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RATIONALE ,

L3

A(\\*

Ny .
A critical need in'any pre-school educational program, is the
- fielding of capable ‘teachers. 'Regard]eés of background, .few persons have
.been fortunate enough to have had extended formal tra1n1ng in pre- -school
curriculum or techn1que ,

» . mThe home intervention program was conceived as utilizing Home Advisors
in an advisory, deponstratfve and facilitative role to promote‘parents-as-'
teachers effecfivedess. Thus, a high]y organized, yet f]ex%b]e, trajnind
program was indicated, ) . . -

- = QOrganization was’eehanced by construct1ng The Marshalltown BehaV1ora1
Developmentat Profile. Thig 1nstrument was designed to provide a systematic
'asseésment matrix and to. aid the Home Advisor and parent in monitoring child
progress. . ‘ v ’
Three correspond1ng manua]s, IIa. Commun1cat1on, IIb Motor, and IIc
. Social, were then deve]oped to fac111tate 1nd1v1dualized prescr1pt1ve .
teaching of pre-schoo] handicapped and educationally depr1ved children within ‘i
the home, based upon ‘their Marsha]]town Behavioral Deve]opmenta] Prof11e. ’//////
The forma] training program for Home Intervention was based upon the
following preconceived goals:

1. To prov{de a t;aiding program in which all trainees would master

.the skills needed to successfully use our materials and at-the

‘same time, to prov1de enough f]ex1b111ty that the program could

be successfu]]y adapted_to any geograph1ca] area serving any -

population.

+ 2. To actively involve thetnew Home Ai&isors in as many phases. of

training as poésib]e.
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The,goals were met by f1rst identifying the knowledge and skills a .

I

Home Advisor must have in order to function effect1ve]y The ]esson p]ans, e !

exercises, and experiences were then constructeq to meet this need. Time | e,
‘ L d
slots were provided for visitations to local resource’personﬁe1 regarding

community services related to the pre-schogl program, sucﬁ\e%ie9mmunityamedical ;;‘ Aﬁ?\\

¥

. ’ - . P L
services, mental health services, social welfare, etc. The final construction

of the training package'was devé]oped in such e’way as to maximize the trainee's

4

participation and to encourage inter-action between the new Home Advisors .

. and the training staff. - ' . . o
It is common knowledga that training in a program such as this must be

an n-joing process. In order to allow for tﬁis, weekly staffings are held e

4
to pxovide time for the review of previous training, exposure to new techniques ,
and strategies, and a chance to discuss various problep areas encountered by

" the Homg Advisors in the course of their home visits.

NOTE: We wonder about the advisability é; demaﬁding rigidly prescribed \\\" .

qua1ifiéations for wou]d.be Home Advisors. Few colleges or :
ﬁ}\r/\“universities Prepare.teachers for home irterveﬁrion or "tight" ° .
accountability in child progress.- Therefore, at this time and
in th1s rura] areaﬂ training ‘must eccur on ‘site. We have :
Home Adv1sors with no degrees, B.A.'s in psychology, ch1]d .
deve]opment, Spec1a1 Education, French; Sociology, E]ementary‘ .
" Education, and an M.A. im Fine Arts. Ages run from 20-54. Life ’

styles vary from victorianism to avant-garde, but, there is a
i

cohesiveness - a rich, colorful synthesis of experiences from

<:; which each can draw in the service of child and family.
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. TITLE:
. OBJECTIVE:
PROCEDURE:
MATERIAL :
\ l
. EVALUATION:

bAY: "1
TIME: 8:30-8:45

- e
)

«

Overview of Training Program
* A

©
o

The instructor should give an overview of the training period to
include the objectives and a preview of the daily schedules. The
participants should be encouraged to ask questions at any time
during the trainifig sessions. The lessons are developed in such a
way as to minimize the traditional lecture-centered approach. .
Instead, they are a sequentially programmed group of exercises,
discussions, and practical-experiences that must be mastgred in
order to fulfill the role of a Home ‘Advisor. .

The instructor will preview the training schedule with the Home
Advisors who will follow along with .their personal copies of
the schedule, - : ' K

Staff Development Manual.

v

Discussion,




0BJECTIVE:

PROCEDURE:

PAY: 1
"TIME: 8:45-9:15

Slide/Tape "The Marshalltown Project."

To provide a composite “picture" of the Marshé11toﬁnigzggect.

_Show slide/tape presentgtion of "The Marshalltown Project "
Give MTP s1ide/tape tést and discuss results.

3
13

- —%‘&‘ ;
hEY

Slides

Master tape
' a -
" Two Kodak Carousel projechrs

Screen
Audio-Mate 600 Caseette recorder
Overview -

Slide/Tape Test ‘

EVALUATION: 1. Completion of "The Marshalltown Project" slide/tape test.

2. Cbmp1ete trainingtcritique, p.-170.

3. Discussion.

»

Lty




. R -
B

“THE MARSHALLTOWN PROJECT"
Overview - -
Research ha§~pointed to the need for greapen.ennjchmenp, both within the
home and schooljfo stimulate success. Even thbdgh many handicapped children
have been identified ear]y, parents have not had a reliable source to tunn
to for help. It is thus essential to design a Home Stimu]ation progrém for
pre-school handicapped and educationa]]y deprived children. .
The "Marsh%\]town Project" is’ a undfx1ng title used,in r.-eferencec.to'3
both the pre-school handicapped and}the edUCationaJIy deprived prograﬁs.
. - The "Marsha]]fown:Projeeé" serves that portion of Iowa known as Area VI.
This includes Marshall, Poweshiek and Hardin counties and parts of Grundy and .
'Tama counties. This area enconpasses approximately 2440 square niles;
Any handicapped child of pre-sehoo] age who lives within Area VI is
eligible for the Marshalltown Projeﬂt The term "handicapped“ reférs to
the menta]ly retarded, deaf and hard-of-hearing, speech 1mpa1red visually
impaired, physically disabled, Tearning disabled, and the emotjona]]y disturbed.‘
: Also included in the project are those children whg are edutationally -
deprived. These children have not nad adequate stimulation in the home,
necessary to develop certain ;kills needed for school success.

* The "Marshalltown Project" (a Parent/Ehild:HomeQStimulation program) is
funded through twd grants - BEH for Handicapped and'TitLe‘III for Educationally
deprived. ' - '

Referrals to thefMarsha]ltown Project are made by local doctors and
educators, Area VI Special Education Personnel, the Child Development éiinic,
Sfate Services for Crippled Children, County Public Hea]éh Nurses, Mental
Health and Social Service Agencies ‘as we1] as by direct parental request.

. If the referra] is made by a professiona] person or agency, a letter ex-

plaining the program is majled to the family. If the family does not contact

X .l""' -
7 14




our office, a phone ca]]iis made in refgrence to the letter sent, about

~

their pre-school chi]d If the paréﬁfs express interest,-an appointmént
is made to exp1a1n the program or assess the child. ‘

Many parents initiate direct referrals, either by telephone or by visit-~
ing with a staff member at thg office. At this time, the program is discussed
with thefparents and plans made for the initial home ;isit. } '

A child showing signifiéant developmental defiéits below his cﬁrbno]dgi-&
cal :Ze in one or more of three skill areas - communication, motor, or social -
is eligible for the program. L : . .

Parents of children eligible for the program are presented three orienté-
tion sesﬁiong in the home, organized to provide information useful in promoting
child gf&wth.' The orientatiqn sessions uéua]]y run from one to two Hours each
"and such topics are discussed as behavior, cues, reinforcement and record
keeping.’ |

Parents fi]]idut workbookg and are also encouraged to role-play various
situations in which a child may have difficulty learning a new skill.

Once parents have completed the three unit orientation sessions, they will
be eficouraged to attend and participate in, Parent/Child classes sponsored by
"fhe Marshalltown Project." Groupbparticipa;ion and discussion, in a non-
threatening atmosphere with othér'parents who have common prob1eﬁse will provide
the bas1s for these weekly sess1ons. ’

While parents attend the Parent/Child c]aSses, their children enjoy games,
toys, story hours, and socialization, in a pre-school p]ayroom provided free of

charge to the parents. Depend1ng upon the number of infants attending the

p]ayrpom,_there'will average about one sitter to every six children.
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A Toy Lending Library is avai]ab]e for use and is house

in the Marsha¥l-

A Poweshiek Joint County Pre-schoo] DiV1sion bui]ding, 507 E. Anson, Marshalltonn:{
Jowa. Staff members and parents who have comp]eted a 12 week| Parent/Child ,
Homes Stimulation course may select from over 3,000 toys. In the event a

1 prescriptigh is ]eft in a home in which a particular toy might|\be utilized

for skill deve]opment . « . this toy will be checked from the ending Library

Curriculum materials in the Marshalltown Project consist of a ‘Behav- ’*

\' ioral Deveiopmenta] Profi]e and prescriptions that have been written for each

of the 327 behavioral items. These prescriptions are organized into three ‘

manua]s and further categorized into three skill areas: Communicatidn,.
i

“Motor andc§oc1a1. Over 1,500 strategies.are listed. These strategies-are
consideredfto_be optional suggestions or alternatives. Since total emphasis

- is on the individual child, and individualized instruction’ f]exibiiity is
the theme. As(these prescriptions are used in working with the ch11dren they

are under901ng constant revision.’

STAFF_TRAINING,

Three training stages, or sequences, are emphasized to provide a stat?
of bdth professionals and para professionals with a thorough understanding
of the developmental needs of pre-schoo] handicapped and educationally
deprived children. ) : ' .

stage I. 'Pre-service is presented in two phases. Phase (1) is designed
to familiarize, or update, new personne] with program goals, philosophy,
policies and techniques Some subJect areds covered are: Tlearning strateéies
and app]ication curriculum deve10pment child assessment, reinforcement
techniques, recording procedures, prescriptive utilization referral agencies .

(available community resources); and, case load evaluation of home visits.
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,PhaseA(Zf of pre-servicé is organized arourd a practice or "how to" format,

Opportunity is provided for intensive pract1ce in use of curriculum.
Individual prescriptions from case stud1es are written and evaluated through
demonstration; assessment instruments are utilized and data compiiations made.
The‘staff role plays various situations, both pré&idﬁs]y éxpgrienced bx senior .
staff membérﬁ or anticipatéd b& individual &r group consensus. Sﬁch "probﬂem"
areas may be Home Adv1sor—Parent interactions, Home Advisor-Child re]at1?nsh1p5'
or community agency personne] involvement. Frequent critiques are conducted
“to explore the use of re1nforcement. Specifically, use of reinforcemént tech-
niques the staff have practiced among themsel ves are identified, usefulness in
behavior maintenance and the importance of systematic app]icatiqp emﬁhasized.
Stage II. On the job tréidiﬁg (OQT). New staff are assigned, with super-
vjsion, to thgir first ca;e load at Pleasant Hill Deve]bpménta]'Center in
Marsha11£own, Here they observe chi]déen in daily classroom activities énd,
after ée]ecfing a target chjid, begin collecting assessment information. Sk%]]

’

deficiencies are determined; priority behavioral goals are specified and base-
liné data is recorded. Through obsérvation, teacher cbnsu]?ation, pa;ent
conferences, and staffings, relevant reinforcers are agreed upon and "treatment"
is introduced to enhance skill acquisition.

Stage III. The inservice stage o¥ staff training cbncerns transition
from a totally structured school experience to home visits accompanied by -
seqior staff members. Tﬁe.new staff member begins to plan the home visit,
write wéek]y prescriptions and, through weekly case load staffings; analyze
her own efficiency in working with the parepts-and child within a home o
sgtting. 0n°gging training is promoted through the use of "on site" or
"in home" evalﬁ'£3on, periodic qualifier exams, requireq readings and
weekly staffings.

12
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The Home Advisor visits the home once a week for approximately oné-
and-a-half hours'during the first year that the family is involved in the

project. (The second year it will be every other week and the third year.

“WiTT be once per month). Each visit will be divided into three segments:

Review of past week's progress, demonstration by Home Advisor and planning

~

‘successes are experienced by children and their p

far following week.

A

The review of the’ past week's progress will be made by the parents,
based on the ch11d s daily records. The record form will deseribe the learn-

ing ep1sode/s to bé conducted, and a place for daily progress. This form will

>

" be made out in dup11cate, one for the parent to keep for later reference and

v

one for the ‘Home Advisor to utilize in future planning. The demonstrat1on .

of the new learning episodes Will be carefully described to -the parents

In turn, the parents will conduct the same activity while the Home
Advisor is observ1ng Planning for the fo]]owing week will be conducted at
the end of the visit. The parent/s and the Home AdV1sor will d1scuss, and
decide, what learning ep1sodes W111 be carried out during the ES;Bng week,
and discuss plany for the next v1s1t. The parents will carry out individually
prescribed 1earning episodes following the instructions left with the

materials and recordﬂng.the progress of the child, fLontrol factors will be-

built into all-learning episodes so that failure is dijinished and more

ts. The. Home.Advisors

are -able to utilize any of the ancillary personng) that they feel would be

beneficial in their home visits.
It will be the responsibiiity of.the Home AdV1sor to comp]ete a week]y
report on each family, describing in a comprehens1ve manner the learning

episodes conducted, parent problems and child progress: A master file is

" maintained on each child.

(O

Tr.
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Various profess1qnals are 1nstrumenta1 in offer1ng assistance to the Home

Advisors in a consultat1ve capac1ty The Marshall-Poweshiek Joint County System'

has am exce]]ent staff of Schoo] Psycho]og1sts Speech and Hearing Clinicians,

\ ' .
an £ducat1ona1 Strateglﬁi a Med1a Specialist and consu]tants in the'areas~of s

pre-school education, mental retardat1on and 1earn1ng d1sab111t1es These
profess1onals are bften a ked to ass1st in planning strateg1es for children
with specific prob]ems

' School Psycho]ogists and Speech Clinicians from the other counties in Area
VI are also ut111zed for con ultation about referrals from their location..
Many professional people he] 1n many .ways- to provide the best program for eich

child in .the Marsha]1t0wn Pro ect.

the pro.}ect° The pr1mary funct ons of the adV1sory council is to develop a
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"MARSHALLTOWN PROJEET SLIDE/TAP E T EST

i

.
L

CIRCLE * THE CORRECT _ANSHER:

T °F 1. Kinde?gartén age is sufficiently early in the child's life
to diagnose his special needs. . ‘

T F 2. Referrals to the'"Marsha]1towh Project" are-accepted only
from professionals in the areas of child-development, health,
or educatien.

T F ~ 3. Parents 1n the program are expected'to conduct learning
episodes with their child daily and record their progress
on a graph. . . ' '

- T F . 4. The "Marshalltown Project" serves only families in the

Tower-socio-economic bracket.

T F 5. A Home Advisor will attempt to work with a needy child, -
regardless of whether' the parent expresses interest and
willingness to cooperate. <

: ‘ T F 6. The "Marshalltown Project" is non-profit and pub]iha]y
. funded. . .

* T F 7. An enriching Kindergarten.setting is likely to compensaté
: for what a child has missed in a stimulus~deprived home, so
/%/ that he can compete equally and achieve readily.
T F 8, Home Advisors must have professional training in Child

Development, Special Education or Psychology,

COMPLETION:

x - i

1.  The two broadlf“def?ned types of children which the "Marshalltown

Project” serves are: ~ ' and

2. The prime objective of the "Marshalltown Project” is:

3. List at least three types of handicapping conditions which eligible

children might display: : s
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- s

How is the content of a home visit structured? That is: What dgfinite

_steps or activity segments does the Advisor plan for eaéh visit?

L3

*

’ ~, -

Various professionals, instrumental in offering assistance to the Home Ad- -

visors, in a consultative capacity, are provided by:

The three skill areas which the Developmental Profile measures, are:

- . > ’

¥

and, o -

List at Teast one function of the Advisory Council: - {

[o]

»
1
-~

" A Behavioral Prescription is comparable to a yedical prescriptigi™in that -
! 2

~

.
& o
i \ .

Control factors will be built into all learning episodes in order that a

T : is
o

experienced by a child or his parents.

* A maximum numbeg, of - ____experiences are
D - A

minimum of

desired for both child and parent,

-v i

JHE




. . TITLE:
OBJECTIVE:

PROCEDURE

i,

MATERIAL:

ot
-

- test authors for the correct administration and scoring of an

The instructor or a school psychologist should give the

RN

DAY: 1 .

”*?5 | TIME: 9:15-9:45

Standardizéd Assessment Procedures.

To stress the need for close adherence to directions 91Veh by

[ -

assessment instrument.

\

presentation to be followed by discussion. -~ . .

b .

'
“A

q .
1. Complete traiﬁ%ng critique, p. 170.

2. Discussion, . =

¢

W. vee .




p ’ STANDARDIZED ASSESShENT PROCEDURES

As a home Advisor, yoh will, be called upon to administer, score, or
interpret some standardized tests. By standardized we mean a uniformity
of procedure in the administration and scoring of the evaluation 1nstrument
Enough stress capnot be placed on the need for a c]osehadherence to the
directions given by the test authors for the correct admtnistration and -
scoring of the instrument. I . )

Only with a valid and reliable administration of the particular assess-
‘ment ool can scores obtained by different individuals be comparable. In A
order to ‘provide for uniformity in testing situations, the authors of the.-
assessment tools you wt]] use have provided detailed directions for the
administration and scoring of each test. These direct1ons concerning the
standard1zat1on include the test materials employed,. time limits a11owed for -
comp]et1on of various segments of the eva]uation, oral instrhctions to be
given ‘to the subJects, methods of demonstrat1on, the physical ]ayout of the
test1ng s1tuat1on and methods to develop rapport and to handle various
"questions and" 1nqu1r1es by the subjects. Instruct1ons may also be given
concern1ng the rate of speak1ng to be used by the exam1ner the tone of«
vo1ce, inflections; pauses, and facial expressions. When you-become
. thorough]y familiar with an assessment tooi.and consistently adhere to
correct methods of administration and.scoring, there will be consistent
scoring of a qiven subject (réliability) and there will a]sopbe the Tikeli-

hood of the test measuring what it purports to measure (validity).

PROBLEMS OF TEST ADMINISTRATION
A most important requirementifor good testing.is advance preparation.

This eliminates the possibility of emergencies arising during the testing

~

"situation. .
19

23, il
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One shou]d’make attempts to foresee any emergenc1es that may occur and -

~ hd ——

‘should be prepared for these so as not be caught off guard Only-in this wayi

t-

can uniform procedures be assured. Advance preparatjonffor the administration
of a diagnostic tool include: = - | ;’ A '
A, The'memori;ation of the verha] instructions uti]ized in a given test.. '
B. Familiarity, or memorization, with the evaluation procedures helps

prevent misreading and hesitation as well as providing chances for a

more natural) informai manner during thé test administration. N

5,

C. One should also have the test materials prepared in advance of the

]

actual administration Such preparation may involve the actual layout
.0f the necessary materiais to faciiitate subsequeht use of the materia]s )
with a minimum search or fumbling. When working with a pre-school
child, the Materiais should denera]]y be placed. on a chair near the , .
testing table so that they are within'easy reach of theiexaminer, but
are not within sight of the child or yithin4his grasp.
The standardized prdcedures apply not only to verbal instructions, tining,
and materiaIs, but also to the testing environment. One should make all
~ attempts to ensure that the room ‘in which the evaluation will be conducted is
adequate]y lighted and free from undue noise and distration Although this will
be rather difficuI‘ to obtain in many of the homes, it w111 stiii be -the
responsibility of the examiner to ensure that s1b11ngs, pets, and unnecessary \
adult figures are out of the room so as not to be a distracting, interfering
influence on the child. When the’distractibie stimuli are impossible to
eliminate, the table used for testing should be situated in such a way that the
chiid faces the examiner w1th the distracting stimuli behind the child, thus

affording the chiid a better oppbrtunity to concentrate on the tasks at hand.

Special attempts should be made to prevent interruptions during the test as the

_ 20
Wo - 240




child may be working on a timed item,*wherein an interruption may distract
him, thus undu]y’jeopardiz%ng his chances of successfully accomplishing the_
given task. It is extremely important to realize the extent to which testing
conditions may influence scores. Even.apparently minor aspects.of the testing
situat{on'may appreciably a]ter performance, particularly when working with a

)

. @ .
young child, who because of his age, is highly susceptible to distractions.

RAPPORT

"

Rapporf refers to an.ekaminer's.efforts’to aroose the subject's interest »
,in the test, to elicit the subject's cooperation, and to efisure that he follows
the standard test instractions The assessmen% t001s you will ytilize have beenw
standardized on a group of children who have been g1ven 1nstruct1ons for care-
_fu] concentration on a glven task and who have put forth their best effort to

perform well. Thus, it becomes your respons1b11}ty to ensure that-the child

» is properly motivated and interested in the evaluation if you are.to\ensgre

the accuracy of the test results.

Specific techniques for establishing rapport vary with the nature of the’

test and with the age and other characteristics of the subjeots. In working

-~

with pre-school children, one must qonsider,their.shyness with strangers,
_ their distractibility, and poss1b1e negativisn A friendly, oheerful and
re]axed manner‘on the part of the examiner h{ﬁps to reassure the child. The

shy, timid ch11d needs more pre11m1nary time to become fam111ar w1th his

1 4

PR -
surround1ngs. For this reason, it is better foz}the examiner not to be too /
demonstrative at the onset, but rather to wait until the child is ready to ’
make the.firsf contact. Test periods should be brief, and the tasks should

be presented to the chi]d as‘a.game and his curiosity aroused before each
new task is introduced. A certa1n flexibility of procedure is necessary

' 4
at th1s age 1eVé1, because of poss1b1e refusa]s, 1oss of 1nterest or other

. | | 21 |
' M. 28

5
¢
-




L4

manifestations‘of negativism The game appea] is the most effective way of
>arous1ng interest in the pre- schoo] age child. It is important not to
simul taneously manipu]até materia]s and give oral commands as a young and/or
distractible child may attend only to the material or the command thus becoming.'
confused as to what is expected'of him. v
It shéuld be borne in mind that every test presents an'implied threat to
the individua]'s pcestige Some'reassurance should, therefore, be given at the
onset that no one Ts, expected to finish or, td‘get all of the items correct. ‘
The individual might otherwise experience a sense of failure as he f1nds that
, he 1s\ynab]e to finish every part of the test within the time allowed. If you
should find yourself in the predlcament in-whi€h the 1n1t1a1 items adm1n1stered
are doo d1ff1cu]t for the child and subsequent]y he becomes ‘negative toward
?%rther testing, you might attempt the administration of items that you know
'are easily within the chiTd's ab1T1ty to successfu]]y accomp11sh and then \
increase your level of demand unt11 a ce111ng is achieved. .
The remainder of this segment of your in-service training wi]] be devoted
to your fam1]1ar1zat1on with the adm1n1strat1on and scoring procedures used

in the Marsha]]town Behavioral Deve]opmenta] Profile and in the Alpern-

‘Bo11 Developmental Profile. BN

’h/ - e .-!/
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TITLE:
OBJECTIVE:

PROCEDURE:

MATERIAL :

EVALUATION:

- Computation table.

ﬁAY: 1
TIME: 9:45-11:30

The "Marshalltown Behavioral Developﬁenta] Profile."

The trainees will familiarize themselves with the:Marshalltown
Behavioral Developmental Profile and score a hypothetical case
study with 95% accuracy.

-

The instructor will explain and discuss the following areas of the
Marshalltown Behavioral Developmental Profile:

.- Purpose - page'1 of the profile..

. Rationale. - page 2 of the profile. . .

. Use ; page 3 of the profile. : ‘ ,

. Scoring procedures for the Marshalltown Developmental Profile.

. The score sheet. e .
6. Computation table.

"Case study" score sheets will be given each trainee. The first’
practice score sheet -(Herkimer) will be scored by the instructor
on an overlay. The second and third practice sheets will be
scored by the trainees with instrugtor assistance.

. \ ‘
Marshalltown Behavioral-Developmental Profile.
Practice score sheets (Hevkimer, Dilbert, anq Sebastian).

Sample blow-up of score results (score sheet summation).'

fhe trainees. will score Sebastian score sheet with 95%
accuracy,

. Complete training critique, p. 170.

Discussion.
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- it s wrong by waiting for another response. Examiners should be alert to

.

‘

-

34), )
SCORING PROCEDURES FOR MAR$HALLTONN BEHAVIORAL DEVELOPMENTAL PROFILE .

-

-

»

with (+) and failing with (0).

. ~Use score sheet to record items passed or_failed. Indicate passing

. . ) v . ‘ .
Maintaining rapport is a necessity, but once the ch1]d-begins to

cooperate, 1nterest can usually be maintained by quickly moving atong from

one task to.the next. Materla]s should beé carefully organized. so .that the

child does not lose 1nterest while the examiner gropes for the appropr1ate

+

—

toy or prof11e 1tem.'

g

Questions or tasks, other than memory items, may ‘be repeated or attempted

as many times as is rea11st1ca]1y necessary to elicit a response.

When asking a ch1]d to repeat d1g1ts do not group the numbers 1n any
X

way. Say-them in a monotonous manner at the rate of one per second

Administration of the profi]e is not timed and if the child's interest

and cooperation cannot be maintained, it may be necessary to stop and continue

.at a later time. . ’ e T
b

Testing conditions-should be considered. If distractions are too great,

find another place. - ' LT

-Mothers, or others,. can be present, but they should not be'a]]owed to

give the child cues.

i .
If a response is wrong, do not repeat the question or task or show that

R d

possible m1sunderstand1ng of directions or faults in hear1ng or indistinct

-

speech

l
e

Evaluation in each category should start with tasks the chi]d'can

successfu11y do. Two age segments should be completed without error by the ~

child to establish. a doub]e basal. Evaluation should proceed until the

child experiences failure for two consecutive age segments to- establish a

25



: double cef]ing.

The Profile is grouped by one-month segments through ihg first twelve

months of age; three-month éegments from 12 months through 24 montHsglsix-month

segments from 24 through 36 months and twelve-month segments from 36 through
72 months. The value of each item is depéndent upon the number of items in
each age segment. Example: At age 18 to 21 months, there are two items in

communication; hence, each correct or passed item is worth 1.50 months

" 1.5 months). In the same age segment, motor has 5 items with a value
(2 items [3 months. )

of .60 each .60 months). In social there are 7 items

(5- items [3 months

. .43 months). _ . ., i
(7 items [3 months a ~

To eliminate the néed for my]tib]ying the number correct by the value
attributed to each pa}ticu]ar item: a computation table is included.

Tﬁe number of correct items is” represented vertically and thé'value of
each item is represented horizontally. |

To compute total credit for a parficu]ar category, add the value of the

correcﬁlitems in each age segment to the basal age. Either the score or an;

equivalency age can-be used for eligibility determinants and/or priority

comparisons. . \ .

23
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SCORE

SHEET

&

0

Ferm XVI1  \ARSHALLTOWN  BEHAVIORAL ~DEVELOPMENT ° PROFILE
CHILD'S NAME: SEX: DATE:
PARENT"S NAMES: BIRTHDATE:
FHONE: EXAMINER: CA:
ADDREDS : ] CITY: . 3
cot | moTOR | sociat J comu, MoToR § soctaL | comm. MOTOR | SOCIAL
0 - 1 moaths I 2.16___ 10 -’11 . months
2.17
Ll 2y — .20 [ 232} 3.18__
1.21 2.33 3.19
(-20) T § 2.36__| 3.20__
(1.00) 1 (1 00y 6 - 7 months 3.2
1 - 2 moaths 2.18 3.3 ___
. 2.19___ 3.4 __
i |t — 2.20_ |3.5 .50) | ¢33 | (.25)
1 Z——- " 3.6 ____ 11 - 12 months
—_ 37
: 3.8 — FLl22_ j2.35__ | 3.22
39 — §1.23__ [2.36__ | 3.23
. 3.10_ 2.37____ 3.24_____
(-33) (.50) — 2.38___ | 3.25__
- 2.39___ | 3.26___
2 ~ 3 months 2.40 | 3.2
11s: 24 ° (1, oo> (-33) § (-13)
l.6 : 2.5 : - 8 months
1.24 |2.22 3.1 30 1 G17) (.17)
(-50) { (350) 1.134 [2.22 3.12___ 12 - 15 months
3 - 4 monchs 1.14 4= 313 1024_2'
1.25 @
I “’DDII 1.26 @
2 / %’f (.33) | (.50) } (.33 }1.2770@
4 8 - 9 months 1.28 O
(1. 00) 33y 1.15 & ¥2.23 3.14,
l-.i16 * 2’24 3!15
4 = 5 months 1.17 2.25 . ‘
- X — (.60) |
l 8 2‘9 CEEEEEE— '-
1.9 _ 2. -10______ . anas— - ) !-5 - 1‘ months . "
: 211 (.33) (-33) ] 50 §r.29@ |2.}7 3.31___
212 : 1.30 @ 8 :3.32_
— = 10 tl . I
d ns 1.31 0 .49 3.33
1.18 2426 }3.16___ 2,50 | 3.34___
(-50)° § (-25) 1.19 2.27___{3.17__ 2.51___ ] 3.35__
5 - 6 months 2’28______ - E—— 2.52____ 3.36____
D . 2.29 ommmemees $2.53 | 3.37__
1-10 42.13 3.1 2.30____ 2.54___ | 3.38____
I PRV 2.3Ly 2.55. | 3.39___
_ 215 . - .
{1.00) * (-50) .50) § «.17) | (,50) (1:00) | (.33)

|
!




comd. | COMM, | MOTOR | SOCIAL
15 = 18 months ‘ 48 ;-:60 moni:hs »
1.49 __|3.60__ J1.67__ __|3.98 ___
1.50__ —|3.61__ f1.68__ 399
1.51__ — |3.62__ }1.69 T i3.100__
1.52__ —{3.63___ Jir.70__ Tis.101
1.53__ — |3.64__ f1.71_ | 2.000__{3.102__
— 1.56__ —|3.65__ §1.72 2.101__ [3.163__
18 - 21 months 1.55 — {3.66___ . J1.73__ 02__|3.104__
1.56__ —§3.67__ §1.74__ |2.103__|3.105__
1.32__ 1.57__ 1368 J1.75__ 3.106__
1.33__ 1.58__- 3:69__ f1.76___ 3.107__
1.59__ 3.70__ J1.77__ 3.108__
1.60__ 3.7 j1.78 o 3.109_
3.72__ 179 3.110__
3.73__ J1.80__ 3,111
3.74__ j1.80
. 3.75___ f1.82__
3.76__ :
(1.50) .

21 - 24 months (.75) 1(1.50) 1| (.86)
1.3 60 - 72 months
1.35__. .

1.36 48 months 1.83__ | 2.104__f3.212
1.37___ 1.84__  |3.113_
— — — J1.85__ — 13.124__
| — — l1.86__ {3215
— — J1.87_ — 13.116__
— — J1.88__ | 2.109__§3.227
— J1.89 0__|
—— J1.90__ | 2.111
— o ___
3 - 1092.____ ]
> — J1.93_ ]
— 7]
(.75) —
© 24 - 30 month —
1.38 __ |2.74___ — .
1.39__ [2.75__ —
J1.60__ |2.76__ —
141 27 —
1.42__ |2.78___° . .
.43 2,79 .
1.46__ l2.80 (.86) | (2.00) |
1.45__. |2.81__ A q4. S
1.46__
L471___ |° :
1.48__ 1.
(.55)

-9
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Form XVII MARSHALLTOWN  BEHAVIORALS'DEVELOPMENT PROFILE SCORE SHEET
. 3
CHiLD's NaMg: Herkimer Humperdinck “sex: M parg: 713-12-15
PARENT'S NaMES:_(Oliva & Wolfram " BIRTHDATE: 69-8-10
PHONE: 2-3456 EXAMINER:  W.C. CA:
ADDRESS: 789 Lovelace Lane ' CITY: Happysville
comM § MOTOR |} SOCIAL § comm. Moior § soeraL § cow, MOTOR | SOCIAL
0 - 1 months ) 2,16 10 ~ 11 months
2.17 ' )
101 — 0 201 — - = 1.20__- 2.32_ 3018'.__.
N 1.21 2.33 3.19__
: 201§ . | 2.3 3.20__
(1.00) | (1.00) 6 -1 Fon"hs 3.21
1 - 2 months l.11 / 2.18 3.3 _

‘ ' 2.19 3.4 '
ig —_ gg — [ 2,20 }3.5 ] (.50 (.33) | (.25)
e — 7T — ' 3.6 ___ 11 - 12 months

Y 3.7
’ 3.8 - 1.22_‘.___ 2035_ 3022__
3.9 —— § 123 | 2.36___ | 3.23__
) ’ 3.10-——' ¢ 2037-___ 3024—_
. : 2.39 3.26
2 - : — —
3 monthe, : 2.40 3.27
116 2,5 7 - 8 months ’ -
, Leso | oan | oam
(.50) (.50) 1,12} 2.21__} '3.11__§ N
SR LiAut A S 1517 S 1.13 2,22 3.12 12 - 15 months
3 = 4 months 1.14 3.13 . 1,24 2.41 3.28
1- 1.25__ f2.62__ | 3.29___
1.7 ___ 2.6 , . 1.26__ [2.43__ }3.30
2,1 __ (.33) .} (-50) (.33) J1.27___ j2.44
28 -8 - 9 months 1.28 %zg——
(1. 00) (.33) 115|223 3.4 “
- - 1016_;_ 2.24____ 3015____ '
4-smomhs | a7 f2.2s :
1.8 -2.9 ,
1.9 {210 | | . 15 - 18 months
2.11__ (.33) (-33) F (.50) W1.29  f2.47_.  |3.31__
JUTREN PRy 1.31___ J2.49_ }3.33__
) 1018__— 20 e 3.16—. * ] ‘2.50 . 3034
(.50 J (.25 119 f2.27__ |3.11__ 2.51__ '} 3.35__
5 - 6 months : 2028____ . a 2052_____ N 3.36__-
2029___ ! . 2.53‘_—‘_ 3037___—
1,10 j2.13__ 3.1 ___ 2.30___ § o Y254 | 3.38__
2.4 3.2 ___ 2.31___ 2.55 | 3.39___
2.15__ A
\— ; .

-

e 922
-~ § . 3R
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BEHAVIORAL DEVELOPMENT

PROFILE

" SCORE

SHEET ~
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Form XVI1  yapgyaLLTOMN
cuiLp's NaME:_Dilbert. Payfart SEX:__JY)  DATE:_J2,rll~10
PARENT'S NAMES: J;}!lingham- v Portia BIRTHDATE: 4@ — G -3
PHONE: 2-23.2 2 EXAMINER: __(p.C. - Ca: . .
o ] el
ADDRESS Road ¢ M halitawn
ComM |§ MOTOR | sociaL § com. MOTOR B sociaL §  comm. MOTOR SOCIAL
”QO ~ 1 moaths 21} 10 - 11  months
- 217 -
11 j21 — 120} 232 | 318
¢ 20 121 | 2.33__ | 3.9
‘L (-20) 2.36___ | 3.200_
(1.00) | (i.00) 6 - 7 monchs 3.21
A * -
3, © 2 months L-11 t2.18 {33
.7 7 5 2.19__ {3.4
3— s — 220 |35 (50) § €.33) } (.25)
La— T — - 36 11 - 12  months
Y — 37 ;
3.8  §l-22__ }2.35__ |} 3.22___
3.9 N i.23__ }2.36__ | 3.23__
310 2.37___ | 3.24__
(:33)_} -.50) — 2.38_ | 3.25
- 2.39___ | 3.26_ _
2 - 3 months , 2,40 | 3.27
Jis _ t2e (100) | ¢-33) § (13)
16 y2.5 7 - 8 months g
j 1.12 2.21 3,11 ,(.SOL (.17) ) (.1’7) ‘
(-50) § { 50) 1,13 222 3.12 " 12 - 15 monthd .
114 3.13___
, 3 - 4months -« — 126|241 | 328
' 1,25 p2.42__ | 3.29
R PN ‘1.26__ 2.43_ | 3.30__
27 ___ (-33) § ¢50) § .33) F1.27 J2.44
28 ___ : “R128 245
, 8 - 9 months — 2.46
1.00 ,3:} L.X5 __ 32.23 3.4~ . ]
290 (-39 L.lo_ j2-24__~ §3.15.
¢ =~ 5 months .17 2,25 . .
— — o (.60) (.50) | (1.00)
1.8 . 2.9
L9 |2 10: 15 - 18 months
211 (.33) (33) } ¢s50) Ri.29  |2.47_ |3.31
2.12 - 1.30 2,48 3.32
. — 9 ~ 10 ¢ SENN b3l —
: ‘ HonL e 131 249 [3.33
1.18__ 12.26_ P36 ) .- 2.50__ | 3.3¢__
(-50) . § (-25) 119 a3 2,51 | 3.35
5 - 6 months 2.28__- ‘ 2:52___ | 3.36____
. - 2.29. - 2.53___ | 3.37_
10 j2a3 |3 2,30 2.5 | 3.38__
2.0 |3.2 2.3 2.55___ | 3.39__
12.15 : ’
(1.00) (50) (.50) Hetwl?) | (. 50) (L.00) } (.33)°
- j/’:ww ’ ) d
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DILBERT PARFART

COMM, | MOTOR | SOCIAL ﬂ COMM. | MOTOK | SOCIAL j COMM. | MOTOR | SOCIAL
15 - 18 months 30 - 36 months . 48 - 60 months 1 |
3.40__ % § 1.49 + 1282 4 [3.60 4 {1.674 |2.96 _0]3.98
3.41__ B 1.50_ 4 "[283 Ol36L 4 1680 |2.97 _013.99 @ ;
342 ¢ 1.51 4+ 12.84 4713.62_4 £1.69 | 2.98 4 [3.100 4 »
1.52 4 12.85 5 |3.63 4 JL.70_4 | 2.99 @ |3-101_g !
(.25) 1.53 4 [2.86_p {3.64 4 41.71 2.100_o |3.102_4
18 - 21 months 1.55 4 {2.88 4 {3.66_4& §1.73 0 | 2.102°¢ |3.104
‘ : ~ 1.56_4 }2.89 3.67_4 §1,74 0 |2.103 0 {3.105 o
1.32 _ f2.56___ | 3-43__ § 1.57 % 12.90 0 }|3.68 ¢+ "}1.75 o 3.106 g
1.33__ [2.57 | 3.44__ ¥ 1.58 3 3.69 F 81.76 4 3.107
. 2.58___ | 3.45__ ¥ 1.59 F 3.70 4 fr.77 4 |. 3.108_ &
2.59___ 1 346__ K 1.60 + 3fn_g {1.78 £ 3.109 4 | .
2.60____ | 3.47__ § - 3.7 % }1.79 4 3.110 0
' 3;48__ 3.75 ¢ §1.80 o 3.111 g
3.49__ 374 4 §1.81 4
) 3.75_4 {1.82 o0
' 3.76_+
(1.50) | (-60) | (.43) o
21 - 24 months ] (-75) (1,50) (-86)
g fabide faso o §(30 ] (67) { (35 60 - . 72. months
11.35 2.62 3.51 ' - : -
1.3 l2.634 |3.52 36 - 48 monchs 1.83 4 | 2.104_0 |3.112
1.37__ |2.64 4 §3.63_ jl.6l 4 [2.919 |3.77.4 §i:8% 0 |2.105 043.1139
2.65 4 {3.54__ f1r.62f [2.92F [3.78 4 §1-85 4 |2-106-0)3.114 o -
2.67 4 1b4 ¢ 12.94 0 }380 4 [L-87 o |[2-108 £]3.116 0
2.68 4 1.65 4 12.95-¢ 1381 o 1.88_¢ |'2.109 8 {3.117 o
2,69 4 i 1.66 4 3.82_4 1.89 p | 2.110 o
2~70_i 383_£ 1.90__-f__ 2.111__0__
2.71 4 - 3.84 1.91° 4 }2.112 ¢ |
2.72_+ 3.85 4 }1-92+ |2.113 g
2.73 4 3.86 4 §L-93 4 2114 g
3.87 4 2,115 ¢ |
o N
3.89 : 117 0 |
- 390 :
.75) | (.23) (-50) " : 301 4
24 - 30 months * 3.92_ 4
. , 3.93_4
1.38_ |2.744  {3.56___ C 3%
1.39__ [2.754# |3.57 395 o
1.40___ {2.76 3.58 3.96_4
1.41 . J2.77_+ §3.59_ 3.97 ¢ ]
1.42_ [2.78 ga . : i
la43_=__ 2~79__~t_ . ) & . . ‘
44 J2.80 (1.09)§ (.86) {-(2.00)
Jr65_ f2.81 % 4 . A S §a g
1.46__ 1
1.47 ‘
1.48 : . CA s[X E }
e ’ ) ' ‘ RN f;i E
(-75) | .(1.50) % (2.00*531,-”(2'.% (:72)
IR S ' SEE APPENDIX




i

BEHAVIORAL DEVELOPMENT

Form XVIL  yaRSHALLTOWN PROFILE  SCORE SHEET -.
carLp's vavE:_Sebastian Croskshank’  sex: M DATE: 73—--21
PARENT 'S NaAMES: Gmsbmg@ Elzt re BIRTHDATE: J0-=5-3
" | pronE: 0-0000 EXAMINER:  T.L.C. CA:
mmla.tsss:J_mo Lovelace Lone CITY: rarshalltown
. - ‘FYW ’\“".“ T r "a
. MOTOR 4 socrar § comm. MOTOR SOCIAL
0 - 1 months ‘g 16 10 - 11  months
o 2.17 1q -
1.1 ja2.1 — 1.204F § 232 | 3.18 4
N : 121§ | 2.33___ | 3.19, 4
- — ¢.20) T 2.34___ | 3.20_4
(1.00) | (1.00) 6 - 7 months 3.21 F
1 - 2 moaths L.11 2.18 ~ 3.3
1.2 2 21 — 1. (.50) (.33) |} (.25)
1.3 -f23 2:20 ' - ' '
1.6
(.33) (.50)
) 2 - 3 months
-
. 1.5 |24
1.6 }as
(-50) (-50)
3 - 4 months
5 lv] — i 206 —_—
127 (-33) § (.50) ¥ €33) J1.27 & [2.44 4
218 — . 1‘28 0 2.45__L
' 8 - 9 months 2.46_+
(1,00) (.33) .15 32.23 _ §3.14___
1.16__ j2.24__ [3.15__ .
4 -5 mfﬁnths .17 j2.25_ (1.00)
1.8 l29
. 1.9 . }aa0 :
: 2,11 (.33) (-33) ) (-50) Q1.29 4 |2.47_4 ]3.31_0
2,12 _ g 1.30 0 |2.48_¢ |3.32_pn
9 - 10 monthsg 1313 |2.407F | 337 %
1.18__ f2.26__ |3.16___ 2.50_¢ | 3.34_¢
(-50) (-25) 119 22|31 2.51 ¢+ §3.35 4
, 5 - 6 months : 2.28___, 2.52_+ | 3.36_0.
- - ' 2.29__ 2.53 % | 3.37_+
1-10 2,13 [3.1% 2.30___ 2.54 4 | 3.38_4
! 2,14 3.2 2.31 2.55 ¢ |3.39_¢
| . 2.15 iy ‘
(.50)




SEBASTIAN CROOKSHANK ~

"~ COMM. MOTOR | SOCITAL r COMM.  |.MOTOK | SOCIAL | coMM» .} MOTOR | SOCIAL .
15 -~ 18 months 30 - 36 _months 48 - 60 months
3.60 F 1494 [2.824 3%_ 1.67.p | 2:96 ___[3.98 _ .
3.41 4 ‘3 1.50 0 283 4 |36l §1.68 0 }2.97__|3.99 ___
3.42 4 K 1.5L 4 [2.84 o 13.62__ }1.69 o | 2.98 __3.100__
| § 1527 |2.85 0 [3.65 J1.700 | 2.99 " [3.101__.
_ (.25) 4 1.53 g |2.86_g |3.64__ §1.70 4 | 2.100,__|3.102__ .
— 1.54_ g |2.87 4 |3.655 }1.72 4 |2.100 f3.103___|
18 =~ 21 'months 1.55 0 {2.88 g §3.66___ §1.73_4 |[-2.102 3.104___ C
- 1.56_g {2.89 0 }3.67__. 1,74 g {2.103__|3.105___ ‘
1.32. 06 {2.56_5 | 343 + § 1.57 ¢ {2.90 9 |3.68_ _ J1.75 0 | T 13,106
LpE33E 1257 ¢ f 3.44 o §1.58 9, 13.69__ |1.76_0 ° 13.107__
B 2.58 0 | 3.45 4 § 1.59 0 13.70__- 107 o 3.108__-
2.59 & | 3.46 0 § 1.60_0 3.7 1.73’__‘2 3.109___
2.60 % |} 3.47 0 3.72__ 179 o T 13.110
3.48 9 3.73__. }1.80 o 3.111
13,49 4 3.74__-§1.81_o
3.75__ }1.82 0 5
RERCEEE K
(1.50) } (.60) }. (.a43) : . ’ : )
21 "~ 24 months . ' “ (:75) ) (1.50) | (-86)
1.3 g |2.6L# ] 3.50 0. {39 ] €67 § (.35) 60 - 72 months o
11.35.0 }2.62_0°13.51_0 i ' L ) 3 -
1.36_0 }{2.63 » }3.520 I} % 48 _months 1.83___ | 2.104___{3.112
1.37 0 |2.64 & 13.530 {1610 [2:91p [3.77__ fi-84_ |2.105__j3.113
2.66 0 }3.550 f1.630 [2.930 |3.79 _ Qi-86._12.107__}3.115
2.67 4 1.64 0 |2.940 }3.80 — ]i-87__ | 2.108 13.116
2.68_4 1,650 -|2.950 §3.8__ jLi-88__ | 2.109_J3.117
2.69 4 1.66_0 3,82 I.89___ | 2.110__ 1.
2.70_o : 3.83  fL-90___ | 2.111 _ §
2.7 9 3.8 F1.91___ | 2.112
2.72_4 3857 pl92_ | 2.113___
2.73_+ 3.86 1,93 ..~ 2.114 |
e 3,87 2.115 _ |
3.88 2.116___
3.8} 2,117
- (-23)
< 30 month
2.74 4
2.75F_
2.76
2.77.0
2.78 O_
2.79 ¢
2,80 -
2810
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Ages (a) are- expressed

SCORE'SAEET‘SUMMATION,

>

Year = month (3 6) -

Scores (s) are ages expressed 1n months (42)

Lt ' \ - e
Communication _ -y Motor Social . '
Age Age K . Ager- o :

. Communication | "Motor] | . . .- Social .

Score . " Score : "~ Score’
2 : ) . ) /\‘/ . . y
- . = @
A s 1o~ s |.a S
S ) > .
~Jz-a o ls-s - - a|3-27 38 ,
o . ¢ S .
. ‘ W, ' -
- ¢ 14
. .« . = ’ R i
;' i”
A s. |' % s I'-10 T -
‘ oy g . "'f. . o&%
3-6 - 42]3-2 38 +2
-
~ -4

I —— o
Chronological Mean 1 5
Age Age ,

- . . . . % ,
Chronological Mean
Score Score' e ‘
Mean age (of scores) is computed by dividing the sum of the 3 categor1ca] \

« scores (Commun1cat1on Motor, Soc1a1) by: 3. : N~ - e
* The lower right hand box is used to show lag or gain d1fferent1aJs . , E
‘between categorical scores and chrono]og1ca1 score. , S

. .o ~
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- TITLE: The Marshalltown Profile Tes®Kit T

- ’
P [

OBJECTIVE: The trainees will familiarize themselves with:the test kit-and «its
' use.in relation to the profile, It Should, be emphasized that' .
~  additioral practice wi]l be needed prior to on the job use. .

’
.
] FE . - +

PROCEDURE: Form small gfoups pfoViﬁ;/each group with a-test kit and:
, inventory of test kit items. Have thé group check the contents
‘ .. of their kits against the inventory, Go through the profile _ ‘
" and match kit items and profile-items.. Marginal notations may >
. - be made in each individual's profile at-this time. . - ‘ '

MATERIAL: Test kit.
) Test kit inventory. .

. .

Marshalltewn Behavioral Deveiopménta] Profile:” - Ce
' ) MW"’M‘T‘. v

B e g
- T >

, ‘EVALUATION: 1, CoMplete training critique p. 171,

2. Discussion.
w> e
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MARSHALLTOWN PROFILE TEST KIT INVENTORY

Action cards (6) 3 1/2" x 3 1/2" - Colored picturég showiné bhd]d kicking,
s]eep1ng, S1tt1ng, runn1ng, eating, and _writing. ’

Ba]] - 4 inch d1ameter. -

Beadaﬂ& String - 1 ]/2" wooden beads. Str&ng with p]ast1c1zed tip. “ -

Blocks (12) - 1 1/4" wooden b]ocks. Used for bu1]d1ng, count1ng, and I

- tactual discrimination, hard.

Book (1) - 8,x 10" with easily ident?fiabléfpiqtures'of common objecis.

Bottle & Object - 1" mouth with raisin o} other‘sma]] object inside. * -

Circles & Squares - 3"m2>2 each in red, blue and ;reen. Used for matching
colors, color identification and formlidentification.

~Clay (Rol1s, poundaig squeezes). -

-

Cdtton ball (Tactual dis¢rimination, ;oft).
Crayon (8) - Large'kindergarten size. I . .
Dol1 - 8" with easily dist{nguishap]e body barts( . IR |
Form Board - Circle, squareland triang]e, similar to that“daad in Binet.
. Heavy & Light Objects - 2" film strip cans, identical in appearance, 1 -

. empty - 1 filled withﬁp]astgr.
Jump Rope. ' 0
_Manual and score sheeta.'

Money - Penny, nickel and dime. ,
Nested Cups - 5 graduated sizes.
Objects (5) - Cup, p]ate, watch, spoon, penc11.m " !
Paper - Unlined, 8 1/2 x 11, |
.Peéboard & Pegs -\6 X d" board, 25 hdies, easy grip pegs.

Pencil - _Large kindergarten type.




: \ ) A

Reinfbrcement - M & M‘s, suckezs etc."

Sandpaper C1rc1e Tactual d1scrﬁm1nation, rough

.
-

: Sc1ssors - B]unt tip "‘ N ,
Stacking Toy -6 graduated s1zear1ngs.
Straw - for drinking. o

T1nker Toys (8 1tems) - assemb]e simple toy.-
Two halves’ och1rcle - 3" Tagboard circle.

‘Walking strips (2) - 5' Tong, 2" wide (of1 cloth).
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TITLE:
OBJECTIVE:

¢

PROCEDURE:

MATERIAL:

EVALUATION: 1. Each Home Advisor will be given three items on the

DAY: 1
TIME: 1:00-1:15

Behavioral Prescription Guides _
To introduce the new Home Advisors to the three manuals. used i
in conjunction with the Marshalltown Develepmental Profile and
to teach them how to locate the prescription associated with
gts c?rresponding item on the Marshalltown Developmental w °
rofile: ‘ '

The instructor will introduce the three prescription manuals and
show how they relate to the items appearing on the Marshalltown .
Developmental Profile. The various parts of a prescription

will be discussed. -

Ed

Marshalltown Behavioral Developmental ProfiTe.
Manual IIa Communication

Manual IIb Motor

Manual IIc Social

Marshalltown Developmental Profile that a child hypo- -
thetically failed. Each Advisor will locate the correct
prescription for each of the three test items with 100%
accuracy.




B D

Lo T T TIME: - 1415-3315 :
TITLES - “How to write befiavioral prescriptioms: Practice writing and - .+
. 7 . . graphing, - s . T . A S

“OBJECTIVE: To dévelop in each new Home Advisor the ability to detérmine -
- .~ -areas of child need, through the use of the Marshalltown Profile,
and to-write-prescriptions for development of’these skills. - The -

. prescriptions will fgcj]iiate counting and. graphic recording of R
behavior. . R Tt e ;
e o, X .
<N .0

PROCEDURE: A discussion of the objective will utilize the following sequence
of events: a lecture defining and describing each segment of
the prescription: to be followed by-a demonstration by an . . ;
experienced staff member. Trainees will be allowed time to . \ S
practice writing prescriptions using sample ‘prescriptions and will -
be aided by Staff members, Trainegs will then pair up- to role play.
and write a prescription to submit for evaluation. . . = " Cox

MATERIAL: Narrative . :
Outline: Prescriptive components , : S

Three "casé study" packets (I-Herkimer, II-Dilbert, III-Sebastian). Y

. Score sheet r o o

a .
b. Prescriptive -guide sample
c. Practice prescription

d. Sample prescription

*

~ EVALUATION: 1, Submit completed prescriptions developed from role playing.

CL Prescription must be one which can be graphed in terms of a
meaSurable behavior, It must include a behavioral objective
numger.and appropriate cues,_directions, reinforcement, and
criteria. ,

2. Complete training critique p. 171, -

3. Discussion,

P
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WRITING BEHAVIORAL PRESCRIPTIONS: GRAPHING S

T - I. Refer to behavioral prescription férm # VI{

I1. Explain form, Childz Last name, first name, middle initial.

Home Advisor:" Last name, first initial. Date'. Date prescription‘

written to date Home AdVisor re-ViSits and records progress, Profi]e -

’ number Number taken from Marshal]town BehaVioral Profile. Behavioral

ObJective Number _Number taken from the appropriate prescriptive guide

, ' " manua] If appropriate, re-write the Behavioral Objective direotly from

prescriptive guide manual; if the task can be more preCisely stated in

terms of observation and frequency or occurrence of behaVior, by all

means do s0. , . o N

. On the graph the hash marks on the extreme Teft vertical axis, or

ordinate, are used to indicate the number of time§ a selected task or

behaVior may occur per day over a period of one week. There is room

to number a poSSible twenty successes but, gererally, a much 1ower

¥
numbering sequence will be used. The dotted vertical lines are

designated for pre and post testing of a desired skill. They are

referred to as baseline and postline measures. The unbroken vertical

. lines represent each day of the week and will be identified by the -

Home.Advisor placing thé first letter of the appropriate day along the

bottom of the graph starting on the first day of the ViSit \

. o The M-F symbo]s at the top of each week ‘day 1ine represent mother- father. _

Which ever parent spends the most time working With the child will be

"identified by circling the appropriate symbol, - Number of successes

per day will be recorded by placing a dot on the vertical day‘line at

right angles to, or directly aoross from the "success" number.

43.
ERIC e L T - 1




I,

Iv.

There are four basic components which cbmprise the body of
prescriptive writing. The narrative begins after thavior'Objectives
(BoO-)-'

The components are:

.. { ’ T
1. -Cue: A cue represents any environmental prompt which

will inf]uence,\“trigger", or move the child to action. -

It can be visual, audi@ory, phys{éal, etc.. Generally,

the more parsimonious or concise a verbal cue can be

présented, the more efficient it will be. Example:

“Brush teeth" or "Brush" will generally be much more

relevant than'“Now, honey.,, I want you to go to the

bathroom, get your toothbrush and toothpaste, turn on

the cold water, etc., etc..” Depending upon the child's .
disabi]ity; cues or pFOmpts relating to all senses should ‘ .
‘be considered, A blind child, for. examp]e, may respond

to o]factory cues, or auditory, since he obviously cannot

be prompted with visual cues.-

Directions are broken into (1)- Ggfting the child's attention:
Th1s may run the gamut from a simple ca]11ng of name to a
comb1nat1on er audltory/V1sua] stimuli. Examp]e Banging b]ocks )
w1th1n field of vision to physical positioning (pivoting head to
Tine of sjght of object). (2) Demonstration qnd cue: The task

e
is demonstrated to the child with, frequent presentations of the’

* prompt (usua]Iy'verbaJ cue). For example, if the task were for a

“
L. 30 46}'




H
i

child to place his_hee] into the heel of a shoe the teacher
. would say, "Shoe on", Shoe on" several times during the
deménstrétion: (3) Physical assist aqd cue: The teacher will

position the child, help the child th ugh the desiﬁeﬂ movements

B

and continue to use the cue freqyently: EXamp1e£ The child's =
. e fregyentl, .

. z™
.index finger may be extended, an adult hand wrapped around the

child's hand and the finger then guiﬁed and placed next to the
inside heel counter of an outsize shoe. Durinj these physqical
assist movements the teacher says, "Shoe on", “Shoe on",
freqqent]y; (4) ’Physical prompt and cue: The téacher will
point, with emphasis, to ény objecf involved in the learning

episode and verbalize the cue. Example: Point dramatically to

shoe saying,vﬁgﬁqe on", "Shoe on."

(5) Cue alone, and (6) Repeat entire sequence.

Reinfor;emenf: Behavior which results in pleasant consequences
(reihforcement) tends to be repeated and‘behavior followed by
unpleasant or painful consequences tends nof %o be repeated.
Types: i

1. Auditory (verba{ praise, pleasant sounds, .etc.).

2, Tactile (physical %ouching - caressfng, hugging, etc.),

',é. Visual (pictures or_objects of interest, etc), -

‘4, Consumables.

5. - Trinkets.

6. Secondary Reinforcers, e.g., money, tokens, etc. Always
pair social reinforcement with. tangible reinforcement and

fade out the tangible reinforcement as soon as possible.

o

Discussion,

~
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VI. Criteria: Usually, a pfedetermined number of successful demonstra-

tions, by the child, that he has Tearned a task will be considered

‘criteria. However, time may also be an important factor. Example:

If a child cannof balance on one leg and you think fhﬁs will be a

necessary skill tq Tearn (possibly as a precursor to skipping) you may

want him to successfully stand 10 seconds at a time through three

consecutive trials, In this particular learning situation, both

frequency and time are involved. Criteria, as with cue, directions

and reinforcement are always épécifica]]y written out in the narrative
. ’

for the pafents to follow. In writing a prescription for parents the

word "goal" is substituted for criteria. \

VII. Case-Studies: Refer to Case Study I score sheet (Herkimgr Humperdink) .

Ask the trainees to determine ﬁriority categeries in order of severity.

Afer the group has'agreed upon the accuracy of scoring and priorities,

ask each~per$on to write a prescription for the # 1 priority. Allow

time for supervision and closure., After writing a prescription for

' Study I repeat this sequence of activities for Case Study II (Dilbert

Parfart) and Case Study II{’(Sebastian Crookshank) .

!

Ro]é P]ayiné: After the prescriptions are written ask each trainee

to trade prescriptions with someone else: detarmine who ?gﬁto be the

teachef and who the child and attembt to teach the task from the
Q

rescription, Reverse roles. Graph successful trials.




Considering three case studies and three categories per case,
‘there are nine pradt%cé possibilities. However, three practice
.sessions -- writing prescrlptlons for the first pr10r1ty (grea%est

category lag) per case should suffice. oL

Structured flexibility: There are.a number of steps each Home

Advisor should kéeﬁ'in mind when Writing a prescription. - This is

to make the final pfescription_as simple yet systematic as possible
for tﬁe parent to follow and ihp]ement. This sequence of
considerations around which the prescribtion is composed is referred
to as structure. The final product which mahyytimes is staggering]y

imaginatiyé and creative is the flexibility comporent.




FORM NO. VI L I

THE MARSHALLTOWN PROJECT
' BEHAVIORAL PRESCRIPTION - _ .
CHILD . T HOME ADVISOR .
DATE < T0 PROFILE # _ "B.0. # - B.O.

A

CUE2‘ A presented stimulus which directly influences an activity

*

DIRECTIONS: 1. Attention

2. Demonstration plus cue -

3. Physical assist plus cue

4., Physical prompt plus cue

5. Cue alone

- 6. Repeat sequence .

REINFORCEMENT: Pleasant consequences to child. (Observgkion/Judgment)

GOAL: Number successes child can experience over a (Observation/Judgment) period of time.

F o MF

M-F

M-F o OMF M-F  M-F

M-

[2= ==

" NUMBER

1T

L
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OF

. TIMES
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S o S CASESTUDY I (@) © .

-

Form XVII @:smmown BEHAVIORAL DEVELOPMENT PROFILE SCORE SHEET

CHILD'S NAME: ng‘k,‘.;ner nge?ﬁlncb SEX: M DATE: 18- =15

PARENT'S NaMES: Oliva, v Walfram BIRTHDATE: (4~ Q=10
[PHONE: 2 ~3Y EXAMINER: _ ¢0.G. : . CA:
553 i ‘ CITY: el i
[ao0ReSS:vg9 1ovel . Happgsvdlg )
. ) ;:’d‘(‘lzﬁ”“‘ , : . : ‘ >
, <o § S0CIAL" MOTOK _J SOCIAL § COMM., J MOTOR SOCIAL |
« 0 -1 montns 2.16___ . C10 - 11 months ‘
T 217~
11 faa — 1,20 | 2.32 | 3.18_C
* 1.21 2.33 3,19 |-
- (-20) Ty 2.34_ | 3.20 |
(1.00) | (1.00) _6 - 1 months | 3.21_4
L - 2 months’ L1% 2 18 3.3 ~
N 2.19 3.4 A .
) .’{.2 —_ g-g - 2 20 3.5 (.50) (-33) (.25)
J_'3 - T : 36 i 1} - 12 months N
o ) 37 ‘ , .
3“8 - leZZ_____ 2035'__.'_ 3022___
L 3.9 - 1423___ 2.36____ 3023_____
3.10—.— 2037—_ 3024
(.33) (-50) ‘ — 2.38__ | 3.25___
2.39 3.26
2 - 3 months 2.40__ | 3.27__
N P (1.00) | (.33)§ (-13) :
L6~ b2.5 "7 -8 months
’ 1.12__ .}2.21 3.1k (.50? (.17) (‘.17') /
~ (- 50) { 50) 1.13,__ l2c22__ )3.12___ 12 - 15 months
- : 1.14 C T 1313 ‘ "
3 -~ 4 monchs -] T §l.24_ j2.41__ | 3.28 =+
‘ 1 1.25___ p2.42__ | 3.297
i P , 1.26__ f2.43__ | 3.307__
: 2,7 __ (.33) § (.50) § (.33) §127__ j2.44
408 "8 -~ 9 months 128 322——
13 1.05% laas |54 T
.00 (- ' A5 2-23 §3.14
4-00) 23 Z 106 f2 24 |3.15__ ‘
= 5 months 1.17 2.25 . '
; ¢ T -1 (,60) § (.50) (1.00)
1.8 |29 ' _ Y
1.9 " |20 15 18 months
2oLl (.33) (-33) ] (50) R1.29 247 | 3.31_
2.12____’_ - l. ! 1—30____ 2‘048___ 3032____
, 9 - 10 _monthe 1,31 J2.49__ | 3.33__
L 1,18 2.26__ [3.16___ d2.50 § 3036
(-50) (-25) 119 227|317 2.51__ | 3.35__
5 ~ 6 months 2,28 2.52___ | 3.36]__
o 2,29 t 2.53_ | 3.37___
1,10 f2.13 L 2030___ 2.54_-_ §3.38___
2ely 3.2 e 203]._____ .2«55_____ 3039_____
(1:00) L-50) #(»50) . K1 (1.00) (.33)
o - ¥ M .
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&

HERKIMER. HUMPERDINK

2.7

| comd. | woTor |- sociAL § comd. . | MOTOR | sociaL | comd. | MOTOR | SOCIAL
15 - 18- Mo a8 _- .30 - 36 months, 48 60 months
3.40_ | 1.4900 |2.82.4 |3.60_+ |'1.67 9;96_;2_3.98_0_
‘ : 3.6 } 1.50_o |2.83 4. |3 61 4 1,68 % | 2.97 o |3.99 £
3.42 " § 1.50 4 [2.86 % |3.62 4 11.69 o | 2.98 o_|3.100 %
. . 7 s ¢ |2.85 4.13.63 4 1.700 | 2.99 0 [3-401 g
" .26) 1.53 4 [2.86_+ [3.64 4 §1.70_0 | 2.100_4 |37K2 o
‘1.54_¢ 112.87 4 |3.654 F1.72_0 | 2.101 0 |3.103 4=
18 = 21 months " §1.55 + [2.88 4 {3.66 4+ ]1.73 o | 2,102 4 [3.104 &
, . "1.56_ % [|2.89  }3.67 + §1,74_F | 2.103_p [3.105 4
1.32_ 256 | 3.43_ § 1.57 4 {2.90 0 |3.68 & |1.75_ 0 3.106_4_
1.33__ 2.57__ | 3.44__ ¥-1.58 g 3.69 4= {1.76_0" 3.107 o
2.58__ | 3.45__ | 1.59 ¢ 3.70 & {1.77_0 3.108 0
2.59 | 3.46___ ¥ 1.60_% - 3.7_% {1.78 0 3.109 0
2.60__ | 3.47___ ¥+ {1
- 3.48___
3.49__
A
(1.50)-]. (.60) .| (.43)
21 - 24 months
1.3 f2.61 ¢ | 3.50___
1.35 4 |2.62 4 | 3.51__
1.37 2.64 3.53
b =+ 2.65_/__—L-g-_ 3.54___
' 2.66 1 | 3.55
2,67 4
2.68 4
2.69_4. \
2.70_4 .
2.71_4 ]
2.12_¢ ;
.2',73__—1‘_. .
A9
‘
- 15). 123y} (500
24 -~ 30 months




;,i< . _— - L I(b) ,
THE MARSHALLTOMN PROJECT

~ PROFILE NUMBER '_1.62 " j

. - N .

3} .
- PROFILE ITEM: .
Counts ;hfée objects, pointiné to each. -

- BEHAVIORAL DEFINITION:
~ Child will sequentially count aloud as hejpoints to each of three
- objects: : :

CUE/S: 4
- "One", "Two", "Three", "Count."

o b

MEASUREMENT CRITERIA:
. 4 .
Counts three objects correctly.
MATERIALS NEEDED: * =

Gedmetric shapes, groups of other objects, edible objects.
. . £

K BEHAVIOR QBJECTIVES AND STRATEGIES: = =, ,

” .
i

b

1.62%1 " Child will verbalize "One” when one_object is présent.'

1.62.1.1 Place one circle shape in front of the child, cue,
"Coun®'. ‘Place your finger on the circle, cue, "One".
Repeat cue. . : ot g

1.62.1.2 Place child's finger on the circle shape, cue, "One.
' Say to child, "Say’.one". Reinforce’ his response.
Repeat' by having child touch the circle shape and say,
"One" each time he touches it. '

~

1.62.1.3 . Present other single objects to child, having him touch
- them and count, "One." : S

1.62.2 Child will verbalize "One", "Two" when two objects-are preseﬁf. .

1.62.2.1 Addianother circle shape so there are tWO'circles, cue,
: "Count". _ -

1.62.2.2 Touch the first circle, cue, "One". Touch the second
circle, cue, "Two". Keep on touching each one and
counting, "One, two". co -

1.62.2.3 Say to child, "Now you do it". Assist’if necessary.
Cue, "Count". Child should touch each object and count,
"One, two". /Reinforce. )

9 ‘ . ) w ’ | |
| - ) - | L. et ¥ P
- ERIC | . .‘”5¥’;_ | 53 ) )




Lot ' B ) a correct count. .
- ~
“1.62. 3 Child will verbalize "One, two, three“ when three obJects
- are presenf . . ) -

: . - . , o , /
e . 1.62.3.1 Put three c}rcje shapes- in. front of the-ch11d ‘
- : ‘ .Touch each one, counting, "One, two, three". ’

- . Repeat several times. .

- ~

+

*ﬁ],62.3.é Say to child,. "Now you- do 1t.“ Cue, BCount"
Assist if necessary. Child should touch each
object and count, "One, two, three". Reinfdrce.

1.62.3.3 ‘Have chitd count other” groups of three obaects, .
P reinforcing correct counts. .

] 62.4 Child will count groups of oﬁe, two, or three 1tems .
. .correctly.. .
2 4
) 1.62.4.1 Have chxld count ed1b]e obJects such as cheer1os,
- ' _.candy, raisins, etc. Present‘one~at a timg, or.
- : “groups of two or three. Vary ‘the numbér to be’
‘ " counted. Reinforce d corredt count by letting the

?

| 1. 62 4.2 Let the child pound pegs in. the pé’Board count1ng
-, each stroke as he h1ts the peg.

1.62.4.3 Count blocks as they are stacked

v, 1.62.4, 4 "Have child help set the table count1ng out s11verware,
0 napk1ns, ete.. °

* - P

e \

)

] 62.2.4 Present othér paﬁrs to child, cue, "Count" Retnforce ,

_ 6hild eatthe-objects.® U L .

-
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-~ FORM NO: VI

I (e)
THE MARSHALLTOWN PROJECT -
., BEHAVIORAL PRESCRIPTION

-

. CHILD .

L
i

HOME ADVISOR

DATE __ TO__#. PROFILE# ______ B.0. #

<

f;

CUE: =, ="

DIRECTIONS:

" REINFORCEMENT:

2

GOAL:

-
- ofp ap oy o o
o
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CFoRMNOFVI . f RS

e R 1) TR ;
o ©"THE MARSHALLTOKN PROJECT .,
' BEHAVIORAL PRESCRIPTION  * .
. CHILD . Herkimer Humperdinck - HOME ADVISOR .W. C.

DATE 12/15° Fo 12/22  PpROFILE # 1.62 - .0, # 1:62.2 - B.0. Child will~™ *

: .~ - 0 . \
verbalize "one", "two" when two qbjects are present.

CUE:l Copnt "one" "tWO" ) ) . . . ) . B .

i,

bIRECTiONS: 1. Have two blocks on the table. < o

2. Say "Count". Touch first block. Sa& "One". Touch second block. -

Say "Two".

3. Take Hetk's fingef, sgy‘"gohnt", and help him touch each block /

while saying "One", "Tyo™, s S 77*’
4. Say-"Count" point slowly to each block,and-say "One", "Two". .
5. Say to Herk "Now<you do 1t".. "Coimnt". T o L
6. Repeat sequence L ‘5 o . . . T T
REINFORCEMENT: _-"Big Boy", Touch. SRR
. GOAL: “. {* Four successes pér day ° T,
5, @ @F @ @F BF
L ] &.! . . . .
]
‘f . .' Y
NUMBER 4 N )
- : ' _ ¥, ]
OF - - . . . .
TIMES 3 U - ' |
. ’} 9
> » - l
i s |
A
2 /__f . .
‘ ’ 4 . . .- '
i 1/ i '
1 E———" .
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CASE STUDY i1 (a) ,
Form XVIL yapsHALLTOWN BEHAVIORAL DEVELOPMENT , PROFILE SCORE SHEET

~

CRILD" s naMe: DilberT Parfart SEX: Y}  DATE: Ja-—=l~l0 _
PARENT 'S NAMES:_Dj lhnaham v Pordia. _ BIRTHDATE: -
PHONE; a.gg, EXAMINER' W.-C.

ADDRE ii S! r !QEE@ R.O'

coow § moror | sociar § comt.

s

.0 - 1 months

-~

2.}

0]

£ (1-00) "
2 months

2‘2 ———
2.3

=0 00~ P W

SERN

W W W LW W W

2.41
2,42
‘.. ¢ . - 2'043_____
(-50).~F (. 2.44__ -
T 1. " §2.45
2-'23___:'2'3'
2.25]
U

(-33) (-50)
10.. months

12426 3.6
2 |3
2.28
. .29
3.1 '@ .30;
3.2

(509 W - mkns0) b € 17)]
Pl - .

~ o, ‘ -.5




DILBERT PARFART

MOTOR | _SOCIAL com. | Moror | sociaL | com. MOTOR
15 -~ 18 months 30 - 36 months 48 - 60 months
3,40 f 1494+ |2.82 4 |3.60 4 {l.674 |2.96 _O
3.4 § 1.50_4 [2.83_ O |3.61 4 §1.68 0 |2.97 _O
3.2 §F 1.50 4 |2.84 F |3.62 4 [1.69 4 | 2.98 £
\ 1.52_ 4  |2.85_ o |3-63_4 |1.70 4 | 2.99 _o
(.25) F*1.53 ¢ |2.86_p |3.64 1.71_1_ 2,100 0
K 1054_1‘ 2:87_&_ 3‘65i- 10 72-‘-_“ 20101.1
18 ~ 21 months 1.55 3 1288 3 {3.66 & §1.73_@0 P2.102-9
_ 1.56_% - |2-89 o |3.67 ¢ [1l.74.0 | 2.103_o
1.32__ |2.56_ | 3.43___ '} L.57 ¢ |2.90 o {3-68 ¥ [§1.75 0
1.33___ |2.57__ | 3.44__ § 1.58 & 3.69 # §1.76 &
2.59__ | 3.46_ - }1.60 4 - 3.71F {1.78 £
) 2.60__ | 3.47__ 3.72 % §1.719 % )
3.48__ 3.75 ¢ |1.80_g
3.49___ 3.74 4 JL.81
3.75_4 }1.82 o0
3.76_i
(1.50) | (.60) (-43) j
21 - 24 months " i (.75) Ju(1.501—
1.3 2.614 | 3.50 (50) ] ¢67) § (-35) 60 - /72/ months
1.35___ |2.62 3.5 - =
1.36__ 2.63i 3.52__ % - 40 monchs 1.83 + §°igg-9—
1.37 2.64_ 4 {3.53 1.61_ 4+ |2.91p [3.77.4 }1.8 0.} 2.100 0}3.
- - 1:85 4 | 2.106_p }3.114 o
2.65 4 {3.54__ f1.62 4 |2.92.4 |3.78 4 > 107 ,
2.66 4+ |3.55.  §1.63 & [2.93p |3.79 4 }1-86 o z'los'a'
2.67 4 1.64 4 2.9 0 |3.80 4 JL:87 o Og_it_
2.68_ 4 1:65 3 [2.95 |3-81_ J1-88 a | 2.199.0
2.69_4 1.66_4_ T §3.8275 (14890 |2.1100
2.70_§ ' 3.83 4 (190 + [2.l1l10|
2.71_ 4 - 13,84 4 f1-9L 4 | 2.112 o |
2,72_1__ 3‘85__t_ 1,92;:(:__ 2.113__0_
2.73 & 3.8 ¢ |19 }2.-114
; 3.87 F 2.115 ¥ |
o e
3.89_4 .
3390‘_'t_ ! *
(.75) (-23) (.50) - 3.91_4 .
3.92_u
24 ~-30 months
X Sy
1.38 2.7 4 |3.56 s -
- o 3.95 o
1.39___ le.71s . |3.517__ 396
1.40__ |2.76_4 |3.58__ 3'97—-—'#
1.4 12977+ |3.59 ] R -
142 l2.718 5 |- ‘ .
1.43 2,79 '
1 a =+ . (1.09) | (.86)
44 J2.80_ X S I
1.45 2.81 4 ‘ \ .
CA S|X 3
(-75) | (1.50) (Fhy: | "a0) .57)




I (b)
THE MARSHALLTOWN PROJECT
. PROFILE NUMBER _ 2.83

PROFILE ITEM: S ' .

~‘Jumps"from,bpttom stair (8-12 inches).

..

.

BEHAVIORAL DEFINITION: _ ‘ Fo-
- Child will, whiTe standing with both feet on bottom stairs,

Jump from a height of 8-12 inches.

CUE/S:
"Jump". -
MEASUREMENT CRITERIA: )
Able to jump from bottom step, on cue. - o
MATERIALS NEEDED: :
; Stairs. : o c

. BEHAVIORAL OBJECTIVES AND STRATEGIES:'

NOTE: Prior to introducing activitjes involving jumping

- from elevations -child should have experienced Jjumping
with both feet.off the floor, jumping up and down with
someone _holding his hands, etc.

2.83.1 Child wi]f jump from an-elevation of 3 -‘6 inches.

2.83.1.1 Have child stand on an object only a few inches off fioor,
. - i.e.; the bathroom-scale, a sturdy box, footstool, etc.
: Take both his hands in yours, cue, "Jump". If he
- hesitates or seems frightened to jump, even when you*
' -are holding both his hands, put both your hands at
his waist. Place his body so that it is slightly bent
at the waist and his knees are bent in a crouching
. position. Repeat the cue, "Jump“, as Jyou pattern
him in a jumping movement. Reinforce with praise.
. . - J -

2.83.1.2 Continue holding both of child's hands in yours and cue,
~ "Jump". Help him position his body. When child shows he
is enjoying the activity and begins initiating the jumping
action on his own, reduce assistance. Hold both your arms
out toward him and tell him you will catch him, cue, "Jump".
Reinforce with smiles and praise. )

57 &

“ 159 -

v %y
&




2.83.2 _Cﬁde will jump from bottom stair (8 - 12‘in;hés) with

- help, o
' 2:83.2.1 When child is standing on bottom stair, face him- o :
and ‘take'both his hands in yours. Cue, "Jump". ‘ _ .
_Reinforce with praise. S ‘ - sy )

.. 2.83.2.2 "Stand ‘beside child on bottom step and hold one . . -
-+ _ hand. -Explain "Lets jump together.. When I say ) :
Jump we'll both jump". Position your bodies
for the jump. .Cue "Jump". .Show your enthusiasm
) for,this.- Reinforce him with praise. .
2.83.2.3 Hhen child is standing on bottom stair, stand in -/
front of him and hold out your arms. Do not
touch him, but assure him you will catch him,
cue, "Jump". Reinforce with hug as you catch
him, Praise him for his good jump. o

-&

2.83.2.4 When child is standing on bottom stair, cde, T
"Jump". Unti1 child has complete confidence in - ‘
himself standhin front of him an? gssure him
you will catch him. Reinforce with praise.
Cati—other famity members—and friends-attention ' :

. to his jumping.

hd
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_ THE HARéHALLTONN PROJECT
o . _BEHAVIORAL PRESCRIPTION -

. "HOME ADVISOR _

" DATE . TO PROFILE # B.O. # _

" CUE:

DIRECTIONS:-

1

REINFORCEMENT: °
GOAL: C
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T
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" .FORM NO. VI

THE MARSHALLTOWN PROJECT !
BEHAYIORAL " PRESCRIPTION

CHILD _ Dilbert Parfart , .. HOME ADVISOR _ Milford

\ f ,
DATE 12/2 70 12/9 PROFILE # _2.83 B.0. # _2.83.1 - B.0, _Child will

jump from an elevation of 3 - 6 inches.

y -
CUE: . IlJmpll .

DIRECTIONS: 1. With Dilbert watching, place heavy catalogue on floor and stand on it.

Flex Knees, swing arms (Exaggerating) Say "Jump", "Jump", (With enthusiasm) and

Ay -

then jump off,

2. Help Dilbert onto catalogue, take both his hands, say "Jump",

"Jump" and ease him off.-catalogue.

3. Get Dilbert back on book, make jumping movements while repeating cue,

4, Use cue alone.

5. Repeat sequencé.

REINFORCEMENT: Hugs, "Yea, Dilbert".

GOAL: __3/Day

NUMBER
OF
‘TIMES

M-F . . M-F M-F  M-F

M-F .
T j !
3_ ! \lr \l/ \,/ '(
pul I § '/‘ [ II\ ,4!\ - F‘
: | |
14
- . ' !
- . - {
2 | S
L ' - '.
S ] ‘}
i"" — A . ' 1
. “" ——-0--441
ol e ' »
=25
]
BL W T U E°C S S S M - T PL
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Form XVIT MARSHALLTOWN  BEHAVIORAL ‘ DEVELOPMENY  PROFILE

H

SCORE  SHEET -

DATE:" 73-8-2]

LRy i
1 (a4
B 23

-

CHILD'S NaME:__ SEBASTIAN CROOKSHANK "7 SEX: .M
PARENT's NaMES. GRUSHENKA & PIERRE BLRTHDATE: -70-5-3
phung:_0-0000 _ EXaMingr:__ T.L.C. CA:
. aDpREss: 0000 LOVELACE LANE' ciTy: MARSHALLTOWN
' comm i MOTOR Mm:nﬂ[ SOCTAL 8 comm. MOTOR SOCIAL
+ 0 -~ 1 months 2.16___ 10 - 11 months -
2-17_ ' ‘
1.1 2.1 — 1.20% | 2.32_ | 3.18+
(.20 r2r * 12,33 | 3.19 +
- — {234 | 3.20 F_
_(1.00) § (1,00) 6 - 7 .mon hs ~ | 321+
1 - 2 months 2.18 3.3
b 2019 344
Jllg — ;g — 2.20 13.571 (.50) (.33 | (.25)
e — 7T — 3.6 __ I - 11 -12 months
’ — 3'7
' 3.8 QJ1.22_* j2.35__ | 3.22_*
3.0 §1.23 % 2.3 | 3.23F
- 310 2.37___ | 3.24_F
(.33) (.50) — 2.38___ | 3.25_F
- . 2.39___ | 3.26_F
ﬂ 2 -3 month:.:s 12 - 3'273
1.5 _ 2.4 (-33) § (-13)
16 ___ f2s 7 - 8 months’
. 23 30 0GR § 1D
__(.50) §  ¢-50) ___|2.22___]3.12 12 - 15 months
o 3.13 ’
3 = 4 months p— — §1.24_+ 241+ | 3.28 +
1.25_+ }2.42%_ | 3.29 +
1.7 f2.6 1.26_+ }2.43%_ 1§ 3.30_0
2.7 ___ (-50) (.33) f§1.27_+ J2.44+
28 8- 9 nonchs L257g {245t
1.00). .33 - 12.23__ }3.14_
(-00 (-39 6 l2.24__ |3.15__ ‘
4 - 5 months 7 2.25 .
. — | (.60) (.50) { (1.00)
1.8 - }2.9
1.9 {200 15 - 18 months
211 .. (~33) } (.50) §1.29 + 2.47_}:_ 3.31_0
2.12 1.30_0 |2.48 3.32_0
— -1 h i
4 2= 40_months 1.3 F 2.49F 3.-33_'-'#T-‘
2,26 |3.15__ . 2.50+_ | 3.34_T
(..50) (.25) 9 J2.27__|3.17__ 2.51 % | 3.35 g}
5 ~ 6 months 2,28 2552+ | 3.36_0
2,29 2.53 % | 3.37_+
11 {213 |3 2,30 2.54 +_ f 3.38_+
2.14___ |3 2.3 2.55 + | 3.39_+
2.15__ .
(1,00) _L17) | (.50) (1.00) § (.33)




-—

COMM. | MOTOR SOCIAL COMM. MOTOR | SOCIAL |. comM. '} <MOTorR | SOCIAL
. 715 -~ 18 months 30 - 36 months 48 - 60 montﬁs »
3.40_ * § 1.49 + 12,82 Q [3.60____ |1.67_0 | 2.96 __|3.98 ___
3.41_+ '3 1.50_0 }2.83_¢ {J.61__ }1.68 0 | 2.97 __[3.99
.3.42_+ § 1.51_+ |2.84_0 §8.62___ f1.69.0 | 2.98 _ [3.100__
1.52-9-{23 3.63___ §1.70_0 | 2.99 __ J3.101___
. (.25). § 1.53_0 [2.86_0 |3.64__ j1.71_0 | 2.100___[3.102___
— : 1.54_0 (2.87_¢ |3.65___ J1.72_Q {.2:101__|3.103___
18 - 21 ‘months 1.55_ 0" {2.88_Q {3.66__ §1.73°0 | 2.102___|3.104___
~ 1.56_q |2.89_Q {3.67__ J1.,74_0Q | 2.103__ |3.105___
1.32 2.56_0 | 3.43 4+ | 1.57_q. [2:90—g|3768 __ §1.750 3.106___
1.33° 4+ 2251 F | 3.44 ¢ §-1.58 . |3.69__ {16_Q 3,107___
2,58 0 | 3.45 4+ [ 1.59 g 3.70__ [1.77_0 3.108___
2.59_ F | 3.46_g | 1.60_¢. 3.71__ }1.78_0 3.109_
2.60_F | 3.47 g " 3.72__ }1.79_ 0 3.110___
3.48 g 3.73___ }1.80_0 3,111
3.49_+ 3.74__ j1.81_0
- ’ 3.75___ {1.82_0
3.76__

(1.50) } (.60) (.43)
1.3¢_0 |2.61_* |3.50 g 200§ (-67) § (.35 60 - 72 months
1.35_0 l2.62_ 0 {3.51._0 36 - 48 months
1.36_0 |2.63_0 }3.52 0 - ' . 1.83___ | 2.104__ {3.112
1.37_0 ‘f2.64_F }3.53 0 §1.61_Q0 {2.91 O f3.77___ Ji-84__ | 2.105.y3.113

2.65_0 {3.54_ 0 J1.62_0 {2.92_0 |3.78___ fJi-85- | 2.106__ }3.114
2.66_0 §3.55 0 §1.63_0 [2.93 0 |3.79__ Ji-86___ | 2.107__}3.115
2.67_F 1.64_0 |2.94_0 |3.80__ Ji-87__ | 2.108 _}3.116
2.68_T 1.65_0 }2.95_0 |3.81__ Ji-88__ -} 2.109__}3.117
2.69_+ 1.66_0 T 3.8 i-gg_ gﬁ‘l’_.. S
12.70_ ¢ 3.83 90} 2.111
2.1 pae— Lo |21
2.72_.;{-_ j 3.85___ 1.92_ | 2.113____
2.73_* 3,86 1.93___ .} 2.114___
3.87___ 2.115_:
3,88 2.116___{
i 3.89 2.117__} !
- N 3.90___ |
(. 75) (.23) (.50) 3.91
24 - 30 months g'gg——

; , 3.94___ . ‘
1.39_g |(2.75_+ {3.57_qn 395 ;
1.40_Q |2.76_q {3.58 i Ao ‘
1.41 "9 (2.77_pn }3.59 1 P — ;
1.42_+ [2.78_g ‘
i‘l.‘fs__Q 2»79___3‘_ - 3
1044__0. ’ 2080—_Q‘ . (1009) (086) (2000) ?:
1.45_ 0 [2.81_¢ A S A 5 A 51
1.46_ 0 - Tl
1047 U
Il g RS S :

‘
©°5) (-75) | (1.50) (2.00) | (2.40) | (.57) :




‘ 111 (b)
THE MARSHALLTOWN PROJEGT
PROFILE NUMBER  3.30

5

PROFILE ITEM:
Removes simpie garment:
BEHAVIORAL DEFINITION:
Child will be aﬁ]e to take, off a simple item of clothing such as

training pants. However,. the child will need assistance in stepping
ut of the pants., - ' :

" CUETS:
. ."Off"
MEASUREMENT CRITERIA:

.

~ Takes off item of c]otﬁiné upon yeéba] request.
MATERIAL& NEEDED:
Training pants.
BEHAVIORAL OBJECTIVES AND STRATEGIES:
3.30.1 Child attends toradult demonstration.

3,30.1.1 While undressing child, or sitting him'on potty chqir, 7
take hold of the.sides of his pants and say, "off".

3.30.1.2 Slowly remove pants,'repeatiﬁé cue, "Off",

-

3.30.1,3 Replace pants and put child's hand on the sides with
thumb on ‘inside and repeat-cue, "Off". '

3.30.2 Chﬁ1ﬂf¥gmoves training bants with assistance and verbal cue,
3.30.2.1 Whilé undressing child, put child's hands on the sides

of his pants with*his ‘thumb on the inside. Repeat the
cue, "Off", i :

3.30.2,2 If there is no regponse, guide child's handg down the
side of his legs repeating cue, "0ff", , '

3.30.2.3 Help him step out of his pants, if this is necessary.




¥

(PROFILE NUMBER _ 3.3 cowmyuen:  ~~ . °

P
3 e -

3.30.3 Child removes tra1n1ng pants with no asslstance.

3.30.3.1 Let ch11d remove his own tra1n1ng pants even though

. you may-be able t6 do it.faster. Let him pace
h1mse1f

3. 30.3. 2 Hhen he grasps the sides of his.pants, repeat cue,
. "offh. - ,

kgt
H

3.30.3.3 Prdise child for being such a big helper.




11T (c) ‘ _
THE MARSHALLTOWN PROJECT

%
BEHAVIORAL PRESCRIPTION
SRS , o o
CHILD : HOME ADVISOR -
4 b .‘. * v s \
" DATE T0 PROFILE # B.0. # B.0.
 CUE: 2 :
DIRECTIONS: '
‘_{ ;5 :
w ~
4
REINFORCEMENT
GOAL: -
M-F M-F M-F M-F M-F M-F M-F
{ : T‘* 1
b fe— ' "~ '
NUMBER ' [
. e— » '
A E )
TIMES L
i
e el
e —— S — 2
-1 '
avnalimun ‘ v




'FORM NO. VI IR ¢

e I (d) J S e

}  THE MARSHALLTOHN PROJECT O
“eiwe. .o BEHAVIORAL'PRESCRIPTION
CHILD - Sebastian Crookshank . HOME ADVISOR _T.L.G. oo
DATE 10/1 10 10/8 _ PROFILE # "3.30 _ B.0. 4 _3.30.3  B.0. _Child removes .

‘training pants with no assistance,

4
CUE:_"0Ff" r '

DIRECTIONS: 1. Show Sebbie large doll weariﬁq trainfﬁq pants: sav "Let's play a game."

Tug dol1's pants down. saying "OFf", “Off". L

Place doll on cardboard toilet.

2

3

4. Tug at Sebbie's britches saying, "0FF", "OFf", 4

5 Place Sebb1} 's hands on his pénts and héﬁp him pﬁTT—E;wA,

©_ saying ( / wly and distinctly) "OFf", "Off".

, > N =
’ 6. Pointg"to Sebbie's pants, make downward motion saying "0ff". Cw
E 7. Use cue word alone. 8. Repeat §equence - Y
°  REINFORCEMENT: _ Touch, Kiss, “Good Boy" ° - S
GOAL; . 1/2 déy‘ : @ ’ .
v 0 ' :
L > Br @®F @F @F OF OF F
N 1 - : ~ o S
D cnme— . [ ] . . ) 1 .
: : t -
o ' JAAN
NUMBER e ‘ }
" OF . : ' !
I !
TIMES 1 -’

+=_ 7, 1 J_ 1 L I 1 .\
=7 1 1 /AN 1 A 1 it
- L /INd /11 .
-« | /1Nl /1 1 1
+ 1 i/ 1 \{t/ 1 | !
o r 7 — —
| BL M j WoDAYS T e F s . S PL
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* L TME: 3:15 - 4315

£

TITLEf: The'AlperneBDJI'Déve1opméh;é1 Proffﬂé; R

OBJECTIVE: The new. Home Advisors will become familiar with thd\ ' -

h ]

administration and scoring of the Alpern-Bol1 Develop-
mental Profile, - v ; \ 1

LAY

* PROCEDURE: The training coordinator schould explain the following
: areas of the Alpern~Bol1 Developmental Profile Manual:

1. Introduction,  page 1-2; Lo

2, The_ four goals used in the construction of the
Devélopmental Profile, page 2-3, "

3. The administration Scoring, page 32-37.

. The trainees will pair off and gi@e the test to each )
other for scoring practice.. . . . .

-
, (I S

‘ . ‘.fx - ® ) .
MATERIAL:  One Developmental Pyofilé (Manual) per ‘two trainees.
- One Scoring Booklet for each trainee. .

-

EVALUATION: 1. The new Home Advisor will score the practice tests
with 100% accuracy. ’ ' L

Complete training critique, p. J]]{

Discussion




TITLE:
OBJECTIVE:

v

- PROCEDURE :

TIME: 4:15-4:30

-

Assigned Rbadiﬁgs

The trainees will be given this opportunity to preview and
check out the required readings. The required readings will
ifclude: « ’ .. '
. ’ T —F s ) .
Krumboltz, J. D. and Krumboltz,Helen B., Changing Children's
?e;;vior, Englewood Cl1iffs, New Jersey: Prentice-Hall, Inc.,
972. z . , ‘ ’

Patterson, G. R. and Guillion,.M. Elizabeth, Living With
Children: New Methods for Parents-and Teachers, Revised

A L4

_Edition, Champaign, IT1ingis: Research.Press Company, 1971.

Stuart, Richard B., Trick or freatment: ,How:and'when .

Psychotherapy Fails, Champaign, I11inois: Research Préss
Company, 1970. - ' .

The following books should be considered as supp]ementary-téxts
and are highly recommended to all trainees:

Becker, W.' C., Parents are Teachers: A Child Management
Program, Champaign, I11inois: Research -Press Company, 1971.

Buckley, Nancy K. and~Wa1ke§; H. M., Modifying Classroom
Behavior: A Manual of Procedure for Classroom Teachers,
Champaign, ITTinois: Research Press Company, 1972,

. Diebert, A. N. and Harmons—Aldce-J., New.Tools for

MATERIAL:

“
»

EVALUATION:

Changing Behavior, Champaign, I117noi$:  Research Press
Company, 1973. a ) .

°

Whaley, D. L, and Malott, R, W., Elementary Principles of
Behavior, New York, New York: Appleton-Century-Crofts, 1970.

LN ‘

Liviﬁg With Children: New'Methods for Parents and Teachgfs

Changing Children's Behavior

-\

Tr%ck‘or Treatment: How and When Psychotherapy Fails

Completion of assigned readfngs repoyt forms I, II, III,

-

69
20
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o .. KSSIGNED READINGS REPORT FORM I

!
t

! - .
/\
. - ., . - ‘

Cﬁanging'Chi}dren's Béhavidr

!

L _ - Date Checked but T Date Returned ’ o .

List the thirteen basic principles discussed in the book.

—t

—
v
N o s W N
.....-.
\

\

w'y




ASSIGNED READINGS REPORT- FORM TI
- Ky i -

Living With Children

A

Date Checked Out - Date Returned

[

Chapter 1. 8 possible 3‘ correct

.- 36 possible _ ; " correct

2
3. 43 possible - .correct .

4. . 15 possible e correct
. 30 possible - correct

5
6. 11 poésibfe,_ L corrects

. 13 possible ‘ . correct

7
8. . 28zpo§siblg " eorrect

9.- 23 prsiﬁjé' . ,corréct
, - »
-10.0 19 possible . correct,

n. .32 possible, _ . - correct
12, 27 possible - correct
13, @ possibie B . correct

17, 24" possible * correct
B . 350 possible _ correct

o

% correct -




ASSIGNED READINGS REPORT FORM III

Ty

Parents Are Teaché}s . “ ‘
’“;*‘“““““**f*Dqte—Checkgd qu ' . Date Returned
Uriit 1. 43 possible correct’ ' = .
2. 32 possible . . ‘ correct
— 3 39 possible ‘ correct
‘ . 45 possible __. correct
5. (1) 25 possible ~ TQrrect
5. (2) 20 pbssible Sp;rect
6. 23 possible correct o \ P
7. 29 possible » correct' 7 _— \
8. 32 possible | correct : ;
9. 38 pqssible ‘ correct |

326 possible correct

% correct




DAY: 2
TIME: 8:30 - 12:00

TITLE: ~  Behavior Modification

A

OBJECTIVE: The purpose of this session is to develop an understanding
and appreciation for the concepts of behavior modification.
Areas will include:

Definition of Behavior Modification, Behavior-Learned,
strengthened, maintained, weakened and eliminated, pin-
pointing behavior, suggested reinforcers and application,
Do's and Don'ts of Behavior Modification, practice graphing
and case histories.

PROCEDURE: , The instructor will stimulate discussion whenever possible
and aid the trainees, in completing the various exercises.

~

~

MATERIAL: Pre-Test.

Narrative i

Pinpointing Behavior et

Suggested Reinforcers

Do's and Don'ts

Practice Graphing .

"Case Histories" 1, 2, .3

Glossary - .

Post-Test

EVALUATION: 1. Determined by pre-post test comparisons.
2. Complete training critique, p. 171.

' 3. Discussion.




Is a reward for deéireq behavior the same as a bpibe? _

- PRE-TEST - | —

i

P

Why? .

1

- .- )7

If a person's behavior ?s not positively reinforced (a p]easaﬁt

consequence occurs), -the behavior:

a. increases in frequency {occurs more ofteng.
b. decreases in frequency (occurs less often
c. does not change. g

d. makes the peyson angry. .

The term reward is often used interchangeably with:
a. candy " 2
b. praise.

c. reinforcement

d. consequence (pleasant)
e, money.

f. bribe. .

If a person is given a positive reinforcer, behavior is:

a. weakened

b. eliminated
c. strengthened
d. not changed

A schedule of reinforcement in which every correct response is
reinforced is called a: ~

. fixed ration schedule

. variable interval schedule

fixed interval schedule

. continuous reinforcement schedule
. variable ratio schedule

® Q0 o
.

Reward should be given:

a. infrequently with large amounts.

.b. infrequently with small amounts.

c. frequently with large amounts.
d. frequently with small amounts.

74
e




7.

8.

o,

n.

]2.

13.

Performance should be rewarded:

a. before it occurs ‘
b. while it is occurring

c. 'immediately after it occurs

~ d. all of the above

Removing a _person from a reinforcing

a. stimulus satiation
b. punishment

c. time out

d. extinction

Presentation of an aversive stimulus
an undesirable behavior is called:

o
a. counter conditioning
b. stimulus change .

" C. punishment -

d. time out

Presenting a desirable stimulus (pleasant consequence)
ng value and may become aversive is

rate that it loses its reinforci

called:

a. shaping ,

b. stimulus change

c. satiation

d. counter conditioning

Non-reinforcement of a behavior previously reinforced so that the
behavior decreases in strength is called:

a. punishment
b, extinction
C. counter conditioning

. d.. time out

Manipulation or removal of a cue (environme‘%a]

onment is called:

(unp]eésant consequence) after

which normally elicits a- response is called:

a. stimulus change
b. satiation-
c. extinction
d. punishment

Reinforcing a behavior which cannot occur simultaneously with another
(incompatip]e behavior, example: wet pants - dry pants) is called:

\

a. time out

b. shaping

C. punishment

d. ‘counter conditioning
e. none of the ?ﬁbve

75
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14.

15.

16.

" -a. shaping

\ i’ N

-~

>

Breaking behavior down into small simple steps and reinforcing sugceésive
approximations of .the final goal behavior is called:

b. extinction.
C. . stimulus change
d. time out

.A reinforcement schedule requiring a fixed number of responses before

one is reinforced is called:

a. .continuous i R e
b. fixed ratio " '
c. variable ratio : ) . d
d. fixed interval . v

. -
A reinforcement schedule which varies the number of reSponses réquired
before one is reinforced is called: ‘ “

. variable ratio

fixed ratio

a
"b. variable interval

c

d

17.

18.

]9'

20.

21.

. allowance once a week?

: fixed interval

A reinforcement schedule requiring a set length of time before a response
will be reinforced is called: )

variable ratio

., fixed ratio

variable .interval .

fixed interval .

Q0O oo

A-reinforcement schedule which varies the length of time for reinforce-
ment is called: . '

a. fixed interval ' . - .
b. fixed ratio :

¢c. - variable ratio ,-

d M ’ S

variable interval

What:schedule of reinforcement best exemplifies playing a slot machine?

o . »

What schedule of reinforcement wou]dip}obably generate the fastest rate ,
of responding?

I

v “ * \
+

What schedule of reinforcement would most aptly apply to a fisherman and
his catch? ' . S . .

=
LA s

T

What schedule ofh;;inforcement is dqmonstrated by a child receiving an

A

-




23.° Under which schedule of re{nforcement could an individual earn the Qreatest -
* number of rewards in the shortest*perioq of time?

L 4

24,  When undesirable behaviors are present, we can assume they are a result of:

a. heredity (the child was born that way). ,

b. the correct (adaptive) behavior has never been learned.

C. the child cannot help himself. : , )

d. an incorrect (maladaptive) behavior has been learned which conflicts
with the performance of the correct behavior. f :

25. MWhich of the following are learned behaviors:

a. 1lying
b. disobedience
‘c. honesty

d. courtesy
e. all of the above

26. If an individual is not performing‘a behavior we want him to, it is quite

likely he is not getting ° for it. :
27. If you desire to see a behavior decrease iq}frequency it.
c .
28. If you desire to see a behavior increase in frequence it.

29. Inapprbpriate or undesirable behaviors persist because they are

30. is a powerful reward for most people, especially

chiidren.

31. We can assume that a - ' . is operating to maintain
any behavior which occurs., :

" 32, Just as attention increases the frequency of appropfiate behaviors, it also
. the frequency of inappropriate behaviors.

33. Punishment is many times ineffective in eliminating inappropriate behavior
because the person is at the same time with .

34. A better way to reduce the freqyenCy of inappropriate behavior is to
from it.

35. If you are reinforcing a behavior in a child, and it does not seem to be. *
working very well (behavior not increasing) check your reward. It may not
be working because: '

a. you dre giving too mych of a reward.

b. you are giving teo small a reward.

C. Yyou are giving the wrong kind of reward.
d.. all of the above. .

An example of a tangible reinforcer is:

a. “a smile \

b. praise ,

c. attention

d. a cookie -

o YW, *78 -:v e
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37. An example of an intangible or social reinforcer is:

a. money
b. candy
c. a new bicycle
"d. -attention
. ° >
38. In measuring and recording behavior, the first of three segments-on
the graph is referred to as the - =

39. The second segment {usually twice the time interval) is referred to as:.

’

40. During the baseline period, behavior is observed and recorded with no
attempt made to apply

?

41. During the treatment period, reinforcers are app]ied.to

desirablé behaviors and withheld to undesirable
behaviors. \
42, One shoyld attempt to modify only ’ . * __behavior/s at a time::
43. A behavior can be identified if it can-be and 2 C

44. In identifying a behavior, it étét&Pe defined precisely enough that
another person could also it, and L it.

45. When working with a given behavior it is advisable to determine with
’ what frequency the behavior occurs prior to any intervention attempt.

. The recording of this behavior is called .
- Y
46. Other words often used to describe initial prompting-to elicit a
response are: _ ] -
a. cue )
b. antecedent
c. stimulus
d. prompt
e. all of the above ' ' ' .

47. Behavior problems often develop in children where the parents take
behavior for granted and punish or attend to _

behavior.

48. Observing what happens after a response occurs may help us determine
* what the ‘ for it is.

- 49, If the consequences of behavior are pleasant, what tends to happen
to the behavior? :

50. If the consequences of behavior are unpleasant, what tends to happen
to the behavior? )

-
s




TEACHING NEW SKILLS . * ° - T e,

-

)

 INTRODUCTI0N: I R
Why are some behaviors approprlate (adaptive) whi]e others are 1nappropriate
(ma]adapt1ve)7 A]though heredity obviously p]ays an- important ro]e 1n engial
- capab111t1es, in general a .child acts the way,he does not because he was born that
way, but because he was taught to behave that way. Most of what we observe other’ ”
. peop]e doing is someth1ng they have 1earned Talking, 1augh1ng, and listening are
learned behaviors, but so are whining, f1ght1n§ and temper tantrums. A ¢hild
learns new skills - he also learns behaV1ors which are~detrimenta1 %bnh§

socially and academ1ca]1y. How are soc1a4 behaviors 1earned7 'The answer is

-, .
through re1nforcement e /' 3
o T ) ' {;/ ) v—‘j ; Bl
DEFINITION : \ T ' L oot o s |
‘ Behav1or mod1f1cation is a set of/systematic procedures ut111zed in teaching

new behaviors. It is based on the pnbncip]e that behavfor is affected by its

‘ own consequences That is, if the 74ents which fo]]ow.a response are _pleasant

h

to an, organism the probab111ty 1ncreases that- the response will occur aga1n.
‘ghe consequences are unp]easant the probability of the response

Converse]y, if

v

occurr1ng again d1m1nishes / ' ’ R

Consequences that strengthén behavior are called reinforcers. Behaviors

-

* can thus be taught, strengthened, weakened and ext1ngu1shed by the discerning
= / .

app]icat1on or removal- o;:neanforcers.

L]

BEHAVIOR: - [ a .
A, Learning new behavior:

1. Imitation

(Example) .

A young chifd egins his movements reflexively. As he gains motor




control over his environment, he is reinforced by movement, sound, . .

color, touch, etc. As successes in manipu]at1en develop, he is also

reinforced by smiles, sounds of approva1, attention - in“effect, 1ove
As cognition emerges, he begins to imitate others in his envirqb-

ment because he is reinforced for this imitaton. As the child becomes

*

older, he responds imitatively even more. How many of you have seen the

. TV comimercial about the father and sop? They wash ‘the car together, .

fish together, skip rocks together, etc. They take a break and sit by
a tree. Dad lights up a cigarette and lays them on the grOUnd The

son watches him, reaches for a cigarette, and pretends to f1ght up and

‘exhale. ..... Learning by imitation. Perceived approval would be

the stimulus, actual approval (attention) the reinforcer.

Shaping - _ :
(Example) ‘ . i \

‘Another method of teach1ng behaV1ors, in addition to mode11ng or -

imitation, is the method of successive approximations (shaping).

If a behavior has never been exhibited by a child, we cannot

reinforce the behavior. ' .

Therefore, to teach some behaviors, we must reward behaviors which

it

Shaping might be best understood by first citing an incident that

are close to, or'approximate, the desired behaviors.

occurred in a college classroom.

It was spring and the‘class was restless. They were looking for
some excitement or "action" to offset the ennui that typically prevails
when one woq]d rather be oytside than in a stuffy classroom.

Several students had_completed a course in Behavior Modification
the previous semester and decided to en1ist student support in an effort

to "shape" the professer's behavior. The goal decided upon was to have

K-

i
i




-

' the.professor lecture in the position of half sifting on the right front -~ .
corner of his desk. According]y, the class set about shaping, or
reinforcing, only those movements and positions which would lead to this
goal. Whenever the professor would approximate, by movement, the desjred
posjtion, evefyone iﬁ class would lean forward expectant]yhaﬁd pay close
attention to what he said. Whenever he moved away from the right front
corner, the students would lean back in their chairs and feighn disinterest.
Needless to say, attention was sb ré?ﬁforcing to this man, that
evantually-he became almost "ﬁinned" to that one corner.,
For many éhi]dren tasks have to be broken down into many smaller
., components. By combining a cue-ré%nforger approach to eaéh.increment
and moving from one success to aqothér a child is "shaped" ;nto the
larger skill. How would you teach a child ‘to tie a shoe? MWrite downl
what you woﬁ]d consider td be an optimal number of steps. -

s

\

\ e

-




. . .B. Strengthening Behav o . : :
- SR Inadvertent or- deliberate presentation of reinforcer
S (examp]e) : .7
S N (R -
B e , (mother ready to leave B.) -
4 c. ‘ .7 . Y « 7
SR '1 Ythen) - - - (leads to) e

¢ R (B)threws tantrd“i
«’\)”3

' ,; to go . p]ayégr1dge w¥th friends, Each t:me,.though B has"thrown

-

-

’ ,

C (mother stays home)

Re1nforcer for Tantrum

":y . & . . , , - . k
s ‘ . . :
~ § = stimulus / A .
"R = response s .
L ' . : ‘ T -
C = consequence . - s
: : —
v . e -, @
- “‘ L]

; .

Twice before mother has h]red a babysitter and prepared ‘

', a tantrum and mother has stayed home. *

.

Today*'is no exception.

What is the probabi]1ty B’ S‘behayiorjwillabecome stronger?
‘ ) . R P

Y ’ e {
N R v




C. Matntaining Behavior:

.

R L . .
_ "scheduled" to occur s a function of response. The fqllowing discussion

- realize the reward; Thus, ‘satiation occurs and the behavior may cease
) 4 . y :

" when the requorcement is-withdrawn. In comparison to the other types

- & i .

Schedules of reinforcement _' .

B 4

: <
(examples) g

~

The wdy ?n‘f::;h a reinforcement, or reward, is programmed to occur as

a result of g@/number of responses, the time between*responses,'or~other

temporal or quantitative features or responses, is called a schedule of
- ) J . . .

reinforcement. There are numerous ways in which reinforcement may be

will concern itself with the var1ous methods of schedules in which
¢

re1nforcements may be programmed and the influence of the type, of

re1nforcement 5chedu1e to the acqu1s1t10n of learning and resistance to .

/

extinction.

When the child is attempting to learn a new behavior, a continuous

-

schedule of reinforcement is most advantageous. By a continuous

schedule of re1nforcement, we mean a- schedule in which each correct
response is followed by a r41nforcement Thus, the child qu1ckly 1earns_
what behavior must be em1tted in order to gain a "reward". As 4 resu]t,
the de51red behavior is usually repeated w1th a high degree of frequency
unt11 the child is no 1onger interested in obtaining the re1nforcement
(satiatfon). Wh11e this schedule is advantageous to the acdu1s1t10n '

of anew skill, 1t has two distinct disadvantages. One weakness is
obvious with cont?nuous reinforcement, particufar]y when food or candy

is used as a reward. A ch11d is hungry fdr Just SO long, and once his

\
hunger is abated he noJ1onder ‘feels the need to perform in order to

i -

to exist. A s@cond disadvantage with/continuous reinforcemént results

of reinforcement schedules,

L)

the wig?drawa] of a reinforcement or '

.83 R .
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-

- Yesult in a decrease in interest for the task, as he will no longer

consequénce used in a continuous schedule of re1nforcement resu]ts

in a rapid decrease and eventual cessation of the behaV1or (ext1nct1on).

. A"second form of reinforcement schedule is the partial or intermittent

”r‘ -
schedule of reinforcement., In the case of a partial or. infermittent

re1nforcement s;hedu]e, re1nforcement for a correct response does not - -
occur each time the response is emitted. Rather, Nt occurs only after
a number. of correct responses have heen:emitted, or after a period of
time has péssed during which the correct response has been occurring.
whtle a continuous schedule of reinforcement, is more advantageous “for
the 1earn1ng or aqgu1s1t1on of a new behaV1or, an 1nterm1ttent rein-
forcement schedu]e is advantageous in ensur1ng that the behavﬂor occurs
“for a prolonged period of time and in 1ncreas1ng the resistance of the
behavidr to extinction. \

ExampTe: when work1ng with a ch11d who has de]ayed language development, . X :;

one m1ght utilize p1ctures of objects commonly found in ‘the environment - ‘ .

and ask the child to name them. In1tya11y, in order to get the child

'rinterested in.the.task, it may be necessary to reward the child each

time he'makes a correct response with,‘perhaps, an M and M or other .
material ‘reward”if the ohiid is unresponsive to sociel forms of R
reinforoement..'it can be readily seen that when working with a 3 or 4

year old in the acquisition of vocabulary, an M and M given after each

correct nam1ng of a picture would soon satiate the child and consequently -

‘have a.desire for the candy. .In a situation such as this, the Home

AdV1sor would experience gregter gains during the learning sess1on if

’

‘the ch11d were rewarded only after a g1ven number of correct responses . .

/ ' o . " ‘ .

/
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or after the child has been engaged in the productive activity for a

given period of time, thus decreas1ng the amount of candy given the
14
child, thus increas1ng the productive time that the child will ﬁopk

prior to-satiation. . -

;Ihere are several forms of intermittent schedu]es .of reinforcement.

The first type is called the ratid schedule. In a fixed ratio schedu]e,

3 e

the reinforcement follows a fixed number of responses, for exampie,

every tenth response, and such a schedu]e would be symbolized as fixed

<

ratio 10. In other words, for every ten correct responses emitted,
the individual received one reinforcement. If the chiid was, reinforced
for every fifth correct respohse the fixed ratio would be 5. ihe
fixed ratio schedule reinforcement'is used when the teazher des1res
| _to have the child perform under a variable ratio reinforcement scheduie

rather than a centinuous reinforcement schedu]e in order to decrease
. 2 . .
the 1ike11hood of satiation occurring and to increase reSistance to 1,

4 )

_.extinction (the cessation of behaVior foi ow1ng the w1thdrawai of the

. reward reinforcement).”
For example: If a C]inician,;or Home Advisor, s operating within a
continuous rejnforcement schedule 'and shifts directly Yo a variable.

<

ratio schedule with the first remnforcement occurring on]y after.10 .

-

correct responses, extinction may occur before “the 10 responses have

been emitted. Therefore, it would be better to move from a'continuous ”.”w

\

reinforcement schedule to a fixed ratio schedule of perhaps two

s

regponses, tor one reinforcement or consequence. Thus, the‘reinforce-

» ~ e o »
ment schedule may be Ftated as fixed ratio 2 (FR 2). When-extinction
does not’ occur the fixed ratio scheddle may be increased to fixed ratio i

3, fixed ratio 4, etc. ) until the child's tolerance for responding
=2

‘ without each résponse resu]ting in"a reinforcéement is deve]oped Once

.
i

st




, this occurs; a variable ratio (VR) schedule should be'initiated,.as a
higher level of responding occurs. under a VR schedule than'when a FR
«scheduleJis used. S . _ ’ .‘ : ‘ .

In a variab]e ratio schedule of reinforcement, the reinforcer is related
to the number of responses; however,vinstead of bccurring after a fixed
) nhmber, the reinforcing stimulus occurs after a varying number of .
responses has~been emitted,- The advantage of a variable ratio.schedole
of reinforcement is that the individual soon acquires a high level of
responding and the behavior becomes much more resistant to extinction
when the reinforcement is w1thdrawn, because the individual will not ,
know how many mpre correct responses W11] be necessary before a
reinforcement is forthcoming: ' co
One may dispense reinforcements in relation to time as well as to the
number of responses, thus creating interval schedu]es of reinforcement
As w1th ratio schedules, intervai schedules may be fixed or variabie o | )

In'd ‘fixed interval schedule, the reinforcing stimulus occurs after the

]apse of an- interyal of time, such as a specified number of, seconds, . ‘i

minutes, or hours, depending on the age and mentality ]eve] of the :
s

chi]d “As . general rule, the younger the child, or the lower.the

menta] age, the shorter the interval of time $hould be between' reinforce-
ments so that the child will be ab]e to relate the reinforcement with
-the correct behavior exhibited. For example: If a child exhibits the
desired behavior for a response and the consequence or reinforcement’is :
not 1mmediate1y forthcoming, an undesirable behavior or response many . x

occur between the time of the desired response and its conseguence or

vreintorcement, thus increasing the likelihood that the child will
associate the reinforcement mith the undesired behavior rather than
with the desined response. An example of a.fixed interval*schedule of / “
- : 86 | : , | '
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reinforcement coh]d be used with a school age child who has QifficuTty
remaining in his seat for any meaningful length of time. The teacher
might reinforce the child for remaining in his seat for a given

number of minutes.

In a variable interval schedule, the reinfprcemeht occurs after diffe;ing
periods of time in which thé desired reponse ié exhibited. For

example: the chi]d who is reinforced for remaining in his seat may
'{nitiq]]y be rewafded for every time he stays in his seat. Then as

the "in-seat" behavior becames more pronounced, the interval of time that
the child must remain at‘his desk prior to receiving a reinforcement

may be increased. As with any variable schedule of reinforcement, the
variable interval schedh]efhas the advantage over the fixed interval
schedule of maintaining ééhavior that is more resistive to extinction.

In extab]ishing an effeé%iﬁe sthedu]e of reinforcément, it is of utmost
importance that the qua11ty of the reinforcement should be highly
mean1ngfu1 to the subject. Many failures in izzza?;?hgxtp modify -

_behavior have been the result Qf_phe selection of an inappropriate

-
AR
\

reinforcemént:
Conditioned Reinforcers: I . ¢

The goal of. Sehévior modificatign is to develop a behavior in an
1nd1v1dua1 to the extent that the 1nd1v1dua1 exhibits the behavior with- -
out external management. Thus, the behav1or must be 1ncorporated into
the ind%vidua]'s behaviodral repertoire. In order for this to occur, the
indiividual must achieve a feeling of self-satisfaction from having

" exhibited the behavior independent of external reinforcement. - In order

to develop such a behavjory which was originally non-meaningful to the
. N c’l -




individual, one must begin by utilizing a reinforcement which is

h{éhly rewarding to the sub;ect. Hopefui]y, one might begin with a
social reiqforcement which is more adult than a material neinforcemeht,
and thus is one step closer to the eventual incorporation of the }
behavior by the subject. If, however, a socill reinforcemenf is not
meaningful, one might resort to using material reinfarcements, such as

the chance to earn a model airplane, a new_picyc]e, an M and M, etc. .

As the goal is the inclusion of the behavior into the individual's

daily life style, it is desirable to move a child from material reinforce-
ments to social reinforcgments as rapidly as possible. The way to do
_this is to pair a previously unmeaningfu] social reinforcement with a
mééningfu]fmateria]'reinforcément.*'

Example: Recently, I worked with a kindergarten child who was non- ﬁ'
responsive to the yerbal,gémmands of the teacher. The teacher had / .
tried various forms of verbal praise with negligible results. After L

'observing the child, it was noted that a ]owgr level material rgihforcer

would be necessary. While working with the child, it was noted that he

‘was extremely jnterested in helping the teacher pass out milk and graHam

crackers. Therefore, the privilege of passing out milk and graham
crackers was used as a'?éinfor&emeng\for tﬁe desired behavior of not
hitting other children. In order to qid the child in incorporating
the non-hittfhg'behavior into his behavioral repertoire, and to thus
become more adult-Tike in managing his own behavior, the formerly un-
meaningful verbal praise a;d social reinforcements giVeﬁ by the teacher
were pgired with the heaningful reinforcémeﬁt, i.e. passing éut mj 1k \\'

. (3 (3 I3 (3
and graham crackers. By paiting the twg reinforcements in such a manner,

&

the socjaﬁ reinforcements. of the teacher eventually took on a meani ng]

degree of significance for the child. Eventually, this led tq the’child
) - . o
88 -/
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working solely for the social réinforcemenrs_giyen by the teacher, and

a decrease in the necessity of resbrtﬁng to special privi]eges in order-
to manage behavior., Essentially, this was more adu]t-]iké;than
continuing with the privf]egé of passing out milk and graham crackers
'~ as-the responsiveness to'soéia] refnforcement-wés oné step closer to
incorporating the desired behavior into his own repertoire.
It should be kept 1n mind when pairing a non-meaningful reinforcement
with a meaningful consequenée, that the non-meaningful reinforcement
should always precede the meaningful reward with ds little time as
possible lapsing between the two, presentations.
D. Weakening éehavior: '
1. Punishment
(Example)
éunish ent does work as long-as it i§ meted out objectively, parsimon;
ious']yg(re]evanﬂy)) and with the'idea, a’lways in mind, that it is a

.erning experience for the child. Vindictiveness, vengeance or
%, ’

Jerétiqn limits reached in anger, point up the needs of .the giver
more than the receiver. Reseaich indicates that punishment to be
effectivé, has to be relatively sevére, timely, and Eonsistent. This :
is whére, as a technique, punishment falls short.

" -We're all human. When do we generally punish?

In énger, of course. What about }élative severity? For some children
a firm voice can result in sdeing,_\For this child, the firm voice
probably represents severe punishment. Another child could be paddled
to the bruise fevel and still wahder off, seemingly unaware anything'
out of the ordinary had,transgjred. This théﬁ; would not be severe

puhishment'fqr him, but, more Tikely, physical abuse which satisfied

some adult needs. Punishment has to be timely. It must be closely related

1
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" in tlme to the response. How often is this really the case? Little

Joan colors on the walls of her bedroom. When mother finally discovers
the misdeed, Joan is taken to teskq ﬁgﬁafiy,“it is "did you dojihat?"
did yog? did you?" When Joan fina]l& ad;;ts the misdeheanor she is
spanked. From her frame of reference was she punished for telling the
truth? Can she really tie the punishment, temporal]y to the behavjor?-n
Consistency is anotﬁer bugaboo "Mom might spank, dad might admonish.
Can Joan, then depend -upon a well-defiﬁed 1imit? None of the above
criticisms are insurmountable, but do complicate the usage of punish-
ment as a technique ) b

T1me Out | ' -

(Example)

" For some behaviors, simply ignoring the child is not.enough to curtail

é_the behavior unless the t1¢e involved is not a cons1derat1on Time

out from positive reinforcement represents an effective alternative.
The method of time out removes the child from a situation in which he

can receive reinforcement. This differs ?rom,extjnctibn in that the

~ methiod of extinction removes the reinforcing stimulus rather than the

child.

Counter Conditioning ,

IncoTpat1ble behaviors are behav1ors which are4?1ff1cult to perform

(Example)
simultaneously, w1th the deviant behavior. When these behaviors are
being performed they do not allow for maladaptive behaviors to occur,
Reinforcing incpmpatible behaviors is a.ueeful tool for eliminating

undesirab]e,beheviors and building up desirable behaviors. It increases
. d

-
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thé effeppfdéne§s of other reinforcement Qr punishmént techniques when
u;eé in conﬁunction with them, It would be doubly effective if wé
reinforceg noﬁ-nailJBiting behavior at the same time we épp]y avengive
vtechnigges'to the hai]-biting behavior,
Stimulu§ Satiatioﬁ
(Exampig) ]
/ Satiatioh 15 the method of presenting a reinforcing stimulus at such a
h;ghérage ghat it is no longer desirable and may be averéive. HaJing
a ch1ld”wr1fe,'500 times, a dirty work which he has used is an exahple of
the fechnique of satiation. Due to the differences in satiation levels,
“boté among subjects and among reinforcers, it is difficult to determine
tge’effectﬁvéﬁqss of this technique., Sometimes the behavior is ;. <
.elimnnated apd other times the effécts-are only short term. This
”technique-sﬁould not be dismissed out of hand though, since dé;irable
behaviors are sometimes inadvertently diminished through satiation of
a reinforcer
Stimu]us'ChanQé
(Example) | |
%his Pechnlque consists of manipulation or éhahge‘of'the stimulus which
appears to tfigger a response. If a bowl of candy is kept 6n the table
and a child cannot seem to leave it alone, the candy is ﬁemove%, or

}

replaced with, say a bowl of fruit,:




E. Eliminating Behavior: : ' !
| 1. Extinction ‘ |
(Example) - ‘ ' ‘ ‘ '
- Nhen a’behavior is never re1nforced, it will decrease 1nlstreﬁgfh ‘

and disappear. ThlS fact has been observed many times in practice.

The problem here is that inadvertent reinforcement causes what is .o

termed spontaneous recovery. The undesirable behavior shoots up in B

frequency and intensity to a level higher than the pre-extinction

. . ..

level.
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PINPOINTING BEHAVIOR: . ' -

. Identifying (pinpointing) target behaviors® we have .alked about behavior -

the changing or modifying of behavior. The alte:htion of bghévior, thorgh (in

. *beﬁavior medification theory), assumes that only one behavior at a ﬁime will be

attended to, How do we isalate, identify, or specify a single behavior? Basically,
i @ )
a behavior can be identified if 1t can be observed and counted.

f

WORKSHEET - PINPOINTING

-
e
v

The following items are behaviors that may or may not be sufficiently pinpointed-

for observation ‘and measurement. If you feel that an item is a behavior Xhat

can be OBSERVED and COUNTED, place an "x" in the cglumn marked Tagree''. If

'feel that an item is a behdvior that CANNOT BE OBSERVED and COUNTED, place an

' .
"x'" in the column marked "Divagree". If not sure, "x" the "Don't know" c:lumn.
EXAMPLE: . ‘/ - AGREE . DISAGREE DON'T KNO

Spills milk " - ox

1, Late for supper. s
2. Short attention span

3. Reversal "b" and "d" _ .

, when writing , . . : K . N
4. Poor reader ' ' . ’ :
5. Mean to other children ‘ ) E ]

6. Leaves ring around
bathtub

.

7. Bites gaiis ,

+ 8, ﬁ&peraétive

# 9. sStacks rings on pegs
. in order. j

10. Doesn't mind

11. Catches bounced bail ' \
two' out of three times ’

-
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SUGGESTED REINFORCERS:

Ty wazchfng
¥
Money -
Candy

New clothes

R Toys. 2

Making d C 3103

.

" Helping 'tother or dad on
"Spec.;al Projects”

Running errands
Play-ng outside
Family éames

-

Gum

Fruit
', ’,?~. * ,
Privilcges
(e.g., staying up late)

APPLICATION: -

7 Y

Al

AGREE

.

Painting -
T}ips to: «

." zoo-park-museum
library

Praise & attention
Smiles '
,'?ﬁ&sifal affectiop,
. Yiii: friends
,fanily drive
. Choice of dessert -

Games & puzzles
Being first
Being right

Tokens .

Stamps

t

&

<

i

DISAGREE

12. TImmature n
13. Wets britches

) -~
14. Poor speech

- i % .
. 15. Kicks cat . - | , .o .
SN S A o R AR

Wricing lettgrs
Collecting mail
Croking
-Story time
Bike rides
Fishing
’Sleddilg
iCo}oring

A

bwimmiﬂg

I

There are many ways to utllize reinfr:icers. Two main requirements are:

The control agent has tq be conststent. The (hild will then develop an ex-
pectancy "«ot'" whirb -u itselr ssiTeintorcing.

OTHER -
POSSIBILITIES

’
H

14 ’ .
L.' Whateier the reinforcer is, it has to be introduced after the behavior occurs - ~
the longer the control agents waits, the weake: the reinforeer. '

o




SOME DO'S AND DON'T$~OF BEHAVIOR MODIFICATION

DO: Approach behavior management with an dben~mind” The system  is_ making

the job easier for many people ..... why not for you?
Think‘of behavior maﬁagement as a rep]aceﬁent fdr a te&chiné’method.
Behavior management is an aid, not a substltue. It is compatible
to any good method of teaching. d
Become thoroughly familiar w1th the Qermino]égy.a
Start ﬁnti] you've thought about what. you want to accomplish in specific
te;ms.' c B ‘ a B
ﬁinpoint Be specific about the behavior you wﬁnf to modify. Break
1t down ko its sma]]esthgSS1b1e unit. (Not "disturbing class"

5 but "talking out" or "out of seat"..' Not “gett1ng'work done"

but, “words read" -or "problems worked"). ' e 4

-

Try to dece]grate more than one behavibr in a child at oné time.

Count the behavior long enoughito’establish a baseline before you

. *

introducé your arrangement. - -

Sometimes counting alone will extinguish an pndesirab[g.ﬁehévior—or

accelerate a desirable one. ,

Try to-count a behavior all day. . Lo .
It s eésier to beyéonéistent with a time s;mple. (How-ﬁany.time§

does the behav1or occur in & 30 minute per1od each day’)

e

Study the child before dec1d1ng on a stimu]us or a consequence, What
- I
."turns him on"? What does he do when he is free Yo choose7 One

.child's reward/may be sanother child’ s pun1shment ’ :,

2




DON'T:

DON'T:

‘your needs. ' |

e

Give up if the first thing you try doesn't work. You may need to

increase the frequency pr'ambunb'of the consequencé, or substitute

another,

. Make only one change in the arrangehedt at a time. 0thé?ﬁ?§e, you

will never know what worked.

1 .

Respond to your gréph. Young children, gspegigj]y, may-need frequent ‘

.

changes. Be ready to_substitute if one coﬁsequenéé‘stops working or
the effect levels off. ' _
Get "crutched - trapped". You don't have to go on giving.a child
candy, or gum ..,. forever, | A

\/

Use natural éanequences whenever possible. Candy, gum, and money

are fine if you need theh, but five minltes p]aytime,ér tﬁg chance
to work on a favorite project may be better. - £

Let the child take over the recording of his own behavior if possible.

o™
Present his own consequence.
i ) ~ . ’ . <,

Let the mechanics of the'program get you down. Once you fu]]y under-

stand the system, you will find ways to simplify procedures to fit
- . : '\ :
Maintaip an air of detachment, If &6u over-react with praise or dis-
, _ , &
appointment, how will you know whether the child is responding to the

consequence or to your behavior@
If you want to use praise or disapproval as a consequence, it must be

consistent-and must bée recorded as part of the arrangement. g

Blame the child if you are NOT getting results. Figure out what you

' are doing wrong and change it.. You can succeed..

P




b T

.

-D0: - Remove the coneequeqce'after a modification is established.

.....

DON'T: Hesitate to éb bapk to the arrangement if the new behavior'does not

continue after-the consequence is removed.

DO: l. Continue to record. You haven t really mod1f1ed.un]ess the new -

behavior contanes after the removal of consequence.

Set your expectations high - If you. expect too Jittle you may be

I8

ho]d1ng the child back for lack of epough materlal to work on.

DON'T: Scold-to try to increase a child's production. Children are hurt

by scolding not by high expectations. Let behavior management

techniques work for you.

i

DO: Accelerate a desirable behavior when you decelerate an‘undesirable one.

DON'T: Leave a child totally decelerated. The goal is to help him fipd better

patterns of behavior. . ' : ;

DO: Think of the child's total optimum development. Modify only the

behavior that- is important in that framework.

}

_State of Iowa X

Department of Public Instruction
Behavior Modification Workshop .
Practice Guide, 1970 7/

.. , 1




PRACTICE GRAPHING:

The occurrence of Behaviér, before the‘Behabtor Modifier attempts to change
it is called the operant 1eve1. A record é;_thjs occurrence is called the base-
line. The baseline is_tﬁs pré-éiperimenta] Qééord of ) behavior. Whether fﬂ; .
mpdff{er desires to i;réqgthen or,weakeg/a?ﬁéﬁavior, the record of his
experiAenta] effort is cailed the trgééagbt period. The’treatment period
generally runs about twice a; long ;é thélbasé]ine. Both are usually |

represented graphically. /

L=oOoZmEomomn
\

T OTIME
a .

t

The number of times behavior occurs (within a certain time segment)

is represented vertically.

‘¢

The time séghents (e.g. days, minutes or seconds) are represented

2

horizontaf]y.




DATA: .

Suzie 1s ‘late to sdpper after being called, the fol;owing amounts of time.

.

-

MONDAY |TUEoDAY | WEDNESDAY | THURSDAY | FRIDAY | SATURWAY | UNDaY
10 min.| 9 min.| 8 min. 9 min." | 8 min. | 10 min. min.

-
™~ , >

-
’

Mother makes TV watching a function of timeliness.

" The. following represents Suzie's subsequent behaviors: '.

~

MONDAY | TUESDAY | WEDNESDAY THURSDAY FRIDAY [ SATURDAY | SUNDAY

10 min.| 8 min. 6 m%n. 4 min, . | .5 min. 3 min, } 2 min. /
ZXERCESE:-
1. Label baseline and treatmen€~period.
.2. Mark off time and frequency on graph, .
3. What s the target behayior? ) 7 -~
4. What is the reinforcer? - )
5. Plot the baseline.
6« Plot the treatment period.
*  Did mother do the right thing? .
8., Why? ) . ) ' \
. "~ i Ly
;'? i
~ | 7 L
\\ \
\

-
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"*. CASE HISTORY # 1 ' » : . ) -

»" e
t

Mrs. Smith felt.mornings were about the worst part of every day., Maybe

- ' Saturdays angisqndays‘weren't 8o bad but, then there wasn't any school on thdse

¥

days. Barrett Smith, age 7, was dﬁﬁthe verge of becoming a legend in his own

time - for puttering. Granted, it was a trifle easier (than moving “he rock of |

0.
Gibralter) to get him out of bed in the morning but from then on things really
1 o ) .
" became difficult.- 3necitically, the problem was gettiag dr-s. ed, 'Barrect could

do more plddiln' ard prddlin' and fiddlin' and 'uddlin' than all his older sibs
‘ Q -

had ever dqne pu:. ro.echer. Mrs. Smith was wbrfied‘because twice- this past
week Barrett had been late for school. He certilnly wasn't getting‘é’nouyishing
breakfast, eithef, because b} the time he go'. d:essed ﬁe'had to. gulp and ‘run.
Mrs, Smith .bad started reminding.BarretL to ﬁnr?y about a month ago when school

started but it seemed he had jus: Leen getting slower. She then felt she had
to get Barrett up earlier each moraing becouse he was Eaking longer to get

/ -
dressed. Every 2- minutes she would holler up. the stairs:, "Hurry up Barrett",

v

'you're lare again’, breakfast i- ready", "you'rn going to make me ,angry",
"I m po- going to tell you again", and so on and Oon and 07 ..e.eveson. = -
g you again”,

- . Mrs. Smith had confided in a ‘ri-nd of hers (a Home Advisor) and had followed

a r-comm.ndation that she record and graph Barrett's behavior for‘one week,

It looked like this: - '

13

60

C 50 fe " GETTING
o - DRESSED
m 40 BEHAVIOR
[ P \‘
£ 30 - ‘,’ - .
2z N ‘
A - | @
= , \ © o
10 | . / o ' ' ‘
‘ i - l i - " i
M r 1t} T F.
"'g}‘ D';A: Y S

- Q . )
’ IERJ!:‘_ o \ ) T . 100?" ()1_
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The Home Advisor looked at the graph and agreed with Mrs. Smith that

»

= Ty
Barqetg should be able to dress faster. Also, the prospect of hollering

1

20 - 30 times an hour each morning for the next 12 school years seemed,'somehow,

inefficient. It was suggested that Mrs. Smith holler less the coming week and

to record both her and Barrett's ‘behaviors.

. NUMBER OF TIMES HOLLERED

Mon. Tues. Wed. Thurs. .
P ‘ Mrs. Smith
30 20 13 7
NUMBER OF MINUTES TO DRESS o X
Mon . Tbes; Wed. | Thurs. ‘ Fri.
w—— e — Bayrett

60 40 -§ 26 TR 6
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CASE HISTORY # 1

PROBLEM WORKSHEET -« °

|

1. Look at the récords of fre.uency und duration in case history # 2 and

- . .

transcribe to the following graphss

i I - E
o . . : A '
v Mre. Smith's .~
- Graph .-
e ~
- Co-
i l - { S l l J .
. - . ) ) N
re . .
- -~ * . ) ¢
[~ . . . Barrett's
t o ~ i Y L’faph A
) - . ., - '
_ .
1 } 1 } g i { .
> +
i ’ -~ ®
*2. Whet happened?. . . ] R
—_— - : —
~ e
) ; o .
- + - "a. »
T 3, Why? o . . K
. ‘ ’ —— e ’ A )
4 - -~ T i
v:/ « # »
[ ./
. ,- B ” . - . n -
"4." Do the above graph pefiect baseline. or treatmsnt data? . Ry
- o j ~ .:“- s.ft. ‘ - “. ' . -
. -Q’ , I ! .r 103 ) l’v . , ’, .

LY ’ ¢




CASE HISTORY # 2

Do you believe Hurricanes move counter-clock-wise in a northeasterly
direction and predominantly over water? Then you have;hot seen Hq;ricane.Annié:
Annie is a charmer! Annie is a love! But, Anttie is a 4 1/2 year:olq house-turner-
up-side-downer. To visit Annie's room was an experience her father could not
even describe. When Annie walked out of her room, down the halT, and into
the Tiving room, it was as though a combine had gone hay-wire and was strewing
a shath rather than cuttin§~ Yes, indeed, sweet Annie was a "mess machine",A
Mother.had beguh to develop a sensitive sacroiliac from so mhch stooping
and picking up. Dad haa at }east'two mche.frown 1inés and even thought he
was getting grayer. What to do?~,Mom‘ahd Dad remembered the Pahent/Chiid
" Home Stimulation classes they had taken and decidea to try out some ideas,
new to them,from their.Manua1. The first thing to do was get a.baeelineo
Maybe the behavior wasn't ﬁuite as serious as jt seemed. Maybe Annie
..didn't really Hurricane'and strew twenty—four hours'a day. It was fe]t
'that the “major fam11y prob]em was the spread of debris througheut the
ent&re ‘housé, but that bedroom conta1nment was a tolerable s1tuat1on.
A]so Mom and Dad realized they cou]d not mon1tor "Annie all her wak1h§
hours, so they decided to rely on a daily item count. Each night, at%er
Annﬂe went to bed they would p]ck up all the items and place them back in

3

Annie's room, so they could start another day with an accurate count.

{




TALLY: . _ ,

W-EE K
T - ¥
. NUMBER ITEMS STREWN THROUGHOUT HOUSE .
MON. TUES.. | WED.
75 60 65 .
lﬁ!
SECO:ND WEEK TALLY: S
" NUMBER TTEMS STREWN THROUGHOUT HOUSE
SAT. | SUN.
5 o /

~




CASE HISTORY #2

PROBLEM WORKSHEET :
1. GRAPH BASELINE )
. 'L- : ‘ﬂ
= ,f
v . —
, | L | l - | i |
R

' 2. What would you do now?

4

- .

3. Would you introduce a reinforcer, remove a reinforcer, or both, to

-

change Annie's behavior? . .

’

4, What might be a relevant consequence to introduce?

v ’ 1
5. What might be a relevant consequence to remove?

P
.
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-CASE. HLSTORY #2
i -

PROBLEM WORKSHEET (continued) 7/

4
3

6. Would you stipulate any speclal conditions to be met jupﬁ 7mior,to

-

1 4
presenting a reinforcer? .

1 —/
. ) .
r}
.7. GRAPH TREATMENT ,.PERIOD
a / —— -
_ , -
, 1
] L i ] - | A [
\

8. Did the parents make the right decision?”

¥

Yoy will have *c¢ issume. 3. 'ver ti.e “cc¢t, that your strategies
were the parents’' ‘decisiond for tra-twent. -

NOTE:

- s <




Case History #3

, ‘2
Things were in ‘a turmoil at the old Poo Barn. Prince Poo wouldn't keep his

- biitghes’pn. O0f-course, he was on]y two but still

it was embarrasﬁing'to King'Poo to ave the Prince -
streaking-fhrough the kingdom bare bettomed. Qb-
v%ous]y a new behéviof}had to be leatned. The ‘
trumpeters saﬁ?ied forth and ﬂera]ded the néws that
" a reward of many soQgreigns would be given the ibyé]
subjeat who_could teach Prince Poo to keep his

. britches on. Many important people came ‘to solve this

mixed a strange mixture and blew up a balloon.
‘Prince Poo kept h;s britﬁhes on but‘he gept 9
f]oéting away and couldn't be founa for days.
A prestidigitator worked out a scheme where
Toledo Steel Springs were sewn into the‘hem of Prince
“Poo’s short pants. Every time the britches fell down
they would spring high above Prince Poo's head and
;fina]fy oscillate into place. This sqheme worked,

- 8

after a fashion,, but eventually

gave Prince Poo a serious case of hiccups.

)

5}- /
-V
, S
Finally, from the midwest came a man who said he-was

B

a shaper, Now, no ore at court knew what a shaper.
_was. But, no one wanted .to admit that they didn't

- v

know,......,...., least of all King Pdo.

-

[}




So, the shaper was given the Royal go ahead. He observed and counted and‘
recorded'from-morning to night for a week. Finally, he gleaned from his
data that Prince Poo had never"]earned to pull his bitches up because

-

‘p]easant consequences occurred when they fe]l down. Everyone at court

smiled and sa1d in un1son -<. oooooh!" The. shaper asked King Poo 7

to request§everyone S presence He then asked that no one, in the tuture,
pay any attent1on to Prince Poo when his britches fe]] down. 0n "the
'contrary, if he made any move, however small’, towards h1s br1tches,

theﬁ everyone shou]d smlle and say, -- "oooooh!" The’ King unders
stood 1mmed1ate]y that each succeSS1ve approx1mat1on by Prince Poo,

wou]d be reinforced by the sm1]es and oooooh's (attention) and that

sOon a new behav1or would be learned - britches up. - He 1ssued-an edict
requiring appropriate smiles and ooooohs‘ The shaper feTt that tf Prince
Poo wou]d bend over and only touch h1s britches (for attent1on) the f1rst

week that th1s would be reasonab]e progress "The fol]owing week another

“gxrgoaT: He asked a Home Adv1sor, stationed at court to write a prescr1pt1on -
paying partxcu]ar attent1on to cue, directions, re1nforcement and criteria
for success. (*New Home Adv1sor write prescription). At the end of one

week the dafa Tooked 1ike this: (* New“ﬂpme Advisorﬂgraph.data).

. ;:§E~'
DAY ° | M (baseline) M T4 W T F S S M (postline)
PARENT [ M . M M F F F M M F
TIMES 0 0 1 0 1 2 3 4 5




7

. - CASE HISTORY #3

Problem Korksheet e .
FORM NO. VT \ : Lo
L : THE MARSHALLTOWN PROJECT o ° - ’
© - = * . DEWAVIORAL PRESCRIPTION - I
~ OO ‘ .. . : . . " .
CHILD i ' HOME ADVISOR _~ . L
. N . . T >
* DATE T0 _~ PROFILE # B.O. # - B.0.
_ a '
CUE: : , . SR,
DIRECTIONS: _ + = : ‘ .
. TR A | " - —
. v : - — ' —
‘,w . . *
] ' < _ A ¥
1’{: . . . \;’K‘;; . . . .
p o ‘{& y *‘% " " ¢ * *
- ¥ - ¥ -l' . . ‘i: + ‘ .,‘. . “

.. REINFORCEMENT: __. L ' . .
CeonL: - ~ . T .
COMMENTS: S '

!




.. +CASE HISTORY #3

. T * Sroblém Worksheet (continued) . "

N\

M- - M-F  M-F. M-F M-F

“

1. Was -criterion (goal) met?__~- ¥

2. whaﬁ might be a néxt 4incremental behavior to be reinforced?

t

-

124 —

3. Is 1t'{mportant to distinguish which parent works most often, or more

successfully, with a child? Why?

4. Should the frequency. hash marks (marks on the number of times line)
be used‘in sequence, depressing graphic representation, or variably

to portray a larger graph?




1.

2.

4'

5.

. \ T ~‘//‘
~~GLOSSARY
’ Y -

e /
BEHAVIOR MODIFICATION

Techn1ques which are concerned with the re1?t10n3h1p betweeﬁ changes dn the
» b <.

enV1r6nment and change/jﬂ ‘the subJect s.response ysually prog?ammfd to.

/
1ncre;se or decreaiezrates of behav1or. ‘ j';h w e

) v S v

BRPBE _ \,f , ' -ﬂ”i o

w\ '..

) un1mportant (neutra] or non-re1nforc1ng) therebyatend1ng to weaken bebaV1or,

.

or, it can be ave¥$1ve (unp]easant or punwsh1ng) thereby . ten ing to
ext1ngu1sh behaV1or. B 4
CONT INGENCY ; ' N
An arrangement or condition which must Sé mef oefore e‘éonsequente

A contingency refers to the arrangement on'relatﬁonship between anﬁgsponse'

B,
and a reinforcer. Whether or not a consequence occurs depends upon the

LY

" prior occurrence of a response.

COUNTER CONDITIONING:

Reinforcing incompatible behaviors. Inooﬁpatible behaviors are those

-

behaviors which cannot be performed simultaneously.
Example: Biting nails, NOT biting nails. To weaken nail-biting behavior,

the incompatible behavior (non-nail-biting) should be reinforced.




GLOSSARY (Continued)
6. ENVIRONMENT:
Pattern or configuration of all energies, present at any given time, that

are capable of entering into lawful relationships with behavior. B,

. ;.. ‘-g. .
Surroundings. The events and things around a person which inf]uencéfbeha%:;r.

EXTINCTION: : _ . %
" A procedure whereby an eccustemed reinforcer is withheld. When a behav1or
is never re1nforced, it will decrease in strength and d1sappear.
The process of making a cue, stimulus, or environmental influence Tess and
less visible. Example; Transition from physical assistance to sing]e,word
prompt.

INCOMPATIBLE BEHAVIORS: g S ‘

Behaviors that cannot be performed at the same time. For exanmple: a child
cannot be seated and mov1ng about the room at the same time. Therefore, by.
inference, one behav1or is 1ncreased as the other is reduced.

MODELING (IMITATION).

Copying another's behavior in anticipation that pleasant consequences will occur.

NEGAIJVE REINFORCEMENT : N

An undes1rab]e-or aversive stimulus (negative re1nforcer) is removed, serving

. to strengthen the behaV1or whlch removes it.
Examp]e:~'a person is bothered by pesky flies. He swats a few, Tessens the
harrassment, and strengthens fl&-swatt?ng behavier.

NEGATIVE REINFORCER:

Any stimulus perceived by the received as uncomfortable, undesirable or -

aversive,
W,




GLOSSARY (Continued)

13

-

14,

]5'

]6'

17.

. ]8'

]9.

‘POSITIVE_REINFORCER.

POSITIVE REINFORCEMENF%

4

The presentat100 of a pos1tive reinforcer, fo]]ow1ng a desirable emitted

response, Wh1ch tends to strengthen that response. -

. a

Any praise, encouragement, object, privilege, equipment, activity, etc,
which a child perce1Ves as pleasant or desirable. '

PREMACK PRINCIPLE:

&
A behavior'may be accelerated when it is followed by a behavior which

normally occurs at a high rate. A less preferred activity comes béfore

a more preferred activity. S
PUNISHMENT:

A penalty inflicted on an offender as a retribution and, incidenta]ly, for

,reformat1on and prevent1on. The procedure of following an undes1red be-

havior by an unp]easant consequence which decreases that behavior's future

strength or probability.

RESPONSE : R ;

A reaction to a stimu]us The actiV1ty or inhibftion of previous act1vity )

of an organ1sm or any of its pants resulting from stimulation. Any behavior

or change in behavior which occurs as a:reaction to environmental conditions.

A}

SCHEDULE OF REINFORCEMENT: ) : .

Refers to the re]ationshjp between the number of times a behavior occurs

. and the'number of times it is reinforced.

SHAPING (SUCCESSIVE APPROXIMATIONS) v ‘

'When the des1red response to a task does not occur, the parent may

sequent1a]1y arrange a number of sma]]er success- insur1ng tasks which

eve\tually Tead to the comp]et1on of the original task.

,
- f r =z i
N Lo ! i
o s =X 414
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GLOSSARY {Continued)

20.

21.

22.

s

23.
24.

25.

STIMULUS (cue): ' .

/
/

Arbitrary environmental unit. Something that occurs ih the environment
which directly influences acfivity (behavior). o ’”

STIMULUS CHANGE :

Manhpu]at1on of environmental influences to reduce or enhance the probability
of Yesponse. Example: If a child will not Teave a cand dish a]one, remove
the' candy dish, ‘
STIMULUS SATIATION: |

\

Method of presenting a reinforcing st1mu1us (réinforcer or veward) at such
a h13h rate that it is no lTonger desirable and may be avers1ve; a

STRENGTHEN BEHAVIOR:

Behavijor occurs more often., Rate or frequency increases.

Removirlg a child from a reinforcing situation.

WEAKEN BEHAVIOR:

. Behavion occurs less often. . Rate or frequency decreases.

- e

% "




5.

10.

1.

12
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TITLE:
loQJECTivsz

4

'.‘MATERIAL{

1. Given 10 examp]as,'you will be able to identify those that are

" 4. Given.a problem situgtion, you will identify the COMPLEX BEHAVIOR,

PROCEDURE: °

-Workbook-

EVALUATION:

- SDAY: 2 4
.o : o v TIME; 1:00 - 2:30
o . , .. .o . “ . - “c'
Exercise in Behavior Modification and Task Analysis: Unit I .

BIG (COMPLEX) BEHAVIORS and those that are 1ittle (simple) ones.

2. Given 10 situations, you will be able t07Qdentify the COMPLEX
BEHAVIOR in each situation. You will also be able to*identify
,the simple behavior that needs to be taught first. °

3> Given 10 groups of behaviors, each group containing one COMPLEX
BEHAVIOR and several related simple behaviors, you will be able
to link each of the simple behaviors into a chain.linking to-the .
COMPLEX BEHAVIGR, = coe : L. :

. analyze #t, and then break. it down into its_simple behaviors
(this is‘called pinpointing). . : = ~

5. Given a shoe with a shoelace to tie, you will analyze the COMPLEX ~ '

.. BEHAVIOR of tying a bow in the shoelace then pinpointing in writing

*°  the simple behaviofs involved-in tying that bow. R

6. Frofi“observing your child, you will identify one COMPLEX BEHAVIOR,
analyze it, ‘and pinpdint the step-by-step simple behaviors he must
be able to do.to reach the larger COMPLEX BEHAVIOR. "

hcd + ..
-

e

. 35, o {,
A persontwell versed in behavior modification and task analysis should
be the Teader responsib®e for presenting this program. A1l participants .
shall complete their own copy of the participant's workbook as the pro-
gram progresses. Areas of confusion should be discussed and clarified
as they occur- and before moving to the next segment of the program.-

. *

“A Mediated Training Program For. Parents Of Preschool Mentally Retarded
Children", Engineered Instructional Products,. Box 136, Eudene; . .
Oregon 97601. ) - ’

Unit I Tapes )
Unit I Slides ’

1. Each Home Advisor will correct any workbook unit errors before
going on to the next unit. '

2. -Complete training critique, p. 172.

3. Discussion %

116 _ 2
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DAY: 2

TIME: 2:30 - 4:00

-

o

TITLE: Exercise in Behavior Modification and Task Analysis: . Unit II

i - : . .
. OBJECTIVE: 1. Given5 situations, you will be abTe to identify the cue and
. and behavior in each.situation. - : o

2. Given 10 cues, you will be able to identify the ADULT CUES
and CHILDREN'S CUES. . . o

3. . Given the 10 simple behaviors in tying a bow.in a shoelace you
will write a children's cue for each simple behavior.

4. Using the behavior chain you wrote for Unit I (Objective 6),
’ yguﬁwil] write a child's cue for each simple behavior in the
chain.

5, Using the behavior chain and cues from'ébjettive 5, you will
practice teaching your child. (As you practice, make whatever
changes are necessary to achieve the behavior being taught). .

6. From observing your child, you wi™ identify another COMPLEX
BEHAVIOR, analyze it, pinpoint the step-bj-step simple behaviors
he must achieve to réach the larger COMPLEX BEHAVIOR, and then - -
attach a child's cue’ to each simple behavior.

PROCEDURE: A person well versed in behavior modification and task analysis should
: be the Teader responsible for presenting this program. All participants
shall complete their own copy of the participant's workbook as . the, e
program progresses. Areas of confusion should be discussed and -
* ~clarified as they occur and beforéﬁhoving to the next segment of
the program. . e «

MATERIAL: "A Mediated Training Program For Parents Of Preschool Mentally
= Retarded Children" (See Appendix):
’ Box 136
Eugene, Oregon 97601
Workbook )
Unit Il Tapes v
Unit IT Slides ‘

. ,. .
N ;
EVALUATION: 1. Each Home Advisor wi;\ correct any workbook unit errors before .
going on to the next unit. -
2. Complete training critique, p. 172.
L/

3. Discussion. X
. }




DAY: 3
TIME: 8:30 - 10515 - .

.
’

Exercise in Behavior Modification and Task Analysis: Unit III

TITLE:
“ OBJECTIVE: 1. Presented with a two-part illustration, you will be able to
: tell why one part is a better example of child reinforcement
’ than the other. ) i i
. 2. You will be able to ]4st'§everallfh1ngs thqt:are reinforcing .
- to your child. . ~\ ~
3. Given a problem in pairing and fading reinforcement, you will
be able to explain how pairing reinforcement can be used in
building a behavior. . ) .
4. You will be able to idedtify the two important ru]és’of thumb
which should always.be followed when applying reinforcement “
to your child. . . =
5. Given the first simple béhqvior of the two behavior chains you ¥
wrote for” your child, you will attach an appropriate schedule
, _ of reinforcement to each of the two simple behaviors.
- PROCEDURE: - , : ‘ " .
. A person well versed in behavior modification and task analysis should -
be the leader responsible for presenting this program. A1l participants
shall complete their own copy of the participant's workbqok as ‘the ) .
program progresses. Areas of confusion should be Hiscussed and .
clarified as they octur and before moving to the next segment of g
: the program. = . , . | el :
. MATERIAL: - | -
R . "A Mediated Training Program for-Parents of Preschoo] Mentally
e Retarded Children" ‘ . s .
v Engineered Instructional Products
. Box 136 -
..Eugene, Oregon 97601
I . Workbook o o
Unit III Tapes - , : o ]
“Unit III Slides
. EVALUATION: .
1. Each Home Advisor will correct any workbook unit errors i
before going on to the next unit. - :
L ~ 2. Complete training critique, p. 173. .
3. Discussion- _
- 118 -
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" TITLE:

OBJECTIVE: .

O
R

" X _ DAY: " 3
', TIME: 10:15 - "12:00

N

Exercise in Behavior‘Modification and [ggk’ﬂnalysis: Unit. IV

- . . %

1. Given the necessary Jnformat1on, you w111 be able to graph
the -frequency of a chfld’s.hehavion, and you will draw con-
clusions as to whether or not the graph shows an imp¥ove-
Eeat or a decline in the level of the ¢hild's appropriate

ehavior.

2. Given a situdtion which descr1bes a decline .in the level of
a child's performance, you will suggest (a) causes for the
. decline, and (b) what might be done to correct the situation.

3. Given a current progress record, you will write in the appro-
. priate” spaces, the two complex behaviors from page 16 of
- your workbook, and divide the record keeping area into the
appropriate number of spaces to correspond to the number
of s1mp1e behav1ors in your two behavior.chains. -

4. "Given a. current progress record, and other record keeping
forms you will record the progress of your own child.

A ‘person we11 versed in behavior modification and task analysis .
should be the leader responsible for presenting this program,
AT part1o1pants shall complete their own copy of the parti- -
c1pant s workbook. as the program progresses. Areas of confu-

... siom_ should be discussed and clarified as they occur and be-

"MATERIAL :

&

P

- EVALUATION: -

.

c.2
-3

fore.mOV1ng to the next segment of the program.

S
4 .2 €

A Med1ated Tra1n1ng Program for Parents of Preschoo] Mentally

Retarded .Children" ..

Engineered Instructional Products

Box 136 ° . . -
~ Eugene, Oregon 97601 . ‘

" Workbook
Unit IV Tapes ' : _
Unit IV S]ides . . . . I

&>

1. Each Home Advisor will correct any workbook}g?ft errors e
before going on to the next unit.

Complete training critique, p. 173.

Discussion. - - i .
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. TITLE:
"+ OBJECTIVE:

£

MATERIAL:

. EVALUATION:

3 .
0 - .

‘§ROCEDURE: A

~
-~

O DAY: 3
T TIME: 1:00 - 2:00

Forms used by the Home Advfsof' -

LY
C -
Y N .
- t v » o .
- - t

The Trainees will become familiar with various forms usé& by the '
- Home Advisors X

Each form will be discussed and demonstrated.

4
- .
¢ .
- L +

Forms:

Referral - ,4 . ' L .
Sibling Achievemerit ' i :
Eligibility -

Time Record

Vocabulary Words - .
Case Load Statistics .
Disposition s ) ) ]
Inter-Agency Referral _ o . - o - .

‘.

»

1. Completé training critiqdé; p. 173.

, "2, Discussion L
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S f‘ '2; ‘ ; . * AN
oo T THE RSHALLTONN PROJECT ] '
A Respons1ve Home Environment for . Marsha11 POWesh1ek Joant '
the stimulation of Pre-school "County Board, of Education _ Coe
Handicapped and Educationally . * o '
Deprived children (0-6) through -507 East Anson Street
parent and>professional involve- - Marsha11town,'lowa 50158.
ment and intervention in a rural Tk
" area. , Phone: (515) 152 1723 L

********************************************************************************

GE;, . _REFERRAL FORM e

L
~

Date: _- "
a suggfmsz‘} | . L e
CHILD: _° _ ~ . BIRTHDATE: ___ - SEN: _°
PROBLEM: _ - “ |
| ' ‘ / »
MOTHER: _ - > - .~ FATHER: ] z | .
ADDRESS: {l( R PHONE: ]
SIBLINGS:. e ”
REFERRING AGENCY/INDIVIDUAL: _ . ‘
I -

s N 0 A
.

Ha's the program been diéEﬁ§§ed with the parents? Havé they indicated interest?

x4

i

COMMENTS: - L A '




,\' Cat . .

g 0 FORMLXKTY ) , |

ok o  THE MARSHALLTOHN PROJECT
| SIBLING ACHIEVEMENT FORM

I -~

One of the'criteria under which we agree to serve children in our pre-school.
program, is school fajlure, or difficulty, of the child's older siblings. In

order to establish this, we need your assistance in filling out the follpwing
form. . ‘ S

-

FFéischqol Child's Name Parent‘s Name .~ 'Date'_.

SIBLINGS + | BIRTHDATES:  SEX . GRADE

¢

2 “

]

-

£

Have any of the above eijther repedted'é grade, or are they at least one year - °
behind in academic aphievement? ’ . ) . .

Have any recéived remedial work, speech therapy, or other specialthelp?
If so, what? ’ : C

[
N . . . . ) » ’..15 &-‘:"“ ; * -
Are, gr were, any placed in special programé for retarded, learning disabled,
or emotiona]]y.gjsturbed? If so, give particulars: . -

Vg

&

;.-

—2.

Have ‘any, to your knowledge, been instituationalized?
. , -, A
- Give particulars: Py : L

= Additional comments:

-

g 2% S ' . B
. . Y .
N . - . .
. d .
g . . gk .
. ‘ . .
.

Signature

3

» . “ . .o . T‘i t]e

R 123 122 Address
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THE MARSHALLTOWN PROJECT
. ELIGIBILITY STAFFING'

© | EHILD'S NAME:__ ST DATE:__

-

& e

MARSHALLTOHN PROFILE: COMMUNICATION AGE: _ -~ " 5 SCORE: _ .

CA: - MOTOR AGE: . < SCORE: _

—r————e |

0

MEAN AGE: SOGIAL AGE: _ ...~ ' SCORE:
o “ % »
' SCORE: o T

e

" STRENGTHS -AND WEAKNESSES (COMMENTS)

. DEPUTY
HOME : . ~TRAINING | TRAINING
ADVISOR DIRECTOR | EVALUATOR | COORDINATOR |COORDINATOR

‘| ELIGIBLE

INITIALS '

DISPOSITION COMMENTS:

=




> . S - N - aes . - -
B ~—— R e - e et e
< .

. “FORM XIIT (Continued) B N

.. THE MARSHALLTOWN PROJECT
ELIGIBILITY - CHECKLIST.

1. Management Problem/s Fami]x Dynamics r---i--ﬁ ------ -

" ". 2. Handicaps |

Comunication ----- B e P

- - - - - - - - - -

- L L

5. éontributing Factors (Handicaps)

Genetic =----------- S G TR E RSP
_ Disease ------------:F-----;:f--7-~=: ------------ v
2 < Unknown Damage 1------------;--;3-7-’----------7-
6. Pareﬁt Attitude - - ‘ o 1 . %
. Positive --<r1;-------;-----;-*--—---f--;*----ﬁ-
Uniqfofmed*? ----------- *;--------%7 --------------- ‘
: 'ﬁ,““ . iNegat%ve R S N S e -

7. Referral

SO] ici tEd ----- ""‘-ﬂ----‘-.----‘---;—---' :-------f-‘--f

- Self-Initiated =-n-mnmmnn- S —— SR

- - - - - - - - - - - - - - - - - - -

- - - . - - - - - - - - - - - - - - - - - .- -

- - - - - - - - - - - - - - - .- - - - - - - - - -

“County . "

9." Other Agency’ Involvement

10, Medical Release =m-m--v-om- mmrm———e—- DR --
» .
11, Developmental History Form Completed ----=--=-ccacau-
124
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Farm X1 T |
: THE  MARSHALLTOWN PROJECT -

..VOCABULARY'WORDS

DATE: ' VOCABULARY PRESENT  (AS REPORTED BY PARENT)
. . . .
.- S ,13. RN
:20 . . . ' 80 ‘ . ) ]4- , . '. 20.
3, 9. , 15. .21,
4, 10. 16. 22.
) 1
5. o, 17, . 23.
6: ]2. i '1‘80 240
o WORDS ACQUIRED
DATE: WORD .. DATE: WORD  .DATE: WORD
[}
\
> ‘ i '
/
i e
. 126 :i*
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4
i

4
$

} Form Xil

\

THE  MARSHALLTOWN . PROJECT
PRESCRIPTION. ~ TIME  RECORD -

Timg
of

Week I: Date: DBI - { Week 1T Date:'d . DBI

Learning Intervals (Hours):% 1 1% ? 2% 3 Learning Intervals(Hours)

Time spent{minutes): Record

115 2 2% 3

%
ck( ) Time Spent(minutes): Record ck ()

Day {.

7:60 -

7:30 |

8:00

10:00

10:30

_11:30

12:00

" 12:30

o e




-3

s, # House calls made (no home visit)

FORM XAV
“ " CASE'LOAD STATISTICS

Home Advisor: . Date:

1.  Total number of case Toads carrying
2. # Home viﬁjts made this week

(1 hr. + spent in home) - .

B
E

. Reason: " Nobody Home ( )

Someone Home would not answer ( )
4. # Cancellations \\\\\J{\/J\\;S
Home Advisor ( )~ Parent ( ) 4

Reasons:

5. # Reappointments scheduled

.6. # Reappointments successfully concluded
i ( 1 hr. + spent in homei‘

7. # RX written this week |

8. #‘ASSessments this week

9. #RX writtgn Jést week -

10. # Post Tinds taken this week

1. # Success this week

12.. -4 Successes -

13. % home visits/ caseload

14. Initial visits (to explain program - no asses;ment)

Explanation: ‘
" 11. Based on #10 only. .

- 12. Divide #10 into #11, = .

.13. Divide #1 into #2.
| . ‘ . 127




. FORM )ixx‘[r' 2

- THE MARSHALLTOWN PROJECT -
e
DISPOSITION STAFFING

;‘j'Child's.Name: LT A -Date:

4

‘Referred by:

‘brogram Entrancé'Date: ' "Bﬁrth Date: .o

- ) .'.“ . . ' = hed ’ /
‘EntrancT Scoress Present Scores:

Co A S A
' M.B.D.P} Comm. Age:  M.B.D.P. Comm. Age: -
M.B.D.P| Motor Age: o : h M.B.D.P, Motor'Age:
M.B.D.P Social Age: _ M.B. ﬁ PA Social Age:

Comments (I?clude any specia] cons1derations made at time of entrance in
program): - :

Supportiv or Referra] Agency CommentS'

) Home visits continued on a weekly basis.
) Home visits every other week.

) Home visits once a month,

§4 Home visits an call.

5) Discontinuation of program.

0pt1ons

\
-
(
|

Disposition Comments:

4 A

) \ ' . Training Referring
Home Advisor Director Evaluator ° Coordinator Agent




- TO:

ADDRESS:

“

.

FORM VIT - , :
THE MARSHALLTOMN PROJECT
INTERAGENCY - REFERRAL

DATE: A .
'CHILD'S NAME: - BIRTHDATE: - . SEX:

PARENT'S NAME: °

This child has been enrolled in the Home Preschool Program since

We recommend enroli-
SE

L S

ment in your program. An application form has been left in the home.

If you do not receive the apﬁ]ication or if you have any questions,

please caﬁl us. -

Sincerely,
A
Home Advisor
R , _ ~ Coordinator . BN

Comments: . - . N
' . ’ \
‘The Marshalltown Project 507 East Anson Street.
Home Preschool : © . Marshalltown, Iowa 50158

Phorier  752-1723

| . 128 e
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o CTITLE:
’ OBJECTIVE:

" PROCEDURE:

-+ MATERIAL:

EVALUATION:

) , " DAY: 3.
. . oy
S ’ Co TIME:  2:00 - 2:30

Home Visits - Do's and Don'ts

The purpose of this lesson is to capitalize on the experience of
the established Home, Advisors who have learned the Do's and
Don'ts of making a successful home vislt Subject areas will
include: ‘

Pre- p]ann1ng, establishing rapport. W1th the gareﬁts ‘working with

the parents as a team, parental reaction to préscriptions and the

" Home Advisors, empathy vs. sympathy, snap judgments, etc.

The presentation should be delivered in stch a manner as to
promote discussion among the new Home Advisors concerning the

Do's and Don'ts of making a home V”s1t . :

-

The enclosed presentatioﬁ.

1. Complete training critique, p. 174,

2. Discussion

% Fggt Il = -




DO'S AND DON'TS FOR ‘THE HOME ADVISOR

. - . <

When ]eaving the office, one should be certa1n'that the.iesson has been
comp1ete1y p]anned and, organized Materza]s shou]d be arranged as to minimize
| the searchtng and hunting for a given material when working w1th the child,
thus enab]1ng a smooth transitTon From one actiV1ty to another, ' It is a good
idea to br1ng’extxa toys games, and other ]earning act1v1t1es for the child's
S1b]1ngs in order to m1n1m1ze the1r d1stract1ng Tnfluence on your p1anned -
lesson, A]so, by br1ng1ng var1ous ]earn1ng act1V1t1es, one nhn1m1zes the chance
of dEVelop1ng a hab1t 1n which on]y one. type bf an act1vvty 1s used with a "
child. :g ‘ 2 ; ; ; f;“’ ‘;~ o

When enter1ng the home, p1npo1nt some pos1t1ve qua]1ty of the parent,
such “as comp1et1ng a graph, worang cons1stent]y with the’ ch1]d or havﬁng a _
ciean house, and bu11d on it in order to enhance the rapport ‘between yoprse]f
and the parent. Make the parents feel that they are capab]e respons1b1e
peop]e, as many of them may be 1n d1re need of pos1tive reinforcement to bolster

the1r se1ficoncept, etc. . ’j ; ‘; ; -

~When work1ng with parents, treat them as equals, but Tet them know you have
a Job to do. A]so, expect parents 'to have both gQod and bad days, as the,ch11d
and yourse]f W1]] a]so undoubted]y experience. One shou]d always be sensitive
to the parent s efforts at 1nnovat10n as parents a]so ]earn by doing. Make an
attempt to ensure that the parent understands that he or she is the ch11d S
teacher, and try- w1thin a rea]1st1c frameWork to make work1ng w1th the ch1]d
a cha]]enge, rather'than a chore for the parent._ Do ensure that the parents

realize you must work together to achieve §uccess. .

L . e

When working with parents, don't make assumpt1bns regard1ng the parent's

ab1]1ty to read or to 1nterpret prescript1ons ana other related material,

131
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" 4in nature, unless they are fulﬁy exp]a1ned in easy-to-understand language.

and be very exacting in what_ you want the parent to measure. One should also

Be gware of their level of understanding, but do so in a_gentle manner that
does not "threaten" them, Likewise, do not assume that a parent will auto-
matica]]y'generaliie a principle from one examp]e, as this may take a Tong time. N

8
Don't use techn1ca1 terms, be they educat10na1 psychological, or medical

" One should also des1st from patronglng the parents or attempting to place middle

class values on the parents. . 'i Coy e'
:.. One ghould‘not'expect each parent %o ‘react in the same way to a given

4 K
problem. Don't expect %g;he parents to work without some kind of reinforcement

gs often their child's success is not’enous:; Don't talk down to the parent or

child. It shbuld be remembered that the moP®.one becomes emotionally involved

' with th@ family, the .leds objective they become and, consequently, their effec-

) o ; .
tiveness.diminishes. One should also be careful not to bring such sophisticated

” toys that the parents have difficulty understandjng how to manipulate them.

-

In work1ng with your child, remember that the child is a product of his total

env1ronment and that you should understand his skills, behaviors, etc., in view

.of the effect of his interaction with his eht1re environment,

One ehpufd not expect to alter family dynamics (if you feel this is a
priority) “"at once" ... they took.a long time to develop. One shou]d also
attempt to maintain a "m1dd1e of the road" pol1cy with regard to 1nvo]vement
W1th the fam11y. " Be carefu] ‘not to let the child's rapport with you go to
your head as he must grow beyond you. Ha% _
) . Dori 't b]ame fa11ure on the child, if criterion is not obtained, as this is
something that shou]d be discussed with the parents, When writing prescriptions, ' .

be prepared to explain the value and'relativity of the prescription. Break the T

task down enough.so'that the child will meet criterion by the end of the week

'

4
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»

;bntinuaﬁly stress the importancé of pos%tive reinfofcgment and the terms used
in the prescription shaulq be clear to the parents as to pheir meanings. when
at all possible, work with materials found within the home. One‘should also
attempt to talk with the parents and explain the prescription as i# is being
. written. '
The Hbmg Advisér should éfso make an effort to maintain perspective as '
today's failures may often be tomorrow's successes. o~
Don't hesitgte to say that'you have made anlérror or a misjudgment as
you are only human, and the parents will undoubtegjy respect you, Be careful

. ! Cess . s .
not to make snap judgments as initial impressions are not always valid.

WHL do not Teave the office without lots of SMILES.

-~




i TITLE:

‘ »  TIME; 2:30 - 3:30
/' . . ’ ’ : . & )

Homme Visits - Problem Solving

‘OBJEC%IVE: The'experiences gained by estab]iﬁheﬁ Hoﬁe Advisors will be:

-

»

PROCEDURE:

L

'MATERIAL :

/

. EVALUATION: 1. Complete training cfftique,- p,_]74,’,

2., Discussion,

- utilized in training the new Advisors. -In this lesson problem

areas frequently encountered by Home Advisors will be discussed,
uggestions will be given for the solution of the probléms.
Discussion areas will include: .

- Establishing rapport with parent and child.

Parental mptivation.

Sibling interference.

The art of communication. , g
Value conflicts\between parent and Home Advisor.

The Instructor should utilize experienced Home Advisors in the
presentation of this lesson and discussion should be encouraged
throughout the Tesson. The new Home Advisors shotild be
reinforced for exhibiting independent thought in W8aching
possible solutions to the various problems. . The trainees .should
be encouraged to evaluate their own_proposed ‘solutidns as to \

strengths and weaknesses. ,

Accompanying presentation. cL e

A
b
&
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B 1 N HOME VISITS: PROBLEM SOLVING . -~
- " : . 5 ? .

. ' N
S Dur1ng the presentataon of th1s ]esson, it is very 1mportant ‘that the .

x

valae of creat1ve th1nk1ng be stressed in seektng so]ut1ons to the kinds of

prob]ems exper1enced by Home Adv1sors. . Trainees should be advised to guard

against the use of "cookbook" so]ut1ons to a]]\prob]emsu ey mus be very -~
"« -careful not to a]]ow themse]ves to estabd1sh menta] sets t‘ f’ an fonly"
- method of prob]em soIv1ng As a chess p]ayer menta]]y contemp]ates poss1b]e

moves and a]ternat}ve sa]ut1ons the Home AdV1sor must dev1se a]ternat1we

»

. approdches for deal1ng w1th prob]ems before they ocqur el

u;,’ .

L

‘ -,T.GTHEINSTRUCTOR T T s

. . B - % ,‘ "Q,\'v
R The fo]]ow1ng exerc1se graph1ca]1y 11]ustrates how pess1bTe sgﬂJt1ons to -

1

~prob]ems based on prev1ous expef?Jhges often restrict a person;s prob]em ‘

) » Y

solving ab1]1ty The' instructor shou]d pass out sheets of paper w1th the -

e

) \
! des1gn shown in Figure A prwntedkon them' : © -\ .
- I} * ’ ? 'i
:z‘ ; e ) g
L B L . ‘ ‘ ' ‘ ’
) FIGURE A = - ( : ‘
o ° N ° .
. { I . , [N f' 1
e o () * K

_ " Ask the trainzes to connect all the dots using a maximum of four. - straight‘“y” A
Tines. Most traynees will usuaIIy attempt to connect the dots by stay1ng w1th1n
the periphery of the design. At the end of t#o or three. minutes, the 1nstructdr‘

Should suggest that their fa1Ture may be because their prob]em sotving attempts

‘ P .

' A - o, ‘ -~ s A
" - 4 . ’ ]35 ) .",' ) [}
’ Q ’ .) . DA : i .
CERIC - - S Gyt 36 .

T w ‘ ., ’ J
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are restrlcted to prev1ous1y successfuT attempts at SDIV1ng 31m11ar problems.

After another minute or two, show the new Home AdV1sors how to solve the
. problem and stress the 11m1t1ng effects of attempting to solve & prob1em on
the basis of pre-concelved menta1 sets. - &« oy .
. The fo11oW1ng statements are suggestions one might.consiger in dea1ing with:
s the prob1ems exper1enced by HomeAAdv1sors' - |
I. Estab1lsh1ng rapport W1th parents _
e A. From-the onset the Hopme Adx1sor shou1d c1a1m no magic or exc1us1ve
possess1on of technlques to successfu11y deal with all problems and .
i quest1ons that will arlse during the implementation of the program.

B. When the parent and Home Advisors experience difficulties in agreeing
on:the ordering of the priorities to_be-considered,in working with the
child, and the ways to meétfthese'priorétﬁes, they should a1ways-retajn )
the feeling that their common goal is the'enhancement of the functioning

s 4 Tevel of the child. This minimizes the tendency of the parent and \

. ) Home" Adv1sor to resort to their own persona1 va1ues, goa1s, and N

e, asp1ratlons. v . "
,#zu .

C. The Home Advisor should frequently consuit with the parent concern%ng
ways to work with the child. One must not relegate themse1ves to the
position of just ask1ng ‘with the 1ntent1on of telling, but, asking -
with the 1ntentlon of 1lstening. .

D. The attltude exh1b1ted by the Advisor dur1ng perlods of frustration as

'; e , " well as success: can help to estab11sh a reSponse set on the part of

the parents when the p%rent'is confronted with similar situations,

c‘,,;/ﬁi\/ outside‘the presence of the Home Advisor.

_ _' E. Thgpﬂome Adv1sor should a1ways be W1111ng to explain why a part1cu1ar

activity is suggested,




II.

5,., )
Parehtal métivatfon

A

R 1

A]ways strive toward estab]ish1ng a child's performance as the primary
parenta1 motivation factor. ‘Khen ‘working w1th the chi]d 1n the home,

the Adv1sors shou}dvnotice behav1ors that are pos1t1ve and should

1}

- make verba1 recogn1tion of this for the benefit of the parents. If .

the Home Advisor ev1dences obvious pr1de in the changes made~by the

child, h1s pr1de wi1] eventua]]y be 1hcorporated and 1ater exh1b1ted

-by the parents. . .

Often -parents’ become d1scouraged and ]ose mot1vat1on because they are

'1g§k1ng for quick, easy mastery of a complex skill by their child.

The parents should be made aware of the h1erarchy of simple skills
that must be mastered in order for a “complex behavior to be exhibited.
If” the Home Adv1sor re1nforces the child's mastery of a s1mp]e sk111,
the parents may become more’ _aware of. the minor positive changes in ‘
the child' s behav1or towardfa g1ven goal and, consequent]y, appreciate
the smaller changes, thus ma1nta1n1ng their mot1vat1on throughout

the t1me needed for .the ch11d to.master the- comp]ex skill.

III. Commun1cation W1th the parents about the program

.

A.

The program must be explained to the parents in a tactful manner to
include eligibility, qualification, goa1s,'etcl. This must be made

meaninngl'to the parents if they are‘to become interested enough in -
] r

. the program to’ be w1111ng to put forth the effort necessany to make

it a success. '

Sibling fnterferencef‘ | ,.

A,

Expect and pian for the initial cﬁriosity that wi]]*be exggbfted toward:-. . f

you‘by‘ali‘members of the family. ' When you first enter the home you

and_your-"bag. of tricks" will be quite a novelty.




~

activities, e

' Include~the siblings in your p;eébription from time to time. They can

be used to increase pos1t1ve group 1nteract1on wh1ch is rewarding.

L}

. for "your" ch11d

Establish rules from the onset cancerning sibling interference. If it
is>possib1e to entice the siblings to play in another room or in an
area other than in which you are working,'make sure they: understand

that if they are allowed to‘watch, they cannot interfere with your

[

Expect the s1b11ngs to exhibit the approprlate behayior.

Prov1de activities for the siblings while you are working with “your"
ch11d. These activities should be selected to ma51m1ze the p0531b411ty
of the eib1ings playing outside the.home or in a room other than the

one in which- you are working.

V. Value conf11cts between parents and Home Advisor

A.

.

When finding yourse]f 1n conf11ct with the parents as to thexlmmed1ate
goals for their ch11d be sure to ask yourse]f if theé goals are actua]]y
that diverse and if the parents "had the1r way," would it actually
distress or adéensely affect "your" éhi]d-or_just you, ‘

Try to remain'objective at- a1 tines and:retain a clear notion of why -

" youare in the home,

: VI Reorderlng of 1mperat1ves as conceived by parents wlth problems and the

.Home. Advisor W1th a Job to do.

A,
B.

Don't expect "the world to stop” when you walk in the door,
‘Have some faith, that through contact WTth the family, overall fam11y

dynamics may become more child education oriented rather than adult

' problem oriented, ]

138 -
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DAY:. 3

Lo W TIME: 3:30 - 4:30

o

TITLE:

, The Responsive Environment . =~ °
- OBJECTIVE: To'ihfréducé the phi]osoph},of'a'responsiVe approacH to~
. child rearing. The distinction should. be:made between .
~ a permissive environment and a responsive environment. S
To become familiar with the Parent/Child Manual. - T

-

. ~ - ’
- o M 4
. .

%

’,
. 0 . L3
N - - -

PROCEDURE: This presentation should be conducted in such a way as to
s < . encourage and stimulate-discussion. Volunteers will be
asked-to take turns reading and to lead discussion.

- MATERIAL: - Accompanying presentation ' _ . .
. Parent/Child manual . o <
Parent/Child ‘professjonal guide, ‘

' L ' < g

EVALUATION: 1, Comb]ete training critique, p. 174.

2. Discussion L




THE RESPONSIVE ENVIRONMENT

e

.In a reSpons1ve env1ronment, adu]ts respond w1fh quailty twme,
i.e.y de11berate1y and w1th concern for optimal emot1ona1 growth,
towards a child rather than demandingﬂ(1mpu1$]¥e1y ot arbitrarily)

that the child always réspbnd to the.adult. Many "temptations" or

stimuli which elicit "inappropriate" behaviors can thus be anticipatea

qnd circumvented. This concerned structuring of the environment will '
promote family harmony and, since less time is given over to conflict, -

" promote pasitive self-concepts in children.

All chﬁTdren need to'devé1op a positive se]féimage. Society, as .
impersonally ds the ascraptlon sounds w111 usua]]y prevai] against the
too strong se]f-lmage° A 1eve11ng process beg1ns with the first group
.egpérience However, if begun too early and too expert]y the .child may

not be Teft with enough positiye feelings to continue growing in conf1-

140




dence and competence’, Therefore, .the parent inherits a weighty
respon51b1]1ty -~~~ “How do I bequeath to my child a deep, abiding .

feeling of worth? Do I, for exampTe, fend for him? Protect her?

Should I make most of their décisions or should I structure independent -

decision making experiences with carefully explained 1imits? Will

this structuring, then, help my child to feel strength and sat1sfaction

because he has experleni7d 1ndependent dec151on maklng, str1v1ng and

v

success?" ' ~

A child ]earhs about himself and his‘enrironment by testing
Timits. When ‘1imits are specifiable, and comprehensible, re]at1on-
sh1ps such as child-peer, “child-adult, child-society, etc., are
brought into perspective. When a child knows how he is perceived,

*in a comparat1ve sense, he is then able to deflne h1mse]f




x

to build a self- dncept."ié the environmentaT feedback is
distorted in any way, %he qdde are his self-image will reflect
thjs‘same dis:torti'on.~ there is Tittle feedhack, few if any
restrictions are provided,\what occurs .... to the child's dis-
advantage’ ‘He._is a]ways seaking limits, feedback, and a self-
‘1mage. Behavior oftEﬁ—become~,acttng out behavior to attract

attention.

) Ch11dren shou]d not a]w ys .be compe]]ed to get the right
'ahSwer. A ch11d may -learn more\from the process than from merel \
coﬁp]et1ng someth1ng. This creative thinking should be encouraged
rather than discouraged by an ‘adult who feels there is only one

‘ ,RIGHT way to do things.

" to try - when fhe challenges of activities and experiences 1nvolve

him as an individual. Life captures his interést and offers him an

PEREREI SRyry

Each child strives to do, to make to\work, to learn to please, .\“




outlet in whiqh he can develop his mind, body and emotions.. i
Each child needs to take part in life actiVitylsq,tbat he may Tea;n
what he can do. Try to insfi]1 in your child, "I»énfpn]y'one, While
I cannot do everything, I can do‘;omething and what I can do, I can do
well," o _ . C

The chance- to learn in a responsive environment is a great stimulus
to intellectual deve]opment, but it is also a reinforcer of the
- individual's se]f—confidehce Freedom to explore and to make discoveries
at his own pace and in his own way is a definite support to thé child's

self-image. Competition is no.threat to his pride. The child is not

compared with those who speak better or build better. Individuality is
enéouraged If a child wishes to work cooperatively W1th others, fine.
If he chooses to work or play alone, he may. He is free'to do those
things he can do, and do them as 1ohg as he Iikes.'éSoﬁ%times a child
may prefer to just "db-nothingq" ‘

The responsivelenvironment provides for as much succesé as
p0551b1e. A chlld 1earns things on his own and enjoys success when
he masters a puzzle, recogn1zes a pattern, grasps a concept or
discovers a letter or a numeral og later a word,

The child should not be deprived of his sense of mastery or
feeling of "I did it myself" by an over-eager-aduit who wants to.
&heip. ‘

On the other hand, with so much 4}eedom to pick and choose
activities, a child will undoubted]y‘choose thing§ that are'too'

difficult from time to time. 1In this instance, it is up to the
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- .

adu]t, who must of nécess1ty, be a skilled observer and recognize,
fruStrat1on - and a potent1a1 fa11ure-s1tuat1on. The adult, in
th1s case, must step 1n and suggest the ch11d try somethgng else’ |
chat he can master,

Another way in which the respoﬁsive environment encourages
the deve]opment of positive self-image is through the USe of‘
pos1t1ve, rather than negat1ve, statements in working w1th the

fch11d When a child makes a mistake, in playing the games,
for instance, rather than approaching it with the "NO, that's
not right" - "I'11 show you how", kind of phrasing cens you
mighf merely explain to the crild what he has done and then
ask him to try again. '

when a child is learning to express himself verbally, |
rather than correct1ng him with "NO, you said it wrong" -

. try it this way. Merely say 1t’1n the correct way yourself. -

" The child will quick]y Tearn the d1fference between the two

and pick up the correct expression himself.

" With these positive kinds of approaches, you are not

causing the child to feel that he is not good beécause he is

wrong - a blow to the child's self-image.

The way a ﬁerébn perceives himself influences the way
he will behave. Children with perfectly adequate intellectual
ability who perceive themselves as poor students, often do ‘

poorly in schoot,




BIBLIODGRAPHY:
RESPONSIVE ENVIRONMENT

! - ’.
. : ol
Abramson, Paul, Schools for Early Childhood Educationai Faci]ities,

New York, 1970, . , )

Bradley, Helen and Jaxne Gahagan, The Child's Small Norld David C Cook,
E1g1n,,1111n01s, 1967.

Carlson, Verna Jean,” Asking Questions In A Respons1ve EnV1ronment,
" Far West Laboratory, Berkely, California,

.
n, \n..&:.:
N

Iowa State Department of Public Instruction, Mary Ann S$1th ed.,
A First Step in Education.... Nursery Schoo] State of Iowa,
Des Moines, Iowa. .

3

Nimnicht, Glen, Oralie McAfie, MeJer, dehn, The New Nursery Schoo]
Genera1 Learn1ng Corporation, New York 1968

N1mn1cht, Glen, Oralie McAfie, Me1er, John, The New Nursery School,
General Learnlng Corporation, New York, 1969.

Tuck, §etty He» A'Descrlptvon of the Responstve Program Used By The
Teacher Training Model For Education Béginning At;AgeﬁThree3

Far West. Laboratory, Berkeley, Ca]1fbrnia, 1970. )
, , L B )

-




TITLE:
OBJECTIVE:

M ot
-
5
'

“
[

'y
!

" PROCEDURE:

5
-1

+ " MATERIAL

-

.~ EVALUATION:

iS]ide[Tape:

DAY: 4

b TIMEr 8:30 - 9115

Parent/Child Home Stjnulation Classes

_l:To familiarize new Home Advisors with the parent awareness
0l component of "“The Marshalltown Project”.

Show s]1de/ta§e presentation of the Parent/Chi]d Home Stimulation
Classes. over narrative and -discuss relatijonship between
parent aWareness and home intervention.

.' . R - e
-

Slides. .
Master- Tape.

- Two Kodak Carouse] Proaectors L

One Screen
FAudio~Mate 600 Cassette Recorder ' )
Narrative ) o

175.

1. Complete training critique, 'P-

2. Discussion




\

.‘?ARENT/CHILD HOME STIMULATION CLASSES
' OVERVIEW

s

The Marsha]]town Proaect has a- unique parent component wh1ch 1ntegrates o

parents of hand1capped and non- handicapped ch11dren in a d1scus§1on .)‘ ‘

~
% : ¥
« ’,

group setting.

7

ThenParent/Chi1d Home Stimulation Classes meet for two hour-‘s'week'ly_.~
C{asses ane conducted as informal discussion groups where parents share
child-rearing problems with other concerned parents. Theories of child
deve]opment are also explored within the group and with the Marsha]]-
Poweshiek Spec1al Educat1on Staff including psycho]og1sts, speech and

. hear1ng'c11n1c1ans, special educat1on teachers, azcurr1cu1um consul tant, -

‘ educational strategist, learning disabi]jties/specialist, and home ,

advisors. s .
*ﬁ . ! . ¢ ]

The_rationale for{opening enrollment to all parents of pre-school children
after two and one-half years of working with parents of handicapped children

r\.
‘was two fold:

1. There are many commonalities in developmental processes of all

children whether handicapped or not.

—

2. Parents of handicapped and educationaily deprfhed children aS'we11. -

. as parents of nonnhandicapped children need the social contact of .-
.meeting other’parents %n the discussion group setting to.share and
discuss problems related to their chi]dren. Instead of gett1ng bogged
down with their problems and doing nothing, these parents learn to

see a]ternat1ves through group interaction and role p]ay1ng.

e

¢
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5S§piﬁé prqgram,itseif is dividéd into three sections. ’ R .

AN

3

?ii il CIacsroom Participation | : : o (”;' - T e |
- Par s meet in area churches and schoo]s to discuss readiness activities
that miii.enab}e the chiid to have a variety of experiences\before

. enterihg a school environment. Techniques and tools of behavior change -
1are‘aiso‘presented. Case histories are discussed and resolutions sought

Weekly topics inc]ude: the responsive environment toys as 1earning too]s,

X

creativity, seif-concept discipiine, behavior modification, 1anguage

, deve]opment,sand sensory-motor development in pre-school children. . .

Ay

2.I~Parent,chi1d Home Toy Sessions : - S

Various!i:ys are checked out of the Marshal1town Toy Lending Library and
assigne 0 parents for home use. Practice sessions -are he]d to he]p
parents simpiify the learning skii]s or to advance them as determined

by -the chi]d S 1eve1 of readiness. o o

L"‘J Primary emphasis is pTa:ed’EQ the one tg one adu]t/chi]d reiationship
‘ which deveiops through the atmosphere of-play. f' )

-

’A
¥ ' - ot

The games which promote colors, numbers, shapes, sounds, spatial and

time reiationships inc]ude. sound cans, co]or 1otto, numberite puzzle,

feeiy bag, shape-o-ball, flannel board and shapes color biocks pegs
“and - ‘peg hoards wodden table blocks, stacking toy, spinner board

gameo ' . . - ) 1‘

N
S
§




3. Preschool Playroom

<

"?Parents apprec?fate the free playroom While they are"attending‘
© the sesszons; the1r children enJoy games books story hb‘ur,

and a chance to p]ayaw+t\h other chﬂdren/'

. ﬂ . ,- -
After com&gletmg the course, many mothers vo]unteer to. sup

e 0

Jvise chﬂdren in the playroom, ahd put 1nto pract1ce many of

the techmques they have 1earned(£ro the program.

~
~ -
~ l

At the, cfomp]etwn of’the Parent/Chﬂd c]asses, parents have

ccess to:the Toy Lendmg L1brary in Marsha]]town wh1ch houses -

N\ C e \
over 3, 000 1tems for the preschmarly e]emenLt"ary child.

-

Over 1 000 parents, have résponded toLthe Home St1mu1at1on
.'clasl‘es, i the Tast &; years.. The .proJect,Jnow Jn its 5th -

;year,\ i5.supported by county -tax mohey'“‘.vfith five counties -

e & . s

i c'J,ntra] Iowa participating on a voluntar is.

~ %

wa, R < N ) . .
 =Results '&f this parent component can be observed #n three areas:

AR .o
gl services ava parents

Home' Stimulation Course. Parents are encouraged to make
¥ Stimulg : _

referrals or pass oh #nformation about special services

;to other parents in the area who need them,




;"'many hand1capped and educatxonaT]y deprived chi1dren are 1dent-

PRI e Tt

. 2. Social 1nteraction of parents of handlcapped and non-hand1capped

I.'.‘:‘ . et . L"c
'ﬁ,As,the referral network grows in terms of number of parents -

" ?‘,2a;who are exposed to princ1p1es and norms of‘chi1d deve]opmenﬁ

N

',M- . - P ' ‘IA/,,. A

ZA1f1ed and referred to- "The Marsha]ltown Proaect" for'assessment
of skllls.sawithout the parent*component many of these Chl]d- ' : »l;
. . <
- ren would not be 1dent1fied unt11 school age. . .. 1

ch11dren.

- The classes provide an awareness of mutually shared problems

of handicapped and non-hand1capped ch11dren. This"awareness L.

often changes parent perspect1ves and consequent]y affects

-

their relatwonsth wrth their own children. .

[V

", . . -

* - ~ * - ‘ .
.\ ) - ." B < . o

Parents of hand1capped and non-handicapped children deve]op
. ”_a sense of understanding and bu11d a pq;mtTVé‘ﬁttitude toward
the 1nherent potent1a1 of ‘the hand1capped ch11d :
'W1thout the Parent component many parents df hand1capped -
_ ch11dren would ot have this opportun1ty to form fr1endsh1ps
which cont1nue past the completion of t?Z-Parent/Ch11d course.

¢ .
‘ ’& P

"3, Soc1a1 interact1on of hand1capped and non- hand1capped children

iii the preschool p]ayrdom. ' o BN

~e
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The p]ayroom provides an opportumty for social 1nteractton : & .
: 5 of the preschoo] chﬂd 1n a predommately rura1 area of Iowa. S ’

“’ o As a re’qutdmany preschoo'l chﬂdren experiehce 1ndependent 4 o

__.,,.,_ maictwit]es away from the parent whtch improves the self R
L . . L oy o
S - concept of. both the handtcappedmnd the non-handicapped chﬂd .- .

3 as they relat‘e to each other., i oo ;u; ‘ . .

R bhthout the parent component many of‘ these chi Idren wou'ld not

' experaence any social 1nteraction outside- the in'mediate famﬂy
until schoo'l age. | o -
4 ;‘; . . ‘ //

Montgomery, Janey. Project to Project, Cycles, Uenua'ry 1974, 7-10.




LOTITLE:
" OBJECTIVE:

A

PROCEDURE:

 MATERIALS:

EVALUATION:

DAY By

- . . . ..*'.'l.
T TIME:, 9415 = 10:15 . -

l@
Y ”
s . .
i ¥

. B Lo .
Language Development: The‘p(e-;thool yeanﬁﬁ“_ . .
The .purpose of this seééjon is_toAprdﬁiéé.bétkgrpunQ~éhd:'s
reference information in"the area of l#nguage development.
The information provided is designed to clgnify how nofmal
children Tearn to.talk and to explain how parents and ’

Home” Advisors aid the development of théir child's T
" speech and language. R K2 .

— .

R
‘-
.

Introduce the various materials which inc]dde: pamphleig;
cartoon .booklet, parent manual, slides and. f¥im. Explain

time, and.if they feel a need for additional. exploration.

in this area; it can be done during on the- job in-service.

Introduce and show film, “Teach a Child to Talk".
Encourage discussion and questiors. .(See pages 16-19 of
Workshop Manual). Call attention to.-the fact that ‘the

Parent handbook is on their required reading 1ist. "

"Teach Your Child to Talk Workshop’Program®-
CEBCO/Standard Publishing Company -
104 Fifth Avenue * P
" New York, New York 10011 v 4
Parent Handbook : oo *,~~-[
Cartoon Booklet ( ° /
Workshop Manual . . - e F
Slides . . N &
Film ' : oo .
Behaviors -parents should reinforce in their chi¥dren.
Behaviors Home Advisors should reinforce in the: parents.
Vocabulary Chart \ i
Developmental Sound Acquisition :
Average length of sentence response.;.words/s?ﬁtence.

1. Complete training cnitidﬂe, p. 175. fﬁ

i

- 2. Discussion,

<@
-

o

‘that we will be seeing the film and discussing the manuals =~ .
but the slides and other material will not be used at this-.. ° -

‘w




BEHAVIORS PARENTS SHOULD REINFORCE‘IN THEIR CHILDREN-

" SPEECH AND LANGUAGE:"

- T

.
L.

.
[

»

)
Y

W O N .
[ ]

-— — ot
'0 v —t o
L] L) L]

13.1
14.
15.
16.
17.
18.
19,
20.
21.
22.

24.

_Early responses to-his own name.

* Syllable repetition.

Turnlng ‘toward . the source of sound .
Attempting to listen to the human voice. -
Vocalizing throaty sounds.

Watching the speaker's.faée,

Eipressing“p]easure.

Using various facial expressions.'

F

Using sound to get attention.

Smiling.

K3

Paying attention. to vocal stimu]ations of athers,

Using a. var1ety of sounds in voca] play.”

'Appropr1ate recognlt}on of various words (no, daddy., bye-bye)

Vocalizirg and smiTing at his own 1page in the mirror;
Appfoprfate fecognifion of named fgmi]y members.
Using'destures& - ..

Respondiné to his own name, .- . A
Recognizing -names of common objécts.

Using syilable combfnations.-:

Lalling and tongue movements. E ‘
Respondlng appropr1ate1y to simple verbal requests.
Exhlbitlng.an interest in looking at pictures

Imitating the vocalizations of others.

Giving toys to parent upon request. .




25,
26.

‘z?i

28,
29, "
‘30,

31.
32,
33,
3.

- 35

36.

. 3j.' -
38, -

" 39,
40,

“Roecker, Vicky, 1973.

F&hﬁmsmmemmmﬁ.‘

-Part1c1pation in speech/gesture games.

Bodi]y (rhythm1c) responses to. mus:c. o .

Use of" f1rst meanangfu? words.’

]

:yoca11z1ng.w1th soiigs or‘rhymes.' =

Voca11z1ng and po1nt1ng simu1taneous]y to obtqinvdesired objects.

.Attempting to sing.

Correct recognition of pody parts. - , - ‘ ¢
Correet comprehension of qi?ections: .

Correct identificotion of objects from a,group. [
Attempts to add to his voeabu1any,

Attempts at pronoun identificatfon.

Attempts to ‘combine words. |

Pract1c1ng consonant productIon and word pronunciations.

“References to _himself, using h1s name.

Seeking of answers and exp]anatjons;_"'

- ) Te 2

' . PR (j
. D
~
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BEHAVIORS THE ﬂOME ADVISORS SHOULD REINFORCE' IN THE PARENTS

had . -

:1. Vocalizations and expressions of pleasure during ¥eéd?ng, diapering, etc.
2. Smile during all‘acqéyitieslwith the child. |
3. Préviding a variety of sounds and noises for auditory stimu]at}on. T
4. Providing him.wiFﬁ’movements to watch to deve]opfvigion. ' -
- 5, ,vaipgﬁthe baby things to watch, smell, taste and touch..

6. Providing mobiles or bbjeéts with batternE and color in %hg crib.

7. Chaﬁging things in the environment to provide interest in the immediate
environment. ;

‘8. Showing approval (appropriate)

9. Much use of languagg, gesture, facial expressions.
10. Parallel talking. i '
11; Self-talking.

12. Speaking slowly and clearly.

13. Touching and cuddling the child. >
14. Encouraging the child to i;itate.
15. Introducing the child to new toys'and objects. . 7

16. Removing harmful objects and househon'goodg so the eﬁi]d can explore freely.
17. Playing with the child. '
18.- Reading to the child.
i9._ Praising behaviors ....not personalities.
20. Including the child in conversations.

© 21. Exchanging ideas with the child.

P—

22, Suggesting new words to the child for thoughts and feelings he wishes to
suggest. .

o

- 23. Allowing the child to explore his environment.

Roecker, Vicky 1973.

' 155 :
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S . .~ YOCABULARY CHART: ) ; o~
_ RECEPTIVE EXPRESSIVE .
} One Year ) '3 words
o ' o One'and a Half 20 _wérdé
e _ - Two Years 270 words
Three Years 890 words
" Four Years " 5600 words ' Four Years . 1550 words
Five Years . 9600 words © Five Years \ 2000 words
Six Years 14700 words . Six Years . 2500 words
= Eight Years - | = 30000 words : ' Eight Years - 3600 words - '
o en Years ‘ 36000 words C Ten Years . 5400 words .
! o . Twelve Years. - 7200. words - “
, M »
I 'Boone, Dr. Daniel, Unpublished lecture notes, Semfnar in Communication Disorders,
‘ University of Demver, Denver, Colorado, 1971.
i L]
: : 156




- Age '
3;5 Years
4.5 Years
5.5 Years

‘&S&%m

8.0 Years

DEVELOPMENTAL SOUND ACQUISITION -

Sound§{
m, piba ‘ws: h
BEA :
" - sh, zh, T5-th

" S, Z, why ch, dz

n, t,-d, ng, 'ks g, J

AVERAGE LENGTH OF SENTENCE RESPONSE....WORDS/SENTENCES

Age
1.5 Ye;rs
2.0 Years
2.5 Yéars
3.0 Years

4,0 Years

5.0 Yéars .

6.0 Years
7.0 Years

8.0 Years

Hords/Sentence
1.2
1.8
3.5
4.1
5.4
5.7
6.6

7.6

PRI
. " L)
. .
Batan S
. <
, .
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T v—

~ PROCEDURE:

,
~

MATERIAL: "

o

© EVALUATION:

Films: Behavior Mbdifica;ion

The films will be shown in .the following order:

.
_TIME: 10:15 - 11,:30

A MR

This session is designed to introduce the traine
of behavior modifica

REWARD PROCEDURES FOR BEHAVIOR MANAGEMENT
REINFORCEMENT THEORY FOR TEACHERS.

WHO DID WHAT TO WHOM?
One projector and screen, and the following filmd: (See Appendix)

‘REWARb'PROCEDURES FOR BEHAVIOR MANAGEMEN
Informatics - 20 min., =-.bw - '71.

REINFORCEMENT THEORY FOR TEACHERS
. Special Purpose Films - 28 min. -~ bw - ‘69,

"WHO DID WHAT TO WHOM
Mager Associates - 17 min. - color - '72.

- CNIR, 07343
CNIR 07217-

CNIR 07266

1. Complete training cri}ique, p. 175.

2.

Discussion

158

r

159

e concepts

tioh: positive reinforcement, -negative '

- reinforcement, extinction, schedules of reinforcement,
punishment, and child management systems. .

-




DAY: 4
TIME: li;éo - 12:00

- teaching, : ‘ L '

: TITLE: . Individual schedules for practice assessménts'and prgscrip;ive

o

OBJECTIVE:  To structure two assessment experiences and one prescriptivg
. teaching experience for each trainee,. o,

pen

A

" PROCEDURE: ~ The instructor will have a list of children whose parents have
. given permission for assessment. -The trainees will be given
the name of one child, pertinent information and assigned to
- an- assessment site. The trainees will also be given the name
. \ ) and phone number of a second child. They will be asked, as
- soon as they finish their practice assessment, to contact the
second family and schedule a morning practice assessment
(anytime between 8:30 and 11:30) and an afternoon prescriptive
teaching episode (1:00 - 3:00) for the following day. , *

MATERIAL: Test kit or materials collected from review of Test Kit Ghecklist.
’ : Schedule Informatioh Form about child, ie:.first name, birthdate,
' . phone number, etc. : ) :
Marshalltown Behavioral Developmental Profile Score Sheet.

. .
»

4 4
[

EVALUATION: Initiaté and. complete assessment and prescriptive "teaching
' schedule -sheet.

. w ol
& 5
/v o




.
-
»t—

" ASSESSMENT AND PRESCRIPTIVE TEACHING

SCHEDULE INFORMATION

. TN o \
if;}PRAcTICE ASSESSME&T‘I';f . ‘

T Bates | - Time: - Child's Name
Birthdate:. - | : CA A Phone No.
Address: .1 Parent/s Name:. ‘

- "~ Comments: ]

' PRACTICE ASSESSMENT. I ) -

e Dafe:‘-’ ’ ' - Time:__ i:hﬂd's Name A-
Birfﬂdate: - C.A. ‘ ‘ Phphe No.
Addressi ‘ Parént/s Name: «’

’ Comments:
e

. PRESCRIPTIVE TEACHING i

o Ea\t;a: a Time: _- - Child's Name

. Birthdate: ¢ A Phone No.

‘ Address: - Parent/s Ni;y,q,e‘:

E Commentﬁf
\: = Lol
C 160
? N,

- ", ."" 4 - : . 161 '




TITLE:
OBJECTIVE:

PROCEDURE:
\

.7 -
MATERIAL:

EVALUATION:

DAY:- 4 »
s oo TIME: 1:00 - 3:30

S
. . o 3
Practice Assessment I T )

v

To provide, ds realistically as possible, experiences designed‘

- to enhance the assessment skills. of .the.trainee.

The frginee-wi]] be expected to: ]
1. Record pré-'and post-test observations of the child's behavior.

2. Make an assessment of the child's skill level/s utilizing the

Marshalltown Behavioral Developmental Profile.

3. Score the assessment data.

4. MWrite a prescription based on the greatest indicated need.

If the ‘test environment so lends itself, the training coordinator
and/or assistants, will either observe or video ape the trainee
for later critique. The trainee should be made Aware that he
or she will be evaluated against form #8 and have an_opportunity
to review the evaluation form prior-to the tapipg session.

13

Collected previously during the 11:30 - 12:00 s heduling session.

»

1. 100% accuracy in scoring the assessment data. .

2. Write a prescription for the first item missed in the .
- category with the lowest age-equivalency.score. _

'3, Complete traidfing critique, p. 176. E

4. Discussion.

e c162




TITLE:
" OBJECTIVE:

© PROCEDURE:

MATERIAL:

EVALUATION:

S -

Review Assessment I

- DAY: 4
JIME:. 3:30 - 4:00 L.

To guide trainees in identifying péréeived asséSSmént prob]ems,
either procedural or affective, and to design at least one alter-
native sotution per problem. - :

®

fe. ) ‘ iy
- - -t . l .
The instructor will ask each trainee to make a list of problems

encouritered during the assessment period, The items arerto be
lIisted under two headings: "Procedure - Feeling".

At least one alternative will be written for each problem The
Tists will then be handed to.the training codrdinater. The " '

training coordinator will read random “probléms" and ask for group

effort in exploring alternatives. - '
. S X

"Problem/Altérnative" List (See Appendix) .’

1Y

S o L J Lo B

" One 11st of problems, with accompanying alternatives,- from each trainee.

-

T 162
T 1%




R, -

PROBLEM/ALTERNATIVE LIST

X ey, .
v

- FEELING

- —

. - . . f .
Aruitoxt provided by Eic: o




TITLE': ' . Practice assessment i1 ' - ' S

o R * .G
v (OBJIECTIVE:™  To, further, reflne the assessment sk1lls of the tra1nee. o PR
" ) . ” 3 ) ) ‘. . ’(: L ,(‘ .
- . S .- . ‘ S ' ] % o
1 s,; . & K
'PROCEDURE:  The new HoMe Advisor will: - .
= 1 ‘Keep an anecdotal record of child's behavior. o .
2. Assessithe child. ’ -

S . 3. Scorg data. o ' ol \ - . :

. “ 4, “Write a prescription. )
o o , - o !

MATERIAL: On hand. - 3 ' . . S . B
r EVALUATION: 1. 100% accuracy in scoring the assessment data.
Lo . 3 ;
2. erte a-prescription for any item missed in a category
' with the lowest age-equivalency score. ,

- 3. Comp]ete Training Critique, p, 176. f 7/ ‘

}; : 4, 'D1scuss1on Wi‘\ .
; T . - . .
. »h‘ ) »




fe . oo oo DA 5 _
S o  TIME: 7i:00 -72:00 0 ., 7
:f . . . ' ’ * . T ‘ ) ¢ . * e
- TITLE:® °  Review assessment I11. . ~ . = )

QBJECTiVE: Thé new Home Advisors will 1dentify pﬁobiem/s encountered in.
: " their second assessment experience and write-two alternatives --

per problem. i
- & Vs , et N . b .
Q « .
. ¢ R - * “ "
- i ‘ ¥ t
~ N .
. . . . ] »
- ’ ’ & . . L4
2 K

- N - ~
»
, ®

N 4 -,
-
. .

O

-

EVALUATION: List of problems with accompanying alternatives, from °
: “each new Home Advisor. C - ‘

13
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," PROBLEM/ALTERNATIVE LIST

4 1
i

i

PROCEDURE
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TITLE:

-

- MATERIAL:’

* (BJECTIVE:

'PROCEDURE::

EVALUATION: 1. The child wit ‘¥éach criterion, as defined on the

2, Complete training éritique, p. 176.

. 3. ' Discussion.

‘; T UDAY: 5
- ' TIME: 1:00 - 3:00 -

Practice prescripti?e teachihg

To provide, as realistically as possibie, experiences designed ™
Xg enhance the prescriptive teaching skills of each new Home
wisor, - . - : o B

The new Home Advisor will systematically "teach" the child a
new skill. That is, the prescription will be.followed as
written, and repeated, until the child has met criterion.

"

Prescription written during preceding lesson
Relevant stimuli

Reinforcers-

Video tape qquipme?t

- .
-t s /

——
—

. prescription, within this two hour period. ‘




‘DAY: 5
TIME: 3:00 - 4:00

<

.. TITLE: “Review presbriptive teaching

,,wQquﬁllME:,;,, The trainee and staff observer will discuss the prescribtive
) ) . . teaching expérience in terms of specific strengths and
© weaknesses. T e -

]

4

PROCEDURE: The staff-observer will ask about trainee feelings.regarding
_ the teaching experience. o _

The staff member's observations of thé\t@aching episode will be
.discussed. If criterion was not met, thé trainee will be
assisted in developing an alternative prescription.

MATERIAL : Trainee prescription
. Staff observer notes

[
>

EVALUATION: If indicatéd, an alternative prescription will be developed.’

(]




NG )

\

DAY: §
TIME: 4:00 - 4:30

EAY)

TITLE: Evaluation of week's activities.

OBJECTIVE: The new Home Advisors will critiqﬁe specified segments
of ‘the training program, .

PROCEDURE:  The segments will be identified by day, time and title
. " descriptions, e.g., Day 1, 8:45, Overview Training Program.

. . Each segment should be rated: 1 (weak),. 2 (average) or

' 3 (strong) against the following: quality of presentation,
appropriateness to training program, usefulness to you
personally, e

Comments- and honest, 29nstructive criticism should be
encouraged. - o

L]

MATERIAL: Training critique packéfL

’

EVALUATION:  Completion of training critique, p. 170-17.




: @;M" ..'. i - Y L T T )
"THE MARSHALLTOMWN. PR OJECT" ) C s,

CONAME: . ‘ - DATE:

« ‘TRAINING CRITIQUE
PLEASE RESPOND TO E A C H OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM-w'

pAY 1 TIME 8:45 s S
TITLE: Slide/Tape "The Marshalltown Projéﬁt“ WEAK | AVERAGE STRONG
o . (Circ]? appropriate one)
> Quality of presentation: o 2 3
Appropriateness to training program; 1 2 3
Usefulness to you, personally:? T 2 3

COMMENTS: (How could it have been'improved?) (Could it have come at a better
. time?) Etc.

pay | TIME 9:15

TITLE: Standardized Assessment Procedures . WEAK | AVERAGE | STRONG
. (Circ]? appropriate one) °

*Quality of presentation: - 1 2
Appropriateness to training program: 1 2
Usefulndss to you, personally: 1 2

W W w

COMMENTS: (How could it have been improved?) (Could it have come at a better
time?) etc. .
¥

. ’
pAY__ e 979
TITLE: Marshalltown Behavioral Developmental WEAK | AVERAGE | STRONG
Profile . (Circle appropriate one) -

Quality of presentation: ) 1 2 3
Appropriateness to training program: I | 2 3
Usefulness to you,-personally: 1 2 3

COMMENTS:: (How coult it have been improved?) (CouTd it have come at a better
' time?) etc. - . -

LY

170
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} "THE MARSHALLTOWN PROJECT . .

»

. DATE:

TRAINING CRITIQUE

Al

PLEASE RESPOND TO E A C H OF THE FOLLOING SEGMENTS OF THE TRAINING PROGRAM

Cpay . ] TIME 11:30

TITLE:- :Marshalltown Profile Test Kit

Quality of presentation:
Appropriateness to training program:
Usefulness to you, personally:

ﬁﬁ“‘,‘

WEAK , AVERAGE , STRONG
(Circle appropriate one)

1
1.
1

2
2
2

3
3
3

COMMENTS: (How could it have been improved?) (CouTd it have come at a better

DAY 1 “TIME  1:15.

TITLE: How to write Behavioral Prescriptioné:

Practice Writing and Graphing

L4 , .

"Quality of presentation:" .
Approprjateness to training program:
- Usefulness.to you, personally: - .

'COMMENTS:; (How could it have been improved?) (Could it have come at a better time?)

etc.

TIME _ 318 f

DAY 1,
—TITLET "Alpern-Bo11 Developmental Profile

%

Quality of presentation:
Appropriateness to training program:
Usefulness to you, personally:

—— "

time?) gtc.

N

WEAK ,, ‘
(Circle appropriate one)

AVERAGE

STRONG

1
1
1

2 .
"9 {
2

3
3
3

/

WEAK

~

AVERAGE .

STRONG

(Circle appropriate one)

1
1
1

2
2
2

w Www

time?) etc.

COMMENTS: (How could it have been impfoved?) (CouTd it have come at a bet;;r

s 1
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“ U MTHE MARSHALLTOWN PROJECT . T

CoNAMER - | DATE:

TRAINING CRITIQUE

" PLEASE RESPOND TO E A C H OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM.

~ $ '

DAY __ 2 TiMg -8:30 -
TITLE: Behavior Modification " WEAK | AVERAGE | STRONG

(C1rc1e appropriate one)

Quality of presentation: 1. 2, 3 |
~  Appropriateness to training program: 1 2 7 3
Usefulness to you, personally: ; 1 . 2 3

COMMENTS: (How could it have been 1mproved?) (CouTd 3t have come at a better
T ‘ time?) etc.

L] .

DAY 2 TiMe _1:00 _
TITLE: Exercise in.Behavicr Modification & WEAK AVERAGE | STRONG
Task Analysis: Unip 1 (Circle Appropribte one)
Quality of presentat1on 1 2 3
Appropriateness to training program ) 1 ‘2 3
Usefulness to you, personally: Y 1 2 3

COMMENTS: (How could it have been improved?) (Could it have come at a better E

t1me?) etc.
DAY - 2~ TIMg 2:30
TITLE: Exercise in Behavior Modification & WEAK | AVERAGE | STRONG
Task Analysis: Unit II (Circle appropriate one)
“uality of presentation: - ~ S 2 3
Appropriateness to training program: 1 2 3 \
Usefulness to you, personally: 1 2 3

- COMMENTS: (How cbuld it have been improved?) (CouTd it have come at a better
. time?) etc, . %

173




1 4

- —— ot - R . . B

MTHE “MARSHALLTOWN PROJECT"

NAE - DATE:

-

* TRAINING CRITIQUE : S r

DAY 3,%1% 8:30.

PLEASE RESPOND T0' E A C H OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM P

TITLE: Exercise 1n.Behavior Modification & . WEAK AVERAGE | STRONG 1
Task Analysis: Unit IIT . (Circle appropriate one)
' Quality/of presentation: T 2 T3
iateness to-training program: . - 1 - 2 - 3
Usefulness to youi)personally: . 1 -2 3
. ! o

COMMENTS: (How could it have been improved?f (Could it have come at a better
' ) time?) etc.

- pay _ 3 TIME _10:15 _
“TTfLE: Exercise-iﬁ Behavior Modification & . WEAK | -AVERAGE , STRONG

Task Analysis: Unit IV ' (Circle appropriate one)

|

Quality of presentation: . 1 | 2 3
Appropriateness to training program: 1 2 3
Usefulness to you, personally: 1 2 3

COMMENTS: (How could it have been improved?) (Cod]d it have come at a better
. . time?) "etc.

S

DAY _ 3 TiME _ 1500

TITLE: Forms used by Home Advisors : WEAK | AVERAGE | STRONG

. (Circle appropriate one)
Quality of presentation: 1 2 3
Appropriateness to training program: 1 2 . 3
Usefulness to you, personally: o . 1 2 3.

COMMENTS: (How could it have been improved?) (CouTd it have come at a better
time?) etc.

173

-t




’

"THE MARSHALLTO WN-.

»

" NAME

" TRAINING (CRITIQUE".

DATE

*

’

PROJECT" .

DAY 3 TIME

fITLE: *Home Visits: Do's and Don'ts

2:00

O

Quality of presentation:
Appropriateness to training program:
Usefulness to you, personally:

v

 PLEASE RESPOND TO E A C H OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM

WEAK
(Circle

AVERAGE

’JéTRONG

appropriate ‘one)

1
1
1

2
"2
2

3
3
3

ot

COMMENTS: (How could it have been improved?) (C0u1d:it have

come at a better

AVERAGE

STRONG

appropriate one)

2
2
2

3
3
3

L

° time?) ete.:
DAY 3 TIME s 2:30
TITLE: Home Visits: Problem Solving WEAK
. - (Circle
Quality of presentation: 1
Appropriateness teo training program: 1
- Usefulness to you, personally: 1
= COMMENTS: (How could it have been improved?) (Could 3T have

time?) etc.

come at a better

A}

_DAY 3 TIME 3:30

TITLE: The Responsive Enviromment—

WEAK
(Circle

AVERAGE

STRONG

appropriate one)

Quality of presentation:
Appropriateness to training program:
Usefulness to. you, personally:

1
1
1

2
2
2

5 .
3
3

174

‘175

COMMENTS: (How could it have been improved?) (Could it have come at a better
time?) etc.




r

"“THE MARSHALLTOWN

NAME IR

TRAINING CRITIQUE

PROJECT™"

DATE

PLEASE RESPOND TO E A C H OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM:

8:30

DAY 4 TIME .

Slide/Tape: Parent/Child.Home
Stimulation Classes

TITLE:

Quality of presentat1on
Appropriateness to training program
Usefulness to you, personal]y

<

COMMENTS: (How could it have been improved?)

. ‘ : " .time?) etc.
pay _ 4 TiME . 9305 -
TITLE: Language Development: WEAK

The Pre-
School Years .

Quatity of presentation:
Appropriateness to training program:

Usefulness to you personally:

v

¢« HEAK

AVERAGE

STRONG

(Circle appropriate one)

1
1
1

’

2
2
2

3 -
3
3

LY

(CouTd it have come at a better

AVERAGE

STRONG
(Circle appropriate one)

1
1
1

2
2
2

3
3
3

COMMENTS :

(How cou]d it have been improved?) (Could it have come at a better

time?) etc,
Jay 4 TiMg 10:15
TITLE: Films: Behavior Modification WEAK | AVERAGE | “ STRONG
: . (Cjrcle appropriate one)

Qua]fty of presentation:
Appropriateness to traiping program:
- Usefulness to you, perdonally:

COMMENTS :.

175

v

1
1
1

2
2
2

3
3
3

.

176 .

(How could it have been improved?) (Could it have come at a better
time?) etc.

S




DAY __ 4

MARSHALLTOWN ' PROJECT"

DATE:

-

»

TRAINING CRITIQUE

“

TIME 1:00

TITLE: - Practice Assessment I

Quality of presentation:
Appropriateness to training program:
Usefulness to you, personally:

o

PLEASE RESPOND TO  E ACH  OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM

WEAK J
(Circl

‘AVERAGE [ STRONG

appropriate one)

2
2
2

3
3
3

COMMENTS: (How could 1t have been improved?) ‘(Could it have come Zt a better
. time?) etc.-- :

DAY 5 TIME 8:30

, TITLE: Practice Assessment 11

g

Quality of presentation:
Appropriateness to training program:
Usefulness to you, personally:

COMMENTS:  (How could it have been jmproved?)

- T

DAY 5

TIME 1:00

"TITLE: Practice Prescriptive Teaching

/

Quality of presentation: =~ - . .
Appropriateness to.training program:
Usefulness to you, personally:.

>

qyﬁMENTS* (How coult 1t have been imp;oved?)

——

WEAK -~
(Circle appropriate one)

AVERAGE"

STRONG

1
]
1

2
2
2

3
3
-3

(Could it have come at a better
time?) etc.

WEAK ==] AVERAGE
(Circle appropriate one)

STRONG

]
1
1

2
2
2 .

3
3
3

.

time?) etc.

(CouTd it have ;ome at a better




TITLE: |
OBJECTIVE:

PROCEDURE:

MATERIAL:

DAY: 6 R

TIME: 8:30 - 9:30

i

Video Critique Assessment - I
“To provide the New Home Advisors “an- opportunity for

self-critique in the use of the Marshalltown Behavioral
Developmental Profile. ' ‘

3

. 2//,/ L
& ’ " T
The trainee and training coordinator will discuss all ,
1tems on” Form #8 until consensus is reached. - v ‘

Video taﬁe of Assessment:I °
Completed Form #8

J/ - : i - . -
~ . .




. . pockn »o:mz pue :wv—mz emz :mpmm .epayr.cuojng op am.vwmﬁ>wv w04

-
- N
. . .

r ‘de} 003 <w < Jaesu 003 “Moj oo3
‘ybry 007 poz. vapgo 3y3 03 dAije(au :o_ppmoa wpmﬂgao;aam ut mntw;w; S0B{& UOSLADY BWOH 3Yy3 vpn 1 [~

. " ww—nwmw—;wcm jeau Bulaods ay3 sem~ by

" L N v

N 4 . > ¢@oe(d 3984403 VY3 UL P3p40d34 S8400S 3udM ‘2l |
3 . * )/ 3
‘ © - su1
. ' . " §3934402: BuLuods dy3 mmz ‘Lt .
, . , . ' - 3 S ¢ . N ) ’

.

. . C axgomwpmo cumw ut X v
BuL(1eo s(gnop e ‘jusutjudd 41 ‘pue —mmN//w_nzov e w>m: Lomp>v< SUOH 3Y2 PLP- ‘paystuty wayn oL [~ mﬂ

. . , . ﬁxgwmmwowc £193nLosqe <

g sem 3 mmw—cz ;wguos yse po: °9°L). ‘iswelL wenm>xwmno w—npmmoa LLR 3533 40SLApPY Swoq ayIPiLg ‘g
4 i

L

T

, . awpmp;ao;aam uaym SLLLYS JUBUBH4 P 3593 03 skoy’ aues Y3 3sn, JOSLAPY wEoz 3yl ptg “g

v

a = ) wvwvwwc ;wm:o— ou :wcz M3LA WOJJ PIAOWSA S[RLADIRU Sdsm

+*

| wpw »n wwpum;pmwv po: sen v_psrcm;p pm:p os, paoe(d ppx pmwp i W>m; 405 LAPY BWOH 8Y3 pLE 9 wg.,‘
wcopmmwm mzppmwp 4o oo=m>vm cp umwgm w;oum 3Yy1 uo mpmv wumwgaogaam 3Y3 aApy ;omp>u< SWoH 3yz ptg. G- f - -°
wom op 03 wpm_;aogaam Mmz p@ usym u:ws:o;v>:m Butyssy [y ;wp—m 40 abueyd gomp>v< wEoz ay3 uw@ by .
’ Nw—va ay3 mcwpom;pmpv p:o;pwz 31y ay3 Eogm SWITL J0RUIXD 03 3(qe 40SLAPY wsoz w;p Wml .m, -
x B i A L3N w;p ut mewyw ay3 ajed0| 03 w;wzz :ocx\xomp>p< pr: w:u‘wﬁo uN ) =
) e e ’ . \. o v\ L3 eyl uy mswpmu%memwowc 3y SARY- JOS{APY SWOH BY3 vwa T e |
Y L . . . “o o NOILD3s masmzmo L L_wm% s7eLudodidde w_u.w.,_u S
_. - — 4 $S34ppY, - aby ‘LeatBoouoayy m.v—m;u , — w&mz S3UaATY
. ~ ﬂ " auy wcwpmmw o — wumv;p;mm S,PLLYD — ~ PLID 4o sueN
. . M., . - .._u . onh<uoq - . . alva R — N .. ;omp>w< BuWoH 30 wEmz
foe Lsbed e m.:ms_n_ %E.:%m%z 3HL BNISH NOISS3S HNILSAL 85,&& 30 NOILYOTYAZ * r m* w04 uMu

ST

’
8 S#.
"
,E

AN




. . ' .

. 4
. - . N
.

o’

‘

(*299 “anbisAyd :ummam .mv:qupm
Nmmwoc —cuovumcm ayew 03 mxmmp Y3Lm Asnq sem v—F:u Uaym SWL3 8y3 ash JOSLAPY SwoH

.
-

v 1 ¢

Avgm: 003} po: .»mmm 003 wocv FACLE]] mme;ao;aam ayl pm buLysay m:p 34B3S UAOSLAPY SWOH
(0ba s,pLLyd 3yl 404 mcwu;owcmm; SeMm :uP;z 930U 9ALILSOd '@ U0 pua uOLSSAS Burysay

. : . . PLLYD m:p ano mszgm:po 40 asubdsau Jayjoue 04
-Aq Buoum sem usmsue 3yl eyl Moys Ssysey Jo m:orpmm:c ayl pmmam; Jou. ;omF>v< 3uoH

) . dunwLuiw e 03 uoL3oRURSLp SJ4ayjow ayj dasy 03 apnm,;om_>v< 3WOH
. , » .«Emp* yoea ;ow.vumso;m A3soLand s, priyd

£h .
. 2yesuq ;ompmm:ma J0 BNULIUOISLP JOSLADY -BUWOH 3Y3 PLp

S o o

-

ot mmmm:oamm; m>wp*moa pPa3oLd jeyy Aem e :* m:owpmwsc yse ;omF>u< SWOH
&s4dddofulad a|qibuequy ;o&vcm w—nwmc@p.m&ww;ao;mam asn ;omm>v< SUOH

*saqnuLl ¢ &oykppmn furounoq ou

-

. K L40S LAPY msvz SU3 03 4B3|D SURYL 3$93 U04” SUOLIOBULP m;p

BuaM

. o Na_:pooﬁm pue AydoLnb 3xau ayz o3 EmuF U0 woudj aAow ;omF>u< BWOH 3Y3 vFo,

.vmms PURY YoLyM " *a°L)

243 Pig

fswalt Ixau 404 mgmam;n 03 mxmwp Y3 LM »m:n seM UPF:U usym suL3 ayj mm: A0S LAPY meo: m:p UFQ .

Amcwhp Jouy Lom adoa dunf jou- mcvgpmv sasuodsaud pFuFrm 03. pa3o9|as mFmF;mumE wme;aoxaam mgmz

S

mvcoumm aad auo mo
ajed e pm Jauueu snouojouou © uL pres am:p UM mupmpv ummam; 03 pajse SeM piLYd ayz i

ay3 pLg
3y1 pig

Buig Lem
3y3 pig

ay3 sey
ay3 sey

¢ leurBueu msnumn uoLjualle JI
43593 83Ul y31M uo Hujob auoyaq paulebad 3L sem 31S0| Sem p;oamW& 31
. : . duotssas bBuryssy ayg up Ajaes paust[qeysa p;oaam; SeM

Y3 vpo
Y3 vro

:9| dwex3 .wmemw mzmmp:ou yomw>v< m@oz w:p pLa

..—Nw‘

6L

12

‘92

'S¢,

‘e

‘e

e

8L

"Ll

‘9L

'St

S3A

Q

IC

Aruitoxt provided by Eic:




N -~ ’ »
’

iaLLtjoud ayy yjpm- pajuienboe Pwmz waas pomw>n< msozym;p pLa gl
A
¢3010A 4O 3uo3 mpmpgaosmwm ue asn Lom*>v<,msox a3yl pa 2L

m»;mmmmomc uaym ssuodsas e 3ab 03 mamz snoL4eA asn udmp>v< SUWOH Yy w»o ..FP,

. ~

= s~

. (spasu pue “mcoppum ,mcopmmm;axm
‘sbut1aa)) sdotAeyaq s,pLiys ay3 o3 3ALsuodsad ;omp>u< SUOH- mcp SeM -0l

juorienyts mcppmmp ay3 ug »p*~wapxmpm »mpampv ;omp>v< msoz mga vpo 6

Ncowpcmppm S,pLLYd ayy

Bupurejupew pue 6ui33ab up ALpnudguy pue sanbLuyd33 JEGLYXD JOSLAPY SUWOH 3y pLg

iasea je wo3s ;omw>u< suwoy ay3 m*o
mmmmm.pm weas pcmsma 3 u-o
l9ses 1e waas nﬂpsu mcp pid

,N&om_>v< SWOH 3ayj3 o3 z~m>rpwmoa vcoammg acm;ma m;p pLa .
m;om*>v<.mso= m;p 03 AaA}31sod vcoamus vppco m;a pLa
N»gmmmmumc usaym mm*>o;a5* 03 mpnm JAOSLAPY BUWOoY msp seM

“

&suol1oedlsLp quased Bulziwpui up |n430e3 . d0S LAY SUOH m;p SeyM

.

»

.
4

-
3

RN EYEN

3uos

skempy-

IText Provided by ERIC

PArar

~




v
TITLE: e ‘Video Critique Assessment II
~ OBJECTIVE: To provxde the new. HOme Advfsors add1t1on31 opportunjty for -

self-critiqué in the use' of the Marshalltown Behaviora1
Devel opmerita'l Profi Ie. )

4

PROCEDURE: The trainee, and tra3n1ng coord1nator, will d1scuss all
items on Form #8 unt11 consensus jis reached

.

- ¥

'MATERIAL: Video tape of Assessment 1T,
;- . Comp]eted form #8

EVALUATION: Congruence
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TITLE: .
OBJECTIVE:

. PROCEDURE ¢

i

ki

: MATERIAL:

A

2 .' " -,i‘
b 4 - ¢
, {
Video Critique Prescriptive Teaching

- I : , DAY: 6 : o .

il

- TIME:. 10:30 - 12:00
- , |

_ To.provide the new Home Advisor an opportunity for self-critique

*in her approach to’'establishing rapport and use of technique
during a teaching episode. S :

-

Pé

»
w

.ihe-new HOme_Adviébr will take fifteen minuies, prior to viewing
the video tape, and make up a tentative check Tist for obderving

efficienty in Yteaching". Room should be left between check list -

items for inclusion of new items as observed on tape. .
f : SEEVE
- t I S

[y ’ . -
AN * . z
4

v

{

Video tape of prescriptive~teqching episode
"Home Made" checklist (minimun of 7 items)

. ;
Se : '

‘ ’ ) L
|




- TITLE:
0BJECT]VE:

PROCEDURE:

MATERIAL: .

¥

. oEvaluation:

- . DAY: 6

3 o o TIME: 1:00 - 4:00

Visit Community Servite Agencies

To investigate, first hénd relevant agencies listed in the
County Service Directory 'to establish positive relationships
with people essential to an effect1ve referra] network.

]

\\ R .

v :
Make personal contact. Explain reason for visit. *Record .
experience and notes for report to training coordinator
or instructor.

3

Agency Contact Summary Form
Directory of Serv1ces for Marshall County

Experiences recorded on summary form.
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" TITLE:

OBJECTIVE: -

’

“-
EVALUATION:
e
n

DAY: 7 |
TIME: 8:30 - 11:00

. . . ,. . .o . . ﬂ.”
Continuation: Visit Community Service Agencies.
, Same as previous‘session.
. . _
¢ —
_ -
Same as previous session. -
’ ‘ J
- -
Adency contact summary form )
Experiences recorded on summary form,
i
e .
o . . y
~ .\-:'




DAY

7
TIME: 11:00 - 12:00

ny
.

.

- , T L e
TITLE: Community Service Reports S C A
OBJECTIVé: To review new Home Advisor experiences in cohtéctjng- ‘ B e

’

community service personnel. . ) ) .

\ . o

PROCEDURE:  Discuss, from NOTES, such considerations as: gt
" Type of reception by ‘agency personnel,; famjliarity with program, '
wi]]ingngss to participate as a referring agency, etc.

» 4

? —

4

'MATERIAL: Agency Contact Summary Form

¢ ‘ s .

S N 1
o EVALUATION: Summary data from a minimum of six (6) agencies.

>
[
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- MATERIAL Critique of Home™ Visit

—  oAv: 7
' TIME: 1:00 - 4:30

. v , - : L 2
S . o @y -
TITLE: " Home Visit I ° -

OBJECTIVE: The new Home Advisor Will ‘observe and cord activﬁties in an

‘actual Home V1S1t

PROCEDURE: Each new Home Advisor will accompany an experienced Home Advisor
~ to a home gurrent]y/sér“éd by the senior staff member. The new
Home Advisor will observe and take notes on: °

1 Parents report of weeks 1earn1ng episode/s. ”

2. Review of graph data.

3. Taking a post line. -

4, Eliciting a base 1ine 7 N
- 5. Parent and Home Advisor collaboration 1n the writing

of .a prescription. we—- . )
6. Demonstration of activity by Home Advisor .
7. Reflected demonstration by parent.

©

I
3 o

EVALUATION: )} 1. Notes to be discussed between new and experienced Home Advisors

2‘0

Ly -4
Recorded additional observations:

-~ . ! j- ' T 4, Q
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'O

R "~ CRITIQUE OF HOME VISIT

H "'/
PREPLANNING ' S -»
1. .Mere alternhate strateoiés Planned? Howmany?

. 2. Did p]anning seem appropriete? :

3. -Did visitation prove it to be suff1c1ent and appropriate? )

Sdaﬂest1ons and comments:

*

VISITATION ‘ C

N

* 1. Was advisor on time?

1
. 2. ﬁﬁs%parent exp@EtTng the advisor? ‘
3. /das the cng]d and env1ronment ready for visit?
4/ D
/

’5. How many m1nutes from entry to start of post test?

id the mother haVe last weeks Ry out and graphed?

/’6. How may- nnnutes did the actua1 teach1ng session last?”

(t1me in to time out minus time spent on extraneous material) .

Post Tine: ' ‘ "o .

- -

1. Was it successful? L .

2. w§p it proper]y done? - If not, exp]a1n.

D1scuss1on of next weeks R - ’ T

]. Was- parent aTiowed opportun1ty for Input? b

2., Did base Tine prove it approprvate?

3 If not, .was: another Rx se1ected? ‘ RS
(\ N i ’
Suggest1ons and comments: . - el ey \
" ’ <]
o e

Exp]anation of Ry :

Comments: T

<

R




Exp]anatzon of Ry (Cont1nued) <

«

2, D1rect10ns

3., Reinforcement

"~ - 4, Criteria
5. Modeiing

> N : . R ~. t. e

.. GENERAL . -
1. ‘Do you feel the paieht understood what was exbected of her?

. Did the adv1sor seen conf1dent, prepared and at ease7

. What strong points were exhibited? ‘ ~J

2

3

4, Nhat areas need more work?
k 3

5

- 5. MWas'this-a typical home? Or did circumstances make it
' 1mposs1b1e to do a fa1r evaluation?,

(

»

. s

193
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TITLE: Home Vi§it II
OBJECTIVE: The rew Home Advisor will conduct a
PROCEDURE : fol]ow procedure demonstr: ted by senior staff member in
. previous home V1STt., ,
~ /
/ {
MATERIAL: Prescrlpt1oﬁ pad

_Mater1a1 reinfo cer,

EVALUATION; 1. Copy of prescr1pt1on

iy
PE

‘ ) 2// Senior staff member's cr1t1que of vis1t
! / ( - 7
e - - .

S
SN

e w3 T
T At
N

‘ N T T .o
~ . o




CRITIQUE -OF HOME VISIT

- PREPLANNING : o

1. HWere alternate stfategies planngd?, ) Hgy_ﬁany? "
2. Did planning seem abpropri%tgg )

3. Did visitation prove it to be sufficient and apﬁropf{ate?"

Suggestfons and comments: - -

VISITATION ‘ 1
1. MWas advisor on time?
‘2. Was parent expectihg the advisor?:

. HWas-the child and environment feady for visit?

. How many minutes from entry to start of post test?

+

. How may minutes did the actual teaching'sessiop last?

2

3

4, Did-the ﬁo@her have last weeks R, out and«graphéd?
- .

.. b

7 (time in to time out minus time spent on extraneous material)

- ”

Post Tine:

)

1. Mas itYsuccessfu12

2. MWas it properly done? If not, jexplain.
Discussion of next weeks Ré .
v -1, MWas parent allowed opportunity for|input?
2. Did base line prove it appropriate . ’ .

3. If not, was another Ry selected? ®

* Suggestions and comments:

ExpTanation of Ry : Comments: °

’ A]o Cue ,- ' : - /

“ » =194 195 s /-

- -

“
LTS




: . ‘§ e &
. .a i ‘- .
Explanation of R, (Continued) " " -,
- 2. Directions . R T ’ .
. ~ 3 M ) ot
- 3. Reinforcement .
’ 4. Criteria . _ »
5. Modeling e o .
GENERAL B . i
1. Do you feel the parent understood what was expected of Tr‘é??
2.- Did the advisor seem conﬁdent prepared and at. ease? )
3. what strong pomts vere exh1b1ted? , .
. ~ C . . B - -
4. Wha,t areas need more work? - SO :
o 5. MWas th1s a typicai home? Or d1d c1rcumstances make it
! " impossible to d9 a“fair evaluation? * .
l . .= 2 . (.
& 3 .
] ' .
i .
! L 4 s A
|
¢ . ] .
- . e e ' .
~: - ! ’ = e
‘ oI B . - - ’ \
* ;‘: * - . 'Jl . . .
. j , .
; l"’ :
, : . . -
I *
. ; 5 4 ' ,\ . - )
f 7 -
- - B /n N //




> , &.
s . ' . . R
. . DAY: 8 o -
- . e ©° - « :
Py <N S TIME: " 71:00 - 3:00
o hs - T B

-

. TIFLE: ~  Home Visit 111 ™
OBJECTINE:- « The new Home Agvisor will conduct.a home visit solo.
* .

T . * - .
& -
A o< - .
. —
~ s .W R
- . ‘ ,
" PROCEDUREg-  Ary modi*§cations, resulting from critique of previous visit,
‘o . . Wil1 bé 9ncorporated into this visit. ) CL
i « “‘ * . ) - . )
. ¢ o ’
MATERIAL:. 'Prescr’%ption pad .
' Material sreinforcers
™ Relevant toy/s . .
. -» - ‘\‘ .
* L 3

/- .EVALUATION: 'l.\ Copy of 'preséription

‘2. Sé'lf-e,/a'luatio/r} of experience: ’ ’ - )
‘ . N , C} » .
\', » " ) /'

- .
. . . . ’ﬁa
. .. - .
S

.

/\ - A e e e et e e o
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gt CRITIQUE OF HOME VISIT
'.-"\ » * . b
PREPLANNING
1¢§'Here alternate strategies planned? How many? -

ZQJTDid plénning seem appropriate?

- 3. . Did visitation prove it to be sufficient and appropriate?

Suggestions and comments:
£ '

4
VISITATION - s
1, Was advisor on time?
. MWas parent expecting the advisor?
. MWas the child and environment ready for visit?

2
3

"4, ‘Did the mother have last wegks Ry out and graphéd?
5 How many -minutes-from-entry -to-start -of post test?
6

_."Héw may minutes did the actual teaching session last?
(time in to time out minus time spent on extraneous material)

Post 1ine:

f. Was it successfuil?

‘-

. 2. MWas it properly done? If not, explain. .

~

Discussion of next weeks ka'

5T, MWas parent allowed opportunity for input? —

2. Did base -line prove it appropriate?

'3, ' If not, was another'Rx selected?

‘_,Su‘ic;gesti’qns and comments: . o
.Exg]@nation of Ry & _ L i Comments:
i :
. 1. Cue
A | 197

R 198




.

Explanation of R, (Continued)

Directions .

~ Reinforcement

Criteria

‘Modeling

Do you feel the parent understood what wag'ekpected'of her?
Did the advisor seem confident*prepared and at ease?

What strong points were exhibiteé?

What aieas need moréwﬁork? _ ;

-

_Mas th1s a typical home? Or did circumstances make it
1mposs1b1e to do a fair evaluation?




2 DAY: 8- . .

~ TIME: 3:00 - 4:00

TITLE: Capsule summary of home visits.

OBJECTIVE: Review total home visit experience,

l

t’ | |

. ' .

. -
.
‘ .
~ !
o
’ .
” A
‘ - . - . .
. . ”
~ ’
[

PROCEDURE:  Both the instructor and the new Home Advisor will
T share impressions about proficiencies and effect-
. -iveness demonstrated during the home visits.

~
N

MATERIAL: 3 Relevant notes. - -

EVALUATION: Consensus. ‘ ,

N

199 . ' &
- . 200 ‘ ' l
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HERKIMER HUMPERDINCK

Answer Sheet
(from page 30)

A




@

".DILBERT PARFART *

Answer Sheet

(from page 31)

4
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POST TEST N

-
L]

¥

Is a reward for desired behavior the same as a bribe? -

. -

2. If a' pers n's’ behav1or is not positiue]j reinforced (a pleasant consequence
occurs’), . the behav1or : - .

Increakes in frequency (occurs‘ﬁbre often)
Decreages. in frequency (occurs less often)
Does not .change. .
Makes the pérson angry, )

term re rd is often used 1nterchangeab]y w;;h

Candy
Praise
Reinforcement
, Consequence (pleasant).
Money -
. Bribe

4, If a person is diven a posi;iye neinfo?cer, behavior is: .
. a.- WeaKened.
b, Elimipated.
_ * C. Strengthened. . . .
d. Not changed, e ) -

Ve

5. A schedule of re1nforcement in which every correct response i;%geiﬁfereed i
called a: . ) IR

g

Fixed ratio schedule, 9

Variable interval schedule., -
Fixed interval schediile. «
Continuous reinforckment schedule
Variable ratio- Schedule.

Reward should be given:

a. Infrequently with large -amounts.

. b. Infrequently with small amounts.
~  C.- Frequently with large amounts.
. Frequently with small amounts.




. 7. Per?ormance should be rewarded:

-~ - a. - Beforé. it occurs, : : R .
. b. While-it is occurring. R N . . _

. “C Immed1ate}y after it occurs, ' - C
- . d. A1Y of the'above. | ;o b o n

*

r "

Remov1na a '°rson from a re1nforcing environment is ca11ed E e

a. Stimuius’ sat1at1on , o Lot - 7
b. : Punishment - | ’ R PR
c. .Time out.:r . 1 "o _— R T E vriee
. do Extinction R T - T o R I
9 Presentgt1on of an averigve stimulus (unpleasartt censequence) -after- an undesired
" " behavjor is. called: _ : ; - ' . . -

»

a. " Counter condit1on{ng . o S -
b, Stimulus change. _ N o : .. ’
unn1shment. _ . ) .
L d Time out. ;- .. ) - - .

-

e

10. Present1ng a des1rab1e stimqus (pleasant consequence) at such a h1gh rate that
“ it toses its reinforcing va]ue and may become avers1ve s ca]]ed .
. a. Shaping ._ — '
b. Stdimulus change : EE —
c. Satiation: Lo . . , S
- d. Counter cond1t1on7ng A p s

“11.  Nop- re1nforcement of a behavyior previously relnforced so that the behav1or de-
creases in strength 1s called: .

’

¢ 4 (5
A " Punishment. C i : R
"b. Extinction ~ . T y
R c. Counter conditioning . ,. " .
. d. Time Aout : :

12? Manwpu1at1on or removal of'a cue (enV1ronmenta1 prompter or stimulus) _ -
_which-normally elicits a response is called: “ .
" a. , Stimulussehange R o o

b, Satiation . =, “

¢, Extinction
.d. Punishment

-

13. Re1nforcf‘g a behavior which cannot occur s1mu1taneous1y with another
' (1ncompat1b1e behav1or, example: wet pants - dry pants) is called:
¢ - ‘ )

a. Time out : ) ‘
b. Shap1ng L . .
c. Punish . :
-'d, Counter condition1ng ' .

‘e, Nofle of the above




§14.' Breaklng behavior’ down into small simple steps and reinforcing successive
_approx1mations of the final goal behavior is called:

a. shaping . - N
b. extinction '
€. Stimulus chapge . ; .
d. " time out ) ‘
15, A retﬂforcement schedule requ1r1ng a f1xed number of responses before one
i is rexnforced is called:§ : ;e
- a, continuous . ' ' ‘

X , b." fixed ratio
. c. #variable ratio
s i fixed interva] !
16. A reinforcement schedu]e wh1ch varies the number of responses requ1red
"~ before one is re1nforced is called: , ; .
.a. variable ratio
b. variable interval’

c. fixed ratio B .
. +d, -fixed interval .
17. A reinforcement schedu]e requ1r1ng a set length of time before a response
, will be reinforced 1s called: \ )
o __a. variable ratio > . L .
b, fixed ratio . R
-Cc. variable interval _ o

.d., fixed interval

18. A reinforcement schedule which varies the length of time for re1uforcement

is called:

a. fixed interval ' ) . ;

b. fixed ratio :
€, variable ratio - _ ‘ L ' /

d. variable interval ]

19 What schedule of reinforcement best exemplifies p]ayiﬁg,é slot machine?
I : ,/l - .

[,

~

20, HWhat schedule of relnforcement wou]d probab]y generate the fastest rate of
respondwng?

. w

21. What schedule of reinforcement would most apt]y app]y to a f1sherman and
his catch?

]

24

22. What schedu]e of reinforcement is ‘demonstrated by a child receiving an

allowance once a week? , ,
07 20’




2.

25.

26.-‘

27,

. 28. -

29.
30.
3]3

32.

33

-

34,

- 35.

- 36.

‘a0 o
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Under which schedule of re1nforcem@#¥ couNd an ind1vidual earn the greatest
number of rewards in the shortest perlod of time? :

When undesirable behaviors are present, we can assume they are a result of:

. . o> '.‘.“:.
heredity (the child was born that way). -
the correct (adaptive) behavior has never been learned.
the child “annot help himself.
an incorrect (maoadapt1ve) behavior has been learned which conflicts With

the- performance ‘of the'correct behavior,

Which of the*fol]oW1ng_are learned behaviors:

lying ", - \
disobedience T . . .
honesty . .
courtesy

all of" the above.

O Qoo

.If an individual is not performing a behavior we want him to, it is quite 11kefy
ihe is not gettlng . for it. :

“If you desire to see a behavior decreas® in frequency 'l it.

[

If yqu desire to see a behavior increaﬂghin frequency / it.
Inappropriate’or undesigab]e-behaviqrs Eersist because tney/are .

B P v 4 . .
is a powerful reward for most ﬁeople,-eqéec1al] children.
‘ ‘ ‘ H

We can assume that a - is operating tq'maintain a
behavior whdth occurs, , ;

I

Just as attention increases the frequency of appropr1ate behav1ors, it al
, the frequency of inappropriate beha jors,

- i

Punishment is many t1mes 1neffect1ve¢1n eliminating inappropriate behav1or

because the petson is at the same time w1Fh

A better way to reduce thg frequency of 1nappropr1ate behaw1or is to
from i

If you are reinforcing a behavior in a child, and it does noﬁ seem to be
working very well (behavior not 1ncreas1ng) check your reward It may

not be working becauses .\\
a. you are giving too much of a reward ’ | N
b. you are giving too small of a reward

C. you are giving the wrong kind of a reward

d. -all of the above.

An example of a tangible reinforcer is:

a.- ‘a.smile
b. praise/
c attention
A

; a cookie” ‘ ".;5688 | | : ) \

A\
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Jo g, wee ke
B
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., .

38.

‘39.

40.

M,

42,
43,
44,

45

46.

47.
48.

43.

-the behavior?

l
i
'Am example of an intangih]e or social reinforcer is: )

., money

i
“a
. b, candy
ﬁ; a new bicycle [
attention

In measur1ng and record]ng behavidr, the first of three segments; on the
graph is referred to as the /

The second segment (usua]]y twice the time 1nterval) is referred to as :

L 3

During the baseline ‘period, behavior is observed and recorded hith no

attempt made to apply ) : .
During the treatment period, reinforcers are applied to. / ]
desirable behaviors and withhold to undesirable be- -
hav1ors. ‘ »

One should- attempt to modify only behavior/s at a time.
A behavior can be tdentified if it can be ) and - .

In identifying a behavior, it nust be defined prec1sely enough ‘that another

person could also . it, and e it.

When work1ng with a given behavior it .is adv1sable to determine with what
frequency the behavior occurs prior to any.intervention attempts. The

_recording of ‘this behavigr is called - ! %_) .
Other words often used to descr1be 1n1t1a1 prompting to e11c1t a response
are: - .

a.. cue h

b. -antecedent

c. stimulus

d,.” prompt . T,

€. all of the ab A N

Behav1or problem often develop in children where the parents take
behavwor for grante nd punish or attend to _ behavior.

0bserv1ng what happens after a response occurs may help us determine what
the for it is.-

- .

If the consequences of behavior are p]easant, what tends to happen to the

. behavior? '

If the consequences of behav1or are unpleasant, what tends to happen to

L
wee

\




o FILMS

CLAUDE - Pyram1d Film Producers P.0. Box 1048, Santa Monica, California 90406 -
03 fiin - color - 1969 - $80. - —

Claude 1s one of the most memorable characters present]y on film. He spends his
time sitting on the floor, in the driveway - anyi:ere he can find a place that is
not a problem to his parents. As he sits, he tinkers with nuts and bolts, gradu-
ally building a strange looking object. This short animated film could open up

a discussion of parent-child relationships or artfistic technique. .

WHY MAN CREATES, - Pyramid Film Producers, P.0. BoX 1048, Santa Monica, California
90406 - 29 min - color - 1968 - $270 - .
Demonstrates the nature of the creative process and the variety, richness, and
importance of creative vision.

_ REINFORCEMENT THEORY FOR TEACHERS - Spec1a1 Purpoze Films,, 26740 Latigo Shore

Drive, Malibu, California 90265 - 28 min - b]ackf&gwh1te - 1969 - $125
How to increase behavior that advances learming apd how to eliminate undesirabile
behavior - a discussion of positive re1nforcementk_negat1ve reinforcement extinction,
and schedule of reinforcement. After viewing, a teacher should understand the theory
behind reward and punishment and be able .to appl reinforcement theory in dai]y -
teaching, ) / ‘

“r

~

WHO DID NHAT TQ WHOM - Research Press Company, . 8 P. 0 Box 3177, Champalgn,

. Tt1inois 61820 - 17 min - color = J972 - $195/ -+,

A practice film designed to help viewers recogg?ze actual situations in which four

. Pprinciples of behavior are operating appropriately or inappropriately, and to pro-

vide practice in identifying ways to handle such Situations more-successfully.

Principles considered are pos1t1ve and negative re1nforcement, punishment, extinc-

Jti : . Y

| on: . \ . —
REWARD PROCEDURES FOR BEHAVIOR MANAGEMENT - Infomat1cs, 8531 Schaefer, Detro1t,

. Michigan 48228, - 20 min - black & white - $150.
General 1ntroduct1on to the topic of child management through relnforcement methods.

Families with children from 3 to 15 years of age help to show three simple reinforce-

. ment procedures that adults can use to change child behavior. Workbook which
agcompanies film provides learners with thé necessary concepts and principles -to
better understand child management methods,

-~




Co (ground level - stationary).

SAMPLE PROBLEM/ALTERNATIVE LIST : .

| FEELING .

i
1

i

. i )
1P, Do not have largi\ball,foﬁn /

\
" motor item 2.68. Ask ;Z

1
H

child to kick small block

Child could not, so scored

0 for large ball,

Next time, bring appro-
priate test item --

large ball,

.’

1P,

s

.,

'y

T thought I.was going too

-7

t4

slowlyw so I'skipped a Few
items in my hurry to finish.
NoQ I'tt not really éure how
my child would have done on
these items.

P
STow down and fegg sﬁfe -
about éach item. ,
Could do assessment in

% N
two séssions.

+

#

>




" ",“ - . ~ . . 2 b ) ..\'./
TTEN B1g ONES FOR ,H,OME"'_AQ:\."I'SCO,RS L
'." ) .":ﬂ * . . ’
S, 1. Thou shalt c1%im no.magdic as thine own° . '_ T . 7
‘j"?; Thou shalt con§1der the development of the ch11d as the h1ghest pr1d¥1ty
. ‘yeJ even unto'find1ng ways to work together, parent and adyisor. _
3. ’Ihou shalt ]1sten unto the parent, for wisdom cometf from all, not just ‘
*the home advfson;. | q - T ‘ )
4:"Thou shalt keén the:fé1th“in;times of famine and strife, ds’nel] as in- >
times of p]enty : ) " : e e )
.'5 Thou shalt explain thy motives to the curiotis® parent and guard aga1nst . ’. S
'nj the sins of v3h1ty and sanct1mon1oysness,’”_", v o . . )
,";6, Thou shalt sow the seéds of pra1se on the wateérs of goed behaV1ors and _
' they Wwill be reaped a thousand fold in the Fiedds, of parent effect1;eness
7 Be not enticed by hopes of 1nstant success, “for the road is 1bng and the '
rocks are sequent1a11y nunbered . "', . . - ) ‘ ) T
; . 8. Be ever pat1ent and art1cu1ate in explaining the‘hows and wherefores. ’ .

9. Suffer the 11tt1e siblings to come unto you, for thou art a source of
wonderment Bo so w1th plann1ng~and aforethought, for such 1s not
- ', t |

dev1ousness, but is indeed mere survival.

'_;10; Though thy cup runneth ovet*w1th M and M's, waste not thy ¥e1nforcements

for they tend to satiates e

f N s

B . .
s . . L . . . -
¥

" Goals relating to the chi!d'ére not meant to be "mine” or ﬁtheinsi.-,but "ours",

|




