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degcribe what school ig, to examine 'the events that occur within. o
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system of the school staff, (6) social system of the classroom, and
(7) school~-community relations.-The general purpose of the curriculum -

perspectives within the sample of schools. The global education

schools to develop a global ‘perspective. The art substudy will , .
attempt to identify existing methods and content of instruction in’

The affective substudy was created to gather and analyze data which
could provide insights into what is actually happening to children
affectively in schools. The -purpose of the social system of the

adults interact with one another to produce the school setting, while
the substudy on the ,social system of the classroom will investigate
the relationship of teacher leadership-to pupil productivity, morale, -
and -compliance. Finally, the school-community relations substudy will
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* . ASTUDY OF SCHOOLING IN"THE UNITED STATES

Y Y N PR

. v
.Y -

) "

THE PROBLEM AND ITS SIGNIFICANCE -~ . . *.

‘Criticism of clementary and sccondary schools of the United States uspally

7

has addressed dtsclf to certain assumied deficiencics in teaching basic learnings,  *

-

But xecent cxiticism has included a xelatively new element, Tt is that the schools ‘

hY . a1 L o
simply are not effective institutions: not effective enough to compensate fox leaxn-
ing disadvantages in many homes, not effcctive enough to hold substamial scginents

of the pupil population until: graduation from high school, and not’ effuctivc cnough

T to contrihutc ‘:igmficantly to corrccting ccrtaln lncqurtics in thc larger socicly.

Some havc even glven up on the schools, recommcndinp that soclety be dcschoolcd.
This is-a drastic rccommendation which we believe to be at best, premalurc.

It is our contcnuon that we know rclntively llttlc about how the school
actually functions and that until we do, we lack both an esscmial clement In
describing with accuracy the school's shortcom!ngs and a precise oxdex of business
“for .roc‘tifylng its dc;ficicncics. In short, it is not sufficient to pronounce the patient
ill. We must glidgnos;* and dcscﬁbc t‘hc specific ailments and proceed with altexna =
tive p‘rograms of xchabilitation. To date, we have studics-ﬁn:my of them Inconciu-

sive and controversial-~into the offects of schools, They have focused on the

students ox graduates, drawing inferences about the functioning of the schools {rom




- providing basic (hta whc-n, in actuality, it Is little more thana collcuion of jour-v

rox

ohstrvations of the products, Such studics are necessary but not sufficient. Con-
centration on outcomes may tell us that tlic horse ran a slow race, but if the

examiners have not Jooked at the horse; they can not givc'us the vital information
: v

A

" ag to whether the horse was slow out of the starting gate, was inadequately rested

- .

from a previous race, was badly jostled rounding a curve, or carricd too heavy
a weight.  The data needed for these essential additional observations and subse-

o . . . c }
quent diagnoses and prognosces are missing. But surc, on the basis of such

limited fnformation, we do not shqat the horsel

We propose to make the school our unit of study--that is, to look at schools
as natural phenomena functioning in various ways. What is taught? How many
hours are devoted to what kinds of activitic!? How are lcarning and tcachlng con-

»

ducted hour after hour? What arce thc reward systems? What values are imbedded

in the culture of the school? How do these interseet with the Interests of the

students? How docs the school relate to its commaunity sctting and how does the

i

community relate to the school? Hundreds of such questions are heing formulated

for examination,

At this pmm one might ask wlu-thcr we do not, indeed, already have

~ answers to such questions,  The answer, clearly, is that we do note In fact, the

paucity of our knowledge abont the conduct of schooling is such that Silberman's

overview of sclmol:: rvporlvd in Crisis in the Classrooui was widely acclalmed as

R RTINS
nalistic impressions.  Writers such as Schwab on the currxculum, Sar%on o1
'9

Icharles L. Silberman, C‘rms in the Classroom.  New York: Random
House, 1970,

Jocvphj. Schwah, The Practical: A Lanyage for Curriculum.  Washing=
ton, D. C. : National I dm..ni(m Associu m(m, 1909, ¢
' 4

.



“ - .
the school’s cullurc,3 r.lmd;Broplf(-nln'cnnor on carly schooling4 have pointedout
. . . )

~

our lack of knowledge about \\fmt gocs on in schools or how schools actually

function. Simply 1o provide the missing knowledge on a comprehensive scale

¥

would b, in itsclf, a contribution justifying the proposed study.  Withont such
knowledge, proposals to improve schooling rest on an f:xcct*diug]y shaky hasc.

The cffectivencss of attempts o reform schools can be increased through efforts

to map the terrain as it wow cxists.

v

Naturally, describing the school means, in large wcasure, 7dc.-mribin;;’
the people in it,  We are vc{y much interested in what they wre doing, how teach-
ersg and students react to each other, how they feel about their activitics ahd
rcl;tionships, and how ilu‘po}tnnt and mcaningful they see the school tode in
their lives. And, of course, We arc interested in how the students are performing,

using a number of indices,

, ST}JD\’ING ‘THE “SCHOOL"

* As mentioned previously, our focus in this study will be the school asa

whole and not merely the achlevement of its students, the preparation of the

Y

teachers or their teaching methods, or the school organization, though all these

componcnts will be fucets of the whole study.  We want totry to define and describe

po

Jvhat the world of the school is  and examine the events that go on inside its walls

*

kY .

_and the meaningsthese events have for thosc whio inhabit the school and the com=
. [

A munity jt sexves,

‘ 3Scynmm' B. Sarason, The Cnltnye of therSelool and e Problem of
Clanee. Boston: Allyn and Bacon, 1971,

t

o ,,40'ric Bronfenbrenner, Two w,‘"'li‘,’j_ﬂ';glli_lﬂL‘fl'l‘,l:l New York: Russell
Sage Foundation, 1970,
LN




We have several reasons for focusing our study on the school as a whole,
In the first place, it is our helief that the single school is the most viable and
~effective unit for cducational change.. llowever, in order to promotc change in
N ; :

lhc\skinglc school, we need to know much more than we do about what is actually

N
going on{vu hin the school walls. In the second place, most studies which have
N\ P
resulted in the conclusion that schools,do not make a difference are based on the
assuniption that schools arc diffcrent from each other--that differences in ye-
sources, teacher prufinrmiun, or physical enviromment xesult in differences
between the schiools themsclves.. We do not really know that this is a fact. We

-

cextainly cannot assume l'hat studying pupil cffects by measuring achievement is,
the most accurate gau"g(‘r of hetwten-school differences.  Our i‘n-dcplh study of
many diffcrent échools with diffcring pupil populations and resources should pro-
vide further information here. A third rcason is simply that we are pouring bil~-
lions of dollars direetly 1pto schools (for cxamtplc, Title I ESEA schools),  We
have very little evidence as to where and how this moncy can be most effectively
used. |

It is obviously impossible to walk into a huilding and simply study the
“selol, " ‘Thercfore, in our conceptualization we have hroken the schiool into
four components which will be esamined aid ohserved at the same time and intex-
related, “The four components are: the curriculum and methods of instruction,
the affective environment of the school and classvooms, thie social system of the

school, and the relationships hetween the schnol and its community.




The Curriculum Substudy

Most prcvioﬁs cfforts to siudy the curriculum in schools hnv‘c been basced i
‘upon analyscs of state or local curriculum guixlcs or the texthooks in use in the
school. We fec) that such sources offer a restricted (nnd_‘o[lcn iuaccyrnlc) picture
of what is l;uing"c;ffcr(rd {o :imﬁl, lcurugd hy the studém:;. Wce have concc"plua]lzcd
that five levels of curricu)ﬁm existe ‘The jdcal curriculum is basced upon the best
and latest thinking of subject-matter and curriculum specialists. The formal
curriculum 1'~. Compos;cd',of the expectations which society and the schoul as an

Y ‘o

institution hold for cach.student. The perceived cyrriculim is what the classroom
teacher believes hc‘E offcriﬁg to the students. The operational is what is imple-
mented in the classroom, and the experiential is what the student actually experi-
ences andv what he takes away with him. We hypathesize that there Is very liul'e
‘corrcspondoncv between these levels of Cerlcu}um; in other words what the
student actually "lcarns" on the experiential level may have no relationship at all
to what the district curriculun guides on the formal level say he should be learning.
Our findings in this arca may again point out the weaknesses of studying schools
only in termns of the achievement of students measured by standardized tests.

An attempt will be made to study cur‘ricnln in nll m.ﬁjnr subject arcas,
Work has alrcady begun in defining the parameters of such studies in 'lhc arts ;md
international education.  Similar work will he done for nmltlxc-m;uics, rmding,
science, and, if rvsuurc‘cé permit, other arcas such as physical education. At ther

end of our study we hope to lave a fax hetter understanding of what is actually heing

donc b, the sclionls in cach of these reahms.

J




The Affcetive Substudy

Almost cveryone will agree that students take away from the school fax
more than just the three Rs. What happens to them within the school in many ways
will contribute to their feelings about themscelves, their attitudes toward learning,

and their tolerance toward others, Much of this is not "taught” consciously by the

L3

school or teacher hut is absorbed by the child from what we are calling the-"affec-

tive enviromment, * The affective substudy is concerned with what is happening o

- .

the feelings of children and teachexrs as they pass through the school experience.

»

" This includes not only observing the interactions and events within a classroom
‘- A

and in the hallways and other arcas of the school but also involves surveying the

human support system of the school such as health, guidance, and counscling

N

sexvices. We fc'l that the affective substudy will contribute Lo our understanding’
of the school and its cffectiveness hecause it will give fuxthier information about
what s:.hools are doing in the rcalm ‘of promoting sclf- unders tanding, molivuion

toward life-long lcarnin'g, and attitudes which will contribut e to the betterment of

society.

L}

The Sowsial Q\Mcm" Suhsludv

In addition to! h( ing a lc'.lrnmp and affective envizomnent for sludcm-,, the
schoel can also he viewed as a work enviromnent fox ndulls. Therefore, the social
systems substudy is concerned with the school's adnlt residents=-the staffe We fecl

that study of the conditions of adult life in the schoo) is hmportant for two reasons:
. . A

first, these conditions may he "lmuhcant iutervening variables in determining

*




[

student outcomes; sceond, the quality of the staff's work life is itsclf of concern

1]

in a humanist approach to schonling and-life in general.  This substudy will focus

~

its attention upon the interactions of teachers, their formal and informal commu-
nication nutworks, theiv decision-making and implemcéntation processes, and

their attitudes towaxd their environmoent,
' ’ - ' [
r . . Co. ) .

The Scloo) - Commumity Substndy

Everyonce is awarce that many‘decisions taken within the scheol about suls~
ject matter to be taught, organizational innovations, or tcaching nicthods have
their basis not in pedagogy or rescarchbut in the attitudes of the parents and

community, Battles over sex ’cducation, tcaching communism, or abolishing grades

arc dxsturhinyly familiar. Howcvcr, we hwc vc'ry ]utlc }.nm\'lcdgc aboul where
people in the commumty get their information, aboul what goes on in thc school

avhat factors influence their attitudes, which scgments of the popul:uion have influence

-

on decisions, and ways in which schools cgn mobilize community support for their

Y

YOI NS, 'I‘hcrc-forc a fourth focus of our study will be the school's relations Gm h
prog y

its comnumity. lhc qtudy will view tfk schonl as a total social ¢ nmy withina +4

community-cultur: xl comtext. It is our hopr that hy provxdmzr 1nfnrumlion about the

various processes that interlink thv schuol and its ummumly, we can contribute to

the formulution of st rnu'gu-s to help schools tuvolve their connmunities in their

attempts to inmovate and improves

.
[

Al four of the sabstudies deseribed ahove are discussed more fully in
¥

Part 11 of this docmuent mud progress to date is detled, p



FROM KROWLEDGI 01 SCHOOLS TO IMPROVEMIENT OF SCHODLS

We do not intend to provide only descriptives knowledge, significant and

difficult though this step will be. We are interested i the additional pruhl'cuzms

P -

of revealing possible relationships among inteyacting variables, diagnosing -
shortcomiugs and, ultimately, projecting st vategics for improvement. Therefore,

our project is designed as a policy study with the following steps:

1. Petermine as precisely as possible whin g_ﬂ_(%hl a representative

sample of clementary aud secomdury seloals i the United States, Our preliminary

estimates suggest a sample of seventy-two schools, carcfully sclected fox types of
“state governance, geographic Jocation, size, demographic considerations, and the
Jike, While we mtend always to focus on the school as a whole, we have broken
“the study into interrelated substudies to assure viewing it from several different
perspectives and Lo stress inter- and intra-depemlence of major componcin s,
» . . »./ - ,- ‘
Throughout, an attempt will be made 1o identify and assess the impact of external
influcnces on the school's program aml operation,
Conceptually, the study is viewed as a mified wholee We must look at
J
pivces, of course, i gathermg datz and in secking 1o comprehend what they means
But we will seel constantly 10 laok ot the whole in trying 10 puderstand the pieces
and the picees in the contes of the whole,
It is estimated that adequate defnution of thas phase of the project and
collection of data will yequire a winnoim b three years,  This step will provide

data for othier steps m ahe study st conld resnlt :mm;:; of sanall hool Jengih

Tepari s,




~.2. Develop altcrnmvc c*comp]ar modcl«: for each 0[ the suhqtudxcsf

1
-

In ordc.r 10 provndc dxrectxons for changc it is cssonmal Lhat we do morc Lha.n JtlSL
4 f : N A...

. dbscrib_é ,\\"ha‘t.a.s:zmplc of schools are like atone ,mom-’cnt in_ time. Wc must ‘also

"
.

_ ma}..e some Judgmcnts as to thc adcquacy of thclr currlcula, thc tffecuvcncss of

the1r policwq, and the Lmds of atutudcs and outlooks wluch thcy fostcr. We need

some standard oI comparlson by wluch to Judgc the _practices we observe and make

some sl;atéments al__:oat. where they are adequatc" apd w-he:_:e. they {all sho‘rt. )
‘We intend-to.construct this standaxd by commissioning acknowledged -
) experts to{f{zport on exemplar'practices'in each of the facets of our study. Altliough -

~ there may be much dlsafrreement over what is desxrable at the cuttmg cdge of theory

and rescarch ina f1e1d in back of this edge there is an area of funded l\nowledge

> ; [l
[

bout which chsagrcement 1s mmxmal. \Ve feel that;a panel of experts.ean 1dentlfy
. - )\ . . s"’ . /

programs and practlces in mathematws, for example wluch mcorporate the best

thinking now 1available of mathg;maticians, c,urriculum spccialists ,;‘psyc‘hologi‘sts,

and learning theoxjsts, We would then be able to compare the mathematics curricula

7

~which we observe in the schools with these exemplar practices.and point out where

‘improvement is necded.
“These exemplaxr models will sexve an additional piixposc_z_. We intend to
) ' R . B . - . '. ‘ B ) R
publisl the reports of the expexts in a series of b%)oks which will provide teachers,

*

administrators, and policy makers with information about promising programs and

practices already in existence and in operation.

LA R B . ..

‘It is our présent estimatc thiat Step 2, to be conducted simultancously with

Step 1, will require approximately 18 to 24 months. We plan to issue, undex the

. L L




" of commissjoning them. These will.be very much like sone of the reports on . ..

_and groups. It is estimated that, taken togethexr, they will require an ad'ciitioﬂal L

.
" e =
~ s

authorship of those eommissioned, a series of repoxts on exemplar practiee in -

.

-~ . .- . . (8 _ ) - . s

iy . . v i : 3e sl o .
cach realm of schooling studied and to release this in book form within two years

k] . . . R © oy

. . -
. . . . .

higher education now being released by the Carncgic Commission o Higher

Education. - L

~Steps 3, 4, 5, and 6 outlined on sul)scvcjuent‘pagcs are.qss‘;eniially those of

-

analysis of strengths and weaknesses, identification of entry points .aﬁdstrategics _

for improvement, and formulation of recommendations for various- individiuals

time spah of:v 36 months, making a total of 72 for the entire study |

3. Anal_yz“c the gaps hetween the results of Steps 1 and 2. The purposc

R

of this step is not snnply to documcnt the fact that Iornudable gaps botwcen
present practxccs and rccommendcd alternatives exxst in au areas of schoolmg

studicd. Rather, it is to.find out as m‘uch as possil)lc about the natu_'re of-thesc gdps.

Are the dmcrepancxcs more in the £a1lu1'c of the school’ to mvolve thc studcnts in

meanmg,ful daily lmng than in 1he smenuﬁc va11d1ty of the curru:ulum? What Varla-

. tions .in this kind of dmcrepancy occur at successwc lcvels of schooling? In our

analyses, we will be intercsted in relatwely small as well as maJor discrcpancu,s,

-

- for we nced mformauon about whcxe scl ools are 1c,sponu1ve and amcnable to changrc

as well as resistant. Both kinds of information arc c,xcecdingly important to effcxc\-\?

tive intervention for improvement, since we are interested in identifying areas of

strength as well'as weakness, - . I




"

“we will dopend hcavxly on our own cxtenswe studies into the problcmb restramts,

attainments. .. ' -

12

'?i, Idéntify ancl'evalnhlc the potc-nlia‘]i(ics of various éntry points for .
. L% ] : .

‘-

: effectmg mmrovcmem. . This step mvolvcs the appralsal not only of grcat‘cst'nccd

but aleo of thc pJ.olmblc. cost in terms of dolldls and time and the chances for '
. v I,

. . .

, succéss. It .is*not our‘ intent'_ tc") attach specif-i.c dollnr amounts to possmlc intcrv¢n~

“ )

v 1

tions hut, athcr, to sunrgost ‘the \'arymg magmludcs of wlmt emcrgcs as a kind of’
genda Im school 1mprovemcnt. It is our mtcnt howcver, to provule policy

.m‘chrs with somc cmtcrm pcrtamlng to urgf,ncy, cost, and dlfﬁculty to prov1de

some guidancc in sclccting from, these agc_nda items.
e g _ '

.

. 5, Supgcst substance and stratcvies for major items on this“ggenda..

Step 4 conccntrat(,s mainly on the ‘where" of mtervenuon, this step seeks to pro-
vide as much as po‘ssibl’e of the 'what and' hqw “In rcgard to the ' what, we

w111 draw heavily from the rcports commissioned in Step. 2. In rcgald to the "how‘ “

(9

~

-

~and strat¢gies of school change, being publishcd by McGraw-1lill in a series of

books. In-addition, we will draw ftom any other appropriate sources in proposing

desire,d'.fdircctions and goals for the schools and-alternative ways to pursue their

[ . -
E N " . . .

* 6. - Formulate recom#endations for all appropriate levels and types of

policy makers and decision makers concerned with the schools, What goes on in

~ schools is only partly a consequence of what is done by those in them. Therefore,

improvement Jies only partly within the scope and authority of individual teachers

and principals.” Conscquently, wc will set forth a sexies of recommendations directed

a .

to rrroup outside the sclmols such as state leg g,u;latmvs, school boaul.,, and private.

funding agencies as \voll as to admuusu ators and teachers.




'PROCEDURLS AND PRODUCTS‘

 The complulon of Stcp 6 shoyld colnudc upproxlmatcly wlth the completlon

" of booL lcngth reports In all maj01 catcgdrics studlcd. o . )

14

. v

- .

I’Lmnmg along three fronts alrcady Is under way. First, a small staff of -

-

persons varlously preparcd in currlculum, school organizatlon, 9ociolon'y, school-—
- - L]

community relations- and other appropriate divisions-of c_ducatlon and the bclmvioral -

sciences ls conceptualizhig the study. An lnitial brcakdown of catcgo’ries has been |

. 'formulatcd. . ‘This group 1s meeting regulaxly to wﬁnc these in order to select the
.most Signiﬁcant componcnts for in- dcpth studies. Thls analysls also will produce
"the guidelines for Step 2 of the policy study describcd in the preceding section,

' Allhough' thc bulk of this work will be comp],g:ted by May, 1974, it will céntinue into

the carly phase of data collection scheduled for the sccond year of the study.
Second, a ycar-long seminar focused on ilue_naturc of schooling, obsegva-

flon of schools, and éva]umlon of schools as the unit bf study' is bei:ng condu’étgd

by the above s;t:iff , augmented by an array of ap‘propriu“te spcciallsts. This cons}i-

tutes the core program for a group of Ph. D. candidates in the Graduate School of

Education at UCLA specializing in ihc study of school ing. Throughout the y_E:ar, this

group will be traincd in obsorvational pmccdurcs, survey rescarch tcchmquc s, and

v

- the like and will seck out and usc in an L“xjﬂoratory way available Instruments

suited to our purposes. Students will join staff members in several task forces
corresponding to the substudies identificd previously.
. Third, progress toward specification of criteria for sclection of schools

is undexway. In addition to the usual onces of size, helerogencity or homogencity
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Professor Roald Campbcll for his study of ¥

of pupxl popul.mon, urban or suburban location, and lhc likc, we are intorcstcd

-

in dxqtrlbutum among ¢ qtatcs partlcularl ! wnh re<:pcct to vaxying patterns of

’ state govcrnancc of cducatwn. We wﬂl sayhple in thc 12 states selected by

govcrnancc of cducauon and h_opc '

h

to bc able to apply some of the data he has collectcd to our study. To provld;, an

0

adcquatciy diver emcd samplc a umumpm of 50 schools w111 he required, wnh a

»

minimum of 10 of these being sccondaryt Wlulo sclccuon of the samplc w111 he

»

a chffxcult ta“k, we anumpatc closurc on thx., qu boiorc May 31, 1971. " -

anarxly for reasons of cconomy, Califor m‘a w111 sexve as the trial stgte
for tramln« pe rsonnc'l and trying out mstrumcms and proccdures. Fortmlatcly i
the Grcater Los Angclcs area provndes a wide rangc of typcs of schools.

It is anﬁic:pﬂed then, ‘that conceptualization of the study, tralmny of
observers, sclection of schools, and sclection and prepalatxon of instruments wlll
be compleu,d during the first 19 monlhq of the study or hy the end of May, 1975.
\\'c hope to gather most of the final data during fall of 1975 and Springmf 1976.
Our schcdulc calls for complcnon of data’ co]lcc.tion by March 31, 1976.

urning lo another m:qor pha';c of the study, it is antiupalcd tlml ana]y%cs
of excmplar conditions and practices described as Step 2 of this policy study will be
commissioned between January 1, 1973 and October 1, 1974 for completion within

: v

12 wmonths frot the datc of agrecment.  Conscquently, these will come to the

L]
contral staff over a nine-month period from January 1, through Scptember 30, 1975,

L d
*Calitoruin, Michican, Onio, Wisconsin, New York, Massuaclnses,
Tepnessce, Georpia, Florida, Teaas, Nebraska, Colorado. ‘ '
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They will be sent out'to ether c:ipcrts fox review, cdiicq_in-hoh;:c,. and publislied '
within I2 months of the due date.. It is anticipatdd that a’ series of hooks summari=

- zing rescarch and exemplar conditions and practices in various facets of schooling

»

. will'come from the press bctwecn‘jmnfary 1 and S'c'ptémbcr 30, 1976. Therc

[

could be as many as 14 volimes in the seriés, depénding on the size of the budget

. I "3

“available for this part of the project. ( KR . o
Just as soon as _first drafts of all the above ai‘e available, steps 3, 4, 5,

and 6 of the study will move forward,” These steps lead logically 1o reports on

L - B

each major-ph'asehof schooling being studied, . In oxder {o insure adequate prdvi~

sion for slippage both in collection of data on the condition of tife schools and
preparation of rcports on cxc‘mplai' practiccs ) thc_proposal a]lows a period of 18

additional months Ior all nt ccseary analchs and preparation of final reporls s

bringing the study to conclusion by August 31, 1978.

1%
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CURRICULUM SUBSTUDY

INTRODUCTION

That'students attend schools in ordér .to leavrn‘ihhings might be a .
generally agrced upon function of schools. _ﬁlmt they learn--and what they
| ~ are expected to Jearn (the two might be considéfably different)--is usuall'y )
labeled by educators as the curriculum. Thus, curriculum is included as a
stubstudy in the Study of Schooling. The gehefal purpo'sq of the curriculum
s_ubstddy is to determine what "curriculum" is from 2 \;ariety of perépqctives.

v

within our sample of schools.

.

¥ . .

The mdre specific purpose of the stud;} has changed s]ighglx f'rom
the original focus as a restitt of having two nationally-known curriculum and
instruction experts as consultants over the summer: Bruce Joyce and Louise
Tyler. Our.primary pufpoée is no longer cxclusively to validate the model
of curriculum which we have consfructed to direct our data collection. |
Although this 1'cm§cinr. one purpose, another purpose has also emerged: to
describe as comprehensively as possible "the curriculum® from a varicty
of perspectives. 'f’l\is shift in purposc will allow us to ask qucstioné and
collcct data at very sp’cci'ﬁc points in the 'mmlc..-l ralixcr than tracking onc
question through all tle perspectives on the ciurricuhun provided for in the

model.  For cxamply, we may now ask questions regarding how'the principal




' CONCFP'I UA LIZATION '

x -
T e N oy

views the pcrccivcd and operational currlculum, what the teacher's view
* b

af the formal curriculum is, or what lhc tcacher sce;; the student learning

from the curnculum. -Such quesuons -(.Ol.lld not have been a'sl\cd if we had
Al

contiﬁued to.have only the validauon of the modcl as our over-riding pu;pose

of the sfudy. R “ | B ‘

L " .The curnculhm study is bascd on a five~stage model., Lach of the

_ five stages is derived by using a different data source for examining Mthe

currxculum. " The 1dca1 curnculum is based upon the best and Jatest thinking
of subject matter and curriculum specialists without great concern over
limited tesources. It Is a model of curriculum toward which schools might

aspire. The formal curriculum is composed of the expectations which

society and the school as an institution hold for students. The formal curric-

‘ulum has a number of data sources: legislative dccrees; cxpectations of

parents, principals and Supc-rvisors; distrjct and local school guides;} state-.
ments of educational philosophy; and courses of study. For all of these data
sources to hecome a formal ;:urriculum, considcr:uidn must have been givcﬁ
to the cmmnonpl_aqcs of curriculmn, as set down by Ralph Tyler in his four
basic questions about curriculum planning. Persons other than the classroom

teacher arc the decision makers for the formal curriculum.  The elassroom

teacher might be congnlted and utilized as a data source, however.:

£




| The perceived curriculum is whai the classreom teacher belicyes
he is offering the students. Decisions about the perceived curriculum are

;riade by the classroom jcacher and other currigular sources arc screened

through the teacher's sct of values, competencics and expebtanciés for his

-1

students. The data source for this perspective on curriculum is the teacher.
PN - ) ‘ ‘ : : ,
There is often a gap between what the teacher says hc is offcriﬁg his

students and what actually is jmplcmcntéd in the classroom, This gap 1¢ads

»

to anothér vicw of curriculum--the operational curriculum.  The opera-

-

tional curriculum consists of what actually goes on in the classroom-~the

kinds of questions 'asked, the texts read, the discussions held, the expecta-
' tions communicatcd both implicitly and explicitly, ctc. This curriculum

-

mustjbcvdocumcnted by a professionally traincd observer in the cvlass’room.
The experiential ct_xrriculum i derived from what the student

actually experiences in the classroom, There are two faccts of this curric-

ulum:. what the student perceives as the curriculum being offcred to hin

‘and what he actually learns as a result of being in the classroom. The

data sourcc for the experiential curriculum is the student himsclf.

Each of the five »cyrricula utilizes differeit data sources and yickls ©

| - . . - * o,
a different picture of the curriculum. The curriculum study hypothesizes
, ‘

that cach of the curricnla exists as a distinct cntity and that considerable
varjability may cxist nn‘wng them in any school.
A grid to guide the daga collection has been developed ind revised.

-

-




_ | The revised grid lists the dimcﬁsinns whi&lx will he used in data collection
procedures in ordef of prioxitics. Some prior di.mc'nsions were climinated
either bccaﬁsc of difficultics in o;mcrationalizingihcm or bccau.se of low,
prioritiés givento them by those involved in the study. The revised grid
now takes the following form: | h

s [Reml g | .
) ‘ /_/ !'vrccl‘vt;«.! . * - / / 7 -

e A 7 7 7 -
: [ Eaperieaiai ) 7 , 7
Content * v

Matcsials

Goals n;:d .
»" : Objectiven

Organlring

Cenlers

Ny

Stratcaivs

Evaluation

"Grouplng

= et

Time . '

Space

. Principles
’ of Lcarning

s s g o

-

Prioritics Attitudes ) Autononty Rationale . Flc:lblmy_‘.

v oo. . ) . .

-

It is anticipated that data will be collected by content apalysis of

A .
documents, interviews, questionnaires or obsexvations for cuch of the cells
b ‘ - . *

in the grids .

) - »




PROGRESS TO DATE
| Somg:. prepilot testing 6f sclected sections of the grid occurfcd in
several clcmcutary schools du'ring the spring semester. Questionnaires
were tfi’ed out as well as a few intcrviéw items in two subject arcas. Obser-
v‘ationsﬁ]éo wérc recorded and compared. Asa rcsult'of this prepilot work,
the grid was “feviscd as described in the ’preccdiﬁg section. '
The purposes of the study have been rcfofmulated and.z_is a result,

our general c‘urricula_r c;oncerns for the substudy have broadened.

. During the surnmcr months an intensive litcratﬁre seafch was begun

-‘:)n t__lge variablesconside;gﬂd to be most cruclal"lo the study. For example, | -~ ,

reported research on ('liffcfi'rlg perspectives on c'urrliculum is being

»

. R ‘ ' . -
summarized as is research on the use of interviews and questionnaires with
f : N

s . -

. . 3

young children. I | e N _ \

. - A ' ' ’ t P Y . )
Work has also continucd on the generation of ipterview and question-
oot . ’ .

-

naire items for selected cells of the grid.

Formulation of the major questions to be answexcd by the curriculum

", " -
substudy at the conclusion of the total study has continucd.

. . .
’ I‘.LAI\‘S.F()R THE NEXT SIX MONTHS - ' ' , : L
. . . R N,
’ ‘s The broad questions which the substudy will expect to answer at the -

»

’ : . : | .
conclusion of the study will continue to he revised and clarificd. These

3

3

broad questions will be further redoced to morxe .syccif ic questions which

- . . .
" . . . ) -




wilivdi;cct our data collection. Considerable gttcntion will he given as to
how these questions rclafe to-and‘ suppoﬁ the other subs.;lzciics.

Spcc'vific it'cms for interviews and quéslionnaires wiU_ be # major

_ | priorit;r' over the next few months so that workable instrumqhts will be
ready for the j)ilot test in Spring, 1975, This will require try-outs in.
schools as wcﬂ as much rewriting.

Rcw{icws of the litcrature; pertinent to tlie study will he ongoing, but
the emphasis Vg.lven‘ to this will be changed as brigritiés change. Some work
will coniinuc to be do;m, but this may taper off as the work on instrumenta-
tion increases. | | |

. Much tlim; anq effort will be dcvo_tcd to a conslderati'on of how the

; " vyarious substudi‘es‘overlap and how the obscrw}ations, }-ivniervicws and ques-

.tiOnnairbs will mect thé needs of all the )substﬁdig:s as effictémly and ¢ffec~

tively as possible,

LONG RANGE I'LANS oo

Attention will be given to the sampling proccdurés to be utilized in i

the suhatu'dy. Ifirm decisjons must bc’nmdc'rvgarding what gra;lc; levels .'m.d
what subject arcasvwill be studipd "m)dr what sampling will be done ,wfthi;w carch

of these categorics,

L LY ’

a

: The integration of the varions shstudics: into o pefuingful unit will -

assume greatey urgency and resources as the study continues, Thie curricnln

s
] .
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study must relate to the other,three gencral substudics as well as to suh-
projgcts within cu'rriculum-?tllc arts an'd international cducation. low to
tie these studies togetherx in meaningful wujs as a Study of Schooling becomes
| ' " of prime importance for the future.

The pilot study in Spring, 1975 will confront us with problems in
data collection not yc; encoum ereds Data .'mulysis and in‘tcrprotarior’]'b‘ecc—i
dures-will be devc]oped and imp]exmnlul Looking even furlhcr, plans andy
activities will be forulated and implemented regarding the reporting of

-~

the data to_various audiences.

LIST OF DOCUMENTS AVAILABLE
Heuristic Model of Curriculum (CH9)
]:.ist of possible Questions in Gurriculum (CH#4)
Grid for guiding data collection (C!30)
Dcfinition of Variables and 'I'crms (C#39)

List of Broad Questions 1o be answu:cd by curriculum sub‘;tudy (C #’73

. ° Summary of review of rescarch ta date-(C # 35)




»

f w111 be solvable only through mtematlonal cooperatlon and through the

" centric in the world. Certamly, this must change But first we must know P

‘ (4) fo make recommendatlons to pohcy makers on how and what to change in

 attitudes in children and youth,,

. GLOBAL EDUCATION

mTRoDUCTIoN ~' o S

Sk *

We are rapldly moving mto an era in whxq,h the problems of mankmd

-
I .

development of global systems. And, yet, data from Lhe I E. A‘ cross~natlona1

¥ 0‘

studles show that the atutudes of Amerlcan students are among the most ethno~ ¢

.

-
a ' »

what is {or isn t) bemg doiie in the nation 8 schools to develop a gl:obal perspective.
§
The purposes of the study are (1) to conduct an m-depth analysis of

global educatton as it is taugh.t\ percewed, and experienced ina ]nrge sample
lof schools in thc Umted States (2) to prepare exemplar models of practice m‘

"global education, (3) to 1dentify gaps between practlce and the exemplars, and

~
L

order to 1mprove global education in, the ‘schools of the United States

-

‘CONCEP’I‘UALIZATION e

- The conceptuahzatlon for the firat purpose above follows that of the

4

_ general curr;cu]um study (sec Currlctﬂum Study repolt) With the excep ion ,I

. thatan add1t10na1 data source wrll be community percepuons and expectations

regardlng the teachmg o*' Lnowledgc of the world and the dcvclopmené of global' | ‘

" L.
.

. B
f ’ .- . o -

Lo




The conceptualxzatlon of the second purpose is contained in the chapter

”~

outline of the exeniplarmodels book on global education. The outline of that book '

, isasfollows ‘ | A v ' S
Introduction < The need and the purpose of the book. The re1at1onsh1p ‘
IR . _of the book to A Study of Schoolmg in thie United States

(John I. Goodlad)

" Section ] - The Rat1onalc '

Chapter 1. A scenario - the ingredients of a school/community -
based global education program (Charlotte: and Lee
Anderson) .

-»

Chapter 2. An analysis of the ingrediéhts of a s¢ v ol/community~
based global education program (Jaies Becker)

< Chapter 3. Psychological and social barriers t@ a school/commun1ty~
o based global education grogram (Jydith Torney)

Section II -~ Programs in Actlon

- Cha_pter 4. Exemplary programs in early phases of. schoolmg
e (Don Morris) ‘ .

Chapter 5. Excmp]ary programs in upper phases of schooling
‘ (Tom Collins, Betty Reardon)

Chapter 6. Exemplary school-rclated programs (Stephen
- Rhinesmith) ' '

Secction 111 - Moving Toward Global Education

Chapter 7. = Imperatives of glolﬂal education (Bruoe Joyce)
' Chapter 8. Curxiculﬂm considerations for global educatic
(Frances Klein, Kenneth Tye) o

. oA
Chapter 9. Recommendations for change and future directions
~ in global-education (James Becker)

—_
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PROGRESS TO DATE

'.«

Having cmnplt.ted.the conceptualizatxon for the first purpose carfy las}

e -

year, the follow:ng actwitles werce undcrtaLen durmg the past six months

»
L4

L. A xeview of existing: research and appropriate data cpllection mcthodology

was cornp]ete.d hased upon the conceptualization.

-~

2. Ex1st1ng instruments ‘were collected, catalogued and analyzed for their
value to the study,

3. There was plclxminary develop,ment of several instruments for da(a '
callection, includmg

-

W

.1 Community perceptions - expectatlons of global education in the
" schools- -
2 Student knowledge of global systems and other nations
.3 Student attitudes toward global systems and other nations
4 Items appropriate to the general curriculum study but focused upon
global education (e.g., goals, content, learning activities)

o W

»

With régard to 'pli‘rf)ose two, two advis ory council meetings were held last

year involving'some 15 experts' in the field. Definitions, issues, necds and

: elements which make up positive global edut:ation programs were idcntified, A
tentative outline for the exemplar models books was developed. Chapter authors ,

' were determined and contacted. Draft outlincs were deyvcloped by authors. A

meeting of authors was held in October and the outline was r_eilised; purposcs,

content, and procedurcs were clarified, and a time line was agrecd to.

PLANS FOR THE NEXT SIX MONTHS
Twp nj_ajor objectives wili be accomplished durin< the next six months.
First, the pilot data gollection for the glohal cducatjon substudy will be gom'r

pictcd i.n Mtzréh, 1975, and will be integrated with data collections {rom other

‘substudics. To rcach this ijcctivu,' instruments discussed previously will be
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o L

i}

revised and standardizcd through ficld testmg beforc March 1975. Al instru-*“

. A -~ ‘. i ¥
" ments developcd wxll be translatcd into Spaqis'h by the, Latin Amcrican Studics

Ccnter, UCLA as part of their .volumary contr1but10n to this projcct. The - Y

A,;-

- Ccrte\rhas contributed 10 hours per weck of rescarch assistant nme to‘thls

pro_;cct since its inception. Second, flrst draft chapterb bf. the excmp]ar L :’ e

N 14

- models book will he complctcd by ]anuary 31 \1‘975, and returned to authors

for rcvisxon by March 15, 1975. SR

LONG RANGE PI,,ANS o .

T
»~
z

o ﬁ (o ’ Thc t1me line for the exemplar models book calls for a three stage

draft edmng process with final editmg and submissxon to McGraw-—Hlll "Inc. e

by October 31, 1975.
Pilot data will bc analyzed during fhe_summer and fall of 1975' in
readiness for the national data collection during the spring of 1976. From

summer 1976 throuéh summer 1978 data will be analyzed and purposcs thrce and

"

four of the study will be accomplished. . | ) " , » ]\ s
. LIST OF DOC,UMENTS“AVAILAHLEA"' ” .

1. Review of Rescarch - 1I #19

2. | Review of Existing Inst;a;mcnts- - IR #1? ‘ .

3. First Draft Outline of Excmplz;r Models Book - 1I #23'

4, ]’rclin‘:inary Instrumcnts
4.1 Connnumty I" rcv.puona Expcctutio:_ls-of Glolnl-Educ‘ation in the
School., (IL #20) - ,. . o

4.2 Studvnt }\nowlulf'e of Glnba] S)Ettmb and Other Nations, (IE #?1)

4.3° Studcm Attitudes Towa:.d Globll uystuns and Other, Ndl]Ollb
(lL 4,22) . .

2
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ARTS SUBSTUDY

.
“'n.kn

1

INTRODUCTION - o
| . 'vRecent years have Becen increasing interest in schooling in the arts.
However, we have very ljttle data which give us a picture of what' is actually-
'- ~ happening in the schoolé». | f’rograms are:dcvﬂised and advocated, but we do,
not know if they are implemcnted in school aettings and in what forms. A
number of exemplary programs have been funded but we do not know if thcy

-

. havc had any impact on the. atts progrgm of school_s in general or if school
people arc even aware of what is going on at the frontiers. M

. All fields of education are being tied to accountabxlity. In order to |
provide accountahility In arts education, we must first examinc exactly bow the .
arts a1c being handled in thc schools. Also, traditionally, the arts have been
the ﬂrst to go when school budgets are cut. Fvcn ‘with rencwed intcre t the |
arts will only stay a,livc in the schools if we can. idcntify the existing methods -
and content of arts instruction and compare and contrast thcsc with cxcmplary

programs in order {o suggest ways to close the gaps. We want to develop ES

strategics for bringinyg about changes in school ing in the arts to provide rich

programs in the arts for all chi@ren, L ' -

~
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CONCLPTUALIZATION
. - 'The conceptualization of the phase of the study Wlxich.wlll determine

what i)resemly exists in arts education follows that of the curriculum study.
> . »

-

A conceptualization of arts education as it “ought to be™ will be presented

in a book-length publication, which will describe a varicty of gpproaches to

arts education and provide clear ¢criteria by'which fdividual schools and

communitics can assces and guide the development of their own ‘programs.
. s 'The projected outline of the book is as IolloWs:

The Arts in America -

Introduction " . John Goodlad
, . ;- "1, The Domain of the Arts . Jerome Hausman
2. The Arts in the Elementary
- School Program _ Hilda Lewis
3. The Arts in the Middlc School
' ' v '~ Program , Bennett Reimer
| . 4. The Arts in the Seconflary *
; : : - School Program Carl Dolce
| S« The Arts in Out-of-School :
i Programs , Junius Eddy .

‘ 6. ‘The Arts in the Curriculum john Goodlad
| L. 7.  Human Dcvelopment 'I‘hrough v Howard Gardner and

| the Arts ' Denny Wolf

8, Social Policy and Arts EduRation.  Ralph Smith |
First drafts of Chapters 1 through 5 are completeds Work on
Chapter 7 has begun, In the next few weeks Chapters 6 and 8, which arc to

be responsive to Chapters 1 through 5, will be begun,




PROGRISS TO DATT : ' »

¢

The development of the puhfcution is guided by a Planning Committee

consisting of persons from different backgrounds and institutions: Frank

Bdrron, University of California, Santa Cruz, a psycholom‘.t who has con-

ducted rescarch in the arcas of creativity and acstheties; Caxl Dolee,
-

Profcssor at North Carolina University who brings to the group knowledge of

*

public school administration; Junius LEddy, ‘I'h= Rockefeller Foundation;

John Goodlad, Unive rsny of Cahforma, Los Angcles and Principal Investigator,

'\

A Study of Schooling in the. ATts, [IJD] ,AI Hilda Lcwis, San Francisco

134

State University an¢ Rescarcher in the Arts, MDII‘ IA] Bella LewltSky,

’
~

& dancer; Bennett Rcimer, Profcssor of Music at Case Western I}cscrvp .

-

Uﬁi?erslty. Jerome Iﬁusman. New Ydrk Uxxivc-zzsilyfclmirs the Committee
and is iidilor of the publicatlon. . -

On 1)cccn1hc£ 6, 7, and 8, 1973 the members of the Plamning Commit-
1cc met in Los Angeles and developed an outline for the pgblicntion. Its

focus is the characteristics of good arts programs for children and young

people at the clementary, middle, and high school levels in and putside The

.school.  Arts cducation is viewed in several perspectives--as part of the
!

domain of the arts, as part of the school curriculiin, as an aspect of individual
v ]

developmant, and as an arca of sociol concerne The publication will deal

.
.

with chrnging conceptions ind practices in arts edacation, desceribe and

<

analyze innovative peactices, ideatify current issues, and project futuee
PN - < -

divections fog the arte in cducatiost, - .

e



Following the December mceting of the Planning Committece, twenty-
Ioux' leaders in arts education were invited t§ submit statements of approxi-
mat;:ly twelve to fiftecen pages in Iength describing exemplary pr;)grams in
th.é arts nt.iilxe elémcnwry, middle school, and/or high school l'gvcl within
the school or in the community. Although cach writer wa}e&cd to deal
with ti1(~ arts hroadly, contributors include gencralists as well as experts

in arcas such as the visual arts, literary arts, music, dancce, and theater

-

‘nS.
The descriptions of cxempla}y practices. provided by the statements

serve as a basis for four chapters written by meimbers of the Planning

-

Committee dealing With arts programs in the clementary, middle, and high

school, and outside the school. o '

Phpera were received in March, April, and May, 1974 and distributed

to membets of the Planning Committcc.

-

A mecting of the Planning Committce was called and held on Junc 4

and 5, 1974 to review submitted statements and plan the ncxt steps. It became

evident that the papL-m subhmitted thus far did nol.providc a multi-ct]ﬁnic.
mulujrullural orientation. AddilAinn‘ul contributions were solicited from
individuals with relevant experience. References on art.s pfo;_;rams' far poor
and minority children and ybulh were gathered and distributed in appropriate

chapter cootdinatoys.

At the Juoe 4 and 5 mecting, John Goodlad accepted the juvitation (o

v




./

wri‘l'c the chapter on currﬁ:ulum considecrations in arts C('lucmion. Ralph
Smith accepted the invitationTo write a chapter dealing wjlh soc'igl policy - .
and arts cducation. Invitations were ‘cxtc"ndcd‘ to Erik Ex‘ickéon'allcl to

Howard Gardner to write chapters on the éocia]—f)sycho_logical foundation | |

\‘* of arts cducation. Gardner accepted the invitation; Erikson declined.

\ h L]
. \ As of the present date, three of the five chapters are In the process

\ of inhousc review and revisien. ‘F'wa of the chapters are in the final stages
\ .
\  of preparation. ‘ '

-

\ “ Concurrent with the development of the publication on models of arts
,\‘ - ) ‘ * . ’ . .
\ education, work has been pirocceding on the deyelopment and testing of

fnstrumc'-nls which will provide a basis for describing arts education as it
- it is practiced in a sample of 72 schools. A teacher interview schedule has

. v . .
4
° bee\& dcvc]opcd which covers all the arts for cloment; try cl.u-qroom taachers,

~

elcménlary arls spccialists, and secondury arts teachers. Various consul- .
tants alded in the initial devcelopment of the schedule:

Dr. Samnucl Elkind, San Francisco State University- -music
Mrs, Madge Doyer, San Francisco State University- -dance
Dr. James Harrisg, San Francisco State University - -music
Dr. Marvin Silverman, San Francisco State University~-film-making

Their supgrestions were transferred into question forn and scquenced
. . . ' S

fnto an intcrview schedule bascd apon the research questions for the aris sub-

study,  The schedule was then ficld tested with teachers in severnt school
, , l :
‘ -, : f
districts in the S Friucicco By Avein  Jlevisions woere navde and uow the .

' . - -
- -
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AFFECTIVE SUBSTUDY |

PURPOSE

’

Recent years have'witnessed an increasing interest in the “affective”.

or "feeling” si? of the cducational process as dppoi:;cd to the traditiona)

intercst in the cognitive schooling of children. The affcctive substudy was

created to gather and analyze data which could ptm"idc insights into what,

..

actually is happening to children affectively P théy pass thrdhgh school.

The purpose of the substudy, therefore, is to delve into the human interaction

taking place in the classroom to determine what kind of affective environments

actually cxist. DBecausc of the close relationship of the affective lifc of persons

. inthe school to the other human support scrvices such as guidance and counsel -

. AR L

T ing, lmallh-,‘and n}.wndan‘cc, the substudy will also include a survey of these

services as a part of its work.

CONCEITUALIZATION

Given the charge delincated above, substuddy personucl found it neces-

sary to create a conceptual framework which would provide the foundation for

constenction of a data colleeron wechanism, a process which was detailed in

o »

ca document entitled "The Affective Odyssey. "
This modsl views the classroom as an arena in whiclhsthe hunem inter-

’ action pencrates a variely of intellectual and affect fve dynamics culminatig

A hd * -
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cnemy, competitor, cte. As the student encounters his own being, the

teacker, and 6ther stodents, within the physical confines of the clasercom and
\ .
. " under the constraints of the soctal elimate, the impact of that encounter is .

screencd throush agmultitude of personal psychological factors to calminate
in not only cogmitive learning but come deyrred of positive or negrtive fecting
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F ' .
interact and their [:}‘)V:IIC af.fcctivc Cnvironments find expression in external

s . . i

) i . . - .
" behavior of onc sort or another, the classroom affective environment s

€

generated. Repeated experiences at botli the.coghitive and affective levels

) e . . . . .
« tend to affirm or ncgate the constructs making up an individual self-concept.
Usc of sucha model of cadsroom affect pefmits onc to raise

a number of questions regarding the relationship’between the variables
delincated across a sample of classrooms, in a single school, or in several
) ] .

schools and, perhaps more important’it provides a foundation for construction

of a mechagism for gathering data on classroom affect.

PROGRESS TO DATE

Y

While the framework is constantly under revicw and open to further

revision it has scrved as a stimulant in the search for already extant observa-

.

A

tion gufdes or sclf-repoxt instruments that iight be utilized in the data
. gathering process. A document has been preparced listing the instruments

reviewed,  As work progressced, it became clear, however, that extant instru-

*
‘

ments might not fully 'Sulisfy‘thu sub:;b(ly nceeds. Work was begnun to construct

a classroom observation guitheto be used by data collectors aned a xetf-report

-

fnstywment that ¢duld b adnsinistered to students o sguyle tiviv feclings

. . - - .
about teachers, fellow stadents, the classvoom sodial copiext, and the Physicat oo

enviromnment. ‘The result of I!u':'vg;)'lx are the Classy dom Affective Level

-
-

/ NMeasurement Jndex (Calio 1) aud e School Affective hupnot Questiounapee

-

(Sai-Q). DNuring the poriod, frovh January 1971 1o Seprember 1974 these st rus

A l l } | :.-' »




ments were ficld tested in various forms and ultimately revised.  Intensc |

.work with-the obscrvation guide (Calm I) was dene in 22 classrooms in 8ix

schools from May until Scplcmber. Data were collcclcd from some 3()0

.

students in 16 classrooms usmg the 146-item form of the Sai-Q. I‘hcsc

data arc cnrrcmly bcmg sub_\cctcd 1o item and factor nnalyqiq tb furthcr

ghorten and refine the m‘"trnmcm Woark is bheing done simultancously on

v

two additional instrumcims: thc Tc achcr Affective Iu!ormation Questionpaire -

(Tai-Q) and the lluman Support System Survey (!IuSS) 'lhc first of these is
intended to tap thg dimension of teacher affect and. the lattcr will attempt to
gather data concerning the ancillary student personnel sw:viccs avallablc at

the school level such as guidance and counscllng. soclal work, etc, Bath

L

" are prescntly in-draft form with finalization'expcctcd before Novembér 30,

1974,

V\IP@’{FOR TIE NEXT SIX MONTHS | - '

..

Plans arc now being formulated 1o prepare the Student Interview

Schedule (51S) to be ‘used in sampling a number of students across schools o

along dimenstons comparable to those of the written Sat-Q. The entlre - e
puckn}{c is erpected to be ready for lri:ﬂ administration at a school shortly

after December 1, 1')74. At that tinwe ‘(V(_].l] suhseitles of Coopersn uith's

TSl Unteepn, 1’1\/( nory \\sll he attache (! 1o the Sai-Q and all invtramoents will

be tricd to determine theiy cance md tnne of aduinistgation awd the need, y .

.
B A
-

any, for modification. - Wt
.. : ‘ ~ : ) - . .

0o
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J . Whilc this work is procecding, the literature search will continue and
. : 5 .

abstracts will be prepared of the over 100 rescarch articles previously jden-

v
.

tificd as relevant to the affective study. © A written narrative will be prepared

. : - . i '
during the perlod October 1974 to January 30, 1975 to update the Affective

PN

Odysscy and 10 chronicle the currept yea r(; work. At this writing it appcars
. 9 .

that the affective component of the study will be prepared to start data collee-

tion in the California pilot study on schedule (January 15, 1975).

..

LONG-RANGE PLANS

Long-range plans call for continucd refinement and reviston of the

data collection mechanism based upon an analysis of the data collocted during
the California pilot study to preparce for the national study.  After national

data collection, two publications arc presently being contemplated as final
_ ] ‘

products of the substudy,” “The first will be a narrative of the problems of re-

scarch in the affoctive domain gnd 1he solutions the staff attcmpted 1o achicve,
¢ ) ( 1

£l

I'he sccond will be a book directed at parents and teachers about what children
scem to he feeling about their school expericncesd and what ficiors of

the sl ool civironment necd to bhe atecrad oy manipelated b new saya

DOCUNENTS /\\’;‘. JILARLE

An Affective O l’\'!:.‘::'y (A1)

Inctvaee nts Boans Serveyed for At Doy (AL] 1)

Fronowork tor the Affective Do (A 504

LALLT (AL 50 ' (
S Q (AL ) ’
wiQ ()M-‘lf -3
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PURPOSE OF THI' SUBSTUDY- TR I

., o - < ’ oy

A magor pu1 pose of the St udy of Amerlcan Schoolmg is to determinc _"

’ c

what is in fact gomg on in our pubhc schools, not what some peoplc thmk is e

% ]

gomg on or othea*s belicve ourrht to be gomg on Lhere, but what acuully

o

*

»

exxst there now. . No atternps at pohcy rccommendauon or 1mplementauon P

can hope to succccd wzthout a hard and nonldcalxzed look at actual pracuces

wn:hm their actual sottmgs. 'I‘hc purpose of the ubstudy on school staff 1s R

N

to take ‘such a lool. at the, n,phool asa settmg where adults thh va.rying tasks,

Y
]

reSPOILSllJllltth, hacl*grounds, opmlons expcrxences, and outlooks mtcract

a4 .
> -

w1th one another to produce the school settmg. : Lo B

A . . o s I
o Why study thc, school slaff? Because thcy are the ones who must enga.ge '. R
o thc actual\woﬂ\ of producmg educatioual results and must do it not in thcory

] s

but in- detaxl and as thelr cvelyday work. Other StudlLS rely only on accounts
4

L . 3

of featurcs wlnch areé s ugoocd to cmst in the school settmg accordmg to.
& . ‘ N \ -

them etlcal schcmas of what is to be-seen thcre or of how work is thought PR

»

-~ .’-

' 10 gct dones - l’«or c ample on¢ can ‘goto thc school organizatmnal ch'm:

i hand, a’nd by . 1ng that, chart as a map of t:he school‘.:. mtcractmml oy

" "f “' A

systonx ‘cafﬁrm what -it ‘says is thorc by fmdmg pcr,on‘s _ml_d‘ T ‘

. L
v * [ S

actmlivs o m mb utles anrl suppos cd lmcs of commumcau Ono ,f'ca'n oo

>

. similarly bring sucio~p 3tiholnnlml schr'nmq which' pm port to uu how T
. : ¥ : -
people ace omphmh work tasks lmt dwl wuh -llwm ag sma 111 groups ornas'v :

.. ' . ,." ; . N Q"i‘* . . o - . ‘
. . X L . . - |
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oo . . .

- abstract pcrsons, not as mdmduals. The goal of the prcscnt atudy is to

. -offer a mbre Ogcnt appnusal of what is actually going on among adults in-

. the sch usmg on rcal problems, the nature of rcal everyday activities

- F

and the actlons of rcal peoplc faced with the Eracucal problcms of pxoducmg

i
A
.

educatlon. D , N -

&

Thc subStudy anns at locating those features of t]rc school setting

. ]l

""whzch are charactenstm of the 1ntcract1on of adults in the school and which

.

go to_' -m_ake up its character as a place within which the work of education

must take place. "To locate these features we are assummg only a loose

3

fmmework thCh might be called a "social system" of the school staff. Tlns

.

_allows us to reconcxle a formal account of staff structure, accordmg to an

_orgam/auonal ch‘rt of rolcs, act1V1t1es, and responsiblhtlcs with a more

proce'ss ~oriented account of tl_le. patternis of social interaction whxch go to

\

maLe up the actual pract1ccs of task accomphshment We view the ?wol .

staffas a tasL group and 50 arc concerned with not just what it accomphqhefs

’

jow it accomplishes \‘vhatcvcr needs to get done. Also, we are not

Assuming that we Lnow the full extent of the se "things that need to get dono"

_in the &chool, for we suspoect that much of tho me of staff members is not
ant icip:xtcd in formal nccounts of- whut thc d:xy‘snwork is zmd that many

. : , . _
nnpmlant et PY 1mporl mt foJ. stadf mmnlm<:--1mcmct1(>nal zmd pml)]om-

-

- golving neces sities are overlooked in yation: xl models of stafl activity.




The substudy is unique, not in its goal to study what is, but in its

fresh approach to the rescarch problem. It will be the only s‘(ﬁdy of its

kind on a national scale.

-

| CONCE?I‘UALIZATION

" If we view the scfiool staff as'a sogial system, then we are assuming

I

that well-establishcd, but not fixed patterns of interaction occur. But rather

~ than assume’at the outset any particular shai)e to these patterns which mighlt',' )

_be derived frcma social system model, we intend t‘o\invcstigate thevextcnt to
which sucli patterns do exist, thé form they take, and issues relgvaﬁt to
,policy"considérations which' their existence éreﬁté‘é. Tb do this \;ve aré
going to those \;JhO know most about such patterns, the actors themselves.
Our pré-cminent concern is with what the -schoél sctting looks like from

_ . 7
within and so we are primarily interested in staff members' perceptions of the

\]

school and of each other.

Since we are purposely not using elemerits 'of a social systems model

- to find patterns that we belicve to exist in staff interaction, we have instead

1

- defircd two general categorive of data to-be observed and collected:

- Al ] i ¥

1) “informs=tion concerning cextain aspocts of the hackground conditions

.

within which interaction of school staff members occurs;

.

2) information concerning certuin aspects of the process through which

staff members act as a group andas subgroups to accomplishs 1) task .

[l

maintemance of everyday affairs, and (b) problem=directed tasks,




isolatable facts, classifiable activities, or types of processes as elements

of these categories. In addition, classification of findings w

These categories are a way of locating phenomena in the setting; they

“are not thought to predctermine the character of 6bservcd, phenomena as.

ill not neces-

” )

sarily be along these lines. Noting this,,the following arc constructs we have-

developed to guide data collection and are thought of as com

~

dimensions within which our data reside.
For the background conditidns: of staff interaction the dimensions arc:

1) The material space within which interaction takes place - the‘

natute of the physical setting itself; ]
b Y ! »

k

2) the people space - thév_;makc-hp'and clmr#cteris,tics of thestaff . , -
ag a whole in temigi?ﬁicmographics and attitudes/pexceptions/ _
( :
expericnces on a sclge;c;_\t’ det of issucs;
3) the affective épacc -‘v'thc élimate of staff interactibn
~ (a) within the s'chool), between tca‘chcrs, support staff, and
administrators |
(h) bctwecnrstaff la‘ﬁd the district office
(c)- bem,cef,l,ma“ and parcnis/comnumity
- 4) the time space within wiﬁch interuction is viewed by members’
to take place - more s;jrfrrifi(!a113': .
(@) Il‘.’.‘.fl‘:!_’ thne as itis defined by ‘dc:;ci'ipt'iens: of Uvu’: school

day and year - the working time within which tasks must he

accomplished




LR

4

.

L'(’b) prcdict‘cd'futurc, as defined by descriptions of prograins,
§ cducational values, amd assumed causc-cffect relqtionslnif)s -

Y%+ the goals of taskwork within a time dimension.

-
.

* This samc framework will be used to locate task maintcnance of every- '~

-

. day affairs in terms of what these tasks actually are and how they arc managed |
by staff members. >

Four major constructs have been defined to guide collection of information

concerning the problém-directcd task process. Using the previously successful

-

DDAE model of dialogue, decision making, action, and evaluation on any staff-

defined issue, we will be able to lotate the features of this process in the

»

-

following terms:

-

" 1) thediscussjon of a problem which dcfines its character as a practical

*

problein for the staff; .

S " -2) decision making as tied to the definitional work of discussion and to the

work of making issucs actionable; : : .

- .

L ) action as practical action;

‘n

) the character of thase practical actions and what they visibly producc

emerges in the evaluation process, The wnigue character of any staff's o

A

activities in problem solving cen be describad within these major (lilm-n::_iLnr;

>

of the overall procecs. It i the hope of the substudy to document a varicty , -

.

of problems and responses. . : :




) . '

SOME AREAS OF PARTICULAR INTEREST

'1

Aﬁhou‘gh a prima%:y goal of the substudy is to obtain an overall view
_ . .

of the actual patterns of st){f interaction as they go to make ’up the cducational |

s

getting, we have sclected some areas of special interest which are relevant

-

to those patterns. While allowing other issues, phenomcna, and the like to’

v

emerge from the data, we have decided to look in particular at the following: '

- ) . A-

. , . - .
. . - 1) Teacher job mobility and its relation to educational financing factors.

L
-~

. 2) The teaching profession as an occupation -including questions of '

- -

préparatiqn, Cxpéctanciés,“ occupationgl troubles, and reasons for leaving/

staying, along wiﬂ1 ¢ onsiderations of what the actual work day Jooks like.

-~ e -
: - - .

o .~ 3) Professional autonomy ahd accoufitability - including fermal and

N : v e » )
informal systems of teacher cvaluation at g number of levels.
- N »' » ’ . - ' .‘ ) N .- ) ) . . .
- 4) Teacher unjons - with an emphagis on'issues perceived to be

\

rele\;awit- to smft members "a.qva whl;lc, attitudes toward and expeliences with
union activity. }i’c hope that additional ma jor arcas will emerge ‘from our
cxperience with the pilot study.
INSTRUMENTATION | S

Since we are j’l‘iﬁ'ﬂ[’iiy inu;f(rs:u:d in lea rni:#;: lfnw their work world”.
is i‘oni:ffuctcd hy school staff members themeclves, the constructs ont-
lined above are theught of as initiazl gaides, In the wme way, the arcas of
special imuvn:.st arc just thaet; they inno w.-)‘y éE.“Q.’)BDi‘;L‘;' the ‘d::m analysis nor will

i

they Homit the seope of dita collected. In accordange with this analytically

4




provisional approach, our instrumentation is designed to clicit as much
nonrescarcher-structurcd information as possible. The only exception to

this is the survey instruments dealing with socio~cconomic and other back-

ground variables and some DDAE instruments. Questions of opinion and

perception are also included in survey format but with overlap and probing

on the sume topics in interview forrh.at‘. We anticipate recording group
and.iﬁdividual imerf'iows \\;ith aéministrati\rc dnd teaching slaff; budget
permitting these will be videotaped. Other information will be gc;ttCn from
rgutinc docmﬁents used by the staff, observation of’unobtrusive measures
of the natu}c of the setting and administratﬁg information from dis;trict and
state offices. A final "wrap-up" session with members of the éch’ool staff
will be videotaped. This session will come at the end of the data-collection
period and will afford an opportunity for the staff .to give us.their impr.cssions

of the study and allow us some sensc of the effcct of data gathering on our

«

respondents.

CURRENT WORK AND PLANS FOR 1974-75

“Work to date has focused on developing a comprchensive survey
instrument capable of collecting a wide range of data but still manaeeable
in administration. Similar work has yrone to preduce an interview schedule
. ) A _
for more detailed and hardes 1o pot at questions. A revised DDA instroment
has been complated and awaite pretesting, alomgs with the other instruments.,
The rescarchers will persondly condiact the pretest so that they can ot

efficiontly and yeelictically evalite the jostrmnents for nse in the pilot stody,




. -'year, @ar current work is dirccted toward:

schedules into usable form. - . , _ .

"will temporarily subdivide data as to type and arcas of intercst for ease

|
|
i
P
v
|
|

B
‘.

Since the pilot study is the major task of the study as a whole this

1) Miking a final selection of data to be collected in the pilot, on

fhc basis of bqsi, fit to our intercstd, the intcrests of other gubstudics, _
- » i ° V2
and financial limitations. : _ o ( :

-

2) Given this, then finalizing the survey instruments and interview

- 3) The development of a prcfiminnry data-analysis schema ‘which

-

in qualitative data handling. . Coa -

4) To train observers/intervicwers for substudy data collection.

5) The collection of the pilot study data. Since the pilot will occur
in California we expect to be present during parts of the data collection
enterprisc (as time and geography permit) and so can personglly asscss

collection problems for the substudy in anticipation of the national study.

2

6) The analysis of the pilot study.

.
-

DOCUMENTS AVAILABLE

Summary Plan of Data Collegtion (55-5 #10)
Q1-T (55-S #11)
Q2-T (58-S #12), .

Dimensions of DDAE Covered by ltems (8S-5 413) 4

9




SOCIAL SYSTEM OF 'Ltnm CLASSROOM

N . 2’
’ N .

PURTOSE.

-

l\ TN
The purpose of the classroom study is to investigate the relationship

of teacher leadcrship to pupil productivity, morale, and compliancc.

. The objectives of the study are formulatedas rescarch questions:

I. . How do teachers vary in tcaching Sl)'ltéé? E IR T ae “/
" . \\
A. What arc the various modes of teaching style? \
. . What are the dimensions of techer behavior? |

A. What is the task dimension of tcacher behavior? k ;
B. What is thc authority dimension of teacher behavior?
C. What is the expressive dimension of teacher behavior? - )

' . M. What are the student outcomes (fmpﬂ morale, wii complinnce)?

Iv. How do pupils perceive teacher behavior in terms of the selected

dimcnsious (task, authority, expressive)?

A. How docs task behavior relate to pupil morale?

-

B. How docs task behavior relate to pupil compliance?

C. How docs authority Ix havior rclate to pupil meralc?
| D. How docs authority behavior relate 1o pupil compliance?

. How docs expressive behovior relate to pupil morvale?

F. How docs expressive hohovior relate 1o puptl complinoce?




DA

V., How are.the three dimensions of teacher behavior interrelated?
b . e
Vi. How arc the various tcaching styles related to student outcomes?

-

THEORETICAL FRAMEWO'RK

The dimensions of tc"l_chc?r leadcership as uscd arc assumed to bear

g

somc rclationship to. hoth the external and the 'intcrnal system of the class-

room. 'I'cachcrs hold pu;ils dccountable for thosc ex”pcctaiions of lca'rning
_achicvement for wbich tl;cy in turn are accountable. Pupils are controlled
princ.ipally through the gradihg system; teachcrg likewisc are evaluated
favorably to the extent that lhcir»'pupi]s meet standard cxpcctations of lcarning
achicvements as these are measured on standa'rdized tests. Accountability
to agents Aexternal to the classroom controls and governs to a considerable
extentﬁthc goals ,. activitics, and the social intcraction of the cla.ssroom. In
effect the goals and activitics of a classroom at any grade level are sct for

jt by some higher grade in the system, and the attainment of these goals is

ultimatcly accounted for abeve or outside the classroom.  Any level of a

.« [N

system, for example theé high school, excrcisces an ¢xternal control over

the clementary school helow.  So the sixth w‘.rd‘u gives the filth grade ity
expected reading level of achieve ment. In this way, the tashs of the clans-

room nre defined.  Goals define activities:, aud the division of Tahor within

the activities sct: the learning tasks. For onr parpose, the mit on whiclt

» -

sirvival is at stake is the teacher as foll custedinn of responsibility s the

systen member to he held acconntables Qoly his mciaheraip s voluntary,

»




only he can really fail. The pui)ils are recruitg on a nonvoluntary basis:

*

and not.ultimately accountable, except to him. '

“The integrative problcm is the resolution of numerous impingements BN

A

on the teacher which arise {from the effort to fullill several functions simulta -

neously. This producces a two-fold impact. The first has a bearing on the + -
attainment of the goals of the system and thé sccond has abearing on his

personality in the classroom or school context, He apped rs 10 be pressed
. v \ . . . ’

toward some adaptation which he can manage. He may try to maximize all

functions; he may optimize, taking all into account; he may specialize in

some system function; or he may settl¢ the whole problem by specializing

im his own main_ten'énce through the usc|of authority, ritualized or programmed’

tagk, or.the personalized management of pupil and parent relationships.

cluctant "cl_icnts,"vthc tcacher must

4

Contronted with thirty ar fo

~ } : N I3 . * *
intcract with-théin in a manner which will cause them minimally to accom-
modate their bebavior to system goals or maximally to accept system goals
as their own. The combination of behaviors by which the teacher attemypt s

to harmonizc pupil goals with system goals, we have called the teacher's

mode of classToom integratiofi.

il 2 . ' 1

”

PROGRESS TO DATE - .
1. A framowork delinenting points of congruence for the collapsing
of instruments has hoen worked out,

-

»
2. We have conceptuatized an oversil cocinl systons coneepinal Trane .

work for Schoolinge U.S.A,




“in 2 classces, and analyzed.

3. A high scheol questionnaire has been developed,

- .

4. An original instrument was developed for Ist grade, pretested -

y .

5. The priﬁmry instrument was revised and prctcstea in 16 clésscs

in 6 schools in 3 districts. Analysis ié in progress. o ] B}
6. Second revision of thé primary instrument is NOw in progress.
7. Fbﬁnulution of basic rescarch questions of the classroom study

and delineation of constructs is in process. le

PLANS IFOR NEXT SIX MONTHS - ' -

1. Cofnplctlon of prepilot work on finalized instrument.

«

2. Integration of Classroom Study instruments with other substuly

instrumeonts,

LONG-RANGE PLANS

1. Issuc a techmical report on tl;e results of the classroom
study gearcd to several target audiences, ¢, g.,‘tcachers as an organized
profession, teacher training institutions, adminim:r:;torsn managers, |
and these ;-:‘r(,ups' involved in activities to crcate variahility and allematives
in the sy stem.
2 Provide a sct of recommendations awd :nlu-r‘nutiw: practices for

the tmprovement of classroom teaching:,




b ]

DO(IUMI-'INTS AV/\H.ABLF.
Conceptual Framework for Schooling U.S. A. (QSjC #3)
High Sch(.m'l Q'ucmiommirc‘(SSf-C #4) '
‘Prinary invus‘t’inmmirc (SS-C #6)

Research Questions (SS-C#7) :
‘Theorctical Framewor: for the Classroom Srudy (S5-C +8)

Hypoth:;sé:: to be tested in the Classroom Study (S5-C #9)

L
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‘relations is being supr;ortc;l by a grant from the Charles Stewart Mott -

SCHOOL-COMMUNITY RELATIONS

-

bt : . \ .

| INTRODUCTION

Significantly, Stud'y of Schooling in the United States views the
school as a total soctal entity within a community-cultural céntcxt. :
Conscquently, beyond tfying -to understand the niany h\tcrnai-‘ forces which
dctcrm‘inc the "f\i;\ctioning" schocl, we wi.ll; atfcmpt to characterize the

nature of the rclationships that exist between the school and its so~called

community. Our purpose is to answer the question: What is the relation-
' . o1

ship that exists between the school and its community in a varicty of school~

\ .

community types across the United States? Tlils study of school-commumity \

i v
i

Foundatiom.

-~

In‘addition to pi'\nviding a moze accurate picﬁfrc of the rclationships
bct\'.'ccn'schonls and t'}‘ﬁcir various communitics at the ])YCC()]lcgi:}tC Jevel, .+
a book-dengrth report on what a range of exemplar })rnctfccs for school=-
comnnmity'rclutlnn.-; lgoks Jike will b;: developed. - The combination will

M 13 . ) . v ' .
provide a basiiz for recommendations and strategics intended to narrow the

gap between vwhat is and what oveht 10 he dn the exitical area of school-

community relations. . ¢
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CONCEPTUALIZATION
There 'ajf‘evseVerzglﬁiEsicquestioﬁs we are dealing with in determiying ¢

the relationships that exist-between schools and certain community groups.

These questions fall undcr 'ﬂ.1e following mzﬁ"or i;cadingé:
1. PCICCM ' . s - o s . . »
| Wc want to yﬁ;dertal:é a. thoroygh ‘e_mminm?ioh' of how p-érqcptions‘ of -t'hg
séhool dlﬂ@l ainong-ﬂlé publics of varioué gro:lps.\vvithm’ the commupity. These
differé;lccsj may exist _ah1qng groups éeeking ‘c_:onﬂiéting pufpows within 111(2
scﬁool (i.e.,’ political, cuitu’ra?l, ’o'r 'é;onomic) _anci nriéy‘ differ even more from

" N

the perceptions of those int¢rnal to the school (i.e., teachers, principal, " X
- admmistratiVG‘staff). These data will be useful in identifying gaps hetween

how the school perceives itself and how its various community groups view -
it, 'This gap in perceptions becoincs especially critical when it exists between

»

parents and school, but we will,also investigate how it inilﬂj_its or’ supports

the contributions of other community subsystems (i.e., industry, religious

institutions, public services, activist erganizations) to schooling.

2. Bxpectations :

Influencing peveeptions are the expactations cach community gretp hag

1. ' ' . : ' <
' g Yo * '
. Tor dhe educational, program

1

he school provides, We will be-examining the

7 immediate espectations of differcnt community groups for the organization

and curriculum of the school as well as thejr Jong-range expectations in
: : . ~ : . ) .

-

Cootenhs of vocatiohal, dntcllectugl, and social sspivations Tpn studentggvithin

the school program.

v

e S N .
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.the community about the school? - _ o

" through, - B

."

Closely related to these expectations are the needs of cach of these

\ -

_groups, Part of our base-linc data should ,prZ)vidc dctuiicd profiles on each

[ .
.-

of_ the Omrnu'nity sul_:_s’ystcﬁ;‘s #0 that we éan_ begin to identify and explain

the1\dxfferent nec,ds with » espe,ct to the school. Included in such profiles - |

7

B .
wfl 1 be backgmuﬁd data on ,thc S. E.S,f, politiéal orienration, unique purposes,

v - - .

, a.nd coxnmumty e::perxence of cach-group.. A gam, the pa 1'ent group will be-of

pa:pticu].ar impomancg because its membc;{s combine a personal interest in

" the education of their ,child(rén) with-a commuﬁity (or taxpayer) ihte(i‘e_s_t in.

good ‘schooling. . - - . S

3. Information Systcim (ccfmmu‘ni‘cations)

3

\ A thii‘d emphasis of th'c,stjud}} will be upoh identifying the infox‘mation

.

_ network both formal and informal,, that emst"s betw n the school and each

H .

commumty group. Thc nature of ﬂns mformatlon cxchangc can be exl)loruj

v
©

through the broad quc,sjt'i'on; How does the school leq.l_‘n zib'out the commuuit a

«

-x
. .
. -

We are concerncd with viewing the information systcm as a two-way
process. We will want to examine the communication system (f;) in terms of

'

confent, actual vehicles; accuracy, accc.svﬂ ility, aud uscfulness for follow

4, Involvements

It is our intention to colleet deseriptive data on the ranee of involve-

ments existing betveeircomuumnity participants and the scehool,  ‘These might
form a hieravehy of involvements. rangiugy from direet conununity control of

o

.,‘)




school dc,cwxon making to more pas ssive obf'crvalwns madc by a parent driving
X
his child 16 school. 7Each‘ type of involvement identificd might be characterized

by criteria of level, depth, satisfactiox?, and expectations.

A Y . -
. -

5. Influence . P

'One of the most difficult categories of our research involves the

influence that various community groups exexcise over schools. This class

of data will reveal which groups and/or individuals seem to have the greatest

. /ﬁ; say in educational decision making.

1

4

6. chourccr; R o,
a/. \1
_ An atternpt will be madc to devclop a handbook for sc QOl people

which will detail the resources available in diffcring community types. : .

. Vanouc: groups and agencxes will be interviewed to determine the extent of
| thmr mvolvemﬂnt with schools and/ or their willingness to be involved with | »
}schoolg-.v An‘att'émpt will be made to identi_f’y ba_rricrs and gatéways that
determine the C);tcnt of utilization of cbi‘nnﬁmity resources.
- - Work on categorivs 5 and 6 is in"the very beginning stagcs.' Further

conceptualization is nceded and js currently in process.

PROGRESS TO DATE : |
[N _ . ‘ '
l. . Sccurced hunding for subs tudy on August 21, ]974 from Charles Stewart
- Moit Foundation. - ‘ /
' Comph:rion of staff hiving, - We began as a total group Scptember 9, 1974, k' ‘

S 3. Injtinted a ('omxnmmmtum networ k among growps doing work in selool - .
conmmunity relationy throughout the. U5 s network js heing developad -
ancd exprandad, B




PKOGRESS TO DATE (cont'd) . .

12,

4. Continued rcfmemc.nt and expansion of catcgories (intﬂrest areas)
within whxch we need data collcc.tcd
- 5. Further de-'relopmcnt,of litcraturc scarch in school—éommunity rclations.
6.  Continucd search for instrumentation that might bc used for data
> co,lc»uon. S ~ K Lt
7. Completed préliminary 'community‘ interviewing with school hoard
' meinbers, superintendent and staff, néwspaper cditor, and several
parents. Sana Monica, California, was sample community.

8. Developcd a parent survey instrument and pretested it in two elementary
schools, one junior high school, and one high school in the Los Angeles
metropolitan area. Results were analyzed and fed back to the prmmpal
of one elementary school. :

9.  Began frequent caisultation with data managemcnt grou};znfof’ further

- xefinement of sampling techmquco. N )
10. Identification of a canmunity within the Los Angeles metropolitan arca
) and beginuing of prepilot data collection. Community select
Culver Cny o
11. Contmu(,d work on definition of theoretical fram(,work within whw the*
study is 1o be conducted. A \\\
. o - . N
Continued devcelopment of articulation of school-community relations

study with othex*segments of the total study. ™ - ' AN
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A+ | ONG-RANGE OBJECTIVES SRR

7.

8

10,
11.
,12.

13.

4.

. instruments

 Final analysis of pilot-test data

Target Completion Date

* :
Submission of position papers by contributing

- authors of exemplar modcls hook

Gon;pl'etion of dcvclopmcntf%f data collcction

>

Completion of pilot testing in Southern California

" Submission or excmplar models chapters by major |

authors
Co_ding, data processing from pilot test

Editing of cxemplar ju~dels chapters prior Lo
submission to McGraw-Hill

Instrument revisions
Publication of excmplar models book
National data collection

Coding and data processing of nationaldata

Analysis of nagional data colleetiun

First draft of 'The School and Its Community,
on the study

report

. . -\\
Feedback to participating schools and communitics

rhuul md Ilf Cor. mumity

i g

Fiaal deaft of H o

Publication of The School and Its Communitx

“r
NSRS

May 1975

June 1975

June 1975 |

August 1975

_August 1975

November, 1975

December 1975

March 1976
May 1976

Junc 1976

Auguist 1976

- Maxch 1977

Febroary 1978

June 1978
/

© July 1978

’

Jamary 1979

-

A




DOCUMENTS AVAILABLE

Data Collcction 'nstruments

]

1. Parcn ey Forms ‘
. ‘ wfR%sh/Spanish Comprehensive Version (17 pagcs), Spring 1974
. ' (sC 34) '

b. English Shortened Verston (8 pagcs), May 23, 1974 (SC #35)

2; Telcphono Log For;m (SC #30)
-{for data collection from school offices)

3. Comfmmity Resource Recorxd (SC #37)
‘ (for data collection from faculty members)

\ Anal}'sés
. L Summary of Van ,Gogh Elementary School. Parent Survey (SC #19)

2, Summary of lIerrlck Elementary School Parcnt Survey (SC #20)

- %

tHv

-~
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o DATA MANAGEMENT .o

The function of the Data Managemrent Section includes responsibility -

for the rescarch design and sampling plan for the Study of Sc:}woling, assis~-

//*—- _ ‘

tance to cach of the substudies in operarionaliiing the constructs which ake |

inherent in their conceptual models, participating in instrument development

and refinement, integration of the substudies, data analysis, and interpretation.
° . ¢ B

-

RESEARCH DESIGN AND SAMPLING

Fhe samplc of schools will be selected from the 12 states studied by

F 4

Roald Ca

bell in his project on school —30Verngnée’. The sample will con-

sist of 72 fefools arrgnged in 24 “triples;’ whiéh g:opsl_st of a high school,
a fecder jtmior high and a feeder eleméntary school. Two triples will be
selected in cachof the 12 states.

The sample will be stratified according to two variables: size and
soc#-cconomic status. Included within ‘cach of the four cclls of_ the rcnultiﬁg

sampling strata will be additional characteristics such as metropolitan/vural

and racial mix.

DETERMINATION OF SPECIFICATIONS FOR STRATIFICATION \’AR]AHL]-',S
A cm.nprchcnsi\’(-' review of rescarcelo repoyts and nonrescareh=hased

cducational Jiterature which discuss the offects of school size and 85ES on




| schooling has been completed aul bibliographies prepared.  Abstracts of

these reports are available in a central file in the IIID']E]A] library.’
In réferencc-:to the size of school ‘(high school) there is considerable

variation among the size categorics which the rescarch reviewed designates

as large, mcdium, and small, Fbr cxample, Kleinert (1969) defined a

“small school as having Jess than 599 pupils, a large school over 1500 pupils.

Knowl.cs (1965) stated that the dividing line Vwas at 500 pupils,r Co'n:im (1967)
defincs a'§r_nall ..schoql as one having an enrollment of less tlw..n,40(l‘ pupiis,‘ |
a;ld Nelson (1964) suggests tﬁat .8()0 ﬁupils or more cqnslituies. a large
school, The two variables most comfnonly found to llie associated with size
of séﬂhool.arc éxfr:’xcurricularvpariicipation of students (favorable to small
size) and breadtlt 6( CL}J.'J'iCull;lI‘n (favorable to inrgc size). ,'The review

indicates that there is little agreement regarding the relationship of size of

~ high school enrollinent to a varicty of other student, teacher,.program, and

community variables, Inasmuch as we arc restricted to two levels of the

size stratification and desire a ¢lear distinction between the categories,

the decision was made to define small high school as having less than 500
studonte enrolled and a Jarge hig i school as one having 1000 ox more studentis,

These speeifications enable us 1o jnclude ox the pepulation from which the
> .
sample will he selected 7101 per cent of the available schools and 71,7 por

-

cent of the availilde stikents i the twelve states, which copipinres Favarvably

with the disiribmticy of schaaln (7207 per cont) ol shadoae s (7104 per cent)

‘over !l fity states,

456

1Y)




f - ( -«
1§
' — Schools” o Students
| <500 300 <500 1000
12 States 43.6  28.0 16.5 55.3
'50States 48,8 23.9 16.4 55,0 .
4 ) / .,
.

In refercnce to the SES stratification, the ]iterziturc review has been .

supplemented by persanal contacts with rescarch stufls engaged in studics of

gchools (Rand, S.T.C., N, O.R.C., Su.irvey‘ Rescarch Center at U.C. L. A.,

-

and U.C. L. A. vtaculty). Abstracts and summary of contacts are available

in the central file at thé ]IIDIE!AI Iibraryu

PROCEDURE FOR SELECTION OF PILOT SCHOOLS IN CALIFORNIA |

. b
A meeting was arranged with Dr, Vincent Madden, Deputy Chicf,
Program and Evaluation, at the State Department of Education in Sacramc¢hto
to initiate the pro'cedure for sclc’cflng schools for the pilot study'in,C.alifor- ’

‘nia in the spring of 1975, Dr. Madden's office is obtaining for us 2 listing

" of all three-ycar high schools in California which meet our size apecifications

(Jess than 500 and ever 1000). A random sampling proccdure will be used

to sclect the pilot schools from the total popultion. The licting wiil include

the feeder three-year juninr high schools dind fecder six-ycar elementary

schools. The choice of feeder junior high and clementary school to be

sclected in conjunction with any hipgh school will bhe hased primarily on dxa‘
. ¥

homogcucity within the triple in respect to the sizgamd VG vaviables, D,

Y .
LS . {l')

-
e,
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. Maddcn suggcstcd.that we might use the procedure developed for Senate
Bill 90 for dectermining’an SES index for eur sclection of schools 34 this
étratiﬁcation varia.blé. This proccedure produces a scale value by 'cdmbining .

racial mjx, transicncy of students, end moncy cnt itled to under Title I
- . 0 N '
legislation.

INSTRUMENT DEVELOPMENT AND DATA ANALYSIS

- Affective Substudy
Three members of the data munagcmént scction worked with thé
AIfcctivé substudy in dgvcloping the SAI~Q, a questionnaire administered
to students in grades four to_six io asscss their perceptions rcgarding the
frequency o'f vccurrence and their feelings about classroom interactions
and processes whi.ch influence the affective climate of the c]a;;srocuﬁ.
These staff membere assisted in the aldministral.ion of th(; questiomnaire in
fourtcen classrooms; analysis of these data is in process atlthc present
time, The CALM-1, an obscrvation schedule for assessing the classroom
climate \{'.'15 developed and refined hy a four-person leam who obscerved
ang rited wenty s s (‘ku..*:n'ntﬁnn in ciglt schools, Theeg instrmaents aee
b4

listed in the repoct of the Affeciive subatady,

¢ .
Clicsroom Socind Sysiear Subogudy

U

The fivate prace questionnnire develaped by the Clasaronia Sacial

System was protested i the spriv, s hese diticave omveontly beiug

)




analyzed. This instrument is listed in the report of the Classroom Social -
. N .

System substudy. | L )

DATA COLLECTFION CONCERNS AND ACTIVITIES .

Vidcotapes as Training Techuique

Videotapes of classroom activities were made in twelve elementary

~ schools and one high school to pxplorc;the fcasibility of using '.chmcmr,-.vof

;room behavior for training observers. Analysis of these tapes is in

«?

process and will continue as time pexmits.

Demographic Variables

-
A .

A comprchensive list of dcmogmphic' variables which arc of interst

to scveral'or all of the substudics has been compiléd aud,work‘ié‘in progress

to determine the most appropricte and cfficient data solixeg for obtuining

-this information as well as the most suitable. form for the data to scrve the ,

-
»

needs of cach substudy.

Cost Fstimatces . _

A preliminary cost estimate for data collection lased on a scrics

of alternate plans vas made in the spring ol 1974, A current 'resource

estimate is being made for a simulated daia colleciion ina large school
triple in Californis which widl incovporate the changes which Lave beew nide
within cach substudy since the June 1974 estimate,

Integration of Subatudics - Coreeptunt and Op svationad

In order to intcratc.the data collection across the varion: cih-
I g
stadic, o macter chart has beendosipnsd to e tgdes rescarch guestjoas

-
"a.)




dp

t '(constructs/vari:‘xhlcs), datu'sourccs, rcspénﬂiblo suhsludy, and type.and .

stage of devclopment of mstr}mwnmiion.‘ LEach substudy will maintu'm .

refercnce dociiments \thch will include gpcr:‘ltion'u] definitions of their

‘c;mstr‘ucts to chablc other substudics to determing ll\é cxtent io whigih ;llcée A

data may sci\{c to answer qucslions which cvolve from an 'intcg'rq')ﬁm of ' ‘ _ \

. [
substudies’ at tie conceptual level,

T

PLANS I'OR NEXT SIX MONTHS
1. Selcction of sample of schools for canfomia'pﬁo,t study.

2,  Continuation of analysis and rcf incment of pu-pxlot inbtrumcntq for
all substudics. : . . -

3. Individual-inembers of the Data Management Scection will continue
 to work wita the vavrious subr ,mdzn s in instoumcat developmcnt.

4. Integrotion of ins,humcnt across subsndics,

5.  Assist in administration of questionnaire and classtoom olservations,
prepilot and pw stuly, - ) .

" 6, Compleiion of reconvee estimate for data collection for pilot study.

. ]()\(r ]}_AI\('“ PLANS
1. Selection of semple seloo's for national sitidy. 4 {

2. Analyedsof dota frem Califopnia pilot stady)

‘v

co o Riwdivestion o D eyt ond o ot eetioa poadsdumes: in
proprgation joraertioansl nindy,

1, Asctit dnabita eollaciog Tor patiomn] stely,

An;v!\&? cof Qo Drosa notioa] iy,
d N

=

. . o . : .
o Interpiciotion e vepoveagr of B ol dndo saedynieg,
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DOCUMENTS AVAILABLE
1. Current Rescarch and Samp)ing Plans (DATA #5)
2. Bibliography on School Size (DATA #8)

3.  Bibliography on SES (DATA £9)

{:at.

A4

oL TTERTER L T T



