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American Issuefs Forum Calendar in Brief e 0o 0 00 o viii

D:I.scussi.ons H

(The vweekly unit:s are arranged chronolagically, according to"‘*-‘ _
the Calendar. Each page is numbered to indicate what unit it
_ belongs to, eefe Honth I / Week 1 / Page l.) ' w

First Monthi, A Nat.ion of Nations" - Section'I."

'~August 31 through September 27, 1975

Second Morith: The Land of Plenty " ' Section I
- Septembex 28 through October 25, 1975

Third Month: "Certain Unilienable Rights"  Section III

'October 26 through November 22, 1975 “

Fourth Month: " More Perfect Un:lon" Section IV
‘ ‘ -November 23 through December 20, 1975

a

(Months F:l.ve through N:l.ne w:lll be found :l.n Volume 11)

v .

Imediatoly followi.ng the Discussions.
Appendix I: ) B:l.bl:lographies~ COurses By Newspaper. ‘

'Append:l.x IT: WNET/13° ' In-School Television, Upp'c Ele=

. _ ~ mentary Materialss Bicentennial - Youth
s Debates;. Project Forward 178: 3cholastic

Magazines Scholast:l.c *Voi.ce °
Appendix III: The ﬁaiendar-(rull Text).

'I:'ugortlnt'ﬁote: The adult and youth versions of the

American Library Aagociation Bibliographies, mentioned in

 the text, were to. be part: of Appendix III, Because of
. postal raguletions, they - could mnot be included in this
volumes However, the bibliographies .are being mailed to

recipients of this volume, under separate cover,. (Another -

post office ruling accounts for the stapled binding; the ' -

staples may be . easily removed when ‘pages are- be:l.ng dupli-

catedr ) -




"_:* INTRObUéTzoN I
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The American Issues Fomm is a nat:ional Bicentennial pro ram
sponsored - by the National; Endowment for the Humanitiés (NEH) and
co=sponsored by ‘the American Revolution Bicentennial pdministra-
tion (ARBA), - It secks to ongage Américans of all’ ages and walks of -
life in serious consideration of our .npation's institutionms,
‘values, - and traditions. To make this possible, NEH hag developed
- and published a Galendqr setting forth and elaborating “upon: the..
‘issues connected with nine monthly ‘topics and 36 weekly sube
topics, .The full text of the Calendar is encloséd, as the last
" appendix of this volume. During the 36 weeks of the . school year
begirming ‘September, 1975, and; “running, through May, 1976, much -
_attention will be given to the topi-s ‘and, quastions described in-

» . _the calendar in- the press and the ' broadcast ~mediae Several

: publication ‘projects ~have - alsg been arranged for by the NEH to
.. support the efforts of=citizens to engage in this consideration of

. our. nation‘s hfritage and fut:ure. T L
Whaﬁ Is Ameriaa?/mscussions ’ has been prepared by the
Regional American Issues Forum Program, which has been created by .

.. NEH ‘to - support the Forum in the Great maina and Rocky Mountain

states, and - which ‘has  its' headquarteks "at.:the-University of .
Demver. This is- the: first volume  of two (the second wiil be
" published in October) which are designevi ‘to provide -hizh ‘schools

" 'with -a -special,; - act:ivity-orientéd, ‘one~day diacusaign unit for

~each of tha: 36" veekly topics of thée Forum's Calendar. Scholars-at

several ‘of the région's ~universities  abe” collabor:ating in the - -

‘production of . What Is. Amerzca?/mscussfons. They are suggesting
to the editors what substantive points might best ‘be treated in
‘the units and what documents and Sther readings ma "be selected to

. .demonstrate to students  how. Americans have a tempt:ed and now

‘attémpt. to deal with the 'problems: and ‘issues raised by the
" Calendar. The - final responsibility for -‘editing .the units has

K -rested  upon’ t:he General Editors, Dre Robert Ee Roeder, Department

.of History, University - of Denver; Dr, Jarrell McCracken, Denver -

" publ fe Schools, and Dr”Ted Soens, Piftt:sburgh Public Schools.

< ' gchoolse : w o

o This first volume oont:ains the 16 units for t:he first: four
- months of the Calendar,” which - «.orthde just befare the normal
Winter - break in the school year.- The second volume will cover the
* balance of the Calendar, Jhe units are designed with the needs and”
oppoxtunities of seniof high! school social studies and history
- ¢lasses primarily  in nd, They may, however) be used in other
senior high echool classes and, in .some inatances 3 in junior high

o
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Each of the one-day» ‘units is a self-contained package. It

- contains suggestions to the teacher of procedures for its usé; and

readings, instructions, ,and questions to be duplicated by the

"teacher for . student use. This volume is left unbound in order to
‘facilitate that duplicption. Although a variety of instructional

procedures are suggested, all of the units are intended to ‘engage .
students in ‘structured activities leading them to-active inquiry

- .'and participation in the class discussionse. Teachers preferring to

use a simpler format will also find materials in these'units and
useful questiomns in’ the Calendar text suitable for '"read-and-
discuss""procedures ~Additional sources of readings and other
instructional -materials keyed to each week!s topic and questions
are described below and in the appendices of this volumeo

//

Each teacher will, of course, decide when and how best to use .
the units in his or.her classes. Some will. find them useful when
their courses - normally reach a point where one of the Americam
Issues Forum. topics comes under consideration. The editors urge,

‘however, that during the. forthcoming Bicentennial year, teachers

consider using. these units . 'on a-"once=a-week" basis during the
weeks pecified by the Calendar. During those weeks, special
stimulus to, and special information for, discussion of the topics
will be given by the press’ and broadcast media, and ‘in some
communities, -by . other AIF programse. For instance, each week the

" ‘Calendar's topic  will be examined. in.an essay written by one of

the nation's 1eading scholars, These essays will appear in many of
the mnation's newspapérs. (See ‘the section on "Courses By News-

paper"* in Appendix I for additional’ information.)

" Teachers who ‘are interestéd in further pursuing;issues raised

" by the weekly Calendar text, or in alternative ways of examining

them, will f£ind suggestions in the units themselves and in the

'AIFerelatad materials -described in Appendices I and II of this
volume, Appendix I contains copies of the Adult and Youth.

Bibliographies, prepared by ‘the -American Library Association,
which recommend books and other materials for each week of the -
Calendar. It also contains a description’ of the.'"Courses By

" Newspaper" essay series and of its parallel readers, study guides,

and community leader's guides. Brochures describing those readers
and guides and containing information about . how they may be
obtained are enclosed in this Apperdix. ‘Teachers considering

~ purchase of the readers for use in their classes may obtain free

examination copies by writing to the publisher. The study guides
contain additional bibliographies keyed to the weekly topics, and
the community leader's guides contain week=by-week suggestions for
discussion procedures and materials, Finmally, Appendix I contains
information about the annotated film list, keyed to the weekly
topics, which is being prepared by the Educational Film Library
Association. o e
R L !;‘
Appendix II. describes other AIF-related projects which will
be™ of considerable interest to schoolss. WNET/13 is producing

. OURSTORY, a series of nine dramatic television programs, one for

each month of the Calendar, fgg ‘distribution through the PBS

iv
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.
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educational networks A 16-page teacher's guide 1s also being
developed } by WNET/13 to accompany each of the dramatic programs.

5e will be sent directly to each junior and senior high
school sdcial studies department in the country, It will contain

materials reproduceable for student use, as well a3 suggestions to N
teachers, A publication, available at modest cost, entitled 101

Ways to Observe the Bicentennial, contains suggestions which are
primarily designed for ‘use at the elementary level, Project
Foryard '76 has prepared discussion materials intended primarily

~ for use by churches, but which may also-be of interest to schools,

The ‘' Bicentennial ‘Youth Debates project described in the Appendix

" II is producing debaters' materials that may also be useable in

the classroom.

'The second volume of What -1s America? will be ready for
distribution. in 1late Octobers It will be sent automatically to
schools receiving this volume, Teachers interested in using the
short discussion=starter oral tapes being ptepared by the Uni=-
versity of Denver in asgociation with this edttotwal effort should
write to: Dr, Robert E, Roeder, 401 Mgry Reed Building, University

.of Denver, Denver, Golorado 80210, The tapeS'will be available at

no charge to:those sending 4n blank+tapes and. return postage« They
contain classic American statements bearing upon‘the issues of the
weeks o0 ) B e

Teachers - interested in having their classes participate in
the American - Igsues Forum .will ' thus have 'a great variety of
materials from yhich to seléct, It is hoped”that the units in What

1s America? will serve to raise issues of fundamental and abiding

S . : \
o U . \

importance in the nation's life, and to 'aid studsnts in gaining

, igsight into how this people hasg sought to retolve them,

»

e




TO THE TEACHER

3 i . ‘
AU ,

The "IO THE TEACHER" page or pagss of esch of the units
explains how to, use ‘it in considerable decail, A few genersl
sugauciont t‘mf uu should, tLovever, be nentioned heres
( / 1, In preparing to use s waekly mm:, teschers should
- consult the enclosed Calsudsr to see the full range

2

. of issues 1t suggests in comsction with the topic
s , of that week, In order to mske possible sexious and
o o fruitful discussion, most of the units focus on one
o . of & few of the questions raised by the Calendsar,
' ya ' Teachers may, however, f£ind it useful to resd the
S ‘ L Calendaxr text to students on the day befors the
' . lesson, in order to orient them to the context of

P the particular questions the unit pursuess

2. Many of the uniu include materials which are to be
duplicated for distribution the day before the
discussion is scheduled so that students may prepsre
themselvas by overnight reading, Others of the units

. also will require pre~preparatioii of materials to be

distributed in the course of the class discussion,
These volumes are being distributed in an unbound
form and the printing has been done in & gimple
style so as to facilitate the process of immhoal
duplication, ;

3¢ All of the units are designed to elicit active

. participation by a substantial percentage of the
students in the class, Some pre-planning of group
and individual assignments wiil economize on class
time,

vil
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AMERICAN 18SUES FORUM CALENDAR

FIRST MONTH: “A Nation of Nailons” August 31-Seplember 27, 1975

. August 31: The Founding Peopies
3&pl¢mb¢r 7o Twve Cantuties of tmmmrms
. Seplember 14 Cut of Many,
‘ September 21: - We Ptedge Auogrtrfm
SECONG MONTH: The Land of Ptnnty Septomber 28-October 25, 13?'“
Eupiember 26 A Ghrinking mem? ‘ :
Uclober 5: ‘!m Sprawiing City
. October 17 Use and Anuu it ke gmd of Pienty
Oclober 19 Who Owns theLavg
THIRI} MONTH: “Ceriain Unalisnatie Righta" Cetobar wrﬂa/embet 22, 1975
- Octolwr 26 Frnuisr: of Speath, Assembly and Hsligion
Kovember Z: Frosdom of trw Press y )
Hoyember 9. Frasdom from Seurch and Seizure
November 16, Equal Profection Under the Law
FOURTH MONTH. YA Mors Perfect Unlor'': Yol American Government Hovambar 23 December 20, 1975
November 23 “in Congrees Asgembled .. " A Hopramtatwe Lagisiature ,
November 30 A Presicent: An Elacisd Expcitive - !
. Decergber 7: “The Government”: The Gm\m of Bumumry )
December 14, “By Consort of the Siates . .
FIFTH MOMTH: Working in Americs Janutry 11-Febryaty 7, 1976
Janusey 11 e American Work Ethic - g
Janumry 18 - Orgamzation of the Lebor Farce |
Jarwary 25 The Weltare State: Providing ﬁwessm
Fatvuary 10 ﬁﬁ;aymgmmmsof Labor
M Fabeoary 8-March 6, 1976

SIXTH MONTH: “The Business of Americs . .
Privele Enmpnsu irs the Markeipince

Fobruery8
Februnry 15 Empite Building: Cormaring the Market
, Februsiry 22: - Bubsidizing and Raguisting: comtung mawwm
. February 29: seﬁmmmmer
SEVENTH MONTH: America in the World Matm 7-Aprit 3, 1976
March 7: © The American"Diesm® Among Hations
Msich 14; The Economie Dimension
March 21: A Powsr in the Worlo
March 26 A Nation Among Naticns
Etr”}f'ﬁ MONTH: Growing Up i America April 4-May 1, 1976
April 4: ' The American Family
Aprit 112 * Education for Work and for Lite
April 18: - in God We Trust”
Aptil 25: A Seree of Belonging
HINTH MORTH: Life, Liberty snd the Pursuit of Happiness May 2-May 25, 1976
May 2: The Rugged Individustist
May 9. Tne Dream of Success
Mey 16 The Pursuit of Pleasire
May 23; - The Fruits of Wisdom

viii
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Auguat 31/ SQpbmbar G'The Foundlng Paoples

TGTHET‘;‘:‘M-EM W o

1, Given a set of data sheets, each student should be willing to hypot:hesiu about
the government, ecomomy, and zocial structure of three¢ peoples~-the Africans
(Mandingo t:riba}, the Bumpeans (Putit;ana), and the Indians (Hahm:an).

24 Studeuts shﬁuld be wtlling to support or alter t:heir hypothesis based on
additional evidence, 1

3+ EBach student should be sbie to make a statement reg&rdmg the advantages and
disadvantiges each society had in teiation te the cther two societiesn,

{de have selected anly three groups to' represent the hurﬂreds of 6if£etem: peoples
.who make up our "Founding|Pecples', Time and space limit the mumber which can be
introduced, We felt that representative people would best explain the diverse
backgrounds from which they oniginatedes)

EBOCELFES)

At the close of the period on the day before the lesson is to be used, divide page
two 1inte two partss Uistribute the Dgty Sheet on Eurcpean migrzats to onesthird of
the class; the Dgty Sheet on the Mahometan Indians to the second thizd of the class;
ard the % 2 ;mst on the Mandingo Tribe of Western Africa to the remaining
third of the class, Also give each student the chart on page 4. Ask the students to
study their Dats Sheets and generate hypotheses which answer the questions on the
chart. Each student will answer only those questions which pertain to his society.
Ee mot worry if some students find 1t difficult amswering all of the questionse. 'I'he
material will stimulate thinking and inquiry skﬂla take time to deve,.op. o

Begin the peziad when the legson is used by grouping :he class according
to the people they studied, Ask e:?ch group to spend about five minutes sharing their
answers within their own group and to select a. chalrpersons At the end of the time,
ench chalirperson will relate the group's hypothesis to the other two groups, Members
of these groups will complete .‘:héir charts accordingly. When all of the chairpersons '
are finished, diskrifigte the Evidence Sheets to all students and ask them to
determine the vﬂiditwa each group'a findingss They are also to complete any part

~of the chart they ha;ven't answered. Then, with the charts in mind. engage the

studentz in a discussion based on the following questionst

1« How are these soci‘éﬁiea the same? In what ways do they differ?

2. When these groups comé in contact, which groupéiould have the advantage? Why?

3+ What can the group with the a&vmtage gain from the other two by using its
advantages? » .

-

THE FOUNDING PEOPLES: Month I / Week 1/ Page 1 |




£¥rom Ravgt"md i’rwis Higgir*s,

Victuals for a whole year f.’or

@ isan, and so after t;he rate
for morés

6 bushels of mesl,

2 bushels of peas,

Z bushels of catmezl,

1 gallon of aqua=vita,

1 gallon of oil,

Z gallons of vinegar, °

1 firkin of butter.

Appaxel,
1 Mommouth cap,
3 falling bands,
3 shirts,

- 1 waisteoat,
1 suit of canvas,
1 suit of frieze,
1 suit of cloth,
'3 pair of stockings,
4 pair of shoes, -

2 pair of sheets,

. 7 ells of canvae, to make
% beé and bolster,

1pair of blankets, |
1 cutu rug. : '

Arms

New

1 armer, complete,

1 long piecce,

i mtdg

1 belt,

1 bandoleer, .

20 pound of powder,

60 pound of lexd,

1 pistol and gocse shote

Tools

1 broad hwe,

1 narrow hoe,

1 broad axe,

1 feiling axe,
~ 1.ateel handsaw,

1 whipsaw,

1 haomer,

1 spade,

2 augers,

4 chisels,

2 plexrcers, stocked,

1 gimlet, - -

1 Jhatchet,

2 frowers,

1 handbill,

land's Plantation (London, 1630)]

1 grindstone,
1 pickaxe,
nails, of all SOLES .

Househaid !mplmnts
: 1 iron pot, -
1 keﬁle’
1 frying pen,
1 gridirzon,
2 skillets,
1 spit,
vogden platters,
iiﬁhﬁﬂ,
SPOONE
frencherse
Spicess
Sﬁgar;
" Papper;
Cloves;
Mace,
Cimnamon, ;
Nutmégs, Fruit,

S

’ lilsc, the:r are diverse other things necesaary to be taken over to this planti=

" tion,

DAZA 1 The
. 8& Vaca‘bulary Words:
1. T&cockque fall
- 25 lIpis-Ipe  water
3. naquemn s week
4, Assisky bog or marsh
5 Aquevan coat ,
6, Mabole '  canoe or boat
7« Tipsas hen
.8+ Lamiss fish
- 94 Kahake = goose-
%o 30e Mushoon dugout cance
v 11le Hobokan tobacco pipe

V 1%, Soccutaksn breeches

THE FOUNDING PEOPLES: 1/1/2

-

i3.. Sac-#a;:aan soup

144 Iuse meat

15« Seepe river

16, Pone bread

17. Whinne sHoW

18, Wear . winter
19, Hozequen corn

21, Sickenom tutkey
224 Hid&ﬁ - glk \

2%, Quing-Quing duck
24, Pocksucar knife

s Isuch] as a Bible and other books, nets, hooks gnd lines, cheese, bacon,
T kine, goat\s, sl:c. :

.Anwu-n--.--ﬁ-ununnnu'

{ginal Inhnbitam:s The Hab.ometan T

25+ Cockoon leggings
26¢ Virum grapes
27+ Tomaque beaver
28, Accoke snake
29, Tomahickan axe :
30. Seppock moccasing
31, Seckha salt

32%2. Asqu ' neadow
33, Mamyuk squirrel
' 3%s Paug pond

-~ 3%« Quippelens hoe
"~ 36. Nippinge

sumney

-
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- vartety of - iﬂou /yetained from their
'Miih ‘home’ land, arrived in the new
world rady to reform it in their
iwages Dissatisfled with .many of the

- - chauges upidly ttkins ‘place in Enge
- lands  the !uritan set out-to build his
 society in an’ unspofled - ‘places They *
- -orgsnised themselves ip:c Protestant

-religious congregitions where men and -

o © women could work tcgnthc: with salva-
. tion as_ their .gosl. Unlike England.
- vhere ;:hc ‘king or queen ruled, in tha

_new world the head of the Puritsn faith
- would hold the deei‘pion naking power.

o _-'.'The hope then was to establish s colony
- or' colonies of pure Christians who
‘ together would work towards God's end

 in’ exchange for His protection. Those
-viula::l.ng the rules would be semrly

.

'ﬂhen astahlishe& a!.ong the coest and
:ivers of . Massachusetts and Connscti-
‘cut,’ uhare summers could be hot and

. ‘wintdgs® damp' and cold, the Puritans

. fnibe tely planted their fields and

' set to. fishing. Blessed with good. -

legdauhig ‘and a’ belief in hard work

and” t:h:if:, the Puritans prospered and

grews ‘The availability of lumber meant

that the individml families of Puri.’

:::&rryi\vg \dth than t 3

fins vou!d 1ive 1n houn cnnﬂ:ru ted af»
“timber and also sncouraged the growth .
‘of shipbuilding. The need for t:'.ﬂm:, a

saleable and available product,
increased pastureland caused the Puri«:

‘tan to spread out and acquire wore land

at ’‘a rapid rate at gun:point if neces~

‘sarye But somll farmers had trouble

producing much more than they/or their

families could consume, therefors cash . -
,dtpenﬁad on the sazle of /lumber or

cattle and both depended o’ constsntly
increnting hnil holdings. o

Farmers depended on the town == the

cent.nr of goveroment - and  business,

the govermment officiala were

~e1ecte&, mﬁuu settlements waren!t
‘totally democratic; the elite held the
" powers Town mestings wmaintained ecoe

nomic and social order, These meetings
made economic dgcisiom about land use

"and road building while rel ys‘ ‘
leaders - set the models for good eve

day behavior. The rules were seldom in

doubts In thé family, the fathsr stood
as the authority figure, the teacher,
and the leader of daily prayer. Weakw
ness or disorder in the family was not
to be tolerated just as disorder was
not to be tole:ateﬁ in the gﬁ'ur:l.ta'n.
cmmi.ty.
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‘rivers and the ses,.
- prospered on a diet of fish, the meat

~_but other areas were burned clean‘o

R N P G AN

The lhbomt‘q Inﬁhmh Hving nART

of variouw il an
come  Da and geese freque
:upplunnl:e& the dict and soups of
berries snd corn must have been ¢
Much of the land was flat and sarzh

vegetation in attempts to clear avay

the forest, start grass growing and -

tharahy attract more deer. '

These Indhnx used fire in this way but
also employed £t  to burn out the in=
terior of logs when building canoes.

- Wire also heated- stones for coocking

‘purposes or provided the heat for small

. cablnelike structures similar to saunas,

Sometimes the people would 1ie-down
“nside these structures until heated to
perspiring; they then crawvled’ out and
Jumped in cold waters In this way they
cleamed their bodies and sought to cure
dimsn lﬁa crheumstise,

La-u variud ‘in size’ £m mil )ixgle
, fnﬁy dwellings to some as long as 60
feet. with earth floors, low sides and
slits in the roof to allow the smoke to
ascape. Small entrances forced the
occupants to  stoop as” they entered to
“do their cooking or retum for the
night. Several families occupied these
- houses, cooked on individual fires and

| ate whenever hwgry. Women raised the

- children, wmey have been comsidered the
Townars" of the hoses, snd d4id the.

domestic chores which included culti-
- wating the small fields. Apparently the

" THE POUNDING PEOPLES: RIEEA

survived and -

ooms

B Origtnal 1 'mmunxw
mwummw&mﬁ

£ -,

male dominated the soclety, choae hig
‘marriage : paxtner, and was considered

the protector. But separation of the
fmily, ax among several Indian groups; i

een comwon and easy, In this
Alte children went with the mother,
1 education of these children did™
not] exist, but adults consistently

&:p‘lontions'_ ; t the wn lay in
the hands of . NShasmanl' or witch
doctors He cured\ the sicky passed ou

the understanding of the afterlife and

heaven, and provided order in the
society through umwritten rules dise
cerning good and bad behavior, good and
bad food, and even the kipds of games
to be played. The earth and all of
pature as well as the warlds of spirits
and  dreams were of great importance to
these people who tkp‘nded 2N nature. '

The axisteme of shell hnds, Jised in
part for decorative purposes, might
alsc indicate that the Mahowetans used .
these. in simple trading experiences
imlviag other groups of people living
nearbys Whether tobacce grew wild or at
all in the area at this time resains,
unclear but that the Hahometans used
tobacco cannot be doubted as several
words for the plant, pipes and pouches,
. appear in their mbuhry. This too,
may have been a ‘part of the simple
trade system producing some contact
with nearby peoples, but none with the
ocutside world until the arrival of the
Europeans in the early 17th century.
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JVIDEJCE SHERT: Mandingo People of Vestern Af :QE;‘ s

e !lcnum peopla mumbered

perhaps
w 90,000 people (1700's) who lived

"« large compact settlements along the

" Cambia River:

b.il‘ domineant.
- wvillage was the senior man of the

- direct dascent from the

in Western Africa. Each
village msbered as wany as = 3,000

peoplas. Ihlpﬁuryxroupincm around =

the sxtendedefamily \d.th the male iire
The' leader of the

senior branth of the 1lime claiming
. original
founder=sattler of the conmd.ty. Ih

~ vas referred to as ‘the “alkali't,

~authority was limited by a councn of

 tha

free compound leaders- of the village

‘. aad ha govermad with their advice.
Yalkali?
‘listened to avidence from both sides
and ha or other lesser officiala would

During public trials the

cross-examine the witnesses. Ducisions
were arrived at wvith ths approval of
the. audience which was the aentire
village, Decisions werse based upon
Islamic  law.  The Mandingo had three
castes: the Foro, or those people who
were fresborn members; the Nyamalo, or
artisans which included black-
smiths, leatharworkers, potters, and
weavers and praise-singers; and the

~ Jongo, or  slaves. A varisty of foods

. was mi.hblt; "however, -

unproductive -
planting methods and uncertain rainfall
weant that famine was a serious threat.
People starved during the rainy ssason.

- Rice was an important crop grown along
. the river chisfly in the fresh-water

svanps. In the uplands, millet and corn
‘ \

THE POUNDING PEOPLES: 1/1/7

wera 3towm 'fhen xraim were supph- ,
mented with meat from antelope or ele-
from gamebirds, or fish. Nomads .

phang, .
drifting through the arga provided wilk
from large cattle
rarely used for weat but ware cone
sidered a mark of wealth and status,

The Mandingo people acted as middlemen

for the prospercus Arab trade routes
 which crossed throuzh the Gambia Rivu:
vallay.
from the rivirts wouth to tha Barraw
kunda Falls w\um it was loaded on
caravans of ‘donteys for trade eastward,
Salt was exchapged for many goods ine
cluding cloth, hides, ivory, and orme-
ments of brass, slaves, and beeswax, An

intevesting . -person in the Mandingo

society was the griot who was the
wal!.ing, livi.ng archive of oral lis-
COry.

ries of storiess The griot was usually

“in his seventies and underneath him .

were man separated by about a decade
(sixty, fifty, forty, thrity, twenty,
and a teenager). .Each line of griots
would be the experts in the story of a
major family clane Other 1lines of
griots would: be responsible for other
family clans. -They told their stories

< in narrative form essentially the same

way they had been told down across time
since thelr forefuckars,

.

S
/
{

herds. Cattle were

Salt “was brought up the river

griot was an old man‘who-
since hi.l childhood was trained’ to
remember the . stories of his clan'ever -
since the clan began--literally centu=

-
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3 Given a set of mmm containing quotes from imigrants, descriptions. NS
about their expsriences and statistics, the students should be ahle to make three BRI
accurate statements about the inmigrant experience. \ : :

- 2. Givcn several statements about imigrants, tl;e s,tndents" 'will clcssify these R
e statcnnnta and uze them to write a paragraph. _ v B Ll

3. 'l‘hc students should be willing to- participate in group discussions.

F on the ‘day before the 1esson is uaed, ask& e students to do the following

3

&% an 1ntroductory exercise: |

i
¥

1. Writc dm three questions they would ask their ancestors about their imigration R
or migration experiencc, o o S _ - G

2e Uu thuo que:tionc to interv:.ew their parents or relati'ves on the imigration or
internal nigration experience of their ancestors. :

T A this tiae ptcpare five or’ six Evidence Packets for the next day's lesson by;. '
: ~ duplicating &sch’ of the pages entitled Evidence Sheet and cutting along the dashed = -
b lines to iepcrate n.he lettered sections. Each packet should include all the lettered’_ T
. : scctiont. ‘

- On the day of the lcsson, begin by -asking the sf:udents for the questions
they had written. Write these on the board and tell the class that they will be
‘referring to them later in the period. (Their questions should include: Why. did he
}iﬂlg;':te? Who imigrated? Hhere did he go? What d:ld he find? ]ihat impact did he
‘have?

Ihcn divide the class .into five or six groups. Have each group select a chairperson S
and ‘a . recording ucret:ary. Distribute the BEvidence Packets and explain that each B
packet contains many pileces of information about the immigration and migration
experiences to and within ' ' the United States, Each group is to look at al]l of the --
evidence sections and compile three statements about the imigration and migration
experisnces based on them and the questions and answers from their homework
assigiment, At the end of 20 minutes, ask each group's: chairperson to give the N
best statement his group has made, Record the statement on- the chalkboard, \
chp repeating this pvocedure with each group until you have about 15 statements, ‘

Now ask each student to write a getteral statement (a paragraph) about the Vo
iaigntion experience based upon the statements, After five minutes, ask three or o
four “students to read aloud their paragraphs and have the class comment, Give time |
for corrections, additions, and imptovements and collect the papers. e

-
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. A. _Etlmic and th;lil t‘ihtr:l.bution ef the J'popu!.at.ion m 1790: S

19.37. bhck
81.12 white -~ U RS
India,na ot accdtm!:ed £or iu t:he cenaua. L
OE tlw whites, 60,9% were of English it
e  '843% were of Scotch
" 9eT% were of Irish
. 847% vere of German
e T B el were of Dutch
o s e 1 aTh were of French etock,,_ L
: Lo s ,.,o.n were of Swed h stock S

P ,~.',-..-.---,----‘--.La-.;,,"”-

o o

~ Population by et:hnic crigin 1971 (tot:al. poptjlat:lon 262,854,000) rounded off

o

‘ ,_Eugliah 31 000,000 L Span:l.sh 9,000,000 S
\ | Prench '5,200,0000 "  Mexican 5, ooo,ooo el
Loy *.-aGeman 25,700,000" ) . ’;Puert:o T KR
N »,;It’qli'an_ 8,733,’000 e 'Othe: :‘84,692 000 (including "
| Polish = 4,941,000 - . 792,730 Imlians, 22 000,000 L
| Russian 2,132,000 - . . Blacks, Hungaridns, Greeks, -
)w o <7 ..~ . Czechs, Yugoslaviang, Ditch§
i T - -Japanese, Chinase, Swiss,. ot.her
o oL “ U . Asians, Cubans, Daves etc.)
S BT S Net Repotting 15 200,00&.{ Ry

-‘---n-_-}--‘h-’----q-

Cef- “But fa:l.th was not kept with’ the Mormons who rerm:tned in Nauvooq Although they<
- 'had agreed to leave. in detachments, they were not allowed the nédcessary time €o
dispose of . their property; and, in September, 1846, the ‘city was besieged by their’
emmiesr, upon the pretence, that they did not intend to fulfill the stipulations
_ de with the people and authorities of Illinois, After a three. days’ bombardment, .- -
" the last reumant vas finally driven out by fire and sword. l-listog of the Mormons, BENRNER

Bh 215, 1854 i R —
. v’/ - ’A . - ’. . ) . ) ] '., ) v N . v. Lot K =t

J ) .. . - - - .- - - e -.5-’- .00_-.1- - ‘.- - -’-‘ o

f "NO/I/ :lsh Need Apply" (1855). T :

; - p .o o= e e - ‘- - - e- -\- -~ - o )

,'L >'.. ‘

%; "'ﬂhen we left Cuba three years ago," he’ said 1n a hoarse VOi.ce, "according to

stro :we were in patria=swe had lost our country. But you'canmot lose the country .,
" 4in your heart, You gave us a welcome and a chance to rebuild our lives. Now I feel a e
‘ Tove for two countries," (1974) _ T - S -

i" .
! &
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- P Immigration Is At I!:s Highest: Point: m Hal,f a: Cent:uty (Headline, 1975).

o’
. - 8 . Coe
Y‘ { '-.-------9--"-’-2-.-M-

. Unde: t:he grandstan& of t:he stadium a: t:he Un:l.vetait:y of Chicago, Enrico Fermi
' .and . Szilard. designed and .built the all-gssential atomic pile in which the first.
‘cont:tolled étomic chai.n react:ion comrert:ed uran:lum into fissiomble plut:onium.
1xa,';¢ear1y 1940'35 SR IR LR -

4 B L
e, ~ ;

- - -iu’- - - - - -.w-“.-. - . mwew -,"-‘-'.-

. _f‘ h d
e

.,;fu, Emergency Qnot:a B/egislat:ion, 1924. ) mgf&i&ion; quot:as\.‘ allotted to specified -
countries or. reglons of b:lrt:h.- L TR R T A S

.. et T . ) }} . \L‘v‘
. Quota for 1924 . - . | : Ay
" — ; x‘v:\ Lo

2. Bulga;r:!.a S 302 : ‘
3. Ggschoslovakia S 116,357
L - 67,607 '

.77,342 ‘

S o 42, 051ﬁ-4,_»,e L S
8. Rumania R 75419 oo e N
9. Sweden. Do Tl __20,042 o

10. Afnica T 104 o

L ‘!,"_m A _»\- . AN Y.

o . . Lt . a7 TR AN

-d-'-'-V-'---q'h-nh.b---h-.'

| . . ;-u., .f‘_‘" \,.__ L
I The Vietnamese reﬁu,gees should be- kept: oul: af. I:he Uni.t:ed St:at:es because there are
noy nearly 9 miilion job],ess :I.n t:hi.s nat:ion. 1975) : -

.,\

‘ _”J. "In t:he name of God, amen. e whose names arc undetwri.cten, che loyal subjects of
. our‘dread sovereign lord, King James, by the ‘grace ‘0fGod, .qf . Great, Britain, France,
oy . and Ireland, king, defender of theg ait:h etcey’ having* tmdert:aken for ‘the glory of - . .
SO ;.God, and advancement of the Ghri&fi:n fait:h, ‘and honor of out ld.ng and country, a SR
- -voyage to plant thé first: colony in he notthem par;s of Virginia,...." Mayflower .
) »compact, 16200 “ . : o o ’ R ;

‘ }..A\‘\
N

-'--—‘---------—-h.-ﬂ--

‘ . . - ., P e L L. . . RO k& -
" Ko "America for thé Americans" = . L
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EVIDENCE SHEET 3

L. "Resolved, That it be, and it is hereby, Areoomended to che several st:ates t:o
- -pags laws for preventing the t:ransport:at;ion of comvicted malefact:ors (bad doers)
oy £rom foreign count:ries int:o t:he Unit.ed Stat:es." Journal of Congress for 1788, , o

. R N . Gt
""n'—'-‘-----d “"

= u. "It is said, however, t:hat: t:he quality o£ recent imigration ia undesirable. 'l’he
dt:ime is quite within recent memory ‘when the same ‘thing was said. of - immigrants who,
with their descendants, are ‘now ' numbered among our best ‘citizensesss” President
. Grover ‘Cleveland in his vet:o message to t:he House’ of Repreaentat:ives, 1897. ' |

---’---.Q-----------‘.,, . Y co- ‘

N. "President: Gerald Ford assured his press eonference ‘last week t:hat: he always kept:
 his temper, except for 'ocoasional out:bupsts,, ofi the golf course.! Nonetheless, he -
- wag obviously angry over: the callow opposition of some Americans to resettling about:
. 115,000 Vietnamese . refugees in the Ue.S. At a meeting with Republican congressional

leaders, the Prasident said that he was 'damned mad' and addeds 'It just burns me
- upe These . great’ hutnanitarians--they just want to turn their backs. We didntt do it
fwith the Hungarians. We didn't do it with the Cubans, And damn it, we're not going

' -do it nowe' To  that end Ford called on Americans to welcome the refugees and

Gongress to appropriate $507 million to settle t:hem." Time May 19, 1975, p. %

0. ﬁe need relief from | is pressing evil [expanded immigrat:ion 3 (paraphrased from
‘minutes of AJF, of" l.. . n;‘rent:ion, 1891). S » .

----'----“------"---,
« - .

" A
, : "The ‘new. wave 1 t:he largest since t:he migrat:ion from Europe bet:ween 1880 and
‘ 1924. This time around, a majority of the immigrants are Asians, LatiirAmericans and BER
 West Indians, though - there are also many new arrivals from Southern Xtaly; Greece o
., -and Portugaleeparts/ of Western Europe that are still poorer than the resteses'™ New = -
- York Times, June 8 1975, art:icle by Susan Jacoby, pe Ee 7e. - . , :

‘NO CENTURIES OF IMMIGRANTS. I/ 2/4
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‘ E Q. “The 100,000 to 1:50,000 V:l.etnamese expected. to sét:t:le here, howevgr, are
- ingignificant in number in comparison with the nearly four mxi.ll:l.on immigrants 'of the
ah past decades The arrival of the four million is the result of a 1:|.t:t:1a-not:l.cgd item
e on the agenda. of lib,_eral domestic legislation passed during|the midesixties, Signed
M. by President Johnson at the foot of the Statue of Libertly, the 1765 Immigration
o Bill was the first comprehensive overhaul of a 1924 law that was specifically
des:l.gnegl to favor whité, Anglo-Saxon, northern European immigrants and stem what was -
seen “‘as a.tide of Eastern European Jews, Slavs, and It:al:l.ans." New York T:l.mes, June
.8, 1975, article by Susan Jacoby, pe Ee 7o \

Y

Re  "The way the 1965 law works is complicated, and some critics say, still unfair,
in theory and in practices There is an annual ceiling: 170,000 immigrants from the
Eastern Hemisphere (Europe and Asia) and 120,000 from the Western Hemisphere (North
and South America)s But members  of the immediate family of an American citizen,
a spouse, children and parents, may ‘be admitted to the United States without limit:."
New York ’l.‘:l.mes, June 8, 1975, art::l.cle by Susan Jacoby, Pe Eo 7o

3 : . ; ¥

' i !

Se "Even before the recession, there had been opposition to continued huni.grati.z‘n,
partly  beciduse it is in conflict with the goal of zero population growth. Advocat
of a more liberal policy say that immigration brings an essential vitality, rather
than a drain, on the country's resources,' New Yorlc T:l.mes, Jum 8, 1975, article by
Susan Jacoby, pe Be 7o -

.'L . --ﬁ----.--‘-------‘---

‘,&v o

" Te "Generall;i. ,our animals are larger here than they were in our home parish in -
Norwayeees Our' &ows milk very well, and t:he milk and cream are richer here than they
: were: in No*way." ,

Letter from a resident of Carver County, Minnesota, to Fr:l.ends, October 23,

11858, printed in Theodore C. Blegen, ed., Land of Their Choice: The Immigrants Write .

‘ Home, Minneapolis, The University of H:l.mesot:a ‘Press, 1955,

WO CENTURIES OF DMMIGRANTS: 1/2/5
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1!. A puuidanl: 01 s bank in Mismis "1 m@n chief uudﬂ:ot of Cuba's largest bank adun
Castro nationsiised the banks in October, 1950, I resigned the ssme day, X belfsved

" too strongly in freedom and democracy w& tlu fres anterprise system; 1 d:ﬂnttdy ’

could not mrk for a Mne :-;m."

*‘q‘ﬁﬂﬂﬂﬂdﬁﬂﬁﬁﬂﬁ-'ﬁ"

Ve A judgc udlunutortu cuiumhtp to a gx:oup of Portumn-hnic-mz Yy father
came hire as a poor Italian fmmigrant some sighty yesrs ago, 1 think of the day he
took his oath of ancpnuu as will todays How could he have dreamed thst

someday his son would ‘be sitting on this benchespsrhaps the very court where he

swore his owa autgum to the United States. Keep alive the heritsge snd culturs
of your homelands When people 1liks you bacome citigens, America is enriched,

1 ask you to hold your c!.uumhiy desr«eto lwld it sacréd, Love your com;try,"j a

(1974)

",;4(‘. -
-‘.ﬁﬂﬁﬂ'ﬂﬁ."“ﬂﬂﬂﬁﬂﬁﬂ

k2

W, When ‘the nhipu (bringing German Mnmu tcr rmylvam) landed at Phile~ -

delphia after their long voyags, no ons ¥s permitted to lesve' them except those who -
pay for their passage or can givu good security; the'others, who cannot pay, must .
remain on board the ships till they are purchased, and are relessed from the ships.

by thelr purchasers. . The sick always fare the worst, for the heslthy are

aturally yreferred and purchased first; and so the sick and wretched must often ve~

main on board in fronz of the cuy for two or thm wuks, and fraquently dicsees
The sale of husan beingseeels carried on i:bun Every day lnzushm. Dutc‘fnm and

o ‘High«German people come from the city of Philadephia and other placesss.say twenty,

thirty, or forty hours aways..and select among the healthy psrsons such as they desm
suitable for the business, and barghin with them how long they will gerve for
their passage-money, which most of them ars still in debt for, When they havé come
to an agreement, it happens that adult persons bind themsslves in writing to sarve

_three, - four, five, or six years for the amount due by them, according to their s :
" and strength, But very yo\mg pcoplc, frou 10 to 15 yan, nuﬂ: seYvVe eﬂl :hny are

21 yeatl old. ; ] « .

Huny parents must sell and t.udu umy their children like #0 mny head of cattle;
for 1if their children take the debt upon themselves, the parents can lesve the ship
free and unrestrained...it often happens that such parents and children, after
leaving the shi.p, do not s¢ each other. ngainuu Gotcli.e’b Mittleberger, g%_m_f_:g_
Pei 1 n the Year 1730 ar 1754 (1898), trans-
lated by Carl T, Eb¢n, ppe 24~29,

.‘---’-ﬂ-..-‘vﬁ-.--‘.--

p "uto eveiy man his chance
Yato every man, regardless of his birth, his shining golden opportunity
"ato avery man the right to live, to vork, to be _himself;, and to become
vhatever his manhood snd his vision can combine to make him
Yathis, seeker, is the promise of America,”

) Thqmswﬂolfa ‘from the play, "You Can't Go Home Again', 1940,

. THo cmums OF DMIGRANTS: 1/2/6
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September 14/20: Out of Many, One
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QEJECTIVES:

" ls Each at:udm lhould be willing and able to make a statemm: about the
) dctiubﬂiby of upnahiau ox: asfinilation as an Ametiun goals °

S
Y 5
L

"'2. Gimm . t:olltctm of words or statements about. separaticn and” uzsmﬂatzion, |
students should be ;bla to cunify esch and pwvide a reuomhle explanation of his .

or lur otk

3. Given s blank, hypothetical mp of & conmunity, students should be able ca

"disc:ﬂm:a ‘the population' in & way ccneistent with his or her wvalues, v

(The lesaon iocutu on th¢ c:lendar lub—qustionx Is. it: better to. rewnbar or

g foruh?)

-

At ihg close of the period on the day before the lesson is to be use&; ImLi out

copies of peges three to five to esch students Ask the  students to read the
niscellaneous collection of phrases, words and senterces and classify them as

 directed, and .use all or part of the questions found on the page five of the

handout, Explain that -in Questim 1, the P means pra-sepcnt:ion and the A means
assimilation, Make sure the :tude;gtt uui«rstmﬂ the meaning of these tems before
doing the unimnt, S

'&

To open the periqd when the lesson is nctuany uud, you might use any or all of the

following questions to open the 5-10 minutes discuasion: (rely on the handout
quut:iou as-the basis of the discussion if you wish)

A+ How many of the items did you classify as "P'7 ' .
be Which one did you find to be most difficult to deal with?
Ce Vhat advantages are there to separstism? to assimilation?

de Did you find amy cv.idence to. indicate that the questian is mot a new cne? IE .

‘80, what?
. #e Vhic:h position éa you favor?
Next, distribute the blank map and key, ore to each student in the classe Remizd
them of their answers to "e' asbove, and tell each s:ﬂdcn:, based on his value
system,” to distribute the population on the nap according to its numbers as

 indicated by the .key. You might wish to walk around the rqom and assist those who
“are having difficul ity with the keye In this vay, too, you should be able to locate

two -maps which are tsking shape quite differently; those maps might be good ones to
discuss first since they represent divergent points of view, .

When adequate time has been provided for the map construction, you might want to
deal with the - following kinds of questions . (it seems to us thst at least four

'diffltent up shapes mighc be produced),
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Start tbe quut:ioaﬂ.u with one of tiu nore "out-uoiag" stuéanm

2, How did you distribute the sthnic or racisl powhuon‘!
be Why did you do it as you didl:

of two groups,

Mhﬂ&r Agsimiiated

¢, What kinds of problems might occur 1f the popnzat:ian is distributed

that way?

de To a student with a difféunt azgmiutiml schm you mtght ask, how is

your, up different than the other just discuss 17

¢s What kinds of problems might your pmple face, not fxced by.cbose on the

previous map?

£. Can snyone slse see nmtiut say to organize the people?-
g« WEat kinds of problems have you avoided and/cr created?

. he What does yotir oxganizstionsl schene tell you about your valués?
i; Are there even better ways to organize this cmntt:y? :

Students - may want to discuss changes in ateitudes of people over time; the rezsons
vhy people favor sepsration or assimilation, or they may want to propose alt:emu
tives or blaﬁa of the pzopouh already uade,

A mejor - gozi of the hnon is 4:a p:woke a discussion \*-chich deals with the central

quastions “Should we remeuber
differences or ;ini,htitteﬂ

Some students Ry talk ;Baut the advisabil ity of being, one &t so'.ne levels but
being separate at’ other leveis, If the discussion should go along these lines,
some direction and some probing subquestions. Sociologists talk in terms of
primary “and szcondaxy umutionn-rfnﬂy, peer groups, neighberhicods, etce on the
one hmﬁ with the church, ecobomic syttm, political system zu e:he cther,

provide

Closs thisz lesson, using abwt the last ten mimutes of che perlod to ask these

gquestions:

«Why do some ﬁeople today want to .be known as Italiane-Americans, Blacke
Americans, Chiness-Americans, MexiczneAmericans, etc.?
-Shauid the pyblic school act as an auimilating agent?

HOUT OF MANY, ORE": 1/3/2
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1. Iri-h—hgﬂ.cm ' , - Japaness-Americans
Mexicsn~Americans = - ““Polish~Amsricans
- Germsa-Americans _ L , Black-Amsricans
. thivese-Awericsns =~ | - Hungarian-Amsricans
- Tralien-Americsns - ’ Coban-Americsns
’ Vht:nmc-htticm R Puatt:a licm*ﬁar&cm

3. ‘tightly kn:w etlmtc groups he‘ip keey cultural tmditim alive, prwme UK
- with preferred associates, help-organize the social structure, offer opportunities
f:: mobility and succen, “&nd mbla men i:o ideneify thmehms in the face afff
‘chaoss | . ‘ , : g ‘

be A Iuding gpokesman for the ’biuck comvunity cmnted, *.-.ue ui.zl aluays

 want to preserve our ethnicity, our commnity. We are a distinct cultuxal. group, -

- proud of our a;niﬁuu and our 1nat:1:ntim, and aiuapl.y want to be 1eft: slone to lead
our good, bhck lives." _

- "a.,,
L3

5. ¥rom the Alcatraz Pmlmt:ion {1969), e (&ne:ican Inﬁians) vﬂl £u:ther
guide the inhabitants in the proper way of living. Ve will ‘offer them our religiom; -
© our education, cur lifeways, in order to help them achieve our level of éivilization

- and thus rxaise ‘thenm and 311 t:heir xrhike bzathers up “From their swase and unbappy
ltlﬁl:‘ 4;

-
ey

‘6.  Cubsns Imre bun ;tnmins into !‘latid; z}.nn! !.95% Today (1975) officials
stimate that over 400,000 Cubans have migrated to this s state, particularly in the
- um around Miami, They now own and operate more than 7,000 businesses in Dade
‘CGounty, which fncludes Miami, "Little Havana', as it is popularly called, sprwls
across hurdted: of blocks in the cei.ty. The busimun includes:

=four belu-m radic autium :
=one TV chaunel v:l.th only. Spmhh spenictna progm
-one daily m:plyar with a cizeul;bion of GE,DOG
«17 private schools
: =11 medical clinicy . = = -
o ~40 percent of all new smcmtion imalvad &tbm builders
~ =50 percent of hotel staffs are Gubans
. =A Cuban published - phone book -has 376 pages de\mtad minly to Latine
American names an& buumnu in the Himi arex,

S 1. More t:hm 100, 000 Port:uguut have im&gnt@d to the United States in the
- past 10 years (1965-1975}. Fsll River, Hassachusetts, is the center of Zhe New

o England's Portuguese communitiess lchtiomhips aong the varicus ethmic groups in

the city have alvays been good., One interesting incident occurred several years ago
when the Portugese-Americans vere celebrating the 800th aniwmry of Portugalts
birth, They had commissioned for a statue of the famous “Prince Henry the
Navigator. However, the statue was erected in the heart of the city's Frenche
Caradian commnity, The French go:: a Wit excited and there was some talk of tearisg -
down the status, But then, the word got cut that some Portuguese were going to pull
. dm the smu aﬁ Lafayette, Things quieted dowm after that.’
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8, ‘From John Winthrop=1630, {(on establighing a religicus community in Massa=
chusetts), "The end 1is to improve our lives to do more sexrvice to the Loxd; the
comforte and encresse of the body of Christe, whereof we are memberss that ourselves
#nd posterity may be the bettsr preserved from the comon corruptions of this evill
world, to serve the Lord and worke out the Salvation under the pover and purity of
bhis hcly orﬁimmh 4thly for the meanes whereby this must be effected,”

,9- From the drama, "The Melting Pot", by Istael Zangwﬂl, 1908, *Americen is
God's crucible, the great Melting Pot where 111 the races of Eu.ope are melting and
_ re=forming! Here you. stand, good folk, think I, when I see them at Ellis Island,
here you stand in your fifty groups, with your fifty languages and histories, and
your fifty blood hatreds snd rivalries. But.you won't be long like that, bm:hezs,
for these sxe the fires of God you've come tos=these are the fires of Gode & fig for
- your feuds and vendsttas! Germans and Frenchmen, Irishmen and Englishmen, Jews and
w Russiang--into the Crucible with you all!l God is making the Américansses Yes, Hast
-~ and West, and North and South, the palm and the pine, the pole and the equator, the
zxascent and .the crossehow the . grest Alchemist -melts and fuses them with his
purging flama! MHers shall they sll “unite to build the Republic of Wan and the
Kingdom > of .Godesss Ah, Vera, what is the glory of I{ome and Jerusalem where all

. mnagions and races caome to worshipweand look back,” compared with the glory
S of America, whe:e all,ﬁces and nations come to labour and look forward.”' ,

o Ltk

10 From ’ilinim Bam, 1782, “Row this s?:ea!: God haf;h ‘been pleased to make we
.- coneexfied in your part of “the world; and the King of the country where I 1live hath
T given me.a great province therein! but I desire to enjoy it with your love and
: consent, that we may alvays 1ive together as neighbours and friendss 3 else what would
‘the great God do to us, who hath made us (not to devour and destroy one amother,
but) to Iive soberly and kindly together in the worldi"

- i-": <

‘11, From a letter of an anonymeus immigrant, 1913: .
I'=z in this country four monthasees I am polish wmans 1 want be american citizen
==and took here first papereees But ny friends are polish peoplee=l must live with
theme=1 work in the shoes=shop with pelish people~el stay all the ctime with-thea-.
=3t home=ein the shope~=anywheres - -
I want live with american people, but"I do not know anybody of american. I go &
times to teacher and rust pay $2 weekly, I wanted take boaxd in emglish house; but I
could not, for I earn only $5 or & in a-weék, and when I pay teacher $2, I have only
$4<3$3 and now english board house is roo dea¥r. for mes Better job to get is
very hard for me, because I do not speakiuell e ngligh and I cannot understand what
they say to mes The teacher teach mewsbut when 1 come home=sX must gpeak polish and
in the shop also, In this way I ¢&an live in your country many yearseelike my
friends««and never speak--write well englishesand never be a good american citizen.
I kmow here many persons, they live here 10 or moore years, and they are not
citizens, they don't speak english, they don't know geogriphy and history of this
country, thoy don't kuow constitution of America.-nothinge I don®t like be like them
1 wanted they help me in english«they could not-sbecause they knew nothinge I want
go from them away. But where? Not in the country, because I'want go in the city,
free cvening schools and lerm. I'm locking for help. If somebody could give me
another job between american people, hélp me live with them and lern englishe=and
could tell me the best way how I can fast lern=it uculd be very, very good for me.
Perhaps you have sorebody, herc he could help mo? seee

8
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';?‘1. 21:« the lcttn l' 111 tmnt «Of{ tbnn sutm:s uh:lch fm:‘ nptration
nn:t £} hu:cr A !oar thon st:au-nl:s wlitcp favo: uniﬁuticn of th uﬁont pccplu;

fa,zc me conclusiou about Aurlun st:eicty do ym: arzi.v: at ;ftu' mdtng :hne .
nnt:mu:ﬂ : .

fa. What, “according to  tha Polish imigrant, were the things ha thousht he should do .. .
becoms & true American? 1f he could Mgdou ﬂnt hcmted, do :you think he
uonld h:vu bun acupud n a t.m huican! A :

: ».aik. ‘Hh:t au Ei.vc rulm vhy pcnph tand t:c gmp ~thmelvn into cﬁhic s:cupn?
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Distribute the Ethnic and Rscial Population

Chicanos (m) = 1000

Chinese QOOOD = 300

English (FISEREEERERE)} = 1200

Blacks (EDEBBEBMEBE)- = 1100

Germens (OOOGGGGOG) = 300
Cubsos (M) = 300
Yistnamese (V¥) = 2060
Irish (IITIEIITIX) = 1000
Italisn (mm} = 1000
Polisk (!!!!} = 500
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ST ;
TG THE TEACHER:

mﬁﬁﬁs
_ 1. Students should be able to write a definition of patr¥iotism and Be willing to
revise that definition where it seems inconsistent with tﬁeir oral arguments,

2s Each ‘atudent shmm be able to taka a puhiic yasi:ion on at least one of the
?a’ims Dilemmas, -

(‘Ihis lesson Eamses on the calendar sﬂh-quest;ien' ¥he is the real patrﬁat?}

a

. - POKENRES: X
On the day before this lesson is to be used, ask sach student to sonsider the temm
patriotism and bring his or her she:t definition in written form to class on the day
the lesson is. actmn? useda A .

hfnu ‘the chss h:gfas, you wmight wish to write on the chalkboard some of the
Eenmina stateménts zbout patrictism as sesn by people in the past and the present.
These “statements could serve two purposes:t a) as the lesson p rosgesses, you might
want  students to react to them, or b) you might ask sbout how oneiwho holds one of

tm’e deﬁnitim would react to the Value Dilecms under iiscussion.

\*

1. "Our ¢nunt:y right or mq Stepb&n i}zcatﬁ:, 1816, .

2. MAnyone wic says patriotisa is ag cmmtry right or smaag m:glx: tc have his
h_ua examined.® Jane Fonda, 1970, -

3. "Love of country and readiness tct act in irs hs: interest as indi::a:e& by
iudivid:nl comscience and judgment.,” From Fatriotism In America by John J.» Pullaen,
American Heritage Fress, 1971, pe 20.

4s "Our country right or wTOng, vhen righr., ko ba &ept :ight, srhen wrong to be
put !igﬁ:i

3+ YAmerica. Love it or leave it

, Begin the lcsson by asking several students o read timir definitionss Make m
Judpments about the stalements as i:izeg are being read; but do call attention £o
polnks at which the statsments vary in nature., The grester the variety the more
viablie will be the remainder of the lesson, for varied ideas will provoke graater
participation in the Value Biimg to folfow.

There ars several says of hzzﬂiiag the Value Dilemmas which are included iIn this
Iesson, Since sack of the four Dilemmas focuses on a fictional conversation, you my
Anyolve at Ieast 8 students by asking them to read the discussions orallys O, if
you prefer, you could duplicate encugh copies of each of the four Value Dilexas so
that students may read them silently and izadivﬁuaiiy‘ The two aggmaches ceuld
be mixed, f£.2, some of the Dilemmar gould Be resd by 3li1 of the students
while others could be dramatized, We wiuld suggest though that only one of the Value
Ditermss be used at a bime so that the issus remains as clear in the minds of the
students as possibles
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Present the! Dilemma and then open the class for discussion. When the issue has been

discussed for what appen:s to be an adequate length of time and when the class has

reached some form of comsensus, you might wish to present the analogous case

v suggested at the bottom of the Value Dilemsa sheet, It would add to -the v

L effectivensss of the lesson if you could propose other auslogous cases which spring =~ .
from the discussion and which would further force students to cnnf:on: the issuey”

Encourage students to add to, delete fran or in other 'wayg alter their original = ». ]
 definitions of patriotism as the lesson prograsses. a

. \§ . "
A pars

Ve would suggest that you close the lesson by either cunpasiﬂg 2 dass definitibn of
s : patrictism by jJointly putting a statement on the chalkboard, ‘or the lesson could be
' . closed by providing a few minutes for students to refi\u their definitions from the
- previcus night before huﬂim them in to yous

-
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i1, Studants should’ be able to write a definition of patriotism and be willing t:o g
rcvisa that definition whete it nem inconsisten: with their oral argmemz.

2. Each student should be a‘ble to t:ake a public position on at least one of t:he
Value Dilenmas. _ : ,

*

(l'his lesson focuses on the cnlendar sub-question. ﬂho is the rﬂal pat:riot?)

S
L

m ‘the day before t:his lesson is to he use&, ask each student to consider the term

patriotism-and bring his or her short deﬁnition in writ:l:en form to class on the day e

the lesson is ac:uany used.

‘Before the class begins, you uight wish to vri.i:e on the chalkboard soma of the '
_following statements about patriotism as seen by people in the past and the present.,
These atatements could serve two purposes: a) as the lesson progresses, you might
. want students to react to them, or b) you might ask about how one who holds one of
g ‘these definitiom would mn(_ to the-Value Dilemss under éiscussion. » L

1a “Our cmml:zy :ight or mng.“ Stephwn Decatu:, 1816.

2. YAnyone who .says. patriotism is uy country right or wions ought to have his o

: hud examined," Jane Fonda, 1970,
. 34 "ove of country and readiness to act in it:s best int:erest ‘as indmt:ed by
~ individual conscience and judgncn&:.‘trm Patriut:lm 12 Aner:tca by John Je Pullen,
' Amsrican Heritage Press, 1971, p. 20, -

; 44 "Our ~country right: oF wrong, \rhen right, to be kept right, when m:ong to be
put- right." : , ' :
5« “Amarica. Love n or lea,re it."

Y
"
3

o Ragin l:b hnon by uking several students to read their defi.nitions. Hake o

judguenzs about the statements as they are being read, but do call attention to
points ~at which the statements vary in nature, The greater the variety the more -
wiabla will be the remsinder of the lesson, for varied ideas will provoke greater
‘ pnzticipn:ion in the Value Dilenmas to follow. )

There are uvenl 'nys of handling the Value Dxlms which are included in this
' lesson, Since each of the four Dilemmas focuses on a fictional Conversatiom, you may -
involve at least 8 students by ssking them to read the discussions orally, Or, if
you prefer, you could dupliate enough copies of each of the four Value Dilemmas so
that students may read them silently and individually. The two approaches could
" be mixed, i.e. some of the Dilemmas could be read by all of the studernts

while others could be dramatized, We would suggest though that only one. of the Value
~ Dilenmas De used at a time so that the issue remains as clear in the minds of the
studentt as possible. : -
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Present the Dilemma snd then open the class for discussion. When the issue has besnc; pRe
‘discussed for what appears to be an adequate length of time and when the class" hag’ .
“'reached - some form of consensus, .you might wish to present, the analogous case
! ‘suggested at. the bottom of the Value Dilemma ‘shget, It would add to the
- effectiveness of the lesson if you could propose other' analogous cases which spring
: from the discussion and which would: further force students to confront the issues °

Encourage students ‘to add to, delete from or in other ways a1ter their original
definit‘ons of patriotism.as the 1esson progresses. L
We ‘would suggest that you close the lesson by either composing a class definition ofl
-patriotism - by jointly putting a statement on .the chalkboard, or the lesson could be - .
- closed by providing.a few minutes for students to refine their definitions from the

* previous night before handing them in to you. S

9o . ) A
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. DILZMMA #1° | | |
TﬂE»_,ﬂTTING:' A":%amer' s house,‘ﬁassachusetts ’ l7l4. -

" WiFE' But, John, you just canft continue to speak out against’ the Sons .of ‘Liberty!
Father would understand if you would keep quiet. After all, he is in England,
thousands of miles away and he just doesn't understand the situation here at all,

JOHN. Hush woman! ‘I must speak out. What they are doing is wrong. Who was-
it - who cleaned off the tar from Andrew's body? Who was it who peeled away the burnt.
skin® from his arms? Who treated his infection? You and me. And you say that we
shouldn't speak out against such things? They call tarring aﬁd feathering someone an
act of patriotism. I say they are wrong!'! ‘ .

.WIFE~ Alright go ahead and protest and see where it gets you, Just the other day
Peter Graves, that leader of the Sons of Liberty, posted a warning to all who didnt't
go along with the ‘groups. You gaw it. You read where they. threatened any one who
.professed a loyalty to the crown with banishment at best and hanging at ‘worste . You.
;must listen to them, They are stronger and have more menm, :

~ JOHN: But they aren't the government. The King is the govermment and justi
‘as. that minister said, td rather be ruled by one tyrant 3 thousand miles away than
by three thousand tyrants not a mile away. There is no such thing as a Government of

rica, Our govermment is in- England. That is where we came from, that is where are
'/2::ents are, that is the country I served in the French and- Indian wars. '

- WIFE: You saw what they did to Oliver, and .all -he was trying té do was
. enforce the existing laws. . They hanged him in. effigy, they vandalized his house,. ' -
- they bullied him and every other tax collectore. Then they dragged him to ‘the Liberty t
 tree and forced him to’ resign. Please John listensess N o

- JOHN: Yes! Yes! Yes!...listen and learn. That's all you say. Well, the law s the .
law and even though I'might disagree with it--it is the law, If the Sons of Liberty
“are so patriotic then ‘they can go. through the courts to correct the problems And

. anyway, the taxes aren't that heavy. ‘Besides, . the taxes are-to repay the: support by
the English soldiers during the French wars and those wars were to protect us-=you
and me ‘and Andrew and Peter Graves and all of those Sons of Libertys Noj woman, .
"I must continue. to protest against theSe Sonse They are using violence. They are
against the only govermnent we have.‘

QUESTION
. 1e Would you consider John a patriot? Why or. why not?

. 2. Suppose an American living in Hawaii in the late 1800's (at that time Hawaii was
a. sovereign nation) was actively involved in an organization aimed at overthrowing
the Hawaiian Queen and bringing the island under the control of the U.S., would you

' consider him a patriot? : .

 WE PLEDGE ALLEGIANCE.e.: I/4/3




. ILEMA" 7S
'mE samuc- New York, 1847. B

. In 1846, President: James Ke. Polk ordered t:roops under General Zachary Taylor int:o a
. .plece: of territory invqlved in a dispute between Texas and Mexico. The Mexican army '
responded and Polk ‘requegted. that Congress pass a war and appropriations bill, Many. - '
‘leading - citizens prot:est:e the action, The following fictional conversation between .
R ‘Henry David Thoreau, ‘a leading critic of the govetrment:'s policys and the-Secretary el
i . ‘of State, a support:er of t:he goverment:'s act:ion, should raise a quest:ion "
e - about pat:rioﬁism- o : - : v )

®

L ;SEca The President: and the congress have spoken, men are dying in the field under
 the flag of the United States, You cannot refuse to pay taxes to support: t:hoae men,
t:hat: govermuent: and this war, ) Ce : '

R

' THOREAU? 1 am disgraced to be associated with t:his govermnent:. I have no obligation
to it:. My only obligat:ion is to do at: any time t:hose t:hings which I think right:.

 SEC: No count:ry could remain ‘a count:ry for long if t:he majority o£ it:s cit:izens fe1t:
"as you apparently dos How can you in good conscience refuse to pay parts of your .-
taxes? = Once the representatives of the people have discussed an issue, and voted on
- it in a proper way, it becomes your obligation to support it: a11, not the se1ect:ive
' ,part:s with which you happen to- agree. S :
_ 'I‘HOREAU' Wrong, Mr. Secret:ary. ‘Ma jorit:y rule cannot'. always be corrects At: t:hose
. times when the majority is in the wrong, I am obliged by my conscience to protest, I
am under no obligation to obey unjust laws and t:he 1aws in support: of this unjust:
and imoral war wit:h Hexico must: be broken., < o
. SEC- "1f you feel t:hat: laws are unjust, we. in a democrat:ic society have st:eps s legal
steps to correct these lawse A society. cannot: hold it:self t:oget:her if. each member of
‘-'t:hat: societ:y goes his own way as. he sees fit:. -

- . THOREAU:- The ways of which you speak take t:oo long. They take t:oo much t:ime, and a
~man's life will be gone too soon. And as- for your last point, it seems to me that it .
would be better ‘that an unjust gociety or country not be held togethers We have been
unjust in our relations with Mexico and with the Black man in America, The only just
place for a Jjust person to. be is in prisoms If. thousands . of - just people
- would mnot pay. their taxes to support: the war machine or the slavery machine, that
" machine wou].d -grind to. a halt for 1ack of dollars t:o keep it: goinges : -

“ fx

snc-’ What: you propose in a\t:ac‘cing t:he duly e1ect:ed government: in this way borders
on t:reason or revo].ut:ion. ‘I hope you realize what you are proposinge

: _TH(I{EAU. Do you think t:hat: Americans have s0 soon forgotten the words of people like, o
- Thomas ‘Jefferson, that revolution is almost an obligation when the govermment :
becomes so corrupt and misdirected? We must cast our votes for peace and freedom now

by filling the jails if need be, ' : :

e

\

le Keeping in mind your' -definition of pat:riot:ism, was Thoreau a patriot? : -

2. 1f t:he govermnent: should pass a 1aw which seemed very unjust: to you, would you
have the right or would'it be your dut:y t:o wit:hhold t:he part: of your taxes which

. support: t:hat law?

v -
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TRE SETTING: A Federal courl:,rqgm in Washington, D.C., 1976. _ '
; ‘:f- »‘5‘ o

| :"k.'MYz Alright, JoAnn, ‘%Sw  where did all of t:hat: publi’.ctty get you? You'va

. lost - your job. You've lost some friends. And you will probably be put in jail when

) ~ the judge sees you tomorrow. 4 told you you should have kept your mouth shut,

30 AWN: You mean like h xou have  kept your mouth. shit? I just don't see how

" nothing can chan,ge my mind. A

. knowledge: and the expertise.

g don'toooo '

people need to be inforsed of

' . public's eye. Otherwise some secre

tyou could work in that’ Q\ff:lce ~all of .these yeata and not protest. Didn't
you seé. what was going on didn't you.care or didn't you know it was all wrongs
No-adespite all- that is go;\-.g to’ happen, what: 1 did was r:l.ght for t:he count:ry and '

\g_.

wz: Sure, X knew whar. the l;ugovex:rnment: vas doing wasn't quite right: or at
least I think it vasn't right, But those officials are elected because they have the
ey should know what is best for the country., After
, cters a11 the t:im. They see t:he big picture and we

’all, they  deal in high level

JO ANN They ‘gee” the bi.g pi.ct: rc...lul 'mu ta . domocta,cic nat:ion and the

o t is going om, Those bossés aren't always right.

. They can wmake nistakes and you ‘kiow who suffers? The little man all the time, The
only vay to make sure this government doesn't lead us to another Vietnam {s.to ma

- sure ' what - they do and what they write, and the treaties they make are put into t§

:rfaty wich a silly littie dictator is

© going to lead us into var andeses , e ,

. b

S MAY: And so you leaked the (:reaty to tl ,é newspaper!! :

X

AJO ANN: Damn right I did, and you know May, Itd do it: again!! :

| HAY: Bue 1€ ‘was wrong. You had t:hat: posit:ion ‘because the govetment: t:rusted
_yous You signed a loyalty oath swearing to uphold the laws of the nation and to.
protect 'its ipterests, And T did too, and that is one of the reasons I do not go

- along with youz actions, Of course, I.had access to the same. information all of:
-~ these years but as I said before, this nation must protect itself against the other

side and wé can't. do it alone. We need allies even 1£ they are dictators, -

'JO ANNs That secret treaty . is vith a’ man who is a vicious, racist demagogue

. .and who qui.te easily might provoke a war just because he has our big, bad country l:o
‘ ;baﬂ him out. And it would be our sons who' wduld die for t:hat mane

, HAY: Better to stop the enemy over there in that coum:ry’ s streetsg than here in our
“city's streets. No, JoAnn, what you did was unpatriotic. Because of your releaSe of -
". that tredty to the news you have compromised our countryts ggverment's . position
~ and we might lose l:he bigger war as a result, . .

o .gzsn

1. Who 1s t;he patriot--JoAnn or. May? Why?

2u Suppose 1n the. above dilemma sicuation t:hat: JoAnn were a member of the Communist
. Party (which is legal) in the UsS. and had turned over the information to a foreign-
. pover in order to "avoid a war". Would you considerv‘vher a patriot? Why of why not?

" WE PLEDGE ALLEGIANCEssez 1/4/5 |




T Szi:nuc: UsSe Army Post, South Dakota, 1864

- dil.ema?

"INDIAH: 1 do not care for the white people’s war, nor tl'ei: ciﬁiet, nor their
families. I only care for my peoples We were here centuries before the white people -
‘evzn km this land existed, We have a ri.ght: to this land. You do not belong.

. GAPTAIN. Look, Indi.an chief, 1 am not here to argue about whose land chis is or . s
isn't or how long you've been here, What I am concerned about and what all of these ‘
. people are mad about is your driving off of their cattle, We need these

cattle to feed our armies back east and we need that grazing Iaﬂd. 1f we don't have
access to that land then my men must take further action. , o

' IND!AR: "You and your ‘Buffalo soldiers are always taking further action. First you

gave us that land to the south of the river forever and ever. Then after forever =
became yesterday you moved us north of the river ‘and again forever and ever.

. When .will this forever end? Tomorrow? That land is my peoplets land. If your cattle

are driven across for grazing or even if they stray scross we will “take them. My
people have I'ived through a severe winter and they are starving. You promised food,
Where is ' the food? I say that the cattle are ours. They are on our lands, They are un

: OﬂtSQ :

GAPTAIH. They are not! And the way things are going, 1 quest:ion whet:her that land is
yours, The land belongs to the American people, You are an American and so are all

-of these  settlers in this roomes They are doing their share in support of*

the war and you must do yourse

- INDIAN: ﬁhy? In what way am I an American? Just because I live nere‘t What riéht§ do

1 have--here on this reservation? The war is. not mirie. We do not vote for the
govag:nem:c . ‘ . . -
CAPTAIN; . Sure and you also don't' have to pay any taxes mor are you drafted for the

'war, an& at the same time the government protects yous But that isn't the issue.

What 1s the issue 1Is that you are interfering with a legitimate government

-action; mnamely, the contracting with these people to provide meat and leather for
. the army. And these people need grazing land if they are to meet these needs, Our
. country is engaged in a life and death struggle and any person or group which

- commir, acts hindering the government's action alsc commits acts of treasone You -
‘sir, and your people are helping the enemy, The nation's existence is more important

‘ t:han t:he exist:ence of ‘any single- Jperson or groupe

;INDIAN All we ask is to be left alone. The land you have 3raciously alloved us to

keep is not much. Yet, the whites keep moving in. And who protects us against them?
Your govermment? Yes, it will protect as long as it suits its purposes. No, T must

“turn down your argmnent:. My patri.ot:ism is to my peop}.e first. I will suffer the -

consequences.
STIONS :

i, Is the Indian chief a patriot? How would you define pat:riatiam in this

'2. A poor, ghettow=dwelling Chicano man of 20 refuses to enter the army and fight; in

an Asian war againsc other non-whites on the grounds that he is mot really a citizen
of f:.his vhite society. Is he patriotic?

'un m;ncz mscmcg.... 1/4/6
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"~ 1. Students should demonstrate their ability to comstruct a simplified conceptual

. schewe- describing a new frontier, after }uving been gni.ded through cynsf‘ruction of
one of the former American frontiers. '

2. ‘Each -student should be able to make an oral cunt;ribucion to the discussion
~ centering on the American frontier or the frontier in space.

This 1esson deals ui.f:h the c:alendar quéstiom "Is the Amrican £ront:£er shriakiﬁg’“ ’

On the day bafore the - lesson 'is to be used, send- home with each student
pages two and three, Ask students to read these excerpts from the writings of
neéeﬁ:l:k -Jackson ‘I‘urner and Walter l’resmt: Webb and t:hink about the quegtims at
- their closes .

ai': the begl.nninz of the perit»d An which the 1&5::::1 is actually used, szrit:e the
fallowing skeletal out:lim on the chalkboardi '

. o me nmm mamm |
. Physical characteristics: : S . .

S 5 fﬁa{t‘m for utl:luune:

' S&ttlcd by whoms = S : .

Iuptc: of the rxmtier on settlers“v  as Shorteterm- =~ = b Long-term
- Economic positiont- L -

Respect for authority: . . -

Selfereliance: ‘ o :

Habits of mind:

) Iupact: of Prontiew on Westem civﬂizatiants: .

' - Political system: , .

Economic syatem: o M ' *

: ﬂxen ask members of the class to gzopcse haw this skeietal cutline should he

‘developed to record the assertions of Turner and Webb about the American Frontier.

(i.ss What propositions are put forth, or implied by the authors in describing the

‘physical characteristics of the frontier, its impacts, stc.) After twenty minutes or
so the class, with your guidance, should have completed a simplified outline of the .
way thesz ‘historians portray this f/fm:ier and its effects-

Hext: hand out page four and ask the students quickly to read its description
_of "Space Colonization." Then ask the class to suggest how the same skeletal outline
might best be filled out to describe that space frontier. Ask them to provide
specnlative answers about its character and results wherever the reading does not
propose ansvers, (Al,:;emti\ve}.y, have each student dcs this in writirg,)

Conclude by asking the clags: "Could individualism and democracy develop, or evem
sm:viv‘ in such a space colemy‘!“ , -

A snzxmm; M‘IIER?: Month II i 'iieek 1/ Page 1



o ';zzum; from mmm: JACKSOR mm, The Significlm of the rmr.u: in m:x«
mm Hlstozy," American Eistorinal Association, Annual nggrl:, 3893, pp. 199.227,

: -"!tn ‘%6 our own day Ame:ican history has been in a 1arge degue the histoszy of the

. eolonization of the Great West. The existence of "an area of free land, its

e American de?eiapmen:uu“

o “’Ihe peculiaricy of Ameriean instiw:ions is, the fact thnt ﬁheﬁv have been
compelled to adapt themselves to the changes of an expanding pecple=eio the changes

- “irwolved in crossing a continent, in wirning a vilderness, and in developing at each |
. ares of this progress out of the primitive economic and pu!iticll con&itinns of the

frontier into the complexity of city Iifeun“ .

: ="The American frnn:ier is shatply &is:ingai;heé from the Euzopean fxoni:ierm-a
- fortified boundary line rumning through dense populations. The most significant
- thing about the mueri.can ftan:ier 15, that: it lies at the hi,f:her ‘edge of free
13“&0’6'" N .

«N"The frontiet ig the line of mst‘: rapid “and - effective Ame:iaanization. The
wilderness masters the coloniste It finds him a European in dress, industries,
tools, medes of>travel, and thought, It takei him from the railrcad car and puts him
-"in the birch canoes It strips off the garments of civilization dnd arrays him in the
Kunting shi?t and the moccasine It puts him in the log cabin of the Chérokee and
.Iroquois and runs sa Indian palisade around him. Before long he has gone to-
planting Indian corn and plowing with a sharp stick; he ghouts the war cry and takes
the’ scalp in orthodox Indian fashion. In short, at the frontier the envirormment is
-at f£irst too strong-for the man, He must accept the copnditions which it furnishes,
ar aerish..-.”

“M,.eulén it becomes a settled ax:eza the region still paxtakas of the frontier
characteristicse Thus the advance of the frontier has meant a steady movement away
from the inﬂueme of Europe, a steady growth of independeme on Amarican lines.!

oty pthe advame of the more st:eady famer is easy to understand. Obvicusly the
imigrant: was attracted by the cheap lands of the frontier, and even the native
farmer felt their influence strongly. Year by year the fammers “who lived on soil
-whose returns were diminished by unrotated crops were offered the virgin soil of the

 frontitr at nominal prices. Their groving families demanded more landz, and these

vere deare The competition of the unexhaysted, cheap, and easily tilled prairie
lafids .compelled the farmer either to go west and continue the exhaustion of the soil
~ on 8 new £:om:ier, or to a&apt intensive cultureesse’ ,

wMyaethe most important effect of the -frontier™has been in ti}e promotion of
demccracy hHere and in Europe. As has b#Sw. indicated, the frontier is productive of
individualism, Complex society is precipitated by the wilderness into a kind of
primitive. organization based on the family. The tendency ic antimsocial. It produces
antipathy to control, and particularly to’any direc:t control. The taxsgatherer is
viewed as a representative-of sppressionssss The fmﬁtmr individuaiiem has E:m the
beginning promoted dc_sscraaya

I3

- The &:tom:ier States Ehat care intoe the Umqn in the first gquarter of a century
af its existence ecame in with ziem:cgat:ic suffrage provicions, and had reactive
effects of the khighest fmportance upon the older States wheose peoples were being
attracted theres An exiension of the franchize became essenticlesss™ .

& SHRINKING FRONTIER?Z: IIf1/2

" continuous recession, and the advance . of Amezican se:tlement: zusi:wax'd, exglain, L
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FREDERICK JACKSON TURNER (continued}. .

='For a moment, at the frontier, the bonds of custem are brokem ard unrestraint is
triumphant, There is not tabula rasa. The stubborn American enviromment is there
with ifs impericus swmmons to accept itz conditionsg the inberited ways of doing
things are also *there; and yef, in spite of enviromment, and in spite of custom,

" each frontier did indeed furnish a new £ield of opportunity, a gate of escape from

the bondage of the past; and freshness, and confidence, and scorn of older soeciety,

impatience of its ‘fgestrain:s and its ideas, and indifference to its lessons, have
- accompanied the frombier,®

-—

Excerpts from WALTER PRESCOTT WEBB, The Grest Fromtier, Houghton Miffifm Company,
Boston, 1952, ppe 413414, '

"This book ie based on the ﬁgctlwsig that the Great Frontier as defined has been
one of the primary factors in modern history. The major premise is that the sudden
acquisition of 1land and othér forms of waealth by the people of Eurdpe precipitated
[started] a bomm on Western civilization, and that the boom lasted as long as the
frontier was opem, a period of four centuries. A corollary [related idea] of .
the major premise [thought] is that our modern institutions, as distinmguished
from medieval, were differentiated [made different] and matured dirirg a boom, and
are therefore adapted to boom conditionsyese® ' ) ,

%It was the constant discribution on a nominal or free basis of the royal or public
domain that kept the boom going, and that gave a peculiar dynamic gquality §p Western
civilization for four centurics. It was in thic atmosphere and under these
conditions that democracy, capitalism, and individualism of the modern type came to

~ their dominant positioneses™ i

=ty o Wi11 thes boom caused by Ehe opening of the frontier contimse mow that the
Erontier has closed? ..sin so far as it was depondent on an open frontier; on the
presence of free land, on a high landeman ratioc, the boom must ‘slackens Whether

‘other factors. cuch as scivnce may offer, can act 25 g substitute basmemaker remains

Eo be seglisens!!

_ !
="If another force comes in to substitute for the frontier, ft will bring :1@’%@ it a
new  get of needs and will eall for a swheping discard or modification of many ideas <
angd practicess™ . ' ’

UESTI(iS:
1., What kind of frentier arc Webdk and Tumer talking abost?
2. ¥hy does Turner belivve “demorracy" is the preduct of ghig kind of {renticr?
34 vould advances @;, say, a ‘“ocientific fremtier® have the sare impact on the

charaster of iIndividualc and on their political beliefs? Yould colonization of
space?

A SHRINKING FRONTIER?: 1L/i/3
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ton hss proposed an exciting project
volving space colonies, He feels cich

conditions, - increasing energy shorte

for assenbling large aluminum cyline
ders at Yliberation points’ where the
gravity of the earth and the moon

. huge cylindexs (1,100" yards Iong and

contained community bhousing 10,000
- peoples The cylinders would . rotate

- slowly; thus simulating gravity and
- holding thHe inhabitanes, their builde
ings and animh, and the soil onto thke
* . inner . surfaces. Inside, the cylinders

- would contain an  atmosphere 1like the
*  parth!s with water, farm land, and a
variety of flora and fauna., Sunlight
would provide the powere Large ¢xternsl
mirvors would capture the 1light and
wusuld be controlled in such a vay as to
create the cffect of night and day and
even t}m smsans., v

. O'Npill and hm ceolleagues think the
- fipst colomy would be at a spot equie
distant from carth and the moone At

would set up a receiving station for
mining materials shot up from the moon.
The lunar zocks, composed of such oxes
0 a@s iron, titanium and bauxkite would be
z 3 gathered hy a mining base on the meon's
coT _mtface. From there the rocks could be
*ire off by a catapulting dovice, They

- .

' 0 A SHRLMKING FRONTIER?s 11/1/4 :
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- ;ﬁt!"s‘ici‘: 'Gerai'd Ke O"Neill of Princee -
colonies would help alleviate crouded

“ages, and pollution, The scheme calls

-cancel: each other out. Each pair of
220 yards in diameter) would be a selfs’

s - colonjes within the next 30 yearse Many -
- q»:z_»ic questions need ansvers such as S
" a wenture, sclection and training of .

this point L9, as it would be called,

would slowly climb oux of the moontfs
gmvit:y and eventually arrive at :he
colonye Using the moon as ,a source
would be much cheaper than sending the
ores from the stronger g;:avit:y area
a:oun& exthe

I’he colonies could alao cngage in gpace
manufactiurings' As an. cxample, they
could construct large ﬁ;bogmmtoxes
driven by aunlighl‘.m They would be much
easier to build in' the gravity-free .-
enviromment around the cylindcérs thun
back on carths And when finished the
could " be towed back to the vicinity «n£
the earth, parked in a fixed oxbit and
‘used to, relay solar power dowm to earth
as a bcm af Mczmmes.

Though tha cblomy dea sounds 1ike
something -out of 2001, the idea 15 a
faasible one and quite within existing
capabilities and technologys Dre
0'Neill feels rhat we could launch such

the souxte of monles necessary for such

colony ishabituants, the psychological
and socisl impact on a person moving
from earth to the colony, and what kind
of meat the colonists will cat (the
docision is for rabbits, chickem, and
pigs rather than cattlede ‘

fare to csign on?




" '1. Given percentsge figures and several models, the students should be able o
comstruct & fifth population pyramid, ~ @ ~ , ,

L Z.Ulinz five populhtinn “ pyramids, statistical data and inps, students should be
. able  to establish reasonable hypotheses in response to the questions either set
., ‘forth by the teachsr or on the workshest and discuss thase tentative ansvers.

. (#his lesson attespts to establish a general perspective on the growth of towns,
- cities and suburlise But the thrust is directed toward the bitlding of some
- statistical skills and the averensss of similarities and differences in thase three
. kiods of communities. Though the information ityelf is accurate geperalizing about
. &1l cities, suburbs and towns from this one Lesson would be mislsading,)

.. Begiun by handing out the maps (pege two) and ask students.to make as many statesments
as possible about the kinds of changes indicated by the tvo maps. You might also
spend -2 few minutes genarating idsas sbout the kinds of problems suggested by the
changes, reasons for the-changes, and advantages of the changes. -

- Next, hand out pages three and four-=Populatjion Pyramids, and discuss the mechanics

- of ;;%k_kiﬁ of graphe Have sach student complete the unfinisbed graph on his om,

-~ While"the class 1s doing so, hand out pages five and six. Page five asks students

© ko hypdthesize about the nature of the five communities, whils page six, "Supporting

. Bvidence"; gives clues to help identify the communitiese Remind studenta'that the

second of the two maps contaius some clues.

. . After the students have hyd -2 ressomsble amount of time to work on page five,
.. compare and - discuss-their varying amewers. Don't press for ‘‘correct! answers, but
| eRCOUrsge.- nts ‘to speculate and wmake venturesome guesses. Then identify the
. comunitiss ass A-Cherry Hills, BeDemver, CeCommarce City, D-Wheat Ridge, and ERock
- ‘Sprivgss You might wish to stimulate the discussion by asking ‘questions like the

 following: Would you ekpect Rock Springs ta be like Denver or more like one of the
~ suburbs? Would you expect all of the saburbs to be alike? Would thie suburbs be more

~ 1ike Denver or Rock Springs? What do you think are che major charactoristics of
cities, towns snd suburbs? ~ o ‘

. After the students have had a chance to discuss and correcct page five, move to a
“discussion of gquestions- like the Tollowing: What kinds of problems might confront o
city like Demver, the suburbs and Rock Springs? Are your ideas about the same as
they were carlier in the lesson? What additional kinds of information would you find
helpful in comparizng these five places? Which is the most advantégeous place

. in vhich to live? Why? How do these piaces coopare with the place in which you iive?
_ What will these places lock like by the time you.arxe 652

L msmmz%xz G‘Ii‘i’? ﬁqat‘h I iﬁﬁﬁ?@ 2 f Bage 1
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24 Which of the population pyranids are wost alike? (Group thiem)

" What problems would this create?

1. After znicvin; the construction of population pyunids, finish constructing
pyramid i;,nsiq,thg statistics located on page three. : g

3. Vhick two p:yr-i.ds are most unlike?
%m&. of the communities bas the' gteatui:: ﬁmnﬁ;e of old people?

Vhat problems would this present to a commnity? !l_hatraévamges?
5, Which has the grsatest ‘pcrcentage_ of young people 1in school?

: ~ 8s Which has the greatest i)erce‘ntage of people at their peak of earning power?

How would this fact affect community life?

7« If '.muany ‘higher rates of crime are found to be cmﬁzte’d by~peoplé Between
the ages of 15 and 24, which commumity most 1ikely would be plagued by high crime
vates? - : ‘ ) ’

8, ﬂint other things would you like to know when meking guesses about the crime
vate? ‘ - o o

9+ Which community has the highest imone«per family? | How does this
affect the variety of services it can offer? _

10, Which pyrsmid do 1&& think represents:

Rock Springs 4 B ¢
~-Hheat Ridge & B ¢
Commerce City A -3 ©
Danver - A B C
Lherry Hills A 3 ¢

OO
R NN R

: - ’ . -
"1le” Pick- one and describe its appearance, What do you thirk the place would look

lih}{t?pu of homes, appearance of lawns, streets, playgrounds, services for youth,
1<% P .. o

-
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1970 CENSUS DATA

m smmq nawsd m WEAT aemv-um.s | R
. IEDIAN Sa-m. : cITY .| RIDGE |viLi Aﬁ
YEARS COWPLETED [ 12 2 12.4 1L 2.5 [ 165 1
,'mm. Popu.ATch - f12,675 - 514678 17407 | 29795 ‘4605_;‘~ »
PNt OF PRU- | 75 1m @ | 7 e

“dATION WITH SPANISH '_ b | S R
MEDIAN FAMILY INCOME | 58970 | $9654 | s8815 | $1I,711| $32,433
FAMILIES ON PUBLIC | 2.6% T [ is | & 1.4%

WELFARE OR ASSISTANCE | - 5 o
MEDIAN AGE — 130.5  |28.6 | 22.2 0.6 | 26.9
LATION  FEMALE 49.9 53 50 51 | 50

~ MALE 51.1 | 47 50 49 50

population in the 40 to 60 age bracket, '

"3. . In the communities on the map, 1f there d4s a large Spanish sur-named population, -

THE SPRAWLING CITY: I1/2/6

Remember:

1; A big city will often attract many people in the 20 to 30 age bracket
because of college and work opportunities.

2, Very wealthy comunities will generally have a higher percentage of the

the average age of the population will be lower.



1 ,j-.f:;:St:udenEs 'shoul.d ‘ba' able and w:tlling & gpsagek ina d:lacussion of. ak particular_‘
altndv use iama and dqfend kS poim:t of v:i.aw. 8 e

- ‘te put. ¢l and uaa‘ controves:sy in'same histori,cal,'i. ‘
’._“perspectives :lne. they shau!.ﬁ be able o ‘make atatemnts about: how: t:he Anw:j_can v,_ew(_
—Of, the’ cnvixounent has changed or‘:temimd ’ the' : o

: ('Bhisf' 'lgsson anuur dfthe, caletidar question:
’:‘natura .:’resourcas?), ol -

: The t:wo; tnadi.ng ,which set: foxl:h two ;different viewa of the propased Echo Park Dam'.
_ should be sent home with the studente on the day before- the lesson itéelf is to be
" .useds ‘Then, to.open the hs;on ask i:'ox: reaetion to the two articha. Yau-mightvwant;*”
_-to:. bpen - by asking for" ‘arguments ‘on ‘both sides. Keep  the dissuasioa— ‘short; but .
L encourags atudem:s-»to“"“ t:aka ‘and tiefend;. one pasition { r'another by po:l;nt::!.ng out:
; 'hat: ﬁecisicns tlo haa.ve to be made PR : PTRRE

. _n't. allw,. t:he discuaaion to;consm ‘fmore than, five to ten- :mtes at the most;
“before. -you ~hand out page three, which contains the mda of Thoreau from fhe ‘early
~19¢h. cmt.ury, and the one. paragraph £rom Te Roosuvvalc, remarks from the early 20&1;;_.11
centurys’ Brieﬁ(ty;.;. discuss ' the . two  readings using the questians at: their end as '
” take-aff pﬁint. ,yloae by asking t:ha folloﬂing quast:io el ‘

: In & naeian éevoeed aa, progm and am wheze tha :ra.zlzoad, t:he teleﬂnone
and f:a.’tchapb among - othezz ‘things demanded ‘heavy. use of copper wire, iron ore .. -
.. for- ralls and ‘trees  for ' m.ilraad t.ies and telephcme po}.es, what would f:be: S
, ,‘attitude toward t&e env.iroment be? R T el Do

Roosevelt gcea o in the same speech to’ t:alk of t:ha changing attitudes. Hand out:‘j
.. page - fiva, ask  the studenf:s to read :Lt quickly and discuss l:he quastions at the o
o ¢' close of the reading. o ] . o . -

Wit:h nem:l.y half of the clasa petviud remaining, refer to the bottom of page five and
hand ~'out -page 'six, the reading about = the ‘current comnityoversy over land use in
w};{oming.' Ask: stu&ant:s to read it: and take a person&ﬂ. position either for or against.
RS e, issues _

s

wShould gmatlg expanded coal production .in Wyom.ing be permitted?

when eaoh has had an opportunity to read the art:lcle, move t:he class into ‘groups of
féur or five 'and ask the group.to. take a position in favor of or in opposition to
..&t:he same quest:ion. With five to ten minutes remaining in the period, reconvene the
- entire class, record the group -decision on the chalkboard and at:t:empt: to get a
clasa ‘agreements At least tell the students that . such is your goal; in fact,"
- encourage int:ell:l.gent argument:s on both sides and references to at:t:it:udes toward -
t:he enviromlent in- t:he past:. :
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canyom qf Dino-s;.-_g _,

au, 14 of -

S l:emptes, 1ts value is et in the sounds - |

_-one-: may - startle ‘from its 1cdg¢a, but
" rather - in. the :eéchoes which 11: myf:’[
A awaken w:!.thin one:elf. e o

For six days the r:l.vers d:m 311 t:hei ‘

worke We ran many rap:l.ds andy unex=

-pectedly, found .no great dangers 'J.'hed :

West: ig blessed wich much’ masnificent

.j{j,sceue:y, ‘but. none is more rema::kable,
e t.hau the canyons af Dimaaut.

f‘l‘he Yampa RiVer at firet was silem:,‘ '

.. beautiful, intimate, . as- it . flowed

_ through its -deep sandstone comvolue, =
" tionss ‘It . led us down from open parks = . -
Yotel overhang!.ng cliffs, from ice=cream. . .

"_domes ‘and ‘sunburned terraces to the

-~ arched and polished contours' of the
- canyonse There were beaches of brile
- liant sand where we stopped to swims
* - There were -bank beaver, Canada geese, - .
' deer ‘and the primts of big cats whose

C pteaence was s felt but ‘never seen. R

: Thare were ri.fﬂ.ea and url.nor rapidsﬁ'_. -
FE *t:oo-»Teepee and Big Joe--lead.’mg on to
- bigger water millse In the rough sec~.

tions, the zocks came by lika swi.nlning

,;_hippos.

*

t.q ﬂ:a’" ;}uncts.on with the Iargcr Green -
Rivez : 't:he Em Bcim ?ark, t:wo

/a8 ons of tho:e pm:fact; nmi:uariu; j

'w'hich inapire ‘swe- from the moment-one -
- gnterss. ‘& temple which . ‘has ‘been in
- building - “for a hundted t

t:;lltd by.

smaé;gliti | ‘windows  of the sunset,
“ Eeho: Payk. comnés nilemce. As with all '

Thera ware two more days on the pell.-‘
mcll Green " River, and' wore canyonsy ' .
“moxe " rapids, . but we will always s
mmber best. the ageless silence of Bcho- - -

Park. 1t vas thiy memory that impelled o

7‘““1808!: metiber ‘of our expedition to
t:ake up her pen and 1abo:ioua1y writ:e: c

o ,near Pres:ldent Eisenhower. .

‘exciting - and fun riding on: rubber
raf!:s on the huge waves, &

By . you would not bu:lld a dam.

.S:tncerely, Kini Bradley AR

In her SimPle "’BY Kim has t:ouched t:he_ Do

truth vwhich so far has preserved -this’
nd al.l our. other national parks. "
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impa f.hc life N
“of man  on earths.. Buttressed by the
a::ched mounizaim, ; the widc}}

% - grassy. illuminated = by . the

Please don't build a dam’ 1n'«
. .Dinosaur Park, It is- beautiful and

S S w&nt t:here once and Waht: t:0j B
.'go again. If you had been dowm it, :



_‘fmu:h of. ﬂz«mﬁ, ny hon at:atc, 19; tua
- am sres known  as the Upper Colorado’
. Miver Basine Iupomm ‘parts of Ari-
. 'sona, " Golorsdo, - New Mexice and Utsh =
,;.aho .arve within this area which, in  ~
.';;,carriem, ‘i wmore extensive than New
York, L’amﬂm, and New thuy come -
bi\mé. It is rich in L‘.micch But
'qum with these and cther great sdvan=
‘tagesy the populution of the basin is
only 325,000, Little Bhodé Island alone
hn *ml.y t.lmle ti-n a8 mny paoph. ‘-

mc énly zusorx ﬂm t:hu spnru mu—
lat:ian 1s. sumity of water, That's ths
‘one- essentizl  rescurce we do mot have .
L 4w emu:h quantity, Under such condi~
At:’.‘.sms ‘your wonld thiok every acresfoot -~
~of water would e husbanded with cave,

. but it 18 nots  Watery praciou: and
L prinl«u ‘water, actuslly bﬁ.m_
i wasteds It is being allowed to Elmr on
U down chc ‘Golovado aiwm:, ‘over . the
‘wmr«arking ‘Hoover Dem and ﬁmny ST

nko the Gulf of Celifornis, -

the Ugper  -Colorado Rivar

'swm. e N L

PO“l.

jsctives, but because of- an incidental

md sentimntal reason, An essential

»

<o

5, ;!

freurvoi: in zbn gmjcct nquim: a dm
‘in Echo Park; im:t oﬁ m:wuur Nutioml :
~"H0m000' IR o LR e

Our appemnts, uinl.y non-:eatﬁmt:a of R
 the: avea, -believe--soms of them pas=_ .
. sionstely~==thal’ thi.: dmwould do ire .
‘zeparable . ﬂmge
- Nationsl Monument tnd to. thc natural

,bnu!;y -of that wild countrys As the
L name of the mmnt tndieau:, dinoe -
| sauxrs once uvnnd and died there mile
~1ions of years 'amgo; perhaps many of - .
--them “died in uncontrolled floods such

as stikl wreak havoc as they rush down

- the mountain c&nyoaa whgn tha snows. 95:
wim:ar ﬂlttioc R , N

Thau can be no fm:the: iuport:nnt: agxi-‘;',
- eultursl: davclopnem: in the Upper Basin =
: :I:unlau ‘we can have the use of the water
. that. now . pours ‘wastefully to the sess
- Indosteial expinsion is stymied. ‘Popu~
‘lation is held down, The amount of
o water will ‘determine our grom:h and, to -
S .. get ‘the ,mim munt, Echo dan 1,, A
Todm, aﬁtv’ t:oo muny yaam nf nit:f.ng,. R RS ‘
comun has bafore it sgain @ compre~ .
~ heusive propossl to - conssrve and use
- the water of ‘the upper Colorado and 1ts
-+ tributariess’ Competant - ensimn and
- others “have ‘avolved what is kuovn as-
Storage -
" Projecte It.: nibe big dans would be of
" incalculable bepefit to the Upper Basin
ﬂ”‘.:nd, thercfore, to the cutize Unitad o
: o , .. "Also, when all units of the project axe
R c.nmpleted, ‘nine and four=tenths billion
!vary tumber o£ cons:ess from the Upper T
. Basin sta es is in fnvo: of the pro= .
" outside t:ha.atea there is
_strong oppouzltion, not ‘because of obe .

aumt:in; :iﬁ T

ke ,-“Appmxim:tly 300,000 ac:a o£ nevn:- o

* beforesirrigited desert lands is recom= -

- mevided by the Buredu of Reclamation for =

‘cultivation after. the‘initial part of -

~ ‘the. Upper  Basin project is completed, =
and in addition some 470,000 acres of

..~ presently inadcqmeciy irrigated lands .

. will recelve the extra water needed,

kilowatt«hours of hydroelectric energyf
,w:lu be generated. _ : .

"“What SIhOlﬂ.d our goal be--the greatest‘

‘good of the greatest  rumber, or the

- sentimental satisfaction of a few?sess
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| '_umuidc Mtjon (11 vot:' Bo::ou, f

and: m&:: ulm: vau}.d bm nf-\-» B
- ‘we walked only in a garden or a'
3“11?::. I am alarmed vhen it happens

~ woods bodily, ‘without getting there in .
“spirits In my afterncon walk Teseforget . -
. all my morning occupations and my obli-
. gations to society. But it somstimes
" happens that 1 canmt aasily shﬂm off L
m Villtﬂ&uao S R o

= ,Nomdayc almst ;11 mu's imptovmntn,r .

- so called,  as the building of houses,

- and the cutting down of the forest and
. of all large trees, simply deform. ths -
g landtc;pe, - and  make it more nnd more”

. ;:me ané Chelpoco- e ; '

S At prasent:, i.n t:hi.: vicinity, the bsat' :

part of the land is not private prop~
~erty; the -landscape is not owned, and
-the walker enjoys compnutive freedom,
But - ponthiy the day will come when it
will he pa:titi.oned off :Lm.'o so-caned. '

e
3

TKEOD(I!E RMSBVELT, “Opening Jkddtass by the
- of. Governors in the White House, e.d. Rewton
-,mant Printing Off:l.ee, 1909 SR

Ne:tther the pri.mitive man nor !:he piou
' nesr was aware of any duty to posterity
©. " in dealing with the .renewable rxaa
| 7. sourcess ‘When the .Americar settler
- felled ' the forests, he felt that there
-~ was plenty of forest left: for the sons
" who came after him, When he exhausted
- the soil of his farm, he felt that his
son could go West and take up ancther. -
.. The Kentuckian or the Ohioan felled the
' forest and expected ‘his son to move’
.west and fell other forests on. the-

. envimnment"

- ) e
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S plutun-gtmn:is,
B On’-?:" .

_that I ‘have wvalked ‘a mile into the -

Y AVID TEREAY, Walking," in Buourgion. The Veitings ¢

‘fences shal

€ '-m,e?ins én

«".Hopa x?and tbe futura fpr me are not: in. "o
i}hm and cultivated field, ot din
owns hp in . theees
*mtun I dewive more of my subsis=
_tence from the swamps vhich surround my .
'native  town than from the. cultivaced.j o

nd citiﬂt,. but

:;nrdens in cha villlseuu S

Gim m l:he oceun, the desg:t; or vthe:-‘"l

SSand svamps that surround it.
P W g:e one prind.tivc feteﬂ:

T est. igft} below,--ﬂuch a town is fitted
. to ralse mot only torn and. potatoes,
- but poets and philoaophers for the
: ccming ages.u -

-y

b
& >

l’x!esidant o' Proceedi s of a, Co
G. Blanchard ashington, D.G-, 4

banks of the Mississtppt, the Georgian

i bxhausted his farm.and moved into Ala-

bama of to the mouth of the Yazoo to
‘take anothers So it was with his ime

-mediate successorss When the soil=wash

from the farmer's field choked the
neighhoring river, the only thought was

-to use the railway rather than the

boats to ‘move produce and supplies.
That was _so up to the genexation that
pxeceded OULS e

1., For what purpose daes :l‘hore&u thi’nk the enmronment should be used?

) 2. Accord’ing to Roesevelt, what !xad been the earig American’s attitude toward the

, :ln whichnfwvﬂl. :
- ‘take a - parrow and exclusivs pleasurs.
‘be multiplied,
‘and  men-traps and “other engines in. = -
v‘nted ‘to: confine men to the public . .
o ,md and mlkinx over: the surface cf
Sodis sarth‘shall be construed to mean -
- some senl:lmn'r R

fbf " -»the righteous men in it t!mi by




\..m'nmt, 'Wn; Address by the rmsd-nc,n (m}

!pu an tl\iﬁ i w On. :!n m'.
“the . son of  the faraer of today must
" make his livieg on'his father's farme
- There is no. ﬁﬂﬂcﬁltx in doiwg this if
. the father will exerciss -wisdome No & .
. wise uss of a famm exhausts its fer~
- tilitye/So with tha foreits. We ave
over the verge of & timber famdne in
. this country, and it is unpardomable
. for the Nation or tha.States to non!.t o
. awy - fusther cutting of our timber save °
- “in.-accordance with & system which will
‘provide that the next. genaration shall

. ses the timbsr incraud in:t:ud of

e disirished. [Apphm]

5 "Jnlv: lqt: me ’m!:crj:et ‘one wcrd a8 f:o s
- particular " type of folly of which it °
~ ought not to be mcnsu:y to speak. Ve
- ostep mnfn}f cutting of tinber; that
. of courss, - wakes s slight shortage at
.- - the moments !‘o avoid thet slight shorte
. age at_ the moment, thers are certain

- people- so foolish that they will incue
:_gabaolntc nhum.o in the futurs, and -
. :::hcy ‘are -willing to stop sll attempts -

- comcmw the - forests, becauss, of
couru, by mtniuny using them at the -
‘momant we can for u year or two provide
ayimt any hek of vocd. That is like o

1ive pretty well for a

pmidlu Ems» t:h fuut': fuﬁy to .
. Hiwe sumptuously '
. milch cows

‘the flesh of the
{hu‘hur;] Any farmar cin
yoar if he is
content not  té 1live at all the year

iﬁ:‘lt Elaughur M applmc]nu '

Ve are coming to mamin a8 never
befors the right of the Natiom to guard

. its “own future in the essentisl matter
of patural resources. In the past we
- have ahil:tcd the ri;hnof the indfe
~ wvidual te 1njuu tha future of the
, 'lcpublic. for his own prasent profit, In -
. fact; thers has been a good desl of a
 desand  for unrestricted individualism,”
for the  right of the individusl ko =
- injure - “the future of all of us for his :
~_own temporary and immediate profit. The T
tiuhnconiotachm As a people
~we 'have the right and the. duty of ’
_ obeying the woral law, of requiring snd
- doing Justice, to pratect oursslves and
. our' children against the vasteful de= -
v;lcm: of our matural resources,

vhether that waste -is caused by the

~ actual destruétion of such resources or |

by making themn inponi.ble af deveiup-
W htmﬂ:!roan Lo

o 4__~1 me dou Roauvclt: nm whan I;a nys, "Raw all this in cmngwd”‘

what cbaagn is m!mle mung fat in t:hia :mc&?

-

, mmm nm WIND m m n&sm, mm (13?&}
B (A fict:it:iuus tccount: ﬁasc& on an ae:ud evam:d

= "?'They fnﬂnd sm coal 1n ﬂyaminz«-nnu-

“and miles of high-qmiity, easily mine~-

- -able ‘coals Fn some areas the!seans run
L 4550 ‘feet. thick and just'below the.
- 'surface so that digging out requires

 the  relatively inexpensive process of -

- steip minings Acres and acres of graz=-

ing land” which omce  sold for $60 an
* acre are now selling for $1,000 p!ns an
.acres The big companies Iike ARCO,

© . Texaco, Gulf,. and Exxon are rushing in

* pen and equipment to mine what some
consider the nation's richest treasure

of a badlyneeﬂad ensrgy souxces These

‘companies expect to doubls the annual

cosl produ&tiou--cnrrmly 2t 15 mile
Ilion tona~«by 19764

But news of this coal find is oet with
wmixed reactions Oldetimers stare with
dismay at the wrecked landscape now
cluttered with all serts of manemade
materials amd refuses Huge gouges have
been ripped into the terrain, iiterally’
overnight, and the land that tock cene
turies for mnature to creoate bas Seen
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" they say by finding all of the cosl, it

wfll holp the ensrgy resources, and the - |
,.the UsSs will conserve ensrgy this way.
"Bat T say that they are going to find

that 1t takes more snexgy to produce,

~ locats, dig, and process this cosl than

‘what we bhave in this area,” He pointsed
out that the water supply in the Wyo=

ming area was alvays & problem and mow
- that . thousands and thousands of people

“were pouring in where was the addi=

tional water <o come im, let alom ‘

the al:her zseaouzceﬂ

"And lonic at ail :hose p&opla who are
arriving,t
talking about the miners and other

‘workerse Theytre just fine, hard worke

- ing people 1like we - alweys " have had

" around hers, What I'm falking about are

| RIC™

those - hangers=on, the ccnﬁdmce guys
ard the prostitutes, up from the big
ziﬁy to make & killing." :

Resident after mident ‘eckoed the same
‘themes The old way of 1life .vas

USE ARB ABEiSE IR ‘ﬁiﬁeﬂb or n.mm:: ILf3/6

: addicicm to-

he commented. "Now I'm not

M:M tn

. .Bul: all of ﬂu Wn lm't jlllt on
"..the side of the ecologistse Asoms -

- miner put it, "Thoss men (ecclogists)
SRy they are worrying about the future

and I say if the United Statss doem't

‘tindudunmno!itsmmm
‘1ike this here coal then there won't
‘aven bs a present. Those Arabs have us
over & barrel, sn oil barrel at that,

snd they can call any tune they wants

 This coal findewill help change the

yicmnc Basides, just think of all the

‘jobs we created, This ares ﬂ.:udy is

suffarim from a cattle &opmlion. Now
there are some jobs fpx hhq_!:o 80 to."

- Other company men point out ths Hens=

 fits to the  arvea. They claim that in
- -Jobs, more monay is being -
. spent and that should stimulate a poor.
since .the ~

economic situation, Also, ,
coal is so easily.dug out, prices of

coal shouid be lower and poorer sece

tions of the world will benefit from a

lowering of costss YAnd anyway, when ve

finish here "we will put back the land

in - such & way that it will lock even ~

battar," one man commenteds

And so the debate goes ons Who is
right? Who is wrong? A difficult pro-
blems But what is clear is.e.sthey found
pome coal in Wyomingew-miles and miles

_of high-quali’f.y, easily mincable conls

Y




.

‘ ,§ 1. Students Md b« abla to aﬂu nmz:al. nmrau aui sunuun nhouc lanﬁ ]
| ownerslilp in ﬂu United Status ‘ .

- 24 Civen.a nttu. of thoxt mzpu t‘m mﬂm Inﬁan and white Iuen:;, smhntn ;
p - should bé able to detect changes in positions over tiu. .

(m: hnm focuses on thl c:lmﬁm waok quastion: "ho owns x:lu hnd?“}

N - f:hc day infou thix hnm is to be used, send “howé with Efm students
_pnu 2-6, and u& the ccm; to study the utamh unfully. :

. In omin; the class period the next ay, di:cuil the guestions which accnnpmud
. - the take homs wmaterisls, Spend soms tims on the changes in attitudes reflected in
£ % the resdingseefirst at a descriptive level,; i.a, vbet different attitudas did you .
.~ mote in the veadings? Then try to get the :w; to talk sbout these. changes over

- time with empbasis  on the reasons "for bcnuqmm: of the changes. The
i mapd- should leidd students to chm: about tha rum ‘or l:ht conﬂichias attitudes
s and the results ;ot tb-m -

S Iau:ly. :né t.lu tnuttiml pnnxup& on plm smmx iloud md ask two rapublrv
. . readers to read’ ths two - paragraphs which serve to close this lesson, Wa have
~ sntitled @his section: "Town Commisdioners Tuckle A Land,Problam.'! In this closing
. - exsxcise, we are aAttempting to provoke s discussion centering on questions about the
. use of private lands. The transitioal parsgraph serves to set the issus in genersi
o ~’um vhile :the introductory parsgraph (this should best be read by the teacher so
a% ~not :u confun the sudisnce about mlss) sets the structure for this partidular

L

3
o
E(
-
2
:

Q

WHO OWNS THE LAND: Month IL / Week & / Page 1

goosd M




V-&l

3 'ﬁtudg rhe fclloving maps and aﬁnum’:u; As you stuﬂy the materisls, consider the
 following quutioma

-

1« How mld you describe the conf’i.ic:? Hzm was the confliec settled?

2+ Vhat kinds of changes can you ses in t:hm UsSe goverment views over time?

- 34 President Johnson (F) and the U (G) offer strong opinions, Had
you been 1living at the time what wuld have been your reaction to tho two
autmnts! Why do you think the President made such a strong statement?:

4e Do you agrea or disagres with the court riling (K)? Vhy?! .

5¢ In Chief Seattla's statemant (I} _how does ho relate Indian religion to
Indian rights to the land? Do you thirk this is a Legitimate claim?

6, What arguments does Black Coal (L) ﬁ&vamn concerning Indian land rigbna in‘

the ‘Black Hillg? Does he convince youl’

7« When 5itting Bull {C) said that he would die. for hia Ycountry,” vhat did no’

mean? When he said that the Sioux owned the “yiorld," what did he mean?
STATEMENTS -

ttor to Six William Agbhursts May 3, 3708,

I ahould think it requisite that convenient trzacts of lamd should be cob out to
thems and thae By plain and patural boundaxies, as much as may be==os iakes, rivers,
mountaing, rockes«<upon which for any Englishwan to encroach shauld be accounted a
crimce

«

B, FProclamakion of 1763,

It in just and- reasomable ond ecosontisl to our interest " and the pecurity
of ecur colonies that the geveral wmations or tribes of Indianz with whem we are
comnested, and who live under sur protostion, should mot be molested or disturbed im
the posaession eof ouch parss @£ gur deminions and territories as, not having been
eceded  to or purchased by us, are venorved to thom, or any of thom, as their hunting
gESUNdG e :

€. Sorthucst Ordinarce. July 13, 1787,

The uirost peod faith shall always be ebocrved teword the Indiapcy tholr lands and
property shall smover be kaken from thom withsut their consenty and in their
proporty, rights, and iiberty they mover okall be invaded or digturbed unless in
Just ande lawful wars authorized by <Comgrossg but lawo founded in jucstico and
humanity ohall, from time to tirme, be made for proventing wmagu being donc o them
and for mﬁmwiszg peace and ﬁrieﬁdﬂm? with thoms

Bs  Secrotasry of Mar ?amaa:l@@ Copgronoman Witliaom Melean, Aprid 29, 1828,

m—-—-r‘

The plan of @@&i@@@tiﬁg the Indian: on suitable iands West ef the Hiooiosippl,
gontains the clements of thoir prioceowvatieng and will terd, If fzaichfully carrled

into offcet, to preduce the happioat Bezefits upon the Irdian raccs T hove nat becn.

able %o porseive in any other policy, principles which combime sur ewn obligations
to the Indinmn, fn all that ir humane and  just, with ulg@@;m oo tavorable
to R, ao i contaised i thic plane
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Qﬁﬁi I}éﬁﬂfﬁeﬁ ] 1&35&

Ee Andrew Jacksons Hesss

©

The tribes which cccupied the countrics now constituting the Eastern states were .
annihilated or have moclted away te make room for the whitess The waves of population

and civilization are roliing to the ¢ Wwestvard, and wo nov propose to acquire the
countries occupied by cho red men of the Scuth apd Wost by a falir exchange, and, at

the - expense of the United States, to serd them o a land where their existonce may

be prolonged and perbaps made perpotuals

Pe

. bo _Congrasss i&éh

If the ocavage resierr; eivilisation, with the ten comrandnontc in gne harnd and the
sword in the other, doerwnds his veediate extermimation. ’ -

& e
Ge Unifed Stateos wa Lucorgs 1586,

The idea that o handfyl of wild, halfemaked, thieving, plundoring, rurdering savages
should be dignified with the agovereign attributos of mations, enter into solemm
treaties; -and ¢laim a country five hundred milen wide by one thousand miles long as
theirs In fee nirmplo, beeause they hunted buffalo amd antelope ower it, might do for
beautiful rcading In Cacper's novels eor Lorgfelleow's Hioswatha, but fo untuited
to the intelligorge and justice of tkio age, or the matural rights of markind,

‘ﬂ *

o>

He Lomgc Holf v iircheschka Jaminry 5, 1803,

When treaties were ontered ‘n*@ betuson thoUnited Statos and. o kribe of Imdiami, &
was mnever dopbted that the :ﬁwr Lo a@wgz@:a cxinted inm Comgress, and ¢hat im o
contingency gueh g:@.ge might bhe avalled of frem considerations of gevermmental
policy, particalarly 1f cemnistant wzm{, porfest gesd £aith teuaxd the Indiang.
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sequestered valas and i}emmsiiud iqﬁcﬁ and bays, and ever yaarn in tender,
fond- affection over the loneiyebearzed living, and often return from the Happy
Hunting Ground to visit, guide, console ard comfort them,

Friends, wmy attachoent to my sazive land iz stronge-that cord is row brskens and wz °
must x5 fartk a5 wanderers in a strange land! I zmust goe-let me entreat you to
ragard us with f£aelings of kindness, and when the hand of oppressicn is stratched
against us, let me hope that svery part of the United Szates, filling the mcuntaing
and vaileys, will echo and say stop; you have po pover, We are the sovareign peopic,
and ocur friends shall po more e disturbeds We aske yzu for nothing that ic
incompatible with your other duties. ’ ;
Hete is- the lard of our progenitors, and here are tieir Lones; they iefe thern as a
sacred deposit, and we have been compelled zo venerate itz trust; it iz dear o us
7et ve cannot sXay, my pecple are dear to me, with them I owust go. Sould T stay and
forget ‘them and ieave them to struggle alone, unaided; unfriended, and forgstlien by
our great father? I should then be umworthy the rame sf

xf a Choetaw, and
be a disgrace to my blood, I 2ust go with themp =y desting is cast gmonzg tke Thostaw
peoples If thoy sutfor, o will Ig 4% thay prosper; %henm I will rojvizos Lok me
again ask you to regazd us with feclirgs of mirdnoass
Sicur, Eoenira Troatings Fram Wa Fiotehrr goaranm, LIFE

.
What treaby gzhat tro whites kave wopt Ran tko res mam
ehat the whkitos oyer made with wo zed —en kave $hoy e
the Sicux gwmwd the worlde Teo cun zose and.gek in ¢
horgemen %5 bBatrls, NWhore avo the  warrises eday? .
lands? Who swns thom? Whas wkise oan gan a3y L
penny of Bic maney? Yot tiey say §oam £a whar whiz
eRey W wlzed i 27 L am
. fan WEEREY
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ownership and the

- TRANSITIONAL PARAGRAPH

You have just finished discussing the conflict between the Indian vizws on land
oswnership and the wiews of the Eurspean settler towards land ownership. This
conflict resulted in the loss of the Indian land to the United States government and
to private corporations or individuais. The differences of attitude towards the
use of land contimues today between those people who favor
private ; cwmership and those who wish a more 1ibéral policy of land ownership. The
next exercise focuses on this last argument; namely, should a person be able to own
a iake, a part sf a beach, or a strean?

THE TOWS COMMISSIONERS TACKLE E LAND PROBLEM

The town commigsioners of Lackland are gtudying the gquestion of land ownership, The

boundaries of the town taks in several hundred acres of mountainous wilderness
inciuding several streams and a large lake, The gquestion 1s whether te parcel cut

the land to private cuners or to retain title in the town’s name and permit complete
pubiic access to Ethe area. Two ecitizens of the town are presenting their
arguments. After you ligten to their testimony, decide how you would counsel the
town comissioners-~for Speakor %] or Speaker #27.

SPEAKER #1:

e S "

I Tappen to own ceveral acres of wosded
iand mnear the lake, It fronts on a
portion of the lake near the west end,
My father sold me this land about 10
years Agte As you Enow, he owned that
lapd for absut 39 years~~long Lefore

Want us to give up our beach so that
the public can enjoy it, Every man is
entitled for a fair return on his
iabors, The £fair return I have been
receiving 15 enjoying something I have
worked for and dreamed and sacrificed

half of this town was even here. When for these many swmmers. 1 suppose if I
he first came to this area, that piece am forced to open up my beach to every
of lake lamnd was alwost all covered bum that comes along that I'1l alsc be
with swamp and wozguitoss He and his asked to pick up after him., And what
father and later on myself spent many a about thoze water skiers and motor
month draining, trucking in sand and boats whick have polluted those other
carting out debric until now we have a lakes arcund here? 1 suppose you'd
long sandy Beach., He algo started a permit them in also? Right now those
cabin which my sons and I have been kinds of people arve kept cut and you
improsving upon ever cince 1 teosk title know what we have up therg In the

to the land. We bought the gravel for mountains? 1111 tell you. A nice, quiet

the road and the dralnage pipes for the
ditchess We also hired a truck and
several workers to help us put in the
roa3d and electricity., If my father and
I hadn't dons all of thic work=-who
wsuld have? And the same holds true for
all of the other property swners on the
lake. We put in time, money, sweat, and
even took chances to realize a dream.
tinwe I hear that somn peopie want us K9
give thio 2l ups I'm kisaring that they

WAD (WNT THE LANGs 1T/477

place with fittle noise, nv pollution,
ne wild nolses from wmotor bikes or
boats, no crowds of people polluting
and littering, Juszt a group of nice
people who aren't afraid to leave thelr
possessions lylng around and aren't
afraid to legave their doors unlocked, 1
ask you~-why can't we have privacy? Why
can’t we have things as we want them?
Uhy st we always be concernsd about
averyons aloe?

00060, .
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quommtcly ny » fmily And 1 sett:lad-
in lackhnd too late to have the privi-

. legeiior oppcrt.uuity of owning land in

the munuins; Ve arrived just five'

“yanrs ago and bought a little house on

- local  Cub  Scout group and. set up some

‘outdoor aexpsriences. You know, over-.

 night hiking, canceing. swimming, and #
1little rock climbing. Well, we bought

a1l the equipment, got a few niaps and
- set out for the  mountains for a

bresking in period, As it turned out,

we vere the ones who were broken in, We

couldn't go biking because all of the
property has barbed-wire fences or high
stons walls. We couldn't go canoeing

“because we couldn't reach the streams,

And 1 undetst.nud, if we reached the

‘streams, in several places the property -

owners have placed barriexs across

‘them, We couldn't go swimming because -

‘the only places available  were

WHO OWNS THE LAND: 11/4/8

" ] R - 0006L5.3ik)

,fp:}i\incely “ovned, We. céﬁldn"t'go rok'

climbing because the loczl mine quarry

‘is. abandoned and no one has bought .the -

rights yet, The mjority of our people

. 1ike the outdoors and respect it, They
. = Locust Strest and joined the town's
. activities. "1 became a leader of the

don't destroy, or maske nolses, or
litter. They appreciate and enjoy it. I’

L know quite a few families in town who

1ike to go out for a little fresh air;

' who would 1ike to take a stroll, dabble

their feet in a cool stream, walk along
& tree lined path, sleep a little bit

‘overnight.  But  whers can you do this
“around here? l!vbtythins is ovned by

‘someone, There are no. public lands .
within 75 miles o£ Lackland, I am being
penalized bécause I arrived laté in
this area. - Others are being penalized
because they are too poors That just
shouldn't be. We are not asking for a

" mountain, We jusl: sant the right ‘to

enjoy . ouxselvesa-to be free persons in
& free land. ~ _

L d
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tain Unallenable nghts”
'October 26 through November 22, 1975
October 26/ November 1: FmedOm of Speech Assembly, and Religlon

. M P . 7 .

1, Students should be willing+ and able to read the sunmary of a Supreme:
Court case, assume a position, .and defend or alter that position in a group
discussion, S ' '

2, - Students ' should demonstrate in theit oral statements a willingness to conftont
inconsistencfes in their own positions and a willingness to openly diseuss issues |
‘involving freedom of speech, assembly, and teligion.

_ e,
On the day before the 1lesson is to be used, send home with the students
page two, entitled '~ The Question of Freedom of Assembl and Religion, Ask them to
read the case and answer tv, questions. '

Begin the lesson by asking the students to give their answers to questions one and

two. Ask students to respond to the answers from others, Then move to question three
and have a discussion. If time permits’, try to arrive at a consensuse.: Spend no more

than ten minutes on this first handout..

Now, hand out page three, Freedom of Religion, and provide time for the class to

‘read the short description of the case and the two, findings. In this case, the
findings represent the court's early decision and its reversal of itself. You might

want to simply conduct a .discussion of this case or put the students in small

~groups, and ask each group to reach a consensus about whether A or B is the ‘best
positione You might want to give them a second question: Which do you think was

the most recent opinion of the Supreme Court? (Patagtaph B is the eatliet decision

and A is the most tecent.) .

Finally, hand out pages four and 'five, Questions of Fteedom of Sgeech. Ask theA

students to read the case outline and the positions A and B whick follaw. Further,
ask them to answer'the questions and think through their own positions. Now place
the students in $mall groups and ask each group to reach a consensus about whether A
or B is the best positione. A second question to ask: Which do you think was the
majority opinion ‘of the Supreme Court? (A was the majority opinion; B, the
dissenting.) Attempt to reach a wunanimous answer. to either or both questionse.
Remember that the discussion and not unanimity is most important. Turn to question
four,

1f you have access to other analogous First Amendment issues and cases, you may want

to be ready to confront the students with controversial, conflicting or just
provocative cases for their consideration, ' :

FREEDOM OF SPEECH, ASSEMBLY, RELIGION: Month III / Week 1 / Page 1
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As a young man, William Pemm,  who later came to America to found the colony of
Pennsylvania, ~became convinced of the truth of the Quaker faith. This was the year
1667, a time when Quakers were persecuted in Englands they were scorned, imprisoned

" and even executeds Penn was well born, highly intelligent, well educated, and
trained in .the  laws He had a brilliant future ahead of him, but he renounced S
it all ‘to become a Quaker., He quickly became a leader in the Quaker movementeswhich ..
made him -2 - special target of the authorities who.persecuted Quakers. Soon he was. '
imprisoned, 'and held for eight months, Upon his release he returend to his Quaker
brethren, One August day in 1670, the authorities locked up the Quakers' meeting
house, refusing to.let anyone inside. Undaunted, Penn gathered together the several
hundred friends who -had come to the meeting, and he addressed them right there in

- the street. Although it was a quiet and peaceful assembly, the authorities soon came

* and arrested Penn for leading a riots ) T ‘

" The .judge who presid%d’ over Pemn's trial clearly wanted him to be convicted; he

insulted Penn, he . refused to read the law which Penn had allegedly broken, at ‘one
point he even. had Penn physically removed from the courtroom, and he strongly -
encouraged the jury to -declare Pemn guiltye. But the jufy acquitted. Penn, because -

. they were convinced the gathering was peaceful, and in no way a riot: Whereupon the
judge imprisoned. and fined the jurors! (However, a higher court soon intervened
and strengthened the power. of juries by declaring that jurors can never be fined or
imprisoned  for their verdicts,) ‘

e v L - QUESTIONS:

"l. At that time virtually all the countries in Europe had a single official religion
(France, Italy, and Spain were Roman Catholic; others were Protestant; England had
its own Church of England).. Don't you think the authorities in those countries,

.g-dncluding England, had the right to discourage non~official religious practices by
. limiting the rights of worshipers to gather together? Why? PO

2. If- the church and the state or nation work closefy together, shouldn't
the state or nation have the right to support that religion by limiting the rights
of others? - - ’ . v

3+ How does the Bill of Rights answer these questions?

FREEDOM OF SPEEC&, ASSEMBLY,‘RELIGION: I11/1/2
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'th too long agé (the late 1930'3) a family discovered that to be a Jehovah's

. Witness in Pemnsylvania can lead to trouble with the authorities in that state,

- ~Jehovah's Witnessess take the Bible very - seriously, especially the following command
‘ from/Exodus, ?0.3-5: :

€

‘“Thou ‘shalt have no other gods before mes Thou shalt not make unto thee any -

graven image....thou shalt not bow down thyself to them nor serve them,"

hBut the children of this Jehovah's ﬂitness family attended the local public schools,
- where ‘every child and every teacher was required each day to stand, place the right
-hand on the breast,: and salute the américan flag by saying the Pledge of Allegiance.

" pledge allegiance to the flag, of the United States of America,and to the
‘Republic . for which it stands; one nation, under God, indivisible, with 1iberty
and justice for zﬂl."

The Children in thi Jehovah's Witness family refused to participate in this daily

~ ceremony, because they had been brought up tc believe that such a gesture of respect'

'for the flag was forbidden by Scripture. So they were expelled from school,

The parents objected, and . finally asked the courts to require the schools to re-
admit the children and to remove the flag-salute requirement."

- This case was heard and decided by the Supreme Court in 1940. Three ye-rs 1-“er the
 same kind of case, involving the same religious group, was heard and decid. 3y the
Court.- The 'last decision reversed the first and is now the law of the land, Below
are eXcerpts from both decisions. Which do you think came from the Court'!s 1943
decision?

‘Ae ' ; "~ Be

" M"esesThose who begin coercive elimina- - "The preciousness of the family rela=
tion of . dissent 'soon find themselves tion, the authority and independence
exterminating dissenters, Compulsory which give dignity to parenthood, in=
unification of opinion achieves only = deed the enjoyment of all freedom,
the unanimity of the graveyard...sWe presuppose the kind of ordered society
think the action of the local author- which 1is summarized by our flag. A
ities in compelling the flag salute and society which is dedicated to the pre-
pledge transcends constitutional limi- servation of these ultimate values of

. tations oun their power and invades the civilization may in self-protection
sphere of intellect and spirit which it utilize- [use] the educational process
is .the purpose of the First Amendment for dinculcating [instilling] - those
to our Constitution to reserve from all almost wunconscicus feelings which bind
official control." men together in a comprehending loy-

alty, whatever may be their lesser
differences and difficulties,"
QUESTIONS: 1s Do you think the Jehovah's Witness children were right in refusing to
salute the flag? Why? 2, If you were the school principal, would you have expelled
them? Why? 3., During World War II many people believed that social and moral unity
was essential to the survival and well-being of the nation, and that patriotic
loyalty to the flag was essential to maintain social and moral unity. Do you think
this belief was correct? Why? Should children in wartime be allowed to refuse the
flag-salute? -

' FREEDOM OF SPEECH, ASSEMBLY, RELIGION: III/1/3 )
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WText Provided

f_ In December of 1965,
" school in Des Moines,

U

~argued that either students or teachers

several high SQﬁool studénts wore black armbands to their
Iowa, us a quiet symbol of -their opposition to the War in

Vietnam, ' School officials had warned that any student wearing an armband would be

" .asked to take it off, Futther, they warned that any student refusing to remove the

armband would be suspended, Three young people knew the risks, Ihey and their
patents had met to plan the whole demonstrntionn

“On the 16th of December, all three and two other friends were sent home, Véry few

students kad worn armbands, these five were sent home, Aside from a few threats to
the armband wearers outside of the classroom, there had been no violence and no
disruption of the work of the school or of any class. - e

=

Not all political symbols had been,banmed. School officials had allowed the wearing

of- campaign buttons, and of the Iron Cross (traditionally a symbol of Nazism).

The parents of the students involved took the case to court. The federal district
court decided that the schuol officials acted properly=-a disturbance could erupt

~ because of the intense controversy provoked by the Vietnam war issue. The UeSe Court

ef Appeals agreeds From there the case went to the United States Supreme Court. Two
statements from the Supreme Court (A and B) follow Below: e

Ao
First Amendment fights, applied in the
light of the special character of the
school enviromment, are available to
teachers and students. It can hardly be

others. They caused discussion outside
of the classrooms, but no interference
with work and ne disorders In the
circumstances, our Constitution doces
not permit officials of the State to
shed their constitutionmal rights to deny their form of sxpression.
freedom of speech or expression at the

schoolhouse gate. . 1f a regulation were adopted by school
officials forbidding discussion of the
Vietnam conflict, or the expression by

any student of opposition to it any-

These petitioners merely went about
their ordained rounds in schoole Their

deviation consisted only in wearing on’

the sleeve a band of black cloth, not
more than two inches wide., They wore it
to exhibit their disapprovdl of the
Vietnam hostilities and their advocacy
of a truce, to make their views knowm,
and, by example, to influence others to
adopt thems They ‘neither interrupted
'school activities nor sought to imtirude
in the school affairs or the lives of

‘-

where on school property except as part
of a prescribed classroom exercige, it
would be obvious that the regulation
would violate the constitutional rights
of students, at least if it could not
be justified by a showing that the
studentst activities would materially
and substantially disrupt the work and
discipline of the school.

FREEDOM OF SPEECH, ASSEMBLY, RELIGION: III/1/4
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~ esel - think the record overwhelmingly
- -ghows that the armbands did exactly

“what the elected school officials and
principals foresaw they would, that is,
tock the - students! minds off their
classwork and diverted them to thoughts
- abou%Z the highly emotional subject of

the Vietnam war. And I repeat that i€
the time has come when pupils of state-
supported schools, kindergartens, granw
mar schools, or high schools, can defy
and flout oxdexrs of school officials to
kdep their minds on their own schoole
work, it is the beginning cof a new
revolutionary era of permissiveness in
this country “fostered by the judi=
ciaryYeesrs »

seelhe scheols of this Nation have -

undoubtedly contributed to giving us
tranquility and to making us a more

laweabiding people. Uncontrolled and-

uncontrollable Lliberty £is an enemy to
domestic peacessse School digcipline,
like parental digscipline, 8 anNees
important paxt of training our children
to be good citizense-«te be better citi-
zens, Here a wvery small number of
students bave crisply and sumarily
refused to cbey a school order designed
to give pupils whe want to learn the
opportunity to do soeee

Students engaged in such activities are
apparently confident that they know far
more about how to operate public school
systems than do their parents, teache
ers, and elected school officialseese
Turned looge with lawsuits for damages
and injunctions against their tecachers

‘as they are here, it is nothing but

wishful thinking to imagire that young,
immature students will not soon beslicve
it is thelr right to control the
schools gzather than the right of the
States that collect the taxes to hire
the teachers for the benefit of the
pupilss This case, therefors, wholly
without constitutional reagons in my
judgment, subjects all the public
schoels in the country to the whims and
caprices of their loudestemouthed, but
maybe not their brightest, students. I,
for ome, am mnot fully persuaded that
gchool puplls are wise enough, even
with this Court?!s expert help £Erom
Washington, to rum the 23,390 public
school systems in our 350 statese L
wish, therefore, vholly te disclaimees
that ¢the Federal Congtitution compels
the teachers, parents, and elected
school officidls to surrended control
ef the American public sehool system to
public school studentaoe I digsent,

QUESTIONS:

le In yolir own words, briefly deseribe the argurents listed im the Suprems Court
statement A

2e¢ Now do the same with statement B;
3¢ Which statement do you agree with and why?

e In April, 1974, Physicist William Shockely of Stanford University was teo address
a .group of college students at Yale University. He was to spmak on his theory that
blacks are genetically inferier to whites in certain respects. But the howling
students, whe otomped their fect and shouted slogans, made it impossible for Do
Shockley &o finish the speeche Do you think the gpeaker ghould have been permirted
te speak even though his tople is considered highly contreversial? Would you feel
the same 4if he was addrescing a group of high school students? Elerentary grade
students? '

FREEDOM OF SPEECH, ASSEMBLY, RELIGION: LIL/1/5
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November 2/8: Freedom of the Press

10 THE TEACHER:

Lo When 'given several situations involving #frceden of the press® issucs, the
students should be willing to express their opinions and to listen £o the opinions
of othexsj i ‘

Ze The students ,should realize that f£reedom of the press also implies certain
respansibilities; that armong these are responsibility to be fair, accurate, and
truthful in reporting the neus and the responsibility o inform the public of its
governmentts sctions,. ' .

FROCEIURES

The materials for this lesson consist of tup situstiomsy Situation #lethe incucs of
reporting about the govermment; and #2«the Lssue of political aduertising, Eack
situation has a sories of discussion questions which a ctudent cam answor oxally eor
in written form,

On the day bofere the leoson, distribute Situation #1 and the JCCOTPIANYLNG
“Question. Sheet® {(page three)e Aok ctudentn teo write cut brief amsuors and biring
them the next day. »

On the day of ‘the lessen, divide the clacs into five or six groups and have them
discuss within each group the ancuprs o the four guontionse Ask then to arrive at a
group consensus. After 10 vdnutes, ack cach group’s spokegperson to reocpond te the
questionns Write “Frecdem of the Press [to ropork abowt government ¥ on the
chalkboard and list tho greups® ancwerse

Now nand out Situatiom #2 (pages four and five)s Aok tho ctudents to read #2,
discuss the questions within their groups, and arrive 2l ConoenSus answers. Write
"Recponsibility of the Press [re be fair, and aecurate | on the chalkbsazd, amd
rogord tho groups® anowerss -

Fimally, distribute page cim, eatitlod “How York Tsmes, o v. Suiiivan, The Ssprore
Court®s Desision.™ After oallowing time for it to B¢ read, consludo by cemparing,
through gencral diccussion, the Court¥c anower o the cemplew quoskl

frceden of the precs te these cariier rezorded by the clanoe
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F REPORTING ABCUT THE COVEWENT

it vou er@ in charge ef o goverwwnt; you wsuld cortainly want the progs to vrite
nice, Erferdly things about you, aluays telling che people absut your many otromgths
and d@%ﬁuve”@ﬂgﬂe That wesld be very helpiul to you au a leadore But it wesld be mer
a
4

i
R
[ .
i

a leade
at  all helpfel Lf the press were te primt dumaging things absut yOle §2 4f weu had
the chance wowld yoe wnot perhaps ey te provent the p esn trem eritising

yeu? Ssmp BovETIIONL offiesals bave dome juot thate. Sore powerful offietaln actually

seem ko thimk that te &g irroopomcible for the prosoo te criticize gevermront
s otfieinls gmd policion, ang that am irrosgonsibic proco shsuld he cilepredes=in Baq
' forfeited the ripht te engjey frevden of the preacs

For v‘zwﬁie vack  whenm MNew Yors wao stsll g Britich Colomy, EROEC YRS 4 QOVOEROT
bose waim IREcEEsE im effice A amﬂﬁpeﬁsﬁ, to make Lots 9f mopDy. He wao ruthless,
; and  correpte But fer geveral yoars so Now Yerk papors oppaced him @f
bimy and oo b was able te oporate virtwally upcheoked, Affer auhile
a mew  journal appeaved;, published by Jobm F@th Zongore The gﬁv&‘nﬁr9
apded wayo were a faverite wﬁbgﬁﬁﬁ af tnﬁs Journile Wiching te oilence thin
4 wolce, the governor had 0ngez arpested  in 1734 ard pubt on trial i@r
: iching a G@dntg@ug tibele (“Seditious Libkel™ ic, simply put, tho erime of saying
@: vriting coemothing which the goverrment eoffscialc rag&rd a5 throatening ﬁ%ﬂ
eputation and thh@fit? of the govermmentes} At the trial Zemger®s defense rosted em
tH» claim rhat a ctaterment 1o not a Libel wnloso L& is both falsoe and malicioune Ang
ozt €iaiﬁ"g niq stakemento werc all truge Imdeod, he oven wamted to give the jury

M e S
ﬁ
R

ewidenze of thelr truth by calling up a parade of witressene In offezt, be uanted
te wso &ﬁf cur - erfal an a wvay of ptting  the govormer on tyiale=apd in the
governor's oun  courtrzsm! But the governorto Chict Juntice (who gzsvzdru evor the
trial) refused; deslaring mot only that twxuth {c no defomse to libel, but rhae tho
ereth of a =311€10uS assortion maken e even more damagings==thus o frue antertiep
Saeld be cveon mote damaging than a 2100 ernf

i sasd
A ¥stiial
@@iemﬁ~

magnly bBecauoe thoy oimply tgmoved
e dgrare Bio inctyuitioms mainly
id ghom the jurors o 3231"aﬁ Posnin gane
udzed, ard about the lega i é%b&réﬁ@ £BaE jurers
[e]
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.
POR SYTUATION #1s :
L¢ Do you cvhirk Zenger shouid have Beor allowrd to crittelzp the govornsy if
Zengorts accusations uore Srue? Why? =
e Do you thirk Zonfor should pave beca allevcd eo critfcise tho povornor cven if
Zorgorts accusatkions were falase? Why? : .
o 4 k.
L,
30 Lf tho govorment 1o geod and fmuo, and tho prooc fo ovil and corrupt, 95 you
; ogill think zho preoo cheuld bo fzec te atback tho govosmment?
. kY
i .
[ o Wpat protcstion doro thr Ball of Bighio Pravide bor gl
E PrOO% Whof §h $EiliCinen £B0 povorTmmont) A
%i
5 .
|
o«
f
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R
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4

io Students should be willing %o contdewsily aszoess their ravking of the 4th
Amendoent issuns,

¢s Each student should cwpress himself or hersslf at laast swee during the gericd,

Se Cudents anould make frequent reference during the course of the lesson &5
varicus parts of the 4tk Arpadownt,

-

On the day bofore the legson i3 bo be used, zerd ggza &h*’?‘ﬁsw& with the students
with 1&3&:&&5&5* thaz they ave &t rank the {&ve "Threats to the 4th Anendment? in
orier from ie3% (mest nerions Least serisus) in emolusm I on the zhart at the bottonm
nf the gage,

Begin “the lessun itself with a3 quice assesswent of the ranking from the night
befores Iou might vant tg briefly diacuss the students reasons for the rarking they
zhoans
B

West, divide the ¢lass into £ive groups, assigning to ecach sne of the last cazes, G-
iG¢ Zath grsuy @il ke ro @&nﬁi‘iﬂ for presenting that case for Lhe rest of the
classe The group ua;'wiﬁh o dramatize the cdse, toil tke rost 6f the clags absut
the cage, or awecm: Ffrom ?hg grouy wight simply read the caze to the clasae The
iegaon will Be easisr o carry out if all students have all of the canco or inousy
kofore thewm at il timpss " : ‘
after OGraup § hao ezposcd the case for which it 1o resporeible, ask toe students o
raree the 3iz zasos mfiv; fromt the night before and this sne) in the garmo way that
they did the night boforee Bave Lhen recsrd thelr new raskings in column 11 of the
charty Then move 56 numboy 7 ard repeat the procedures Bopefully, studenta will find
an 9%ue or issuos in the iast filve dhich they feel ohould  recolve sume
varking arony the tsp fdvae If oo, r%a/ thoy will be forced ts resrder thelr
prinrisies and rethink their yr&viruJ riy o and reasonss One goal of the ieszoun

//2; Lo cause students En  oonhinusily @u 3iéﬂr their provieus fdeag and do much

Aftar the L4tk doowe han boea dealt with, you  will probably want to de gome
comparing , within the ontire class and 4istuns the cane which recofved the highast
rariing by the matt  otudontos Ase absut wby they felt ag they did, Yhen gdequats
T tize tan hoeow apent on thio guostion, you night want o g {n%o the courkg? fauﬁlﬂ?}
" im thke wine eacns astuslly rmied upiihe  Ghudents »iign then e oncouraged to
opeealate  about  how the  acurt wguld feel atsut Gage #5 1§ 10 ohould come ta pacs

; arEl fera Bo Bho Lupreme Todrt.

wug, E Ry - 31 & Py 8
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FREELOM

Hrits of 'Ayistamn Case {(1761) = The English Parliament permitted these
writs as an exception, in the colonies, to the common law that prevailed in
England,

gchmerbor v, California {19665 « Gourt held that this kind of a gearch after
a proper arrest is legal,

Wilkes Gase (1763) » English court awarded damages to Wilkes for ilxlegal
search and false lnprisonmett, ’

Biotaro v, United States (1%6) » This was held not to be a violation of
thelr constitutisnal rightsz.

(Byporketical caze)

¥atz v, Upited Stato; (1967 - Supreme Court of the UsBe ruled in the
subjectts favor,

npbra vy, United States  £1925) ~ The UsSs Supreme Court upheld the
convictisn of the Sukbrass The agent had a proper search warrant after
nhowing probable cause,.

Terry e Chiz (1968) =~ The UsSe Supreme CGourt upheld the comviction,

Borgor Ve lew York {(1967) ~ The UsSe Bupreme Court ruled in favor of the
subject, Berger. The ecavesdrop order vusnt describe the convercation to be
seizeds :

The Ohio  Suprese Oourt  upheld the subjectls conviction, but this was
reversed by the UeSs Supreme Gourt,

FROM SEARCY AND SEIZURE: 111732




On “ the chart below, rank the followins 3 issues involving the 4th Amendment to the
Constitution, Decide which in your mind is the most serious threat and rank it
first, next most serious threa: second, and 80 on, Use column I,

THE ISSUES:

1« To help British officials catch smu
warraats called "writs of assistance," With the its, officials could search any
ship, warehouse, or private home for evidence of’ ling. The searches.had to be
done in daylight hours and a sheriff had to be present. With a writ an officer could

enter private property at will, breaking locks and spreading terrgr, The writs could
be used over and over again. (1768) '

B¥s, judges issued general search

2e The driver of an auto, after an accident, and his arrest, without his
consent, is given a blood alcohol tests In the test a blood specimen is taken.
(1966) L

3. A prtnter vwho has frequently criticized the government has his shop entered
forcibly and searched, " A general search warrant was used. The warrant allows the
holdar to search what he wishes. (1763) ]

4. The suspects 1in a narcotics case swallowed sometk’ ag at the time of their
arrest. 7Tubes were inserted through the defendants! noses and into their stomachs,
through which £luid was injected to induce vomiting in order to recover narcoticse
(1952)

5» The govermment decides to establish a data bank with vital statisti¢s and
information abeout all Americanss The information.included has to do with credit,
health, work records, family, organizations the subject bhelongs to, and other
similar kinds of information. (Hypothetical) :

Rank 1 11 111 | 1 v VI

lat

The right of the people to be
secure in their persons, houses,
papers, and effects, against un-~
3rd ; reasonable  searches and sei-

zures, hall not be violated;
Ath " and no warrants shall issue but
Seh ) upon probable cause, supported
by oath of affirmation, and

2nd

6tk particularly describing  the

SRR place to be searched, and the

7th % persons or things to be seized.

5 e .
fth / A ~4th Amendment,

‘ 7 R U.8. Constitution (1791)
9th: 3 oy A‘é{
10¢h M{ﬂ‘ SR 7 r///?’ .
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ISSUE 6

The subject is suspected by the FsBel. of running an illegal interstate betting
operation from a major western city, By following him they found that he made a
number of phone calls from the same public telephone booth at the same time every
day. Without a search warrant, the agents placed a "bug' about the size of-a postage
stamp on the outside of the booth.,

Cur subject’ continued :oA make cross=couhtry phone calls placing illegal bets on
college football games, With this recorded evidence he was convicted of viclating a
federal law that prohibits making bets on sporting events across state lines.

He appealed to the Supreme Court arguing that the right to privacy had been invaded,
and that the evidence was seized without a warrant and should not be used. The
FeBsle argued that there was probable cause to suspect a crime and that they had not

tresspassed or invaded the phone booth with the ''bug."

ISSUE 7

Our subject, during the Prohibition Period, was given a special permit to make wine,

but he could sell the wine only to authorized persoms. His wife operated a small

grocery store next door. One day a federal agent, entered the store and asked to buy

some wine, The wine was sold to him. The agent then asked the court: for a warrant to

search the stores The judge gave the agent a warrant, and in the search

74 bottles of wine were founds The store owner and his wife were arrested but argued
that the search warrant had been granted without probable cause-=that is, a

reasonable ground for suspicion, supported by facts, that the party was guilty of a
crimes The government argued that there had been sufficient facts to suspect both
man and wife of engaging in the illegal sale of wine, ~

ISSUE 8

The police detective had watched two men walking by the same store several times as

though they were "casing' ite As they walked by again he approached and asked their

names after identifying himself, Each suspect mumbled & name after which the

detective grabbed one man and frisked him, On both men the detective found a gun;

they were arrested and convicted of possessing concealed weaponse. In the Supreme .
Court they axgued that the stop and frisk was an unreasonmable search, They claimed

that their right to privacy under the 4th Amendment had been violated. The weapons,

they said, had been ceized without a search warrant. The detective's lawyer argued

that he had the right to investigate suspicious situations in order to prevent a

crime, ’

FREEDOM FROM SEARCH AND SEIZURE: ILI/3/4
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1SSUE 9

- The police suspected- the subject of bfibing a public officiale They obtained

permission from a state judge to wiretap his phones The police showed good reason
for believing that the subject was committing or would commit a crime and’ were -
therefore given the right to tap the telephone or eavesdrop., After listening to the
subjects phone calls for two months, the police arrested the subject and he was
convicted of bribery. The subject.argued that tapping his phone was an invasion of
his privacy and that, while a search warrant is valid for only one search, the tap
had been kept on the phone for two monthse The police argued that criminals using
modern methods must  be faced by law enforcement agencies using equally modern
methodse Further, they - said@”‘listening to a phone is not like searching a house.
When searching a house you can look at everything .at_ one time, while in -
listening to.a person's phone calls, officers must listen to a large number of calls-

‘before they get the information they need,

ISSUE 10

One afternoon in May of 1957, three police officers knocked at the door of a woman's
home, They had been told that a person was hiding out in the home, who was wanted
for questioning in connection with - a recent bombing, and that there was a large
amount of numbers racket material in the home. The woman would not let the police in
until she had contacted her attorneye He told her to keep them out until
they ' produced a search “warrant., Instead, the police broke in the door,. placed
handcuffs on the woman and searched the entire house. Though they found nothing they-
were looking for, the police did find four pamphlets, a couple of photographs and a
little pencil doodle, all of which were declared "obscene" materials The woman
claimed that they belonged to a recent boarder. She was convicted and sentenced,

»
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E and six, and ask each student to take a few minutes to study this background e?fg

le Students should demonstrate an unde"standing of the Fourteenth Amendment
and an ability to use it in oral arguments.

1

24 Each student should be" willing and able to read a case summary and prepare
a:guments on both sides of that cases

34 Over. half of the students should express themselves orally at some time duringl
the class period.

ems:sbs&ss

On the day before the lesson is to be used, send home with each student
theé  summary of the DeFunis V. Odegaard case (pages three and four) and ask students
to prepare as many written arguments as possible on both sides of the case., Students .

. should be encouraged to go beyond the arguments presented in pages three and four,
Students should bring these written positions to class on the following day,

At the - beginning of the period when the lesson is to be used, hand out pages five |

material. - At the same time, select two or three students to represent DeFunis and a
like number to represent the University's president: It might be best to selecf
rather articulate -students who enjoy expressing themselves, Put these two groups
someplace where they can talk among themselves and prepare their cases. Pages
five and six will help these two groups also.

During the 10 to 15 minutes these groups are preparing their cases, conduct a
general class discussion of ‘the questions on page six.

(Note: In Case #1, Plessy v, Ferguson (1896), the Court, as stated, held that
"separate but' -equal' facilities met the test of the Fourteenth Amendment and were
constitutional, In Case #2, Sweatt V. Painter (1950), the Court ruled in favor of

Sweatt on the grounds that actually equal facilities must be provided and the %
facilities ' in question were 'mot in fact- equal, In Case #3, Brown v. Board of -
 Bducation of Topeka (1954), the Court declared state-enforced segregation in public o
schools- was unconstitutional, evem if facilities were equals Its grounds were

that placing minority groups in separate schools by state action ",ses0lely

because of their race generates a feeling of ‘inferiority as to their.status in the
community that may affect their hearts and minds in a very unlikely ever to be
‘undoneesos! Such state action, therefore, deprived such minorities of the equal
protection of the laws guaranteed‘by the Fourteenth.Amendmento)

1

N o . ) _ {continued)

~
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Then reassemble the entire class, The Mattorneys! for DeFunis begin the argument and
are given & maximum of £five minutes to present their case. Odegaard's position
follows for the next five minutes, A five minute exchange follows that. The fourth
five minute segment should be devoted to question ard comments from the '"jurors'
(remainder of class) to either of the two presenting groups. After that, a vote
coild be taken among the jurors and a discussion could follows You need to know that
the state courts upheld DeFunis' position, he was admitted to the law school and the
case was appealed to the U.S. Supreme Court. Since DeFunis was already in the school
and sbout to graduate (June, 1974) the Court called the case moot by a 5«4 votes

You might: wish to close the class period with questions like the following:

l« A job vacancy--a promotione=~is posted. The two applicants for that job are equal
in all ways except that oné is male and the other female, and that the male has more
_seniority than the female, The female gets the promotion to a management level
"because the company has no femsles at that level, but seniority is the timeehonored
criteria for promotion. Is this situstion just?

2. 'I‘he president of a prestigioua Eastern University was recently asked by an
indignant alummus, "You mean that if everything is equal between my son and some
young man from & city ghetto, that you will give preference to the ghetto product?"
The university president calmly replied that with all the many advantages enjoyed by
the alumnus' son, if everything was still equal the ghetto product was prohably
the more promising person, What do you think?

EQUAL PROTECTION UNDER THE LAW: III/4/2
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The Law:

- No  State shall make or enforce any law which shall abridge, the priviieges
or Jimmmities of ecitizens of the United Statesy; nor shall any Stato gOPrive mg
persen of life, liberty, or proporty, without dug process of law, nor deny to ony
person within its jurisdiction the equal protection of the iaws.

~The 14th Amendment, U.S8. Constitutionm, (1863)

The YIsgues

Is it consticutional to discriminate against a white persen in order to help
overcome the effects of past discrimination against blacksz? Does the Fourtcenth
Avendment prohibit special preferences in favor of blacks, if such preferences
discriminate -against vhite people on account of their race? 1s "mverqe discrinie
nation® constitutional?

The Cases

DeFunis v. QOdegaard, 1971, Marco DeFunis, age 22, a Phi Beta Kaopa graduate, filed
suit against the University of Washington fer failling to admit him to the law
schoole His suit claimed that he was denfed admission because be was white and that
36 other less qualified candidates for the law school were admitted because they
vere blacke The suit against the University Prosident, Charles Odegaard, established
that ‘the 36 minority students had been admitted although their college grades amd
Law School Admission Tost scores were inferior to hise .

EQUAL PRG’EEGTIG‘# UN@EK THE LAW:s L1T1/4/3
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¢ THhe Argareentas

The university argued that DoFunis was a wmarginal candidate, that 29 whites whe bad
better scores than he were aloe rejected and that 38 whites with scorod lowor than
DeFunis hkad beoen admitted. The school contended that this proved that ¢t did nst
make decisions. on grades and test scores alono=ethat such other factors as shere tho
student was fxom, personal recoemendation, and extrawcurricular activities wore also
given due weight. Race Wwas one facter in enriching tho diversity of the student
bedy, claimed the lawyorse They gaid that ingreasing the number of minority students
would help add te the very low murber of mincrity lawvers inm the ctate and the
nation,

One  asuthority argucd, “A fsrm boy from Idaho can bring cemothing to Haxvard Collose
that a Bostonian canmot offers Similarly, a blaek studset can usually bring
semothing that a white persen canmot offers Tho gquality of the cducstional
experience of all the ctodentseesdeponds inm past  on _thoge ditfercpecs im the
bavkground and cutlook that studoits bring with thom™

£y

Ansther lowyer pointed outr shat withouwt spocial trcatmest o
class wousld kave beon "iily whito.™

FATRELELes, DFunis®

Gred
lawyers who are blacke It produced figureo which shoued that ome porsent of the
lawyers Im the U.Se are black compared with 12 porcent of the population whiek s
biack.

The attorneys for DeFumic ompbacized the fact that mamy of the mimority applicamio
wore admitted with gradeo amd test gecores belew the formal cutoff goint fer whilese
And the scheol oven comceded that én ite adniaocions process Lt actuslly put mimority
candidates (Chicamos, blaeks, Amorican Indfams} dn a separate poel fer special
consideratione *Whar the unfversity 418, DeFunic® attoerassy cald, *was admit Luw
classes, not ono™

Such o gearantee of places for mimprities raiged the preblem of a VRuIL A LYGEETe
The Anti-Defamation Loague of Binai Birith clafmed, "eeethe racial gueta zhat io

inmvolved im thic case is of particular concern to the Jewish rdrority in thic
countyry begause of the leng histeory of digerimination against Jews by tho use ef
guotaneseafter only 30 or 40 years of opem admisciens, the universities vhiehy for
centures, set the style in exeluding or reotricting Jowich students may again be
able to do toe™ The ADL zaid, “If the Conctitution prohibits ewclusien of blacks amd
sther minorities on racial grounds, L& cannot permit cxclusion 6f whiteo on racdal
grounic.”

One leavned Jurist argued thas the Fourteenth Avmcndment®s Equal Preteifion claum
Veormands the eliminatien of racisl barriers, pot thelr creation fn order to 6aLLnly
our theory as to how cosiety eught te be organizede” He added, ™A DePumic whs 1o

white 45 entitled te mo advantage by roasen of that factj por 15 he subject Bo any
d10abilitvecae Whatever his rage, he bad a conotitutlonsl vight Eo have
application considered on heis irdivedeal movits im 3 raciaily mouizal mampore”

EQUAL PROTECTICN UNDER THE LaMs TLL/4fe
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Thio wnation®s traditions of frecdem omd liborty, of rightc and 0quslity, wore taken
ia Laxgo part fwxom Emglich wpaditions. Shortly beforo tho birth of the Untted States

a oslave by the name @E Samoroont, purchaced in Virginia, wont to England with bio
m3oters While zhere ke loft bis mucter, bub was recaptured and placcd on beard a

ship co that ke could be raken to Jamatea and reselds His micter had dirceted thae
thic be donoe Howover, the FEnglich ceurts oxdorod Semmerseit ~@ be breught into

court, The court declared
becaune Englond bad ro law

Y

that agy sisve bresght ente faglich goil wos a free human

pornditiing claverve

Altbaugh tho Americon Reveluticmarien belicved tn oum iy Bartno of the Faglich
raditions of fropdem and liberty, wuch did mor &25”3 o¥or into the pow United
Statess Slaves, feor oxample, were ecounied an BIJ*% of & prrogn {er apportioning
reprosontacion and tawation im the mow Constiturion amd a blaex slave could pat
cstablish his frecdem by living in a free tc*r’ﬁgsy @z tho Un ;&eﬁ Statese It teok
almoat arsthbor 180 gears and a C“WQI War bifore Amorica caught up with the -
Sommersott  rulipge Thoe Thirteenth Arondrmont Aboliched zi %-;* in tho YeSs and
the Fourteonth declared that “ns orate shallecedony 86 ar  poxnon withim 185
Jurisdiction the lowse™ Im opite of th.  biagks centimucd

the ogual protestien of
2]

te be treated differemtily than whiteos Troy W@r@ roquivcd o 40C  neplIgate
wanhrooms, foumzasns, railread carn, seheslo, catisg facilitien, ecfse

In gendirg tho felleouing bictoric eanen, comsidor the qurntiens Bolsy.

to What do thoy bave in cowor?

2o Haw are they difforert fram ans apsthes?

3o Iu Cave #1, the Supromo Qouwst suled agdiwmob Ploooy, haldipg that oopigaticn of
the wacos was rezgonable ard that oeparateeput=cqual  $acilities did mat by
themsolvon  izpooe inforieritye. How do you ohink, them, thit tho Supreme Cowrt wauld
rulo in tho other fwe gascs?
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FASE ix ’

Mr, Plesay, & san who wan enos<oighth Woprs god ﬂgwgﬂﬁniyhﬁo Gaweanien,
v & car roserved for u@iﬁe poople on a Loulstans txains The condustor
to g0 and sit in ke car for Blacko, Whon Fleasy zotused 8o move, ko wa
and iaver convicted of wa@ﬁaﬁ ing a Loaistana low which reguizrcd copazdto g
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| VPN COMGRESS ASSEMBLED”

POz argan that there is a serious confasicn of roles in the thren branches {af tho
national govercaent). Wirh the Dipcative  Branch steadily GRIMINnG in powsr, what
chanze Goos Torgrens have to paks [r5 influsnes !ezz;?@
From Jases Madison in The Faderalist Papers #51: A _ '

“The great securifty agalnst a gradusl concsntration of the several PoHRES in
the sams departmant consists in giving to thoss who administer each departrent tha

nacessary constifutisnal owans and perssval motives £o resist ensroschments of the
athers

From Jamos ¥adigon in The Fedaraliat Paoers #5682

"The House of Rapresartatives ¢ t only pefuso, bHut they alome can Propose
the aupplies requisite for the supgort of povermuents They, in-a wird, hold the
parasw=thar powerful instroment byMbich we bohoid, in the history of the Eritish
Lovatitution, an infant and harbie ¥ tation of the pesple graduaily snlarging
the sphere of ics activity and importdwge, and finally reducing, as far as it
sewRs Lo have wished, all the overgrown prersgatives of the other branchos of the
guermment, This power sver the purse may, in fact, be regarded as the most complete
ard effectual wsapon with which any constiftution can arm the imaediate represons
tatives of ths people, for obtaining a redress s5€ every gricvance, and for carrying
into effest every fust and sslutary measuze,'

From Yerater San Brein  in Lovgraasional Digest, fpe LUI=113, Vol. %2, #4, Aprii,
1973z

Pduch a gpower ({opoundment) clearly is prohibited by the GCoenstitutien,
which empowses the President to veto entire biils orlys By impsunding appropriated
funds; the President is able oo rodify, resbape, or muliify complete laws pasaed by
the Llegislative branch, thezeby making leginlative policys=a power reserved excluw
stvely tv the Congresa, Such nn {1legal cxercise of the power of his offlce violaten
cleay copsticutional provisions.” - '

YGongress Lz constitutiomalily shifgated to make legislative policy, and in
accsuntable to the coitirens for catrying out that obligatien, The impoundment
practice asericusly Lnterferes with.the puccessful exscution of that role and places
lwongress in tho paradoxical and beiittling posttion of having to ilcbby the Erecutive
ko carry sut the lagus it kas passed,”

From Prosident Hizon's Mews Conferance, Jamsary 31, 1973z

"The constitutional right for the President of the United Staces to impound
funds ard that is not to spend momey, when tho sponding of swnoy weuld mean either
increasiog pricus or incressing taxes for all the people, that right ic absolutely
sleape® |

b gowmeral interest of thia coustry, the gemexal intereot whopher {t be rich
or poor or eold, io donft break the family budset By railslng the taxes or raising
pricen, and I am going to ctand {or that general interest, Therefore, I wiil net
sperd momeoy $f the Congress oversponds, and I will not be for programs that will
raige the rwares oand put o bigger buvden nn the already sverburdencd American
EQRLRYRY "
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PRECELENTS

Prosident Jofferson im 1842 notificd Gongress that the sum of $50,090 set anide for
gunbouats remained unspents He pointed cut that a change in the situation of the
Migsissippi River rmeant that the money need not be opent because the gunboats were
no longer necded,

in 189, the Attorney General ruled that a Presideat need not ppend all of the money
get anlde by Congrens Lf he can get the uork done for lesss

The 1964 Givil Rights Act erpowered the Prosident to withhold funds from federally
finamed progroms in whick there 15 discrimipation by race, color, or national

Goorge HMahon, Ghairsan of the House Appropriatisns Gommittes 1nwgﬁﬁagm§aid that “"the
weight of experience and practice bears out the general proposition that an
appropriatisn does mnot constitute a mardate to apend every dollar appropriatedsesl
believe it is fundamentally deairable that the Executive have limited powers of
ioposndrent  in  the interests of good management and constryetive oconomy in public
expenditures.” ' 2

- FOR CONSTDERATION:

The broad issue, as orated above, has te do with the powers of the GCongresc and the
Executive (the FPrasident). Specifically, we are interested in the fgoue of
Presidential Impoundments of Funds, In the early 1970's the Congreas passed and
financed ($200,900,000) the Clean Water Act, The Pregident vetoed the Act but the
Congrens woverrode the veto, Thercafter the President impounded the fundse In other
words, he would not allocw the rmamey te be spent thereby making the Act itgelf
meanlogloss,

Should the President be able to withhold or elimimate funds necessary to carry out

) acts and bills pasoed by Congresa?

QUESTIONS

is What does the term impoundsent mean?

2, Whick of the above documents or statements support the ldea of impoundment?

3« What does the Constitution say or imply about Congress® power Lo appropriate

funds and whe Presidentfs power to declde whether to gspend them? {See especially
Artizle I, Sections 7 and £,)

"IN GONGRESS ASSEMBELEDss.": & REPRESENTATIVE LECISLATURE: IV/1/4
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Participants: {(Three grouns of students.) CONGRESS: 12 students, one of whom 15 the
chalrperson, PRESIDENT AND AIWISORS: 6 students, The President, Secretary of Come
merce, Secretary of Labor, Secretary of Health, Education and Welfare, Secretary of
Agriculture, and the Budget Director, THE PUBLIC: All other students in the classe

The Issue: Should the President be able to withhold or eliminate funds necessary to
carry out acts passed by Congress? We will spoecifically deal here with the Clean
Water Act.

Obiect: The winner of this contest between the President and the Congress
is that group which gaina the greatest amount of public support, Public support will
be registered by Public votes at the close of rounds 3, 4, and 3.

Bﬁiﬂ: {fou may waat to paraphrase this on the chalkboard,) The arguments given to
each of the 13 people in Congress or in the Executive Groups are numbered, Number 1
sentences may be used in any round, since they speak about the Act itgelf, Number
4 genterces way be used only in round 4 where the issue is the President's
vetos MNumber 3 sentences may be used only in round 5 where impoundment has become
the insue, .

Bound 1: Two sgeparate debates or digcussions will be held by the Congress
Group and the President with his advisors. Participants in these two groups will be
guided by role cards but can use thelr own arguments as long as these arguments are
consistent with the roles as outlineds The iscue being digscussed i{s the proposed
Clean Water Act, Congress should discusns it aloud for the benefit of the Public and
then the Executive Group should do the same.

Rournd 2: Each of the tws groups takes a vote to establish its position on the
proposed Clean Wateyr Act,

Bound 3: One member of the Congressional Group announces passage of the Act to
Executive Groupe. At this point the President will make a statement to the entire
class outlining his position--he threatens a veto for several reasons. The public
opinion poll to follow should be based on the Public'z obgervations of the Congress
atd President to this polut,

A public opinion poll, a show of handg, will be conducted at this point to determine
the amount of support for the President and the amount captured by Congress.

Rourd 4: Both the Congressional Group end the Executive Group (The President
announces hipg veto) may make public statements in defenge of their positions and in
an attempt to sway public opinion. This time the issue has become not only the Act
and ity merits or lack of same, but the vero and the Congressional attempt to
override, After four or five minutes. a second public opinion poll should be taken
awd the results added to the results or the first, The total of three opinion polls
at the close of the next round will decide the winner. Before this second poll is
taken; however, the teacher should announce to the class that Gongress has
overridden the President's veto, '

Bound 5: To open the round, the President rises and publically informs Congress that
he w{ll impound or not spend the $200,00C,000 provided to fund the Clean Water Act,
and tHat he will do this in the name of and for the benefit of all of the peoples. At
this point, the representatives of the two OGroups may agailn, for six to seven
minutes, make public statements about their positions. When all who wish to speak
have had an opportunity, a.third public opinion poll should be taken. The totals
should be calculdted and a wimner declared.

Turn then to the questions on page one of the Teacher's plan.

"IN GONGRESS ASSEMBLED.s.": A REPRESENTATIVE LEGISLATURE: IV/1/5
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ROLES
CONGRESS
Student_1
Chairpexson and spokesperson £or the group, Votes for the Act and to override the
veto, Arguments: )

1. The Constitution gives Congress the power to provide for the general welfare, (Be
prepared to give specific examples,)

1. This Act providea something good for all people. '

5, 1f the President can impound funds as he is attempting to do, he can in fast,
take away the power of Congress thereby violating the intent of the Constitution.
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" Student 2 _
Votes for the Act and to override the veto. Arguments:

l. Public opinion polls indicate that the vast majority of our citizens support the
Act,

1. 'IndUBttf and the various communities have been unable or unwilling to clean uﬁ

their own dirty waters,

4+ 1 intend to do my best to make this a veto proof Congress, This issue is one that
the people do not want to see vetoed,

Wy MR BN AN S M MW W BN VR Mk GN AR B e A M W W W W

Student 3
Votes for the Act and to override the veto. Arguments:

l. In many communities the water has become unsafe.

1, Recent tests have indicated that water treatment facilities can not clean the
drinking water of major metropolitan centers--Ste. Louis is a specific example.

5, The Congress is to decide when momey shall be 3pent, not the President,

M N SR Wm MR G A R A S BRGNS NR B EN W T W e W

Student 4
Votes for the Act and to override the veto, Arguments:

1o Pagsage of the Act will provide jobs at a time when more jobs are needed.

4o The Constitution gives the President the power to veto acts he does mot like for
one reason or another, but the Congress has the authority to override that veto if
it can put together the votes.

5¢ Never before has the power of Congress been so threatened} we cannot permit the
President tc impound these funds, The will of Congress is clear.

"IN CONGRESS ASSEMBLED...": A REPRESENTATIVE LEGISLATURE: IV/1/6
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CONGRESS GROUP-continued

Student 5

Votes for the Act and to override the veto., Arguments:

l.. If the money is not spent now to correct the problem, that problem will become
more serious and the solution more expensive,

5. We grant that other Presidents have attempted to impound funds or to switch funds
from one account to another. We would merely point out that such action cannot be
supported by the Constitution, and IS not by public opinion. - - °

-
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Student 6
Votes for the Act and to override the veto, Arguments:
l. Mr. President, at a time when so many people are conscious of the damége being
done to the enviromment, you are making a serious error in opposing the Act,

5¢ By cutting off funds you are actually killing measures which have been written
and approved by the representatives of the people.

Student 7
Votes for the Act’ and to override the veto. Arguments:
ag_or 5« Do not the wishes of 535 elected Representatives better reflect the will of
the people than the selfish desires of one man? :

5. At the present time we are drafting legislation which will make it impoasible for
presidents in the future to impound funds,

3¢ Your actions have brought on this kind of legislation.

Student 8
Votes for the Act and to override the veto, Arggggnts;

le We need action and we need it now.

le In my district, the drinking water in four different areas has been declared
unsafe for public consumption. -

5 We should probably take this whole impoundment issue to the Supremé Court, but

that 1is a slow way to go and the Court has not beén anxious to act on this kind of
issue in the past.

NIN CONGRESS ASSEMBLEDeee'': A REPRESENTATIVE LEGISLATURE: IV/1/7
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cle The ‘money 1s needed in other areas _and people in my area do not.seem that-

~ things that we should be doing for ourselves,

' CONGRESS Gnoupaconcinued
. o

Votes- against the bill and supports the President's veto., Arguments:

A

R o ‘ Student 9

Votes against the Act but votes ‘to override the vetos Arggggnts‘

concerned about the quality of the water at this time. 5

4 or 5. Since my initia] vote, I - have received enough mail so that 1 am now
convinced that I was wrong. ’ ' ,

Votes against the bill and supports the President's veto,’ Arggments4

1 and 4e This job could better be done by private industry or local communities.

l_and 4, It is none of our business at this time,

5, Past presidential action clearly indicates that presidents have impounded funds.

but I am bothered by it.

\ - Student 11

1 and 4, The water in my neighborhood is clean.
1l and 4, This Act is an attempt by some of us to get the Federal Govermment to do

1 and 4, I would like to know more about how the money was to be spent,

1 and 4, Who is going to profit from this hugc amount of money?

. , , Student 12
Votes against the bill and supports the President's veto, Arggggnts:

1 and 4, Where were some of you yesterday when 1 had _some important legislation
which despareetely needed to be passed?

1 and 4, This Congress tries to solve all of the- country's problems with money.

1 and 4. There are other ways to solve. this problem. Why not turn it over to private

enterprise?
4, The President has the Constitutional right to veto a bill that he considers

unwise; we should respect his veto.

5. 1 supported the President's veto but cannot support this obvious disregard for
the will of the Congress.

. “IN CONGRESS ASSEMBLED+ee": A REPRESENTATIVE LEGISLATURE: v/1/8
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Student 1
The Ptesident. Is much opposed to the Act and u.'ges support of the veto. Arguments:
1 and 2, The money'’is needed in other areas. (Suggest othe:'waysof spending the
money=-~highways, poverty, welfare, etc,)
] and 2, The Congress is asking me ‘to spend money we don't have.
1 and 2. I am oppesed to higher taxes.

‘3. (To be used at the beginning of round 3) The President tells Congress
and the Public that he is opposed to the bill and is considering a veto.

- 4, Announce the veto sometime during round 4.

S« (Presidential statement to open round 5) My job calls for me to act in the best
interest of all the people, and spending this money now is clearly not the thing to
dos, It 1is clear that I have the obligation not to spend the money and I will not
spend it. I am still willing to cooperate with Congress but not on this issue,

S5+ Other presidents have impounded funds when they thought that t be a wise course
of action. ' -
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_ . Student 2 .

Secretary of Commerces Supports the President in all of his actions. Arguments:

1 and 4. Spending the money in this way will’enccurage inflation at a time when that
is our number one problem.

1 and 4, The President best knows the will of the people and his decisions should be
respected by the Congress.

5. GCongress may vote the money, but the President will make the deéision
about spending it, ' :

i
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‘Student 3
Secretary of Labor. Will support the President in all of his actions but has some
reservations. Arguments:
1, I am témpted to sﬁpport the Act because it will create some badiy needed jobg.
1. However, the money should probably be spent elsewhere, if spent at all.

ls It would be wise to wait for newer, more efficient technology which probably
-would be less expensive,

5, I seem to recall that President Jefferson refused, wisely, to qpen& some funds
and it turned out well,

YIN GONGRESS ASSEMBLEDe+s''s A REPRESENTATIVE LEGISLATURE: IV/1/9
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EXECUTIVE CROUPscontinued

Student &
Secretary of Health, Education and Welfare., Will support; the President in a&l of his
actions. Armnt:s. : )

1 and 4o We have decided that thé bill is unwise, and the executive btanch is more
competent to make such decisions than the legislative branchs

1 and 4, If the $200,000,000 i5 not spent in this way at this time, it could be used |

to send military aid to Israel and the starving people in Bangladesh.

4s 1f the people digapprove of the President's position, they can say s0 at the time
of the next election by not voting for him,

S¢ 1 am opposed to any new laws passed by Congress giving that group more poWers

5 There héi‘«‘e been times when the Congress has encouraged the President to withheld
. the spending of cortain funds if sp..ndi.ng them were not in the coum:ry*s best ine
terets. Such is now the case.

- e A U MR WS M W W M M W% N T W W M W W W W W

Student 3 ;
Secretary of the Interior, Will general‘ly support the Piﬁlesident and his vetoes,
Arguments: " ‘

5, If you disagree with the President's right to impound fumds, why don't you, the
Congress, pass a law which will deny him that power?

5. The executive branch has the responsibility fm- the letting of centracts and the
actual spending, or ncﬁ spending, of mﬂnies.

RO M e IR AR YR N AR IR 2R A AR W ar W W N0 T N W W

Student 6
Budget Directore Will wvigorcusly support the President in all of his actions,
Arguments s ) :
1 and 4. We are trying hard m avoid raismg taxes.

1, 4 and 5, Spending this money at this time will mean that taxes must bz raised to
cover the expenditure.

4 and 5. The Congress asctually decided to spend this money before thay knew about
the current financial problems or needs.

& and 5., At one time the Congress may have been correct but new informaticon
shows that it iz no longer s50.

: |
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+ November 30/ December 6: A President: An Elected Executive
T0.THE TEACHER
CELECTIVES:S

1o At least half of the students should be willing to enter inte o SUMBIEY
digcussion, and goveral should owpress a desire to pursue a related cubject in
greater depth,

2. Each student sghould be ‘able to make a statement in defenge of President
Truwman?s 1952 actions seizing control of the nation's gteal companies, and one in
opposition using the Comstitution andfor Federalist Papers as a basis for these
positiona, . . : A '

3+ Each student should demonstate z willingness and ability %o participite im &
group role-playving activitye

- (The lesson focuses on the calundar submguestiont The Extont of Precidemtial Powes
in Time of Ware.} - )

PROCEOURE:
This one day lessen should be dealt with in four stepss
As The preface, with excerpts from the Constitution and the Federalist Papers,
and a statement of the isgsde as it appeared in 1952, in Youngstoun Sheet & Tuba Co.
Ve Sawyers R : o ’ ‘
Be The vole=-playing information in the form of “position statements.¥

Ce Supreme Court opinions on the case. .
Ds Pollow-up discussion questions, and suggestions for further inguixrye.

We suggest that you provide copies of #A for each student on the day before you plan
to use the lesson 50 that each student might have an opportunity to read that much
of the material before the clags hegins. On the following day, vou should begin with
a very brief general discussion of the #A materfals, thereby making sure that most
of the students begin thisz lesson with some common understandings.

Then select ™ three ox four students to role-play each of four positions: the steel

companies; a Congressman opposing the President; labor; the President. Give each
member of each group a copy of (on.7) its “position statements" {B) while giving
these groups a few minutes to familiarize thamselves with their positions (ard add
arguments of their own), divide the remainder of the class into nine groups
reprasenting each. of the Justices of the preme Court: Vinson, {CeJe), Reed,
Minton, Douglas, Jackson, and Clark. No Attempt will be made to role=-play the actual
positions of the justices, but you miglit wish to point out that they were divided in
thelr opinions. The twe or more students who assume the role of ome justice will
discuss how his “vcte? should be cast.

Then kave each group
best argument possible for its positions When the period is about half over, ask fer
a vote by the "justices." Record it on the board.

[y

A PRESIDENT: AN ELECTED EXECUTIVE: Month & J Week 2 / Page 1

{or 2 single spokesman for each) address the court, making the




Then disteibuze (G} the statenents of Juctice Black fer the wmalerity and Chief
Justice Vimgson*s discentiog opinipn. After stullents have read these opinions, epon
the issuc to & concleding discuscioms On the {imal page of thio leosgon (B),
wo have provided some guestions with which te lawnzh such a diacussion, and sewe for
more extended inguiries by tmdividuale er groupses You are eerzainly ovcouraged,
howevor, to take off in any direetion whick to vou seems preffitables

A PRESIDENT: AN ELECTED EXECUTIVE: /272
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POSITION STATEMENTS

Steel Companies: .

A PRESIDENT: AN ELECTED EXECUTIVE: 47275

le We do not know where President Truman gets his claimed power to seize private
property. There is certainly nothing in the Constitution which grants such powers to
the chief executive. -

2, 1If President Truman uses the Selective Service Act or the Defense Production Act
as a basis for his argument, it should be pointed out that they do not give him
seizure powers in a labor dispute, but only in cases in which war production orders
are not given priority by industry.

3. Congress has passed a law governing labor disputes, che Taft~hart1ey Act; theN

President <c¢ould have avoided, and could still  avoid, & strike by getting an
injunction forcing the union to accept an 80-day "cooling'" off period.

“s 8Since he had a lawful means of postponing a strike, he cannot claim his action
was necessary in an emergencys Even if he did, Mt would still be unconstitutional,
since the Constitution does not provide special é;gfggpcy powarsae

| S
{

Cpposing Congressman:

1. Congress, mnot the Pres.ident, is empowered by the Constitution to raise and
maintain armiese.

2. It has passed no law allowing a Presxdent to Seize private property as a means of
settling a labor dispute, even one threatening war production.

3. It has provided other means to settle labor disputes--the Taft-Hartley Act.

4. 1f the President is held taq have "implied" or "residual® powers, the Constitution
is meaningless; he could do anything on the grounds of it being a wartime necessity;
he has Constitutional power only to enforce the law, as passed by Congres- .

- e e am W e e W R W W v W
\

Labor: '
le We have delayed our strike over 90 days, at the President's request, while the
Wage Stabilization Board worked out a solution; to impose the Taft«Hartley Act now
would be unreasonables

o We were willing to accept tl:ie WSB wage solution, but the companies demanded price
increases the Office of Price Stabilization would not approve. Since the companies
wouldn't go along with solutions arrived at by govermment agencies according to law,
the President had to seize Yhem.
3. By passing the Defende Production Act in 1950, Congress clearly intended that
essential production be kept up and inflation held down.
4, His constitutional powers are sufficient; they derive from his pover as
Commander-in=Chief and his duty to see that such lavs are effectively-.and-faithfully
execyted-~that their goals are are achieved,

Presidential Representative: :

1. We all know that a state of national emergency was proclaimed in December, 19504
2. The war effort must have uninterrupted steel productione

3. The Selective Service Act of 1948 and the Defense Production Act of 1950
authorize the seizure of industrial plants which fail to put defense orders firste
4o The President issued his crders in keeping with the sum ¢l his powers and duties
under the Constitution of the United States and his ro%. .is Commander-in~Chief
during times of dire national emergency. In this technological age the President

cannot be bound by tooestrict limitse

Qe




Truman and Iin favor of the steel

The opinion of the Supreme CGLrt was split, but the majority ruled agufnst Preszdent,'
ipndustry. Justice Black, who voted with the

majority and aga;nst President Truman, stated in part:

We are asked to decide whether the
President was acting within his consti-
tutional power when he issued an order
direeting the Seécretary of Commerce to

.- take possession of and operate most of .

the Nation's steel miilse. The mill
owners argue that the President's orderg
amounts to lawmaking, a -legislative
function which the Congtitution has
expressly confided to the Congress and
not to the President. The Govermment!'s
position is that the order was made on
findings of the President that his
action was necessary to avert a natione-

~al catastrophe which would inevitably

result from a stoppage of steel pro-
duction, and that in meeting this grave
‘emergency the President was  acting
within the aggregate of his constitu-

tional powers as the Natiom's TRief ~

Executive and the Commander in Chief of
the Armed Forces of the United States,
eeels the seizure order within the
constitutional power of the Presie-
dent?ees:

The President's power, if any, to issue
the order must stem either from an act
of Congress or from the Constitution
itself., There is no statute that ex-
pressly authorizes the President to
‘take possession of property as he did
heres Nor is there any act of Congress
to which our attention has been di=-
rected' from which such a power can
fairly be implied. Indeed, we do mnot
understand the  Govermment to rely on
statutory authorization for this

seizure...-

It is clear that if the President had

authority to issue the order he did, it

must be found in-some provisions of the-

Constitutions And it is not claimed
that express constitutional language
grants this power to the President, The
contention 1s that presidential power
should be implied from the aggregate of
his powers under the Constitution. Par=
ticular reliance 1is placed on provi-
sions in Article II which say that '"the
executive Power shall be vested in a
Presidenteses; that "he shall take Care

A PRESIDENT: AN ELECTED EXECUTIVE: 4/2/6
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that the Laws be faithfully executed";:

and that he '"shall be Commander in
Chief of the Army and Navy of the
United States."

The order cannot properly be sustained
as an exercise of the President'!s mili=-
tary power as Commander in+Chief of the
Armed Forces, The Government attempts
to do so. by citing a number of cases
upholding broad powers in military com=
manders engaged in day-to-day fighting

in a theater of ware Such cases need .
not concern us here, Even though
"theater of war" bé an expanding cone’

cept, we cannot with faithfulness to
our constitutional system hold that the

Gommander in Chief ,0f the Armed Forces -

has the ultimate power as such to take
possession;of private property in -order
to keep labor disputes from stopping
productione This is a job for the
Nation's lawmakers, not for its milie
tary authorities, K

Nor can the seizure order be sustained
because of the geveral constitutional
provisions that grant executive power
to the President, In the framework of
our Constitution the President's power
to see that <the 1laws are faithfully
executed refutes the idea that he is to
be a lawmaker. The Constitution limits
his functions in the lawmaking process
to the recommending of laws he thinks
wise- and the vetoing of laws he thinks
bade And the Constitution is neither
silent nor equivocal about who shall

make .laws which the President is to

execute. The first section of the first
article says that "All legislative
Powers herein granted shall be vested
in a Qongress of the United StatesSseee”
After granting many powers to the
Congress, Article I goes on to provide
that Congress may "make all Laws which
shall be 1 :essary and proper for car-
rying ‘into Execution the . 'foregoing
Powers ‘and all other Powers vested by
this Constitution in the Government of
the United States, or in any Department
or Officer thereof,"




The President!s order does not direct
that a congressiomal policy be executed
in a manner prescribed by Congressw=it
directs that a presidential.policy be
executed in a mamner prescribed by the
Presidentesss o :

-

The Founders of this Nation entrusted

.the law making power to the Congress
alone in both good and bad times.

I

‘The minority position, or that which supported President Truman's action, is found

below in the words of Chief Justice Vinson:

- seeeThose whe suggest that this is a

case involving extraordinary powers
should be mindful that these are exw-
traordinary timessese -

Congressional support of the action in
Korea has been manifested by provisiors
for increased military manpower and
equipment and for econom'c stabili-
zationeeee .

Congress recognized the impact of these
defense programs upon the

President asked for autliorify to requi=-
sition property and to allocate and fix
priorities for s:arce goodsi 1In the
Defense  Produca:ion * act of 1950,
Congress granted- the powers requested
and, in addition, granted power to
.stabilize prices and wages and.to pro-

vide for settlement of labor disputes’
arising in the defense programesss

The President has the duty to execute
the foregoing legislative programs,
Their successful execution depends upon
continued production of steel and
stabilized prices for steelsnse

Accordingly, if thé President has any
power under the Constitution to meet a
critical situation in the:absence of

express statutory authorization, there -

is no basis whatever for criticizing
the exercise of such power in this
case. : "

.The steel mills were seized : for a
public wuses The power of -
domain, . invoked *in this case, is an
essential attribute of sovereignty and
hcs long been recognized as a power of
the Federal Governmentssss

AdmittingA that the Govermment could
seize the mills, plaintiffs claim that

O A PRESIDENT: AN ELECTED EiECUTIVE: 412/7

economy,
. Following the—-—attack. in Korea, . the

eminent

the implied power of eminent domain can

be exercised only under an Act of
Congressy under no circumstances, they
say, c¢an that power be exercised by the
President unless he can point to an
express provision in. enabling legis-
lation.... . * o

Under this view, thelPresidént is left
powerless at the very moment when the
need for action may be most pressing
and when no one, other than he, is
immediately capable of action., Under
this view, he is left powerless because
a power not expressly given to.Congress

is nevertheless found to rest excluw-

sively with Congressesse

The whole of the "executive Power"
is vested in the President, Before
entering office, the President syears
that he 'will faithfully execute the
Office of President of the United
States, and will to the best of (his)

.ability, preserve, protect and defend

the Constitution of the United States,"
Article 1I, Section 1, ’

This comprehensive grant of the execu-
tive power to a single person was
bestowed soon after the country had
thrown  the yoke of monarchy. Only by
instilling initiative and vigor in all
of the three departmgnté of Govermment,
declared Madison, could tyranny in any
form be avoidedssss It is thus apparent
that the Presidency was deliberately
fashioned as an office of power and
independences Of course, the Framers
created “no autocrat capable of arroe-
gating any power unto himself '~ at any
time, But’ neither did t; _y create an
automaton impotent to- exercise the
powers of Government at a time when the
survival of the Republic itself may be
at stakes '

001 0 ) . I
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FOR DISCUSSION: .

1, With whom did the majority of the "justioes" in your class agree?

2. Hhat'érguments seemed to be the most persuasive’

- 3. How do "ycu think Alexander Hamilton would_vote on this issue? What makes you

'J:R\}:

think the way you do about Hamilton's position?

-~

4, Would the President have been "right" to~take the actio: .e did if the'Haﬁaiian
Isiands were attacked? What is the difference, or is there any difference?

54 Under what circumstances is the Pre51dent justlfied in seizing ﬁrivate property
in support of a war effort? gg

FOR_FURTHER INVESTIGATION: R S -

le Individual or’ small -group inquiries could well be made into similar claims by

other Presidents. Such claims to extensive warpowers were dsserted by Presidents.
Lincoln, Wilscn, Franklin D, ‘Roosevelt, and Nixone Arthur Schlesinger Jre's The "
Imperial Presidency (Boston: Houghton Mifflin Company, 1973) 1is a recent, and

widely~available work which could serve as a point of departure for such investi=-

gation, A \ : : '

2¢ A related, -important, but somewhat different question about presidential war=
powers 1s, obviously, '"how meaningful, in Twentieth Century circumstances, is the
Constitution's assigmment to Congress of the power to declare war?" Korea, the Gulf
of Tonkin incident, and the Cambodian invasion of 1970, are all instances of
presidential power to lead the country into limited wars without a Congressional

declaration, Have recent steps taken by Congress altered those powers?

- A PRESIDENT: AN ELECTED EXEGUTIVE: 4/2/8
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-On  the ‘day before the'lesson, hznd t the reading "What To Do After World War iIi"

2. The majority ‘6f the stndents ~shou1d é able to offer an explanation for the
growth of bureaucracies in the U%S. : = o :

-

pages. two and three. Ask the s

udénts to read this essay before coming to class on
the next day. - :

Open'_the class"period hy

_ 'eferring students to the cartoon on page three, and
-after  students have had an

portunity to study it briefly, ask them to describe or

" talk about its meaninge Then ask the students to compare the cartoon to the Buchwald

reading done- on the P viousthzéghs. Students will probably talk about the
inefficiency?,of bureaucyracies, r impersonality, their rigidity;—~their potential

_ power, their’ seemingly rmmecessary regulations, etc., Record these ideas on the board
under two headings' v

rengths" and "Weaknesses" of bureaucracles.r

Next, ~ ask the 'stidents to read the short excerpt (pages four and five) which

describés a schdol much simpler than their owne At the bottom of the reading, but
otherwise unrelated to it, students will find a fictionmal organization’chart which
describes the post offices confronted by Buchwald!s hero, The chart is to serve as a
model, - for Mie would 1like them to draw an arganization chart of their own for the
simple schdol describeds Any attempt at such a drawing should indicate that
there is/no bureaucracy in a situation as simple as that described. Though the
teacher /may have several roles==-custodian, purchaser of supplies, disciplinarian, -
nursezy/activities director, teacher, and counselor=--all of the jobs are done by one

per/o Above'’ this one person then must be someone to hire the teacher and finance
the,” operation:of the school. (In fact, these functions were almost- always performed

‘ hy/ school boards, elected - from and by local citizenss) Those should be about the

only components of the chart except for the students themselves. Ask the stuaents to

.~ arally describe their organization charts.

Q

D1V1de the chass into five groups and hand out an assignment (from those on page
six) " to each " groupe Each group will have a different task, but they should not be
aware of ’ thatdﬁ% this point. Simply hand out one Group A assignment to each member
".of group A,, étc. Provide adequate time for the groups to work out an organization
chart, and then reconvene the entire- classs Get one person from each group to

: reproduce the diagram on the chalkboard, and . then ask the following kinds of

questions:

1, :How does your diagram differ from the one you did for the very simple school?
Why?
24 What are theﬂ.advantages of such an arrangment? What are the disadvantages?

. 3¢ ‘Are bureaucracies necessary?

Qa
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Anyone - who doubts‘ that the federal
govermment 1is prepared for World War

III just doesn't know how organized
Washington really is.'A short time ago .

. someome who works .for” the Treasury
'_'Department received his instructions in
writing on what he has to-do in case of
enemy attack. i :

They read -as foliows; -and I haven't
'made a word of it up: L

...all National Office Employes with or

- without emergency assignments should:

follow. this procedure, If you are pre=-

vented from going to your regular place-

of work because of an enemy attacke=
: keep this instruction in mind--GO T0
- THE NEAREST POST OFFICE, ASK THE POST=""
MASTER FOR A FEDERAL FMPLOYE REGISTRA~
TION CARDess, FILL IT OUT AND RETURN IT

‘TO HIM, H¢ will see that it is for-
warded to “the .office of  the. Civil:
Service - Commission which will maintain

the registration filé - for your area.
When!': ‘the Civil Service Commission re=-

- ceives  your card, we will be notifieds

We can then.decide where and when you

" should - report for workeess You should
" obtain and complete your registration

card ‘as soom’ after enemy ‘attack as

possible, but mot ‘until you-are rea= .
sonably sure where you will be staying

. Nobody believes it will:ever‘heppen,
but let us suppose that Robert Smiley
(a " fictitious person .working for the

) Treasury Department) has just crawled :

out of the rubble.after an enemy attack
and. remembers the instructions -con=

cerning civil- defense for federal em- - .

ployees.“ h

After walﬁing for four daYs.end 350 -

miles, Smiley-  finally finds a post
office that is &till standing. He stag-

" gers up- to a window, but just as he x

-~ gets there, the man behind it says,

"'WTHE, GOVERNMENT'': THE GROWTH OF BUREAUCRACY:
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~“SOrry, this window is closed," and

slams it downcz

Smiley stumbles to the next window and
is told to get in line behind twenty -
-other people. Two hours later he gets
to. the head of the line and croaks, L A

want to register--“

“I'm sorry," says the post office
clerke "This window is just for stamps.

Registered mail is at the next.window,"

"No, ‘no," says Smiley. "1 want a. fed-
eral employee registracion card.“j

"We den't sell. those. Now do you want -

any stamps or don't you?!"

- "You see,“ says’ Smiley, holdiné onto
~ -the window, "I was instructed after the -

enemy attacked to find the nearest’ post
office and fill out a cards" .  _ .

"Youtd  better try the parcel post wrine’
- dow," the clerk suggestse

Smiley, goes, over to the parcel post

‘window and gets in 1line with thirty
peoples Four hours later he is informed"

that the post office has run out of

-federal employee registration cards.
-They .suggest he try another post
- office,

‘Smiley = staggers out into the road and

starts walking again, Four hundred

‘miles Up the highway he finds another

post office.-After catching his breath,
he -takes the card shakingly 'to. the

.Counter and starts to fill it out, But - |

the pen won't worke He informs the
postmaster of this, and the postmaster

replies, "We know it, but there's noth=

ing we- can do about it. There's a. war

- . 4

"But - I've got to register," “sais
Smiley, f'or the Civil Service

Iv/3/2
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WHAT TO DO AFTER.WORLD WAR III-continued * N

5

o
Commission won't know where I am in ,Clutching‘ the card, Smiléy . walks 60 |
case the United States Treasury wants miles \ to Smithtown, where he fills it ) |
to start up again. Couldn't I borrow out, Hé mails it that very day, '.[ o
your pen?® ' . ' : . : A

' : o Years later, Smiley 1is still waiting,Z =~ =
"What? And ruin the point? Listen, why for a replys, For in his haste .and 1
don't you go over to the Smithtown post ‘fatigue, Smiley had foggbtten to write

offices I hear their pens are still in down his.return ZIP codes = =~ °
working order," ' : : : ' .

-Source: 'Thé>Establishment Is- Alive And Well In Washington by Art Bucﬁwald,ng P. B
Putnam's Sons, New York, 1969, pp. 15-17, o . .

wwem

- %OK, FILL OUT THESE FORMS AND SUBMIT YOUR PROPOSAL FGR = . .
" REORGANIZING FEDERAL BUREAUCRACY IN TRIPLICATE. WE'LL CONTACY
SR " YOU IN DUE COUNSE.” o

A

Source: Oliphant, Novembér 16, 1972, Four More Years, S}mon and Schuster;'New York,
1973. (Copyright 1973 by Pat Oliphant,) : ‘

v
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Xours .of the 16th inst. duly received
'L FKave delayed answering until I
‘ coulé -ascertain ‘more definitely just

'f;u what we could do in School matters.

* 5 . :l

e expect to start a school on the

&

- South Fork*qf McDonalds Creek, some 12

' mi;es from- here, about July lst, pro-
vided théy build a school house within
that timeeese Thdre will be some 9
_ scholars, mostly .small, It is an ocut of
" the way kind of a place, and might not

. suit you very well, but I am told they
are real .good" folks living there.

- We will pay $65.00 per month, will have = °
a five mo, term, We will also establish .
a schqol at, .or near, Mr, Wm. Fergus
ranch on Box Elder, but owing to having
to build a school house there, (which
will absorb their share of momey now on -
hand) we may not be able to commence

Source: . Granville Stuart
.Copy. in Granville. Stuart Letterbook NOm
University. : .

!

‘These school-houses, built before money
~was - available from the public fuuds, -
were. often ‘cooperative enterprises,
Each man furnished so many hewed logs
of a given length if the: ‘house were to
" be of logs;, or a given mumber of loads
of rock if it were to be. of that

- material. Then at a bee the‘house was
‘built, If the building. was to be a
. dugout or sod  structure, as most of

them in the western twoethirds cf the
prairie states were, the men of the
neighborhood brought their tools and-
" constructed it inm 'a day or two. A
collection was taken up by public-
" spirited citizens for tlre purpose of
buying window frames, . windows, and
- doorse In _the fifties and sixties the
windows consisted merely -of holes in
the walls as _there were no window
sashes nor glasse. - .

AS

.""THE GOVERNMENT": THE GROWTH OF BUREAUCRAGY:.
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were erected.

" The
was far from pleasant in many respectse

&

B
3

the term before Dec, 1, but if we can
get parents to pay teacher until Dec.
1, we could probably begin July lst to
15th for a five months term. Next -year
we expect to have school money enough

"to hold an eight months term at each of

the four places in this district.

"If ‘you think the place‘would suit you,
I can promise you the South Fork School

as soon as the house is done, or if you

prefer to wait I think we could give

you the school at Mr. Ferguse ,/”

Please let me hear from you on the
subject.l

|

Very Respectfully Yours,
Granville Stuart,

Chairman, Board of Trustees,-
School Dist. No. 19, ‘

to” Linda Stuart—{Fort Maginnis, Montana, May 29, 1884).‘
Coe Collection, Yale'

2, ppe 57-58,

/"
One  settler near the

ing bee.
iceable

In a few hours! time a serve
sod school=houise and .stable

'The children furnished' their own books’

and what ‘a motley array’of tools for
the cultivation of knowledge! The lack

of uniformity in textbooks was the bane

of  the frontier pedagdgue. The parents
brought the old texts

homes in- the East and loften in a class

" there ‘would be three or four different

kinds of geographies or readers,’
life of the early.schooleteacher

He had to board around at the homes of
his - pupils,b staying longest at the

IV/3/4

‘center of the !
township donated the use of the ground '
‘and the settlers came and held a build-

rom their former.

ow




' SCHOOLS 1IN 'mx' WEST 100 YEARS AGO-continued

4

homes with the largest number of child-
rertle .

 Sh¥ was the school janitor, wending her
- way across the prairies at an early

hour in order to build the fite of
green cottonwood. Sometimes the larger
boys did,this for the teacher¢ Some who

had fallen victim to the

teacher's
winning personality, occasionally stay-
ed to help her sweep the dusty floor,
The wagss varied grestly but ran around
ten and fifteen dollars a month in the
sixties and ‘twenty or thirty in the
seventies.

-Sources The Sod gouse Ftontigt, by Everett Dick, ppe 318-320,

This

described-in the above article,

/ ~ Regional Head of Post Offices

is a fictitious organization chart based on the Buchwald reading. Use this
chart ;as a model to construct an organization dhatt for the one~room school house’

/

T .

Eey

Assistant in

Charge of Finances

Custodi#n

Supervisor
of Carriers
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GROUP ACTIVITY JNSTRUCTIONS

Academic Instruction Comulttees

Your committee is responsible for academic instruction in 2 high schools Draw up an
organization chart showing by whom each of the following Wfunctions is te be
performed, and how the several "performers"” are to be coordinated a) deciding what
courses should be taught in sclence, in languages, in soclal studles, ebc.y
b) teaching the courses, ¢) ordering textbooks, d) general testing of student
achievement,

P L T R N . T T )

Physical FEducation Committes:

Your committee 15 responsible for the physical education instruction in a high
school. Draw up an organization chart showing by whom each of the following
functions 4is to be performed, and how the several "performers" are to be
coordinated: a) deciding what physical education courses should be  taught,
b) teaching them, c) scheduling {interscholastic sports, d) assigning coaches,
e#) coaching, f) arranging for transportationm, g} providing trainer's services,
h) arranging for cheerleaders, bands, etc,

Supporting Services C ttees

Your committee is responsible for providing services which suppert the academic
instruction in a high schools Draw up an organization chart showing by whom each of
the following functions is to be performed, and how the several “performers' are to
be coordinated: a) organizing and rumnming a library, b} organizing and running a
media center, c) organizing and running a counselling gservice.

- W KR M MR Gk ws AR M e e ap Wx e A M W - ek W e e

Single~School Administration Committee:

Your committee is responsible for setting up the administration in a high school.
Draw up an organization chart showing by whom each of the following functions is to
be performed, and how the several "performers’ are to be coordinated: a) supervising
ingtruction, supportive services activities, b) plamning and controlling a schood
budget, c) providing food services, d) providing custodial services, e) handling
disciplinary problems, f) registering students for courses and keeping transcripts.

- e e we M M me WY e e ME s R MR N MW e MR s W W
>

School District Administration Committee:

Your committee is responsible for the general administration of a school district,
Draw up an organization chart showing by whom each of the following functions is to
be performed, and how the several "performers' are to be coordinated: a) planning
and controlling a district budget, setting up and negotiating salary policles,
b) hiring teachers and assigning them to schools, c) coordinating the curriculum
of elementary, junior high schools, and senior high schools, d) geciding which
students go to which school, e) arranging transportation, f) central purchasing.

"THE GOVERMMENT": THE GROWIH OF BUREAUCRACY: IV/3/6
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December 14/20: “By Consent of the States. . .”

N .

ls .Students will - emmine and . discuss five igsues about state VB federal p&wer
between 1787 and 1969, .

2, After reading an article about regianafism and examining a series of mapz showing
natural resources, Iindustries, and farming areas, the students will be willing to
construct their own regional map and srate their reasons for drawing the map as t:hey
did, , : v

3¢ Given arguments in favor of reglonalism, and one scholar's comept, the students

should be willing to discuss the questions:./'Is regionalism a feasible concept?
Would it solve the vweaknesses of the present systimin :

On the day before the lesson, duplicate all of the following pages in sufficient .
quantity to provide one copy for each two students in your class. Begin the lesgon

by asking each student in the class to sit with a partuers Then hand out page two,
asking each pair of students to read thraugh the £five issues and answer the
questions. (They will need a copy of the U.Se Comstitution to answer guestion #34)
After a few minutes, use the gquestions’ as a basis for discussion about state vs.

federsl rights, Summarize theilr conclusions by writing their statements on the -

chalkboard., -

Now hand out pages \three “through eight. The students will read che introductory.

paragraphs on page three .and answer the questionms as they work thyough the
assigrnments. On Map #4, each pair of students will comstruct its own map with their
proposed regiomal boundaries. (A map of the UsS., usualiy found in textbocks, would
help them identify reference' points since mnone of the maps in this exercise is

labellci with cities! or states! nemes.) Maps #1, 2, and 3 ghould help the

student's to organize their ideas, Encourage them to¢ use their imaginations,
but their boundaries should be based on topographical features, and the distribution
of population, industries, matural resources, and farming areas. Add more interest
to the exercise by having the students devise names for their regions.

Allow approximately 15 minutes for the students to complete this phase of the
exercise, then call on a few pairs to present their map to the class. Ask them to
answer the questions on page three.

When you feel enough of the students have responded, hand cut Map #5 which shows how

one scholar thought through the issue of regionalism, Give the students some time to

compare their maps with his and to resct to the 38 divisions he propused.

Gonclude -the exercise with the following questions: 1s regionallism a feasible
concept? Would it solve the wesknesces of the present system? .

WBY CONSENT OF THE STATESe..": Month IV / Week 4 / Page 1
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Study the following f£ive issues: What do they have in common? What is the genepal
crend? (Notice the dates.) What does the Constitution have to say about the roles of

 the states and federal governments? (Examine a copy of the U.S. Constitutions)

Issue 1t 1787-The Federalists (those who believe in a strong Federal Govermment)
wanted to set aslde the weak Articles of. Confederation which granted great power to
the states, The Federalists wrote a new OConstitution which gave the natiomal
Congress the right to make all laws which the’states were not competent to write and
aliows a Federal Goverrment to throw out all state laws which the states had made or
would make which conflicted with the U,S. Constitution, it provided for a President,
Congress, and ﬁaurts with clear power over the states in mEny matterss :

: Igsue 2: l&BO-The state of South Carolina, with the blessing of several other

staceq, and infuriated by a wnew ‘federal tariff, called a Convention within the
state, The Convention "nullified” [did away with] the federally passed tariff and

_.set Up funds for a military force and weapons. President Jackson forcefully pointed

gut that nullification would destroy the umion, violated the Constitution, and was

-destructive of the greater good. Jackson requested and Congress passad the Force

!

‘Bi1l, which authorized troops to collect custems duties should that bacome
necessarye

Issue 33 1850's-Certain leaders of the Southern States in the United States
contimued to talk about secession (s state or group of states leaving the U.S. and
forming 2 separate country)s Plagwed and frustrated by the issues of slavery,
economic development, tarriffs, fugutive slaves, and the balamce of power in
Congress, the Southern States moved to secession. Forts and arsenmals belonging to
the Federal Govermment were seized by several southern states as they seceded from
the Union. The Civil War followed and the Southern States were forced back ianto
the United States.

Issue 43 1957-At Little Rock, Arkansas, the loecal school board had obtained
court approval for admitting black students to the allewhite Central High School.
Arkansas Governor, Orval E., Faubus, a segregationist, called out the Natiomal Guard
and ordered it to bar entry to nine black students. After an injunction was issued
against hig actions, Faubus withdrew the National Guard, Almost immediately, mobs of
aroused citizens (intent on keeping the black students out of the high school)
tock the place of the National Guard, President Eisenhower seant regular army troops
in to break the blockade and protect the students who proceeded to enter the school.
Federalized National Guardsmen stayed at the schqal for the remainder of the school
Years .

Issue 5: 1969-Many states complained that they were unable, for lack of funds,
to meet the needs of their citizens. President Richard Nixon in an August 8 speech
referred to what he called the "New Federalism.” "For a third of a century," he
said, "power and responsibility have flowed toward Washington, and Washington has
taken for its own the best sources of revenue," His intent in the "New Federalism™
was to return a set portion of the revenues from Federal income taxes directly to
the states with very few if any Federal restrictions on how these funds were to be
spente He called this a "“gesture of faith in America’s state and local governments
and in the principle of democratic self-government.” Congress accepted the proposal.

"BY CONSENT O7 THE STATES..s™: IV/4/2 % -

- 00109




For mamny people, the issue nf states! vrights is a moot questions For.them the
concept of federalism is an- ﬁnargueable one. Why argue over -an issue that was
settled  so convineingly in the 1860%s? With revenue sharing easing state financial
burdens, the issue is even more academic,

Instead of reviving dead ghgsts, these paople look towards the future, a future in
which the present state structure doesn't share. They fsel that the 30 state idea is
outmoded, bhas served its function, and pow should be replaced with a more
manageable, eq&itable systems Thﬁy argue f@raregionalism.

In the final phase of taﬂay's t&essaa,' you and your partnmer will look at the

feasibility of regionalisms What are the ideas favering regionalism? What are its
drawbacgg? :

Fir%c, sperd the next few minutes reading the foliowing article, Then, you and your
partner should study the maps showing malor cities, important industries, agricule
tural areas, and logation of natural resources. Then, based on the readins and maps,

' construct your own map drawing in boundaries and labelling the new Mgrares" as you

think thﬁy should be, -

As y@u esmpleﬁe the @xex@ise, think of these Qﬁes&i@ng°
vy What' deté%miagd vhere rou piaced the xegi@nal boundaries?
2, What problems muat yoQ overcome td"agcomplish the change?
" 3 How would you g5 about implementing a plan #0 restructwre shate b@undaries’
. be What groups @f pegﬁla might oppose such a change? - :

When this part @ﬁ th& exereise is a@mplete, the teacher will hand out a map showing
one. man's idea of 8 new unions Jee how closely yours coincidess

For come time now scholars have been suggesting the elimination of present state

boundaries and the ectablishment of a new gystem of statésa

A Michigsn geography profesusr rec@mmendﬁd 16 states instead of the present 30. Ag
an example, he merged all of New &nglanﬂ inte one gtatﬂ called Yankees :

A profecsor of geography at @a&ﬁi@rnia State University suggested 38 states aleng

the lines of clearly defined areac based on population, econcmic regions, and
topographical features. .

and a depression~era governor of Connecticut suggestad that the six New England

states merge to Fomm one state. He wanted te save asdministrative costse

As one writer commented: ‘Why m@§“ ﬁhy can't we have one state of New England? Would
it not be wmore aoffective for us speak with one voilce? He went on to list common
roglonal problems he felt such a unien could speak forsdeepewater p@ftqg electric
rates, educatienal wnegeds, envirompent protection, improved rail and air service,
effwghore oil resources, the Ffighing industry, fcfiﬁﬂriud@ and finally, the
elimination of duplicate job fumctions in cach of the states.
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Some schvtars argue that the states are the least likely units of governmment in the
federal systems They feel that states are unable to ri.tionally plan and control
future growths Many of the 50 states have boundaries which do not relatle to their
problems; indeed, many of the boundaries artifically divide the problems,

For years, competition has been the hallmark of interstate relations with each state

exporting or overlooking common problems, Though this competition has had its
positive effects--excellence in higher-education institutions, for example-=much of
it has led to a heavy burden on the economic rescurces of the state, The welfare
program is one such example. Many of the least prosperous states contiwwe inadequate
programs forcing the needy to seek help elsewheres And that elgewhere has
historically been the more affluent and urbanized states in the Northeast, Midwest,
and West, ~

Another type of competition'is the.slrive of each state to attract new industry into
the, state, thereby creating more jobs, a larger economic base, and thus a more
highly developed state. Too often this affects the tax structure in the state and
has an adverse effect upon the services offered by the state,

In arguing for a change in state organization, the scholars want to overcome the
mismatch between state boundaries and problems, Regional organization would respond
tce the problem of scale that arises when functions spill over state boundaries. The
historic method of handiing such problems has been interstate commissions, but these
too often bog down when the interests of states are threatensd. And the commissions
also have a tendency of consuming time and money.

Regilonalism would settle the issue.
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APPENDIX I

S ' Other American Issues. Formn-relat:ed materials make it possible to follow each
‘ of the 36 weekly Gatendar topics in ‘greater depth,  This appendix includes
. information on sources which provide week-by-week referenees to additional mat=
erials. . :
\ . v [y

BJ.le.ographJ.es

R

one for young readers==to support the weekly Forum topics. These bibliographies,

" other materials., A copy of each Iist is encloseds Their reproduction for educational
and non-commercial use is encouraged, Additional small quantities can be ordered at

payment, must accompany each order,)

Forum, 401 Mary Reed Building, University of Denver, Denver, Colorado 80210.

a o A comprehensive, annotated list for over 200 films covering the Forurn's weel;I“y

pn
\. . . —ae

e
L} P

11

‘_ v : The American Library. Associat:ion has developed two list:s--one for adults and-

- called Bicentennial Readi Viewi Listening, include books, films, records, and -

" no cost from your State Library, For larger quantities wrfte to: American Library
Association, Publishing Services Department, 50 East Huron Street, Chicago, Illinois -
60611, (There is a mailing. and handling charge of $3/100 for such large orders Hy

The Regional ° Proggam is . supplement:ing the ALA lists with a RegionaL hBibli-"-
ography. Copieg of this specialized’ list may be obtained froms: American Issues

:?}, : “‘atopics has been prepared by the Educational Film Library Association. Copies of the
EFLAts American Issues Forum Film List may be ordered for - $1.00 per copy from:’ -
Educational Film Library Associat:ion, 17 West 60th St:reet: New York, New York 10023.‘_




‘Courses By Newspaper
Courses - By Newspaper- is. a national‘ program ~ which presents inLroductory

- college~level courses to .a wide audience with the help of newspapers, A sewies
of weekly newspaper articles constitutes the "lectures' for each course;.these are
supplemented with a .book .of Readings . and a. Study Guide, Colleges within the

. ‘many readers earn valuable college credit, many more add to their knowledge by
reading the "lectures" by prominent scholar-writers which appear in their local
_papers. - A | L »'_t._ . , . ' o -

merials to be useful for a- sgecial Bicéntennial course; other teachers may find the

newspaper essays to be valuable. course sUpplgments.

to help, implement the American. Issues Forum, - Called American Issues Forum I:
American So¢iety in ‘the ‘Making; and American Issues Forum II: The Molding of
American Valués, they explore the people, ideals, political institutions that are
uniquely American and the frequent contradictions between American life styles and
‘valuess ‘The weeklx newspaper articles for each 18<week course are written by some of
the nation's leading scholars, Daniel Aaron of Harvard University is the general
editor, Below is a 11st of topics and authors.‘ - .

—

. _ AMERICAN ISSUES FORUM I: American Society in the Making

Unit I: Introduction : ’
- Daniel Aaron, Professor of English and American Literature, Harvard Uni-
versity,. . » : — 7 .

Unit.1X: The Making of Peoples
John Higham, Professor of History, The Johns Hopkins University.

 Unit FII: Men and Nature in America ' KX
John B, Jackson, Adjunct Professor, University of California, Berkeley, and
Lecturer, Harvard University. '

’Unit IV: Quest for Freedoms - = . o
Post.,.

Unit V Government and the Popular will - '
Doris Kearns, Associate Professor of Govermment, Harvard University.

Unit VI:.Conclusion : ' . _ . . T o
' Michael Parrish, Associate Professor of History, University of California,
.,  Berkeley. : . N , : .

e

o I-2

OQJAB

‘eirculation area of .participating mnewspapers offer credit for the courses. While

Teachers of Advanced Placement CourSes in high'schools may find all the mat-

The Courses By Newspaper for 197576 (September through May) have been prepared ‘

. Alan Barth former prize~winning. editorial writer for. the Washington




e

AHERICAN ISSUES FQRUM II ‘The Molding of. American Values

.

Unit 1: Introduction : - : :
Allen Weinstein,. Associate’ Professor of History, and Director, American
Studies Program, Smith College.

£
\

Unit II: The Dynamics of Work, ‘ - S S
- Robert Heilbroner, Norman Thomas Professor of Economics, The Graduate
Faculty, New School for Social Research, -

Unit III: Buying and Selling , - . '
Paul 4. Samyelson, Professor of Economics, Massachusetts Institute of
) Technology.._« : ‘ :

Unit IV: America and the Outside World .
' Walter LaFeber, Noll Professor of History, Cornell University,

Unit Vs The Shaping of American Character and Values
Neil Harris, Professor of History, the University of Chicago.

Unit VI: Conclusion . B
Daniel Aaron and Allen Weinstein.

Supplementary materials for both- Courses By Newspaper are also available, A
Selection of Readings that corresponds to the topics of the American Issues Forum
has been brought together in American Issues Forum Reader Volume I and Volume II. A
‘companion Study Guide contains essays, bibliographies, and suggested discussion
‘questions. ‘ ' ' : ‘

The A Source Book For American Issues Forum contains week~by=week discussion
- procedures and materials, including sources of background information on each weekly
topic, suggested books to review each week, and stimulating discussion questions on
‘each of the 36 topicse All these materials may -be ordered from Publisher!,
Incorporated, P.O. Box 381, Del Mar, California 92014, Pledse see attached brochures
for additional ordering information. Teachers considering purchase of the Readers
" for' use in their classes may obtain ‘free examination copies by writing to the
publishers. .
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00!.@853 BY NEWSPAPER comu'rv euns.
| A Source Book for

~ the Amerlcan

. simplifies the task of creating mformatuve
; Iwely, issue-oriented-programs for the American
Issues Forum. _ _
In this inexpensive guide is a wealth of re-
- sources you can use to-enrich your group’s dis-
- cussions of American Issues Forum topics.

o Resources fke:

e background information on the American
Issues Foru_m

. e a list of American Issues Forum related
materials and projects, mcludmg Courses
By Newspaper '

e sources’ of background information on each
weekly tepic

e suggested books to review each week

e provocative discussion questions on each of
the 36 topics.

e ideas on speakers and panel discussions to
enrich programs

o films, records and cassettes related to each
weekly topic

. e information on obtaining the resources you

need for your programs

o

ubllsher s Inc. !
P.O. Box 381
Del Mar, CA. 92014

lease send me:

e 1

copy/copies ofA Source Book for American | Please send check or money order. No currency
Issues Forum, $1.25 or C.O.D.s.

— copyfooples of A Source Book tor American ) )
Issues Forum, Vol. I, $1.25 (Available Fall, || @m enclosing a total of $ (Calif. residents
__1975) add 6% sales tax)
copy/copies of AMERICAN ISSUES
FORUM READER Vol. |, $4.95 NAME

——copy/copies -of AMERICAN ISSUES

- FORUM STUDY GUIDE Vol. |, $2.95 | TITLE
(Available August, 1975)

—copylcopies of AMERICAN ISSUES ORGANIZATION
FORUM READER Vol. Il, $4.95 (Avaulable RE
Fall, 1975) ADDRESS -

—copy/copies of AMERICAN ISSUES |CiTY
FORUM STUDY GUIDE Vol. lI, $2.95
O (Available Fall, 1975) STATE ZIP -

Issues Forum

Volume One of Courses by Newspaper
Community Guide: A Source Book for the
American Issues Forum includes program sug-
gestions for the first-four months of the Forum.

Volume Two will contain program sugges.ions
for the last five months. Both volumes were pre-
pared as part of the bicentennial program of

Courses By Newspaper, University of Callfomua |

Extensnon San Diego.

AMERICAN ISSUES FORUM:
A Courses By Newspaper Reader

Courses By Newspaper also has prepared lively

and thought-provoking Readers that correspond

fo the topics of the American Issues Forum. Both
‘Volumes | & Il of American Issues Forum: A
- Courses By Newspaper Readet contain per-
sonal narratives, fictional pieces, critical essays,

. poems, documents and excerpts from major

American literary classics. These Readers and

- accompanying Study Guides nrovide useful

background and perspectives for participants in

- the Forum.

¢
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APPENDIX II

Materials included in this appendix are related to the American 195&@5 Forum
and ar:e of particular interest to schools.

WNET/13: In-School Televisim

WHET/13 1is producing a series of nine dramatic Tv<pr ograms (one fot each month
of the Calendar) for use in grades 6 through 9, which may also be of intérest to
senior high school teachers., The series, called~OURSTORY, is intended for daytime
broadcast by educational TV gtations to provide ineschool TV programming to the
. schools they serve., Each film will depict how an ordinary American (who actually
existed historically) confronted difficult situations or personal decisions in his
 timée They will be dramatic in character, but open-ended in that they are designed
to lead student discussions of the values guiding the protagonists. It may alsc be
aired on public television stations during prime time begimning in Septemner. For
times, contact your local public television station. ‘w

WNET is distributing free copies of a l6=page Classroom guide to accompany each

- film to all the Social Studies departments of junior and se~ior high schools. These

will be sent about a month before each program is afied, The print material,

designed by curriculum experts and artists, is as unique as the films. The guildes

include suggestions about how the films might be used in classroom procedures,

reproducible written materials for student use, and further information about the
characters and incidents portrayed.

Upper Elementary Materials

The Educational Research and Service Center, University of South Dakota, has
developed a Regional Teaching Guide coordinated with the AIF topics, entitled 101
Things to Do For Your Bicentemnial: A Teaching Guide for the Cultural Ristory and
Geography of the Western Frontier and Upper Missouri, This is designed for grades 4
through 9 in the nine state area of Wyoming, Montana, Utah, Colorado, North and
South Dakota, Mimmesotaz, and Ipwa, .

The guide represents a ready-made set of lesson plans with related activities
and enrichment materials for eagy and immediate use. It covers teaching units on
American ’ Indians, Explorers, ’i‘rappers, Traders; Soldiers and Ferts; Transportation,
Commerce, Communication; Cattlemen, Agriculture; Govermment and Politics; Conser=
vation and Ecology; Towns and Town Builders; and Culture.

In addition to the - lesson:! plans, the teaching guide includes supplementary
materials consisting of bibliographies, general references, and information of
local, county, and state nature; introductory materials comsisting of charts, wmaps,
etce, and 101 Bicentennial projects for classroom, school, dountown window  dise
plays, and community centers,

PI-1
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The guide is avaiiabl/@ffbr purchasa--sa.w per guide; 10 or more $7.30, Checks
gshould be made payablé to "The USD Educational Research and Service Center," For
information and _mdterial. contacts Dr, Bruce G. Hilne, ~Director, Educational
P.eggatch and ~Service Center, University of South Dakota, Vermillion, South Dakota
57068, e %

-
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Bicentennial Youth Uebates '. -
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’ ' Guided by the Speech Communicztion Association, a national debate and public
R speaking contest for high school and college-age people will be held on the American
Issues Forum's monthly topics. OContests involve a network of local, district,
sectional, and regional events, culminating in a natiomal conference and csmpei:ition
in Washington, D.Ce, June, 1976, More detailed information on the Youth Debates has
‘been sgent to the heads of the Social S:udi&s Départments of the high schools in our
six-state vegion. .

The Bicentedinial Youth Debates project iz producing materials that may be of
interest to the social studies and history teacher, Its Topic Amalysis includes
essays, reading materials; and bibliographies for further research on the AIF
topicse Volume I is ready for distribution in August, 1975; Volume "I, ir Janmz‘y,
-1976. For information arnd materials contact: s

-

National Director:

Dre Richayd 'C, Huseman, Director .
Bicentennial Youth Debates : - >

1625 Massachusetts Avenue, N, ‘

Washington, D.Cs 20036

Telephones (2027 263-1070

Begional Coordinatorgs:

) Celorade snd Utahs - Montanz, Wyoming, North
‘ and South Dakota:z’
John Crain = Bomald Ritzenhein N
Kotre Dame High School Wayne State University '
2821 Lansing Boulevard Dopartment of Speech Communication
Wichita Falls, Texas = 7630% . and Theatre
Telephone: {817) 692.7202 Detroit, Michigan 48202

Telephones {3 23) 5377=2312

Project f‘arward 176

Project Forward '76 is en interreligious but non~ecclegiastical Bicentennial
Project of the Interchurch Center, a non~profit corporation in Hew York. lts Forums
Reglious Faith Speaks to American Issues, William A. UHorglen, editor {$2.95), was
prepared primarily for use by adult church groups.

Ethics for Everybody i a discussion leaders gulde to the American Issues Forum
which may be of utility in schuolse. Central teo its use is a2 “value-compass" vhich

W , UQARZ




basic question is: What is good and bad, right and wrong about the American

. Experience, Single copies are free, multiple copies are 50¢ esch plus postage at the

following ratess 25¢ for one, 50¢ for five, $1 for 10, and $2 for twenty or more.
They may be secured by applying to: Project Fcrward £76, Room 1676, 475 Rivergide
Drive, New York, New York 10022,

*

Scholastic Magazines: Scholastic Veice

Scholastic Voice, reaching high' school teachers of English throughout the
country, will develop monthly statements on the Forum's topiee which will relat::e
various literary works and trends to the monthly issues, A

Go

will lead a gmup to examine each issue from all points of t:he ethical compass, The l
|
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