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' ABSTRACT

The report describes the effects of The New Orleans Education Improve-

ment Ptoject (NOEIP), a five-year effort to'improve the instructional pro-

gram in two inner -city elementary schools. The NOEIP was conducted during

1966-1970 and the instructional improvement efforis included school...community

interactioniteacher aides, all group instruction a variety of inStruc-

tional aids, educational consultants,. teacher in-service ining, and the like.-

NOFIP was funded in part by.the,Ford Foundation.

The information and data used in evalUating the program, were obtained

from students teachers, parents, and consultants. Data were lathered withn

standardized achievement tests and intelligence scales, questionnaires, and

interviews.

/
The'evaluation of NOEIP generally indicated that the instructional

improvement efforts resulted in significantly(higher achievement of chil-

dren enrolled in-the target schools. The children enrolled in NOEIP spon-.

.cored pre-school experiences also had adligher degree of.achiemement in

elementary school than did comparable children not provided such pre-school

experiences. The evaluation also indicated that NOEIP'also. had a positive
A '

influence on teacher attitude and performance. The overall evaluation of

NOEIP was positive but there was some indication that more systematic efforts
/4

to. evaluate the impact of the project would have been desirable.

#
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A

INTRODUCTION

The purpose o? thid report is to provide a descriptive

account and evaluation of the New Orleans Education Improve-.

ment Project (NOEIP} conducted in New Orleans,-Louisiana from

1
January, 1966 through May, 1970. NOEIP was made possible und6r

the provisions of a Ford Foundatibn grant of $2,719,500 made in

response to a proposal submitted in June, 1965. 'This report

has a three-fold purpose:

.1) To provide the Ford Foundation with the neces-
sary information on which to base reports and
made appraisals relevant to NOEIP.

'2) To supply data whicl3 could be utiliiedin
reporting to educators and other interested
individuals and agencies. , .

3) To furnish a record which will be retainedby
the sponsoring agencies as part of their
historical records.

In order to provide a brief historical outline, a

chronology of events follows:

12-18-64 A proposal for an Education Improvement
Center at New Orleans, Louisiana, was submitted to
the Ford Foundation,

6-22-65 A revised proposal for the NOEIP was
submitted to the Ford Foundation.

12 15-65 Notification was received from the Ford'
-Foundatibn of a grant of $2,71'y400 to Tulane Uni-
versity for partial support over a five-year period
of a program to improve educational opportunities,
for disadvantaged children. Grant funds were to be
used for NOEIP in which Dillard UniVersity and the p

New Orleans Public Schools would also participate. ,

1-1-66 Planning was started for initiating in-
service preparation for teach4To, in the project
schools.

3-3-66 Mrs. Anne( B. Henry was appointed as the New
Orleans Public Schools Coordinator of, NOEIP., Dr.
Violet Richards was appointed as the Dillard Univer-
sity Coordinator of NOEIP. Dr. Gaither McConnell
was appointed as Acting Director of NOEIP.

;



4-9-66 Dr. Clyde L. Orr was appointed Dirqtor
of NOEIP.

6-13-66 Summer Pilot Day Camp Program in the
NOEIP schobls began.

Summer-66 Two Parent Workshops were conducted.

6-20-66 Dr. Clyde L. Orr resigned from the
position of Director of NOEIP.

7-29-66 Summer Pilot Day Camp Program in the
NOEIP schools ended.

8-66 Dr. Stanton D. Plattor was appointed
director of NOEIP.

8-31-66 Dr. Gaither McOohnell, Acting Director
,submitted a Report of Activities of NOEIP from.
December 15, 1965 through August 31, 1966.

9-15-66 A comprehensive standardized testing'
program wab initiated in the NOEIP 'schools.'

Sprfng-67 The first' issue of.EXtentions, the
NOEIP brochure was published.

6-67 Summer in-service training program began.

Summer-67 Five 'etrent Workshops mere conducted.

.4-16-67 The first NOEIP conference involving
representatiyes of'five educational imptovement
projects wag\condlicted in New Orleans.

8 -31 -67 The tirstlAnnuaI Report for 1966-67 was
submitted to the Ford Foundation by Stanton D.
Plattor, Director of NOEIP.

Summer-68 Summ7 in-service training program was
conducted.

1 8-16-68 The SecOndAnnual Report (covering-the
period 9-1-67 to 6-30-68) was submitted, by Stanton
Plattor, Director of NOEIP, to Mr. Howard Dressner,
Secretary, The Ford Foundation.

Summer-69 Summer in-service training program was

411
conducted.
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8-69 The Fourth Annual Roport'was submitted
by Anna B. Henry, Director of NOEIP, to the Ford
Foundation covering the period 1568-69.

5-31-70 NOEIP's activities ended.

Summer-70 The Fifth Annual Report was submitted
by Anna B. Henry, Director of NOEIP, to the Ford

- Foundation.

Administration of NOEIP

NOEIP was administered by a director who was'selected

jointly by two responsible NOEIP committees, the Pgi.,cy

Committee and the Co4ittee on Planning'and Operations. The

Policy Committee wap responsible for the general supervisOn

of the project and for the appointment of the Community

' r
Relations Advisers and other appropriate committees. he/

Policy CoMmittee was alsoresponpible for theselectio of the

staff, for reporting to the foundatiOn, and for'the apProprii,..
1

i\

tion of funds within the framework of the Proposal. The \ ,

40mmittee on Plannin and Operations oversaw the entire pry
. .

,

ject and recoMmended policies and reviewed develOpments ifi'\the :\

overall operations of all programs. The A.rector of 'the

project worked in line with established policies q d with the

advice and sanction Of the Committee on Planning and yper

tiozs and administered the total project and served s coordi-

nator of the program4 Tulane University acted as t scal

agent for the funds.

I
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BACKGROUND OF NOEIP

The Nebrieans Education Improvement Project was autl

ized by the Fdrd Foundation on December 252
4

1965, and a gr

was awarded to Tulane University (as fiscal agent), Dillard

if

University and the Orleans Parish School Board, under the

(

agspices of the Southern s ?ociation of Colleges and Schools.

At the time the Prop sal was submitted, and at the time
f f

iNt was approved, the purpose of the grant was to improve the

educational opportunities for underprivileged children, pri-
r '

marily Negroes. It was dedided to concentrate activities 4n

theSt. Bernard Housing Project area in the city of New

Orleans. The4 two schools participating in the roject were

the.Medard H. Ne son "and Edward . Phillips Ele t y Schools.

These schools we e bothizji the do ntown area ~bounded by lower-
.

middle to upper - riddle cl ss resi ential areas. LoCated with-

in one block of One another, the two schools had a total, pupil

enrollment of almost 2,200 in grades pre-kindergart6 through
1

six.. Between fi'ty -five and sixty per cent of the pupils

lived in thlOwrent St. Bernard Housing Project.

The hope life of these children was characterized by the

following components; (l) the majority of the homes from

\ which the pu ils came ere matricentric; (2) the majority of

these pupils came from homes where the parents were academi-

cally unable to assist them in any way with their homework;

(3) the average number of children in.:the family was five;

(4) despite the fact that almost two - thirds of the pupils

were born and raised in New Orleans or some other large city,

.11
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most had not participated significantly in the variety of

cultural an other activities' a large city Offers; (5). a very

smal percentage of the pupils had had contact with profes-

iona and white collar workers except in the school or in

onnecti with welfare or health services; (6)a majority

or the ch ldren lived in poverty. The median income of all

the famili s was.$2 50p per year (at least $500 to $1,000

below the povertyllevel").; (7) 44 per cent. Of the fathers were

either un Or Under-employed; (8) there were few con-
,

vincing examples of success among the parents or" neighbors

who.lvediin the target area. The economic), social, and '

1\\
oliti6.1 aspirations of, the community members were not much

higher than ,those °of their preeeding zneration. 'For all'

relevant ,purposes, the children were vowing up into a

relatively static social.world. ... J

_,j A

Assumpt1,9nd i,'

There ere several basic assumptions which provided

direcio in'accomplishing the purposes of NOEIP. These

assumPtiO s, while, stated in detail in the proposal and in

the Directory Annual Reports, were generally as follows:

1) NOEIP is fundamentally a demonstration and re-

/
search project rathe'r than a coppensatory program.

,t 2) pipri ary focus of NOEIP is on the improvement
'of th Aeac ing-learning process within the class-
room Ather,than on the improvement Of factors
outsi theachool.

3) 'Th obje ;fives are set Tiorth in terms both of
pupil and sta f improvement, and cognizance is taken
of both group in planning and evaluating programma-
tic intervent ns. Programmatic interventions
include in-ser ice and pre-service activities for
the.staffp of hp two schools and instructional
interventions or the pupils.



4) /respective of ethnic or socio-cultural factors,
the pupils in the NOEIP.Schools are, from the stand-

\point of inherent ability to learn, no less capable
of academic attainment than any other unselected
group of pupi(ls.

5) Th NOEIP emphasis 4 placed on innovative
approa hes and on_ educationg.

alcation improvement attempts,
-not bei g implemented elsewhere in the system.

6) Because NO IP is to serve as an agent of change
and i to trans it it6 findihgs for implementation
throughout the w Orleans Public School System, it
is superfluous to continue implementing. the instruc
tional interventions selected in the same way for
new groups of pupils. It appears, alternatively, more
desirable to:

(a) modify or phase out such programs and b
implementing and researching others- under ap
priatp kesearch and demonstration conditions

gin
ro-
or

(b) r odify the research design goirerning'the in-
tery ntions so-as to obtain different kindsof
information regarding their implications for the
.improvement of.the teaching-learning prOcess.

,

7)0 Modification of cognitive variablesalohe, is
nbt sufficient to create' conditions under which
appropriate and lasting Ch'ange can be brought about.
Therefore, modifiCation of non-cognitive-variableS

/f-

must also be made.

Ob ectives

T e general objectives stemming from both the initial

,statements ,regarding the purposes of the project and modifi-
.

cations'based upon the first Year of project activity and

implementation were:

1) .To prte the optimum development of each person
in the target area by improving the contribution and '

influence of the school, the family, and the neighbo-
hood. To demonstrate this on a small scale--the
primeigypuslata-0 of' the prdgram., Il

a
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2) To stimulate continuing and increased support
by the community fo; education improvement activities
in other areas of the city.

3) To provide a program of education which is adapted`
to the needs of the children.

4) To provide necessary Wification in the organi=
zational patterns within tHt schpol as well as new,
or modified teaching techniques And 'materials.

',)5) To select and dtilize personnel properly.
(/

/ 6) To use workshop experienCes with competent \

:consultants in sociology, anthropology,,psychology,
social work and other related disciplines to 'modify
the teachers' perceptions of children with limited
backgrounds.

7) To provide additional personnel, such as
specialists and consultants, to work with teachers.

.8) Toprovide,means of improving and in rdasihg
the use,f instructional material and eq ipment.

9) To involve parents and the community in the
educational. program.

.

7.

10) To increase the involvement of residents,igroup4sr
and institutions in an effort to improve the.quality
of living in ,the school areal.

11) Todmobilize,, focus and coordinate the essential
community services in order to foster a teitm approach
to meeting these needs of individuals in the' school
area.

12) . To significantly increase "'the achieveillen level
and the general academic potential of the pup ls.

13) To establish a distribution of
achievement, ability, and ther standardized t
scores.

14 To establish a "learning curve'' more closely'
approximating the anticipated achievement, gain of
one year of grade placement per year in school.

15), To'derive predictions regarding the effective-
ness of various curricular approaches and/or teaching
styles used with pupils with varying learning needs.

14.
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'16) To have the teachers in the NOEIP Schools
demonstrate appropriate positive attitudes toward,

and reased.ability in the use of) a variety of

to chin .styles and materials designed to provide
ropriate learning sequences for groups and

duals.

17Fo inArea e the ability of the teachers to
di gnose effe tively group and individual learning

ne d; ds and to esisgn appropriate instructional ob=

j ctives and s quences forgroups and individual
learners.

18) To have pupi'ls,in the schools demonstrate the
ability to take greater responsibility for specifying
the objectives for, and the implementation of, their own

instructional sequences.
'

19) To improve teachers' abi ity to analyze critically

their own teaching and,that g their colleagues and
display increased reeeptivity\toward constructive
criticism thrqugh appropriate behavioral modifications.

/

20) To develop interactive attitudes and beha fors
of,f4cul4y and pupils-which are-closer to the left-

,c1, and var able on each of tbe dimensions listed below:

cceptance
ecurity
lexibility . , ...... r ...
,dependence

Self-discipline

/ Self-motivation . 4

(

Individualization 1.

of instructional
objectives

Rejection
Insecurity
Rigidity

Inappropriate
gonformity

Imposed
discipline
External

motivation

Imposed
unrealistic

group standards

Features of the Project

In the area of curriculum, NOEIP placed top priority on

language arts, espeCially reading. A variety of methods and

materials). which were previously not available to project

teachers, were used in the reading and language arts programs.

15
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A specific step-by-Step instructional program was designed

to generate effective and efficient developmental and re-

medial instructional sequencps. In one school, a non-graded

organizational pattern was follo ed. In the othOr

classes were Organized on the bas s of variablesuCh as

,scores,on the Illinois Test of Ps olinguisti Ability.

In both schools activities ,and metho such as rodrammed

instruction, remedial reading inst ction, a li guiStic

approach to language arts,and the snythetic alphabet 'approach -

were introduced.

. -
A newly developed curriculum in science -- S ence: A

Process Approach -- was introduced into the school programs.

This program focused on having pupils learn .seneral zable

process skills which were behaviorally specifc, but which

carried the promise of broad transferability 4oss many,

subject matter areas. In-service sessions for teachers

using consultants from several universities contributed to

the development of'the'program.

A modern mathematics text book was introduced into the

NOEIP schools. Mathematics consultants from loCal universi-

ties conducted a series of one-day-workshops to assist the

teachers to develop skills in using the new text. During the

summer in-service training essions, full-time mathematics

consultants held daily workshops with teachers to help them

develop techniques of providing their students with appro-

priate experiences in mathematics.

The physical education program, called Kinesiol gy, used

16



problem-Solving taslcs as its basis. The studenp were pro

vided with problems to solve in which apparatus,\equipmeht,,

and sometimefnusical equipment were used. These proble s

were designed to develop each student's Flexibility, en ur-

anc muscu4r strength, and his problem-solving abilit es.

Educatio al media? such as tape recorders, film strips,

and o er-head 1rojectors, were used extensively in theitwo

schoolt, ,In-s rvice training programs were conducted 'to

crease tea ers skills in the use of educational media.

Students were exposed to educational television programming

provided by the New Orleans Public School System. '''

In order to insure the effectiveness of NOEIP, a number

of additional personnel with specific responsibilities were

employed. Such personnel included a School Counselor, a

\

eading Consultant, a Speech Consultant, an Educational Media
,

C ordinatbr, School Coordinators who provided liaison between

the universities and the public school system, and a large

number of consult nts from various disciplihes. Each school

also had a Curricu um Coordinator, an Instructional Materials

Specialist, and a siting Teacher.

In-school cult ral activities in music and art were Pro-

vided for pupils. T e program was designed to help children

'to discover, explore, and understand music in their own terms.

Rhythm bands were formed and 'alive" concerts were conducted.

Pupils became "paintere and "sculptors", using such varied

media as vegetables, String, papier .ache, aluminum foil, and

other materials. Stud nts were provided with experiences in

1
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which they could express in colored chalk and other media
>

what they "felt":

A chpdren's theater was provided to' correlate the allied,

communi ation6 arts.. Children were exposed to theater, art,

music, d drama. Students produced assembly plays and were

introduced to 'facets of commun cation, such as pantomine,.
\\

vocal variety, and projection. \In these'activities the pupil
\ ,

had a chance not only to demonst te his fantasy world, but

to view objec ively his past experiences and, his present

Nenvironment.

A number of arent-teacher .workshops were held. These

workshOps were foc ed on increasing communicati betwben

the school and the home,,. More specifically,, the i tent, was

to familiarize. parents with the schOol program, to eli)

4

parents assist their child in reaching the goals of the

school program, to help parents understand what their child

was doing, and to establish a closer relationship among par-

ents., Children, and teachers.

The NOEIP Community Affairs sponsored a variety, of pro-

grams and activities aimed at involving parents and the

community in the educational program. These programs in-

eluded such things as the CommunittInformati6 Of'fi'ce, the

NOEIP Dadts Club, parent workshops, parent-child field trips, -

plus a variety of school-coMmunity quituraf, social,. ath-

etic, and academic activities.

18
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A number of tests were administered to the children en-

rolled in the participating schools. The testing was conducted

in order to determine the students' rate and scope of mental

development, to identify children with learning difficulties,

to assess readiness for learning, to detect specific reading

needs and problems,, and to provide data for r search, pro-

grapi evaluation, and curriculuM planning.

ReS6rch has planned to obtain data which c uld be

used in testing several 'hypotheses. These hypothe es were,

in general, concerned with the level of academic achievement,

with evaluating the effectiveness of NOEIP and with assess-\
. . .

ing changes in feachers',and students' attitudes toward each

other. A variety of standardized measures of achieyemenf

1

and attitudes were administered. The analysis of the data

was provided 'to intlested persons and agencies via the
;

1966-67 DirectOrts Annual Report and through other 1968

publications.,

As part of its information dissemination process -NOEIP

conducted several conferences which were attended by educa-

tors frdm all geographic areas of the United' States. tile

ikirposes and the activities of NOEIP were deiiheited at

fils4 conferences. Information was also disseminated through

"Extensions" -- a quarterly journal,, the "NOEIP Newslefterh-!.,

a quarterly informal^ report,. and "Alnual Director's

plus a variety of periodically published brochures,

and newspaper and magazine articles.'

19
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EVALUATION

In an attempt to evaluatethe effectiveness of NOEIP

several kinds of information were obtained. This informa-

tion generally consisted of achievement test results,

teachers' opinions of NOEIP by means of a questionnaire,

Qualitative statements from evaluation teams in the tno

participating schools, and o er narrative reports submitted

by individuals and groups which were intimately involved with

'sthe conduct of NOEIP. While the information obtained was

generally qualitative rather than,quantitative, it appeared

to be sufficiently objective in nature to be Used in drawing

conclusions about the effectiveness of NOEIP.'

Teachers'"OpinionS

By means of a questionnaire the teachers' opinions of

NOEIP were obtained. Thq teachers were' asked to resohd to

a number of statements which were concerned with the aims and

objectives of th6 project. For each objective teachers were

ixistructedo#b rate NOETP's effectiveness as either'"Total

6

Success", "Above Average", "No Change", "Below Average", of

"Total FailUre". The teachers' responses to the 'statements

of.olectivesjare shown-ih Table 1.

of
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, The data in Table 1 show that the teachers were in

overall agreement that NOEIP had been 'quite successful in

meeting the-objectives which were listed\ the questionnaire.

The data suggest that NOEIP had net teac*4 pupil, curri-

cular and the general ob \jectives equally we;1. At least

75% of e 'respondents flaicated that NOEI was either

"Above A erae",or a "Tot4 Success" in meeti those ob-

jectives. It appears that the teachers felt t at NOEIP had

been especially, effective in meeting objective

1) providing opportunities for involvement and

such as,,

rticipation

in recognized professional and academic orga iz\

nationally, and internationally, for intellecua

enrichment, couraging teacher creativit an

mentation, 3) de eloping each\pupil's capacit

and 4) providing an atmosphere'in which the child

free to communic te.

ions,.

nd cultural

Aeri-
\

learft,\

will feel

\

The teachers ihdica ed ghat NOEIP had been'relat

less successful in meeting g peral, pup

teacherstives such as, 1),encouragin

vely

1, and teachg9 objec-
I ,

o show increased

ability in analyzing critical r their own teaching and that

of their colleagues and to- deirdlop receptivity toward con-

structive criticism through ppropriatbehavioral modifi-

cations, 2) helping pupils strive coward a more positive

self-image, and 3) establishi g a rek tionship between. the

school and th home o develop the cm tional climate intended

[
to coniriblit'e to the teaching- earning process.



1
. \ ,
,

T data,in Tathe I also show that the teachers believed

at NOEIP had eerk least\effective in beefing its community
i

jectives. App mately one third of the teachers rated

\degree to whi h OEfP head met its community Objectives .

b

19.

a either No C or '13 low Average";. `However, analys S

of 'the data in T ble 1 strpn ly'suggest that the teachers

viewed NOEIP as effective program.

An examinati n ofth teachers statements which we'
\"

Made in response'to open- aed questions revealed that -qey

t d to believe that NOE P had been instrdmentalln,initi-
,

new teaching materials and techniques, increas grpe

academic performance of pupils, providing opportunit s fOr

pupils with pecia learning needs, providing consultants, **

and providing' freed m for individuals to teach in creative

and experimental ways. However.the teachers saw in the

program welakn sses such as, too few specia cl

Special studer s, inadequate research ego t,

sseS fo

invited mount

of school - community communication, and less than adequ te

cooperation from the admin strators of the Orleans Parish
\

school system. Representa ive responses of the teachers to

the five open-ended ,qt\estion6 are shown in.Appendix A.

Parents' Attitudes Toward they Project
I ,

A great deal offeffort was made by the schools and bY1

the Educati
I

Improvement Project staff to involve parents

in the education 1 process and to help them cope with t eir

own job as parent in a-more_effective way. A,number of/

27
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20.

pr4ramsweTe initiated during 'the period in which E.I.P.

was, in operation\suCh E4 the Dad's Club, the Parent's.Club,

workshops, panel discu-ssion,s'of various parent-child prob-
J

.ems, et Some effort to &valuate the effectiveness 'of

this aspe \\ of the ram 'wo ld seem to be in order.

\\
Ideal y\, this cSval ation could have taken two forms.

!

. r

First of all, it would have been most helpful if attendance

records could have en kept and some indication of the per -

centae
.

I ,

of pa' ents ched apd partic gating made available.
i

This lould hav sere -as the fou atioh for a study compar-\

ing differences in eh dten's performance whose parents be-

It
came participators in at e schoOl's programs Und.thOsewhose

pare4.6 chnscjiot to p rticipat&. A second type of study

might have eaten ed beyond the parents affecte by the pro-

ject comparing e attitudes of the parents with h children in

thla E.I.P.,schod s with the attitudes of parents of similar
/ I

I

,- , .

socio - economic b kgrounds whose children attended other
i

1

public schools and with the at itdes of typical'.,middle class

children in
2
publicschools. A \combitation of these two

1

/

vf IN
approaches would have given somedefinitive data from which

conclusidns could be drawn as to the effectiveness of these

programs in changing parental attitudes. Unfortunately, this

type of evaluation could not be mlade., However, a random
.

sample of 219 family units was selected to.be interviewed.

Of these 2194 only 124 families were interviewed. The re-

maining 85 families could riot be interiewed since they had

NN 28
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v't

eithclr moved or had

officials.

en incorrect 'addresses' to school

21.

In general,the parents expressed very favorabl .atti-

tudes toward the various programs of the schools wit which

. they were familiar.. However, their inability to spe

programs in which their children participated and th

ify the

vague-

ness with which theanswered questions about variou as-

\
pects .of the program would seem to, indicle a lack. of direct

.involvethent with the school's programs and*nowledge of the

project. Indeed, many parents seemed unaware that anything,
w

special had been going on in the schools involved.

As can 136 seen by Table 2 the parents report that their

1 children generally had favorable attitudes toward school

Table 2

CHILD'i'GENERAL ATTITUDE TOWARD SCHOOL

NELSON PHILLIFIS

Question: Has child become
more interested in
school?

Yes

No

88%

3%

79%

Not sure 3.4%

Question: Has child become
more eager to go
to school?

44

Yes 90% 81%

No. 7% 9%

Not sure NI` 3%

29



V

attendance.

participated

22.,

Moreover, the parents report that their children

in a variety of Project activities as can be

seep. by Table 3.

Table 3 '

PARENT'S REPORT OF C iREN PARTICIPATING IN
SPECIFIC P M EXPERIENCES

YES"
NELSON

U
PHILLIPS

OWN YES NO UNKNOWN

Summer Program

Field Trips

Pre-Kihdergarten

Counseling ,-33%

56.7%

85%

5c

43.3%

15%

5o55

67%

- ON.

ON ft* ON

"--

59,3%

' 67%

47%

34% .

39.1%

30%

52%

,63%

1.6%

3.2%

In discussing` specific aspects of the school program the

parents seemed most impressed by the reading programs. When

asked if their children had talked about anything pertaining

to their school experiences thirty-nine percent (39%) df the

parents at Nelson and thirty-five percent (35%) -of the parents

at.Phillipementioned some aspect'of the langugage arts pro-,

grams. Other programs mentioned included mathematics, physi-
,

cal education and sports activities, arts and crafts,and

sociai'studies..% At both' Nelson and Phillips Schools thtrty-

three percent (33%) of the parent's reported that theirschild-
,

ren ,d, received help by testing, conferences or counseling.

In seventy -five pericent (75%) of the casb the parents reported

that they felt that this counseling was of hel' and that

their child profited from the contacts.

,
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In general, the parental responses indicated that they

felt positive'toward the school and that they felt that their.

children were profiting frOm their experiences. It is diffi-

cult know whether this group of parents was more positive

than most parents in similar circumstances. Certainly the

int rvilers did not uncover large amounts of negative feel-

ings on t e part of the parents in relatidnship to the educa-.

tion Impro ement Project schools.

Participation.by parents in this sample in the activities

of the school was modeiste. Of the Nelson parents inter-

iriewed, forty-three percent (43A) indicated that they had

participated in or attended. Parent's Club meetirts and forty-

four percent (44%) ofthe Phillips parents indicated such

participation. Of those interviewed seventy percent (70%))

indicated that the felt the
4

y programs *epe efiective and help-

ful. ,A somewhat larger number of parentslindicated that they

had attended programs offered to the parents by the schools.

(50% of both the Nelson and. Phillips parents). The parents,

at the Neldon school tended to be more positive in their

-evaluation of the programs offered with fifty-seilhvi(57%)
4

of those who had participated indicating they found the pro-

grams helpful while forty-two percent (4W of the Phillips

parents indicated they found the programs helpful. The Par-

ents who oi0.d not respond positively did not indicate any

specific reason for their response but seemed to be unsure of

exactly *hat had been the purpose or direotien of the pro-

grams they had, attended. They indicated that they simply



didn't know if the programs had been helpful or not.

It would appear from the results of the interview data

obtained that the parents of children attending both Nelson

and Phillips Schools viewed their children's experiences in

a positive way. They offered few criticisms of the schools

or the p;ograms and when responding to specific aspects'of

the program indicated that they felt the programs had been

helpful.

One question does arise in evaluating this data. One

gets the feeling that these parents are relatively uncritl-

cal of the school program and one cannot help,but wonder if

the generally Positive responses of the parents may not

mask general unconcern with the eduoational progress of their

children. There is no way,to know,'whether the parent's

positive response reflects risfaction pr apathy. Many,

times it is the most informed and concerned parent' who is

also the most critical of various aspects of a school's pro-

gram and uniformly positiire co enti make one suspicious that

they are a product of lack of concern or lack of awareness

of ..the :program.

Evaluation Team.lipports

As part of the overall Afrurt, Lo crrivo at an ovalua-

tion of NOEIP, the project dir4or'requested that the

\ principals of the two participating schools -submit state..\

ments ooncerning the effectiveness of NO:6 he state-

ments made by the two principals were genera y laudatory
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in both tone and content. It. should be noted that the

statements were prepared by the princlpals with the help of

an evaluation committee in each of the schools.

The statement submitted by the,principal of the,Edward".

He Phillips Elementary School strongly suggested that NOEIP

had been of Invaluable assistance. In the first paragraph

of their report, the committee stated, "It was the unanimous

agreement A\everione"of the;Phillips Team that the Educe,-,

tion Improvemnt Preject oftf966-1970 was one of the great-

est happenin4sthat Auld have occurred to a community and

its school." The report indicated that, Ati; a result of

NOIP, the.schoi personnel had. been effective in'increaqing

the number of cultural activities provided for the students,

in-improving parental' and community involvement, and in

developing an, effective language arts program.

.The report from the Phillipg School also reported data

,-
resulting from research conducted on the impact.of the

language arts program. The conclusions drawn from the data

suggested that the language arts program had been quite

successful. Some of the conclusions presented. were: "Se --

sides having more improvethent in the achievement of all

pupils, especially those who had been with the program con-

sistently; :there was stabilization .ot much of the regression

trend at the immediate level." Also reported in the docu-

ment were duita which Showed that students who were provided

with the newly developed language arts experiences scored
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significantly higher on,the vocabulary and rdading compre-

hension subscaloS of the California Reading-Test than did, the

control group. The conclusions offered Oeret "These find-

ings were significant at the .05 and .01 levels. The-success.

of this experiment encouraged the principal to replicate it ,

in severa/.classes as teaching personnel and materials would

determine." ,
.

The evaluation team spoke very positively about the

science" Program in the school. They concluded, "t4ts scienoe-

discovery approach . has expanded pupils' awareness in

\the skill processes such as observing, recognizing, number

relations, measuring, using space/time relations, olari ing,

.inforring, communicating, and, predicting."

The teachers indicated that considerable. benefit had,

been derived from the' testing program sponsored by gO2IP.

Among the comments made About the testing program were

statements such ab, "The biggest task belieVed by teachers

was grouping pupils according to needs indicated by tests14,

"The total psychologil-effect of the use of a variety of

tests }(as enabled teachers to work with their pupils with a

greater acceptance, and with deeper understandings of the

pupil's potentials;" "dith those new perceptions of minori-
,

ties who suffer many ills from the present low social-00o-

nomic level, teachers are more co cious of their pupils'

cognitive styles.of learning, and/thus are developing their

strategies for meeting. the needs of their pupils."



27,

The report also spoke o a variety of programs and ex-
, *

periencestliat were made possi le by NMI). With reference

A

4'to the kinesiology program, t e evaluating team stated,

development of this progr has eliminated what we once

called 'discipline problems'." The, reading consultant was

described as the right arm of the classreom teacher who had

pupils whose reading difficulties could not be met with-

in the regular time schedule." The report s ated, "The work

of the Visiting teachers during the first th e years did

inolude working with parents . . rewarding orkshops were

held. These conferences enabled the parents to ask

questions regsring many aspects of the school nil()

We observed'that these experiences increased the under-

standing of the pupils and the parents of'their school."

Teaohers' aides were 44ribed as, "assistants to teachers,

relieving them of most of their clerical and mechanical

talks that accompany daily good teaching . The encourag-

ing results in our primary classes would not have been

possible without them."

The evaluation of NOEIP, prepared by the staff of the

Medard H. Nelson School, indicated that cont.W.azable ex-

perimentation had gone on inan attempt to establish,an

effective language arts program.. They experimented with

'techniques and materials such as the Initial Teachinth Al-

.phabetp the Open Court Foundation Program, the SRA Lift-Off

411 to Reading, the Webster-McGraw Hill Pro rammed Reading

sei 3.
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materials, the Behavioral Research Laboratory materials, the

Lippincott and Lyons and Carnahan Series, the Scott-ForesFan

Multi-Ethnic Series, and the Roberts English Series.: The

conclusions drawn by the staff suggested, that some of these

materials were more suitable for sloW'learnets,

more suitable for grades flig and six, and some

ble for use only as supplementary materials.

some were

were suita-

The staff stated, "Evidence (7,f our pupils' gain in

Social Studies Skills is partiCularly noticeable at this

time. The broad 'exposure_to audio-visual Materials Allowed,

the children to discover facts and gain information through

a variet of approaches." In commenting about thka'standar-

dized tesng program, the evaluation team,stated-r\-"The

sez&es of tests. . . provided comprehensive measurement -----

of the functional capacities that are basic to:lering,

problem solving And responding to. new situations; served 'as

a valid. appraisal of the extent, to which pupils were pro-

gressing toward attainment of desirable educational goals;

idenpified children with visual, auditory or Motor coordi-

nation difficulties; and prcivided the teacherls'Ulth objec-

/-
tives for assessing the levels of individual abilities."

The evaluating team of Nelson'School al o stated, "In

addition to the instructional program, many other activites

and projects were vital ports of the prograM.' Stronger ties
,#

Ir

were developed between t4.1home a d the sch6o1 through
- 4 k,07c

Parent-Teacher Oorkshop:COnferenc s and paental involvement
fi
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in various ways. There was also cooperative action with the

community. The school, home, and community worked together

to develop ways of communicating which enoipled them to under..

stand each Other and be consistent in gly.ding the learning

and growth of ohildren," The team went on to say, "The
4

wealth of. instructional materials, the needed personnel with

SpeCifi0,responsiblities, the innovations, interventions,

intensificaton of the curriculum, and opportunities to help

keep teachers, parents, and community abreast of new develop-

ments in ediication proved to be very effective in meeting

individual need's, as well as developing the various interests

and capabiatis'of our pupils here at Nelson School."

In general, the statements submitted by the evaluation

teams from the Vor participating schools strongly suggested.
""t`.

-' that NOEIP had been effective in a variety of ways. More

specifically, it,appeared that effective lahgua e arts pro...

grams were developed which produced significant gains, in

reading and coMprehension" skills and that the availability

of supp t personnel such as,test administrators, curri-

culum coordinators, audio-visual coordinators, reading con-
,

sUlatants, visiting reachers, and teachers-aides made it

possible for the instructional staff to design and provide

effective learning experiences for, students. Further, the

program seemed to be successful in increasing community in-

volvement in the educational program.
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School Attendance

In order to'determind whether map had an impact upon_

school attendance, the average daily attendance ratio we7

obtained for 1966-67 throUgh 1969 70 for the two partici- \

pating schools and or tw pimila schools. Thew) dat al.

\T

reported in able 4.

Table 4

1

Average Paily Attend
Schools in w Orleans - 966-1970

nee of Pupil= in Four Selected

Academic -ar

School
1966-67
ADA

%

1067-68.
'11A

CO

'196 -69
A

\s.

1969-70
ADA

H. H. Dunn 88.2 .86.8 83.6 \N
N,

82.6

H.S. Edwards 90,8 89.4 90.5 88.0

M. H. Nelson 89.6 88.3 89,0 89.1

E. H. Phillips, 89.0 85.7 87.5 86.6

The data shown in Table 4 indicate that there was a

slight decrease in attendance over,the four-year pdriod,

for all four schools. Since the decrease appears to be-

similar for the schools, it suggest that NOEIP had little,

if any', impact upon school attendance.,
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Ability and Achievement Test Results'

The NOEI? testing program was designed to assess several

areas of pupil abilities. Several instruments, includ ng the

California Test of Mental Matu ity (CTMM), were used i meas-

Uring scholastA aptitude. .The CTMM is desi ned to detekmi

`the rate and scope of mental de elopment.' Wh le the data

obtained thro gh use of the CTMM are reported \in detail

the NCEIP Dir etores annual reports, the exhibits shown on

the following pages are representative of the ini'ormation

\, found in those reports. Exhibits 1 -3 and Table 5,\,silow mean

IQ scores for first, third, and fifth grade student who were

tested- in the fall of 1966 and in the spring of 1967.
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EXHIBIT 1. A COMPARISON OF FALL 'AND SPRING

CTMM I.Q. MEANS FOR FIRST GRADE CLASSES.
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Table 5

Significance Ratios for Pre-and Post' -Test
!Differences, for First Grade CTMM I.Q.'s

Language I.Q.
Non-Language
I.Q,

TOtal

Pre-Test Post-Test
N Mean Mean

311

316
305

Significance
Level

74.54 85.49 44.72 001

92.15 14.77 5.14 , .001

84.36 91.49 17.29 .001

Significance Ratios for Pre-and Post-Test
Differences for Third. Grade CTMM I.Q.'s

Pre-:Test Post-Test
N Mean Mean t

Significa ce
Level

Language I.Q.
Non Language
I.Q.

Total I.Q.

206

207
205.

79.98
v

91.20
85.99

83.67

93.64)
89.15

7.5

- 5.45
7.07

.001

:ool
.001

Significance Ratios for Pre -and Post-Test
Differences for Fifth Grade CTMM I.Q.'s

Pro -Test Post-Test
N Moan Mgan

Significance
Lel)el

Language I. Q. 262 78.82\ 80.90 1.54 .05

Non-Language
, I.Q. 252 87.14 90.71 4.30 .001

I.Q. 250 82.20 86.02 7.64 .001
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T data in Exhibits 1-3 and Table 5 show that the

gal* in language, non-language, and total IQ scores are

statistically significant for the students in the three
1

grades, The most significant aspect of these data is seen

in the tremendous gain made'by first grade plipilsin lan-

/guage d veloi:)M t. As the NOiIP Director reported, this

\ gain mr47 e att ibuted to dual causes in that "During the

first year of' th Project various'interventions'Were focused

on first aade classes (and that) first grade pupils are

more amenable to change and progress since, at this level,

it is easier to over-ride inadequate background information

and lack of basic skills,"

Exhibits 4 and 5 show Lee-Clark Reading Readiness

(LCRR) and Metropolitan Achievement Test (MAT) test scores

34.

made by various kindergarten classes during the fall of

1966. These data were originally repopted in the Director's

Annual Report for 1966-67.
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EXHIBIT 4

Histogram of Leo Clark Tot 1 Raw Soo.es
For Kindergarten Classes,'(Fa 1 Testing 1966)

\SPECIAL VALUES

99. =: No Score
98, = Invalid
.99.' 40.0
98,000..

#
62.'000

00
54,00
50.000
.46.000,
42.000:
38.000
34,000'
30.000.
26.000
22.000

14
18.000

10.
'6.000
2.000

.

Tabulations and C mputa ion
Exoludd Spool 1 Values

GROUP GROUP RO RO
1 2 3 4

* * *

*

*

*5

**
**

% *** * *

i. el. 1.

Fllow
nt r =1

*
***' *
* ,***
* *****\

*** **
. if* :***
4** * *
* *** *

*** 4**
*44 *** ** * *i *** **
***,. **** **** *' .***,

**** *IF *' * *
**** I ** //, * *** ***

** 'i * ****

MEAN 26.000
. 22.095 .25.846 30.182 19.030

S. DEV 11.402 10.421 8.403 12.846 14.270 10.519
N 24. 21. 26. 22. 23. 33.

.

All Groups Combined (Speolial Values Exoluded)

MEAN Ogn, * .:7,7.

S DEV
MAXIMUM 8,0000
MINIMUM, 3.0000
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EXHIBIT 5

\RistOgram of Metropolitan Spelling Raw Scores
Tor Fourth Grade Classes (Fall Testing10.1966)

SPECIAL
VALUES

36.

1 GP GP GP GP GP GP v:GP GP GP dP
'1 2. 3 4' 5 6 7 8 9 10

ses+selio+osee+los$4..o.11+.1,414+loseilles,"ilsoto+s \se+
,

99.--No Score ....

98 Invalid r

99i oo
i

*** ***** **
** 40***

,

.98.006

42,000
40.000
38.000'

36.00nL.,
34.000
32.00o
30.000

28.000
26.000

22.000
20.000'
18.000

16.00o
14. opo
12.0'00
10.000

8.000
6.000

4.000

,'.**
**

**

***
**

\\*

*

.11

***
***

* ****
***

**
*4 ***

**
**

*** ***
**

* **
** **.

**
***-3**

* ,

*** *
444
** *$

i

****
*

*
*

***

* **

***
*

*
** * ***
** A

4

*** *
** *
,***
*** *** ***
***

** *** **
* ** ***

* *

**

(Continued)

*

*

**
**,

*
*
**
*** 4,

* ''
* '

*
.

*

** *
*** * ,** *

*** *** *** ****
**** ** 4**
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EXHIBIT 5
(Continued)J'

37e

2.000

0.000

.2.000

MEAN 16.609
18.758

28.973

14.688.
7.833

19.00 '
5.464

10.571
.4.783

15.120

S.DEV 6.913 '94.94
7.426 8.600

G.437 12.779 ,

4003 7,054
6.2 ?4 12.067

) 4

N 23. 33. 37. 32 24. 30. 28, 21,' 23, 25.

10

* *** *

\
** \ *** **

***

c:

All groups combined (Speciai, va1ues excluded)

MEAN
S DEV
MAXIMUM
MINIMUM

15.0870
11.3342 .
40.0000
'0.0000

p
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levels, vHowever, the tqtal group mean of 25.5 is equiva.

Exhibit 4 suggests wide variability in readiness

38.

lent to a grade level of ,1 which is approximately one

month lower than the normative group pan.

Exhibit 5 shows,an example of alyses which have

been made, in various subject matter areas. The data indi-

cate that the spelling abilities of the different groups

,ranged from a grade equivalent, mean of 2,4 to a mean of 4.8.

NOEIP found data, such ..as those repcirted in Ex-

hibits 4 and 5, to be invaluable in diagnosing pupil abili-

ties and in designing eduoatonal experiences for groups of
1

students with differing abilities, The NOEIP personnel

were in agreement that such deboriptive data were instru--

mental in designing experiences which made provisions for

individual differences. If

A report concerning the'asset?Iment of the reading'v

. progress made by first grade pupils during 1967-68 was sub.

mitted to the Director of NOEIP. This assessment is.,

representative of evalwition techniques employed during

the conduct of NOZIP. Table 6 shows MAT subtext scores
r

of students enrolled in; traditional and NOEIP- sponsored

"experimental" reading classes.

ti



-:Table 6

*AT Grade Equivalent Mean Subtest Soores of First Grade

Pupils ,Enrolled in Traditional and NOEIP..Sponsored
Experimental Reading 0/asses

Subtest

Word Knowledge

Word Discrimination

Reading

I Groupa

Experimental

M

1.6

1.6

,

.

Traditional

M

1.6

1.5

a
The experimental group was expoged to NOEiP.:spongored

"special" reading experiences for one-half of the sohool
year while the traditional group was exposed to "common"
experiences for an entire year.

The grades equivalent means in Table 6 show that the

mean scores earned by the group exposed to the traditional'

reading experiences for an entire school year werever3i

similar to the mean scores earned'by pupils who had beenl

exposed to NOEIP-sponsored reading experiences for onl

one-half year. The data suggest the children in the special

Teadingprogramg Made as much progress in reading during

,half a school year as those in the traditional program

made during anjntire school year. s,

During 1968 ascomparison of NOEIP means with normative

group means on the MAT was submitted to.the project Direct- -

k

tot. One page - conpidered to be representative of the

entir report - is p g nted in its original fork on,the'

fbllowin page.
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A COMPARISON OF STANDARD DEVIATION AND MEANS WIWI?.
AND NORMATIVE DATA ON THE METROPOLITAN ACHIEVEMENT TEST

Of the many pre.,tast variables adiiinistered to beginning
first grade children within the NOEIP, the Metropolitan
Readiness predicted reading most significantly. This was
discussed in another, ,section of this researdn report,, This
is an attempt to compare entering first grade children of the
NOEIP with published norms for each of the Metropolitan
Readiness subtest,
Table predbnts a summary of the data.

METROPOLITAN READINESS SUBTEST ANALYSIS

NOEIP- CHILDREN PUBLISHED NORMS
Mean S.D. Mean S.D.

*
.

,

Word. Meaning 7.34 1.07 ' 8.67 1.7
-Listening 9.00 1.06 8.89 1.3
Matching 8.86 , 1.08 7.50 1.9
Alphabet ' 9.73 1.12 9.39 1.9
Numbers 11,09 1.09 12,02 :.2.3
Copying 7.61 1.12 6.81 1.8'
To'1'AL

The two.groups appear to,be markedly the same in statistic
cal description. Only minor differences in mean scores and
Standard deviations for each subtest are present. The total
score places both groups within the 5thstanine, but the
NOEIP children fall, as a group, at the extreme upper limit
of the 5th stanine. This is,true for the May 1968 results.,
The NOEIP,beginning first grade children'are now scoring
up to national norms as published, by the Metropolitan Readi.
ness Test. Also, the variability or standard deviation of
each subtest approximate those published. This must be
attributed to the project's success.

Table_presents an intercorrelation mAtrix of each of the
,Metropolitan Readiness subtests. Thq top correlation co-
efficients Are from the published. Meanual and the lower 4
coefficients represent those from the NOEIP, the two axle
essentially the same.

I

One of the major stated goals of the NOEIP was to bring
the achievement level of project children up to national
norms and to attempt to obtait essentially the same dis-
persion of abilities. It would appear that this has been
accomplished with beginning first grade children.
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Professor John L. Carter, who was engaged by NOEIP\
\

.

for the purpose assessing some'cif the early re ults of

NOEIP, analyzed CTMM and. MAT scores ofs.NOEIP studen s at
.

all grade levels. In his analysisl which was presented to

the Director of NOEIP, he pointed, out that t e achievement

of the students had been "remarkably enhance " by NOEIP.

He also stated:

In summary, a terse look at the early results
of, the NOEIP'indicates marked success. The children,
as a direct result of the project, have had their
'intellectual abilities remarkably enhancedu rather.
than being faced with the downward trend typically
found in disadvantaged childrn. And, the many
.enrichment programs resulted in a substantial
Increase in academic achievement, even for' upper
elementary children.

It appears, from the samples of the research pre.

sented in this section of the report, that NOEIP was effeo.

tive in producing significant gains in the areas of aoa-

demio achievement and in the ability to function more

effectively in the school environment. It should be

noted that the evaluations made to-date have been based on

achievement and ability data which were obtained during the

\ early years of the project, Although the NOEIP personnel

rrefunable to treat and analyze subsequent test results .

due Jio lack of time and funds, it seems reasonable to be-

de that the evident 'effectiveness of NOEIP in its

ea ier years is representative of the entire project.

'John L. Carter, "Some Immediate Results of the New
Orleans Education Improvement Project" (New Orlansi NOEIP,

May, 1969)1 P. 2.
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Pre-Kinder az teen Program

.42

As part of the over-all effort to assess the.impaot of-

NOEIP, Dr. Marj rie DaohoWski, Associate Professor, Dillard

University anal4ed the available data to determine the

degree to which the pre-kindergarten experiences of children

enrolled in the NOEIP target schools were beneficial.2

The children who entered the' pre-kindergarten program

at Phillips School in the fall of 1968 were tested three

times. The first time they were tested about one month

after entering school. The second testing was done in May,

1969 and the third testing was done in September, 1969.

The results are sl3own in Table 7.

TABLE 7

COMPARISON OF MEANS OF'CHILDREN IN PHILLIPS PRE-KINDERGARTEN
PROGRAM ON TB2-16RESCHOOL INVENTORY 1968-69

MEAN SQUARE
TESTING DATE MEAN WITHIN BETWEEN dE F P

Sept.
May
Sept.

19.
1969
1969

.2
96.4
92.0

23
23
23

733 2 3.7

The data in Table 7 show that a one-way analysis of

variance indicates that the mean snores on-the test are

significantly different for the three testing periods at

2A complete statement of the research is available from

Dr. Marjorie Dachowski, Associate Professor, Dillard
University, New Orleans, Louisiana.
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the .05 level of probability. There is an, eleven alY

point increase in score, between May and the following Sep.

tember. These results certainly suggest that the program

had some effect with little change occurring during the

summer Months. HoWever, one must interpret this data with

caution. A Varlety of other factors might have played 4
part as well, .such as groiging test sophistication, somewhat

different testing conditions, outside of sohool#experiences,

eto. This data, however, does fOrm a consistent pattern

withsthe other data that is available: -\\

The effects of pre-sohool experiences were also ana..

lyzed by examining achievement and intelligence measures

of students with varying amounts of pre - school experiences,

The children who entered first grEide in.the fall of

1969 were given a full battery oft4ats, Among the children

who entered first grade at this time were those who had

had the opportunity for both the pre-kindergarten nursery

.sohool experience and, kindergarten. A comparison of'these

children with children who had had only kindergarten ex-

perience and with ldren who had had 'no pre-first grade

experience became possible. Since there had been some

differenoesreoorded in test scores between the two schools,

the data from Nelson and' Phillips were analyzed separately.

A random sample of children who had had kindergarten ex-.

perience only was selected from eabh school to be compared

to all ohildrenitho had complete data available and had had
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pre.kindergarten plus kind'ergarteri experience and a !group

ofia 1 children who had complete test data available, but

had ad neither pre - kindergarten nor kindergarten expert-

/once,

Tabes 8, 9, 10 and 11 show mean soorey for first

graders with varying amounts of pre-school experiences on

the California Test of Intal Maturity (CTMM) and' on

Metrbpolitan Readiness Test (MRT) and the'F-ratios result.

ing.from the application of Analysis of Variance tests of

signifioande. A discussion of the tables follows Table 11.

52

ti

(



4Si

TA/3/84 8

COMPARISON OF M2AN SCORES FOR FIRST GRADERS,WITH VARYING RRE:v.

SCH061., 'EXPERIENCE ON ,CALXFORNIA TEST OF MENTAL

MATURITY"

t TOTAL SCORE LANGUAGE SCORE NON-LANGUAGE SCORE
Mean Mean Mean N 1

NELSON

No Pre-School

Kindergarten

Kindergarten
& Pre-School

PHILLIPS

No Pre-School

Kindergarten

Kindergarten
& Pre - School

74.7

92.2

107.5

85.5

Moo

104.7

15 72.7 15 78,7

27 79.1 27 97.3.

25 95.5 25 11249

'3(0 82.6 30 89.7

30 76,6 30 96,4

28 98.9 28
106,4

15

27

25

30

'30

28

k
TABLE 9

ANALYSIS OF VARIANCE OF TEST S
-(

RES AT NELSON SCHOOL

MrSUARE SOURCE df

CTMM Total

CTMM Language

CTMM Non-
Language

Metropolitan
Readihess

5119.15
360.09

2938.75
437.64

5570.6
369.0

2711.26
236,4

/

between group 2,

,within group 64 '14.22 .01

between group 2
within group 64 6.71 .01

between gOup
within group

2
64 15,10 .01

within group
between group

64 11.47 .91
2
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TABLE 10

COMPARISON OF MEAN SCORES FOR FIRST GRADERS WITH VARYING PRA.
SCHOOL EXPERIENCE ON METROPOLITAN REKDINESS TEST

PERCENTILE
MEAN-RAW SCORE MEAN-EQUIVALENT

NELSON --

No PreLSehool 31.8 12' 16

Itindeigarten Only 1;2.2 26 _ --;--- 29,
------- \

Kindergarten &
Pre-Sohaol 55.5 51 22

PHILLIPq

No Pre-Sehool 37.4 19 16

.Elndergarten Only '37.7 20 .30

Kindergarten &
Pre-Sehokar 470 ,

36 '31

46.

TABLE 11

ANALYSIS OF-VARIANCE OF:TEST"SCORES AT PHILLIPS SCHOOL.

MEAN
SQUARE

CTMM Total 34i6

/
245

.CTMI4 Language' 3827
230

CTMM
Non-Language 2045

338

Metropolitan
Read.iness 1139.02

223.29

SOURCE . df)

between grout
within group

between group
within\groUp

between group
within group

between groups
Within groups

2
85 13.94 .01,

2
85 16.64 .01

2 ,

85 6.05 .01

2
94 5.10 .01
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The analysis of the CTMM means from Nelson Nhloh a

reported. nyable
_,) \

,3 show significant difference for all

three pt on" -each part of the test. The dif ereneo be..

Wien the children wit both pre-kindergart Taus kinder-

garten and those $tth no\ pre-schoolexper enoe was thirty-
.

three (33) ,points for the total soo/41\on the CTMM with the

children who had had just kindergarten about mid-way between

the two 46oupsi The samepattern is repeated on both the

language and nomaanguage subtests of the CTMiI. 'It is

interesting td' note that the differences are considerably

more marked on the non-language sub-tests than on the lan-

guage

//..

tdst,

Analysis of the results of the MRT for the three groups

at Nelson School reveal the same pattern (See Tables 10

and 11). The peroehtile equivalent for the three 4roups
.

are 2,21,/g ,-and 51/ a ost significant difference. The

Draw-a Person Test whic was a o administered and soored
r /

..._,

according to direotions includ d in tha MAT
x
Manual indioated

no difference for tle roe g cups.

k

The test data from the Nelson Soh Ir yield a most con-
,

sistent picture indicating that ohildrenwho had had both
/-\

pro - kindergarten experi ce plus klndergarten started. -first

e'qNhgrade with ?onsi$tently hig or scores than children with

only kindergarten experience or children with no pre-school
N,

experience at all. However, there is np way of knowing

whether these differencesare due to differences that would
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have existed regaialbsp of theiT pre-school experience or

. whether these differences are dir otly related to the pro-

grams provided by the abhool. There is also no objective

behavioral data available,on the performance of these child-

ren as they continued through first grade.

The test data available for first graders at Phillips

School were analyzed in the same manner as ,the test data

available at Nelson. However, 'the test results there wore

somewhat different. On the total score for the CTMM, there

is a significant difference between those,ohildren who had

had no pro. - school experience and those children who had had

pre-kindergarten and kinderqarten. Howover, there'Was no

diiTerenoe between those who had had kindergarten only and

,those' who had had. neither - `experience. This seemed to bo due

to the*facit that although the kindergarten group did. some-
,

what between on the n n-language part of the CTMM than did

.those who had, had no pro- school experience, the kinder -

garten group aptually had a lower mean score than the non -

pre-so drgroup,on the non-language part of th test. It

ould be rioted that those children who had had both pre.

kindergart6n and kindergarten experience at Phillips made

very simila

ren with

r shores to those'at Wilson. However, the ohild-

-kindergarton or kindergarten):;;;ience seem'

score much lower at Nelson than at Phillips,- The roasona

for this axe not at all clear.



,
. 4

\Comparison of est

groups 9n the Metropolit

indicate a similar ,patte

scores at Phillips for\hethree

Readiness Test (See Tble 1.0)

to that of the CTMM with very

kindergarten 'oniy al\d. the

ups, but with t'he ohil ren (hay- .

Little difference betigeen

no pre-school experience gr

ing .both kindeAarten and pr

a. ing a higher score. Again th

patterns between Nelson and Ph

kindergarten expprie co

re.is a ,differenoe in io

llips schools with the

OW-

g

orespt'Neson being 1 to

ly .19 tb 36. Again

e Draw-a-Person Test\

of mean percentile equivalent s

51 while that at Phillips was o

reason for this- is not clear.

ministered.at Phillips did not s

ences.among the three groups.

The test data from Phillips's

ow any,signirant. differ-

sistent pioturivof differences among

ool yie

th

children. However, there does seem tO
.

A

higher score-on objective tests at th
1,

b

d ales

ee group

gnifio

n ni,of

on-

f..

grad? for those children who had had both p

and kindergarten expe'rienc'es: Again, there i

knowing whether these dAfferenoes are duo to d

directly related to their'school experiences oi'

they are differences that would have occurred'r

of the,program.

ore

4 3 th

y

rte

41-

le

1

The oonclUsions to be drawn about t o effect vend s

the pre-kindergarten experienoe are of neoessity imit

The test data suggest that it may indeed have Mad a
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\ in interpersonal relationships. It is believed:that a high

score would be related to a teacher's ability to empathize

_

so;

difference but 1:Clk3'ng adequate controls or consistent test-

ing data suoh a oonolus on is at best suggested rather than

proven.

Teacher Attitude ChAnge

*One of the objectives of NOEIP was to provide experi:;)

endes for teachers which ictluld result in m6re "positive"

teacher attitudes toward c ildren. To make an\estimate of

the degree to Which,this objective had been accomplished,

a survey of teacher's' attitudes was conducted ih 1966 and

again in 1969, This survey, which is reported in detail

in the NOEIP Direotor!s Fourth Annual Report, is reported

here in abbreviated form,

The \Minnesota Teacher Attitude Inventory (MTAI) was

administered to all teachers and administrators of NOEIP,-
The tests' were administered:at the beginning of the projdot

.peri0d, f

'The purpo

11 of 1966, and again in the spring of 1969,

e was to evaluate teacher attitude change` as mea.

-cured by these tests during the first two and one hag years

of the projegt,, It was assumed that whatever chanties accrued

were the'results of the project.

*The MTAI is designed to measure the kinds of teacher

attitudes which determine how well he gets along with pupils

0

with,plipils and that the teacher -pupil relationship would. be
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characterized by mutual affection. Thi teaoSerwould like

oh&ldron and enjOy teaching. The:olassom would radiate 'a

social atmosphere of cooperative ondeavpr, interest in the

AP
work, chi. a permissive atmosphere as well as mutual respect

-

for the feelings,grights and abilities of there. .

The teacher who scores lbw, on the of er hand, would be

one Who dominates -the alas nom. He may o' creat-

ing an' atmosphere of tens1n, fear, and subt ssion. Table

12 presents a summary of the MTAI data.

TABLE 12.

Summary of MTAI.Results

Pretest -Posttest,
Mean Xile SD Mean hile, _\ 8D

. .

43.0. 3o , 38.6 '41;4 38 3z.4

Scores for bbth project schools were :,o%ed and pre.

sented.as one compostte'rath r thah se P4rately. The scores

must be interpreted not only ion facts value but with the
.

. ..

1

\

normative comparison and the distribution (S.D.) in mind.

Normative data arosavailable 'for a number'of'separate.groups;

such as beginning elementary teachers, rural teachers, tea-

chers with more than'four years' training, secondary tea-
,

ohers, as welt -as various student groups. No normative

table was directly appropriate foi the sampleof teadhers
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within the project area. However, the raw score mean was

converted to percentile rank on the normative table for

elementary teachers with more than four years of training.-

With these limitations in mind the.teaohers of the

NOEIP fell at the 30th percentile on pretest and two,and,one

- half years later they scored at the 38th percentile. This

increase.of eight.peroentile points is felt to be signifi-

cant and attribUted to the many facets of the project.

Furthermore, it must be stated that these percentile scores

are not significantly low, only about one half of a S.D.

low the mean of the normative group, Consequently, teachers

within the NOEIP as a group must be considered as average

for whatever characteristics- the MTAI measured, and movement

was in,a more'positive direction.

The Allport-Vernon-Lindzey Study of Values was also

administered to the NOEIP teachers; The purpose*of the

Study of Values is to evaluate the relative prominence of
, 4

six basic interests or value systems in personality theory.

Following is a brief description of each*

Theoretical. This involves the'pursuit of truth.
Utility or beauty are of little importance. What
is important is the intellectu4, objective, and
critical way of understanding and., ordering the world..

Economic,' Utility is the key and this concept in-
volves the practical, competitive way of thinking as
well as the accumulation, of tangible good's. Un-
applied knowledge is a waste.

Aesthetic. Interest is in form and harmony, things
are judged in terms of grace and symmetry. In a way

, this is opposed to the'Theoretical.
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Social: Love of peOple In an altruistic sense is
basic. 'The nurturance of.warm,-friendly relation-
ships with others is of utmost importance. .

Political. Power and the ability to manipulate
others is of importdnoe here.

kReligious. The focus is unity. A person high here
'-'seeks-to comprehend the cosmos as a whole and
attempts to relate himselfto.it.

Table 13 summarizes the pre- and post:test values

of the teachers within the NOEIP.

. TABLE 13

Summary of Study of Values its

Subscalo

Pr

Theoretical 43.2

Economic ,

Aesthetic 42.4
. \

Social ' 38.5

Political 40...2

Religious 39.4

40.7

8.7

41 6'

\ 40.

3.3,

,37.9

In interpreting the dcita shown in Table 13, it sh uld

be remembered that 40 is an average score on all scales

and that scores above 44 are considered to be high sodres

and those below '36 are loW scores. The data in Table 13

show that the post-test means, in all but one instance,

were lower than the pre-test means. In the NOEIP Director's
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Fourth Annual Report, the data shown in Table 13 were given

the following interpretation:

It is most interesting to relate the decrease
in Theoretical (critical-objective) value and the
decroase in Political (manipulation and power
striving) with the increase in 'the MTAI, or an in-
crease in understanding or empahy for children.
The movement appears to be in a positive direction.
Also, there was a decrease-in the California F-Scale
score, indicating less authoritarian dogmatism. Al-
though none of the ehanges is significant from a
statistical point of view, 'all point to more under-
standing, empathy, and care ,for others and less
concern for a critical, manipulative,,authoritarian
way of relating with .people.

Summer Program 11:valuations

In the summer'of l9iiran eight-week insondop, train.

ing program was initiated. -The program was organized on a

workshop basis, including group work, individual differences,

demonstrations, tours, and the use and production of instruc-
,

tional aide and materials, At the end of the Trogram1tea.

chers were asked to evaluate or to give their reactions to

the program, as a bases for effective planning of future

programs. (See Appendix i3 for representative reactions

to the 1966 summer program).

It was follnd that the most valuable phases of the .

program were the demonstrations, field trips, and work.

shops or seminars in which the teachers were most actively

involved.. The gUest speakers stimulated thought and were

rated as "helpful", but according to the teaoher4, there

was need for more follow-up on the lectures, especially

.those which related to children and those dealing with tho
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ungraded classroom. The teachers enjoyed the olassos con-

ducted by the consultants in art, communication skills,

music and physical education.:

The summer program for-1967 was similar to the 1966

program but differed in that there was greater emphasis

placed on dance, creative dramatics, child study, mathematics,

and science. During the summer of ]967, teachers were ,also

provided the inservice training experiences Of working with

small groups of children who needed remedial work in language

arts and/or mathematics. The participating teachers were

asked to evaluate the program, Appendie oonsists of the
V

Program Director's evaluation of the 1967 program and oon-
.

tains'representative teacher'reactiOns.

The 1968 summer program was very similar to that of

1967. New seminars in children's theater, audio-visual

media, and visual-perceptual training were added. The

comments on the effectiveness of the program were very

similar to tho"se made about the previous summer programs.

Most of the statements made by the. teachers and consultants

regarding the effectiveness of the program were complimen-

tary and seem to point out that, in terms of over-all tea-

cher growth, the program was quite successful.

. The 1969 summer program differed greatly from the

previous summer programs. This summer's program consisted

of the teachers being allowed to work daily with groups of

youngsters under the observation and supervision of consul-

tants. It appeared that the 'teachers felt that this type
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of "on-the-job" learning experiences _wore more effective

than the d.idaotio classroom experlenoes of the previous

summer programs. When asked to evaluate the program, the

teachers stated such things ass

"a unique learning situation,"

"very profitable."

iAs a method of assessing the NOEIP summer in-servioe

training programs, teachers' responses to a questionnaire

were analyzed., The results.of these analyses, whiph are

reported in detail in the Directors' annual reports, indicated

such things ass 1) the teachers agreed unanimously that

the summer programs contributed signifioantly to their .

professional growth, 2) 95% of the teachers stated that

the summer prograMs were direotly related to the instruo-

tional programs in which they were involved during the

°it was

"informal

ohalXonging,"

and,oreative," and

school year, and 3) all participating teachers reported

that they had learned about teaching techniques whieT they

could use in their own olassrooms. Overall, the teachers'

responses strongly suggested that they believe that the sum-

mer progiams wore invaluable training experiences.

In-Service Teacher Education Programs

In addition to the In-Servic6 training programs oon-

(10

ducted during the summers, consultative services wore pro-

vided to the tarp t schools during each academic year.

Teachers, either in small groups or as individuals, con...

ferrod with the oonsultants. However, many times oonsul-
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tants. However, many. times oonsultants raprosentSng partio

ulcer diseiplines.could not be.provided by the 000perating

universities to. the target schools. Nevertheless, Dr.

Violet Riohaids, Division of EducationChal,rman, Dillard

University, in her evaluation of the In-Service Teacher

Education Programs states that,"there seemed to be-a con-

census among the teachers that consultants were helpful in

initiating (Mange in procedures, Methods, programs, and

during the regular school sessions...." She also states

that, "according to the consultants there was a definite

ohange in .

enthusiami,on the

children td enjoy-

Initiating now programs and

par/ of tepohjr for

learning and teaching them

PreServiCe-Teacher Training Programs

-The.main purpose of:the preservice program was to,

.discover what changes needed to be made in the University

program to prepare more adequately prospective teachers fox'
. ..,, ,

disadvantaged dhildr4n. Tho folIOliiiiii-diePiiriOnces were

"provided for each year of the project.

1. In the regular sessions, one-third of the elemen-
tary school student teachers Were assigned to the
project schools. They participated in all as-
pects of-the innovative programs. They made use
of all types of instructional medial, and took part
in parental meetings.

e more

getting

how to learn.",

3The complete statement of evaluation is available from
Dr. Richards.
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All students enrolled in the':unior year of the
program were sent to the schools to observe the
children, the reading program, and the organiza-
tion of the schools. In addition, they served as
student aides in the olassroom,,on the playground
and in the cafeteria. They were required to spend
ninety clock hours in these experiences. During
the second semestTr they volunteered their per-
vioes as student aides.

For three summers students served, in the program
-more as teacher aieA than as student aides.

4.. Students participated in the initial iesearbh re-
. bating to the home and community, and at the oloso

of the project they condUcted interviews with
parents concerning their attitudes toward the pro.
Ject. Two served as research assistants in the
area of perception. Several were, engaged in veri-
fying and.. assigning code numbers for childron,in
the project, and in recording test results on
IBM sheets for automatic card punching.

-. 4'

At certain intervals, students we asked to give their

opinion as to the value of thbso experiences.' On one suoh..

interval July, 1969, studdri4 Oho served. as student aides

were asked to give their reaction to their role,. and to the

value of such experiences had they been provided from the

time they professed an interest in teaohing and continuing

through their college careers. Typical of their'responses

are the followings

1. "I feel that serving as a student aide.,from the
time I had declared my major and throudhOut my
college career would have been both a'rewarding and
beneficial experience for me. My,experiencos this
summer have made me more confident ref my future as
a teacher. The children and the classroom situa-
tions have increased my knowledge as to what teach-
ing is really all about. Furthermore, I have
benefitted much more from this program than I
probably over will'from a book."
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2. "Along with junior and senior observations and
student teaching, I plink that suoh a program would
add more valuable ekperiences in the classroom.
During the Freshman and Sophomore years of college
the early exposure to the clabsroom would be help-
ful since attual experiences in real classroom
situations do not occur until one's junior year.
From' experiences this early exposure does help
when one goes for junior observations. "'

3. "All students in education should have this ex.
gerience working as student aides beeausa it will
ivethe students a direct ohdhce to discover and
explore the atmosphere of a classroom. It will
help students to understand the aims and goals of
'education, the, role of-the'teacher, the child, and
the school program in general.. To conclude, I'
think all students should be given this chance to
decide whether or not education is their-career
choice or just some form of escape."'

K

4. "I'feel that it would be a great advantage to a
student to serve ..as a student aide from the time
he declares his major in college. It would provide
a great deal of experience which is so badly
needed, upon entering the classroom."

At the beginning of the third year of the project,

Dillard., University initiated a new freshman program whidh

included a four-week inter-term period. On the basis of

what students salt. about the value of first-hand experienoes

ih the project schools, the Division of Aducation planned

an inter-term project for those students who had. expreSsed

an interest in teaching in the elementary schools. The

purposes of this experience wore: to help the student to

determine his interest in and qualifications for teaching

as a profession; to give him/ilaMe, idea of the role of the

teacher; to acquaint him lat ,the Organization and adminis-

tration of the school; and to point out to him the indi-

'vidualdifferences that exist among children. A portion
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of the time was spent on campus in seminars with the faoulty

of the Divisio f education who attempted to aid students

disoovering answe to questions regarding the school and

the role of the teaoheit In addition, the faoulty pointed

out the kind of training needed in order to be prepared to

teaoh deprived children. Of the twenty-eight enrolled in

the first group (January, 1969) twenty-seven deoided to.,

select' teaching at the elementary lovelas their oareer.

This experienoo was repeated. in 1970 and is now a definite

part of tie toaoher education program not onlifor the

prospective elementary school teaoher, ,but for those who

think they want to teaoh on the secondary level. 'Plans are

now in process for including professional laboratory ex-

periences for students in their sophomore year of oollege

training.

The need for including more study of the disadvantaged

ohild was immediately reoognized as the results of student

participation in the Education Improvement Project. All

education courses now include more study in this area, es-
,

peoially the oourse, Child. Psychology. More experiences are

provided for student irk with disadvantaged children.

A oourse; Eduoati 314, The Disadvantaged. Child, is now

included, in th= curriculum. The oourse is an elective,

and forthe ast three years, students majoring in other

fields (especially Psychology and. Sooio/ogy) have also

taken the oourse.' A description of the course follows*

314: THE DISADVANTAGED CHILD
A study of the disadvantaged or educationally

deprived child, his family and culture, in an
, effnr tn 0i,,rolnn now aronohos for tonchinR



this child. cAn attempt.to develop an undpt.
standing of his attitudes toward eduoatiohi the
school and toward teacherS,- Emphasis is placed
upcin the need for corrective action in the

sohool. Supervised field work with disadvantaged
children is required.. Open to Juniors with
consent of instructor. Three credit hours.

Thp'progra has also made the University aware of the

need for orking more closely with those teachers to whom

students a e assigned for.professional laboratory experiences.

Only since t e beginning of the Project has the University

had an opportunity to have an appreciable influence over

these.teaohers, As a resultu they, have permitted students

a great deal of Sfreedom in the classroom and have invited

them to try sewer procedures. The classroom in the 'Project

schools became a learning laboratory for student teachers.

Classroom teachers became interested in campus seminars for

the student teachers and thus were more consciais of their

. role as cooperating teachers. The feedbaol from the,.

cooperating teachers to the student regarding classroom

procedures wds moretfrequent; thus giving the student more

opportunity to analyze his strengths and weaknesses and. to

discover ways of hanaling similar situations.

08IP Director's Evaluations

In each of the Director's annual reports, the Director

-has offered qualitative statements concerning his observa-

tiona and perbeptions of the degree to which N project

was successful. The-followin6 abridged. statements, taken

I
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from the NOEIP Fourth Annual Report; generally reflect the'

observations made by the Directors in their statements sUb-

mitted to the Ford Foundation.

Music Program. The pupils and the-teaohers developed
a keener interest in music especially in symphonies
and classical music. Pupils began to hum melodies
that were strange to them before. Anxi ty to partici-
pate in music'programs and to be inst cted on various
instruments grew higher/ Pupils an, teachers began
to use the language a music in their Aeryday vocabu-
laries. This program has not been statistically re-
searched; however, observationally the objectives are
being achieved.

.

".'
.

,

Art Program. -Tettchers who.previmisly avoided
/

the az,
program with classes have begmlto correlate art with
the academic disciplines. The appearances of class/
rooms show greater emphasis on arrangements, colors;
balances. Pupils use their free'time "creating" with
clay, papier macho, string, paper and other media.'
The'general appearance of the pupils.themselves has
improved, suoh as clashing colors in dress are avoided,
descriptions of things observed are more detailed.

%

Exhibits of pupils' art work can be found in the
schools and. one a small scale in some homes. Although
these evaluations arelbased on observation, they are
clear indicators'of achievement of the Art Program
objectives.

!

Interpretative Dance and. Creative Dramatics. A marked
increase in ,verbal ability in some pupils and a height-,
ening of interest in the schools' activities of the
more or less non-verbal pupils indicates accomplish-
ment of objectives. The'accomnlishment of the objec-
tives of the overall cultural arts program led to the
organization and implementation of a program unique to
the NOEIP called. Allied Communication Arts (ACA).
Although the program was well organized and carefully
implemented, the objectives were not fully accomplished
due to administrative and teacher attitudes towards
continuing the traditional reading 'methods.

-Parent Involvement. The visiting teachers of the two
NOEIP Schools serve as' Community-School Liaison per-
sons. With the assistance of a parent group, the ad-
ministration and .the teakhers, the meetings are very
well organized, .exceptionally well attended and, exe-
cuted. Evaluation sheets used. at each meeting and the
oral evaluations given by participants indicate that
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the objectives of the Parent Involvement aspect of the

NO.IP are being milt. .

LanguZA Arts Program. The objectives of the Language
Arts Program are being achieved with varying degrees

of success. .Administrative andoteacher attitudes
linked with sbhool organizatkonal practides have served

as deterrents in some instanies, HoweVerl'a review
of the evaluative data availablejindioates positive
and negative successes. Positivb success in programg'
where children have made very signifidant gains.
Negative success in programs which have been correctly
implemented, researched and found to have made no
signifieant differenop in pupil behavior and performance..
Though negative-t_ thesuccessiis in .that th

results are usable by researchers.in'Othei projoc
and educational organizations.

44).A.A. Science Program. The'filitt year's Science pro
gram was quite successful. The compldtu successomay
be'attribUted to the close supervision of the South-
west,Educational Davelopmgnt Laboratory'and Tulane_
University. However,' the program has boon 'expaned
from two classes at each grade level to all tlasses
fEom the kindergartens'through fourth grades, The
enhancedbehaviors of teachers and,the obvious heighten-
ing of pup1.10 levels of achieVement indicate"the
successful achipvement of the/expressed objectives.
Teachers report that pupils have begun to transfer .

methods of inquiry and discovery into other academic ,

disciplines.

Kinesiology. This instructional program has been
quite successful. Pupils enjoy the activities very .
much anc have begun-to show'skills in body movements
which result from actually thinking through a situa-
tion before performing. Skills in movement and in'
thoughtfUS respon-ses in activities, especially team
sports, show definite improvement, All of importance
is the improvement in the attitudes of teachers toward
the-teaching of physical activities. Consultants
worked directly with:teachers to improve their know-
how. The objectives this program are .being
achieves with n high dftree of success,

Wormation Dissemination
45

2

Dissemination of information concerning the NOEIP

appears to save been extensive in that the program was .

described through a variety of media. This communication



process wade also extensive in that a large number of indi-

vidualsviduale'and agencies from all areas of the United States

. Were'provided with information about the project. More,

information about the program was disseminated

through' media and techniques such as
« -

;
1

1) Presenting papers at local, regional, and national. .

meetings of associations of teachers, administra-.

tors, -reading specialists, and supervisors.

2) Conducting on-signt' viiits for educators, journa-
lists, university students; and other interested
individuals representing a variety of agencies
throughout the United States.

3) Hosting conferences for regional educators.

4r Providing information to radio and television
stations and newspapers which resulted in a num.
ber:lof newspaper articles, radio and television
news` reports, and articles in publications, suoh
as Instructor Magazine; Appalachian Advance

. Journal, Louisiana Teachers Education Journal,
. end. the Dixie Roto Suction of the Times-Picayune.

5) Periodically publishing and distributing des-
, criptiire brochures such as Extensions, Community

'Involvement, EIP Express, Elementary Kinosiology,
and Cultural Activities.

The dissemination of information appeared to be

thorough in that all the available media were used and the
4

inf rmatiori reeched a large numbur of interested individuals

and gencies. Thu nature of NOEIP seemed. to have been well

publicized in that thousands of requests for information

about the project were received by the Director.

Summary of the4Evaluntion of the NOEIP

In order to evaluate the effectiveness of the New

Orleans Education Improvement Project several kinds of
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information were obtained. The information consisted of

achievement and intelligence test resultsvopinions of

teachers, school administrators, consultants and parents,

qualitative statelonts from evaluation -teams in the two

target schools; and other narrative reports submitted by

individuals who had been involved with the conduct of the

project. The information was generally qualitative rather

than quantitative but apPeared to be sufficiently objective

to be used in drawing conclusions about the effectiveness

of NOEIP,

"fin response to the questionnaires, teachers who had

participated in the project indicated that NOEIP had been

quite successful in meeting its objectives. More specifi7

cally, the teachers responded that NOEIP had'been especially

. effeotive in encouraging teacher creativity and experimen-

tation, developing each pupil's capacity to learn, and in

providing an atmosphere in which children were free to

communicate. 'However, the teachers responded. that NOEIP,

,while effective, was relatively lespeeffective in assisting

teachers in critically examining some of their teaching

techniques, and in establishing a otos() relationship be-

tween school and home. The teachers also stated that NOEIP

hadsbeen instrumental in initiating new teaching methods

and in increasing the academic performance of students,

but believed that the research effprts of NOEIP and the

000peration of the Orleans Parish School System were less

than adequate.
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The assessment of parent attitudes toward the project

show that the parents of children attending both Nelson and-

Phillips schools viewed the children's experiences in a

positive way. Although the assessment suggested that the

positive responses of the parents may have been masked with

some unconcern with the educational progress of the children,

they offered few criticisms of the schools or of the programs

and stated that they felt the project had been helpful.

At the request of the project director, evaluation

teams from each of the two schools submitted statements

concerning the effectiveness of NOEIP. The Edward H. Phillips

Elementary School team's report indicated that, ag a result

of NOEIP, the school personnel had been dole to increase

the number of cultural activities provided for the students,

improve parental and community involvement and to develop

an effective language arts. The team from the Medard H.

Nelson School reported that NOEIP had been invaluable in

developing a wealth of instructional materials and innova.

tioris, needed personnel, an efficient' anguage arts program,

and the like, Further, the team stated that the project

developed stronger ties between the school, home and

community.

The data relevant to average daily attendance in the

two target schools and in similar nearby schools revealed

that the average daily attendance in these schools did not

differ. It appears that NOEIP had little, if any, impact

upon school attendance.
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Data resulting from the 1966-67 Achievement and In-

telligence Testing Programs show that gains made in achieve-

ment and intelligence test scores by students in grades

1, 3, and 5 in 'the target schools were statistically signi-

ficant. Such data also revealed that the specialivadrimg

programs initiated through NOEIP produced signif/cantly

higher scores on standardized measures of read4ng ability.

.

A consultant, engaged by NOEIP for the purpesti of assessing

some of the early results of the projec't, a lyzed, achieve-

ment and intelligence test scores and conclu eds ".The

children, as a direct result of the project-Ti have had their

intellectual abilities remarkably enhanch...the early

results of the NOEIP indicate marked success."

Analysis of available test scores relevarit to school
1

achievement also indicate that those children who had engaged

in either NOEIP sponsored pre.,kindergarten or kindergarten

experiences achieved at a significantly higher level in the .

P
elementary grades then did those children who had not been

provided with such experiences.

In order to make nn estimate of the degree to which

the NOEIP objective of assisting teachers to develop more

j,positive attitudes toward children ,was met, a survey of such

teacher. attitudes was conducted. The survey revealed that

during a 22 week period, the teachers developed a signifi-

cantly more, positive; attitude toward children. A major

conclusion resultiAg from the survey was that ."(the data)

all point to more understanding, empathy, and care for
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others..."

The four summer in-service teacher education programs

were seen by teachers as contributing significantly to

their professional growth, directly influencing the in-

structional program in their school, and in proving their

teaching techniques. The academic year in-service teacher

education. programs were seen by almost all of the teachers

in the participating schools as.helpful in initiating change

in teaching procedures and methods and in the curriculum.

The pre - service teacher training program (a field work-

centered approach of training teachers) was 'judged by

participants and consultants as being the most appropriate

kind of training needed in order to be prepared to teach

"deprived" children. This approach was judged to be con-

siderablybetter than that formerly used by the uniVersities

participating in the project and, as a result, became a.

definite part of the teacher education programs at the

different universities.

%During each year of the project, the director ofli0EIP

subthitted an annual report to the Ford Foundation. The

examination of these reports show that the director felt .

the objectives of the project were being at least reasonably

well net, particularly in the areas of language arts,

science, art, music and kinesiology. The director's reports

also indicated that he was pleased with the degree of,

parental involvement in the target schools.

76

4



69.

Dissemination of information concerning NOEIP appears to

have been extensive and thorough. Information was provided

to interested individuals and agencies by means of con-

ferences, newsletters, a quarterly journal, newspaper

articles, articles' in professionql journals, and direct

requests made yo the NOEIP director.

In summary, the available data and the opinions of

the participants strongly suggest that the New Orleans

Education improvement Project was successful and to a

relatively large degree-achieved its purposes. It appears

that the project was instrumental in improving the education-

al opportunities for underprivileged children, primarily

Negroes in the St. Bernard dousing Project area in the

City of New Orleans. The available information indicates

that NOEIP was an efficient method of enhancing the teac

ing-learning processes, assisting teachers to develop

innovative approaches to education', increasing students'

achieveMent, providing%sound teacher in-service trdining,

improving sqhool-community relations, and the

data and the participants' evaluative statements lead to,
4°

the, conclusiOn that NOEIP served as a beneficial "agent of

.aange" which provided the impetus for positive growth and

change and that such growth probably would not have

occurred without NOEIP sponsorOip.
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APPENDIX_ A

REPRESENTATIVE TEACHER COMMENTS TO THE QUE*STIONI WHAT DO
YOU FEEL WAS THE SINGLE GREATEST BENEFIT DERIVED FROM NOEIP?

"I feel that innovations in the teaching-learning pro-
/ cess with audio-visual materials was the single greatest

benefit derived from N.O.E.I.P."

'"Interventions introduced which permitted teachers
to change their style of teaching."

"The.N.O.E.I.P did a splendid job in assisting
teachers in planning, implementing, grid evaluating new
instructional approaches."

"The greatest benefit-of the program are we have
been able to challenge the average and above average
pupils with the prpgrams of interest. We have also been
able to raise the level of slower pupils to a degree, not
totally, as there are many factors involved with our
slower pupils over which we have no qpntrol."

"Many opportunities were provided for teachers to
become knowledgeable of the various materials and methods
that can be used to enhance learning. There were many
profitable workshops conducted in this area."

"N.O.E.I.P made it possible for both teachers and:
pupils to become aware of and use some of the many
materials, equipment, and programs of instruction being
used in classrooms today. I think that this helped to
broaden the mind of both pupils and teachers."

"The single greatest benefit derived from N.O.E.I.P
was that of new teaching techniques being used in the
curriculum. These techniques proved to be a challenge
to the teachers as wall as an increase in the performance
of pupil achievement."

"Teachers were given olortunities-to diagnose group'
and individual learrM.ng need end were provided with in-
structional materials which helped to raise the'achieve-
ment level of pupils."

"The pupils were all able to enjoy some academic
success by being placed in a program suited to their needs
and ability."

"incorporate into curriculum experimental innovations
designed to enrich the teaching-learning process.
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"The opportunity to teach in a more ideal situation
mainly with good equipment, correct number of children
with a teacher aide, the freedom to teach in a more
creative, experiemtnal way with a *one-to-one teacher,to
child oriented approach. I found or felt that the atmos-
phere of the school end the attitude of the principal
made these possible.

"The single greatest benerit derived from the
was that of the introduction and adaptability'Of the
numerous machines. The media specialist and his.assis-,
tants added greatly to the development of this program.'

"Implementation ,,Qf innovative materials,, activities
such as professional trips, field trips; and enrichment
activities, audio-visual aids and instructional' f.rograms.

"Provided opportunities for Involvement, partici-
pation, and dialogile to realize curricular objective
number 5, which was to expand and diffuse leadership
throughout the community.

"The exposure of teachers to a variety of innovations,
the immediate availability of many kinds of media and how
to use the same, the personal contact with other poisons_
in the ,field of education, field trips for pupils and
teachers.
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REPRESENTATIVE TEACHER RESPONSES TO THE QUESTION: vIHAT DO
YOU FEEL WAS THE GREATEST FAILURE OF THE N.O.E.I.P.?

"A. lack of teacher aisles in upper grades."

"I feel that itsgreatest failure was not getting
refunded. on a Whole the prograd.was a tremendous one.
It will have far-reaching consequences.

"The prpgtam was too limited to follow and or evalu-
ate the chkldren'S progress from the first grade through
sixth grade so that a oomparative analysis could have been

'made with children of equal ability pri r to inception of
the program."

"The greatest failure was the de ease.in the allot-
ment of money to continue the en
pupils and teachers."

.

ening field trips for

"I cant name any single failure."

"The greatest failure
have nothing done for tho
need of special, education

of the program would be to
pupils who are found to be in
vocational training)."

"1-think that its greatest failure is ,the fact that it
could not continue TOr alonmer period of time.

"To" my knowledfre there were not any control and ex-
perimental groups used to test the projected results of
various; programs of ind.ruction.

. "A lack of provision for thossi pupils who were, found
to be in need of special training.

HT
-u don't feel there was a failure. but that it,,could

have provided- spedial'classes for special students.

"l'ittle,or no chance in curricular approaches - -to ,

better utilize teachel; creativity and abilities in specific
eUbject-Mattdr areas.

"The drastic decline in personnel assistants.

"The greatest, failure to ,mellas not continuing the
Ptor§m as we began. .L'amplel Teachers' aides in each
room.

81
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"The gradual lessetTfnm of facilities after the
second year of program -- textbooks, release teachers,
working supplies, etc.

"Much teacher initiative was blocked by autocratic
principals.

"Vlore parent participation, involvement, needed."

"The greatest failure was that of not giving teachers
enough time for planning together.

"Too many tests were administered,"

"There was not enough follow:through with many of
the programs that were started. viry

"I feel that we have not been able to gain the full
understanding andlooperation desired between thq school'
and the community.

"The segment of failure was that there was 'no design
to re-educate parents as to their responsiblities in the
role-of educating their young. 4e had workshops but our
hard-core parents were not reached.

"The utilization of additional personnel such as
reading consultant, counselor, speech teachers, and re-
lease teachers."
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REPRESENTATIVE RESPONSES OF TEACHERS GfVEN TO THE QUESTION:
IF N.O.E.I.P. gERE TO CONTIN45E, WHAT WOULD YOU SUGGEST BE
ADDED, DELETED1 OR ALTERED?

III would suggest that teachers be given more time
to plan activities which would benefit students. "

HT would suggest that we add more opportunities for
group interactions concerning curriculum materials being
employed and more time allowed for professional growth
of faculties .-,.involved."

1

"NblcomMent." k

"Iflp.O.B.I.P. were to continue, I would like to
have an atrt teacher stationed in each school."

1

.

"I would suggest thnt we be given free time for

,
planning S.s was nlanned at the beginning of the Project:"

"Parent involvement during the summer months.."

"I would like to see it extended to include a junior
and senior high school."'

It Special education classes,"

"I would suggest that it provide a special teacher
for the many special pupils We must work with."

"That trained personnel stay with the program until

its termination -- as far as possible. That a cut-off
period for transfer pupils be established through some

) means with the'central office."

"Teachers should be given a chance to fail, if need
be, with an innovative program with reprisal."

"ProvisiOn for some tyre of program which would im-

prove attitudes." '

"Availability of aide."

"Added personnel to help implement curricular modi-
fications and change. Deleted -- reading speech personnel.
Altered -- means of acquiring Permission for teacher'in-
volvement and Participation ---receiving grants, fellow-
ships, etc. -- be channeled th?bugh other personnellthan
that of the principal."
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"More consultation with teachers on discipline
problems."

"Written agreement with Priripipal to relinquish
responsibility for instruction to the director of the
project and the faculty; giving her only one-third or
.less vote on decisions concerning instruction. Generous
supply of m,terials requested by the teacher for use in A

the classroom. A center for reprOducingtarticles written
by children -- ditto material, etc. clerical aid"

"More individualized help for pupils, with consultants,
especially in reading, more ti for teachers to *plan
in groups, monies annropriated for teacher studies."

"Provisions Should be made for children with snecial
needs, Particularly the emotionally disturbed and
socially maladjusted ones."

"I feel that Parents should be included.in workshops
and other training sessions."

"Ii the program were to continue, I would .suggest a
7:30 breakfast hour for children, who needed breakfast.
The candy-buying in the a.m. is an indication of hunger.
Secondly, I would suggest that an adult education pro=
gram be held in the school two nights a week. Thirdly,.
home visitation by th3 nurse to work with health problems
as poor health of Parents and.chiadren can result in
poor attendance and progress. The nurse could also
assist in menu-planning programs in the home.

"If N.O.E.I.P. were to continue, I would suggest that
all people not willing to become involved in new innova-
tions and Programs be removed Troth the project."
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REMSENTATfvE RESPONSES GIVEN BY T3ACHMS TO THE REQUEST
TO COMMENT ON THE GENERAL HELPFULNESS OF THE PROJECT'S

CONSULTANTS

"Very helpful a- many consttants were able to tike
care of many problems teachers were not trained for."

"The,consultants were a tremendous help to the
teachers. They helped in increasing the scope of various
subjects."

"The services were minimi;g4. Only? small Percen
tage of teachers benefited by tffe consultants-."

"Social studies consultants receive a grade of.B.
All others are `to be graded C or D."

"Consultailts comnlemented the teachers in many-areas.
The kinds of services rendered enabled teachers to
strengthen .their weaknesses."

"The project consultants were most*helpful.but
were not at Our disposal enough."

"The consultants haVe Provided .invaluable service
in their particular fields. I feel now more knowledgeable
to work with my pupils."

"The consultants were-very helpful. They supplied
ideas and materials whenever needed."

'The consUltants gaN4 a working .knowledge of various
curricular approaches, their effectiveness and limitta
tions. The.donsultants' enthusiasm and interest ware
inspirational."

I
"The Project's consultants,were very helpful to the

teachers. I have found their services to beof great
benefit."

"They.made a great contribution, to the success of
the program."

"As a whole, the consultants. were of,great help in
many ,cases.

.4'
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REPR:91MkTIM; COMI'-3NTS MI Y3 BY TIIACP-RS TO TH3 PROJ:CT'S
IM?ACT ON Ttr3 INSTRUCTIONAL ARTA-) OP 3CF3nCE, MATHWATICS,
RMING AND LANGUAGE ARTS, m-Tsic, ART, AND CO4UCTIT3

SMECH

4

"The reading consultant cl.me when requested to do so.
The sneech consultant did not follow through with all
pupils referred. The Project needed Lull-time music,
science, and Physical eduction teachers."

"The Project would have benefited if there had been
remedial reading summer Programs and more remedial read-
ing aides for teachers. One of the failures of the Pro-
gram was the lack of personnel such as reading consul-
tants, speech teachers."

The reading consultant was helpful in whatever way
she could be. My room was full of Pupils who needed helm,
but they received no help."

*f think that a failure of the progr was the switch-
ing of children from one reading Program ,to anothers."

"We received excellent services from physical edu-
cation teachers and consultants."

"The physical education program was excellent for
these children."

"During the project the pupils' ability shduld have
'been matched with the reading program rather than match-
ing their ability with the grade level or with the number
of years they had been in school. Also, the readikqg
Program was not copsistent with the pupils' abilities:"

"The reading consultants were very helpful to me,
especially the reading consultant made available at the
school."

"I suggest that teachers be Provded with specialists
in art, music,and physical education."

"I felt that more assistance in the area of reading
could have been given."

''The reading consultant assisted me with, solving
remedial reading problems which Ihad not anticipated".
Many teachers in the Project are lacking in art ability
and an art teacher stationed in each school would have
been very helpfdl."

114
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Other orrrillents Made by Teachers

"The audio-visual material was a great benefit to

me. "

79.

"'would like to see an extension and follow-up of

the program."

"I am deeply grateful for having had an oDnortunity
to grow nroPessionally, as I feel,I have, in these past
five years."

"The Program as a,whole gave the teachers more
materials, advice and general help than one ordinarily
gets in a public school."

"A good Program, but it ran out of money too soon."

"Our Present director should have been chosen direc-
tor at the beginning of this Project. I also feel that
participation in this Project added'so much in terms of

experience and training for me. This project was the
greatest thing that haoDened to me in teaching."

"A Program of this magnitude should be continued so
that more research and evaluation can be Provided to
improve the educational opnortunities for all children."

)The program was quite an experience f me and
richly rewarding. Wish the program could be refunded
through some 'other grant. A lot of good talent and
traininzmay be lost as a result of the termination %of

the projeot."

I think the Program should continue. To better
those things that were more,or less a failure of below
average."

"Due tp the fact that I've only been here a few
months, I consider myself unable to comment on any
phase of the project."

"I wish it could continue for another four years.
I feel asa teacher, I have gained a greater insight
into Providing for the individual child rather'than
t1 group."
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Appendix, B

Representative Reactions to the
1966 Smuler Program

.81.

Art: "The excitement of learning to draw and Paint by
watching television, not only helped to destroy
thq teachers' fear of their limitations in art,,
but also gave each Participant the joy of success-
ful accomnlishment. This experiment also heightened
the adventure of learning as it is related to the
area, of problem-solving." - - The Consultant

"With television, then, we overcame the timj,dity
of self-expression; our next step was to rediscover
the creative Ossibilitfes of everyday -materials
such as vegetables, starch, aluminum foil, tissue
paper, old magazines and torn paper. Vie also
learned new uses for tempera Paint, chalks, con -

t struction paper and crayons. Each of us assumed
the role of an artist.- Individual discoveries
were made as the entire grgup accepted the adven-
ture of free-expression." - - A Teacher

"The summer was a successful one; we feel that
each person discovered himself as a more creative
person and a much 'stronger' teachei." - - A TeacheT

"The program had one weakness. With no movie
equipment, the teachers could not relate the use
of on-the-spot 'shooting' to our techniques of
evaluation. With classroom movies and a stop-
action projection, we could have done a much more
complete job in identifying the creative act as
it appears in the process of learning."- - A
,Consultailt

"In this first step we may have found the key, to
this very serious problem of helping our children
in ,crowded neighborhoods, not only to 'catch up",
but alsoito move ahead toward a sense of greater
responsibility and leadership." - A Teacher.

4.
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Music: "The teachers' enthusiasm was a rewarding experi-
ence and reflected a feeling of accomplishment. .

'They anticipate the coming year with less fear
of 'teaching classroom music." - - The Consultant

"Ye learned that music can be combined with and
can hi4hlight other areas of study ds'a pleasant
change to relax students." - - - A Teacher

"Music can be used as a stimulant to enliven a
weary class." - A Teacher

Physical
Education:

"Newer approaches were learned to the teaching
of physical education by the classroom teacher."
- - - The Consultant-

"Physical Education classes should be conducted
by a special teacher in that area, esp6cially -

for 4th, 5th, and 6th graders." - - A Teacher

"We learned new plays and gamas that can be used
in the kind3rgarten and first grades - good
exercise, too." - - - A teacher

"I see the need for organized physical activity
during the school day." - - A Teacher

Communication Skills:
"Learned newer methods of teaching reading in all
grades." - - A Teacher

"Learned more about teaching the communication
skills as they are related to each other."
- - A Teacher

"Demonstrations of newer methods of teaching
reading Are most helpful. Plan to use some of
them in my classroomf" - - A teacher
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APPENDIX C

The 1967 Summer Program*Director's Evaluation

1. The facets of the program which involved children
and were adequately carried out were recreation,
creative arts, and enrichment. .

2. Too little time was given for work with children
in the area of remediation.

3. Classroom work with children was too frequently
interrupted.

4. Each teacher i icated that his over-all growth
in learning w s what he expected.

5. The seminare were geared to meet the needs and
interest o the teachers.

6. The conte t of the seminars was directly re-
lated to th programs in which teachers would
be involved uring the school year:

7. Too little timemas devoted to self-directed.
activities for teachers.

An over-all evaluation of'teacher growth by the

ten consultants who took part in the summer program is

given below.

1. !line conpultants indicated that the teachers
were interested and eager to learn.

2. If out-of-class assignments were given, the
teachers completed the same.

3. All ten consultants indicated that in tgrms
of over-all growth, the teachers made the
anticipated gains.

Comments: "I have never worked with a group
that made so great a 'break through'
in so little time." .

"Much clpends. upon the willingness of
the principals to accept controlled
experimentation." .

, ,
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4. More specific evaluatiOns of teacher growth re:-

yealed the following:

Nine consultants rated the teachers' attitudes
toward new annroaches and materials as "excellent"

and'one consultant noted their attitudes as

"good".

Seven of the consultants indicated that the tea-

chers had developed further their ability to pro-

vide annropriate learning sequences for pupils

.
and to diagnose group and individual learning,

needs. (Excellent-3; Good-4)

Nine consultants rated the teachers either "ex-,

cellent',' (4) or "good" (5) in their ability to
use a variety of teaching styles and,.materials.

Comments..and criticisms by the consultants concerning

the over-all summer program yielded the following:

'1. The Principals should be involved in the;early
.sess,ions with a group, in order to understand ,

the full imnlications of the work. the teachers

will be doing with their children..

2. The mathetatical level of all teachrs could be

raised by relensed-time inservice programs during

the regular school sessions:

3. More official cooneration is needed from the

4. Pour eeks are too short for -pie kinds of.develop-

ment we are seeking.

OA evaluation by the consultant' in charge
1

of the
1

Child Development Seminar' pointed Out the need for

'further study in this area. A quote from the evaluation

follows:

"In our weeks' time it is difficult.to evaluate

change in basic attitudes and no attempt was.made to do

so. Participation by teachers was excolilent.and indi-

cated considerable involvement on their nart in the

seminars. On the last day of c_ldss the teachers initi-

ated and actively worked toge,thqr to develop a series of

recommendations which they felt would imnrove classroom
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4(teaching, and the effectiveness of the teacher to eal

with the individual learning nroblems of their students

in the classroom. The teachers checked out a nu er of

books from the reading shelf and requested that a simi-
lar reading shelf be set LID and made available to them

during the school year in each year."

"Although the teachers do understand the concerts
of reinforcement theciry, they never became facile
enough with the concepts to use them effectively in
analyzing case studies. More time could undbubtedly be

needed to accomplish this. There was also considerable
resistance to dealing with some of the imnortant socio-
logical factors involved in teacher-student and teacher-

parent relationships." Af


