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document for use by administrative/faculty/student units for teacher
education ‘on college campusés, and finally as accepted criteria to
measure the studemt dimension by National Council for Accreditatifon
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knowledge/theory/practice, (2) human relations, (3) fiehd experience,
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The past defade in- higher education has evidenced a
grbwing”participation and involvement by students in the .policy-
-~ . making levels that affect campus’ life and college programs. More

assurance has also been expressed for students' rights through
various eligibility criteria bej ished by the U.S. Office
ygencies. '
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| Since iy inception in 1957, thd Student National
As ation has proclaimed prosgective teachers as vital
‘college community and has pro ided an opportunity fer
teachers.in 'training to express their views$ regardin
ment of teacher education programs. Gurrently, e Studen
an asspciate member of the Matiomal Council for Accreditatior of
Teacher Education (NCATE) and partidipates‘directly in the applIT
tion of standards 2nd accrecditation of teacher education at the
" “natiodél'levéL, S . g .
. , ~ A
Although each of the 22 NCATE standards for acdreditation
of teacher educatipn programs at thé basic level is of concern to
the Student NEa, tﬁgbe are ‘two specific standards that invite'
. students to take direct responsibility for maintaining the qhality-
of prepared programs: . .

~
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. Standard 1.4 - Use of Guidelines Developed by
o National Learhed Societies and Professional
Associations. .
"In planning and developipg eurricula-.for, teacher
educat¥on the institution gives due considération
to guidelinel for teachexr preparation developed by
' National Learned Societies and Professional
Associations." A

Standard 13.4 - Student Participation in Program' ,
Evaluation and Developmept.

~ "The institution has represented.student partijcipation
in the evaluation and development of its teacher
education prodrams." ~

" It must be assumed that the Student NEA is the only
national organization with a special ‘interest in the pre-service
students in a variety of college curricula for the preparation
of téachers, therefore, the Student NEA can best reflect the
relevance and language of the student dimension.

«
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It is important -for the student NEA to bevelopfghd
maintain a set of criteria that reinforce current standards,
emphasize particular elements within the standards, or generate ' |
goals that require the attention or consideration of conditions )
viewed to be essential to students but not present in all ex1st1ng
programs. . ’ -

.

It is hoped that the Essential Criteria for Teacher
Preparation Programs can ‘be disseminated first for use as the
established guidelines for state and local chapters of the Student
NEA; next as a document for use by admlnlstratlve/faculty/student
units for teacher education on college campuses; and finally as
the accepted criteria to measure the student dimension by NCATE®
evaluation teams. To these ends, every Student NEA leader should
emphasize the need to understand the Essential Criteria as an
important supplement to the national §tandards for the acCreg;tatlon

\\\\‘ of teacher education.

It must be assumed that Standard '13.4 is a direct,
invitation to involve the student dimension in a way that will
influence ‘the development of teacher preparation progrxams offered -
by institutions. Both Essential Criteria and further long-term
provisions need to be effected on college campuses to efrcourage

- formal student organizations,® joint student~faculty groups,
membership on faculty committees, and other channels for. frequent
input and assessment of preparing program

The Student National Education ::Lociation has now been
recognized as an important professional voice, and it is hoped |
that these Essentigl/Crrﬁeria will become fully understood and-
applied, in an effort to improve teacher preparation prodrams. from
the students' point of view.

. I \
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" KNOWLEDGE/THEORY/PRACTICE

[}

- STANDARD :

Knowledge of subject content practlcal experiences, and familiarity
with educational theories and methods reinforcé each other
throughout teacher preparation programs.

. A. Knowledge of subject.content -+.a well-rounded
- background and proficiency in the subject -
is essential to the total teacher program.
B. Famlllarltx with educational theories and methods,
including their strengths and weaknesses,, needs

- to be an integrated part of teacher preparation.

C. Practical ekperiences are periods during which
the student tests and reconstructs the theory
and knowledge that she/he has gained and during
which she/he further develops a perspnal teaching
style.

GUIDELINES: ' ' i e

- , b}

A. Seminars, conferences, and workshops in current, relevant
instructional methods, learning theories, content area,
general knowledge, and school-community relationships shall be
.combined with field experiences throughout the teacher
prepdration programé

B. ' /Professors of educatlon and liberal arts professors who teach
a large percentage of prospective teachers shall be continually
involved in the elementary and secondary schools of their areas,
for example,(by’perlodlcally teaching, tutoring, or goeunseling
in elementary or secondary schools, to make the content of
their courses and their teaching practlces relevaht to the
contemporary' school setting. . .

C. Above all, teacher preparatlon programs and the actual teaching

" shall be exemplars of the.best poss1ble educational practices.

QUESTIONS:

l. ' How are knowledge, theory, methods, and practice lntegrated
- throughout the teacher preparation prpgram?

-




. .
2. Are professors. continually involved in teaching, tutoring, or
+  counseling.ih the elementary and secondary schools? -

3. How are the teacher preparation program and actual classroom | °

teaching examples of the best educational practices? .
* 4

For purposes of clarity, each of the followxng goals 1is presented

separately. One should keep in mind, however, that any goal | y

should not be implemented separately, but rather lntegrated into

a balanced teacher preparation program as outlined in the

Knowledge/Theory/Practice Goal.

- ——— e

) » ~
HUMAN RELATIONS
. v
STANDARD: ) ~

»

Human relations training is incorporated in teacher preparatiorf
programs. ) -

GUIDELINES:

- . |

d. Teacher preparation programs shall offer a variety of eXperlehces
in --

1. Senslt'v1ty/1nterpersonal relations/group dynamlcs.
2. Sexism.
3. Ethnic ¢ ltures.

reas. B M
them within previously established programs.

C. From_these experiences, the student has the opportunity to
learn —-- :

1. How her/hls own attltudes and behavior affect those
around her/him. R
-2.. To accept the learner as a person worthy of the teacher's
time. ' ‘
3., patient support of the learner regardless of race, sex,
social class, speech patterns, etc.
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4. To be fair and consistent in assignmerits, testlng,
lnterpersonal relatlons, etc.

QUESTIONS :

.

1. wWhat experiences are pfovided,in sensitivity/interpersonal
" relations? ’

«

2. wWhat and how much exposure to-the varied ethnic cultures is'
- provided for the pre-professiongl in training?

3. How are these experiences integrated into the total program?’

-

4. How are studgntS'observad and evaluated in demonstrating.their
competency to deal sensitively with children, peers, and
faculty? 1Is it continual?
3\ .
S. 60 al instructbrs in- tedcher preparation programs demanstrate
their competency to relate humanly to peers and students?
In what manner are Ehey observed and evaluated?

6. ‘Does the atmosphere of the college campus exempllfy good
human relations?

-

FIELD EXPERIENCE

~

’

STANDARD : ’

Teacher preparation programs include doptinual and varied field
experiences with an increased involvemgnt in practicum situations
each year, as an integral part of the total teacher preparatidén

program. —

GUIDELINES: =

€

A. Programs shall include experiences in the following sequential
order: y .
M ~ . ‘.’
1. Exploration with exposure to numerous teaching settings
varying in location, size, culture, and grade levels. ’
2. Direct contact with-children as tutors, teacher aides,
" and/for social agency aides. ’
3. Involvement in grouptinstruction and admlnlstratlve

aspi cts of teaching. . -
4. Student‘teachlng. . o -

-




QUESTIONS: . ,

’ "l .

-4

J -
Throughout these experiences, there shall be careful selecéion
of cooperating teachers to provide the best possible experiences.

Throughout these experiences, there shall be continual in-service
training for the students and cooperating teachers, so that

both are aware of the objectives, expectatiodns, and benéfits of
“the experience program.
As the experience is a practicum of what is learned in the -
college classroom, academic credit given for the experience
shall be equal to that given for classroom instruction.

The cooperating teacher and student shall botlr be involved in

planning the experience, - . »

-

. student shall be able. to enter the sequence at any time or
phase based on her/hls experlences.

-~

- ¢

> [}

Are students involved in varied types of field experlences,
as outlined in Guldellne A?

= )
To what extent are students -allowed to- part1c1pate in thelr
experiences?

-

} ) 8
What types of inaservice programs are offered to supplement
the experiences? . .

Do the cooperatlng teacher and student part1c1pate in the
in-service programs? i

-Is the coqperating teacher helpful to the student throughout

the experience’ Do the student and cooperaﬁlng teacher both
plan the experience? DQes the cooperating teacher provide
teaching methods, constructive’ criticism, and teaching aides
and materials? To what extent?

¢ . .

Do the local school systems and unlverslty coordinate their
efforts to identify and inélude ‘classroom teachers in the

“field experience program,

-

bt .o - .
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PARENT-TEACHER RELATIONSHIP

STANDARD: *
Teacher preparation programs provide prospective teachers with
technlques and skills to engender positive parent-teacher relatien-
ships whlch will maximize the educatlon of the Chlld in school as
well as out of school. )

v
!

GUIDELINES: Yo

I
\ []

Seminhars, community activities, ,conferences, and/or workshops that
will facilitate positive parent—teacher relationships shall be
provided in teacher preparation programs. ‘The experiences shall
promote the sharing! of concerns for education and develop avenues
for closer cooperatlon and involvement of parents in the school.

QUESTIONS:

4

1. What evidence is there to show that prospective teachers have
opportunities through seminars, conferences, community activities,
and/or workshops to develop techniques and skills in creating
positive parent-teacher relationships? R

What evidence is there to demonstrate that prospective teachers
participate with parents and teachers in opportunities to

share concerns for education and to develop avenues for closer -
cooperation and involvement in the schools? ‘

What evidence 1is there to demonstrate that prospectlve teachers
are encouraged and assisted during their field experiences to
put into practice methods to enhance school-community
relationships?

STUDENT INPUT

-

‘STANDARD:

Student and recent graduate representatives with voting rights.
are on all committees involved with 'the planning, monitoring, and

assessment of the teacher preparation program-.

?
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GUIDELINES: K : : ' : 5

A. A committee of students'in each phase of khe teacher preparation
program, including graduates from the program within the past
two years, all elected by their peers,'function as a means to --
" 1. Evaluate the teacher preparatlon program.

2. Evaluate the faculty. ot

3. Seek the views of other stiidents.

4. Recommend sStudents, to serve on all teacher preparation
committees. : )

5. Make recommendations to the. joint student-faculty policy
making bodies.

-

B. This_committee shall establish an ongoing means of pooling data

.concerning --— -
1. What classroom teachers are .doing in their classrooms by .
way of innovations in edugation. ° - ~
" 2. What school administrators f%pm different school systems

are involved with in terms of new currlculum’change.

“ 3. What other groups (i.e., educators, teacher organizations,
State Boards of Educatlon) involved in teacher preparatlon
are developing. . N .-

QUESTIONS: ]

1] . . 3

1. How are students and recent graduates being involved in
planning for changes in curriculum?

2. How is their opinion being heard by the administration on issues
of evaluating the teacher education program? )

3. Is there a current means of allOW1ng the students to evaluate
their professors and are these evaluations used by the faculty
in improving their teaching?

4. When and how is stud®nt and recent graduate opindion sought
and used as criterion for crucial cpfriéular and faculty
evaluation before final adoption of said curriculum and faculty
member? How often is this done? .

. 5. What assurances does the stu§Ent have against intimidation and
harrassment as a result of part1c1pat10n in committee work? .
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a ASSESSMENT A4

STANDARD: S ,
oo D I —
The educative process of a teacher candidate includes a periodic
. . self-evaluative instrument, continuous advisement by faculty,
evaluation bywpeers, . and.counsel and ‘evaluation by a full- time
professional or "master" teacher. . . P
GUIDELINES: =~ . ' . .
. “

A. A series of eva;uatibns shall be developed by students, faculty,
and classroom teachers for purposes of creating checkpoints
along the course of a teacher candidate's program.

B. The evaluations shall serve to identify strengths, weaknesses,
or needs so.that constructive alterations can be made 1n the
style and/or manner of teaching. They shall serve as a means
for the teacher candidate to review: her/hls qualifications and

‘commitment to teaching.

4
¢

. C. The evaluative criteria shall be well-~ deflned, valid, and
objective. -

QUESTIONS:

1. Does the student have any way of flndlng out that teaching is
for her/him before the senior year?" How?

. +
; ’

2. Does the studentfbave any way of discovering weaknesses or
deficiencies without pehalizing her/his grades? How?

3. How does the student-adviser relationship offer a means for
the student to find out more about her/himself and have the
opportunity to examine possible changes or alternatives?

4. WwWhat means does the student have of testing her/his potentlals
as a teacher before student teaching?

5. Are the evaluative criteria well-defined, valid, and objective?

6. How are those involved in the assessment procedure, particularly
the student, made aware of the evaluative cr1ter1a°

»

f
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RESOURCES (

_STANDARD:

Teacher .pre aration programs demo heir courses practical
ideas for the utilization of #Astructional media, field experiences,
and other learning resources” in and outside the community aside

from the teacher and/or school facilities. .
GUIDELINES: TN

"A. The courses' objectives include --

l. Training in skills on the use and development of
audiovisual materials and equipment.

2. How ohe could involve community personnel in the classroom.

3. How one could involve sites in the community as learning

. centers. i

i%f“lﬁ: Hdw'to locate,sultable free and commercial ipstructional

e materlals. .

Tr

B. The courses shall prov1de practlcal experience in 'planning and
teaohlng lessons using the above skills.

: QHESTiONSE_M?
: . .

1. ‘Are faculty members capable of teaching suqh skllls within
their ‘own area of te ch1ng° ,

2'. Do teacher candidates demonstrate use of these re§ources within
- the teaching smtuat' :

;. ¢
3. What experiences are provided for the student to.learn these
1. skills if they are not taught in class? e

~

4. wWhat kinds of collection (i.e., free instructional materials)
already exist for the teachefr candidate to explore and begin
to bulld her/hls own resource mater1als°

o
»

PROFESSIONALILSM:

STANDARD :

C e
The teadher preparation program 1nclude instruction in professional

rlghts and responsibilities.

.

4 7Y
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GUIDELINES: . ° T L, o .
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Students shall be provided experiences with, ‘and knowledge of *=

.
- N N o

1. Contracts. "
2. Negotiations and bargaining rights.
- 3. political action and legislation.
- 4. pProfessianal organizations.
) 5. .State, regional, and national accredltatlon and - -
certification policies and practices.’
6. Legal,rights and.responsibilities of the classroom
. . teacher. . ' :
'7. Code of Ethics.
' 8. Tenure.

)

_QUESTIONS: '

1. What experiences are provided for the student with local,
state, and national pre—professlonal and professlonal
organlzatlons (i.e., Student NEA)? - . ‘

2. How are students expoSed to these areas of professlonal .
‘ knowledge? : -
» Aﬁ : ‘ -
3. +Is the studﬁagigiVen the opportunity to meet and interact with
representatives from professional organizations?

PROFESSIONAL TEACHER INPUT

STANDARD : , L -
Practicing teachers are ihteg;aliy involved in the training J6f new "
practitioners and have part in designing the'content of teacher

preparation programs.

»

GUIDELINES: °

A. Practicing classroom teachers shall serve as consultants in
«teacher preparation courses tb ensure that theories and methods
techniques are feaslble, practical, and workable in the
classroom. . '

° .

B. Supervislpg teachers who are trained, experienced master
teachers shall be provided release time and/or compensatlon
for interaction with the pre-professional.
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C. Colleges and universities shall maintain, integrate, and
coordinate efforts in continual dialogue with local teachers
and school groups as a critical source of practical proposals
for their classroom instruction.

.

QUESTIONS:

1

1. Are classroom teachers utxllzed as resource persons in the
un1Ver51ty classroom?

-2, How are supervising teachers compensated for their services?
3. Do the local school systems and uni?ersity coordinate their

efforts to identify and include classroom teacherssin their
teacher preparatlon program?

. 4
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