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This bi'bliog bhy includes annota.tions of selected research a.rticles

a.nd reports Tea.cher Candidates vhich hdve a.ppea.red in the litera=
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| ture rrom 68 to 19720 'I'he entrfes are number%d a.nd. are arranged
5' _ a.lpha.beti ally by‘bu.ué:hor in the ’body of the bi'bliography. Code l?t-

\
’ 'ters/ idehtiry the descriptor ca.tegories by which eack entry is clas~

- siﬁed/ A listing of items by descriptor categOI(’y-.follows the ) <
annotatiohs. S J
/ o . \’
. // ) - -
g '. ’// I3 L 3
T . AT )
-/ ) d % . /" Ve
. \”‘ Y .
A ) * !'J
& ‘ 4 N o iy »
.‘
- 8
)
. : ‘ P o -
i g
| iv ’
& ) .
- 'y ' oL
! P
Ly ) ¢
. \ :
{ 5.
S A :




‘A .
) T
Cc
n
I‘ .
P
" Pa
r Pe
’ Pe
Pl
Pm
Ps
Pv
_s )
T

LN

Dcscrigtor PR

aca.dcmic course woi‘k or a.ca.dcmic background
beha.vicr a.nalysis' patterns of

compara.tivc studiess-cross-background, Cross~
J oo - cultural, cross-cducationa.l, i
\ . cross-bccupational

difﬁculties, pro’blems, teacher candidates
~ perception of .

s

efrectivencss ‘in tgsk-pertorma.nce, success
cognitﬂ.ve stylc-intclligcnce, crca.tivity,

personality-charactfistics, structure N pror le
attitudes

sclf-conccp‘b o . o

‘dogmatism™ o : -
ethnic viewpoint g» . T
preference for tea.ching a.t a level - ’
motivation . ' :
sex . L S
v‘a.lucs ! - o .

s \\.

€

- ini;cract:ton_l with'and rat:ln¢ 'by supervisory

personnel . .
- 5
. upils-rehticnships with, interacticn ith, per-
2 . ception of, attitudes toward, va.lua:bion of

and ‘by

supervised tea.ching exper:fencc-classroom teachi:ng, ,
: R special training - -
' ' . @rograms C
use of vidco’c’apcs in - . s
validity and reliability studies--comparison of test
N _ ~ - ore mcasurement
_ R Uy % devices :
p;'cdictive studies " a T e
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AR - 1. Ager, M. Dogmatism and the verbal behavior of student teacneru. |
. - Journal of Teacher Education, 1970, 21, 179-183.

" Purpose: - To test the validity of the Rokeach Dogmatism Scale when N
app%ed to student teachers' verbal behavior. It was hypothesized

- that there would be no relationship between acorea on the ?Dogmatism *
Scale and measures, of verbal behavior. i .

Y]

Procedure. The Rokeach Dogma'i;:x.sm Scale was admin:.sﬂered ‘to 30 female -
elementary education student teachers in a denominational liberal arts
college five weeks before student teaching. An observer visited sach
~© student teacher in the classroom six times. The 15 minute observa~
o ’ tions were rated every three seconds on the Flanders'! Verbal Inter-
' - . action Analysis. Correlations were run between D scale scorss and
43 measures of verbal behavior by a computer EM DO progran.

suw The on]y”measure of verbal behavi,or s:lgnificantly related
. ( to the D scale scdres .the category, concerning the use of positive
: .reinforcement, praise, or éncouragement. Since only one of the 43
1 - relationships was significant, the original hypothesis must'be .
- accepted. It is pointed out, however, that from the consistency of -
the direction and size of the nonsignificant relationships, dogmatism
~ as a factor in verbal behavior of student teachers is-an area worth
further examination. The data indicated that open-minded persons used
SR indirect behaviors to d greater extent than clossd-minded persons. a0
' : (which is donsistent with previous findings. that closed-minded persons @
have a greater need for ¢losure thap: garopen-mnded rsons). The '
dssunption is made that superior teap s tend to us ini:!rect verbal.
- behaviors more frequently than inferio r teaqhers. :

N
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v A:‘oundations course on peraonality varisbiss. Journal of
- +tha Student Pe nnel Association fOr 'I‘oacher Eﬁucation,

E‘g_posa.
- taking a foundations of edu tion course organized with emphasis on. )
self-appraisal, oc¢cupational appraisal, ways of thinlclng about edu~ . «

- cation, and teachier-aide experiences. . ' b

wf v |
Procedure. Three hmdre"’d/am sixty-five teacher candidate students
were given .the ‘Mimmesota Teacher Attitude Imventory:(Form A) and the

.Myers-Briges Type Indicator at the beginning apd again at the di of '
the foundatiops of education éourse= : *

EN RN

Results. (1) Students. scored significaﬂ;hly hi.gher (p<.001) on th? R
Post course megsures. (2) There was a significant (p<.05) change _

. from’ Judging toward Perceiving oh tha mean scores of the MBTI. (3) o

" There was a significant mean ‘movement from Thinking toward Peeling on

"the scares of the MBTI (p<«05). () There was no significant mean
movement in tarms of Inf.raveraion-Extroversion on the MBTI. '
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3. Austad, G.A., and Enlner, E.T. Persona 1ity Cortelates of Teacher

o Performance in a Micro-Teaching Laborato%. Augtin, Texas:
- - Nesearch and Deyelopment Center for Teacher Education, -

1970. ED oh9 160 <

| . : &1{
se. To corre personﬂity charac-beristica with 'baaching be~
or within the s tting or a micro-téaching laboratory. o T

Procedure. Eighty students. en.rolled in an iptroductory ‘edudation ,
course ‘at the University of Texas served as sub;]ects for this study.

. The Self-Report Inventory (SRI; Bown, 1961) and fAd;]ect:Ne Rating

Scale for Self Description (ASD; Papker and Ve 1969) were ad-
stered, and 10 personality’ &haracterisbics deemed predictive of
ber behavior were extracted from the resulting data. Groups of
6 to 8 students aere, then assigned to a microteaching laberatory S
section where each s;\,udent was required to teach six to- n:l.? lessons
in the course of the semester with feedback“and criticism following
each lesson, - Students were instructed to attend cwmlatively to four

- . teaching tasks used as evaluative criteria: ‘clarifying objectives,

assessing pupil readiness, motivating and maintaining pupil interest,
and ewaluating .’t.nsfa-uc1;:1.0:1-15/?O outcomes. . Effectiveness and teacher-pupil
interaction. (Flanders Interaction Anﬁsis, 1965) were ayalyzed by,
three trained rabers from tape xrec of all lessons. Z

Results. Using Poarson's product movement coefficients of correlation,

only 3 personality variables were found to be glgnificantly related to
improved laboratory performance beyond the .05 level. 8ix significant
relationships were found o exist in the opposite direction of prediction.
The number of significant results obtained from the 98 possible com-
binations was thus no greater than. would lave been expected by chance.,
Highly significant changes did occur on all criteria from early semester,
to "late, semeste::, but they were: not related to SRI or ASD variables. ‘
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! one statements (acceptance of ctudnnts' feelings) were f t:lncc

. talk in experimental group clusoa{ Pupils in experimental group -
clagses self-initiated talk our tiies more often than wag their

_ The experiemental group used more tha.n twice as many :!:nd:l.roct than S

h.. Baird, Jo Vorbgl havior of atudcnt teachers in ho-e economies., ~ ’
* Journal of Economics, 1970, 62, 725-728 e

;Pnﬁrs The cf.rcct of teaching thc Flandera Interaction Amlyais to . T .
taachers in home economics was investigated. Research QbJjec--. :
“tives were (a) to observe and categorise the verbal behavior of
- student teachers in home economica who had no training in the Flanders
system,- (b) to observe and cate orize the verbal behavior of student ’
" teachers who hid training in the’Flanders systen, and (¢) to compare -
the two gronps. S _ - R
Procedure. Two random eamlos (one oxporhonta.‘k cne coutrol) of .
eIght student teachers each were observed and verbal ‘behavior was .
, coded using the Flanders Interaction Analysis. The eight expérimen-
' tal.subjects were jnstructed in the Flanders system prior to student
+ teaching, Amount of teacher and- student talk, indirect/direct (I/D) .
ratios and revised I/D ratios were analyszed rusing t-tests. Teacher .

*

:thﬂuanco pctterns and gradc point averages wers corrolatcd e

Resulta. Two Interaction Amlycil cctogor{l.oa revealed stzni.fioant
erences. ' Mean percent use of statements in category three S
(acceptance, clariﬂcatioh, and use of student ideas) by the experi- - =~ .,
mental group was mere than twice“as large as mean percent use by the

control group (p<.005). Though in experimental atudcﬁt teacher L0
classes there was wore total pupil talk, category eight (teacher- Q\
. initiated pupil talk) was: si;niﬂ?gat groatcr (p< in control '

atudcnt tescher classes, _ ' ' 2 R
\ 3 : . v
Other trends, though nons:lgn:lﬂcant are worth. notin; category

greater for experimental subjects., Six of eight expe Fm %.,'
sub jects used category one statesents.while only two of 1ght con~- 3 \ .
trol subjects used such statements. There was more total pupil : SN

_talk teacher-initiated, while tsacher-initiated pupil talk was
‘balanced with  self-initiated pupil talk in gzontrol group classes,

dircct statements. _ \ .
The benevolent effects of teaching’ Interaction Analys:lc {g}terat- ?
ed, Follcw-up studies of previously trained student teachers are '
suggested.’ The findings in this study seem to parallel findings in !
previcus research using the ‘Flanders Interaotiop Analyaia with

student tcachers. . , AR
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‘5. Barretto , A.R. Prospective Elementary School‘ Taachars r. Attitudes.
: T%ward and Compstency in Science. amaica, | New IorE. Saint
- .o, vers:l..tz .

75 1 39 4 Yy
Purpose

8. To detemine the r‘ationship hetween s¢ie’nce attit\ﬂe aﬂq .
academic science competéncy. X " o : N
Procedure. Three hundred elementary school teacher candidates a’o a
meEopoEta,n teacher's college were given a Science competency test’
and  a science attitude scale. Scores on these ingtruments were related_
to student chardetoristics, including their sducational background, and‘
: , . a measure of their selr-perception of. the. adequacy of their acience P
: -preparation. o N :
Concm'rent linear correlations between science eomp ncy amd
. .over=all college gradg point average, and -science attitude we 39,
ST 03 ,\and 0.19 respectively.’ «Correlations between seience attitude and
over-all grade average and science grade average wers 0.22 and 0.07
respectively. Students with higher college grade point #verages or with
' &e semester hours of college science scores significantly higher on *
' geience attitude scale. Other significant differences between fcom- :°

Reaults -

parison groups on the acience compotancy test are. :L'Lsted. (ERIC ab- .
» .stract) , _ g S ,
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6 Bown, O.H.y and R:lchok, .G. Tuchers-t.o-bn ktravmion/mbm- -
., Yersion and self- -ptiona. ElmntLrLSchool" Jonrml, .
1969, 70(3), 16h-170. . ‘

se. Tq :I.nnstinto whether iubrovortod toach.rs arc aa likoly
e "wrm" (in terms of their attitndos tonrd thoir pnpill) s
- extroverted: teaghorc.

R

oy Pi-ocodm-.. The mbama were 11.9 women who lm‘o atndontu in elemen-

. ' Besults. Analysis of the data indicates

) 7 e ]

~ tary and seco education at the University of Texas. .
- Extroversion was measured by the Mysrs Briggs Type Ind:lcatol(- Atti-
tudes tonrd childrhn were measured on the Bmm Solr-Roport. Invautory.
t toacherl-to-bo who are -
Introverted tend to perceive their phenomenal world lou positively.
than those who are extroverted. More negative rcept:l.ona can afféot -
an individual in tom of boing less warn»,nnd positin in iﬂboraetions
with oh:l.ldrqn i .
‘ Gou-ont Thie u-ea :!.s one in thono has bnen rolctinly little. © .
good research and its critioal. importance for all who attempt fio uko
some sense out of what goes on in a clusroo- botmn atndant and .

.
tea shou‘l.d be rocozniud.t ‘ R ) '
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A Broadbenﬁ, F.W., -and Gru::j.ckshamc, D.R. The Identification and_ .
T e Ana sis of Problems of First’ Year Teachers . Paper read -
f eaearoh, 9_65,

4

‘ . Pnrp_gse. To identify and analyza perceived problems of hegixming
/ teachers at The State miversity Gollege at Broékport ) -

o

EEE ED013 786

. . Prqcedura. ‘The subjacts ‘ware 163 elementary arﬂ secondary graduates :
e el {Juna 198)) from S.U.C.:at Brockpo Each received ‘the Perceived - -~ .
... Froblems. Inventory (PPI) which con ts of 117 items that fall into - ' _
--v- ' geven categories. The subject was to rate each 1tem on four pointa '
R ranging £from serious to modara'be. e .

"_‘Rosults. The findmga indicate that there ave sﬁx najor problem o
. areas for beginning teachers. . They are .as follows (ranked in"~ - T
.« " frequeney): (1) methods, (2) evaluation of students, (3) discipline, . . = |
. (k) parent relations, (5) routines and mater:.ala, and (6) lack of == .
« . personal confidence. - - L=

. X - e . .
T S o *~ : : o T, .
L S : N
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8. .Broéy, E.By/ The effeclts of .creativity and intelligence on
, - + . ratings. British Journal of Educational Psychology, 1970a,

, .. . . V ='>ho’ %2:31‘“. . . . ‘1 ] ]

SR v E_rgose. To determine: (a) student teachers' intellectual ability °
. . as cated by ‘their College Entrance Examination Board-Verbal _

. A (CEEB-V) scores; (b) student teachers' creativity as measured by . .
Mednick's Remote /;I’ssociationi{est (RAT); (c) pupils' creativity as
measured by the RAT; (d) pupils' social class as indicated by occu-
pation of head of housshold; and (e) the relationships betwaen all

.of the above and pupil ratings of student teacher effectiveness.

)

»  Procedura. Subjects were 19 male and 26 female undergraduate student
. g teachers  assigdsd ta several suburban New Jerssy secondary schools, © L
» % . and their pupils. After administration of the above-mentionsd tests, e
LT "student teachers were ssparately classified as belonging to (a) a o
. high or low intellettual ability group and (b) a high or low creati-
: .« - “vity group.. Their pupils were also placed in either a high or low
e creativity group, and, in addition, grouped according to socioeco-
- nomie atatﬁs.f : : ; ~

.+ ' 'Pupils rated their student teachers on'a S-point scale. Thess data
e Wwpre analyxsd for each teacher as follows: (1) mean rating of
- student teacher by, all pupils; (2) mean rating of student teacher
by low creativity pupils; (3) mean rating of student teacher by :
o . v high creativity pupils; () mean rating of student teacher by - LY
. : ' puipils in the low social class group; and (5) mean rating of student
/ ‘tedcher by pupils in the high socidl class group. Differences in
mdan ratings betwsen :I.tens,?a) and (3), and items (4) and (5), were
then determined. ‘ ' v o A

‘. Results. The results indicate that studerit teachers who were either
high or Iow on both ths CEEB-V and RAT were rated more. favorably by
all of their pupils than teachers who were high on only ons of these

, variables. Furthermore, teachers sither high or low on both vari-
o . ables were rated more favorably by pupils high in creativity and _ S
. high in soclal class than teachers who were high on only ons of .
these variables. < - )

The fact of:-highly rated teachers being rated more favorably by e §
pupils high in creativity and soclal class suggests that--in the
, present sample--effective teaching involves mesting the expectations
- “ of creative pupils and pupils ranked high in social class. Thé
' result indicating that teachers low in both creativity and intelli-
gence are favorably rated is difficult to interpret. ‘ ’

~




4

7. Broadhent, F.W., -and Gruickshan.k, D.R. The Tdentdfication and
s Ana. sis of Problems of First Year Teachers. - Paper read
' search, 1965,

™

) ED 013 786 .
mse. To ‘ldentify and ana]yze perceived problems of beginning i
7 teachers at the Stdte University College at Brodkport p -

codure. The sub:]ects were 163 elementary ani secondary, graduates
wune 1£h) from S.U.C. at Brockpor%. Each received the Perceived - -
Problems Inventory (PPI) which consists of 117 items that fall into -
seven categories. The subject was to rate each item on four pointa
ranging from serious to Moderate.’ ‘ .

) Basults. The find:.ngs indicate that there are Qix najor problem
areas for beginning teachers. . They are as follows (ranked in
frequency): (1) methods, (2) evaluation of students, (3) discipline, .
(L) parent relations, (5) ront.ines and mater:.a],s , and (6. ) lack of

personal confidence. .
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9. Brody, E.B. A note on the validity of the Minnesota Teacher
Attitude. Inventory (MTAI). Journal of Educational

| \ Resesarch, 1970b, 64, 67. - R ] j
To compare student jeachers' scores on the MIAI with the

%’ oae;
veffectivensss ratings" given them by their college-bound and non- A

college-bound high school students.

Procedure. The effectiveness of 36 a»tﬁdont _teachers was ‘rated by
thelr sec

. their secondary school students on a S-point scale; ranging-from

excellent to poor.

Each student teacher was then aga:l-gned two
rating scores: (1) "o

mean rating assigned by all of his
students and (2) a an difference rating obtained by spbtracting
non-college-bound students mean rating of the student #eacher (
‘from the mean rating of college-bound students. All student
teachers took the MTAI. . oo

. h , . 7 - . A
Results. The mean Sf the mean ratings assigned student teachers
who scored high on the MTAI was not 's icantly different from
that of student téachers who scored low on the MIAI. Teachers

who scored low on the MTAI were given signifitantly more favorable

ratings (p<05) by their college-bound students. -

Comment. A low score on the MTAI may indicate that a prospective
teacher is more "cognitively oriented" and thus more effective
teaching college-bound students. "

=4
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10. Brown, B.B. An Investigation of Observer-Jiudge Ratings of Teacher ' -
Compstence. Final Re ort.fﬂiimsﬂﬁ'e: FIE:U% University,
K o'zv'm—‘L'" o L

A
gt'mz_ ‘Demonstrating and testing Conant's recommendation that teacher
competence should dete certification, this four-phase study from
19614-68 developed and field-tested procedures for evaluating teacher °
campstence and for determining how evaluation is affected by the beliefs
of student teachers and observer- judges. . : .

{

Procedure. Following the Phasg;{ orientation ¢f cbserver- z‘?‘ es and
evaluation of rating instrument procedures, 539 observer-judges
from colleges, public schools, and'State De nts of Public Instruc-

" tion rated 4O7 student teachers' clinical classroom performances over
a ons-year period (Phase II) with Toachgr'a Classroom Behavior instru-
ments. . Prior to rating, students and obaemr—;ludges took three Study
of Beliefs tests. FPhase IT data was statistically analyzed and compared -
with data from Phase III in which 100 Phase II subjects, then first-year
teachers, and 100 experienced toachey mre evaluated.

ﬁeaulta. Data analysis in Phase IV revealéd: predictable interreiatioxg
ships among teacher beliefs, teacher competence, observer descriptions,

and observer-judge beliefs; belief gaps between colleges of education and
public schools; and theory-practice discrepancies in teachers and observer-
Judges. Recommendations for‘use of these findings in teacher evaluation
programs are made., (ERIC abstract)

2

)/(;‘

I




11, Butterfield, M. Academic performance of b t
at the University of Mismi. College and University, 1969, -

~others scored betwsen 500-500. A

an-teacher students

- hh(B) f ] 263-2670

ﬁ. To-determine the relationship between grades attained by

an~-teacher students at Miaml University and’ their test scores on
the Cooperative English Test (CET) and the National Teachers Exam-

%mtion (NTE), - _ ‘ ) S :

<

' Pr;cednro. .The subjects were 113 ‘Cuban students with ngreea approx-

equivalent to U.S. bachelor's degrees, and ninstesn students

]

less than a U.S. bachelor's degres.

-who had completed one of the progrems in English in Cuba representing

“The CET, Porm Y, was administered before the student-entered the pro-

gran (the Cuban Teachers Pro at Miami University). The NTE was

* then taken at a regularly ed adwinistretion following  entrance

into the program. The co on grades were obtained from the second.
twelve credits taken in the program. : - ' '

Results. Over half of the students scored low on the CET--below the

percentile. Howsver, those who had studied English extensively
in their program did better on the CET than did the group in general.
There was no clear relationship betwaen _mdga and scores on the CET,

" On the NTE again, those students who had studied English did better

than those who did not, These students sbored between 450-707 uhile

~
"

Thus, it appears that adwission officers should carefully consider the
extent of English course work taken by students at a Cuban university
before admitting them to Miaml Univgraity or other U,.S, institutions.
Also, it seems that the CET can be/used as an indication of English
proficiency by admission officers/ Finally, Cuban students with a
Cuban university background and sucecessful completion of a U,S. course
of study should be able to attain at least aversgs scores on the NTE.
) R , b
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12, ‘Cefppellizso, E.M., and Brine, J. Doglutiem and prospective
‘ . teachers, Journnl of 'I:eacher Education, 1969, 207 1481 52.

. m. To study dogmatism in prospecti\re teachers and to detemine
ts 1 s if :lt _changes, and ,what 1t is a function’ of. - \

;o \Procedurs. The subjects were 25k students from the U versity of
Massachusetts who were enrclled in an undergraduate courde in the

" history of education, All received the Rokeach Dogmatism Scale
. (Fom E) and a brief. questionnaire on personal hietory.

The* findings of this etudy were coupared with thoee of earlier studies
by Soderbergh (196L) ‘and Rabkin (1968). .

Results, Statistical analysis of the data ind¥cates that - prospec-

. tive teachers as a group are neither more or less dogmatic than

.. " state university etudenta in g i . This population was found to
be-more dogmatic t that ot Ogetudy. Combined data of all
the studles indica proepeotive éachers, like university

students.in general, are nore,jdogmtic than experienced teachers., -
l ™ :
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13. Chadderdon, H. et al. Home Economlcs Teachors, Presexr:l.ce dnd .
\ .Inservice Iavels, Thelr Iﬁterest In Tea Thelr ATEI-
tude*!‘oward EE{ amilles, Minneapolls: Minnesota
Vrﬁﬁy Bnroamatiomemh 1966, ED 016 o})

se., Hajor quest:l.ona axplored 'in this oooperative research study
were ‘what are the attitudes of present and prospective teachers ¢
toward children, teaching, and individuals and groups different.from
themselves, (2) what early college experiences might modify these
attitudes, and (3) what experiences as. juniors, seniors, a.nd rirat-
yaar teachers :l.nrlueme attitudes, ,

N

Proceduro Repréaenbativea from aix institutions in six atates
m—and carried out the 10-year study using Minnesota Teacher
Attitude Inventory, Johnson Home Econo cs Interest Inventory und
Teacher Data Sheets to determine attitudss and interests. of home
economics studetits early in the college program, later in the collegg
yaara, and after some experience in teach:l.ng

4
F

Resulta. Some gensral findings mro--(1) more acceptsble attitudes
“toward children were evident in individuals who felt their teaching
loads were satisfactory, engaged ih youth activities; taught voca. -
~tional economics, had recently enrolled in college credit
courses,, had found supervision helpful, (2) students' attitudes .
- became loro favorable towmard children between freshman and senior

|.years, but less favorable during the first year of teaching, (3) stu-
"~ dents chose a career in teaching more for practical reasons than as

a result of experience previous to college such as that related to
children or high school home economics courses, (L) interest in
teaching did not increase: significantly between the freshman year and
the first year of teaching, and (5) attitudes toward others different

" - froam thelr own groups changed but toward less positive ones from the

junlor year to the first year in teaching. More study of factors (
poss:l.bly*‘ influential in the findings was recomendéd. (ERIC 4bstract)
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their appraisal of student teachers!' classroom performane:
o L An ratory study. Journal of Educational Research, ‘
| C et 1969, 62(8), 315-381. -

\ Purposs. To dstermine whether there was a difference between the
more creative and the less creative university supervisors as far
ag the 'tgbsegnd factors they used in evaluating student teachers!

RN

1 classroom behayior. . | .

‘ <ﬁ; Cicerelli, V. G. University supervisors' creative ability and Lo

o Procedure. -The subjects of the study were thirteen staff members
b . ‘serving as supervisors of student teachers at the secondary level. o
Bach™ supervisor had a master's degree, and dne had & doctorate, with o
the remaining group working toward the dodtoral degree. BEach h .-l
asgigned students in the subject area that was his specialty. In- !
addition, the instructors were considered to be of superior ability ' |
by the university which employed them.: Two me o8 of creative , ° Lo
ability were ubed: the Torrance Tests of croat.’?:::;r Thinking (Form A o
- of the Verbal Test), and the remote: Association Test (RAT). The ..~ ' 1
? Torrance Tests providsed measures of verbal fTuency, verbal flexibil- S
L ’jity, and verbal originality, while the RAT provided a somewhat dif-
N ’ Aferent measure of originality. It was decided to obtain an indica-
. , - "tion of how well these two measures of creativity correlated, and
-also how closely they were related to the. categories used by super- -
visors in assessing student teachers. The categories set up for the '
assessment of the student teachers were obtained from a content
~ . analysis of the observation reports made by the supervisors on the
student teachers!' classroom behivior.

3

.. Results. There were no correlations found between the two measure-.
ments of creativity. These tests, therefore, appear to be measuring
~ 7 different things. There was, however, a positive correlation between .
' the total mmber of dategories used to describe.a student teacher .
. and the RAT, Thus, the more creative supervisor uses a greater num-
E( . ber of factors in evaluating student teachers. Furthermore, there
» ' was a positive correlation betwsen creativity and the use of broad,
neral categories of evaluation. Thus, the more creative supervisor -
will use a larger, broader base of factors in evaluation while the
' less oreative supervisor will use a more detalled specific approach
to evaluation. Finally, the more creative supervisor was more con- \
cerned with teacher-pupil relations than was the less creative super- N
: o visor. These findings suggest that the less creative supervisor who
. . -, .focuses on specifics, will give very specific prescriptions to student
teachers in order to improve their classroom behavior. The more Ly
o .
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o+, - creatlve auﬁuwisor, on the cther hand, “tends to ses [the lesson more
' -in terms of its.general organization, planning and objectives.  Thase

* . factors should be considered in determining how creative supervision

acts to change a stuldlent teacher's behavior«\ o
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. Purm!.' A 2-year &nvcatﬁignﬁon attenpted to ascertain whether
workshop training

ST of elemen teachers in the use of such
feedback prictices as Flanders' Interaction Analysis, video tape
tecimiques, and other conceptual supervisory tools would produce
measurable change in the instructional behavior of their student .
teachers as compared to student teachers: working with non-workshop -
trained teachers. : / C o
Procedure.” Pre=- and posttests inoluded the Teaching Sitwation
BeactIon Test (TSRT); a Semantic Differential on concepts of aspects
of teaching; and two strations (Real and Ideal) of the Mirnesota

‘

~ ‘Stuléent Attitude Itmnta-y! (MSAI). ‘A team of trained observers

cbserved each stulent teacher six times during the semester using

. Hough's 23- or 32- category mmation:ﬁyltu for Instructional

Analysis (oan). : |
Results. An increase of congruence between stated :l.ntant and in-

. structional performance over the pericd of student teaching was shown.
Although the data were more-suggestive than conclusive,| there was

slight evidence that for definable subgroups of student teachers,

-

perticular superviscry activities were related to the positive changes.

Implications are discussed, particularly with regard to the use of the
instrments, and recosmendations made about training designs and !
further research in the area.. (ERIC abstract) o
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J-' : muim on standards for .Supervising
haoho:u and Oollage Supervisors, 1968. ED 028 991
e\ '

This position paper-on the college -npo;-ﬂ.-or of student teaching -
is divided into thres sections. Section ons (on the selection of
collsge supervisors) oontains an enmseration of the responsibil-

11'.1” of the college sor from which general criteria can be

derived for selectiom, assumptions ‘on‘which -the criteria for selecg- -

tion are based, the nrofoaaiml and personal qualifications which

a supervisor should possess (the actual criteria for selsction),

and reccsmendstions for'establishing a basis for selection. Ssotion
" two detalls recommendations for teaching conditions which should be .

followed for competent supervisors to function effectively. Section

three complates the body of the document,:

which halp the supervisor to establish the d
and structure a desirable setting fqr student

guidelines
ions of his role
ch:l.ng and aupor-

vision. (ERIC abatraab) v .
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17. Courtney, E. W. Attitudinal Changes of the Student Teacher--~
. A Further 8. an hogonal Com- .
gons is So0°Ba Lona earch. \ .
ST sconsIn: [vers Ey, %5, <
KD 022 89 ' . ' ‘

./8'

b

To: prount an ompla of a research study 1nyolv1ng t.ho

. Purpose.
use ?E‘ coefficimts of orthogonal oo-pnrilona in nna.]asil of varianoe

tostu of uuniﬁ.oaneb. , ) -

A sample research roport and mlnis iu 1nclndod 80 as
reader through the design steps. . The sample sludy was = -

Prooedm .

designed to determine the exteht of attitudinal changes in industrial -

education and home econmics student teachars dus to the effects of
the attitudes of their supervising teachers. The Mimmesc Teacher

‘ nm)m Inventory was administered in a pre- ma Post-test design.

Results. S3cores from the pout-‘but and the d;lffonnco hetwean pre~
and pogt~test soores were utilized in the analysis. - Attitude scores
were collapsed into four lsvels and the students' fields were con-
sidered as two lsvels of an educational factor in a2 by Li design.

(nm:c abatract) |
: R A
- S '
. \ a
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16. Cullen, R. J., and Auria, C. The Belationship Between Ethnic '
Prejudice and Student Tea ivior, Faper read a

can
19697 ED 028 122 ’

Purpose. To détermine: (1) differences in etlmic prejudices among
Teachers; (2) how prejudice toward Negroes-differs from that toward
. other etlinio groups; and (3) the relationship between etimic prejudice
‘% ° andvarious cheracteristics of student teaching behavior.
. - / : " . . .’ ¢ =

& . o . . ) . ? . . ’J‘I‘\ .
Procedure. The subjects were student teachérs from aclarge mid:
western state wniversity. There Ierg 43 ih early ' s 12 in
elsmentary and}’Sj,:l.nawpndarnglmt;lon.. ' S -

S ‘Bogardus' Etlnic Distance Soale was used to messure etlnic prejudice
B in terms of the hwior acceptance of an ethnic group. Hinckley's
Attitude Toward the Negro Scale measures specific attitudes toward
o 8 in terms of whether the subject agrees or disagrees with 16
* statements sbout Negroes' rights, etc. Teaching behavior was .
assessed according to a semantic differsntial scale of eight .
' teaching characteristios believed to be related t6 mrejudice. In-
formation about the subjects' behavior was based on their super-
viscrs' reports. oo - .

An: a:ia]&sia of variance, a t-test, and co&‘rohtibm;. Procedares
weres psrformed on the data. - . ) ) - '

?w

>

7

Results, Findings indicate no significant difference among the tlree

groups of subjects. The highest level of etimic prejudice was :
toward Negroes. Corfelational studles indicet® that those subjects
who rated high on ﬁnmtatiox&-eomnication, lanthnaimmfouiml
attitude and sense of humor manifested less prejudice others.
Those who had. difficulty assuming responsibility and accepting con-~
strustive criticiem evidenced significantly more prejudice than others

-
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19. Daﬂ.a, 0. I.., JIr., and !amto, 5. !uchn“a 4in- mpnution: II
- Professional attitudes and motivations. Jownal of Teacher .
... ) R &-—_—’ 1%&, 19(32, -”9.' ) ; """"-——f : . ¢<

. 'l.'lr.ls atuly was designed 0 :l.matigatu atﬁtulu toward’ St
‘and children and certain unconscions motivations for tuclﬂ.ng ~ g
m students onrolhd in noondu-y, olcnntu'y ana oarly ohﬂdhood ’
education programs. S Y ;,
(
 Procedure. The' ‘stbjects were 61 female students L noondury, hO in .
_— eJsmentary and 31 in early childhood jurior lsvel education courses at -
~ ' Kent State University. Each wes aduinigtered the Bowers Teacher .
Opinion Inventory (indicates satisfaction with teashing), Minnesota. 4
 Teacher Attitude Inventory (mesasures attitnles toward children and -
school work), and Teacher Prefersrice Sohs s -Forms G and A (taps.. .
moonscious motivations for teaching, por-onal mt:lﬁcat:lon ad o, -
attitudes supporting gratification)..' 5 T S

Results. PFindings indicate that cerdain tuchor mgh- on the °o “n

various levels, attract certain personality types. Secondary prograns ;

attract females whoss attitudes and motivations do not ehcourage stuz

, dents' dependency but rather self-actualisation’ Early childhood and '

. olsmentary, teachers indicate early childhood attitudes and grati~ .
fications, 1i.s., they're more éxhibitionlstic. The stuly goes 1nto the
,pqchodynuioa of thu\[d:lffomcos in grut ‘depth. ..
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20. Davis, T. N., and Satterly, D.: J. Personality profiles of A

, stulent teachers. British Journal of Educational | oy
Paychology, 1969, 33, 83-B8T. = .f

Purpose. !‘o deteruins the ohane‘toﬁ:ﬁ.ca in a atitlont'l porabn- » .
m%om. associated with "high" and "low" teaching ability. .

Procedure.  The 16 PF Questiomaire (Form A) was adwinistared to

- 159 femals students of Homerton College at time of entry and 26
months later prior to finil teaching practice. Small groups of

stulents of "high" and "low™ teaching ability were identified and

their persomality profiles compared. All- students were graded on

the 5-point teaching seale of the Cambridge Institute and on an .-

additional S-point scale for research purposes only. In addition,

scores for all pupils were cbtained on the Valentine Reasoning Test.”

Results, Four factors--conscientiousness, touglmindedness, con-
Hdenoe, and relixed behavior--significantly differentiated between
the groups on both ‘test occasions, and practicality on the first * -.
oocasion. Two-way analysis of variancé on all possible pairs of =
factors revealsd 15 interactions significant at the .01 level.

The findings suggest that Particularly poor performmces were en-
countered where tender-mindedness, high insecurity and tenaseness,

- respectively, are associated with-a lack of consclentionsmess. Go-

efficiénts of test-retest stability over the period were calculated
(Pearson product mcment cosfficients of correlation). -

~-
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o Pu-am:u.ty Factors Questionnaire.

21, \A'Bmuo R. B. A oomparative stuly of the perscnality
g u'h.'uo‘f;ma of persistent and prospective teachers.
. Journal of mmtioml Ressarch, 1971, 64, 331-333.

se. To dntarn:lm whother personality differences exist -be-
en persistent teachers (those who completed a teacher-training .
progran and accopted a teaching position). n.'oepoctin teachers

with an undergraduate baekpom in liberal

Procedure, Subjects were 32 teschers enrollsd in a Master of Arts i7"

In Teaching program who had besn teaching for at least tires years)
and 32 students enrollsd in'a master's degree program designed to
prepare -them to teach disadvantaged youth, but who had undergraduate
majors in liberal arts. Both groups were glven cattoll's Sixteen -

-

_nomlts. Among the pomiatant teachers, males were found to be more
s forth-right, and tender-minded than fomales. Males in the
pors:l.stent ‘teacher category were mire humble, placid and tender-
minded then females in the. prospective teacher category and more °’
placid than males in the prospedtive teachsr category. .
persistent teachers were less hmble and tender-minded and more

forth-right than male prospective teachers. Among prospestive teachers,

males were more huble and tender than females. (A1l findings
were significant at least at the . 1)

|
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Q;a. Di Scipio, W.J.. Divergent thinking and pe;sonality measures
. of English and American education majors. Jouma.‘l. of

« Genetic Psychology, 1971, 119, 99-107. -

: %gg_ To measure divergent thinking abilities of Amsrican aid
sh education majors and/bheir respective persogalities.

Procedure, Subjects were 30 femgle volunteers at a small parochial
Teacher-training college in London and 30 female education majors
at a liberal arts college in New York City, who had been matched
for age, verbal I.Q., family size and socioeconomic level, The
verbal fluency factor to be isolated was ideational fluedcy. Tests
administered were: Shapiro's Hypothesis Test (devised on format

i

out-linsd by Shapiro, R.J.); Hudson's Uses Test (based on Guilford's

Oreativity Test); an open-ended essay on one of two topics; and
e Extraversion-Introversion. and-Neuroticism scales. Stability

dimensions of personality were measured by the Eysenck Personality

Inventory (EPI), Form A, ; o . S

Results. The English women tended to score higheir on measures of

divergent thinking than American women, Personality measures re-

" vealed that the English women were significantly (<.05) more -

' ‘neurotic than American women. 'The Hypothgsis test was significant

~ at <.0L; the Uses test at <.02; and the Edsay test at <.00l.

'Comment. Results wére interpreted in terms of cross-culbural
erences in the educational systems., The author contends that

the' hypothesis that permissivensss and the minimizing of formal .

: requim;nts in educational programs fosters divergent thinking

was upheld. \ B .
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23. Dziubln, €. ot 81. The Hnt:lohal Teacher Corps Program,
. 1966-67 Evaluation Egoﬁ. Georgia: Atlanta ic
)18, . L 0 .

Poae. A'project to determine the effectiveness of National
eacher Corps (NTC) interns in the Atlanta, Georgia school syst
was designed to £ind out if the interns had helped the disadvan-
taged pupils in their classes to raise achievement levels and im-
prove self-concepts. ) -

v

_Procedure. Specific résearch objectives were (1) to assess the
progress in verbal mental age attained by NTC pupils as measured
by a pre- and posttest on the Peabody Picture Vocabulary Test and
the Goodenough Draw-a-Man Test, (2) to compare the self-concepts.
of the NTC pupils with those of a similar group of pupils by using
a teacher check list developed by the Evaluation Cosmittes, (3) to
compare pupil readiness for first with that of kindergarten
pupils a year earlier (who bad not had
politan Reading Readiness Test, Form A,/and (L) to compare teacher
attitudes of NTC interns with those of [other beginning teachers of

Title I and Non-Title I”schqols by means of the Minnesota Attitude .

Inventory. . _

Results. Statistical treatment of the data collected on a variety

of measures showed that the NTC interns positively affected the

children's- language and self-concept development and improved their

readiness for first grade. The NTC interns exhibited attitudes

~ assoclated with effective teaching more often and to- s greater
extent than did regular teachers. (ERIC abstract) ’ c '
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2h. mverlein, L., Park, J., and Matheson, W. Self-ideal ocon- e,
' gruence ‘in five occupational groups. Alberta Journal of
Education Research, 1971, 17, 95-103. "

' %rfou. To obtain normative self toncept va. ideal-sslf concept
G

ongruence data for the Interpersonal Check List (ICL) and
to examine differences in self concept, ideal-self concept, and
S-I congruence which might exist between fivé occupaticnal groups
with different functional roles. ' ) 4\*

Procedure.. Subjects were: 121 counselor trainses, 307 teachers.
~tra (seniors who had practice téaching experience), 25
priestd registered in a pastoral counseling seminar, 167 tenth
grade student volunteers, and 64 male Camadian Army Officer cadats
attending a leadership training program. . ' ,

The Interpersonal Check -L}l‘/ (Leary, 1957) was used to obtain
measures of self concept and ideal-s concept. Further scores

A}

on four dimensions were cbtained from a factor analysis of. i , B '

responses. = To determine S-I congruence, a vector %
technique measured the distance betwsen the 16, 8 and i S dimén- &

sions and the similar I -dimensions.

,Résults. The ugn;.tnde of the S-I discrepancy is 1nror8dy re- o /
Tated to congruence. The priest group was the least congruent;

counselor trainees and army officer cadets were the most congruent. - 7
The hypothesis is that army officer cadets and counselor trainees

_ are more confident, less self-deprecating and probably in less
conflict about personal mstters than the other groups.

7
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25, Erb, D.L. Attitudes of Whito College Education Seniors .
Toward Blacks, raper read at finericantﬁeraonmnd
Cuidance Association Anmal Masting; 1970, ED OLO 239

?)232. To assess the raeia:l. attitudes of white college educa- .
on senlors and to study the relationship between racial prejudice
and the followling predictor variables: personal contact , charige
orien'bation, religliosity, and efficacy,

Procedure. Three research instnments were used to asbess recial
attItudes aml predictor variables: “The Attitude Behavlior Scale:
WhiteMNegro (developed by Jordan and Eamersma) to measure racial
attifudes; the Personal Characteristics scale to identify teachers!
attitudes towerd habits, appearance, snd interpersonal charecter-
istics of blacks; the Education Content scale to assess attitudes

- of future teachers toward”“the abilities, motives, aspirations, "
and behaviors of blaclystudents. )

Results, Data showed that contact change orientl.tion, and
efTdcacy were. significantly related to racial attitudes, -

correlation between religiosity and prejudice was not supported
by the data, Tables illust"rating test data ‘are included.

(ERIC abstre.ct) ¥
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26, Evans, K.M. Teachers and soms others: A oo-parative study
mgatianal Rasearch, 1969, 11(2), 153-156

"pOSe. To study the differences in attitudes of tcacher- ‘
 students and S ‘other protoasional groups. N : .
Procedure. A1l the subjects w.ro male. Group I was cc-poaed of
32 post-graduate teacher-training students, who, unlike the other
groups, were tested at the beginning and end of their course. The
five other groups consisted of 32 Anglican theology students;
21 Baptist theology students; 18 engineering students; 22 experi- -
enced primary teachers; and 2k enced graduate teachers. All
were adainis the Study of Values and the Minnesota Teacher
- Attitude Inventory (MTAI). ' ) y

~ Results. Findings on the Study of Values indicate that at the be-

- of their training, the teacher-trainees' basic values re-
sembled those of experienced teachers but differed from the other 1
groups studied. They did not significantly change by the end of A
the course. - This result is the same as Evans’ (1967) in his study .
or clungos 4n teacher attitudes. . o

On the HJ.'AI y 'basiq. attitudes and values of the tawﬁ\or-training :

group in the beginning of the course. were similar to the experieﬁced

teachers', and during the training course the group acquired

attitudas about pupils similar to thoae‘of the experionced teachers'.

-~

‘ | The anthor discusses possible explmtions for the ﬁ.ndibgs. S
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%Pu_l;bﬁ_sg. Three levels of preservice training for 111 beginuing
eachers of industrial occupations, who were employed between
June 1, 1968, and who were teaching in the area vocational school
system of Kanbucky in April 1969, were evaluated to detersine. 'bhe
effectiveness of the program, :

Procedure, Six charegteristics, consisting of lesson plann:l.ng_.ﬂ use
e four-step method, use of instruction sheets, uze of apd;o-

‘visual ‘aids, technique in ‘evaluation, and shop maragement, were

assessed and compared ageinst such variables as ‘age, general in-

telligence, occupational experience, teaching experience, educa-
tional background of teachars and the ocoupat:l.on to be taught.

Results, - Conclusions were: (1) Added amounts of teacher pre- '
paration tend t6 increase the level eof performance of the
beginning teacher,. (2) The maximm level of preservice tra:l.n:mg
should be- adopted as a minimm preparation t as concluded on
the basis of interviews and cbservations, (3) The quality of teach-
ing by beginming teachers in éxtension centers and in area

" centers is equal, and (L) Age is not a determing factor of success
for beginning industrial teachers. (ERIG abatract.)
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28, - Feshbach, N.D, Stydent teacher preferences for elementary
. school pupils arying in personalitj characteristics,
Journsl of Edueptional Psychology, 1969, 60(2), 126-132.

se, This study te the hypothesis that studént teachers
gace & higher value upon|children who manifest.behaviors reflecting
caution and conformity they place upon children exhibiting
~ independence and challengg, . S -

Procedure, Two lmndred % torby middle-class caucaaian :tema:l.es,

enrolied in elementary ol student teaching at the Un:l.versity
of .California at Los Angeles, were used as subjects, Each was
. presented with 16 story sirtua'bions depicting boys and girls
‘manifesting four personal

[ty clusters., AL x 2 factorial deaign
varying personality clus

by sex wes used. i, _
Results, The findings cate that a'budent teachers rated the
Eornd.ng, rigid, depe: and passive child more poaitively than
the flexible, nonconfo s independent and asserbive ch;lld on

severeal intellectual and spcial dimensions, o

ity clusters were sﬁd.‘!.ar for both
ss8 of the cluster influenced the




29, Peshbach, N.D., and Beigel, A. A note on the use of the
semantic differential in me teacher personality '
 and values., Edwoational and l;l.cal l!nane-ant,

1968, 268(3), 923925,

Purpose, _To investigate the relationship betwsen student teachers!:
porcoptions and thelir qomopt:lom of the ideal child in‘the
clulroon. :

\
'Prooadnro The subject mthstudnnt boginm:nc
mohinc ang%.wudmts uhom. uloi: quarter of .

their student teaching., “All were female elementary school studnnt
teachers at tho University of California, Los Angeles.

hkch subject was administered the Semantioc mrtorontnl (dunlopod
by Osgood, Swci and Tannenbswm, 1957) which was used to assess
attitwdes, vﬂ.ua, and related personality attr!bltoa. -

Romltl. Statistiocal analysis of the data 1ndioatoa that tho

. student tescher's self-evaluation contributes to her perception
of the ideal child, Student teachers tend to place 2

valws on qualities in others which are ‘similar to their om. A

teacher's nt of the ideal child is also rolo.tcd to the way

the teacher hm would ideally like to be.

“l'hc results indicate that these subjects see themselves as
controlled, conforming and cautious. They aspire to be less
inhibited and more indspendent, but not overly 80, -

?.;ggga here are similar to the findings of Gctula and Jackson :
1 o« : , ,
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30. Feymman, A.G., and Mehl, R.F. Practice tuehin‘. A student
) ;tgw. Pnbogg_‘rmn of Eddcation, 1969, h6(6), ]
- ¥ :

\ :
n. To obtain :I.ntomt:lon abont student teachers frc- their "
8 using a descriptive rether than a questionnaire method.

. Prooedure. Tvoptonth grade, non-academic English classes were
mmu co-po-:ltim for which they would not be graded,

, : In thess they would discuss their honest, sinocere resctions to .
4 . their student teacher. Thoontircawlogronpmchnnetoﬂud
- as morbintod,\and mmgonee scores ranged from 79 to’ 126,

Bonlta. The mr-hohht rnponu was a disguised appesl for-a
/ ‘Teacher who was "nice® to the students. This "niceness" might -
» : be expressed through politensss, oonrtuy, tr:l.cndunon, pl‘bim,
or personsl consideration,

3
/7

One recurrent oriticism, however, was that pupils felt ‘student

teachers were not - strict enough, This illustrates the fact that
students do not confuse "strictness" with "not bd.ng .nice" as is
commonly thought. .

" Students also comsented on teaching -.thodl. They prd.aad teachers
who gave clear explanations and patient repetitions, These
teachers didn't ‘arcuse fear in students if the latter comitted

an error. Students algo responded favorably to a fair distribution
of teacher attention, and recognized the llount of propmt:l.on

- pat in by their student tolchora. i

se results nuut that even limited, poorly motivated studexrbs
' do comprehend the ingredients of good teaching. For the most: . part,
thayyurnfor "the kind of teacher that you would want fora )
friend, a real rriond. '

_4?‘




31. Filburn, E. Student teaching: Whose responsibility?. The

Cooperating teachers, college superviscrs, and student teachers
must work as & team to plan student-teaching progrems whioh will
provide opportunities for evaluating teacher performance and
subject matter campetence and which will encoursage individwal
teaching styles. The evalustion of student-teacher performance
m}» improved by thres-wey conferences in which the supervisor
and cooperating teacher involve the student teacher in evaluating
" himself. Also, wse can be made of an evalwation prooedure like
that suggested by Curtis and Andrews, in which the ccoperating ¢
teacher supplies evidence to help the supervisor grade the student
. teacher, Promising trends in the supervision of student teaching
inclwde the use of a team of (a subject matter special-
ist and an education specialist), the provision of such "pre-
stwdent - teaching” experiences as microtesching, and the employment
of television, tape recordings, or formal systems (e.g., Flanders® .
system of interaction snalyeis) for the amalysis of behavior during
student teaching. Despite the improvements, the stwdent teaching
tuation is far from ideal and can be further improved only - /
:gnmgh cooperation between the universities and the public a’chooloc
*  (ERIC abstract) T -
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32, Fling, S.E, The Relationship Betwesn Classroom Verbal
7 T ohavior of Toudect Teuthars ond the Classroom Verbal -

: 8 achers. Paper at
on on Kduow _ search, 1966,
ED 013 788 o T ‘
e. To test the hypothesis that the verbal behavior of o
it teachers in the classroom does mot change in relation to
the verbal bebavior of their cooperating teacher. s

Prodedure. A verbal-behaviorel measwrement of 12 student teachers
and 6 coopersting teachers was updertaken using thé cbservation

~ schedule and record form 3D, Analysis of variance of student

variable, .

teacher scores was performed. A Go-variance aialysis was also ‘
[ d using thé cooperating teachers' scores as the independent
% .
Results. Student teacher verbal behavior changed significantly
the student teaching period, bécoming more supportive, less
repeating, and less accepting (in a routine manner) of children's
responses, While frequency of. studentteacher responses decreased,

frequency of student-teacher initiated statements incressed

significantly. A high relationship was found between questioring-
behavior patterns of student teschers and their cooperating teachers
in categories of complex problems, simple problems, pre-fremed, -
and affective-imeginative probiems. Some relationship was found
betwesn both groups in swpporting, approving, accepting, repesating, -
rejecting, and oriticising behaviors. These findings negated the
hypothesis of the study and suggest that further research in

. verbal-behaviorsl relationship be undertaken using cbserver tesms

and a variety of instruments, settings and samples. (KRIC abstract)

IR sm
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| meetings, and pupils snd p\:pil leerning during the later weeks. -

o

33, Fi;llex‘, F.P. Concerns of teachers:' A developlental ooncep-_
tualization. American Educationnl B.eseu-ch ’Jourml,
1969, 6(2), 207-22 6 ‘ _

ese. To investigate the concerns of beginning teachers and
see if there is a level of coneietency ‘with ot research
done in 'I',hie Tield. ‘

‘Procedure 1. Fourteen student teechere enrolled in an education

eeﬂm were used for this study. Six of these subjects met for

- “two ‘hours ‘a week with a counseling psychologist at which time

they discussed anyt.hing they wanted to. The same procedure was
followed the next th eight subjects co-counseled by two
counselin ;peychplog:l.ete. A frequency distribution wes mde of -

Results 1. ‘Findings indiceted that these anb:)ecte are concerned. -
, new school situation and discipline. during the early

AN

There was a liove from-a concern e.bout self to a ‘concern with

- leaming T ) .

R

Procednre 2. Twenty-n:lne student, teo.chers s eupervieed by four
aiﬂereni ‘supervisors, were asked to write ‘what you are concerned

.about now" after a discussion with a counseling peycholegiet.

Responses were classified into three categories: (1) Where do'I

. stand? How adequate sm I? How do others think I'm doing? (2)
- Problem behavior of pupile. Class control. Why do they do that?

(3) Are pupils learning? 'How doss what I do a.f.fect their gainf

" Results 2. Results indicate that they were all .concerned.vith
- self adequacy and/or class control while Tong were coneerned
primarily with the pupils! learning :

1

mc Data of Other Investigations. Findings of other. research
that teacher concerns iiII Eto various. cetegorieb depend- .

‘ing on the point they are at in their professional careesr. These

areas are the pre-teaching phase which is characterized by non-
concern and lack of interest with teaching per se; early teaching
phase which is characterized by concerns about the self and adequacy;
and late concerns which center around the pupil and his needs,
ebi]:l.ties s capee:l.ties, etc. ~— » ;

Comment., The study points out how the bulk of the education courses
do not-provide what the beginning teachers indicate that they need,
ije., self assurance. Perhaps curriculum should be geared to "eelt-
actualisation" and less learning of facts pér sg.

-~ .
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;%.ﬁ‘ To examine the effects of three kinds of psychological
‘ on teacher preparation, personality, énd fesdback.

Procedure. This five-year study gathered data on 17 prospective
* Teachers through personality tests, self-svaluation forms, and

sound films of stwdent teaching behavior. Subjeots were divided

into four groups--ons for coutrol and thres for feedback treataent,

which involved minimelly ons or more personal interviews with a
psychologist (Assessment FPeedback).- The first feedback growp ° o
recelived only Assessment Fesdback; the second, in addition to ~
- receiving Assessment Feedback, was permitted to view the sound

films (Behavior Feedback); and the third, after recelving Behavior
Feedback, was placed in student teaching situations judged maxi- g
' qlly,twﬂitr),l\sim by observers. T

Resulis, In general, students with feedback evidenced more self-
- oonfidence, classroom ease, and positive attitudes toward observa-
tion procedures. In regard-to two propositions about feedback
‘(students would become more receptive to pupil feedback and would
inorease characteristios related to effective teaching), changes .
wors not chserved between different treatment groups but rather =~ -
betwesn the beginning and ‘end of preparation and betwesn polled. 7 .
'+ éxperimental and control subjects. Striking differences betwsen .
:%;ant;;-y and secondary education mejors were recorded, (ERIC

trac N : .
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: 35.’ Goldman, B.A. ' Effect ot cluaroon oxpor:l.onoe and video tape
' self-ochservation upon undergraduate attitudes toward

‘ulrtndtunrdtaohinc Proce zs of the 77th
‘plmntlcomnb:\.onottholn-un cal Associa- .

on, _, 'y .

&r%g. To determine what effect (a) a Bo-d.mt' classroom

session with a third greds, and (b) a video tape observation of

~ self in the clasarcom ssssion would have on sophomore elementary
oducation undorgraduates' att:ltunoa toward salt and toward .

teaching,

Procaduro Sizty-thrn oluonbtry education ujorl wers randomly
. selected from the sophomore class and divided into two groups <« an
experimental group and a control group. Three administrations of.'
two Q soris — California Q'set - Form III (Bloock, 1961) and a -
modifisation of the Mimnesota Teacher Attituds Innntor,r (oook,
Leads, and Collis, 1951) — were conducted at one week intervals
for both groups. Before the second administration, those.in the -
.experimental group read an assigned Story to a third grads class
and engaged the class in story-connsoted activities for 30 mimtes.
Preceding the third administration, sach experimental nbjoot
viewed ths video tape of the clauroon session,

Results, On all tbtitudu tonrql aolf which showed significant
changs (<.05), the changes in attituds in the experimental group
~ -were in the more complimentary direction; in the.control group,
- significant changes in attitude toward sslf were in a noro
uncomplimentary direotion. In attitude teaching, the
" dirsction of change for tho experimenteal group was opposite f.ra-
the control mup. :

Comment, . In an Moml discussion to obtain reactions to the

,thouinthonponlontnmnpuidthonporhmo
allsviated anxisties they had been developing toward teaching,
and recommendsd that this typooferporlmoboangnlarpart
-of the cher oduoation prograa,.

J v ' é‘\
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t 35. Gowan, J.G.,'and Bruoch, c; What makes & creative person a
| i‘?f;si;. teacher? Gifted Child Quarterly, 1967, 11(3),

Purpose. To identify the perscuality trelts of creative teachers.

"Procedure. The subjects were & oreativity workshop conducted

\ at 3an Yernando Valley- State Co: oge. It involved 350 gifted
‘children in 13 classes, 13 demonstration teachers selected for their
- creative ability, 13 counselors, and 66 teacher trainees.

The Gough Adjective Check List wes uotfbr“&o teachers to desoribe
th-‘sol'.vq and by the consultants to descridbe:the teachers. .

Results, Findings indicate that creative teachers have a grest
deal of energy, are self-confident, warm and outgoing in nature,
and are especislly froo from 1-ltufo nogativisas,.

'Comment. The lack of a definition of terms and the quality of
The testing instrument leave the validity of these findings open

to question.
_‘X -
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37. Gray, I.A. Attitude g_ng‘o in Pre-Student ru%? %r_lmo.
Final . vens 3 ons s Yorsi-
™) tXes Consortium of Ressarch Development, 1970. ED 05k 076
Purpose. To determine the effects of two kinds of lab experience
on pre-student teaching eduoation mejorr-attitudes toward orel
language development., : o S

,Pr&?oduro. The subjects were in two growps. Group I (role-

} 1ieu of experience with children) was composed of 85
college stwudents enrolled in a course entitled Speech in the
n Sohool at the University of Illinois during the 1968
£all or, Group IT (actwal experience with children) consisted
of 78 ccllege, students enrclled in the same course during the
winter quarter. o

3 .

An attitude scale (Imsty, 1968) which inocluded choices and renking
of choices was administered to both groups at the beginning and.
end of the quarter. Comparetive datd,were examined to note
indications of change in attitude.

Results. Analyses of the data indicate that Group I was more
concernsd with self-need than Group II; Group I appeared to be

less concerned with children than Group II; Gromp II indicated

more respect for colleagues' abilities, preparation and performance.

Pindings indicate the significance of direct experience with children
for the future teacher, e , -
»

-
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38. Gustafson, K.L. Simalation of Anxlety Situations and Its
Resultant EtTeot on Anxlety and hnroon Interastion

* © . of Student Teachers. Iast Lansing: Michigan State
> £ . I 033 06l

‘ . S
o P_;_frgg&. To determine the effectiveness of simmlating anxiety. 4
situations in redwoing anxiety and imcreaaing the classroom -
interaction of student teachers; and to test the statement that
simlation camnot change attitudes, - ‘ )

Procedure, The subjeots (N=30) were all secondary education
majJors at Michigan State University who were enrolled in the
secondary education methods course for fall 1968 and in student
teaching for winter 1969, |

_ Anxiety of the swbjects was measured on pre- and posttests based - '
on the IPAT Anxiety Scale. This instrument consists of 40-questions
that fall within five major anxiety areas. Each question has ‘
three alternative answers. The Flanders Interection Ln:}wil
Instrument (1957) was wsed to measure verbal interection/of -
teachers and students. - Student-teaching suscess was determined
by a scale developed by West (1968). The swbjects were reted on

- & six point scale.from "very best" to "failed®, ' The subjeots'
self-concept was measured on a semantic differential (Osgood and
others, 1958). Concerns abowt student teaching were identified
by an instrument (Triplett, 1967) which 1ists the 16 most f
expressed conoerns of secondary student-teachers. The subjects
were askéd to rate them im order of #l being the greatest concern
to #16 being the least concern. R )

‘A simmlator, (of anxiety sitwitions) construoted. It consisted
+ of 31 short motion pictwre vignettes, evision cameres and video
tapg recordsr, television monitor and & recall worker (who was
operationally defined as "specially treined individual to aid
subject in recalling feelings and emotions felt during the
simalation"). Each subject in the experimental group spent six ]
one hour sessions viewing the materials and discussing his thoughts,
feolings, attitudes and emotions with the recall worker. o

Results, Analysis of the data indicates mo support of the hypothe-
s1s that simulation could lower anriety. It wad also implied that
student talk, as measured by Flanders, did insrease in the class-
rooms of l},ndnt teachers who had simlation experience. Self-

: , &
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Gnat;taon, K.L.

concept. did not increase as a result of the simulation. Class- .,
rom control concerns did not decrease as a result of the
simulator experience. '

Commont. An excellent plecs of research. Its wealth of background
Information is clearly spelled out and easily understood--even

by those without a background in psychology. )
/
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D - ditﬁonlties, prob}.m, toacher eandidates

CODE LETTERS-AND DESCRIPIOR CATBOORIES .
| SN
Code Deacrip_tor
o aeudenic cmae work or acadenic backgronnd
, behlvior mlyd.a; "patterns of =
comparative studiba--orou-back‘round, cross-
\. o cultural, cross-educational,
_ : crosa-accnpationll
porcoption of. o _ e

. etfectivenass :I.n taak--perfcrnnce, success

. I ) cognitive atyle--intolligonee, cren.tivity, porcaptién;

P - peraomlity—-chanetor:laties, Structure, profile
Pa attitudes
Pe self-concept . , o
v Pa . dogmatism® P » 3
" Pe " ethnie viewpoint - :
Pl preference for teaching at a level ¢
Pa  motivation
Ps sex
Pr values

R interactions with and ra.tinge by supervisory
peraonntl :

S °  pupils--relationships with, interaction with, per-

. ception of, attitudea toh.rd, cvaluation of
and by .

T superviaed teaobing experience--classroom teaching,

A special training
\ S . programs
v ‘use of videotapes in /

vy . validity and relisbility studies--comparison of test
: . © or measurement
devices .
Vp predictive studies
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INTRODUCTION

_ This bibliogruphy includes ennotetions of . selected reeea.rch articles
L and reporte on Teacher Gandidatee which have appeared in the 1:Ltera-
ture from 1968 to 1972. The entries are nmlbered and are arranged
'alphabaticany by author in the body of the bibl:l.ograpl}y. Code let-
tera identify the deseriptor categories by which '.ach entry is clas-
sified. A 1:I.et:|.n¢ of items by descriptor category rollowe the —~

ennotatione .
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39. Haberman, M. The Concept of Transfer snd the Pr ation
, of Teachers. -French Lick, Indlana: erenc onor
° of ¥lorence B. Stratemeyer, 1965. ED 023 635

Fundamental to evaluating the effectiveness of teacher education
is determining whether the theory and practice of preservice
training carry over into inservice teaching. Considering the
large number of beginning teachers who soon drop out of teaching,
“it appears that they do not. Possibly teacher educators have
put too much reliance on the concept of transfer. A review of
the literature reveals that transfer may not be the sole factor
in the learning process; only in earlier studies of transfer

are individual differences accounted for, usually by recognizing
intelligence as a major determinant in the transfer process. The
success of a beginning teacher may be due to his personal adapta-
bility to the principal, the pupils, the setting, and the role
expectations he must face in his teaching assigrment rather than -
to any similarity between his student teaching practice and his

" first teaching situation. Consequently, "it seems . . . that
teacher education will be better served by seeking to learn

more ways of developing elements within individuals rather ‘than
trying to reconstruct identical situational elements between
preservice and in-service experisndls." The task of teacher .
educators is to stimulate professionsl commitment in their students
by servind®ss models of good-teaching practice, with the :
laboratory experience serving to mold individual students®
perceptions of the teaching profession. (ERIC abstract)

.
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LO. Haberman, M. The relationship of bogus expectations to .
suocess in-student teaching (or Pygmalion's Illegitimate
Son). Journal of Teacher Education, 1970, 21, 69-72.

Purpose. Data was gathered to examine the likelihood of raising
coopera_ting teachers' and student teachers' expectations. It was
hypothesized that cooperating teachers who are told that their
student teachers have high potential will later rate their
students higher than comtrol cooperating teachers. Additionally,
it was hypothesised that student teachers who are told of the
outstanding nature of their cooperating teachers will later rate
them higher than uninformed control students. S

Procedure. 'Before classroom assigrments were made, 120 Douglass
College women were randomly assigned to four groups. Group I
students were told they were assigned to one of the finest.teachers
in New Jersey. GOroup II students were told nothing but their
cooperating teachers were informed that their student teachers

had very high potential: for student teaching. Group III was a
combination of I and II. Group IV students and cooperating
teachers were told nothing. At the conclusion of the student
teaching period, student teacher achievement was rated by coooperat-
ing teachers on a nine-point scale., Student teachers rated .

-~

- cooperating teachers as. "above avefage" or "below average'.

Results. A chi square test revealed no significant differences
between the expectation groups (I and IIT) and the non-expectation
groups, thus rejecting the secend hypothesis. A limitation of

the results is discussed in terms of grading practices of cooperat-
ing teachers. The simplistic belief that informing teachers to
-hold high expectation effects behavioral change is challenged.

Comment. What is not discussed is the possibility that the

methodology of this study is too simplistic to obtain significant
‘results on a highly complex interactional process.

’
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k1. Barootunian, B., and Koon, J.R.. The Reinforcement Behaviors
of Teachers-in-Training: Paper read a§~ American
iducztioﬁfamrch Associstion Anmal Meeting, 1970.
B oho 951 - o ©

Purpose. This research explcres the sancticning behavior of

" prospective teachers. It was hypothesized that teachers' sanc-

tioning bekavidr will vary in a given teaching task depending on
a) their tendency to be anxiocus (their need to avoid failure),

- b) their perception of the student's competency, and ¢) the
© difficulty of the material to be mastered.

Procedure. The sample consiéted of 4O tescher trainees (27 females
males), enrolled in undergraduate education courses, who
were required to teach a student on a concept.formation task. The

. student was a confederate who performed on a set level for all

teachers. Each teacher was set to expect a certain level of student
performance. Teachers had been administered the Test Anxiety
Questionnaire and divided into high anxious and low anxious groups.
A 2x2x2 factorial design was employed with two levels of anxiety,
two levels of student competence, and two levels of task difficulty.
There were thus eight conditions, each with five teachers. The
apparatus consisted of a screen separating teacher and student '
through which stimmlus cards could be presented. Tokens were used
by the teacher as monetary reinforcers. In the easy task, facial
discriminations on the cards wers to be discriminated, while in .
the difficult task, the learner had to discriminate a series of
tiny dots in the corner of the card. Teacher effectiveness was

to be compared. Differential instructions were given to teachers
of competent and noncompetent atuaonta:

Results. Data came out as predicted but not significantly so due

To the small sample size. The only significant P ratio involved
the interaction between anxiety and competence. Several data -
were consistent with the hypothesis that, when the fearfulness of -
anxious tedchers was aroused by below-par performance of competent
students, diminished rewsrds resulted. The noncampetent student’

" brought out the genetosity of these same teachers. The rewarding
‘behavier of low anxious teachers was much less affected by task

and student variables. . The significant differences in the
rewarding behavior of high anxious arid low anxiocus teacher-trainees
were due to their differential expectations for competent students.
Concerning punitive behavior, a tendency was ‘observed for high
anxjous teachers to use fewer negative sanctioris than low anxious

-
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Harcotuniah, B., and Koon, J.R.

~
P "
R "(Zl .

teachers. ‘These results suggest that teachérs, when placed in sit-
uations in which they fear failure (high anxious), tend to use a
narrower range of reinforcing behavior (reward less and punish
less) and thus not use rewards and punishments as teffectively”. .

as they might. This finding is consistent with previous reSearch
demonstrating that anxiety arousal interferes with or reduces .
variability in bask perronance. '

In teacher expectation studies, it has been maintained that gains
in high expectation pupils ‘depend in part on observation of the
effects of differential reinforcement on the pupil. It was
suggested, from the present results, that perceiver characteristics _
may well be of value in’ describing the dynamics of the "Pygmalion" :
‘effect.

L3
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k2. Ha.rt, ‘M.M., and Brcrwn, M. Dogmatisi as rolated to accuracy

of student teacher's judgment of students. Journmal of
; Teacher Education, 1967, 18(L); 429-437. o

Pﬁ_.l;gose. To investigate the possible relationship between a |
acher's level of dogmatism and her evaluation and Judgment of

certain classroon behaviors. upd

l Procedure. Seventy-ﬁ.ve University of Hinneaota stndgnt teachers

of \Eo-e economics were asked to judge the relative strengths-of
six u.rqS of values beld by their 1,267 secondary school students.

Each, prior to. student teaching, received the Adorno F Scale, ‘the
Inventory of Beliefs, and the Omnibus Personality Inventory .
(Autonomy Scale), to test three levels of dogmatism.: The
Study of Values (Allport, Vernon and Lindsey) was also adninistered
to provide data on the student teachers' valn,ea. ,

AN
“Results. St.a.t:l.st:l.cal analyses of the data :I.ndieate no sign:l.ﬁ.cant
dfTerences smong teachers with high, medium, and low dogmatism
levels with respect to accuracy of Judgment of stwudents' values. .
Tack of significant statistical data at the .05 level may be due .
to the fact tlnt other .tq)orturb vari‘aﬁles enter into doglatisn. -

Statistical analysis. of the mean scores in acecuracy in Judgment
did indicate that teachers with low dogmatism are consiatently
more acourate in their ;hldslents. . . :

conent. A great deal of atat:lst:lcal analysis of variables.
Seemed to be trying to stretch the data to fit the hypothesis.
Little diacussion of whu' there was a laclc of a:lgnificanco for

the hypothesis. | SR
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43. Heddendof, R. P*;teaeionalian and personl.lity types among
. student teachers. Journal of Teacher Education, 1971,

. - 22(3), 310-313
'M To discover whether correlations exist between teacher

Pab

personality types and the degree to which teachm hold profeeeion— '

al attitndes. N .

’ Procedure - Subjects were 152 student teechere a.t“—tro private )
arts colleges. They were given the Sixteen Personality

Factor Test before and after student teaching. They also filled

out a questionnalre conteining personal and social background

-information.: This information.was used’ in conjunction with the

S factors isolated. by Cattell and considered to be correlated

. with success in professional occupatiens: dominance, lack of

inhibition, i-agimtion, shrewdness, and liberaliu.

Results. No statistical ana:mia was given. However; Heddendof

d that the. person who is inclined to be succeasful in

, teaching tends to be practical and conventional, and that this

mode differs from the personality model inclined to be successful

" in a profession.. College A had a higher percentage of the success-

ful professional type student, and 18% of the student teachers

indicated they did not plan to teach the following year. after

completing student teaching. - College B had a higher percentage

. of the successful teacher typd, and only-one student, who planned
‘to find a position in higher education, did not ind:lcete a plan
to teach after graduation. »
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hiy. Hon:lh‘, A. A \study of the significance of 'att}dént\ teachers!’
- personality charagiéristics. Journal of Teacher Educa-
. tion, 1%9, 20, 1&3‘2&;‘7 ;(\ - T

S i : :
ose. To study the relationship ‘between certain personality
characteristics of secondary academic student teachers and success ;.

[

in the student-teaching experience.

Procedure. Seventy-sight University of Minnesota student teachers
were gilven Cattel's Sixteen Personality Factor Questicnnaire (Forms
A and B) prior to teaching, and, at the close of the student-
teaching units, their pupils were given the Hoyt-Grim Pupil Reaction
Inventory. BEach University isor then dssigned letter grades
. .and ranked the student teachers in order of teaching effectiveness.
Amalyses of relationships between student teachers' personality

characteristics and their grade, rank, and assessment by pupils -
were made through correlation, regression, and analysis of variance

techniques. ‘ v \
Results. It was found that at the senior high level it was
_ t for the teacher to be highly intelligeént and enthusiastic.
At the Junior high level it was also important for the teacher
to be emotionally mature, inclined to experiment, somewhat extro-
‘verted, and socially adjusted. L ’ .o
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45. Hill, R., and Medley, D. Change in Bshaviors of First Year -
' ’ Intern Teachers. Paper read at American Educational
Research Assoclation Meeting, 1968, ED 03) 72k

ﬁh?'oaa. To examine changes in the teaching bebavior of 70 -

st-year secondary school teacher interns in a metropolitan area ‘

-who were members of an Intern Teaching Program. These interns
receive six weeks of training in their initial summer and during
their first year receive close, supervision and participate in
seminar classes. Initial observations of intern teachers were
made in early February and final observaticns were made in late
May, Measurements at these two times span a hypothetical period
of accelerating growth in teacher planning and skill, and should
- reflect a positive change in teachsr behavior. ‘

Procedure. 0f the 70 (43 male, 27 female) first ysar interns,

were at the senior high school level and 3l were at the junior
high school level. Interns taught in four subject areass mathema-
tics; science, English, and social studies. -

Bach intern was observed four times by two trained observers, sach

using ons of two observation instruments: Flanders Interaction

' Analysis (IA) and the Medley Observation Schedule and Record L

Verbal (0OScAR L4V). Observers sampled behavior for 28 mimtes

" during a class period. OScAR LV scores were rescaled to form
orthogonal contrasts. Individual scores were subjected to analysis
of variance. \ -

Results. The IA data ylelded 1k scores indicating significant

s in the teaching behavior of the Interns and the .following
statements were made regarding these changes: a) student initiated
responses ingreased dramatically while direct student responses
decreased; b) there was a dscrease in teacher use of praise; c)
there was a shift from convergent to divergent teacher questions 3
d) there was a decrease in the content-cross area; e) increased
‘studsnt talk was followed by both an increase in the amount of
teacher acceptance and a decrease in the amount of evaluation
by the teachers; and f) student talk seemed to increase following
all teacher talk. o

. Significant changes were reflected on 1l 0ScAR scores including:

a) increase in teacher describing; b) shortening of teacher
questions; c) decrease of elaborating interchanges; d) increase

of divergent interchanges; and e) shift in interchanges toward .
"acceptance -" ' ‘

L8
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Hill, R., and Medley, D.

v In general, the teacher interns were describing more, using more
divergent questions and less convergent questions » and becoming
less evaluative and more neutral in their responses. :

?
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46. Hiller, J. Verbal response indicdtors of conceptual vague-
» ness, American Educational Research Journal, 1971, 8,
151-161, _

88. This experiment studlies the as ytion that a communie#— '
tor's vagueness, which is defined as a st us condition which

‘directly varies with the speaker's lack of knowledge, leads to

an associated verbal vagueness response. ' Specifically, the
study investigates the hypothesis that a manipulation of command
of knowledge would produce a concomitant manipulation of verbal
vaguensss response frequency. — )
Procedure. A 2 x 2 design was employed in varyfng level of
knowledge. Ifi one group, a taped "good lesson" served as the basis
of a two-minute lecture while in a second group, 50% of the original
material was randoply replficed with excerpts from another lesson .
(knowledge treatment). Immediate command of knowledge was varied
by allowing one group of speakers more time to prepare lectures
than a second group (preparation treatment). '

Twenty-four mals undergraduate volunteers, 16 of whém were prepar-
ing to be teachers, served as experimental lecturers.

Results. While the Preparation Treatment had no effect, the .

~ Knowledge Treatment had a marked effect. The knowledge manipula-

tion may have produced effects in addition to differences in
comprehension of lesson material. The subjects, who were described
as highly motivated, may have had their anxiety level and self-
confidence manipulated when the lesson they wbre to base their own
lecture on "turas into the babbling confusion presented ... by the
low knowledge tape recording." The author holds that according

to vaguepess theory, stress normally arises when a speaksr is &
instructing a group on material he does not. know well. ‘

)
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47. Hough, J., Lohman, E., and Ober, R. Shaping and predicting
: verbal teaching behavior in a general methods course.
Journal of Teacher Educauon,ll%S?, 20, 213-22.

2

ose. Two train:l.ng designs were used in this study to help
pe teachers develop awareness and skill in the use of a ¢
variety of verbal teaching behaviors.

Procedure 1. In one type of design, 168 ’/\graduate studenta
Tn Teacher education classes were taught the Flanders Interaction
Analysis to a point of minimum prgficiency. In addition, studénts
practiced various verbal teac behaviors in a series of micro-
teaching episodes. Pairs of etuden'be were assigned to a public
school classroom so that while ‘one was engaged in exploratory.
teaching, the other could take interaction ‘analysis and ;he
feedback to the partner. -

In the second type of design, students underwent a similar experi
ence but without the use of a .f.orhel category syeten.

Results 1. Data collected on teaching behaviors in n:l.croclaas
Tessons showed that students trained in the use of interaction
analysis used: (1) more praise and encouragement; (2) more °
‘acceptance and clarification of student ideas; (3) fewer directions;
(k) less criticism and justification of authority; (5) less
corrective feedback; and (6) selicited 1eee student talk in response
to the teacher.

_Procedure 2, 'I'hirty students who had been in the groups taught
InteractIon analysis and 30 students who had been in the control ,
groups were followed into student tegching the next dcademic
yoar to see if differences’found in the microclass situation
pef'aisted. S

Each o.f. the 60 student teachers was observed six times during his
student teaching by a tralned observer using the Flanders Interaction
Analysis. i .

) Resul%e 2. The data indicate that stndepﬁ teachers trained in the

use of interaction analysis differed from the comparison group in
the following: (1) they used more acceptance and elarification
of student feelings; (2) they used more praise and encouragement
of student action or behavior; (3) they used more acceptance and
clarification of student ideas; (L) they used less lecture; ()
they spent less time in giving directions; and (6) ' they stimulated
more student-initiated talk. :
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of dogmatism of the supervising teacher.

e

48. Johnson, J. Change in student teacher dogmatism. Journal
. of Educational Research, 1969, 62(5), 224-226.

?%oal. To dstermine if a change in student teacher dogmatimm
wring the student teaching experience was a function of the degree

Procedure. The subjects consisted of 80 college seniors (77 female
and 3 male) who were enrolled for off-campus student teaching at
George Peabody College for Teachers. Fifty-ons of the subjects
were secondary student teachers, and twenty-nine were student
teaching at the elementary level. Eighty supervising teachers were
also involved In the study. . :

The Dogmatism Scale, Form E, was administered to ths eighty N\
student teachers just prior to the begimning of the student teach-

ing experience and again at the conclusion of the ten-week period

of student teaching. The scale was also completed by the eighty
supervising' teachers at some time during the ten-week period.

Results. A change in the degree of student teagher open- and closed-
83 was seen as s function of the degree -©of dogmatism of the
cooperating supervising teacher with whom the student was placed.

- [} :
Hence, it is important to exercise care in the placement of student -
teachers with supervisors as the latter appear to significantly
influence the former. ’

Comment. It would be interesting to investigate further the fact

THSt those students who scored lower than thedir supervisors on the
Dogmatism scale’showed a greater shift toward the supervisors' views
than did ths higher scoring group. If the lower scorers are '
considered to be mors open-minded, then they are also more suscepti-
ble to supervisor influence. Suoix a result has important implica-
tions in student placement with specific supervisor types.
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L9. Johnson, J.L., and Seagull, A.A. Form and function in the .
. affective training of teachers. Phi Delta Kappan; 1968,
50(3), 166-170. ED 024 630

Presently a contradiction exists between form and function in
teacher education. Although creativity and self-awareness are
voiced as goals for teachers and ;their students, teachers are all
too often educated by means of lectures, a form which holds quist
attentiveness rather than intellectual aggression a chief value.
In their own classes, education professors fail to utilize the
-techniques they advocate: team teaching, programed texts, and group
- process. Since teachers. tend to teach in the form in which they
were taught, a dichotomy between actions and words is perpetuated.
Consultations with speclially trained teachers of disturbed children
revealed that teachers found it difficult-to make explicit demands
%olleagues or children, were unaware of their value as models,
feared to generalize from past experience, saw no relationship
bet rules governing the behavior of normal children and that
of disturbing children, and were fearful of negative criticism.
If teachers are to be well-integrated individuals able to foster
self-actialization in children, the form of teacher education
mst be emended to follow its function. Teacher education mmst
encourage creativity and experimentation and provide a model for
flexible, dynamic, innovative actiomhat mistakes may be viewed
as opportunities: for growth and donlop-ont (ERIC abstract)
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50. Johnson, J.W., and Waldrop, R.S. A study of evaluation in
social science oriented educational psychology courses, .
Educational and Psychological Measurement, 1969, 29,

] . B
Iggﬁgose. To investigate the concurrent validity of‘ the Redwood
ool Test through correlation with the course grade and to.
investigate the construct wvalidity through assessment of change
after course experience and correlation with other variables.
Procedure. The Redwood School Test was constructed to measure a
factor designated as application ability. This sample consisted of

. 18l students in an educaticnal psychology course. In addition to

the Redwood School Test, subjects were given the Forced Choice-
Teacher Attitude Inventory (Bartlett, 1966), the Test of Basic
Knowledge in Psychology (an experimental 25 item multiple choice
acreening test of basic psychological knowledge), and a Biographital
Information Uard. Group I subjects took the RST and FC-TAI. at .
the final class meeting. Group II subjects completed the RST,
FC-TAI and TOBKIP at the initial class meeting s and the RST and

FC-TAI were then re-ad-?.:lstei-c_uclO at the final class meeting.

Results. RST scores correlated significantly with final course
grade (Group I - p«<.05; Group IT - p<.01) and a significant
improvement was found between pre-course and post-course perfor-’
mance (p<.05).: Performance on the RST was significantly related
to previously acquired psychological knowledge (p<.0l). Pre-course
RST scores correlated .25 with pre-course FC-TAI scores and

- post-course scores correlated .38.

Comment. Johnson and Waldrop conclude that the RST would Qeen

appropriate for measuring proficiency in teacher preparation.

14
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S1. Johnston, D.P. The relationship of self-supervision to

change in selected attitudes and behaviors of secondary
student teachers./ Educational Leadership, 1969, 27(1),

14

h7-63.

’ P_u:%ors_e_. To determine the relationship betwsen student -teachers!
o ttitudes and the incidence of direct and indirect control of
~ ir classroom interaction behavior; and to compare those.
rvising themselves with those supervised in the traditional .

4 Owr .
Procedure. The student teachers used were from Memphis State
University. A1l received the Minnesota Teacher Attitude Inventory
(MTAI) and all were observed during a 20-minute lesson using
Flanders' system of interactio The population was divided into
three categories: high score, #verage score and low score on the
MTAI. '
Results. Analysis of the research indicates the following: 1)
There was no significant relationship between attitudes and teach-
ing behavior before supervisory treatment; 2) supervision tends
to promote a significant relationship between attitudes and teach-
ing behavior; 3) those in self-supervision tended toward indirect
teaching; and self-supervision tends to promote highsr scores on
the MTAI. ‘ E
‘"(\" o v/
: .
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52, ,Jo'hnston, D.P. Selected :’ﬂgots of Self-Supervision by

Student Teachers. Report. Tennessse: Memphis
State Uﬁve:;sﬂy,’ 1968, B 027 2 .

<

»

%ose. To determine the comparative effscts of self-supervision
raditional supervision upon student teacher attitudes and .
behavior. L )

. Procedure. A stratified random smple' of 84 student teachers in

seconm school academic subject areas was distributed into four
treatment groups according to a trichotomiszation of their scores

on the Minnésota Teacher Attitude Inventory (MIAI). Rach student

teacher taught two 20-mimmte lessons with the same content to
different classes of five pupils. One group supervised itself
using videotape and Flanders' dystem of intesraction analysis;
another group was supervised in a more traditional manner (super-
visor present). The two remaining groups experienced both self-
supervision and teacher supervision. Upon program completion the
MPAI was retaken (in one group retesting was at delayed intervals).

Results. Analysis of variance indicated the following: (1) No
significant relationship exists betwsen attitudes.and teaching
behavior before supervisory treatment. (2) Supervisory treatment
tends to promote a significant relationship between attitudes
and teaching behavior. (3) Self-supervision tends to promote
indirect teaching and higher MFAI scores. (L) Estimates by
student teachers of the percentage of indirect teaching they
exhibit in their lessons are very inaccurate under both tradi-
tional and self-supervision. (‘3' No significant relationship
exists between time and attitude ¢ e in student teachers
supervised in a traditional manmner. (ERIC abstract)
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53. Jones, R.L. 'Teacher aducation: Pre:gr%gncea for teaching
intellectually exceptional: childreh. Rdueatioh and :
Training of the Mentally Retarded, 1971, s W3- 8.

ose. To study the relationships between preferences for
teaching educable mentally retarded children and preferences for
teaching certain traditional school subject matter and/of* grade
levels. - ) " -
Procedure. The subjects were 540 female college undergraduates
and experienced teachers. The subjects were asked to rate their
teaching preferences on a range troF exceptional to non-exceptional
on a 15 point scale. I

. .

A

-

“hCutsf' Data were analysed according to 15:15 matrices of inter-

correlations. gnificant relationships were indicated among

the varisbles under study. The general findings imply that factors,
related to preferences for teaching elementary level educable
mentally retarded were similar to those related to teaching -
preferences for kindergarten-elementary teaching.




54.. Justis, T.B., A reliable measure of teacher effectivenesé. : 6
Educational Leadership Research &tpplemnt » 1969, 27(1),

19-55.

ose. The first hypothes:l.a raiaod is whether student teachers
0 teach-effectively in one_subject fisld teach as well in a
" second subject field. In seeking an indspendent predictor variabla,
since performance tests take time careful planning, a second
_hypothesis was constructed: Will student teachers who score well .
‘on the Minnesota Teacher Attitude Inventory (MTAI) also produce
high pupll achievement mean scores in their classes? -

Procedure. The criterion measure of teacher effectiveness, was

defined as the mean of all post-test scores of a class of pnpils

on content-validated tests of subject matter objectives. Ob:lect:[ves ' v
were limited to areas that were unfamiliar to both student i

teachers and pupils. To enhance relisbility, the student teachers

were required to teach- twice in succession using ob;lect:l.vea in two -

different subject fields. ,

In establishing the sample, ten high school student teachers from
UCLA were measured for general teaching ability and were.selected <
for their unfamiliarity with two djifferent subject fields. Each

- subject was given a kit containing objectives, resource materials,
practice exercises, and distractors, and was instructed to . .
prepare a lesson overnight so as to produce optimal pupil achieve-
ment. On the following day, student teachers instructed for 30
mimtes in each subject and were given paper and pencil post-tests
and 15 mimtes for testing. ObJectives were prepared so that

they would reliably generate differences in the test-retest design.
Care was taken 80 that no studont teacher or pupil would have an
initial advantage. .

Results. After the data were coll‘ected,‘ each student teacher was
ranksd by all the pupils in his class for each subject taught.
Correlations of rankings were significant, indicating that most °
student teachers who were effective in one subject were as effective
| , ‘ in the second subject as well. Student teachers were also ranksd

| by MIAI scores which were then correlated with each of the two
subject rankings. These correlations were statistically signiricant.

This study was said to have generated the first reliable neasure
of general teaching ability. Also, it demonstrated a relationship
[ between student teacher attitudes and general teaching ability.
< This study supports the contention that pupil performance is a
valid criterion measure of teaching effectivensss. . ’
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55. Kane, R.B. Use of the Semantic Differential Technique to
‘ Measure Prospective Elementary ochool Teacher Attitude
Yoward Mathematics and Other Subjects. Final Report.
fifiiyattg , indiana: Purdue Hesearch Foundation, 1968,
ED 021 761. : . .

The first objective of this research was to compare the attitudes
of prospective elementary school teachers toward mathematics and
three other areas--language arts, science, and social studies--as
academic disciplines and as future teaching areas. The second
objective was to test the predictive validity of congruity theory
when applied to subjects and concepts from elementary education.
-The third objective was to study semantic differential (SD)
factor structure for the educational concepts and subjects studied.
The final objective was to describe the locations in semantic space
of the meaning of each concept studied and to describe any cluster.
* pattdrns among these meanings. Subjects in this study were pros-
) pective elementary school teachers on whom substantial efforts had -
o . been expended to enhance their mathematical sophistication. Each N
o of the four sections of this report deals with those aspects of
the research which bear on ons on the objectives listed above.
(ERIC abstract) . . _
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" 56. Kennedy, T.G., and Humphrey, R.A. Effect of the system -

," approach on changing preservice teacher attitudes toward

- 8selected instructional design factors. Journal of
Educational Ressarch, 1971, 64(8), 365-359. -

Furpose. To determins the effect of system approach training
on preservice teachers' attitudes toward selected design :
‘factors. . ’

Procedure. Subjects were students in education courses at Western
Montana 5011930’. Two groups were randomly chosen--twenty students
for the experimental group and twenty-three for the control group.

A semantic differential was constructed measuring eleven design
factors relative to three semantic scales: (1) evaluation, (2) v
stability, and (3) receptivity. The students were given this . -
measure as a posttest to determine their attitudes toward the
experimental program. 4 .

Results. A significant difference (p<.001) existed between the
two groups’ attitudes toward the overall program is measured by
the semantic scale evaluation. ®




57. King, J.H., and Ellis, J.R, A survey of the characteristics
Judged to contribute to the ineffectivensss of college
teacller educators. Journal .of Teacher Education, 1971,

Z%_o_sg. To obtain opinions regarding factors that have prevented
college faculty responsible for teacher education from attaining
higher achievement in their teaching, research, and service -
functions. o : v o

[

Procedure. A 'questionnaire was sent to an appropriate administrator

in each Institution listed in the 1967 Directory of the American
Association 6f Collages for Teacher Education ii-—-BﬂS . Completed
questionnaires were received from 500 (623). . _ .
Results. Those facplty,' members judged to be ineffective in teaching
‘performance ‘were characterized as: (a) Ecld.ng in knowledge of their
special field and in preparation for college teaching, (b) unable
to relate effectively with colleagues and students and emotionally -
unstable, (c) lacking in motivation, creativeness, and ability to
commnicate effectively and (d) unable to use instructional methods
and materials effectively. Those judged ineffsctive in rasearch

" were characterized as (a) lacking in specific research know-how

and in preparation for the tasks of educational research, (b)
emotionally unstable or mentally 111, (c¢) lacking motivation and
creativeness, and (d) poerly organiszed and attendant to detail.
Those Judged ineffective in service functions were characterized ,
as being (a) lacking in relsvant professional experience, (b) .
emotionally unstable or mentally 111 and unable to relate effective- .
ly with ‘the broader community;. and (c) lacking in motivation and
ability to commmnicate effectively. , _
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58. Kirchmer, J.H., and Hogan, R.A. Value patterns of futurs
teachers' in three curricula. Journal of Teacher Educa-
tion, 1968, 19(3), 3&9‘353- ‘

%zoae « To investigate whether there ars differences in the
valus patterns of future teachers enrolled in different curricula
(elementary, secondary and special education).

Procedure. Allport, Vernon and Lindzey's Study of Values wes |
administered to students in three philosophy of education classes

‘at I1linois State University, during the first and last week of.

class. Analyses of variance were done for each of the sanpées s
separately and combined, to determine if there were any significant
differences on the Study of Values scales between samples, between
sexes, among curricula, and between adwministrations of the test.

Results. Findings indicate that there were no significant differ-
ences between the groups: on the test scales at the beginning of ~
the course; according to major field on the test scales either at
the beginning or end of the course; according to sex; according

to who taught the course; or among female future teachers. Signi-

"ficance at the .05 level of confidence was obtained between scores

of fem.!.e seniors enrolled in elementsry and secondary education.
In general, there was a tendency for males to score higher than ©

~ females on theoretical, economic and political scales and lower

on the aesthetic and religlous scales. In controlling for curri-
culum it was found that secondary males scored significantly

., higher on the political and theoretical scales and significantly

lower on the religious and aesthetic scales than did females in
secondary education.

The authors state that their findings indicate the need for further

investigation into the study of teacher values.

Comment. Because of the small and specific population used, the
8 in this study should be carefully considered. ‘

@
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59. Kushel, G., and Masik, L.X. Job values of prospective
classroom teachsrs.  Journal of the Student Personnel
Association for Teacher Xducation, 1970 , O(2), 33-35.

Q' ose, To determine the job values of aspiring teachers.

Procedure. A Job Values Questionnaire (lnhlen and Dipboye, 1959)

was glven to 77 education students from the Graduste School of }
Education at Long Island University. The questionnaire provided

a 1list of 11 job value statements and the subjects were d:l.rected

to rank them in .order of preference.

Results. The highest wvalue was "An intereating and st:l.lulatmgﬂ

Job where you would like the work itself."” Other values rated

high dealt with freedom of expression, helping others and inde-
pendence. Low-ranking values dealt with high pay, being boss, .
becoming famous, steady work and aecnrity, and good fringe benefits.

Comment. No explanmation of the selection process for the sample
' mion is given.
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60. Lange, D.N. p]icatien of Social Learning Theog; in

Affecti Cﬁ e in a Group of student Teachers sing
Video ﬁ Iﬁ% Techniques. Faper read at American
Kdiucational Esearch&ssociation Anmual Meeting, 1970.
ED o0 131

Purpose, In determining the extent o which imitation can be
employed in training student teachers, it was hypothesised that
a video taped model demonstrating ct teacher verbal behavior

“o

‘is more successful in eliciting indireot teacher verbal behavior

from & group of student teachers than is a neutral movie (as
indicated by the I/D ratio and Revised I/D ratio of the Flanders
Interaction Analysis). ‘

4 .
Procedure. Forty randomly selected juniors who had completed
pethods courses in teaching and were Just beginning student
teaching were divided into two groups. A student teacher supervi-
sor whose teacher behavior was predominently indirect rather than .
direct was selected to prepare a video taped lesson. Interaction e
analysis of the video tape verified her sbility to employ indirect
verbal-behavior. The tape was of a 20-minute interaction with a
middle ability fourth grade reading group. The model led a group
discussion of a story and attempted to maximally involve students.
Twenty subjects were shown this movie while another 20 sub:]ecta _

viewed a neutral movie.

A pretest-posttest control design was used. All subjects were

- given an objective in reading for which they were to prepare amd

teach a,lesson plan to their own elementary class as part of their
coursework. The posttest assigmment was carried out two days
after the treatment. The pretest data were collected from a
reading objective lesson during the first week of student teaching
Observations were coded according to the !'landera mten by two
raters,

Results. Results indicated the acceptance o.f. the hypotheses. -

X sIngle 20-mimute exposuré to a model demonstrating a specific .

set of behaviors produced a significant amount of the. same behav-

iors in the student teachers who observed it. These results

support previous findings on the use of video taped modeling.

Recommendations for futther investigation--including-the use of more

specific model behavior, varying the amount of times the film is : =
shown, and ‘examining the relationship between video nodeling and ‘
certain personality variables--~are proposed
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61. Lantz, D.L., and Bott, W.K. Effects of F scale scores on

- changes of MTAI scores. Journal of the Student Personnel

Association for Teacher Education, s s 20-24,

@oso. To investigate the relati.ohﬂhip between traits measured
y the California F scale and changes in attitude measured by
the MTAI during a one-semester course in educational ‘psychology.

Procedure. Subjects were 192 students enrolled in a course in

educational psychology. On the first day of class the Mimnesota
Teacher Attitude Scale and the F scale (a self-report instrument
designed to measure anti-democratic attitudes) were administered
to all the students. Verbal scores on the College Qualification
‘Test (presumably a college entrance requirement) were used to
control the independent variable of scholastic aptitude.

Results. Students who have low F scores nake siénificantly
%reater gains on the MTAI than do students vith high F scores ¢

p<.01)
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62. Lawson, D. Indicators of Teacher Ability to Relate to
Students. Faper read at American atlo0 Research
Xssociation Annual Meeting, 1971. XD 050 008

oss. An attempt was mdo to deteraine tha meaning students
ve to teacher ability to relate to students and to nmote differ-

--ences in teacher ratings by ethnically differing students. It

was hypothesized that ratings of teacher interns would be directly
related to certain classroom interactions such as "praise and
reward,"” "teacher acceptance of students' ideas," ," and "teacher
empathy." _ Additional hypotheses were mde with regard to sex and
ethnic student rat:l.ng d:lrrnronces.

" Procedure. A sefies of video tapes of six-mimite "Black Power".

m Tessons of 50 teacher interns (17 males, 33 females,
47 white) were shown to 62 high school students (16 black, .22
Oriental, 2l white). Reliability for the instrument msasuring .
teacher abllity to relate to students was established. The
relatabllity protocol consisted of nine items which were to be

rated on a seven point scale. Potential correlates of the criterion
measure were sought by adult observer use of the Flanders Inter-
action Analysis., Clinical raters also viewed video tapes and rated
them on the rolatabﬂ.ity scale, A .

Results. Interaction analysis of video tapes identified 51 potential
teacher behavior correlates, 15 of which were found to correlate
significantly with teacher ability to relate to students. In
general, student raters of teacher interns appeared to significantly
associate ability to relate with four variables: positively with.

" student talk, followed by teacher lecture; negatively with extended

silence; positively with quality of sound; and positively with
student talk-initiatio: Thus teachers rolato better to ‘their
students when their leeturns are based on preceding student

comments, when freedom of expression is allowed, and when the

quality of the teacher's voice is favorably rated. Students
downgraded teachers' relatability when classroom silence is
prolonged, though appropriate. Females tended to rate higher
teachers giving extended but not prolonged d:l.rections and teachers
giving extensive rather than simple praise. ‘

F-ratios indicated no significant difference among mean teacher

relatability scorses by race and sex of student raters. Thus there
was insafficient evidence to claim ethnic and sex diffnronces in
‘student ratinga of teacher relatability.

The rosoarchor, extending his conclusions, finds validity in

66 ‘ "

g




- Lawson, D, ' -

' supporting the notion that teacher relatability is enhanced not
so much by what the teacher is doing as by what the teacher allows
o , students to do. Personal characteristics unrelatsd to teaching
behavior might effect relatability.

67




63. Limbacher, P.S. A Study of the Effegs\of Microteaching
xperiences Upon tha Classroom Bshavior of Social
! ' Studies Student Tsachers. Paper read at American
Educational Research AssociatiomAnnual Conference s
1971. ED ok 855 - 3 ' :

Purbose. This study hypothesized that student teachers, as a
result of participation in a Teathing Techniques Laboratory
microteachifig experience, would: a) be evalpated more favorably
by pupils on initial and final efforts on the Teacher Performance
+ Appraisal Scale (TPAS); b) be the recipients of more favorable
pupil ratings of teacher effectiveness on the Illinois Teacher
Evaluation Questionnaire (ITEQ); c¢) be thought by their cooperating
teachers to assume full responsibility fer classroom instruction
.earlier; and d) have high Indirect/Dipect Flanders' Interaction
Analysis ratios. The current study répresents an attemot to
evaluate the effectiveness of microlab\ teacher training.

Procedurs. The sample consisted of two groups of 25 social studies
student teachers--one group having undergone training, the other
not. Video tapes of 33 initial week and 32 final wesk 30-minute
observations were obtained. A classroom observer also recorded
verbal and non-verbal cues. After the video taping period, pupils
. were asked to evaluate the preceding lesson using the TPAS. The
Ll-item I1linois Teacher Evaluation Questionnaire (ITEQ) was ’
administered fo pupils during the final teaching week.

The Teaching Techniques Laboratory providesa student teachers with
fro to nine video taped microteaching experiences prior to
stydent 'teaching. " Microlessons last about ten minutes and are
presented to classes'of from four to six high school students or
college freshmen. Lessons are evaluated by pup:lls>p.ndv the labora-
tory supervisor-20 minutes after the conclusion of the lesson.
Pupil evaluations are made on a ten-item scale covering aims,
content, method, evaluation, and accomplishment. Student teachers
are guided in monitoring and reacting to pupil and video tape
feedback. h : )

Results. The TPAS data were computer analyzed and revealed that

the experimental group student teachers were rated significantly

higher than control group teachers on initial week and final week
lessons.

v

The experimental group teachers were rated significantly higher |
by their pupils on the ITEQ, (a global-instrument covering the




Limbacher, P.S. 7 ﬂ%ﬁ&k"
R :
ére&s\of teaching method, ﬁeécher, Yoeacher knowledge, and sgﬁﬂent
interest). The higher ratings in t8acher knowledge were felt to
. ' result from a halo effect based on the other three areas measured.

Data secured:from cooperating téachers did not confirm the third
hypothesis as no significant group differences were noted. The
fourth hypothesis postulating higher Indirect/Direct ratios for
the experimental group wa® not supported.
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~ teaching a.nd (3) one yoar after graduation.

}
/

‘6, Linden, K.W., and Linden, J.D. A longitudinal study of

teachers' attitudes and personality characteristics.
Journal of Teacher Edueation, 1969, 20, 351—360

m 1dentify the attitude and personality characteristics

eg teacher education students that would diffsrentiate -
batween those who later entered the teaching profession and those

who did not. ;

\,-o

Pr edure.~ The Guilford-Zimmerman Temperament Survey and the
Ei;xgn'g?o_ti Teacher Attitude Inventory were administered to 152
teac ducation graduates of Purdue University three times:
(1) upon entry into teacher education, (2) during etudent

«

Reaulte. Only the MTAI distinguished between teacher edncation S
graduates who entered teaching and those who did not. However, .
it only did so when administered after graduation, not id the data

collected prior to graduation. The MTAI distinguished between sexes

and among subjects in given curricular areas and/or levels on all
test administrations. -

-
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65. Lueck, W:R. Professional insecurities of prospective
teachers, Teachers College Jourmal, 37(3), 1965.
ED' 013 802 -

Purpose. To ‘determine which common teaching problems cause the -
greatest concern or insecurity among prospective teachers.

Procedure. Four hundred and forty-five juniors (243 in 1962-63
and 205 in 1963-6L) taking a secondary school methods course wers
" asked to rank twelve ’ujor problems in the order in which they
caused concern. -Ths problems were complled from those occurring
frequently in textbooks on methods of teaching in high school.

Results. It was found that (1) students expressed the greatest
concern over the problems of conducting the class session effective-
ly, asking stimmlating questions; supervising studies. (2) Other
major problems in order of their ranking by the students were (a)
motivating student learning, getting students to study and master
. their lessons, (b) teaching students to study, including helping
thea to read more effectively, remember longer and develop better
work habits, .(¢) planning for teaching, such as planning courses,
units of work and daily assigmeents, (d) adjusting instruction
to slow, average, and fast learners, and (e) -attaining and main-
taining good classroom discipline. (3) A prospective teacher's
major subject has little influence dn the inadeqiacies he feels
toward the general problems of teaching. () A course- in methods
of teaching can cause significant changes in a student's feelings
of inadeaquacy toward some (i.e. musber 1, 2a, and 2¢ sbove), but
not all of the gensral teaching problems. (ERIC abstract)

-
&
LY




. .

- 66. Lundquist, @., andv,Blackhaﬁ, G.J. Simulation and group &
counseling in the training of prospective teachers.
Journal of the Student Personnel Association for
Toacher Education, 1570, 8(3), 65-89.

m' ose. To determine whether group counseling and Eﬁnﬂgtion '
4 techniques could effect attitudinal changes in elémentary school
- teachers. o :

Procedure. Forty undergraduate education majors were randomly
assigned to experimental 'and control groups. The experimental
group received elght 2-hour group counseling and simulation
experiences. A1l members of both groups were given the Teacher
Characteristics Schedule and the Semantic Differential at the
end of the eight-week period. , . '

Results. No significant differences between the groups were
- on any of tha scales of the TCS or on the evaluative
" dimension of the Semantic Differential. Significant differences
were found between the groups on the potency dimension for the &
concepts public school teacher, parents, apd parent-teacher
conference. On the activity dimension, there was.a significant
difference on the concept disabled reader.
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67. McClain, BE.W., and Christiansen; M.A, Personality character-
istics. of students prepdaring to teach high school .
English, Research in the Teaching of English, 1970,
h(2), 1119-36- Lo :

ose. To identify those personality characteristics of students
prepar to teach English in the secondary schools which differen-
tiated them from college students in general.-- ’ :

4

Procedure. Subjects were 171 English majors at the University of
Tennessee s Who were either doing their student teaching in English
or were enrolled in special methods coursesg in the teaching of
English. Each subject was given the Sixteen Personality Factor
Questionnaire, Form A, 1962 -edition. ' -

Results. Significant factors isolated were: (1) outgoing (women
only) (p<.0l); (2) more intelligent (p <.001); (3) assertive
(p<.001); happy-go-lucky (women only) (p <.001l); expedient (as
opposed to conscientious) (p<.05); venturesome (women only)
(p<.001); tender-minded (as opposed to tough-minded) (p<.001);
imaginative (as opposed to practical) (p< .0l men, p<<.00l women);
experimenting (p< .00l men, p<<.Ol women); self-sufficient (p< .001)
and undisciplined self-conflict (women only) (p<C.05).
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68. Initial Teaching in Poverty Versus Affluent Schools and
: ect Upon Teacher Stress Attltudes and Gareer Choices.
Los Kngeles: Califormia University, 1958. ¥D 02§ ©LO

M ose. The University of California, Los Angeles (U.C.L.A.), '
toor tors of Supervised Teaching in the elementary schools
conducted a study to determine whether assigmment to'a poverty school
(family income less than $4,000 per year) as opposed to assigrment

" in an affluent school (family income in upper 10 percent, high-
middle incoame neighborhoods) would effect differences in terms of
teacher stress, attitude, and willingness to accept a permanent .
teaching position in a poverty school. :

Procedure. Attitude was determined by scores earned on the
‘Minnesota Teacher Attitude Inventory, while stress was measured

by a lh-item inventory. Ninety-seven candidates for the elementary
school credential who met U.C.L.A. student teaching admission .
requirements were randomly assigned to either a poverty school or
an affluent school for student teaching. After the first 10-week
assigmmeny (four hours a day, five days a week), student teachers
exchanged assigmments for & second 10 weeks. °

Results. It was found that there was no significant difference
mean scores in stress level between those assigned to poverty
and affluent schools, assigmment in poverty schools depressed
attitudes whether the experience was the first or second assigmment,
and there was little practical difference in numbers of teachers
attracted permanently to poverty schools as a result of the kind ~
of school. encountered in a -first assigmment. (ERIC abstract) /
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69. Mazer, G.E. Attitude and personality change in student
teachers of disedvantaged youth. Journal of Educational °

Research, 1969, 63, 116-120. -

Purpose. To investigate the effects of a specialized intensive ¢

summer training program on the attitudes, personal values, and
constructs of novice teachers of disadyantaged youth.

Procedure. Subjects were 53 .student teachers at Western Michigan
University who participated in a 15-week graduate program designed
to motivate and prepare them for woug'ngq either ‘in:inner-city
classrooms or with ant children. @ne part of thi?.r) program was
a paid internship dur the latter half of the tra . The
Osgood Semantic Differential and the Personal Orientation Inventory
were administered to subjects during the first and last week of -
the spring session, which comprised the early part of the program,
The Semantic Differential was administered again at the end of the
entire program. Twenty teachers enrolled in a graduate course
served as controls during the spring. No controls were aveilable
during the summer session. All testing was conducted in a class-
room context. ' . . ;

Results., Significant discrepancies between experimental and :
control group were apparent at the end of the spring session (first
part of program). In the exp&:lnental group significant (p<.0l)
differences between scores atthe end 6f the, spring session and
scores er the summer internship were noted.

»

75 o P




70. Millett, G.B. Comparison of TrainingﬁProcednres for Promot- - °

ing Teacher and Learner Translation Bshavior. Technical
na—n&m o. 9. California: Stanford University Center

or Research and Development in Teaching, 1969. "
ED 035 600 ‘ )

.se. To compafé the eff:i}ivenesé of four training procedures
in changing translation behaviors of intern teachers and their:
pupils in secondary school social studief classes,

Procedure. The four training procedures or treatments (applied to
four randomly assigned groups of intern teachers) were: an unstruc-
tured discussion of material that was to be taught later in social
studies class; (2) oral instruction on how to teach the material;
(3) videotaped demonstration of how to teach the materisl; and (k)
a combination of the oral instruction and demonstration procgdures.
"Translation” was defined as "statements about the neanings of
written words and combinations of written words in light of the
saontext in which the words were used" and.-was classified and
asured according to (1) pupil translation statements (oral and

_written) and (2) seven types of teacher behavior ("translation
strategies")..

\

) ﬁbsults, Analyais of tapes of classroom presentations and dfbcna-

sions indicated significant differences (.Ql }evpl between the
four treatments: i.e., thq unstructured disciission procedure was
the least effective; and the demonstration plus presentation
procedure was most effective (.05 level of significance). No
differences were indicated between treatments on the written test
_8scores. (ERIC abstract) o ‘
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71. Moravek, M. The Relationship of Self Concept of the
, achers t cted A s of The rba

genavior as a pasls for Recommendatio Home i«
mics Education. (Ed. D. dissertation, Oklahoma State
University) 1970. ' ED Cch2 oL8

o
ose. To compare self concept of beginning teachers at two

- stages, identify classroom verbal behavior patterns, and determine

if a correlation exists between self concept and verbal behavior.

Procedure. Fifteen 1968-1969 home economics education gradustes -
who would be beginning teachers during the 1969-70 school year
participated. The Total Positive Score of the Tennessee Self
Concept Scale was administered in the fall and spring, and verbal
behavior was recorded during four 20-minute observations by using
the Flanderg System of Interaction Analysis. .
®Results:-Data axAlyais revealed: (1) No significant change in
seﬂ-cﬁncept had teken place between the fall and spring, but
nine teachers showed a less positive concept at the second date,
(2) Participants used fewer statements than the average teacher

-4

<

1Y

in the areas of accepting or clarifying student feelings op emotions, -

giving directions, and initiating student talk, and (3) Correlation

" of 'self concept with verbal behavior patterns was not strong enough

to indicate a significant relationship. Future studies might
. include a more in-depth analysis of the dimensions of the self
concept and categories of verbal and non-verbal behavior. , *(ERIC. -
- abstract) ) ' ’
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.72. Morgan, J.C., and Woerdehoff, F.J. \ Stability of student
' teacher behariors and their relationship to personality
. and orsativity fectors. Journal of Educational Ressarch
1969’ 62(6)3 2;1'25h ) - .

ss. To investigate whether there are d.gniﬁcant relation-
- ships between specific peraonality and creativity ractors a.nd
classroom bebhavior of studsnt toachora. -

Procedure. The subjects for this study were 32; social studies

student Teachers, at the secondary level, who were enrolled in a

six week student teacher course for seniors-at Purdue University.

Each subject received the Guilford-Zimmerman Temperament Survey

(to measure certain pers ty factors).and The Creatlivity Jelf-

Rating Scale (developed by Feldhomsen in 1965 to measurs gross s
creativity). These instruments were administersd one wesk prior

* to the beginning of the course. Classroom behaviors.were recorded”

using the Flanders Interaction Analysis Record during the ,first  ° o
and last week ot the stndont teaching period. . . : .
Results. The authors state that becauss of thQ size of the anplo

Their findings are only tentative. Their findings do indicate

. that-the teaching process can be analysed quantitatively and that

' the results do provide pertinent information for the student

teacher and the supervioor. Statistical analysis indicates

relationships between certain personality factors and creative

tra:l:bs. ‘ ’

L 1Y
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*their supervising teachers.
‘'of five male and eleven female teachers of grades N through 6. All

.. Fr he studen
'8 high in

' Results.

. SR ' . ) T / .
73. Miasella, D.J. Perceptual-cognitive style as related to self-
evaluation and supervisor rating by student teachers.
Journal of Experimental Education, 1969, 37(3), 51-55.

Vs

ose., ‘I’he present study" represents an effort to determine the

-relationship between dogmatism and self-evaluation in teaching,

and between dognatisn and the evaluation of supervising personnel.

Procedure, The 5ubjeots consisted of 128 :)unior year student
teachers, 32 male and 93 female s who were enrolled in the elementary
education program of the State University College at Cortland, New
The students were selected according to their initial teach—
ing experience provided during the preceding year. The students
were, in general, considered to be of above-average ability by .

The supervising teacher: group.consisted

teachers were full-time personnsl, and supervised the subjects in
the study for a period\af eight weeks.

sample, two graups were identified: the upper 25%
gnatism (closed-minded student teacher--CST), and -
the lower 25% scoring low/ on dogmatism (open-minded student tgacher--
0ST). The instruments uged in the study were: the Dogmatiem

Scale (D scals-Form E) developed by Rokeach; the Teacher Personal
Characteristics Ixrventqry (TI-‘GI), and the Teacher Evaluation

Form® (TEF) . _ / o

/ e

During ‘the first wee ‘of student teaching, each student completed -
the D scale. After the conclusion of the ‘eight week teaching
experience, and aftér the supervisor had submitted the grades,

each student’ teacher was asked to rate the supervising teacher
arid-himseif on the¢ TEF. In addition, each student was asked to
rate himself on the TPCI, and to select the five most essential
traits for effective teaching from the 118t of positive ‘traits

on the TPCI. / S -

closéd-ninded student teachers (csr) n:tﬂd themselves
higher on teaching effectiveness than,did open-minded student :
teachers (0ST). CST also rated supervisors lower o teaching o’
effectiveness, rated themselves in more positive tezin

displayed lﬂss variability in their descriptions of self than did
0ST. OST and CST did not differ significantly in the selection

of five cb,aracteristics most essential to effective teaching,

——

These reaults suggest that the rating. of one's tea@hingg which

Lo 79 -




°

" Musella, D.J.

v

‘may be considered a manifestation of the evaluation of the self
in total, and the rating of ¢ne's superordinates is, in some ~
respects, a function of the perceptual-cognitive style of the
rater. ' . .

Comment. The author of the study admits to several limitations
such as population size, population characteristics, measurement
devices, and the quantity and quality of interpersonal contact.

A . .
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;_> h. Huusé, R.E. Differential effects of studying versus teaching
. on teachers' atiitudes. Journal of Educational Research,

%gv ‘pose. To investigate the differential effeéts on attitudes
oward children which result from being a student enrolled in a
sequence of education courses and being a beginning teacher.

Procedure. The Minnesota Teacher Attitude Inventory was adminis-
Tered to,52 students in an experimental fifth-year gradwate program
in elwientary education: (1) before classes began, (2) after
. completing the academic program, and (3) following an eighteen-wesk
0y internship. :

o

Results. .During the academic program, MTAI scores increased signi-
ficantly in the ction of becoming more tolerant and child-
centered (p<<.001). Al scores decreased significantly during
the internship (p<.001). . .




75. Nelson, H.Y., and Gritzmacher, J. Evaluation of Student

Teach_:l.% in Home Economics. Ithaca: . State Unlversity
of New York, . 016 860. "

rpose. To construct a rating scale for evaluating student
teac performance{

Procedure. Critical incidemts reflecting outstandingly effective
behavior in student teaching of home econemics were collected from
college supervisors, cooperating teachers, and student teachers

and categorized according to specific behaviors. The eritical
behaviors were used to describe quality levels on a five-point /.
continuum of 112 unidimensional items. Analysis of this scale,
- RS-112, by the Darlington procedure with student grades as criterion
measures resulted in a scale, RS-35, 35-item with at least one

item in each of 10 major behavior categories. Use of the RS-35

gave a better distribution of ratings than RS-112. )
Results. The majority of cooperating teachers and college super-
visors reported using a rating scale. About half prefered RS-35

to RS-112 and over half liked it better than their present instru-.
ment. Most reported a 20-mimute testing time. Two~thirds said
they would use the rating scale, if available. More than half of
.the student teachers felt that it provided an important objective
basis for looking at their behavior. Recommendations concern (1)
refining the scale, (2) differentiating more clearly between levels -
3 and' 5, (3) using the five items emerging from multiple regression
analysis for a shorter rating scale, (L) including a place for
rater comments about student teacher growth, and (5) ‘using the

scale at the middle and conclusion of student teaching. Both
scales, opinionnaires, categories of student behavior, and the
information form for reporting eritical incidents are included.
(ERIC abstract) , '
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;I§ Nawlis s V et al The Graduate Student as Teacher. American

Council: on Education Monograph #2 New York: Rochester
_University, 1968. ED 028 '71£

-Although the task of preparing graduate assistants to be tedchers .
' is widely neglected, some universities are making an effort to make

the appenticeship a worthwhile experience for both teachers and

. their students. This report identified some of the critical prob-

ipsues asscciated with graduate student instruction and

_presents les -of proper and ‘improper use of graduate students.

Four basic teaching roles of thé graduate student are defined and
10 principles of effective student teacher programs‘are formulated.
The principles were generated at a 2-day conference at the Univer-

.81ty of Rochester in June 1967 at which academic deans from a

number of universities submitted reports on programs at their
institutions. Their reports cover surveys of practices, attitudes

and beliefs related to graduate student instructors and assistants

at Rochester; intervliews with departmental chairmen and graduate

“and nndergraduate students; innovations in several departmental

programs at Rochester; and reports from other universities and of
other studies. The extensive appendices contain program descrip-
tions used:as a basis for discussion at the 1967 conference.

(BRIC abstract.)
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' 77. Ohmmacht, F.W. Factorial invariance of the Teacher Charac-
teristics Schedule and measures of two cognitive styles.
Journal of Psychology, 1968, 69(2), 193-199.

%osa. A previcus study described the factorial composition of

*a battery of tests consisting of the Teacher Characteristics

Schedule (TCS), two measures of open-mindedness (The California’ F
Scale and The Dogmatism Scale), and measures of analytic attitude
(The Embedded Figures Test and the Closure Flexibility Test). The
latter two measures were studied in order to determine their
effect on teacher behavior. Specifically, subjects identified as
being low analytic-high dogmatic scorers gave responses to the
TCS which resulted in lower scores on a scale measuring original

" -vs, dull classroom bshavior. Since the total sample of the previous

study was small (N=57), the present study addressed itself to the
reprqducibility of the original findings with a new sample of
subjects.

Procedure. The sample consisted of >7O male secondary education

- majors enrolled in their last required course in professional

education as undergraduates. Subjécts were administered a battery
of 1)} scales which included the 10 scales of the TCS. Analytic
attitude and open-mindedness were represented by the same measures

. a8 in the previous study. The measures obtainsed were intercor-

related and subjected to a principal components analysis.

J

Results. The resulting: factor structure was ‘found to be invariant
wIth Tespect to the prior sample. The factors of analytic set and
open-mindedness emerged as in the previous study, and the findings
of significant differences on the scale measuring original vs.
dull classroom behavior suggest that these constructs may be
useful in exploring teaching behavior. Both studies give some
support to the notion that cognitive styles of teachers are
relevant variables which might. be included in studies of &ctunal
teaching behavior, .

4 .

8l




. a : -
P_g_rs;_rse_. The two purposes of this investigation were: (1) to

.Initial education course at a large state university. All were

78. Padgett, H.G. A Correlation Study of the Minnesota Teacher
Attitude Inventory and Kerlinger's KS- .

study the common variance in the Difference score of the Minnsesota
Teacher Attitude Inventory (MTAI) and the D score of Kerlingers'
ESVII with respect to sex and college classification; and (2) to
determine relationships between subgroups on the Difference score
of the MIAI and the D score on the ESVII.

Procedurs. The subjects were 103 ﬁztnre teachers enrolled in an
administered the ESVII and the MTAI and their scores were ranked.

Results. Analysis of the data indicates that students ranking at
the high end of the MTAI scale tend to score slgnificantly
progressive on the ESVII scale while those ranking low on the

MTAI tended significantly to have a traditional philosophy. Only
one t-test was significant: males and females differed at the .0l
level on the Difference score of the MIAI. T -

The author states that these findings'support the suggestion that
the 30-item Likert-type scale (Kerl:Ln,ger) ‘may yleld more consistent
results than the more.wjdely used MTAT, ‘ *

t
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79. Padgett, H.G., .and Gazda, G.M. Effects of Group Guidance
and GrmgComselim on the Sell Concept and Professional
Kttitudes of Prospective Teachers. washington, D.C.:
_American Personnel and Guidance Association. ED 021 290

ose. To investigate the hypothesis that group guidance and
group counseling procedures would produce positive changes in the
self-concept and préfessional attitudes. of prospective teachers.

;Procedure. The 302 subjec¢ts were drawn- from two: ccourses at the
University of Georgia. The control and experimental groups were
subdivided into two classroom groups: "directed procedures" ‘
(Instructor I) and "group guidance procedures" (Instructor II)

A11 subjects received the Tennessee Self- Goncept Scale (Fitts, 1965),
the TERP (ES-VII) Attitude Scale, and the Vocational Decisipn
Questionnaire (developed for this test by the authors). ' After
participating in classroom procedures under Instructor I or II

plus group counseling (if they had volunteered for it), the

~ subjects were retested with the same three instruments with the

ad@ition of an Attitudinal Questionnaire (author-devised) ¥

.

Results. Analysis of the data indicates that Group Gm.dance and
Group Counseling had a significantly positive effect upon the
sub:;ects' self-concept and proféssionsl attitudes.
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kﬁ - 8o. _Pal, S.K. Peraoﬁalitir patterns of engineering, law, medical,
T g and teacher-training students: A comparative study.
Journal of Social Psychology, 1968, 7h(2), 287-288.
J - - -
oge. ' To compare the personality patterns of engineering, law,
medical, and teacher-training students, .

Procedure. Each professional group-consisted of 50 male students .
~ ab the University of Allahabad, India who were in their final year

of study. All were individually given the Rorschach Ink-Blot
s Test/which was sScored after the manner of Klopfer.

o

" Results. Teacher-training students appeared to have a more realis- .
ﬁq Yelationship to everyday life than did law and medical students.
For the teacher-training: group, impulse life seemed to be dominated
more by immediate needs for gratification than by long range goals.

 Teacher-training and law students were emotionally more labile and
respongive to social environsent than the other two groups. 4A11
four groups indicated the ability to appropriately act out their
emotions according to outer reality and social demands s and indicated

- the use of constrictive contrel rather than spontanegus functioning. ,

The anthor concluded that engineering students indicated a better
level of adjustment while the other three .groups fell within the
normal range. Bach group was found to have distinctive personality
problems, S

Comment{ There was no discussion of the possible reasons-for the
. Would findings have been the same with a female popula-

tion?
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81. Pale, R. T., and Dnmas,'w Self céncept change in elementgry f
student teachersq SPATE Journal, 1970, 8, 115-121. B
N/

ggggose. To determine the nature and, extent of student teachers'

changes in self concept in the: interval between'the beginning ‘and

end of their student teaching\\ . .

! : , s

Procednre. Sixtysfour student teachers were administered the ‘
MedTer Perception Scale (adapted by Hccallon) at the beginning Y
and end of their student teaching. .~ _ . -
Results. No statistically signiricant negative changes occured s

for any category.

Positive change Was most pronounced for the

student teachers who worked with gJow or disadvantaged children,

and statistic
several other

significant positive changes were apparent for
rience categoriqs. :

Comment..

It was noted that students overloaded .with college

course work or part-time employment during student teaching ‘
pexceived themselves as less successful. - No statistical breakdown
was given for this information.;‘
oo - c e
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82. Powell, J.A., and Benson, G.P. Attitudes toward young
¥ ghildr'en. dJournal of Home Economics, 1969, 61(9), 687-
92. ) . ég B .

%oss. To reevaluate ‘the relationships between the personality

raits of child development students, as measured by the Minnesota
Multiphasic Personality Inventery (MMPI), and their attitudes

. towatd young children as meas by the Minnegota Teacher Attitude
/Inventory (MTAI). . : .

Procedure. The subjects were 61 junior and senior female students
' .enrolled in a five credit gourse in child development at Colorado
State University. .

-
‘@

The MMPT and MTAT were administered to this-population during the .
- last week of the course. MPAI scores used were retest scores .

v since the MTAI had been administered during the first week of the
course as part of another study. )

Results. Analysis of the data indicate that the subjects who
indicate high rapport attitudes toward children respond to test
items in the "soclally acceptable" manrer more often than low rap--
port subjects. High rapport attitude toward children is positively
correlated with such personality indicators as Individualism,
femininity, sensitivity, talkativeness and sociali‘extroversion.’

' ‘ : ' " :
Comment. This article is an excellent source of information about -
the tests used, the faults s 8trong points, etc. Good use of statis-

tical analysis in interpretation of data. Researchers took every-
thing into account that could have possibly affected their findings.

- n . . \x
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© 83, Price, J.A. An instrlment for measuring student tgécher

Journal of Educational Measurement, 1971,

‘l
hal

Description of Purdue Teacher Opinionaire

8(1) \

The PTO is 100-item standardized instrument de"vised to measure 10

dimensions of teacher morale.

factors.

2o reSpond on a L-point basis from agree through disagree..

The PTO was administered to 299 student teachers.

In its final form it 'measyres 12
The test ‘axpresses opinion and the testee is required

fal

The, Kuder- -

Richardson internal consistency rellability coefficients for the

14 dimensions ranged from .59 to .93 %ith a rembuity coefﬁcient
of .96 for the total scale.,

-

'90 ..
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. R.Cs Evidence for the validity of the behavioral:,

’ ] 8h. Pu%}l, 1id t
. B . "/ dimensions of Teaching-Charactsristics Schedule Scéles,
' - Educational and Psychological Measurement, 1968, 28,

R .

- 9. B

ose. To test the validity of the Behdvioral Dimensions of the
, %ﬁg'—(thamcteriatiés -Schedule by partitioning the wariance of
y each of the five scales into three components: (a) the variance
which was accounted for by Cattell's Sixteen Personality Factor
.o Questionnaireg (b) true-score variance which was.nob .agcounted for
by the 16 FF, and’(c) \error variance. )

Procedure. The.scales were administered to 125 students at Indiana
. University who had just completed student teac . These data
were used to establish matcHed-halves for each of the 5 scales.
The BDT-CS scale and the 16 PF were administéred to 87 graduate
students in education who had taught #t least ope year.in elemen-
tary ‘school. The 87 graduate students were ranggmly assigned to
two groups.. One group was used to determine which 16 PF factors
/ . significantly accounted for variance-of the five BDT-GS ségles.
The second group was used as a replication sample.
" . Results. - Substantial true-score variance was shown to exist as
0N evidenced by Spearman-Brown estimates s based on matched-halwves,
ranging from .57 to .7h. Factors from the 16 PF accounted for.
.25-.27 of the variance in the BDT-CS warm-spontaneous scale,
.23-.29 of the variance in the BDT-CS organisz&tion scale, and .11-
1l of the variance in the viewpoint scals. &he BDT-GS involvement
and viewpoint ‘scales, which show substantial reliability (.74 and
.70, respectively) show thé® largest proportion of unique variance
of any of the BDT;CS scales. The variance components identified
in this study tend to contribute to the overall validity of the -
five BDT-CS scales. , : ’r'.
: i
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85.. Raina, M.K. Creativity and teaching success.
Reports, 1970, 26, 70. ~

/

To use creative thinking ability as a ractor in thé / >

%ose.
' | prediction. of teaching success.
' )

Procedure. The nox;werbal form of ‘the Torrence Tests of Cro¥tive
Thinking was & istered to 55 education students at a college in
India. Teac ccess was measured by. the marks obtained on a

final teaching practice ex tion. 'The product-moment rs between
pairs of-dimensions of creativity and teaching practice marks were
calculated. 7ree in fluency, flexibility, orig:l]nality, elaboration,
and a total creativity score were derived. .
~ .
Results. Coefficients between teaching practice marks and fluen&:,(
ﬂexibility, and total creativi“ty were positive but not significant.

Comnent These results appear preliminary and further reseJrch is’
needed to examine the role of ¢ eative th:mking factors in teaching
success.

‘ ~
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86. Raina, T.M. Authoritarishism of Indian Teacher Educators.
- -Journal of Teacher' Education, 1969, 20(3), 317-322,

4

, — S

ose. To study thé possible level of authoritarianism of Indian
teacher educators and its relationship to the number of years in

- the profession, sex, age and level of education. T

L . ) ' Cd . ;

\* Procedure. The ‘Bample was composed of 81 males and 19 females who

teach in the two colleges of éducation in the State of Rajasthan,

- India. A1l received the Adorno F-Scale yhich purports to tap -
-antidemocratic potentials in ones value system or attitudes.

Results. Findings indicate that Indian teachers seek values that
represent conventionalism and tend to condemn 'and reject those who '
violate. conventidnal norms and values. They prize submission and
idealize authority of an in-group. No significant differences were '
found between the varioud variables and anth,o;"itarian:l,um, except |
with regar% to'sex. The females exceed the males at the..05 level.

0 . b
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87. Richek, H.G. A comparison of\oha.rac‘ter:!._stics of prospective 5
Mo . g secondary school teachers enrolled in two different degree
. programs, Callfornia Journal of Educational Research,
N ‘ 1970 21 20h-207. [« .

o _ P_!gose. . To determine if there ,are personality and attitudinal
> . o differences between prospective /secondary school teachers enrolled
. in colleges of education and those enrolled in liberal arts
colleges. ’ . )
Prdcedure. In a southwesterp university, all students seeking
Teaching certificates are required to Gomplete a personality
- “agsessment packet which includes the Myers-Briggs Type Indicator,
S 4 and the Bown'Self-Report Inventory (Bown and Righek, 1967).__The
latter includes a six-item Children S¢ale. ' Scorés on the SRI .
o Children Scale and the MBTI %roversgon-lntroversion (E-I) B
dimension were available on 156 renalé prospective secondary | .
school teachers. Forty of these teachers:were enrolled in the
. College of Education, and 116 were enrolled in the College of Arts
and Sciences.

L4

Results. While it wa§> found that teachers enrolled in the College
cation who were English majors felt more warmly tdward .
ch:leren than Arts and Sciences English majors (p<.05), the ovep- ' . -
1 ' ' a.ll hypothesis was not supported by the data.
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Richek, H.G. ~
Hyers-Briggs Type Indicator. Psycholggical Reports s 1969, e .
h 25 ' " . 4 . N
~» ? >'Q »
o Parpose. To discover whether the ktraversn.on/Introversion scales »
~akre, pendent of the other Myers-Briggs Type Indicator Scales \,}]J/
- in a population of préspective teachers. . X / 5 . %l
v ] « .
Procedure. Subjects were 435 college students who were preparing
to 'Eeagh They completed the Hye;-s-Briggs Type Indicator .(MBTI).
Resﬁits. For the men (N-?O) a significant correlation between . |

.

Note ‘on intercorrelations of scales of the

Ex‘braversion/Introversion and Thinking/Feeling was found.

24
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Results.
- of earlier research which indicated that supervising teacier perfor-.

89. Rogers, C.H. Factors Associated with Supervising Teacher «
Effectiveness., (Ed.D. ‘ihasis, orne versity) 196L.
ED OI8 653 )

. S

] , .

;Eigose. To identify. certain personal and professional character-
stics of supervising teachers which influenced the performance™ .

of their role and to determine the influence of various kindd and

amounts of professional training on the performance of the’super- '

‘vising teachers. :

Procedurs. A scale developed with the aid of a jury of outstanding
agricultural teacher educators'evaluated the performance of -
supervising teachers who served in the North ‘Atlantic and -southern
regions during the 1962-63 academic year. The most ‘effective one-
third and)the least effective one-third of the supervising teachers
were used as two study groups in ‘the investigation. ™ The data from
195 mailed qunestio res were analyzed using thé t-test and the
chi-square test. Ao .differences were found between the two.groups
‘of supervising teachers regarding previous ogcupational experiénce
in education, number of years of vocational agriculture teaching
experience, number of years the teacher had taught at his present
location, kind and\amount of undergraduate and graduate prafessional
training, and partitipation in supervising teacher workships aﬁd
professional and technical workshops and conferences, -and.the amount
of special college training in student teaching|supervision."

=

The findings of this study corroborated the conclusions

mance was influenced by.previous experience as a supervising teacher,
academic degree held, reading of professional literature, and .
participation in professional and 1oca1 cqmmun%ty organizations.
(ERIC abstract)
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> ‘Kgsociation Annual Heeting, 1970. ED 089 189

: Procedure. Twenty student teachers and their f.irth-grade pupilyg .

<A1l student teacher subjectgs planned and tanght a four day instruc-

-were used--affective, procedural, textbook, and pupil-initiated.

" Prionsto experimental training,'f‘all sub jects taught a ‘unit on

-behavior at the beginning of the experiment.

3

20 Rog‘érs, V., and David 0.L. Varyinf the c%nitive Levels of
'+ Classroom Questions- An Apalysis of Student Teachers’
~Questions and Pupil Achievement. in Elenentarx Soclal
Studies. Paper read at American Educational Research

oge. In view of the tendency for teachers to engage in laower
order questioning behavior, this study investigated whether.
student teachers' questioning st.rategy can'be modified to increase
their use of higher level cognitive questions and also whether
student achievement was higher in classes where the teacher asked

more high level: quesvj.ons , .

served as sibjects. Ten student teachers'were assigned to the-
experimental group while the. remainder comprised. the control- .
group. The éxperimental. group. met with-the, principle investigator -
for five twa-hour seminars over a four week period. Seminars and
source book focused on the purppses and use of varying cognitive
levels of-classroom questions, Audio and video tapes , micro-
teaching, and role glaying of questioning behavior were htilized
The control group received no special(‘f" aining, .

ra

tional unit, with a culminating test, on the West Indifes. Lessonw
were 30 ‘to )’45 minutes in length. The/criterion measure was the -
Teacher Oral Questions Observation"@hedule (TOQOS% which included
a seven category cognitive question hierarchy covering aspects of
memory, translation, intérpretation, application, analysis, o
synthesis, and evaluation. Four additional non-cognitive categories

A trained observer using the TQQOS rated student- teachers once -
prior to and on each of the four days for 30 minutes. Student
teachérs constructed unit examinations which were rated by the °
TOQOS but which were not administeréd. The researcher constructed
the pupil achievement ecriterion test, which was validated for
ropriateness. Data were Subjectdd to analysis of variance using.
uter programs based on mltiple regression models.

income tax so that initial questioning behavidr differences between
the two groups could be assessed. Results ‘indicated that the two
groups were assumed to:be simllar in their oral qnestioning

J . ' - ) . N ..“: ‘.
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. Rogers, V., and»Daﬂd, 0.L. o r ' R
nasn‘lt'a. The date’ 1ndicated aigxu.ficmt diffarences on five of
™ Beven TOQOS category variables. @roup C (contrel) subjects asked

.. & higher percentage of application questions; no Group C subjects

asked analysis, synthesis, or evaluative questicns (the differences
_between the two groups were significant for these categories)." Ten.

' Group'E (uperhental) .subjJects asked very. fow Kigh level questions.

Group E subjests asked a ‘significantly lewer percentage of procedur- -
-2l guestions than did Group G '.subjects.. This analysis does reveal -
that specially traimd student teachers. do demonstrate significant .
‘differences in. the cognitive emphasis of the qneationa they ask.

Results of ‘the analysis of student teachers' test qusstions :Lndioatad“
that Growp B subjects formulated a significantly higher percentage.

of questions on six of ssven categories. The control group couposed
no questions frcn categoriea_ot.lnr than nemory and in'borpretation. :

There were no sisnit:loant group di.fforencea in pnpila' aocial studies
achievement between. classes taught by student teachers with prepara-
tion in the purposes and use of varying cognitive levels of questions
and those tauzht by student teachers without special . o “The
-d;u'to ntial pupil achievement result may be sttrid to the

‘ lhited pupils were exposed to the higher level questions and

to-the probability that student teachers have little "power" Yo

+ influence pupils in theirtest responses. Recqommendations for
further research are made in terms of the relationship between -
teacher behavior and student achievement. The- -place of question
atratom;.rnining in teacher odncation noeda further explorat'ion.
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"‘091. Ross, C., and &dck K.- An ex}:lanatory study in the develop-

| Pi? ose. To compare attitudes or"a group of student teachers bgfore :
an

' Student Teacher Opinionaire devised by the director of the projecf

ment of positive changes in gtudent-teacher attitudes *
)  toward inner<city tea,ch:.ng Education and ‘Urban Societ ty,
g 1969, 2(1), 112-117. _ ) — .

T garticipa.ting in a program which required them to live
¢ in an inner-city environment amd ‘take part in community involvement
agtiﬂtiea wh-i\le teachipg in inner-city schools. .

ok + ‘ .
Pro edure. Teachers. (N nqt given) ‘were given the Purdué Teacher .- .-
Op%onaire prior to tekching. At the conclusion of student

teaching, they were given the Purdue Teacher Opinionaire and a

o

(details not gﬁ.Ven)7 —
. IR ) Q
Rgﬂts. As a group, the attitudes of the studenf teachers toward

teaching improved significantly; they also held & moré’ affirmative
view toward the education’ establishnent

Q
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92, Rothbart M. & Dalfen, .S., and Barrett, R BEffects of
teacher‘a ‘éxpectancy on student-teacher intertction.

' - - Journal of Educational Psychology, 1971,-62; L9-Sk.

&r‘attempted to clath processes mediatir
il b ot

ose. hj\bn,:t
vteacher expectation and changed pup ehavior. Teacher behavior

in a simulated classroom detting was evaluated’ focusing on a) the

‘teacher's allocation of time between "bright" and "dull" students s
.. b) the amount of%einforcement . (encouragement) directed towards
" -the two groups,. ‘and c) the resulting verbal production of "bright"

and’ "dull" pup:lls .

Procedure. Thir'teen senior teacher trainees at McGill Un:l.versity
were recrui‘rQ for a "student interaction" study with 27 male and

o

i

© 25 female eighth and ninth grade student volunteers. Each discus-
‘- slon group “consisted of one teacher trainee and four students. e

The four student subjects were randomly assigned to a high-expectaﬁcy

. or low-expectancy condition.: .Sessions were video taped by concealed

L

_ attending to the high exp

~ than low-expectation. studen, .
- - students_as somewhat more intelligent (p <.08, two-tailed test)
- and as having greater potential- for future'\success (p<<.02, two-

apparatus and were also observéd "live" by experimenters b h:l.nd a
one way mirror who recorded differential teacher attentio

and student talk time. The teacher was told the obJjective ‘H’&S

Studylng student behavior while students were told the objective
was studying approaches to English literature. Following the-
session, teachers rated each student on a bipolar continuous rating
scele as to intelligence, cooperat:lon, appeal, curiosity, interest,
need for approval, contribntion to the discnssion, and potential
for future success. -

d that the teachers spent more time
:ation than low expectation ‘students.

e was performed on students' verbal.
rginally significant difference .
gh—expectation students t6 talk more

. /Teachers saw the high-expectation

Results, The data indicf

A three-way analysis of ¥
production and mdica‘be
toWards a tendency for the

tailed test); the lew-gxpectation students were viewed as hav:Lng
higher need for approval (p<.01, two-tailed test). ,

These.  data suggest that teachers attend more to the "better

k-4

pupils and that these pupils respond in turn. by talking more.

| S w0 ‘ | :
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. = 93. Salomon, G., and McDonald, F.’, Pretest and postteé i _
reactions to self-viewing one's teaching performsmce on S
video tape. Journal of Educational Psychology. 1970, T
61, 260-286. B , .

1

Purpose. To ,exémine changes in ;%t.itude and cue selection pattern‘
resulting from teacher-trainees viewing video tapes of themselves \
teaching. ) , . :

Procedure. Subjects were 38 teaching interns in a California
state college. Each intern taught a-50 minute lesson to a 5th
or 6th grade class; the lesson was video taped. At the end of
the lesson the intern was given an attitude guestiomnaire containing
‘elght concepts to be ratéd on a sewen point scale. The contepts
wera taken from Osgood's potency, -activity and evaluative factors.
<  The intern was interviewed at this tims. The next day he viewed & Coe
20-minute selection of the video recording of his teaching. No '
comments were made about the lesson. ‘At the end of the self-viswing,
the intern again completed the attitude questionnaire. a?d was inter-
viewed. ot A ‘

Results. The eight concepts recéived different ratings by ‘the’ )
interns before and after self-viewing (p<001). The concept Teacher
Education received a significantly lower r;atigﬁ after self-viewing
(p<.08), while "My Appearance in the Classroom" received & signi- -
ficantly higher rating (p ). In general, Institutional and
Self-Non-Professional co cepts received the highest ratings pre- ,
viewing; post-viewing Self-Professional concepts and Professional -
v ' , concepts were higher while the Institutional concept dropped
P significantly. C

’
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911." ‘Saxe, R.W. ‘Motivation for teaching Bocord, 1969, 70(L), B
313-320. \ _

0‘

~—

03e. ‘l'hia imatigat;lon dnalt. with factors which :l.nﬂn
nts! daoiaions to becoms teachers. J

LY
%
E=Y

° = Procodure The eanecta were S etudenta enrolled in senior
. education courses at Ilinois Teachers College. Qnest:l.onnad.rea .-
. _ requiring information about reasons and persons behind the decision
. -to'become teacher, as well as tho time at 'hioh this decision was
' "+ made, were filled ont. .

/
Basults. The ﬁndmga show that rmles make their d.eciaiona ,
eariier males, Ths bulk of the“subjects becams teachers for . “
idealistic'reaséns and the most influential person involved in o
t.he:lr décision naldng vas a friend or relativo vho was a toachax%

Thore were no statistical analyses of the data. Because of the

- brevity of the questionnaires, perscnality, personal history,
cultural and social backgraund etc., were not considorod as
variables. e
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9S° garr S. How.to reduce authoritarianism among teachers: .
- The human development approach. Journal of Educational
Research, 1970, 63(8), 37-372. !

Purpose. To compare attitudes of education atndenta toward them-
selves and others before and after a course in human devolopnont.

Vi3

Procedure. Subjects were 320 students t.akl.ng.a courss in humafi
opment at the University of Maryland College of Education.
A1l were given a questionnaire during the first and again dnring
the last week of the semester. The questionnairs oonaiated of §
five attitude scales of 73 items, with a Likert measure from 1 to
6 Tor each item, ranging from "I agree very much™ to "I disagres
\ very lnch."r . ) . ;, )
Results. ' Msn had aigni.tiqantly hi er F scale scores than women
' ond of the ster (p<<.05). They had mote authoritarian

attitudes toward ¢ n both at the beginning and end of. the .
. semester (p<<.05). men and women had”significantly lower F
acalo scores at the end of the semester (p<.001l) and significantly .
less authoritarian attiﬁ\dos toward children at the end of the 2 o
semester (p<.001). | CL
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96.

uck, C. Using the MO to Predict Teacher Behadior
Paper read at| Amerlcan Educatlo search Ass tion
Annual ,naethé& 197T. BED 049 313. - (- -

Purpose. To determipe the relationship betwsen a student's score

‘on a personality inventory and his behavior as 4 teacher at aslater
1’:1‘0. f c Vﬁ S-S
Procedure, ‘Seventy 3tudents entering the M.A.T. program at Temple
University were glven the lﬂ.nz:sota !}nlt;pha‘iq Personality Inven-

. - tory. Six months after they Gegan teaching, data on their class-
room performance were 'collected using .two observational instruments
(Smith's Observation Schedule and Record-Form LV, and:Flander's
Interaction Analysis). Linear, multiple linear, and curvilinear
relationships betwsen the MMPT data and the observational data
were studied. =~ - o, LT .

. . A, “ = . ; .

. Results. Using the .05 level of significance, prediction equations

. t icant regression coefficients were found for women for

/ .5 of 8 0ScAR factors and 19 of the 2 IA combinations. For men,
rediction equations with significant coefficients were found for

of 90 factors and 25 of the 42 IA compinations. Thhs,

- enough significant relationships were found/to conclude that the

- MMPT might be useful in predicting future teasher behavior. o
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( 97. Seperson, M., andgloyge, B. TI , Styles of Student
'\ Teachers as Helated to [

%%oae. ‘ro oxploro the rohtionahip betwuon teaohing styles of
teachers ud cf:operating toach.rs over a 15-wsek semester
of contact. . .

Proce « The subjeota were 19 teacher candidates 1n a pmserr.l.ee
acher education program. The student teachers were liberal arts
graduates in a year-long master's degree progrem which included
- "observation-participation" experiences in the fall semester and .
full-tine student teaching in the, spring semester. Nins behavioral
les were obtained at various times durihg the year. These o
les were coded according. to the Joyce Conceptual Systems Manual.

s included oalculation of eight indices of teaching behavior ¢
for each student teacborﬁ each coopem;ating teachsr, and correla-
tions between student teacher bshavior and codperating tedcher .
behavior at ths pratoaohing, early student teaching, and late atndant{
teaching levels,

Results., Prior to studont teac s DO pqa:l.tive correlations were
pbserved bstween init teaching styles of cooperating and student
teachers. Later corrélations, ofi four of eight indices, indicated
that the teaching bshavior of the student teachers had become

significantly related r‘t:a:ﬁporating teacher behavior early in
. student teaching and d 30 related thrqughout student teaehing

. Difference scores were computed and analynd to follow pattems of .

influence over five lessons. Inspection of difference scores
revealad no consistent pattern of influence once the ear impact,
of the cooperating teacher had been felt. Thus, although rtant
correlations were found between studsnt teacher afid cooperating
teacher behdivior, behavioral dirforences did exist and did mot
entirely diminish, Y

comant. In explaining the early influence or the cooperating \
Teacher, it was pointed out that the demands of setting as well

as the verbal behavior of the cooperating teacher may play a central
role in the type of behavior the student teacher mmst adopt. This
study conflicts with previous findings attesting to the lack of sig-’
nificant relationahips between teaching style of student teachers

and cooperating tjachera .
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98. Shanks,

J.L. Concept Achievement in Science and Its Rela-
.. - tionship to Some Non-Intellec acteristics of S
ospective Elementary Teachers. .D."dissertation, L e
- University of Bﬁorﬁa, 1969. BD 05k 926 ‘
{ .
- Purpose. This study focuses on two major factors which predict

success“in science teaching; knowledge of the subject matter and
the teacher's "teaching peraon;lity " The purpose of this study
was to identify these .ienﬁial characteristics which affect

‘detérmining their relationahips with
the major proaeoted patterns of teaching behavior. - o
Proqednro The " auples for this study were females in an elemen~ .
tary secience methods %mse. The subJects received, instruments s
mea acquisition /of science .concepts, cognitive style, persen- )
ality traits, intelligence, comparative interests of elementary
teachera s»and teacher charactoridtics. )

Results. The results revesled. that achievers of concepts of
sclence demonstrated an spalytical ¢ ive style, werse described .
as goal oriented, self-directed women with & firsness of character
x above average intelligence, but “produced the lowest ‘scores on
Elementary Teacher Scale of the Strong Vocational Interpst
Blank (SVIB). , These women were seen 28 being impatient, stiibborn,
demanding, 1ug:l.native s and more emotionally dmsecurs than the
comparative group via SVIB. “Those women who were low achievers
of concepts of science demonstrated a non-analytical cognitive
style, were described as lacking in self discipline self- _
confidenos that might have put their average intelligence to better
use, but vix SVIB were characterised as us, sincere, 1ndns-
trious, resporisible women mifaatipg a gonservative lifé stﬂo;
(EBIC sbstract) \
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.t o 99. ghoudel, P.W. A Descriptive Research Study of 181,
~ . ! Student Teacher Teaws. Final Re rtL_F—; Tittle Rock,
- ) - }, Trkansas; Philandd w&r oIlege, 1969. XD 032 280
T ode, To determine whether racial. attitydes cl;a.ngo after ons.
cipates in a biracial program. ' SR .

- . ‘ e .
: ‘Procedure. Ths subjects were 71 student éeac rs drawn from various
) . colleges in Arkensas. Sixty studsnts worked in biracial teans; .
o ~—@leven ‘worksd in the schools with a cooperating teacher. The

subjects worked under-black teachers in black schools or under

vhite teachers in shite schools. A control group of 30 black and

30 white students  was also used. All the subjects did their ‘
v ‘ student teaghing in ten different school systéms over'fonr semesters. .

. o ) :, The 'subject'anmere ashad o answer attitude qnést:l.ons ftbo\ﬂ.’ black ..
- ‘and white pupils, both. before and after the program expefiense.

s ' ,', . . .+ ,This quegtionnaire was also administered to ths-puplls and unporviaing
‘ , . teachers. | : é , o
. . S o - N ‘ . , N
v .~ . Results. Pre- and post-test analysis of the data indicates that

.. i ﬁoae assoclation and interpersonal relationships with people of
- * - another race bring about greater understanding acceptance.

. . ,
.8 = : . , 1 0
. . g .
'] N
. .
,
.
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v administered one week.after stident teaching began.

. . ] . o ‘
100. Smith, S.P. The effacts of student teaching in biology on
’ teacher attitudes. 'School Science and Mathematics, 1970,

0(8), Mw1-Ts. T (

ose. To determins the possibility of identifying attitudinal,
s S with reference to the ‘concepts "Biology" and "Inquiry |
Approao}:w. ", ° ’ N 4 .

‘ . .

Procedure. The subjects were 30 students in a biology methods
.course. Prior to their student teacling experience each received
fthe Semantic Differential (designed to measure the two concepts,
of "Biology" and "Inquiry A ch"). The identical test was re

‘Results. Analysis of the data indicof?ea a significant attitude
change in a positive direction between the pre- and posi-test
adainistration of the Differential/ It was congluded
that \studént teaching experience has a positive .effect on the
subjetts' attitudes toward biology anil the inquiry approach.

\
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- 101. Soares, A.T., Soares, L.M. Interpersonal Perceptions of
Student Teachers. Paper read at American Educational .
T ~ Rese ssociation Annual,Meeting, 1971. ED Oh8 100
Purpose. (1) To assess how stydent teachers view themselves as
prospective teackers; (2) To assess how student teachers think .

. their college teachers and cooperating teacBers view them as o

'/ . = .  prospective teachers; and (3) To assess how college and’cooperating

/ ‘ teachers view students as teachbrs and how they think the

" students’view themselves ”.556 T

)  » - Procedure. Séven forms of a self-perception inventory of 72 ’
traits expressed as dichotomous pairg .of a continnum were given to
all three groups (student teachers, college supervising teachers,
and cooperating teachers) after students had completed their .

\ : Jnternship. The study '1no:¥nded 121 student teachers and 1l college.

v . supervisors. The mmber of cooperating teachers was not given. T

¥ - . : . o

achers.

.. L . |
Results. The students had significantly higher perceptions of
Themselves as teachars than either ‘the cooperating teachers or
. supervisors had of, them. Both groups of teachers rated the .
students lower than they thought the students rated themselves.

- The students thought their teacHers would rate them higher as pros-

4

. bective teachers than they actually did. .,
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102. . Stallings, W.M. et al. Comparative course: attitudes of '
- student teachers and nonatuaent teacher groups. Illinois e
oo School Research, 1970, 7(1), 25-29. S a—

k4

Pa

' %ose. To discover the effects of student teaching on student . .
: a udes toward psychology, educational psychology and professional .
education courses; and to compare thém with the attitudes of -
undergraduate education mejors who had not done student teaching.

‘ - Procedure. ' Subjecte (N mot given) wers undergraduate students N

R .- enrolled in an educational psychology course. They were tested ¢
) ! with a semantic differential on 3 concepts--professional education .

courses, educational psychology courses, and psychology courses . Cote ,

using a seven-point basis for scoring each concept on 13 scales. i

They also responded to the Illinois Course Evaluation Questionnaire

which uses a l-point Likert-type scale to ascertain attitudes '

. ' - ‘toward previous education and psychology courses. The same instru-

: . ments were sdministered for postiesting. )

IQ‘
e,

e Results, The difference in pretest attitudes toward previous

" . education courses was not sign:l.ﬁean; between the two groups. -
Pretest wbasures of attitudes toward educationsl psychology were - .
sigﬂ.ticantlyh(.p<.05) more favorable than toward education courses. ‘
Attitudes toward the caurse, decreased in favorabllity between the
beginning and end of the s ter, but the decrease was npt signi-
ﬁ%:nt. On the pretest, the non-student-teaching group had signi- . _
ficantly more favorable.attitudes toward psychology and education ! N
courses (p<Z.05) than the student téaschers. On the posttest all ‘
mean scores of non-stident-teaching sections were higher thart : °
student teaching sections; however the difference was statistically
significant only for education courses. p ‘ : °

~ . o , . 3 o y
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-103. Strauch, J.D., Chester, P.N,, and Rucker, C.N. Teacher
*  alde attitudes toward the men retarded. Training .
®,'. ' School Bulletin, 1570, 67(1), 15-15, b '

ga_r.b%;g. To evaluate the attitude’ change in teacher aides result-
ing from a six-week amer progran at a resident:l.al institute for

- retarded children. | ‘ K

. Procedure. Ten college students aiorking as teacher aides in a
Tesident Lacility for lentaﬁy retarded childrep were thé subjects
of this stndy None of the studzntsgud prior oxper:l.ence with
‘retarded children. ‘ o ] .o

The Semantic Differential (Oagood, Suci,-and 'ranmnbam, \1957} was\
administered during an orientation session, and again six weeks.
later at the end of the program. Attitudes toward four concepts-- -
State Training School, Children I Work With, Normal Children, and
Institutionalized RTtarded Chlldren--were detorlinsd.

’ Results. Analyaea of the data indicite that the subjects'oattitudes
toward the institution and its patients improved as a result of 0
contact. The pre- and posttest means differed significantly (p<.01).
The experience did not appear to reinforce atereotypic or mgative
attitudas. ' .
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10& raylor, u., and Dropkin, S.

- momn%rx School Teaghe\'s as ‘
B - \ ACOMS, o aper ;rnH at

R ‘ﬁsearoh\;?mal Convogstion, 1965, ED Q13 78l

posfe. To present!the assoo,fhtioh of student teaching locale
%E ‘Job locale, and the congruence of studen} teachﬁ:g and job
locale with the parceived dirficultiem of bgginn:l.ng teachers. .

izaall)

Procedure. The subjects were 136 of the 191 first yoar teaohera
Inthe June

1963/class of Queens College.

The instrument used °

consisted of, 70 items in. sev,
pick one of s:l.x statements

areas for which the subject was to
't ranged from "cannot aolve" to ndo

not consider this alproblem.” .

o~

Results.

'rhe data indicates the following as perchived areas of
dfficulty (in descending order): (1) discipline, (2) teaching .

a " methods,

(3) parent relations, (h)..

-evaluation®of students, (5) class-

room routines, (6) material and resources,

(7) planning. The

authors state that because of the lack of control on the student
" teaching variables, the null hypothesis relevant to the efforts of
congruity could not be tested in an unequivocal manner.

Comment.. There wﬁ no statement about the queationnaire s who
developed it, etc. The stnq;y ﬁngeneral s was rather sketchy in
its approach to the problen at ' L :
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105. Torrance, 8., Tan, C,, and Allmen, T.. Verbal originality . ‘
..~ and teacher behavior: A predictive validity study.: :
N | Journalof Tescher Education, 1970, 21, 335-3ul.

ose. To predict the behavior of elementary sducation mijors
y - scores on a test of creative t 11ity, adwinistered
"at the stime the subjects were college juniors, and self-reports
on achievements and activities obtained. six years later.
Procedure. Subjects:Were 325 elementary education majors (306 women
men) in their junior year at the University of Minnesota.

Predictor instruments were creative thinking batteries--Forms A and
B of "How Good Is Your Imagination?"--which were administered at a
regular class meeting, half t{n group. receiving Form A, half receiv-
ing Form B. The raticnale is'based on'a previous finding, with this
instrument, that the measure of originality comes closest to the
essence of oreativity. i .
Y ' . .
The criterion instrument, "A Teacher's Self-Inventory,™ attempted
to translate the concept of creative behdvior into a 127-item check-
list of teacher behaviors. L :

- Questionnaires were completed by 11 subjects and the data compared
with the predictor scores. Sixty-nine of the 127 items differenti-
ated between those high in originality (upper 274) and those low in
originality (lower 27%). . ,

Results. In synthesiring the results, an emerging pattern is noted--
the 1ack of compulsivity of the high originality group. This is

seen as congrusnt with the theory that the creative person is not
compulsively nonconforming but is free to conform or nonconform in
response to what is effective, right, true, beautiful, etc. The

" practices of high group subjecta"\s:end to be different from those
more

of low group subjects: e.g. high frequently reported that they
occasionally used role playing, problem solving, panels, experiments,
research, etc., while low tended not to employ these methods.

On the basis of item-snalysis data, an empirical scoring key was
developed for responses which were significantly differentiating.
Inventories were.then ascored with this key and the scores correlated
with the origindlity and total creative thinking scores. ‘Correlation
coefficients obtained were .52 and .57 respectively. .

. Since it was found that the more crestive teachers tended mot to
‘disclose their original ideas to their supervisors and co-workers,

4% was, suggested that teacher education programs should encourage
Eighly ‘original students to acquire skills in presenting and selling
thair ideas for the improvement of education. ; P

S - ' ) 113 0"
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106 'rraylor, X.B. Authoritarianism and Time as Influences on
N Dociaion Ychita: Kansas State Unlversity
: o ucation, 1969. ED oLk 395 ' .

agosee To on-:l.ne the. decision-making process of prospective
T8 to determine the extent to which time and authoritarianism

. influence deoisiéns about the validity of categorical syllogisms
~with attitudinally relevant conclusions; to discover if practice.in

_ Solving syllogisms and the induction of a set improve reasoning .

on attitude structured syllogisms for authoritarians; and to dis-
cover whether the :Lmrovuent persists over time, :

Procedure. One hundred atudonts tald.ng educational paychology,
were EIvan the Minhesota Teacher Attitude Inventory and the Cali:

“fornia F Scale., Selected statements from the MFAI were used as |

conclusions for syllogisms constructed for the Syllogism Test (o
syllogisms with a 2-point valid-invalid scale). Logically valid
conclusions that the students disagroed with and judged to be -

" invalid or logically invalid conclusions that the students agreed
‘with and judged to be valid, were classified as attitude errors.

Authoritarianism was determined by the F scale. Programmed 1natruc- ‘
tion was given each student. Half the students were given the ‘
Syllogism Test immediately after the program; the other students

. Were given the Syllogism Test after a delay of one,week. Accompany-
.. ing the second administration of the teat was a page of information ,

" explaining the possible influence of thé emotional content of the

.'.u'_ e

- for the test., -

syllogism on the dociaj,on-uﬂng process, giving the student a "set" ‘

Rl
-

"Results. Students high in authoritarianism make more attitude

errors in reasoning. Instructiom and set reduce attitude errors in
reasoning for both high and low authoritarians. The reduction is

" greatest for high authoritarians since they sake more attitude

errors 1n1tul'l.y. Time did not :I.nﬂnence attil.tudo errors.
Comment. An interesting use of the concept of cognitive dissonance.
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107. Uchiyama, A., and Lindgren, H.C. Ideal teacher conjoptsr
. { Attitudé shift after practice teaching. Psychological

g_rgosa. "To determine (1) whether superﬁso;ba of elementary

achers would characterise "an ideal femals elementary teacher" :

-in a manner similar to student teacher peer perceptions, and (2) v
* whether students in practice teaching would be closer to supervisors .
-perceéptions than would students takihg their first course in the

teacher-training sequence.

Procedurs. A 30-item forced choice test was construoted. This list -
was adu] ed to 16 supervisors of elementary teachers, 16 elemen-
_ tary student teachers and 16 educational psychology students, who
were asked to select the adjective in each pair that best character-
ised the ideal elementary teachér. / - : , .

. ‘ " P ) ’ -
Results. Idsal teacher concepts held by practice teaching super- - S
- visors aré closer to the personality stereotype that emerges from o o)

the peer judgments .of high scorers on the student teacher scoring

formula (an earlier study) than are the concepts held by students
entering the teacher education program. Students actuslly engaged

in practice teaching score closer to the supervisors mean than - )
others. : " o -

%{. A sumary of an article in the Journal of Educational -
0Ll0 9 1%8, 59, 119.1270 ) .

1
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108. Veal, L., and Scoit, 0. Student Teac Performance in.
g sh as Msasured ecklist o 88

\ c 8. 1970.

%g%. To examine the performance of University of Georgia

student teachers in English on the six demensions of the Check-

list of High School Class Activities and to compare the evaluation

with student teaching grades, academic grades, and scores on the -
National Téacher Examinations. ‘

Procedure. The 7h-item checklist was administered to the pupils
In one class of each of 16 secondary school English student ,
v teachers at the end of one quarter, with classes of exceptionally [~
s 0 high or low ability being eliminated. » )

Results. Although there was great variability in individual
scores, the student teachers as a group tended to be highly rated

= e by their pupils. These ratings, however, showed fo significant
correlation with student teaching grades, academic grades, or
National Teacher Bxamination scores. Results indicate that pupil
perception of a teacher's performance tends to differ from that of

other evaluation sources. (ERIC sbstract)

A
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109. Veldman, D. Pupll evaluation of étudent teachers and thelr
" supervisors. = Journal of Teacher Bducation, 1970, 21,
165-1675 =

oss. To provide data in reference to two quéstions: 1) Do
student teachers and thelr cooperating teachers (supervisors) )
differ in thelr averags levels of evaluation by pupils? 2) Is
there a correlation between the scores of student teachers and their
supervisors on pupils!' evaluations?

Procedurs. Pupils in 55 seventh grade public school classes in
Austin, Texas completed the Pupil Observation Survey Report (POSR)
twice —— once to evaluate their student teacher and once to evaluate’
their regular teacher. All teachers involved were femals. In
obtaining data for the first question above, a repeated measurss
analysis of variance was computed for each POSR factor variable.
Data for the second question above were obtained by computing
correlation coefficiénts between student and supervisor scores

for each POSR factor variable, ' , R . :

Results. Results for the first question indicated significant

erences in pupil perception of student teachers and their
supervisors. Supervisors were rated as less friendly and cheerful,
less lively and interesting, more poised and knowledgable, more
firaly controlling, and scmewhat less directive ths&n the student
teacher assigned to them. There was a tendency for pupils to
prefer student teachers over their supervisors.

The data concerning the second question indicated\that if the
pupil reports are valid evaluations of classroom behavior, thers

"1s no evidence present that supervisors influence the bshavior

of their student teachers appreciably. Evidence was pressnt sup-
porting the idea that, since studsnt teachers first begin their
classroom teaching several weeks after the start of the semester,
supervisors establish the classroom atmosphere and structure
class activities and student participation.

Comment, Thé results are not discussed in terms of psychological
variables which may account for the higher ratings of stundent
teachers. Ons such variable may be the pupil perception of the
regular teacher as the authority figure in the classroom. Pupils
may rate the regular teacher more negatively because of this factor.
It is also posgible that since s%dsnt teachers do not bear ulti-
mate responsibllity for classroom behavior, they are more permissive
to their pupils g.:;d consequently more favorably rated. ’
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110. Victor, J.R., and Harootunian, B. _géceptual tems Theory
and Attitudes Toward Taae% aper read at American
ucatio ssarch Assoclation Anmal Haeting, 1971.

B 051 078

Purposs. To éxplors. the relntionship betweon the theoretical
‘ construct of Conceptual Level and the dimensions of the Qmstion-
R naire of Teachor'a Balief. ‘ .

e S
> Procedure. The Questionnaire of Toacher'a Belief (Wehling and

rs, 1969) and Hunt's Paragraph Completion Test of Conceptual
Level were administered to 83 teacher education undergraduates.

Rasults. Teachers high in dimensions that tend to illustrate
short-range concerns %Teaeher Direction) tend to be basically

concrete in thelr perceptions (p<.0l). The coffgelation between
student auntonomy and conceptual level was not si cant. .

]
3
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" Inventory were administered to the, ‘zmerhental group as

111. Waimon, M.D. et al. The Effects of Knowledge About Subject

Matter on the Performance and AGtitudes of Prospective \
Teachers. Normal: Iﬁoﬁ 5t %e Univarsityﬁ. '
m ‘ .

ose. To defermine whathar teachers trained in microplanning
;‘1‘:; would score higher on tests of teacher effactiveness; and (2)

- would hold more stable attitudes toward pnpils ‘teaching.

Procedure. Ten secondary school social atndies majors 4olmteercd
to take an expsrimerital teacher education sequence involving micro-
planning; a control group for the eiperiment consisted of 10 .
secondary school social studies majors taking the regular sequence.
All subjects were given the same statement of objectives and unit |,
booklet and randomly assigned five to ten high school pupils. They
planned and taught four half-hour lessons. The pupils were then
adwinistered a two-part test measuring recall of information and ,
ability to reason using the material covered. Ths Minnesota ‘
Teacher, Attituds Inventory and the Sorenson Teacher Role. me
P

posttests along-with a course evaludtion questionnaire.

sults. In eight out of ten 1nstances the experimental subject o

tperformed the paired control; subject in terms of mean pupil '
achievement. It was found that mo significant change of attitude
occurred as a result’ of the experilental program. -

119 “
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;.12. Walberg, H.J., Metzner, S., Todd, R.M., and Henry, P.M.

d . Effects of tutoring and practice teaching on self-

o - concepts and attitudes in education students. Journal
of Teacher Education, 1968, 19(3), 283-291. -

%ose. This experiment studied the effects which being a tutor
on education students and contrasted the effects of tutoring
with the effects of practice teaching on both self-concept and
attitudes. . ) " . :

Procedure. The Quﬁjecta. of the pi-lctice group were 64 femals
college seniors and the subjects of the tutoring group consisted
of 77 female college juniors. ‘ .

- & ’ - 3
The tutors worked with students from Boston's inner city schools
while the practice teachers worked in suburban achools.

Before and after the experiiient each group was administered three
tests; (1) a 26-item, seven-point semantic differential scale
measuring opposite adjectives; (2) a test (developsd by D. Wright
of the University of Chicago) which is similar to the first test
but measures opposite phrases; (3) a modified version of the
Minnesota Téacher Attitude Inventory. :

Results., Statistical analysis of the data suppoits the theory
that mlddle-class students trained for middle-class pupils have
declining self-concepts when they encounter the realities of
poverty. On the other hand, teachers in affluent communities,
although declining on some aspects of professional sslf-concept
and attitudes, appear to gain more personal satisfaction frdém their

teaching. ' _

Findings indicate that. the decline in professional aélf-homept of
practice teachers is related to the conflict between the personal-
ity need to be close to children and the role demand to establish

authority and discipline. This brings about a lowered self-evalua-
tion in their teaching role. ’ . ‘ '

Pa
Pe




e ]513 Well, P.E., and Weil, M. Professionalism: . A/st.ndy of

.8

1%

5
I

~

' attitudes and values. Journal of Teacher Education, 1971,
22’ 3115-318- : ’ .

%O”' . To deterdins the relationship, if any, between the
a udes . and values of students preparing to become teachers and
dagre% of professionalism. f ‘ "

4
[

Procedurs. Two questionnaires were 'devised. ' One consisted of ten -
Ttens measuring grofosaionalin and obtaining personal history
background material. The other was a modification of the value
scale developed by Morris Rosenberg and' contained 70 items that
classified sets of values as pecple-oriented, extrinsié reward,
and expressive. These two questionnaires were administered to
42 college students during their sophomore year, and again in
their senior year after they had completed practice teaching.

Results. On the first questionnaire 18.3¢ of the students fell
into the low professionalism classification; 62.7% into the modium;
and .19% into the high. With regard to values, 30.2% were predom-
inantly pecple-oriented; 57.5% were predomimantly expressive; :
and 12.3% fell into the extrinsic valués category. -

Further findings were that: (1) a student's degree of profession-

" alism is independent-of value,orientations; (2) women students who

~

plan to retire from teaching because of homemaking have a lower )
degree of professionalism than those who plan to remain in teaching
until retirément, taking maternity leaves when necessary (p<.001);
(3) degree of professionalism appeared to be independent..of the .

sex of the individual; (L) a significant relationship existed
between degree 6f professionalism and the time at which the decision
to bescoms a teacher was made--the earlier the decision (7th through
10th grade) the higher the degree of professionalism (p<.001); (5)
no relationship was discovered betwsen professionalism and the
soclo-economic status of students; (6) a significant relationship
was found between professionplism and the belief that teachers should
Join teachers unions (p<.001).
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11, Weiser, J.C. Personality variables associated with creativ-
ity in prospesctive female teachers. SPATE Journal, 1970,
8, 77"8 . ' o ¢ ) N

ose, To discover which, if any, personmality characteristics
associated with highly creative agdults are possessed by a group
of prospective female teachers, and to investigate the possibilities
- of identifying creative adults by simply asking them to identify
thenselves. °, ' )

Procedure. Prospective teachers (N=180) were given parts of the
nneseta Test of Creative Thinking (Yamamoto, 1952) and the
Adjective Gheck List (Gough and Heilbrun, 1963). The top and
bottom 15% of thessubjects were respectively designated as the
high and low creative groups. Mesan scores of the two groups were
computed and t-tests of the mean scores obtained. P ratios were
obtainsd for the 2} measures of the ACL and the Cochrans Cox test
of means was used whenever the ratio was significant. An overall
F test between the groups was obtainsd, as well as a rank order
-correlation. | . - L

T [
Results, The four scales on which means for the two groups signi-
ficantly differed were: Favorable, Self-Control, Order, and Affili-
ation. The high creative group ranked below average on the firat
two scales, and the low creative group ranked above average on the
last two 30&193. The two highest scores of the high creative
group were Heterosexmality and Lability; the two lowest were Self-
Control and Favorable. A rank order correlation between the two
groups was not significant. Twenty adjectives on the ACL were
selected significantly more often by the high creative group and
three were selected significantly more often by the lowdcreative ‘

group.
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115. Widell; W., Merwin, W., and Newman, P. The Study of Student
Achlevement as a Result of Modification o tain
on & Teacher Behaviors., La Crosse: Wisconsin
_State University, 1969, M 053 062

P&x;gose. To determine whether. changed teacher behavior resulted

reased student achievement. The study was based on the -
previous finding that changed teacher behavior can best be accom- \, '
plished by including a cue discrimination in teaching sequence* !
feedback. . .

v

Procedure, Behaviors ident{fied were those in the Stanford Teacher
tence Appraisal Guide, and feedback was handled through replay

of video tape sequences. The Stanford Appraisal Guide allowed for .

11 categories of teacher competence which are rated on a seven-

point scale. Behavioral change was also effected by the results

of the Flanders Interaction Analysis and a supervisor. One American

History Junior high school class of 28 students was used for the

experiment. The class was randomly divided into two teach and two

reteach groups. Pupil achievement was measured by scores on nine -

tests given during a five week period with test items taken from /

a Standard American History test item inventory. The 12 student

teachers inyolved experienced a five-week college cldsaroo:%posi-

tion followed by a four-cycle micro-teaching period. The 12 student

teachers provided for 2} teach-reteach sessions or 48 teaching

sessions of approximately 15 minutes in duration each. The four

cycles were composed of a teaching situation followed by a review

of the teacher rating while viewing a video tape recording of the

session. This was followed by reteaching of the same lesson to ‘ .

another group of students. The 2l teach-reteach oycles were pre- -

sented over a total of inine topics. - ’

-

Results. The range of the rating distribution decreased as the
cycle proceeded indicating a progression of change in teather
- behavior in the 11 categories. Flanders Interagtion Analysis data
cated increased ifidirect (extended) teacher talk from teach to
reteach phase though use and acceptance of student ideas were not
used. Overall, there was little change in Flanders categories
from teach to reteach phase. - ' ] .

The student achievement criterion was de%:l.ned as a six percent _ -
change in pupil-test scores. The average score of the test growp

was 69.8% while the retest group score was.70.9%, indicating no

difference im’'student achievement as a result of change in teacher -
behavior. Though no student achievement effect could be shown, !
this study supports ‘the view that teacher behavior in the micro-

teaching situation can be modified by viewing cued video tape

feedback. -

[ B . &
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- | Widell, W., Merwin, W., amnm,‘p. - .

Questions are raised as .to what amount of teachor change results
, . from the feedback process, what teacher behavicral cha.nges are
K ‘necessary to effect change in student achievement, “what student
' behaviors are modified as a result of teacher change and what,
unit length 43 required for observable change in stgdent achieve-
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116 . Williams, F. et al. '/’{ttitudinal Correlates of Children's

(54

ech Characteristics.. Final Report. Austin: Texas
gnivors{ty Genter for Communication Rysearch, 1971.

B 052 213 .

. 4 , : A
% (1) To discover if ‘a two-factor judgmental modsl of
confi e-aggernsss and ethnicity-nonstandardness could be
replicated with the use of video tapes and other teacher and

pupil populations.

(2) To determine if the judgmental process tended to reflect a
social stereotype elicited quickly and by only a few cuss, or
vhethsr it reflected a more detailed perception.

- (3) To determine the relationship of teacher characteristics %o

children's speech. ,

(b) To determine what pre evidence might be obtainsd of
the relatidn between ju nt of speech and a teacher's axpeqta-

i

tion of academic performance. .

Procedure: Study I. Six l-minute.vided tapes ware prepared for
each of 6 ethno-slatus groups: Black-Middle (BM) and Black Lower

- (BL), Mexican-Ameriocan-Middle (MM) and Lower (ML), and Anglo-

Middle (AM) and Lower (AL). 7The tapes were viewed by 102 under-
graduate female students enrolled in a course in speech for
prospective teachers--most were freshman and sophomors and Anglo.
The variations in presentation made of thé tapss were: audio only

. (aud.), visual only (vis.), and audio-visual (AV). These were

administered in a Lindquist (1953) Type IV testing design. Subjects
were given standard fnstructions for prepared semantic differen-
tial scales and were told the task was to see how the dhildren
would differ in ratings. e a"”‘u;f\-.:

\ Results: Study I. Children from the middle.status group were

consistently rated more favorably qn confidence-eagerness than

h~1

S

\

children from the low status group (p<C.0l). Ethnicity-nonstandird- ;

ness does not result in anticipated status differentiation when
the child is seen, but not heard.

Procedure: Study II. Six two-mimite stimmlus video tapes were
prepared using the same ethno-status distinctions as in Study I.
These were presented to 15 teathers and prospective teachers from
upper division and graduate summer courses (1l Anglo, one Black). -
Ten items from the semantic differential scale in Study¥ I were used

"with the inclusion of five filler items.

- ¢

| "

-
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These scales were individually printed on Hollerith data cards.

Subjects were tested individually and allowed to request playbacks .

of the tape. For each video tape presentation, subjects were -
- given 8 shuffled devk of 15 scale cards and instructed to distri-
bute them on a table and, complete them in any order desired. The

subject was to stop the tape and mark the scales as soon as he was®

able to make a judgment. As each scale was completed it was t6 -
‘be deposited in a box. Time tgken and order of scale complbtion
were noted. : I » “

Resulta: Study II. It was\saticipated that scales pertinent to

e city-nonstandardness ratings would be used prior to those

for confidence-cagernsss. There was no significant variation.
There was significant hiftorencavin Jatency of response involving
the etknic variable, - Thesorder of latencies were: B (96.5 sec.),
M (91.1 sec.) and A (8.8 sec.). There was also a significant
sthnicity-by-status interaction (p<.0l). - :

Progedure; Study III. The items from theSemantic Differential
Seele (Stuly T A0 £1lter Sooms vore oromn o Porforentiel e
on a sheet of paper. The subjacts ‘from Study I{gere,«reqmated
to £il11 in stereotype response booklets consisting of six brief
descriptions of the ethnic and status groups of children in the .
video tapes.\All six descriptions were on one page, followed by
six pages of semantic’differential scales. This was done one
week prior to the video taps presentation. Video tape testing’
was done individually (see Study II). Three to five days after

video taping, subjects were once more requested to f£ill in the
stereotype resporse booklets. .

. . D . ¥
Rosults: Study ITI. Ratings of stereotyped descriptions of
children and‘ ihair video taped speech samples often corresponded
+ in terms of the two judgmental dimensions: confidence-eagerness
and ethnicitycnonstandardness (p<.05). There was a high
correspondenc@\betwesn pre- and post-test stereotype ratings.

Procedure: Stndy IV. - Forty-four undergraduate education majors

emale, e), enrclled in a speech courss for elemen
teachers, were shown video tapes of individual 5th and 6th grade
male children, representative of three ethnic groups. Each child
was assembling ag\hatic model car while describing what he was
doing and what he‘intended to do with his car. The audio portion
of the tapes was dubbed. The Anglo child was always paired with




r ° .

williams, F. et al. . ‘

the Anglo dub; however, two Anglo dubs were ‘paired with the visual X
image of either a Mexican-American or Black Child. It was possible °
to compare ratings of standard English speech as pajred with ‘

: ‘ children of three sthnic types. :

fagsirat

Two weeks prior to the video tape presentation, subjects completed
_ ‘a pretest response booklet requesting imagined ratings of a Black
. child, Anglo child, and Mexican-American child on evaluation forna.

Bach group of 5 or 6 subjects saw a dubbed standard English tape
of a Black or !{exican-herican, a non-dubbed tape of a Black or
Mexican-American, and Anglo non-dubbed tape. ‘They were asked
to complete the Semantip Differentisl Scales (Study I). )
Besults; Study IV. Results or the analysis of variance of ethni-
\ cIty-nonstandardness ratings revealed a significant main effect .

y on the ethnicity dimension (p<.001). Thus visual cues of ethni-
' city did bias teachers judgments of the same standard Engl:l.sh

samples.

. Procedure: Study V. Two hundred eighty—eight teachers in an in-
service training program were shown a series of video tapes '
_described in previous studies. Each teacher saw 6 ‘video tapes
"involving L test. sequences. Subjects were asked to £ill out test
booklets which contained 15 speech.evalnation scales » @n evaluation
form .cont scales for assigmment a child to a graded .
class of 1-5, and 3 sheets of stereotype Iabel stimuli.' When the
teachers had filled out the stereotype label stimuli, the video
tapés were ‘shown and the evaluation was co-pleted. ‘

Results: Study V. Low status children were rated as more ethnic
and nonstandard than middle-class. Both Anglo and Black teachers
rated Anglo children as the least sethnic and nonstandard. Mexican--
American teachers dif(e?:%‘.iat d only the Black children as the

i

. low and middle status groups. The only significant variation in °
\ confidence—eagerness rat %as ingg rms of ethnicity. i\

&

more salient predictor of clagg placement in language arts, math,
and social studies predictions. »

In terms of class assigments ethnicity.nonstandardness was the Satadl
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117. Wﬂfiéﬂﬂ, J , and Fox, A.S. Prediction of performance in
student teaching. Educational and Psychological Measure-
ment, 1967, 27(Lk, PE.Z), 1169-1170.

' S
g_:&ggg. To determine the extent to which the Mimnesota Teacher
ude Inventory (MPAI), the Thurstons Temperament Schedule (TTS),
the Otis Mental Ability Test (IQ), the American College Test '(ACT),
#and the grade-point ratio (GPR) in area of teaching specialization
may be useful for prediction of performance in student teaching as
measured by the Evaluation Shest (ES) in use at Sam Houston State
College. .‘ ° . .. A _'

Procedure, The subjects included 117 secondary and 88 elementary
nt teachers who were enrclled at the above institution for
a semester of course work and student teaching experience which
lasted eighteen weeks. ]
preceded the student teaching) each subject took the MFAT and
the TTS. Official college records were examined to obtain percen-
tile scores on ACT, IQ measures, and GPR in area of specialization.
The measure of performance of each subject was the mean score of
three ESs complsted by the student teacher and the supervisor
individually at the end of five weeks, and a joint ES completed at
the end of the semester. i '

Results. A significant relationship was found between the GFR and
the measure of student teacher performance. Mean GFR for the 205
student teachers was 2.83 (L point system). .

Comment. None of the other relationships aside from the GPR and
the measure of performance were reported. Furthermore, GPR ¥s a

very unstable factor\yhich varies widely according to the teacher, - *

the curriculum area covered, etc. Therefore, the results of this
study cannot be generaliszed to student teachers in other institu-
tions. In addition, the Evaluation Sheet (ES) used as a measure
of predictive performance for student teachers was not given for
examination by the reader. .

~
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the nine weeks of course work (which
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| 118, Wittmer, J., and Herry, M. ‘Teacher Gorps interns in dis- .

- +advantaged schools and regular teacher trainses: A
- personality comparison. SPATE Journal, 1969, 8, 1-8. . ,

ofe. To compare persomality characteristics of Teacher ‘Corp
ers interning in disadvantaged schools with those of other
student teachers in dissdvantaged schools.

Procedure. ‘;ra 16 Personality Factar Questionnaire was admin-
. ister 524 Teacher Corps members and 52 other student teachers;
both groups were teaching in inner-city disadvantaged schoola.

Roanltt. Five tactors were found to be significantly difteronb
(p<< .05) between the growps: humble vs. assertive, expedient vs.
conscientious, shy vs. venturesome, tough-l:!.ndnd vs. tender-
.Iindod, and rclaxod va. tonu.
o . 4

P

7
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119« Yamimoto, K., and Disney, H.F. Msntal health knowledge
among student teachers. co-md.ty Mental Hsalth Journal, -
1968, h(2), 171-176. ' i .,

?IPﬁEE' To dotorlina student teachers! porception of the inci-
of -ontal i1lneas.

a

\

Procedurs. A four-item questionpaire was administered to 180

student Teachers (70 males, 110 females) to assess their mental
health knowledge. The subjects. were enrolled in two sections of
an adncatioml psychology course at the University of Iowa. Means
and standard deviation of estimates of the incidence and sex dis-
tribution of msntal illness, 1nst1tutionalisation, and :I.ncn:cera-

tion were obtainad.

Results. The estimates of the incidence of mental illness were

o be approximately twice as large as tlie actual figures.
These estimates may have been affected by the subjects' perception
of the college enviroment. Estimates were significantly inter- )
correlgted, with the exception of the sex variable & 1ndicat1n¢
intra-individual conniatency or bias.

‘There were, hovovar, consiatont d:l.ffaramas between the eatilates

given by the female and male subjects with the former group giving
a largar estmto on every qnostion. L :

Furthermore, the sex differences found appur to gbaaad npon
the cultural dictate that iliness is a feminine weakness. -Thus,

. Women are more prone to worry or feelings of unhappiness; and |

respond accordingly "
_ * o

These results are indicative of the current lack of factual know-

ledge being communicated to students in teacher education programs.-

Attitudes affect ‘behavior, and attitudos s in turn, are affected by

factual information or the lack of-it. Hence, a re-examination

of current practieas in such programs is adviaed. o,

Comment. The isolated population used is not indicative of teacher J

education programs in general. !nrtherlore s the questionnaire

method suffers from many imdequaoloa.

+ i {
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120. Yee, A.H. Do cooperating teachers influence the attitudes
of student teachers? Journal of Edncational Psychology,
1969, 60(k), 37-332. '

%o'so. To study the relationship between student teacher atti-
o8 and that of their ooojgonting teacher.in the field.

Procedure. The subjects were 12l student teachers, 12l cooperating
teachers and 12 college supervisors. All were administered a 4
modified version of the Minnesota Teacher Attitude Inventory (MTAI)
at the begimning of the semester and again 16 weeks later. This
population was drawn from the versity of Texas at Austin,

" Results. Analysis of the data indicates that the cooperating

Teacher plays a significant role in changing student teachers'
attitudes. . '

Comment. Yee has published & considerable mmber of articles in
the area of teacher personality and attitudes but most are based
on one study done in 1966. Each article seems to be an exsrcise
in statistical gymnastics. His theories are interesting, his

"~ charts of data look impressive, but his findings are questionable.-

?
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121, Young, J.H. Authoritarianisa in elementary student teachers
and their supervising teachers. Journal of Teacher Edu- -

cation, 1971, 22 (1) ’ 70-’710 ) ~

%ou. " To determine the relationships existing betwsen elementary
student teachers' and supervising teachers' pre-student-teaching
authoritarian level and the student teachers! post-student-teaching
authoritarian level.

- Procedure. Subjects were 112 elementary Btudent teachers and their
supervising teachers. Both groups were given the California F- _
Scale at the begimning of the experiment. After 8 weeks of student
teaching, the student teachers were given the P-Scale again and
the Young Opinionaire (no information on this was provided) to

analyze attitude change.

Results. Relationships betwsen student teachers' and supervising , -
teachers' F-Scale scores;did not strengthen significantly. Student
teachers did change significantly during student teaching--in a

less authoritarian direction. :

v
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122. Zink, T.M. A Study of Attitudes and ih_g loyment Patterns
of Teachers Who Recelve -S6rvice each}gilrgerienee

with Disadvantaged Uroups. Final Report,

ow Jersey:
Glassboro State College, 1970. 040 975

Purpose. To dstermine whether Project Cope, which provided jJunior
Yoar elementary education students experience in teaching culturally
disadvantaged children, caused a change in the attitudes and sub-
sequent employment patterns of participants.

Procedure. ' Subjects were 1.7 graduates who had participated in
ProJect Cope. They completed a Teacher Situation Reaction Test,
the Rokeach "D" Scale, and a personal information questiomnaire.
Other data (available from college records) imoludeds I.qQ.,
college grade point average, and previous scores on the Teacher
Situation Reaction Test, the Rokeach "D" Scale and the Minnesota
Teacher Attitude Inventory.

Results. One hundred and forty-seven (87.7%) of the program
graduates were contacted. 0f these, 86% had entered teaching and
34.5% had taught in disadvantaged schools at least one year since
graduating, No correlation was found between whether or not
graduates were teaching in a disadvantaged school and post-graduate
study. Also no correlation was found betwesen teaching situation
and pretest or posttest scores on the Rokeach "D" Scale.

£
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LIST OF K:N/;;IONS BY DESCRIPTOR. CATEGORY

o

References are to entry numbers. Gode letters for each categ are -

indicated in parentheses following the descriptor listed. Code -

ters appear in the upper right hand corner on the first page of each

entry in the body of the text. ‘ '
. . 4

Academic course work or academic baokﬁmund (1), 2, 3, b, 5, 11, 27,
3, 3k, 39, b7, b9, 50, 57, 70, 7h, 76, 79, 95, 98, 102, 108, 119

" Behavior analysis, patterns of (B), 1, k, 15, 18, 32, 38, L1, LS,
16, b1, 51, 62, 63, 10, T, 72, 715, 8L, %0, 96, 97, 105, 115

Cognitive style, intelligence, creativity, perception (I), 8, 22
3, b9, 12, 13, 71, 85, 98,°105, 110, 114 . > T

Go:lplraﬁae studles (C), 21, 22, 2k, 26, 55, 70, 80, 86, 87, 102,
09, .

Difficulties or problems, teacher candidates perception-of (D), 7,
33, 65, 104 .

Effectivensss in task, performance, success (E), 3, 8, 9, 20, 23
Lk, LS, 46, Sk, 76, 68, 93, 111, 117 (E), 3, 8, 9, 20, 23,

Interactions with and rat:l.ngé by supervisory persomnel (R), 10, 1k,
:g; 1?50311’2132, hO, hB, 51, 52’ 57’ 73’ 75’ 86’ 89’ 97’ 101’ 107’
3 3

: . k
Personality characteristics, structure, profile (P), 3, 20, 22, 36,
6k, 72, B0, 87, 96, 98, 11k, 118; attitudes (Pa), 2, S, 13, 17,
26,37, 43, 51, 55, 56, 60, 66, 68, T, 79, 82, 91, 93, 95, 100,
102, 103, 106, 107, 110, 111, 112, 113, 120, 121, 122; dogmatism
(Pa}, 1, 12, b2, b, 73; ethnic viewpoint (Pe), 18, 22, 69, 91,
99, 116, 122; motivation (Pm), 13, 19, 68, 94; preference for
teaching at a level (P1),319, 53, 58, 673 self-concept (Pc), 6,
24, 35, 38, b1, 71, 79, 81 83,793, 101, 112; sex (Ps), 21, Lk:
§, 28, 29, 58, 59, 113 |

' Pupils, relationships with, intersction with, perception of,
attitudes toward, evaluation of and by (S), L, 6, 8, 9, 23, 28,
30, 38, b, k2, h, 62, 82, 90, 92, 103, 108, 109, 115, 116

Supervised teaching experience, classroom teaching, special treining
programs (T), 1, 4, 15, 23, 36, 37, 39, U5, LS, f‘ s 52, 56, 66, 68,
69, 7h, 79, 81,791, 99, 100, 103, 107, 111, 113, 132; use of video
tapes in (Iv),’27,"31, 3, 35, 38, 6o, €2,’63, %0, %0, 93, 115, 116

AN

values (Pv

13’.[ T ft o

T




-

Validity and fol:lability studles, comparison of test .oz: neasurement
devices (V), 9, 11, 17, 29, 50, 61, 75, 77, 78, 82, 83, 8k, 88;
predictive studies (Vp), Si, 6li, 96,98, 105, 117

. % .
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