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Preface

The findings reported herein are a part of a larger study concern-.

ing female vocational faculty members and several types of educational

institutions. Included in the overall effort are randomly selected

public comyity-junior,colleges, area vocational chools, comprehen-

sive secondary schools,, and post-secondary proprietaty schools. Each

these became the focal point for separate sub-studies, one of which

has its findings reported here.

The series of fol.& Sub-studies originated in response to a 4"

national concern for the status and roles of professiona. women in

vocational education. A:manifestation of this concern was exPres ed in

a resolution proposed by the house of delegates of the American Voca-

tional Association 'at its'Chjcago Convention of December, 1972. This

resolution read as follows:,
-

. RESOLVED, that the American Vocational Association Board of
Directors authorize a study of profesSional employment in
Vocational Education with regard to the number of males and
females at every level of the professfbn, the salaries paid
to each category of employee, and identify any restrictions
In promotiona4pportunities because of sex.

This is the 'fourth of the four b-studies t be completed, and it

deals,with feralle vocational faculty embers in qb lic comprehensive

secondary schools. An important.aspe t of this inquiry is the identifi,

cation of the perteptions of these.female faculty members in the three ,

broad areas of dual -role conflict, career aspirations, and career

expectations. Their self perceptions with regard to selected questions

in these three broad areas were compared with those of comprehensive

high school administrators in order to identify differences and

t
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similarities: .Several important discrepancies were

..

found carefully
. ...

..

docum nted herein. Also includ4d.in this effortis thp-identificatio0A-
..-

b

of several °important status components of female' vocational faculty

t, members, which are of partiallar value for comparative purposes. The

final effort will be made when all sub-stup/s are completed, and the

result will .be\0, Synthesized-report of-the f ur inquiries.

The finding's 'reporte'd- herein are of,greaf importance in the con-

tinuing efforts in identifying' components in vocational education in

which female faculty are in greatest need of assistance'relative to

matters of status, career aspirations, dual-rjle conflicts, and career

expectations.

The sample was carefully selected in a ra dom manner, and it is\ci

assumed the findings are not untypical of public comprehensiyq secondary
co

A

school women vocational faculty and chief administrators. Therefore,

the findings, conclusions, and recommendations reported'herefn by

Eugenio A. Basualdo wquld be of considerable value for others interested

in vocational female faculty in particular and ,Rea vocational schools

in general.

The 'study was supported by federal-state funds allocated. by the

Bureau of Vocational Education of The Pennsylvania Department of Educa-
,4

tion and by the Department pf Vocational Education of The PennsylvaRia

State University. Special thanks is offered to Eugenio A. Basualdo for

his long term efforts in this research.

4i

Angelo C. Gilli, Sr.
Professor

Graduate Studies and Research
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Chepter'l

THE STATUS AND ROLE OF FEMALE VOCATIONAL FACULTY
rN COMPREHENSIVE HIGH SCHOOLS

,Introduction

41'

As America moves toward a more humanistic society, equality takes

different forms. "When Thomag Jefferson wrote of equality, he was 1411.

'certainly thinking of political equality" (Conant, 1959:5). By the

nineteenth century equality came to mean equality of opportunity, and

an equal start in a competitive struggle. It is possible that in the

near future equality will also mean equality between the sekes, by vir-
.

tue of thdrproposed Equal Rights for Women Amendment: Under this

Amendment, biological differences between men andlomen will not be

recognized and women will'have equal rights under the law.

Regardless of the ultimate fate of the .Equal Rights for Women.

Amendment, the struggle fbr equality between the sexes will go on, as

will the need for additional research concerning the present status and

role of women in our society. Those who wish to maintain a culture

based upon two distinct sex roles, one for males and one for females,

will strive to redirect the current movement. those eager to. eliminate

discrisnItiation between the two sexes will press for legislation toward
.AW=;

Oat goal. Many not firmly committed to either pdle of the argument

will seek further enlightenment. In order for decisions to be made,

reliable data is essential.

The future role of women in American society will likely be a

. vital ingredient in determining the country's economic and

ni s
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international .status. This has been the case in other countries.

According to Trotsky (1970) the economicirgrowth of Russia from 1917 to

1927 was closely related to the incursion of women. in all aspects and

levels of the labor force, and Stalin's later attempts to return women

to subordinate roles brought about a decline in production: As the

population growth of the United States levels off, maximum utilization

of the country's collective talent will be vital and any discriminatory

treatment of women wile detrimental to the country's growth, espe-

,

cially when that group represents 51.3 percent of the total population'

(Alden, 1974).

Interest in th equality of women runs high in America and, for

that matter, all over the world. There are many(professionalijournal,

,magazine',' and newspaper articles dealing with the subject, especially

as it relates to employment, and the popularity of such literature is

an indication of the strong. interest in women's equality. An example

of this popularity is the,English translation of The Second Sex'b),

'

Simone de Beauvior that has updergone fourteen printings since 1953.\

For centuries, many leading thinkers, such as,Engel, Fourier,

Lenin, Mill, and others, helped to bring public attention to the

unequal status oftwomen and the need for ending their exploitation.

They were, however, overshadowed by Darwin;.Freud ant Rousseau, who

were.not advocates of women's equalityk. Charles Darwin, for example,

advocated that.women were constitutionally inferior to men in anything
1

"requiring deep thought, reason or imagination, or merely the use of

the senses or hands" (Gilman, 19,71:52). Sigmund Freud's thoughts on '

,

women as individuals were expressed when he said that he:

(11

A
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nsidered woman an insufficient or defective creature whose
e tire psychosexual life was shaped by her having been 'deprived'
ol a penis, and whose moral and social existence was marked by.
'envy,,"insincerity-,"secretiveness,' an underdeveldped sense of
justice and-honor and an incapacity for the 'higher human tasks.'
.\. . nature has paid less careful attention to the demands of
the wale functions than to those of masculinity' and to identify
a're udiation of femininity' in biology itself (Gilman, 1971:53).

Jean JaCques 6iit'seau believed that women's whole education should be

relative to men and should prepare women to:

. . please them, -to be useful to them, to win their love and .

estebm, to bring them up when young, to tend them when.grown, to
ad Vise and console theM, and to make lifp sweet and pleasant to
them; these are the duties of women at af1l times, and what they
ought to 'learn from infancy (Gilman, 1971:557.

On the other hand, Frederick Engels was saying that "women have

been kept Weak in order that the more powerful 'class' of men'may

simpilyand directly exploit them . . . " (Gilman, 1971:53). According

td,Charles Fourier:

The abasement of the female sex is an essential characteristic
both of civilization an of barbarism, the only difference being
that to every vice that barbarism practices in a simple manner
civilization gives 4 co plex; ambiguous, two-faced, hypocritical
form (Ilyina, 1965:301)

Lenin stated that "the proletariat cannot win full freedom unless it

wins full freedom for women" (Ilyina, 1965:302). John Stuart1Mill, a A

"great defender of women's case against men:Wrdte: everythi4 which,is

usual appears natural,' so that 'the subjection of women to men being a

universal custom, any departure from it quite naturally appears

unnatural'" (Gilman, 1971:51). 4

Women's emancipation appeared to begin in earnest shortly after

the turn of the twentieth century. This led to the passage of the 19th

Oendment to the Constitution of the United States of America in 1919.

0 After seventy years of struggle, American women finally won the right
0

tr.
6:1 7
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to vote. ;In Russia, on the other hand, women suffrage was not a

gradual development; it began abruptly mith the overthrow of the

Russian Czar. At the end of the 1917 revolution, the Russian Government

proclaimed the right to equal work for both mensand women. By 1930

women were f6und to be employed in all branches of the Russian economy

and by 1964 half of the manual and'non-manual workers in Russia were

A
women. The participation of females, age 25 to

)
59, in the Soviet

Union's labor force surpassed that of the United States by 25 percent in

1960 (Bowen and Fiaegn, 4969; Ilyina, 1965; Kern, 19 1).

It is important to recognize that the Russians accomplished thei

I
changesin women's suffrage by means of revolUtion, whereas improvement

in women's suffrage in the United States was achieved by legislation a

much slower process., This difference accounts in part for the fact that

the participation of women in various occupati ns in the socialistic

societie%tonds to be greater than in the uhit a States. However, par-

ticipation in the work force dpes not guarant equal tigtts, as it was

stated by KhrushcheV in 1961, ". . . It turns out that it is the men,

Who do the administering and the women who do the work" (Dodge, 1966:

168).

While it is obviods that.the political structure of 'a nation has a

strong influehce_on the position of women within the labor force, there

are other factors that affect their involvement in a country's produc-

tion. Although women's emancipation appears to have had its be9inning

in the late 1910's:it was not until Worid War II that Western'

Hemisphere women began to enter the,labor force in considerable,nuMbers.

Even then, the reasoning was apparently more pragmatic than idealistic.

According to Caplow (1954), during the war' years there was a serious
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shortage of male workers in the 30 to 45 age range, and the only

,alternative was to recruit t1omen for traditionety male dominated posi-

tions. This finding parallels an observation made by Wrenn (1962), who

states that women are allovied in the labor force only because they are

needed. Moreqver, since World War II the greatest increase in women's

participation in the labor market has, been stimulated by technological

advancements that have succeeded in reducing physical strength require-

ments to the point that phySical considerations are unimportant, and by

a trend for men to seek the jobs requiring greater technical skills and

therefore providing higher wages. Women have therefore been sought

fill the lOwer-paying jobs vacated by the men.

In 1970, women accounted for 36.7 percent (or-31.6 million) of the

total United States labor force. Forty-four percent of all women over

16 years of e in the 19 0 labor force (four'out of five of whom

were full-tim , up from
}
27 percent in 1940. This reflects an

eight-fold increase in the number of working mothers since 1940. In

response to a query to identify women's main reason for entering the
,/

(labor force, more than half indiCated it was "sheer economic necessity"

(Levitan, Mangun and Marshall, 1972:44). This is a strong indication.

that national economy Is an important influence in the involvement of

women in wage earning.

Although the' occupational force in American society is no longer

the exclusive realm of the male, the continued reluctance of men in

accepting women in many of the vocations has forced, a large number of

talented and well educated women, to.enter jobs substantially below
,

their capabilities, and at wages less than men in comparable

(Levitt, 1971; Farmer, 1971). This has resulted in,a progressive

4 '619
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widening of the differences between men's and women's earnfngs: In

1955 the salary of the average working woman was 64 percent of that of a

similarly employed man; in 1960, she earned 61 percent, which decreased

to 60 percent in 1965 and then to 59 p cent in 1970 (Erlich, 19.72).

These figures emphasize the fact that the increasing numbers of women

becoming employed are located in poorly paid positions.
4

Nineout of ten women enter employment during their lives and they

work for an average of 25 years. Seienty percent of the female high'

school graduates who do not go on to college are working, in clerical

occupations. Apparently, women perceive clerical occupations as their

most likely work prospects, and the educational system reinforces this

attitude. This is reflected in secondary education where 40 percent of

all the female students are engagAdjn vocational programs with the

majority pursuing courses in business or commercial education (Evans,

1971): It is interesting. to note that only 25 percent ofsecondi6

school males are enrolled in vocational prOgrams, an indication that

more boys than girls aspire to careers requiring post-secondary prepara-

tion.

Women's entry into. positions requiring little or no special prepara-

Aion is reflected by the fact that three out of four women in the labor

force are found in,five occupatiOnal categories: 1) c erical workers

(25 percent); 2) factory operators (20 percent); 3) leswomen (10 per-

cent); 4) domestic servants (10 percenk); and ) oth r service occupa-
1

dohs (10 percerit). In contrast, only,9 percent of college and univer-

sity. professors, 6 percent of the:nation's.doctors, 2.8 percent of the

lawyers, 1.5 percent of the police, and 1.6 percent of those in

engineering occupations are women (Brine, 1972; Evans, 1971, Caplow,

k I

1120
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1954; Alden, 1973). Furthermore, it has been found that women with some

college education earn 40 percent less than their male counterpart, and.
'

women with four years or more of college education earn 37 percent less

than their' male counterpart Ehrlich, 1972).

The same body of research which noted the inequities in earnings

"'for educated women, summarize the situation of those, less educated

female workers, as well, showing that: 1) a greater, number of women are

working full-time; 2) the likelihood of a woman obtaining employment is

greater for thOse with more forMal education; 3) the percentage of all

women working has increased by 75 percent from 1947 to 1968; 4) fifty-

eight percent of working women are married; 5) most working women

N,

areCaucaugian but a greater proportion of non-white women work at

almost all ages; 6)(!forty percent of the working women are Mothers,

of'whom have children undbr six years of age; dnd 7) women with an ele7
1

mentaryschool education earn 45 percent less than .their male coUnter.,,

part (U.S. Depaftment of Laber, 1969; Diamond, 1971; Ehrlich, 1972;

1Smuts', 1971)
i

Yet, despite the strong body of evidence that women workers have

not yet achieved equality with men, a compilation by Ehrlich '(1972) of

revealssurveys in.attitudes toward/women in our s reety veals that: 1) more

4

.

.

omen are'against than in favor f strengthening and
1

changing their

/

status in society (43 to 42 percent), althougn a coil' lderable portion of
H

If
.. /

4
*them (15 per et) are/not sure; 2) the same percentage of men and women,

/
,

. I i

(45t;percent approve the women's liberation movement, but more females.,

I

.

/1 1 i

disapprove of women's liberation than males (43 percent,to 42 percent ,,

ly
/

1

rdgpectively); 3) a majority of the women (65 percent) believe they arel
i

e-

treated as fairly as men;,4) almost half (46 percent) of the women.
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-,

.believe they have an easjv life than men, although nearly a fourth of

them expessed no opinion; 5) about 24 percent of the men and women

_
felt th4t women are discriminated against, resulting in their being

,

treated as second class citizens; 6),nearly half of the women and 38

percent of the men agreed that men should stop appraising women on the
is

basisof beauty'and sex appeal lOne; 7) three-fourths of the. women and

men agreed that attractive women hould not get better payingkobs than

other women; 8) surveys conducted in 1937, 1949, 1955, 1967, and 1971

indicated that the number of Americans who 4ndicated they would not vote

for a woman president, even if she were qualified for the job, progreS-

\

.sively declined from 66 percent in 1937 to 29 percent in 1971.

Although the attitudes of American society toward tht role of

women in our economy, have changed positively, the actual'staure of

women within the Society has not improved and in many cases has declined.

Howe'ver, with the increase in the amount of educatiOn received by women,

it is likely that they are becoming more aware of their position under

the law. Therefore, it'is reasonable to expect that in the future they

will" be less apt to act in a passive role or'allow themselves to be' '41
e '`IFJ

exploited. 'Some of them will probably demOnstrate for their rights, if

they are not granted them. , ThiS,,final point is emphasized in Bernice"

Sandlerls (1972) report which indiCated /hat in the last two year's, 360

wop have filed discrimingtory charges against universities and col-
, '

r

leges and none o=i the Ch'argeS have been disputed by the Department of
Nik

4 Health, u atio , and Welfa're.

In of the current interest i the status and role played by

men, especially is manifested in the proposed Equ'al

Women Amendment; further research in these areas seem

working,

Right
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appropria p. The importan e to education, particularly vocational

_ cation, is an influential ctor which indicates that this should t>je an

especially significant source for. further 'study.

atement.of the Problem

The study described herein was designed to: 1) Determine some

graphical ,characteristics of the female vocational faculty members a d

the vocational education directors in comprehensive high schools. .2)
y

Ascertains the perceptiqns of the female vocational faculty members and

that of ehe vocational education directors regarding the dual-role,

adv ncement possibilities, and profeSsionalaspirationsof the female,

voca ional faculty members in comprehensive high schools. 3) Compare

the perceptions of the female vocational faculty members as seen by

themselves and by the vocational education direGtors.in comprehensfVe

high 'schools.

I,-completing this three part study, several questions and null

4. . -

hypotheses were posed. Specifically, in answering Part I, the follow-

ing quest-ions were examined:

Question #1. What are some of the biographical characteristics of

the fe5e vocational faculty members and the vocational education

,.director in comprehensive high schools as measured by: 1) their

age, their marital, status, 3) the number'of children they have,

4) the typeolwork appointment they hold, 5) the numb of years

-the9jlave worked at their present institution, 6) the number of

prOmotions t y)lave received at their present institution, 7)

theirannual,salary,i0thehighestdegreetheyhave .earned, 9)
f

t

the type of certificate they hold, 10) the year they earned

.

!

r, 023
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their highest degree, 11) their continuing education efforts, 12)

their typiCal weekly work load,And their work experience?

To complete Part II of the tudy the following'guestions were

investigated:

Question #2. How do the female vocational faculty members and the

vocational education directors in comprehensive high schools per -

ceive the female vocational faculty members in their schools, ink

terms of: 1) the dual-role conflict, 2) the advancement ppssi:

4ilities,-and 3) the professional-aspirations?

v,
Question #3. What are the relationships between the age of female

. -

vocational teachers,, their number of years at their present insti-

-

tution, their salary, and the year they received their highest

degree and their perceptton of their dual,role, their advancement

possibilities
a
and theietprofessional aspirations?

Quest.* #4.' Wha are the-relationships between the age of voca-

'tional'llucation directors, their number of years at their presnt

institution, their salary, and'the year they received their highest

degree and their perception of the dual -role, advancement Possi-

bilities, and professional aspirations of female vocational

,faculty members?

Question #5. What is the relationship etween e item,"marriage

is an asset for, professional women," and the remaining items in the

dual-role conflict subscale (see Appendix A) for the female voca-,

tional faculty embers and the vocational education directors in

comprehensive h gh schopls?

Question #6. W at is the relationship between the item "women

suc est ily pmpete with men at this institution," and'the

024,
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rmaining items in the advanceaent possibilities subscale (see

Appendix A) for both the female vocational faculty members and.the

vocational education directors in comprehensive high schools?

Question #7. What is the relationship between the item "women have

as much nerd to achieve as men, ", and the remaining items in the

rofesslon 1 aspir ionsisubscale (see Appendix A) for b th the

emale vocational faculty members and the vocational education

directors in comprehensive high schoolS? ,4
4

In completing Part the study, the following null hypotheses

1.

were in estigated:,

Nu 1 Hypothltis #1. No s gnificant differenCes exist between the

female vocational faculty embers and tie vocational education

directors in comprehensive high schools in their perception of the

/

...

dual-role of the female vocational faculty members as measured by

the dual-role conflict subscale.

Null, Hypothesis #2. No significant differences exist between the

female vocational faculty, members and the vocational education

directors in comprehensive high schools in their perception of the\

idvdhcement possibilities.o the female vocational faculty members
:

as measured by theadvancem nt possibilities subscale.

Null Hypothesis #3. No significant differences exist between the

female vocational faculty members and the vocational education

directors in comprehensive high schools' in their perception Of the

profesSfonal,asWations of the,femalevocatGaltasAlty members

as measured ,by the professional aspirations subscale.
.. .

4.
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Origin, Need, Importance and Limitations of the Study .

The origin of this study can be traced" back to the American Voca-
.

ttional Association (AVA) Core tion of 1972 in Chicago. It was there

that the Rouse of Delegates/ch rged the AVA Board of Directors with the

responsibility of conducting a tudy.to determine the status and role

of professional women in vocational education. This study was one of

four, each of which was esigned to examine the role and status pf

, .

ifemale vocational faculty members in selected types of nstilutions.

Thq other three studies were concerned with female vocational faculty

:1,'
!

, \

members in area vocational schools, public community-junior colleges,

and post - secondary proprietary schools. Findings frofthese 'studieS

were reported elsewhere.

The need for this study was based on a number of concerns cur:-

rently voiced by education leaders and policy makers as found in the

literature, in addition to the previously mentioned AVA Resolution.

General interest in equality of women and men and a growing concern

pertaining to the rights of women in the labor, Sorce has stimulated con-

.

siderable literature on women in recent yeart Although the literature

1 is substantial, very'littlelactual research on tl role and status of
.r

women at work has been completed to date. This is particularly true

.

4 regarding female faculty in compre ensive high school' and in voca-

fionaleducation as a whgle. It believed that the findings of this

,..

,study will have implic tions for leaders of vocational education and

for vocational eduCator especially those employed ,in coMprehensive
a

4.t.
,

\

1

high schools..' ,

This study should s d's,ome light on he question of the changirig
t

status, and roles of,femal vocational educa ors and specifically those

,
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found In comprehensive high schools'. The findings may help to correct
1. .

.1140
Maily 01 the misconceptions held by some administratOos and vocational

0

/

teachers abOut the status and role of female vocational faculty which

could 'result in a reduction Qf.the number of court litigations regard-

ing the discriminatory treatment of women (Ihgram, 1973).,

Definilion'of Terms

In order to clarify some of the terms used in this study the

following definitions are included here,

1. Profile of Characteristics

The profile of characteris ics is a set of traits of a group .

of individuals, or of an in vidual that distinguishes. him

from others.

2. eoles;

R&les. are the dynamic aspects of positions and statuses. They

\t,
are expectations (the rights, privileges, and obligations) to

which any incumbent Of th e'rolemust adhere. Roles are Com-,

sr
pl6mentary; they have meaning and"definition only in relation

A

to other roles. When expectations are violated, someone is

likely to impose sanctions that can be either rewards or pen-

alties (Corwin, 19w .c
- 1

. 3, ?Role Consensus:

Role consensus is the way in which the role is perceived by

the .actor or person carryeg out the role. Further,' it is

the coMmiliient by which the actor of the role adheres.

4. Role Expectation:

Role expectation is the way the role of an individual is
.

perceived by others.

. el
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5. Role Conflict:

Role conflict exists when there are significant differences
.

between role consensus and role-expectation.

6. Perceived Individual Advancement:

Percei-ved iNpdividual advancement is the advancement possibili-

ties as viewed by thl person seeking the advancement.

7. Expected Individual /Advancement:

Expected individual advancement isthe advancement possibili-

ties of an individual as perceived by others.

8. Conflict in kdvanceMent Possibilities:

. Conflict ,in advancement possibilities exists when there..are

significant differences between advancement consensus and

advancement. expectations.

9. Perceived Individual Aspirations:

Perceived individual aspirations are the aspirations which an

individual has according to his own view.
s

10. Expected Individual Aspirations:

Expected'individual aspirations are the aspirations of an

individdal as perceived by others.

11. Aspiration Conffidt:

Aspiration conflict exists when there are significant differ-

ences between the perceived individual aspirations and the

expected individual aspirations.

412. Comprehensive Hig School:

s
.

/

A comprehensive h gh school is a secondary school with several

departments (e.g.", English,rscie ce, 'voca Tonal) offerilig a

1diversified program to meet pupi needs.
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13, Female Vocational Faculty Member:

Afemale vocational faculty member is a female thf5 at teachers

in a vocational educatiOn program in a comprehensive -nigh

school.

14. Vocational Edlcation Director:

A vocational education director is theperson in charge of

adm istering the vocational education program in,a compre-

ensive h h school. For the purpose of this.stUdy, the term

vocational education director will be used 4nonymously with

the erm administrator.

15, Promotio

The term promoti n in this study is used to refer to the -

advancdment from: a). full-time teaching to full-time

administration,')) full -tithe teaching to teaching/administra-

o , or 3) teaching /administration to full-time administra-

tion.

a

I.



Chapter 2

REVIEW OF RELATED LITERATURE

The primary purpose of reviewing the litpAtur.e'was to uncover

writings and research related to the status and role of female voca-

tional faculty in comprehensive high schools. To achieve this goal,

the review of r=elated literature was broken down into five areas:. 1)

'status, 2) role conflict, 3) advancement possibilities, 4) aspiratilps,

and 5) women.in public education% 1

Status

Status can be defined as a relative position in a hierarchy of

prestige, or as rank in relation to others. According to HoOpockt
, 6

1(1935), the relative Status of an individual within tertain socio-

economic groups is determined by the combination of; the indiqidual's

rank within, an occupation and the rank of the occupation in his com-

munity. The status of an individual is dif.ectly related to thpfrank of

the person's occupation. This in turn depends on the hierar"Chy that

the occupation possesses, within the American society. Therefore, it is

difficult to conceive that we can change the status of an ind vidual

without changing the characteristics and rola which occupation don- ,

notes in our'society (Gillie, 1973).

Mayer (1971) discusses status as the statuses of positions 'and the

relationships of status to the economic rank, prestige, an/d power of

these positions., He said that in modern industrial societies social

classes were no longer, set apart by tangible; legal boundaries as in

feudal societies. The lack of legal restrictions and the Increase in

4' 030



economic, technological, and demographic dynamism increased the demo-
.

graphic mobility of individuals, families, and groups. This increase,

in mobility weakened the inheritance of positionS, especially in the

middle ranges of 'he economic potential, prestige, and power of the

positions.

In support of the theory that the status of an occupation is

directly related to the economic remuneration received from it, Mason

and Gross (1955) An their study of superintendency positions reported

that there was a high correlation (r = .89) between the prestige rank-

ing of a,superintendent pdsition and the salirry of the superintendent.

Similar correlations were found between the salary of teachers and job

prestige. Superintendents, although they did not admit'this in

response to a direct query, used salary level as the number-one cri-

teria when evaluating the desirability of jobs.

In modern society, status is still inherited; to a great extent,

through social classes, especially at the top and the bottom of the

hierarchical range, bUt the factor of inherited status is slowly begin--

ning to dissq,lve inithe middle. The economic and educational attain-

ment hierarchies have changed their' shapes from pyramidal to diamond

with the increase in white collar jobs. Visible status differences

have become less apparent with the introd ction of automation and sub-

sequent reductions in unskilled jobs. , f the three position status

components, power is the only one that has remained stable and its

hierarchy still maintains a pyramidal shape. This indica.ed that a

large majority of the population participates little in the decision

making process.
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When discussing status, Zalenznik (1956) pointed'out that although

the status of an indiViduaat work and his status in his community are

different, thy are both determined by the status.,of his occupation.

When an individual moves into a community, his occupation dictates his

status; but if the community has many other people with similar occupa-

tions, then income will determine his status. Herr and Cramer (1972)

stated that the status level of an individual was determined by the

prestige of his occupation whiCh wa's based on such factors as: money

earned, power, type of-work involved, responsibility for social welfare

amount of education, and other prerequisite factors. Based upon his

findings, Jenks (1972) Partially concurred with Herr and Cramer when

he stated that most people, tend to rank occupations high if they

attract highly educated workers, if they.pay well, and'if the percent-

ages of blacks and women working in the occupation'are small. Accord-

ing to Kprnhouser (1953), to date the best single' indicator of an indi-

vidual"s.sOcial status iri the American Culture is his occupation.

In most cases, the status of alwoman in our society is determined

by the status of her husband, and his occupational status will in turn

'determi'ne -the family 'status. Kamm (1973:14) noted that:
, "

. . sex status'appears to be a salient factor in a, voman1s pro-
,

fessfonal career, and too often siecs expected (by -herself as
well as others) to subordinate her individualistic goals to those
of her\ husband and'family.

It was GinzlIerg (1966) who alleged that women were less dependent than

men on their careers and economic gains for status, but on the other
\ N

Hand, females c uld not realistically plan on a career until they knew

what kind of man they would marry, assuming that they planned to marry.-
0

Roe (1956) contended that it was considered respectable'for a woman to

It

(1:12
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work because of economic necessity but, it was not if she worked because -

''she wanted to or'because she was seeking higher status. Roe alsO

Pointed out that in the latter two cas4, women were subjectIto some

social or other penalties.

In an effoht to appraise women's status in education several stud-

ieS were reviewed. Some of these studies are described in the follow-

Sing paragraphs.

In reportihg the- findings on the status of women at the University

of'Chicago, Freeman 41970) stated that this university, was not free

from male chauvinism and sex discrimination in its employment practices.

Few women were hired and few stayed more than one appointment (3 years)
4

and those that stayed remained with untenured status for an abnormally

long tune. Furthermore, females were more likely to be hired as

instructors or lecturers rather than assistant professors. Those who

became full professors did so by promotions within departments dominated

by female faculty.
J'

Minturn (1971) has found that women at Colorado University a

Boulder, areidiscriminated against in terms of salary and rank. The

discrepancies in salaries between male and female facultyf comparable

rank increase with rank. Women seem to be "frozen" at the associate

professor level (10 percent of the associate professors are women and

only 5 percent are full professors).

In reporting the status of womenat the State University System of

Florida, Mackay (1971) stated that females represented: 1) almost 2

percent of the professors, 2) about 12 percent of the associate pro-

fessors, 3) nearly 20 percent of the assistant professors, 4) almost

30 percent of the instructors, and 5) 30 percent of the lecturers,
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She further stated that a list of recently hired faculty indicated that:

1) no females and 15 males, were hired as full professors, 2) 2 females

and 13 males were hired as.associate professors, 3) 5 females and 69

males were hired as assistant professor's, 4) 8 females and 8 males were

hired as instructors, and 5) 2 females and 5 males were hired as

lecturers.

Van Fleet (1972) in°his survey of AAUP members (American Associa.-

tion of University Professors) found that there was a 25.5 percent dif

ference between mean faculty salaries of males and females at the

University of Akron, Females with doctoral degrees had 'almost the same

4
professional rank and salary, characteristics a male faCulty that. only

had master's degrees.

According to Miner (1972), women at Stanfoki University accounted

for only: 1) two percent of the professors, 2) seven percept of the

associate professors, 3) eight percent of the assistant prlessors, and

4) five percent of the total faculty. .Miner further stressed that the
0

schools of Earth Science, Engineering, and Business had no women aca-

Irdemit council members.

A studyqf the faculty conducted at Ohio Wesleyan University

revealed that the mean salary for all female faculty was only $9,911
V

while their'male counterparts avera 0 $12,094. Inequality extaud d to

tenure as well. Only 42 percen,,of the female faculty were tenure: as
.4

'compared to 55 percent of the male faculty. Committee chairmanships

were also found to be dominated by male faculty. Only two committees

during the period 1966 to 1970 were chaired by women and the percentage,

of women in those committees ranged from 17 to 30.percent (Calabrase,

1972);::: 4



Other studies have revealed similar discoveries, including those

condueted at Bowling Green State University in Ohio (1972); Wisconsin

University in Madon, Wisconsin (1971); University of Pennsylvania in

Philadelphia, Pennsylvania (1971); Illinois Sthe University in Normal,

Illinois. (1971); the Kansas State Teachers College in Emporia, Kansas

(1970); and Wayne State University in Detroit, Michigah'(1972).

The American Historkal.Association'S (1972) "Final Report on the

Commission on theatus of Women in the Historical Profession" con-
.

eluded that: 1) 82 percent of, the female graduates, in the his-

torical profession were employed by, two-year colleges, 2) 42 percent of
.

. the total female graduates in the historical profession were employed

by four-year coed colleges, 3)'52 percent of the total, female graduates

were employed by four-year men's colleges, 4) 59 percent of the total

female graduates were employed by private universities, and 5) 40 per-
t

cent of the total female graduates were employed by state universities.

These data help to confirm past-indications that female faculty were

:more successful in finding positfons in the less prestigious institu-

tions of hisfrer education.

Robinson {1971) reviewed four major studies of academic 'women

("'Academic Women" by Jesse Bernard, "The Woman Doctorate in America" by .

Helen Asti -n, 'Women and the Doctorate" by SUsan Mitthell, and "Women as

College Teachers" by Jean Henderson). From his report, the following

facts were derived: 1) one out of 10 doctoral degrees were,awarded to

/7

females; 2) the average time taken by women to complete their doctor

degree-aftef receiving a B.A. degree was 12 years; 3) 'female doctoral

candidates were Older than their male colleagues; 4) the most likely

fields for women to complete their doctoral degree were in atural

(155
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sciences, social sciences, arts and, humanities, or education; 5) women

that received doctoral degrees usually came from families (e.g., parents)

with higher socio - economic backgrounds than their male counterparts; 6)

females with doctoral degrees.were more likely to be. single; 7) if mar-

ried, they married late in life to males in their field of special\iza-

tion or related fields; 8),also if married, females with doctoral

degrees had two Children, lived in.a metropolitan area and were working

four out of five women with doctoral degrees were working

in educational settings and had'published an average oftthree or f ur

articles; 10) two out of five had received their degree from the insti-

tution of their first choice; )1) nine out of ten females with.. doctoral

degrees were working and just about all o, them were employed full- time,;

12) four out of five Women with doctoral ,degrees wereworking in higher

education; 13) females with doctoral degrees who worked in colleges

receive higher salaries than those working in unlversities, but those

working in universities expressed greater job satisfaction; 14) at the

time of gr4d6lion from doCtoral programs, the number of jobs offered

to women were only one-third of those offered to their male counterpart.

"A Case.for Equity: Women in English Departments" edited by

McAllester (1972) found that in spite of the opening of university

faculty employment and enrollment to women, and in spite of other

social changes, women.must still endure a status secondary to that of

men. Similar conclusions were reached by Sandler (1972) when 5he wrote

that:. 1) jscrimination exists in all facets of higher education, 2)

Women are not hired as professors because of their likeli?'ood of

regnancy which would t6nd to keep them away from their profession, 3)

women are less likely to be admitted to colleges and universities
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because of the belief that women do not belong in professions and

therefore their education would be'wasted, and 4) &men are discrimin-

ated against in many textbooks where only men are shown changing the- -

course of history.

Ekstrom (1973) analyzed the different types of barriers encoun-

tered by female faculty in their employment situations and placed them

in three categories: 1) institutional, 2) situational, and 3) disposi-

tional. In the first category, institutional barriers, she discussed

impediMents in admission practices, financial aid, institutional regu-

lations, curriculum and services adopted, and faculty and staff atti-

tudes. In situational barriers, she dealt with faculty responsibili-

ties, financial needs, and social pressures. The third category, dis-

positional barriers, included fear of failure, attitude toward intl-

lectual_activities, role performance, ambivalence about educational

goals, level of aspiration, passivity, and dependInce and inferiority

feelings. In 'reviewing the literature, she found that the majority of

the studies dealt with college and-graduate school education, and for.,

the most part were restrictd to one institution: Other types of post-

secondary schools (such as technical or business schools) were found

not to be the focus of any study, This promoted her to call for one or
, -

more studies of national scope dealing with the barriers encountered by

women in continuing their education. She felt that such studies would

provide norms by which to evaluate future progress and to assess the
.

effect of several new pieces of legislation aimed at removing these

barriers.
..

In summary, status is a relative' position in a hierarchy of

prestige. The status of.an individual is closely related y.the,at

I .-.

i. a:47

/ \
.1'

I 1
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of hi-qcupation which in turn rela4s

of their eeonomic rank, prestige,.And

vidual is still inherited to a great

especially at the top and the bott

When reviewing the states of

to a great extent, that the sta

the status of her husband. F

tion revealed that the majo

of women had been underta

lof this research consist

and senior colleges.

sive high schools.

determining the sta

salaries of the f

male faculty.

tions with les

Role Confli

Role

role co

to Co

invo

rol

t

to other,pccupations in terms

power. The status of'an indi-

excent through social class,

om of the hierarchical range.

women in'our society, it was found,

tus of a married,woman was determined by

urther, the literature on women in educa-

ity of the research concerning the status

ken by educational institutions and that most

ed of self studies conducted at universities

No study of this kind had been made in comprehen-
'.:

Salary 'and rank were the two main criteria used in

tus of female faculty. In al) cases reviewed, the

emale faculty were found to be lower than those of the

Women faculty, as a group, also tended to occupy posi-
,

ser rank than their male counterparts.

conflict was def ned as the significant difference been

nsensus and role ex ectation. Each social position, according

in (1965), is comp sed of several sets of roles and since roles

lve consensus and ectations, the potential for conflict bethen

e consensus and expectations always exists. Merton (1951) suggested

hat4ach position had a unique set of roles for every lielationship in

which it was involved. For example, the role r ationship of a teacher

't

is different when dealing with a student thin when dealing with a par-

ent, an administrator, or another of his or her peers. Because of the

many contrasting roles the teacher must assume, role conflicts are

(MR
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almost inevitable. When role consensus and role expectation are ,

assumed to be in agreement, the person who deviates from his role is

considered unethical, insubordinate, or disloyal, and he
,\

is usually

sanctioned. On the othet\hand, when there,is no agreement betWeen role

0
consensus and role expectation, the person who deviates froM his

.
role.

\

can be seen as responding, to an incongruel expectation in an effort to
. .

, . .

. ,

resolve the problem. In this latter case, no matter which course is

followed (the one set out by role consensus or the one set out by role

expectation) there will be deviation and Conformity (CorwiL 1965).

External and internal pressures or controls affect and many times
i f

determine role consensys and role expectation. It was fund by Maccoby

(
(1960) that adminis ators working in non - autonomous junior col ges

were less - likely to appr ve of teachers involved with controversial
%.. 4

.\
issdes than administrato s of independenejunior colleges, This study

suggested that the definitions of the roles of teachers,,, administrators

and other staff members varied from institution to institution and that

the sourdes from which the :institution derived its funds were important

\ /
factors in clef-in-1u roles. Gross, Mason and McEachern (1953) reported

that the size ef the organization also affected role definitions.

Superintendents from larger school systems assumed greater responsi-

biltty for the work of their subordinates than those superintendents

from smaller school systems. They found, further, that a person in a

conflicting role situation tended to choo'se from his or her obligations

-7--

those obligations which were less conflicting. Therefore, there would

always be a tendency to first capitalize on those obligations that

offered the least role conflict and then pr9ceed,`'ending with the

r's



26

bbligat'ions that presented tke most rojc conflict. Consequently, thg

potential would always exist. that some obligations would go unmet.

It was Maccoby (1960) who alleged that role conflict could not be

avoided because after an individual selected a position he conformed to

the least conflicting roles of those he perceived to be within that

position. Thus, as role consensus increased thg,obligations'inherited

by the role would 'also increase, augmenting his total prio1k ductivity.

Persons (1971) discussed role consensus
6416~

in terms of two combonens: 1)

,commit ents and 2) capacities. H std that every individual, in

carrying out a role, first needs the co itment to implement the role

within th structure of society, and nd, the capacity (of skills)

to perforr the roldond to meet the expectations o.tothers in terms of

the behav4rs appAriate to the role.

Getzels (1971) stated that roles are complementary to other related

roles'. Thus, the teachgr/Oupil role vice-versa) cot be under-
e

. stood or implemented except in relatibn,to each other. Roles are
I ..,

/

.

.

rative functions of all social systeMs, they are the etworks of

\

interpersonal 'relationships that are to be carried out oles are the

dynamic aspects of positions and statuses. They define rights, priO-

leges and obligati ns to which any incumbent of the role must adhere.

Tf4 agencies established to carry out the roles are the institutions.
-

Social systems, on he one hand, are composed of institutions with

certain roles that Carr); some expectations thar t will fulfill the goals

of the'sysiem, and, on the other hand, of individuals who inhabit the

system and who, have certain personalities that determine need-

dispositions. The interactions of institutions with individuals, roles
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with personalities, and expectations, with need-dipositions determine the

social behavior. Figure 2.1 is a sketch of the framework that tzels

used to types and sources of conflict.

Although Getzels stressed that these are not the only types and

...

sourcesof conflict, he limited his discussion to the following five:

1. Conflict Between Cultural Values and Institutional Expectations.

/
A good example is the teachers in.our

1

school systems who are expected
00

and supposed to be good citizens and models to society in general, but
)

an reality are barred from many roltswhich'are marks of good citizen-

ship. For instance, outspoken participation in local political parties

-i.sprohibited in some school systems,, and even though there are ,no writ-
, : /

ten laws prohibiting local political participation, it many times

becomes the grounds for dismissalS (Broclkover, 1955): ,.

$
,

For another example .of this type of conflict, a look at Coleman's

(1959) findings seems appropriate. Of the 3,830 secondary school -stu-

. .

.dents surveyed by Coleman, 94.7 percent indicated that if they were '''").

. ,

appointed.assistant in the bioloqy laboratory because of their, god
.._

,....

grades,, it would not increase,theiroopularity nor would it ma their

friends
.

envious of them.
i

, ,
;.

- Institutionc. Role,

ft 4

Social System

Individual

..

EXpeCt&tiOn

le

Social Behaiiiqx `

Need-Disposition

Figure 2.1 Types and Sources of CoDiflict

P
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2. Conflict Between'Role-Expectation and Personality Disposition.

4,

A good example of this type aP4onflict is found when avth-47;arian

teichers_are working in permissive schools or when permissive teachers

are working in, authoritarian schools. Authoritarian teachers tend to be

bothered by noise, distraction ion the part of the student, interruptions,
- ,- -

and other factors which are tol ated in permissive schools; and'per-

missive teachers find in conflict in complyi4 with the rules

and regulations of authoritarian schools.

in his doctoral dissertation, Lipham (1960) hypothesized that the

---, ----7---- 4-,

role of school administratOrs could be defined and measured_in terms of
4

certain crucial expectat4ens_ Through personality instruments and

interviews, he confirmed his hypothesis that administrators with certain
e

personality characteristics such as striving for higher status, good

verbal ability, successful communications with others, emotional con-

trol, etc., would tend to have less conflict in fulfilling the expecta-

tions of their jobs.

e

3. Conflicts Between.Roles and Within Roles. Conflict between

roles can occur when success on the job interfers with being successful
, .

at .home with the family. For example, a successful physician tends to

0
.

have many emergency calls at home, causing disruption in the role.as a

parent.

Conflict within roles can be experienced when individuals are

required to conform to contradictow or inconsisttn tations. For

example, a university faculty member may be expected by his d rtment

chairman to emphasize teaching and Seriiice'to the students while the

academic Iean expectS an emphasis on research and publicatiOns.

042

4
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4. Conflicts Deriving from Personality Disorders. Th'is type of

conflict can occur when individuals misperceive the role expectations

placed upon them because of thir personal ies Usually these india

videals do not perform the roles they are expec to perform for the4,
betterment of their institution but they-adjust th ir roles to suit

1

' their personal needs and dispo.sitions.

Examples of these typesolconflicts ar sometimes found with

people working in public rOtionT.- The "ndividuals are supposed to be

courteous, polite and well mannered, b t some, because of their per-

sonalities, act with arrogance and mpertinence.

5. Conflict in Per of Role Expectations. It is not uncom-

A

lmon for some people to misunderstand their roles. For instance, it is

common to find vocAt nal school graduates expecting to be treated as
I

competent craftsme the first day they enter an occupation. In these,

situations, when here are conflicts between role co ensus and rale

expectations, the attitude toward the institutional goals becomes

,s
secondary. In a study of goals and ambivalence between the faculty

values and a'-community college philosophy, Bloom, Gilli.e and Leslie

(1969:28) found:

. . . that the "faculty philosophy" is at serious ogpis with.the
"community college philosophy." This is not to sayfthat'faCulty
members strongly oppose the purposes of their institutions;
clearly their views are most accurately defined as ambivalent.
It is,difficutt to imagine, however, that two-year colleges can
establish and maintain institutional vitalay_of purpose with
only reserved faculty support. .

A

Along simflar lines, Moyer (1954) studied the expeCtation,for ,

leadership in educational settings between administrators and teachers

1 n43.

t-

of
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He found that the grea er the agreement between teachers and principals

on the expectation of eaderi'hipl the more favorable the attitudes

..
- -

would be toward the work Situation, ,

_/ .
__ /

.I.n discussing sociglogical role theories, Heiss (1969) grouped

them into-two: 1) the social-psychological, and 2) thestructural.

,went on to explain that the social-psychological role theorists' major'

interests were to understand the processesdng-aftdtre

interaction between the participants. On the other hand, the stryc-.

. .

tui.al role theorists concerned themselves with explainOng how the roles

layed by the indsividuaraffected the system's content, organ4zational

ructure, and functions. According to Heiss, all these!theorists

shared the following two. basic assumPtions: 1) Les'are learned by

4

social interaction, and 2) expectations associated With roles and

statuses are learned by interactfWwith others. All these theoristS

believed that role conflict would occur in all situations where the

'indivIdual -had more than, one role to' play. A typical example of role .

Conflict would occur when husbands tried to teach their wives to drive.
ti

In examining the of role learning, social - psychological

role theories can be p t int& two groups: 1) those theories that view

role as as a dependent variable and whose main concern is the detail of

come of the actu1l dialogue, between the participants. In explaining

social-pskcological role theories, Heiss discussed general socializa-

tion, language development, the development of role-taking ability (or

044

'1

4

the role-learning process, and-2) those theOries that view role as an

i-ndependent variable and whose main interest is to understand the
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the ability to *mine oneself in the place of another), the self con-

/

cept, the perception of self (or impression that,oneself wishes to mak

df , t

2

upon another), and o (ler topics in detail. ,.

...

In analyzing th consequenes or effects of a role upon a system,

er
1

2
structural role theorists considered t e latent (or hidOn) functio10

I/

as well as the manifest (or overt) fu ctions of a role. These theolvists .

were also concerned with the analysis of alternative roles that could'

-substitute for the role or perform its job. Most orthe structural

role theorists subscribe to the following Tositions: 1) the role sys-

tem of a group must fulfill essential functions if the grbup.is to SI;

vive, 2) roles tend to keep a syttem integrated;.--3) role changes will

bring systEim changes, and 4) as systems develop, role differentiations

/f-..re acquired (Heiss, 1969).

I,

The idea that roles are illusions or social suggestions was pre-

sented by Burgess (1969) when he explained that roles tended to become

obsolete due to the changes in life's.conditions. For example, some

modern husbands tend to perceive their wife's role in ihe'fami4y as

that performed by their mothers. On the other hand, their wives-per-

ceive their role in the family to be that of a more liberated woman.

This diffei.ence in perception tends to create role conflict and dis-

harmony within the family. If.the fact that no two individuals are

equal in fulfilling the same-role is added to the dynamism previously-

explained by Burgess, it is then fair to expect.role conflict when an

elindi;iidual is undertaking a new position. The degree of role conflict

and disharmony encountered by differetindividuals tends to be related

to the individuals' similarities in values, their-interpersonal attrac-

tion and satisfaction, and the congruence between the description.of
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the role by the role taker and the descriptton of the role by others

(Jacobson, 1965; CoombS, 1966;, Levinger and Breedlove, 1966; Luckey,

1969;.Kot4r, 1965 Lewis, 1972.
;)

..,.

Th summary, roles are the dynamic a pectS of positions: Each

position has a unique set of roles when elated to other positions,
1 , i

which are expted to'be carried out,by,the perSon fulfilling that
\

.
/ . ------

position. Roles are imperative functions of all soci 4 1 systems. They
id

aye the networks of interpersonal relationships. They define rights,

privileges d obligations., Roles are affected by external and inter-

nal pressures, and therefore-the person fulfilling the po ition would

tend to capitalize on those roles that are less conflicting to him and

which bit accommodate external pressures.

The interactions between institutions and indiOduals, roles, d %

personalities, and,expectOons and need-dispodkions, which are present

in all social systems, determine social, behavior and are the source of

role conflict. AS social systems progress, roles tend to become obso-

lete due to changes in life's conditions..
, .

Role theories can, be grouped into social - psychological role theo-
,. .°

..

ries and structural role iheories. The ,social-psycliolcigical xofe theo-

ries are concerned with the process of role learning, whereas structural

role theories are concerned with the effects of the role over the syS-

tem content, organizational-Structure, and functions.

Advancement Possibilities . 4

For many American .workers advancement possibilitiet Mean the

pgssibility to be promoted to a higher level and better paying job at

their present place of employment. 'Because American workers' desires

for promotion differ in nature and intensity,,it,is hard to determine

(146
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with exa tit4de the number of,w61(6Es dissatisfied with their ad ance-

ment possibilities and the depth of thep dissatisfaction. Dissatis-

Saction with advancement possibilities has,been fo nd to be closely

correlated with heath problem , the perception of on-the-job

discrimintion, and overall job satisfaction. It has been estimated

that onl 32 percent of the'total labor force are satisfied with their

jobs (Mackenna, 1972; Manpower Report of the President:1974). ---

A survey of working conditions conducted by he Survey research

. /

Center of the. University of Michigan (1969) foUnd that: 1) more than

50 percent of the:workers c9nsidered promotions very important and le
I

-- t.411 20 percent assigned liEtle or no importance to advancement

unities, ani 2) more than 40 percent of the workers stated that they
l .

id not expect or desire to be promoted but an equal percentage indi-
4

1

1: ;ed that they desired t6 be promoted sooner than they expected to

obtain a promotion. This section of the research seems to indicate that

when examining advancement possibilities in any institution we shouljd

not be content with just making sure all individuals have an opportunity

to advance- as faas they are capable; but rte should/also make sure that

they can stop advancing, if they so desire, at any point in their career

without being penalized. A good promotion system not only should assure

workers of vertical mobility (the movement from one occupational stratum

to another at a higher or lower level) but it should also allow them to

move horizontally, in other words to change functions but to remain at

the. same level of the strata (Issacson, 1973; *power Report of the

President, 1974; Evans, 1971).

.A second study of the working conditions, conducted by the Survey

Research Center of the University of Michigan during the Winter of

()
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1972-73, indicated that more pr#tions were received by men than by

women, and more promotions were ,eeeived by,younger than by older

workers. No significan difference was found between the promotio7of

white and black workers. This last finding however can be, construed as

the persistent discrimination against black workers in ou7 society..

Under full equality of opportunities, black workers should have a higher

rate of promotions than wh,ite workers because, black workers are concen-
,

trated in lower level jobs. The findings of this study also showed that

65 percent of the femal workers and 47 percent of the male workers felt

el

,

that they had little o no chance for advancement in their present job.

In the total work force, 54 percent of the workers felt that they had

little oe no chance for a6ancement in their present jobs. This find-,

ing exactly coincides with that of Sheppai'd's.study which indicated that

54 percent of the workers'inte viewed did not expect to be promoted by

their present employer. These workers felt that they had reached adead
4'' /

etill(Manpower Report Of the P esid74nt, 1974; Sheppard, 1971).

,

I The same University of Michigan study indicated that 44 percent of

the workers would like to be promoted within ayear but that only 24

percent of them expected it to happen. The interest for promotion was

fo,und to be correlated with three major demographic characteristics:

1. Age. In analyzing the data dealing with age, it was foundlthat

80 percent of the older workers (55 years of age and over) and 30 per-

cent of the younger workers (under 30 years of age) indicated that they
4

had -no interest in being promoted.

2. Sek. The data revealed that about 54 percent of the female

workers and 39 percent of the male workers expressed no interest in

being promoted,
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3. Race. In examining the data related to race, it was concluded
A

that 40 perFent of the black workers and 30 percent of the white, workers

. stated that they had no.ipterestin being promoted.

These in dings seem to xeveal,,,that female, black, and Older workers
4441's

are more likely to consign themselves not to want promotions after

realizing their dim possibilities of being promoted. Trio-thirds of the;.

workers surveyed also indicated that fairness in_hodling promotons was

I

an important consideration in selecting an occupation. Fin llyr omenr"

and blacks were found tot be significantly less satisfied wit ,their

advancement possibilities and their employers' advancement POlicies than

their respective counterparts (Manpower Report of the President', 1974).

IA comparative study of

* the labor market between'189

although females in. the late 1950's were more evenly d'stribOed through-
1:1

he/ transformation in the role of women in

and the late 1950's indicated that,

out the manufacturing indus try than in 1890, th ir positions in Ore
. -

industries had not changed ap7reciablyt hen co tinued to be-assigned to

ttirhigher skilled.or supersory occupationi w ile women were still in

charge of the menial 4006. /Females were,still getting jobs that did not

require subStantial skilli and those jobs which had no -avenues for

adVancement possibilities. As ft was in the 1890's, jobs that offered

advancement training program wore often still restricted to men.

Females were more likely than miles to be found working in small Indus-

tries with low capital investment, haphazard conditions, high employee

turnover, and low pay.' These industrieswhich took advantage of the

;heap labor supply, were usual4 llocqted in old deteriorated buildings

in run down neighborhqods (Smuts, 1971 )%
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1. Advancement y Transfer. It lis welPrecognized by many
.

'1
.

P
teachers that transferring from a mall institution .to a larger one,or

I

from an unknown to a bPtter known and"more prestigious institution is

a way of promotion. ,It is important to notice that promotion does not

always mean better salaries in the transferring from institution to

36

Sm is further reported that women's interest, in achieving suciess

in a ca eer was found to be as low in the 1950's as it was in the

1890's. It was not important to,many working women to earn as much as

men or to have the same opportunities for training and promotion. Hp

explained that working ;omen in 1890 were young and looking forward to

a married life in which work had no part. Today'sWorking women

are older and more likely to be married than-those surVted in 1890.

Consequently,.they,tend to be more concerned with their homes and fami-

lies than with their occupations. This attitude of many working women

toward' promotion has served as the excuse for many industries to dis-

criminate against those 'capable and ambitious females Who have wanted
A s

to develop and utilize their abilities'(Smuts, 1971).

To'diSoUss advancement possibilities in public education, Elliott

'(1968) divided promoti ns into eight tees:*

institution.

2. Advancement by Class Promotio n /'This -type of advancement

occurs when a teacher is promoted within a school system to teach a

,

higher class level,' for example, when an elementary teacher is promoted

to teach Secondary school. classes.

3.- Advancement to Supervision. Many teachers are transferred to

'supervisory or administration _positions as a form of promotion: In the

efr r,

,
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primary and secondary public schools, most of the supervisory and

administrative positions are filled by this type of promotion.' ft

should be noted that this type of advancement declines as the level of
4

public education (primary, secondary and higher education) increases.

.4. Advancement by License. This type of promotion is given to

individuals who obtain a certificate or license of. higher standards

which enables them to qualify for higher position.

5. Advancement by Salary. Promotion of this kind is found in the

better organized educational system as a means for obtaining-permanency

and professional betterment of its teaching staff. The teacher is

rewarded with 'higher salary because of years of experience, edkation,

and other attainments that enhance teaching effectiveness.

6. Advancement by'Fortuitous Means. Instances are found,in all
.

segments of education where the promotion and appointment of teachers

is based upon favoritism, partisanship, or mere chance, instead of pro-
,

,

fe sional efficiency. This method of advancement, which exist in adii'

fe ent degrees in all sehool promotion systems, places the inclupetent.

an competent teacher at an equal level for promotion.

1 7. Advancement by Merit. Regular or extraordinary professional .

.

achievements on the part of .the teacher are recog ized through advance-
.

nt in position.on through other types of comp= sa The e types
,

of promotions are based on the impr vemen teaching ability which

can be WiasUred in ter*, of teachi g accomplishment, further educa-

tional acquisltionf..oriformal exa fination of the teacher.

8. Automatic Advancement. This method of advancement is the

mos,t commonly used, with salary promotion based primarily upon years of

satisfactory service. A combination of.rmarit and automatic advancement

.11

; 05

I
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is often used as a means of protection from social and partisan influ-
/

ences for the majority of the teachers, and also to maintain the

stability and efficiency of the total teaching staff.

In concluting this section on advancement possibilities, it must

be mentioned that according to Thomas (1956) the majority of workers

z.;

tended to remain at the same level in their occupations in which they

hdd,been hired. About three-fourths of thoSe workers first employed in

white-dollar and manual labor jobs.remained in these positions perma-

nently He further stated that elcept for farmers, skilled craftsmen,

proprietors and managers and officials, the positions workers held when

they entered employment tended to become their life careers. In other

words, the occupational level and the occupatiobal group that lan indf-

.r4

vidual chooses in entering employment will greatly determine his future

life and that of hit wife and children.

In summary, advancement possibilities are an important factor in

determining workers satisfaction with their jobs. Fairness in the

handling of promotions is ap important consideration for workerS when

selecting 4n ocaipation. Although the right to advance vertically is

important to worker:s, the right to stay in one position or to adv nce

laterally is also of importance to them, since the majority of t e

workers tend to remain permanently at the same level in their occupa-

tions in which they are hired.

Studies of.advancement possibilities indicate that men are.mp e

likely to be prOmoted than women, younger worke s are more likeliy to be
.

/ /ti.

1. .

promoted than of
ie.,.

workers', and that there is no.significant d/i erence

between the promotions of white and black workers. Older, femdl , and

i
.

black workers, are more likely to express no interest in being romoted
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than their younger, male, atd white More women than men

feel that they have reached a dead end in their job regarding promotion,

and_in general, morf workers want to be promoted than expect to be pro-

moted. Finally, female and black workers are found to be significantly

, disiatfsfitd with their present advancement possibilities.

.1 'D
Aspirations

As defined by Webster's Dictionary (1973)-aspirations are strong

desires to achieve something high or grea: Therefore, occupational

aspirations can be defined as strong desires to achieve higher or

greater positions.

Nettler (1974) proposed that aspirations were verbalizations of

some desires which should be planned, have intention, 'and direction.

The values that energize "Aspirations" and give them proper meaning

differ between people. Aspirations are both what people want in words

and in actual deeds. Therefore, the discussion of aspirations involves

interests,/ motivation, application, and ability.

The discussion of aspirations in terms of their levefs was pre-

sented by'Hilgard (1962) when he introduced the notion that Ian indi-

vidual sets his goals in the same way that a'higIi-juMper set the bar

he will jump. The bar is set,higrenoughso there will be ances for

failure and also chances for success. The experience of su ess or

failure depends, then, on the level of difficulty of the task; there-
.

'fore "success and failure experiences come in the in-between[ range:

between the point at, which success is highly probable, but failure

posSible,//and that at/whichfailure is Nig ly probable, but success

/

possible" (151). / 1

t I

c 053
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From reviewing some experiments dealing with aspirations, Hilgard

concluded tha aspirations were modified by group performances, self.-

"
/ /

/

A protection, restige-seeking, and other goals,thaf reflected the set-

ting in whirc the motivated behavior had occurred. 4.1i us the inciividu-

'""k

al's aspirations would be dictated:to an extent, y the aspirations of

his .peers:

In diicussing workers' occupational

4

irations, Scheneider (1969)

stated that even though life outside of the factory presented many

attractions for the workers, the work situation carried a great deal

of impOtance for them. It was through their jobs that many workers

tried to express certain attitudes, wishes, and values that were an

important part of their lives. The aspirations that workers sought to

fylfill within their'jobs were directed toward obtaining economic
,

security, maintaining good working conditions, controlling their own
.

_affairs, gaining an' understanding of interacting forces, enjoying life,

and fulfilling certain goals in their community.

Empey 0956) in a study of occupational aspirations of approxi-

mately 10 percent of the senior males attending 11.6h school in the

state of Washington in 1954, found that youths from all social classes

aspired to higher levels of occupational attainment than those achieved

by their fathers., Empey also indicated that even though they aspired

to higher occupational levels than their father's, youngsths from lower

social class families whose fathers held low status occupations had

lower relative aspirations than those youngsters from higher social

class families whOse fathers held high status occupational positions

Differences in occupational aspirations were also found between

students of co

44

unity colleges and of vocational-technical institutes.



Only 39 percent of the community college students planned to end their

formal education after Completing the two-year special, training program;

whereas 60 percent of the vocational-technical institute students indi-

cated that. they would be satisfied with this training. -Private commu-

nity college and public community college students, however, displayed

somewhat similar educational aspirations (Gillie, 11973).

A random sample of Wisconsin high school Seniors was used. by

Jenks (1972) to do a longitudinal study of occupational aspirations.

Quring their senior year in 1$57, these students were tested to.deter-

mine their occupational aspirations. Seven years later these indlyidu-

als were located and their actual occupations were compared with those

anticipated in 1957. The results'showed that these indiv4duals-were

working in occupations whose average status was only four points lower

`(on a scale of 0 to 96) than the occupations to Which they'hadaspired.

Jenks further reported that there was a high correlation te;tween

occ)pational aspirations and educational aspirations. The actual di's-

be- -tri bed on of occupational opportunities within the labpr market was

found to be surprisingly congruent with the'distribution,of occupa-
ID

tional aspirations among high school students.. Those students whd did

not plan on,furthering their formal education rarely had high occuRa-

tional aspfiltiOns and vice-versa. Many young people did not aspi

to high-status occupations because these occupItions required too much

formal education. Furthermore, all the schdols surveyek Jenks

4.
sholied that students with affluent parents aspired to more education

than students with poor parents, even when these students ha& the 'same

test scores and grades.

.
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In justifying' the lower aspirations of stuents with poor paWnts,

Jenks discussed the following three theories: 1) pressure from hoMe

caused higher_ education 1 aspirations among middle c ass students tharr

for 16wer class stud tss 2) Jower class students had lo aspirations

becau they kneithey could not go on to college, and 3) affluent stu-

dents ha higher aspirations and eventual attainments because thtsj,

attended bitter schools.

After analyzing Project Talent data, Jenks concluded that: 1)
AV 1

affluent high schools had fewer dropouts and a higher rate of college

placement than the tverage high school because they enrolled students

with higher initial' aspirations, 2) the family's economic means *had a

substantial influence on the amount of schooling-a student would obtain,

and13) the difference between the aspirations of rich and poor students

was partl3 matter of academic aptitude and Money. E;en if ariaffluent

student did not enjoy school, he assumed he would gave to stay in school;

whereas a student from a lower class family aspired that if he disliked

school he could and would drop out.

A A'studx of the levels of creative thinking and their effect upon

bccupatipnal aspirations was conducted apiong twelfth :grade boys and

girls. The results indicated that'Oghly creative girls sought careers

in,general culture, art, and entertainment rather than careers in ser-

vice, organization, technology, science, or outdoor types of occupa-

3

tio s. Moreover, girls with Tow creative ability overwhelmingly aspired

*to ork for organizations (Dauw, 1966).

A somewhat similar study was, conducted by Astin in 1968. Her

findings showed that:tecondary school girls were often pragmatic in

their selection of careers. For example: 1) bright.girls tended to
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select and then continue in Career occupations during their high school'

years; 2) those bright girls that chose a noncareer occupation in their'

early high school years, tended' to switch.to career occupations before

leavilag the high scilpol, 3) less scholastically capable girls tended to.

select and then continue in noncareer roccupations during their high

school years; and 4),those less scholastically capable girls that selec-

ted career occupations in the early years of high school tended to

switch to noncareer occupations during their high school yearS.

The occupational aspirations of females were also found to be

affected by marital status. Single, divorced, widowed, and separated

women aspired.to.gain a sense of independence from their jobs. On the

other hand, married women spired to a that would ease their life's

monotony regardless of its remuneration. "Married women had higher

aspirations for work to be interesting, whereas single women either had

lost these aspirations through work experience or they never had them"

(Wolfe, 1969:38). Wolfe also believed that females aspired to obtain

from,their jobs: 1) a sense of mastery-achievement, 2) the fulfillment

of their social needs, 3) interesting activities, and 4) a sense o(

Independente; the economic rewards of work, .however, were rated very

low by most of the women. Shelfurther stated that females were not

seeking to sup or control their fellow workers, whether male or

female, and they 'frequently sought to avoid this type of responsibility.

Many women rejected positions related to leadership, organizing activi-

ties, and the feeling'of importance.

,Supportive findings regarding Wolfe's statement that females were

not seeking leadership positions showed that females in all student
\.

4

057
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organizationsin colleges and universities accounted for: 1) only 4

percent of the presidents, 2) less than 24 percent of the vice presi- ,

dents, 3) less than 14 percent of the treasurers, and 4) almost 80 Per-

cent of the secretaries (Baine, 1968).

Bem and Bem (1973) discussed the effects'of sex-role conditioning
0 .

oh women's'aspirations. They felt that it was sex-role conditioning

that distorted women's Aspirations to the point 61.it 61 per,Cent'of the

highly gifted females were fUll-time homemakers and only 3 Percentof

the females in,theninth-grade, as compared to 25 percent of the males,
,

chose science or engineering careers. Another example of role condi- .

tidning was ford in chlossber'and Goodman's (1972)'studywhiCh

revealed that although most of-theEhildren surveyed felt that either

.men or woven could become doctors'or nut.ses, Al) the boys chose to

become doctors and all the girls choSe to become:nuTS.

The automatic assumptions that women lack or posi'ess certain

talents is still prevalent in the minds of women andmen.' To back this

point; Bem and Bem used Philip Goldberg's (190k4i!gdy which revealed

that the identical Article of writing received significantly lower

ratings when. it was attributed to alemale author than when it was .

attributed to a male author. Through the'socializationpi.ocess, males .

and females are conditioned .to certain options:" And through this proL_

cess, women are robbed of their individuality to the point 'that if a

"newborn child is a girl,. we can usually predict with confideride-how

she is likely. to be spendingher time 25 years later" (Bem and gem,

1973:8). ..

In summary, all individuals have aspirations, but the combination

of what individuals profess they want and what they actually do will
1
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determine their true aspirations and will differentiate them from
0

others. Indiyiduals tend to set aspirational goals at a level where

they can perceive success but also where the possibility.of failure

exists. Although the aspirations of individuals are partially dictated

by their environment and their peers, they also aspire to express

.through'their work attitudes, wishes, and values which are important in

their lives:

Studies of aspirations of youths revealed that although youths

from all classes aspire to,higher level's of occupational attainment

than those achieved by their parents, youths from lower class families ,

-11/
,have lower relative aspirations than those youths from higher social

class families. Aspirations 'are found to be related to opportunities,

external pressures, and the family's economic means. Occupational .

.0
aspirations expressed by high school seniors are found to be highly con-

gruent to, their educational aspirations and with their_actlial occupa-

tions later in the labor market.

Studies of female aspirations revealed that the occupational

aspirations of women are affected by their Marital status andpy_sex-

role conditioning. Girls with high creative ability` aspire to careers

in art, general culture, and en4rtainment, whereas, girlswith low

. .

creativ6113ty aspire to organfzaiional careers.- Bright girls in,

high school tend to choose career- oriented occupations, while less
, .

..

scholastically inclined'girls tend to choose noncareer-orientecroccupa-
,

tions.

' Women in Public,Education

-Although women have played a great role in. our public educational

system their role has almost exclusively been in teaching.positions.

-

t

tt



46

Lyon and S rio stated that onyy three state:qmrtments of educati

1 /
(Montana, Wisconsin, and Guam) were headed y women in 1972. ring.

. ; .
, . ,.

theschWlastic year 1970-71,*women constituted 67.percent of all public

school teachers but.inly 15 percent of the principals and less than one

percent of the'Superintendents. Women working in administrative posi-.

tipns in public education were mbs.t likely to be found in elementar'y
.

schools, They accounted for 19 percent of the tota.l elementary school
Ao

_principals and for 34 percent of the assistant priiicipals..' In junior

and senior high schools; woiien rep-resented only 3.5 percent and 3.0 per=

,cent of the schOols' principals respectively (Lyon and Sarrio, 1973.).

According to Corwin ,(1.965) administrative positl6'ns in public edu-

cation for some reason 'seemed to be unattractive to -omen. A study,

conducted 'by the Women't Buieau of the DyarfieilIlliOri-, and

reorted Sy. Corwin, indicated'. that'only 12 percent of the males teach-
.

ing in public schools wanted to keep their current A, while the

remaining wanted promotions to more commanding positions. On the other

hand, both single and married women wanted to quit teaching to become,

housewives. A similar study conducted by Mason, Dressel, and Bain found

comparOleresults. Seventy percent Of the women who began teaching.

public schools indicated that-they-expected to leave teaching Sometime

- ,

in the future to become housewives. More than 40 percent of these

teachers also stated they never'expected.to return to teaching and only

16 percent mentioned they planned to stay in the profession Until

retirement (Mason, bressele, and Bain, 1959).

Perhaps this Tack of commitment to the teaching profession dis-

played by women reflects a realistic assessment on their part
,

of the

limited opportunities for promotions that are available to them in

.14
060 4."
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public education. On the other hand, those women who commit themselves

to the teaching pro.fessiOn in public education (despite their limited

opportunities for advancement) remain within the system in hopes of 'f

advancing through the.ranks, or to obtain a graduate degree in educa-

tional adMinis6ation in order to return to the system at a higher

4(ientry level

Several -studies of woman in graduate educational administration,

programs seemed to reveal that women are also subjected fo discrimina-
.

.

tory treatment i these programs. According to the University Councilti
for Educational Admi.nistratrOv, 98 percent of all faculty members in

dePartmen&of educational.a'dMinistration were male and only two per-
,.

cent were,femaie during the 1971-72 scholastic year. In 1973, the

council estimated that 92 percent of the total student population in

educational administration were men and only 8 percent were women

"(Lyon aneSaarlo, 1913):'

The distribution of financial aid to graduate students in educa-

tional administration programs also indictd that men are more likely

to receive financial assistance from governmental programs than fomen.

For example, during the 1969-70 school year, men participating in the

Elementary and Secondary Educational Act research training fellowship

programs outnumbered women by a ratio greater than two to one (American

Educational.Research Association, 1970). Another graduate student

. financial program aimed at strengthening the educational profession was

the National Defense Educational Act fellowship program; during the

1961=62 school year, 88 percent of these fellowships were awarded to

men and only 1? percent were awarded to women (Sharp, 1970).
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According to Evans /1971) women's partiMation in public second-
ary vocational educa ion appeared to be,limited to the stereotyped/

//
pgsitions in IoMemaking and clerical occupations. When women's. partici-

,,/ .

pation Inprublic post-secondary education was reviewed, it was found

that most of the females in public community colleges were teaching in
1

the three following areas: 1) healtheducation (57 percent), 2) busi-

. 0
ness education (29 percent), and 3) home economic education (7 percent).

When women's ihvolv.ement in public community'cblleges was compared to

men, it was found that women are out numbered seven to three. Further,

. 'Oen female faculty participation in public community colleges is

broken down into vocational and nonvocational faculty, it is found that

45 percent are vocational and 55 percent are nonvocational faculty mem-

bers.
ts

.
.

In summary, the literature on women in public education seems to

indicate that although females have ektensively.participated in public

6ducetion, their roles have largely been as teaqeet. Further, the

.

. ;commitment of women to the teaching profession has not been total, per-

haps reflecting a. realistic assessment on their part of the limited

opportunities for promotion,. When the participation of women in public

A
education ,is compared among educational level's, At appears that their

participation decreases as Ihe'level,of education increases.

Studies of'school admOnistration graduate programs indicate that

women are grossly out numbered by men as faculty members and as gradu-

ate students,. Governmental financial aid programs aimed at strengthen-

ing the educational profession-appear to heie'excluded women to a great

extent. Finally, 'women's involvement in secondary ,public vocational

education appears to be limited to homemaking and clerical educational

t16`a
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7
pro3rdms. Whereas, women in post-secondary vocational education seem

to be concentrated in'health, business, and home economic educational

programs.

(

/

I
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Chapter 3

PROCEDURE

The study described herein, had a twofold purpose: 0 to deter-
,

mine the status of professional women and of school adminirators in

comprehensive high school vocational programs, and 2) to determine the

differences in perceptions of female vocational faculty members as seen

by themselves and by the vocational education directors in comprehensive

high schools. In this chapter.the procedures used in designing the

research instrument, the selection cif the samples used and the data

collection process, the data collection results, and the statistical

analysis of the data will be discussed:

Design of the Research Instrument

Since this study had a two-Ifo purpose it wad necessary to develop

a two-part instrument to achieve the objectives of the research. The

first part was designed to measure status and the second part to. measure

'differences in perceptions between emale vocational faculty and voca-

tional education directors in co prehensive high schools. A copy of

thistwo-part. instrument can be found in Appendix B.

To design the first part of the instrument, several demographic

o data models were &died and related literature was reviewed. Once a

clear understanding of the required data needed to appraisedthe status

of the female vocational faculty member and the Vocational education

director was obtained, the instriment to achieve this goal was developed.

,This. instrument was presented to members of the Vocational Education

Department at The. Pennsylvania State University for their critical

pga
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analysis. These members were chosen because of their expertise with

these tylies of instruments and because of their involvementinthe con-

struction of a similar instrumentthat.was used to measure the status

of female vocational faculty and adminis.trators in-community colleges.

Through recommendations from the Vocational Education Department mem-

bers, unnecessary information was deleted and the instrument was

expanded in areas where additional information was deemed beneficial.'

The second part of the instrument was designed to measure the

differences between the perceptions of female vocational faculty and

vocational education direCtors in comprehensive high schools.in evalu-

ating the roles, advancement possibilities, and aspirations of / female

vocational faculty members.; Since this study is .one of four, each

designed to examine the role of female vocational faculty in selected

tyus.of institutions (vocational schools, comprehensive'high schools,
e'

public community-junior colleges, and post-secondary proprietary

schools), it was necessary to use one instrument desighed'by Elizabeth

C. King who conducted the public community-junior college study. Thus,

some comparisons could be drawn among the perceptions of the roles,

advancement possibilities, and aspirations of female vocational faculty

in the institutions previously mentioned. Although the second part of

the instrument was not modified in content, it was necessary to mbdifj, .

the language in one item in order'to make the instrument.applica to

the comprehensive hi h school respondents. The origtnal.scale w

developed for use by public community-junior college female' vocational

faculty and t) vocational education directors.. The item that require

modification was item number 24 in part two of the.questionnaire. The

item originally stated, "Most women would like to end their educational

(165
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0

careers as ful professors." it was modified t read, "Most women, in

your school would like to end their education 1 careers as high school

teacher

Selection of the Samples Used and the Data C9Xlection Process

Vocational Education Directors. In the selection and sampling

strategy of vocational education directors in comprehensive high schools,

the following steps were taken:
z

1, From a pobulation,of 15,314 comprehensive high schools located

he 50 states, the Canal Zone, Puerto Rico, and the Trust Territory,

total of 482 schools were randomly selected to be sampled. The tech-

nique used to determine the sample size for this activity was developed

by Krejcie and Morgan in 1970.. The addresses of-these randomly selec-

ted comprehensive high schools were obtained from the Directory of

Secondary Schools with Occupational Curriculums Public-Nonpublic 1971.

It should be noted that although the directory gave public and non-

public schools the sampling was restricted to public schools.

2, In the upper left hand corner of the first part of the two-

part instrument (questionnaire) a 10 digit coding system was introduced

to identify the vocational education directors for follow-up purposes.

The first three digits of this coding system identified each of the 482

comprehensive high schools previously selected. The fourth digit iden-

tified the accreditation region in which the school was located (1. =

Middle States Association, 2 = North Central Association3 = New

Englan Association, 4 = Northwest Association, 5 = Southern Association,

and = Western Association). The fifth digit identified the respondent

as ;vocational education director. Digits 6, 7, 8 and 9 identified

I
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the number of vocational students attending the comprehensive high

/

school as listed in the Directory of Secondary Schools with Occupational

Curriculum Public-Nonpublic 1971.The tenthIgit identified the cor-

respondences sent to the directors. A zero in the tenth digit indicated

that it was the first correspondence with the vocational education

director. A number 1, 2, or 3 indicated the number of'fo 'low -ups mailed

to the director.

3. Once the schools for the sample vyere selected, the following

materials were mailed: 1) a cover letter describing the study, asking

for the completion of an enclosed questionnaire, and requesting a ros-

ter indicating the vocational teachers and administrative staff identi-

lied by sex and the courses assigned to them; 2) a two-part instrument

or questionnaire (see Appendix B); and 3) a self-addressed prepaid

. return envelope for the questionnaire and roster., These materials were

mailed on January 7, 19741to the directors of vocational education in

the 482 schools previouSly mentioned.

Based upon the results obtained from the materials mailed on

January 7, 1974, two main categorigi were created: 1) those vocational

education directors who'did not respond, and 2) those vocational direc-
..

S

tors who responded. On January 24, 1974, Follow-up Letter I (see

I
Appendix C) and the'questionnaire were sent to the non-respondent voca-

tional education directors. Follow-up Letter I requested the comple-

tion of the questionnaire, and a roster indicating. Air vocational

teachers and administrative staffoibentified by sex and the/courses

assigned,to them. Two weeks later, on February 8, 1974, Follow-up

Letter I and the questionnaire were again sent to those vocational

education directors who had not yet responded. In a final effort to

067
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increase the responses, Follow-up Letter I and the questionnaire were

again mailed to thole directors who had not resporided by February 21,

1974.

Those vocational education directors that had responded were

classified into five groupst

Group This group consisted of those vocational directors who

returned the questionnaire completed and a roster indicating the voca-

tional teachers and administrative staff and the cours!'s assigned to

them.

Group II. This group contain& the vocational directors who

returned the questionnaire completed but who did not send a roster.

Group III. This group was fo

who returned the questionnaire

with the vocational directors

feted and a roster indicating the

vocational teachers and adm. j strative staff but who did not indicate

the courses assigned t rem.

Group IV. This group included all the vocational Airectors who

indicated that they did not have female vocational faculty on their

staff.
1

Group V. This group was composed of the vocational directors who

indicated that their schools had terminated all vocational programs.

No follow-up letters were sent to Groups I, IV and V. Follow-up

-Letters' II and III (see Appendix C) were sent to Groups II and III

,between January 18, 1970 and February 21, 1974. Follow-0 Letter II

requested a roster or list of the vocational faculty idtntified by sex

and their teaching assignment and Follow-up Letter III requested the

OCR
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/I Icourses assigned to the vocational tevhers..ihese follow-up letters

(II and III) were never seat more than three times to anyon .vocational

director.
.

Female Vocational FacUtty. From tl.;e rosters received in Group I

(those vocational directors who returned the questionnaire completed

4 and allroster indicating the vocational teachers and administrative staff

and the courses assigned to them), the names of 620 female vocational

faculty were obtained. Since the number of names obtained was;rela-
,

tively low, the tota1.64 were utilized. "N.

The.10 digit coding 'system in the upper lift hand corner of the

first part of .the instrument was also'used to identify the female voca-
,

tional faculty foy folldw-up purposes. Tiiis coding system followed a

different pattern than that used for the vocational directors. The

first-three digits of this coding system identified the school in which

:\ the female vocational faculty member worked. The fourth digit identi-

fied the accreditatAffregion in which the school was located. The

fifth digit identified the respondent as a female vocational-teacher..

Digits 6, 7 and 8 identified each one of the female vocational faculty.

The ninth digit identified the aFeTin which the female vocational

'teacher tau (1 = agricultural education, 2 = businesS education,

3 = distributive education, 4 = home economics education, 5 = trade and

industrial education, 6 = health education, 7 = tec4lical education,

and 8 =, other)0 The teeth digit' identified the cOrrespOndences,sent tb

the flnale vocational teachers.'.A zero in the tenth,digit indicated e.

. that i was the first correspondence with the female vocational teacher.
4

A.number 1, 2 or 3 indicated the number of the follow-ups. mailad to

the teacher.

.14;9 .
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The following materials were mailed to alit 620 female vocational

faculty:' 1) a cover letter describing th study and asking for the

completion of an enclosed ripstionnaire, 2) a two-part quest4bnnaire

(see Appendix D), and 3) a self-addressed prepaid return envelope for

the questionnaire.

From the resu.lts ,obtained from the me4ials mailed to the female

vocational faculty, two categories were created: 1) those female voca-

tional faculty who did not respond, and 2) those female vocational

faculty who responded. Follow-up Letter IV (see Appendix E) and the
IWO

c questionnaire were sent on March 15, 1974 to the non-respondent female
.11.

Vocationa)"faculty. On March 29, 1974, Follow-up Letter IV was sent

again to those who did not respond and on April 12, 1974, Follow-up

Letter IV wat again sent in a final effort to increase the responses.

This follow-up letter was never sent more than three times to any one

female vocational teacher.

Data Collection, Results

From the original population of 15,314 comprehensive high schools

located in the 50 states, the Canal Zone, Puerto Rico and the Trust

Territory, 482 schools were selectedirandomly to be, used as the. sample

for the study.; Table 3.1 ?haws the population and sample used in the

study by region of accreditation.

Vocational Education Directors.' The results af the data collection

process revealed that out of the 482 vocational education directors,
Aiwa

e4 .

sampled, 125 (25.9 ''ercent) did not respond and the remaining 357

(74.1 percent) responded as follows: 1) the majority of these direc-

tors, 183 (38.0 percent), sent the questionnaire completed and a:roster

with the vocational teachers and administrative staff and the courses

r3b
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assigned to them, 2) one hundred eight (22.4 percent) of the directors

returned the questionnaire completed but did not send' a roster, 3)

twenty-three (4.8 percent) of the administrators, although they .

returned the questionnaire completed and a roster indicating. the voCa-

tional teachers, and administrative Staff, failed to indicate the

courses assigned to their faculty, 4) thirty-One (6:4,percent) of the

directors indicated that they did not have female vocational faculty on,

their staff, and 5) twelve'(2,5 percent) of the directors, indicated

that their schools had termiAated all vocational education programs.

Female Vocational Faculty Responses.were'obtained from 512 (82.6

percent) of the 620 female vocational teachers sampled. Table 3,2

shows the female vocational teachers sampled and those wha responded by

region of accreditation.

Statistical Analysis'ofAhe Data

The final data analysis was performed using 314 administrators and

512 female vocational teachers. These administrators and teachers came'

from the following groups: 1) those vocational directors who returned

the questionnaire completed and.a roster indicating the vocational

:

teachers and administrative staff and the courses assigned to them

(Group I), 2) those vocational directors who returned the questionnaire

completed but who did not send a roster (Group II): 3) those vocational

directors who returned the questionnaire completed and a roster indicat-

ing the vocational teachers and administrative staff, but who did not

indicate the Courses assigned to them (Group III); and 4) all the

446
female vocational faculty that responded.

Several statistical treatments were utilized to analyze the data

and to answer the questions and hypotheses posed. In answering Part I,

(r72
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.Question #1, the means, standard deviations; and ranges were used.

Question #1 was disigned to give a profile of the average female voca-
..:

tional faculty member and the averpe vocational education director in

comprehensive high schoolS. Specifically, Question #1 stated: What

are some of the biographical characteristics of the female vocational

(

faculty embers and the vocational education directors in comprehensive

high sch olsas measured by:. 1) their age, 2) their marital status,. 3)
.--

. . .
.

.

.

the number of children they have, 4) the type of work appointment they.

hold, 5) the number of years they have worked at their present institu-
':i.

tion, 6) the number,of promotions they have-received at their present
/'

institution, 7) their annual. salary, 8) the highest degree they have

ea4ed, g).;,,,the type of certificate they hold, 10) the year they earned

thlr highest degree, 11) their continuing education efforts, 12) their

typical weekly work load, and 13l*ther work experience. In computing
R

the means and the standard deviations the following mathematical formu-

las were employed:,

where

v.-

EX

n-

X = the mean

t-

Z(X-X)2
n-1

t = the sum of

X = each of the:individual ,measurements or scores

n = the number of measurements performed or cases

s . the standard deviation

Although the range is the highest measurement obtained (Xn) minus the

lowest, measurement obtained (X
1

the lowest and the highest score were

reported in this study as the range The STSUM (Statistical Summary)
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was used for the previously stated analysis. All the computer programs

that were employed in this study are available at The Pennsylvania

State University's Computation Center.

In answering Question #2 in Part II of this study an item analysis

of each subscale (dual-role conflict, advancement possibilities and pro-

fessidnal aspirations) was conducted. QuAstion #2 was designed to

determine how female vocational faculty and administrators perceive

female vocational faculty in terms of the dual-role conflict, advance-

ment possibilities,:and professional aspirations. 4

In answering Questions #3, #4, #5, #6: and #7 in Part II of this

study'(which were desi.gned"to determine if there were any relationships .

between the age of,female vocational teachers and vocational education

directors,, the number of years at their present institution, their

salary,,and the year they received their highest degree and their per-
\

ception of the.dual-role conflict, advancement possibilities, and pro-

fessional 'aspirations ,f female vocational teachers for the fem'ale voca-

tional faculty member a d the vocational education director), multiples

1 -

'regression analysis techniques werecemployed: Multiple regression

analysis techniques are usually employed to predict a desired outcome

(criterion variable) from a set of independent variables. The multiple

regression analysis model used was. a linear function which can be

represented mathematically as follows:

Y = ao+al X1 +a2 X . +ak Xk +e

where

Y = dependent variable 'or criterion variable
. ,

X1,X2,. . .,Xk = independent variables
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ao,al,a2,. . .a
n
= partial regression coefficients

e = error compensation term.

The QSASE Analysis program was utilized.ta measure the multiple linear

regression analysis in the study. In using the multiple regression

. analysis model.the following assumptions were made: '1) each array of Y

of the population followS'the normal distribution;

F

2) the regression Y

on X1,X2,.1. .,Xk is linear; 3) te variances of the arrays of Y of the

population are equal; 4) the samples are drawn at randdM; and 5) the X

values remain constant for all samples (Li, 1967:95).

In responding to Part III of this study {which Was designed to

determine. if there were significant differences between the female

vocational faculty and vocational education directors in their percep-

tion of the dual -role, advancement possibilities and professional

aspirations of female vocational faculty members), the Behrens - Fisher
O

Test t' was utilized.

k The choice of this test was motivated by the need to overcome the

weakness of the regular t test. Usually, a t test is performed when

testing a hypothesis to.prove that the difference between the means of

two samples is equal to zero (X1-X2 = 0) against the alternative

hypothesis that the difference between the means of two samples is dif-

ferent

-

from zero (71AX2 # 0);-however, the problem with the regular t

test is that it looses power if the assumption of the-homogeneous vari-

ance is mot met. In order to-Overcome the violation of homogeneous

variances,, the gehrps-Fisher Test t' is used. ThiJ test dpes not

require homogeneous variance or equal samples (n1 It n2).

Accordi g t6 Kohr (1970) the Behrens-Fisher Test t' works very

well with only a smill'loss Of power compared to the t test when all
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assumptions are met. Where the assumptions are not met, and nl #

the Behrens-Fisher Test t' is a much stronger test. Further support for

the Behrens-Fisher Test t' is provided by Games (1972) who states that

in times,of doubt as to which tesi.to use, the universal application

should be the Behrens-FtThlr Test t'.

The mathematical expression of the Behrens-Fisher Test t' is as

follows:

t'

Where

Ti -72
2 2

Si /n1-s2 /n2

a

= mean of sample 1

= mean of sample 2

s12 = variance of sample 1

S22 = variance of sample 2

nf = number of cases in sample 1 -s

n*2 = number ofcases in' sample 2

t' = Behrens-Fisher Tests.

1'

The computer program with i Behrens.-Fisher Test.was contained in a
ti

package under the title of POpulation Mean Tests with Unpaired .

lions.

677
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Chapter 4

ANALYSIS OF THE BIOGRAPHICAL DATA

This chapter deals with the anaUs of the biographical da a

.which was acquired to give a profile of the female vocational fa ulty

and the vocational education directors in comprehensive high schools.

Specifically this chapter answers Part I, Question #1 of the study

which stated:

,Question #1. What are some of the biographical characteristics of

the female vocational faculty members and the vocati educatioR

directors in comprehensive high schools as measured by: 1) their age,

2) their marital status, 3) the number of children, 4) the type of work

appointment they hold, 5) the number of years they have wprked at their ,

present institution, 6) the numb& of promotions they have receivedwat

their present institution, 7) their annual.§alery, 8) the highest

degree they have earned, 9) the type of certificate they hold, 10) the

year they earned their highest degree, 11) their continuing education

efforts, 12) their typical weekly work load, and 13) their work experi- .

ence?

An examination of Question #1revealed a number of facts, which are

described,in the following paragraphs, graphs and tables.

Female Vocational Facu

The analysis of t' biographical data for the female vocational

,faculty in comprehensive high schools revealed that:
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4

1. The average female vocational faculty member is 38 years of

age, married, with 2.2 children and earns an annual salary of about

$10,000.
It

2. Two-thirds of these female teachers have obtained,a bachelor's,

degree and nearly one-third have a master's degree.

3. Two out of five female teachers finished their highest degree

between 1970 and 1973, and nearly three-fourths have completed their

highest degree since1960.

4. Nine out of ten have a permanent teaching position in the

school, where they have worked an average of 7.4 years without receiving

a promotion.

5. Two - thirds of the female vocational teachers hold permanent

certification in the fieldthey are teaching.

6. More than two-thirds indicated they were not pursuing another

degree.

7...,. The average female vocational faculty member has been teaching

for 9.8 years and has worked in vocational education for 7.3 years.

o
8. About one-fifth of these teachers indicated they work approxi-

mately 10 hours per week in administrative work and almost half of them

stated they work 16 houril per week teaching lab9r:atory shop.

9. Half of the teachers indkated they lecture 13 hours peryeek

and three out of five stated tft spend about 20 hours per week in other

school .related activities,

,)

10. One out of twenty females indicated she had been employed in

'school admjnistrAtive work and one out of seven stated she had worked

in industry.

(V29

3
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11. More than one out of five female teachers indicated they had

worked in otHee areas (such as the armed forces, government work? home

demonstration, hospital work, and self-erloyment) for an average of

6.6 years.

12. Almost half of the teachers (47.2 percent) indicated that

they teach home economics and more than two-fifths (41.0 percent) stated

that they teach business education.

13. Fewer than one out of ten of these female faculty members

indicated that they teach in the following four areas: health education

(3.4 percent), distributive education (2.2 percent), trade and indus-
,-.

trial education (1.8 percent), and agricultural education (..2 percent).

14. No female teachers were found to be teaching technical edica-

The results-outlined in the preceding paragraphs,give a good
A

assessment of the profile of the typical female vecational faculty mem-

ber in comprehensive high schools. Further analysis of the data can be

found in graphs 4.1 tkrough 4.10, tables 4.1 through 4.4 and in Table 1

in Appendix F.

Vocational Education Directors

The examination ofAhe biographical data for the vocational educa-

tion directors in comprehensive high schools showed that:

1. The average vocational eduCation director ina'comprehensive

high school is a male 43 years of age, married, with 2.5 children, and

'-earns 4n annual salary of almost $14,200.

ti

2. Three-fourths of the directors have a master's degree.

(so
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3. Nearly one-third of the directors finished their highest

degree between 1970 and 1973, and almost thfee-fourths have completed
1

their highest degree Since 1960.

4. More than nine out of ten directors indicated thatt4p have a

: permanent administrative appointment in the school where they have

*worked an average of 9.2 years, while only half of them indicated that

they have permanent administrative certification.

5. Four out of five directors stated that they have permanent

teaching, certification and more than one out of five have-permanent

*supervisory certification.

6. Almost three-fourths of the directors indicated that they are

not pursuing studies leading to anbther degree.

7., The average director had 9.9 years of teaching experience, had

worked in vocational education for 8.5 years and in administration for .

8.4 years.

8. Seven out of ten administrators indicated that they spend 37.3

hours per week in administrative work and more than one- fourth stated
.

that they spend 19.3 hours per week in other school related activities.

9. One-fifth of the administrators stated that they work16.5

hours Or week teaching laboratory shop and more than one; fourth indi-

/
cated that they lecture an average of 12 hours per week.

10. Nearly one-third of the administrators indicated that they had

worked in industry for an average of 5.4 years and more than one out of

five,stated that they had worked in other areas (such as the armed

forces, government work, and self - employment) for an average of 6.6

years.
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The results outlined in the preceding paragraphs giv'e a good

assessment of the profile of the typical vocational education. director.
. ,

in comprehensive high schools.. Further analysis of the data can be

found in graphs 4.1 through 4.10, tables 4.1 through 4.4 and in Table,l .

in Appendix F.

Age Distribution

A'combined analysis' of the age distribution of the female voca-

tional facility and the vocational eduCation dil'ectors in comprehensive

high schools is illustrated in raph'11.1. The age distribution graph

4

revealed that the percentage of female ytintional faculty member's work-

ing in comprehensive high schools increases as their ages decreaie; and

that the greatest percentage of these teachers (37 percent) are between.

the ages of .71 and 30. The directors' age distribution, on the other

hand, tends to follow a normal distribution curve with the greatest per-

centage of directors (30 percent) being between the ages of 31 and 40.

Further analysis of the age di-stribution Itta revealed tha;4the average

A.

vocational education,,
4.director,

who, is 42.8, years old, is 4.9 years older

than the average female vocational teacher, who is 37.9 years old.

.Marital Status

The marital status of the female vocational faculty members and the

vocational education directors in comprehensive high schools is pre-

sented in Table 4,1. When the marital status data is examined, it is

found that two out of three female vocational faculty members were

married and nine out of ten directors were married. On the other hand,,

one out of three female vocational taculty members were categorized as

non-married (single, divorced; sepiraled, or widowed),.but only. one out

082
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pf ten of the vocational education,directOrs. Single women accounted

for three out of five of the females" in the non- married category.

Whereas, two but of three vocational education_directors in the non-
.

married categoryindicated,theymere single.

Table'4.1 ,

Marital Status of Female Vofatiorial Faculty and Vocational

Education Directors in Comprehensive High Schools '

Married Noh-Married

Femalca Vocational.Faculty 69t.. 31%
,

Vocational EdUcation Directors 89% ' 11%

',,Number of Children

, The number of children that the female vocational faculty members

and the vocational'education directors in comprehensive high schools
40

have is displayed inGraph 4.2., When the data on the number Of children

is examined deeper, it is found that although the average female voca-

,

tional faculty member had 2.2 children, almost half of these females

indicated that they had no children and only one out of seven directors

had nochildren.

4
Type ofWork Appointment

type of work appointment held by the female vocationaj faculty

members and the vocational education directors in comprehensive high .

schools ,is illustrated in Table 4.2. A further inspection of the type

of work appointment data revealed that nine out of ten of the female

vocational fadylty membefs,and nine out of ten of the directors had,a .

0

f',-,S4

. 1.
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Graph 4.2. Number of Children of Female Vocational Faculty
and Vocational Uucation Directors in Comprehensive-"/
High Schools
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permanent position in' their pret institution. It is important to

note that although nine out of ten female vocational faculty members

had permanent teacOng Positions, less than seven out of ten had per-

manent teaching certifipation. When the directors data is examined, it

./'
is found that although nine out often directors_ held permanent posi-

tions, only two out of three of them held permanent certification in

administration or superyision.

; % Table-4.2
) , .

Type of Work Appointment Held by Female Vocational Faculty and
Vocational Education Directors in Comprehensive High Schools

Permanent Temporary-
.

Female Vocationa Faculty 91%

Vdcational Education Directors' 91%

9%

9%

Number of Years at Present Institution

The combined analisis of the number of years that the female voPe-

tional faculty member akid-tile vocational education djrector in compre-
.

hensive high schools had been working in their present institution is

shown in Graph 4.3. Although the average female vocational faculty mem-

ber and the average director had worked 7.4 years and 9`2,..years respec-

tively in education, alrhost half of the female vocational teachers and

more than one-third of the directors had only worked four or less years

in their present institution.

C.;
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Promotions Received at Present Institution

the percentage of the female vocational faculty members and the

,.. -, ..13.s

vocational education directors that had received promotions in their

present institution is displayed in Table 4.3. Thefindings in this %
.

.

area showed that two out of five directors and one out of seven femile

vocational faculty members had received at least one promotion in their
c,.

present inStitution. , ,

Table 4.3

Promotions Received by_Female
.

Vocational Faculty and_Vocational
Education Directors at Their PRsent Comprehensive High School

Received Did Not Receive
ProMotion Promotion

%

Female. Vocational Faculty 42% 58%

Vocational Educatjon Directors 85% .15%

fype'of Promotions. Received s .

The type of promotions received by the female vocational faculty
9

members and vocational education directors in comprehensive high 'schools,

identified according to the following four areas:' 1) fulls-time teach-
4

ing to full-tiMe administration; 2) full-time teaching to teaching/

administration; 3) teaching/administration to full-time administration;,

and 4) other types of promotion, are reported in Graph 4.4. The

. .

analysis of the type of promotions received indicated that almost one

out of three directors had been promoted from a full-time teaching

position to a full-time position in administration in thpir present

institution. The findings also revealed that more than half of the

directors who indicated that they.had been proMoted in their school's

r
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. Ao

also stated that their promotion was from full7time teaching. to full-

timg,administration. Whereas; two-thirds of the female vocational

faculty members who indicated that thdy had been promoted intheirr

schools, a1Io stated that their promotion was from full-time teaching

to teaching/admili?stration. Further analysis 'of the promotion-data

'showed that male vocational faculty members in comprehensive high

schools were almost four' tirries more likely-to be promoted than their

'female counterpart. When these male vocational faculty members were

promoted, their Promotions tended -to be from full-time teaching to full-

time admiriistration. Whereas, when the female vocational faculty mem-

.

,bers were 'promoted, their promottons tended to be from full-time teach-

ing to teaching /administration.

Salaries

A comparative analysis'of the salaries of the female vocational

faculty members and the vocational, education directors is.illustrated

in Grgioh 4.5. The average female vocational faculty member earned, an

annual lary of about $10;000 'andithe average vocational education

directo earned approximately $14,200 annually. Mt; as the graph dis-

_Tr%

plays the annual. salaries of the,female vocational faculty members are

highly concentrated at the lower end of the salary
Si

scale, whereas, thq

salaries of the vocational education directors are more evenly distrib-

uted across the'salary sdale.

'Highest Degree Earned
*

The combined analysis of the highest degree earned by the female

voca0ona1 faculty Members and the vocational education directors in

comprehensive high schodls is presented in Graph 4.6. The examination

090
cab
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of this data showed that two out of three female vocational tea9hers

`stated that their hi hest degree earned was a bachelor's degree while

three out of four irectors indicated they had earned a master's degree.

Type of Certification ,

A comparative analysis of the type of certification held by the

female vocational faculty members and the vocational education directors

in comprehensive high schools is displayed fn Graph' 4.7. The analysis

indicated that more vocational education directors than female voca-.

tional faculty members hold permanent teaching certification.

Year Earned Highest Degree

'A combined analysis of the year that the female vocational faculty

memberS and the vocational education directors in comprehensive high

schools earned their highest degree is shown in Graph 4.8. As the

graph indicates, the majority of the female vocational faculty members

and the.majority of the vocational education directors completed, their

highest degree between 1965. and 1973.

Pursuing Another Degree

The peftentage offemale vocational faculty member's and,,the voca-
.

tiona education directors in co prehensive high schdolgiOursuing

another degree is displayed in Table 4.4. As the table shows, most Of

the female vocational faculty members and most of the vocational educa-

tion directors indicated that they were not pursuing another degree.

4

Weekly Work Load

The,weekh; work load:of the female vocational faculty members and

the vocational education,directors,in comprehensive. high schools is

093
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Thble 4.4

Percentage of Female Vocational Faculty and Vocational Education

Directots in Comprehensive High, Schools Pursuing Another Degree,

Pursuing . Not Pui-suing

Another Degree Another Degree

'Female Vocational'r44culty

Vocational Education Directors

,

32%

26%

68%

74%

illustrated by hour in Graph 4.9. The-analysis of the,female vocational

faculty Members' .Weekly work load indicated that: earl one out of

five female teachers, worked 10 hours per Week in administrative work,

2) about half of thelemale.vocational teachers worked 16 hours' per

week teaching laboritory shop, 3) nearly half Of the female.vocational
4

teachers worked 13 hours per week lecturing, and 4) almost half ofthe

female vocational teachers worked 20 hours per week in other school

related work.

An analysis of the vocational education directors''weekly work

load revealed that: 1) seven out of ten directors worked 37 hours per

.

Week in administrative activities, 2), more out of five direc-

tors worked about 17 hours per week teaching laboratory shop, 3) more

than one out of fOur directors worked 12 hours per'week lecturing, and
.

4) nearly three out of ten directors worked 19 hours per week in other

school related activities.

Years of Work ExperidKce

A combilid analysis of thenumber of years of worNexperience that

'the feMale vocational faculty members and the vocational education

4 '

1

C96
A
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directors in comprehensive high schools have had. is represented in

Graph 4.10. An examination of the female vocational faculty members'

working experience revealed that: 1) one out of twenty female voca-

tional teachers indicated that they had ap average of 3.6'years of '

Fool administration experience, 2) more tiian nine out of ten female

vocational teachers indicated that they had 9.8 years of teaching
4

. -

Ap
experience, 3) two out of five female vocational teachers indicated

that they had J.3 years ofvocational education experience, 4) one out

of seven female vocational teachers indicated that they had 5.2 years

of industrial experience, and 5) one but of five female vocational

teachers stated that they had worked in other areas (the armed Jorces,

government work, hospitals, and self-employment) for an average of 6.6

years.

An examination of the vocational education directors' Working

experience revealed that:-N) more than three out of five directors

indicated that they had an average of 8.4 years of school administra-

tion expeyience, 2) six out of seven directors stated that the) had

9.0 years of teaching experience, 31 one oat, of three directors indi-
,

cated that they had 8.5 years of vocational education experience, 4)

two out Of-seven directors stated that they had 5.4 years of industrial

experience, and 5) more than oneout of five directors indicated that

they had worked in other areas (the armed forces, government work, and
, .

self-emploohi) for an average of 6.6 years.'

In summary, this chapter presented suffiCient facts regarding the
5'

status of the average female vocational faculty member and the average

vocational education director in comprehensive high schools. From

these facts, the followig profile of the female vocational faculty

n9R
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member can be drawn. The average female vocational ficulty member ist

18 years old, married, with 2.2 children and earns g annual salary of

$10,000. She has *a bachelor's degree, holds permanent certification in

her field of speciglization, arid nine out of ten times s teaching home
j.

economics or business education.

The average vocational/education directOr in comprel4nsivehigh
"44

schools, on the other hand, is a male, 43'years.bld, married, with 2.5

children, and earns an annual salary of $14,200. He has a master's

degree, has a permanent administrative appointment in his present insti-

tution and has been wprking in vocational education for 8.5 years.

r

1 0

.00



Chapter 5. ;,

THE PERCEPTIONS.OrTHE FEMALE VOCATIONAL FACULTY MEMBERS AS
SEEN BY THEMSELVES'AND BY THE VOCATIONAL EDUCATION"

DIRECTORS IN COMPREHEN VE HIGH SCHOOLS

This chapter deals with the analysis of the perceptions that are

held by the female vocational faculty m4tnibers fri comprehensive high

1

schools' 'SpRlfically this chapter answers Part II,, Question #2 of the

study hich stated: \

uestion #2. How'do female vocational faculty members and voca-

tiona education directors in comprehensive high schools erceive th@,

fema e vocational faculty in their schools in terms of:- )) the dual.-

rol conflict, 2) ,the advancement possibilities, and 3) the professional

asp rations?
.

In ansAring Question #2, an, item analysis of each subscale (dual-role

co flict, advancement possibilities, and professional aspirations) was

p rformt. 'An.examination of this perception data revealed many fads

ich are, reported iwthe folloWing paragraps and tables.

ual-Role Conflict Subscale

The analysis of the 14 item, dual -role conflict'subscalel which was

performed to the female vocational faculty's data and to the vocational

education directors' data, revealed the'following facts:

1. ighly-eight'percent of the female vocational faculty and 91,

percent of the.vocational education direCtors agreed that it is fine

for women to work if their children are adequately cared for.

101

st'



88

2. The same percentage (88 percent) of the female vocational

faculty and the vocational education directors agreed that women can

live in productive harmony with men filling complementary roles.

3. Most of the female vocational faculty ('52 percent) and 38 per-

cent of the vocational education directors agreed that a moth r's work-

ing can easily be accepted by a child.

4. Forty-four percent of themale vocational faculty and 42 per,

:

'Nit of the vocational education directors agreed that marriage is an

..:, asset for professional women while 23 percent of /the female vocational

faculty And 21 perZent of til'e vocational education directors disagreed.

5. The same percentage of the female 'vocational faculty agreed as

did disagree and the same percentage of the vocational education direc-

tors.agreed as did disagree (31 percent and 29 percent respectively),
t "7)

thatuibi- professional women, children are an asset.

6. The majority.(91 percent) of the female vocational faculty and
j

90.percent of the,vocatipnal education directors agreed that it is pos-

sible to-be' successful at both marriage and a career.

7. .Sixty-seveh percent of the female vocational faculty and 63

percent of the vocational education directors agreed that professional

*.

womelz\tend to think of employment as a life-time career.

'qi. The majori y of the female vocational faculty (52 percent) and
. 0, ,

with39 percent of the vocational education directors diSagreed with the

statement thPha woman's firs'Cresponsibility is to be a feminine com-

panion of men and a mother, while 40 percent of the vocational educa-

tion directors and.33 percent,of the female vocational faculty agreed.

4a

Ai 02
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9. The female vocational faculty and the vocational education

directors almost unanimously agreed (99 percent) with the statement that

4

women who want fbll equality should be prepared to accept equal respon-

sibility.

10. Half of the vocational education direct6rs and 41 percent of

the female vocational faculty disagreed with the statement that intel-

lectual achievement of women is viewed as competitively ag essive

behavior whil-a!'32 percent of the vocational' educaticin directo -s and 42

percent of the female vocational faCulty agreed.
4

11. More female vocational faculty than vocational education direc-

tors (28 pertent to 26 percent respectively) agreed that women in super-

visory positions have difficulty dealing with male subordinates. Half

of the vocational education directors and 44 percent of the female

vocational faculty disagreed.

12. The great majority of the female vocational faculty (99 per.-

cent) and the vo ationaT pducatiom directors (98 percent) agreed that a

co-edUcationa faculty provides a healthy atmo

13.. The ority of the female vocational faculty and the voca-

tional education directors (81 percent.and 72 percent respectively)

disagreed with the statement,th t career women play down4poinine

lbappearance in'order to be takn seriously.'

. 14. The majority of the female vocational faculty (15 percent)

and 71 percent of the vocational education directors agreed.that.Women,

have uniquO,quaJitjes to bring to the classroom that are not preserit in

male faculty.

The results,outlined in the former paragraphs provided information
, .

related to the dual-role conflict experienced by fethale vocational

1.

)
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faculty members in comprehensive high schools as perceived by themselves

and by the vocational education directors. Further examination of the

14 item dual-role conflict subscale is illustrated in Table 5.1 which

displays the'percentage of female vocational faculty members. and voca-

tional education directors in comprehensive high schools who agreed,

were undecided or disagreed with each item.

Advancement Possibilities Subscale'

An'examination of the five item advancement possibilities subscale,

which was performed to the female vocational faculty's data and to the

vocational education directors' data, revealed the following fact:

1. Most of the female vocational faculty (81 percent) and most of

the vocational education dit-ec'tors (67 percent) agreed that the possi-

bilities for a woman to be promoted to the next academic,rank, when

eligible, are only fair.

2. Most of the female vocational faculty (77 percent) and 80 per-
.

41,

cent of the vocational education directors agreed that the higher the
f

educational attainment of women the greater the chances of their
4 ,

advandement.
a

3. The majority of the female vocational faculty and vocational

education directors (69 percent and456 percent respectively), agreed

that in their institutions women are not as likely to'achieve positions

of leadership as are men.

4. .The majority of the female vocational faculty and vocational

education directors,(51 percent and 83 percent respectively) agreed that

women successfully competetwith men in their institutions.

4
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Table 5.1

An Item Analysis of the Dual-Role Conflict of the Female Vocational
Faculty as Perceived by Themselves and by the Vpcational

Education Directors in Comprehensive High Schools

Item

1. It is fine for a woman to
work if her children are
adequately cared for.

2, Women can live in product
tive harmony with men . )
filling complementary and
supplementary roles. : is

3. A mother's working can be
easily accepted by a child.

4., Marriage i$ an asset for

:professAnal women. .

5. For professional women,

. children are an asset. '

6 . It i s possible to be

successful at both
marriage and a career.

7. Professional women tend
'to think of employment
as i,life-time career.

i

8. A woman's first respon-
sibil.ity is to. be a

feminine companion of
, men and a mother. ,

I

9. Women who want full

. equality should be
prepared to accept
equal-respon ibt ity.

W. Intellectuala hievement,

Percent Percent ',.' Perdent
Agreed Undecided' Disagreed
Faculty- Faculty- Faculty=

Directors Directors Directors

88 - 91

88 - 88 0 6 4 6
,--.'

8

, a

52.: 38. 26 - 28 22'7 34

44 - 42 . 33 - 37 23 - 21

30 -,29 39 - 42 31 - 2Y

91 - 90 5 - 7 4 - 3

1

67 - 63 '17 -'21 : 16 - 16

Q
33 - 40 16 - 21 ,52 - -39

99-99

6 - 4 6 - 5,

0 - 1 1 - 0

41 32 18 - 18 42 - 50

A

of women is vi wed as %

competitively ggressive

behavior,

I

to, I05

.
.
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Table 5.1 (Continued)`

Item

Percept Percent rcent
Agreed Undecided isagreed
Faculty- Faculty- aculty-

Directors Directors Directors

1. Women in supervisory posi- 28 - 26 28 - 24 44 -50,
tions have difficulty

, dealing with males in
' \ subordinate positions.

12 A co-educational faculty 99 ='98' l - 2 ' 0 - d
\provides a healthy
tmosphere. 4

13. Career women play down 4 10 12

femibine appearance in
order to be taken
seriously.

14. Women have unique 74 - 71

_ - qualities to bring'
to the classroom that
are not present in
male faculty.

16 81 - 72

12 -14 14 - 15

Some percentage totals do not add to 100 percent because of rounding
error.

5. kst of the female vocational faculty (65 percent) anal 83 per-

cent,of eAe vdcational education directors agreed that in general pro-
\

fessional women are on par with professional men in their institutions.

The findings outlined in the preceding paragraphs provided infor-

mation related to ,the advancement possibiTties that female vocational

faculty,have inkomprehensive high schools. as perceived by themselves

and by the vocational education directors. Further analysis of the

five item advancement possibilities subscaje is displayed in Table 5.2.

a



93

Table 5.2 .

,:.

An Item Analysis of the Advancement Possibilities of the Female
Vocational. Faculty gas Perceived by Themselves and by the

Vocational Educatioff.Directors in
'Comprehensive High Schools

Item

Percent Percent
Agreed Undecided
Faculty- Faculty-

Directors Directors

Percent
Disagreed

Faculty -

.Directors

The possibilities for a
woman to be promoted to
the next academic'rihk,
when eligible, ire only
fair.

2. The higher the educe-
done/ attainment of

I
women e greater the
chances of their advance-
ment.

3. In this i stitution
women are of as likely
to achiqve positions of
leadership as men.

4. Women successfully
compete with men at
this institution.

5.. In general professional

Women area on 'par with

proMpssiOnal linen at

this institution.

81 640: 7 - 9 . 12 - 25

69-57

51,-73

./

13 - 11

8 7

I
14 - 12 35 - 15.

(aCL:7 9

4

- 10

0

- 36

64 - 83 .10,8

Some percentage totals do not add to 100 percent because of rounding,
error.

This table shows the percentage of female vocational faculty members

and vocational education directors in comprehensive high schools who

agreed, were undecided or disagreed with each item.

I



94

Professional Aspieations' Subscale

An analysis of the six. item professionAl aspirations subscale,

which was performed to the female vocational faculty's data and to the.

vocational ,education director's data, revealed the following facts:

1. An equal percentage of female vocational faculty and vocational

education directors (86 percent) agreed that professional women can

realistic lly expect to have a life-long carer.

2. T e majority of the female vocational faculty and the majoiity

of the vocational education directors (95 percent and 90 percent

respectively) agreed that wogien have as 'much need to achieve as men.

" 3. Most of the female vocational faculty (55 percent) and only 25

percent of the vocational educatiOn directors agreed that a woman's

professional career should be subseMent to her husband's. On the

other band, 55 percent of the vocational edUCation.cTirectprs and only

0 percent of the female vocational faculty disagreed.

'4.1The same percentage of fpmale,vocational faculty and vocational
.n

educatiOn directors (17 percent) agreed that most women would like to be

promoted to an administrative positibn, while the majority of the female

vocational faculty as well as the vocational educatiori directors (53

pipcent and 52 percent respectively) disagreed.

5. The majority of the female vocational faculty (79 percent) and

. 63 percent of the vocational educAtion directors agreed that most women
c,

would rather'be prOmoted by merit than by seniority. JP"'-

,

6. The seme percentage of female vocational faculty and vocational

education directok (40 percent) agreed that most women would like.t6

1c A

J.
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end their educational career as high-s6hool teachers. Whereas, a ,

. .

..greater, number of female vocational faculty than* vocational education

directoft..disagreed' (42 percent to38percent respectively).

The results outlined in the preceding paragraphs provided infor-
.

matiOn related to the profetisional aspirations that female vocational

faculty have in comprehensive high schoolsks perceived by themselves

And by the vocational education directors. Further examination orthe

six ;item, professional aspirations subscile is ilfustrafed igTable 5.3

whichdisplays the percentage of female vocational faculty members and,i
vocational educetpn directors in cOmpreliensive high schools who agreed,

were undetidedIr disagreed with each iterli.

In summary, this chapter' provided some facts regarding the dual-

conflct,,advancement possibilities,.anprofessional aspirations

of, the female vocational acuplty members as perceived by themselves and.
4 411,1, 1

the vocational education directors in comprehensive high schools.

Some of the highlights pertaining to the perception of the dual-
.

mit co flict experienced by the female vocational faculty members are:
0

1! a gr ater percentlge of vocational education directors than female

vocati faCulty members agreed that.it is fine for a woman to work'
6

if er children are adequately cared for; 2) a greater percentage, of

directorT than female faculty agreed with the statement that a woman's

first responsibility is to be a feminine. companion of meh and 'a mother;

3) a greater percentage of vocational education directors than femaJe

vocational faculty members disagreeethat intellectual achievement of
4

women is viewed as competitively aggressive behavior, 4) a greater per-
..

.)ceRtage of directOrs than female faculty disagreed With the, statement

.

.that women in supervisory positions -have ,difficulty dealing with males

4, 109
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, Table 5.3-

1

An Item Analysis of the Professional Aspirations of the Female
Vocatipial Faculty:as Perceived by Themselves and by the

Vocational Education Directors in
Comprehensive High Schools

stem

Percent'
, Agreed'

_Faculty-.

Directors

1. Professional women can '.86 - 86
*realistically expect to
have a life-long career.

. 22. Women haveas much 'nee'd '95 - 90
to achieve as men.

3. A woman's professional 55 - 234_,
career should be sub-
servient to her husband's.

4.. Most women would like 17 - 17

4- ,
f

to be promoted to an
administra4ive pdsition.

5. Most women would
rather be promoted

4 by merit rather'
than by Seniority.

6, Most women, in yOur
school, would like to
end their educational
careers as high school
teachers.

i?

79-63

Percent Percent
Undecided Disagreed
Faculty- Paculty-

Directors Directors

8 - 10 "'7

3 - 4 . 2 - 6

17 - 16 11P 28 - 59

30 - 31

15 - 27

40.- 41 18 - 21.

53 - 52
0

6 - 10

42 - 38

Some'pezntage totals do not add to 100 percent because of rounding
. error.

in subordinate positions; and 5) moi,e female faculty disagreed than

agreed with the statement that for profes.sional women, children are an

asset. ,Finally, it appears that there is almost unanimous consensus

110
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between the female vocational faculty members and the vocational educa-
.,_,

tion directbrs that wofien can fulfill the two rakes (at home and as a

professional) in harmony with men

From the perception of the female vocational faculty's acivancement

possibilities, the following conclusions were drawn: 1) a greaten per-

,

centage of vocational education directors than female vocational

faculty members disagreed with'the,statement that the possibilities fon

a woman to be promoted to the next academic rank, when eligible, are

only fair; 2) a greater percentage of directors than female faculty

.

agreed that the higher the educational attainment of women the greater

the chances of their advancement; and 3) a greater percentage of vaca-

\tional education directors than female vocationallfaculty agreed at

women successfully caiipete with men at their institution. Finally, it
14

appears that the vOcational -education directorsiare,more likely to

believe that the female vocational faculty in their'schools do not
1

experience discriminatory treatment in advancement possibilities than

the female vocational faculty themselves.

In concluding this chapter, the following perceptions of the

female vocational faculty members' professional aspirations were found:

1) a greater percentage of female vocational faculty memb4rs than voca-

tional, education directors believed that a woman's professional career

should be subservient to her husband's, 2) a greater percentage of the

female vocational faculty than vocational educationdirectors believe

that most womerf would not like to be promoted to an administrative posi-

tion, and 3) the majority of the femle vocational faculty members and

vocational education directors believe that most women would rather be

promOted by merit rather than by seniority. Finally, the great majority

s
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of the female vocational faculty and vocational education directors

believe that women have as much need to achieve as men and that profes- i

I ,

sional women can expect to have a rife-longreareer.

II,

1

..

I
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Chapter 6

ANALYSIS OF RELATIONSHIPS

/

This chapter deals with the analysis of the re ationshipsbeiween

some selected biographical data items-and the three perception sub- )

scales (dual-role conflict, advancement possibilities, and professional
s

It

aspirations) for the female vocational faculty membersiand.the voca-

tional education directors in comprehensive high schools., this chapter

also examines,th,4 relationship between a selected item in each sdgscile

and the remaining items in that subscale for the female. vocational

faculty members and the vocational education directors. Specific410,,

this chapter answers"Part II, QueAfons #3, #4, #5, #6, and #7.

All the statistical-informatibn'relevant to Questions #3 and-#4

was tested for significance 'At the..05 level. The .interrelationships

between the 29 variables (four dependent and 25 independent) were com-
.

Wed for the female vocational faculty members and for the vocational

education directors.

The zero-order correlations for the four dependent variables (age,

years at present institution, salary, and year earned 'highest degree)

and the 25 independent variables for the female vocational faculty mem-

bers were computed. The intercorrelations among the dependent yariables

ranged from -.73 to .61 and the intercorrelations among the independent

variables,ranged from -.45 to .57; a total of 152 significant relation-

ships.were found.

The zero -order correlations for the four dependent variables (age,

years at present institution, salary, and year earned highest degree)
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and the 25 independent variables for the vocational education directors

00

were also computed., The intercorrelations amongthe dependent vari-

ables ranged'from -.49 to .46 and, the, intercorrelations among the inde-

pendent variable's ranged from -.43 to .p8. A total of 167 significant,

relationghips wer'efo

Questioni#3. that al-e the relationships between'the ge of the

female vocational teachers, their number of years at'their present insti-

tution, their salary, and the year they received their highest degree

and their perception of their dual-role, their advancement possibilities,

iand their professional aspirations?
,

Multiple regression anatyses were conducted to determine the amount

of uni'ue information available, from the dual-role conflict subscale

(14 independent' variables), the advancement'pos'itbjes subscale*, ,

1 . .
,

Yive'independent variables), and\the professional aspirations subscale

x independent variables), to Predict the four dependent variables
. ,

(age, year at present institution, salary, and year earned highest

degree) . 4

/

The analyses of relationihipg between each of the fauridependent

variables and the three subscales arelwesented in sections I through

IV.for the female vocational faculty members. '

'I. Relalionships Between the Dependent Variable Age of the Female
VocatIonal Faculty Member§ and their Perception of their hal-
Role'Conflict, Advancement Possibilities, .and Professional

`Aspirations

In the following paragraphs,*the relationships between the

%

age of the female vocational faCulty members and their perception

of their dual-role conflict, advancement possibilities, and pro-

fessional aspirations are discussed.



101

A. Relationship Between Age and the Dual-Role Conflict Subscale

An inspection of Table 6.1 revealed that.onlhree out

of the 14 independent variables in th dual-role conflict sub-

scale were related significantly to the dependent variable .

age. The three independent variables were: 1),\"marriage is

an asset for professional women"; 2) "for professional women,

children are ,an asset"; and 3) "it is possible to be success-

ful at both marriage and a career." A multiple regresSion

analysis was conducted to determine the amount of predictive

information available from the dual-role subscale.

The significance of the total relationship was tested by

dividing the mean squaes regression (MSR) by the mean squares

error (MSE) to obtain tt overal1F-ratio with K and N-k-1

test:the. null hypothesis thatdegrees of freedo

all partial reg ents at'e equal to zero was

tested. The overal -ratio for the dual-role conflict full

model subsCale was found to be 3.38 which is significant at

the .05 level.

Each partial regression coefficient represents the por-
,

ition of the independent variable that is uniquely associated

with one unit of change in the dependent, ariable excluding

the effects of the eema-ining k-1 independent variables.

% A student "t" value of each variable was obtained.by

dividing its partial regressibn Coefficient by its standard

error. This student "t" value was then-compared to a tabled

value of student "t's" with one degree of freedom and N-k-1
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Table 6.1

Full Model Regression Between the Dependent Variabl Age of the
Female Vocatipnal Faculty in Comprehentive High Schools and t e Fourteen

Independent Variables in the 'Dual-Role Conflict Subscale =448) .

I Partial

Variables Regression
, , Coefficient

1 -

9. For professlOnal,women, children .1 8

are an asset. .

-,

19. Intellectual achievement of -.17'

women is viewed as competitively
aggressive behavior.

23. Career women lay dot feminine
appearance in rder be taken

seriously:

M

Into t

,

/
29.76

0

Standard\Error of Estidate = 11.56
\\

Standard' Student
Error "t"

.07 2.51*

.05 3.14*

360

. 7.31

,:

ultiple Correlation (R) = .31
,

Coefficient of Determination' Adjusted.for Degrees,of Freedom (R2)= .07

,,Overall'F-ratio
rsd

..; 3.38*
R ,

s'.

*Significant at the .05"level.

degrees of freedom. This test was conducted to ascertain the

significatice of each partial regression coefficient. Using

this procedure, only the following three independent vari-

ables were found to be related significantly, to the dependent

variable age: 1) "for professional women, children are any

asset"; 2) "intellectual achievement of women is viewed a4,

competitively aggressive"; and 3)-"career women play d wn

feminine appearance in order to be taken seriously."

I 1 G
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A restricted model' analysis was calculated to determine

which variables possessed the most information vseful for

\ .

prediction. Multiple regrestions were conducted each time

omitting the tpdependent variable thOt made the least contri-

bution to the prediction. These eliminations continued until

the regression coefficients of all the remaining independent

variables were ignificantly difiererrt from zero. Table 6.2

provides the'res lts of the dual-role conflict restricted-

model analysis.

It was apparent that the three independent variables in

the dual-role. \confLict restricted model pdssessed most of the

:s.

.

, .

unique informa'ion for predicOlg the dependent variable age.
.

ConseqUently% t was concluded that those female vocational\

facu ty members who, are older, most often agree that: 1)

"for professional women, children are an asset' \; and 2)

,
a*

"career women play down feminine appearance in order to be,'

,

taken seriously." But most often, they disagreed with the

statement that 'intellectual achievement of women is viewed a4

competitively aggressive behavior."

B. Relationship Between Age and the Advancement Possibilities

Subscale
7

Wile of the five independent variables in the advance-

ment, possibilities subscale were related significant) to the

dependent variable age. Therefore, no further analysis of

the data was performed and it was concluded that there is no
4

117
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Table 6.2

Restricted Model Regression Analysis Between the Dependent Variable Age
of the Female Vocational Faculty in Comprehensive High Schools* and the.
Three Independent Variables from the Dual-Role Conflict Subscale (N=448)

Variables
Partial '

i

,Regression Standard 'Student

Coefficient Error "t"

9. For professional women,

children, are an asset.

19. Intellectual achievement of
.women is viewed as competitively
aggressi* behavior.

23: Career women play down feminine
appearance in order to be taken
seriously.

.25 1 .06 4.51*

17

\4

.05 ,,3.18*

.06 2.44*

Intercept. ,4 31.37 24

Stand rd Error of Estimate =11.53

Multi le Correlation (R) = .28

Coefftciebt of Determination Adjusted for Degrees of Freedom ) = .07

'0ver1 ll Fatio r1
_
12.81*

, . MSE
, . ''.

, *.Significant at the .05 level"'

significant relationship between the age of the female voca-

tional faculty members
.

and theirreipaption of their advance-

; men0,possibilities. t

C. 41 1;onship Between Age and the Professional Aspiriations
Sub e .

,r

None of the independent variables .in tOoprofes'sional

aspirations subscle were related significantly to the depen-

dent variablie'age. Therefore, no further analysis of the

t
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ddta was performed and it was concluded that there is no sig-

nificant., elationship 1etween the
/

age of the female vocational

1

faculty m bers a d #heir percep ion of their professional

aspiratio

II. Relationships :etween he De endent Variable Years at Present
Institution fo" the Fe a e Vocational Facu ty Members and thei

Perception of heir Du 1,Role Conflict, Advancement Possibilit es,
and Profession :1 Aspir

the fo lowing paragraphs the relationships between the

number f year that thie.female vocational faculty members have

spent ab
'

their present institution and their perception of their
/.

dual -rolM conflict, advancement possibilities, and professionaq

aspirations are discussed.

A. Relationship Between Years At Present Institution and the
Dual-Roe Conflict Subscale

Five out of the 14 independen variables in the dual-
\

role conflict subscale were related significantly to the .

dependent variable years at present institution. The five '

independent variables were: '1) "a mother's working can be

easily accepted by a child"; 2) "marriage is an asset

professional women"; 3) "for professional women, childr n are

an asset".; 4) "'professional w

as a lifetime career "; and 5)

en tench to think
v
of employment

intelle tual achievement of

women is viewed as compdtitivel aggres ive behavior." 'A

multiple regression analysis wa; conduc d to determine the

.amo1dnt of predictive information available from the ddal-role

,

conflict subscale. It was found that the! 14 independentvari-
;

. ables accounted for less than five percent* the total varl-

Iance'of the dependent variable years at presen institution.
3/
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Therefore, the full and restricted model analyses were

not reported. It was concluded that there'is no significant

relationship between the number of years that the female

vocational faculty members have worked at their presen\t

institution and their percerion of their dual-role conflict.

B. Relationship Between Years at Present Institution alp the

Advancement Possibilities Subscal'e

None of the five independent variables in the advanc

ment possibilities subscale were related significantly to

dependent variable- years ate present irfstitutidn. Therefore,

no further analysis of the data was necessary and it was con-
,

cluded that there it no..significant_relationship between the

number of'years that the female vocational faculty members

have worked in their present institution and their peveption

of ih'4ir advancement poSsibilit4s..

C. Relationship,' Between Years atsPresent_Instit tion and the

ProfessionalAspirations Subscale

Only the independent variable "professional 'women can

realistic' ll expect to have a life ong career" from the pro-

fessional' aspirations subscale, was related signific/ nily. to

the dependent variable years at pr Sent institution/ A,mul-1
, .

t
tiple regression analysis was cond ted detprmi

4. 1
the

amount of predictive information al

to

v ilable from th profes-
/

I

sional aspirati\ons Subscale, It was found that th six inde-

'pendent variabls accou4ed for, esS'.than five periCent of the

1

.

total variance of the dependent variable years at'present

120
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institution. Therefore, the full and. restricted model

analyses were not reported. It was concluded that there is no

significant relationship,between the number of years that the

female vocational faculty members have worked at their pres-

ent institution and heir perception of their professional

, aspirations.

III Relationshipsetween the Dependent Variable Salary of the Female
Vocational Faculty Members and their Perception of their.Dual-
Role Conflict, Advancement Possibilities, and Professional
Aspirations

,
.,

In the following paragraphs the relationships between the

. salary of the female vocational faculty members and their percep-

'don of their' Oal-role conflict, advancement possibilities; and

professional as irations ar-. discussed.

fp

°

A. Relationshi Between S lar and the Dual-Role Conflict Sub-

our out of the 1 independent variables in the d 1-role

confli t subscale were related significan y to the dependent

variable s lary. ,The our independent variables were: 1) "a

mother' w rking can e easily accepted b a .child "; 2) "pror

. Ali

fessional ,somen tend think of employmen as a lifetime

. career"; ) "a woman' professional career should be subservi-
,

4

: It to her husband's" and 4) "a co- educational faculty pro-

,

/

/

videS a healthy atmo phere." A multiple regression analysis

was
/

conducted to d- ermine the amount of predictive informa-
l

-
,

tion fyom the'dual-role conflict subscale. It was found that

the

per

sal

14 independent variables accounted for less than five

,

ent of the total variance of the dependent variable

ry. Therefore, the full and restricted model analyses

121
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were not reported. It was concluded
I

/hat there i no sig-
o,

nificant relationship between theme salary of,the female voaa-

tiogal faculty members and their, perception of their.dual-

role conflict.

B. Relationshi Between Salar and the Advancement,Possibilities
'Subscale

None of the five independent varia

ment possibilities subsCie iere relate

i

.

dependent variable salary. herefore,

the data was necessary 'and it was' conclu

significan relationship betWeem,.,

vocational faculty members and th

advancemen possibilhies. .

es.in

signif cantl

rurth r an

ed tha the

he salary of tie f

ir p rception f t

C. Relationship Between Salary and the Pro
Subscale

essional

vance-

\

y to thq

lysis pf

e is no

male

eir

AsPirations

None of the six independent variab

aspirations subscale were related signi

dent variable salary. Therefore, no

data was required and it was conclude'

nificant relationship'betweenithe sal

tional faculty members ananti their perc

sional aspiAtions.,

es in th professional

icantly to the depen-

t

her analysis of the

at the is no sig-

ry of the female voca-

ption of their profes-

'IV. Relationships Between the Dependent Varia le Year Earned Highest.
Degree for the Female Vocatidnal Faculty Members and their Per -
ceptio&of their Dual -Role Conflict, Advancement Possibilities,

- and Professional'Aspirations /

In the fallowing paragraphs,
/

the relationships between the

4 '

year in which the female vocational faculty members earned their

1'22
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highest degree and their perception of their dual-role conflict,

advaLealtnt possibilities, a ?d professional aspirations artdis-

cosed.'

A. Relationship Between Year Eakned Highest Degree and the Dual-
Role Conflict Subscale

Three out of the 14 independent variables 11n the dual-'

role conflict subscale were related' significantly to/the

dependent variable year earned highest'degree. The 'three

independent variables were: 14 "marriage is an asset for pro-

fessional women"; 2) "for profession/al 'women, children are an

asset"; and 3) "intellectual achiev ment of women is viel'ved

as competitivel? aggressive behavior." A multiple regression

analiysis was conducted to determine the amount of predictive

informatioa available from the dual-role conflict subscale.

The results of the full model analysis are shown in Table 6.3.* ,

The student "t's" for the following three independent varir

ables'werMound to be significant: 1) "women can live in
v

,productive harmony with menfilling complementary and supple-

men ary,roles"; 2) "for professionl wort ,.chi dren are a

aglset';:and 3) "intellequal achieve ent omen viewed

as, competitively aggressive'bdhavior.

A restricted model analysis was calculated 0 determine

which variables possessed the most information useful for

prediction. Tab-- le 6.4 displays the results of the restricted

(
model. The sikandereror of estimate was 10.41, the total

multiple correlation was .26, the coefficient of 'determination

C.

t 4

12.7"
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Table 6.3
1 .

Full Mc!Oel Regression Analysis Between The Dependent'Variable Year.
Earned Highes Degree for the Female Vocational Faculty in
Comprehens e High Schools and the Fourteen Independent
Variabl in tIA Dual-Role Conflict Sgbscale (N=448)

l

Variables
Partial

Regression Standard Student
Coefficit Error,

n.t..

3. Women can live in productive .15 , .06 2.49*
harmony with men filling comple-
mentary and supplementary roles.

t

9. For professionaLwomen; Children
are an asset.'

19. Intellectual achievement of'women
is viewed as competitively
aggressive behavior. , /

$.13 .06 2.06*

.14 .05 2.86*

Intercept I ` 66.78 . 6.59t

Standdrd Error of Estimate = 10.43

Multiple Correlation (R) = .30'

.

Coefficient, of Determination. Adjusted for Degrees of Fredom (P) = .06

Overall F-ratio
MSR .

'
8 --

MSE
,

*SignifiCant at the .05 level

N

A

V

/
I. el 24

..,

A
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Table 6.4

Restricted Model Regression Analysis Between the Dependent, Variable
Year Earned Highest Degree for the Female Vocational Faculty in

Comprehensive High Schools and the Three Independent
- Variables. from the Duel-Role Conflict Subscale

(N=448)

. Variables

Partial

Regression
Coefficient

Standard
Error

Student.

"t"

3. Women can live in productive .12 .06 2.14*.

harmony with Ten Miring
complementary and supplementary,

(roles.

9 r professional, women, .05 4 el 1*

c ildren are an asset..

19. Int
wom
tiv

1 ectual. achievement of

n viewed as competi-
ggressive behavior.

14 .05 2.91*

Int rcept 59.61 3.37

\------ /

StarVard Error of Estimate = 10.41

ltiXle .p or dl tiOn (R) = ,.26 ,

\

,

,

. Coe itient o D termination Adjusted for Degrees f Freedom (P) = .06
r

SR
.

Overa l\F-rati 10.56* '
MSE

;

*Significant at the .05).elfel

1 24,!--;

4
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adjusted for degrees of freedom was .06, and the overall

F-ratio was 10.56 which is significant at the .05 level.

It was apparent that the three independent variableS in

therestricted model possessed most of the unique. information

for predicting the de endent variable year earned hiKest

degree. Consequen y,,it was concluded that those female

vocational faculty members who most recently earned their

highest degree, most often agreed that: 1) "women can live

in Productive harmony'with men filling complementary and

supplementary roles"; and 2) "intellectual achievement of

women is viewed as competitively aggressive behavior." But

most often, they dis greed.with the statement that, "for

professional women, c ildren are an asset!"

B. Relationship Between Year Earned Highest Degree and the
Advancement Possibilities Subscale j

None of the fiye\independent variables in the advance-
/

ment possibilities subscale were related significantly to the

dependent variable year earned higheStdegree. Therefore, no

further analysis of the data was necessar-and it was con-

cluded that-there is no significant relationship between the

year in which the female vocational faculty members earned .

their highest degree and their Perception of their advance-

ment possibilities.

C. Relatfonsh'ip Between Year Earned Highest Degree and the Pro-

fessional Aspirations Subscale

Twb but of the six independent.variables in the profes-

. 4
sional 'aspirations subscale were related significantly to the

dependent yariable year earned highest degree. .the two

N

a

.1
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variables were "a,woman's professional career should be

subservient to her husband's,nd 2) "most women would like

tp be promoted tn'an administrative position," A multiple

regression analys was.conducted determine the amount of

predictive information from theprofessional aspirations

subscale. It was found that the six independent variables

accounted for less than five percent of the total variance.

of the'dependent variable year earned highest degree. There-

fore, the. full-andestricted model analyses were,not

reported. It was concluded that there is no.significant

relationship between the year in, which the female acuity .t.
..-

members earned their highest degrees and therr'percept
,

n of

-

their professional aspirations..
--.._--- `--- - , .

In summarizing. the findings-related to Question #3, it can be

. .\ ,
stated that: ,

, .... t
1. Those female vocational faculty members who are older, most

often agreed-that, "for,professiOnal women, children are an asset," and

that, "career women plaAdown'feminine appearance in order to be taken

. seriously."' But'most often, they disagreed with the statement that,J

4intellectualachievement of women is viewed as competitively aggres-,

sive. behavior."
I

2. There

female vocat'

no significant relatiOnshi0 betweelthe age.Of he

1 faCulty members and their percept' n of their,

advapcemen ossibilities and their professional pirations.

("1

127
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3. 'There i o significant relationship -b tween the number tf

years that the female vocational faculty members have wOrked in their

present institution and their perception of their dual-role conflict,

their advancement pissibilities, and their profeSsional aspirati.ons.

4. Th e is no significant relationship between the salary of'

the female voc tional faculty members and their perception'of their'

dual-role conflict, their advancement possibilities, and their pro-

essionaLaspirations.
N\

: ,
. , .

N\
, ,

. Those female vocational, faculty members Who Rost recently

earned their highes degrees, most often agreed that, "women can live

in productive harmony wit ien filling Complementary and supplementary

roles,". and that, "intellectua achievement of,women is viewed as

competitively aggressive behavior." But most ofteri'they disagreed

with the statement that, "for professional women, children are an

asset."

6. There isno significant relation"Ship between the' year in

which the female vocational faculA, members earned their'highest'

degrees and their perception of their advancement possibilities a d

their professional aspirations.

Question #4. Whatarp the relationships between the age of

vo atonal education directors, their 7umber years at their resent

1

ins i ution, salar , and the year they re eived their hi hest

degree and ,their perceptiori of the.dual-f-ole,.

C

ancement

/

professional aspi ations of female vocationa1 faCulty me!hbers2
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Multiple regression analyses were conducted to determine the amount

of unique information available from the dual-role conflict subscale

(14 independent variables), the advancement possibilities subscale

44.
(five independent variables), and the professional ,aspi-rations subscale

(sic independent varia les) to predict the four dependent variables

(age, years at present in itution, salary, and year earned highest

degree).

The analyses of relationships between each of the four dependent

variables and the three subscales are presented in sections V through

VIII for the vocational education directors.

V. Refattonships Between the Dependent Variable Age of the Voca-
-tional Education Directors and their Perception of the Dual-
Role Conflict, Advancement Possibilities and Professional
Aspirations of the Female Vocational Faculty Members

In the following paragraphs, the relationships between the

age of the vocational education directors and their perception

1of the dual-role conflict, advancement possibilities, and pro

fessional aspirations of the female vocational faculty members

are discusse

A. Relationship Between Age and the_Pual-Role Conflict Subscale

Three out of the 14 independent variabl4 in tht dual-

role conflict subscale were r- ated signific 'My to the

dependent variable age. .Th three independer variables

were: 1) "marria9e.is an asset for professional women,"

, 2) "it is possible to b' successful at both marriage and a

career," an0 3) 7women have uniue qualities to bring to the

c7 ssroomhthat are n t present in male faculty." A multiple

regressiOn analysi was condo ted to determine t4 amount of

129
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predictive information available from the dual-role conflict

subscale. The significant ,results of the full model analy-

sis are illustrated in Table 6.5. It was found th&tthe 14

independent variables accounted for lesi than six percent of

the total variance of the dependent variable age. Therefore,
.

the restricted model analysis was not reported. It was con-

cluded that there is no significant relationship between the

age of'he vocational education direcibrs and their percep-

tion
.

tioof th%edual-rolepnflict of the female vocat04a1

faculty members.'

B Relati.Onship Between Age and the Advancement Poiklbilities

Subscale

.

4

None of the five independent varial3rds'11'1.the advance-

ment possibilities subscale were related significantly to

the dependent variable age. Therefore, no further analysis

of the data was performed and it was concluded that there is

no significant relationship between the age of the voca-

tional education directors and their perception of the

advancement possibilities of the female vocational faculty

members.

C. Relationship Between Age and the Professional Aspirations
Subscale

None of the six independent variables. in the

sional aspi ations subscale were related significantly to

the depende t variable age. Therefore, no further analysis

of the dat was 'performed and it was concluded that there is
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Table 6:5 i.

!
"\ ,

Full Model Regression Analysis Between the Dependent Variable Age of:the
Vocational EduCation Directors in Comprehensive Nigh'Schools and the
Fourteen Independent Variables in the Dual-Role Conflict Subscale

(N=301)

/ Partial

r Regression Standard Student

oefficieht Error "t"

7)%larriage is an asset for profes- .23 .09 2.44*

sional women.
6,

25. Women have unique qualities to
bring to the classroom that are
not preseht in male faculty.

\16 .07 2.18*

-

Intercept 3517 944

Standard Error of Estimate = 12.10

Multiple Correlation (R) = .32

Coefficient of Determination Adjusted for Degr6es of Freedom (P) = .05

Overall F-ratio r1

*Significant at th-e----."05 level

no significant relationship between the age of the vocational

education directors arijiheir irception of the professional

aspirations of the female vocatunalfaculty members.

VI. Relationships Between the Dependent Variable Years at Present
Institution for the Vocational Education Di?ectors.and their
PerAption of the Female Vocational Faculty Members' Dual-Role
Conflta,"Advancement Possibilities, and Professional
Aspirations

In the following paragraphs the relationships between the

number of years that, the vocational education directors have
In

S
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4.
worked at their present institution and their perpeption of the

felnale vocational faculty dual-role conflict, advance- _

ment possibilities, and professional aspirations are discussed.

A. Relationship Between Years at Present Institution and the-

Dual -Role Ceffict Subscale
.

-ii.-- -- -
/ . ., . .

Only the independent variable, for professional women,

ldren are an asset" from the dual-role conflict subscale

was'relate significantly to the dependent variable years at

present institution. A multiple regression analysis was

conducted to determine the amount of predictive information

from the dual-role conflict subscale. It was found that the

14 independent vakables accounted for 1 s than five per-

t

Cent of the total variance of the depend t variable years

at present institution. Therefore, the ful"(and restricted

model analyses were not reported. It was concluded that

there is no significant relationship between the number of

years that the vocational education directors have workdd at

their present institution and their perceptiOn of the dual-

role conflict of the female vocational faculty members.

B. Relationship Between Years at Present Institution and the
Advancement Possibilities Subscale

None of the five independent variables in the abance-

ment possibilities subscale were related significantly to

the dependent variable year at present institution. There-

fore, no further analysis of the data was necessary and it

was concluded that there is no significant relationship

152
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// _,/
between the number of years that the vocational edycation

_,-- ,

Aor
directors have worked in their present institution and thei"

)

perception of the advancement possibilities of the female

vocational faculty members.

-C. Relationtliip Between/ ears at Present Iqtitution and the
-- . Professional Aspirations Subscale

None of the,six independent Variables in the profes-

s s onal aspirWons subscale were related significantly to

the dependent variable year at present institution. There-

fore, no further analysis of the data was necessary and it
-.1

was concluded that there isono significant.relationship

)
.

between the number of years that the vocational education
.

directors have worked in their present institution and their
/

perception of the professional aspirations of the female

vocational faculty members.

VII. Relationships Between the Dependent Variable Salary of the Voca
tional Education Directors and their Perception of the Female

'Vocational Faculty Members' Dual-Role Conflict, Advancement
\Possibilities, and Professional Aspirations

In the following paragraphs the relationships between the
4

salary of the vocational education directors and their percep-

tion of the female vocational faculty members' dual-role con-

ffict, advancement possibilities, and professional aspirations

f are discussed.
)

A. Relationship Between Salary and the Dual-Role Conflict Sub-
scale

Two out of the l4° independent' variables in the dual-

role conflict subscale were related significantly to the

dependent variables salary. The two independent variables

133
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,here: ,1) "itis possible to be succe*ful at both marriage

and a career,' and 2) "intellectual achievement_of Wameris

1,
predictive information from the,dual-role conflict subsc

The significant results of the full model analysis are shoWn

_ in Tablet6.6.

viewed 41A competitively aggressive behavior." A multiple
441

regresbn analysikwas conducted to determine the am Unt

N

student "t' " for only the following two

independent-variables were found to be significant: 1) "it

is possible to-be successful at both-marriage and 1 career,"

and 2) "a woman's first responsibility is to be a femtnin 4

companion of men and a mothers!' A restricted Model analysis

was calculated to determine which variables possessed the

most information useful for prediction. Table 6.7 diolayd

I

, .\

the results of the restricted model. The standard error of .

Lestimate was 6324.85, the toti 1 multiple correlation was 27,

. 1

.

the coefficient of determination adjusted for degrees of
s

I

freedomyia. 6, and the overall F-ratio was 7.74 which 4s

,

significant at the .05 level.

It was apparent that the three independent variables in

the restricted model possesSeemost of the unique informa-

ltion for predicting the dependent variable salary. Conse

quently, it was-concluded that those vocational education

directors-who earn the'highest salaries most often disagreed

with the following statements: 1) "it is possible to be

successful at both marriage and a career," 2) "a woman's
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Table 6.6

Full Model .Regression Analysis Between the Dependent Variable Salary of
- the Vocational Education Directors in Comprehensive High Schools and the
Fourteen Independent Variables in the Dual-Role Conflict Subscale (N=301)

Partial ,

Variables Regression Standard Student
Coefficient Error

11. It is possible to be successful -228.81 59.58 . 3.84*

at both marriage and a career.
1,

15. A woman's first responsibility -73.85 34.76 2.13* /

is to be a feminine companion /

of men and a mother.

Intercept 25298.04 4946.01

Standard Error of Estimate = 6342.17 /0.

it

.
,..

4 i
Multiple Correlation (R) = .32

Coefficient of Determination Adjusted for Degrees ofl.Freedpm (P) = .06
rSR

Overall F-ratio, msd 2.50* ,
,

/
l'

ft
*Significant at the .05 level

/
first respoWbility is to,be a feminine companion of men

and a mother," and 3) "intellectual achievement of women is

viewed 'as competitively aggressive behavior."
4

B. Relationship Between Salary_and the Advancement Possibilities
SuWale

Only two. out of the five independent N)ariables in the

advancement 'possibilities subscale were related signifi-

cantly to the, dependent variable salary. The two variables

were: 1) "the Possibilities for a woman to be promoted to /

the next academicrank when eligible, are only fair," and,'

2) "in this institutioi women are not as likely to achieve
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fablew6.7

Restricted Model Regression Analysis Between the Dependent Variable
Salary of the Vocational Education Directors in Comprehensive
.1-11gh Schools and the Three Independent Variables from the

, Dual-Role Conflict Subscale (N=301)

Variables

Partial

Regression

Coefficient
Standard

Error

Student

"t"

11 It is possible to be successful
at both marriage and a career.

- 1.88.55 50,67 3.72*

15. A. woman's firs regpdnsibility
is to be a femi ine companion

. -64.40 32146 1.98*

of men, and a mother.

19. Intellectual achievement of
women irs viewed as coMpeti-

tively aggressive behavior. )

-91.23 35.91 . 2.54**

utt

Intercept 26312.46 2667.70

Standard Error of Estimate = 6324.85

MuftipleCorrelatitin (R) = ,27
,

Coefficient of Determination Adjusted for Degrees of Freedom (P) =
2

Overall F-ratio
MS

7.74*

*Significant at the .05 level.

positions of leadership as men." 'A multiple regression

analysis was conducted to determine the amount of predictive

infamation available from the advancement possibilities

subscale. It was found that the five independent variables

accounted for kiss than five percent of the total variance

o /

of the dependentvariable salary. Therefore, the full and

restricted model analyses were not reported. It was con-
.

cluded that there is no significant relationship between the
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.

salary of the vocational education directors and their per-

ception.of the advancement possibilities of the female voca-

ional faculty members.

C. Otelationship Between Salary and the Professional Aspirations
Subscale

None of the-six independent variables in the profes-

sibnal aspirations subscale were refaced significantly to.

the dependent variable salary. Therefore,06 further analy-

sis of the data was necessary and it was concluded that there

is no significant relationship.between the salary of the

vocational education directors and their perception of the

professional aspirations of the female vocational faculty

members.

III. Relationships Between the Dependent Variable Year Earned Highest
Degree for the Vocational Education Directors and their Percep-
tion of the Female Vocational Faculty Members' Dual-Role Con-
flict, Advancement Possibilities and Professional Aspirations

..a

In the following paragraphs, the relationships between the

year in which the vocational education directors earned, their

highest degree and. their perception of tie female vocational
% ,L

faculty members' dual-role conflict, advancement possibilities,
.

.11)

and professional aspirationsare discused.

A. Relationship Between Year Earned Highes. -gfee and the
Dual -Role Conflict Subscale, 4

Five ut,of the 14 independent variables- in the dual

-role conflict subscale were related significantly to the

dependent variable year earned highest degree. The five

`independent variables Were: 1) "women can live in produc-
, .

'tive harmony with men filling complimentary and sUpplemen-
.

tiry roles," 2) "marriage is an asset forprofessional"

I 37
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women,", 3) "it is possible to be successful at both marriage

and a career," 4) "professionifwomen tend to think'of 1

employment as a lifetime career," and 0 "career women play

down feminine appearance in order'to be taken seriously." A

multiple regression analysis was conducted to determine the

amount of predictive information from.the dual-role conflict

subscale.

The results of the full model analysis are shown in

Table 6.8. The student "t" values for only the following two

independent variables were found to be significant: 1) "for(

professional women, children are an asset," and 2) 'it is

possible to be successful at both marriage and a career."

A restricted model analysis was calculated to determine,

which variables; possessed the most information useful for

prediction. Table'6.9 displays the results of the restricted

model. The standard error of estimate was 8.81, the total

multiple correlation mas .24the coefficient of determina-

tion adjusted for degrees of freedom was .05, and the over-

all F-ratio was 9.32 which is signffiCant at the .65'level.

It was apparent that the two independent variables in

the dual.-roltonflict restricted model possessed most of the
:

, . .

unique infrmation useful for predicting the dependent vari-

able years at preSent institution. Consequently, it was

concluded that those,vocational education directors who most

recently earned their highest degree, most often agreed that,
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Table 6.8
-

Full Model Regression Analysis Between the Dependent Variable Year
Earned. Highest Degree for the Vocational Education Directors fn

Comprehensive High Schools and thejourteen I dent

Variables in the Dual-Role Conflict Subscal (N= 01)

Variables

9. For professional women,
children are an asset.

11: It is possible to be successful
at both marriage and a career.

.13. Professional women tend to think.
of employment as a life-time car

,

Intercept

Partial'

Regression ;Standard 'Student.'

Coefficient Error '1;0

J

-.14 .d7 2.01*

.08", 2.89*

, . ; .06 2.45*

6.8a

Standard Error of Estimate = 8.7

Multiple Correlation (R) = .34

Coefficient of DeterminatiodApjusted fbr Degrees of Freedom
MSR)

Overall F-ratio
MSE)

2.67*/

I

*Significant at the .05 level,;

"for professional,women,children are an asset," but most .

often, they disagreed with the statement, "it is possible to

be successful at:both marriage and a career."

B. Relationship Between Yea Earned. Highest Degree and the
Advancement Possibilities Subscale

v.

1 . s

Only the independent variable, "the'posstbilities for

woman to be promoted to the next academic'rank, when eligible,

are only fair". fftth the advancement possibilities Subscale

was related signif7intly to the dependent variable year

earned highest degree: A( multiple reg ession analysis was

1 /

/ 139
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Table 6.9
.

Restricted Model Regression Analysis Between the Dependent Variable
Year Earned Highest Degree for-the Vocational Education
Directors fn Comprehensive High Schools'and'the Two''

i..L.Pfdependent Variablds from the Dual-Role
Conflict Subscale (N.301)

Variables
PartiCf.

Regresitdri Standa Student
Coeffictent Error ',"tfl

9. For professjonai 4oMen, .06' 3.40*
children are an asset..

. .

11. It is' possible to be,suCcessful 3,54*
at, both marriage and a career:. .

Intercept- 58.2f
'

.
) . , .

.,

Standard, Error of Estimate .= 8.814,1
,-

MyltiOe Correlation (R) .= .24 '-

Cdefticient'of Determination Adjusted for Degrees of Freedom (0) = .06

I .Overall F-ratiolMS9
M5E

9..32* . , 0

L .;,..

,

..

., ..

-..estricied OddeVanalyses.wpre not reported: it was eon-
.,...

., .

, - -

..

cluded th.dhereis no significant xelationship between the

Year in'which the vocatiorjaieducation directprs
4

earned their
- '. '2,- - %. , ,

highest degree and,their perception oftil advancement pos-

*Significant:ei fife .05.16e .

'1

.. ,

. . .
-

conddcied to deter6ine the amount of predictive information
.

i

availaD1e :Obm.Ole ,advaneemerit-pbssibilities subscale. It

was foUn.that the five "independenevariables accounted for

.t.

less than five percent of the total variance of the'dependent

4 variable year earned highest degree. Therefore, the full and

t

stOities pf the 6niile voca'tional,:facuity member :
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C. Relationship Between Year Earned Highest Degree and the
Professional Aspirations Subscale

None of the six independent variables in the Orofes-

sional aspirations subscale were found to be related signifi-

cantly to the dependent variable year earned highest degree.

Therefore, no further anlyiis of the data was necessary and

it was concluded that there is no significantrelationsfiip

between-the year in which the,vocational education directors

earned their highest degree and their perception of the pro-

fessional aspirations of the female vocatibnaT faculty nien:

' bers.

. ,

In summarizing.6e findings related to phestion /A, it can be

stated that:

1.. There'is no significant relationship befween the age of the

vocational education directors or the number of yeirs that they have

vorked,it,their present institution and their perceptionof the female

vocational faculty members.' dUal-role Tffict, advancemen( possibi.,4-

ties, and professional. aspirations.

2. Those vocational eacation.directors who earn the highest

salaries most often disagreed with the following statements: a) "it is

possible to be successful at both marriage and a' career," b) "a woman's

first responsibility is to be a feminine companion of men and a motherl,"

and'c) "intellectual achievement of women is viewed as competitively

,aggressive behavior."

A v
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3. There is no significant relationship between the salary of the

vocational education directors and their perception of the female voca-
.

`Ilona' faculty members' advancement possibilities and professional
AM.

aspirations.

4. Those'vocational education directors who most recently earned

their highest degree, most often agreed that, "for professional women,

children are an asset";but most often, they disagreed with the'state,

ment that, "it is possible to be successful at both marriage and a

career."'

5.. There is no significant relationship between the year in which
. .

the vocational education directors earned their highest degree,andtheir

pdrception of the female vocational faculty members' advancement possi-

bilities and professibnal aspirations.

All the statistical information relevant to'Question Pr #6, and
. S

#7,was tested for significance` at the .05 level. The interrelationships

between the 25 variables (three dependent and 22 independent) for the,

female vocational faculty members and for the vocational education

directors were computed.
, -

4.* ,

;

The zero-order correlations among the three dependent variables

(1. "marriage is an asset for professional women" fromthedual-role
. .

confiiot subscale, 2. "women successfully compete with men at this.
.. ,

institution" from the advancement possibilities subscale, and 3. "women
.,

.

hive as much need to achieve as men" from the professional aspirations

subscaTe)and the 22 independent variables for the female vocational

4

`facultyymembers and'yocational education directors Were .computed. The
. " ' ,4

'intercorrelations among the independent and dependent variables for the
.. ,

female vocational faculty members and vocational 'education directors
. .

.

,

0, '

1
.,

.,.

r
,

.
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were fot;nd to fluctuate from -.46 to .58 and from -.43 to .57 respec-

tively. All correlation coefficients that have an absolute value equal

or greater than .10 and .11 respectively, are significant at the .05

level, and 138 significant relationships were identified.

Question #5. What is the relationship between the item "marriage

is an asset for professional women," and the remaining items in the

dual-role conflict subscale for the female vocational faculty membets

and the vocational education directors in comprehensive high schools?

Multiple regression analyses were conducted to determine the

mount of predictive information available from the dual-role conflict

subscale (13 independent variables) and the selected item, "marriage is

an asset for professionak women" for the female vocational faculty mem-
, ,

bers and vocational education directors.

. .Th44analyses of relationships between the selected item and its

respective subscale is presented in section IX.

IX. Relationships Between the Item "Marriage is an Asset for Profes-
sional Women" and the remaining Items in the Dual-Role Conflict
Subscale for both the Female Vocational Faculty Members and the
Vocational Education Directors in Comprehensive,High Schools

In the following paragraphs, the relationships between the

selected item and the remaining items ih the dual-eole conflict

subscale'for bot1 the female vocational 'faculty members and the

vocational, education directors are discussed.

A. Relationship Between the Selected Item and the Dual-Role
Conflict Subscale for the Female.Vocational Faculty Members

Six out of the 13 independent variable& in the dual=

role conflict subscale were related significantly to the

dependent variable "marriage is an asset for professional

(k.

women." The six independent variables were: 1) "it is fine

143
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for a woman to work if her children are adequately cared

for," 2) "a mother's working can be easily accepted by a

child," 3) "for professional women, children e an asset,"

4) "it is possible to be successful at both m rriage and a

career," 5) "a co-educational faculty provides a healthy

atmosphere," and 6) "women have unique qualities to bring to

the classroom that are not present in male faculty." A

Multiple regression analysis was conducted todetermtne the

amount of predictive information available from the dual_

role conflict subscale. The resulti_of the full model

analysis are illustrated in Table.6.10. .The student 'tt's"

for only the follbwing two independent variables were found

to be significant: 1) "for professional women, children are

an asset," and 2) "it is Possible to be successful at both

marriage and a career."

A restricted model analysiwas calculated to determine

which variables possessed the Most information,useful for

ptedictton. Table 6.1'i displays the-results of the restric-,

fed model. Th'e standard erron of estimate was ,79, the

,,,...
... ..

... ,

total multiple correlation was .58, the coefficient of
(

.

,.
,

determination'adjUtted for degrees of.freedom was .33, and
1

the overall F-ratiO was lg.71 which is significant at the

.05 level.

thatIt was apparent that the two inddpendent variables in

.

the .restricted model posiessed most of the information for

. ,

predicting the dependent variable. Consequently, it was con-
AI.

cluded that those female vocational faculty members who most
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'Table 6.10

Full Model ,Regression Analysis Between the Dependent Variable "Marriage
1

is an Asset for Frofessional Women" for the Female Vocational Faculty
in Comprehensive High Sc

I

ools and the Thirteen Independent Variables
in the Dual Role Conflict Subscale (N=501)

Variables
Partial

Reghession

Coefficient
Standard
-Error

Student

I

9. For professfOnal women, children £48 . .04 t. 11.97*
are an asset.

11. It is possible to be successful at .14 .06 2.41*
.both marriageand a career.

Intercept .53 .47

ndard.Error.of Est4mate....Z9 ..,,,i,

ultiple Correlation '(R) = .59 .

I

COeffident of Determination Adjusted for Degrees of Freedom (70) . .33

Overall o
M

F -ratio 1.11SR
971

SE

*Significant at t .05 level

,strongly. agreed thht, "marriage is an asset for professional

women," also most stron y agreed that,, "for professional

women,,childreq are an asset," and that, "it is possiblkto

be successful at both marriage and a career."-,

sB. Relationship Between the Selected Remind the Dual-Role
Conflict Subscale for the Vocational Education Directors

2
r , . ' . .

Seyen'oUt of tht-p independent variablesfrom the dual-
_"

,

..ole donfltct subscale',were related significantly to the

q -4b. 1

dependent variable, "marriage is an asset.for professional
. ,

. .

.

women:" The
i
seven independent variables

%were:.
1) "It is-

fine for.a womkn to work if her children are adequately
.. , .

145
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Table 6.11

RestriCted Model Regression Analysis Between the Department Variable
"Marriage is an Asset for Professional Women" for the Female
Vocational Faculty in Comprehensive High Schools and the

Two Independent Variables from the Dual-Role
Conflict Subscale (N.501)

Variables
Partial

Regression

Coefficient
Standard

Error
Stulipt

9. For profes Tonal women, children .51 .04 13.85*
are an as et.

11. It is possible to be successful' .17 .05 3.43*.
at both marriage and,a career.

Intercept 1.00 C .22

Standard Error of Estimate'. .79

Mdltipfe Correlation (R) = .58

Coefficient of Determination Adjusted for Deg ''Of.;freedom (P) . .33

Overall F-ratio
MSE

125,71* -

f e

*Significant at the .05 level

cared for"; 2) -"women .can live in productive harmony with

men filling complementary and supplementary roles"; 3) "a..

mother's working can be easily accepted.by a child"; 4)

"for professional women, children are an asset"; 5) "it is

possible to be successful at both marriage and a career";

,6) "prOfessional women tend to think of employment as 0 life-

time career"; and 7) Nomen'haI7Unique qualities to;bring to

the classroom that are.not present in male facUlty." A

multiple. regression analysis was concluded to determinp the

amount of predictive information available from the dual-role
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conflict subscale. The results of the full model analysis

are illustrated in, Table 6.12. The studeAt "t's" for only

the following two..independent variables were found to be
4

significant: 1) "for professional women, children are an

asset," and 2) "professional women tend to think of employ-

ment as a lifetime career."

A restricted model analysis was,calculated to determine

which variable possessed the most'information useful for

prediction. Table 6.13 displays the results of the restric-'

tied model. The standard error of estimate was .76, the

ti total multiple correlation was .58, the coefficieht of

det&minatiob aajusted.for degrees of freedoth was. .34, and

the overall,F-ratio was 80.3 which is significant at the,

.05 level.

It was apparent that the two independent variables in

the restricted model possessed most'of the information'use-

ful for predicting the,dependent variable. Consequently, it

was concluded' that those vocational education directors who

most strongly, agreed that, "marriage is an asset for pro-

fessional women,",also most strongly agreed that, for pro-

fessional women," children are.an asset" and that, "profes-
;

sional women tend to think of employment as a lifetime career."

In summarizing the findings related to Question #5, it can be

stated that:

1., Those female vpcationai faculty Ambers Who most strongly

agreed that. "marriage is an asset for professional women," also most'

147
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Table 6.12

s,_ Full Model RegresSion Analysis Between the Dependent Variable "Marri
,is an Asset for Professional Women" fir the Vocational Educatio

Directors in Comprehensive High Schools and the Thirteen
Independent Variablessin th- Dual-Role Conflict

Subscale (N= 14)

N.4

Variables
Partial

egression Standard Student
coefficient Error "t"

4: For professional women, children /
are an asset.

11: It is possible to be successful
at both marriage and a career.

Intercept

.52 .05 10.28*

.14 , .07' 2.08*

.88 .59

Standard Error of Estimate = .77
/r

Multiple Correlation (R) = .60

Coefficient of Determination Adjusted for Degrees of Freedom (11T2)* = .33

Overall F-ratio r9 1,2.79*
MSE

*Significant at the .05 level

strongly agreed that, "for professional women, children are an asset,"

1
,

and that, "it is possible to be successful at both marriage and a

career." V

2. Those vocational education directors who most strongly agreed

that, "marriage is an asset for professional women,: also most strongly

agreed that, "for professionalwoMen, children are. an, asset" and that,

"professional women tend to think of employment as a lifetime career."
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Table 6.13

e tricted Model Regression Analysis Between the Dependent Variable
" arriage is an Asset for Professional Women" for the Vocational'

Educagtion Directors in Comprehensive High Schools and the
Two Independent Variables from the Dual-Role

Conflict Subscale (N=314)

/-
)

VaPiables
Partial ../

Regression Standard Student
Coefficient Error "t"

. For professional women, fchildren .52 i

I

.05 11.00* I.

.are an asset.
I

,

13. Professional women/ tnd to think .17 06 2.75*

of employment as a ifetime

career.

Intercept I 1.02 I .6
i

. i

Standard Error- of Estimate = .76

Multiple Correlation R) = .58 t

Coefficient of Deter inl,tion Adjusted for Deg es of Freedom (iP)= .34

Overilij-ratio 0 80.63*

*Significant at the .05 level'

Question #6. What is the relationship between the item "women

successfully compete with men at this institution," and the remaining

items in the advancement possibilities subscale for both the female

vocational facult# members and the vocational education directors in

comprehensive high schobls?

Multiple regression analyses were conducted to determine the amount
t

of predictive information available from the advancement possibilities

subscale -four independent variables) and the selected item, "women

successfully compete with men at this institution," for the female voca-

tional faculty members and vocational education directors.

... 149
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The analyses'of relationships between the selected item and its

espettive subscale is presented in section X.

X. Relationships Between the Item ,"Women Successfully Compete with
Men at this Institution,' ad the Remaining Items in thediadvance-
ment Possibilities Subscale for both the Female Vocationa Faculty

Members and the Vocational Education Directors in Compr: ensive

High Schools

In the following paragraphs, the relationsh is between the

selected item aid the remaining items in the ad ancement possi-

bilities subscale for both the female vocational faculty members

and the vocational education-directors are discussed.

A. Relationship Between the Selected Item and the Advancement

Possibilities Subscale for the Female Vocational Faculty

Members

All of the four independent variables in the advance-

ment possibilities subscale were related significantly to

the dependent variable "women successfully compete with mittli

V

at this institution:" The foUT independent variables were:

1) "the possibilities for a woman. to be promOted to the next,

academic rank, when eligible, are only fair," 2) "the higher

the educational attainment of women the greater the chances
1

of their advancementl" 3) "in this institution women are not

as likely to achieve Rositions of leadership as men," and 0
"in general professional women are on par with professional

men at this institution." A multiple regression analysis.'

was conducted to4determirie the amount of predictive informa-

tion available from the advancement possibilities subscale.

The results of the full model analysis are illustrated in

Table 6.114. The student "t's;" for only the following three

independent variables were found to be significant: 1) "the

No
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Table 6.14

Full Model Regression Analysis Between the Dependent Variable
"Women Successfully Compete with Men at this Institution"
,for the Female Vocational Fatuity in Comprehensive High

Schools and the Four ,Independent Variables in the

Advancement Possibilities Subscale (N=501)

Partial
Variables Regression

Coefficient
Standard

Error
NStudent

"t"

,

6. The higher the.educational
attainment of women the greater
the chances of their advancement.

10. In this institution woMen are not

as likely to achieve positions of
Veadership as men. 0

NoY
?0. In general professional women are i

on par with professional men at v
this institution.

_

.10
,

,

e-

-.28

.46

.

..04

.04

.04

_

.

2.59*

7.75*

12.47*

Intercept 2.41 .30.

standard Error pf Estimate = .82

lultiple Correlation (R),= .65

;oefficient of Determination Adjusted for Degrgas of Freedom (R2) .41

89.41*

*Significant at the .05 level

i

higher the educational attainment of women the greater the

chances of their advancement," 2) "in this institution women

(1,6

`are not as likely tO'achieve-positions of leadership as/me
4.

n,"

.aride3) in general professional women are on par with pro-
,

fesshignal men'at this institution."

i51

Oa
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A restricted model analysis was calculated determine -

which variables posse *d the most information /useful for

prediction'. Table 6.15 isplays the results'iof the restric-

ted model. The stand d
(
errorof estimate was .82, 'the

total m ltiple c rrelation was .66, the coefficient of

determina on adjusted for degrees of freedom was .41, and

the overall \F -ratio was 118.46 which'iS significant at the

.05 level
4

It was apparent that the three independent variables in
4

the restricted model poSsessed most of the information for

predicting.the dependent variable. Consequently, it was

concluded that those female vocational faculty members who

. most 'strop ly weed that, "women successfully compete with

men at this institution,: also most strongly agreed that,

"the higher the educational attainment of women thrk greater
4

the chances of their advancement," and that, "i( general,

professional, women are on par with profegSional men at this

A institution.Y But they most strongly disagreed with thg

statement "in this institution women are not as likely to

achieve positions of leadership as men."

B. Relationship Between the Selected Item and the'Ndvancement
Possibilities Subscale for the Vocational Education Directors

All of the four independent variables in the advancement

possibilities subscale were related significantly to the

dependent variable "women successfully compete with.men-,at

this institution." The.four.independent variables were: 1)

"the possibilities for a woman to be prOmoted to the next
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Table 6.15

Restricted Model Regression Analysis Between the Dependent Variable
"Women Successfully Compete with Men at this Institution" for
the Female Vocational Faculty in Comprehensive High Schools

/ and the Three Independent Variables from the
Advancement Possibilities Subscalec(N.501)

Variables

6. The higher the educational attain-
ment of women the greater the
chances of their advancement.

10. In this. institution. women are not

as likely to achieve positions of
leadership as mep.

20.In general professional women an
on par with professional men at
this institution._

Intercept

Partial

Regression
Coefficient

Standard-
Error

Student

.10 .04 2.59*

-.29 .04 8.09*

..
.

.6 .46 .04 12.76*

. 2.20 .26

Standard Error of Estimate = .82

Multiple Correlation (R) .

10
65 ,/

Coefficient of Determination Adjusted for Degrees of Freedom (R2) .41

Overall F-ratio
MSE

118,46*

*Significant at te .05 level

1

academic rank, w igible, are only fair," 2) "the higher
Aille

the educational at ainment of women the greater the chances

of their advancement," 3) "in this institution women are not

as likely to achieve poSitions of leadership as mens" and 4)

"in general professional women are on par with professional

men at this institution." A multiple regression analysis

was Conducted to determine the amount of predictive
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information available from the advanCement possibilities sub-

scale. The results of the full model analysis are illus-

trated in Table 6.16. The student "t's" for only the follow-
.

ing three independent variables were found to be significant:

4'1J the higher the educational attainment of women the

, !

greater the chances -of their advanceMent," 2) "in this

institution women are not as likely to achieve pdsitions of

leadership as'men," and 3) "in general professional women are

on par with prdfeisional men'at this institution."

A restricted model analysis was Calculated to determine

Which variables possessed the most information useful for

predicti'dn. Table 6.1,7 displays the results'of the restric-

ted mbdel. The standard error of estimate was .71, the

total multiple correlation was .57, the'coefficient of

determination for degrees.of freedom was .32, and the over-
.

all F-r4tio was 73.16 which is sigriificant at the-.05 level.

The two.independent,variables in the restricted model

possessed most of the information useful for predicting the

dependent variable. Consequently, it was concluded that

those vocational education directors who Most strongly

ag'reed that, "women successfully compete with mdn at this

institution," also most strongly agreed that, "in general

professional :women are on, par with professional men at this

institliiion." But they-most strongly disagreed with the

'Statement that, "in this institution women 4re not as likely

to-achie've positions of leadership as men,"

/3.
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Table 6.16

Full Model Regression Analysis Bgtween the Dependent Variable

"tIomen Successfully Compete with. Men at this Institutiori"
for the Vocational EducaponDirectors in Comprehensive

High Schools and the Four Independent Variables in
the Advancement PaSsibilities Siubscale (N =314)*,

Variables'

Coefficient

Partial

Regression Standard'
Error

Student

6. The higher the educational attain-
ment of women the greater the,,

chances of their advancement.

10. In this institution lit
w

en are not
as likely to achie positions of
leadership as men.

20. In general' professional, women are ,

on par eth profeSsonal.men at
this institution.

.09'.

:-.20

39

.05

.03

.05 ; ,

1.98*

5.96* ..'

'7.27*

,

Intercept
.z#

2.61 .33

Standard Error of Estimate

*.t40e ,Correlation (R) = ;58

Cogfficient of D6igNination'Adju;ted for Degree,of F,eedom (R2) = .32 ,

,F-ratio lig-.- 38.33*

*Significant at the .05 level

jf
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Table 6.17
. . -

Restricted Model Regression-Analysis Between the DependentVa'riable,
°Women SucceSifully Contliete with Men at thisinstitution" for
the Vocational Education Directors,in Comprehensive High-
Schools and the,Two:Independent Variables from the

Advancement Possibilities Subscale (N =314)

Variables,
Partial

Regression Standard. Student.
Coefficient: -.Error

. ,

'10. r this institution women are
not as likely to achieve posi-
tions of le'adershipdo: men.

-

20. In general,professional women
. are on par with professional
men at this igstitutio6. 7

."

. -.41

.03 6120*

.05 '7.74*

Intercept 2.75 .e4`.. ... .27d5i,

Standard Error of Estimate'. .7.1

* Multiple Correlation 0) .57

.., ic-_____

/ , N-Nor%

Coefficient of Determination Adjusted for Degrees of Freedom (112) = .32

QveraWF-ratio
MSE

73.1E'
J

*Significant at the .05'level

In summarizing the-findings related to Ouestion'#6, it can be

stated that: "

A. Those female vocational faculty members who most strongly

agreed.tKat, "women successfully compete with men at this institution,"

also most strongly agreed that, "the higher the educational.
of women the greater the chances of their advancement," and

general professional women are on par with profesiional men

A r"
i41(.1

attainment

that, '!in

at this
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institution." But they most strongly disagreed with the statement that;

'.!in this institution women are not as likely to achieve positions of

leadership-ds men."

2. Those vocational education directors who most strongly agreed

that, 'women successfully compete with men at this institution," also

most strony agreed that, "in general professional women are-on par

with professional men at this institution." But they most strongly

.disagreed with the statement that, "in this institution women are not

as likely to achieve positions of leadership as men."

Question #7. What is the relationship between the item "women have

as much need to achieve at men," and the remaining items in the profes-

sional aspirations subscale for'both the female vocational faculty mem-

bers and the vocational education directors in comprehensive high

schools?

Multiple regression analyses were conducted to determine the

amount of predictive information available from the professional

aspirations subscale (five independent variables) and the selected item

"women have as much need to achieve as men," for the female vocational

faculty members and the 'vocational education directors.

The analyses of relationships between the selected item and its

respective subscale is presented in sectiong(I.

XI. Relationships Between the Item "Women have as Much Need to
Achieve as Men," and the Remaining Items in the Professional
Aspirations Subscale for both the Female Vocational Faculty
Members and the Vocational Education Directors in Comprehensive

High Schools

In''the following paragraphs, the relationships between the

selected item and the remaining items in the professional

(
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aspirations subscale for both the female,vocational faculty

members and the vocational education directors are discussed.

A. Relationship Between the Selected Item and the Professional

'Aspirations Subscale for the Female Vocational Faculty
Members

The five independent variables in the professional !

A

aspirations subscale were related significantly tothe'

dependent variable "women have as much need to actieve as

men." The five independent variables were: 1) "professional

women can realistically.expect to have a lifelong career";''

2) "a woman's professional career should be. subservient to .

her husband's"; 3) "most women would 'like to be promoted to

an administrative position"; 4) "most women would rather be

promoted by merit rather than by seniority"; and 5) "most

Amen, in your school, would like to end their educational

careers as high school teachers." A multiple regression

analysis was conducted, to determine the amount of predictive

. ,information available from the professional aspirations sub-

scale. The results of the full model analysis are illus-

trated in Table 6.18. The student "t's" for all tHeinde-

pendent'variables were found to be significant. Therefore,

no further analysis of the data was necessary and it was con-

cluded that those female vocational faculty members who most

strongly agreed that, "women have as much need to achieve,as. .

men," also most strongly agreed that, "professional women

can realistically expect to have a lifelong career," that,

"most women would like to be Promoted to an'administrative

position," and that, "most women would rather be promoted by '

'N
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Table 6.18

Full.Model Regression Analysis between the Dependent Variable
"Women have as Much Need tO'Achieve as Men" for the Female /

Vocational Faculty-in Comprehensive High Schools and
the Five Independent Variables in the Professional

',Aspirations Subscale (N=501)

Variables

Partial

Regression Standard Student

Coefficient , Error

4. Professional women can realisti-
cally expect to have a lifelong
career.

.11 .03 3.28*

12. A woman's professional career
should be subservient to her
husband's-

-.10 .02 4.21*

'14. Most women wo4d, like to be bro-
moted to an aliMiaistrative

position.

.09 .03 2.69*

18. Most women would rather be pro-
moted by merit.rather than by ,

seniority.

.16 .04 4.50*

/ 24. Most women, in your school, would
like to end their educational
careers as high school teachers.

-.06 .03 239*

Intercept 3.57 .24

Standard Error of Estimate = ,64

Multiple Correlation. (R) = .36

,Coefficient of Determination Adjusted for Degrees of Freedom (P) = .12

Overall F-ratio rSE 1 1 14.59*
. . .

*Significant at the .05 level
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merit rather' than, bheniority." But they most strongly

disagreed with the statements that, "a woMan's professional

career should be, subservient* to,her husband's," and that,

"Most women, in 'your school, would like to end their educa-
te. -

:'tipnal.cardtri as:high school teachers." "

, ..

B. Relationship Between the Selected Item and the Professional
Aspirations SUbscale'for the Vocational Education Directors .

.Three out of the five independent variables from the

*. professional aspirations subscale were related significantly

to the dependent variable "wmilen'have as much need to

achjeve as men." The three independent variables were: .1)

"professional women can realistically expect to have a life-
.

, .

long career," 2) "a-woman's professional career should be
4

subservient to her husband's," and 3) "most women would like

to be promoted to an administrative.position," A multiple

regression analysis Was conducted to determine the amount of

predicthe informatibn available from the advancement possi-

bilities subscale. The results of the full model analysis

are.illus,trated in Table 4.19. he student "t's" for only

three.1006dellt variables Caere found to be

significant: 1) upt4ifessiona) women Can realistically

expect to have a lifelong career," 2) "a woman's professional

career ".should be subservient to her husband's," and 3) "most

women would like to be promoted to an administrative posi-

tion." 11

A restricted model analysis was calculated to determine

which variables possessed the most information useful for
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4 Table 6.19

Full Model Regression Analysis Between the Dependent Variable "Women
have as Mud] Need to Achieve as Men" for the Vocational Education

, Directors in Comprehensive High Schools and the Five Independent
Variables in the Professional Aspirations Subscale 0=314)

Partial

Variables Standard Student
Coefficient Error "t"

4. Professional women can ;15 .06 2.68*
realistically expect to have
.a lifelong career.

12. A woman's professional career -.22

should be subservient to
her husband's.*

14. Most women would like to be
promoted toan admiriistrative,
position. '

Intercept, NA,

.10 .05

3.61 :37 \,

5.59*%

21T0*

Staridard Etror of Estimate = .75

Multiple Correlation (R) Z.39

Coefficient of Determination Adjusted for Degreet of Freedom (TO) = .14

Neralq F-ratio rIS/ 11.12*'
MSE

*Significant at the -.05 level

prediction. Table 6.20 displays the results of the restric-

ted'model. The
,

standard error of estimate was .76, the

total multiple correlation was .38; the Coefficient of

determixation ad sted.for,degrees of freedom was .13, and,

- the overall F-ratic was 17.21 which is significant at the

L
.05 level.

161
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Table 6.20

Restricted Model Regression Analysis Between the Dependent Variable
"Women have as Much Need to Achieve as Men" for the Vocational

Education Directors in Comprehensive High Schools and the
Three Independent Variables from the Professional

Aspirations Subscale (N =314)

Variables

Partial

Regression
Coefficient

Standard
ErrOr

Student
"t"

4. ProfesSional women can
realistically expect.td-have a
lifelong career,.

12. A woman',s professional career
should/be subservient to her
husband's.

14. Most women would like tobe
promoted, to an administrative

position.

-.22

.11

.55

.38

.49

2:69*

5.87*

2.28*

Intercept 3.95 .30

Standard Error of Estimate F .76

Multiple Correlation (R)-= .38

Coefficient of Determination Adjusted for Degrees of Freedom (P) .13

Overall F-ratio
MSE

17.21*

^*Significant at the .05 level

A =
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It was apparent that the three independent variables in

the restricted.model 'possessed most of the information use-

ful for predicting the dependent variable. ConSequently, it

was concluded that those vocational education directors who

,
4 ,o. - . ..

:,mostmost strongly agreed that, 'women have_as much need to
, -

achieve as men," also -m strongly that, "professional
. . , .'. , .

. -' women can,realkticall expect to'have a lifelong career,"
. .

abd that4 "most woman A41d like to 'bey promoted to an
P

,, ..-

administrative position.", But they most strongly disagreed
,, N,

with the statement,' "a woman's professional career should be

subservient to her husband's,"
.

In summarizing the tindings related to Question07, iZ).can be

stated:
,Y4

401. Those female vocational faculty members who most strongly

agreed that, "women have as Much need-to achieve as men," also most

strongly agreed that, "professional women can-real lItically expect to

have a lifelong career," that, "most women could like to be promoted to

an administrative position," and that, "must women would rather be

promoted by merit rather than bseniority." But they most strongly
Alt

disagreed with the statements that, "a woman's professional career

shouldle subservient to her h and's," and that, "most women, in your

school, would like to end their educational careers as high school

teachers."

2. Those vocational education directors who most strongly agreed

r
that, "women have as much need to achieve as men," also most strongly

agreed that, "professional women can realistically expect to have a

163.
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lifelong career," and that, "most women would like to be promoted'to an

administrativeposition." But they most strongly disagreed with the

stattmeht, "a woman's professional career should be subservient to her

< Husband's."

rK

t

t
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Chapter 7 '

A-COMPARISON BETWEEN THE FEMALE VOCATIONAL FACULTY MEMBERS' AND THE
VOCATIONAL EDUCATION DIRECTORS' PERCEPTIONS OF THE DUAL-ROLE

CONFLICT,-ADVANCEMENT POSSIBILITIES, AND PROFESSIONAL
ASPIRATIONS OF THE FEMALE VOCATIONAL FACULTY IN

.

COMPREHENSIVE HIGH,. SCHOOLS

A

This chapter deals with. the analysis of the perceptions of the

dual" -role conflict, advancement possibilities, and professional aspire-

,tions of the female vocational fdearty members as viewed by themselves,

and by the vocational education directors i.n comprehens4ve'high schools..

Specifically, this chapter, answers Part III of the study whiCh consisted
ti P 1 I.
of the following three null hypotheses:
A'

Null Hypothesis #1., No significant differences exist between'the

feMale vocational faculty members and the vocational education directors ,

. in comprehensive high schools in their percVeption'of the dual-role of 1t

the female, vocational faculty members as measured by the dual-role con-

.flict subscale.

Null Hypothesis #2. No significant differ%ices exist between the

female vocational faculty members and the vocational, education directors

in comprehentive high sqltols in their perception of the advancement

possibilities of the female vocational faculty members as measured by

'the advancement possibilities subscale.

4m

Null Hypothesis #3. 410 significant differences exist between the

female vocationalckfaculty members and the vocational education directors

in comprehensive high schools in4theirygrception of the professional,

aspirations of '66 female vocatfOlialfaculty members as mea'sured,by the

\

. pfofessional aspirations subsca }e.

'$C
A 4=0

1

.11

41%

V'
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The Behrens-Fisher t' Test was utilized to determine if there were

significant differences between tile female vocational)faculty members

/r111 vocational education directors in Mir perception of the dual-role 4'Q

conflict, advancement-possibilities,,an professional aspirations of-the

'female vocational faculty members in com rehensive high schools. Each

item in the three subscales had 'a score which ranged f' a maximum

score of fiv'e to a minimum score of one (5 = strongly agreed, 4 = agreed,

3 = undecided, 2 = disagreed, and 1 = strongly disagreed).

Table 7.1 displays the average score and its. respective standard

deviation for all the items in each of the three subscales (25 items)

for'both the female vocational faculty members and vocational education

directors. All items in Table 7.1 have been identified in reference to

their specific subscale (a = dual-role conflict, b = advancement possi-

bilities, and c = profeSsi hal aspirations).

Null Hypothesis #1
/

In order-to respond to null hypothesis #1; a Behrens-Fisher"t' Test

was conducted to determine if there was a significInt difference between

the female vocational faculty members and vocational, education directors

in their perception of the dual-role conflict experienced by the female

vocational faculty in comprehensive high schools. The results of this

t' test analysis. are pre$nted in Tabl* 7.2 and discussed in the follow-*

ing paragraphs.

The results4lithe t' test revealed that the average score for the

female vocational faculty members in the dual-role conflict subscale

was 3.55 with a standard deviation of .91. The average score for the

vocational education directors 6 the dual-role conflict subscale was
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Table 7.1o
Mean'Scores an Standard Deviations for each Item in the Dual-Rqle
Conflict, Advancement Possibilities, and Professional Aspirations:
Subscales for the Female Vocational FaCulty and the Vocational

Education Directors in Comprehensive High Schools

Items

la.,It is fine for- a woman to work if

her children are adequately cared
for.

2b.'The possibilities' for a woman to
be promoted to the next academic
rank, when eligible, are only
fair.

.3a. Women can live in productive har-

mony with men filling complemen-
tary and supplementary roles.

4c. Professional women can realisti-
cally expect to have a lifelong
career.

5a-. A mother's working can be easily
accepted by a child.

6b. The higher the educational attain-
ment of women the greaterlithe

chances of their advancement.

7a. Marriage is an asset for profes-
sional women.

8c. Women have as much need to
achieve as men.

9a: For professional women children
are an asset.

10b. In this institution women are
not as likely to achieve posi-
tions of leadership as men:

.11a. It is possible to be uccessful'''.

at both marriage and a career.

12c. A woman's profesqjonal career
should be subservielt to her
husband's.

13a. Professional women tend to think
of employment as a lifetime
career.

Females

Mean S.D.

Directors

Mean S.D.

4.26 .88 4.25 .78

4.04, .97 3.61 1.20

4.21 .83 4.15 .85

4.12 .84 4.16 .78

3.39 1.05 1.15 LOT

3.93 .93 3.93 .87

3.28 .97 3.29 .93

4.46 .68 4.29, .81

3.01 1:pq 3.00 .94

3.62
4

1.21 1.25

4.32 4.22 .74.

.61 . 1.17 2.66 1.12

3.63 ..91 3.55 ,88

1C7
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Table 7.1 (Continued)

.

Items

.

Females
Mean S.D.

Directors
Mean, S.D.

14c. Most women would like to be pro-
moted to an administrative posi-
tion.

2.63 .83 2.65 . .87

15a. A woman's'first responsibility
is to be a feminine companion
of men and a mother.',

2.81 1.24 2.98 1.16

16b. Women - successfully compete with
mere at this institution.

3.18 1.08 3.67 .86

17a. Women who want full equality should
be prepared to accept equal
responsibility.

4.60 .54 4.57 ".53

18c. Most women would rather be pro-'
moted by merit rather than by

3.94 1 , .83 3.64 .85

Seniority.

19a. Intellectual' achievement of women
is viewed as competitively
aggressive behavior.

3.02 1.06 2.76 1.02

20b. In general professional women ere,
on par with,rofessional men at
this institution.

3.48 1.08 3.87 .80

21a. Women in supervisory positions have
difficulty dealing with males in
subordinate positions.

2.82 .98 2.68 .98

22a. A co-educatiOnal faculty provides
a healthy'atmosphere.

4.49 .54 4.49 .54

23a. Career women play down feminine 2.01 .92 2.25 .87

appearance in order to be taken
seriously.

24c, Most women, in your school, would
like to end .their educational
careers as high schOol teachers.

2.94 1.1,2 2.97 1.06

'25a. Women-have unique qualities to
bring to the classroom that are
not present in male faculty.

3.84 1.01 3f.73 .99

a
DuallRole Conflict

b
Advancement Possibilities

C

1

Professional Aspirations
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Table 7.2
0

Mean Scores, Standard Deviations and - Behrens - Fisher t' Test Values for

the Perception of the Dual -Role, Conflict Experienced' by the Female
Vocational Faculty in Comprehensive High Schools as Viewed by

Themselves and. by the Vocational. Education Directors

Group N Mean S.D. t' 'value-
.

Female VocationaN .Faculty Members 501 3.55 .91

Vocational Education Directors 314 3.50 .88

1.80ns

a' ns Not significantat the .05 level.

.

.

3.50 with a,standard deviation of .88. The obtained t' value for the

14 items designed to measure' the dual -role conflict experienced by the

female vocational faculty members in comprehensive high sQhools was,

1:80, whith is not significant at the .05 Tevel. Therefore, these

results indicate a failure to reject the proposed null hypothesis.

Consequently, it was concluded that there is no significant difference

between the female vocational faculty members and the vocational educa-

tion directors in their perception of the dual-role conflict.ex'peri-

'enced by the female vocational faculty members in comprehensive high

schools as measured by the dual-role.conflict,subscale.

Null Hypothesis #2

In order to respond to null hypothesis #2, i Behrens-Fisher X'

Test was perf'ormed to determine if there Was .a significant difference

between the female vocational faculty members and vocational education

directors in their perception of the advancement possibilities available

69
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to the female vocational faculty members in comprehensfve high schools.

The eetults of the t' test analysis are presented in Table 7.3 and

dis6ussed in the following paragraphs.

Table 7.3
p.

Mean Scores, Standard Deviations and Behrens Fisher t' Test Values for
the Perception of the AdvanceMent Possibilities Available to the

Female Vocational Faculty in Comprehensive High Schools as
Viewed by Themselves and by the Vocational

Education Directors

Group N . Mean. S.D. t''value'

Female locational Faculty MeMbers 501 3.66 1li.04

Vocational Education Dir'ectors 314 3.65 1.00

218r1

'45Notsignificant at,the':.05 level

The results of the t' test revealed that.the average score for the

female vocational' faculty members in the advancement possibilities sub--

scale, was 3.66 with a standard4deviation of 1.04- The average score

for the vocational education. directors in the advancement possibilities

subscale was 3,65* with a, standard deviation of.1%00. The obtained t!,

value forthe five items designed to.measurd the advancement possibili-

ties avdilable to the female vocational faculty members in comprehen-

sive high schooliai..18, which is not significant at the .05 level.

Therefore, these results indicate a failure to reject the proposed null

byiithesis. Consequently, it was concluded that there is ncrsignifi-

:

N

cant, difference between the female vocational faculty member's and the

vocational education directors. in their perception of the advancement

1 70'
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possibilities available to the female vocational faculty members in

comprehensive high schOols as measured by the advancement possibilities

ti

subscale.

Null Hypothesis #3

In order to respond to null hypothesis #3, aBelirens-Fisher

test was performed to determine if there was a significant difference

between the female vocational faqulty members and vocational education

directors in-their perception of the professional aspirations of the

female vocational faculty members in comprehensive high schools. The

results of this t' test analysis are presented in-Table 7.4 and dis-

cuss,ed 'in the following paragraphs.

Table 7.4

Mean Scores, Standard Deviations and Behrens-Fisher t' Tept Values for
the Perception of the Professional Aspirations of the Female
Vocational Faculty in Comprehensive High Schools as Viewed

by ThemselveS,and by the Vocational ,Education Directors

GroUp N Mean S.D. t' value

Fema Vocational: Members1,4 501 3.46 .91

2.79*
Vocatilmal EducatiOn Directors 314 a.38 .92

.

*Significant at'the .05 level.

The results of the t' test revealed that the average score for the

female vocational faculty members in the professional aspirations sub-

'scale was 3.46 with'a sta dard deviation of .91. The average score for

the'vocational education d rectors in the' professional aspirations sub-.

scale was 3.38 with a standard deviation of .92. The obtained t' value

.

alt
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for the six items designed to measure the professional aspirations of

the female vocational faculty members in comprehensive high schools was

2.79, which is significant at,the .05 level. Based on these results,

the proposed null hypothesis was rejected. Consequently, it was con-

cluded that there fs a significant'difference between the female voca-

or

tional faculty members and the vocational education directors in their

perception of thejprofessional aspirations oi the female vocational

faculty members in comprfhensive high schools as measured by the,pro-

fessional aspirations subscale.

A Behrens-Fisher t' Test was,conducted to each of the six items in

the professional aspirations subscale. The individual item t' test

analysis was used to identify those items in the professional aspira-

tioris subscale that the female vocational faculty members and vocational

education directors perceived significantly different. The results of

the tr tests are presented in'Table.7.5 and discussed in the following

paragraphs.

The results ofthe;iix t' test analyses revealed that in only two

out of the six items did the average female yocational faculty members

and the average /vocational education directors dis gcee. significantly.
oe

'I.

the two items were: 1) "Women have as much need to achieve as men," and.
,

2) "most women would rather be promoted by merit rather than by senior-

ity."

. .
'Theresults.of the t' test for the item "women have as much need

(

N. to achieve as men" revealed that the average score for the female voca:

,.

tional faculty members was 4.46 with a standard deviation of .68 and

the average score for t e vocational education directors was 4.29 with

a standard deviation of The obtained t' value for this item was

1 '2
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Table 7.5

*MO.-

Mean Scores, Standard Deviations, and Behrens-Fisher 1' Test ValUes for
each of the Six Items in the Profpssional Aspirations Subscale for
the Female Vocational Faculty and Vocational Education Directors

,in Comprehensive High Schools

.
1

1.

Items

remales

Mean S.D. ,

Directors

. Mean t S.D.

t' i'.:

value

8. Women have as much need
to achieve as, men.

18.1 Most women would'rather be
promoted by merit rather
than by seniority.

4.46

3.94.

.68

.83

4.29

3.64

4

.81

.85

-3:20*

-5.2*

*Significant at the .05 level

-3.20 which is significant t the .05 level. The-resqlts of the t' test

for the item "most women would rather be promoted by ,merit rather-than

by seniority" revealed that the average score for the female vocational

faculty members was 3.94 with a standdrd deviation of .83 and the

average score for the vocational education directOrs.was 3.64 with a

standard dk3tion of .85. The obta,ined,t` Value for thi-s item was

-5.23 which is significant at the .05 level.

Consequently, it was concluded that thre are, signtficapt differ-
.'

ences between the female vocational faculty members and the vocational

education directors in their perception of the items: 1) "women have

as much need to achieve as men," and 2) "most women would rather be

promoted by, merit rather than by seniority." Foirthermore7 the female

vocational faculty members perceived their need for achievement

higher than it was perceived by the vocational education

173
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directors. Finally, the female vocational faculty members perceived

women desiring promotions by merit rather than by seniority significantly

higher than was perceived by the vocational education directors.

In summarization, it was found that:

1. There is no significant difference between the female voca-

tional faculty members and the vocational education directors in their

perception of the dual-role conflict experienced by the female voca-

tional facillty members in comprehensive high 'schools.

2. There is no significant difference between the female voca-

tional faculty Members and the Vocational education directors in their

perception of the advancement possibilities available to, the female

vocational faculty members in comprehensive high schools.

3. There are significant differences between the female vocational

faculty members and the vocational'education directors in their percep-
,tr

tion of the professional aspirations of the female vocational faculty

members in comprehensive high schools.,WEifically: the female voca-

tional faculty perceive a need for achievement and a desire for prO-

motions based on merit rather than on seniority significantly .higher

than these items are perceived by the vocational education directors.

co

J;



Chgpter

SUMMAY, DISCUSSIONS AND RECOMMENDATIONS

This Chapter provides vummary of the study, a discussion based

upon the findings, and recommendations deriyed from the findings and

discussion.

Summary ,

In summarizing the study, it was divided,into.the following four

areas: 1) introduction, 2) statement of'the problems, 3) procedures,

and 4) findings.

Introduction

It ca be said that life in America is, has been, and will be

mar ed some kind of struggle. The seventeenth Lentury was the cen-

tury in which the pioneers struggled to survive;' the .ei.ghteenth century

was transformed into a struggle for independence; the nineteenth cen.

tury. was marked by the struggle to end slavery; and the twentieth cen-

tury may well be remembered as the century of struggle for women's

equality:

Whether the twentieth"century becomes the century of women's

equality or not, it seems that the future* ble of women in American ,

society will be a vital ingredient in determining the country's
.

economic and international status. Recogniling howessential women are

to the productivity of thisigration and that any discriminatory

175
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treatment against them can only be harmful, Congress on March 22, 1972

passed the Equal Rights for Women to the United States Constitution and

sent it to the states for ratification.

While Congress may have the power to guarantee equal employment
i

opportunities,for all men and women of this nation, it is upon these

men and women that the power to alter attitudes lies. It will be up to

researchers to show the status and roles played by both men and women

in different working situations. Because of their jnfluential position

in developing careers, the schools are an excellent focus for such

research From these efforts school administrators will learn of mis-

co tions that they may have regarding the roles of their employees.

ot oStatement of the Problem .

The study was designed to: 1) Determine some biographical charac-

teristics of the female vocational faculty members and the vocational

education directors in comprehensive high schools. 2) Ascertain the
,

perceptions of the female vocational faculty members and that of the
....

1

vocational educatiop directors regarding the dual-role conflict, advanCe-

/
(._ ment possibilities, and professional aspirations of the female voca-

tional faculty members in comprehensive high schools.
.

3) Compare theschools;

perceptions of the female vocational faculty members as seen by therm:

selves and by the vocational, education directors in comprehensive high
1

schools.

'Procedures
, , .

n` sample used in the study consisted of vocational education

directors and female vocational faculty members from 15,314 comprehen-

sive high schools located in the 50 states, the Canal Zone, Puerto kico,



163

and the Trust Territory. Three hundred and fourteen vocational educa-

tion directors and 512 female vocational faculty members were used in
1

the study. A two-part instrument was used to achieve the objectives of

the study. The first part of the instrument was designed to measure '4

status and the second part was designed, to measure differences in per-

cePtions between the female vocational faculty members and vocational

education directors in their perception of the dual-role conflict,

advancement possibilities, and professional aspirations of the female

vocatiopaljaculty members in comprehensive high schools.

Several statistical, treatments were utilized t6 analyze the data

and to answer the questions and hypotheses posed. In answering Part I,

Question #1 of the study, the means, standard deviations, and ranges
I I,

were utilized. In answering Part. II, Question #2. of the study, an item

analysis of each iubscale (dual-role conflict, Advancement possibili=

ties, and professional aspirations) was ,conducted. In answering Part

Questions'#3, #4, #5, #6, and #7 of the study, multiple regression

analysis techniques were:employed. In answering Part III of the study,

the Behrens-Fisher t' Test was utilized.

Findings

It was found that the average female vocational faculty med4r is
1

38 yeArs old, married, with 2.2 children,,and earns an annual salary of

$10,000. She h2s a bachelor's degree, holds permanent certification in
41

her field of specialization, and nine out of ten times is teaching'home

economics or business education. The average vocational education.

director in comprehehsive high schools, on the other hand, is a male,

43 years old, married, with 2.5 children, and earns'an annual salary of

172.
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$14,200. He has a master's degree, has a permanent 'adminitrative.

appointment in his, present:institUtion and has been working in

tional education for 8.5 years.

An examination of the dual-role conflict subsbale, whiCh was

5
designed to measure'differences in the perception of the dual-role con-

flict experienced by the female vocational faculty members in comprehen-

sive high schools, revealed that: 1) a greater percentage, of vocational,

education directors than female vocational faculty members agreed that

it is fine for a woman to work if her children are adequately cared

for; 2) a greater percentage of directors than female faculty agreed

that a woman's first responsibility is to be a feminine companion of

men and ,a mother; 3) a greater percentage of vocational education direc-

tors than female vocational faculty members disagreed that intellectual

achievement of women is viewed as competitively aggressive behavior; 4)

a greater percentage of direttors than female faculty disagreed that

women in supervisory positions es difficulty dealing With males in

subordinate positions; and 5)1more female faculty disagreed than agreed

that 'for professional women, children are an asset.

The results Obtained from the advancement possibilities subscale,

A .

which was designed to measure differences in the perception of the

advancement possibilities available to the female vocational faculty

members,in comprehensive high schools, reveled that: 1) a greateT

percentage of vocational education directors than female 'vocational

faraiy members disagreed that the possibilities for d woman to be pro-

moted to the' next academic rank, when eligible, are only fair; 2) a

greater percentage of direcors than female faculty agreed that the

higher the educational attainment of women the greater the chances of

'2R
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w ,

their advancement; and 3) a greater percentage of vocationallrucation
1 0

,,..directors than female vocational faculty agreed that women successfully.
. . .

'compet with men at their inStitution

.
,

,The professional' aspirations subscale, which was designed to0
,

meastee differenCes in the perception oft, the professional aspirations of. 0
.

1,
.. , . i

/. ' 4

thq telltale vocational faculty members in comprehensive high schools,
r

reveaJed'that: 1) the great, majority ofthe female vocational faculty

and voca ional education directOrs believe that women have as much need,
_ .

to At, hie e as men and that pro ssional womdn can expeft td have a life-
: .

-. .0, ,..
.0

tire eareer; 2) a greater pe tentage of female vocational faculty melil

-To. .1

'''bers thin\vocational education dirdttors believe that a woman's profes-
.

.

I
- . 4 9

. sional,career should be subservient io her husband's; 3) a greater
,

4
. ,

.

Nk 1
'', , ,

\

44bercentae'of the female vocational faculty, than vocationareducatiOn

directors believe that most women would potlike to be promoted ,to An

t'ttre)adminiStra position; and 4) the majority of the female vocational .

..
o.

.

.
.

. . .
r

tSculty members'and vocational
."
education directors beolieve that most

women would rather be proMoted by merit rather than by seniority.
t ,

. .

The analyses of relationships between the age of. the female voca:

. ticipal faculty and each of the three s4scales revealed that: 1) There
.a,

.

t A0

.

is a signiticanl relatiOnship 'between the age of the female vocational
. .

, ,
, . . 4.

faeulty members arid,their perceptioh of,,their;dual-role confliot.
.

ie..5ifi al , those females who are older most ofteeagredd that for
. .

0. .-
. , . .. ;

Itbfessiona), women, children are am asset, and that career women play

, 04:

'down feminine appearance in or,r to be taken seriously. But they most

often dflagredd that intellectual achievement of women is viewed.as .

1/4.

r
.179



166

competitively4aggressive behavior. 2) There is no relationship between

the age of the female vocational faculty members and their perception

oftheir advancement possibilitip and professional aspirations.
q/5

A study of the relationships between the years that the female

vocational faculty have Worked at their present institution acid each of 6

the three subscales revealed that there are no significant relationships

betMenthe number of years that the female vocational faculty members

have worked at their present institution and` their perception of, their

dual-role corifl,ict, advancement possibilities, and professional aspira,

tions.
.

An examination of the relationships between the salary earned by

the female vocational faculty and each ofithe three subscales revealed

46 that there acre no significant relationships between the salary of the

female vocational faculty members and their, perception of their dual-
, A,

role conflict, advancement possibilities, .and proyessional aspirations.

41.

Analyses of relationships between the year the female vocational

faculty earned their highest degree and each Of the three subscales

revealed that: 1) There is ,a significant relationship between the,year

the female vocational faculty members earned their highest degree and

. thg.ir perception of their dual-role conflict. Specifically, those
,-,,

female vocationa4faculty members who post recently earned their high,- -....

est degree, most akten agreed that women can live in. productive harmony

with men filling complementary and supg)ementary roles andjhat intel-

lectual achievement of women is viewed as competitively aggressive

behavior. Butthey most often disagreed that for professional women,

,

children are an asset. '2) There are no significant relptionships

A
. a.
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between the year the female vocational facultywembers earned their

highest degree and their pereption of their advancement possibilities

and their professional aspirations.
4

11$

,A study of therelationshigs between the age of the vocational

education directors and each of the three subscales revealed that there

are no significant relationships between the age of the vocational edu-,
%).

cation directors and their perception of the dual-role conflict,

advancement poAibilities, and professional aspirations of the female

4

vocational faculty members in comprehensive high schools.

Analyses of relationships between the number of years that tdlt..4

vocation1ducation directors have worked at their present institution

,J.
and each of the three subscales revealed that there are no significant

relationships between the number of years that the vocational education

directors have worked at their present institution and their perception

of the dual-role conflict, advancement possibilities, and, professional

aspirations of the female vocational faculty members.

An examination of the relationships between the salary earned by

the vocational education directors and each of the three subscales .

revealed that: 1) There is a significant relationship between the

salary of the vocational education directors and their perception of the

dual-role conflict. Specifically, thole vocational education directors
.

who earn the highest salaries most often disagreed that it_is possible

to be successful at both marriage and a career, that amoman's first

. responsibility is to be a feminine companion of men and a mother, and

that intellect al achievement of women is viewed as competitively

aggressive be avior. 2) There are no significant relationships between

1R1
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the salary of the vocational education directors and their perception

of the advancement possibilities and professional aspirations of the

female vocational faculty members in comprehensive high schools.

A study.of the relationships between t e year in which the voca-

tional education directors received their highest degree and each of the

three subscales pevealed that: 1) There is a significant relationship

1 between the year the vocational education directors earned their highest

degree and their perception of the dual-role conflict experienced by

the female vocational fadulty in comprehensive high schools. *Specifi-

cally, those vocational education directors who most recently earned

their highest degree, most often agreed thatior professional women,

. *.

children are an asset, but they most often tlisagre0 that. it is pos-
. - -$

sible to be successful at both marriage and a career. 2) There are no

significant relatibriships between the year in which the vocational

education directors earned their highest degree and their perception. of

the female vocational fSculty members' advancement possibilities and

professional aspirations.-

Analyses of relationships between
0
the selected item, marriage is

an asset for professional women, in the dual-role conflict subscale,

and the remaining items in that subscale for both the female vocational

faculty and vocational education directors revealed that: 1) Those

female vocational faculty members whip most strongly agreed that mar-

riage is an asset for professional women, also most strongly agreed

that for professional women; children are an asset, and that it is
tk

possible to be successful at both marriage and a career. 2) Those

vocational education directors who-most strongly agreed that marria
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is an asset for professional women, also most strongly agreed that, for
.

professional women, children are an asset, and that professional women

tend to think of employment as a lifetime career.

An examination of the relationships between the selected item

"women successfully compete with men at this*institutign" in the

advancement possibilities subscale and the'remainingems in that sub-

scale for both the female vocational faculty and vocational education

directors revealed that: 1) Those fema4 vocational faculty members

who most strongly agreed that women successfi'igkompete with men at

this institution, also most strongly agreed that the higher the

educational attainment of women the greater the chances of their

advancement, and that in general professional women are on par with

profe34ional men at this institution. But they most strongly disagreed

that)

in this institution women are not as likely to achieve positions

of leadership as men. 2) Those vocational education directors who

most strongly agreed that women successfully compete with men at this
ro,;.

institution, also most strongly agreed,that in general professio-dar7

women arq on -par with profgsional m t this institution. But they

most stronr disagreed that in this institution women are not as

likely to achieve positions of leadership as men.

A study of the relationships between the selected item "women have

as much need to achieve as men'',.in the professional aspirations sub -

scale and the remaining items in that subscale for both the female

vocational faculty and vocational educatiorf directors revealed that:

1) Those female vocational faculty members who most strongly agreed

that women have as much need to achieve as men also most strongly

agreed that professional women can realistically expect to have a

.1.83
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0

lifelong career, that most women would like to be promoted to an

4

administrat've position, and that most women would rather be promoted

by merit rather than by senio,'ty But they most strongly disagreed

that'a woman's professional career shoUld be subservient to her hus-

band's, and that most women, 'n your. school, would like to end their

;ducat' al careers as high schogl teachers. 2) Those vocational edu-
:

cation directors who most strongly agreed that women have as much need

to achieve .as men, also most strongly agreed. that professional women

can realistically expect to have a lifelong career, and that most

a women would like to be promoted to'an administrA,ive position. But

.

they most strongly disagreed that a woman's professional career should

be subservient to her husband's.

A comparison between the female vocational faculty Members' and

the vocational education directors' perception of the dual-role con-

flict, advancement possibil ties, and professional aspirations of the

female vocational faculty in comprehensive high schools revealed that:'

1) There is no s'gnif'cant difference between the female vocational

,..,

faculty members and the vocational eduction directors in their percep-

tion of the dual -tole conflict experienced by the female vocational

. -
faculty or their perception of the advancement pos'sibilities available

to these females 2) There is a significant difference between the

female vocational faculty members and the vocational education direc-

tors in their perception of the professiondl aspirations of the female

vocational faculty in compYehensive high schools. The female vocational

-,, . . ,

faculty members perceive a need, for achievement and a desire for

,

4
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pr o ions based on merit rather than on seniority sig ificantly higher

ao7than these items are perceived by the vocational educ tion directors.,,

# t.
f

.

..

Discussion

0 .
The discussion of this study is in two parts, The first part

,11.
f

centers on the biographical characteristics of'-the femaA0mitodirioinal

faculty members and education di-rectors-in Comprehensive.

.N% . .

high schools. The second part centers on the.dual-role conflict, f

I

4%

advancement possibilities, and professional aspirations of the female

vocational faculty members as perceived by themses and _by the

vocational education directors in comprehensive high schools.

Biographical Characteristics

The study has provideda,profile of the typical femal,e.v6cational

faculty member and vocational education directoi- in comprehensive high,

schools. The findings of the study revealed that one out of three

female vocational faCUltY members were classified as nOnMarried and
,

that almost half of the total female vocational faculty membei-s had no

children, even though their average age is 38 years old. These find-

ings may be an indication that many female vocational faculty members
'

who decide to engage in a lifelonglcareer may have to do so at the

expense of having a family.

The,findings also confirm the entrenchment of women in the fields

of home economics and business education. These two fieldsnbt, only

have 88.2 percent of the total female vocational faculty members in
lk A

.1

e, comprehensive high Schools, but as reported by Evans (1971) rthese two

fields enroll 90 percent of the total female students In secondary

vocational education. Female participation in technical education in
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comprehensive high schools has been non-existent and their participa-

tion intrade and industrial education as well as in agricultural

education has only been minimal.,

The'study also revealed that nine out of,,Igocational education

directors.in comprehensive high schools were married. Graphs shoving

the agesdf the directors and the number of children that they have,

revealed thi these variables tended to form a normal curve shape.

When the'gr4Ph of the Vocational education directors' salaries were

analyzed, it was. found that their salaries tended to form a rectangular

shape, whereasthe salaries4-the female vocational faculty members

tended to form an asymptotic curve shape with the greater number of

"klemales in the lower.salary range. The type of working experience that

the vocational educatjoNn direCtors indicated they have (teaching, voca-

tional education, industrial, etc.) was very similar to, that indicated

"% by the female vocational faculty members with the exception of school

administrati4 on, hire the directors had three times more experience

than'the female vocational, faculty members..

:

Dual-Role Conflict '

The study of the findings regardingAhe dual-role conflict experi-

enced by the_ gMAle_Yocational faculty members in comprehensive high

schools indicated that there is no significant difference between the

. female vocational faculty and directors in their perception of the dual-,

?Ole conflict, experienced by the female vocational faculty in compre-

hensive high schools. The female vocational faculty and the vocational

education diretori perceived the women's role, ftrst as a mother then

ds

0 .

a professional. On the other hand, the females and directdrs agreed

r
. t r'4 ,
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that women have unique qualities'to bring to the classroom and that a

co-educational faculty provides a healthy atmosphere. Older female

vocational faculty members tended to believe that children are asset

for professional women. Those directors'who most recently r ceived

their Highest degree and who earned the highest salaries tended to

belieVe that women can not be successful at both marriage and a career.

It' appears that if a woman is to be successful as a prbfessional she

must also be successful as a mother. If not, she will have to confine

herself to one role or the other, that ofa professional or that of a

mot4r,

Advancement Pos'§iiiNtitk4

The analysis, of the
o

ings regarding the advancement possibili-

'iies of the female vocational facuqy members in comp..netiensjvg.high-

revealed_that_there i-§ fiD:S-4girifstan'i, differences between the

female vocational faculty and the vocational education directors in

their perception of the-4Nancement,46ssibilities'available to, the

female vocational faculty 'n comprehensive high schools. However, some

degree of confusion and inconsistency existed among these respondents.

The mahrity of both tiiefemale vocational faculty and the vocational

education directors agreed that in ,their institution, women are' not as

likely to achieve postions of leadership as men, but they also agreed

that women successfullyVmpete. with men at their institution.

Professional
.

AsRiratidns
e.

. An e?caminatio'n of the findings regai'ding the profeSsional aspira-

tion of the female, vocational faculty members revealed that there are

significqpt differences between the female vocatIonal faculty members,

1 87
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and the vocational educatiOp directors in their perception of the pro-

fessional aspirations of the female vocational faculty in comprehensive

nigh sciloolsx. Ttlese female vocational faculty members perceived a need

for.aChievement and a desire for promotionscbased on merit rather than

on seniority significantly higher than hese-items. are pekeived by the

vocational education directors. The major ty of the female vocational

faculty and vocatiolal education directors d .greed that most women

would like to be promoted to an administrative position, The majority

of the female vocational faculty agreed that their professional career

should be subservient to their husband's, It appears that although the

female vocational faculty's prOfessional aspirations are higher than

that perceived by the directors, these females still perceive their'

profession secondary tp that of thejr husbands. Perhaps this might be

impeding female vocational faculty members from moving.intOsome posi-

tions.

The elimination of all barriers that might be preventing female

vocational faculty from obtaining higher positions will enable those,

female faculty members who are qualified and so desire to have the

chance to move into or stayon positions where their talents will be ,

best utIlized according to their will. T* refusal to remove these

. barriers may dare some of these female vocational faculty members to

demOilstrate for their rights, This'finalsloi t is alreadytaking place

in colleges and universities where women during the years, 1970 and 1971

filed 360 discriminatory charges and:none of them were disputed by the

Department of Health, Education; and Welfare (Sandler '1972). It seems

appropriate to mention that since.discriminaion tends to tarnish the

motivation to choose, it will take generations for the female.ytocationaI

4
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faculty members to fully *Hie their capabilities and to accept the

professional responsibilities hat are inherited in these higher status

4

positions. Hopefully by the men in comprehensive high Schools will

be able to accept women in all positions without'reservati

Recommendations

_sed on thg findings and discussion of this study,.the following

recommendations are made:

1. As the role and status of women changes in our society replica

$_tudies'should be conducted to determine the nature and extent of these

role and status changes.

2. Studies need to be conducted on male administrators' self-

perception of their professional duties and responsibilities associated

with their employment. In assisting male administrators to recognize

their role perception it is hoped that a better understanding of'pro-

.fessional women will be achieved.and thus current myths pertaining to

'the professional women's dual-role conflict be reduced.

3. In-sthice and pre-service training should-be provided to all
-\11

school personnel on how their jobs relate to other functions within the

schools employment duties and responsibilities. Communication tech-

- niques and parameters for personal growthTand development on the Aip

need to be conducted to eradicate current misconceptions that exist

regarding the dual-role conflict, advancement possibilities, and profes-

sional aspirvoations of the feMale vocational faculty me rbers.

P

0

s
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4, ,All professional teacher associations should encourage and

support legislation and policy decisions that eliminate sex related

barriers that may be impeding highly qualified and talented women and

men from entering certain fields or positions. 0 N

5. More females should be encouraged,to further their studies in

the area of school supervision and administration to.enhance their

opportunities for higher administrative positions.

6. As the role of married-women as professionals emerges in our

--,(
... society more efforts must'be made to educate men on sharing homemaking

and childrearing responsibilities. It is hoped that equal employment
. _

opportunities will result through sharing home responsibilities and thus
...

. y

reducing the female dual-role conflict):

I

P

e? '

a'

,i
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DUAL-ROLE CONFLICT SUBSCALE

Items

1. It is fine for a woman to work if her children are adequately
cared for.

3. Wopen can liv in prod4ptive harmony with men filling comple-
mentary and roles.7 non,.

5. A mother's orking can be easily accepted by a child.

7. Marriage an asset for peof'esiionab women.

9. For professional women chlipptae6 an asset.

11. It is possIble to be4smccessfu1 at both marriage and a career.

13. Prdessional women tend to think of employment as a lifetime .

career.

118. A woman's fitsst responsibility is to be a feminine companion (If
,

men and a mother. )

17. Women who want full equality should be prepared to accept Liug
responsibility.

I

19. IntelleCtual achievement of women is viewed as competitively

aggressive behavior. \
.

21. Women in supervisory positions have difficulty dealing with males

in subordinate positions. 1

22. A co- educational faculty'provides a healthy a mOsphere.
.---- 1,

23. Career women play down feminine appearance in order to be taken

seriously. ,

1, 1

25. Women have unique iiialities to bring to the c sroom that are,

not present, ini

1

male facPlty. /
\

)

\

a

:

`t
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ADVANCEMENT POSSIBILITIES SUBSCALE

-2. The possibilities for a woman to be promoted to the next academic
rank, when eligible, are only fair.:

The higher the educational attainment of women the gre'ater the
chances of their,advarkement.

40

. 10. this institution women are not as likely to achieve positiohs
of leadership afmen.

16. Women successfully compete with men'at this
4

institution.

20. In general professional women are on parwith professional men
at th's institution

T

S



1\

186

PROFESSIONAL ASPIRATIONS SUBSCALE
.... .

Items
.

4. Professional women can realistically expect to have a lifelong

career.

.

8: Women Kaye asauch need.to achieve as men.

12. A woman's professional career should be subservient to
husband's.

18. Most women would rather be promoted by merit rather than

i seniority.

24. Most women, in your s
careers as high schoo

)ool, would like to end their educational

`teachers.

.
.

. \

,

/

k

1

I

i
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January 7, 1974

188f

vt.

.

Dear Colleague:
I I\ I...

..,.

\

, - 1

I am sure you are -aware of the need foradditional research concerning
professional womenlin secondary education. k

4

The Deparqment bOiocational education at The Pennsylvania State Univer-
sity is onduct,ing a nationwide study to deteimine: ' ,

1 ,

Th6 status of p fessional women in vocational education
in the comprehe sive high schools

. The similaritie and differences n percep ionS of female
vocational facu ty member* as se0 by themselves an school
administrators. , .-.' ", ;1. I '

' t ,[. ,

You have been randomly.slected to be one f t e administratar respon-
dents fpr'this investigation. Your role i th s effort; shoOd you be
kind enough to help us, is the following: . [

,l. Provide us with a roster of your'vocational teachers and
adminis ative staff,and courses aisigned to them (we will

faculty om this list).
randomly sample several of your female vocational. program

/
1

l' I

i,.' \
4

. 1

2. Complete the enclosed questionnaire VI aid us in compiling
1 ,

' certain characteristics, relative to e place of.professional
women in comprehensive high school vocationallprograms.

. .- , i

The questionnaire has been carefully coded so as to preserve your'
anohymity. Furthermor , your responses will be group with,those of
other administrators, a only alerages. and other statistical v la s
will be reported.

i

Would you please take ten minutes out of your busy s edule to Complete
this questionnafre, and enclose it along with your m st recent oster
in the self-addressed pre0aidienvelope? Thank you v ry much fo your
invaluable help. ,.. ;

.

Sincerelyyours,
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: (Coded Identifier)

BIOGRAPHICL DATA SHEET

-
This s dy was designed such that your identity will remain unknown to
every ne except this investigator, as indicated by the coded identifiet.
in t e upper left corner. In this section please circle the letter or
wri e inhe choice that indicates your response. All comments are
we come; Wyse back of sheets if necessary.

,

9 1. Birth year

2. Marital Status

a. Married .

b. Separated
C. Divorced
d.'WidOweda.

e. Single

..3. Number of Children

4. Present type.of (work)
appointment

'a. PermaneVt
b Probationary'

5. NOmber of years at present
iistitution

NO.

9. Type,of certification
held

(it
6. Other eceived

at present institu ion

t

7.

a. Full-time tea hing to
\:full.'time a mi istration

. Full-time to h g to

teaching/admi s ation
p. Teachih /administr ion

to full time a-dmini tra-
tion

Present annual salary
(prior to any deductions)

t8. Highest degree earned

a. High School Diploma
b. associate Degree
c. Bachelor Degree
d. Masters. Degr

e. Doctorate Degree

19

a. Teaching:.

TempOrary
Permanent

b. Supervision:.

TempOnary
Permanent

c..Adraihistratiori:

Temporary r
Permanent A

10. Year that you earned
your highest degree

11. Are you presently working\
"toward anotheridegreeZ

1

. a. Yes
b: No

.

12. Write the number `of
: lio#rs perteek that you

work in:

a. Administrative Work '

b. Laboratory Shop
c. Lectures
d. Other

13. Number of, years working '

in each category (Fill
in those that apply.)

a. School Administra-
tion

b. Teaching
c. Vocational,Education
d. Inqustry
e. Other - Specify

2oa.
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PART 1
.11E+-

In this section please circle the best answer to each statemen't in your
personal opinion. There are five possible responses for each statement.

'SA (Strongly Agree)
A (Agree)

U (Undecided)
D (Disagree)

SD (Strongly Dipgree)
010

Please circle only one of the five responses with pen or pencil.

1 It is fine for a4man to work ifher children' SA A U-

are adequately cared for.
SD

2. The potsibilities for a woman to be promoted )$A A U D SD
to the next academic rank, when eligible, are
only fair.

3. Wpmen.;can live in productive harmony with men SA A U D-567
Milling complementary and supplementary roles.

.

,4. Professional women can realistically expect to SA A' U D SD

have a lifelong career.

5. A mother's working can be/easily accepted by SA A U D SD

a child.

*16: The higher the educational attainment of SA A U D SD

women the greater the chances of their
advancement.

7. Marriage is an asset for professional women SA /A. U D SD

8. Women have as much need to achieve as men. SA A U D SD

9. Fe);" professional women, children are an asset. SA A U D SD

10, In this institution omen are not as likely SA, A U D SD

to achieve positio s of leadership as men:

11. Iris possible to be successful at both SA A U D.. SD

marriage and a carer. ,

1

12. Amonlan's-professional 'career should be SA A' U D SD

subservient to her husband"s%

Professional women tend to think of
ployment as a lifetime career.

SA A U D SD

h

ft



,

c
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'14. Mo.st women.woul'd like to be promoted to SA A U D SD
an administrative position.

'-
15: A womarl's first responsibility is to be 11 SA A U D SD

ffeminine companion of men.and a mother.

t
16. WoMeR successfully compete with men at this . SA A U D SD

institution.

17. Women who want full eqUality s4ould be SA; A U .D SD*

prbpared'to accept equal respoMibility.

18. "MoSt women would,rather be promoted by SA A U D SD

merit rather than by seniority.

/7

39. Intellecival achievement of %/Omen is SA A U D SD.

- 'viewed as competitively aggressive'
behavior.

20, In_general professional women are on par
Twit ,professional men at this institution-

SA A ,U D SD,

21. Women'in supervisory positions have h SA A 'U D SD

difficultj' dealing with males in subordinate
f" positions. '

22. A coeducational faculty provides a heal -thy SA A U D SD

atmosphere. \

'23. Career women play down feminine appearanc AAUD 'SD
. in order to be taken seriously.

Most women', in your school, wou d Tike to end SA D SD

their educational careers as high school 4'
teachers;

25. Women have unique qualities to bring to the SA. A U D SD

,classrEsom that are not present in male faculty.

1
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4

Follow-Upletter I to Non-Respondent Vocational.
Education Directors

Follow-Up Letter II to Respondents
Follow-Up Letter III to Respondents,

4
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- January 24, 1974

Dear Colleague:'

On January 7, we sent, you a letter and a questionnaire dealing with a
study designed to determine:

1. the status of professional women in vocational education
in comprehensive high schools, and

193

K

'.2. the similarities and differences in-perceptions of female
vocational faculty members as seen by themselves and school
administrators.

We randomly selected a rather small,group, which necessitates a good
return in order'to complete an accurate assessment of the'Tls mentioned
above. .

-

Since we. have'not heard from you, we ai.e again asking you to 'assist us
in completing this effort. Would you take ten minutes out'of_your busy
schedule to complete this 25-item questionnaire? Also, would you please
send us a roster of your vocational teacher and Oministrative staff
'identified by sex and courses assigned to them?

If your school has phased out vocational programs or if you have no
,female vocational faculty, we'will appreciate your letting,us know.
Thank you for your invaluable asSistance.

. Sincerely yours,,

L

r.

0

A
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Dear Colleague:

06 Jandary 7 we sent you a questionnaire deali9 with the role of
female vocational program faculty in comprehensive high schools. We

have received your completed 'questionnaire and we want to thank you for

taking the time to assist us.

We did find, however, that you forgot to send us the roster of your

vocational teachers. Since we need it to randomly select several of
your female vocational program faculty, we arq asking you to send us

the roster at your earliest convenience. In .the event a roster is not

available, a list of your faculty, identified.by sex end their teaching

assignment would suffice,

If your school has phased-out vocational programs or if you have no
female vocational faCulty, we will appreciate your letting us know.

Thakik you again for y

Sincerely,

invaluable assistance.

,`C.

fr
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Dear Colleague:

On January 7 we sent you a questiohnaire dealing with the role of
female vocational program faculty in comprehensive high,schools, We
have received ydur completed questionnaire and roster and,we want to
thank you for taking the time to assist us.

We didfind, however, that you forgot to identify the courses assigned
to your vocational teachers on the roster you sent. Would you assist
ussby taking a few minutes out of your busy schddule and send us

another roster identifying the courses assigned to your vocational
teachers.

Thank-you again for your invaluable a'ssistance.

Sincerely,
"

-

i
I
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March., 1974 I

Dear Colleague:

As a member of/the academic community, I am sure you are aware of the
need for additional meaningful research concerning.professional women
in coMprehensive hi schools.

The Department of Vocational Education at The Pennsylvania State
University is conducting a nationwide study designed to:

\1. determine the status of professional employment,of women
in vocational education at comprehensive.high schools;

I

2. determine the simil rities and differences of perceptibns
of female vocations faculty members as seen by themselves
and college adminis rators.

You have been randomly select diNto be one of the female faculty
respondents fgr this investig ion. You have been carefully coded so as
to preserve your ano 'ty. urthermore, your responses will be grouped
with those of other facu ty members d only averages and other statis-
tical values will b

Would you take ten minu out of your busy schedufe'io complete this
questionnaire?

Thank you for your most invaluable assistance. Best wishes.

Sincerely,

211
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(Coded Identifier)

BIOGRAPHICAL DATA SHEET

c4)

This study was designed such that your identity will remain unknown to v

everyone except this investig toras indicated by the coded identifier
in the upper left corner. In this section please circle the letter or
write in the choice that indi ates your response. All comments, are
welcome; 40e back of sheets\i necessaryi, e

19 1.9Birth year

2. Marital Status

a. Married
b. teparated

,c. Divorced
d. Widowed
e. Single

3. Number of C.hildren

Type of certification held

a. Teaching:.
Temporary
Permanent

b. Supervision: ;

Temporary_,,
Permanept

c. Administration:
temporary
Permanent

4. Present type of (work) 19:10. Year that yoi earned
appointment

,

a. Permanent
b. Probationary

5. 'Number of years at present
institution

.6. Other promotions received
at present institution

a.- Full-time teaching to
full-time administration

b. Full-time teaching to
teaching/administration

c. Teaching/administration to
full-time administration

7. Present annual salary (prior
to any deductions)

. 8. Highest degree' earned,

a. High School Diplomai
b. Associate Degree
c. Bachelor Degree .

d., Masters Degree

. e. Doctorate Degree

,21

your, highest degree

11. Are you preiently work-
ing toward another

..degree?

a. Yes
b. No

12. Write the number of
hours per week that you

- work in:

a. Administrative Work
-----b. Laboratory, Shop ',

c. Lectures
d. -Other,

13r, Number,of years.working
in each category (Fill
in those that apply.)

a. School Admilnistra:.

tion

b. Teaching
c. Vocational Educa-

tion

. d Industry
e. Other - Specify

\



199

PART II

In this section please circle the best answer to each statement in your
personal opinion. There are five possible responses for each statement.

\SA (Strongly Agree)
A (Agree)

U (UndFided)
D (Disagree)

SD (Strongly Disagree)

Please circle only one of the 'f'ive,r,esponses'with.pen or 'Seidl.

1." It is fine for a woman to work hif her children SA A U D SD

ore adequately cared for.

2. The possibilitiesfor a woman to be promoted. SA A U D SD

to the next academic rank, when eligible, are

1,

only fair.

3, _Women can live in productiVe harmony with men SA A U, D SD

filling complementary and OpOlementary roles.'

4. Professional women can realistically expect to SA A U D SD

have a elong career.

5. kmotherrs working can be easily acepted by SA A, U D a SD

a child.

6. The higher the educational :attainment of SA P U D SD

women the greater the charies of their
adv'ancemen't. 1

_. ...
.,,

7. Marriage is an asset for pfofessional women. SA A U D SD

8. Women have as much need to aChieve as men. SA A U D SD

9. For profeSsional women, children are, an asset. SA A U D SD

1 .
, ,

10:. / eIan this.institution women arnot as likely SA Ai U ' D SD

to achieye positions of leadership as men. 1

11. 1It is poisibleto be successful at both SA A U D. SD

marriage and a career.

A woman's professional career should be
subservient to her husband's.

I.

Professional women tend to Ithink of

employment as a lifetime career.

213

SA A U D SD

SA A U D SD'
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14. Most women would bike to be promoted to
..

an administrative
,

position.
\

/
15. A woman's fii, t responsiWity is tojbe 0,

feminine panion of meri and a mother;
.

16. Women ccessfully compete with men/1 tithils

instit tion.
i

` 17. Women-who wtt full equality should be
prepared to ccept equal responsibility.

18. , Most women Would rather be promoted by
merit rather than by senibrilty.

19. Intell- tuallachievement of men is
view as competitively aggre ive

be ior.

20. n general professional women e on par

with professional men at th. institution.

,! SA A U D SD

SA A U D SD

. SA A "U D SD

SA A U D SD

I

4

21. Women in supervisory po fions haVe f SA A U D SD .

difficulty dealing wit males in subordinate
positions. .

22., coeducational faculty provides a healthy
a osphere. Irk

23. Car r women play down feminine. appearance SA A, U D SD

in o 'er to be taken seriously.

,24. Most wo en in .your school, would like to end SA_ A U

their ed ational careers as high s hool 0

teachers.

25. Women have unique qualities to bring to the
classrowtha `are not present in mae
faculty.

1,

' SA A U D .SD

"1t4

Nib
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Dear Colleague:

In March, we sent you.a let
designed to determine:

er and a que tionnaire dealing with a study

1. the status of professional women in vocational education in
the tomprehensive'ptgh schools, and

2. the similaritiei and differences in perceptions of fepale

4'
vocational faculty members as, seen .0/ themselves and school

administrators.
///

.

We randomly selected a rather small group, which necessitates a good
return in order to complete ap accurate assessment of the goals mentioned

above. .

Since We have not heard from you
in completing this effort. Woul

schedule to complete,this 25-ite

Thank you f

Sincerey;

V'

, we are again asking you to assist us
you take On minutes out of your busy ,
questionnaire? ,

, ,

-

r your most invaluab e assistance: Best wishes.
-,
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"

Table 1. BiographiCal,DataofSEFEEted Female Vocational
Faculty and Administrators in IComprehensive High Schools
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