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" ABSTRACT

The report describes the effects of The New Orleans Education Improve-
‘'ment Project (NOEIP); a five-year effort to” improve the {nstructional pro-

gram in two inner-city élementary schoo]s The NOEIP was conducted during

x

1966-1970 and the instructional" 1mprovement efforts included school-community .

interaction, steacher aides, _ﬂall group 1nstruct1d’§\g\3i:lzﬁy of instryc-
tional aids, educational consu1tants. teacher in-service
. NOEIP was funded in part by. the Ford Foundation.

The information and dafﬁ used ih evaluating the prugram.wipe«obtaine9 '
from e)tuden/t‘:s,7 teachere. parents, and coneultants. Data were ghthered with
standardizéa aéhievemenf tests and intelligence scales, questionnaires, and

=4

1ntervﬁews. .
The eva]uation of NOEIP genera]]y 1Ad1cated that the instructional
1mprovement efforts resu]ted in significant]y/higher achievement of ch11- '
dren enrolled in- the target schools. The children enrolled in NOEIP spons’

.sored pre-school expériences also had a:higher degree of achiesement in
elementary school than did comparable children not provided suéh'pre-schoo1
experiences. The evaluetien also indicated fhae NOEIP ‘also had a positive |

1nf1uence on teacher attitude and performance. The overall eva]uation of

NOEIP was positive bue'thereryas some indication that more systematic efforts

to.eya]uate the impact of the project would have been desirable.
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: . INTRODUCTION

L

The purpose of thig report is to provide a descriptive

account and evaluation of the New Orleans Education Improvéf.

‘ment Project (NOEIP) conducted im New Orleans,- Louisiana from

Janﬁary, 1966 through May, 1970. NOEIP was made possible undér
the pfovisions of a Ford Foundatién grant of $2,719,500 made in

response to a proposal submitted in -June, 1965. "This report
\ / |
has & three-fold purpose:
.t A
. .1) To provide the Ford Foundation with the neces-
sary information on which to base reports ahq )
" made appraisals relevant. to NOEIP. .
'2) To supply data which could be utilized in _
reporting to educators and other interested .
. individuals and agencies. . -
3) To furnish a record which will be retained.by
the sponsoring agencies as part of their -
historical records.

In order to provide a brief historical outline, a

chronology of events follows: _
12-18-64 A proposal for an Education Improvement
Center at New Orleans, Loulsiana, was submitted to
the Ford Foundation, )

6-22-65 A revised proposal for the NOEIP was
submitted to the Ford Foundatiop.

12-15-65 Notification was rece%ved from the Ford
Foundation of a grant of $2,719,400 to Tulane Uni-
versity for partial support over a five-year period
of a program to improve educational qpportunities:

K for disadvantaged children. Grant funds wére to be

used for NORIP in which Dillard University and the
New Orleans Public Schools would alsbv participate. . -

1-1-66 Planning was started for initiating in-
service preparation for teach E& in the project s
schools, * '

3-3-66 Mrs. Anng B. Henry was ‘eppointed as the New
Orleans Public Schools Coordinator of NOEIP.. Dr.
Violet Richards was appointed as the Dillard Univer-
sity Coordinator of NOEIP. Dr. Gaither McConqpll
was appointed as Acting Director of NOEIP. |

‘ ' ’ . . 8
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4-9..66 Dr. Clyde L. Orr was appointed Dire?%or
of NOEIP. ’

. 6-13-66 Summer Pilot Day Camp Program in the
NOEIP schools began.

Summer-66 Two Parent Workshops were conducted.

6-20-66 Dr. Clyde L. Orr resigned from the
position of Director of NOEIP.

7-29-66 Summer Pilot Day Camp Program in the
NOEIP schools ended. ' .

8-66 Dr. Stanton D. Plattor was appointed
director of NOEIP. ’

.8-31-66 Dr. Gaither McConnell, Acting Director,.
submitted a Report of Activities of NOEIP from.
December 15, 1965 through August 31, 1966.

9-15-66 A comprehensive standardized testing’
program waé-initiated in the NOEIP ‘'schools.

‘Sprf%g-67 The first issue of  Extensiong, the
NOEIP brochure was published. R

6-67 Summer in-service training program bégaﬂ.
Summer-67 Five Parent Workshops were conducted.

14-16-67 The first NOEIP conference involving
representatiyes of five educational imp¥ovement
projects wag \conducted in New Orleans.

8-31-67 The_firstzAnnuél Report for 1966-67 was
submitted to the Ford Foundation by Stanton D.
Plattor, Director of NOEIP.

\
Summer168 Summé{ in-service training program was
conducted.

'8-16-68 The Second ‘Anhual Report (covering the '
period 9-1-67 to 6-30-68) was submitted by Stanton

Plattor, Director of NOEIP, to Mr. Howard Dressner,
Secretary, The Ford Foundafion. ‘

: Summer-69' Summer in-service fraining program was
conducted. . ’

d

i

\




-

8-69 The Fourth Annual Report-was submitted
by Anna B. Henry, Director of NOEIP, to the Ford
Foundation covering the period 1968 69

5-31-70 NOEIP's activities ended.

Summer-70 The Fifth Annual Report was submitted

by Anfta B. Henry, D1rector of NOEIP, to the Ford
- Foundation.

Administration of NOEIP . ' -

. NOEIP was admlnistered by a director who was selected
jointly by two responsible NOEIP committees, the qu cy
Committee.and the Comfhittee on Planning and Operations. The
Policy Committee was re;ponsible for 'the general supervisdpnf

of the project and for the appointment of the Communit; //7'
he '

Policy Committee was also’ respongible for the ‘selectio //f ths

\

staff, for reporting to the foundation, and for ‘the approprian\

Relations Advisers and other appropriate committees

1

"tion of funds within the framework of the proposal. * The.. \ .

+Committee on Plannin& and Operations oversaw the entire prﬁf \f

Q N
Ject and recommended policies and reviewed develdpments 1A’ the \\

\
<k

overall operations of all programs. The 5irector of ‘the

project worked in line with established policies ghd with the s
advice and sanction of the Committee on Planning and QperaL
. ‘

“tionis and administered the total project and served_ s coordi-

nator of the programsy Tulane University acted as fiiscal

-

’

agent for the funds. - ' '




BACKGROUND OF NOEIP .

. The Neyforleans Education.Improvement Projett was authpr-
ized;by the Ford Foundation on December 15, 1965, and a greht
was aw&ndedﬁgo Tulane University (as fiseal agent), Dillard
Universit§ and the Orleans Parish School Board, under the
auspices of the Southern ssociation of Colleges dnd Schoois.

~ At the time the Proptsal was submitted and at the time
'ié was approved, the purpose of the grant was to improve the
educational opportunities for underprivileged children, pri-
marily Negroes.~ It was decided to concentrate activities in

the -St. Bernard Housing Paoject area.in the aiti of New

Orleans, Theﬁt&o schools participating in the RProject were

the. Medard H. Nelson ‘and Edward H. Phillips Elepentary Schools.

!

These schools were bothbiI the downtown area *bound%d by lower- |

middle to upper-middle class residential areas. Lo&ated with-
in one block of 6ne another, the %wo schools had a total pupil
enrollment of almost 2, 200 in grades pre kindergartén through
six._ Between fi#ty ~five and sixty per cent of the pupils
11ved in th% 1ow rent St Bernard Housing ProJect.

The hone life of these children was characterized by the ,
following components: (1) the maJority of the homes from
which the pugils came fere matricentric; (2) the majority of
these pupils came from homes wherexthe parents were academi-
cally unable to assist them in gny(way with their homework;
(3) the average number of children in _.the family was five;

(4) despite the fact that almost two- thirds of the pupils

4

2

were born and raised in New Orleans or some other large city,

’
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\

{

.elther un

moat had not participated significantly in the variety of

o«

cultural and other activities'a large city offers;’(5)-a very

smal percentage of the pupils had had contact with profes- »

iona and white collar workers except in the school or in

onnecti with welfare or health services; (6) a majority

. of the ch ldren lilved in -poverty. The median income of all

the famili s was,$2 SOP per year (at least $500 to $1,000

below the ‘poverty level"); (7) 4l per cent of the fathers were

Lo : ' ’ -

iployed or under-employed; X8) there were few con=-

vincing examples of success among the parcnts or/neighbors

who.lived\in the target area. The economic, social, and

* \
olitical aepirations of. the community newmbers were not much

, |

higher ﬁhan those'of their preceding %fneration. ‘For all‘

4

relevant ‘purpeses, the children were growing up into a

' relatively etatic aocial world. . J

' / A\

Assumptions -

'the Diréctor's

q&‘ “There were several basic aa\umptions which provided

‘directionkin‘accomplishing the purposes of NOEIP These

assumptio s,\Yhile stated in detail in the proposal and in
Afnual Reports, were generally as follows:
1) NOEIP ig fundamentally a demonsgtration and re-

/ search project rather than a coppensatory program.

. ‘of thk’4caching-learning process within the class-
room. ather than on the improvement oJf factors
outsi thc*echool .

',k 2) T prigary focus of NOEIP is on the improvement

3) "Th objc tives are set forth in terms both of
pupil and sta{f improvement, and cognizance is taken
of both groupd in planning and evaluating programma-
tic interventilons. Programmatic interventions
include in-seryice and pre-service acti ities for
. the.staffs of the two schools and instructional
interventions for the pupils. .




L) .Irrespective of ethnic or socio-cultural factors, T -
the pupils in the NOEIP ,Schools are, from the stand-

\point of inherent ability to learn, no less capable
of academic attainment than any other unselected

°  *group of pupils. '

5) The NOEIP emphasis if placed on innovative '
approagges and on education improvement attempts
not bei\g implemented elsewhere in the system.

' 6) Becausc NORIP is to serve as an agent of change
and is' to transiit its findings for implementation
throughout the New Orleans Public School System, it

» 48 superfluous to continue implementing. the instruc~

tional interventions selected 1in the same way for ,
new groups af pupils. It appears, alternatively, more
desirable to:

¢

(a)  modify or phase out such programs and begin
| implementing and researching others under appro-
priate research and demonstration conditionsj or -
\ (b) ﬁodif& the research design go¥erning’the in-
terventions so’ as to obtain different kinds of
information regarding their implicationg for the
'impr?vemqnt of .the teaching-learning prﬁcosa.

) Modification of coghitive variables, .alohe, is N
B not sufficient to create conditions under which '
i appropriate and lasting change can be brought about.
Therefore, modification of non-cognitive.variables
s must also be made. . \

e C
' L I
ObJecfhves C ) ! - 5 @/Q

3

T%e general objectives stemming from both thé initial
, 8tatements. regarding the pqrﬂoses of the project and modifi-

cations'based.upon the first yeaf of project activity and

implementation were: ) -

1) To pngEte the optimum development of each person
in the targét area by improving the contribution and
~influence of the school, the family, and the neighbo-

hood. To demonstrate this on a small scale--the

primexy—-purposse of the prdgram.. -,

~

’ '




. k|
' 2) To stimulate continuing and increased support
by the community fox education improvement activities
“in other avxeas of the city.

) To provide & program of education which is ad/gted
%o the needs of the children. 7
L) To provide necessary mgdification in the organi '7
zational patterns within th schgol as well as new,
or modified teaching techniques and materials.

(7
\ﬁ) To select and Jtilize personnel properly. //
\_

” 6) To use workshop expericnces with competent
consultants in sociology, anthropology,. psychology, !
Social work and other related disciplines to modify
"the teachers' perceptions of children with limited
backgrounds.

7) To provide additional personnel, such as
specialists and consultants, to work with teaghers.

.8) To'provide,mcchs of improving and ingreasing
the usejgf instructional material and eq%ipment.

9) To involve parents and the community in the
educational program,

10) To ihcrease the involvement of - fcsidents,jgroupay
and instlitutions in an effort to improve the quality
of living in the school area.

11) To,mobilize» focus and coordinate the essential
community services in order to foster a team approach
to meeting these needs of individuals in the school
area. ,

12) . To significantly increase "the achieve&en“ level
and the general academic potential of the pup 13%

13) To establish a more. normal distribution of
achievement, ability, and Fther standardized t
scores. ‘

14) Te establish a ”1carning curve" more closely
approximating the anticipated achievement. gain of
one year of grade placement per year in school,

15) To derive predictions regarding the effective-
ness of various curricular approaches and/or teaching
styles used with pupils with varying learning neceds.

14
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- .

'16) To have the teachers in the NOELP Schools
demonstrate appropriate positive attitudes toward,
and Ancreased ability in the use of, a variety of
tegdchink.styles and materlials designed to provide
ropriate learning sequences for groups and
\indi duals.

17{“%6 iqﬁrea ¢ the ability of the teachers to ,
diagnose leffe¢tively group and individual learning

.n:;ds and to design appropriate instructional ob-
jettives and skquences for groups and individual
learners. '

18) To have pupfis\in the schools demonstrate the
ability to take greater responsibility for specifying
the objectives for, and the implementation of, their own
instructional sequences. .

19) To improve teachers' abigity to analyze critically
their own teaching and .that their colleagues and
display incrcased receptivity toward constructive
criticism thrqugh appropriate behavioral modifications.

/ ‘ \
20) To develop interactive attitudes and behayiors
- of facu and pupils- which arc.closer to the left- |
Q and Variable on each of the dimensions listed below:u

» Yicceptance. « o . e 6 e 0 e s e e e e e Rejection
ecurity « ¢« ¢« o 0 0 s e e e e e e e Insecurity
1eXibility o 4, o o « o o s-e o o o o o Rigidity
ndependence . . o o o s e e e e e Inappropriate .

- gonformity \

Self-discipline . « « ¢ « ¢ o ¢ o o o o Imposed 3

e ‘ discipline

Self-motivation . . + « e e Efterzal
) motivation
Individualization S
of instructional )
] objectives « . v « ¢ +'e & « s+ o o . . Imposed
. . unrealistic
group standards S

Features of the Project

.

In the area of curriculum, NOEIP placed top priority on
language arts, especially readiqg. A variety of methods and
materials, which were previously not available to projcct

v .

teachers, were used in the reading and language arts programs.

~

* .15
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9.

A épecific étep—by-sfep instructional progrem was designed
N A
to generate effective and efficient developmental and re-

medlal instructional sequences. In one school, a nah-graded

|
!

ed. In the other school,

organizational patterh was follo

classes were organized on the basis of variablgs\ﬁuCh as .

,8cores, on the Illinois Test of Psydholinguistit Ability.

In both schools activities and metho such as rogfammed

instruction, remedial reading inst
>

\2ﬁproach to language arts.and the snythetic alphdbet approach -

ction) a 1li gufétic

were introduced.’ ) Et
" A newly developed éurribﬁium in science --‘S ence: A
Process Approach -~ wes introgduced into the séhoolif programs.,
This program focused on having pupils learn %Fneral zable
| process skills which were bchaviqpélly specif%c, but‘which
carried thg promisc of broad transferability a&ross man&z
subject matter areas. In-serviée sessions for teachers
ﬁsing ¢onsultants from several univeréitigs contributed to
the development of the program.
A modern mathematics text book was intnpduced into the \\\\\
NOEIP schools. 'Mathematics consultants from local universi-
tigs conducted a series of one-day-workspops to assist the

teachers to develop skills in using the new text. Dhring the

summer in-service training essions, full-time mathematics

consultants held dally workshops with teechers to hélp them
dévelop techniques of providing their students with eppro-
priate expericnces in mathematics. |

The physicel education program, called Kinesioldgy, used

. . 16




"to discover, explore,

AU

g
. \ -
f
«
- .
’ B ~
'
. .
. -
. ’

problem-solving tasks as its basis. The studenég were pro

vided with problems to solve in which apparatus,\equipment
and sometim%s/ﬁusical equipment were used. These problems
were'dgﬁigned'to'develop each student's flexibility; endur-
ancqg, muscufhr strength, and his problem-solving abilitfies.

Educational media, such as tape yccorders, film sﬂfips,

~

and o er-ﬁead rojectors, were used extensively in thejtwo
schools,\ ,In-sdrvice training programs were conductedfto i§~\
crease teachers| skills in the use of educatiénal media.
Students were ex osed to educational television programming
provided by the ﬁew Orleans Public School Systeﬁ. K
In order tb insure the effectiveness of NOEiP, a number

of additional personnel with specific responsibilities were
employed. Such personnel included a Sch061 Counselor, a

eading Consultant a Speech Con ultant, an Educational Media
C ordinator, School Coordinators who provided 1iaison between

i
the uniyersities and the public school system, and a large

number of consult nts‘from varioﬁs disciplines. Each school
also had a Curripu um Coorainator, an Iﬁstguctional Materials
Specialist, and a sitin? Teacher.

In-school cult fal activities in music ané art werg pro-
vided fof pupils. The program was designed to help children
' and unde}stand music in their own terms.
Rhythm bands were formed and "live" concerts were conducted.
Pupils became "painte;s“ and ”sculptors", using such varied

media as vegetables, string, papier mache, aluminum foil, and

other materials. Studénts werc provided with expériences in

17
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N which they could express in colored chalk and other medie

what they "felt"s

.E , A chﬁloren's theater was‘proyided to correlate the allled
communifations arts..,Chiidren werce exposed to theater, art,
d drama. Students produced assemhly plays and were
introduced to facets of commun%:étion such as pantomﬂne, _\
o vocal variety, and projection. \In these activities the pupil
had a chance nqt only to demonst te his fantasy world, but
to view objectively his past experiences and, his present
\environment o

\

workshops were foc

\ A number of Yarent-teacher- workshops were held These

ed on increasing communicati ns between

parcnts assist their child in reaching the goals of tThe
school program, to help parents understand what their child
was doing, and to establish a closcr relationship among par- o

;' ents, ghildren, ahd teachers.
§ The NOEIP Community Affairs sponsored a variety of pro-

% grems and activities aimed at involving parents and the
‘community in the educational orogram These programs in-
cluded such things as the Community Information Of%ice, the

NOEIP Dad‘s Club, parent workshops, parent- child field trips, .

" plus a veriety of school-community cultural, social ath-

5 +

%etic, and academic activities. - S
. . . . N \l\r
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A number of tests were administered to the children en-

roiled in the participating schools. The testing'was'conducted
in oyxder to determine the students' rate and scope of mental

y development, to identify children with learning difficulties,
to assess readiness for learning, to detect specific reading

. negeds and problems,‘and to provide data for research, pro-
‘gram evaluation, and curriculun planning, o
Rés;arch Qas planned to obtain data which could be
- R used in testing several hypotheses. These hypotheses were,’

in general, concerned with the level of academic achievement "
with evaluating the effectiveness of NOEIP, and.uith assess-\ o
ing changes in teachers' and students' attitudes toward each
other. A variety of standardized measures of achieyement

‘ and attitudes were administeredl The analysis of the data

.was provided ‘to inte ested persons and agencies via the

1966 -67 Director's Annual Report and through other 1968

publications.

k . As part of its information dissemination process-NOEIP '-l
conducted several conferences which were attended by educa- j
tors from all geographic areas of the United States. Tfhe:"U |
phrposes and the activities of NOEIP were delineated at

these conferences. Information was also disseminated through

\ "Extensions" -- a quarterly journal, the "NOEIP Newsletter“—a

a quarterly informal report,- and "Aqnual Director'° Reports",

" !

. ' ! plus a variety of periodically published brochures, pa'nphlets,

| .

and newspaper and magazine articles.




13.
' EVALUATION

In an attempt to evaluate the effectiveness of NOEIP

‘several kinds of information were obtained. This informa- -
tion generally consisted of‘achieVement tést results, .
teachers"opinions of NOEIP by means of a questionnaire,
Qualitative statements from evaluation teams in the two
participating schools, and other narrative reports sutmitted
“by iﬁhivfduals end groups which were intimately invelved with
Yhe conduct of NOEIP. While the intormation obtaincd was

generally qualitative rather than quantitative, it appcared

to be sufficiently objective in nature to be uSed in drawing

\

conclusions about the effectiveness of NOEIP o
‘ Ty

¥

Teachers"Opinions |

- By means of a questionneire the teac hers"op'inioM of

NOEIP were obtalned. Tha t=achers were asked to resvyohd to

Y\ a nuﬁber of stataments which were.concerned with the alms and‘

" objectives of th& project. For each objectiue teachers were
‘ 1natructed;ﬂ3 rate NOEIP's effectiyaness as qtthér'"Total

HSuccess"; "Above Averagef, "No Change”, "gélow Averaga®, o¥

“Potal Failure". The teachers' responses to the ‘'statements

~of‘oﬁjective§/ara shawn-in Table 1.

. Y
» \ .

¥ g

T z0/ad
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" . . The data in Teable 1 show that the teachers were in
overall agreement that NOEIP had been quite su&cessful in
meeting the—object1Ves which were 1isted\dn the questionnaire.

Ws ) The data suggest that NOﬁIP had met teach\erq pupil curri— N\
\ - cular and the general ob\Jectives equally Yei\l At 1east
¢ Tespondents indicated that NOEI mas either ‘

"Above A erage"‘or a “Tota Success" in meeti those ob-

Jectives. It appears‘that the teachers felt that NOEIP had

been especially effective in meeting objective! such‘ash

1) providing opportunities for involvement and rticipation.
in recognized profess1onai and acadenic organi\ ions, |

' nationally and internationally, for intellectua
enrichment é) couraging teacher creativit an
mentation, 3) de eloping each\pupil's capaclity t 1earnK
and 4) providing an atmosphere in which the child will feel

’

1 free to communic te. . &

Nl
|
[}

& . The teachers ihdicated fthat NOEIP had been\relat vely
less successful in meeti g geéneral, ‘pupil and teache objec-
tives such as, 1)\encouragin teachers tio qhow increased \

P‘ | .”_ability in analyz1ng critica ) their own teaching and that
’ - of their colleagues and to develop receptivity toward con-

i structive criticism through ppropriaté “behavioral modifi—:

- \ cations, 2) helping pupils 4 strive toward a more positive

self-image;'and 3) estainshi g a rek tionship hetwecn_thc
,“ school and th( home ﬁo 'deveiop the emdtional climate intended

to the teaching-lecarning process.

"|‘ to contributb

:



‘/"""‘ /| .\‘ ‘g\‘} \‘r N v \\ \.'

Tbé data in Taﬁie 1 also show that the teachers believed
\

at NOEIP had hee

’

.1east\effective in heeting its community

x | : \
ohhjectives. Appiox mately\one third of the teachers rated
h

+ \h degree to whi h NOEIP had met its comnunity objectives .

a either "No Changew or "Balow Average”"_fHowever, analys s

of the data in Teble 1 strpn ly suggest that the tedchers

\ * \ oy

viewed NOEIP as ¢ effective program. Y

s

An examinatidn of th teachers‘ statements which wére‘ §

k
' made in response to open-ended questions revealed thaﬁ/tﬂey

t nded to believe that NOEXP had been instrumental in initi—

atin new teachlng materials and technigues, increasyné e
A
acadénlc performance of pupils, providing opportunit es for

. -

pupiis with ipecia 1earning needs, providing consultants,
and providing freedom for individuals 'to teach in creative

and experimental ways. | However, the teachers saw in the

| i . N

program wetkn sses suchxas, too few specia& clpsseb for
imited &mount

special students, inadequate research effort,

of school—comanity comjunication, and less than adequ‘te

cooperation from the adninistrators of the Orleans Parish

school systen. Representa ive responses of the teachers to

. W

. \
the five open-ended ,questions are shown in Appendix A.
‘ \

_Parents' Att{tudes Toward the, Project

. the Educati

g |
A great deal of}effort was made by the schools and by’
4 Im rovement Project staff to involve parents

in the educationdl process and to help them cope with t%eir /
R
own Job as parentd in a morec effective way. A number ofr




‘Y a

_\

L}

centaée of par;nta

Ny

prJ@rams were initiated dur:ng "the period in which E.I.P,
was in ogeration\such a% the Dad's Club, the Parent's Club,

4

workshops, panel discu331on§ of wvarious parent-child prob-

’ J .
lems, et .&\Some e{for to evaluate the effectiveness of
\

this aspe
. |

\allation would have taken two forms.

\
Idea1\§§ this
\

of thesgio ram woyld seem to be in order.
First of all\ it wou\d have been most helpful if attondancc
records could have R en kept and some 1Fdication of the per-

ched and partic pating made available.

» s,

This iould have served.-as the foundétion for a study conpar~

ing differences in ch\ dten's performance whose parents be~
came participators in tﬁe school's programs hnd those whose\

paicuys chnsotnot to p\rticipate. A second type of study

‘might have extended beyond the parents affectez by the pro-

Ject comparing e attitudes of the parents wi ﬁ children in
the E I, P. schod s with the attitudes of parents of 31mi1ar
socio economic bjpkgrounds whose children attended other = -
puulic schools and with the at&it des of typicalanlddle class
children in/;ublicischools.‘ \combfsation of theee two
approaches would have given aomedefinitive data from which
conclusidns could be drawn as to Fhe effectivendss of these
programs in changing parental atgitudes. Unfor unatoly, this

type of evaluation conld not be made., However, 8 random

\sample of 219 family units was selected to.Dbe in{erviewed.

Of these 219, only 124 families were interviewed. The re-

meining 85 families could not be inter¥iewed since they had
\ / 2
. / , -

N o 28

\




[ 4

Leithqr moved or had en incorfect'addre;seé to school
gffic}als. g . - V///

In general, the parents expressed very favorabld atti-
. tudes toward the vﬁr&pus prograﬁs of the schools with which
they were familiar.: However, their inability to spe¢ify the
programs in which their children participated and the¢ vague-
ness with which they answered questions about varioud as-
pects\gf the\program would seém to‘indicaae a lack.of\ direct
. involvement with the school's programs and‘#nowledge of the
proJect. Indeed, many parents seened unaware that anything~
special had been goi%g on in Fhe schools involved.
,. As can bé seen by Table 2 the parents report that their
~children ééneral}y had favorable attitudes toward school
o Table 2

R | CHILD'S ‘GENERAL ATTITUDE TOWARD SCHOOL

NELSON " PHILLIPS
Question: Has child becoﬁe . :
more interested in - /
school?
Yes 88% , 9%
R No o 3% Je
| Not sure . 8% S 11
N 1 "‘\ ‘ " B .
Question: Has child become o A
more eager to go
to schoolﬁ
Yes . 90% 81%
" No 7% ‘ ) 'og
Not sure\* 3%




‘ . . . ‘ ) . ‘ ) i ‘
! ‘ 22, . ..
. . |

attendance. Moreover, the parents report that thelr children
o . N
participated in a variety of Project activities as can be ,

seep by Teble 3.

© Teble 3 .
- PARENT'S REPORT OF REN ﬁKRTICIPAmING IN
. ' SPECIFIC P M EXPERIENCES . .
A t
Y NELSON’ NKJ ' PHILLIPS

YES  TTNO. U OWN NO UNKNOWN

Summer Program 56.7% U43.3% - 59 3% 39.1% l 5%
Field Trips 85% 15% ——- : 67% 30% 3, ey

Pre-Kindergarten 50% . 50%  ---  A47% o nelT
..33%  61% , ---  34% . 63% '3.298,

~ I

Counseiiné

In discussing}eﬁecific‘aspects of the school program the
'parente geemed most impreseed by the reading programs.° When.
asked if their children had talked about anything pertaining
to their school experiences thirty-nine percent (39%) of the
parents at Nelson and thirty-five percent (35%), of the parents
at Phillips mentioned some aspect of the langugage arts pro-
grams, Other programs mentioned included mathemetlcs, physi-
.cal education and sports activities, arts and crafts, -and
social studiesu At both Nelson and Phillips Schools thirty-
threeLpercent (33%) of the~Parent8\;eponted that their ‘child-

,renln 4, received help by teeting, confetenoes or pohnseling.




/ | £

In general, the parental responses indioated that they
felt positive ‘toward the school and that they felt that their
ohildren were profiting from theilr experiences. It is diffi-
cuit know whether this group of parents ﬁas more positive
than most parents in similar cirocumstances. Certalnly the
int rvieYers did not uncover large amoants of negative feel-
ings on the part of the parents in relatiOnship to the fduca-’
tion Improvement Project schools. ‘

Participation.by parents(in this saqéle in tge»activitiee
of the soﬁool was mode{ate. Of the Neison parents inter-
| Vviewed, forty-three percent (437) indioated'that they had
participated in or-attended Parent's Club meetings and forty-
four percent (44%) of .the Phillips parents indicated such
participation. Of those intervieweﬁ seventy percent (70%f
indicated that they felt the preérams were effeotive and help-
ful. ,A somewhat larger number of pafents:indicated that_they
had attended prqgrams offered to the pafents b} thetsohoele

¥

(50% of both the Nelson and Phillips pa;ents). The parents,
- h N
.at the Neleon school tended to be more positive in their

evaluation of the programs offered with fifty-sevﬁhw(57%)

N
Y

of those who had participated indicatihg they found the Pro-
grams helpful while forty-two percent (42;) of the Phillips
parents ipdioated they found the programs helpful, The par-
ents who &ud not respond positiveiy did not indicate any
specific reason for thelr response but seemed to be unsure of
exactly what had been‘the purpose or direétien of the pro-

\\' grams thoy had. attended. _They indicated that they eimply

I3
.
N

R T al -




"didn't ¥now if the programs had been helpful or not.
It would appear from the results of the interview data
obtained that thé parents of ohildren attending bot; Nelson
and Phillips Schools viewed thelr ohildren s experlences in
a positive way. They offered few criticisms of the schools
or the programs and when responding to specifio aspects of
the program indioated that they felt the programs had been
, nelpful. X
One question does arise in evaluating this data., One
gets the féeling that these parents are relatively uncriti-
cal of the school program and one cannot help but wonder 1if
the generally positive responscs of the parents may not
nask general unoonoern with the eduoational progress of their
ohildren. There 1s no way : to knowfwhether the parent's
positive response refleots setisfaotion or apathy. Many \

4

times 1t is the most informed and oonoerned parent who is
also the most oritioal of various aspects of a sohool's pPro=
grem and uniformly positive co ents‘meke one susplclous that
they are a product of lack of concern or laok'of amareness

- of +the -program, ' P \Q‘ v

Evaluationpmgem_ﬂepg;f“
As part of the overall afforb.bo axrrive at an ovalua-
tion of NOEiP. the projeot diregtor'requestod that the
\ prinoipals of the two partioipsting schopls submit state
\ ments concerning the effeotiveness of NQE . he state-

»ments made by the two princlipals were gceneralN.y laudatory




in both tone and content. It should be noted that.the )

statements were prepared by the principals with the help cf
an evaluatlon committce in each of the schools.

The statement submitted by the principal of the Edward
| H. Phillips Elementary School stronzly suggested that NOEIP
had been of Invaluable assistance. In the first paragraph
of thelr report, the commlttec stated, "It was the unanlmous
agreement ci\everyone of the’ Phllllps Team that the Lduca-
tion fmprovemént Prqgect oﬁ’1966-1970 was one of the great-
est happenings. that épuld have occurred to a community and
1ts school."” The report 1ndlcated'that; a8 & regult of
NOBIP. the. scho;i personnel had been effective 1n 1ncrea§&ng
the number of cultural activities provided for ‘the studentﬁ.
in’ 1mprov1ng parental’ and communlty 1nvolvemcnt, and in
’ developlng an effectlve languawe arts program, ) \
. The ‘repoxrt from the Phllllps School also reportcd data
" pesulting from research conducted on the 1mpact of thc
language arts program, The concluslons drawn from the data )
suggested ttat-the lahguage arts program had becen quilte i . \\
successful, Soue of the conclusions presented weres "Bew-

gldes having more improvement in the achievement of all

pupils, espéclally those who had been with the program conw

sistently; there was stabillization -of much of the regression

trend at the lmmedlate level." h}so reported In the docu-

merit were dota which showed that students who were'provldcd

with the newly developed language arts experilences scored

. *




26,

significantly hiwﬁer on, the vocaﬁular? and reading compre=~
hension subscalcs of the California Readling- Test than did the
control group. The concluslons offerod woret "Thesc find-
ings were significanf at the .05 and .01 levels, Thec-success
of this experiment encouraged the principgl to replicate 1t .
;n several classes as teaching personn¢l and materials would
determine.” , - D

The evaguation team quke'very posi;ively about the®
science‘prqgrgm in the school. TheJ concludcd, "This scienOe;
discovery approadh e« « o has expanded pupils awarencss }n

\Ghe sk1ll processes such as observing, recognizin number
relations, measuring, using space/time relations, clar%%éé?g,
'inferring, communicating, and predicting."” '

The teachers indicated that considerable,bénefit hag,
been dorived from the: testing program spénsored b& NOEI?;
Among the comments mad; about the testing prograé were
statements such as, "Th;\biggest task'belie#ed by teachers
was grouping pupils according to necds indicated by tests;‘
"The total psycholo;:;EI”effcct of the use of & wvaricty of
tests Kﬁs enabled teachers to work with their pupils with a
greater acceptance, and with deceper understendings of the
pupil's potentials;" "Jith these new perceptions of minori- .
tles who suffer many ;Ils from th; present low soclal-cco-

nomic level, teachers are ﬁorc coﬁﬁeious of their pupils!

cognitive stylés.of learning, anq’thus are developing their

strategles for meeting the ncefis of thelr pupils,”

ah




‘to the kinesiology program, tHe evaluating tcam stated,

27,

The report also spoke o a variety of programs and -} &
periences'Mxn;were made possi le by NOEIP, With reference

!

"The development of this prograp has eliminated what we once

called 'discipline problems'.” The reeding consultant was

. described as the right arm of the classraoom teacher who had

pupils whose reading difficulties « + could not be met with-
in the regular time schedule. ?he report stated, "The work
of the Visiting teachers during the first thrpe yeers did
include norkiné with parents . « . rewarding Wworkshops were
held, + anse conferences enabled the parents to ask
questions reggiding many aspects of the school 1ife « o« o

We observed that these experiences increased the undexre-

standing of the pupils and the parents of their school."

. Teachers" aides were deﬁhribed as, assistants to tedchers,

LN

relieving them of most of their clerical and mechanical

tasks that accompany daily good teaching « o« o The encourag-

ing results in our primery classes would not have been

possible without them," ‘

The evaluation of NOEIP, pfepared by the staff of -the _
Mederd H, Nelson School, indicated that conzéavable ex- -
perinentation had gone on in-an atsempt to establish an ‘

effective language arts program. . They experimented with

" techniques and waterials such as the Initial Teaching Al-
.phabet the Open Court Foundation Progrem, the SRA Lift-Off

to Reading, the Webster-McGraw Hill Proé{:mmed Reading
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€

s

—- /

[




. | 28,

« \ - . Ve ) s .
materials, the Behavioral Research Laboratory materials, the °

Lippincott and Lyéns/end Carnahan Series; the Scett-Fofesman
Multi-Ethnic Series, and the Roberts English Series, . The
conclusions drawn by the staff suggested that soue of these
materials were more suitable for slow "learnets, some were
more suitable for grades,fiﬁgiand six, and some werq)suita-
ble for use\only as’suppieﬁeﬁtary mate%ials.
. The staff stated, "hvidence of our pupils’ gain in
Social Studies Skills 1s particularly noticeable at this
.time. . . The broad exposure to audlo-visual mgterials allowed
the chtl@reh to discover facts and sain 1nform@tion through
. a variet§ of approaches,"” in commenting aboﬁt the‘standar- T
dised testing program, the evaluation team stated;<"The |
seﬂies of tests « « « provided comprehensive measurement
‘of the functional capacities that are basic to; learning,
problem solvihg,and respohding to. new situations; served'as
a valld appralsal of the exteht.to which puplls were pro- h
gressing toward attainment of desirable educational goals;
identified children with visual, auditory or ﬁotor céordi-
nation difficulties; and probided‘the teacheﬁwaith objecc-
tives for assessihg the levels of‘Lndividualjabilities." !
The evaluating team of Nelson;School also stated, "In
‘addition to the 1nstrﬁet10na1 progiram, many other activites
and. projects were vital parts of {yhe program. Stronger tles

were developed between the,home a d the schbol through
#

Parent-Teacher WOrkshop Qonferenc s and paﬁental involvement

"




in various ways, There was also cooperative action with the
community. The school, home, and community worked together
to develop ways of communicating which enqpled them to under.
stand each other and be consistent in gulding the learning
andlgrowth of ohildren," The team'went on to say, "The
uealth of,ihstructional Rateridls, the needed personnel with
specific responsiblities, the innovations, interventions,
intensificatuon of the curriculum, and. opportunities to help
keep teachers, parents,“and community abreast of new develop-
ments in edncetion proved to be very effective in meeting
individual needs, as well as developing the various interests
and capabilitiés of our pupils here at Nelson School.f

In general the statements submitted by the evaluation
teams from the t participating schools strongly suggested
\thdt NODIP had. been effective in a variety of ways. More
specifically, itmappeared that effective langué@e arts pProw.
grams vere developed which produced significant gains in
reading and comprehension skills and that the avallabllity
of suppoit pcrsonnel such as test administrators, curri-
culum'coordinators, audio-visual coordinators, reading con-
sulatants,tvisiting reachers, and. teechers-aides made it
possible for the instructional staff to deslign and provide
effectiveplearning experiences for students. Further, the

program seemed. to be successful 1n increasing community in-

volvement in the' educational program.

‘ . /
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School Attendance ‘ ~ s

In order to determine whether NOEi? had an impact upon

school attendance, the average dally atéendance ratio %e?e

obtained for 1966-67 throigh 196970 for the two partici- \

|

pating schools and flor tw pimila schools, Theso dat .arﬁ ’

N N ' | . L \

Table U

reported in Krable L,

Average baily Attendgnce of Pupil in Four Selected
Schools in W Orleans - 1966-1970 -

Academio ar

1966-67 1 67-68- 19A§ -69 1969-70
ADA A ADA

School 2 4
' H, H, Dunn < " g8.2 86,8 83 6 \t\\\\az 6
H.S. Bdwards 90.8 895 - 90,5 880
M. H. Nelson 89.6 88,3 89,0 89.1
E, H. Phillips 89,0 | 85.7 " 87.5 86,6
[ e

¥ . t
§

The data shown in Table 4 indicate that there was a
slight decrease in attendance over -the fouruyeag pég}oq
for all four schools. §ince°the decrease.appéars to~bé

similar for the schools, it suggest that NOZIP had little,

if any, impact upon school attendance,.
' j




Ability and Achievement Test Results ' B
The NOEIE” testing program was designed to assess several

areas of pupii abllities. Sereral instruments, inelud ng the

California Test of Mental Matu ity (cT™M), were used ii meds-
'uring scholastf% aptitude., :The CTMM 1s designed to determi e
the rate and scope of mental de elopment. While the data

" obtained thro gh use of the CTMM are reported \in detail in
the NQEIP Dirdctor's annual reports, the exhibits shown on
the following pages are represontatiVe of the information

\\found in those reports. Exhibits 1-3 and Tablefs\show mean

. IQ scores for first, third, and fifth grade student§\who were

tested in the fall of 1966 and in the spring of 1967. .

~
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Signifiocance

}
i

Table 5
Ratios for Pre-ond Post-Test

[ Differences for Flrst GraqS CTMM I1.Q.'s

)

Vo
-4

Post-Test

Pre-Test
Mean t

N , Medn

Significance
Level - {

Language I1,Q.
Ngn~Language,

Total J.Q.

Ne—"
bh,72

5.14
17.29 -

85.49 .
.77

91,49

74, 54

92.15
84,36

311
316
305

001

. 001
. 001

]

Significance Ratlos for Pre-and. Post-Test
Differences for Third Grade CTMM I.Q.'s

+

\

Post-Test

Pre-Test
Mean

N Mean

Significajice
Level

Language I.Q.

Non Language
I.Q.

Total IIQI

7.53

5.45
7407

83.67

93,647
89,15

206 79.98
N

91,20
85.99

207
205.

001

1001
, 001

Signifiocance Ratlos for Pre-and Post~Test
Differences for Filfth Grade CTMM I.Q.'s

{

Post-Test
Maan

Pro-Test
N Mean

Signi{icance
Level

Language I, Q.
Non-Language

:\ To{;ai I, Qn

262 78.82\\ 80.90

87.14
82,20

90,71

252
: 861‘92

250

.05

. 001
. 001
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\ The data in Bxhibits 1-3 and Table 5 show that the
‘ ' gai}xs in language, non-language , and total IQ scores are
statistioahly significant for the students in the three
gradea. The most significant aspect of these éata is seen
in the tremendous gain made by first grade pupils-in lan-
/// gﬁage dé(;lopm t, As the NOEIP Director reported, this

\ pain may De attiibuted to dual causes in that "During the

first year of th! Project various interventions’ were focused
on first grade classes (and that) first grade pupils are
more amenable to change and progress since, at this level,
it is easler to over-ride 1nadequa£e background information
end lack of basic skills,"

Exhibitg 4 and 5 show Lée-Clarﬁ Reading Readiness
(LCRR) and Metropolitan Achievement Test (MAT) test scores
made by various kindergarten classes during the fall of

1966, These data were originally reported in the Director's

Annual Report for 1966-67., _ ' , >
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o : EXHIBIT 4 o , x
: Histogram of Lee-Clark Total Raw Scafes .
4 . Por Kindergarten Classes. Fa§\1 Teating 1966) |
‘ ~ \ \ N
! . GROUP GROUP GROUF GROU A\ GR \
\,‘ . 1 2 5 6
\SPECIAL VALUES ” \ \
99, =-No Score | , \
'98, = Invalid : : ' d
,99 000 e Rewdy . *”**
- 98,000.. : ‘ R § _ |
‘ 'Tabulations and Cbmputation|
_ Excludeé Special Values | t
N ' e . . ‘A
= - 62,000 - - L g
¢ 54,009 o e, bl f
_0. 000 ) . . s ) . *% ‘
- b6,000. .. * AT " »
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~ 30, wunn | oww / # 3% £
. ‘6,000 - - ) *% 7. 3 o ey
2,000 ' : . ‘ : L% R
MEAN . 26,000 . 22,095 25,846 30,182 -|32,522 19,030
* 'S DEV - T o1l.402 10,421 8,403 12,846 14,270 10.519
LN - 24, . 21, . 26, 22, 23, 33.
All Groups Combined - (Spec’ial Val.ueg Exoludédvl) o
. S : "MEAN - o . 5.(3031; o Sy
| N : S DEV o . 208985, . .
| : o . MAXIMUM . .. [58,0000
! C .. MINIMUM : : 1 3.0000
N | . . - .
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EXHIBIT 5

\ SPECIAL

VALUES

\Hfstpcram of'Meéropolitan Spelling Raw Scores
.fbr‘Fourth Grade Classes (Fall Testing, 1966) .
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EXHIBIT 5
.(Cong}nued)

s
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Exhibit 4 suggests wide variability in readiness
leveis. ,However, the total group mean of 25.5 1s equiva«
lent te a grade: level of Ll which 1e~approx1mately one
month lower than the normative group mean,

Exhibit 5 shous -an example of?hnalyses which have
been made, in vafieus subjeot matter areas, The.data indle

_ocate that the spelling abilities of the differgnt groups

NOEIP found data, such .as those reported in Ex-
hibits 4 and 5, to be invaluable in diagnosing pupil obilie
“ties and in designihg educatonal experiences for groups of\
students with differing abilities, The NOEIP personnel
were in agreement that such desoriptilve deta were 1nstru-'
mental in designing experienoeslwhieh made provisions for’
individual differences. - ’
' . A report oonoerning the asses ment of the reading
. progress made by first grade pupils during 1967-68 was subw
mitted to the Director of NOEIP, This assessment is
representative of evaluqtion techniques employed during
the conduct of NOZIP, Table 6 shows MAT subtest socores
of students enrolled 1n,trad1tiona1 ;nd NO£IP-sponsored

"experimental" reading classes, '

N
4 |

!

46
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renged from a grade equivalent mean of 2,4 to a mean of 4.8,




-Table 6

(1

NAT Grade Equivalent
Puplle £fnrolled in
nxporimental Read

-

Mean Subtest Sooree
Traditional and NOE£IP~Sponsored

of First Grade
ing Classes

]

_ | Group®
. ~ Experimental Traditional
Subtest M M o
Word Knowledge 1.6 ‘ii " 1.6
v \ . { o
Word Discrimination 1.6 1 1.5
| .
-Reading 1.6 3 S 1.6]
v N —r—
-

* The experimental group was ex
"gpecial" reading experiences

posed to NOEiP-eponsored
for one-half of the sohool

year while the traditional sroup

wes exposed to "oommon"

experiences for an entlire year.

-

Thé'grade'equivalent means in Table 6 show that the
mean eoores earned by the group expoeed to the traditional
reading experienoee for an entire eohool year were very
gimilar to the mean scores earned ‘by puplls who had been
exposed to NOEIP-sponsored reading experiences for onﬁfj)
The data suggest the children in the special

-

;reading programs made as muoh progress in reading during

one~half year.

+half a school year as those in the traditional program
made during an_gntire school year, - '
During 1968 a.comparison of NOEIP means with normative

group means on the MAT was submitted to the pro ject Direc-

toﬁ. One poge - ooneidered to be repreeentative of the
\Nixentir report = is pre\\ ted 1n 1ts original form on the’
followln page.

\
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A COMPARISON OF STANDARD DEVIATION AND MEANS Of YQEIP
AND NORMATIVE DATA ON THE MoTROPOLITAN ACHIEVEMENT TEST

Of the many pre-test variables addinistered to beginning
first grade children within the NOEIP, the Metropolitan °
Readiness predicted reading most significantly., This was
discussed in another ,section of this research report,. This
1s an attempt to compare entering first grade chlldren of the
NOLIP with published norms for each of the Metropolitan
Readiness subtest,

Table prescnts a summary of the data,

METROPOLITAN RUADINESS SUBTEST ANALYSIS )

\ . NOEIP- CHILDREN PUuLISHUﬁ No§ﬁ§
. Mean ) S.D. Mean S.D.
Word Meaning 7.34 / 1, Oar ’ 8.67 1.7
-Listening 9,00 1,06 - 8,89 1.3
 Matching 8,86 . 1,08 7450 © 149
‘ Alphabet - 9.73 - 1,12 9.39 1.9
" -Numbers 11,09 1,09 12,02 243
Copying 7.61 1.12 : 6,81 1,8
TOTAL 59,19 0,83 53.28 7.5

The two.groups appear to.be markedly the same in statist1~
cal description, Only minor differences in mean scores and
standard deviations for each subtest are present, The total
score places both groups within the 5th-stanine, but the
NOEIP children fall, as a group, at the extreme upper limit
of the 5th stanine. This 1s true for the May 1968 results. .
The NOZIP, beginning first grade children’ are now scoring

up to national norms as published by the Metropollitan Rcadle
ness Test, Also, the variability or standard deviation of
each subtdst approximate those published, This must be
attributed to the project's success,

/
Table__presents an intercorrelation matrix of each of the

. Metropolitan Readiness subtests, Thg top correlation co=-

efflclents are from the published llednual and the lower .
coefflclents represent those from the NOEIP, The two axe
essentially the sdme,

One of the major -stated goals of the NOEIP was to bring

_the achlevement level of project children up to natlona

norms and to attempt to obtaln essentially the same dls-
persion of abllitles, It would appecar that this has been
accompl¥shed with beginning first grade children,

48.
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Professor Jon L, Carter, who was engéged.by NOEIP\
for the purpose ?f assessing some of the early results or
NOEIP, analyzed CTMM and MAT soores of NOEIP studen s at
all grade levels. In his analysisl which was presented to '
the Director of NOEIP, he pointed out that tre achilevement
of the students had been "remarkably enhanced" by NOEIP,
He alsolstated: |

-+ In summary, a terse look at the early results
of ¥he NOEIP indicates marked success, The children,
'as a direoct result of the project, have had thelr
intellectual abilities remarkably enhanced, rather:
than beilng faced with the downward trend typioally
found in disadvantaged: childrm. And, the many

.enrichment programs resulted in a substantial

inorease in academic achievement, even for upper

elementary children.

It appears, from the samples of the research pree
gented in this section of the report, that NOEIP was effec-
tive in producing significant gains 1ln éhe areas of acas
demic achievement and in the abllity to functlon more
effectively in the school environment, It should be
noted that the evaluations made to-date have been based on
achievement and ability daton which were obtalned during the
early years of the project, Although the NOEIP personnel

Qre,unable to treht and analyze subsequent test results .
due Fb lack of time and funds, 1t seems reasonable to be=-
nze that the evident offectiveness of NOEIP in 1its

ler years 1s ropresentative of the entire project,

lsomn L, Carter, "Some Immediate Results of the New
Orleans fducation Improvement Project" (New Orlens; NOEIP,
May, 1969)v Pe 2.
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Pre-Kindergarten Program .

As part of| the over-all effort to assess the impaot of” \\

NOEIP, Dr. Marjprie Dachowski, Assoolaté Professor, Dillard

. University anal};ed the avallable data to determine the
\

degree to which the pre-kindergarten experiences of children
enrolled in the NOEIP target.schools were benefic;ial.2

The ohildren who entered the'pre-k%ndergarten program
at Phillips School in the fall of 1968 were tested three
times. The first time they were tested about one month
after entering school, The second testing was done in May, \\\
1969 and the third testing was done in September, 1969.’ ‘

The results are shown in Table 7. .

TABLS 7

COMPARISON OF MEANS OF‘CHILDREN IN PHILLIPS PRE-KINDERGARTEN
PROGRAM ON THE- PRiLSCHOOL INVENTORY 1968-69 '

MEAN SQUARE
TESTING DATE MEAN WITHIN BETWEEN df F P
Sept, 1968 85,2 23 733 2/66 3473 05
May 1969 96,4 23

Sept. 1969 92.0 23

The data in Table 7 show.that a one-way analysis of
3

variance indicates that the mean scores on the test are

signifioantly different for the three testing periods at

25 complete statement of the research is available from
Dr, Marjorie Dachowski, Assoclate Professor, Dillard
University, New Orleans, Loulslana,

I
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the .05 level of probabilify, There 1s an eleven (11)
) point inorease in soore, between May and the following Sep-
tember. These results oertainly suggest that the program
had some effect with little change oceurring during the
summer months, However, one nust interﬁret’this data with
oaution.'hA varlety of other faoctors miéht have played é%
. part as well, such as grOWing test sophistiocation, somewhat
different testing oonditions, outside of sohool,experienqgs,
etg. This data, however, does f6rm a oonsistent pattern o~
with the other data that 1s available) ' f

The effects of pre-~school experienoes\were also anaw-
lyzed by ~examining achievement and intelligenoe measures
of studen;s with varying amounts of pre-school experiences,

The children who entered first grade in the fall of °
1969 were given a full bettery of'tésts. Among the children
who entered first grade at this time were those who had
had tne opportunity for both the pre-kindergarten nursery .
.8chool experience and kindergarten. A oomparison of these
children with children who had had only kindergarten ex-
perience and with oégldren who had had no pre-first grade
experience beocame possible. Since there haé been some
differenoefreoorded in“test soores between the two schools,
the data from Nelson an& Phillips were analyzed separately.,
A random sample of ohildren who had had kindergarten cx-.

'perienoe only was seleoted from eath school to be oomparod

to all children who had complete data avallable and had had

- v

o1
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pre-kinﬁergargen plus kindergarten experience and & group
of &Il children who had complete test data available, but

j ﬁad‘lad neither pre-kindergarten nor kindergarten experi-

ence, . / | S

\‘ Tapﬂes 8, 9, 10 and 11 show méan soores for firat

graders wigh varying amounts of rxre-school oxpertenoés on

the California Test of 7nta1 Maturity (CTMM) and| on

Metropolitan Readiness Test (MRT) and the F-ratios resulte

ing from the application of Analysis of Variance tests of

1

\ ‘~‘I
\ . - o

\

significance, A disoussion of the tables follows Table 1l.
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TABLE’B

COMRARISON OF MZAN SCOR£S FOR FIRST GRADERS WITH VAR!ING PRE. .
SCHOOL EXPERIENCE ON CALIFOBNIA T2ST OF MENTAL

|

_ MATURITY - ' |
! TOTAL SCORE, LANGUAGE SCORE MNON-LANGUAGE SCORE
Mean N Mean N Mean N |
~ NELSON ‘
No Pre-School 74,7 15 72,7 15 78,7 15
Kindergarten 92,2 27 - 79.1 27 97.1 27
Kindergarten ) |
& Pre-School 107.5 25 9545 25 112,9 25
PHILLIPS . "
No Pre-School  85.5 30 82,6 30 89.7 30
Klndergarﬁen 86,0 30 7646 30 964 30
Klndergqrten' .
& Pre-School 104,7 - 28 98.9 28  106.4 28
'y \
| TABLS 9 g
ANALKSIS OF VARIANCE OF TIST SCORES AT NELSON SCHOOL |
‘ |
SZUARE §OURCE ar F P
. : - o ] ‘
CTMM Total 5119.15 between group 2
! 360,09 .Within group 6%/ "14,22  L,01
- CTMM Language 2938 7 between group 2
: o L3y, within group 64 6,71 ,01.
CTMM Non- - 5570,6 between group 2
Language \ 369.0 within group 64 15,0 L0
Metropolitan 2711.26 between group 2 ,
Readiness 236.4 within group 64 11.47  ,01




COMPARISON OF MEAN SCORES FOR FIRST G
SCHOOL AKPLRIBNCL ON METROPOLITAN

"7 TABLE 10

RIADIILSS TEST

RADERS WITH VARYING PRb.

f \
U PERCANTILE  ~_

MEAN-RAN SCORL MEAN-EQUIVALSNT N
NELSON - ‘ )
No P?éySchool‘ 31.8 12 - 16
‘Kindergarten Onl 42, ) .~ 29,
e?g rten Only 2.2 "ﬂ"’,gé,. = 9 .
Kindergarten & : '
Pre-School 55.5 51 22
PHILLIPS
No Pre-School 37.4 1 36
:Klndergarten Only ‘37,7 20 30
Kindergarten & ‘ - . '
Pre-School - ¢ 47,9 36 31
o | . TABLE 11 / *
. ANALYSIS OF VARIANCE 6F.TEST'SCQRES AT PHILLIPS SCHOOL .
) ' L
T MEAN - “ . \
- SQUARE SOURCE ar, F P
| cruM Total 3416 . botwoen group 2 ﬁ
Y, 2hs within group 85 13,94 W01,
.CTMﬁ Language’ 3827 , botween groun 2
JERN 230 ~ within\group 85 16.64 W01
. CTMM : . ‘
" Non-Language 2045 between &roup 2
. 338 within group 85 6.05 .01
Metropolitan - ~ '
Readinoss ‘ 1139,02 between groups 2 .
. ‘ 223,29 . §ithin groups 9l 5,10 .01
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The analysis of the CTMM means from Nelson whidh afe\\

reported n Table 8 show fjsignifioant difference for all

_
p8 on each part of the test, The differenco bew

f//en the children with\?oth pre-kindergart ‘plus kindere

three egg)wpoints for the totai sco;e\on the CTMM with the
" children who had had Just kindorgarten about mid-way between
the two gEoeps; The same.pattern is repeated on both the
language and non-languege subtests of the CTMM., < It 1s
‘Jnteresting & note that the differences are oonslderably
more marked on the ﬁon-language sub-tests than on the lane
l guage test. ; ‘
Analysis of the results of the MRT for the three groups
at Nelson School reveal the same pattern (See Tables 10
and 11). The percehtile equivalent for the tﬁ}ee &roups
are 12//26 -and 51 a ost signifioant difference./,The
* Draw-a.Person Test whic .was a o administered and scored.
aocording to direot;ons 1nolud d in the Md? Manual indiocated
no differenoe for th tﬁree groups.
' The test data from the Nelson Sch # yleld a most cone

sistent picture indicating that children who had had both

pre-kindergarten experience plus k%/dergnrten started first
grade with Ponsistentlye::\hep scores than children with
only kindergarten experience er children with no pre-schqol
experience at all, However, there is no way of lnowing

whether these differences are due to differenoes thdat wonld

~

o9

—




\ ) b8,
« / . ! :
have existed regerEIesp of their pre-sohool experience or

‘. whether these differences &re directly related to the pro-

‘ grams provided by the sthool. There 18 also no objective
behavioral data available,on the performanoe of these childe
ren as they continued through first grade, ‘1

The test data available for first graders at Phillips
| Sohoo; were analyzed in the same manner es,the test data
eveilable at Nelson. However, ‘the test results there were
somewhat dlfferent, On the totdl score for the CT!MM, there
is e signifioant difference between those .children who had
had no.pre-sohool experienoe and those children who had had
pre-kindergarten ond kindergarten. Howpvor. there'wes no
diéferenoe between those who had had kindergarten only and
those’who had had noitherexperience. This seemed to bo due
to the faot that although the kindergarten group did. some- .

/ what between o:/tne“ngn-language port of the CTMM than did

.those who had had no pre-school experience, the kindere

.garten group sptdﬁlly had a 1ower mean 8COre than the non-

-

T
oI}sroup on the non-language part of tﬁt test. It

\ - pre-8so

4 ould be noted that those children who ‘had had poth pre-

kindergartén and kindergnrten experienoe at Phillips made
‘very similayr séores to those at Nélson. However, the ohild-

_ ren witp/pfg;kindergarten or kindergarten/e;;erienoe seenm’

//to “score much lower at Nelson than at Phillips.- The reasons
for this are not at all clear,

/

-




\pomparlson of gest ;oo§es at Phillips fer\the three
groups on the Metropolit Readiness Tost (See Tghle lQ)
indicate a slmllar.patte to that of the CTMM with vexy
Lttle dlfference between e kindergarten only akd thi
\no pre-school experlen;e gr ups, but with the chlliren|hav- .

ing. both kindefﬁarten and pr -klndergarten experie ca OW=
ing a hlgher soorce, Agzain ﬁﬁ re.is’e,dlfferenoe in ecf e
patterns between Nelgon and Phlllips schools with the

51 while that at Phillips was only 19 to 36. Again ts\h
t

- yeason for this is not olear. . The Draw-a-Person Tes
ministered.at Phillips did no'c show o.ny signiq,cant' differe

-

.ences among the three groups.

| aiatent picturg of dlfferences e.mong

chlldrenY However, there does seem to

and. kindergarten exporiences: Again, there 1

they are dlfferences that would hav ocourred'reg

of the program,

-

the pre-kindergarten experience ara of necesslky

The test data suggest that it may indeed have mad

’

-
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'dirrerenoe but la:kthg adeq%ate controls or oconsisten; test-

¥
.

ing data such & conclusion 1s at best suggested rather than
proven, ‘ 4
&

Teacher Attitude Ch#npe " . .

"* One of the objeotives of NOEIP was to provide expert/)
‘ences for teachers which \:uld result 1n_m6rev"posit1ve"
teaoher attitudes toward ¢ 1ldren. To make an\estimate of
the degree to which- this objeotive had been accomplished,

a survey of teachers' attitudes was conducted ih 1966 and
again in 1969, This survey, whieh is reported in detail
" in the NOhIP Director's Fourth Annual Report, 1s reported

here in abbreviated form, . "

administered to ell tocachers and administrators of NOmIP.
The tests‘were administereduat the beginning of the projdct
“ | . peripd, fall of 1966, and again in the spring of 1969,

‘The purpo e was to evaluate teacher attitude ehange 08 mea-
H

sured by hese tests during the first two and one half years

of the projeet. It was assumed that whatever changes aoerued

., ;
4"

b

were the results of the projeot, ',

The MTAI 18 designed to measure the kinds or teacher

‘ \\r__attitudes which determine how well he gets along with pupils

A\ 1n interpoersonal relatienships. It is believed: that a high
scorg would he related to a teachor's ability to ompathize

| ' Sy 1th pupils and that tho teaeher-pubil‘reletionship would be

P

. O8

. The Pinnesota Teaoher Attitude Inventory (MTAI) was },—a—,\wf

1

o i ——— s ve——— s
. R
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eharaoterized by mutual affeotion. Thie teaoherwould 1ike
children and enjoy teaching. Thq elassr?om would rudiate ‘]
social atmosphere of cooperative endeavor, interest in tho

work, a‘d a permissive atmosphere as well as mutual respeot

.
N

for the feelings,,rights and abilities of thers. -
\The teacher who scorcs low, on the other hand, would be

one who dominates.the olas oem. He may ¢ rigidly creat-

ing an atmosphure of tens%@n, fedr, ahd subgﬁssion. Table

12 presents a summary of the MTAI data,
: ) \
A\

\

* : CmABLE 12. - ‘
Summary of MTAI.Results i {

Pretest ' e “Pesttest-

Mean = %ile SD Meon ~~ Ailer _, 8D
= — ‘v. — et
41,1 30.  38.6 (VAT 38\‘ 32.4

/7 . . '-.‘ -—\

__‘ . - ‘ B s “ - .,’ I‘ Y
' Scores for bbth projeotﬁsohools were pL led and pre-
sented. as one composite rath

mst be interpreted not only kn faoe value but with the )

noruative eomparison and the distribution (S.D.) in mind,

Normative data nro_availnble‘for a numbpr‘of‘sepdrate_groups;

. 7/
such as beginning elementary teachers, rural teachers, tea-

chers with.more than four years' training, secondary teoa-

chers, as well as various student groups. No normative
&

table was directly appropriatc for the sample-of teadhers

99

r ‘than separately. The scores .

m e e e ot .~ i mp =
-
. .
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within the project aréa.. However, the raw score mean was
converted to percentile rank on the normative table for
elementary teachers with more than four years of traiﬁing.-

With these limitations.ln mind the teachers of the

NOEIP fell at the 30th percentile on pretest and two and .one .

half yeafs ;ater they QOSred_at the 38th percentile, This
inorease of eight'peroentiie points 1s felt to ba s;gnifi-
cant aﬁé aétpibﬁteﬁ to the many facets of the project.,
Furﬁhefmore. it musé be stated that these peroenti;e socores '
are not sigp;fioanﬁly low, only about one half of a S.D. be=
low the mean 6f the normative group., Consequently, teaoﬁers
within the NOEIP as a group must be conslidered as averaée '
for whatever oharaéﬁeristios‘the MTAI measured, and movement
was 1n,a,more'posit;ve dircction,

| The Allﬁbft-Vo;nonfLindzoy Study of Values was also
adminigtero& to the NOEIR toachers. The pufpose'of the

LStudy'of Values is fo evaluate the reclative prominence of

_ 8ix basic interests or value systems in pérsonélity theory.

Following is a brief desoription of ocach:

Theoretical. This involves the pursult of truth,
Utility or beauty are of little importance. Wwhat

is important is the intellectual, objectivo, and
oritical way of understanding and. ordering the world.,

Edonomic. Utility is the key and this concept in-
volves the prac%ioal, competitive way of thinking as
well as the accumulation. of tangible goods, Un-

, applicd lnowledge is a waste,

Aesthetlc., Interest 18 in form and harmony, Things

arc judged in terms of grace and symmetry, In a way
this 1is opposed to the Theorctical,

60
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H

Soclal, Lova of people in an altruistio sonse is
basic. The nurturance of.worm,-friendly rclations
ships with others 1s_of utmost lmportance. . .

Political. Power and the ability to manipulate
others 18 of importance here,-

\Religious. ‘The foous is unity., A person high here
~‘secks -to comprehend the cosmos a&s & whole and
gttempts to relate himself to _it, ‘
L . S ~
Table 13 summarizes the pre- and post-test values
of the tenchers within the NOEIP, N

]

TABLE 13

’

u . . 0 |
. Summary of Study of Values Res?its

Subsecanle

Theoretiocal
Sconomic

Aesthetic

Soocial °
Political
Religious

o

_ In intorproting the ddta shown in Table 13, it should
. be remémbored that 40 1s an average éﬁorp on all scales
: and. that scores above Ul are doﬁside}ed to be high soores
and those below ‘36 are lov scorcs. The data in Table 13
show that the post-test means, in all but one_instanéé;

were lower t$han the pre-test means., In the NOLIP Director's
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Fourth Annﬁal Report, the data shown in Table 13 were glven
the foilowing interprotations

It is most intorosting to relate the decronse

in Theoretical (oritical-objective) value and the
decroase in Political (manipulation and power
striving) with the incrcase in the MTAI, or an ine
crease in understanding or empa 5hy for children.

The movement appesars to bu in a positive direction,
Also, there was o deorcase-in the California F-Scale
score, indicating less authoritarian dogmatism, Al-
though none of the ehanges is significant from a
statistical point of view, all point to more under-
standing, empathy, and caras for others and less
concern for a oritical, manipulative.&authoritarian
way of relating with people. .

*

Summer Program Lvaluations

In the summer of 19€3>’an eight-week inservice traine
ing program was initiatad. The program was organized on a
workshop basis, including group work, individual differences,
demonstrations, tours, and the use and production of ‘instruc-
tional aids and ﬁaterials., At the end of the,prégram'tea-
chers were asked to evaluate oxr to give thelr reactions to
the program, as o bases for effeotive planning of future
programs, (?ee Appendix . B for repreosentative renctions
to the 1966 suﬁmer program). /

It was found that the most valuable phases of the
program were the demonétrations, fleld trips, and work-
shops or seminars in which fhe teachors were most actively
Involved. The guest speakers stimulated thought and were
rated as "helpful"”, but according to the teacher}, there

was need for more follow-up on the lectures, espooiaily

‘those which related to children and those dealing with tho

62




, . , ¢ 55
 ungraded olassroLm. The teachers enjoyed the oclasses oon-
ducted by the eonsultants in art, éommunioatlon skills,
music and physical educatlon.:

The summer program for 1967 was similar to the 1966
program but differed in that there was greater emphasls
placed on dance, orcative dramatics, ohild study, mathematios,
and science. burlﬁg the summer of 1967, teachers were,alsq
provided the inservice training experiences of working with
sméll groups o; children who neéded.regédial‘work in languaée
arts and/or mathematics., The barélclbatlng teachers were
asked to evaluate the program, Appeﬁﬁgﬁ‘c oonsisfg.of the
Program Director's evaluation of the l9§? program and oon-
tains representative teaoher:reaotibng;

The 1968 summer program was very similar to that of
1967, New seminars in children's thoaﬁé;, audlo-visual
media, and visual-perceptual training ﬁére added, The
comments on the effectlveness of the program were very
similar to those made about the pgetlous summer programs,

" Most of the statements made by the. teachers and consultants
regarding the effeotiveness of the program wera oompilmen-
tary and seem to point out that, in terms of over-all tea-
cher growth; the program was quite suooe;;ful.

: The 1969 summer program differed greatly from the
previous summcr pfograms; This summéf‘s proéram consisted
of the teachers being allowed to work dally wlth groups of
youngsters under the observation ané supervision of consul-

tants. It appeared that the ‘teachers felt that thils type
“ 63
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of non-the-Jbb“ learning exporioncqé.wcrq more 9rfeotfyé ' %
then the didactio olassroom cxperiences of the provious |
summer programs., +When asked to evdiﬁatef%ﬁe pfoéram, the
teachers stated such things ast “1é Wos ohalrenglng,“ .
s unique learning situation," "informal and‘cfbati;q," and
""very profitable."” | . ’
"As a method of assessing the NOEIP summer in-servioe
trainipg programs, teachers' responses‘to a questionnaire
were analyzed., The results,ﬁf'thesé analyses, whigh are
reported in detail in the Directors' annual reports, 1ndibated.'
such things ast 1) the teachers agreed ungnlmously that
the summer frograms contributad signifioant}y to thein
professional groﬁth, 2) 95% of the teachers stated that
the summer prograﬁs were dire&tly rélaﬁea to thq instruo-
tional prograﬁs in which they were involved during the
school yoar, and 3) all participating teachors reported
that they had. loarncd about teaching tachniques whioh they
could use in their own classroous. Overall the teéchers
responses strongly suggested that they bolieve that the sume

mer programs were invaluable training experiences.

. In-Service Teacher Bducation Proprams

In addition to the In-Service training programg con-
duoted during tho\summers, consultdbive services wére Pro-
viqed to the taré:t schools during each ancademic year,
Teachers, either in small groups or as individuals, con--

ferred with the consultants, However, many times oonsul-:

/
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.tants. Howeyer. many times oonsultnnts representsng partio.

ular disolplines oould not be. providod by the cooperating

_ unlverslties £o. the target schools. Nevertheless, Dr. \

Pre-Service: Teacher Troining Proarans

.Vlolet Rlohards. Dlvlslon of Eduoatlon ‘Chalrman, Dillard

Un;vnrsity. in hen evaluation of the In-8ervice Teacher
Education Programs states that. "there seemed to be o oo

cknsus among the teachers that oconsultants were helpful in

.1n1t1at1ng ohange in procedures, methods, programs, and
rduring the regulargschool sessions..ss" She also states

' - . 4
that, "aooordlpg to the consultants there was a definito

change 1n $ o0 e 1n1t1at1ng new programs and + + « o mMOYeE

enthusiasm on the parl of teachérs for ‘e . . gettihg

ohIldren to enjoy - learning and teaching them how to 1earn."3

A .

<

¢ . ’

‘The ‘main purpose of. the pre-servioe program was to .

_disoover what ohanges needed to be made 1n the Universlty

program to prepare more adequately prospeotlve teachers fof
dlsadvantaged éhildren. “The following’ experiences were .
provided for each year of the proJeot.

1, In the regular sassions, one-thlrd of thu elemen-
tary school student teachers were assigned to the
project schools. They participated in all as-
pects of- the innovative programs. They made use
of all types of instructional media. and. took part
in parental mectings.,

amy

3The complete statement of evaluation is available from )
Dr, Rlchards.

L
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2, All students enrolled in the junior year of the
program were sent to the schools to observe.the
children, the reading program, and the organiza-
tion of the schools. In addition, they served as
student aldes in the classroom, on the playground
and in the cafeteria, They were required to spend '
ninety olock hours in thesu oxperiences, During <.
the second semcstgr they volunteered thelir gsor- '
vices as student aldes.

' 3.\,Fdr three summers, students served in the program
‘more as teacher aijes thon as student aldes,

%¢ Students participated in the initial ressarch re-
" . lating to the home and ¢ommunity, and at the olgse
~of the project they conducted interviews with )
parcents concerning thelr attitudos toward tho pro-
ot Jeot., Two sorved as research assistants in the
area of perception. Several were, engaged in veri- -
fying and . assigning ocode numbers for children- in
. : . the projcot, and in recording test results on
) . IBM sheots for automatic oard punching, .-
At certain intervals, students wee asked to give ﬁheir
opinion as to the value of thtse expofienoes{ On one such-.
\ ‘ interval July, 1969,'studéé§§ ﬁho'served as student aldes
were asked to give thoeir reaction to their'role, and. to the
value of such eipariences had they been provided from the
time thoy professed an interest in tedohing and.opntinuing v
. ' Y ‘ .
through thelr college oareer. Typlocal of their rosponses

are the following:

_ . 1, "I feel that serving as a student aide from the
r ' time I had declarcd my major and throughout my

co0llege carcer would have boen both a ‘rowarding and
benefliolal exporienco for mo, My -exporioncos this
summer have made me more confident ~of my future as .
a teacher, The childrcen and the classroom situa-
tions have increascd my knowledge as to what teach-
ing is really all about, Furthormore, I havo
benefitted much morc from this program than I

) - probably gver will ‘from a boolk,"

..




2, "Along with Junior and senior observations and
student teaching, I think that such a program would
add more valuable experiences in the olassroom. .
During the Freshman and Sophomore years of college
the early exposure to the classroom would be help-
ful since adtual experiences in real classroom
situations do not occur until one's junior year,
From' experiences this early exposure does help
when one goes for junlor observations," -

~

"All students in education should have thls ex-
erience working as student aldes becouse 1t willl
glvo'the students a direct chence to discover and
explorc the atmosphere of a classroom., .It wlll
help students to understand the alms and goals of
‘educéition, the role of -‘the ‘teacher, the child, and
the school program in gecneral,. To conclude, I°.
think all students should be glven this chance to
- decide whether or not educatlon 1s thelr carcer
ocholce or just some form of éscape."
(4

"I 'feel that it would be & greaé advantage to a
student to serve as a student alde from the time

he declares hls major in college. It would provide
a great deal of experience which is so badly
needed, upon entering the classroom,"

At the beginning of the third year of the project,
Dillard, University initlated a new freshman program which
oL . ' N .
included & four-week inter-torm period. ' On the basis of
~what students séi& abqug ﬁho value of first~hand experlenoes
_ in the project schools, the Division of sfducation planned
an inter-term project for those students who had cexpressed -
an Interest in teabhing in the elementary schools. The
purposes of thls experlence woret to help the student to
determine his interest in and qualifications for teaching

as a professiong t%,givé him/ﬁﬁﬁg ldea of the role of the

, ”K/ ~
téacher; to acqualnt him wgi ,the organization and adminls-

tration of thé school; and to point out to him the 1ndi-

"vidual-differcences that exist among children. A portion
» ’ / * -
6’7
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of the time was spent on campus in éeﬁinars with the faoculty
of the DivaTBn\gz\fi:fation who attempted to ald students

ﬁn disoovering answe to questions rog;rding the school #4nd '
the role of the teacher, In addition, the faculty pointed
out the kind ofltraining noeded in order to bo prepared to
téaoh deprived childron, Of the twenty-eight enrolled in
the first group (January, 1969) twonty-seven deoided to,
selaot teaching at the olementary Ievel -a8 thelr carcer,
This experience was repeated in 1970 and 18 now a dafinito
part of t?e toacher educatlon program pot onljrfor the F
prospective elementary school teacher, but for those who
think they want to teach on the secondary level, Plons are
now in process for 1noludlﬁg prpfessioqal laboratory ex-
periences for students 1in théir sophomore yevar of ooliege'
training. [

The need fof 1nolud1n; more study of.the disadvantaged
ohlld was 1mmed1at91y raooghiéed as the results of student
participation in tﬁe £ducation Improvement Project, All
eduoat}on gourses now 1ﬁolude morg study_in this aiea; G8=
peoiall& the course, Child Psychology. More exporiences are

provided for student

rk with disadvantaged childron,

A course, Educatiofi 314, The Disadvantaged Child, 1s'now

included in th¢/ curriculum, The course is an oléotive,
ast three years, students majoring in other
fields (especially Psychology and. Soclology) have also '
taken the oéurse.' Alduscription of tﬁe courss follows!
314+ THS DISADVANTAGLED CHILD
A study of tho dlsadvantaged or educationally

- deprived child, his family and culture, in an
, effort o dovelon now zg)gronohos for teaching




this child. .An attempt ‘to develop an und
standing of his attitudes toward education, the
school and toward teachers,- Lmphasis 1s plaoed
upon the nced for correuctive action in the
school., Supervised field work with disadvantaged
children is required. Open to Junlors with
consent -of instructor., Thrce orcdit hours.

The‘programfgas also mnde the University aware of the
) . - .

need. for working more closcly with those teachers to whom
students ane assigned for professional iaboratory expericnoses. !

Only since the beginning of the Project has the University

had an opportunity to have an appreciable influenoe over
these,teaohers. As a result, they have permitted students
a great deal of freedom in the classroom and have invited
them to try newer procedures. The elassroom in the Pro jeot

sohools becane & lsarning laboratory for student teachers.

] Classroom teachers became interested in campus seminars for

Ay
the student teaohors and thus were more oonsoicusof thelr

. role ns cooperating teachers, The feedbao& from the,

cooperating teaohers to the gstudent regarding olassroom

T e

proocedures was more‘?rcquent; thus giving tho studoent more

opportunity to analyze his strengths and weaknosses and to

-discover ways of hanaling similar situations.

NOEIP Direotor's Gvaluations

In each of tho Director's annual reports, the Director

. has offered qualitative statements concorning his observa-

tiona and perceptions of the degree to which the pro jeot

was suooessful. The .following abridged: statements, token

5y




mitted to the Ford Foundation. .

from the NOEIP Fourth Annual Report, generally refleot the’

observations made b& the Directors in thelr statements sub-

\

Music Propram, The pupils and the. teachers developed
a kcener interest in music especlally in symphonies
and. classical music, Pupils began to hum melodles
that were strange to them before. 2j;é9ty to partici-

pate in music prograns and to be instpdcted on varlious
instruments grew higher// Puplls and- teachers began

to use the language Sf music in thelr veryday vocabu-
laries. This program has not been statistically re-
searched; however, observationally the objectives are

being achieved. p

Art Program, ° TeAchers who previously avolded the ar%
progroam with oclasses have begm to correlate art with
the academic disciplines. The appearancos of class-q
rooms show greater emphasis on arrangements, colors,
balonces, Puplils use their free time "oreating" with
clay, papier mache, string, paper and other media.’
The general appearance of the pupils themselves has
improved, such as clashing colors in dress are avolded,
descriptions of things obscerved are more detalled.
Exhibits of puPils' art work con be found in the
schools and one a small scale in some homes, Although
these evaluations arc|based on observation, they are
clear indicators of achicvement of the Art Program
obJeotives, |

g

Interpretative Dance and. Creative Dramatics. A marked

increase in verbal ability in some puplls and a helght-

“ening of interest in the schools' activities of the
more or less non-verbal puplls indicates accomplish-
ment of objectives. The accomplishmont of the objec-
tives of the overall cultural arts progroam led to the
organizntion and implementation of a program unique to
- the NOEIP called Allied Communication Arts (ACA).
Although the program was well organized and carefully
implemented, the objectives werc not fully accomplished
due to administrative and teacher attitudes towards
continuing the traditional réading methods.

-Parent Involvemont. The vislting tcachors of tho two
NOEIP Schools scrve as Community-School Liaison per-
sons. With the assistance of a parent group, the ad-
ministration and -the teakhers, the mncetings are very
well organized, exoeptionally well attended and exe~
cuted, £valuation shcets used at each nceting and the
oral evaluations given by particlpants indicate that

'70
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* the objeotives of the Parent Involvement gapébﬁ of the

. \ . . \ . 63, -

» 3

NOEIP are being met. ‘

Languagd Arts Program, , The objectives of the Language .
Arts Program arce being achieved with varying degrees ‘ b
of success. .Administrative andrteacher attitudes ¢ ?
linked with s®hool orzanizatjonal praop}ee@ have served
as deterrents in some instandges., Howgver, a review
of the evaluative data available, indiéates positive
and negative successes. Positivé succese in programs
where children have made very significant gains, -
. Negative' success in programs whlch have beon correctly
. ipplemented, researched and found to have made no
.. significant differencg in pupil behavior ahd performance, -
- Though negative, the‘success, is Pealigzed in_that 229" g
. results are usable by rosearohers,in/pthef projec 4
and educational orgarizations. - "

+  ®AAA Scienaa Program, The fifst yedr's Sclence pro-
gram was quite succussful, The compldte succoess’may
be attributed to Lhe close supervision of the South-
west s£ducational Davelopmaont Laboratory ‘and Tulane
University, However, the program has’ been expaned
from two classes at each grade level to all ©lasses
from the kindergartens through fourth grofdces, The
erthanced bohaviors of teachers gnd the obvions helghtone
ing of pupils' levels of achie tment indicate ‘the e
successful achigvement of the-expressed objectives. -t
‘Peachers report that pupils have begun to transfer . .
methods of inguiry and discovery into other academio .
disciplines., ‘ . - ' :

-

Kinesiology. This instructional -program has been
quite successful, Pupils enjoy the activitles very .
much and have begun- to show skills in body movemonts
which result from getually thinking through a situa- .
tion before parforminag, Skills in movement and in°® -
thoughtful regpopses in actlivities, egpecially team
sports, show definitt improvement., Abgo eof importance
is the improvement in the attitudes of teachers toward
the teaching of physical activities. Consultants

. worked directly with teachers to improve thelr know-
how. The objectives of this program arc dbeing

, achieved with a high ™gree of success.

Emformntion Dissemination

) . .
y Dissemination of information concerning the NOEIP

appears to kave been extensive in that the program was '

described through a variety of media. This communication
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[ ' .
procaess wad also extensive 1n that a large number of indi-

AN

,w L -
viduals ‘and agencies from all areas of the United States

: here‘provided with information about the project, More.

Ay

'speoifically, 1nformation about tho program was disseminated
. through madru and techniques such as:

1) Presanting pap&rs at local, reglonal, and national
meetipgs of associations of teachers, administra-
tars, reading speclalists, and supervisors. p

_2) Conducting on-signt visits for cducators, journa-
lists, university studcents, and other interested
. individuals representing a varlety of agencies
throughout the United States,

3)- Hosting conferences for regional educators.

N/ 4)* Providing information to radlio and television
.. stations and nswspapers which resulted in a num-
bcr f newspaper articles, radio and television
v new reports, and articles in publications, such
- 7 as Instructor Mazazine, Appalachian Advance
.Journal, Louisiana Teachers tducation Journal,
and. tho Dixie Roto Scction of the Times -Plcayune.

5) Periodicnlly publishing and- distributing dos-

’ crlptive brochures such as idxtensions, Community
‘Involvement, ZIP Express, Elcmontary Kinesiology,
and’ Cultural Activities,

! of
The dissemination of information appeared to be

_thorough in that all the avallable media were used and the

-

1nf§;mation'redbhed a large number of interested 1nd1v1@uals
and bgencies, The nature of NOZIP scemed to have been well
publicized in that thousands of requests for information

about tho project were received by the Director. =

&

” Summary of the £valuntion of the NOLIP

In order to evaluate the effoctiveness of the New

Orleans Zducation Improvement ?roject several kinds of

72
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information were obtainud. The information oonsisted of
achiovement and intelligence test fesults,.opinions of .
teachers, school administrators, consultants and parents,
qualitative statemunts from evaluation teams in the two
farget schools; and other narrative reports submitted by
individuals who ﬁad been involved with the conduct of the
pfojeot. The information was generally qualitatiée rather
than quan@itativa but apbeared to be sufficiently objective
to-be used in drawing conclusions about the effeotivenéss

of NOEIP, “’-r
~In response to the’quéstionnéires. teachers who had
participated in the project indicated that NOEIP had been
quite successful in meeting its objectives. More speoifif
cally, the teachers respondsd that NOEIP had been especially
effective in encouraging fcaoher ocreativity and experimen-
.tation, developing each pupil's caopacity to learn, and in
brsviding an atmosphore in which children were free to
communiocate. « However, the teachers responded that NOEIP,
.while afféotive. was relatively lesgroffective in aséisting

teachers in criticclly examining some of their teaching

}

teohnidues, and in establishing a c¥ose relationship be-
twoon school and home, The'tegphers also stated that NOEIP
had .been instrumental in initiating new teaéhiné methods
and in inocreasing the ﬁoadeéio performance of students,

but believed that the research effprts of NOEIP and the

cooperation of the Orleans Parish School System were less

Athan adequata,
- ' 73
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éhe agsessment of parent attitudes toward the project

show that the parents of ohildren attending both Nelson and:
Phillips schools viewed the ohiléren’s experionces in a |
poslitive way. Although the asseésment suggestedlthat the
-positive responses of the parents may have been masked with
some unconcern with the educational progress of the childron,
they offered fcw oriticisms of the schools or of the programs
and stated that fhey felt the pro?ZOt had been helpful.

At the feqﬁest of the project director, evaluaﬁion
teams from each of the two schools submltted statements
concerning the offeotiveﬁeés of NQEIP. The Edward H. Philllﬁs]
Eiementary School team's report indicated that, asg a result
of NOEIP, the school personnel had been able to increase
the number of ocultural actlivities provided for the students,
improve parental and oommuﬁity involvement and to develop
an effective language arts. The team from the ﬁedard H,
Nelson School reporfed fhat NOEIP had been invaluable in -
develoﬁing a wéalth of instructional materials and innovaw
tiads; needed persoﬁhol, an efficient language arts program,
and the like, Further, the team stated that the project |,
develope@ stronger ties between the school, home and
community. |

The data relevant to average dally attendance 1in the
two target schools and in similar nearby schools,revealed
that the average gaily attendance in theée gchools did not
differ. It appears that NOEIP had little, if any, lmpact

upon school attondance,
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Data resulting fron the 1566-67 Achievenment and In-
telligence Testing PrOgrans show that gains made in achileve-
‘ment and 1nteiligence test scores by students in gradeé
1,‘3,’and 5 in ‘the target schools were ététistidally éign1~

ficant. Such data also revea}éd that the speclal reading

prograns initiated through NOEIP produced‘%igniiﬁdantly

higher scores on standardized reasures of read}ng ability.

A consultant, engaged by NOEIP for the purposé of assessing

some of the early results of the project, anflyzed. achieve-

nent and intelligence test scores and conclu eds "The

children, as a direct result of the projecj;**é have had their

intellectual abilitices ren quﬂbly enhanch...thu early ' |
results of the NOEIP indicate narked success.”

Anal&sis of avaiiable test scorcs relevart to school
achievenent also indicate that those children who had engaged
in q}ther NOZIP sponsored pre+kindergar£en or kindergarten
experiencés achleved ap a significantly highcr ldvel in the .
elementary grades then did tho§2 children who had not been
provided with such éxperiences.ﬂ

In order to nake an estinate of the degrce\to‘ﬁhichh
the NOEIP objective of assisting teachers to develop nore

),positivg atﬁitudcs.foward children,washnet} a sur;ey of such
t;achd?_attitudes was cénducted. "The survey revealed that
during a 2% week period, the teachers developed a signifi-

L ]
cantly more, positive attitude toward children. 4 najor

concluéion resulting fron the survey was that . "(the data)

all point to morc understanding, enpathy, and care for

~ .75
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others..." f

The four éumme} in-service teacher education prograns
were seen by teachers as contributing significantly to
their professional growth,'directly influencing the in-
gtructional program in thelr school, and in proving tﬁeir
%éaching'techniques.l The académic year in-service teacher
education prograﬁs were seen b& alnost 2ll of the teachers
;qfthc pﬁrticipating schools as helpful in initiating chapge
in ted;hing procedures and nethods and in tﬁe curriculun,
. Tge pre-service t;acher ﬁraining progran (a field work-
centered approach of‘trdining teachers) was Jjudged by
pdrﬁicipgnts and consultants as being ﬁhe nost approﬁfiate
kind 6f training needed in order to be prepared to teach
"“daprived" children, This approach was Jjudged to be con-
siderabiy)better than that fornerly used by the uiner§Ities
participating in the project and, as a result, becane g

-

definite part of the teacher education prograns at the)

.f‘

different universities, . ;
ﬁ

\Ddring each year of the project, the director of NOEIP
subnitted an annual report'to the Ford Foundation. The |
exanination of thesc reports show ghat the director felt
the 6bjectives of the project ?ere being aﬁ least reasonably
well net, particularly in the areas of language arté, .
scicnce, art, nusic and kinesiology. The director's reports

also indicated that he was pleased with the degree of

parental involvenent in the target schools,
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Digscnination of information concerning NOEIP appears to
have been extensive and thorough, Information was previded
to interested individuals and agencles b& neans of con-
ferences, newsietters, a quarteriy journai, newspaper
articles, articles in professiongl journals, and direct
requests nade }p the NOEIP director.

~In summary, the available data and the‘opinions of
the participants strongly suggest that the New Orlecans
Edpeationilnprovement Project was successful and to a
relatively large degree achieved its purposes. It appears
tnab the project was instrunental in inproving the education- s

al’opportunities for nnderprivileged children, primarily

Negroes in the St. Bernard Housing Project arxrca in’the
City of New Orleans; The gvailaple information indicates
that NOEIP was an efficient nethod of enhancing the teac- .-
ing-learning processes, assisting teachers to develop ‘ v
innovgiive approaches to education, increasing students\ R
achievedent, providing .sound teacher ln-service, trdining,i
inproving sqhool-cormunity relations, and the likey ° Tﬂe :
' data and the participants' evqluative statenents lead to, (; ’
) the conclusion that NOSIP served as & beneficial "egent of .
_ehange" which provided the inpetus for positive §rowth'and

-7
change and that such growth probably would not have

. occurred without NOEZIP sponsorghip.

.- . | '
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APPENDIX A

REPRESENTATIVZ TEACHER COMMENTS TO THE QUESTION: WHAT DO

YOU FEEL WAS THE SINGLE GREATEST BENEFIT DERIVED FROM NOEIP?

"T feel that innovations in the teaching-learning pro- °

~ces8 with audio-visual materials was the single greatest
benefit derived from N.O.E.I.P."

' "Interventions introduced which permitted teachers
to change their style of teaching."”

*The . N.,0.E.I.P did a splendid job in assisting
" teachers in planning, 1mp1ement1ng, gnd evaluatrng new.
instructional approaches,” ,

"The greatest benefits- of the program are we have
been able to challenge the average and above average
pupils with the programs of interest, We have also been
able to raise the level of slower pupils to a degree, not
totally, as there are many factors involved with our
slower pupils over which we have no gontrol."

_ "Many opportunities were provided for teachers to
become knowledgeable of the various materials and methods
that can be used to enhance learning. There were many
profitable workshops conducted in this area," \

*n {

"N.O.E.I.P made it possible for both teachers and’
pupils to become aware of and use some of the many .
materials, equipment, and programs of instruction being
used in classrooms today. I think that this helped to
broaden the mind of both pupils and teachers,"

"The single greatest benefit derived from N.O.E.I.P
was that of new teaching techniques being used in the
curriculum, These techniques proved to be a challenge
to the teachers as well as an increase in the performance
of pupil achievement."

"Teachers were civen opgg§pun1t1es~to diagnose group

and individual learrNng nced nd were provided with in-
structional materials which helped to raise the'achieve-
ment level of pupils."”

"The pupils werc all able to enjoy some academic
success by being placed in a program suited to their nceds
and ability,'

¢

[

Incorporate into curriculum experimental 1nnovations
designed to enrich the teaching-lecarning process,
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. h "The opportunity to teach in & more ideal situation
mainly with good equipment, correct number of children
with a teacher aide, the freedom to teach in a more
creative, experiemtnal way with a -one-to-one teacher .to
child oriented approach. I found or felt that the atmos-
.phere of the school and the attitude of the principal
made these possible.

"The single greatest benerit derived from the N.0.«,I.P.
was that of the introduction and adaptability 'of the . .
numerous machines. The medfa specialist and his .assis-
. . tants added greatly to the development of this program, ‘

"Implementation «of innovative materials, activitles
such as professional trips, field trips, and enrichment "
activities, audio-visual aids and instructional ﬁrograms.

"Provided opportunities for involvement, partici~
pation, and dialogue to realize curricular objective
number 5, which was to expand and diffuse 1eadursh1p
throughout the community.

"The exposure of teachers to a variety of 1nnovaticﬁs,
the immediate availability of many kinds of media and how
to use the same, the personal contact with other persons .
in the field of education, field trips for pupils and .
teachers., ' N ! ‘

%
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REPRESENTATIVE TEACHER RESPONSES TO THEZ QUASTION: WHAT DO
YOU FEEL WAS TEE GREATEST FAILURE OF THE N.OE.I.P.?

-

vA 1ack of teacher aides in upper grades,"”

"k feel that its-greatest fallure was not getting
refunded. On a whole the program -was a tremendous one,
It will have far-reaching consequences,"

‘ "The program was too limited to follow and or evalu-
ate the children's progress from the first grade through
sixth grade so that a comparative andlysis could have been
*made with children of equal ability priqr to inception of
the program,"

"The greatest failure was the de ease. in the allot-
ment of money to conEinue the/sg;igﬁtening field trips for
pupils and teachers., '

11} m 1]
I can!t name any single failure.

. "The greatest failure of the program would be to
have nothing done for tho pupils who are found"to be in
need of special educatioejgvocational training). -

"I think that its nreatest failure is the fact that it
.ecould not continue for a lonrer period of time. )

"To' ny knowledqe there were not any control and ex-
perimental aroups used to test the projected results of
various prosrams of 1ns¢ruction.

\

"A jack of brovis&éﬁ for thog§ pupils who were found

to he in need of special trainins.

"I gon't feel there was a failure, but that it could
have provided special classes for special. students,

"Little or no chanQe in ‘curricular approaches--to -
. better utilize feacheg creativify and abllities 1n specific.
subjeot matter areas.

The drasfic decline in persohnei aséistants."

"

The ereatest Tallure to me_wasg not continulng the
prorrgm as we heqan. Seample! Teachers' aldes in each
room,

]
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- ‘

"The eradual lesserfns of facllities after the
'second yegar of prosram -- texthooks, release teachers,
workine suppligs, etc., ’ ’

"Much teacher initlative was hlocked hy autocratic
vrincipals, '

"More parent participation, involvement, needed,"

"The ereatest faillure was that of not ¢ivine teachers
enourh time for planmning torether,

"Too many tests were administered,"”

- "There was not enough follgw-throurh with mauny of
the programs that were started. L wy

"I feel that we have not heen ahle to eain the full -
understandinq‘andAgooperation desired hetween thg school’
and the community,

"The sesment of fallure was that there was mo design
to re-educate parents as to their responsiblities in the
role "of educatins their youne., We Qad workshops but our
hard.core parents were not reached, ’ )

AN
"The utilization of additional personnel such as
readine consult%nt, counselor, speech teachers, and re-
lease teachers, '




“

REPRESENTATIVE RASPONSES OF TZACHERS GIVEN Td THE QUESTION:
IF N.O.E.I1.P. WERE TO CONTINY=, WHAT WOULD YOU SUGGEST BE
ADDED, DELETED,; OR ALTZRED?

"I would sugsest that teachers be rlven more time IS
to plan activities which would beneflt students. " '

"] would suggeét that we add more opvortunities for
group interactions concerning ecurriculum materials being
employed and more time allowed for professional growth
of facultiedg-involved." Ce

| ) X
"No | comment." » -
T

"It @}O.E.I.P. were to continue, I would like to

have an art teacher stationed in each school."

i w?uld suggest that we bé.given free time for
« Planning as was nlanned a2t the beginning of the vproject."

"Parent involvement during the summer months."

"T would like to see it extended to include a junior
and senior high school.' - ‘ .

e

"Special education classes."

e "T would suggest that it provide a svecjal ‘teacher
e for the many svecial pupils we mus{ work with." :

« "Dhat trained personnel stay with the orogram until
its termination -- as far as vossible. That a cut-off
period for transfer pupils be established through some

‘s means with the ‘central offdce." ' :

"Peachers should be given a chénée to fail, if need
be, with an innovative program with reprisal.” :
. N .
" wProvisioén for some tyne of program which would im-
prove attitudes." ! ‘

~ -

"Availability of ai@&s."

"Added personnel to help imnlgment curricular modi-
fications and change. Deleted -- reading speech versonnel.
Altercd -- means of acquiring vermission for teacher_ in-
volvement and varticipation —- _receiving grants, fellow-
ships, etc. -- be channcled thrivugh other personnel “%han
thert of the principal." ‘

/




"More consultation with teachers on discipline
problems." , -

P

"Written agreement w1th nrinpinal to relinquish
responsibility for instruction to the director of the
project and the faculty, giVing her only one-third or
.less vote on decisions concerning instruction. Generous
suoply of m~terials requested by the ‘teacher for use in '
_the classroom. A center for reproducingtarticles written -
by children -- ditto material, etc. clerical aid" .
. "More individualized help for pupils, with consultants,
especially in reading, more timézfor teachers to plan
in grohps, moniés anwropriated for teacher studies."

"Provisions should be made for children with swnecial
needs, varticularly the emotionally disturbed and
socially maladjusted ones."

"T feel that parents should be included in worksﬁops
and other training sessions." .

"If the program were to continue, I would suggest a
T 30 breakfast hour for chiliren who needed bre®kfast.
The candy-buying in the a.m. is an indication of hunger.
Secondly, I would suggest that an adult education vro-
gram be held in the school two nights a week. Thirdly,
home visitation by thz nurse to work with health problems
as voor health of varents and.children can result in
poor attendance and vrogress. The nurse could also
assist in menu-planning programs in the home.

"If N.0.E.I.P. were to continue, I would suggest that
all veovle not willing to become involved in new 1nnova~
tions and orograms be removed from the project."”

1
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_ REPRSSENTATIVE RSSPONSEZS GIVEY BY TIACHIRS T0 "HE REQUEST
70 COMMENT ON THE GENERAL HELRPULNESS OF THE PROJECT'S
: CONSYLTANTS [

f

"Very helnful -+ many consyltants were able to t5ke
carxe of many problems teachers were not trained for."

"The consultants were a tremendous help to the
teachers. They helped in increasing the scope of various
‘subjects.” , . .7

v

"The servieces were minimiz%g. Only a small percen-
tage of teachz2rs benefited by the consyljants;"

"Social studies consultants receive a grade of "B.
All others are to be graded C or D."

"Consu}taﬁts comnlemented the teachers in many-arces.
The kinds of services rendcred enabled teach:rs to
strengthenstheir weaknesses."

UThe project consultants were mostfhélpfdl'but
were not at our disposal enough." ) )

e consultants have vrovided .invaluable service
in their vparticular fields. I feel now more knéwlodgeable
to work with my pupils." Y

"The consultants were very helnful: They suoplied
ideds and matzrials whenever needed." . L

4

""The consultants gayg a working knowledge of various
curricular annroachezs, their effecctiveness and limittz-
tions. The.donsultants' enthusiasm and interest ware
inspirational." g

"The project's consultants,were very helpful to the
teachers. I have found their services to be\Pf great
benefit." - (

4

- . : P
"Phey .made a great contribution, to the success of ™
the program." , ) .
-

"As a whole, the consultants were of great help in
8 g
many -ceses. - . )

® . “
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' REPR ISTTITATTY 7 COMM¥INTS MADT BY T3ACF RS TC TH3I PROJ ICT'S
- IMPACT ON TH3T INSTRUCTIONAL ARTATS O 3CITMCT, MATHWMATICS,
RTADING AND ILANGUAGS ARTS, MTSIC, ART, AYND CORRECTIV?
: SPBuCH )
¢ ' t
<
"Phe reading consultant came when requested to do so.
The sneech consultant did not follow through with all
puprils referred. The wroject needed fall-time music,
science, and physical educ-tion teachers." ,
"The nroject would have benefited if there had been
remedial reading summer programs and more remedial read-
ing aides for teachzars. One of the failures of the ®ro-
b gram was the lack of vnersonnel such as reading consul-
{ tants, smeech teachers."”

KN

The reading consultant was helnful in whatever way
she could be. My room wes full of ounils who needed help,

but they received no help." .
# think that a failure of the Drogrqmjaas the switch-

- ing of children from one reading program to anothers."

"We received excellent services from vphysical edu-
cation teachers and consultants.”

"The physical education program was-excellent for
these children."

"During the project the muvils' ability should have
"been matched with the reading orogram rather than match-
ing their ability with the grade level or with the number
of years they had been in school. Also, the readimg
ﬁwy - - .orogram was not copsistent with the ouvoils' abilitiess"

— "The reading consultants were very helpful to me,
esvecially the reading consultant made &vailable at the =~
* school."
" "I suggest that teachers be nrovided with svecialists
in art, music,- and physical education."

, "T felt that more assistance in the area of reading
. / )
"The reading consultant assisted me with solving
- remedial reading problems which I. had not anticipated.
‘ @’ Many teachers in the nroject are lacking in art ability

", and an art teacher stationed in each school would have
' been very heloful."

could have been given."
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Other Somhents Made by Teachers

"The audio-visual material was a great benefit to
me.'l .

"Twould like to see an extension and follow-up of
the program."

"I am deeply grateful for having had an oonortunity
to grow nroflessionally, as I feel.I have, in these past
five years." )

"The orogram as a:whole gave the teachers more
materials, advice and general help than one ordinarily
gets in a public school." '

"A good orogram, but it ran out of money too soon."
) C

"Our present director should have been chosen direc-
tor at the beginning of this oroject. I also feel that
participation in this oroject added’ so much in terms of
exnerience and training for me. This project was the
greatest thing that haovened to me in teaching."

"A program of this magnitude should be continued so
that more research and evaluation can be orovided to
imorove the educational opnortunities for all children."

. YThe program was quite an exverience me and
richly rewarding. Wish the program could be refunded
through some other grant. A lot of good talent and
training-may be lost as a result of the termination of
the projeot." .

I think the program should continue. To better
those things that were more.or less a failure of below
average."

"Due to the fact that I've only been here a few
months, I consider myself unable to comment on any
phase of the project.”

"T wish it could continue for another four years.
I feel as 'a teacher, I have gained a greater insight
into providing for the individual child rather than
the, groun." ) »
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' y " Appendix B N

Representative Reactions to the
. 1966 Sympfr Program
e '
Art: "The excitement of learning to draw and vaint by
watching television, not only helped to destroy
thg teachers' fear of their limitations in art,,
but also gave each particivant the joy of success-
ful accomnlishment. This exveriment also heightened
the adventure of learning as it is related to the
area, of oroblem-solving." - - ~ The Consultant

""With television, then, we overcame the timjdity
of self-exvression; ourgynext step was to rediscover
the creativgxpéqsibilit es of everyday materials
such as vege¥ables, starch, aluminum foil, tissue
paver, old magazines and torn pamer. We also

- learned new uses for tempera vaint, chalks, con-

\ struction paner and crayons. Each of us assumed
R the role of an artist. - Individual discoveries

were made as the entire group accented the adven-

ture of free-exvression." - - - A Teacher

"The summer was a successful one; we feel that

each person discovered himself as a more creative

person aud a much 'stronger' teacher." - - A Teachey
i

"The program had one weakness. With no movie
equipment, the teachars could not relate the use
of on-the-svot 'shooting' to .our techniques of
evaluation. With classroom movies and a stop-
action projection, we could have done a much more
comnlete job in identifying the creative act as
it apoears in the process of learning.'"- - A
Consultant

"In this first step we may have found the key: to
this very serious vroblem of helning our children
in_erowdead neiéhborhoods, not only to 'catch uo",
but also'to move ahead toward a sense of greater
responsibility and leadership." -~ -"- A Teacher.
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. Music: "The teachers' enthusiasm was a rewarding exveri-
. ence and reflected a feeling of accomvlishment.
“They anticivate the coming year with less fear

of Weaching classroom music." - - - The Consultant

"We learned that music can be combined with and
can highlight other areas of study 4s"a pleasant

. change to relax students." - - -« A Teacher
: "Music can be used as a stimulant to enliven a
weary class.™ - - - A Teacher
Physical x
Education:

Newer approaches were learned to the teaching
of physical education by the classroom teac@er " .
- = -~ The Consultant -

"Physical Education classes should be conducted
by a special teacher in that area, espkcially
for 4th, 5th, and 6th graders." - - - A Teacher

"We learned new plays and games that can ‘be used
‘in the kindargarten and first grades - good
} exercise, too." - - - A teacher

"I see the need for orvanlzed physical activity
durlnq the school day. TR A Teacher

Communlcatlon SklllS’
"Learned newer methods of teachlng readlng in all
grades." - - - A Teacher .

"Learned more about teaching the communication
8kills as they are related to each other."
s ~ - - A Teacher . . >

"Demonstrations of newer methods of teaching

reading were most helnful. Plan to use somé of
them in my classroomf" ~ - - A teacher

\ L)
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. ’ _y ' APPENDIX C ' B

The 1967 Summer Program Director's Evaluation

1. The facets of the program which involved children
“~ and were adequately carried out were recreation,
. creative arts, and enrichment . R

2. Too little time was given for work with children
in the area of remediation.

3. Classroom work with children was too frequently
interrupted.

4. Each teacher indicated that his over-all growth
in learning wéds what he expected.

5. The seminaré were geared to meet the needs and
interest of the teachers.

6. The contexnt of the seminars was directly re-
lated to the programs in which teachers would
be involved uring the school year.

7. Too little time-.was devoted to self-directed-
activities for teachers. '

An over—all evaluation of”’ teacher growth by the
ten consultants who took part in the summor program is
given below.,

1. Nine consultants indicated that the teachers
were interested and eager to learn.

2. If out-of-class assignments were given, the
teachers comumleted the same.

=2

3. All ten consultants indicated that in terms
* of over-all growth, the teachers made the
anticipated gains.

‘ Comments: "I have never worked with a group
. that made so great a 'break through'
in so little time."

. "Much devends upon the willingness of
. the princivals to accevpt controlled

exnerimentation.” .

LS . ' -
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4, More specific evaluations of teacher growth re-
vealed the following:

Nine consultants rated the teachers!' attitudes
toward new annroaches and materials as "excellent"
and one consultant noted their attitudes as
"good".

Seven of the consultants indicated that the tea-
chers had developed further their ability to vpro-
vide annrovriate learning sequences for oupils
~and to diagnose group and individual learning,
needs. (Excellent-3; Good-4) '

.  Nine consultants rated the teachers either "eX-
cellent! (4) or "good" (5) in their ability to -
. use a variety of teaching styles and materials.

Comments .and criticisms by the coﬁsultants coﬁcerning
the over-all summer program yielded the~f9116wing:(.

1., The orincipals should be involved in the.early
.gsessions with a group, in order to understand
the full imnlications of the. work. the teachers
will be doing with their children..

2. The mathematical level of all teachgrs could be
) raised by relensed-time inservice programs during
the regular school sessions. ’ )

v \”._ . ” . ’
3. More official coovération is needed from the

prrnsgpals. » | '
4. Four weeks are too short for $he kinds ofvdéveloo~
ment we are seeking. ‘ .

Onb evaluation by the consultant' in cﬁafge;of the

Child Develowment Seminar‘pointed out the ﬁeeq fog

. : .
- further study in this area. A quote from the evaluation

lfoilowsét -,

"Tn ‘four weeks' time it is difficult-to evaluate
change in basic attitudes and no attemmt was made to do
so., Particivation by teachers was excpllent-and indi-
cated considerabdle involvement on their vart in the
seminars. On the last day of class the teachers initi-
ated and actively worked together to develop a series of
recommendations which they felt would imnrove elassroom

) 92




\ 86.

with the individual learning nroblems of their students
in the classroom. The teachers checked out a number of
books from the reading shelf and requested that a simi-
lar reading shelf be set up and made available to them
during the school year in each year." -

'  teaching, and the effectiveness of the teacher t:’éééal

"Although the teachers do understand the concents
of reinforcement theory, they never became facile
enough with the concepts to use them effectively in
analyzing case studies. More time could undoubtedly be’
needed to accomnlish this. There was also considerable
resistance to dealing with some of the immortant socio-~
logical factors involved in teacher-student and teacher-
parent relationshins." 4
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