1s three part study, severa] quest1ons and nutl

,hypotheses were posed. Spec1f1cal1y, in answer1ng Part I, the follow-

b

Quest1on #1. What are some of the b1ograph1ca1 character1st1cs of

1ng questﬁons ‘Wwere examined:

the femgje vocational facu]ty members\pnd the vocat1ona1 educat1on

f ‘ $d1pec;;?é’1n comprehens1ve high schools as measured by: 1) the1r

" age, heir marital status, 3) the number‘of children they have,

4) the type of work app01ntment they hold, 5) the humbg{ of years

-they have worked at their present 1nst1tut1on, 6) the number of

; . promotions t?éywhave received at their present tnstitution, 7) |
‘ salary, 8) the highest degree the¥,have,eavned, 9)

f

their annué]w
the type of tertificate they ho]d,.lo) the year the7 earned
{ . ‘ .

g C N

f ‘
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I

investigated:

k

" Question #5. What is the relationship gktween e 1tem "marriage

E
.

o

A LY

" their highest degree, 11) their éontinuing education efforts, 12)

’

their typ1ca1 weekly work load,.and 1?) their work experience?

To complete Part I of the study the following ‘questions were

\

Question #2. How do the'female vocational faculty members and the

~vocational education directors in comprehensive high schools per-

ceive the female vocational faculty members in their schools, iny

terms of: 1) the_dué]-ro]e conflict, 2) the advancement possi- .

kilities, -and 3) the prbfessionélraspiratjgps? ‘

-

. Ouestion #3. What are the relationships between the age of female

" vocational teachers,. their number of years at their present insti-

tuﬁion, their salary, and the year they receibed their highest -
degree and tHeir perception of their dga]ﬁfblg, tﬁeir‘édVancement
possibilities, and thei# professional aspirations?

Quest{gﬁ #4." ﬁhaﬁ are fhe‘relationships bet&een the age o? voca-
‘tigna]’éducation directors, their number of years-at their presgp;
institution, their salary, and'the year they received their highe%
degree and their perceptioq of the dua1;ro1e, advancement possi-

bilities, and professional aspirations of female vocational

&

tl
"

s faculty members? . , y

~

\

is an asset for, professional women," and the/remaining items in th

dual-role conflict subscale (see Appenpix A) for the female voca-.

- &

tional faculty members and the vocational qducation directors in .

A

comprehens1ve high schools?

0uesl1on/#6 Wpat is the re]ation§th between the 1fe¢ "womgﬁ

&

e

SN




1.

rémaining items in the advanceiient possibilitiés subscale Xsee

Appendix A) for both the female vocational facu]ty members and.the

{

_vocat1ona1 education d1rectors 1n comprehensive h1gh §chools? -

Question #7 What is the re]at1onsh1p between the 1tem "women have 1

<

as much nezd tQ ach1eve as men," and the rema1n1ng 1tems in the

rofessional asp1r5t1ons{5ubsca1e (see Append1x A) for bbth the ‘

emale vocational faculty members ‘and the yocat1ona1 educat1on

1
D N 4

d1rectors in comprehens1ve h1gh schoo]s7 - 4 . *

In comp]et1nq Part III ‘of the study, the following null hypotheses

¢

R n .
were 1nkest1gate¢; : M

Null HypotheSis #1. No s\znificant differences exist between the

female vocational faculty members and the vocational educat}on

Jirectors in comprehensive high schools Tn their pérceptioh of the

l dual-role of the female vocat1ona1 facuTty members a7/mea5ured by

t .\ A

" 7the dua] ro]e conf11ct subsca]e e

~ : Nu]] Hypothesis #2 No s1gn1f1cant differences exist between the

fema]e vocat1ona1 facu]ty members and the vocat1ona1 education

d1rectors in comprehens1ve high schools 1n their perception of the\

P

A advahcement poss1b111t4es oi the female vocat1ona1 faculty members i

as measured by the’ advancem nt possibilities Subscale. . |

Null ﬂypothesis #3. "No significént differences exist between the

&

5

fema]e vocational'faCulty members and the vocational education
. 4 .
‘ , d1rectors 1n comprehens1ve high schools’ in their percept1on of the

«

profess1ona1 asp1rat1ons of ‘the female vocat1ona1 fagty members i

v . ) .

l ‘.. as measured by the professﬁona] aspirations subscale.
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Origin, Need, Imporiance and Limitations of the Stu y

The ofigin of thﬁs study cap be traced back to the American Voca-
ional Association (AVA) Co?ve tion of 19;2 in Chicago. It was there
that the House of De]egate# charged the AVA Board of Directors with the
responsibil{ty of conducting a tudy to determine the status and role
of professional women in vocat1ona1 educat1on This study was one of

four, each of which was esigned to examine the role and status of

1

female vocational fa€U1tx members in selected types of fnstitutionsr

The other three studies were concerned with female vocational facu]ﬁy

' N ]
X

members in area vocational schooﬁs, public community-junior colleges,
and post-secondaty proprietary schools. Findings’fromgthese btyd%es

were reported e]serhere‘
' I ] T
' . The need for this study was based on a number of concerns cur-

rently voiced by education leaders and policy makers as found in the
1 » . ) \ ,\
literature, in addition to the previously mentioned AVA Resolution.

. General interest in eqya]ity of women and men and a growing concern

‘pertaining to the rights of womén in the labor .force has stihu]ated con-
¥ v, B A
siderable Wi%erature\on women in recent yeaﬁ? Although the 1iteratugé

is substant1a1, very’ littlg actua] reSEarch on thr role and status of
s W

women at work has been completed to date. This is particularly true

)

\u reqard1nq fema]e faculty in compre ens1ve high schooT§g‘and in voca-

t10na] educat10n as a whole. It 1s believed that the findings of this

study will have 1mp¥1c t1ons for leaders of vocat1o al edUCat1on and

4.
for vocational educator , espec1a11y those employed |in co$prehens1ve
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found i cbmprehénsive high schodls. The findings may help to correct

A

/ @2
' many of the m1sconcept1ons he]d by some adm1n1stratdrs and vocat1gpa1 \‘FQ

teachers about the status ahd role of female vocational faculty which

4

could result in a reduction qf. the number of count litigations regard-

ing the discriminatory treatment of women (Ihgram, 1973)..
- L . J

¢ Definition of Terms . . N o

- o -
- ¢ -

. ~In order to c]ar1fy some of the terms used in this study the
’l fo]]ow1ng def1n1t1ons are 1np]uded here P
&

1. Profile of Qharacter1st1cs'

The prafile of characteriskics is a set of traits of a group

of imdividuals, or of an indyidual that distinduishes-him

-
from others. '

2. es: B
: @Ro}es | Y
- . Rgles’are the dynamit-aspects of positions and statuses. They

are expectations (the rights, privileges, and ob]igations) to -

TR 7 which aﬁy iﬁcumbent of the'ro]é'must adhere. Ro]es arefggaf\\

‘ ’

) . p]émentary, they have meaning and def1n1t1on only in relation
to other roles. When expectations are violated, someone is

/ . Tike]y to ihpose sanctions that can be either rewards or pen-

| f] a1t1es (CorQ?%, ]9@5)" N '

: 3.'fR01e Consensus v

¢

[ . Role consensus is the way in which the role is perceived by °
~ < Q P Y 12
the :actor or person cénrxépg out the role. Further," it is
o _ thé<;;mm*fﬁént by which the actor of the role adheres.'
R ~ '
. 4. Role Expectation: . . - \
. x . . .
. v . Role exgectation is the way the role of an individual is i
, [ v

VoL pérceiveh by others.
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N

o

. Perceived Individual Aspirations: . .

1.

~ departments (e.qg.,

s 2 v

14

Role Conflict:
Role conflict exists when there are sighificant differences ,
between rale consensus and role-expectation.

Pergeived Individual Advancement: .

, |
Percetved tndividual advancement is the advancement possibili-

ties as viewed by the person seeking the advancement.

Expected Ind1v1dua1 Advancement

wd 7
<

Expected 1nd1v1dua1 advancement is ‘the advancement poss1b1]1-

!

ties of an individual as perceived by others

Conf}1ct in Aﬂ@ance%ent Po§s1b111t1es:

) R &

. /
. Conflict in advancement possibilities exists when there are

/

K3 K3 K3 * ) IS
significant differences between advancement consensus and

advancement expectations.

-

‘ .

Penggived individual aspirations are the aspirétions which an
individual has according to his own view.

Lo . )
Expected Individual Aspirations: /

Expected individual aspirations are the aspirations of an

?

individial as perceived by others.
Aspiration Conflict: o ’

-
.

" Aspiration conflict exists when there are sighificant differ-

ences between the perceived 1nd1v1dua3 asp1rat1ons and the |,

' expected 1nd1v1dua1 asp1rat1ons ! f :
Comprehensive High School: ) ‘ . -
- N . , , /
A comprehensive high school is a secondary, school with several

Eng]ish¢~§cie7ce,‘voca iona]) offqri%g .

needs.

diversified program to meet pupi
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13, Female Vocatioha] Faculty Member :
A female vocational faculty member is a female t@gt teachers

in a vocational education program in a comprehensive high

school. ' ) .
14. Vocational Eddcation Director:
A vocational education director is the person in charge of l
ufistering the vocational education program in a compre- .
. . For the purpose of this.study, the term ‘
vocatighal education director will be used ynonymbus]y wikh i
the ferm administrator. j//i *37// - ’
15, Promotioh: / / ./
¢ The term promoti#é in this study is used to re%er to the
advancdment from: a). full-time teaching to full-time
' administration, b) full-titme teaching to feaching/administra-
;i6ﬁ, or 3) 7Each1ng/administration to full-time administra-
tion. . / t
. ‘ ) |
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Chapter 2
, REVIEW OF RELATED LITERATURE

The primary purpose of reviewihg the 1itgﬁhture/ﬁas to uncover
writings and research related to the status and role of fema]e.voca-
tional facﬁ]ty in comprehensiye high schop]s.‘ To achieve this goal, ~
the review of related Titerature was broken down into five areas:. 1)

"status, 2) role conflict, 3) advancement possibilities, 4) aspiratiﬁps,
.

and 5) women.in public education. .

.

Status can be defined as a re]étive Bosition'in a hierarchy of

prestiggi or as rank in relation to others. Agcording to Hoﬁpocﬁ(V

=(193§), the relative gfatus of an individual within ceréain socio-'
economic grohps is deFermined by the comb%nation of. the individual's
\rgnk within, an occupation and the rank‘of the occupation in his com-
muhity‘ The status of an individual is directly related to thg’rank o% :
the persoﬁ's occupation. This in turn depends 6n the ﬁierarthy tﬁat
;he occupation'pos§esées\w1thin phe American society. ThErefore, it is
difficult to conceive that we can change the status of an iqd vidual
without changing the characteriétics and ro]eg,which occupaf#&n CQn-
notes in our society (Gillie, 1973).

Mayer (1971) discusses status as the statuses of positions ‘and the

' relationships of status to the economic rank, prestige, ayé power of
. 1 N

¢

these positions.  He said that in modern industrial societies social

classes were no longer set apart by tangible, legal -boundaries as in

AY

feudal societies. The lack of legal restrictions and the “increase in
« (030

-
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economic, technological, and demographic dynamism increased ihe demo-
graphic mobility of inhﬁyidua]s, families, and groups. This increase.
in mobility weakened the inheritance of positions, especially in the

middle ranges of Yhe economic potential, prestige, and power of the

. “

positians. ‘
In support of the theory that the status of an occupation is
d1rect1y related to the economic remuneration received from it, Mason
" and Gross (1955) in their study of superintendency pos1t1ons reported
that there was a high correlation (r = .89) between the pfesfige rank-
ing of q,superintendgnt position and the sal®ry of the superingendent.
Similar correlations were found between the salary of teachers and job
prestige. Superintendents, although they did not admit’this in ‘
response to a direct query, used sa]arx‘1eve1 as the number-one cti-
teria when evaluating the desirébiiity of jobs. «
In modérn sociétyz status is still fnheritedhto a great extent
through social classes, especially at tHé top and ﬁhe bottom of the
" hierarchical range, but the fagctor of inherited status is slowly beg1n-
n1ng to dissolve J//the middle. The'econom1c and educat10na1 attain-
ment hférarch1es have changed their shapes from pyramida] to diamond
with the increase in white collar jobs. Visible statusAd1fferences

-

have become -less apparent with the intr;ﬁgction of 5utomatidn‘and sub-
f

sequent reductions in unskilled jobs./; the three p;sifion status
components, power is the only one that has remainednstab1é’and its

hierarchy sij]] maintains a pyramidal shape. This indicqied that a
large majority of the population participates little in the decision

making process.
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When discussing status, Zalenznik (1956) pointed-out that although

~

the status of an individual at work and his status in his commuh?ty are

different, tRey are both determined by the status.of his occupation.
When an individual moves into a tommuhity, his occupation dictates hia .
status; but ff the commuhity has many other people with similar occupa-
tions, then income will detehmine his status. Herr and C}amer (1972)
statad that the status level of an individual was detarmined by the
prestige of his occupation which has based on‘such factors as: money
earned, power, type of” work invo]ved; resphnsibi]ity for social wel farey
amount of education, and other prerequisite factors. Based upon his
fin&ings, Jehks (1972) partially concurred with Herr and Cramer when
he stated that most people tend to rank occupat1ons high if they
attract highly educated‘workers, if they.pay well, and’1f the percent;
ages of blacks and women working in the occupatioh‘are small. Accord-
ing to Kornhouser (1953), to date the best singla’indicator of an indi-
vidual"s' social status i the American Ch]ture is his oc¢cupation.

: Ih‘host cases, the status of a woman in our soctety is determined
by the ;tatus of her husband, and his occupational status will in turn
determ1ne the family ‘status. Karman (1973: 14) hoted that

. . + Sex status’ appears to be a sa11ent factor in & womanlﬁ pro-
fessiphal career, and too often she s expectéd (by hérself as

_ well as others) to subordinate her 1nd1v1dua11st1c goals to those
of he husband and family.

It was G1nzﬁerg (1966) who a]]eged that women were.less dependent than

- A

men on their careers and economic gains for status, but on the other

hand, females ¢ uld not reallst1ca1]y plan on a _career unt11 they knew

what k1nd of man they wou]d marry, assuming that they planned to marhy
)

Roe (1956) conten ethhat it was considered respectable’ for a woman to

v,
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’ P
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work because of economic necessity but it was ndt if she worked because ..
q?she wanted to or ‘because she was seeking higher status. Roe a1§3
pointed out thHat in the latter two case%, women were subject, to éome
social or other penalties. , 't”ﬁs'
In an effort to appraise women's status in education several stud-

“ies were reviewed. Some of these studies are desgr{bed in the follow-

"ing paragraphs. ] ,’

- In repprti?g the- findings on the status of women at the University

A o%iChicago, Freeman (1970) stated that this university was not free

| from male chauvinism and sex discrimination in its employment practices.
Few women were.hired and ffw siayed more than one agpointment (3 years)
and‘those that stayed remained with untenured status for an abnormé]]y

- long time. Furthermore,.females were more 1ikely to be hired as
instructors or lecturers rather than assistant professors. Those who
became full professors did so by promotions within departments dominated
Qy female faculty. l '

- i

Minturn (1971) has found that women at Colorado University ag
~Bou1qer, aretdiscriminated agajnst in terms of salary and rank. Thé
discrepancies in salaries between male and female facultyvof comparable
rank increase with rank. Women seem to be "frozen" at the assotiate |

professor level (10 percent of the associate professors are women and

only § percent are full professors).

.
S,

In reporting the status of women at the Sta%e Univé}sity Systeﬁ of‘
Florida, Mackay (1971) stated that females repreiented: 1) almost 2
pércent of the professdrs, 2) about’12 percent of the associate pro-
fessors, 3) nearly 20 percent of the assistant professors, 4) é]mo§£

30 percent of the instructors, and 5) 30 percent of the lecturers.

*

A3
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She further stated that a list of recently hired faculty indicated that:

and 13 males were hired as .associate professors, 3) 5 females and 69
mades were hired as assistant professorS, 4) 8 females and 8 males were
hired as instructors, and 5) 2 females and 5 males were h1red as
lecturers. |

‘Van Fleet (1972) in‘his survey of AAUP members (American Associa-

mtion of University Professors) found that there was a 25.5 percent dif-

ference between mean faculty salaries of males and females at the

University of Akron. Females with doctoral degrees had almost the same

professional rank and sa]ary-charactenistics as.haﬁe faculty that.only t

had master's degrees.

According to Miner (1972), women at Stanford University accounted
for only: 1) two'percent'df the pnofessons; 2) seven percent of the
associate'proféssors, 3) eidht percent of the assistant pngyessors, and

[ ]

4) five percent of the total faculty. Miner further stréssed that the
schools of Earth Science, Eng1neer1ng, and Bu51ness had no women aca-
g%em1c council members.
. A study of the facu]ty conducted at Ohio Wesleyan University
revea]ed that the mean sa]ary for all female faculty was only $9‘911
wh11e the1r ‘male counterparts avera ed $12,094.. Inequa11ty extenfid to

tenure as well. Only 42 percen/;of the female faculty were tenured as

komgared to 55 percent of the male faculty. Committee chairmanships

were also Found to be dominated by male faculty. Only two committees

during the per1od 1966 to 1970 were chaired by women and the percentage

of women in those cpmm1ttees ranged from 17 to 30 .percent (Calabrase,
14 .

034 C

1) no females and 15 males were hired as full professors, 2) 2 females '

4

i) ‘l.
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Other studies have revealed similar discoveries, inclyding those

) , ) :
conducted at Bow11ng Green State Un1vers1ty in Ohio (1972); Wisconsin
le , s ' .
Un1vers1ty in Madigon, Wisconsin (1971); University of Pennsylvania in

r

Philadelphia, Pennsylvania (1971); I]]inois.Sth%e Univers%ty in Norma]
~ Ilinois (1971); the Kansas State Teachers Co]]ege in Emporia, Kansas
(1970); and Wayne State Un1vers1ty in Detro1t M1ch1gan (1972).

The Amer1can Historical Association's (1g72) "Final Report on the
Commission on\the{S&atus of Women in the Historical Profession” con-
cluded that: 1) 82 percent of_ghe,recent'fema1e graduates in tne nis-
torical profession were emp]oyed by two- year colleges, 2) 42 percent of

| the tota] fema]e graduates in the historical profess1qn were employed
by four- year coed colleges, 3) 52 percent of the total female graduates

" were emp]oyed by four-year men's co]]eges, 4) 59 percent of the total

female graduates were employed by pn1vate universities, and 5) 40 per-

:~cent of the total fema]e_graduates were employed by state universities.

| Tnese data help to confirm past indications that female faculty were

~'more successful in finding positions in the less prestigious institu-

: tions of.higﬁer education. ] Q . '

Robjnson (1971) reviewed four major studies of academic 'women
(“Academic Women" by'besse Bernard "The Woman Doctorate in America by
He]en Astmn, “Women and the Doctorate" by Susan M1tthe11, and “Women as
Co11ege Teachers" by Jean Henderson). From his report, the fo]]owing
facts“were derived: 1) one out of 10 doctora] degrees were,awarded to
females? 2) the average time taken by women to complete their doctoral’/
degree” aftef receiving a B.A. degree was 12 years; 3) female doctoral

i

fields for women to complete their doctoral degree were in fatural
P i | ,
! , 5 . \ o
T 035 . /
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candidates were older than their male colleagues; 4) the mo;f Tikely
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scjences, socia] sﬁiences, arts and humaniiies, or educafion; 5) wamen
that received doctora] degrees usua]]y came from families (e.g., parenis)
with h1gher socio-etonomic backgrounds than their male counterparts; 6)
females with doctoral degrees were more likely to be s1ng1e' 7) if mar-
ried, they married late in life to ma]es in their f1e1d of spec1a\1za-
tion or related fields; 8) also 1f marr1ed females with doctora]
degrees had tdb children, lived in.a metropolitan area and were working
full-time;. 9) fduﬁ out of five womee with doctoral degrees were working‘
in educational settings and had\pub11§ﬁed an average of \three or f%er
“articles; 10) two out ;f five had received their degree f;ém the insti-
tution of their first choice; 11) nine out of ten females with. doctoral
degrees were working and just about all i} them were empioyed full-time;
‘12) four out of five women with doctoral degrees‘were-wofking in higher
educetion; 13) females with doctoral degrees who worked 1n colleges
receive% higher salaries than those working ;n universities, put those
\ working in universities expressed greater jo? satisfaction; 14) at the
time of graddation from doctoral programs, the number of jobs offered
to women were only one-third of tpose offered te their mele counterpart.
LA Case.for Equity: Women in English Departments" edited by
McAllester (1972) found that in spite of the opening of university
faculty emp]oymenf and enroliment to women, and in spite of other
social changes, wbmen_musf still endure a status secondaey to that of
men. éimi]ar.conc1usions.were reached by Sandler (1972) when she wrote
that:. 1) discrimination exists in all facets of higher education, 2)
oﬁen are not hired as professors becauée of their fike]i%ood of

W

j . .
jbregnancy which would ténd to keep‘them away from their profession, 3)
/

women are less 1ikeﬂy to be admitted to colleges and universities
. : » . ‘

e . g
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because of the belief that women do‘not be]ohg in professions and

&

therefore the1r educat1on wou]d be ‘wasted, and 4 ﬁbmen are discrimin-

ateq_gga1nst in many textbooks where only men are shown changing the

course of history.
Ekstrom (1973) analyzed the giffereht types of barriers encoun-
tered by female faculty in their employ%ent situations and placed them

in three categories: 1) institutfona], 2) sjtuational, and 3) disposi-

. ‘ ’ '
tional. In the first category, institutionad barriers, she discussed
impediments in admission practices, financial aid, institutional regu-
lations, curriculum and services adbptedf\and faculty and staff atti-

tudes. In situational barriers, she dealt with faculty responsibili-

L4 . .
ties, financial needs, and social pressures. The third category, dis-
positional barriers, included fear of failure, attitude toward intel-

lectual- activities, role performance, ambivalence abqut educational v

«

goals, level of aspiration, paésivity, and dependince and inferiority
feelings. In“reviewing the literature, she found that the majority of

the studies dealt with college and” graduate school education, and for..

I
l

the most part were restr1cted to one 1nst1tut1on Other types of post-

secondary §phoo]s (such as technical or business schoo]s) were found

-

not to be the focus of any study. This promoted her to call for one or .
°.._a-——’ - “ ~

more studies of national scope dealing with the barriers encountered by
women in qontinuing their education. She felt that such studies would

provide norms by which to evaluate future progress and to assess the
/

effect of several new pieces of legislation aimed at removing these

. i ” -
. barriers. . / e

r

In summary, status is a relative position in a hierarchy of

prestige. The status of .an individual is closely related tohthegétgégj

/
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of hTS*qcchpation which in turn re]aggs to other pccupations in terms

of their economic rank, prestige,.and power. The status of'an indi-

[ 4

vidual is still inherited to a great extent through social c]ass,\
especially at the top and the bottom of the hierarchical range.\

—

When reviewing the statds of women in our society, it was fohnd,
to a great extent, that:the status of a married woman was determined by
the status of her husband. Further, the literature on women in educa-
tion revealed that the maJor1ty of the research concern1ng the status

1of women had been undertaken by educational 1nst1tut1ons and that most
lof th1s research consisted of self studies conducted at un1vers1t1es

_and senior colleges. No study‘of this kind had been made in comprehen-
sive high schools. Saiary'and‘rank were the two main criteria used'in
deternining the status of female faculty. In all cases reviewed, the
salaries of the female faculty were found to be lower than those of the
malg faculty women facu]ty, as a group, also tended to occupy pos1-

tions with lesser rank than their male chunterparts

Role Confh£ |

Ro]e conflict was deflned as the s1gn1f1cant difference hgjyeen

/

role consensus and role expectation. Each social position, according
to Corwin (1965), is compused of several sets of ro]es and s1nce roles

involve consensus and e} ectations, the potential for conflict between

role consensds and éxpectations always exists. Merton (1951) suggested

TN

that\Each position had a unique set of roles for every relationship in .

which it was involved. For example, the ro]e re4//io?ship-of a teacher
i

is different when dea]1ng with a student than when dealing with a par-
ent, an adm1n1strator, or another of his or her peers. Becau§e of the

many contrast1n ro]es the teacher must assume, role conflicts are

l

Ll ‘ ‘

s
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almost inevitable. When role consensus and role expectation are .

assumed to be in agreement, the person who deviates from his role is

considered uneth1ca1, insubordinate, or disloyal, and he\1s usua]]y

B sanctioned. On the other\band when there s no agreement between role

_—

~

@
consensus and role expectation, the person who deviates from\Qis'role

.

) & - v k4 0 3 * \
can be seen as responding to an 1nc0ngrueni expectation in an effort to ~*

’

resolve the problem. In this latter case, no matter whith course is

» 1

foljpwed (the one set out by role consensus or the one set out by role ‘,;”>.‘

“expectation) there will be deviation add éonfprmity (CorwiL, 1965).
External and internal pressures or controls affect 7nd many times
]
determine role consensys ahd role eipectation. It was féund by Maccoby

(1960) that administrators working in non-autonomoeus. junior colleges

wer? less. 11ke1y to approye of teachers 1nvo]vé54;:;h controversial
jssdes than administratons of 1ndepgndent.3un10r co]]eges\ This study . “‘
\ L‘suggésted that the definitions of the ro]es of feéghers”,administratorsw

;nd other staff'mémSers vapied from institution to institution and that

the sources erT\whi;h the institution derived its funds were impoftang
factors in defin1qg/ro]es: Gross, Mason and McEachern (1953) repofted

that the size of the organization also affected role definitions.

Superintendents from larger school systems assumed greater responsi-

o«

bilfity for the work of their subordinates than those superintendents :\\\__;/

[3

from smaller school systems. They found, further, that a person in a ‘

conflicting role s{tuation tended to choose from his or her obligations (~
) ™~ :
those obligations which were less conflicting. Therefore, there would

L

always be a tendency to first capita]ize'dn those obligations that

offered the least role conflict and then prpceed,“ending with the

L

H
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.bbligations that presented'the most rolg conflict. ‘Consequentiy,‘thg
potentiaf would always exist.that some ob]igations would ge unmet.
. {51‘ It was Maccoby'(1960) who alleged that role cqnfiict could not be
< | av6ided.hecause after an individual selected a position he cohformed to
the least canflicting ro]es‘of those he gerceived to be within that ‘
position. Thus, as role consensus increased theyoh]igations’inherited st

by the role would 4150 increase,‘augmentingﬁhis total pqeguctivity. 2

N -~

Parsons (19715 discussed role consensﬂ?yin‘terms of two ccmponents: 1)
commijgepts and 2) cépacities. Hd&stﬂtgh that every individual, in
carrying out a role, first needs the commitment to implement the role
within th -structure of society, and J nd, the capacity ior skills)
to erfor the ro]% and to meet the expectations oﬁhPthers in tefms of
th% behavibrs approdriate to the role. .

Getze]s (1971) stated that ro]es are complementary to other related
Y rolesd Thus, the teacher/pup11 ro]e (Ar vice-versa) C%§§°t be under-

° (e

. stood or implemented except in re]ation to each other Roles are

. |
. Fﬁﬁgrative functions of a11 social systems, they are the Eetworks of

'1nterpersona1 relationships that are to be carried out. Roles are the

fdynamic aspects of positions\and statuses. They define rights, priéﬁ-,

.
T

Teges and'obligatiEQS_to which any incumbent of the role must adhere.
. . ot ' -~ '
The agenties estab ished to carry out the roles are the institutions.

Socia] sygtems, on he one hand, are composed of institutions with -~

4

certain ro]es that carry some expectations that w111 fu]fi]] the goa]s

of the’ sysﬁem, and, on the other hand of 1ndiv1dua1s who inhabit the

\ :

system and who have certain personalities that determine need-

.

dispositions. The intezactions of institutions with individuals, roles

~
)
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wi;H personalities, and expectations with need-di%positions determine the

g ]

-

social behavior. Figure 2.1 §s a sketcit of the framework that Getzels
used to jdentify\?Tve"fypes and sources of cSnf]ict. GQ)

5 Aithough Getzels stressed that these are not the only typgs and
sources ‘of conflict, he limited his discussion to the fo]fgwing five: ~

1. Conflict Between Cultural Values and Institutional Expectations.

C . )
A godﬁ example is the teachers in our sch%%l systems who are expected

and supposed to be good citi;ens‘and‘moqels to society in genera]l but

~

~

in Yeality are barred from many r6125.which‘are marks of good citizen-
ship. For instance, outspoken bartiﬁgbqtion in local political parties
-i§\pﬁohibited in some schooi systems; and even though theré ar?_no writ-
ten f;ws4Pro;ibiting Tocal po]iticaﬁ péﬁticipationl 1t'ﬁ;ny times -
'Becomes the grounds for dismissals (Broqkover, 1955): -
’ Fof another egample'pf thi$ type of coﬁf1ﬁct,'a look at Coleman's

‘ ?

(1959) findings seems appropriate. Of the 3,830 secondary school Stu- £

B : - v § L . ' '
_dents surveyed by Coleman, 94.7 percent indicated that if they were L §
appointed.assistant in the bid]ogy laboratory because of their gogd '

»

» LA

grades, it would not increase, theirpopularity nor would it'magﬁ their

L]

friends envious of them. | .,
ot | ey

. ’ - <, . .
. t [ S . L= 2
M v . . ‘J’ e .{’ i A1

) | . ) by . ‘4’: ?¢ o -
. gInstitution = Role ——-————== Expectdtions -

Social System ' C B Social BehaViqr *

: -‘\\\\\Individual—1¥.Pé;sonality-——«m Need-Disposition///? L
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. . .
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. Figure 2.1 T&pes and Sources of Copflict
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2. Conflict Bétween‘Ro]e‘Expectation and Personality Disposition.

A good exan1e of thrs type ofﬁconf11ct is found when autﬁﬁ??;;rian
- ‘ teacher/,are working in perm1ss1ve schoo]s or when permiss1ve teachers '
% ) are worklng in author1tar1an schoo]s Authoritarian teachers tend to be

, - bothered by no;se d1stract1on on the part of the sfudent, 1nter;upt1ons,

| : and other factors which are tolepated in permissive schools; and' per-
Eﬂi}ive teachers find themselves in conflict in comp]yiﬂg with the rules
and regulations of authoritarianjschoolé. |

in his doctoral dissertation, Lipham (1960) hypothesiiéd that the

s

. role of school administrators could be‘aefined and'measureJ;ﬁT“té?ms of
certéin cngcia] expectat%eﬁs,‘_lhrough pgrsonality instrhments and
intéfviews, he confirmed his hypothesis that aéministrators w%th certain

\\ perona]ity characterist{és such as strivipg far higher status, good
verbal ability, sutcessful communications with others, emotional con-
t;ol, etc., would tend to have Tess conflict in fulfilling the expecta-

tions of their jobs.

¢ 3. Conflicts Betweeg¢Ré1es and Within Roles. Conflict between

-

roles can occur when success on the job interfers with being suégg§sfu1
at.homé with ﬁhe family. For eiémp]e, a successful phy;ﬁcian tends to
I3 ) <

have many emergency calls at home, causing disrﬁption in the role as a

parent.

Conflict within roles can be expérﬂénced when individuals are

(
“required to conform to contradictogy or inconsistent expegtations. For
example, a uriversity faculty membey may be expected by his department
f . k] . J [
N é . o "y -
emphasize teaching and SerViqe'to the sfudents while the
|

chairman to

academic dean expects an emphasis on research and pub1icatidns.
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) “ 4. Conflicts Deriving from Personality Disorders. This type of |
conflict can occur when individuals hisberceive the role expectations .
placed upon them because of théir persona]jf?es\ Usuh]]y these indi®

. videals do not perform the roles they are expec to perform for the -

v,

! . \
\\Qetterment of their institution but they adjust their roles to suit

' their personal needs and dispositions.
\

to

hY

sometimes found witht ~ __ .
\
'nd1v1dua1s are sypposed to be

Examp]es of these txges_gf_fonf11cts ar,
peop]e working in pub11c re@at1on§f The
courteous, polite and well mannered, byt some, because of their per-

-

sonalities, act with arrogance and/fmpertinence. \

5. Conflict in Per;ept?vﬁfef Role Expectations. It is not uncom- 5

-

llnon for some people to;misunderstand their roles. For instance, it is

nal school graduates expecting to be treated as
, - o
competent craftsmefi the first day they enter an occupation. In these

common to find vogatj

situations, when here are confhcts between role c%nsus and rale

expectations, the attitude toward the institutional goals becomes
secondary. In a study of goals and ambivalence between the faculty

values and a-community college philosophy, Bloom, G1111e and Les11e
B .

(1969 28) found: -

. !
>

. . . that the "faculty philosophy" is at serious odds with.the
"community college philosophy." This is not to sayfthat faculty
members strongly oppose the purposes of their institutions;
c]ear]y their views are most accurately defined as ambivalent.

It is d1ff1cu1¢ to imagine, however, that two-year celleges can
estab11sh and maintain institutional v1tallvy of.purpose w1th
only reserved facu]ty support

A]ong s1m11ar Tines, Moyer (1954) studied the expectat1on for . - KU

1eadersh1p in educat1ona1 sett1ngs between adm1n1strators and teachers

. ‘
o,

/
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. S
He f0und that the greager-the adreement between teachers and pr%ncipa]s

on the expectat1on of eadership, the mpre favorable the attitudes

wou]d be toward the work sﬁtuations . -
- — /
In discussing soc1q1og1ca1 role theories, He1ss (1969) gnoupgd

them into” two: 1) the socia] -psychological, and 2) the_structura]. He

1}

.went on to exp]ain that the soc1al-psycho]og1ca1 role theorists' major~ \

interests were to understand the processes—gf_gglg_lgﬁrnlng~and—tﬁe

. interaction between the part1c1pants On"the other hind the stryc-. p

tural role theor1sts concerned themselves with exp1ainﬁng how the roles

kiayed by the in v1dua1 affected the system s content, organozat1ona1

.structure, and functions. According to He1ss, all ‘these! theor1sts

’V

shared the fo]]ow1ng two basic assumpt1ons A\Wes are 1earned by
soc1a] 1nteract1on and 2) expdctat1ons assoc1ated w1th roles and
statuses are 1earned by 1nteract\h} with others. AN these theor1st$

be11eved that ro]e conflict would occur in all s1tuat1ons where the

'1nd1vidua1 had more than,one role tq p1ay A typical examp1e of role .

conf11ct.wou1d occur when husbands tr1ed to teach their w1ves to drive.

In examining the of role 1earn1ng, social- psycho]og1ca1

-

role as a dependent variable and whose main concern is the detail of

role theories can be pat int two groups: 1) those theonjes that view ‘ ‘
the role-learning process, and 2) those thednies that view role as an
independent variable and whose main interest is to understand the out-
cohe‘nf the actual dia]ogﬁe.between the participants. In explaining

soqia]-ps&gho]ogica] role theories: Heiss discussed genenal socializa-

tion, 1anguagé development, the development of role-taking ability (or

.
t
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the ability to imagine oneself in the place of another), the self con-.

[ - ' .
cept, the perception of self (or impression that .oneself wishes to mak
L A i
" upon another), and,ozher topics in detail.

t

In analyzing th consequen;es or effects of a role upon a system,

[

- . c ol
,“{X structural role theorists considered ;;e latent (or hidden) functio?f
as well as the manifest (or oyert) fufictions of a role. These thedﬁists.

were also concerned with the anaiysis of altermative roles that could’

1

VSubstitute for'the role or perform its job. Most of ‘the structural

. X . , /
. role theorists subscribe to the fo]iowing‘positions' 1) the role sys-

_ tem of a group must fuﬂfiii essential functions if the group is to Sui'

t

vive, 2) roles tend to keep a syStem integrateds»3) role changes will |
bring system changes, and 4) as systems deve]op, rolé differentiations
/LI:EFe acquired Heiss, 1969). ‘ ‘ .“ S X
The idea that roles are illusions or soc131 suggestions was pre-
sented by Burgess (1969) when he expiained that roles tended to become
obso]ete due to the changes in life's. conditions For. example, some .
modern husbands tend to perceive their w1fe s ro]e in the famidy as '
. that performed by their mothers On the other hand their wives-per-
‘ ceive their. roie in‘the family to be that of a more 1iberated woman.
This difference in perception tends to create ro]e confiict and dis-
harmony within the family. If.the fact that no two individuals are
equal in fulfilling the same»ro]e is added to the dynamism previously-
explained by Burgess, it is then fair to.expect‘role conflict when an_
ayindiriduai is undertaking a nem position. The degree of role conflict
‘and disharmony encounteredioy differentyindividuals tends to be related

to the individuals' simiiarities in values, their jnterpersonai attrac-

tion and satisfaction, and the congruence between the description,of
0 , .

p]
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the role by the role taker and the descriptiqn o? the role by others
(Jacobson, 1969 Coombs, 1966; Lev1nger and Breed]ove 1966; Luckey,

-\

t

1969; -Kotlaf, 1965,: Lewis, 19725 L "}

4

In symmary, re]es are the dynamic azpécts of positiohsf Each

position ha§ a unique set of roles when related to other positions,
o | i , . .o [BERY
which are expe¢ted to'be carrieﬂ out by the person fu]fi]ling that + .
\ v i )
position. Roles are 1mperat1ve funct1ons of all soc141 sys¢ems They

& e

are the netwprks of 1nterpersona1 re]at1onsh1ps They define r1ghts,

' pr1v11eges nd obligations. Roles are affected by externa1 and inter-

nal pressures, and therefore ‘the person fulfilling the po itign would_
tehd to capitaiize on those roles that are 1ess‘confiictjng to him and _
which \t‘accommodate external pressufes. ' o S ' \

‘The interactions between institutions and individuals, ro]es‘aLd N
peiﬁsonali‘t‘:jes, and .expectations and nee_d-dispo.iions, which are_ présent
in all social sxstems; determine social, behavior and are the source of
role conflict. As social systems progres§,‘ro1es tend to become obso-
lete due to changes in 11fe S cond1t1ons

Role theor1es can_be grouped 1nto soc1a1 psycho]og1caT role theo-

ries and structura] role theor1es. The,soc1a1-psycho}og1ca[.ro]e theo-

" ries are concerned with the process of role learning, whéreas structural

role theories are concerned with_the eﬁfects<pf the role over the Sys-

tem cohtehx, 0r§anizationa1“Structure, and functions.

- s . B v -
L] v . \ .
L€ ‘ . .
L) . .

\

For many Amer18an workers advancement poss1b111t1es mean the

possibility to be prometed to a higher level and -better paying Job at

their presepf place of employment. 'Because American workers' desirés

for promotion differ in nature ahd intensity, it is hard to determine

/o

N46 -




4 ‘l
with exa dtitude the number of/wd?kers dissatisfied with the1r ad%gnce-

7

ment poss1b111t1qs and the depth of the]r d1ssat1s{act1on. D1ssat1s-

. #faction with advancement possibi]ities‘has,been found to be closely
correlated @jth/menta1 health problems, tne perception of on-the-job'
discrimin/tion, and overall job satisfaction. It has been'estimated
that on]lﬁ

32 percent of the total labor force are satisfied with their

jobs (Mackenna, 1972; Manpower Repoft of the President, 1974}, ~ |

. t
\ A survey of working conditiohs conducted by {he Survey Research
,f T |
Center of the University of Michigan (1969) folnd that: 1) more than

50 percent of the/workers cdnsidered promotions very important and less

!

- thgn 20 percent assigned little or no importance to advancement oppot-

\

‘tunities, and 2) more than 40 percent of the workers stated that they
1d not expect or des1re to be promoted but an equal percentage 1nd1-

4

N ted that they des1red té be promoted sooner than they expected to

/ -

obtain a promotion. This sect1on of the research seems to indicate that .

when examining advancement possibilities in any institution we shou]d
not be content with just making sure all 1nd1v1duals have an opportun1ty
to advance as far+as they are capab]e, but we shou]d Aalso make sure that
' they can stop advanc1ng, if they so desire, at any point in the1r career
w1thout being penalized. A good promot1on system not only shou]d assure
wquers of vertical mobility (the movement from one occupational stratum
to another at a higher or lower level) but it should also allow them to

" move horizpnte]]y, in other words to change functions but to remain at i
the.same level of the strata (Issacson, 1973; Ménpower Report of the
President, 1974; Evans, 1971). t

.A second study of the working conditions, conducted by the Survey

Research Center of the University of Michigan during the Winter of

;




~ had no interest in being promoted.

7 - ?J. ‘3.4 ! - /
1972-73, indicated that more profotions were received by men than by °
women, and more promotions were %eteived by younger than by older

workers. No significant] difference was found between the promotio

ns, of
] ’ ) / ‘

white and black workers.| This last finding however can be construed as
the persistent discrimination against black workers in od/(society
Under full equality of opportun1t1es, black workers sh0u1d have a h1gher

rate of promot1ons than white workers because_black workers are concen-
pd

trated in 1ower Tevel jobs. The findings of this study also showed that

h ]

65 percent of the fema:7 workers and 4Z percent of the male workers felt

that they had Tittle or no chance for advancement in their present Jjob.

\

In the total work force, 54 percent of the workers felt that they had
little of no chance for advancement.1n their present.Jobs. This find-
ing‘exactly coincides with that of Sheppard's.study which indicated that
54 percent of the workers inte viewqd did not expect to be promoted by
thelr present employer. These workers felt that they had reached a dead
én7/(Manpower Report Jf the P es1d7ht 1974; Sheppard, 1971)

| The same Un1vers1ty of Michigan study 1nd1oated that 44 percent of
the workers would 1ike to be promoted within a‘wear but that only 24
percentJof them expected it to happen. The interest for promotion was

»

found to be correlated with three major dehographic characteristics:

~

1. Age. In analyzing the data dealing with age, it was found’that
80'percent of the older workers (55 years of age and over) and 30 per-
! ~

cent of the younger werkers (under 30 jears of age) indicated that they
1

. / ;

2. Sex. The data revealed that about 54 percent of the female .

workers and 39 percent of the male workers expressed no interest in

a

being promoted,

NER . .
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3. 'gage,‘ In examining the data related to race, it was concluded
that 40 perFent of the black workgrs and 30 percent of'the white workers

. stated that|they had nointerest. in being promoted | . 1 ]
These indings seem to revea&vthat female, black, and dlder workers

are more likely to consign themselves not to/want promotions after

realizing their dim possibilities of being promoted. Two thirds of theg -

workers surveyed also indicated that fairness in handling promotions was ’
| I
an important consideration in selecting an occupation. Fin lly, omen*

and blacks were found to be significantly less satisfied with their .
advancemenf possibilities and their employers' advancement policies than -
their respective counterparts (Manpower Report of the Presidend l974)

we

. A comparative study of he/

transformation in the role/of women in
. i the %abor market between 189 and the late l950‘s indicated that,, ;

although females in the late l950 S were more evenly d stribu;ed through-

/ out the manufacturing indus y than in 1890, th ir positions in th;se //ﬂ/
industries had not changed ap reciablyf ben co tinued to be assigned to
the” higher skilled or superv}sory occupations while women were still in,
charge of the menial ‘ /Females were still getting jobs that d,id not
require substantial skills and those jobs which had no avenues for
advancement possibilities. As it was in the 1890's, jobs that offered
advancement training programé wére often still restricted to men.
Females were more likely than lees to be found working in small indus-

tries with Tow capital investment, haphazard conditions, high employee

turnover, and Tow pay " These industries, which took advantage of the

......

. ;heap labor supply, were usually located in old detertorated buildings

. f

in run down neighborhoods (Smuts, l97T} T

/

> '-i."i«
.

-,
»
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Sm ts further reported that women's interest. 1n ach1ev1ng success

" in a caneer was found to be as low in the 1950's as it was in the N
L

1890's.' It was not important to many working women to earn as much as ___

‘ .
smen or to have the same opportunities for training and promotion. HF

explained that working WOmen in 1890 were young and Tooking forward %o

a married 1ife in which'paid work had no part. Today's work1ng women

<

are older and more 1ikely to be married than those sured in 1890.

LY

ConseQuent1y,.they,tend‘to be more concerned with their homes and fami-
1iesfthan with their occupations. This attitude of many working women
toward promot1on has served as the excuse for many industries to dis-
criminate aga1nst those capab]e and amb1t1ous females who have wanted
to deve1ob and ut111ze the1r abilities (Smuts, 1971)

' To' dlscuss advancement poss1b111t1es 1n public educat1on E111ott
{1968) d1v1ded promot;fns into e1ght types f'

1. Advancement y Transfer It Hs we]ﬁ'recognized by many

| -
teachers that transferring from a small 1nst1tut1on to a 1anger one.or

from an unknown to a better known and’ more prest1g1ous 1nst1tut1on is
a way of promotion. It is 1mportdnt to notice that promot1on does not

a]ways mean better sa]ar1es in the transferrang from institution to

1nst1tut1on .- ' . B B

~

;/'Thismtype of advancement

. occurs when a teacher is promoted w?thin a school system to teach a

2. Advancement by Class Promotion

hfgher class level, for examp]e, when an e]ementary teacher is promoted

o
’ \

.to teach Secondary schoo] classes. N

3.” Advancement to Supervision. Many teadhers are transferred to

Lupervisory or administration jpositions as a form of promotion. In the

-

L] -

. ' . l | g ’ o ’ ¢
Q ‘ ..9 “‘O - } !
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primary and secondary public schools, most of the supervisory and

administrative positions are filled by this type of promotion. it

_ should be noted that this type of advancement declines as the Tevel of

public education (primary, secondary and higher education) increases.

°

~ - .4, Advancement by License. This type of promotion is giyen to

individuals who obtain a certificate or license of. higher standards
which enables them to qualify for higher positions.

5. Advancement by Salary. Promotion of this kind is found in the

better organized educational system as a means for obtaining"permanency'

and professional betterment of its teaching staff. The teacher is

rewanded with ‘higher sa]any because of years of exper1ence, ‘education,

,<

ang other attainments that enhance teaching effectiveness.

[

6. Advancerient by Fortuitous Means. Instances are found.in all

segments of education where the promotion and abpointment of teachens

.

1s baseq upon favor1t1sm, paWt1sansh1p, or mere chance, 1nstead of pro-
» Y

fe>s1ona1 efficiency. This method of advancement wh1ch ex1stg in d1fi

|

ferent degrees in 411 sehool promotion systems, places the 1nc mpetent»

andl competent teacher at an equal level for promot10n

/ »

} 7. Advancemdnt by Mer1t“ Regu]ar or extraordinary profess1ona1

:Zh1evements on the part of .the teacher are recog ized through advance-
n

j;J:&»\ These types .

yteach1ng ability which

t in position:on through other ty es of comp

of promotions are based.on the imprgvemen
, ! /' ‘

can be'm asUreq in terins, of teaching accomplishment, further educa-

. : .
tional acquisitiong.or formal exanfination of the teacher.
! . ; T ¢

T
8. Automatic Advancement. \This method of advancement is the

most commonly used, with salary promotion based primarily Lpon years of

satisfactory service. A combination of merit and automatic advancement

4 -~

1 ‘ i
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is/often used as a means of protection from social and partisan inf]u-x

ences for the majority of the teachers, and also to oaintain the

stability and efficiency of the total teaching staff.

In conc]udang this sect1on on advancement possibilities, it must

be mentioned that accord1ng to Thomas (1956) the majority of workers

ténded to ;ema1n at the same level in their occuB%tions,in which they
had been hired. About three-fourths of those workers first employed in
white- co11ar and manual labor jobswr€mained in these pos1t1ons peroi:_
nent1y“ He further stated that eggept for farmers, skilled craftsmen,
proprietors and managers and officiqis, the positions workers held when
they entered employment tended to become their life careers. In other
words, the occupational level and toe occupational group that an indi-=
vidual chooses in enter{ng employment will greatly determine his fugure
y ,

1ife and that of his wife and children.

In summary, advancement possibilities are an important factor in

‘ determining workers satisfgction with their jobs. Fairness in the

hénd]ing of promotiods is an important consideration for workers when
. y

selecting an ocCupation. Although the right to advance vertically lis

important to workers, the right to stay in one position or to ad;fnce
1atera11y[is also of importance to them, since the majority of the
workers tend to remain permanently at the same 1eve1‘1n their occupa-
tions in which they are hired.

Studies of advancement'possioillties ind%cate that men are mofe
Tikely to be promoted than women, younger ‘\:vorke S are more hke]fy 40 be /:.
promoted than ol er workers, and that there 1S no s1gn1f1oant oﬂ erence
between the‘promZtﬁons of white dnd black workers. 0lder, femd 1k, and

A . o S .
black workers are more Tlikely to express no interest in being promoted

4
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than their younger, male, atd white counterparts. More women than men

-

feel that they have reac@ed a dead end in their job regarding pﬁomotion,

and_in general, mor} workers want to be promoted than expect to be pro-

moted. Finally, female and black workers are found to be signfficant]y

v

dissatisfied with their present advance@ent possibilities.
‘ k . l R T ®
. o . © .
\Asg1rat1ons ‘
i ) | . . ' - 3 : 3 N
As defined by Webster's Dictionary (1973) aspirations are strong
!

\
i
§

/Qesires to achieve something high or great.” Therefore, occupational

i

a§pirations can be defined ds strong desires to achieve higher ar
g;§ater positions. .
| w\ Nettler (1974) proposed that aspirations were verbalizations of
somé desires which should be planned, have intention, and dir?céion.
The qa]ues that energize "aspirations" and give;them proper meaning

différ between people. Aspirations are both what bébp]e wapt in words
and in actual deeds. Therefdre, the digcussion of aspirations involves
interests, motivation, app]icatioﬁl and aB%]ity. ' ,

The discussion of aépirationg in-termsfﬁf their Tevels was pfel
sented by ‘Hilgard (1962) when he introduced tﬁe notion that;an indi: '

vidual sets his goals in the same way thaf a'higﬁ“jumper se#ﬁ the bar

he will jump. The bar is set high™enough so there will be ghances for

failure and also chances for success. The experience of su*:ess or

—_— . : . - s . Lo
failure depends, then, on the level of difficulty of the task; there-

“fore "success and failure experiences come in the in-betweenfraqge:

P

_ between the point at which success is highly probable, but fai]ure

poséiB]e,/and that at which failure is 7ig 1y prdbéb]e, bu# success

possible" (1?1).' // / S y ?/ , : /.

5
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From reviewing spme experiments dealing with aspfrations, Hilgard
‘concluded tha aspirations were modified by group performances, self-
J‘ protect1on, 6zest1ge -seeking, and other goals, that ref]ected the set-
ting in wh/i the mot1vated behaV1or had occurred f% us the 1nd1v1du-

[
al's asp1rat1ons wou]d be d1ctated to an extent,

y the aspirations of

.
§ '

P 1]

irations, Scheneider (1969)

| © his peers.
- In digcussing worker8' occupational &

stated that even though life outéide of the factory presented many
attractions for the workers, the work situation carried a great deal
of importance for them. It was through their jobs that many workers
tr1ed to express certain attitudes, wishes, and va]ues that were an
important part of their lives. The aspirations that workers sought to
fulfill with}n their/jobs were dirécted toward obtaining economit
secur1ty, ma1nta1n1ng good work1ng conditions, contro111ng their own
' . ,affa1rs, ga1n1ng an’understanding of 1nteract1ng forces,'enJoy1ng 11fe?%;

and fulfilling certain goa]s in their community.

Empey (1956) in a study of occuhat1ona1 asp1rat1ons of approx1-
mately 10 percent of the senior males attend1ng h1gh schoo] in the

\ A\l
state of washingtqn in 1954, found that youths from all social classes

N,

aspired to higherj]eye]s of occupational atta?nmént than those achieved
by their fathers.: Empey also inddcated that even though they aspired
to higher occupattonal ]eye1s than their fathers, youngstérs from lower
socia]xclass fami]ies.hhzse fathers held low status occupations had
Tower re]ative,asbirations than those youngsters from higher“social
elass‘families whose father§ held high status occupational positions.
Differences:in occdpationa] aspirations were also found between

students of community co]]egeé and of vocational-technical inétitutes.

054
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Only 39 percent of the community college students planned to end their

formal education after completing the two-year special training program;

whereas 60 percent of the vocational-technical institute students indi- '

- cated that.they would be satisfied with this training. - Private commu-

[

N —
n1ty co]]ege and pub11c community co]]ege students, however displayed

somewhat's1m11ar educational asp1rat1ons (Gillie, 1?73).
A random sample of wisconsin.high school seniors was used. by
Jenks (1972) to do a 1ong1tud1na1 study of occupat1ona1 aspirations.
Dur1ng the1r senior year in 1997, these students were tested towdeter-
mine their occwpational asp1rat1ons Seven years later these 1ndﬁv1du-
als were Jocated and the&{ actual occupations were compared with those
anticipated in 1957. The resu]ts showed that these 1nd1v4dua1s-wene
worhing in occupations whose average status was only four points lower
{on a soale of 0 to 96) than the occupations te which they‘had'aspired.
Jenks further reported that there was a high correlation bgtween
ocskpationa1 aspirations'and'educationai aspirations. The actual dis-
tribution of occupat1ona1 opportun1t1es within tha Tabor market was - *
found to be surprisingly congruent with the d1str1but1on «of occupa-

-t

t1ona1 asp1rat]ons among high .school students. Those students whd did

»

not plan on_furthering their formal education rarely had high occupa-

tiona] aspirations and vice-versa. Many young peop]e did not asp1§%*
it

to high- status occupat1ons because these occupat1ons required too much

fornmal education. Furthermore, all the schoo]s surveyecéhy Jenks

. showed that students with aff]uent parents asp1red to more education

¢

thap students with poor parents, even when these students had. the ‘same

~

. test scores and grades.

{" .

.
.




In Just1fy1ng the lower asp1rat1ons of students with poor p ents,

Jenks d1scussed the following three theor1es 1) pressure from home

caused h1gher~educat1on 1 aspirations among middle cl&siwstudents thanm ~

for Tower class stud ts, 2) Jower class students had 10 aspirations
becaus® they kn { they cou]d not go on to college, and 3) affluent stu-
dents had\ higher aspirations and eventual attainments because they
attended better schools. ' o
Aftegrani]yzing Pro%eet Tatent data, Jenks eonc]uded that: 1)
affluent high schools had fewer dropouts and a higher rate of college
placement than the %verage high school because they enrolled students

. ) . )
with higher initial- aspirations, 2) the family's economic means had a

/

suBsténﬁia] inf]uence on the amdunt of schooling-a ‘Student woyld obtain,
. .5

and’3) the d1fference between the aspirations of rich and poor students

was partly% matter of academic aptitude and money. Even 1f an aff]uent

1

student did not enjoy school, he assumed he wou]dgpave to stay in school' ;

whereas a Student from a 1ower class fam11y asgamed that 1f he disliked

school hé could and wou]d drop out.

-
)

A'study of the levels of creative thinking and-their effect upon

bccupat1ona1 asp1rat1ons was conducted among twe]fth grade boys and
y- o
girls. The resu]ts 1nd1cated ‘that thhly creat1ve ‘girls sought careers

1n,genera1 cu]ture art, and entertainment rather than careers 1n ser-

v1ce, organization, technology, science, or outdoor types of occupa-

to work for organizations (Dauw, 1966).

[
—

A somewhat similar study was, conducted by Astin im 1968. Her
f1nd1ngs showed that. secondary schoo] g1rls were often pragmat1c in

their selection of careers. For example: 1) bright.girls tended to

o OL6

tio§:. Moreover, girls with Tow creative ability overwhelmingly aspired
(o}
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select and then cont1nue in career occupations during their high schooT
years; 2) those br1ght girls that chose a noncareer occupation in the1r
early high school years, tended' to sw1tch.to career occupations before . } ,:

4 ]anfﬂg the high sc@po] ) less sdho]asticaf]y capable giris tended to. ' .'
€§ select and then continue in noncareer 'occupations during the1r high
school years; and 4) those less scholastically capable glrls that selec-
ted career occupations in the early years of high school tended to
switch to nohcareer occupations during their high school years.
The occupational aspirations of females were also found to be
affected‘by marital status. Single, divorced, widowed, and separated
women aspired.to'gain a sénse of independence from their jobs. On the
~ other hand, married womén dspired to a 'f that would éase their life's

monotony regardless of its remuneration. "Married women had higher

aspirations for work to be interesting, whereas single women either had

v

lost these aspirations through work experience or they never had'them"
(Wolfe, 1969:18). Wolfe also believed that females aspired to obtain
froﬁ;thein jobs: 1) a sense of mastery-achievement, 2) the fu]fi]]ment
of‘their social needs, 3) intere§tinglactivities, and 4) a.sense
ihdependente; the economi¢ rewards of work, .however, were rated very
Tow by most’of the women. She further stated that females were not
seekiné to sup or control their fellow workers, whether male or

femafe, and they frequently sought to avoid this type of responsibility.

Many women rejected positions related to IEadership, organizing activi-
) —~

ties, and the feeling of importance.
.Supportive findings redarding Wolfe's statement that females were

not seeking leadership pos1tions showed that females in all student

¥




" tioning was found in Schlossber'and Goodman's (1972) ‘study which
revealed that afthough most of the children surveyed felt that either
.men or women could become doctors or nutses, 411 the boys chose to

become doctors and all the girls chose to Becomeinurges. ! - ‘.

talents is stiil-prevalent in the minds of women and ‘men.” To back this

"newborn child is a girl, we can usually predict with confidence-how

14

organizations/in colTeges and unirersitjes’accounted for: 1) only 4 ..
percent of the presidents, 2) less than 24 percenteof the vice presi- )

_ dents, 3) less than 14 percent of the treasurers, and 4) a]most 80 per-

" cent of the secretar1es (Ba1ne, 1968). - \ . o

Bem and Bem (1973) discussed'the effects‘of sex-role conditioning
oh wome;'slaspirations They fe]t that it was sex role cond1t1on1ng
“that d1storted women's asp1rat1ons to the po1nt that 61 pencent ‘of the
h1gh4y g1fted fema]es were full-Yime homemakers and only 3 percent’ of
the fema]es in the nfnth grade as compared to 25 percent oﬁ the ma]es,

chose‘sc1ence er engineering careers. " Another examp]e of ro]e cond1-'

Pad ) %, . ik b . o~
The automatic assumptjohs that women lack or possess certain
point, Bem and Bem used Philip Goldberg's (1968 study which revea1ed
that the 1dent1ca1 art1c1e of wr1t1ng received s1gn1f1cant1y Tower
ratings when. it was attr1buted to a'*ema]e author than when it was .

attributed to a male author. Through the’ socialization-process, males .

and females are’conditiohed.to certain options. ~And through this pro-.
" . '.‘ . . ; . Q ,’ ' . . . . .

cess, women are robbed of their individuality to the point that if a

she is likely. to be spedding her time 25 years later" (Bem and Bem, _ .

1973 8)

In summary, a11 1nd1v1duals have aspirations, but fhe comb1nat1on

of what individuals profess they want and what_they attually do wi]] )

-
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determine their true aspirations and will differentiate them from

others. Indiyiduals tend to set aspirational goa]s at a 1eve1 where ) . -
they can perceive success but also where the possibility of faiiure ‘
exists. A]though the aspirations of indiv1duais are partiaiiy dictated

) by their environment and their peers, they also aspire to express

B "_(), -
.through” their work attitudes, wishes, and values which are important in

’ N v
their lives” ~ ) U -

Studies of aspirations of youths revealed that although youths -
from all classes aspire to higher levels of occupational attainment

than those achieved by their parents, youths from lower class families

-

- have lower refﬁtive‘aspirations than those youths from higher social

A4

. class families. Aspirations are found to be related to opportunities,

external pressures, and the family's economic means. bccupational
N ‘. . . . . - . 0
aspirations expressed by high school seniors are found to be highly con-

- gruent to, their educational aspirations and with their actUai occupa-

tions later in the labor market

Studies of female aspirations revealed that\the OCCUpationai \
aspirations of women are affected by their marital statos and p sex- . '
role conditioning. Girls w1th high creative aoiiity aspire to careers
in-art generai culture, and entértainment whereas, giris ‘with low
creativgdaﬁiiaty aspire to orgznizational careers.” Bright oiris in
high schooi tend to choose career—oriented occupations, while less’

x

scholastically inclined girls tend to choose noncareer-oriented occupa-

~ , . . .
- L I A .,

i+ ) .
tions. .

- .
. .
b .

.-t . ’ N
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_ women in Pub]ic Education
e, . A}

A]though women have piayed a great ro]e in_our public educational

system their role has aimost excius1ve1y been in teaching positions

S CamaT e '
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the scho]ast1c year 1970- 71 "women const1tuted 67.percent of a]] pub11c
school teachers but.en]y 15 percent of the pr1nc1pals and less than one
percent of the'Super{ntendents WOmen worh%ng in administrat1ve posi-.

tipns in pub11c education were most 11ke1y to be found in e]ementary
3)*

~

'schoo1s They acc0unted for 19 percent of the total e]ementary schoo]
L]

.pr1nc1pa1s and for 34 percent of the ass1stant principals. In Jun1or

and senior h1gh schoo]s, women represented on1y 3.5 percent and 3 0 per-

" cent of the schoo]s pr1nc1pa1s_respect1ve1y (Lyon and Sarr1o, 1973)

s . L »

According to Corwin (1965) administratiye pos1tﬁ6ns in pub11c,edu-
\cat1on for some reason seemed to be unattract1vshto'Women A'studya
conducted by the WOmen s Bureau of the U,S, De ar&@fo M, and
reborted by Corw1n, 1nd1cated that only 12 percent of the males teach~
‘1ng in pub11c schoo]s wanted to keep the1r current Jﬂl wh11e the’
rema1n1ng wanted promot1ons to more command1ng pos1t1ons On the other
hand _both single and marr1ed women wanted to quit teach1ng to become
housew1ves: A similar study conducted by Ma§on, Dressel, and Bain found
comparab]e resu1ts Seventy percent, of the women who began teach1ng
pub11c schoo]s indicated that they- expected to leave teach1ng sometime

-

: 1n the future to become h0usew1ves. More than 40 percent of these
teachers also stated they never expected. to return to teaching and only
ilo‘percent mentioned they pTanned to stay in the protession dnti]
retirement (Mason, Dressel, and Bain, 1959).

Perhaps thislTack of commitment to the teaching profession dis-

played by women reflects a reaListic assessment on their part‘of the

limited opportunities for promotions that are available to them in
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public education. 'On the other hand, those women who commit.thense1ves‘

-,
T

to the teaching préfession in public education (despite their Timitéd

>

| opportunities for advancement) renain within the system {n hopes of f

~

advancing through the.ranks, or to thain a graduate degree in educa-

tional administiation in order to'return to the system at a higher

»

‘

4entry level.” - oL L

»
w .

=

,I

Several -studies of women 1n graduate educat1ona1 administration

€ -

programs seemed to reveal that women are also subJected fo discrimina-

[

tory treatment if these prqgrams. Accord1ng to the Un1verslty Council

o

for Educationa1 Admipistrati%n; 98 percent of all faculty members in

departments: of educational‘aﬂninistration were male and only two per-
1 . . . lﬁ .

' ‘ cent were. fém51a durﬁné the'1971-72 scholastic year. In 1973, the

counc11 est1mated that 92 percent of the total student popu]at1on 1n
¥
educat10na1 adm1n1strat1on were men and only 8 percent were women

-
1 . .

(Lyon and ‘Saario, 1973). )

-

~
» -

' tional adm1n1strat1on programs also 1nd1ca\~? that men are more likely

to rece1ve f1nanc1a1 assistance from governmenta] prbgrams than wbmen.
For examp]e: during the 1569‘;5 school_year men part1c1pat1ng in the
Elementary and Secondary Educational Act research tra1n1ng fe]]owsh1p
programs outnumbere& women by a ratio gréater than two to one (American
Educationa],Research Association,‘1970). Another draduate student
financia1 program ained at strengthening the educationa] profession was
the Nat1ona1 Defense Educational Act fellowship program; during the
1961J62 schoo] year, 88 percent of these fellowships were awarded to

men and only 1§>percent were awarded to women (Sharp, 1970).

..% \

The d1str1but1on of f1nanc1a1 aid to graduate students in educa-

.
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According to Evans (13;1) women's partictpation in public second-

ary vocational eou;af?on appeared to be'limited to the stereotyped/

s S A _— \
. pation ﬁn/pub11c post-secondary education was reviewed, it was found

e . 3 . ’ / ¢ o
_positions qn homemak1ng and clerical occupations. When women's partici-
. ! ’

that most of the females in public community colleges were teaching in

LY ‘ .
the three following areas: 1) health-education (57 percent), 2) busi-
. .t ‘

ness education 229 percent), and 3) home‘economic eduéation (7 percent).

When women 's 1nvo]vement in public commun1ty cblleges was compared to

men, it was found that women are out numbered seven to three. Further,

“when fema]e)facu1ty participation in pub1ic community colleges is

brokeh down into vocational and nonvocational faculty, it is found that

4b percent are vocational and 55 percent are nonvocational faculty mem-

.

In summary, the literature on women in public education seems to

indicate that although femaies have extensive]y_participated in pub]ic

. v

gducation, their roles have 1arge1y been as teatheré ) Further, the

. commitment of women to the teach1ng professiop has not been tota] per-

haps ref]ect1ng a. realistic a;sessment on their part of the Timited
opporitunities for promotionf When EQE partjcipation'of women in public

. " . N .. o ¢ ..
edupation is compared among educational levels, .it appears that their

_ participdtion decreases as 'the level.of education increases.

Studies of school administration oraduate programs indicate that

LY
3

women are grossly out numbered by men as facu]ty members and as gradu-
ate students Governmental f1nanc1a1 aid programs aimed at strengthen-
1ng the educat1ona} profession "appear to have' excluded women to a great

extent F1na11y, ‘women's 1nvo]vement in secondary pub11c vocat1ona1

-

. education appears to be 11m1ted to homemaking and clerical educat1ona1

.
Al

! | L OR2 e

»
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’ programs. Whereas, women in post-secondary vocational education seem

th, business, and home economic educational

to be concentrated in’heal
. -/ ¥

programs. T
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PROCEDURE S
- / ‘ BY
f \

_ The study described here1n had a twoz fo]d purpose: '17 to deter-
m1ne the status of profess1onaf women and of school adm1n1;trators in
comprehens1ve high schoo] vocatlonal programsf and 2) to determ1ne the

\;d1fferences in percept1ons of female vocational facu]ty members as seen
dy themselves and by the vocatihna] education directors in comprehensive
high sthoo]s. In this chapter. the procedyres used in designing the
research instrument, the se]eetion af the samples used and the data
collection process, the data collection results, and the statistica]

apalysis of the data will be discussed.

Design of the Résearch Instrument

: Since this study had a two fo]d purpose it wa§ necessary to develop
a two- part 1nstrument to achieye the obJect1ves of the research.- The
first part was des1gned to meéasure status and the second part to. measure
'diffehences 4n percept%oné between‘ emale vocational faculty and voca-
ttona] educat1on d1rectors in cdag:ihens1ve h1gh schoo]s A copy of
:2'”'“'*"th13 two part.1nstrument can be-found in Append1x B '
To design the f1n:t part of the 1nstrument, several demographic
L .data mode]s were ftudied.and related literature was reviewed. Once a
clear understand1ng of the required data needed to appralse,&he status
of the fema]e vocat1ona1 faculty member and the vocational education

d1rector was obtained, the 1nstfbment to ach1eve this goal was developed.

.This. instrument was presented to members of the Vocational Education

Depdrtment at The. Pennsylvania .State University for their critical




V4

developed for use by public commun1ty junior college fema]e vocational

o1 .
analysis. Thg;e members were chosen‘because of their expertise wigh
these types of instruments And becau;e of ther invo]vemeét.jn,ihé con-
sf{uct1on of a simTar instrument.that-wés used to measure tﬁe status
of female vocational faculty and administrators iﬁ'communlty co]]egeé.
Through recommendations from ;he Vocational Edutation Department mem-
bers,.unnecessary informaiion was deleted and the instrument was
expanded in areas where additional information was déemgd beneficial.”
The second part bf the instrument was desianed to measure the

differences between the perceptions of female vocational faculty and

vocational education directors in comprehensive high schools-in evalu-

ating thé roles, advancement possibilities, and aspirations of /female

%

vocatjéna] faculty members . Singélthis study is -one of four, each

designed to examine the role of female vocational faculty in selected

Eyggsiof institutions (vocational schools, cohprehens1ve'high schools,

public community-junior colleges, and post-secondary proprietary
schools), it was necessary to use one instrument desighed by Elizabeth

C. King who®conducted the public community-junior college.study. Thus,

- -~

_ some compar1sons could be drawn among the percept1ons of the ro]es,

4

advancement poss1b111t1es, and asp1rat1ons of fema]e vocattonal facu]ty

_in the institutions previously mentioned. Although the second part of

N : .
the nstrument was not modified 1n content, it was necessary to modify .

the language in one 1item in order to make the.instnument.applica Q\to

: '
the comprehensive high schocl respondents. The original.scale was *,

faculty and tgsjvocat1ona1 education directors.. The gggm that require
modification was item number 24 in part two of the.questionnaire. The ‘

item originally stated, "Most women would like to end .their educational

! - LR ]
\ ~ - T o06n I
,
.
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careers as full/ professors." It was modified/Zp read, "Most womeh, in

teacherg’" . , -

3

Selection of the Samples Used and the Dgta Cgl{eition Process

Vocational Education.D{rectors. In the selection and sampling
strateby of vdcaiiona] education directors in comprehensive high schools,
the fo]]ow1ng steps were taken:

1 From a popu]at1on,of 35 314 comprehen51ve high schools 1ocated

i' he 50 states, the Canal Zone, Puerte Rico, and the Trust‘Ie;;1tory,
a total of 482 schools were randomly selected to be‘§amp]edf The tech-
nique used to determiae the sample size for this actjvity was developed
by Krejhie and Morgan in 1970. The addresses of'tﬁese Fandom]y selec-
ted comprehensive high schools were obtained from the Directory of‘

Secondary SchooTs with 0ccupat1ona1 Curriculums Public- Nonpub11c 1971

It should be noted that although the directory gave pub11c and non-
pub]ic schools the saminng was restricted to public scheo]s.

2. In the upper left hand corner of the first part of the two-
part 1nstrument.(questionnaire) a 10 digit codinq system was introduced
to identify the vocational education d1rectors for fo]]ow -up purposes.
The first three digits of th1s coding system 1dent1f1ed each of the 482
comprehensiverhigh schoo]s previous]y selected. The fourth digit iden-
" tified the accreditation region ie whicﬁ the school was located (],=
Middle States Association, 2 = Nortﬁ Central AssoeiatiOn,“é = New |

\ 3

Enel;gg Association, 4 = Northwest Association, 5 = Southern Assocﬁatioq,
= Western Association). The fifth digit identified the respondent

and

) . .
as a)vocational education director. Digits 6, 7, 8 and 9 identified

\

0ee -
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the number of vocational students attending the comprehensive high

school as 11sted in the D1rectory of Secondary Schools with Occupgt1onaJ

Curr1cu1um Public- Nonpub11c 1971.  The tent d1g1t 1dent1f1ed the cor-
respondences sent to Fne directors. A zero in the"tenth digit indicated
that it was the f1r;1 correspondence with the vocat1ona1 education
director. A number 1, 2, or 3 indicated the number of;jo}]ow-ups mailed

to the director. ’ (\\ .

3. Once the stnools for the»sampTe wére se]ected: the foi]owing
materials were mailed: 1) a cover letter describing the study, asking
for the completion of an enclosed questionnaire, and requesting a ros-
ter indicating the vocational teachers and administrative staff identi-
ﬂied by sex and the courses assigned to them; 2) a two-part instrument
or questionnaire (see Appendix B); and 3) a self-addressed prepaid
- return envelope for the questionnaire and roster.» These materials were

.

mailed on January 7, 1974%to the directors of vocational education in
the 482 schools preﬁous‘]y mentioned. @ ;o h

Bésed upon the resu1ts obtajned from the'materials mailed on
Janu;ry 7, 1974, two main categories were created: 1) those vocational
educationﬁdirectors who'did not respond, and 2) those vocationa1 direc-
tors who responded. On\January 24, 1974, Fo]ﬁpw-up Letter I (see
Appendix C) and the'questionnaire were senﬁ to the non-resporident voca-
tiona} education directors. Follow-up Letter I requested the fomole-
tion of the quest}onnaire,,and a noster inQicating,aQe Vocationa]
: teachers and administrative sfaffﬂidentified by sex and thelcourses v
assigned, to them. .Two weeks later, on February 8, 1?74, Follow-up
Letter I and\the quésgjonnaire were again sent'to those vocetional

\
education directors who had not yet responded. In a final effort to

-

\ Q&7
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_vocational teachers and admji
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increase the responses, Follow-up Letter I and the questionnaire were
again mailed to thoée directors who had not resporided by February 21,
\
Those vocational education directors that had responded were
classified into five groupga_ . .

Grqué I This group gg:;isted of those ‘vocational directors who
returned thé questionnaire completed and a rostér indicating the voca-
tional teachers and administrative staff and the cour%g% assigned to
them. ' . . ///

Group I1. This group containdl the vocational directors who

returned the guestionnaire completed but who did not send a roster.

with the vocational directors

Group III. This group was for
. i

Teted and a roster indicating the

’

who returned the questionnaire
¥strative staff but who did not indicate
the courses assigned, t ‘ - u
Group IV. This group included all the vocational directors who
indicated that they did not have fema]é vocational faculty onﬂtheir
staff. , ’ .
Group V. This groub was composed.of the vocationgi directors'who'
indicated that their schoo]g had terminated all vocational bno@rams.'
No f0110w~ub letters were éent to Groups I, IV and V. Follow-up
Letters II and III (see Appendix C) were sent to Groups II and III
_between January 18, 197§ and February 21, 1974. Fo]]ow-qb fetter II
requested ahroster or f%st of the vocatioha] faculty idéntified by ééx

and their teaching assignment and Follow-up Lettef ITI requésted the

(O6R
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courses assigned to the vocational teqchers. .{hese follow-up letters  — \

o

(IT and III) were never sert more than three times to anziggeiiocational
_director. o , - .

~ -

“ . .
Fenale Vocational FacuTty. From the rosters received in Group 1
(those vocationgl directors who returned the questionnaire completed

& and a*roster indicating the vocatjonal teachers and administrative staff
2 ! .

and\the courses assigned to them), the names of 620 female vocational
facu]ty were obtained. Since the number of names obtained wassrela-
t1ve1y low, the total.62P were utilized. ™ ’ ‘

The’ 10 digit coding system in the upper 1eft hand corner of the .
first part of the instrument was also’ used to~1dent1fy the fema]e voca-
v \ “ |
tional facu]f& foy fo]Wow up purposes THis codfng system followed a

different pattern than that used for the vocat1ona1 d1rectors The

first three digits of this cod1ng system 1dent1f1ed the schoo] in which

-

:\\ the female vocational faculty member worked. The fourth d1g1§ identi-
fied the accreditat®m region in which the schoal was located.® The y

. fifth digit identified the respondent as a female vocational "teacher.

-

Digits 6, 7 and 8 identified each one of the female vocational faculty.

.

) * LY ..
The ninth digitQidentified the area in which the female vocational

H

fteacher taug (1= agr1cu1tura1 education, 2 = bus1ness educat1on,
3= d1str1but1ve educat1on, 4 = home econom1cs educatlon, 5 = trade and .
1ndustr1a1 educat1on, 6 = health education, 7 s techh1ca1 education,
and 8 = other), The téfith d1g1t 1dent1f1ed the correspondences sent to

the fema]e vocat1ona1 teachers ".A zero in the tenth d1g1t 1nd1cated .. P
that if was the f1rst correspondence w1th the female vocatfona] teacher

L ‘ 'd
A ‘number 1, 2 or 3 1nd1cated the number of the follow-ups, ma1lsd to B

A

~ v

the teacher. . « - . ' ‘ S

-

' . . . ot [
- “ h L »
. + | I S
.
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s.
| The following materials were mailed to all 620 female vocational
faculty: * 1) a cover letter describing thé study and asking for the
| completion of an enclosed fM§stionnaire, 2) a two-part quest¥nnaire
<

(see Appendix D), and 3) a self-addressed prepaid return envelope for

the questionnaire, ’

. From the resu]ts obta1ned from the m&fﬁ§1a1s mailed to the fema]e
vocat1ona1 facu]ty, two categor1es were created 1) those female voca-
tional facu]ty who did not respond, and 2) those female vocational

facu]ty Qho responded. Fo]1bw-up Letter IV\(see Appendix E) and the

\ quest1onna1re were serit on Marqh 15, 1974 to the non respondent female

¢ vocational facylty. On March 29, 1974, Follow- -up Letter IV was sent .
' agaiq to those whe did not respond and on April 12, 1974, Fo]]ow-up
Letter IV wa's again sent in a final effort to increase the respogses.
This follow-up letter was never sent more than three times to any one:

-

female vocational teacher. . . coe

Data Collection Results y : )

From the original population of 15,314 comprehensive high schools
t N . -
lTocated in the 50 states, the Canal_Zone, Puerto Rico and the Trust
\ Territory, 482 schools were se]ectedirandom]y to be'used as the. sample

 for the study.- Table 3.1 shows ‘the population and sample used in the
o .
study by region of accreditation.

1

Vocational Education Directors.' Th& results aﬂ the data collection

) process: revealed that out of the 482 votational education directors,
i S .
sampled, 125 (25.9 Pércent) did not respond and the remaining 357

(74.1 percent) responded as follows: 1) the majority of these direc-

tors, 183 (38.0 perceént), sent the questionnaive completed and a‘voster

with the vocational teachers and administrative staff and the courses
‘ " . N &>

o ' avn




57.

*

%001 T - %001 & s|e3o) e

T 0 . L SFETELY
by Tg (VM) U0L3BLDOSSY U4dISIM . )
o€ o€ : (¥S) uoL3eL20ssy urey3nos ~
. -~
-9 , L , (WMN) UOLIRLDOSSY 3S3M YJuON - =
. p - 3 (V3N) uoljeLoossy pue|Bu3 Moy - ,
ot S 8¢ (VON) UOLIBLDOSSY [BA3UB) Y3ILON
~—r " N ‘ ’ ’ . -
9l 9l (VSW) uoL3eLdossy $93e3S 3|PpLIW
1
pa|dwes s|ooyog sLooyss ybLy )
ybLH aALsuayauadwo) aALSuayauadwony g
30 49quny [e30] 40 43quny |e3o0] uoL3e3Lpausddy Jo uolLbay ©
ay3 Jo aberjuaddayd 3yl 40 abrjuadudy )
- . s
UoL3e3Lpauddy 40 uoLbay AqQ SaLL03Lauad] S3L pue
$33e3S pajLun ayy ut s|Looyds ybly aALsusyaudwo) jo a[dwes vmm uoLieindog °* N
L*€ 3Lqel : ’ xwmwm
H
i

E




assigned to them, 2)_one hundred eight (22.4 percent) of the directors .

’ . ! ‘e
returned the questionnaire completed but did not send a roster, 3)
. . / ‘ N
twenty-three (4.8 percent) of the administra;ors, although they - .

" returned the que§tionnaire completed and a roster inaicating.the voca-

+
hed »

"tional teachers and administrative gtaff,,fai]ed to indicate the

. 4 . n'\.. . € . .
courses assigned to their faculty, 4) thirty-one (6.4 percent) of the

-

directors indicated that they did not have fema]e’voéat1ona1’%éculty on .

their staff, and 5) twelve (2.5 percent) of the directors indicated

o 3

that their schools had termifated all vocational educgtiop progrdms.

Female Vocational Facu]ty' Responses were obtained from 512 (82.6
< . N .

A}

percent) of the 620 female vocational teachers sampled. Téﬂ]e 3.2
shows the femate vocational teachers sampled and thbse wha responded by

region of accreditation.

. JEIEE
Statistical Analysis ‘ofxthe Data

Tﬁe final datﬁ analysis was ﬁerformed qsing 314 administrators and
;512 female vocational teachers. These administrators and teachers came*
from the following groups: 1) those vocétibna] directors who returned
pﬁe questzonn;1re compléted and.a roster indicating the vocational
teachér§ and édmlnisirative staff and the courses assigned to them:.
(Group I), 2) £hose vocational directors who retunﬁed_the questionnairé
comb]eted bu£ who did not send a roster (Group II): 3) those vocational
directgrs who returned the questionnaire éomp]eted and a roster 1ndicat- "’
ing the vocational teachérs and administrative staff, but who did not
indicate the tﬁurses assigned to them (Group III); and 4) all the
female voca;iona],fachbty that ré§§§hded.

Several statistical treatments were utilized to analyze the data

and to answer the questions and Hypotheses posed. In answering Part I,

FRIC | , (V72
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Question #1, the means, standard deviations, and ranges were used.

Question #1 was d%s1gned to give a profile of the average female voca-

tional faculty member and the aver?ge vocational education director in

comprehensive high schoo’s. Spec1%1ca11y, Question #] stated; What
,\ .

are some of the biographical characteristics of the female vocational

facu1ty{embers and the vocational education directors in comprehensive

high schbols.as measured by: 1) their age, 2) their mar]tal‘status;.3)
the number of chi‘dren fﬁey ha:e, 4) ihe type of work appointment they
hoid,WS) the number of years they have worked at their present institu-
tiop;'6) the number, of promo£1ons teey have received at their ;resent
ins%itution 7) the r annual sa]ary, 8) the h*ghest degree they have
ea#%ed 9) 4¢he type of cert'ficate they ho'd, 10) thé year they edrned

by

typical weekly work load, and 1%& the’r work exper1ence In comput1ng

’

the means and the standard deviations the following mathemat1ca]vformu-

las were employed:

c. X PR EtSE
n . o . n-1
where ’
‘ ~ X = the mean
— ¢ : the sum of
- X = ‘

each of the. ndividual measurements or scores

n = the number of measurements performed or cases

s : the standard devwaiiop

N

Although the range is the’h1ghest measurement obtained (Xn) minus the

lowest measurement obtained (X]); the lowest and the highest score were
- 3} .
reported n th s study as the range The SI§UM (Statistic¢al Summary)

L aa e )

thifr highest degreeg 11) the*r continuing educat10n efforts, 12) their

L ]
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was used for‘the previouS]y stated ana]ysis All the computer programs
that were emp]oyed in this study are available at The Pennsy]van1a
State University's Computation Center.
In answering Question #2 in Part II of this study an item analysis
_of each'subscale (dda]-ro]e conftict, advancement possibilities and pro-
fessional aspirations) was conducted. 'Quqstion #2 was designed to .
detérmine‘howvfemaie vqcationa] faculty and adminiétratqrs perceive
" female vocational faculty in terms of the dual-role conflict, advance-
ment possibi]itdes{'and professional aspirations. : a
* " In answering Questions #3, #4, #5, #6, and #7 in Part II of this
study” (wh1ch were des1gned ‘to determine if there were any re]at1onshqps
between the age of fema]e vocat1ona1 teachers and vocational educat1on
d1rectors, the number of years at their present institutian, the1r
“salary, and the year they received their highest degree and their per-
ception of the dual- ro1e conf11ct advancement‘poss1b111t1es, and pro-
.fess1ona1 ‘aspirations ‘f female vocat1ona1 teachers for the fema]e voca—
tional faculty member and the vocational education d1recto§), mu1t1p1eq
“regression analysis techniqueé werexemployedf Mu]tdp]e regression
. analysis techniques are usually émp1oyedato predict a desired outcome
\\ (criterion vaniab1é) from a set of 1ndependent var1ab1es The multiple

[ 4

regress1on analysis mode] used was. a 11near function which can be

u
.

represented mathematically as\follows:

[

. .Y = éo‘*‘&l X1+d2 X2+. . ..+ak Xk+e . ' ./‘
where 7 | \
Y = dependent variab]e\pr criterion variable
Xl,Xé,. Xy = independent variables ¢
\ M
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30>21,825- .+ .3 ;‘partiaI regression'coeffi%ients

e = error compensation term.
The QSASE Analysis program was utilized to measure the multiple linear
regression analysis in the study. In using tte multiple regression
analysis model the following assumptions were made: -1) each array of Y
of the 5opu1ation fé]]owé'the normal distfibution; 2) thé regression Y

on'Xl,ﬁz,.‘. .,Xk is linear; 3 tup variances of the arrays of Y of the

’

values remain constant for all sampIes (L1, 1967 95).
In responding to Part III of this study {which was des1gned to

determ]ne.xf there were s1gn1f1cant differences between the female

IvocationaT facy]ty and vocational education directors in their percep-

tion of the dual-role, advancement possibilities and professional

" aspirations of female vocational faculty members), the Behrens-Eisher

Test t' was ut#lized. L

+ The choice of this test was motivated by the need to overcome the
Qeakne;s of the regular t test. "Usually, a t test is performed when
test1ng a hypothesis to prove that the difference between the means of
two sampIes is equal to zero (X;-X, = 0) against the alternative
hypothesgs‘that the diffgrence between the means of two samples is dif-
ferent from zero (X,~X, # 0)s-however, the problem with the regular t
test is that it looses power if the assumption of the homogeneous vari-
ance i§mot met. In order td‘dvercome the violation of homogeneous '

variances. the §ghrﬁps-Fisher Test t' is used. Thid test dpes not

require homogeneous variance or equal samples (n; = ny). -

r

.

\ - .
Accordi g t6 Kohr (1970) the Behrens-Fisher Test t' works very*

r‘weII w1th ‘only 3 small loss of power compared to the t test when all

!

'

population are equal; 4) the samples are drawn at randdh, and 5) the X
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}

assumptions are met. Where the assumptions are not met: and n; # n,,
the Behrens-Fisher Test t' is a much stronger test. ‘Further support for
the Behrens-Fisher Test t' is provided by Games (1972) who states that
in times.of doubt as to which tesf_to use, ;he universal application
should be the Behrens-FfSRer Test t'. - |

The mathematical expression of the Behrens-Fisher Test t' is as"

5

4

follows: “ . .
— — A
X1 - X
t' =
2 2
S1 /n1—52 /n2 -
where ‘
@
X, = mean of sample 1
. -
X, = mean of sample 2
. ¥
s,2 = variance of sample 1
s,2 = variance of sample 2
n{ = number of cases in sample 1 - '
» ] »*
M 12 . L3
n = number of-cases in sample 2
(- : N ’ J‘;
t' = Behrens-Fisher Test' ;o >

The computer program with ﬁ Behrens-Fisher Test was contained in a

\ -
package under the titte of Popu]a;ion

. [l

§10n§.

Vé
LY

Mean Tests with Unpairet, Observé- ..

]




: . . Chapter 4 i e

- J. ANALYSIS OF THE BEOGRAPHICAL DATA

This chapter deals with the ané?&é%; of the biographical daja
* L ‘ N
.which was acquired to give a profile of the female vocational faculty

and the vocational education directors in comprehensive high schools.

.

{ L Specifically this chaptér answers Part I, Question #1 of the study
i which stated: ©

P .Question #1. What are some of the biographical characteristicsibf

| _ the female vocational faculty members and Ehe voZiEjgnﬁT—g;;:;tioFF
directors in comprehensive high schools as measured by: 1)'their age,
2) their marital status, 3) the number of children, 4) the type of work
appoiqtment they hold, 5) the number of years they ha;é worked at their .
pre;éntfjnst{tution, 6) the numbé% of promotions they have receivedwat
theié pre§ent‘institution, 7) their annua]ﬂsala?y, 8) the'highgst

;"degrée iaey have earned, 9) the type of certificate they hold, 10) the

‘"” year, they earned their highest dégree, 11) their continuing education

S,

“ efforts, 12) their typical weekly work load, and 13) their work experi- .
Y ¢ 'ence?
An,exam{natjon of Question #1 revealed a qgmber of facts, which are

' . I ‘

fdescribed‘in the fo]]owiné paragraphs, graphs and tables.

- Female-Vocational Facu}tx ‘ .
The analysié/gf,;pé/giographical dapa for the female vocatipnal

(Qfaquty in comprehensive high schools revealed that: '

Y

| . N8R
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1. The:average female vocational faculty member is 38 years of
age, married, with 2.2 cpi]dren and earns an annuai salary of adout
$10,000. ‘ .

. . _ .

2.‘ Two-thirds of these female tedchers have obtaiped,a bachelor's.
degree and nearly one-third have a master's degrea.

3. Two out of five female teachers finished their highest degree .
between 1970 and 19}3, and nearly three-fourths have coﬁp]eted their
highest degree since- 1960. |

4. Nine out of ten have a permanent tedching posttion in the
school, where they have worked an average of 7.4 years without receiving
a promotion.

5. Two-thirds ot the female vocationa]lteachers hold permanent
certification in the field+*they are teaching.

6. More than two-thtrds indicated they were not pursuing another

~

degree. - - '

7. The avifage female vocational faculty member has been.teaching
for 9.8 years and has worked in vocational education for 7.3 years.

8.' Addut oda-fifth of thesg taachers indicated they work approxi-
mately 10 hours per week in administrative work and almost half of them
stated they Qork\]ﬁ houra per week teaching 1aboﬁatory éhop.

9. Half of the teachers indicated they lecture 13 hodrs per‘yeek
and three out of five stated tUEy spend about 20 hours per week in other
school .related activities.. . ﬁ
10. One out of twenty females indicated she had been emp]oyed in

“school adnun1stra!gve work and one out of seven stated she had worked

Q‘ in industry

09

) 4 ‘
»
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11. More than one out of five female teachers indicated they had
“worked in otﬁéé gféas (such as the armed forces, gbvernment work, home
demonstratién, hospital work, and se]f—ewp]oyment) for an average of
6.6 years. o,

12. Almost half of the teaﬁhers (47.2 percent) indicated that ‘
they'teach home economics and more than two-fifths (41.0 percentj statéd
that they teach business education. . :

13. Fewer than one out of ten of these female faculty meﬁbers ‘
indicated that they teach in the following four areas: health education
(3.4 percent), ¢istributive‘gducation (2.2 percent), trade and indgs— 1
trial education (1.8 percent), and agricultural education (.2 percént).

14. No female teachers were found to be teaching technical educa-
Pion . 4 |

The results outlined in, the preceding paragraphs give a good
assessment of tﬁe profi]g of the typical female vecational faculty mem- |
ber in comprehensive high schools. Further analysis of the data can be
found in graphs 4.1‘tnrough 4.10, tables 4.1 through 4.4 ?nd in Table 1

in Appendix F.

Vocational Education Directors

The examination of s¢he biographical data for the vocational educa-

¢

tion directors in comprehensive high schools showed that:
1. The average vocational education director in a comprehensive

high school is a male 43 yearé of age, married, with 2.5 children, and

¢

".earns an annual salary of almost $14,200.

»

. 2. Three-fourths of the directors have a master's degree. .




e ) 7 N -
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3. Nearly one-third of the directors finished their highest
degree detween 1970 and‘1973, and almost tnfee-fourths have completed
their highest degree'since 1520. - ' ‘ SRS

4. More than nine out of ten directors indicated that‘tney have a
. bermanent administrative appointhent in the school where they have
. worked an average of 9.2 years, while only half of them:indicated that
they have permanent administrative certification. ' '

5. Four out of five directors stated that they have‘permanent
‘teaching. certification and more than one out of five have-permanent
" supervisory certification. _

6. Almost three-fourths of the directors indicated that they are
not pursuing studies leading to anbther degree.

7., The average director had 9.9 years of teaching experienfe, had
worked in vocational education for 8.5 years and in administration for
8.4.years. | ’ -

8. Seven out of ten administrators indicated that they spend 37.3
hours per week in administrative work and more than one-fourth stated
' that they spend 19. 3 hours per week in other schooi related actiViﬁies

9. One-fifth of the administrators stated that they wonk 16.5
hours‘per week teaching laboratory shop and moree than qne;?durth indi-
cated that they lecture an average df 12 hours per wee(f

.10. Nearly one-third of the administrators indicated that they had
worked‘in industry for an average of 5.4 years and more than one out of
five stated that they had worked in other areas (such as:the armed

forces, government work, and seif:empioyment) for an average of 6.6

years.

N84 | .

2
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‘The resu]ts outlined in the preceding paragraphs give a gdod
assessment of the prof11e of the typ1ca1 vocational education, dJrector .
in comprehens1ve h1gh schoo]s Further ana]ysls of the data can be

| found in graphs 4. 1 through 4. 10 tab]es 4.1 through 4.4 and in Tab]e 1

Y
in Appendix F. > ‘

AV

Age Distributvion

A'cqmbined analysis of the age distribution of the female voca-
tional faculty and the vocational education directors:in comprehensive
" high schools i i1lustrated in Graph 4.1, "'The age distriBution graph ‘
| revea]ed that the pércentage of female Vbtat1ona1 facu]ty members work-
ing in comprehens1ve high schools 1ncreases as their ages decrease, and
that the greatest percentage of these teachers (37 percent) are between,
the ages of 21 and 30. The directors' age distribution, dn the. other
hand, tends to follow a normal d1str1but1on curve w1th the greatest per-
.. centage of directors (30 percent) be1ng betweén the ages of 31 and 40
Further analysis of the age d}strlbut1on d&ta revea]ed thatbthe average
vocational education, d1rec%0r who is 42 8 years old, is 4.9 years older

P

than the average female vocat1ona1 teacher, who is 37.9 years old.

) o
.Marital Status v Gn”& T T
A h | ‘
| The marital status of the female vocational faculty members and the
i . vocational education directors in' comprehensive high schbo]s is‘pre—
f , sented in Table 4A. When the marital status data is examined, it is
j'" found that two out of three female vocational faculty members were .

A
¢+ . <

married and nine out of ten directors were married. On the other hand

*

one out of three fema]e vocat1ona1 facu]ty members were categor1zed as

non-married (s1ng]e, divorced; separaied, or widowed), but on]y.one out

o Y £ 1 - A
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of ten of the vocational education.directbrs. Single women accounted
for three out of five of the females in the non-married category.

Whereas, two out of three vocational education.directors in the non-

. . 8 ' :
married categoryvind1cated/théy-were single.

. .

4 N e R ~ []
S

N . . - ’

- ': . Table™4.1

Marital Status of Female Vogational Facu]ty and Vocational
’ Education Directors in Comprehensive High Schoo]s

-

%

A : Married Nori-Married
N ; . . g!g ' ,
" Female Vocational Faculty - .-  69% - 31%
Vocational Education Directors 89% SRR AT
» Number  of Ch11dren . B . ' -

The number of ch11dren that the fema]g vocational faculty members
and the vocat1ona1 educat1on directors_in comprehens1ve h1gh schools
"have is d1sp1ayed in Graph 4. 2 # When the data on the number of children
:15 exam]ned deeper, it 1s_f0und that although the average female voca-
'jtfona1 fatnltanember had 2.2 children, almost half of these females

¢ .

indicated that they had no childreén and only one out of seven directors

N

had no children.

Type of Work Appdintment

\he\type of work appointment held by the female vocat1onaJ facu]ty
”

members and the vocat1ona1 education dlrectors in comprehens1ve high
b/

schools is 111ustrated in Table 4.2. A further inspection of the type
of work appo1ntment data revedled that nine out of ten of the female

vocational facu]ty members .and nine out of ten of the &1rectors had_a
|

»

S )
o s ARG

]
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; & , {
permanent position in' their Qreégﬁt institution. It is important to
note that although nine;out of ten female vocational faculty members
had permanent teaching positions, less than seven out of ten had per-
manent teaching certifiﬁation: hen the directors data is examined,. it
is found that although nine out of fgh directors. held permanent posi-‘

f

tions, only two out of three of them held permanent certification in

e e s o
administration or supervision.
L f -

| . Table-4.2 #

. o C
Type of Work Appoiptment Held by Female Vocational Faculty and
Vocational Education Directors in Comprehensive High Schools

! : Pérmanent Temporary -

; i ‘“' k| a
Female Vocationa]{Facu]ty 1% | . 9%
Vocational Education Directors AL 9%

Number of Years atvPrgégnt Institution

.

The combined aﬁa]y%is of the number of years that the female vdéal
tional faculty member ahd:the vocational education quectof‘in compre-
hensfvg high schoo]s‘haglbeen working in their present institution ié
shqwn ip G}aph 4.3. A]&hough the avérage female vocationé] faculty mem-
ber and the average d{réctor had worked 7.4 years and ése&xigrs respec-
tively in education, almost half of thé female vocational teachers and
more.than one-third of ?he directors had only worked four or less years

in their present institﬁtion.

3 “
v . ~
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Promotions Received at Present Institution

"“The percentaée ef the female vocational faculty members and the
vocational education directors~t;at had received proﬁgtfeﬁéz?h their
present institution is displayed in Table 4.3. The'findings in this
area showed that two out of five directors and one out of seven femeﬁe

vocational faculty mem?ers had received at least one promotion in their

S .
present institution., :

Table 4.3

Promotions Received by.Fema]e“Vocationa1 Faculty and.-Vocational
Education Diregtors at Their Pge§ent Comprehensive High School

Recéived Did Not Receive
Promotion Promotion

Female .Vocational Faculty -« ' 42% 58% \\"

Vocational Educatjon Directors 85% : 15%

Type “of Promot1ons Rece1ved : ‘ ; .

- .

The type of promot1ons rece1ved by the female vocational faculty
members and vocat1ona1 educatlonpd1rectors in comprehensive high schools,
identified actording to the fo]]ow1ng four areas: 1) full-time teach-
ing to full-time adm1n1strat1on, 2) fu]]-t1me teaching to teaching;
administ}ation; 3) teach1ng/adm1n1strat1on to full-time adm1n1stration,

and 4) other types of promotion, are reported in Graph 4.4. Tﬁe
ana]ys1s of the type of promot1ons received indicated that almost one
'out of three directors haq been promoted from a full-time teaching
position to a fut]-time positieﬁ in édministfatigp in their present

institution. The findings also revealed that more than half of the

directors whonindicated that they:had been promoted in their school’s

)

(?( i
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also stated that their promotion was from ful]étime teachind.to full-

timg administration. whereas: two-thirds of the female vocational

facuity‘members who indicated that thdy had been promoted in’their:
.schoois, aMo stated that their promotion was from full-time teaching

to teaching/administration Further analysis'of the promotion- data

£

'showed that male vocationa1 faculty members in comprehenSive high

schools were a]most fouf times more likely.to be promoted than their
. P )

) ,=fema1e counterpart' When thése ma]e vocational faculty members were
s

promoted, their promotions tended~to be from full-time teaching te full-

‘

time administration. Whereas, when the fema]e vocationa] facu]ty mem-

v -

Q .bers were promoted their promotions tended to be from full-time teach-
A . .

d}ééﬂﬂng to teaching/administration
] . N (‘?«
Salaries ~ L .

‘
-

A a -

A comparative analysis’of the salaries of the female vocational
faculty members and the vocationaT education directors is i]]ustrated
in Grahh 4.5. The average fEmaie vocationa1 facu]ty member earned an
'annual lary of about $10 000 and'the average vocational education

.direct&Zaearned approx1mate1y $14, 200 annua]]y But as, the graph dis-
plays,. the annual’ salaries Qf the, female vocationa1 faculty ﬁembers are
',highiy concentrated at the 1ower end of the sa]aryﬁsca]e whereas, the
‘salaries of the vocationa1 education directors are more even]y distrib-

uted across the’ sa]ary sca]e ‘ . o ) 3

IS ) -
N

'Highest Degree Earned

: .{\
The combined analysis of the highest degree earned by the female '

vocabionaT facu]ty members and the vocational education directors in s

' chmprehensive high schools is presented in Graph 4.6. The examination » .

! - . e
0 . R
. . p

S 099




. L
e o S L BT

: ) .7 I'S|ooyss YBLH @ALSUSYaLdWO) uy i
.m..opum;.pcco:musvmchoﬂmuo.>vcm»ﬁ=u£ cho.ﬁmm? mpmsmn_vmpumpmm.womm_:_ﬁmm.m.¢ﬁm._w,

.\ .K .. mw,_..»mﬁ...nwm... : M -. R . .. . .
- ¢ 3uow U0 666°8L 666°9L mmm..w._..... ,mwm.mr . 666°0L- ssaL L T
3 "~ 00061 - 000°LL - 000°G1 - 000°€L: - 000°LY -7~ 0006 <40 666°8 - -
‘ W E |
’ % m . ,\i <
- —1atL .. - .
- W . = IR
.;W | w//// ¥ Im m = . {- .
~ ] -1 .5
v —] ONU -‘.. !\
, S
. 4 ———— o0¢ -~ &
Mm,ﬂ ) — .
£ F.sum“_ cho_p.mu.o> MFmEm“_ / i} . . I.IH .......
. v T v ©
- . - .mgopuwm_o ,._o_.w.musvw Fm,co_.pouo? %//////w/////w//x////////////////////////// . A.# .
— s o = | 1Koy . oL : am - o
g - , L Ll ., , >z




~Percen;

90
80
70
60
.

20

. -’7]»‘0

- “:. N i

llll

\\\\\\\\\\\\\\ Vocationa:ezeucation Directors

Fema]e Vocational\Faculty

!

i

-
P

;H;IJ]HH T I TAT TTI TR TI T

Aseocfate Bachelor s - Master 'S . Doctorate - -

Highest Degree Hed. o

£ .

Graph 4.6. Highést Degree Earned by Fgma]g Vo&ational Faculty
dnd Vocatﬁonai Education Directorsein Comprehensive«
High Schoo]s DA .

Mt .
- o ks
AT Ve Yo R
. o {..‘\. A ‘




29 . ‘

'of this data showed fhat two out of three female vocational teaghers

.

"stated that their highest degree earned was a bachelor's degree while

‘three out of four directors indicated they had earned a master's degree.

\l v
el

Txpe of Certificaf%on . /f _
A comparative analysis of the typé of certification held by.the.
female vocational fécu]ty members and the vocational education direcfons
- in cémprehensive high schools is displayed in Graph 4.7. The analysis
indicated that more vocational education directors than female roa-.

' ‘tioné] faculty members hold permanent teéching certification.

Year Earned Highest Degree

A cbmbined analysis of the year that the female vocational faculty .
“ ﬁembgggignd the vocational education directors in Eomprehensive'high
schools earned their pighest dégree is shown in Graph 4.8. As the
graph_{nq{cates;:the majority of the female vocational facuity members
_and theimajorityfof the vocational education directors completed their

-

highest degree between 1965 and 1973.

Pursuing Another Degree

The percentage of female yocational faculty mémberg and\}he voca-
tionad education dj;‘ecto;‘s ‘in/snprehensive high schdo]ﬂu'r:s[;ing .
" another dégnee is displayed in TaS}q 4.4, As the table shows, most of
the female vocational %acu]ty members and most of the vocational educa-~

tion directdns indjhate& that they were nos/ﬁursuing another degree.

<

Weekly Work Load SR ' .

The -weekly work load of the female vocational faculty members and =

the vocatjonal{education directors, in éomprehensive:bigh schoals is

‘o - S S £ 1< DR
. fyl“‘ » . . . - r\\
¢ R ’ .
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Table 4.4

Percentage of Female Vocational Faculty and Vocational Education
Directots in Comprehensive High Schools Pursuing Another Degree

ST E ' . Pursuing . + Not Pursuing
“ . Another Degree ° Another Degree
Female Vocational® Faculty 32% Q _68%
Vocational Education Directors - : 26% . . 74%

& . \
AN H - -
T

t
v . )

ﬁ]]dstrated by hour in Graph 4, 9 The.ana]ys%s Qf the-femele vocational

faculty Members ' ‘weekly work load- 1nd1cated that WTthErly one out of

K
f1ve fema]e teathers worked 10 hours per week in adm1n1strat1ve work ,

'2) about ha]f of the "female .vocational teachers worked 16 hoors per’
week teaching 1aborgtory shop, 3) nearly half of the fema]e vocational
teachers worked 13 hours per week 1ectur1ng, and 4) a]most half of the
femaie vocatiorial teachers worked 20 hours per/week in other'schoo1
related work.

" Ap analysis of the vocational education directors:“weeklw work - -

load reve}]ed that: 1) seven out of ten directors worked 37 hours per
Week 1h admtnistrative activ{ties, 2) more_;han-oqgQgEt of f1ve d1rec-’
tors worked about 17 hours per week teach1ng Taboratory shop, 3) more
“ than oné out of four directors worked 12 hours per’ week lectur1ng, and

4) near]y three out of ten directors worked 19 hours per week 1n other

’

sghoo] reJated activities. o . ;. :
'Years of Work Experie¥ce ) s ;

A comb1nid ana]ys1s of the- number of years of work experlence that

" the fema]e vocational faculty members and the vocat1oﬁ31 educat1on

. +
W

, r

, ol
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directors in comprehens1ve h1gh schoo1s have had. 1s represented 1n

Graph 4. 10 An exam1nat10n of the female vocational facu]ty members

working exper1ence revea]ed that: 1) one out of twenty female voca-

A\ tional teachers indicated that they had ap average of 3.6 'years of%
\vs’ﬁoo1 adm1n1strat1on experience, 2) more ‘than nine out of ten female
vocat1ona1 teachers 1nd1cated that they had 9.8 years of teach1ng .
o experience, 3) two 0ut of five femalé vocational teaohers indicated
that they had .7.3 years of' vocational education experience, 4) one out
of seven female vocational teachers indicated that they had 5.2 years
of industria1 experience, and 5) one out of five female vocatjonal =
| teachers stated that they had worked in other areas (the armeo.forces,
government work, nospitals, and se]f;emp]oyment) for an average\of 6.6
years.

' An examination of the vocational educat1on directors’ WOrking
expetrience reJea1ed that.\‘1) more than three out of five d1rectors
indicated that they had an dverage of 8.4 years of school administra-

¢ ' tEon experience, 2) six out of seven directors stated that the} had

T

" 9.0 years of teaching experience, 3) one oit of three“d1rectors indi- -

cated that they had 8.8 years of vocational education experience, 4) ,
two out of seven directors stated that they had 5.4 years of'industria1

experience, and 5) more than one.out of five directors 1nd1cated that'

.they had worked in other areas (the armed forces, government work, and

*

self- emploxmént for an average of 6.6 years

In summary, this chapter presented sufficient facts regarding the
n ﬁ . .

status of the average fema]e\vocational facu]ty member and‘the‘ayerage
vocational eduaat1on director in comprehensive high schooﬂs From

s

" these facts, the fo]}owrng profile of the female vocational faculty

L}
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member can be drawn. The averdge female vocational faculty member is‘

38 yéars old, married, with 2.2 children and earns 3\'annuaj salary qﬁ

$10,000. She has a bachelor's degrée, holds permanent, certification iﬁ

\

. . ‘e . . ' ‘. \. . !
her field of,§pec1§11zat1on, and nine out of ten times xi teaching home

. %
-

economics or business education. . \
, . . A

The average vocationa]‘education directdr in comprehénsiveuhigh
. \

schools, on the othér hand, is a male, 43 years.0ld, married, with 2.5 -
children, and earns an annual salary of $14,200. He has a masfeﬁ's

degree, has a permanent administrative appointmen% in his present instij |

® v

tution and has been wprking in vocational education for 8.5 years. ‘
’ ! 2, M . . -
e .
’ \ ¢ '
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Chapter 5* y -

-

TﬂE PERCEPTIONS, OF THE FEMALE VOCATIONAL FACULTY MEMBERS AS
SEEN BY THEMSELVES:AND BY THE VOCATIONAL EDUCATION
| DIRECTORS IN COMPREHENYIVE HIGH SCHOOLS , N

\\ .
This chapter deals with the analysis of the perceptions that are

held by‘the\female vocational faculty mémbers “Fn comprehensive high

schools, 'Spégigically this chapter answers Part I1, Question #2 of the .
study Which stated: RV .

uestion #2. How do female)vbcational faculty members and voca- \\*\\\<

tiona educat1on d1rectors in comprehensive high schools 3érce1ve th§

femaJe vocat1ona1 faculty in their schools in terms of:~ }) phe dual-
conflict, é} .he advancement possibilities, anq 3) the pfbfessiona]

aspfirations? ' ) ]

In [answering Quest1on #2 an, 1tem analysis of each subsca]e (dual-role

o flict, advincement poss1b1]1t1es, and profess1ona1 asp1rat1ons) was

p rformae "An. ex3m1nat1on of this perception data revealed many fac}s

1ch ara reported in: the following paragrapps and tab]es

ua]-Ro]e Conf]iét Subscale

J

The ana]ys1s of the 14 item dual-role conflict’ subscale, which was

performed to the female vocational facu]ty s data and to the vocdt1onaJ
I

education directors' data, revea]ed the’ f0110w1ng ﬁacts

«

1. 1gh%y eight’ percent of the female vocat1ona1 faculty and 91

L3
-

percent of the vocational educat1on d1rectors agreed that it is fine

LY

for women to work if their children are adeqqately'cared for.

«t‘
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“
2. The same percentage (83 percent) of the female vocational

faculty and the vocatjona] education directors agreed that women can

-

’

Tive in productive harmony with men filling complementary roles.

3. Most of the female vocational faculty ('52 percent) and 58 per-
cent of the vocational educatfion directors agreed that a moth r's work-
ing can easily bé acgepted by a child. 7

4. ‘Forty-four percent of thl‘*ema]e vocational faculty and 42 pers

) c%pt of the vocational education directors agreed that marriage is an

-

asset for professiona] women while 23 percent of/the female vocational

faculty and 21 percent of the vocational educatjon directors’disagreea.

5. The same percentage of the fema]e'vocationa] faculty agreed as ..

did d1sagree and the same percentage of the vecat1ona1 educat1on direc-
4 / .

tors.agreed as d1d d1sagree (31 percent and 29 perceng respect1ve1y)

Jthat %ot profess1ona1 women, ch11dren are an asset.
l
("
. 6. The majority" (91 percent) of the female vocat1ona1 facu]ty and

I ¢
90. percent of the vocat1pna1 educatfon d1rectors agreed that it s pos- .

sible to- be successfu] at both marriage and a career.

7. .S1xty-seveh percent of the_fema]e vocat1ona1 faculty and 63
percent of the vocational education directors'agreed that professional
women;tend to think of emp]oyment as a life-time career.

ig. The majority of the fema]e vocat1ona1 facu]ty (52 percent) and
39bpercent of the vocational educat1on directors disagreed w1th the
statement tha??a woman S f1rst ‘responsibility is to be a feminine cem-

panion of men and a mother, while 40 percent of the vocational educa-

v 'i\)l

tion directors and 33 percent of the female vocational facu]ty'agreed.

1
"

L 7 Dyt

4672
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9. The female vocational faculty and the vocational education

directors almost unanimously agreed (99 percent) with the statement that
¢ ® Q N
women who want full equality should be prepared to accept equal respon-

sibility. Lo

M 10. Half of the vocational education directors and 41 percent of

§

the female vocational facu]ty disagreed with the statement that intel-

lectual achievement of women is viewed as competitively agﬂ?ess1ve

©

behavior whﬂ? 32 percent of the vocat1ona1 education d1rectoks and 42

percent of the female vocat1ona1 fpcu]ty agreed. '

\ N L1
. 11. More female vocational faculty than vocational education direc—

tors (28 pertent to 26 percent respectively) agreed %hat women in super-

visory pos1t1ons have difficuTty dealing with male subord1nates . Half
of the vocational education d1rectors and 44 percent of the female
vocational facu1ty d1sagreed e o

| 12. The great maJor1ty of the female vocational gacglty (99 per-

cent) and the vogational éducatiom directors (98 percent) agreed that a

'co edicationa} faculty provides a hea]thy atmo% here. T oa

13.. The Wajority of the female vocationall faculty and’ the voca-

[y

tional education directors (81 percent.and 72 pércent respectfve]y)
disagreed with tﬁe statement ;Fﬁt careef women play down.feminine

appearance in’order to be tak ser1ously

L}

14, The majority of the female vdcat1ona] facu]ty (75 percent)
and 71 percent of the vocational education directors agreed.that'WOmenﬂ '
. ‘ ‘ L p .
have uniqué qualitjes to bring to t@e e]assroom that are not present in

male faculty. o b . .
. a
4

The results,outlined in the former paragraphs provideq ipformation

v

' N . - . Lot
related to the dual-role conflict experienced by female vocational

{

Q : ' : . ~
703‘. 3

}
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faculty members in comprehensive high schools as perceived by themselves

and by the vocational education directors. FurtherAexamination of the
14 item dua] role conflict subscale is 111ustrated in Table 5. 1 which
P S

d1sp1ays the percentage of female vocational facu]ty members. and voca-

t1ona1 educat1qn directors in comprehensive high schools who agreed,

were undecided or disagreed with each item. — o

Advancement Possibilities Subscale . ’

\ —
An ‘examination of the five item advancement possibilities subscale,

which was performed to the female vocationa] ?acu]ty's data and to the

¥

vocational education directors' data, revealed the following facts:
|

1. Most of the fema]e vocational facu]ty (81 percent) and most of
the vocational educat1on directors (67 percent) ag}eed that the possi-

‘bi1ities for a woman to be promoted to the next academic rank, when:

.

" eligible, are on]g fair. .

2. Most of the .female vocational faculty (77 percent) and 80 per-

cent of the vocat1ona1 educ3¢1on directors agreed that the h1gher the

educational attdinment of women the greater the chances of their

& - . .
advancement.

3. The maJor1ty of the female vocat1ona1 faculty and vocat10na1

-

educat1on directors (69 percent and«56 percent respect1ve1y)‘agreed
. - I .,

that in their institutions women are not as 1ike1y to'achieve positions

>

of leadership as are men.

4. .The majority of the female vocational faculty and vocational
education directors/(S] percent and 83 percgent respective]y) agreed that

¢ * 3 3 3 3 3 |
women successfully compete w1th)men in their institutions.

» -

e

st

’
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Tab]e 5.1

An Item Ana]ys1s of the Dual-Role Conf11ct of the Female Vocational
3 Faculty as Perceived by Themselves and by the Vgcational
. Education Directors .in Comprehens1ve High SChools

Percent * Percent ' Percent

) . Agreed Undecided~ Disagreed
’ Item Faculty- Faculty-  Faculty-
Director§ Directors . Directors
v R 4
1. It is fine for a woman to - 88 - 91 6-4 .. 6-5
work if her children are  °° : \
-adequately qared for. . . \ .
2, Women can live in produc- 88 - 88 " 6 -4 ﬁ/: 8
tive harmony with men . ~ -~ . , o
fi1ling complementary and .. ‘
supplementary roles. - &
3. A mother's working can be 52'-'3Q' 26 - 28 22" - 34
easily accepted by a child. . ,
4.+ Marriage is an asset for 44 - 42 . 33 - 37 . 23 - 21
. professifnal women. . T N .
5. For professional women, 30 =29 ' 39 - 42 31 - 29
. children are an asset. * '
6. It is possible to be 91 - 90 5 -7 4 -3
" successful at both - .
. marriage and a career. . ° \
7. Professional women tend 67 -63c 17210 16-16
‘s ‘to think of employment .
. as a*]ife-time career.
2 * A @
8.. A woman's first respon- 33 - 40 16 - 21 62 -39
sibility is to-be a , R
feminine companion of ' R
. men and a mother. .
9. Women who want full 99 - 99 0-1 o 1-0
. equality should be e :

prepared to accegt
equal ‘respons\ibility.

32 18 - 18 42 - 50

10. Intellectual-a h1evément) C 41 -
of women js vigwed as e “\
' compet1t1ve1y ggress1ve . , c -
behavior., '
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Table 5.1 (Continued)’
4 . :
Percept Percent . Percent
Agreed ' Undecided -Dlisagreed _
Item s Faculty- +. Faculty- - aculty-
Directors Directors Directors
1. Women in supervisory posi- 28 - 26 28 - 24 44 - 50
tions have difficulty . .- '
+ dealing with males in Yy
4 \ subordinate positions. ‘
12>\A co-educational faculty 99 298" 1 -2 0-0
provides a healthy .
&tmosphere. : » .
13. Career women play down 2 10 - 12 9} .16 81 - 72
: femihine appearance in :
order to be taken
~ seriously. ,
14. Women-have unique 74 - 71 12 - 14 14 - 15

= qualities to bring’

to the classroom that -
are not present in
male faculty.

Some pereentage totals do not add to 100

error, '

L
A

percent because of rounding

5. post of the female vocational ?éculty (65 percent) and 83 per:

‘.. - ]
cent. of gﬂe chational education directors agreed that in general pk%-

fessional women are on par with professional men in their institutions.

The findiﬁgs outlined in the preceding paragraphs provided infor-

/ ‘ .. , : , :
mation related to the advancement pos§ibiT1ties that female vocational

3

)

406

faculty have ingkomprehensivé’high schools’ as berceived by themselves
and by the vocational education directors. Further analysis of the
. 11

five item advancement possibilities subscaje is displayed in Table 5.2.




2. The higher the educa-

- 3. In this institution

error. v v

93 Lo 4
Table 5.2

An Item AnaTysis of the Advancement Poss1b111t1es of the Female
Vocational Faculty 4s Perceived by Themselves and by the
Vocational Educationm- Directors in
‘Comprehensive High Schools

~

-4 -t

- 4 ..,;:,'_'
. ‘g .
Y Percent ., Percent Percent
Agreed Undecided Disagreed ‘
Item , Faculty- Faculty- - Faculty-
. Directors Directors  _.Directors .
1.' The poss1b1T1t1es for a 81 ~ 65!& .’ 7-9 . 12 - 25

woman to be promoted to
the next academic ‘rank,
when eligible, 3re on]y R
fa1r .
e

tional attainment of
. women" Bpe greater the
«chances of their advance- *
ment. .

women are ot as likely
to achigve\positions of - ' v
1eadersh1p @s men. | ; '

4., Women successfu]]y
compete with men at -
this institution. , 7 -

Y {
-<f 5% - 73 "14 -12 , 35-15

5. In general professional ' 64 -8 .10 ~8 269
- Women are,on par with > .
proﬂpssédna] en at : , .

this in titut@on.

*

Some percentage totals do not add to 100 percent because of round1ng

.
*
~

. ' > C

This table shows the percentage pf female vocationa1 faculty members

and vocat1ona1 educ3¢1on directors 1n comprehens1ve hﬂgh schools who

agreed were undec1ded or d1sagreed with each item. / ,b

]

s
EN . } N
1
.
", L] .
.
] .
.

69-5  8-7 T23-36.
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Professional Aspirations Subscale *

An analysiﬁ of the six item professional aspirations subscale,
which was performed to the female vpcational facu]ty's data and to the.

vocational educat1on d1rector S data, revealed the following facts

. - *

1. An equa] percentage of female vocational faculty and vocat1ona1
education d1rectors (86 percent) agreed that professtonal women can
realistically expect to have a 1ife—1ong career. | )

2., jhe majority of the’?emale vocational faculty and the majority
of the vocatignal Education directors (95 percent and 90 percent
respgct1ve1y) agreed that women have as much need to ach1eve as hen
T~ 3.‘ Mg;t of the female vocat1ona1 faculty (5? percent) anc‘only 25
percent of the vocationa] education directors agreed that a wonan‘s
profess1ona1 career shou]d be subserv1ent to her husband's. On the
other Band, 59 percent of the vocat1ona1 educat1on d1rectors and on]y
@P percent of the female vocational facu1ty d1sagreed

4, QLThe same percentage of fema]e,vocat1ona1 facu]ty and vocational
education d1rectors (17 perCEntl agreed that most women would 1ike to be
prompted to an administrative.positfon,‘whi]e the majority ot the female
vpcatjpnal facu1ty as well as the vocational education directors (53
percent and 52 percent respective]&) disagreed.

5. The-majority of the female vocational faculty (79 percent) and

~63 percent of the vocational educat1on d1rectors agreed that most women
wpu]d rather be promoted by mer1t than by sen1or1t{ : J“~.
\ .

6. The same percentage of fema]e vocational facu]ty and vocat1ona1

. ,

education directofg (40 percent) agreed that most women would 11ke;to

’ . T

-

o
1]

. LT A0R
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. [ . . y
» k4
.

‘end their educaciona1 career as high”school teachers Whereas, a

,greater number of fema]e vocational facu]ty than “vocational education
» .

d1rectors d1sagreed’(42 percent to-38 percent respect1ve1y)
The resu]ts put]ined in\the preceding paragraphs provided infor-

mation refatéd to &he profeisjona1 aspirations that female vocational
, . g
faculty have .in comprehensive high schoolséas perceived by themselves

. . 1 v .
.and by the vocational education directors. Further examination of the
{

s1x jtem profess1ona1 aspirations subscale is 111ustrated in Table 5.3

wh1ch displays the percentage of female vacat/cnal faculty members and.

vocat1ona1 educat1on d1rectors in c0mprehens1ve h1gh schools who agreed,
were undec1dedﬁ{r d1sagreed with each 1tém ' “ ot

‘ In summary , this chapter provided some facts regard1ng the dual-
4

.

role conf11ct advancement poss1b111t1es, and profess1ona1 aspiratiens

N

of. the fema]e vocat1ona¥k§acujty members as percéived by themse]ves and,

A R ] « )

gy the vocat1ona1 educat1on directors in comprehensive high schoo]s

Some of the h1ghT1ghts pertaining to the pereept1on of the dual-

r81e ¢o fI1ct exper1enced by the female vocational faculty members are
X

f? a gr ater percentage of vocat1ona1 educat1on d1rectors than fema]e :
al’ facu]ty members agreed thatjt is fine ‘For a woman to work'
if 'er thildren are adéquate]y cared for; 2) a greater percentage of

d1rector§ than female facu]ty agreed with the statement that a woman's

v

first respons1b1]1ty is to be & fem1n1ne compan1on of men and a mother,
!3) a greater percentage of vocat1oné] educat1on d1rectors than femaJe

vocat1ona1 facu]ty members disagreed that intellectual achievement of

O .

women 1s viewed as compet1t1ve1y aggress1ve behavior; 4) a greater per-
&

Lensage of directors than female faculty disagreed with the:statement

‘that women in supervisory positions. have difficulty dealing with males

' ) . Ce
, UL ' 109 \) ‘ "

Y

&~




el

& N

96

Table 5.3- ;

An Item Analysis of the Professipnal Aspirations of the Female

Vocatignal Faculty:as Perceived by Themselyes and by the

Vocational Education Directors in

Comprehensive High Schools - "

- o
K

. Sa— 1
Percent’ " Percent Percent
& o Agreed ©  Undecided  Disagreed
. Ttem Faculty-. Faculty- Faculty-
N 3 Directors Directors D1reptors \
1. Professional women canm 86 -8 8 -10 ‘f7/£:4' S
Qrea11st1ca]}y expect to , ! . :
havg a life- 1ong career. A
. Women have-as much ‘need 95-90 ° 3-4 2 -6
to achieve as men. N ‘ .
. A woman's professional 55-25.  17-16 ®28-59 .
career should be sub- s , e '
servient to her husband's. ~ .
4. Most women would 1ike 17 - 17 30 - 31 53 - 52
" to be promoted to -an -4
administrative pdsition. N '
. Most women would 79 - 63 15 - 27 6 - 10
rather be promoted . ’ . '
by merit rather
than by sen1or1ty \{ , . v
6. Most women, in yur ©40.-41 , 18-21, 42 -38

school, would like to
end their educational
careers as high school

teachers.

A

Somé* rcentage tot;1s do not add to 100 percent because of rounding
ernor?§§§v . . .

I

in subordinate positions; and 5) mobe female faculty disagreed than

R

agreed with the statement that for professional women chfldren are an

asset.

o

S 4
110 '

aF1na]1y, it appears that there is a]most unan1m0us consensus

~
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b

4 97 ) '
between the féma]epvocat1ona] faculty members and the vocational educa-

tion directors that women can fulfill the two rales (at home and as a

A' .
profess1ona]) in harmony with men
From the perception of the female wocational facg]ty S a&Van;ement
poss1b1ﬁ1t1es the f0110w1ng conclusions were drawn 1) a greater per-
N

*

centage of vocat10na1 education directors than female vocat1ona1
facu]ty members disagreed with’the’§tatement that the possibilities for

a woman to be promoted to the next academic rank, when eligible, are

»

only fair; 2) a greater percentage of directors than female faculty

agreed that the hiéher thé educational attainment of'women the greater
tne chances.of their advancement; and 3) a greater pereentage of voca-

\t1ona1 ‘education directors than female vocat1ona1 ‘faculty agreed fﬁga
women successfully cqmpete with men at their 1nst1tut30n Finally, it
appears that the\v0cat1ona1 educat1on d1rectors(are nore 11ke1y to
believe that the female vocational faculty in their‘schoe]s do not
experience discriminatory treatment in advancement possibilities than
the fema]e vocational facu]ty themselves.

In concluding this chapter the following percept1ons of the
fénale vocational faculty members' professional aspirations were f0undr
1) a greater percentage of fema]e vocational faculty membérs than voca-
tional eddcation directors be]ieved'that a woman's profetsional career
should be subservient to her husband's, 2) a ereater percentage of the
female voeationa] faculty than vocational educatioﬁf%?recters be]ieve
that most womerf w0u}d not 1ike to be prometed to an administrative posi-
tion, and 3) the majority of the female vocational faculty members and

vocational education directors befieve that most women would rather be

prom@ted by merit rather than by seniority. Finally, the great majority

111
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| of the female vocational faculty and vocdtional education directors
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believe that women have as much need to achieve as men and that profes- |
sional women can expect to have a 1ife-longecareer.
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\\\Xk:l, . Chapter 6

;o

This chapter deals with the analysis of the re ationshipsfbeiweén '

ANALYSIS\OF RELATIONSHIPS - :

LA 4 ’ ~ .ﬁ‘
S

some se1e£ted‘piographica1 data items and the three perception sub- ) . ‘ 2
scales (dua1—ro1g qgnf]jct, advancement possibilities, and profesgiéna1
P P . ‘.

aspirations) for the fema1e vocational facu]ty membe%s‘and,the)voca-

&

tional educat1on directors in comprehens1ve high schoo1§ This chabter )
' also exam1nes\thé re]at1onsh1p between a selected item ip each sdﬁscale
\ and the remaining items in that subscale for the fema]e vocat1ona1
facu]ty members and the vocat1o;31 educat1on d1rectors Spec1f1ca1éy
f this chapter answers’Part II, Ques 10ns #3, #4, #5, #6, and #7.

A]] the stat1st1ca1~1nf0rmat1on ‘relevant to Quest1ons #3 and- #4 *
\

was tested for s1gn1f1cance at the. .05 Ieye1. The nnterre]at1onsh1ps

between the 29 variables (four dependénx and 25 indépendent)_were com-
. " .

pated for the female vocational faculty members and for the vocational

-

education directors.

. ' /.
The zero-order correlations for the four dependent variables (age, <

years at present institution, salary, and year earned "highest dégreé)

ch the 25 indeggndent variables for the fém51e v6c§tiona1 ?gcu!ty mem—‘. .
bérs were cohputed. The intercorre1étipns among the dependent variables
ranged from -.73 to .61 and the intercorrelations among thé’indepéﬁdent
variables ,ranged from -.45 to .57; a total of, 152 significant relation-
ships.were found. - ! (i \\ |

The zerb-order correlations for the four depehdént variables (age,

years at present institution, salary, and year earfed highes% degree)'

=443
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'and the 25 independent variables for the vocational education directors

were -also computed., The intercorre]ations.amongethe dependent vari-

ables ranged from -.49 to .46 and the intercorrelations among the inde-

. Pendent variables ranged from -.43 to .58. A total of 167 significant
. ‘ . ) ¢

relationships were'foﬁd&>' ‘ _ . ’? ' y ‘
4guestion’# What are the relat1onsh1ps between the ige of the

female vocational teachers, their number of years at the1r present 1nst1-

tution, their salary, and the year they received their highest degree

and "‘their perception of their dual-role, their advancemeni possibilities,

and their profeééiona] aspiratﬁons?

Mu1t1p1e regress1on ana$yses were conducted to determine the amount
of un1gue 1nformat1on ava11ab1e from the dua] role conf11ct subsca]e
(14 1ndependent var1ab1es), the advancement’ possfb1T7t:;s subSca]en

f1ve 1ndependent varwab]es), and\the professional asp1rat1ons subscale

(slix 1ndependen% varaaﬁ@es), to pred1ct the four dependent var1ab1es

(age years at present 1nst1tut1on, salary, and year earned h1ghest
: 4

degree) ’/ : ,

‘dependent

variables and the three subscales are'presented in sections I through

The analyses of relationships between each of the faur

) IVﬁfpr the female vocational faculty members. °

1. Relationships Between the Dependent Varia§1e Age of the Female
Vocatfiional Faculty Members and their Perception of their Dual-
Role*Conflict, Advancement Poss1b111t1es,'and Profe5510na1

Asp1ration
In the f0110w1ng paragraphs, the re]at1onsh1ps betyeen the

>

°
'» . age of the female vocat1ona1 faculty members and their percept1on

‘of the1r dual-role conflict, advancemEnt poss1b111t1es and pro-

" fessional aspirations are discussed. LTS

\

44 &
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A. Relationship Between Age and the Dual-Role Conflict Subscale
~ An inspection of Table 6.1 revealed @hat-..only%hree out
‘ft the 14 independent variables in theg%:al-role conflict sub-
Scale were related significantly to the dependent variable
age. Thi“three independent variables were: 1) \"marriage is
an aséet for professional women"; 2) "for professional women,
. ch{idren are .an asset"; and 3) "it is poséib]e to be success-
© o ful at boih maf}iage'and a career." A hu}tip]e regressiion
analysis was con&ucted to determine the amount of predictive
information available from the dual-role subscale.
The significance of the total ré]ationship was tested by
.. dividing the mean squages regression (MSR) by the mean sduares
\\‘\“ error (MSE) to obtafﬁ“ti overall.-F-ratio with K and N-k-1

o . R o E
degrees of freedgm=—In this test,” the. null hypothesis that

ali partié] regre ents are equal to zero was®

tested. The overall K-ratio for the dual-role éonf]ict full
f

model subscale was found to be 3.38 which is significant at
the .05 level.
; ~
Each partial regression coefficient represents the por-

stion of the independent variable thafﬂis uhique]y_associéted
with one unit of change in the depéndenﬁivariab]e excluding
the effects of thé remaining k-i independent variables.

v A studénp "t va]Je‘of each variabie was obtained.by
dividing its partial regressiﬁn“Coeffjcient by its standard

error. This student "t" value was then.compared to a tabled

value of student "t's" with one degree of freedom and N-k-1




.~ " Table 6.1

N

Female Vocatipnal Faculty in Comprehensive High Schools and tpe Fourteen

Full Model Regressionb%na1ysis Between the Dependent Variab1e%:§e of the\\

Independent Variables in the Dual-Role Conflict Subscale

.

=448)

‘
.
.

— v -

- oo - Partial ' .
Variabips Regression Standard Student
’ : Cels , Coefficient Error "t
9. For profess1ona1~w6men ch11dren '}18 .07 2.51%
are an asset. . T
19. Intellectual achievemeént of -7 . .05 3.14%
women is viewed as competitively . L
aggressive behavior. .
. ) - . 3
23. Career women ‘play down feminine 15 .06 2 50*
- appearance inRKTder be taken - . .
seriously: ‘ A N . “I\}\?
; | ) - 3
Intd{:cept \ ‘), 29.76 \- 7.31
¥ ' o . -
Standard Error of Estimate = 11.56 \ ' \\ .
Multiple Correlation:(R) = .31 - ‘ )

Coeff1c1ent of Determination Adjusted. for Degrees of Freedom (§'2)'= .07 .

,» Overall ‘F-ratio mgg < 3,38« ° .. C

»

‘4

i

¢Significant af the

.05 Tevel.

degrees of freedom. This test was conducted to ascertain the

significance of each partial regresSion'coeTficient. Using

K this procedure,

only the following three independent vari-

ables were‘found to be related significantly, to the dependent

variable age:

: b - .
1) "for professional women, children are an:

asset"; 2) "intellectual achievement of women is viewed ag,

competitively aggressive"; and 3)<"careér women p1ay down

feminine appearance in order to be taken ser10us1y

i .c.

116
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g A re'stricted\modeT ana]ysi; was calculated to determine
% which variables possessed the most information useful for
‘-predittfon. Mu]t%p]e regressions were conducted each time
. omitting the: ipdependent variao1e that made the least contri-
bution to the prediction. These e1iminations—continued unti]

the regression coefficients of iil the remaining 1ndependent

variables werenggn1f1cant1y difterent from zero. Table 6.2

provides the results of thg dual-role conflict restricted
\ ~ . . -
mode]l ana1y51s \

A

It was: apparent that the three 1ndependent 'variables in
i

l

unique lnforma tion for pred1ct¥ng the dependent variable age

Consequent1y% t was conc]uded that those female vocat1ona“

h t

facd\ty members who are older, most often agreed that: ])‘.
"for profess1ona1 women , ch11dren are an asset3\ and 2) o

"career women play down fem1n1ne appearance: 1n order to be:,

taken ser1ous1y " But most oﬁten they disagreed with the

statement that “1nte11ectua1 ach1evement of women is v1ewed a§

%4
compet1t1Ve1y aggress1ve behavior."

B. Relationship Between Age and the Advancement Possibilities
" Subscale ]
2ubeCdle

Ndhe of the five independent’ variables in the advance-
ment, poss1b111t1es subsca]e were related s1gn1f1cant1 to the
dependent variable age. Therefore, no furfher ana1ys1s of

the data was performéd and it was c0nc1uded that there is no

the dual- ro]e\conf11ct re\tr1cted model possessed most of the ‘

Y\

- -
T
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‘Table 6.2
Restr1cted Mode] Regression Ana]ys1s Between the Dependent Var1ab1e Age
of the Female Vocational Faculty in Comprehensive High Schools and the
Three Independent Varidbles from the Dual-Role Conflict Subscale (N=448)

o Partial ' - ¢
Variables . .Regression” Standard ‘Student
- . Coefficient - Error ' -"t"
\ . 9. For professional women, V.06 4.51%
| children are an asset. . )
% 19. Intellectual achievement of .05 3.18*%
] _women 1is viewed as compet1t1ve1y
| Y aggress1wg behav1or o
i 23. Carekr women p]ay down feminine . 06 2.44%
| . 'appearance in order to be .taken S .
\ seriously. N _ ‘ : -\ 4
r \ . < . DA v
N Intercept o | y  31.37 -2%68
B [ N .
L e o L ~ -
\ h Standﬁrd Error of Estimate = 11.53
Multiple Corre]at1on (R) = .28 .. S
Coefj1cient of Determination Adjusted for Degrees of Freedom (Re = .07
' MSR) _ R
0ver]11 F- \et1o éﬁgg} 12.81* : . .
4 » -
. ~|*Significant at the .05 Tevel" - ' I ;M;

.« oy “ . fr > "t
" significant relationship between the ege’gf the female voca-
tiona] faCu1ty members'qna theirupesgeption of their advance-

mentaposs1b111t1es \

C. Reﬂﬁ&fbnsh1p Between Age and the Profess1ona1 Asp1rat1ons
Su‘bgﬁ,l - ’ ¢

K
%

None of the 1ndependent var1ab1es in the‘profess1ona1

' J' aspirat1ons Subsca1e were re]ated s1gn1f1cant1y to th depen-

!

3
(, L dent var1abyQ age. Therefore, no further analysis of the

4

“ '

) . : , ¢
TC e ' ‘ A48 sy
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data was performed and it was concluded that there is no sig-

’

\ y
k_faculty members and their percep?ﬁon of their professional

-

nificant. e]ationshi:étetween the ,age of the female vocational

asp1rat1o . \ _ P , v

Re]at1onsh1ps etween the Dependenthariab]e Years at Present
Institution fdr the Female Vocational Faculty Members and thei
Perception of ftheir Dugl-Role Conflict, Advancement Poss1b11wties,
and Professiongl Asp1rct10ns o

In the fo 1ow1ng paragraphs the relationships between the

number of {earu that the female vocational facu]ty members have

spent aﬁ their present 1nst1tut1on dnd their percept1on of their
» / )

dual-rol conf]ict, advancement possibilities, and professionaﬂ

-

aspirations are discussed. '
A. Relatijonship Between Years at Present Institution and the

Dual-Role Conflict Subscale
i

. > ' . .
Five out of the 14 independen \vaniables in the dual-

role conf]ict subsca1e were related signifTCant1y to the .?.
. dependent variab]e years at present institution. The five '
~independent variables were: 'j) "a mother's working can Pe

easf]y accepted by a chi]d"; 2) "marriage is an asset E

professional women"; 3) "for professional women, childran are

.amount of predictive ihformation available from the dual-role

J

conflict subscale. It was found that the! 14 1ndependent\var1- ’

ab]es accounted for less than five perceﬁt«nﬁ the tota] var1-

ance .of the dependent var1ab1e years at presen} institution.

440 ‘] \

t,

1S
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Therefore, the full and restricted model analyses.were
- nat reported. It was concluded that there' is no significant
relationship between the number of years that the female
' C
» vocational faculty members have worked at their presen

institution and their percggtjon of their dual-role conflict.

B. Relationship Between Years at Present Institution aip the
‘ Advancement Possibilitied Subscale ‘

\ i . None of the five‘indépendent variables in the advanc o
- B [ ]

o \ . ment,possibi1iti?s subscale were re]atgd gignificantly to‘lHe/.
\ ' ldepenaent variable years at present inStituti%h. Thenefﬁ?e,
& | no further analysis of the data was necessary aﬁH it was céﬁ-
cluded twat there is ﬁohsignif;cant,fe]atiénship between the
5 number‘of‘ygars thét tﬁ% feQ%]e vocatiéih] faculty members
ﬂ have worked in their pfesent ﬁnst1tut10n‘and their péRceptiqn
of thir advancement poésibi]ittést ( ‘
C. Re]ationshipretween Years atOPresent_lnstftbiion and the
Professionall Aspirations Subscale . i '

‘ .
Only the independent variable] "professional women can

rea]istid§11 expect to have a lifellong career" from|the pro-

fessional asplirations subscale, was re]fted signifidantly. to

v ) .. ot ' R '
.o _the dependent variable years at pr7sent institution/ A.mul-}
afip]e regression ana]ysis'was condr ted to degpnmj the
R -1

N amount of predictive iﬁformation gvailable from the profes-
- / i -

t N |
? \ S v ’ hd - : - - 3 (3
t Sional aspiratigns subscale. It was found that thp six inde-
< . i , !
\\‘ . - pendent variab]%s accoukted for less’ than five peqcent of the
\, N - \ ) , 2
\\\‘ s total variance of the dependent variable years at'present’

¢ ' 120
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institution. Therefore, the full and-restricted model
analyses were not reported. It was concluded that there is no -
significant relationship,between the number of;years’that the

female vocational faculty members have worked at their pres-
.o%
" ent institution and their perception of their professional
L ‘ ‘ . ) .
h . aspirations.

ITI. Re]ationshjps;hetween the Dependent Variable Salary of the Female
Vocational Faculty Members and their Perception of their ‘Dual- .
Role Conflict, AdVancement Possibilities, and Professional

Aspirations * ﬁ
In the following paragraphs the re]ationships betyeen the

. sa1ary of the female vocat1ona1 facu]ty members and their percep-

-

t1on of the1r dda] ro]e conf11ct advancement poss1b111t1es, and

(

professional asr1rat1ons arL discussed. \
p

A. Relationshi

Between Sa]ary and the Dual Ro]e Conf11ct Sub-

our QUt of the 14 1ndependent variables in the du%J -role

K conflitt subscale were| related significan y to the degendent

LN e e

variablie SElary. . The [four independent varfiabtes were: 1) "a 4

mother'S wbrking can ble easily accepted by, a child"; 2) "pro-

. . ) .
. féssional uomen tend to think of employment as a lifetimé

career"; ) "a woman'g professional career should be subservi-
’ 4

) it to hev husband's"s and 4) "a co-educatienal faculty pro-

v v1des a hea]thy atmo pnere.” A multiple regression analysis
. was conducfed to determine the andunt of predictive informa-

- : : " '
' giol from the' dual-role conflict subscale. It was found that

the|14 independent variables accounted for ]esg than five

per¢ent of the total variance of the dependent’variable

salary. Thenefore, the full and resiricted model analyses . .
{ Voo P
o« ¢ ¢ by

o NN | K . ;
. -~

\\ — . . (
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o 8

were not reported. It was concluded %hat there 1§ no sig-

',

nificant relationship between the salary of the female voca-

. t1ona1 faculty members and the1r percept1on of their dual-

-
¥ .

, role conflict. _
\ i

B. Re]at1onsh1p Between Salary and the Advancement1Possﬁbi]ities
‘Subsca]e |

None of the f1ve 1ndependent varia 1es in the;adyance— '

signif1cant1% to t&e“

L]
'

L)

ment possibilities subseaTe Were relate

dependent variable salary. *herefdre, n

turthe{ angdlysis of
the data was necessary and it was’c0nc1u ed thaﬁ there is no

significant relationship between,] he S¢ 1a y of t e female

vocationallfaculty members and th 1r p\rcept1on 1f their
! advancemen poss1b11%t1es . » | ]
C. Re]at1onsh1p Between Sa]ary ‘and_the Pro ess1ona1 Asb1rat1ons
Subscale - o ' L !

|

-
\ )
-

|
|

"None of the six 1ndependent variab es in th professiona]

aspirations subsca]e were re]ated s1gn1 1cant]y to the depen-

©
?

. de;t/rirligle salary. TherefOre no {fur her analysis of the
) .
' data was requ1red and it was conclude t at thgie is no sig-

~
nificant re]at1onsh1p betwéen'the salary of the fema]e voca-
t1ona1 facu]ty members and their perc pt1on of their profes-
. X, P ..
sional asp12%t1ons., Y, : ' Ny .
/ .

"IV. Relationships Between the Dependent Variable Year Earned Highest: &
Degree (for the Female Vocational Faculty Members and their Per- %
ceptionk of their Dual-Role Conflict, Advancement Possibilities, 4

-~ and Profess1ona1’Angrat1ons / , -

{A

)

In the fallowing paragraphs, the relationships between the

year in which the fema]e vocat1ona1 faCu1ty members earned the1r
v \ !
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‘ highest:degree ano their‘perceptjon of théir dual-role conflict,

advdncement possibiﬁities, and professional aspirations ar® dis-

P cussed.’

\

A.

4

Re]at1onsh4p Between Year Eqéned Highest Degree and the Dual-

\

Role Conflict Subscale - |
" Three out of the 14 independent variables in the doal-”
role conflict subscale were related significantly to; the

qependent variable year earned highest' degree. [he'three

I4

_independent variables were: 14 "marriage is an asset for pro-

<« .
fessional women"; 2) "for professional women! children are an

. I /.
asset"; and 3) ' 1nte11ectua1 achievement of women is v1eWed

as compet1t1ve1f aggress1ve behav1or " A multiple regressaon
o
analysis was conducted to determine the amount of predictive

.informatiOQEavai1ab1e from the dua]-ro]elconf1th subscale.

The results of the full model andlysis are s@in Table 6.3."

Y

The student "t's" for the following three independent varir
5 -
ab]es‘wen\\found to be significant: 1) "women can 1ive.in

4 r .
. productive harmony with men, filling comp]ementary and supple-

men aryaroles"; 2) "for profess1on§1 womep , . ch1 dren are a

N\
asset”; and 3) "intellegtual ach1eve ent of omen 10 viewed
9&. A\

as, compef1t1ve1y aggressive’ béhav1or

\

A restricted model analys1s was calculated £ determing
which variables possessed the mos{, information useful for

prediction. Table 6.4 displays the gesults of the restricted

\model. The s;anda d error of estimate was 10.41, the total

multiple gorrelation was .26, the coefficient of determination

» b
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- © . Table 6.3
] » i »
Full M&pe] Regression Analysis Between The Dependent Variable Year .
Earned Highesy{ Degree for the Female Vocational Faculty in

Comprehensjve High Schools and the Fourteen Independént
Variable§ in the Dual-Role Conflict Sabsca]e (N=448)

r

v o
y

: / ’ Partial
Variables ° - Regression Standard Student
, Coefficieht Error "
EN 2 .
3. Women can Tive in productive 15 - .06 2.49*
harmony with men filling comple- K
y mentary and supplementary roles.
9. For profess1ona1 .women’, ch11dren b.13 , .06 2.06*
are an asset. P - \<
. . 1 : .
19. Intellectual achiévement of ‘women g4 .05 ' 2.86*
is viewed as competitively
aggressive behavior. . / j
- T i . N
Intercept | - | ©66.78 . 6.5 R

Standdrd Error of Estimate = 10.43

L4

Multiple Correlation (R) = e -

"
o
o

Coeff1c1ent of Determination AdJusted for Degrees of _Fredon (R2)
Overall F-ratTo {4 = 2,95+ TS ‘
- : — ”
sSignificant at the .05 level -, N\
N - - . o N
AN ~ ‘ : \

. . .
N v
~. -
'
L. .
- N N
AN \ . R .
~ , . o .
'
.
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Table 6.4
Restricted Model Regression Analysis Between the Dependehf,Variable
Year Earned Highest Degree for the Female Vocational Faculty in

Comprehensive High Schools and the Three Independent
Variables' from the Dual-Role Conflict Subscale

(N=448) ‘
, . o Partial R
‘ ' - Variables Regression  Standard Student:
Coefficient ~ Ervor "t
3. Women can Tive in productive 12 .06 2.8k

harmony with men filling
complementary and supplementary
roles. - ‘

r professionalt wamen, =21 : .05 4.11*%
children are an asset.. '

19. Intelectual” achievement of ' .14‘3;‘ ' .05 2.91*
zs viewed as competi- .
aggressive behavior,

StaﬁQard Error of Estimate = 10.41 _
M tiple foryelation (R) = .26

. e N\ R —_ )
icient of Datermination Adjusted far Degrees of Freedom (R2) = .06
OveraN'\F-rati R) - 10.56* o ., N
\ ] . . K ot ‘.a . \
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C N ' n2 - | L
adjdsted'for degrees of freedom was .06, and the overall
F-ratio was 10 56 which is signmificant at the .05 level.
It was apparent that the three 1ndependent var1ab1es in
7 the restricted model ssessed most of the un1que 1nformat1on
for pred1ct1ng the dependent var1ab1e year earned h1gﬁest
degree. Consequen y,h1t was conc]uded ‘that those fﬁma]e
] | ) ) vocationa] faculty members who most recent1y earned their
highest degreez most often agreed that: 1)} "women can live . .
" in broddctive harmony'witnrmen filling comp]ementar& and
stp]ementary roies"; and 2) "intellectual aéhievement of

L
. women is viewed as competitively aggressive behavior." But

most often, they disaireed.with the statemént that, "for

R professional nomen children are an aSSet’"

B. Re]at1onsh1p Between Year Earned H1ghest Degrée and the
¢ - Advancement Pdssib111t1es Subsca]e -]

None of the f1ve\1ndependent variables in the advance- ‘
/ \

ment pOSS}b1]1t1es subscale were.re]ated s1gn1f1cant1y to the
dependent variable year earned higheat\degree. Thereforé, no
%\\ ' ; further analysisiof the data was necessar}\and it was con-

a_ cluded that there is no significant rélationshjp betweenwthe

. yéar in wh%gh the fema]e vqcatibna1 faculty members earned
thair h{dhest degree and their éerception'pt their adranee-

ment possibi]ities

C. Re]at1onsh1p Between Year Farned H1ghest Degree and the Pro-
o fess1ona1 A§p1rat10u_fsubsca1e . .

Two dut of the six 1ndependent variab]es in the profes-.
. “ *
sional -aspirations subscale were related significantly to the

« ®

'dependent,variable year earned highest degree. .The two

* ‘. ‘ - *
4 .
.} P . b . , «
. ' e . - » ‘. o
. . 0 . %
.
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~ variables were: \]) "a-woman's professional career should be
» subservient to her husband's," and 2) "most women would like AN

tp be promoted to an administrati}e-position." A multfp]e
regression ana]ys}s was, condlicted fo determine the amount of
pred1ct1ve 1nformat1on from the’ profess1ona] asp1rat1ons
N sybsca]e. It was found that the six 1ndependent variables
accounted for less than five percent of the total variance
.of the ‘dependent variable year earned highest degree, There:
fore, the' full.and-restricted model analyses were,not

reborted. It was conc]uded that there is no:signiftcant ) _ >

L re]ationship between the year inm which the femaTe\f\oulty .

membens earned their h1ghest degrees and their’ perception of

:the1r profés51ona1 asp1rat1ons a
e ' N
n summarﬁz1ng the f1nd1ngs re1ated to Quest1on #3, 1t can be

* 4

stated that: v T

’ s . . .

1. Those fEma]e vocatiOnal'facu]ty membens who are older, xnost'
often aoreed that, "for profess1ona] women, ch1]dren dre an asset,” and
, that, "career women p]aysdown fem1n1ne appearance in order to be taken
. ser1ous]y." But most often they d1sagreed w1th the statement that,

i
wintel]ectua],acmevement of women is viewed as competitively. aggres-.

1

sivd, behavior."
k4

2. There i

female voc:};o
adranceﬁen , oss1b1]1t1es and the1r professiona]

t . | .
/ [ L i . K /-
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\ " 3. ‘There 15*%0 significant re]ationshipfb tween t@e number bfl

B ': " years that the female vocational faculty members have worked in their
|

Lpresent 1nst1tut1on and ‘their perception of their dual-role .conflict,

the1r advancement p#ss1b111t1es, and their profess1ona1 asp1ratxons.
LR

4. The{e}as no significant relationship between the sa]ary of °
s IR < A o
the female vocdtional faculty members and their perception’of their’
dual-role conflict, their advancement possibilities, and their pro-
‘% . .

ess1ona1 asp?rat1ons ’ ' ' ' AN

Those female vocational, .faculty members who most recent]y

earned their highest. degrees, most often agreed that, 'women can live

in productive harmony withwgen filling complementary and~5upp1ementari\\

achievement of_women is viewed as

competitive]y'aégressive behavior." But most ottEE\they d1sagreed

roles," and that, "intellectua

with the statement that, "for profess1ona1 women, ch11dren are an o
asset "

" 6. There is'no significant relationdhip between the year in */ |

~ ‘
-, ‘. AR

which the female vocational facu]ti' members earned their highest "

' degrees and their perception of their advancement possibilities, and
+ AN : .

their professional aspiratiohs. ,

\

i L4

1 ¢ Question #4. ~what'arF the re]ationship§~bétweén the age of

years at their present

.‘-‘

- vocit?onaﬁ edycation difectors, their ?umber

“ins

d

r7tution their sa]ar% and the year they reyeived their A1 hest
ee and .their percept1on of the.dual fole, a ancement pos§1b1\1t1es,

deg

1 faCulty mepbers?

A

(3

profe§s1ona1 ai;}yations of female vocat1o\

-1 "
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Multiple regression analyses were conducted to determine the amount

of uniqué information available from the dual-role conflict subscale

(14 independent variables), the advancement possibilities subscale
3 '-. e 3 : 3 - ﬁ
(five independent variables), and the professional.aspirations subscale

" (six independent varia les) to predict the four dependent variables

\
itution, salary, and year earned highest

<& AY

degree).
The analyses of re]ationshiﬁs between each of the four dependent

vériab]es,apd the three subscales are preéented in séctions V through

VIII for the vocational education directors.

V. Re]hf?bnships Between the Dependen£ Variable Age of the Voca-
-tional Education Directors and their Perception of the Dual-
Role Conflict, Advancement Possibilities,. and Professional

Aspirations of the Female Vocational Faculty Members‘
&
In the following paragraphs, the relationships between the

age of the vocational education directors and their perception
of the dual-role Eonf]ict, advancement possibilities, and proxs\

fessional aspirations of the female vocational faculty members

are discussed} . -~

' > .
A. Relationghip Between Age and the Pual-Role Conflict Subscale
B q‘,;'. (

Three out’ of the 14 independent var1ab1e$ in thg dual-
role conflict subscale were r ated s1gn1f1€3ﬁ¥iy to the
dependent variable age. Th three 1ndepende?t variables
were: 1) "marr1age is an/asset ﬁor profess1ona] women,

v 2) it is poss1b1e to bé successfu] at both marr1age and a
caveer," aqp 3) 7women have uniéue qualities to bring to the
cizssroom %hat are npt present/in ma]e facﬁ]ty " A multiple

regress1dn analysiy was conducted to determ1ne tﬂe amount of
|

.
o *
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predictive information avai]ap]e from the dual-role conf]jct; :
subscale. The significant.resb]t; of the full model analy-
sis are illustrated in Table 6.5. .It was }bund that\the i4
independent variab]es accounted for 1es§ than six percent of
the' total Vvariance of the dependent variable age Therefore,
the restricted model analysis was not reported It was con-
cluded that there is no sjgnificant reiaf1onsh1p between the
age of " the vocational educat1on d1rectbrs and the1r percep-
tion ™ of the dual- ro]edﬁonf11ct of the fema]e vocatlgaal
faculty members.* ?é

-

Re]at?bnsh1p Between Age and the Advancement PQ§s1b111t1es

Subscale

T~

None of the five independent ;ar}aSTES\ﬁﬁ.the advance-
ment ppgsibi]ities subsca]e.were\reJated significantly to
the dependent variaple age, Therefore,. no further analysis
of the data was performed and it was concluded that there is
no signjficant relationship between the 5§é‘g% the voca-
tional education directors and their perception of the

advancement possibilities of the female vocational faculty .

members . ' .

Subsca]e \

Relationship Between Age and the Professional Akpirat1ons

-

None of -the six independent variables,in the profes-
s1ona1 aspi at1ons subsca]e were related significantly to
the depende t variable age. Therefore no furthel analysis |

of the dat was performed and‘it was concluded that there is
. {




. Vocational Education Directors in Comprehensive High Schools and the
Fourteen Independemt Variables in the Dual-Role Conflict Subsca]e
(N=301)

- [}

4

4 o« e

A

e ‘/7/ Partial .
~¥é£iéEl§§//// ¢ LRegressipn Standard Student

oefficient Error g

0 — -
\ v

7 Marr1age is an asset for profes- 23 ; .09 2.44*

“sional women. \ 4 . \\\

25. Women have unique qualities to ° .16 To07 2.18F
bring to the classroom that are '
not preseﬂt in male faculty. - \

Intercept - 3.§7 N

2

v . e
Standard Error of Estimate = 12.10 ' -
P

Multip]e Correlation (R) = .32 .
“Coefficient of Determination Adjusted for Degrées of Freedom (R2) = .05

Overall F-ratio %M§&} P : _ « o _
MSE : L . p

-

—

*Significant at the <05 level

]

pv

S— \ N - . R
no significant relationship between the age of the vocat1onq1
education dirgectors and their pTrception of the professional
aspirations of thé female vocatianal faculty members.

VI. Relationships Between the Dependent Variable Years at Present
Institution. for the Vocational Education Divectors.and their
Perception of the Female Vocational Faculty Members' Dual-Role
Conflict, Advancement Possibilities, and Professional

Aspirations

! .
;In the following paragraphs the relationships between the

’ ' ‘ L o v
: . . . - L/‘ . 4
' ' M7 o //)
: ' . Table 65 - ‘ L
. , . T AN . ‘
* Full Model Regression Analysis Between the DeBgndent Variable Age of, the o
|

number of years that the vocational education directors have
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,,’ -» ]]8
® -
worked at their present institution and their Ee;geption of the
female vocational facu]tyiﬁemberé' dual-role conflict, advance-

ment posgibi]ities,_and professional’aspirations are di$cgs&ed.

| A. Relationship Between Years at Present Institution and the-
| . ‘Dual-Role Coftflict Subscale , N
; . . . V /

Only the" 1ndependent variable, "for professional women,

-

chAldren are an asset" from the dua] ro]e conflict subsca]e

was re]ateﬁ s1gq1f1cant1y to the dependent variable years at

present institution. A multiple regression ana]ysislyae
_conducted to determine the amount of predictive information
from the dual-role conflict subscale. ‘It was found that the
14 indepeﬁaent ve>iab1es accounted for less than five per-
c¢ent of the totel variance of the dependéZt variable yeg;s
at preseht institution. Therefore, the fqu/and:reétricted
model analyses were not reported. It was cdncluded that
~ there is no significant relationship between the number of
- ' e ——— _——
years that .the vocational education directors have workéd at
their present institution and the{r pertebtidn of the dual-

A role conflict of the fema]e vocational faculty membérs.

B. Re]at1on§h1p Between Years at Present Institution and the
Advancement Possibilities Subscale ~

None of the five independent variables in the advance-

ment possibilities subscale were related signjficant]y to
" the dependent variable year at present institution. There-
fore, no further analysis of the data was necessary and it

was concluded that there is no significant relatiohship
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VII.

/ the dependent variable year at present institution.

-119

between the nuﬁgen of years that the vbdationai edycatioﬁ“—'

perception of the advancement possibilities of the female

vocational faculty members.

. Re]at1onsh1p Between/vears at Present In$t1tut1on and the
Professional Aspirations Subscale

None of the six independent variables in the profes-

\

siona] aspirations subscale were related significantly to
There-

fore, no further analysis of the data was necessary and it
. A
was concluded that there isgio significant-relationship

)

‘between the number of years that the vocational education

Y

directors have worked in their present institution ané\their
s -
perception of the professional aspirations of the female
vocational faculty members. &’—“'
Re]ationships Between the Dependent Variable Salary of the Voca-
tional Education Directors and their Perceptiop of the Female
'Vocational Fatulty Members’ Dual-Role Conflict, Advancement
\Possibilities, and Professional Aspirations ~° -

In the following paragraphs the relationships between the
sa1ary of the vocational education directors aqd their percep-
eion of thg,feﬁale vocational faculty meémbers' dual-role con-
flict, edvancement possibilities, anq professional aspirations
are discussed ,

A. Re]at1qnsh*p Between Salary and the Dual- Ro]e Conf11ct Sub-
scale i

Two out of the 14* independent variables in the dual-
role conflict subscale weré related significantly to the

dependent variables sa]ar}. The two independent variables

¢ . 1
¢

133

/ ,. e

directors have worked in their present Tdstitutiéﬁ’and thety'

-
.

g
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and a career,'

o

v1ewed &i compét1t1ve1y aggress1ve behav1or

120

‘twene: 1) "it\is possible to be succegsful at both marriage
g ; ‘

and 2) "intellectual achievemehtﬂof\Womeﬁ’ﬁs

v '(

A multiple

regressifh ana]ys1s was conducted to determlne the am%uh;{Q

pred1ctive 1nforhat1on from the ,dual-role conflict subscyle

The s1gn1f1cant
,in Tablé'6.6. _Thl

independent”varﬁab1es were found to be significant:

|
il

results of the full mode] analysis are shown

student "t‘ " for only the f0110w1ng two

1) "it

is possible to-be successful at both-marriage and a career,"

and 2) "a woman's first responsibility is to be a femininL

" companion of men and a mother."

was ca]culated to determ1ne wh1ch variables possessed the

most information useful for pred1ct1on Tab]e 6.7 dtsglays

estimate was 6324.85, the tot

‘the results of the restricted

|

I

model .

A restricted.model analysis °

(%

The standard erroh\of .

1T multiple eorre]ation was 27,

/
the coeff1c1ent of determination adjusted for degrees of

t

freedom_was

significant at the .05 level.

A
3

|

6, and the overall F-ratio was 7.74 wh1ch 45

I

)

. It was apparent that the three independent variables in

with the following statements

_the restricted model possessed most of the unique informa-

quently, it was“concluded that those vocational education

_ directors who earn the highest' salarie$ most often disagreed

\
: 1) "it is possible to be

¢

successful at both marriage and a career," 2) "a woman's

L . :
‘,/jtion for predicting the dependent variable salary. Conse&\

s

\
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. Table 6.6

Full Model Regression Analysis Between the Dependent Variable Sa]ary of
. the Vocational Education Directors in Comprehensive High Schools and the
Fourteen Independent Variables in the Dual-Role Conflict Subscale (N=301)

. R . s

/ [

] . -
. Partial , ' ) .
Varjables ‘o Regression  Standard Student
Coefficient Error "ttt L.
4 11. It is possible to be successful ~ -228.81 50.58 ©  3.84% |
J at both marriage and a career. L/
P 15. A woman's first responsibility -73.85 34.70 2.13%
is to be a femininé companion . ‘ R /
of men and a mother. ,
Intercept 25298.04  4946.01

. B Lo
" Standard Error of Estimate = 6342.17 ]
MultiplesCorrelation (R) = .32 = o .
Coefficient of Determination Adjusted for Degrees of Freedom (R2) = .06 -
- . MSR - % . . ¢ ~}\
- Overall F rat1o,%M§E% 2.50% y . y .

™ *Significant at the .05 level

/o
. s ) /
first responyibility is to,be a feminine companion of men

and a mother," and 3) "intellectual achievemeqt of women is

viewed "as competitively aggressive béhavior."
M 4
B. Relationship Between Salary and the Advancement Possibilities
Subscale

0n1y two. eut of the five independent sariables in the
advancement 'possibilities subscale were related signifi-
cantly to the  dependent variable salary. The two variables /
were: 1) "the possibilities for a woman to be promoted to |
the next academ1c*rank when e11g1b1e, are only fa1r, andﬁ/

2) "in this 1nst1tut1o women are not as Tikely to achieve N

‘:‘7‘5/\ o r\
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Tables6. 7"

Restricted Model Regression Analysis Between the Dependent Var1ab1e
Salary of the Vocational Education Directors in Comprehensive
.H¥gh Schools and the Three Independent Variables from the
Dual-Role Conflict Subscale (N 301)

"

/ " | - Partial.

| ’ _ Regression’ Standard  Student
. Variables Coefficient Error - "t

. o %
i’ 11/ It is possible to be successful -188.55 50,67 3.72*
at both marriage and a career. : .

15. A woman's f1rs?£re$pons1b111ty . -64.40 32 /46 1.98*
is to be a femihine companion \ .. L. e
of mencand a mother. . y o '
- 19. Intelleétual achievement of v * -91.23 135,91, 2.54% '«

! women is viewed as compet1-\
1 . tively aggressive behavior

Ny
) Y— - 1
/. Intercept . R T 26312.46 . 2667.70 .

Standard Error of Estimate = 6324.85 - s
! MuTtiple Correlatibn (R) = .27 , “ %gﬁ-. i
Coefficient of De;erm1nat1on Adjusted for Degrees of Freedom (R2) = .06
SB) - * ; . . ,
Overall F- ratlgg%ﬁ§%% 7.74 , . ' i;/

;

| e
o T

v *Signif{cant at the .05 level.

! ’
1 @ >

positions of leadership as men." ‘A multiple fegressien
. ﬁané]ysis was conducted te determine the amount of predictive
J ;iﬁfo?mation available from the aévancement possibiiities ,//
| sebscale It was found that the five independent variables
accounted for 1dss than five percent of the tof%] variance
\ of the depende%& variable sa]ary Therefore, the full and ‘

restr1cted model analyses were not reported. It was con-

cluded that there is no s?bnﬁficant relationship between the

' w
\ /
'
N .
N

ERIC BT
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salary of the v0cationa1 education directors and their per-

"g:\ ception of the advancement possibilities of the female voca- -\)

~.
-r

tional facu]ty members.

.C. s Relationship Between Salary and the Profess1ona1 Aspirations
Subsca]e

)
None of the- sax 1ndependent variables in the profes-

»s1ena1 aspirations subsca]e were refated significantly to,
the dependent variable salary. There{ore %o further analy-

sis of the data was necessary and 1t was conc]uded that there
PR

is no significant relationship.between the salary of the
vocatjonal education directors and th%hr‘perception of the
professional aspirations of the female Vpcationa] facully

members. ' ' ‘ .
o . ‘ . . 18 . -
ITI. Relationships Between the Dependent Variable Year Earned Highest
Degree for the Vocational Education Directors and their Percep-
tion of the Female Vocational Faculty Members™ Dual-Role Con-
flict, Advancement Poss1b111t1es and Profess1ona1 Aspirations

In the fo]]ow1ng paragraphs, the re]at1onsh1ps between the

©oyear in which the vocational education d1rectors earned, the1r

h1ghest degree and their percept1on of tge female vocat1ana1 . :l % -
. .

faculty members dua] -role confhct advancement possrbﬂlhes, “
1 L

"~ and professional asp1rat1ons‘are d1scu§sed

A

A. Re]at1onsh1p Between Yeéar Earned H1ghes§gbeggee and the ' \
Dual-Role Conflict Subscale NN . f%@gk\~ A,

~ e, y T "
Five Out«of the 14 independent variables. if the dual=

- x - By
~role conflict subscale were relatéd significantly to the

R dependent-variable year earned hibhest_degree. The five

o @ “independent variables were: 1) "wémen can live in produc-
\ ,“ 'tive'harmony with men filling compi2mentary and supplemen- <

| NN : IS .
tgry roles," 2) "marriage is an asset for”professional _ 1

- -
. . £ L. 101.?
. ‘e
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women," 3) "it is possible to be successful at both merriage
and a—Eareer," 4) "professionéﬁdwomen tend to think-of )
employment as a 1ffetime career,">and‘5) "career womeﬁ play
down feminine appearance in ordec;to be taken seriously." A
mu]tjp1e regression analysis was conducted to qetermine the
amoudtlof predictive information from.the dual-role conflict
subéca]e. )

The results of ‘the full model ana]yeis are shown in
Table 6.8. The student "t" values for only the following two
independent variables were found to be significant: 1)‘"fori

\

professional women, children are an asset," and 2) ""it is

possib]e,fo be'successfu1 at both marriage and a career."

A resfricted‘model analysis was calculated to determine

which var1ab1es*possessed the most 1nformat1on useful for

woerey

12

pred1ct1on. Table '6.9 d1splays the resu]ts of the restr1cted

model. The standard error of est1mate was 8.81, the tota]
¢

multiple correlation was .24, the coefficient of determina-
tion adjusted for degregs of freedom was .05, and the over-
all F-ratio was 9.32 which is signiTieant at the .65*1eye].

s

'_It was abpakent that the two independent variables 1in

the duelirolé'tonf1ict restricted model possessed most of the

uniaue in%grhation useful for ﬁredicting the dependent vari-

ab]e years ét pfeéeht institution. Cbnsequent]y, it was

« iy

conc]uded that those vocat1ona1 education directors who most

recently earned the1r highest degree, most often agreed that,
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o/ ' Table 6.8 Y ’ S

Full Model Regression Analysis Between the Dependent Variablé Year
Earned Highest Degree for the Vocational Education Directors 1n

. Comprehens1ve High Schools and the&Fourteen I dent
Vdariables in the Dual-Role Conf11ct Subsca] 1) .”

.
~ . ) X .
Partial g ’
Variables Reégression
: - Coefficient ¢ '

9. For'professional women, 2.01*
- children are an asset. -t .
" 11. It is possible to be successful . 2.89%
at both marriage and a career. : o
.13. Professional women tend to think 2.45%
‘ * v

* of employment as a life-time car

t

Intercept = - [ 03z 680

Standard Error of Est1mate 8.7
Multiple Correlation (R) =

Coefficient ‘of Determination’ 9d\]usted fbr Degrees of Freedom (‘% \
MSR)

0vera11 F-ratio %ﬁ§§ 2. 67*

*Significant at the ,05,1eyev

’ "for-pfofessiona]#women,';hjldren are an asset," but most .
often, they disagreed with the statement, "it is possible to
- be successful at: both marr1age and a career."

P. Re]at1onsh1p Between Yea¥ Earned, H1ghest Degree and the *
Advancement Possibilities Subsca]e

‘ ’ R Only the independent var1ab1e, "the posslb—7?¥?es for a
woman to be promoted to the next academic rank, when e11gib1e,
are only fair® fYom the advancement possib111t1es ‘subscale .
was related signifj;ant]y to the dependent variable year

earned h1ghest degree. A multiple reg{ession ana]ys1s was
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Table 6.9 - o,

Réstricted Model Regression Analysis Between the Dependent Variable
Year Earned Highest Degree for-the Vocational Education
Directors in Comprehensive High Schools and the Two'

. Mfdependent Yarjablés from the Dual Ro]e

. . Ganllct Subsca]e (N 301) ' S : ’
[’ , ." . r_' '« -/" 7
T ' Part1a1 . -
. VYariables =, . Regressron Standard”  Student
' . . Coefficient Error. . ."t"
i 9. For professional woden{ R 06" . 3.40% .
i : children are an asset.” - - . Lo ' ,
. , . t . ¢ . I . . . . . . )
+ 1. It is possible to be 'successful .- .26 - 07 3,54% . T &
‘ : at, both marriage and a careerl"‘.) T e oL o
: Pntercept- -~ , .. ' sg2F  "3.08 . <.
4 3 . - v B . 3
. Standard [Error of Estimate = 8. 8]¢§" . EE
Mu1t1p9e Gorrelation (R) = .24 "~ x : T e
. Cdeft1c1ent of Determinat1on Adjusted for Degrees of Freedom (ﬁ')_= .06
0vera11 F rat1o mgé = 9 32x .. S S B .
0 Lt . ) - - . ' A

~
-

\ *ngniticant:at the .65.]§§e1‘ l Lo S v
conducted to determ1ne the amount of predict1ve 1nformat1on

o avai]able frbm the advancenerit - possib111ties subscale. It

.
- [ - .

. vy

was found that the f1ve 1ndependent var1ab1es accounted for

A

1ess than f1ve percent of the tota] variance of the dependent "
"“ s variab]e year earned hwghest degree Therefore, the fu]l and.
et : Westricted mddel>ana1yses were not reportad It was con-

. i'_ ," cTuded tha there 1s no s1gn1fleant re]at1onsh1p between the
year 1n wh1ch the vocat1ona1 educat1on directors earned the1r
Ry

highest degree and thenr percept1on of the advancement poS-

,' sLb111t1es of the female vocatwonal faculty member§

’ ’ - N o
Yoa '(‘Ea . o '_ . - 1 d()
’ - ., o'
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“ C. Relationship Between Year Earned H1ghest Degree and the
" Professional Asp1rat1ons Subscale

None of the s1x 1ndependent var1ab]es in the profes-
siona] aspirations subscale were found to be related signifi-
cantly to tne dependentzvariab]e‘year earned highest degree;,

%herefore?'no further analysis of tne Qata was necessary and
it was concluded that there is no significant,relationsﬁip
‘:between'tne year in whfch‘the,rocationa] édncatjon direetors
3 earnedltheir highest degree and their perception qf the nro- )
fess{onal,aspiratjons of the female vocational faculty mem-
© bers. . . L o i_ Lo ‘ .

o ) ) . , L :

‘ In'summarizing.fhe findings related to Question #4, 1t:can be o
stated that: S : - ‘ ..: 'ft‘

1. There is ne signi;icant relatjanshin between the ane of the
vocational education directnrs'or the number of yéars that theyihave -
uprked at the1r present 1nst1tut1on and their percept1on of the fema]e
vocationa] facu]ty members dua] r01e cgnf11ct, advancement poss1b1lg
-'t1es and profess1ona] aspirat1ons _ e Y

2. "Those vocat1ona] educat1on directnrs who earn the highest
sa]aries most often disagyeed with the following statements: a) "it is
nossible tp be successful at both marriage ahd a career,” b) "a woman's
first responsibility is to be a feminine'cqmpanion of men and a mother', " ‘
' ana“c) “fntellectual achievement of women is viewed as competitively

" _aggressive behavior."
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[ ’ .‘I
3, There is no significant relationship between the salary of the

vocat1ona1 education directors and their perception of the female voca-
q%ﬁona] faculty members advancement poss1b111t1es and profess1ona1
asp1rat1ons.
4, Those vocational educatwon directors who most recently earned
t . the1r h1ghest degree, most often agreed that, "for profess1ona1 women,
’ children are an asset",-but most often, they disagreed w1th the’ statef
ment that, "it is possib1e to be successful at both‘marriage and a
career ne ) v . .
5 There is no s1gn1f1cant re]at1onsh1p between the year 1n wh1ch

the vocational educat1on d1rectors earned their highest degree.and their .

'S

¢

pérception of the female vocat1ona1 faculty members advancement possi-

bilities and professiona1 aspirations,

A1l the stat1st1ca1 1nformat1on re]evant to Quest1on ’l} #6, and )
#7 was tested for s1gn1f1cance at the .05 1eve1 The interrelationships
. between the 25 var1ab1es (three dependent and 22 independent) for the

by P

fema]e vocat1ona1 facu]ty members and for the vocational educat1on

Fl

_—

) ‘directors were computed . ' . - s

°
‘o

The zero-order corre]at1ons among the three dependent var1ab1es

e

‘77,; (1. marr1age is an asset for profess1onaT women“ from the dua] ro1e -

Y . i

'conf]1ot subscale, 2. women successfully compete'w1th men at this

I

1nst1tution" from the advancement poss1b11it1es subscale, and 3. "women

have as much need to achieve as men" from the profess1ona1 asp1rat1ons
_dsubscaTe) and the 22 1ndependent variab]es for the female vocational
“'faculty'members and® xocat1ona1 educat1on directors were computed The

. ﬂ \ L3
."intercorre1at1ons among the independent and dependent var1ab1es for the .

t

. fema]e vocat1ona1 facu]ty members and vocat1ona1'educat1on directors _ -

A ] ' N N . Al v
- . N 3 .‘ L4 LX)
- . ‘ . . . -
Lo s P o ,'}Ziiz :
o « 4 s . \ .
[MC C ) e R
o S '.l S~ ' N ° \
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were fand to fluctuate from -.46 to .58 and from -.43 to .57 respec-
tively. Al corre]afion coefficients that have an absolute value equal
or greaten'than .10 and .11 respectively, are significant at the .05
Jevel, and 138 significant relationships were identified.

Question #5. What is the relationship between the item "marriage
is an assét for professional women;" and the remaining items in the
dual-role conflict subscale for the female vocational faculty membe?%
and the vocationa]leducation directors in comprehensive high schools?

. Multiple regression analyses were conducted to determine the
1Ehount of predictive information available from the dual-role conflict
subscale (13 independent variables) and the selected item, "marriage is
an ésset for professional women" for the female Jocatipna]rfaculty mem-
bers and vocational education directors. r .

.Théhanalyses‘of relationships between the selected item and its
respective subscale is presented in section IX. .

IX. Relationships Between the Item."Mérriage is an Asset for Profes-
sional Women" and the remaining Items in the Dual-Role Conflict

Subscale for both the Female Vocational Faculty Members and the
Vocational Education Directors in Comprehensive High Schools

(Iﬁ the following paragrabhs,4the relationships betwéen the .
selected item and the rema?%ing items ih\}he dua]-ﬁo]e'conflicf
subscale ‘for botk the female vocational ?aéu]ty membe}s and ihé
vocational, educétion directors are discussed. .~.

Y ,-
A. Relationship Between the Selected Item and the Dual-Role
Conflict Subscale for the Female .Vocational Faculty Members
. 1 +

"Six out of the 13 independenf variables. in the dual-
‘{role conflict subsca]é were related significantly to the
dependent variable "marriage is an asset for'professipna]

4

womeh." The six independent variables were: 1) "it is fine

143




~marriage and a career."
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for a woman to work if her children are adequéte]y cared
for,".22 "a mother*s working can be easily accepted by a _
chi]d,"‘3) "for professkonal women, children are an asset,"
4) "it is pqssib]e to be successful at both mdrriage and a
career," 5) "a co-educational faculty provides a healthy )
atmosphere," and 6) "women havé ynique qua1ities to bring to
Fhe classroom that are not present”in ma]é faculty." A
multiple regression ana]isis was conducted to determine the
amount of predictive information avai]ab]e‘from the 6uaJ~
role cdnf1ict subscale. The resuﬂté .of the full model
ana]ys1s are 111ustrated in Table.6.10. .The student "t's"

{
for only the fo]]ow1ng two 1ndependent variables were found

to be significant: 1) "for profess1ona1 women, children are )

an asset," and 2) "it is possible to be successful at both °.

v

ot

. ‘ . \ R
A restricted model analysis was calculated to determine _

o+

which varfables possessed the most information,useful for

prediction. "Table 6.11 displays thewresults of the restrié-, '

ted model.. The Standard error. of estimate was .79, the

.. totaﬁ mu1t1p1e corre]at1on was .58, the coeff1c1ent o?

e b

' ’ 2
determ1nat1on adJuSted for degreés of . freedom was .33, and

the dvera]] F rat1o was 125. 71 wh1ch is s1gn1f1cant at the

*, . »
- . “

.05 1eve1
rd R ! ’ [ %

It was apparent that the two‘indébpndent variables in

the restricted model poséessed most of %hg information for

pred1cting the dependent variable. COnseqﬁenzly, it was con-

. cluded that thqse female vocat1ona1 facu]ty members who most

'

Y. v S
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"Table 6.10

Fu11 Model Regression Analysis Between the Dependent Variable "Marriage
is an Asset for Rrofess1ona1 Women" for the Female Vecational Faculty .
in Comprehens1ve High Schools and the Thirteen Independent Variables

. ly/the DuayFRole Conf11ct Subscale (N=501)

s

/
val

. Partial )
Variables ‘Regression  Standard Student

Coefficient -Error "t";

9. For professional women, children 48 . 04 o 11.97*
are an asset. ’ .

1. It s possible to be successful at 14 . .06 2.41%
.both marriage .and a career. )

intercept v .53 " .47 .

~ ¥ . .
_"y‘ (LTI [0 2o . .

tiple Gorrelation (R} . ' g

Coeff1c1ent of Determination Adjusted for Degrees of Freedom (R2) = .33
MSR - (, . ,
= 19.71 L . ) -

; atandard.Enror.nf'Estimate.=r.29 L " e
‘ 1

'°0vera11 F-ratio MSE

¢ *Significant at the .05 Tevel

T, _,strongly_agreed that, “marriage_is an asset for prdfes§iona1

| . women, " a1.s'o most stroﬁy agreed .that,x "for professional '

" . women, chi]dred ace an asset," and that, "it is possible, to o
o ' . be successful at bo{n/marr1age and a careeé”'/

~B. Re]at1onsh1p BEtween the Selected Item and the Dua1 -Role .
_Conflict Subscale for the Vocatignal Education Directors _ -

1
.
-®

‘ Seyven out of the- 13 independent variabTes-from the dual-
.~role ¢onflict subscale were related signifieant]y to the L

- . . ‘ . Q. L . . , .
* dependent var1abfe, "marriage is an asset.for prqfess1ona1
women:, " Thereven independent variab]es‘were:' 1) "it ds SRS -
fine for.a womdh to work if her childgen are adequately .~ . =

. ‘_ . * \
~ .

- . S
N
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Table 6.11

Restricted ModeT Regress1on Analysis Betwéen the Department Variable
. "Marriage is an Asset for Professional Women" for the Female
Vocational Faculty in Comprehensive High Schools and the
Two Independent Variables from the Dual-Role
Conflict| Subscale (N=501)

A

Partial

Variables Regression | Standard Stu%igt
. Coefficient Error o
9. For profesgional women, children .51 .04 13.85*
are an asget.
¢ . )
11. It is possible to be successful: A7 .05 3.43*.
at both marriage and.a career. . :
Intercept S ‘_ - 1.00 (vT .22 , ', )
- : ; -

Standard Error of Estimate'= /i79'
Mu]tip]e Correlation (R) = .58 ’
Coeff1c1ent of Determination Adjusted for DegreeQQif Freedom (R?) = . .33

MSR) . *
Overqtl r-rat1o’%ﬁ§5} ‘125u71 .

-~

*Significant at the .05 Tevel | "

cared for"; 2) ' women Lan 11ve in productive harmony with

3

. " men filling comp]ementary and supp]ementary ro]es", 3) "a_
. mother S work1ng can be eas11y accepted by a chi]d", 4)
"for professiona] women, chi]dren are an asset“ 5)'"1t is v

‘L \possible to be successfu1 at both marriage and a career",

. . M

.6) " professiona] women tend to th1nk of emp]oyment as a 11fe-

time career"; and 7) ”women hajg;unique qualities to.bring to

4

the classroom that are .not present in male facd]ty A .o

multip]e regression ana]ysis was: conc]uded to determine the

v Lo ]

amount of predictive 1nformat10n available from the dua] role .

-

‘X
- .- 446

. L}
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conflict subscale. The results of the full model analysis

P i
are illustrated in Table 6.12. The studedt "t's" for only

\

) /the fo]]owing twq'independent var%ab]es were found to Be
significant: 1) "for professional women, cﬁi]dren’are an
asset," and 2) "professional women tend to tpink of employ-
ment as a 1ifetime career," , o
- A restrictee model analysis yas4qa1cuiated to determine
which variable possessed the most “information useful for
prediction. Table 6.13 displays the results of the restric--
ted model. The standard érror of estimate was .76, the
tola] multiple correlation was .58, the coefficient of
determination adJusted for degrees of freedom wa's. 34 anq,r

,
the overall, F- rat1o was 80. ﬁ3 which is significant at the,

.05 Tevel, ‘

It was apeerent that the two independent variables in
the restricted model possessed most of the inforﬁation”use-
ful for brediﬁting'the,dependent vaqiable. Consequently, it
was conc]uded’thef those vqcatiqna1 education directors who
most strong]y'aEreedtthat, "marriage is an asset for pro-
fessional women,"‘also most strongly agreed that, "fer pro- .
‘fessibnallwomen," children ave.an asset"-and that, "profes-

N sional women tend to ‘think of'employment as a lifetime career.”
In summar1z1ng the f1nd1ngs re]ated to Question #5, it can be

stated that: R .

. 1.. Those fema]e vacational faculty mtmbers who most strongly

‘

also most’

: agreed that, "marriage is an asset for professional women,

147
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- Table 6.12

(\-

- ; Full Model Regression Analysis Between the Dependent Variable “Marrnyge
.is an Asset for Professional Women" fqr the Vocational Educatia

.

N Directors in Comprehensive High S¢hools and the Thirteen
? Independent Variables’in the/ Dual-Role Conflict .
; ¢ Subscale (N=314) )

7

Ay « .
Partial ,
Variables . egression  Standard  Student
C oefficient Error = "t"
9! For professional women,, children / 5/ T.05  10.28*% N
are an asset. A
11: It is possible to be successful 14 .07 . 2.08*
.at both marriage and a career. )
Intercept : .88 © .59 ‘
, Standard Error of Estimate = .77 4/an\

v : Multiple Correlation (R) = .60

Coefficient of Determination AdJusted for Degrees of Freedom (ﬁzf = .33

MSR -
Overall F-ratio MSE = 12.79*% . . :

*Significant at the .05 level

strong]z agreed that, "for profess1ona1 women, ch11dren are an asset,

6 bl“- .
and that, "it is possible to be successful at both marriage and a
. career." N v ,j
‘ 2. Those vocationa} education directors who most strongly agneed ;

that, "marriage is an asset for professional women," also most strongly
agreed that, "for professional women, childrén are.an,asset" and that,

* \ "professfona] women tend to think of employment as a 1i?etime career."

- v . .
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\ /// ~ ; Table 6.13

Reptricted Model Regression Analysis Between the Dependent Variable
"Marriage is an Asset for Professional Women" for the Vocational’
Educgtion Directors in Comprehensive High Schools and the
Two Independent Variables from the Dual-Role

Conflict Subscale (N=314)

j

1 rd
- Partial i
Variables . Regression  Standard Student
Ly Coefficient _ Error "t o
9. For professional women, Lh11dren 52 ! .05 < 11.00%
.are an asset. _ / .
13. Professional women; tend to think .17} .0 2.75%
of employment as a ifetime
career. ;0
. Iﬁtercept / 1.02 / .26
‘Standard Error of Estimate = .76 . . | )
Multiple Correlation ;R) = .58 . L, .

0vera1i\F -ratio 80.63*
5 .

*Significant at the .05 level’ ’ t

Coefficient of Deter 1n3ﬁion Adjusted for Deg§ es of Freegdom (R2) = .34
% SR? '
MSE

Question #6. What is the relationship between the item "women

Successfu]]y compete with men at this institution," and the remaining
items in the advancement possibilities subscale for both the female

vocational .facult# members and the vocational education directors in

-

i

comprehensive high schools?
Multiple regression analyses were conducted to determine the amount
of pred?ctive information available from the advancement poésibi]iiies
subscale (four indepeqdent variables) and the selected item,~”women
;uccgssfy11y coﬁpéte with men at‘this inst#ution," for the feméle voca-

tiona1 faculty members and vocational education directors.

- 149 AR
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The ana]yses'of relationships between the selected item and its

espective subscale is presented in section X.

X.

J

Relationships Between the Item .'Women Successfully Compete with
Men at this Institution,”™ dnd the Remaining Items in the#ldvance-
ment Possibilities Subscale for both the Female Vocational Faculty
Members and the Vocational Education Directors in ngpreﬁens1ve

High Schools

In the following paragraphs, the relationshi

s‘between the
selected item ard the remaininE items in the advyancement possi-
bilities subscale for both fhe female vocational faculty members
and the vocational education directors are discussed. .

A. Relationship Between the Selected Item and the Advancement
Possibilities Subscale for the Fema]e Vocational Raculty
Members / '

A1l of the four 1ndepehdent variables in the advance-

ment possibilities subscale were re]ated s1gn1f1cant1y to

- 1

the dependent variable "women successfu]]y compete w1th mgﬁ
at this institution.” The four independent variables were:
1) "the possibilities for a woman. to be promoted to the next.
academ1c rank, when eligible, are on]y fair," 2) "the higher
the educat1ona] attainment of women the greater the chances
of their advancementY‘ 3) "in this 1nst1tu;10n women‘are not
" as likely to achiere‘npsitions of leadership as men,d and 4)
"in general profes:ional women are on par with professiona]

-men at this Institution.” .A multiple regression analysis
‘Ai b

was conducted to*determ1ne the am0unt of predictive informa-

tion available from the advancement possibilities sgbsca]e.

\“/( The results of the full model analysis are illustrated in

Table 6.14. The student "t's" for only the following three

independent variables were found to be significant: 1) "the

4570 -
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' . Table 6.14 .
Fu]] Model Regression Analysis Between the Dependent Variable
"Women Successfully Compete with Men at this Institution" *
,for the Female Vocational Faculty in Comprehensive High
Schools and the Four Independent Variables in the

Advancement Possibi;lfjes Subscale (N=501)
- L, . N L.
3 > Z
. " Partial
e Variables ~ * .Regression Standard <Student
. Coefficient - Error "t
6. The higher the educational 10 “04 2.59%
attainment of women the greater Y *
the chances of their advancement. Be. .
0. In this institution woMen are not -.28 .04 7.75%
as likely to achieve positions of o
Neadership as men. Pt
0. In general professional women are © .46 .04 12.47%
. on par with professional men at -
this “institution, - © e
~ . .‘ .
Intercept . 2.41 . .30
. . . o
tandard Error of Estimate = .82 .
fultiple Corre twon (R),= .65 + - g ) . .
;oefficient of Determ1nat1on Adjusted for Degrees of Freedom (§72 s 4]
MSR .

)vera]l F- rat1o %M§E%-° 89. 4?*

P

*éignificant at the .65 level *

higher the educaéionaﬁ attainment of woﬁen the greater the
S chances o% their~advancement," 2) "in this institution women
' ‘are not as 1ike1y’té'achieve~positions of leadership as/ﬁ%ﬁ,"
,and’3) jin benerel professional women are on par with pro-

fessjonal men at this institution."

L 4

-




A restricted model analysis was calculated jto determine -

which variables possessed the most information/useful for

prediction. Table 6.15 displays the results“of the restric-

ted model. The standafd error’of estimate was .82, 'the

‘tota1 mdtiple correlation was .65, the coeff1c3ent of

determinatfjon adjusted for degrees of freedom was .41, and

A\

the overall\F-ratio was 118.46 which is significant at the

.05 1eve1.ﬁ, . - C
It was apparent that the three 1ndependent var1ab1es in

7

the restr1cted mode] possessed most of the 1nformat1on for

 prédicting, the dependent variable. Consequently, it was

conc]ude% that'those'fema1e vocational facu]ty members who ‘

B

- mos{stron%y agreed that, "women successquy compete w1th ’

. men at this 1nst1tut1onL' a]so most strong]y agreed that,

"the'higher the educational atta1nment of women thg.greater
; .

the chances of. their advancement,” and that, "idhgeneralg
professional women are on par with profe§siona1 men at this

institution ¥ But they most strongly d1sagreed With the

statement, "in thls 1nst1tut1on women are not as 11ke1y to
L.

-

, achieve positions of leadership as men.

Relationship Between the Selected It&m and the Advancement
Possibilities Subscale for the Vocational Education Dfrectors

A1l of the four independeot yariab]es in the advancement

possibilities subscale were related significantly to the

dependent variable "women successfylly compete with men~at
this institution." The, four “independent variables were: 1)

"the possibilities for a woman to be prbmoteo to the next

A
&

W2
~
oL

-

—
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. Table 6.15

Restric;éd Model Regression Analysis Between the Dependent Variable . .

"Women Successfully Compete with Men at this Institution" for ~ ~
the Female Vocational Faculty in.Comprehensive High Schools

/" and the Three Independent Variables from the N

Adviﬂgqment Possibilities Subscalee(N=501)

i

& :
. Partial
/ Variables Regression ‘Standard~ Student
/o Coefficient Error - B A
6. The higher the educational attain- .10 .04 ©2.59%
/ ment of women the greater the
/ chances of their advancement.
10. In this.institution women are not -.29 .04 8.09*
' as likely to achieve positions of
! leadership as mep.
20.  In general professional women are » .46 o 08 12.76*
on par with professional men at %
this institution. .

Intercept - . 2.20 .26

Standard Error of Estimatglg .82
Multiple Correlation (R) = .65

Coefficient of Determination Adjustgd for Degrees of Freedom (R2) = .41

. (MSR), _ N
Overall F-ratio W<E 118.46

*Significant at tﬁé .05 level

. academic rank, wWigib]e, are only fair,” 2) "the higher
the educational atgginment'of women the greater the chances
of'lheir advancement," 3) "in this institution women are not
as 1ikely to achieve positions of leadership as men," and 4)
"in geﬁera] profess}onal women are on par with prqfessiona]
men at this iﬁstitdtion." A multiple rigreésion analysis

was cvonducted to determine the amount of predictive

H

ERIC . - : 157




“1) "the higher the educational attainment of women the

", to-achieve positions of leadership as men."

140 g

information‘availab1é from the advancement possibilities sub-

scale. The fresults of the.full model analysis are illus-

trated in Table 6.16. The student "t's" for only the follow-

. .
ing three independent variables were found td be significant:

- s
greater the chances-of tHeir advanceient," 2) "in this

institution woren are not as likely to achieve positions of

: 1éadership as‘men,"'ahd 3) "in general professional women are

om par with professional men:at this institution."
A restricted model analysis was Calculated to determine
Which variables possessed the most information useful for

prediction. Table 6.17 displays thé results of the restric-

~ ted mbdel. The standard error of estimate was .71, the

=

total multiple corré]ation‘was .57, the coefficient of

_ determination for degrees.of freedom quv,3é, and the over-

all F-ratio was 73.16 which is significant at the ".05 level.

The fwo,indepehdent,variableé in the restricted model

pbssessed most of the information uséful for predicting‘the

!

dependent variable. Consequently, it was concluded that
those vocational education directors who most strongly :

agreed that, "women successfu]]y compete with mén at this

L]
-

“institution," also most strongly qgreedsthgt, "in general

. 1 . . . .
professionat women are on par with professional men at this

 institufion." "But they most strongly disagreed with the

"Statemght that, "in this 1nst1tution women are not as likely

454
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Tab]e 6 ]6

Full Mode1 Regresston Ana ys1s Between the Dependent Variable .
‘ "Women Successfully Compete with Men at this Institution" N
< ] far the Vocational Educat1on Directors in Comprehens1ve
High Schools dnd the Four Independent Var{ables in
the Advancement Poss1b111t1es Subscale (N 314)

Y Partial

Variables” ;' -~ . Regression - Standdrd" Student
Coefficient Error "t
‘6. The higher the educational attain- .09 . | .05 - 1.98%

ment of women the greater the .
chances of their advancement.

10. In this institution Namen are not . -.20 ‘ .03 5.96* -
as likely to achieye’ pos1t10ns of ' ‘ S :
1eadersh1p as men. ) oo .
* 20. In general profess1ona1 women are |’ 39 « .05 : . 7.27%
on par with professiona1 men at . :
this institution. . T ”
. Intercept . - . "'; 2.6 .33
. ) . @ L t ’
' : ) B T ..
Standard Error of Est1mate =0 oo ., )
- Mult1p1e Correlatign (R) = ;58 A . Co
Coefficient of Dété?mwnataon ‘Adjusted for Degrees of Freedom (_?) = 32 tom
,0veran Feratio mgg) - 38.33¢ ' o
' | *Signjffcant at the .05 level o -
U / .
LY
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N . - Table 6.17 : :jf )
Restricted Mode] Regress1on Ana}ys1s Between the Dependent Var1ab1e
"Women Succes$fully Compete with Men at this.Institytion" for °
‘the Vocational Educat10n Diréctors in Comprehensive High- -
Schools and the . Two. Independent Var1ab1es from the
Advancement Possibjlities Subscale {N=314)

.« . \ .o .
Wt )
- * ~

4

1
<

Partial ' .-

%genera] professional women are on par with professional men at this

_ :Varjables, . ' . " Regressjon  Stapdard . YStudent
o ’ Coefficient - _ "Error ST
B—L M . . . '
"10. In this 1nst1tut1on women are .. -.21 0 T .037 - 6.20%
not as' 1ikely to achieve posi- .- oo . T
t1ons of 1eadersh1p ag men. , - -
. 20. In genera] professiona1 woten n’ BN S .05 ©7.74%
. are on par ‘with professional ] oot ) . e
. men at th1s 1nst1tutaoﬁ.,_ KA '
Intercapt | . Y 2msev . 2 .
L] ) ‘ R ) v ' ‘ * < Mﬂ : pl
., :r., . ' . . Ca— T . ;,.l ‘,‘ ,\Th.%{a,
Standard Error of Estimate"= .7] . IR DR T .
Multiple Corre]at1on (R) 7.+ " < ; ) s
Coeff1c1ent of Determ1nat1on AHJusted for Degrees of Freedom (R2) = .32

MSR -
Overall F- ratqo §E§E§ 73‘16

*Significant at the .05 lével

\

-»
4
. %'

e &i

In summar121ng the'ffndings related to Quest1on #6, it can be~

- ‘

stated that: ) a

-

h ]

1. Those female vocational facu]ty members who most strongly °

agreed that "women successfu]ly compete with men at this institution,"

also most strongly agreed that; "the higher the educational attainment .

of women the greater‘the chances of their advancement," and that, "in

o/

4
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. respective subscafe is presented in section/XI.

143

institution." But they most strongly disagreed with the statement that,
“in this institution women are not as likely to achieve posit%ons of
leadership-as men." : ' P L
2. Those vocational education directors who most strongly agreed
that, "women successfully compete,w%th ﬁen at this institution," also
most §tron9‘1y. agreed. that, "in general professional women are ‘on par
with profeésiona] hén at this institution." But they most strongly .
disagreed withjthe statement that, "in this ingtitutién wbmeh are ﬁot
as likely to achieve pasitions of leadership as men."
Question #7. What is the relationship befweeh the item "women have
as much need to achieve at men," aéd the remaining items in thé profes-
sional a;pirations subscale for both the female vocational faculty mem-
bers and the vocational education directors in ;omprehensive high
schoois? - {
Multiple regression analyses were conducted to determine the
amount of predictive information available from the professional
aspirations subscale (five independent variables) and the selected item

"women have as much need to achieve as msg," for the female vocdtional ,
* ~

» o~

faculty members and the vocational education directors. ' \

\
The analyses of relationships between the selected item and its

XI. Relationships Between the Item "WomeA have as Much Need to
Achieve as Men," and the Remaining Items in the Professional
Aspjrations Subscale for both the Female Vocational Faculty
Members and the Vocational Education Directors in Comprehensive

High Schools

In' the following paragraphs, the relationships between the

selected 1teg and the remaining items in the professional

.




* her husband's"; ; 3) "most women would like to be promoted to

.

g)t 'a woman s professional career should be. subservient to

144 . . v
aspirations subscale for both the female,vocational facu]ty

members and the vocat1ona] educat1on d1rectors are discussed.

Relationship Between the Selected Item and the Profess1ona]

‘Aspirations Subscale for the Female Vocational Facu]ty

Members

The five independent variables in the professional

¢
b Y .

aspirations subscale were related significantly to:the

dependent variable "women have as much need to achieve as.

men." The five independent variables were: 1) "professional

women can rea]1st1ca]]y expect to have a 11fe10ng career"‘

an administrative nosition"; 4) "most women would rather be

"\promoted by merit rather than by seniority"; and 5) "most
‘women, in your school, would like to end their educational

.careers as high school teachers." A multiple regression

4

dha]ysis was conducted, to determine the amount of predictive

,information available from the professional aspirations sub-

%

scale. The results of the fnll model analysis are illus-
trated in Table 6.18. The ‘student tE;EJ for ;11 tHe inde-
pendent ‘variables were found to be significant. Therefere,

no further analysis of the data was necessary and it was con-
cluded that those female vpcational faculty members who most
strongly agreed that, "women have as much need to achieve as,
men," also most strongly agreed that, "professi®nal women‘

can realistically expect to have a lifelong career,” that,
"most women would like to be promoted to an administrative
position," and that, fmost women would rather be promoted by '

1
1
~

' ARR

e
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v . Tab]e 6.18
%‘. ~ Full.Model Regress1on Ana]ys1s Between the Dependent Variable
' N "Women have as Much Need to ‘Achieve as Men" for the Female
? Vocational Faculty in Comprehensive High Schools and (l
the Five Independent Variables in the Professional
oo “JAspirations Subscale (N=501) oy
. Partial | .
Variables Regression  Standard  Student
\ Coefficient . Error ‘t"
4. Professional women can realisti- 11 \ .03 3.28*
cally expect to have a lifelong
career.
12. A'woman's professional career -.10 *.02 4.21%*

’ should be subservient to her SRS
husband's. . ‘

14, Most women woulg like to be pro- .09 .03 . 2.69%
moted to an admimistrative ‘ . L
position. »

. 18, Most women would rather be pro- . .16 .04 4.50%
moted by merit rather than by
seniority. .

! 24. Most women, in your school, would -.06 " .03 2.39%
Tike to end their educational o "
careers as high school teachers.

Intercept . | © 0 3.57 ".24

Standard Error of Estimate = .64

Multiple Correlation (R) = .36

, Coefficient of Determination Adjusted for Degrees of Freedom (R2) = .12
Overall F-ratio §M§B% 14.59% { ; , e

MSE

*Significant at the .05 level .

L)
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mérit rather than b}*sen1or1fy " But they most strongly
; 'd1sagrfed with the statements that "a woman 3 profess1ona1
career shou]d be subserv1ent to her husband s," and that
most women, in your school, wou]d'11ke to end their educa-
'"tlonal cardbrs as h1gh school teachers

B. Re]at1onsh1p Between the Se]ected Item and the Profess1ona1
A4p1rat1ons Subscale for the Vocational Education Directors .

Three out of the five independent variables from the
‘.'professiona1 aspirations subscale were related significantly
to the dependent variable "women have as’ much need to
achjeve as men." The three indeoendent variables were: 1)
- "professional women can realistically expect to have a life-
long career," 2) "a woman 's profossiona1 career should he‘
subs’ervient to her husband's," and 3) "most women would 1ike
to be promoted to an administratiue posit%onu" A multiple
regress1on ana]ys1s was conducted to determine the amount of
predictive informat1on available from the’ advancement possi-
, bilities subscale. The requts of the full model analysis
are-il1ustrated in Table a.19.j;4;; student "t's" for only
4.7.”L.y,”.¢.”.,u,”,_nthe.fo11pwing three:ﬁndéﬁéndent varidbles were fourd' to be
| signff{cant; .1)‘“pf3fessiona1 women.can.rea1istica11y
' expect to have a 11fe1ong career," 2) "a woman's professionaf
career»shoutd be subservient to her husband's," and 3) "most
women would {ike to be promoted to an administrative posi-
tion." = . *
A resthicted model analysis was calculated to determine

which variables possessed the most information useful for

@~ | - 480
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"« Table 6.19

s w

Full Model Regreéﬁibn Analysis Between the Dependent Variable “Women

have ‘as Much Need to Achieve as Men" for the Vocational Education
Directors in Comprehensive High Schools and the Five Independent
Variables in the Professional Aspirations Subscale QN=314)

o

. N . Partial '
Variables Regression Standard Student
) Coefficient Error ht
4. Professional women can ’ .15 .06 - 2.68*
. realistically -expect to have :
.a lifélong career.
12. A woman's professional career - -.22 . " 5.59%«
should be subservient to '
her husband‘s.- J -
14. Most women would like to be 10 .05 270 /
promoted to-.an administrative.. '
position. ° ! ’ . ' &
! ) A s
‘ 1
Intercept, , - 3.61 37 )

Standard Error of Estimate = .75

Multiple Correlation (R) = .39

Overall F-ratio

MSR) _ .
WSE i 11.12*

. Coefficient of Deterﬁinatién Adjusted for.Degreéﬁ of Freedom (R2) = .14

Ve
W

*Significant at the -.05 level

~

' .predicEioh. Table 6.20 d{sp]ays the resd]ts of. the restric-

ted model. The standard error of estimate was .76, the

total multiple Cjzyélatioﬁ was .éé; the coefficient of

determipation ad;
\ 4

sted .for. degrees of freedom was .13, and

. the overall F-ratio was 17.21 which is significant at the

.05 Tevel.

1675
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Table 6.20

Rgsiricted Model Regression Analysis Between the Dependent Variable
_ "Women have as Much Need to Achieve as Men" for the Vocational
Education Directors jn Comprehensive High Schools and the

Aspirations Subscale (N=314)

Sy, . g &

|
|
\ .- Three Independent Variables from the Professional "¢
.
- e ) - Partial

|

\

Variables Regression  Standard  Student
‘ =T Coefficient Error ng
4 Professional womén can . ’ .15 .55 2:69*

realistically expect, to- have a
lifelong career.

1%12. A ‘woman's professional career -.22. .38 5.87*
should be subserv1ent to her .
husband's. ’

14. Most women would 1ike to’be N .49 2.28%
promoted to an administrative :
position. .
, ' N N
Intercept _ : 3.95 .30 .

0y

Standard Error of Estimate 7 76
Mu1t1p1e Correlation (R)«=

Coefficient of Determination AdJusted for Degrees of Freedom (ﬁ?) = .13

MSR . .
ﬂpvera]l F-ratio %M§E§ _17 .21 . .

~*Significant at the .05 level

| « )
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' It was apparent that the three 1ndependent variables 1n

the restr1cted model possessed most of the information use-

. " ful for predicting the'dependent variable. Consequently, it
o _was concluded ‘that those vocational eduoationdirectors who
o : U‘ﬁ‘:'most strongly agreed that, i"women have.as.much need to

achieve as men," a]so'zﬁst strongly that, "professiona] .

¢

[y

coe o women'can ,realistically expect to have a 11fe1ong career."
: 1

ahd that, "most women/hqud 11ke to‘be promoted to an

Q%ij ' adm1n1strat1ve pos1t1on,", But they most strong]y disagreed
- . . > . '
with the statement, "a woman's professional career should be

&,

s subservient to her husband's." g

——

LJ

In summar1z1ng the f1nd1ngs re]ated to Quest1on$#7, 1tlcan be

r .
Sta tEd ’ ’ . F]
' * R 4 ' -

as

1. Those female VOcational facu]ty members who mbst strongly "

l

agreed that, "women have as much need to ach1eve as_ men," also most
[ * %
trong]y agreed that, profe$s1ona1 women can rea]f§t1ca11y expect to
L ¢ s
have a Tifelong career," that, "most women would Tike to be prometed to

A

an administrative position," and'tha%, "most women would rather be
promoted by merit rather thanqbg&seniority." But they most strongly
disagreed with the statements £hat, "a woman's professional career
should be subservient to her hdfg:n:'s," and that, "most women, in your

school, would 1ike to end their educational careers as high school
teachers." // A " ) ’ y &

./ I v
2. Those vocational education directors who most strongly agreed
that, "women have as much need to achieve as men," also most strong]}

agreed that, “professional women_can realistically expect to have a
' ' A\

L | 163
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lifelong career," and that, "most women would 1ike to be promoted'to an
administrative position." But they most strongly disagreed with the

statement, "a woman's professional career should be subservient to her

B

* . husband's."
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" % in comprehengive high sqﬁbo1s.in their perception of the advancement

, : o Chapter 7+ . =~ - {i::ii\ ,
A COMPARISON BETNEEN THE FEMALE VOCATIONAL FACULTY MEMBERS AND THE
" VOCATIONAL EDUCATION DIRECTORS' PERCEPTIONS OF THE DUAL-ROLE
CONFLICT," ADVANCEMENT POSSIBILITIES, AND PROFESSIONAL

ASFIRATIONS~OF THE FEMALE VOCATIONAL FACULTY- IN
a - . COMPREHENSIVE HIGH. SCHOOLS

2

This chapter deals with the analysis of the perceptions of the“

dwal-role cohf]ict advancement possibi]ities, and professiona] aspira-

~ I
. tions of the female vocational fac§¥ty members as viewed by themse]ves

.

and by the vocat1ona1 education direttors in comprehensnve high schoo]sx

Spec1f1ca11y, this chapter answers Part III of the study wh1ch cons1sted
/

of the fo11ow1ng thpee nu]l hypobheses

4"
. Null Hypothes1s #1.. No significant differences exist between the

-~

' fema]e xg\at1ona1 faculty members and the vocational education d1rectors¢
‘1n comprehens1ve high scheols in their per%ept1on of the dual- ro]e of \°
| the fema]e\vbcationa] facu]ty m%mhers as méaSureduby the dual-role con-
'»ﬂid:@&ihe. ,

-~

. Null Hypothesis #2. No significant differegces exist between the

female yocational faculty members and the vocational education directors

L4

~

possibiljties of the female vocational faculty members as measured by

+

“the advancement possibilities subscale. . .
* s P . s \ v .
Nu]] Hypothesis #3. Mo significant differences exist between the *

LA

fema]e vocat1ona10faCu1ty members and the vocat1ona1 education d1rectors
‘S

in comdrehens1ve high schoo]s 1n their pércept1on of the professional,

asp1rat1ons of the fema]e vocat1onaL,faCu1ty members as measured by the

. \
professlonal asp1rat1on8 subsca}e " ‘.
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 bilities, and ¢ = profeéij;hél aspirations).

Null Hypothesis #1

152

The Behrens-Fisher t' Test was utilized to determine if there were®
significant differences between the female vocational)faculty members

éhq vocational education directors in ThWir percepfion of the dual-role ¥

-

conflict, advancement‘possibi]ities, andlprofessional asp?rations of “the
fema]e vocational faculty members 1n comprehensive high schools. Each

item in the three subsca]es had a score which ranged’?ﬂsi a max1mum

~

score of five {o a minimum score of one (5 = strongly agreéd, 4 = agreed,
3 = undecrded 2 = d1sagreed and 1 = sfrong]y disagreed).

Tabl; 7.1 digplays the average score and its respective standard
/\ <

deviation' for all the items in each of the three subscales (25 items)

for both the female vocational faculty members and vocational education
4 \

directors. A1l jtems in Table 7.1 have been identified in reference to

their specific subscale (a = dual-role cohf]ict, b = advancement possi-

-

2

In ordeynto respond to null hypothé§is #1, a Behrehs-Fisher"t' Test

~a

was conducted to determine jf there was a significant difference between

the female vocatibnal faculty members and vocatioﬁaf education directqrs

"in their perception of the dual-role conflict ex!erienced by the female

voc;tional faculty in comprehensive hiah schgp]g. The results of this

t' test analysis.are prespnted in Tabl® 7.2 and discussed in the follow--

ing paragraphs. ’ | 4 A l;
“The results.gf, the t' test revealed that the averaae score for the

%ema]e vocational faculty members in the dual-role conflict subscale

[ .
was 3.55 with a standard deviation of .91. The average score for the

vocational education directors in the dual-role coﬁf]i;t subscale was

; e
, 166
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’ Table 7.1

9 . 7 -
.

“Méan' Scores and Standard Deviations for each Item in the Dual- Role
Conflict, Advancement Possibilities, and Professional Aspirations.
Subscales for the Female Vocational Faculty and the Vocational
Education Directors in Comprehensive High Schools

\

¥

Females " Directors
Items Mean S.D. Mean - S.D.
la. It is fine for a woman to work if 4.26 .88  4.25 787
her children are adequately cared K :
for.
2b. " The possibilities "for a woman to 4.04 . .97 3.61 1.20
’ be promoted to the next academic . '
* rank, when eligible, are only
fair, .
.3a. Women can live in productive har- 4.21 .83 4.15 .85
mony with men filling complemen- -
tary and supplementary roles.
4c. Professional women can realisti- 4.12 .84 4.16 +.78
cally expect to have a lifelong ° :
career.
5a. A mother's working can be easily 3.39  1.05 1.15 -1.07
accepted by a child. '
6b. The higher the educational attain- 3.93 .93 3.93 .87
ment of women the greaterfythe
~ chances of their advancement. o
7a. Marriage is an asset for profes- 3.28 .97 3.29 .93
sional women. . )
8. Women have as much need to 4.46 .68 4.29, .81
achieve as men. .
9a. For professional wemen, children 3.00 7 1°0¢  3.00 .94
*are an asset. ' S . "
10b. In this institution women are ~~  ~3.62 1.2 321 1.2
not as likely to achieve posi- " - =
tions of leadership as men. R
Ma. It is possible to be successful> =~ 4.32° .45 4.22 .74
at both marriage and a career. : -
12c. A woman's profesglgggl career 2.61 . 1,17- 2.6 1.12
should be subserviént to her - .
husband's. )
13a. Professional women tend to think 3.63 291 3.55 : 88
. of employment as a lifetime ,
career.
a 1687
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Table 7.1 (Continued) ]
A " Females . Directors
Items . Mean S.D. Mean® S.D.
,- 14c. Most women would Tike to be pro- 2.63 .83 2.65 . .87
moted to an administrative posi- .
tion. .
_ 15a. A woman's’ first respons1b111ty 2.81 1.24 2.98 1.16
is to be a feminine compan1on '
of men and a mother. "
16b. Women- successfully compete with 3,18 1.08  3.67 .86
‘ men at this 1nst1tut1on“
" 17a. Women who want full equality should 4.60 .54  4.57 .53
-~Ji be prepared to accept equal
Ny responsibility. .
18c. Most women would rather be pro-" 3.94 v , .83 3.64 .85
moted by mertt rather than by ) 7 -
Seniority. ~ .

19a. Intellectual’ achievement of women 3.02 1.06 2.76 1.02
is viewed as competitively ‘
aggressive behavior.

20b. In general professional women are  ~ 3.48  1.08  3.87 .80
on par with professional men at : T
this institution. .

21a. Women in supervisory pos{t1ons have 2.82 .98 2.68 .98
difficulty dealing with males in
subordinate.positions. ﬂ“\\ E

22a. A co-educational faculty provides 4.49 .54 4.49 .54

: a healthy atmosphere. )
23a. Career women play down feminine 2.01 .92 2.25 .87
. appearance in order to be taken . ‘ . .

seriously.

24c, Most women, in your “school, would 2.94 1.12 297 1.06
. 1ike to end their educational . .
s careers as hish school teachers.

'25a. Women- have unique qualities to 3.84 1.01 373 .99
> 2 bring to the classroom that are . - o N
fiot present in male faculty. :

. N "pj‘ N
%bual-Role Conflict ' ' CProfessiona] Aspirations ) '

Padvancément Possibilities

4168
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&‘ Table 7.2
. &

Mean Scores, Standard Dev1at1ons and Behrens Fisher_t' Test Values for B
the Perception of the Dual-Role Conflict Exper1enced‘by the Female’
Vocational Faculty in Comprehens1ve High Schools as Viewed by
Themselves and. by the Vocational Education Direcfors

~ Group ) N ‘Mean S.D. t'.value-
Female Vocationa\ Faculty Members *~ 501 3.55 9 ns

y - 1.80
Vocational Education Directors 314 3.50 .88

” nSNot significant -at the .05 level’

i
PR 4

3.50 witﬁ a_standard deviation of 88' The oBtained t' value for the

14 1tems designed to measure the dual-role conftict exper1enced by the
female vocational faculty member; 1n$comprehens1ve high s hools was..
1.80, which is not significant at the .0§ Tevel. Therefore these
resu]fs‘indicate a failure to reject the broposed null hypothes1s.
Consequently, it was cénf]ddgd that there is no significant differeq;e ‘
between the female vdcational faculty members and the vocational edu;hi"
tion directors in tHeir percéption of the &ua]-ro]e conf]i;tjexberi—

“enced by the female vocational faculty members in comprehensive high

schools as measureﬂ by the dual-ro]e.confLigi,subsca]e.

1
N {

A3

Null Hypothesis #2

In order to respond to null hypothesis #2, a Behrens-Fisher t'

Ty

Test was performed to determine if there Was.a significant difference
between the female vocational faculty members and vocational education
directors in their percéption of the advancement possibilities available

&
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l

 to the fema]e vocatfona] facu]ty members in comprehensive h1gh schools.

The results of the t test ana]ys1s are presented in Table 7.3 and -

disdussed'in the following paragraphs.

.o Table 7.3 ‘ .

Mean Scores Standard Dev1at1ons and Behrens- Frsher t' Test Values for
the Perception of the Advancement Possibilities Available to the
Female Vocational Faculty in Comprehensive High Schools as
Viewed by Themselves and by the Vocational
Education Directors

\ <4
' Group- N . Mean. S.D. t' value-
f Female Yocational Fatu]ty Membehs . 501 3.66 A .04 s
N .' R ’ - . " . -]8 N
Vocational Education Directors ‘314 3.65  1.00 S

'nsNot.sfgnificapt at(theﬂlOS 1eve] "

| . X . : L .
~ The results of the t' test revealed that the average score for the

. female vogatlonaT facu1ty members in the advancement poss1b111t1es sub-:

scale was 3. 66 With a standard deviation of 1.04. " The -average gcore .

for the vocat1ona1 educat1on,d1reetors n the advancement possibilities

\subscale was 3 65 with a standard deviation of 1.00. The obtained t'

value for the five items designed to measureé the advancement poss1b111—
ties avd11ab]e to the female vocat1ona1 faculty members in comprehen-
sive high schools was‘ .18, which is not significant at the .05 level.

Y

Iherefore, these results indicate a failure to reject the proposed null

hyﬁ%thesis. Consequent]y, it was concluded that there is no'signifi-
R . . .

. cané difference between the female vocational faculty members and the

voc%tiona] education directqrsain thei;’perception of the advancement

~
i

=
\J
Q.
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possibilities available to the female vocational faculty members in

tomprehensive high schools as measured by the advancement possibilities
\ o

19

subscale.

Nuf} Hypothesis #3 \

’

. In order to respond to null hypothesis #3, a'Begrens-Fisher £

test was performed to determine if there was a significant difference

between the female vocatfonal faculty members and vocational gducatioﬁ
directors in- their perception of the professional aspirations of the

;emale vocational faculty member§ in comprehensive high schools. :The

results of this t' test analysis are presented in Table 7.4 and dis- .

cussed -in the following paragraphs.

-

Table 7.4

Mean Scores, Standard Deviations and Behrens-Fisher t' Tgst Values for
the Perception of the Professional Aspirations of the Female
/> Vocational Faculty in Comprehensive High Schools as Viewed
by Themselves and by the Vocational Education Directors

Group . N. Mean S.D. t' value
A - - — _
Fem5$§£Vocationa1:Faculty Members 501 3.46 91
: t v . 2.79*
Vocatipnal Education Directors © 314 3.38 .92 ~

* LY

av

*Significant at the .05 Tevel, R -
The results of the t' test ﬁeveafed that the éverage score for the

female vocational faculty members in the professional aspirations sub-

‘scale was 3.46 with'a staqgardldevia;ion of .91. The average score for .

the vocational education directors in the’professional aspirations sub- .

scale was 3.38 with a standard deviation of .92. . The obtained't' value

<&

§ ) R = K
.

. L 4
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.

for the six items designed to measure the professional aspirations of
the fema]e vocational faculty memBers in cgmprehensive high schools was
2.79, which is significant at the .05 level. Based on these resu]ts?
tne proposed null hypothesis was rejected. Cbnsequently, it was con-
cluded that there is a significant’ d1fference between the female voca-
t1ona1 facu]ty members and the v?cat1ona1 education d1rectors 1n the1r
perception of the,profess1ona1 asp1rat1ons oj the female vocational
tacu1ty members in comprehensiye high schools as measured by the pro-
fessional aspirations subscale. ‘

A Behrens-Fisher‘t' Test nas,condueted to each of the six items in
the professipna1 aspirations subscale. The individual item t' test
analysis was used to identify those items in the prbfessionai aspira-
tions subscale that the female vocational faculty members and vocational
educat1on directors perce1ved significantly d1fferent yThe results of
the‘t tests are presented 1n Tab]e 7 5 and d1scussed in the following
paragraphs ‘ _ - . .
“ Thé resu]ts of the §1x t test analyses revea]ed that in only twa

out of the six 1tems d1d the average female yocat1onal facu]ty members
. and the average vocat1ona1 education d1rect0rs d1s gLee sign1f1cant1y
?Tne two 1tegs were: 1)' 'women have as much need to ach1eve as men," and.
2) most women would rather be promoted by merit rather than by senior-
Tty ' "
‘The_resu]tsfd? the t' test for the item "wpmen have as much need

*

. A ) < . N L]
to achieve as men" revealed that the average score for the female voca-

.

tional faculty members was 4.46 with a standard deviation of .68 and’
the average score for tte vocational education directors was 4.29 with
a standard.deviation of . The obtatned t' value for this item was

\

= ' L

» .
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f77\~ D Table 7.5

r

Mean Scores, Standardeeviations, and Behrens-Fisher T' Test Values for

each of the Six Items in the Proféssional Aspirations Subscale for
the Fema]e Vocational Faculty and Vocational Education Directors

Lin ComprehenSive High Schools . . k.,
' Females Directors i
Items Mean S.D., . Meag . .S.D. value °
. . .o .
8. Women have as much need 4.46 .68 4.29 .81 -3.20%
to achieve as men. : .
18. Most women would* rather be  3.94 .83 3.64 .85 -5.23*
promoted by merit rather . = o
than by seniority. ) . . e
*Significant at the .05 level ’ "

*

-3.20 which is significant at the .05 Tevel. The*resuits of the t' test

for the item "most women wou]d rather be promoted by merit rather “than

by seniority" revealed that the average score for the fema]e vocational

v

faculty members was 3. 94 with a standdrd deViation of 83 and the

average score for the vocationai education directors was 3 64 With a ‘
standard dé&\jtion of .85. The obtained £ va]ue for this item was
-5 23 which is Significant at the .05 level. .~ E f" B
Consequently, it was conciuded that tﬁere are, Significant differ-
ences between the fema]e vocationai faculty members and the vocationai

4

education directors in their perception of the items: 1) “women have

as much need to achieve as men," and 2) "most women would rather be
promoted by, merit rather than by seniority." Eérthermoré, the female
vocational faculty members perceived their need for achievement'éignifi-

cantly higher than it was perceived by the vocational education

L]

. 173 ‘ |
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directors. Finally, the female vocational faculty members perceived

)

.

women desiring promotions by meriﬁ rather than by seniority significantly )
Higher than was perceived by the vocational educatign directo}s.

In summarization, it was found that: .

1. There is no significant difference between the fema]e_voca-
tiona] faculty members and the vocational education directors in their
percept1on of the dual-role conf11ct exper1enced by the female voca-

t1ona1 facu]ty members in comprehens1ve h1gh schoo]s

.
W,

2. There is no significant dlfference between the female voca-
tgonal faculty members and the vocational education directors in theie
perceptioﬁ of the advancement possibi]%ties available to the female
vocational feculty members in comprehen§ive high schools.

3. There are significant differences between the female vocational
facu]ty members and the vocat1ona1 ‘education d1rectors in their percep-
t1on of the professional asp1rat1ons of the fema]e‘yocat1ona1 faculty

\

members in comprehensive high schoo]s.,,%peETfica11y,'the female voca-
~

tional faculty perceive a need for achievement and a desire for pré-
motions based on merit rather than on seniority significantly higher

than these items are perceived by the vbcational education directors.
‘ : Waing

ToAava




Chapter 8

SUMMARY, DISCUSSIONS AND RECOMMENDATIONS o

——

This d%apter provides a, summary of the study, a discussion based e
upon the findings, and recommendations derived from the findings and

discussion. . . ’ L.

’

Summary . T . B S
In summarizing the study, it was dividedtiqtb.the following four

areas: 1) introduction, 2) statement of” the problems, 3) procedures,

3 3 . ’ ) \
- and 4) findings. » ] /

Introduction .
It cap be said that 1ife.in America is, has been,.and:wi11 be
marked some kind of-;z}uggle. The seventeenth.centdry was the één-
tury 1n which the pioneers strugg]ed to surv1ve, “the e1ghteenth century
was transformed into a strugg]e for 1ndependence the nineteenth cen-
tury was marked by the strugg]e to end s]avery, and the twentieth cen-
tgry may we]] be remembered as the century of struggle for women's.
e&ua]ityf R
- Whether the twentieth'century becomes the cefitury of women's )
‘equa11ty or not, it seems that the future‘Fb]e of women in Amer1can .
soc1ety will be a vital 1ngred1ent in determ1n1ng the country's
economic and international status. RecogniZing how\essentfa] women are

to the productivity of this *ation and that any discriminétoﬁy ,
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" Procedures
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treatment against them can only be harmful, CéngreSs on March 22, 1972
passed the Equal Riéhts for Women to the United States Constitution gnd
sent it to the states for ratification. . /. -
While Congress may have the power to guarantee eqha] employment
opportunities .for a]] men and women‘zf ;his nation, it is upon these
men and women tH;t the power to a]te; attitudes lies. It.wil1:be up to
researchers to show the status and roles played by both men and women
in different working situations. Because of their jﬁf]uentia] position
in developing careers, the schools are an excellent focus for such )

From these efforts school administrators will learn of mis-

tions that they may have regarding the roles of their employees.

v

Statement of the Problem . ) ) b

The study was designed to: 1) Determine some biographical charac-

teristics of the female vocational faculty members and the vqﬁationa]

education directors in comprehensive h?gh schools. 2) Ascertain the

perceptions of the female vocatigzé] faculty members and that of the
- - I

vocational education directors regarding the dual-role conflict, advan#e—

ment possibilities, and professional aspirations of the female voca- '

/
-

tional faculty members in comprehensivé high scﬁgo]s. 3) Compare theﬁ
perceptions of the female vocational facu]ty'members as seen by them-

selves and by the roational‘education directors in comprehensive high
; .
schools. ‘ . -

’

»

3 * T )
n The sample used in the study consisted of vocational education

. directors and female vocational faculty members from 15,314 comprehen-, -

¢ o , L
sive high schools located in the 50 states, the Canal Zone, Puertgiggco,

e
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and Ehe Trust Territory‘ Three hundred and f0urteen vocational educa-
tion d1rectors and. 512 fema1e vocat1ona1 facu]ty mémbers were used in

the study. A two part instrument was used to achzeve the objectives of
the stddy; . The first part of the instrument was des1gned to measure

status and the second pert was designed, to measure differences in per-

Iceﬁtions between the female vocational facu]tylmembers and vocational

\

education directors in their perception of the dual-role conflict, )
advancement poss1b111t1es, and professional asp1rat1ons of .the female

vocat1ona1 facu]ty members in comprehens1ve h1gh schools.

Several statistical treatments were utilized to analyze the data

~and to answeﬁ the questions and hypotheses posed In answering Part I,

Question #1 of the study, the means , standard dev1at1ons, and ranges
were utilized. In answer1ng Part. II, Question #2.of the study, an 1tem
anadysis of each subscale (dual-role conflict, advancement boss{bi]il
t1és, and proress1ona1 asp1rat1ons) was conducted. In ansﬁering éart
Quest1ons #3 #4, #5, #6, and #7 of the study, mu1t1p1e regression

ana]ys1s techn1ques were employed. In answering Part III of the study,

‘the Behrens-Fisher t' Test was utilized. ,
' ! ¥ R - ’/'.
Findings - X . ﬁa/,

~It was found that the average female vocational facufty memﬁg} is
b ~ '

38 years old, married, with 2.2 thi]dren,.dnd earns ad annual salary of

$10,000. She has a bache]or's'degree, holds permanent certification in

.4

her field of specialization, and nine out of ten times is teaching home

economics or business education. The average vocational education.
h

director in comprehehsive high schoo]s, on the other hand, is a male,

43 years old, married, with 2.5 children, and earns ‘an annua] salary of

B ‘
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$14,200. He has a master's degree, has a permanent adm1n1§trat1ve .
appointment in h1s present 1nst1tut10n and has been work1ng in voca-
tional education for 8.5 years. "

An examination of the dual-role conflict suBsba]e} which was . -

L4

designed to measure differences n the percept1on of the dual-role con-
flict experienced by the female vocational facu]ty members in qpmprehen-
sive high schools, revealed that: 1) a greater percentage of vocational ,
education directors than female vqcatienal faculty members agreed that

,jt is fine for a woman to work if her chi]drenlare adequately cared
' for; 2).a greater percentage of directors than female faculty agreed /
that a woman's first respons1b111ty 1s to be a feminine companion of

men and .a mother, 3) a greater percentage of vocational education direc-

" tors than female vocational faculty members disagreed that intellectual
achievement of women 15 viewed as compet1t1ve]y aggress1ve behav1or, 4)

a greater percentage of d1re€tors than fema]e faculty d1sagreed that
women in supervisory pos1t1ons ﬁéye d1ff1Cu]ty dealing w1th males in

»
subord1nate positions; and 5)%more female faculty disagreed than agreed

t

~

that for professional women, children gre an asset.
' The results obtained from the advancement possibilities subscale,
which was designed td measure differences in the perception of the
advancement possibilities available to the fema]e vdcatioha] faculty
members in comprehensiwe high schools, reveated that: 1) a greatef"
percentage of vocat1ona1 educatlon directors than female vocat1ona1
%aEUT/y members d1sagreed that the possibilities for a woman to be pro-
moted to the next academic rank, when e11gib1e are only fair; 2) a

greater percentage of d1rectors than female facu]ty agreed that the

higher the educational atta1nment of women the greater the chances of

. EA 2 T o .
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the1r advancement and 3) a greater percentage of wocational ducation
. »”
. .d1rectors than fema]e votat1ona] #acu]ty agreed that women SUCcessfully -
compete w1th men at their 1nst1tut1on ' ' ‘ T : .

i ,The profess1ona1’asp1rat1ons subsca]e, which was des1gned to
: measmre d1fferen0es 1n the perception, o%?the professional asp1rat1ons of ' ;
/ the female vocat1ona1 facu1ty members in comprehEns1ve high schoo]s, T
: reveaéed that: Q’1) the great majority of- the female vocat1ona1 facu]ty

and voca jonal educat1on directors believe that women have a&s much need,

’. “
. y :
to athle*e as men and tha; p:oj§§f1ona] womén can expect to have a 11fe-
V] e T3
t1me Career, ) a greater percentage of fema]e vocat1ona1 ‘faculty mem=

. - : K oo
- bers than vocational educat1on d1réttors believe that a woman 's profes-

L4

s1ona1 career shou]d be subservient to her husband's; 3) a greater . ..
\\ 4 \ rd .

epercentage\of the female vocational facu]ty than vocational” education
X . \ . ‘ L - -

. ~*

directors helieve.that most women'would not ‘Tike to be promoteq:to‘an

adminiStraéﬁve)%ositioni and 4) the majority of the female vocational
: » <
faCUity members”and vocat1ona1,educat1on ditectors béiieve that most
o o B

-~ women wou]d rather be promoted by merit rather than by seniority.

. ‘é

The ana]yses of re]at1onsh1ps between the age of. the fema]e voca>

¢ 1]

t1qna1 facu]ty and each of the three sufscales revea]ed that: 1) There

a \
s a s1gn1f1ca€% re]at1onsh1p between the age of the female vocational - o

. 'faethy mEmbers and\the1r perceptloh og,the1r~dua17ro1e,conf11ot.
'gyggjfiéatyfj thoge jemajes who are older most ofteﬁvagreed'that for

' . o - $
q?ofessionag women, children are am asset, apd that career women p]ay

« w7

'down fem{nine appearance in orggr to be taken serious]y But they most

”, o
!

-oftén df%agreed that 1nte]1ectua1 achievement of women 1s viewed as

L]
Fa

.
“ ﬂ * . ¢
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. compet1t1ve!y¢aggress1ve behavior. 2) There is no relationship between
the age of the fema]e vocational faculty members and their percept1on
-3 of” the1r advancement poss1b1ht&s and profess1ona1 aspirations.
A study of the re]at1onsh1ps between the years that the female
, vocat1ona1 faculty have worked at their present institution anhd each of ‘o
the three subscales revealed that there are no significant relatienships
K . betW2en_ the nhmber of years that the female vdcatidna1 faculty members ’

‘haQe worked at their present institution and "their perception of their

D s . v
dual-role conflict, advancement poss1b111t1es,‘andvprofess1ona] aspira-

~r
N

tions. ‘ }
‘ An examinatien of the relationships between the salary earned by
the %ema]e vocational faculty and each of(the,three subscales reVea]ed
A that there are no s1gn1f1cant re]at1onsh1ps between the salary of the
fema]e vocat1ona] facu]ty members and their perceptlon of their dual-
ir C role canflict, advancement poss1bi11t1es,.and profe551;:a1 asp1rat1ons.
’ Analyses of relat1onsh1ps between the year the fema1e vocat1ona1
.faou]ty earnéd thelr h1ghest degree and each of the three subsca]es
revealed that: 1) Thére 18 significant. re]at1onsh1p betWeen the,yEar
the fenale vocational faculty members earned their highest degree and
»  thgir perception of their dudl-role conflict. Specifically, thOse
fena]e vocat1onaﬁ'facu1ty members who most recent]y earned their h1gh--_.__
est degree, most a{ten agreed that women can }1ve 1n productive harmony
with men . filling comp]ementary and supplementary roles and that 1ntelf »
lectual achievement of women is viewed as compet1t1ve1y aggressive

~

- behay1or. But they most often d1sagreed that for professional women,

)
.. childreh are an asset. ' 2) There are no ‘significant re1at1on§h1ps

~ ’ 1 M
¥ 4

&
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bof the dual-roTe conflict, advancement possibilities, and .professional
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» . - '
between the year the female vogational facultysmembers earned their
highest degree and their perception of the%r advancement possibilities
and their professional aspirations.

I

A study of the_feﬂationshiﬁs between the age of the vocational

A

education directors

-

and each of the three subscales revealed that there

" are no significant relationships between the age of the vocational edu-

)

cation directors and their perceptioﬁkof the dual-role conflict,

advancement possibilities, and professional aspirations of the female
R .

vocational faculty members in comprehensive high schdols.

Ana]yseslof“relationships between the number of years that Epg

: @ . . S g s
vocational™gducation directors have worked at their present institution

énd~each of the three subsca]gs revealed that there are no significant
relationships between the number of years that the vocational education *

directors have worked at their present institution and their perceptiBn :

*

~

aspirations of the female vocational faculty members.

An examination of the relationships between the salary earned by
g .
the vocational education dYirectors and each of the three subscales .
revealed that: 1) There is a significant relationship between the
-

salary of the vocational eduééti&ﬁ directors and their percéption of the

dual-role conflict. Specifically, those vocational education directors

»

who earn the highest salaries most often disagreéd that it _is possible

.

to be successful at both marriage and a gareer, that awoman's first

»

% . . .
responsibility is to be a feminine companion of men and a mother, and

that intellectyal achievement of women is viewed as competitively
L N

aggressive beHavior. 2) There are no significant relationships between -
T . " ,»

© ) 2 . A




"children are an asset, but they most often'disagreeg that. it ?s pos-

. significant retationships between the year in which the vocational

_ possible to be successfurl at beth marriage and a career. 2) Those .
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the salary of the vocational education dtrectors and the1r perception
of the advancement possibilities anq professional aspirations of the
femal€ vocational faculty members in comprehensive high schools. |

A study of the relationships between the year in\which the voca-

tignal education directors received their highest degree and each of the

a~

three subscales revealed that: 41) There 15 a sign1ficant re]ationship

between the year the vocat1oua1 education directors earned their highest
e

degree and their percept1on of the dual- ro]e conflict exper1enced by
the fema]e vocat1ona1 facu]ty in comprehens1ve h1gh schools. Specifi- d
cally, those vocational educat1on d1rectors who most recently earned

their h1ghest degree, most often agreed that_for profess1ona1 women,

sible to be successful at both marriage and a career. 2) There are ho

LI

. \
education directors earned their highest degree and their perception of

the female vocational faculty members' advancemént possibilities and

‘
LY

professional aspirations..
Ana]yses of re]at1onsh1ps between the selected item, marriage is

an asset for professiona] women, in the dua] -role conflict subscale,

and the rema1n1ng items in that subscale for both the female vocat1ona1

facuIty and vocat1ona1 education d1rectors revea]ed that: 1) Thos_eM

e,

.,
female vocat1ona1 faculty members who most strongly agreed that mar-

-

riage is ah asset for professional women, also most strongly agreed

’

that for professional wohen; children are an asset, and that it is

vocational education directors who most strongly agréed that marria
< @ A . . . <
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- -
is an asset for professional women, also most strongly agreed that, for

professional women, children are an asset, ana that professional women
tend to think of employment as a lifetime career.

An‘examination of the relationships between the selected item ~
"women successfu]]y koﬁpete with men at this‘institutign" in the
advancement poss1b111t1es subscale and the rema1n1ng\\;\ms in that sub-

kal

scaHe for both the fema]e vocational faculty and vocational educat1on
d1rect6}s revealed that: 1) Those fema&g vocational faculty members
who most strongly agreed that women successfu?ﬁﬁ&compete with menlat )

~ this institution, 5156 most strongly agreed thafpthe highér the . K
educational attainment of women the greater the chances of their
advancemeq}, and that in general-profesg{oqal women are on par with
p?ofeS%iona] men at this institution. But they most stroné]y disagreed .
thatsin EhiﬁJigstitution women are not as likely to achieve positions
of leadership as men. 2) Those vocational education directors who

\

most strongly agreed that women successfully compete with men at this
.G
1nst1tut1on, a]so most strongly agreed_that in géneral professiora¥ ™"

women arg on par with profeysional mdf at this institution. But they |

(4 ‘(

most strdn§39 disagreed that in this institution w6men are not as

©

likely to achieve posjtions of leadership as men.
A study of the re]ationsh%ps between the selected iteﬁ "women have

as much need to achieve as med™<in the profess1nna1 aspirations sub-

scale and the remainiqg jtems in that subscale for both the female

vocational faculty ahq vocational’ educatiol directors revea]ea that:

1) Those female vocational faculty members who most stropgly agreed ‘

that women have as much need ko‘achiéve as men a]sg most sfrong]y '

agréed that professional women can realistically expect to have a f

5

O
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lifelong career, that most.women would .1ike to be promoted to an .

administrat-ve position, and that moét women would rather be promoted

L]

by merit rather than by sehio<*ty =~ But they most strongly éisagreed

that'a-woman's professional career shodld be subservient to her hus- -

N .

band’'s, aqq that most women, 'n your.scaoo1, would like to end their
_’ZEEEE%$ena1 cazeers as hrgﬂ schoq! teachers. 2) Those vo;étional edu- )

cation di;ecto;; wbo most s}ronQTy agreed that women have as mqph neé

to achjeve as men, a’so.most strongly agreéd~that professional Qomen

can réaﬁistica]1y expect to have a 11felong career, and that most

- ‘(women would like to be promoted to’an administraiive position. But

they most strongly disagreed that a woman's professional career should
be subservient to her husband's.
A comparison between the femaie vocational faculty members' and

thé vdcat]ona1 education directors' perception of the du;1-ro1e con- .
flict, advancement possibll*t{es, and professional aspirations of the
female vocational faculty in comprehensive high schools reveé}ed that:
1) There is no 51gn1f'ﬁant d1fferenpe'between the female vocational

. faculty members.and the vocat.onal edudﬁtigh directors in their percep-
tibn of the dual--ole conflict experienced by thelfemale vocational
fécﬁ;ty or thé1r pe}ceptlon of the advancement possibilities available
to these females 2) There is a S1gn1fi&aht‘difference belween tﬁe
feﬁa1e vocational faculty members and the vocational education direc-
tors in their berceptvon of the professiondl aspirations of ihé female
vdcationa] faculty n comprehensive high schools. The fema]e’vo;ational

i

C . )
faculty members perceive a need, for achievement and a desire for




.
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pnem6%€2ns based on merit rather than on seniority si:7ificant1y higher

than these items are perceived by the vocational educ#tion directors.. .
S : ’ . Yaf

< . - » 4

Discussion
.The discussion of this study is in two parts,0 The first part

centers on the b1ogrePh1ca1 characteristics oF‘the femahé“loé@éhqna]
4‘ .

faculty membenixing/yocat1ona1 educat1on drrectors in comprehensive

high schools. The second part centers on<the dua] role conflict, ¢
{

advancement possibilities, and profess1ona1 aspirations of the female \

3 - ‘
vocational fadﬁ]ty members as perceived by themse]SEs and_by_the.

vocational education directdrs in comprehensive high schools.

Biographical Characteristjcs .
} . T

The study has provided a.profile of the typical female‘votatfonal

faculty member and>vocationa1 education director in comprehensive high
‘ .

sthoo]s The findings of the study revealed that one out of three

.

female vocat1ona1 facu]ty members were c]ass1f1ed as ndnmarr1ed and
that almost half of the tota] fema]e'vocat1ona1 faculty members had no
children, even though their average age is 38 years ‘01d. These find-
ings may be an indicationwthat many fémale vocational. facu1ty_members
who decide to engage in'a lifeloné‘career may have to ho 50 at the |
expense of hév1ng a %;m1]y : R . '

The findings also confirm the entrenchment of women in the f1e1ds
of home economics and business education. These two fie]ds.notvpn1y
have 88.2 percent oﬁ.the total female vocatidna] faculty members in
comprehensive high schools, put as';epdhted.by Evans (1971)'these two

fields enroll 90 percent of the total female studlents in secondary

; LY
. . . s . . . ' . A
vocational education. Female participation in technical education in,

/ © & / ‘
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comprehensive high schools has been non-existent and.their participa-

tion in-trade and industrial education as well as in agricultural
: A ]

education-has only been minimal.

L J

The'stﬁdy also re?eaied that nine out oﬁkteo>wocationa1 education
directors in comprehenSive high schools were married. Graphs showing

the age of the directors and the number of children that they have,

revea]ed that these variables tended to form a norma] curve shape

When the" graph of the vocationa1 education directors salaries were
» v " ( /' :

ana]yzed, it was'f0und that their sa]aries tended to form a rectangular

shape whereas the sa]aries,a4‘the female vocational faculty members
tended to }orm an asymptatic curve shape with the greater number of

lﬁﬁkma]es in the 1ower_sa1ary range. The type of working experience that

the vocational educatjon directors indicated they have (teaching, voca-

" tional education, industrial, etc. ) was wery‘simiiar to, that indicated

¢

. “ by the female vocdtiona1 facu]ty members with the exception of schoo]

-~

administration, where the directors had three times more experience

”

* than the fema]e vocational. faculty members..
e~

Dual-Role Conflict

H
>

.

El

. - . m
. The study of the findings regarding %he dual-role conflict experi—_v(///

‘ enced by the female vocational facu]ty’members in comprehensiﬁe high

Py

schoois indicated that‘there is no significant difference between the'

fema]e vocationa1 faculty and directors in their perception of the aua]- J
Fole conflict experienced by the female vocationa] faculty in compre-
hensive high schools. The fema1e vocafionai facu]ty and the vocationa]

. education directors perceived the women 's role, first as a mother then

‘gs a profeSSiona]. On the other hand the females and directors agreed

,

o es 7 . -
LIS . .
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that women have unique qnallties'tb bring to the classroom and that a

-

co-educational facu]ty provides a healthy atmosphere. Older female
vocational facu]t} members tended to believe that children are.gh asset
" for prbfessiona] women. Those directors ‘who most recently received

their highest degree end who earned the highest sataries tended to e
" believe that women can not be successful at both marriage and a career.

It appears that 1 a woman 1s to be successful as a Rrpfessiona] she

must also be successful as a mother. If not, she will have to confine

herself to one role or the other, that of-a professional or that of a

mothgr: . ’ !

¢ 4 .
Advancement Pos¥ib £?1t1es '; ol
£ ES \‘l .‘( ,J\. N

. l }~ ;'?E T
The analysis, of the %ﬁﬁd1ngs regard1ng the advancement poss1b111—

ties of the female vocat1onal faculty members 1n comprehens1ve'h1gh ',““~‘
. ..schoels revea]ed.ihat,there ¥s np_S}gnﬂfTCant d1fferences between the ' ,i~". =

e m e e

fema]e vocat1ona1 faCUlty and the vocational educat1on directors in

their perception of the~\3vancement§pd%s1b111t1es avdilable to the

,

female vocat1ona1 faculty in comp*ehens1ve h1gh schools. However, some
degree of confus*on and incons? stency ex1sted among these respondents . .

The maJor1ty of both tHe*femaIe vocatwona1 faCU1ty and the vocational

£ {

| educatlon d1rectors agreed that 1n,the]r 1nst1tut1on,\women are’not as
’

v . . »
likely to achieve pos-tions of leadership as men, but they also agreed ”
. that women 5uceessfu11y\§ompete.w1th men at their institution.
‘e r*‘ - ,

t " % ) ,
Profess1ona1 Asp1rat1ons , , P )

+ An exam1nat1on of the P1nd1ngs regarding the professional aspira-
tlons of the fema1e,vocat1ona1 facu]ty members revea]ed that there are

significapt d1fferences between the fema]e vocational. faculty members‘

. . i
Q ) ) .""s -

1 . » - .
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and the vocational educafi@h directors 1n their percept{on of the pre—
fessionel aepirations of the female vocational facu];y in comprehensive
high scﬁog]gﬁ These Female vocational faculty members perceived a need
for,achievement and a desire for promo;ionsrbased‘on me£1ﬁ rather than

on seniority significant]y higher than heseﬁﬁtems,afeope%ceived by the

vocational education directors. The majoryty of the fema]e vocational

faculty and vocationgl education directors dYsagreed that most women

would like to be promoted to an administrative bosition: The majority
of the female vocational faculty agreed that their professional career

should be subservient to their husband's. It abpea{s that althoygh the
s .- ' '
female vocational faculty's professional aspiratiops are higher than

that perceived by the djrectors,\these females still perceive their’

profession secondary tp that of thejr hdsbandsi Perhaps this might be
4 ,

impeding femafe vocafiona] faculty members from.movimg-lmtb,some boéi-
tions. | .

The elimination of all barriers that might be preventjng female
vocatlonal facﬁ1ty from obtaining higher positions will enab]e those,
fema]e faculty members who are qua11f1ed and so des1re to have' the
chanee to move into or stay\1n pos1t1ons where their ta]ents will be .

I

best utPized according to their will. Thg, refusal to remove these

"“barriers may dare some of these female vocational faculty members to

demdhstrate for their rights. This'finel poiﬁ;’:; a]readf tdking p]ace‘
in co]]eges and universities where women dur1ng the years 1970 and 1971

f11ed 360 d1scr1m1natory charges and none of them were dzsputed by the

H'Department of Health, Educatlon, and Welfare (Sand]er‘;1972 It seems

. appropriate to ment1on that 51ncend1scr1m1na£10n tends to tarnish Ehe,

motivation to choose, 1t will take generations for the female.ypcational .

1
.
A &~ ' ;
L3N B - . PR
- .
'

6 : . s’

7. - . g1y . b
. - [ o8 o~
- , /‘;(’a " . ,




_ , 175

faculty members to fully rgpli(e their capabilities and to accept the
professional responsibilities ghat are inherited in these higher status
positions. Hopefully by theg, men in comBrehensive high schools will

v

be able to accept women in all positions withoht’reservat?&ﬁs.

Recommendations' =

_Based on the findings and discussion of this study, the following

P

recommendations are made: ;

oL As the role and statys of women changes in our society replica
X . .

‘;_M_itudies’sh0u1d be conducted to determ{ne the nature and extent of these
» <

ro]g and status changes.

2. Studies need to be conducted on male administrators' self-
- (e N M *

percép?ipn of their profes;iona] duties and responsibilities afsociatéd
with their employment. In assisting male admin}straéors to recognize

their rolg_ggrceptﬁon it is hopedlthat a better'understanding of "pro-
_-fessional women will be aqhieved.and thus current myths pertaining to* .
';ﬁé.professional women's dual-role con%]ict be reduced. .

) » 3. Iﬁlsehvice and pre-service traiﬁiggﬁfhou1d—gé ﬁrovidéd to all
scﬁoo] pefsonnel‘on how their jobs relate f% other functions within the
schools employment duEies and responsﬁbi]fties: Communication tech-

-‘qiques and parameters fof personal gré;zh\gnd deQe]opment on the jigp
need to be gdnducted to eradicate ggrrentﬁmisconceptiong that-exist
reéarding’the dual-role conflict, édvancement possibflities, and‘profes-

- .
sional aspirations of the female vocational faculty members.

1
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4. AN professional teaéher associations shoudd encourage and
support 1eg1s]atron and po]1cy decisions that eliminate sex related

barriers that may be 1mped1ng highly qualified and ta1ented women and

N .

'men from entering certain fields or pos1ﬁ1ons. o

-

5. More females should be enc0uraged to further fheir studies jin
the area 'of school supervisioh and adm1n1strat1on to enhdnce their
0pportun1t1es for higher adm1n1strat1ve pos1t1ons

6. As thé role of married-women as professionals emerges in our

~ 9> society more efforts mnst‘be made to 9ducate men on snaring homemaking

‘and chi]draaring responsibilities. It is hoped that equal employment

opportunitfes will result througb sharing home responsibilities and thus

reducing the female dual-role conflict.®
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DUAL—ROLE CONFLICT SUBSCALE ‘

R [tems ’

{ . 1. It is fine for a woman to work if her children are adequate]y
. cared for. . .
1 . " '

. 3. Women can live in produ@t1ve harmony with men f1111ng comple-
mentary and upplemegtary ro]es ~
PN " 5. A mother's orking can be easily accepted by a child.

. Y \
7. Marriage fs an asset for profess1onay women.

"4 . ' . h
9. For professional women chilgallageare an dsset. ! &

"

11. It is possible to beasuccessfu1 at both harriage and a career.

. 13. - Profess1ona1 women teng to think of employment as a lifetime
U career. Y CN

\ , \ s!-
1 . 1ﬁ. A woman's first respons1b111ty is to be a fem1n1ne éompan1on Qf
B, men and a mother. i 3 : .
Y 17. Women who want full equa11ty shou]d be prepared to accept equag
. ‘ respons1b111ty \ / ' s
19. Intellectual ach1evepent of women is v1e@ed as compet1t1ve1y ﬂ“‘
aggress1vd behav1or
; . ' \
. 21. Women in supervisory positions have diffigul

i

dea]ang.w1th ma]es :

| in subordinate positions. - * | -
22. A co- educational facuﬁoy‘provﬁdes a healthy a mosphere — {{
\\ . g .
| 23. Career women play down fem1n1ne appearance in order to be taken
i -ser1ous1y \

" not present 1n,ma1e facplty /
Voo , ‘ “'
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o -
‘ _ * _ADVANCEMENT POSSIBILITIES SUBSCALE
. ‘ A . *

-2. The possibi]iti?s for a woman to be promoted to the next academic
rank, when eligible, are only fair. -

l 6 The higher the educational attainment of women the greater the

chances of their-advarcement. \ )
Y v ﬂ ‘ -
10.

this institutjon women are not as likely to achieve positiohs
of leadership as men. ) '
) rd ) . .. . .
16. Women successfully compete with men at thuf institution.

X
20. In general professional women are on par'with professional men

at this institution .
. . \
? | . ‘ * .
I - S 1
LIS ) d
N \ _ o
. . ’ ' - : I ~~~~~ ‘
. ' . .
. . & N

~
-
3
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. ¥

PROFESSIONAL ASPIRATIONS SUBSCALE

’

Professional women can realistically expect to have a lifelong
career. f

3
)

Women have as .much need to achieve as men.

A woman's professional career should be subservient to he
husband's.

Most women would rather be promoted by merit rather than
seniority.

Most women, in your s

\Qol, would 1ike to end their educational
careers as high schoo . :

\eacﬁers.

-\

4

L3
oo Lo A
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)4 * . N . ’ : , \\ \ ‘ ‘ .
January 7, 1974 3 B _ \
: L ‘ \
Dear Colleague: PR 5]

\K ' R
| ‘ "
I am sure you are aware of the need for: additional research concerning
profess1ona1 women |in secondary educat1on, | -

The Depa#tment bf/éecat1ona1 Educat1on at The Pennsyﬂvan1a State Un1ver~
T sity is onduct}ng a nationwide study to determine: .
1. § The status of p fess1ona1 women in vocat1o al education
in the comprehensive high schoo]s
2.' The similarities and differences En percepJ1ons of fema]e
vocational facu}ty memberi as seen Qy themselves and school
adiministrators. AT _
M [
¥ou have been randomly . sL]ected to be one %f t{e administrator respon-

dents fpr this investigation. Your role in this effort; should you be
‘kind enough to help us, is the following: < . |

1. Provide us with a ‘roster of your'vocat1onh1 teachers and
’ administrative staff, and courses assignéd to them (we W111
random]§$¢amp1e several of your fema]e vocationa] program
om th1s Tist). / l
. AN i
2? Complete the enc]osed quest1onna1re o aid us in comp111ng
‘ certain characteristics, relative to 8he place of. professional
wemen in comprehens1ve h1gh school vocat1ona1¥programs

faculty

-
The quest1onna1re has been carefully coded so as to preserve y0ur /
anonymity. Furthermork, your responses will be grouped with_ those|of

w111 He reported.

other administrators, ahd only averages and other sta 1st1ta1 YQ:u S

Would &Ou p]ease take ten minutes out of your busy schedule to complete

this questionnaire, and enclose it along with your mgst recent noster

in the self- addressed preba1d enve]ope? Thank you vdgry much foa your
, invaluable he]p. / F

‘ S1ncere1y9yours, ' !

Rl

37 H




" (Coded Ident1f1er)
. BIOGRAPHIQAL DATA SHEET ?

in the u

gger left corner.
write in

<

dy was des1gned such that your 1dent1ty w111 remain unknown to

In this section please circle the letter or
he choice that indicafes your response.
we)come; yse back qf Sheets if necessary.

A1l comments are ¢

: oo §

1. Birth year 9. Type of cert1f1cat1oh &

B held
" 2. Marital Status .
—_— ) a. Teaching:. _
a. Married N Temporary '

, b. Separated ‘ Permanent —— ~ ¢
c._Divorced o ermanen o
d.”Widowed " ‘@ b, Superv1s1on«

e. Single - V/ Eempbnary ‘ 3
“*3. Number of Children , Permanent >
p c..Administration: .
%. Present type_qf (work) Temporary . =¥/
appointment Permanent — *
"a. Permanen;x ST ‘ . \
b Probation ry’ .19 10. Year that you earned

l
5. Nimber of yearf at present
i stitution

6. 0 her promot1ons

A. Full-time tea h1ng to
%‘ full-time admikistration
. Full-time te h g to

teaching/admimi

\

.| Present annual salary
(prior to any deductions)

. Highest dedfee earned

. High School Diploma
. @ssociate Degree

. Bachelor Deqree

. Masters Degr

. Doctorate Degree

o
o aono oo

<Ecesved
présent institution

. Teachin /adm1nfstr ion |
to fulldtime administra-
tion ‘

your highest degree

Are you present]y work1ng\ '

. a. Yes . ‘
b No . : '
. wrnfe tne number ‘of -
. Thours pe?fweek that you )
work in:

a. Adm1nqstrat1ve Work '
b. Laboratory Shop

c. Lectures

d. Other T S Y

13. Number of years working
in each category (Fill
-in those that apply.)

a. School Admiriistra-
tion

Teachifig -

. Vocational, Education
Industry

Other - Specify

-

oaonoT

1

PR
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A\

1

personal opinion.

PART L1

L4

SA (Strong1y Agree) .
A (Agree) :
U  (Undecided)
D (Disagree)
g ©SD - (Strongly Disagree) .

. . . ‘ [
In this section please circle the best answer to each statement dp your

P]ease c1rc1e only one of the five responses with pen or penc11

‘]W& It is f1ne for a/ﬁeman to work if her children’ SA

2.

3.

4.

-

> s,

Wb

7.

8.

9.
10

’

)

11.

12.

.

are adequately cared for.

The possibilities for a woman to be promoted 1SA
to the next academ1c rank, when eligible, are
only fa1r . "y .

women can 11ve in product1ve harmony w1th men - SA
. filling comp]ementary and supplementary roles.
Professional women can rea11st1ca11y expect to SA
have a lifelong career. . )
A mother s working can be/eas1]y accepted by SA
a child.” :
The higher the educational atta1nment of SA
women the greater the chances of their .
advancement.
Mar}iage is an asset for pro?essional women SA
Women have as much need to.achieve as men. SA
For professional women, children are an asset. SA
In this ingtitution Momen are not as likely SA.
to achieve positions of leadership as men: :
It™is possible to be successful at both * SA
marriage and a care?r. . . o~
. ’ ‘ - N -
A.woman's}professiona1 tareer should be SA

subservient to her husband's'.:

Prdfegkion&1 women tenid tolthinh of -~ Y

ployment as a lifetime Career. _—

%

i~

o ooad T

A U

> > > § -
[

There are five possib]e responses for each. statement.

D SD

D SD

o .
<
A

e




‘14.\‘MQst womenswould Tike to be promoted to
an administrative position.

L , iTaal
15 A woman's first responsibility is to be %
yfeminine companion of men.and a mother.

16; Wofen succesefully compete with men at this .
- jnstigytion.

.17. Women who wdnt full equality éﬂgu]d be
prepared' to accept equa] respo ibi]ity

' 18. "Most women would. rather be promoted by
mer1t rather than by sen1or1ty ) '

',49; Inte]lecfua] achievement of women is
- *viewed as competitively aggress1ve
+ behavior. : . '
" '@ :
« 20. In enera] professional women are on par
w1E§'profess1ona1 men at this 1nst1tht1on

21. MWomen*“in superV1sory “positions have
difficulty dealing with ma]es in subord1nate
LA pos1t1ons ° .

-

r

22. A coeducational faquty provides a healthy
atmosphere

.in order to be taken ser‘1ous]y if{
. b Y

13

.

Most womén, in your school, would Tike to end
* their educat1ona1 careers as Righ school
teachers, ) '

25. Women have unique qualities to bring to the

23. Career women pldy down feminine appearancJ -

.¢lassrbom that are not present in male faculty.

SA AU D SD

SA AU D SD
- -’ k.
S\ AU D SD
SA*A U.D SD ‘
SA AU D SD
SA AU D SD. 5
SA AU D SD . g
SA AU D SD
S\ A U D SD
SA AU DS
SA AU D SD.
24
| ,'
| .
SA- A U D SD°
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- January 24, 1974 . i

. .
. .
.l
]
: L s .- \
.
. .

-

Dear Colleague:
On January 7, we sen{ you a letter and a questionnaire dealing with a '
study designed to determine: .
[}
1. the status of professional women in vocat1ona1 education
in comprehensive high schools, and
" 2. the similarities and differences in-perceptions of female
vocational faculty members as seen by themselves and school
ddministrators. : "

We random]y selected a rather small.group, which necessitates a good
return in order'to complete an accurate assessment of the‘g\?1s mentioned

above . \\

Since we have not heard from you, we are again asking you to %ssist us
in completing this effort. Would you take ten minutes out” ef- your busy
schedule to complete this 25-item questionnaire? Also, would you please
send us a roster of your vocational teacher and gAministrative staff
~identified by sex and courses assigned to them?

If your school has phased out vocational programs o? 1f you have no
_female vocational faculty, we 'will appreciate your letfing us know

Thank you for your invaluable dsgistance. .

Sincerely yours,,

'
gy K
B . I |

&

) - )
- ERIC . 207 -
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- Dear Colleague: : . Y "
. S o

On January 7 we sent you a questionnaire dea]ing with the role of
female vocational program faculty in comprehénsive high schools. We'
have received your completed questionnaire and we want to thank you for
taking the time to assist us. \ .

We did find, however, that you forgot to send us the roster of your
vocational teachers. Since we need it to randomly select several of
your female vocational program faculty, we are asking you to send us
the roster at your earliest conveniente. In .the event a roster is not
available, a list of your faculty, identified by sex and their teaching
assignment would suffice.. i :
If your school has phased-out vocational programs or if you have no
female vocational faculty, we will appreciate your letting us Know.

Thagk you again for yoga'inyaluable assistance, .
Sincerely, : »
d ' s : ) ’ . -
N
. , v A AN
o " t - - \ s
* J .

. ]t ‘e IO

»

-~

-




Dear Co]]eague

. . ‘ - )
On January 7 we sent you a questionnaire dealing with the role of
female vocatidgnal program faculty in comprehensive high, schools, We
have received your completed questionnaire and roster and, we want to
thank you for taking the t1me to assist us.

We did: find, however, that y0u forgot to identify the courses ass1gned
to your vocational teachers on the roster you sent. Would you assist
us by tak1ng a few minutes qut of your busy schédule and send us
another roster identifying the courses assigned to your vocational

A

teachers . ) .
v i M
. . v . \h
-
Thank-you again for your invaluable assistance. . : .
. - P R ! ‘,
Sincerely, o - vy ) .
’ N
Y 4 A _
3 \ |
\
J- .
/‘ + ‘ -~
.
§ X y
n -
. N ,
* ~. ‘
e . \
: red

.
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;; March, 1974

Dear Co]]eague- .
o e I

As a member QT'the academic community, I am sure you are aware of the .,
need for additional méaningful research concerning_professional women

in comprehensive h1dg schools. | ) . .

The Department of Vocational Education at The Pennsylvania State Ty
Un1vers1ty is conducting. a nationwide study des1gned to: ‘

\~1. determine the status of professional emp]oyment of women . N
in vocational education at comprehénsive h1gh schoo]s, : .
2. determine the similprities and differences oF percept1ons
of female vocational faculty members as seen by themselves
- and college administrators. A
“You have been randomly sé]ect to be oke of the female faculty A

respondents for this 1nvest1g ion. You have been carefully coded so as
to preserve your anopymity. Furthermore, your responses will be grouped |,
with those of other ty members 4#md only averages and other statis-
tical values will bg Bd

i

Would you take ten minutes out of your busy schedule to c6mp1ete this

questionnaire?

<

_ Thank you for your most invaluable assistance. Best wishes.

3

Sincerely,



X

(Coded Identifier)

BIOGRAPHICAL DATA SHEET '

This study was designed such that your 1dent1ty will remain unknown to v
everyone except this investigator,,as indicated by the coded 1dent1f1er

in the upper left corner.
write in the choice that

welcome; ule back of sheets

¥

19 1. B1rth year

2. Mar1ta1 Status

. Marr1ed
Separated .
. Divorced

. Widowed .
. S1ng]e

o aon oo

3. Number of Ch11dren

appointment
a. Permanent

b. Probationary ‘

" institution

4. Present type. of

5.’Number of years at present .

6. Other promotions received
at present institution

a.- Full-time teaching to
full-time administration
b. Full-time teaching to
teaching/administration (
- ¢. Teaching/administration to
full-time administration

. Present annual salary (prior

In
1nd1*ates your response.
necessary:

X

+

this section please ¢ircle the letter or

A11 comments, are

Yoy
| L

f % Type of certification held
a. Teaching:
; ] Temporary

t

Permanent p
b. Supervision: + g
- Temporary &

Permanept
¢. Administration:

Temporary

Permanent 5;

(work) 19__-10.

_ 1.

¢

to any deductions)

a0 oo

8. Highest degred earned ,

. High School Diploma,
. Assoc1ate Degree
. Bachelor Degree .

b,

| [

____Jﬂ

Year that yoy earned -
your highest degree

Are you present]y work-
ing toward another

..degree? L

|
a. Yes
b. No_ - ot

. Write the number of

hours per week that yau

-work in:

a. Administrative Work. ,
Laboratory, Shop Ly
c. Lectures :
d.-Other.

_ 13 Number of years. working

in each category (Fill
in those that apply.)

" a. School Administra=

tion
b. Teaching
Vocational Educa-

(9]

..Masters Degree e
. Doctorate Degree

9

‘o

tion
. Industry
. Other - Specify
\ .

" oy

o'a
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'PART 11 \

In this section please c1rc1e the best answer to each statement in your

personal opinian. There are f1ve possible responses. for each statement.

l ‘ L \§A (Strong1y Agree)
+ *A  (Agree
U (Und@cided)
“ D (Disagree) ‘ ‘
SD  (Strongly Disagree)
[ ! v

Please circ1e only one of the ¥ive responses with.pen or pencil.

1.7 It is fine for a woman to work hf her children SA
\are adequately cared for. [

2. The possibilities.for a woman to be promoted. SA
to the next academic rank, when e11g1b1e, are
\_ only fair. ,
3. MWomen can live in productive harmony with men SA
‘ wpfi1ling complementary and sdpplementary roles.’
4. Professional women can rea1ﬁstica11y éxpect to . SA
have a Lifelong career. :
!
5. A,mother"s working can be eaS11y aq;epted by SA
" a child. o
6. The higher the educat1ona1.atta1nment of * SA
o women the greater the chanqes of their
advancement. }
7. Marriage is an asset for‘pfoféssionaiﬁwomen. . SA
8. Women have as much need ta athieve as men. SA
. 9. for professional women, children are an asset. SA
. _ y )
10% Fn this .institution women are’ not as likely SA

to ach1eve pos1t1ons of 1eadersh1p as men.

It is possible to be successful at both - SA
marriage and a career.

A woman's-professional career shou1d be SA
subservient to her husband's

) a .
Professional women, tend to think of . SA
_employment as a lifetime c&reer

)

. e 213

AU D
AU D
i . D
;A D
AU D
A | D
A Y D
AU D
AU D
A\ D
AU D
AU D
D

SD

SD

SD
. SD

D

SD
SD
SD

SD’

SD

SD

AT
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,14. Most women wou]d V1ke to be promoted to .. SA A U D SD
' lan administrative position. ‘ i
/

o - (U
15. A woman'sgg%p§t responsibility is to|be &
pa

\

feminine nion of men and a mother:

16. _women Zﬁocessfully compete with meﬁ/l

institdtion [
< l \ . ‘

17.  Wemen-who w&gx full equality should be |
prepared to, ccept equdl responsibility.

18. .Most women Would rather be promoted by .
merit rather than by seniority.

tual jachievement of women is
as compet1t1ve1y aggres ive
ior.

. /In genera] profess%ona] womén e on pat
with professiona] men at th' institutioj.

Women in superv1sory po t1ons have ;' .
difficulty dea11ng wit males in subordinate ' q . ; JL

19. Intell

positions. -~ ' f
i 22, coeducational facu]ty prov1des a hea]thy “sA AU DSD. |
/ z a osphere , - \\
D e
L | :
: "~ ,24. Most women in your school, would like to end . SA_LA U ? SO
. 3 > 0
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>

Dear Co]]éague:

designed to determ1ne

1

1 ’ In Maréh, we sent you.a 1j§;er and a questionnaire dealing with a study
| [ '

1. the status of professional women lin vocational educat1on in
' the Comprehens1ve h¥gh schools, and

the 51m11ar1t1es and differences in perceptions of female

. vocat1ona1 faculty members as_seen by themse]ves and school .+
) administrators. \ ’

. B / .
We' randomly selected a rather small group, which necessitates a good

réeturn in order to complete ap accurate assessment of the goals mentioned
above. . - ‘

’

\
[}

Since We have not heard frdm you

in completi
schedule to

Thank you fq

ng this effort. Woul
complete .this 25-ite

r your most invaluab

, we are again ‘asking you to assist us
H you take tén minutes out of your busy -
quest1onna1re? - . e

* - * . ‘.
4

e assistance~ Best wishes.

’ b o
[ «

|
Sincere}&;? . HE b

I, .
.
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Table 1. Biographiéa1¢Data’of‘SéTEEted Female Vocational o ?/
Comprehensive High Schools ~

Faculty and Administrators in

I
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