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bl ,
f Orville G..Brim, Jr. ' i
roundation for 'Child Development" .

I. The Sense of Self Viewed as Theory About Oneself R l «

« ' -

- I have reviewed much of the theory anmd research devoted- to that
aspect of pQrsonality ‘called the self- -image or. the sense qf self,
and I now have developed d certain perspective on ‘the nature of
the self which T present in briefest outline here to set the stage
for. consideration of lifespan. developmgntal chﬁnges.~
4 .

‘I 'must say that in my judgment there has not been “an important
new idea in this domain since the turn, of the century --- when we
had some of the first new ideas, in their own' time, about the self
since_Descartes. In Europe, Freud was producing his classies in. .
1900, 1901, an'd 1905, and in the Unjted States there was that o
famous quintet, of 'James, Baldwin,‘Dewey,‘Cooley,.and Mead, We
have since seen the production of thousands of studies and essays
on the self in the past seventy-five years, ‘and these exist much
like a lot of loose bricks lying around the brick yard waiting
to ;be used by the architect and builder. .-

°
SIS

The question that would seem to stop scholars is whether, df ter
three thousand years of inquiry, it.is sti1ll worthwhile to keep
looking for new personality concepts or even new perspectives with
reference to the human self’ image. Still, more® or less out qf
nowhere around 1900 came the concepts of the looking-glass self
the rules of: the game, the role specificity of ‘the self’ concept,
the . .generalized other, and, of course, repression and the mechanisms
of defense ---~ all examples that can spur the modern scholar on .
in the search fpr great new unrecognized principlés.

s The only reality -== to begin my exposition -=-~ that one can
sever know is the self in contact with reality. We can see how ,
human theories of reality consist of: . ~ .

- relating events in nature to-each other
- relating other persons to nature : "
—~ relating other people to each other
- relating self to nature .
- relating self to other people . 0
- relating one's self parts to each other, e.g.
the body and mind . ]
‘ Certainly this is not mysterious. What men learn during life
are axioms, concepts and hypotheses about themselves in relation to
the world around them. We can think of the sense of self as a . ®
personal epistemology, similar to theories’in science in its compo-*
nents and 'it8 operations, but dealing only .with a specific person.
- The important thing to remember is that it is a self theory, and - - =
_tHat ‘the phrase "self concept" has stood in the wdy of further progress
along this’ particular path. lWhat we should say, more strictly,’

r

*1nVTted address to the International Society for the Study of
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1s that the self fs a body of theory, and.that it is a segment of
a human's whole theory of himself and the world around him. Our
scholarly efforts might be described as developing a "theory of °
the self theory@" .
Some years ago when I‘was Working with self estimates of
+ «intelligence in .executives, ‘and in college ahd high-school students —---
oy N asking .them how they thought they compared in intelligence with
certain s8ignifjicant others - I was exploring a certain component
of self theory referaing to ‘one's capacities.(l) - And, a year or So
ago, in analy2ing the meaning of an indiyidual's sense of personal .
control over life it became clear  that I was. dealing with an idio-
"syncratic perspnal thebry of causality invdlving the- person as
the actor and the world outside as the object.(2) As I Said then,
the sernse of personal control is in fact a system of belief --- I
v would now call it a theory about ongself in relatiom to environment '~~--
a concern with causality, with whether outcomes are a consequence
of one's own b&havior, or tend to bccur independently of one's own
behavior. Consider these items used frequently in weli-known
inventories .of the . personality .dimension. of. internal versus external

LY

control:
. ~ ! ) EERCY ’ . e, .
o - "Everytime I try to get ahead something or somebwdy S 0
f' stops me. P » . e

v
»
\ - ' ’

"My existence 1s completely under the control -of destiny."

-"What happens to me is.my own doing.“ ¥ '

""When I make plans, I am almost certain that I can make
them work."

LY

- Responses to these items are not considered indicators of
motives, or attjitudes, or "goals, or values, but of beliefs. The ‘
desire for -mastery and control is different from the belief one 1is
in control in the same way that the desire for love and recognition
differs from the feeling of being® loved.

A s As 1 began to work through some theoretical problems from this
new perspective, I also checked more widely on the published work

" available to me to see’who else might have been developing along the
same line. oI found very little; Alfred Altschuler and his colleagues
from the Unjiversity of Massachusetts have some working papers on
self-knowledge development =-- but the most complete statement I found

e is a paper by Seymour Egstein (3), dealing with self~ concept as a

theory" about oneself.

.

~

. : I want to comment oh a few aspects of this special perspective
on the ,self. First, the most complete use of the general concept
of the "sense of self" must include the experience of primary affect,
not mediated by symbols or concepts --— something like a lizard }
., lying on a flat rock in the sun. But that porticn of the sense of

3
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self which is theory’'requires some symbolism; requires statements
0 in the form of propositions. It will be difficult to set precise
boundaries for these primary affect and symbolized theory’ components
. of the sense of self, for as we know, it is almost impossible to &
.€liminate the ubiquitous influence of society in labeling all of
. our experiences from birth on, e.p., the child utterly ehgrossed’ :
. - 1n eating his first ice cream cone, and the mother saying, "Bite it,
don't lick it." . Lo oL

. [y

Second, not only is there rothing incompatible with this formu-
lation and the fundamental principles of human learning, but the.
acquisition of concepts and propositions relating oneself to the
world is the major substance of lifetime-learning. However, calling
‘ . 1t a self theory differs: from being only "just what is.learned," .

in thdat viewing this body. of leafning,gf a body of theotry means we
can analyze it in terms of what %e know about the nature of scientific
theorieés; can examine 4t for axioms, concepts,’principles, and °
potheses, and can develop and use a systematic language to describe
“x~+--z .w.. ' #his vast portion of the person's learning. o -

B

Y ’ - o .

o .
- ¢

Third, I mention methods of ‘research only to allow me to ‘

“remark that the ethndmethodo&ogists, in sociology, havé'developed
systematic procedures of observation and interview designed to keep
"themselves out of ‘the data and keep the gerson'in.; P?oceediﬁg

from the view of human behavior that eachiindividual has‘'his own
idiosyncratic hganing %nd,puppose for his"bghavior,véin our terms, .
his own theory of what he is about) which 1s lost because of a priori
concepts., on the part of the data gatherer, the objective is to find
and describe this uniquene$s in each actor. ' 5\ - o :

=

;Fourth, I note simply that primary affect and learned motives
‘are the energizers, are the mainsprings of the’ action of the -
. " &, .
- organism; and I am working with a very .simple set, at a faixrly
general level. S - . T
- i ‘
Fifth, the "content" of a person's self theory can be analyzed
in many ways. One might classify'self-theory'contenfgbyainstitggional'
area, relating to marriage, to work, to religion, and the like. ‘
As one might classify beliefs and propositiopé'With reference to
AR ‘fundamental motives, such as those centered around ‘the concern akout'
being liked and approved, or around the exploration and control )
over,one's life and eavironment. Still another, &n ancignt classi-
ficatory system, to ble sure,'would categorize components of the . .
© theory about one's self according to whether they deal with the body
or the mind or-the personality; e.g.,‘qpefs body can do X or one's
. intelleétual "capacities e&abie'him to solve problem Y; while'ane's
. - personal stylé permits him to manage social gituation Z.

A

: . Ty
, Another approach to content, and more subtle theoretically, are
based on the relationships between a ‘person and other people, but
BN ) aléo possible objects in nature and these g%ye rise to two'major
~ kinds of self theory propo%iticns; - ’ ’ SN

-
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"The first-+is .the 'they-me

relationship, in which- thle

person 1is,6 the object.,of. another's, actions,

expectations

, - or attitudes,
> 'She approves.

always. got along well with me.'

~

such as
of what

e doesn't want me to do that,
have just done, 'My brother
The second is:the
Here we find

! 1- t“hem'} )

type, where the ebject is some other ‘Person.

.statements-or observations of this kind:

']l do not think

they are.fair,

'I demand that he” dao that"

and so on.

-

~

'I will be ahgry

7

~1f he fails to live up to h1s promise,

a

4

. '“,

Two other possible relationships come tq mind. - One; of o

thése is the

'"they-them'

- type, where others dre both”

¢ the subject and the object.

This is not’ constitutive
since it involVes interaction

-
’

of the self-theory system,.
in which the person is neither subject nor object.

e v

It is the other logical possibility, where ‘the person-

N &

himself is both thevsubject and the ,object,

that eaptures

the imagination.
““ships of -the “I=me"

What of

“type?

Examples ‘are:

the . genera} class of relation-

'I,’am content .

with myself,'

'I expect that I will be able to do this,'

-

!I should not demand so much of myself.'" (4) ' .

' K

formally defined, has properties other
What about the. fmrmal properties of a-
‘My mentioning® just.a few of Ehese\shows

\ Sixth: any theory,
than just jits content.
person's self theories?
how familiar .aspects’ of
.now, apprOachable*on new

’ o . ’

terms. g

¢ L4 L

‘Thus, we can examine self ‘theories in terms of their validity,
their internal consistency, thelr openness ‘to -change. And since

“?

.. theories about himself,

,,ax1oms and premises,

(man strives to "foresee his future,

self theory- are conscious” or not alsp has-a parallel in’ scientifiec
theory g@nerally. Surely, viewing. the self as a theory elevates
our 1n€erest ‘in what" Brewster Smith calls the*"human gift of self
awareness," in contrast to Jung's "iceberg theory" of the self -~-
that the essential self lies outside awareness. Stlll my: view 1s
straighrforWard namely, that man .hdolds a varrety of beuiefs arfd
some of which he is conscious of, some of
which he 1s not; some of whieh ar deeply repressed, some not
salient enough to ‘come *beyond the subconscious, and others ‘beimrg .
the object of complete awareness. All of these are components of
the theory, but only part is in conscious awiareness. Lt takes only
a brief stretch af imagination to 'see that in scientific theory .
generally, digging out. the hidden assumptions, the unrecognized
the iﬁplicit -and ungyrfaced ke¥ proRos1tions,
sc1ence, as

.

is anm 1ﬁtegral part of the growth and development o
it is\for 1nd1vidual human beingg’ ,

. [

the "self" componemt of . per&pnallty are, -

the time ogxientation” charaeteriz-
“ing his self theory --- the extent to which the componexts of the

R

.
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~ biplogical, and physical worldi. To put 1t succin&tly, man 1is

v

LS

s

I

. v

II. Culture and Socialization ‘ e s . hh‘f - . '*y';

‘Self theory,~like other knowledge, is dependent.on the :
theories in one's culture about human nature angd about.:the' soéﬁat

-dependent for his theories about himself on what is available in .
. hils culture. ‘His culture provides .the answersv Only to the
smailest degree does he’ gemerate new knowledge from his* own
-actions. . For instance, a man' s- theory of bddily functioning, of

rwhether ‘he is sick or well, and what to de about either state, are
dependent on the theories of health and aging which exist .in ‘his
‘culture. And our culture may do us' wrong. At any given time the
theories available to a.person are likely to-hold muwch that is
false, just ‘as early medicine, and medicine. today. mislead many
people .about the relationship f ¥hedr actions to the%r own health.
And, perhaps more to our interlesi]bere, 'nate £he still widespread
scientific theory that intellﬁ:t:ilﬁtunctipns uniformly decline
through-the - lifespan ‘after physikal maturity is .reached, thuacmis-
-guilding a pérson's theory about whathshe or he’ might b.e able td

achieve in middle and later 1ife. . . .ot
4 - ‘s - - R ! «- : . te

° The culture not only provides ‘the interpretation of the . !
individual event, provides the acgumulated theory ifito which his - -
" own, theory about himself must fit; it also dees more: For one, P

. thing, the language available to ‘one expands or limits the concepts'"
Tavailable for his own. thinking Language is elaborated- on
aspects of experience which are most salient --- for whatever *y,
historical evolutdonary reasons --- to. that cultyre. Thus we
know only:® distantly about ‘the Eskimos" terms for seventeean different
kinds of #now'and what they should 'do about them; or-the Tibetans'
hundred “and twenty térms for different states of belng --x/ concepts
not available to those of us raised in this segment of the western
world. SR . . . ., L .
Moreover, studies in the sociology of knowledge show how the
,unequal distribution of amoun't and quality of knowledge in societyM

«. to various privileged and less' privileged social groups, must
'—pvoduce.group dif ferences in theories of man

in relation to others
and te the universe. Yow,are privileged by idence of- being here,,
while 99 percent of man does not.,have the .concept of, say, .

repression, in thelr .self theory -== in the r arsenal of thought. ’
. * / e ~

/.
. And, of course, the culture tells each persod not oniy what o

‘%e should think about himself, but tells each of ss what the other

person's self théory should be. Thus men. acquire a uh%ory of what ~

a woman's self theory- should be, ofiwhat'is the right vigw for her

to hold --- as ‘we clearly see in reports’ aBout-male psychgtherapists

dealing - with female patients And so, if we have girls who think

they are boys, their .theories about who they are and what they can

do are soon under cor;ectiue reforT., [ o

v
- -

As .the anthropolog1st Ralph L nton would have said: anhl .t
person w111 have some Beliefs abou himself that are upique; some
thao are similar to what others in his social grou%f believe about

- /
. ! . . v
rs . v
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", and personality developm@nt in children dealing with aspects of

4

-exception ) In a recent unpublished paper, Maty Larson reports °

" on how arnd what children learn about the. legal. system' some emerging -

‘.preschool and first- -grade child's evolving, minute views of the

;7 %2 I think thac the failure of developmental psychologists te

1 - c - ¢ . , ‘ . o4
o cle ‘ S E T
< . . . N ‘ = " -
o b * L 7. @ ! - - '

;\._\" . v - . . [ . M o . -« ‘. . - '\“‘ .. .
themselves, and sdme beliefs that are shared with all members- of _ ¢
the cultqre. - . .. oy .. -

'_a;’,- ) - . v' , - - ‘ R

. . ‘ " ) . ‘. l _‘ . i . ~ _ . p - . J .
ITI. -The Child's-Developing>Theory of Self o L - .
, Developmental psychology is the great pewér base ‘of human .
- develqpment’ research, but. when. with so much JInterest I -turded to o
.the c¢Hild development research literature to’ read abwut the S
origfns and early development.of the little child's theories of

hingself in'.relation to the world I found, alas, virtually nothing.
(The work of Michael Lest and his associates is a motable _ .

‘her classification ‘of articles in three American JournalS"f”-f o
Developmental PsychologY. Journal of Genetic B_ychology,-an& the L
‘¢hild: Development Abstract’s for the!three years, 1972-1974, S
Only 18 studies-out of nearly 1,000 in these leading Americ ' S
Jougpals were concerned with the‘child s developing self” e_f" - '(l_
'~ - B -, N . <, . _'d_

‘L'note that thére are special areas of study in- socialization

. .

theories of hgw the world might work. T include June Tapp's Work .

work on.sqcialization (e.g. Fred Greenstein and Kent J nnings $n
the U. S.); studigs. of moral development, ‘which T reint pretsas

chcessively sophisticated self theories in, certain ki . of ) - o
social situations' and, of course, Piaget, on dev%hOpl theories of
the physical world. Sy , /T : ".‘ T f

’

i But, -Wwe have nothing comparable’ in research on’ development of

the sociological apnd psychvlogical components of thé child's self i
theories. What are little children‘s developing theories of causal‘v
reality about the social ‘world and their pwn emerging roles in it-”
their developing theories .about how the soclal system works; thle

school .of the classroom, of tﬁe peer group, as well as of what they
can do about it. What, indeed, are these miniature theories of
behavior ,and hoy-do they develop and’ change over. time.

- hi N » ",

-

take this perspective on’ the child's emenging personality is part of
-a general failure to connect child: ‘deveélopment research to matters‘*
of greatest interest in adult ‘personality. I believe this .failure has
sevétral causes. First, most -of child devel.Pment study proceeds

on the assumption that there is no change in personality after
childhood, and that there is some "mythical plateau gf .adulthood"

t'o which child development can predict.. Secondly, the developing
atfributes of the child that have been most "studied are, in the . ‘
magin, near completsion by age twelve. Third' the consumers of child
development information have beén the_schools and familiesj

and prediction has been to tasks in these ‘institutions, not.to latet
1ife tasks. TFourth, we havé been overly—influenced by the infantile -~
determinists. Such determinism: mig thbe the case’in. extreme
:persona& disorders, such as seyere Oedipal problems,tbut ‘Bot be

L L QOOQ? 5 ;-T T V 5;
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. value in its own .right, rather than 4s father of the man.° The - .-

"~ the‘ case generally. We -know there is ample evidence for adult'o-
‘pepsonality change and, also that, the prqdiction from childhood -
to agulthood is very . poor. .Inm fact, the correlatioh between b
secomdary. school and college performance (b6th acﬁdemic ‘and non- o
academic) and later happiness and general adjustment in -yorky
family, and community, is virtually zéro. -- ‘
1 4
. In musing over this matter and the implication for child
developmept, I, see the challenge of: What indeed does child:
development research today have to gffe£ to the study of. adult’
personality° I think.we no longer simply can assume . its relevance.

~

N . .

: Ome of the two roads that might be taken is to accept the.
fact. that tHere is<do conpection. This opens up other lines of
Jmstification for studying children. One can study ‘the child to !
predi'et well being and performance latk®r on in the school and
family systems. Secondly one 'can state. that the® child is of

child\is to be loved and supported for what he 1s, onow, not for what
he can become.‘ The age of childhood must be viewed gs a category © -
cof equal merit with qther segments in the' lifespan, not on the
basis: of promise. ‘Do we ask the elderly what they promise ug gn , ‘
the fu+ure9- " _:-_, . . .. o8 -

) 7ot The, second road --—-and my preference, since 1 do not want
child deyelopment to be left behind as wegmove forward in our undeér-

standing of humdn behavior in the. last quarter of this . century -~~~ -
is- to ,say that it is people, not an age, that interests us, and that
we°want -to study new. kinds .of characteristics which ‘capture the
essence of the'social- being of man .and which show continuity fxom JaN
childhood ‘to adulthood. I believe ‘that comﬁonents -of the person's

self theory are just such human characteristics deserv1ng of. study,

. . - . . *
in later life. " e | o _ RO ' - - -
’ * s - . N * N v ~ - »
I - . o . ) ! . . <« . ) .
Ca . .' . L - . " . . 5 e . % ) . Le -
IV. Personality Chang~>in Adulthood R s v o

-

There are -hundreds. of investigatiqns ‘which- substantiate .
personality change in- adulthood in reactions to situationsg, in s
attitudes, in reference- grOups, in self-descriptive Atemg, in’ sources
of gratificftion, in dyadic relationships, -in, obJective descriptions
by friends, and. on psychological tests.) The %ata come from Felf. t
reports, longitudinal studies,-observational materials, indrviqual o~
protocolsa personal descriptions attesting to the fact that i «f

everybpdy i% wdrking ‘on something." Changeavngt contiguity,aséems.
the natural state of the prganism}y * '

n
.

&his work however, ' says reall very little about what kinds of
personality change may occuf¥§ and agult petsonality: theory is in*
bad shape on.this scbre. Indeed it isVstretchingfthe facts- only

‘a bit to. _say that "almost every hyppthesis about what .changes

in adult personality has been both confirmed and, disconfirmed by

one or anogher study. But 1 am struck by the poor qm@&ity of most
\ ' : /

S &00009 o e,
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of this research While childodevel%pment research i, with g;eaf

" scientific sophisthation, missing mény of “the mportant quéstions;.
adult personqlity change researeh has the'r1ght quEStions but weak

methodsn z A : . AR
. -7 & /’) t i "“~’ ) . ‘ e

. . v o i .
. . R . I ! .
‘¢ » - QQ .

.w‘ By this.remark I do not mean to belittle the important and
valuable work in, some of the better kmown  1lo 1§uﬁinal studies such‘v
as the ‘Berkeley Gnowth Study at the’ Unimersity of California."
‘As most know, repeated measures “from childhoodd ‘to present adulthood
have delineated the rise and-fall oF‘certaln aspedts of .personality,
and recently specific characteristics are being tracked through JRr
"the years of the study. But the value of. this.work as we also know"
“1is limited by the-. ch@rwcteristics 6f the subject populations, it.
1s small in size, and unrepresentative of the:largem soc1ety. ¢

* I have the impress1on that -the life span development perspectlve
is more widespread among non+United States. schola '» »aftd that having"
gotten sﬁarteq a'bit later on longitudinal Studi “they have" benef1ted
from our mis'takes by shifting to larger numbers of- respondents, more ”
,representatiVe 4in mnature, and better techniques for maintaining.
contact through .the 1ife of the survey. .In the United States now, -
there are many important new longitudinal Studies (e.g. bhe wark

. be coming on- stream. This second generation of..life span)develop-"

“

: With reference' to Gros's- sectibnal studies ~-- that js,‘natlonalf

. of Warner Schaie and - assoc{g;es) which eilther - just aré or soon will~l~7

ment studies in the United ates avoid in substantial pal t the ,fﬁp¥~
' defects of the pioneer studies. \ . . . e N
,5 ’ . . . , : ‘.-')

-Surveys of adults =--- and their contributions, the probfems of S

disentangling histqrical or "“age-cohort" effects forbm. chronokpgical‘
.age, effécts are well known -and for the most: part ﬁhsolvable, with,
the tesult that.they glve little insight ixm'te Tife span deﬁelopment.
Moreover,ba recent canvas of data ailable-in the chives ‘of
the major survey center in the'Unr%zd States shows thrat there is .
. little information at hand that ‘we oinnarily think of as being in
- ;he domain of personality,'1n contrast,~say,‘to data on ." 9onsumer
preferences or "voting behavior" 4ih. national.electloﬁs., . .,
. . . ~ - . . '
V. 'Séme. Illustrations of Possible Systematic Changes Ln Theor1es Tt
*of’ Oneself Thfough the Life Sgan

. . . R

- You see,: by now, that I beliéve ere is-very little in - the
literature of .the behayioral sc1ences which traces the -1ife course,-
from cradle to grave, of spec1fic components in one s theory of o
self. We do not have anything approximating, the model essay’. by

ﬁv/aul paltes ‘'on the life ‘span develppment of medsdrﬁd intelliience (5)

¢ -

'l’ There are promis1n fragments along the life path -=- for ’ i
. instanee, im childhood heories about personal capability. We know ,
"from Berscheid’ and”’ Wadster s 'review of research on physical - ¢

they dtand on.a beauty- ugliness dimension,’ and that their ranL1ng ’
of themselves and their peers" correlafe signiflcantly with A .
a - . . - 3 * <P - . ]. :

attractiveness that ‘four-y®ar., o0lds have develdped a theory of where ;-'

. B , 00010 '.‘. | g “V‘_l:* = i, . .5_,;
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1ndependent adult ratings of pic&ures. And, ﬂavid A. Goslin has N

shown uys that’ elementary school children have ca good idea ,of where
they fit in .their school’ cfhsdroom on the characteristics of °
intelligence, and . that their- self*rank1ng§\as«well as -others in-the .
¢hs%room are accurate ‘for the mo'st part, r' But. these at¢ not: tied,to .

-flater,parts ol the life, Course' there 1s’no real follow through here

. ke

» fourth tﬂ ‘tenth_ grade' one

Teon this top ¢ is ‘known to many of the Americans here. "But?‘since 1t
°i& a.-provycative illustratiop of what we should -look for, and .

. ‘to'.the later years. RO , : D~ .y
:" ‘,‘3-, . ’ . ) . \ . e X~ 4
’ Thus the three examples 1 ngw submit o you. are brié?%and \ i
-sketchy:eg- necesparily s'‘a. beeause we do not "have the—facts %0 fill
* ~ them out “in detall . . { /. B . ) e
. Sy C .0 . ‘ a ’ . :I?v'.oa“"‘ .
X l Theories d?\Pensonal Contrdl ot ’ o :?'
s T , L < ' S T j' -
I w1%l pass over this brieflx because a recent paper of mlne ’

build on, I do" want to mention it. Essentially lﬁideals with what /’;5

?ia~referred %0 as ."internal vs. externad sense of " controL " that is,
whéther one"* saysthat he ot some other force is the determining factor
"in,the ottcome ‘of some event. * The itemg quoted ‘earlier, erg.'"When

I make plans,\l am almosn ‘certain I can'make them wofk" are- from

i scales measuring f%is personal belief ) Com
\»

. . N - ~
°

° The rLlevanU data .are;, cross*séctional ot longitudinal
hence subJect to d0ubt, But tHby ‘are 1mpressive."°

4 - We .are lacking descriptions of infancyVand/early childhood 4--4
of “those first confrontatiaons with reality in which the early vague
sense of omn1potence begins to. beachecked “and the process bg which
this infantile sense of persanal cohtrol is corrected by experience,

_ and anthropomorﬁhism is replaced by a“*valid, pragmatic, .and growypg*
belief in one's ¢ontrdl over his lfe. But even .80, *while there

'1s not much to go on, it does appear that during the life span segment
from ardund age, five 8t six 'to’ tl¥e mid~1life period, changes in- the
sense of. personal control® correspond in a common sense way te thez
realities of 1life, namely, an increlse from early childh up .,
tproﬁgh the adolescent expansion =-- the feeling of greafvjékir, of

. "I canhot fail" --- thr6ugh the next several decades of maste

the key tasks 'of life/f - apd then the inversion Point and the

gradual erosion of :the sense of control during the later years. . g

Some good résearch (657) shows increasés'in " ol

the sense of personal control from first to tenth grade ﬁ from

arge national surveéigf ‘attitudes demon-
strates increases of -4 subgtantial nature in thé Sense of personal 7 -
" control x frqm tenth to twefth graded and actoss all social class -
'gpoups. Then, from age tWwenty fon the data from the unpublished AN

* study by the Gurins shows a‘steady increase by decades to age fffty.&
But then, from age fifty on, there is a tlear decrease 1in reported.’

.'sense of personal control through age geventy and ower, And in [ -
support,is ,David Gutmanh's eross—cultural work showing that adult

o,males from ébout fifty-five on stop seeing the world as somethlng

‘y » . '#I . . » . J ‘ °
. . _ “ - . . r ’
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" .contrast,

.'characteristics of occupational choice,

Elf

that'can be cenqueredj and. begfn to: regard theix problems Aas beyond

26

heir own or any othEr human B contﬁul

~

©

(8) .
. _ |

The" reseﬁrch material% on socioeconomlc §tatus and rice
ditferences in the sénsesof powerlessness and fatalism s one:
‘the. most stable, substantial findings' of. United States Soc1ology
the pakt fifteen years.: The facts are thdt. loqer class, Tath&ﬂf
and black members,of- society on the‘ average .are lower in the - ..
sense .of personal contrdi and that each‘ef these sub-gr up 3
char%ctefistics makes an ipdependent contribution tyr the diiierence
*In part this reflefts the realities~of 1ife —-- We, say that one! 't
personal -theory 1% in .accord with thé facts of his or her- life'~--
butt qf course @lso in partvshows the - cultuzally detFrmined
content in self- theories.i "Que sera, sera. e

@heoti@é ‘ N

of Future Careem AchEEVements
~

~ 7 »

M

.
M . )
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For men es&gcially, work outside the home takes’ the’ largesL o
single percenfage of one” 's yakﬁ%g hdurs and. powerfully influenc\s%
the development~and change in m@eny. aspects of self-esteem in "
life -=='to be valued by othéers who matteér, to feel in eontrol of
‘one's life course, to b eve that ‘one is distinctive,”
hat-one counts fon\sbmething special in the common * prlgrimage of
an; to sense personalagrowth and development so that one is sonfe-
‘. thing more-than as pf a week ago --- the pursmit of these 4and other
.elements’infthe summary sense of self -esteem pervades the work of m
men..,
tion to the woﬁld‘bears on one s occupational'life.

It "is true, ndw, that studies of ‘occupational choice, related
"to personal and social characteristics, eXist in large number..”
Indeed, studies of occupétaonal thoice have been made of quite
young children; where the resp nses 0of almost‘'allv of them makegxz -
élear that any_ realism in the ¢ oice, thatcis,_the infusion of¢Y any

" sénse of what an occupation migHKt-mean, is cfEarly absent: Unreali

high career aspirations also spring from the, emphasrﬁ in American

culture on achievement or‘-upward social mobility among certain*
youth who are old enough to know somethiﬁgcabout cargers, but come

from deprived cultural backgrounds where therr fﬁves are cut’ of f

from realisiic informatiOn. T . _

‘J . ‘ Lo, ] )
Rpcognize also, th4t in the past two d@cades, vocational guidan
‘and occupasfonal counsehing dufingythe addlescent age period has. ha
the effect of bringang career choices more in line with: séienfific
appraisals of one's capacities, as shown in the work Qf John
Flannigan at American Institutes of‘Research and of David Armour of
Rand in his study of school guidance counSeling.

Most 8f "this work is on occdpatlonal choice.- There ’s,~1n

no work approaching it 1in. quality and scope oen level of

once it h been ¢hosen or one

it. seems highly likely that the
in* so far as aspiration

2

aspirativon within a given capeer
has drifted into it. Nevertheless,
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is concerned and its unrealistic or fantasy elements are involved,
would have a direct parallel in the aspiratiOns one sets for oneself
. ’ within a careerj or, as I would 82» one's theories of fuyture
s , J possible achievements. Thus’ progréssion from early age on into(the
: career might well be characterized by an ‘increase in realism about //'
"what 'is possible“for one, anh a steady lowering of aspirations to
correspond to the gradual foreciosing of reality. - *

¥

[N

Research now in prdgress Cg) will plot. career trajectories
‘or career curves relating achievement 'in an occupation to
chronological age or length: 0F time-in the occupation. The ,
cr1ter1a of achievement may be income, age of greatest productivity,
‘age 6f best work, or: the amount. of prestige, or power,’ accorded
. a person. There may be sets -of curves for the diffeTrent cniteria
A for a given occupation, and also comparisons of -¢curves across
' .occupations for 'a given criteria such 3s income,. Currently, though,
“‘wwwe do not know if the variance within each of these 1s too great

. % to make it possible to generalize.' : ; .
. o e

Y

Y .
P , - But we can speculate that there ‘is the, gradual, .and sometimes
rather abrupt, teconciliation of the gap between career aspirations
.and likely achievement during the mid-life period. - This is well )
o represented in fiction and also in theories on the:stresses of the o
. mid- life period from William James, Buhler, Kuhlen, Butler, “Slotkin,
@nd others. The fact seems to be that the mid- life male eventually -
“myst alter his wiews,of himself and what he can achieve in his
career, that the day- of reckoning finally arrives as time beginsg to
run out and. the career. trajectory has flattened out, that one is
ds high as he will eger go, and that his self theory changes in °
accord with this&exﬁerience. e . S

Social class differences must exist by virtue of relationship
_to types of occupations with différent cafeer_trajectories, but .
these remain unexplored. We can see that "‘the blue-collar worker in
industry tengs to top out earlier, say in thggmid thirties, and
the white "collar corporate executive somewhat later, say by forty-
five or so. This brings their theories about theiTr own achievement
possibilities under stress, under need for revision, at different .
ages, possibly tying in with the soclological datum ‘that .
’. o bldye collar workers start frequenting the taverns in their mid- and
late thirties, and the executives start. the three-martini luncheon '
in their forties. ‘ /

- -

3. Theories About Change in Oneself

Every person must have as a component of the self theory some
hypotheses about the kind of person he can become in future time,
and hence must have a theory of the possibility of personal change:
He would draw heavily on his culture --- which ‘has its own theories
of human nature,. in the form of science, myth, aud legend and
religious belief, and specifically has a theory about the poksi-
bility of changing human nature --- I would even say this is a
cultural universal, in the same sense that theories about:life

after. death or the origin 9019 must exist in every cult_ur_e. - -

.. - 00013
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One. might have lived in Greece in the cénturies B.C.

12,

"when m;thology

and, legend said that all things are mutable; that anything can become

something else,
sharp contrast,
for heaven or hell could not be altered°by one's acts,
mightwbe.' And Calvinism stands as the brﬁdge from the
dition to, the modern Protestant sects which® believe in
bility of human improvement, viz: "I wish-I could’live
because then I could be perfect by the

; R

and- probably is in the process of doing so;
live in a Calvinist world in which predestination

é I die." -

or, In
whatever they
Juda%c tra-
the possi-
longer,

v Our knowledge about whether American people think they can T e
" change, or not, is' sparse. I present some illustrative data relating
) to, imtelligence, from two national surveys of American high=-school
. _ studentsﬁ’attitudes and beliefs about intelligence.- ‘One set of

survey. questions concerned beliefs about the stabilit
intelligence over time.
‘popuiation believed that intelligence continues to inc
throughout 1ifé. A related quesgtion: '"given the best

diet, education, intellectuaL stimulation, etc., it 1

:an aveérage persbn to raise his intelligence test

More than four-fifths of tqd-

‘of one's".

adolescent
ease »
onditions. of
possible for . ~
at most

by ---" showed that some two-fifths say about. 10/ rcent, an
. 'additional one quarter go °as high as 20 percent and still another
one quarter believe a 25-50 percent increase as possible. A third
question was whether they think their own scorés on intelligence -
.- test’s have stayed the same, or changed _About_one half say the¥ .
have remained‘'<the same' and the other one half say scores have
risen during the past two or three vears. A fourth question, about
the future, shows some 70 percent of the respondents saying that they
I , will be higher or much higher in intelligence i fen years. All ,
N , ¢ 1in all we get. a portrait of this age group's belief in the . _(
| : flu1dity and upgrading of intelligence in years to come. '

However, there are. significant social group differences in
these theories: those adolescents who see intelligence as continuing
to increase throughout life are more often from lower class back-

,grounds, more often females, more often white than black, and " 7%
more often Protestant "and Catholic than Jewish I ask you now:
What kind of experience up to this age of sidteen or so, what kind:
of cultural background; what kind of cultural. rhetoric or proverbs
produce thése differernces in theories ‘about the.changeability of
{ntelligence over life? - “

. Y
s ' ° In child development the work that’ is particularly relevant -
' -on\object fixation --- includes studies of children from five to seven|
showing at. this age boys still believe that they can be mothers -
* when they grow up, and children believe that they can be black or
o : white when they gzt older. Later the realization comes that one
cannot charnge color .or change .sex, and it is reminiscent of those many
children who,fall from second story windows while trying to. fly
after reading --- or seeing -—— Peter Pan. The child starts down
the path of a life time of "ontogenetic disappointments,? as my .
N o ‘colleague Carol Ryff has put it, and one's theories about the’ changes

~ ' . *
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. mother? Are you the same mother? Are you the

- of their functions is to <alm the fears of personal disintegration’

~first in terms of causal agent, e.g. biochemical, magical, possession
..by spirits or gods; and secondly by the content of the legendary

"they are nowg,

* characteristics of the theory of self. We could examine the

-13.

7
v s v B -

that ‘are open to the self swing from optimism to ﬁeséimism.

-

o 0

But, in opposition, therg is also great satisfactfon from theﬂ
sense of continuity, allaying/fear that -one is being altered or
coming to pieces. -Congider the following from Epstein. (3,p.405)

"This \ds Well illustrated in thg following
description by. Lauretta Bender (1950) of the
reactions of a gschizophrenic girl on meeting
her psychiatrist: Ruth, a five gear old,
.approached the psychiatryist with 'Are you
the bogey man? Are you going to fight my

-

same _ father? Aresyou going to' be another .
. mothgr?' and finally scfeaming in terror, 'I
am afraid I am going to be gomeone else.'"

L]
3

The "ontogenetic disappointmeﬂts" probably lead to the develop- -
ment of legends and myths about human mutability; but also, one

which otherwise might, destroy one. With a colleague,.Charlotte
Darrow, I am.compiling a collection and interpretation of these great Y
'legends of human metamorphosi&, primarily in western. culture. This
includes the classicg --- Faust;‘Jekyll and Hyde; Samson Agonistes;
Paul, on the road to Damascus ~=- as well as many -modern selections
from such as Thurber, Kaffka and Philip Roth. We examine ‘these

L

change, for!instance, in. body, in mind, in personality. We then
consider in turm, such matters as whether the change 'is voluntary

or not, its abruptness or radicalness, and most significantly,. whether
‘it is permanent or reversible. Manifest throughout”is man's hunger

to foresee and to transform his. personal future, while "at. the

same time he exhibits his terror of fortes beyond him. The treasured
stories and legends about metamorphosis in children --- for example,
Pinnochio --- 'are especially poignant because they engage children's
fascination with possible transformation of self,. and realization
of"thg life history constraints ‘they face in the continuity’ of who

[

VI. Setting the” Research Agenda P - '\

What I, would like to see is a development of a research mgenda )
to get uséigfiher down the road on creating :this part of human develop-
ment theoxys which deals with the life course, with the continuity -
and change in components of one's theories about oneself --- and
how’ this varies‘ampng CUItuii; groups. , . .

Think of a grid which irntersects age and topic; ‘which includes
components of self theories moving through the experiences of the
life span., 'The grid shtould include a¥) topics both content of the
self theory, however classified --- o better, employing multiple
classifications simultaneously --- and also include th'® meta- ‘

. 000i5




. ) .
life-course trajectory of any one of these components, these modules

_of self theory; and we could look across the grid at any age for the

developmental profile of the child, or adolescent, or mid-1life
mgle or females' theory about him or‘her self, '
. '

. To illustrate, we might look aorosg the developmental,profile W
during the period age forty to fifty for United States' males
and thus g@in gome perspective.on the "male mid-life crisis.” .
We know a number of gelf- theory changes are required in this decade ---
"developmental tasks," we could say --- in regard to declining .
personal control, to shifting beliefs about one's body capacities,
to changing hypotheses about one's future achievements --- changes _
which if demanded too rapidly, or simultaneously, yield a crisis

in one's theory about wgo he is. (10)

But this is dreaming at the present time, for the open
question is whether or, not these life gpan development charts of
aspects of self theory would show any’pattern over time, ‘would really -
have enough gimilarity across individuals to be able to generalize

. about life histéry. Petrhaps even after getting the most significant'

and sophisticated concepts describing man' s self theories, the ex-
periences through the life span still consist primarily of didio-
syncratic ups and downs so that while change clearly occurs, it is =
forever unpredictable. We ghall find out as we move forward in.

our life span developmental theory of:people's theories of.
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