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tem1c support, frequently expresseq as reg;me~supportive 1de—

interprets it, has provided political ssocialization researchers .

»
o
1

' POLITICAL ENVIRONMENT, ISSUE S'ALIENCY,
" anp SYSTEMIC SUBPORT AMONG CHILDREN. _
N PRE-WATERGATE-/POST-PARDON S

Empirical research,over'the past decaae.ind.a half haé. .

-

‘demonstrated an ingreasing'iﬁterest in.the age-old question, *

"How are we socialized to,politicg?" Within‘thexpast two years

| politiéally relevént-events have accentuatedf;qsearch into sYs7

\,l

allzatlon of the pres1daﬁ:durrng ‘childhood, and has brought -to .

rquestlon several fundamental premlses underlylﬂg earller flndlngs

of h1gh1y,pos1t1ve orlentatiOns of chlldren toward the pres1-

¥

Y\I'.

fdency. Phe 1mpact of a dynamic polltlcal env;ronment has punc-

4.7.‘

tuated Slgel's statement ‘that R ].f; ®

BN ~ . N

z

learnlng does not take place in a’ vacuum but can be
greatly affected by the sotial setting in whrch it

v happens. The bolltlcal environment is but one of
" such settings . . . one of the important variables X )
that affect the course of polxtlcal SOClallZ&tlQn.z- o .

PR B TR

Acceptlng th1s as a p01nt of departure ﬁrom the more popular

a

approaches to the study of polltlcal behav1or, we w111 examine

0

polltlcal learnlng asran 1nvar1ant sequence of developmental

[

stages dependent upon phy51calﬁand 1nte11ectua1 groﬁth;

The Nixon debaele,4‘regardless of how history eyeﬁtually

b )

with an excellent opportunity to reexamine the'proeesses by -

B I LR N . - ' X . L O .
which chiIaren“acqﬁire evaluative postures toward political
figures, This, K is especially so with investigators who &ere‘%p

L} ' . . . [}

- ~
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,the process. of studying'the'deveropment of political orientatiags‘

if chlldren whean “Watergate“ broke as a viable 1ssue.
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5" Por ex-

ample,/research cbnducted before— durlng— and aftex-N1x0n could

-
2

pos51bly help  to determlne whether Chlldren are able to dlst1n=\ e

"gulsh between %he role—occupant (president) and the 1nstrtutlon'\

. ] T a ¢ .
(¢rdsidendy). Recent research seems to suggest that emphasis
‘'should be placed on the‘processes of political-maturatiOn of the,

K " RN N -

young“as Well as upon the substance'of youthful attitudes. Any

' * w K

A'dlfferences found in pre- and post Nixon measurements might rea-

4

sonably be 1nterpreted as a form of dlfferentlal learnlng.6

Aqain, we need to reflect on Sigel'swreference to the pos-

l

- sible 1mpact of the SOCLOpOlltlcal env1ronment on the degree and

rate of pOlltlcal ‘maturation . of chlldren in a dynamkc soclety. "

As we-shall see, maturatlon, 1.e., development by growth and Y/
: .

experlence, is by def1n1tlon dynamlc and a Erocess orlentatlon

could poss1bly predict the "flu1d1ty of youthful polltrcal att1--é

nl’ : P a " v
tudes. , ﬁf “

«

Adopting this orientation, then, :we define political social-~

-

ization along llnes suggested by Merelman: politicalhsocialization,

o - ©

1ncorporates the grocesses by which” polltlcal or1entatlons become

J

establlshed and 1nternallzed in ch11dhood and adolescence.8

-
-

.In sﬁm; the purpose of this study is. to ascerta1n the rele-

vance of the c0ncept pOlltlcal socialization as an acquisition -

process for the learning ‘of pOlltlcal values and behav1or 9

'_@lthough the primary ‘focus of the larger studyx is a;med at the

s
-

. . 00002 . sl
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. . .. . ‘*\.
1nd1V1dual\(m1cro) level of ana1y81s, is e, the. 1nternallzat10n A

) of values, beliefs, and attltudes about thlngs polltlcal there° o T

are system (macro) level 1mp11cat10ns Whlch can equally be infer-
. 'red from the data. Tor example, emphasis Dn a macro level of
ot ) Co ]
-andlysis forces us to,ask such’ questions as: What s the 1mpact

- of political socialization on the political system? How does a

4

system maxntaln itself and manage to perslst in the fajf of » .
° ) threats to lts exlstence° What varlables are central

o'long—-
term stablllty Or 1nstab111ty of a’ (any) polltlcal system’ wh;;ef

‘j“"“a“’a“mlcro level orlentat10n~turns our focus to such questlonsras-
- J
. How are one s values, bellefs, and att1tu583 1nterrelated° How *
» ' . [\
~+, and when are pol;tlcal orlentat}ons formed° What 1mpact<do soc1a1 .

awd polltlcal events (envxronment) have on the development of o

" polltlcal attltudes 1n chlldren, that. 1s".how and unde; what cir-
) , cumstances do they change9 And flnally, we can comblne our foq; '
by asking: What is the process of socialization: ofathe young to
éoiitlcs (e g.,'agents, forces, 1nformatlon sources; etc.) Whlch v g

4,

n
-
- -

f
1nfluences individual behavior;. and what impact does 1t have for 2
the socxety_at large apd the polltlcal cplture it fosters?

Jﬂosb; if not\all, of thege queStions,have béen’examinid hy
a - A s . . < « e : ‘ ~ "\ ,z‘\. . R
politica£ and behavioral “scientists ‘alike. However, our théoret-
: R RV } . ’ ) :
ical“framéworklfor analysis and our somewhat unique data collec- -

. °

-, tlon technlque requlre a reexamlnatlonaof some of the most bagic, \\
LY

and w1dely accepted flndlngs of the so—called “flrst generatlong

- -

polltlca;:soc1allzatlon 1nvest1gators. ~Fo;,example, much prev1ous

o .
. Py . . ‘%

’ . f v ~ !
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'tat1ons 1n¢ch11dren}l : ?urlng ‘these early years it r?/assumed

resea ch. has shown that for chlldren the présldent, as the most : -°

‘ VlSlb e sﬂmboL,of authorlty, has prov1ded both\a cognltlve and

an affectlve st1mhlusjfor early deve10pment ‘of polltlcalaorlen—

L3 - -

+

that the ch11d beg&ns to. acgu&re knowledge oﬁ the political E .

'3 r [y

N ’ o
system, and, as he matures,ﬂhe beglns "to map'out‘the polltlcalE

Q » - 4

kS - <
universe around hlm and to dlscover where he, fltS 1ntd 1t-"12 "

3

.

Placed 1n a_gevelopmental context, 1t can"be said that the Chlld ¢

)

v T A

beglns growth processes from which eyolve "cogn1t1ve stxuctures.

a

‘The term cogn1t1ve structures refers, bas1cally, 4o the mental

- s

'1s ev1denced by the fact that polltlcal 1ndoctr1nat10n of the

,young is commpnplace in many natlons, 1nclhd1ng those we label

), s P Y

organlzatlons or abllltles possessed by chlldren.]‘3
Before explrcatlon of the theoretlcal frameworm and the

presentatlon of relevant developmental findings, it- should be
' o ’:x‘ ‘_/‘

'.noted that the educator, tqo,. is 1nterested ig orlentlng the

young toaard accepted socleﬁal values, norms 'and attltudes This

.

& T ~

"democra01es. _ The importhnce, of the process of 1ndoctr1nat1ng

v

the’ young.ls apparent by the praise (and blame)»educatofs receime

for theLr efforts to SOClall%e the young both cognltlvelyaand

»affectlvely. For "example, the contlnulng controversies over text&

@

£

e.g.j programs wh1bh g}ve stress .to the v1rtues -of democracy and
/
whig¢h encourage.c1v1c duty and partlclpatlon, are cases in p01nt.
v h . ,

bookr and the deve10pment of new programs 1n civic educatlon,

'Likewise, political leaders themselves regard chi%dhood ’
. "'_ RN N -
- - . . W ’

Y ' . N t

e
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- vatlve technxque. Plato, in Tﬂé Repuglld has Socrates admonlsh~

o 1ng Glaucon to heed clesely]the relatlonshlp between the chafacter

. . . oy
N - RS ) "
' soclallzatlon prograTs as’ e{?ectlve.means for produclng loyalty .
) - .
and support for the ex1st1(g polltlcal syste s This is not
c A ) < cz

to 1mp1y that concern for "polntlcal" educatlon is a, new or 1nno-

3

({ .
of a people -and 1ts polltlcal system- ST ' 'Z. %
. ' . ) o
.= ' Well then, . . you know therg2 Eet.be as many kxﬁds o ’
R ' of men as. constitutlons.nj!oq don't suppose the con-. ' : \
_ tltutlons grow out of a tree or stone, no, they grow , - e
i, p - out of men's mannersoln citles _whichever manners®

tip the 'scales down, Sso tq speak, and draw the ‘other
after them. 16 N

Thereafter,_PlatO(kwekms hlS “degenepative" theory: cf polltlcal

P

systemad 111ustrat1ng how deflclenC1es 1n the polltlcal or "char—

-actexr" educatnon of both chlldren and adu&ts leads to the decllne

of soc1et es from arlstocracy through t‘ ocracyu ollgarchy, and

democracy - to tryannye' . 5

y ok ) ‘
In 31m1far fashlon, Arlstotle, concer; d'espe01ally Wlth

confllct, change, and revolutlon, analyzeg the. relatlonshlp bé-
v y S ‘ J V= ot

tween the peoples' chara%ter and the\polltrcal system., He was-\

P

i

pantlcularly sen51t1ve to the ?ﬁnctlon of educatloﬁf\h shaping

~ °

P
e

one’ s character. . ¥
v:,'} - - .

. The citizen. should Be moulded to su19 the form of gov=
. ernment- under ‘which.he lives. For each- government has i R
‘e w a pecullar charactez which originally formed and which '\
. ,»contlnues to, preserve it. The character of democracy ' S
_ ereates ‘demfcracy, and the-charactér of olrgarch - ' ;_ V

creates ollgarchy. N A to Y> :

4 . ' . <
It is evident, even from'these selected examples, that early

3




’ .. « cation can more clearly be’ seen as be1ng rooted in the soc1al

n ST ’ preceptibly substitutes the foﬁcaﬁof haplt fo

we . oooos - o

EN

) ) shlp between pers0na11ty or character-development anq the culture
< o /"\ .
. e 1nclud;ng pOlltlcal culture. They were paﬂ//gularly awareqof' -
T ¢ ) '
the role gf(character education in the maintenanc

® P A3

e or changing
“ . of polltlcal systems. ' . St T, .

'/)i~v ' Beyond th1s,aperhaps contemporary emphasls on pOlltlcal edu— ' ,'y

A ‘.

. _revolution of the 18th century. For example, Rousé”hu recog- !
L] . y L)Y > o .
{”“ n121ng that soc1al order depended as much~on the moods~and the

> .
»

[

- manners. .of the publlc as on . 1nscr1bed laws or prescr;bed beth1or,
.o 1 & ‘v ow .

Soe declared that the soc1al order 'rests upon -a law which- is”

’ _ graven neither on marble nor on brass,; but in the - ’ )
LA . - hearts of the citizens; a- -1hw which creates the real R v o

constitution .of the state, which acquires new: strength . RN
\3a11y, which, when:other laws.grow qbsolete or pass '

. ' away, revives them-or supplies their place,
R a people “in the splrlt'of their 1nst1tut;ons,

of authority.. I speak of. manner, customs, andggabove
all of oplnion. : . - o

) S . AN . _ .
”VJ ' ' Rousseau alsovinsisted that the ygung be affectivély sotialized. = N

EERS - .- s
- . . : . B
‘ . \

- "7+ By this he meant. that "intensification of social sentiment,” was a
L T A N . | R - :
-’”_ the goal to be pursued. The citizens, he‘said .o .'all have . :
! S. 0 o * N R

o equally a need for guldance. . . .They must be taught what 1t is = '

=

7
- they will. From this increase of publlc knowledge would result

c e e harmony,; + . and the hlghest power - of .the whole;"19
R 4

On . ‘a\ >

o

numerous occas1ons he emphas1zed that 1t was educatlon~of the

<
o

yourig that prov1ded the°foundatlon of soc1al llfe. Spec1f1cally7

o Q

he declared that "It is educatlon that must give souls a natlonaf

, - formation, and'direct the%r opinions and tastes in/such a way °
’ . ? . ' » - N N

4 : P ,
f . i . ) ® ’ a




rd
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L
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R " "l : ) : —"7,_ 3 » ' - - i
that they w111 be patrgotlc by 1nc11natlon, by pa331o + by

2 4 en BN .
.

L. : e . .
nece851ty "20 . ,]n-‘ . '

\ . . [

LN . LR ¥

-

- Other ‘moédern theorlsts, 1nclud1ng Machlavelll, H'bhes, and
L_ "‘,D- . » ‘ ‘
Locke, have been concerned Wlth the 1nteractlon of h an.nature

. \ - - . .
v“txjf/ and the pOlltlcal system' That 1s, they were concern d with the

polltlcal 1ndoctr1natlon of the.young toward the maintenance of

L.

, the system. For example, Hobbes and Locke'dlscussed t length °
I .
the' structure of authorlty w1th1n the famlly w1th spe ific ref~

~ . « o N

erence to the 31gﬁlf1cance of pawer w1th1n fam111es for politics

1n c1vil soc1ety. 21 . ~ .

. «
’ - . R

N . . 7
& .

e~ S Even more contemporary, phllosopher—educator Jo

, *Dewey, as

-

. is ev1dent by many of hls wr1t1ngs, was-well aware of the Crltl*"

‘e ' . 3 . . . ) X ) . ) N )l . ’ a .
by .Charles E. Merriam,"a political SCientist'at the”
° PR [ &1 R 2t st

Q’of‘Chicago.i Merr1am was one of the flrst Ln the di c1p11ne to

t empha51ze the de51rab111ty of d1rect study of indi
cal part1c1patlon, ncludlng chlldren.» Nearlyfflf y years. ago

he remrnded us that "every modern state develops alfar—reachlng

program de31gned to malntarn .the morale of its constltuent mem-
. 0\
bers ab a p01nt where the1r act1v1t1es will f1t in with and
: Vo
™ .
- perform.the functienal actrv1t1e§ for group surv1val."23-What

.Merriam was saying is‘that all political’systems evolve programs
toeprepare'their citizens for particination in politf%al life. ..

o
Q R : TN

' - .7 0p009

a - . I




could be formal or 1nfor—
s .

At the end of h1s reV1ew of ClVlc'

These,."learning” programs, he stressed,

Imal 'planned Or'unplanned.
T, training in several countrles, Merr;am noted that ln the mpdern

‘. world (of the 1930fs) 1ncreas1ng attentlon is g1ven to the sys-

K temat1c and COnSC10u§ development of elaborate‘mechanlsms of .

< ° =~

$1VIC tralnlng, and less’ rellance is placed upon unorganlzed

. ’ dr1ft n24 - ag early as 1925, he had predicted that “the exam‘n-

' atlon of the rise and development of the pOlltlcal Ldeatlon and

e
'

value 1n ‘the solentlflc understandlng of the adult 1deal and
n25

conduct. (a student of Merrlam s) recognlzed

Harold Lasswell

the dearth of understandlng on the "psychology of voting" -~ a’
AR E

1or

.
3

primary. focus of most early stud1es on adult pol}tlcallbehav

', }’

*

- and urgec the\contlnulng study of political orlentatlons at.

‘all age - levels.‘ For . example, Lasswell argued that lnsufflclent

cognlfive and moral development among the young constltuted{a
26" ' g “

'wcbntlnuing threat to democracy.

. . ‘With th1s background polltlcal soc1allzat10n lnvestlgatorsc
} Lad [ . °

: : A
o ‘have taken up the quest for emplrldaily supported answers qQ thé&"

h;storlcally relevant questlon (as orlgina;;y posed by Lasswell

and paraphrased by Greenste1n un h1s New Haven study) Who learns

. what from whom under what c1rcumstances with what effects927

fo.




) LT . O .
/.7~ Methods and Procedutes T R o

‘During the‘first decade of politicalﬁsocializatiOn research. .

f,.,» '\Jlnvestlgatron was gulded, baslcally, by one of two'orlentatlons.

"iv The flrst, Hyman s soc1olog1cal,perspectlve,28 has been sa1d to.

~- T have_had,the unfortunate s1de7effect of orienting researchers; o,
> : : ’ * - : R X ‘. '

" ¢ - .
. o
7

- - toward the measurement ' - . '

.of youthful polltlcal preferences, rathgr than [1llum~

PR ) ~inating] psychological processes by which socialization °

C agencies operated, . . . [Thus] research became the study

. 1 of polltlcal~preferences at particular’points i 'child— .

T - hood and adolescence, rather than the longltudlnal study e .
' +of politigal maturat:.on.2 ‘ . B! A : T

-

]

- . I .
L3 B ' Jﬂ A N : : ' N

lkym“wmhg\second early orlentatlon, emergang from the Chlcago'school of

.‘ . \ N & (Y .

g thought méht;Qued aﬂf\e, was gulded by Easton s sistems analytlc oL

. i .. \3‘ B ‘

- ) - ¢ s
- framework, par\icu* ly. hlS concept gf “dlffuseﬁsupport" as a :

Ve, - o .
> ‘mechanlsm~for the devéloPment of polltlcal brlentatlons 1£2Nh11—: LT

. s . . - . \\ l o ‘e ’ Ve .. ) : \
v dren 4 30 . AN ., . ==\’ - o K 3= . ,'" N » . o«
PEERY . 5 . . ¢ L4 )

Ca E
. . ~ N
\W S

! In other words, early polltlcal soc1allzetlon studles focused’

: T : : . , )

| - % on chlldren s learnlng about "thlngs" polltlcalfftﬁﬂ' 1s, the focus_

Q’ 4‘)"~

was.on the.chli;}B genera}lzed affect for the political system per .

i

)
’ se or for the system as represented by=1ts 1nst1tutlons, such’as

the pres1dency, igu deVelopuznt of support for tﬁ’E@ structures o{ ‘

1

.

° : ,authorlty. More spec1f1cally, as slgelrand Brooks have so aptly

8

¢ pointeg out, 31 many researchers,were 1nqu1r1ng'1§to\the depth‘of
- . . ] ".‘ . . ) ’ . y
}the child's attachment to the political system (Easton)s diffuse’ , - »
o suppoft, above) , but Wwere ignoring thé child's evaluation of\or 5 -
+ ' \ . —‘ . .s

support/fBr publlc offlclals?and/or thelr practlces or p011c1es e /»S

LI

(Easton S Spé01flc support) 2. Most of the studles found that - . «
’ o ’.'5) - -

oo 7 ooott - ——




| -10-

v . [}

.

P . N 13 Lo

,generalized\affect-was,high across all age groups and seemcd té
appear earlj in fife,}lcng befbre’substantive‘infdrmation was
acquired. These, studies also found that-although navie ‘idealiz-

ation, as cnaracterized*by the ycnng, drbnped with age and‘gaﬁe

. . . . g 1 - - . < R Co .o
way. to increaSed realism, confidence in the competence of govern- -

h33 . " : . ‘-"

-

ment(and 1ts off1c1als remalﬁed h1g

o

4 Slnce the renalssance“ of 1nﬁerest 1nto h0w chlldren form
i ot \

polltrcal att1tudesr researchers and cr1t1cs alr}e have enumerated

" basic. 11m1tatlons and have- ralsed numerous questlons regard1ng data. _‘

S

) s
COllectlon\tedhnlques and theoretlcal or1entat10ns as. applled by .

( - & .
polltlcal soclallzatlon 1nvest1gators. Included in these cr;tlclsms:

&3

w

are such méthodologlcally relevant questlons as. is adultobeﬁaViOra L

I
ultlmately shap d by orlentatlons acgulred durlng dhlldhood° Has
research ‘not, been.tlme-bound° that . 1s, Can we really talk about
== : 7y : -

the "development of political behav1or“ by employlng cross*sectronaln

¢ L

designs which study children at re}atively_cld?e.age.intexﬁals for
. Tow y . "
the pu%pose of observ1ng "year-by-year shifts in political orien-

tatlons'.Z“34 What role doe§ changes in the polltlcal env1ronment -
A )

+

partlcularly 0ccurances of the magnltude and frequency of those

since 1963 -- have on early chlldhood 5001allzat10n° Is research
;§\ not only trme~bound, but sy stem spec1f1c? tha%ﬂrs, Has research.
‘been culturally-bound in that we have focused primarily on Fﬁﬁ‘
?"American" cnlture'(and»the "dominate" culture, at that) tof the .
!‘excinsion of cross—cultural analysiS?w Do children, or adults,'fbr

- S—

‘that matter, really have;opinions and form attitudes about govern=

meént and politics? if so, How stable are they? These' are only a

00012




.decade concernldg polxt&cal soclallzatlon research.
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+ - - .

~ few of the many questlons that have béen ralsed durlng the past

5

> We, of course, cannot - nor do we 1ntend to —_ approach all . )

a £

' of the questibns raised. The present study is llmlted to: a des—.

<

,crlptlon of a data collectlon techaique by whmch, essentlally, the\

same £hildren were 1nterv1ewed over a glven perlod of time, an RN

'eXploratlon of the pDSSlble 1mpact of necent polltlc%l events-(env1-

r o~

: ronment) on the development of polltlcal orlentatlons in chlldren,.
v and the expllcatlon and appllcabillty of a cognltlve-developmental _'!;off

‘framework for the analysis of polltlcal soclallzatlon data.

.

Data Collectlon- Slnce the flrst emplrlcal study , of the

formatlon of polltlcal attltudes ln chlldren, students of polltlcal

[

.soclallzatlon have talked about the “des1rab111ty of longltudlnal

research" des1gns as necessary for the 1dent1f1cat10n of develop-

mental patterns of polltlcal behavlor; W1th few exceptlons,yjmost

: politicalhsocialization»investigators have dealt with the "deVelop-

mental" problem by examlnlng chlldren at different grade levels at
. \/\
one p01nt in tlme. 'Thls has frequently been labeled a "longltudl—

38

nal perspectlve" or a, "qua51—longltud1nal" de51gn. . The basic

assumption was that any-differences found between children in the

lower grades were dlfferences whlch constituted. developmental pat-

terns. It was also assumed that by examing patterns of chlldhood
developmen might better explaln adult political behavior, if, = ¢ B
in fact,. youthful or1entat10ns do per31st to affect later polltl- |
cal action (or 1nact;on¥¢, Jaros, among others, has challenged this

g >

approach .as making an unsubstantiated inferential leap. . He has

LY .




© =--not necessarily comparisons between nations or across cultures,

‘ stage progect on the development of pOlltlcal orientations of chil-

-~ - -12-

further stated that the key to whether childhood orientations have’

any affect on adult political behavior requires comparative research

2,

~
o

but comparisons of the same individuals over time. Put T
simply, ‘'we need to measure people's political orienta-
.tions while they are children [and as adolescents] and .
. then again when they are adults. If there are relation-
ships between the . . . sets of measurements, we are jus-
tified in inferring that the childhood orientations persist.
"- .If there are no relationships, it appears that childhood
soc1alization is not relevant. for adult political behavior
and that research in this area "is a waste of time.
_ Recognizing some'of the limitationz listed above and the need
b

for some type of longitudinal deSign, this study represents a multi-

[y
Ness

dren -in an area of the United States which enéompasses a geograph-

¥ jcally recignized subculture. The pro;ect is in no way meant to

- be a definltive study of Ehe developmental stages of political ori-

entations from child to adulthood. HOWever, by'combining the study
of 1nd1VldualS over a period of time and at succe351ve stages w1th
the more traditional cross-sectional methods of survey research, we

have "telescoped" a con81derable‘t1me-span into a relatively short u

‘period of time. The pro;ect, as 1nitiated required the adminis-

tration of paper—and—pencil questionnaires'to‘students in.the”third,

'sixth, and ninthwgrades followed by a second "wave" of interviews

with essentially the same_children at the fourth, seventh, aad:tenth

«

. grades, and finally, a third,"waye" of'interviews with the students

N

asvfifth, eighth and eleventh graders:' The final phase was to

. 1nclude in~depth personal interViews (employing some of Greenstein s

-semi—projective "hypotheticalJ stories)40 with a specifically selected

]

B!
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random sample of the studentu at the last three grade levels.\

The cross-sectlonal nature of the flrst stage was aimed at making

the study more efflc1ent by utlllxlng the prlmary 1nterv1ews as

”

an “hypotheses seeklng“ study which had as its primary goal the

[

generatlon of hypotheses about the _processes . of polltlcal develop-

: VLews -- at twelve month lntervals -

-

' were gulded by §uggestlons from the cposs-sectlonal study and the

-

'.lnterv1ew schedule modlfled by the addition and deletlon of 1tems..

Where p0581ble, the survey data were’ supplemented with addltlonal

information optalned_from school officials and student flles.4l
TARLE ¢
("Exact wording of ‘the question. + . .") o ‘
2 4 . N
s . URBAN " RURAL -
GRADE 1873 1974 1975 1873 1974 1975
RESPONSE .
: o - 3 $-- grade-across-time --% $=~ grade-across—time ~-%
Responses to above question -~- 4 ' M ] -
" with some responses cpllapsed 'S ’ . s 1 ]
for statistical purposes, 6 - " LI [ . LI
o ' ‘ ? s v ' . ron
8 - % Lo ) : %
- 9 [y, " L. © T e " LI,
10 L L
.1 , v ' .
Responses. . » . 3 ] 1 ]
[ 4
5 . % o -
6 L $
7- 1Y , T
. ) - 1Y a 1Y
9 t : t :
10 s s s
11 T T
) Ragponses. . « » .3 3 Y <
4 ] Yy, ] . o
5
6 1 [ Y
7 L ] [ Y
8 . [ . a,
9 L ] . [ Y
10 . s [ Y :
11 L ] [ Y

ROTE: Data for CEQ I cnd CEQ I wore collected during March 1973 and March 1974, respectively. Data for CEQ 11
vere collected during late Pebruary and éarly March 1975. Since the questionnaires were evaluated and modified
each year, some of the questions that were included on CEQ 11 and. CEQ TII were not on CEQ I. However, it should be
noted that at least 40 items wers rstained on all thras questionnaires thereby pormitting item and index comparisons
Jongitudinally. $*Grade-across-time data apply to 3rd, 6th and 9th grades for 1973 and 1975 only.** Additional
comparisons are possible by reading ‘down the table for cross-sectional data as well as across and diagonally.

e
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As 1nd;cated earlier, Slgelchaa ralaed the question of the
~p0351b1e 1nf1uence of the 3001a1_end polr&lcal env1ronment on the

degree_andvrate of political maturation "of 1 children. Sears, in
his review of three‘major'political socialization works, questions

whether ‘1nd1v1dual attitudes remaln conetant regardleés of politi-

cal changex\ He states that ’ : > S S :

Whatever polltlcal censtancy across the 1ndmv1&ua1'

‘life that does exist may’be_due:as much to envmronmental

- continuities as to thg perblstlng psychological effe

of ecarly socialization. « s+ +It may be that changes in

the political environment of the magnitude of those. occur-

ring since 1963 have beeh sufficient to produce major .

changes in the "political self," early aoc1a11 ation and

maturational stageu be damned.??. _ )
{ . *

Other students of'political'socialization seenm to have reached the

4

same, conclu51on and - have gone back elther to reanterVLew samples

.

from populations preV1ously used in research or have attempted to

1nterv1ew the same chlldren, or, at least, the same grades in echooleﬂv

Y L4

‘included in previous researCh”efforts.¢3The'point is, of course,-

that we can only ldentlfy developmental (learnlng) patterns by

examlnlng tﬂe same people or a sample of the same populatlon over

a, sPec1fled perlod of tlme. Thus,g"longltudlnallty“ (or'"tracklng"

\

in the 1atter case) is sard to permlt the analYSlS of "gross"

(1ndlv1dual) as well as. "net" (marglnal) change in samples or popu-
S >
latlone, and 15 sald to have the "added power of inference, derived

from- repeated measurements on the Same responsents“ or samples of

- the same populatlon.gé- The relatlve absence of longltudlnal re-

.—-‘,
LN

search, partlcularly on the acqulsltlon of polltlcql orientations

-

by chlld;;? remains one of ‘the critical problem areas in the develop-

+
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fime requiredv§or completio? is considerébly'longer, and the resear-

. survey group when admmnlsterlng subsequent 1nterV1ews.

that these individuals be comparable on a one-to-one bases.

v i <.

ment of @ocialization theory. It is unrealistic, howeVer;‘to ex«~ .

N

pect estensxve long;tudlnal research efforts an how we are soclalkzed .

Al

B
to p@lltlcs.' Longltudlnal studles are dlfflcult to. conduct 1n that

they are more costly thgn cross—sectlonal research, the-length of

LS
cher is frequently unablexto control for attrltlon ln the orlglnal

e 45, -

-

o

There seems to be no questlon, however,'about the 1mportance

and potentlal value of a longltudlnal approach.' In splteﬁef known
' A
technlcal d;fflcultles, almost all researchers on human behav1or

-- as well»as their critics =-- agree on the bas1c<need for-such
- - ’ - o . oL )
46 - ' |
Here we define longitudinality as the“"study of individuals

research.

over a pbrlod of time or at successmve stages. w47  pherefore, for .
3

the purposes of thls study, the longltudlnal approach s a method
which allows us to study trends or the effects (1mpact°) of stlmull,

formal and/or 1nformal tralnlng, naturallstlc events, and experl-
.ence w1th “before" and "after" observatlons of essentlally the
same . group of students. More spec1f1cally, longltudlnallty con-

] < Q

sists of repeated measurements of one ‘or more aspects of behav1or

g

-

in the same individuals over a glven perlod of time. The purpose

of thé’measurements wf course,'is an attempt to detect elements
2

of change, deVelopment, con51stency and 1ncon51stency during the

spec1f1éd tlme span. . In sum,.longltudlnallty conotes the study

“of the same 1nd1v1dua1s overtime and does not, of necessitm, demand-
' a8
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. * - Enpvironmental Setti~g- Previous research has all'but
, A t
* ' ignored the impact, of political events upon the development of

. .
o

political attitudes in children. -Sigel has stated that the

[ y
early research orientations focused onn cthanges dssociated with
progreSSiOn in sehool and attributéd-them to "growing cognitive’,

maturity as though, the child grew and developed obliwious of

", the political world or as thougﬁ\the polit}cal world was static.9 ’

4

'-Contrary to Schaie s posmtion (see footnote,48r §ER£§),'SOC1&1
sc1entists concerned with developmental aspectsof human beHaVior _
frequently depend upon uncontrolled "env1ronmehta1 impact" whrsh
is uniquely determined by the status of the env1ronment during

- 0
the historical time period under - study. Students of political
} , :
socuﬂazatmn cannot assume enVironmental stability, and therefore,
- must assume some effect of any uquecified env1ronmental stimu11

‘upon their SUbJeCtS. When there is a faarly clearly»defined

phenomenon which, occurs during the course o£ study, the researcher .

must give this phenomenon due conSideration in evaluating cogni-
A

tive and/or affectiyefeffectsvin regard to his samplev 50 1In
qother_words, we must realize that frequehtly‘the,investigator"

. has no control>l over the stﬂ%uli‘or the-imoact of enyironmental

‘ changes; we must assume that the researcher is cognizant'of <j
theséﬂchanges and that they are taken into consideration during
interpretation and analysis. This is especiailf'so in regard
to socia-cultural differences which are of para%ount importan7e‘

¢ e e N
to researchers in chitd development. - L

b ~ “: i

5. ooots -
o boo
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, In regard to politics, information on the impact of his=

' torical events on children s political thinking and on the -

'interaction cf the changing indiVidual with the changing politi-

cal system is sparse. Perhaps the ques(tion to. bT proffered is:
"\

‘Are children imperVious 'to " crises" type sociopolntic%l events a
which have surrounded them on a regularized basis\over the past Tt
decade? -- regularized in the seﬁseathat since thé early nineteen .
sixties, politically relevant events,. such as,.ricting?invmany .

: . . ) . ¢ v _ 4 Co
of our large-cities, United States involvement in Vietnam, three' 7

E3

-

political assassinations, aggressive reaction by dults bb the
N \
busing of children for purposes ‘of integration (all Violent events [

brought intq our homes via, teleViSion), the resign tion of a Vice-
President'under duressf‘and finally, Watergate and 11 of its
ramifications, including the reSignation of a President of the

’ United States under the threat of 1mpeachment, have appeared With

a great deal of freQuency.-

<

Another, and possibly more readily accepted, enVironmental

i !

- aspect that must ge taken into consideration is’ the sociocultural

’ =

dimensions w1thin which a study takes place. beiously, there is. N

-no.ahsolute, irrevocable definition of epvironment_-- or, for that
- . v d .

matter, of "Environmental'impactlﬁ' However, ' in regard to child-

. hood SOCiaI:LQtlon we must, at a minimum, consider the fOllOWlng
,z,ﬁ - dimensions: s ;,. L : ‘ 4 ; \ .
t ) ' s e . - : o . v . }
1. IThe generally accepted ways, of- behaving within
thee) effective culture (school, community, and, loosely,
‘nation); and the limits beyond which behavior is not - . .-

permitted.
I4
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\ N boy or girl than of a late bloomer.

'
-4

_ phys1cal objects and edents. HoweVer, a Plagetlan framework ; .

K S e ] Y
, _ - .
’ ) ! .~ B
. » . - .
b4 . %
~18- ¢, < ‘
N 2., The sex of the [students)’. ’ il

.3+ Chronological, meptal, and physzcal /g " So~- . L
ciety holds different expectations of an/18 ybar 3 : s
old than of a [10] year old; of a youth with 150
‘IQ than oné with a 75 IQ; of-an early }na/tuﬂ.ng
., 4., Socioceconomic class, at least along the broad o7 .
. dimensions of advantiged anr.‘i'd:i.,s'adv‘am:ed.52 s
- L . * . ‘ . .
. Any further explication of environment or environmental impact
3

should most llkely be cons1dered an relatlon to our conceptual
<. - v ° .

R frameWorK for analysis. . o ’ P \

o -
o » ’ 5 -

vDevelopmental Framegprk - Ah Overview' Any exploratlop /
« K] .

of Jean Piaget's concepts of the development of COgnltLve “and

affective thrnklng 1n chlldren (and adolescents) must begln

with a caveat, that 1s, it should be noted at the outset that
it 1s doubtful whether, in regard to pOllthS, 1nd1v1duals eVer

&
develop cognitive structures (mental oqganlzatlons and operatlons)

14

of the same magnltude as with other soc1al and, partlcularly,

for analysrs<as most enllghtnlng in regards to other aspects of
the development of polltlcal orlentatlons 1n‘5hlldren., For

N
example, a develoPmental framework can. help usau“dérstand the

-8B
stabll;ty/lnstablllty questlons ralsed by seVeral pollt{cal

' s001allzatlon 1nvest1gators, it helps explaln ‘the "tlme-lag"

frequen Yy found between the development of polltlcal concepts

in dlfferent ethnlc groups, and, bggaugg/of 1ts h1erarch1cal

:rnature, 1t can- be useful in- explalnlng human 1nflex1b111ty (or

& [N

'perhaps, rever51b111tﬁQ in g/zéptlng undes1rable polltléal stlmull.

. . ’ ' >

" - 00020 . -
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'”f"To begln w1th t ere are a varlety of\theorles from related
dlSClpllneS o~ partggﬁzf

arly soc;ology and psychology == used to -
e :

descrlbe how people learna Generally speaklng, these can ben

o ) : K
\ breken down'&nto three approaches “which subsume-the basxc the-' _ -

t

orles of soc1allzatlon-' the psychoanalytlc (Freudlan), the

> social 1earn1ng, and the cognltive—developmental.53_ywe-are, BN
. f}‘~‘ of course, 1nterested 1é the deVelopmental view as orlglnally "'}
R preSented by - Plaget and his assoclates and further expllcated
S and extended by Kohlberg.‘4f Assumlng a developmental framework
‘ | we have already deflned,polltlcal soc1allzat1Q/Aas the processes
~ by Wthh polltlcal oq;entetlons become est bllShed and)lnter-
e o nallzed 1n chlldhood and adolescence. leewnse, we have already
‘stated that by'"orlentatlons“ be Meant to- 16;ly all the percep-
tlons“(cognltlons, knowledge), affect (feellngs, attltudes), and
evaluatlons (values, norms) through whlch a person. relates hlm-

. \Ao. self to sq£1a1 ob]ects (see footnote 30, suEra) In effect, our’

deflnltlon 1mp11es the ex1stence of levels or stages of develop-
ment toward dlfferentlal levels,hf political objei
- In regard to cognltlve aﬁd\affectlve thinking' in children, B

e

Plaget considers "affects“ o be emotlonal aspects of behavior,

while he conSLders "cognltlons“ fs 1ntellectual activities of

N

the mJ;nd..s Plaget has often stated that cognltlons and affects

) [
! \ do not cause oananother, but, 1nstead they 1nteract ln the ) }
. s N
‘. development of hlgher (mental) structures.ﬂ)Plaget and Barbel
i s . i ) s . -
\ : |5

N 1111 S N
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R » » . f‘ v, o . )
M : 'u . C. .
- . Y R ~ A ."'_ ¢ .
* [ . Do o f T . “ o~
-a o o ; . . , N °.\ N
I T ' . ~-20- - _ v
® . A . v _ : T . - R
A . ' EIR - Yoo o e Ce o
R , Inhelder have written: L R T : ‘.
» N - There is no behavior pattern, however'intellec—‘ oo
e . tual, which does not involve affective ‘factors as’ . T. ok
R , "~ motives; but, reciprocally, there can be no afféh-_ . . )
e B '_ tive state without theglntgrventlon ‘of perceptions <, q;;::::f\\
; - e ,or comprehensrons which constityte the;r cognitive . N
strugture. . . '.The two aspects, affective and cog- e -
N _ nitive, are at the same t1me 1nseparable and irre— el
A duc1b1e¢55 . « R ) L
- Andraln*has .asserted that although present in human behavior, - ' gﬁ-
o .| . P . e . ~ ) ) .
. . as: concepts, cognltlve hnd affectlve aspects of" 1nte11ectual * :
a ) VA . . )
* s growth “can be separated" for analytlcal purposes.ms Merelman] SR

o

'QET'» ) expoundlng on what other investlgﬁtors have merely alluded to}}

has developed a frﬁmework for analysms adoptlng a cogn1t1ve~

developmental approach appllcable to the\development of chlld- o T;f'{

hood orlentatlgns to polltlcs.5 Before- proceedlng W1th an over- -’;f

‘ - &
e V1ew-of Piaget's "stages" of 1nte11ectua1 growth development,
et - we should examlne some central themes posated by Py aget. h' -

There seem to; be at least four ba51c themes or pr1nc1ples

£y L . v e .

.“p to Plaget s theory of lntellectua (mental) development.
ey S : .
4 1. Intelllgence is conee;ve £ as the posse5510n nf_
o . of operations or - rules'of'tr isformation. : :' . .
Sooom 2. Development is Seen as an 1nvar1ant passage from. ‘
@ : one stage of operations to the §§xt. R ‘
g _ 3. Passage from one stage to the\next is con51dered : .
SN ' a function of both experience and maturation. .’
A ' 4. The operations that are part of intelligence and- . "

~wh1ch change with one 5)developmenb are 'logical ‘struc-
é that are ne Bher dependent on nor .derivative of
langhage, per se. e : o

Assuming these basic principles, Piaget tries to account for how

children develop cdgnitive and affective thinking.

o . . . . "
] . s ) . o ‘ 2 . . A
. , .

o . . -~ .00028 . -
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. To elaborate Mrlefly,lwe shouldsnote that a d1st1nctlon

5

should be’ made between one s “capaclty fof 1ntelllgence" or

\ - -" }‘. *
\ . t
thought processes, and one s possess10n of "knowlédge or infor— s

. a { " 4 : s
matlon fystems" (cogn1t1Ve structures). " The posses51on of ‘

¢ . Ny o ‘ -

knowledge is npot the same as one's capaclty for, know1ng. Instead,.

[ at

. a chlld's 1nte11ectua1 growth 1s dlrectlggrelated to his aWare— =

~ LY

constancles" in soclety Cboth the social and phy81ca1 .

To dlscover these constancles, however, the ch11d .

- o . .

must le rn to dlstlngulsh between reality and appearance, between

-how thlngs look andvhow they-really'are."aq In th1s sEnse, Piaget

'is arguing that there exists an "actionethoué;;" contlnuum Whlch

e

with, t1me, one "1?ter10rlzes." That is, he is saylng -that know-.

s

~

Ledge about reality is not attr1butab1e entlrely to ‘experience —-(A
=

v the action of things upon us -- but also to reason -- our mental

" actions upon things (e.g.,~actions upon objects, themes, or syﬁg

»
bqls). \leew1se, Plaget clalms ‘that ch11dren progress from

perceptlon to images to operatlonS'along this actlon—thoughtw

contlnuum. He states that,the adaptlve character1st1cs of the

chlld are based .on 1nte11ectua1 structures wh1ch utlllze three

W | ! -

ba51c concepts at all stages of d elopment., These three con-

5 - . _ucepts -- aSS1m11atlon, accommodatlo , and. equ111bratlon T- all
,iit ~ are tied in w1th’the child's méntal operatlons and cogn1t1ve -
' structures which are called "schematas."ea With the 1ncreas1ng
age of the ch11d, the*complex1ty of the schematas are reflective

L - of pore soph1st1cated“menta1 structures. I

CERIC o, 00023 PR T
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wh1ch governs the relatrbnshlp between a351m11atlen and .accom=

P S : -22-

e a : Coe -

For Piagét,,the‘modes'for knowing are'termed assimilation a

and actommodation and are. consldered to be 1nvar1ant and occur»f
® s '1
at all age levels and ‘at all.levels of mental developmentQ

Eq;;llbratlon can be conéidered‘a'hlgher ?rder adapt1ve rotess

LS

-

modatlon. Asslmllatlon, wh1ch is con31dered the baslc mode Qf

know1ng, transforms all 1ncom1ng 1nformat10n (stxmul;) so that

v [

1t can f1t 1nto ex1st1ng forms of knowledge (schematas) Elklnd

gives ,a- "higher level®” example of ass1m11a on whereby adults

N '

' often read newspaper columnlsts or/llsten o news commentators

* who reflect their own oplnlons.' He stateSefhat "mater1a1~con-

.,‘
s1steht with ‘one' 's own p01nt of view is ea51ly as_§,1.m11ated."62

3\ . 3 \c\

Accommodatlon occurs when ex1st1ng structures are changed

o=

* to 1ncorporate new 1nformatlon. vIn effecg,vthe accommodatlve

modevof know1ng 1nd1cates a fallure of-pne)s ablllty to assim-

'1'..

117te new 1nf0rmatibn, thereby, re u1r1 the alteratlon of

>

eﬁﬂstlng schematas or the development of new~mental,1mages.
A#.already,indlcated, equ111bratloﬁ.governs the_relatlonsh&p,
betWeen‘assimilation and accommodation; Equilibration ieads ’
to expanded forms of thought and broader ranges gf»asslmllathn.
All of th1s 1s brought about by the actlon-thought process which
.is assumed to be the medlum of exchange between tHe 1nd1v1dua
and his env1ronment.. Thls_adaptgplon assumes the existence df S

- . ) U . . t
cognitive structures whlch-evolve w1t@ age into new structures.63
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A - For Piaget the modes for knoW1ng are termed asslmllatlon
. . f P - . w
R and accommodatlon and are con51dered to be inVariant and occur
S I ‘ rat all age le%els and at all Ievels of mental development.
%f‘:" 3 Egulllb atlon Gan. be consldered\a h1gher order adaptlve process
1

o Lr,WhICh governs the relatlonshlp between asslmllatlon and accom- <«
-, . ro \‘»

_modation. Ass1mllatlon, whlch is consldered the#bas1c mode of
-, o knowing, transforms all 1ncom1ng 1nformatron (strmull) so that -
- | 1t can fit ‘into exlstlng fonmé’of knowledge (schematas) Elklnd ﬁf;

glveS aw“hlgher leVel“ example of ass1milat1on whereby adults'

»

often read newspaper columnlsts or llsten to neWs comm ntators

*

who reflect the1r own gplnlons.’ He states that "materlal con-

S . s1stent Wlth one's own p01nt of view 'is ea511y as:sn.mliated.“'62

o

Accommodatlon occurs when ex1st1ng structuré§ afe changed

‘ b rﬁo

to 1ncorporate new 1nformatlon. In effect théqaccommodatlve
mode of know1ng 1nd1cates a fallure of one's ablllty to asslm-;
1late new 1nformatlon, thereby, requlrlng the alteratlon of

\ exlstlng schematas or the development of new mentalxumages.

As,already 1nd1cated, equlllbratlon governs the relationship

s between asslmllatlon and accommbdatlon. Equilibration leads
/
- to expanded forms of thought and broader rangé&s of assimilation.
m
All of thlS 1s brought about by the actlan—thought”§&ocess wh1ch

is assumed to be the medlum of exchange between the {nd1V1dual o

. and his environment. _Thls_adaptatlon assumes the existence of

.Y 18 . . . . - . R . ]
cognitive structures which évolve with age into new structures.63
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- ‘A major concept or basig, tenet of Piagetian theory is that

. o j. ‘_ : . . . . . .
- .~ knowledge is not a reflection of reality but the result of - P

'active interaction betWeen the subject and’ its enVifonment./// .
AW
The key to the understanding of deveiopmental mechanisms is,

in this approach, to be found in the gradual change in modes

. of interaction.”fa s o A dw

When Piaget talks about a ch11 being at a certainwleve
hild Eaie S

‘of intellectual growth, he is merely s&ying that the ch%ld has

developed agmique set of mental abilities that distinguish
V . Y : .
i from younger children. Elkind sums up these funcﬁ!%ns by

‘3)

stating that "assimilation and accommodation operate through

‘ and Wlth cognit1Ve structures and can be considered their mo-

-u64 g

tive power; Thus, the significance of Piaget’ s work stems

from the fact that he has prov1ded us with a comprehensive,

y

-stage-dependent, conceptual framework within which cognitive e

: functioningncan be réadily ' studied; and Piag, himself, has

'studiedtthe’"organismfs adaptation to the en

v teliigence" from thg\child's.first yearlof life to "adolescence.

.'Brieflyy-what are these "stages" of cognitive development and
what is'their potential appiication to;more'general social-
psychological phenomena; such as, the formation of,perceptuai
constancies,-stable attitﬁde-value systems, and/or interperson31A
perceptions? 65 - S . '

Piaget proposes-that'mental growth -- adaptive thinking
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and action -= progressesvthroughdsequential, nnifigd stages of
intellectual growth. This progression; as statad’above,'movesn’
from perceptlon to images to operatlons of thlngs, objects, etc.;~
along the act1on~thought contlnuum. At a mlnlmum, Piaget 9051ts

that there are four ba51c stages of develooment (sensorimotor,

. (.L

_ preoperatlonal, concrete operatlonal thought, and formal'oper-

objects, ete.,; by accommodatlng new. perceptlons that cqntra—

a5 ationai thought) each of which are related to age. In addition,

”each of the stages are con51dered to have evolved from each

= N

lower stage by the processes descrlbed abOVe, that 15, by way

v

of formlng or assrmllatlng mental 1mages of percelved thxngs,

"dlct eX1sting xmages, and by equlilbratlon, Wthh functions as

the correctlve- apparatus for the 1mbalance created by the con-

66

fllctlng processes of a551m11at10n and accommodatlon. In _sum,

-

then, each stage cons1sts of new mental ab111t1es whlch set the }_

limits and determlne the character of what can be learned durlng

‘‘‘‘‘

that perlod. It should be noted, however, that the ages at ,
which different individuals reach a partlcular_leVel of mental\-
growth‘vary.' For example;-a socio-cultural envirOnment in which
there is a.great deal ofeﬂaction" (take,.for instance; busipq in
Boston, the textbook controversy in West Virgigda, or other "hot
beds" of'sociopolitical conflict) the stajes might-be accelerated, ‘
whereas, under other clrcumstances, these stages may be retarded |

Several preV1ous studles have 1dent1f1ed this retardatlon or

00027
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"time-lag" effect in what has frequently been called "sub-
cultures."®? ,‘ S . | /'
From these and other examples we might generalize that

stage development, in regard to political orientatiOns, is C'

dependent ongthe frequency and impact of the political environ-

" ment (e.g., situations, events, crises, etec.).. Furthermore,

“this differential-development demonstrates that stages are not

- purely a question of the maturatidn of the "nervous system,™

but that they are also gependent upon'one'S'interaction with

Q

“his environment and'with experience in'general.s8 : s

© In this context, then, we hypothesize: that there is a
relatio%ghip between the stages of cognitive development and
the evolution of political orientations in children; thatkthere
is‘anﬂassociation between the ageflevel (grade, at this.time) o
Ak the children and the degree'of system soppért (or cynicism)q
expressed;'that, in the longitudinal context,.there;will‘be a’
relat}onship hetween the degree of‘system support and the im-

port of the immediate (histo;ical event) environment; and, that

 there is a signiqicant difference between systemic support given

by the rural-(subcultural) respondents as opposed-to'those in
the urban sample. | '

Since what is present here are initial findings across
time,,our emphasis will be placed on percentage differences,
mean comparisons, composite scores, and_associations between

variables. More comprehensive analysis is underway.

+  ooozs
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’ variables.
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~ Findings

\Fhis data consists of interviews with children at the
third, sixth and ninth, the fourth and sevénth, and the fifth

and eighth grades (see EXAMPLE'TABLE, p..13, for further de%ails;

it should be noted, however, that grades ten and eleven havetbaaa.

omitted from this analysis) administered at approximately twélve-

.month intervals.v Thevdata are fﬁrther stratified along an,u}ban/
rural'diménéion for -purposes of sog$oéculturalvébmparisons. As
'we havé dlready noted, one advantage of tﬁe;devglopmental ap-

proach is that social, cultural ana political environment can

- be (and most likely, should be) taken into»acaount-as‘interVéning
[l F . | .

<

Although there are eighty-nine vgriébleg_contained on

CEQ III -- at least forty of them in the identical form as on

' ’CEQ I ahdicﬁo II -- we are primarily interested in those vari-

ables which reflect a;relationship.between is§ué orientqtibnyér
political,environment énd a dhnnge in childréq's attitudes.
" Within our framework -of anélysis,.this may be expressed in the
form of stability/instability aéros$~time"(longitudinally),
cross~sectionally, br'by comparison'of ?grades—across¥time;" "

only CEQ III c0ntained open-ended "cognitive" questions, which

N

for the purpose of this study were coded for accuracy of response

(i.e.,vwhethér the responses given were relevant or irrelevant).
B T n_’ t . .
It is significant to note that qualitative analysis of these

v e

-
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written "knowledge" questiqﬁs is considerably more emlightﬁing ‘
 and supp@rtivé of our devcl©pmental fxame@@rk than the Quamtia'
tative results (Qegura@y of résp@nse),prese@ted heré.l For cx-
ample, by'ekamining the written statéments éf'the children-@n'
lthe @penmendea queatlgnu it is p9831ble to 1dentl£y the “1evel"

» f
. . or gtage of develgpment within Whl@h @hlldren have f@rmulated

0 adequate ceggltive structures (mental “1mages") of  the p@lltlcal m>
world ana havepthe ablll?y to assimilate moke @@mglex_p@lltlcal
phﬂn@ména; Take thé quesﬁion, what is "Watergate?" for instance.
-We were qumte durprlsed at how many of the ycunger children
{(primarily thlra graders, but alse sone. flfth graders) answered
"a bulldlng," "bugglng,? oxr "trouble in g@Vernment“;.whlle the
@laer ch&ldren were more apt to 1nterrelate a number of "Water- ok
gate eventg,f C'twh as, “a scandal ab@ut the pre51dent by gover- '
ing ué faéts about: the break—ln;" "a dlsregard for the 1aw by -

\ .thg president,” or "a thing that happened Em)Reéublicans were
getting information from the Democrahs.”?of _. ‘ C:fé;;//.
' Perhapé ﬁhe beSt'W%y"uzEeghmoﬁrénalysis is with a chéllenge

., to Hess and Torney S, conc1u51on that "a,young child's’ 1mage of

-the national government 15 conflned mainly to the President. "71
“We ‘do not mean to 1m3g§ that chlldggn are~n®t aware of the Pres-

}

°.  ident anq/%re31dent1al action@ (see mable 2); however, by exam-'
o .r 7

ining Table 1, we are able to qbscrve that, in sagme cases, there

ﬁ' is a dramétlc ‘'shift in Purldpen 5 attltudes toward polltlca] ‘ s

Y :
LR 1saues.72 o A o /,_

—
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One difficulty with Table 1, of _eourse, goes back to the
diseu sion of S@halo critique of Lhe longltudlnal method and

what ammxﬂ:ef the variation can be artmumtaito maturatlon and

what. amount. to envzrenmental 1mpact. It is obylous that as the

-
.

o

@hlld gets older he/she develops more complex schemata and there—v

£@re is able to assmmllate more-oomplex phenomeﬁa (the action-
th@ugﬁt contlnuum whereby the older person %s able to *inter-
rethe" s;tuatlons, Obj@@ta, events, etc. ). For example, is-

the 1ncreased concern w1th unemployment ("people out of’ WOrk")
due to. our present economic s1tuatlon, or merely due to increased
"maturlty" of the céildrena Wlth the exceptlon of the ninth
grader (the grade in whlch Arkansas law requires ggat eacH
lndlv1dual take a course in 01v1cs") we would'have to conclude
that env1ronmenta1 1mpact has - as much 1nfluence (if not more)
on changlng attltudes toward unemployment as maturatlon.- Al-
thohgh the decrease ms mlnlmal, we would also conclude that
concern for "Vietnam" and “Watergate" 1s also 51tuat10nal.
Examples of issues which seem to have "emerged“ during the

L

past two years, howeverv conjectural, are, in addition. to un—

-~

employment: 1nflatlon ‘and the energy crlses. ‘The foflOW1ng.
‘responses to “What;ds the most,imporEant problem in the country
‘today°“ tend ro supﬁort thissconbehtion. 'For oonvehience of
presentlng the data. we have collapsed several "problems" into

- a single category, s001a1 problems v——— grlme, drugs, etc.74

R . . QL.
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| » Urban Sth  8th Rural 5th. 8th
Inflation 41.5% 50.08  48.28 55.9%

Enexgy Crisis 16.7  19.1 ° 22.7  20.7

Pollution . 5.8 5.6 5.0 4.1

. Govt/Corruptmn 11.1 4.7.. % 7.1 3.4

"Soc:n.al Problems 12,4 11.8 4.9 6.9

. Other » 7.0 2.4 s 3.5 4.l

: " Not Sure 5.6 6.3 . j8.5' 4.8

Cy
Table 2 901nts up several factore.of

to the. application of theacognltlve developmental model. Ofv
prlmary 1mportance is probably the obv1ous "time-lag” or so-
called cultural 1ag that has been 1dent1f1ed by Jaros, Wllllams,

Hirsch, Greenberg, and others 1n regard to POlltlcal awareness

“in a subculture.75A.number of studles 1n chlld development have . °

1dent1f1ed cultural dlfferences among’ chlldren of the same age-

' groups. However, of more 51gn1flcance to behav1oral sclentlsts-'
' X

‘are the studles Whlch' emonstrate that acceleratlon 1n learnlnng
abllltles is poss;ble o ly to a p01nt -- that is, studles, in-.

cludlng studies on polztl,ally orlented civics courses, have ’
shown that the depered ch11d is morq%llkely to “catch-up" Wlth '

the norm than‘is the so*ealled “normall.child.to advance wltﬁ

¥ 4

. ’ "y ) . .
the additional instruction. Piaget, Inhelder, Kohlberg,‘aﬁd

- others have. found this- to be partlcularly so in regard to IQ

-and advancement in: phy51ca1 abllltles;"? It should be noted .

' that this factor has been a constant pomnt of contentlon between-

many Amerlcan Chlld developmentallsts and Plagetlan s and betWeen

A 3

cognizave developmentallsts (generally) and social 1earn1ng

theorlsts. ?’. i - .
A r '. ) . \

a
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to the cognmtava developmental model as proposed here. However, ~

. of thelr “polltlcal" nature than they are to addlng substantaally

too, has been &dentlfled by others., See footnote 35 sugra for

o . ";éd% - o VI' o i,?r -

The last’'two tables are probably of more intereét‘because

agaln the subcultural factor seems to be apparent (thlS dlstrust,

some relevant references) The ev1dence of "Cynlc1sm" cah more |

a

readlly,be observed by collapsrng the POSltlve and negatlve* .

-

. .. cz,lo-’lmnns: R - . ) - ‘ ) © . . - . " . o & N ,
Lok . 3rd Sthg . 6th - 8th  9th o
Positive (Urban) 55.6% 28.6% 28.4% 27.2% 23.6% .

' Negative (Urban) 44.4 71.7 —72.8 66.4

Positive (Rural) 51.5% -28.6% 29.0% 18.6% 18.08%-
; Negative (Ruxal) 48 5 71. Qo\\7l 0 '8l.4 "82 o

~ : te

We would like. to thlnk that this increase in dlstrust rn ';? f

the government7 is due to srtuatlonal factors and not merely' A

a reflectlon of the maturatron process. Many factors must be
taken lnto consrderatlon in attemptlng to etplaln the develop-
ment°of'p011tlca1 orlentatlons in chrldren. HQWever, lt is .

evident that the polmtlcal soc1allzatlon studles of the late7

1950‘5 and early 1960's were umﬂﬂe'ua"fomxmst" the behav1or of

v v

_that partlcular generatlon. And we do not thlnk that the approach

L3

offered here is.a panacea; but to remterate oux quote by Sears

<

'above, “It may be that changes in the polltlcal env1ronment of

- the magnltude of thoSe occuring 51nce¢1963 have been suff1c1ent

2

to produce major changes in the "polltlcal self," early soc1a1~ f

ization and maturatlonal stages be damned"
e

e
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TABLE 27 Percent of Children with- Relevant Responses
(Crous-sectlonal data for CEQ III open-ended questxon )

| N  URBAN., . . RURAL
QUESTION: - . 5th Bth 9th 5th — BEh 9th

‘ What‘does the RS S : - : :
Government do? 51% 66% - 72% 42% 35% 52%

i\\What is Watergate 40 57~ e 4l . 39 a1

What is Impeach— - d , .

ment? - 48 75 78 21 55 73
What does it mean . o : : :
when the President 34 .~ , ‘60 65 14 -39 62
"pardons" someone? . ’ ' - :
fIdéntify-EACH person) 2
;Spiro Agnew »33%"'
John Mitchell 30 . | a1 14 a7 43

' John Sirica - = .32 ‘ 33 . 10" 45 28

Y

. Richard Nixon . 84 - 8 91 76 65 86
| Jdhn-Erhlichman 29 34 40 7 ) ':\/%8
N#lson Rockefeller 48 u 76 . - 38 54 . . 48

o . < : .

.-thn Dean ' R 41 13 :, 46 40

#iR. Haldeman = 25 37 B 32 37

(ac Davis)® A80) M oD G4 e (ea) -
| | , A e .

pavid Pryor 51 6l 59 21 58 - 55

Total N' 224 443 310 141 145 128
a(Questian) Flnally, follow1ng are a fgw names which we would like to have yop
" identify. Please attempt to identify EACH person, even if it means ‘you have to
(guess. .
ac Da01s was added to the llSt at thls position for the purpose oﬁ cbecklng to
Lsee "if the student actually read ‘through the list (at. the upper,grades)
;assumed, of course, that most of the sﬁudents would .know who Mac Davis was'

a

5 : ‘ ) co f
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o e oo ,ATTACHMENT , : : T, C
5 NV numamio eomaw) mmasmm"nmcmsxs"mm ] -
_ . - IMPORTANT. PROBLEM!! , o v
’ , Following are the responses to two q\xestMS asked of the 436 north A '
axﬂwstnrlwnsasre.,xdentsonwmttheytmnkmﬂxewsrmdsmmms'r - ‘..;
inportant. problen confrontug the American public todays . : : ' ‘
. o “Apr. 74 Jan. 74 Nov. 73 Apr. 74 Jan. 74 Nov, 73 ,
, +Inflation A 388 10 9% . 248 - 19% |, 16%
o - Watergate - o - 20 21 45 18 27 28
: . Energy Crisis 12 5. 4. . 2 2 = 23/ o
o . Trust/Confidence o _ g , A : : .
o in Govermment -~ - 6 » * 9 Ao : N
\\» ' Morality (Religion) 6 4 23 2 2 2 : ‘
. ’ S ‘ 3 * b * KT
° ' People who do not ot T
\ o Presiderit = 2 /* 2 ¢ 3.4 2 .
' . Intérnational probléms 1. * 5 2 - 2 12 7
: Other 9- B8 4 9 7 14 6 -
R Don't!(mw 3. 4 7 8 12 10 ,/
. *Noneammeablemspmseatmistum ' o ’ \. /
_ +For example, 24% of those who. did not think that "Inflatmn" L :
. the MOST important. anbfacirguaem\encanpuhhcdidtm:ﬂc:.t N &
T : mﬂ\aﬁmm»@orbqntpmb v _ : .
Apptwal/msapprwalofthemym.unnnxshandlinguqmsjobas o | I
President is abbut even accord;ng to area residents. ASKED: "Do you approve | ) :
or disapprove of the way Mr, Nixon is handling his job as President,™ 44%y : s
replied appmve and 46% saud d;.sa;pmve. with 10% hav:.ng “no  opinion.® : . e
. ;. ' was Afollw—np quesucn, "How stmaglymldymsayywappmve (disappmve). | i
: T Mr4 g - Ar74 Jan M. - R o :
' ‘ - APPIUI’E,. (44%) . (38%) . DISAPPROVE (46%) (56%) o o ) . e
o o - Sttﬂngly-i..;.glﬁ 16% SMIY-t‘o-o‘otzs‘ 39‘ ’ ’ ’ .
: v N . m ” .O."lllz zl : m ” ‘Ql.‘ll.l.l 17
\, : .'mminim.¢¢¢5 1__"mwinjm‘-nncu‘ 1 L.
‘ S o Severalgxestimshavabem:epeatedinevery liticalevmts" 11 -"
. qince May 1973. po po : k
o memchquestinnhass}mnadrmaticdecum‘intmam\mtof st and
s «cmfzdenpe}\tkansanshavemthenational government. In each the .
o . tespondents were asked: ”Doymﬂunkﬂ%mcentevmtshaveseriwslyreduced ! Co
S tlnammtoftrustandconfmememicanshkemselfinveinmgwem- ) : : . -
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. -+ 1. The earlier-findings begin with an overview of existing studies in social
N ’ psychology by Herbert H. Hyman, Political Socialization: A Study in the - - \
: - Pgychology of Polltlcal ‘Behavioy (New York:  The Free Press, 1959); and con- o #
\ tinue with the first empirical findings by polltlcal scientists including, Co
= ) Robert D. Hess'and David Easton, "The"Child's Changing Image of the President,"
Public Opinion Quartery, 24 (Winter 1960), 632-644; Easton and Hess, "The Child's .
Politidal World," Midwest Journal of Political Science, 6 (august 1962), 229-346;
Baston and He "Youth and the Political System," in Seymour M. Lipset and
‘ . L. Lowenthal (eds Y. Culture and Social Charactzr (New York: The Free Press, {-
. - gloel), 526-251' Easton and Jack Dennis, Children in the Political System: Qri-
gins of Political Legitimacy (New York: McGraw-Hill Book Company, 1969); and .
‘other works by,EastOn and Associates. See also, Fred I Grvensteln, "The Be-
P ~ nevolent Leader: Children's Imagos of Political Authority," American Polltlcal
T . Science Rev1ew, 54 (December 1960), 934-~943; Greenstein, "More on .Children's
- Images of the President," Puklic Opinion Quarterly, 2% (Winter 1961), 648-654; b
' Greenstein, Children and Politics (New Haven:. Yale University Press, 1965); >
-~ and other works by Greenstein and Greenstein and Associates; Robert Hess and
Judith V. Torney, The ‘Development of Polltlcal Attitudes in.Children (Chicago:
Ald;ne Publishing Company, 1967) ;. Dean Jaros, "Children's Orlentatlons Toward
the President: - Some Additional Theoretical Consider tlons and Data,": Journal
of Politics, 29 (May 1967), 368-387; Roberta S. sigel, "Image of a President: |
Some Insights into the Political Views of School Children," American Political
' Science Review, 62 {(March 1968), 216~226; and*Sigel, "Image of the American
Presidency -~ Part II of an Exploration into Popular ¥iews of Presidential
Power," Midwest Journal of Polltlcal Science, 11 (February 1966) , .123-137;
among others. : . A -

.
\ .

2. Roberta S.'Sigel (ed.), Learning about Politics: A Reader in Politic¢al
.Socialization (New. York: Random House, Inc., 1970), 13. My empbaSisf

3. We will present an overview of: the "cognitive-developmental® approach in .

the "Methods and Procedures” portion of this paper. However, for a more com- o
. prehensive presentation of the apprdach by thig author; see Kenneth D. Bailey,
. "Cognitive Structures, Political Enviromnment, and Increased Political Aware-

ness in Children: A Developmental Approach." Paper presented at the 1975.

Annual Meeting of the Western Political Science Association, Olympic Hotel,

~

Seattle, Washington, March 20-22, [1975. o v i

4. 1In view of a most recent Federal District Court ruling by Judge Noel Fox,
sitting in President Ford's hometown, the term "debacle" i& not inappropriate.
Judge Fox, ruling that Mr. Ford's pardon of former President Rixchard M. leon
was constitutional, said that "Nixon was a 'putative rebel leader' whose admin-
istration was engaged in dh insurrection and. rebellion against constitutional
government itself.'" Judge. Fox contimnued by saylng that "because Nixon and
\ _ his aides were in rebelllonaand the United Statés Supreme Court decisions glve
the pre51dent vast leeway in’ han&ing out pardons, Mr. Ford 5 pardon was not
' only constitutional, but a ‘prudent publicd pollcy jgdgment '™ It is interest-
ing to note that Judge Fox's decision was based in part on Feaerallst Paper.-
'No. 74, written by Alexander, Hamllton in 1788 in support of the ratification
-.of the United States Constltﬁtlon, In this article Hamllton argued that "the
;pre51dent s ‘pardoning power’should be unrestrlcted because 'in seasons of

A
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insurrection or rebellion, there are often critical moments when a well-
timed offer of a pardon to the insurgents or .rebels iiay restore the tranqul- \
ity of the commonwealth.'" According-to Judge Fox, the period@ from the . '
Watergate break~-in in Jung . 1972 until Nixon's re51gnat10n in August 1974
was a "season of insurrection.or rebellion by many actually in the government."
; Judge Fox wrote that "varlous top officials of the Nixon admlnlstratlon vio-

- ; - lated the civil . llbertles Tof individual citizens* and violated campaign laws »

\ to preﬂerve and expand ‘their own and Nixon's personal power beyond constitu-
tional limits." The Judge also said "Nixon administration officials formed
and executed a criminal, conspiracy to obstruct justice.” Arkansas Gazette,
‘Sunday ,edition, March 30, 1975, 3. My emphasis throughout. At the time of
this wt&tlng the .original source of the oplnlon is not availabl%e for citation. -

\ ,
5. The "pre-Watergate“ data for thls study was not collected until February—
March 1973. However, we assert that this can be classified as "pre" since,

' according to Jeb Stuart Magruder, Watergate was not a viable issue to -either

, - . * the Nixon Admlnlstratlon personnel or a majority of the American public until

- : ~ after President Nixon's address to the hation April 30, 1973. Magruder state-

UL ment made on NBC's "Meet~the-Press," January 19, ,1975. For a complete and

thorough chronology of all Watergate related events éee, Watergate: Chronol-

ogy of a Crisis, Vol. 1 and 2 (Washington, D. C.:ﬂ Cong§3551ona1 Quarterly,

Inc., 1974y. . .

.
8 . %

, : 6. The'present study -began as a pilot project for a. proposal’ submitted to
N the'Natlonal Institution of Education for a three-year longitudinal research
' project. Although NIE/HEW did not fund: the project, the author believed that
‘political "happenings" nece551tated the continuation of the project even at
the expense. of some methodologlcal rigor and considerations. For a statement
- of a similar belief, seé John Shoemaker and Dean Jaros, "The Malevolent Unin-
didted Co-Conspirator:. -Children, Watergate, and the Polity." Paper prepared
for the 29th Annual Meetlng of the Western Polltlcal ‘Science A55001ation,
Olympic Hotel Seattle,‘Washlngton, March 20-2 2,.1975. R o

Richard M. Merelman, “The Adolescence of Political Soc1a11zatlon,' Soci- %1 .
o§og of Educatlon, 45 (Spring 1972), 153. .

:

‘ 8. Ibld., 156. :

v

-

‘9. 1In addltlon to Merelman, Ibid.; see, Roberta S. Sigel, "Political Social=~
ization: Some Reflectlons on Curren pproaches and Conceptualizations."
- : Prepared for delrvery at the Annual eeting of the American Political Science
-Assoc1atlon, New Yoxk, September 6-10, 1966. For reviews of much of the lit-
__erature of polltlcal soc1allzatlon, ‘see Richard E. Dawson, "Political Social-
'1zatlon," in James A. Roblnson (ed.)}, Political Science Annual, 1966,. Voi 1
. (Indianapolis, Ind.: Bobbs—Merrlll Publishing Company, 1966), 1-84; Dawson
_ and Kenneth Prewitt, Rolitical Socialization: An Analytic Study (Boston: Little
: ‘ . *Brown and Company, 1969); Dean Jaros, Socialization to Bplitics (New York: Prae-
N ger Egbllshers, Inc., 1973); and footnote 1, :gupra, Critiques of polltrhal " g
socialization methods and procedures are covered below, and therefore, are not :
cited here. . . . ) .
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10. For analysis of the data from wh;ch this study was taken. see’ Kenneth D.
»Balley, The Impact of Polltlcal Environment on the Development of Ppolitical”
Orientations in.Children: A Cognitive-Developmental Approaoh (Plaget/Kohlberg)
‘Unpublished dmsSertatlon, Unlverslty of Maryland, 1975. Sy :

11. For many of the preV1ous works. see footnote 1 sugra.
k - = &« .
12. Dawson and Prewmtt, Polltlcal Soclallzatlon, ;EP cit., 43.
[4 . i ] ;o

13. The methodolog 1~framework for thlS study is set forth below. However,
©*  we would like to note at the outset that any définition proffered’ for “"cogni~ v
tive structures" is tenuous at best. Piaget hlmself states that we can only ' )
assume by obserV1ng behaV1ora1 patterns that mental structures exlst\ilnce : f;g

* - ,.' © the structures are unconscious. They are expressed
ot © in regular forms of responses that Wwe believe are =~ : . y
’ discovering in the subject's behaviok. We also be~ = . T
lieve that if the underlying structures did not exist R I
we would not be able“to explain such behavior. But
the subject himself is not aware of these structures.
e e He slmply uses them.,;, . .

Jean Plaget "The - Theory of Stagts Ain COgnLtlve Development," in Donald R. (/ -
Green, Marguerite P. Ford, and Gcorgc ‘B! Flamer (eds.), Measurement and P;aget
. (ftew: York: . McGraw~I1ill Book Company, 1971), 3.  The term as, xeferred to in
. this paper is based on David Blkind, Children and: AdolescentS~ Interprct1Ve
Essays on Jean Piaget (New York: Oxford University Press, 2nd" ed.,,l974), .
esp., chapter 7. For a more deflnltlve explication by ‘this author,‘see Balley,
"COgnltlve Structures, -+« A Developmental Apyroach," loc. clt. '

14, For ekample, review the v1olent controversy over the introduction of new N
and "innovative" textbooks to the school districts of Kanawha County, West
Virgina; and _the Texas Textbook Evaluation Board: controversy over “"role re-
versal" pictures in new state adopted textbooks. OppOnents in the latter case' 7
"contend, for example, that pictures of a-girl helplng her father and a boy
doing "house-hold" chores. 1€ad to "sexual perversion" among the children. For

- the mast recent study of the Kanawha County céntroversy (and citations for
other contemporary controversies), see Penny Peach, "Public cﬁool Textbooks D
as the Subject of Church-State Contraversy." Prepared for d: ery at the 1975
Annual Meeting of the Southwestern Polltlcal Scienée Association, Hilton Palac1o
"del Rlo, San Antonio, Texas, March 27—29 31975. o . . .

15. For somc of the earlier works dealln with the "loyalty/patriotism issue,
see Eugene L. Horowitz, "Some Aspects of gge Development of Patriotism in Chil-
dren,” Soc1ometrz,“3 (October 1940), .329-341; a replication of this theme was
conducted by Edwin Lawson, "The Development of Patriotism in Children: A Scc-
ond Look," Journal of Psychology, 55 (April 1963},  279-286; see also, Jean Piaget
and A. M. Weil, "The Development in Children of the Idea of the Homeland and of-

* Relations with Other Countrles," International Social Science Bulletin, 3 (1951),
561-578; and G. Jahoda, "Children's Concepts of Nationality: A’'Critical Study
'of Plaget s Stages," child Development, 35 (1964), 1081~1092; Jahoda, ~"The

5
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: Development of Children's Ideas about Country and Nationality, Part I' " The
Conceptual Framework," and "The Development of Children's ‘Ideas about Country
and - Nationality; Part II: National Symbols and Themes,“ British Journal ‘of
Educational PsVCholoqv. 33 (February 1963), 47-60 and (June 1963), 143—153,
“among others..

1
.

16. ‘W. H.o Do Rouse, trans., Great Dlalogues of Plato (New York: The New
American lerary, i956), 342.

17. Benjamln Jowett, trans., Arlstotle s Polltlcs (New York: Modern Library,
1943), 320; see, Books V. and VII, especially, for his assessment of the inter-
‘actions of. personallty, polltlcal systems, ‘and political change. :

< "

18. .As quoted in Dawson and Prewltﬁ _g_ c1t., vii. No original source cited
by - the authors. . . - ’
l‘ll9. Charles Frankel, trans., Jean—Japques Rousseau, The Social Contract (New
 York:. Mafner Publlshlng Company, 1947), 35;- as disscused 'in Dean Jaros, Social-
ization' to Politics, op. cit., 11-12. - . : ' \N@

N - N

20. Jaros, loc. cit.,,'original source, ,Jean-Jacques Rousseau, l'Considerations
of the Government of Poland," in Frederick Watkins (ed.), Rousseau. “Political

ertlngs;(London- Thomas Nelsén and Sons, 1953); 176. . .

21.- See, Thomas Hobbes,‘Leviathan (Oxford: -Blackwell Bbok‘Company,.l955),
130~132; and John Locke, Two Trecatics of Government ‘(New York: Hafner Publish-
ing Company, '1947), 10—60, as clited in Greensteln, Children and Polltlcs, op. -
‘cit., 3. . .

22m For examples, see John Dewey, Character and Events: Popular Essays in
Social* and-Political Philosophy (New York: H. Holt and Company, 1929); The"I
Child and the Curriculum, and The School and Society, with an 1ntroduct10n .

. by Leonard Carmichael (Chicago: University of Chicago Press, 1956); Democracy
and Education: An Introduction to the Philosophy of Education (New York: The
Macmillan Company, 1916); Freedom' and Culture (New York: G. P. Putndm'!s Sons,
1939) ; 'Human Nature and Conduct: An Introduction to Social Psycholqu<(New
\ﬂork- H. Holt and Company, 1917); The Quest for Certainty: A Study of Rela-
tion of Knowledge (Néw York: Minton, Balch and Company, 1922), and finally,
The Public and Its Problems (Denver: Alan Swallow, 1927). The stated assump-
tion, i.e., Dewey's awareness of the critical relationship between cultural
inculcation and system effects, is based on an undergraduate research prOJect
by this author, "John Dewey: Political Philosopher of .Educator?" course in .
American Political Theory; Midwestern University (Unlverslty of Texas at
erhlta Falls, Texas), summer 1964. ] e

t

' 23. charles E. Merriam, The Making of Citizens: A Comparative Study of
Methods of Civic Education (Chicago: University of Chlcago Press, 1931), 139.
In addition to the United States and England, comparlsons were made with
western European countrles. '

24. 1Ibid., 360. -
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' 25. Charles BE. Merriam, New Aspects of bolxtmcs (Chicago: University of
Chicago Press, 1925); see also his Civic Bducation in tho United States (New
York: Charles 8cr1hner s Son 1934). :

26. See Harold D. Lasswell, "Psychapathology and Polltlcs." and "Democratlc
Character," in The Political Writings of Harold Lasswell (Glencoe:. The Free
Press, 1951), 465-525; Power -and. Personality (New York: W. W. Norton and : -
Company, 1948); and "The Selective Effect of Personality on Political Parti~- s

! cipation,™ in Richard Cristie and Marie Jahoda (eds.), Studmes in the Scope

. and Methods of "The Authoritarian Personality" (Glencoe. “The Free Preéss, - 4
1954) , 197-225. For a more recent discussion of these saiie problems, see
Fred I. Gréenstein, "Personality and Political Socialization: The Theories -

-of Authoritarian and Democratic Character," The. Annals, 361 (September 1965),

v 81-95.

©

27. -Greenstein, Children and Politics, op. cit., 12; and Fred I. Greenstein,
"Political Socialization," in International Encyclopedia-of the Social Scicnces,
14 (New York: - The Macmillan Company, 1968), 552-553. As noted, the question
ig ba31ca11y a restatement of Lasswell's classic. formulation of the general -
process of communication. See, Harold D. Lasswell, Politics: Who Gets What,
ZWhen, How (New York: Meridan Press, 1958). Similarly, Kenneth Langton posits
political socialization as a continuous social and psychologxcal process com-

* ' posed of four basic elements: "(l) an 1nteractlon~acqulsltlon,pr0cess, (2)

‘ between the individual being socialized, (3)- the agency which acts as: the
vehicle of“’socialization, and (4) the political behaVior patterns, perceptions
and attitudes which he learns." Kenneth P. Langton, Politlcal Socialization
(Mew York: oOxford Un1versmty Press, 1969), 8. ' )

28. Hyman, Political Soe1allzatlon, loc. cit.; and Greenstein, Children and
Politics, loc. cit. Both of these are considered to be "Freudian" approaches
to the study of political’ behaV1or.- g

Ce 29. Merelman, "The Adolescence of Polltlcal SOC1allzatlon,” op. cit., 136.
My emphasis. Merelman' s critique of. the present state of polltlcal social=~ . !
dzation research is one of the best -- among many -- crlthues to be ‘published
,durlng the past few years. . ’ o - » : : .

&

30. ¢ See David Easton, A Systems Analysis of Political Life YNew York: John

Wiley and Sons, 1965), especially chapters 16 - 20. For -the overall analysis

of political socialization placed in a systems framework, see Easton and Dennis,

< Children in the Political Systeim, o op. Clt., particularly the chapter on "The 5

Theoretical Relevance of Polltlcal Soc1allzatlon." According to Easton, orien- P
tations are defined as "all perceptlons (cognitions and knowledge), affect . '
{feelings and attlfudes), and evaluatlons (values and norms) through which a
person" relates himseif in social space._ These political orientations are
directed toward three major objects or analytic levels of the political sys- . «
-tem: (1) the polltlcal community, defined-as'a group of pérsons who have
.agreed to solve. their common disputes through a shared political structure;

(2) the regime, or that part of the political system which includes its con-
stitutional order, the "rules of the game," and governmental institutions and
decision-making processes; and (3) ‘the authority, or government, which refers

i
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ta the role=oceupants or dmv:°1on~nukvz' whao ﬁomnuldtv'dud administer the day-
tu=day decisions for a socioty.
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31. See, Roberta S. ﬁlgol and Marilyn Brooks, "Beeoming €ritical abbut Pgiitl?u'
in Richard €. Niemi. and Assoeiates, The Politics of Futurce Citizsons (San Pran-

 cisco: Jossey-Bass Publithers, 1974), 103-125. As we shall cee, Sigel is onc

of the few political §661a11"at1@n investigators who has cembincd methods sime-
ilar to this study, ile., cross-sectional, longitudinal, and what she ealls "
"gqrade~acros c~—wt:1me“‘ lnterV1owu., -

32. For a discussion of Easton's “°pec1f1ca "upp@rt, sec Baston, A Systems

- " Analysis, op. cit., especlally chapter 17. " With few cxceptions, such as case

studics or "puychohlstcr1e°" or studies of the affects of the assassination of
~ President Kennedy, emphasis on political figures has only recently become a
major foocus of political socialization rescarch. Some research has begpn in
© the policy oricnted or “"specific" support arca. Tt should be noted that this
rescarch is aimed at a dlffﬂreht level of andlysis (La ston's -objects, footnote
30, supra) than the pOllthdl "events" studies such as Roberta 8. Sigel, "An
.nxploratlon into Some Aspects of Political ¢ Socialigation: School Children's °
Reactions to the Death of a President," in M. Wolfenstein and G. Kliman (cds.),
Children and the Death of a President (Gardem City, N.Y.: Doubleday, 1965).
For policy oriented studies see, Richard M. Merelman, -"The Development of Po-
licy Thinking in Adolescence," American Political Science Review, 65 (December
1971), 1033-1047; Merelman, "The Structure of Policy. Thinking in Adolescence::

A Research Note," American Political Secience Review, 67 (March 1973), 160-163.
and Robert L. Savage and Rebecca Webster, “Images of Poverty: .A Developmental
‘Study of the Structure’ of Policy Thinking of American Citizens." Prepared for
delivery at €he 1975 Annual Meeting of the Southwestern Political Science Asso-
ciation, Hilton Palacio del Rio, San Antonio, Texas, March 27-29, 1975. Aall
three studies focus on a single issue -~ poverty; however, the Savage study
employes a Q-sort technique for identifying "thought dimensions," while Merelman
relies gtrickly on in-depth personal intervews with a limited number of students
‘and an elaborate coding system. See aL O, James W. ‘Lamare, Rudolph O. de la
Graza, and Mary Steffoy Hovel, "Public Policy and Polltlcal Socialization: The
Impact of Housing Pollcy on Chicano Political Orientations." Prepared for de-
- livery at the 1975 Annual Meeting of the Western Political Scmence Aseoclatlon,
Olymplc Hotel, Seattle, Washington, March 20~ 22, 1975.. '

33.' See footnote 1, sugra, for some basic sources. .,

34. Easton and Dennls, Children in the Pclltlcal Syetem, op. 01t., 421, see
also, Greensteln, Chlldren and Politics, op. c1t., _163. v

‘35. Relatlvely recent research orientations have begun to rectify some of the
~11m1tatlons. For example, in. regard to blacks as a subculture see, Dean Jaros,
"children's Orientations Toward Political Authority: A Detroit Study.". Unpub-
lished dissertation , Vanderbilt University, 1966. Edward S. Greenberg, "Po-
litical Socialization to Support of the System: A Comparison of Black and .
White Children." Unpublished dissertation, University of Wisconsin, Madison,
1969; and the resulting articles by CGreenberg in, Midwest Journal of Polltlcal‘\
801ence, 14 (1970), 249-275; Social Science Quarterly, 51 (1971), 561-571;

A
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+ Opinion Guarterly, 4 (1970), 333-14%; and can&dimm‘Jqurnwﬁ of Potitidal
'2 (!Qnﬁ), 471 49&. G dﬂﬂn, Thﬂmdh J. WuP&am,. ”Paeimﬁ lefﬁﬁﬁ“ﬁ@‘

lltloal Jeicnee A S@Clathm Journal, 2 (;prlnq 1@24), P@ 121; for "a roview @f
the literature and come ompirical stndics on the level of political efficacy
and politieal trust im black children, cce Sehley R. Lyons, "The Political .
Socialization of Ghette Childron: Efficacy and Cyniciom," Jeurnal of Politicg,

"32 (May 1970}, 288-304; Paul R. Abramsen, “Political, Bfficacy and Political ”

Trust Among Black Schoolechildren: 'Two Explanations," Journal of Politics, 34
(Novenber 1972), 1243-1269; Haxzcll R. Rodgers, Jr., “roward Expl‘:ij;?a@f

the Political Efficacy and Political Cyniciom of Black Ad@leucentr' Ap Bxplor-
atory Study," American Journal of Political Science, 18 (May 1974)y257-282.
Other subeultural and ethnic oriented reccawch includes, Shoomaker and Jaros,
"The Malevolent Unindicted Co-Censpirator," op. cmt., Jarxos, Herbert Hirsch,.
and Frederic J. &leron, Jr., "The Malevolent Leador: Political Socialization

" in an American Sub-Culture," American Political Seience Review, G2 (June 1968),

464-5753 Alfred S.narkley, "Urban Elementary Students' Politiecal Orientationt
andd Behavior:  Comparing Black, White and Chicano Fifth-Graders,"  prepared for
delivery at the 1975 Annval Meeting of the Wostern Poliltical Science Assovia=
tion, Olympic lotel, Seattle, Washington, March 20-22, 1975; A. Jay Stevens and
M. Margarct Conway, "Bthuic Children's View of the Pregident and the Police:
The Influcnce of the Family and the Mass~Mvdla,“ Ibid. This latter study com-
bihes both regional differences (Maryland and?Lallfornld) and ethnicity (black,

. white, chicano, and ‘oriental) . For other studies dealing with chicano's, see

F. Chris Garcia, The Political Socialization of Chicane Children (New York:
Pragger Publishers, 1973), and resulting artlcleg based on Garcia's disserta-
tion research. Cross—national rescarch has also begun to appear in the past

few vears; for example, see William Klley and Richard C. Remy, "A Crosg-National
Analysis of the Relatiohship of Political Structure and Political Leakning,"
prepared for delivery at the 1975 Southwestern Political Science Agsociation,
Hilton Palac1odel Rio, San Antonio, Texas, March 27—29, 1975, and thelr refer-
cneces . o

36, GraenthLn, Children and Polltlcs, loc. cit.

37. The best know "longltudlnal" study is probably Thoodore M. Ncwcomb, "Atti-
tude Development as a Function of Reference Groups: The Bennington Study " in
E. Maccoby, et. al (eds.), Readings in Social Psychology (New York Holt,
Rinehart and Winston, 3rd ed., 1958); and Newcomb, ct. al., Perqxqtonce and
Change: Bennington College and Its Students After Twonty—flvc Years (New York:
John Wiley and Sons, 1967). Most longitudinal studics have been one of two
types: either of the Newcomb type where people are interviewed. at two widely
separated points in time. or the studies that are carried out with only a few
individuals, thereby, in effect converting the observations into mere collec-
tions of "case studies" or "histories" which may be valuable in themselves,

but 1nval}d_as statistical works for developing scientific generalizations.
However, a very energetic project is underway in California, see Stanley W.
Moore, Kenneth A, Wagner, James Lare, and D.'Stephen McHargue II, "The Civic T
Awareness of Five and Six Year 0Olds," prepared for delivery at the 1975 Annual
Meeting of the Western Political Science Assoc1atlon, Olympic Hotel, Seattle,
Washlngton, March 20-22, 1975
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3. Seo M. Kent Jennings and Richard G G- NlOﬂl, The Pollt1oaltﬁhaxacLor of
Adelegeonco:  Fho L Influcnce of Familics and Schools {Princoton:  DPrincoton
Wnnvoxulty ProGa, 1974, part&cularly, seetion EV,,"L@ngltudlnal Pres pecﬁ&ve” "
The authors here compare their data wlth other curvey regearch data from the
Inter-University Concortiom's ousPV Rescarch Conter at the University of
Michigan. Por an oxcellent work on the availability and manipulation of "seo- .
ondary" data, sce Herbert llyman, Secondary Analycis of Survey Data (Mew York:
John Wiley and Sons, 1967). %wo studies vmpl@ylnq gecondary analysis of sur-
vey data. qubllo epinion polls, data banks, such as the Roper Public Cpinion
Research Center, the Inter-University Consortium for Political Reuearch, ctec.)
are, Donald J. Pevine, The Political Culture of the United States: The Influ-—
ence of Membor Values on Regime Maintenance (Boston: Littleo, Br@wn and Company,
1972); and Devine, The Attontive Public: | Polyarchicdl Democracy (Chicago:

" Rand MclNally, 1870).% The torm "quasi-lengitudinal® has bebn applied to croog-

sectional designs which cover a nunber of grades. Por example, gsee F. Chris
Garcia, Political Socialization of Chicanc Children: . A Comparative Study with
Anglos in Galifornia Schaools (New York: -aneger Puhlluheru, 1973},

39. Jafcs,.Socialization to Politics, op. cit., 220 o

40. Sce Fred I. Greecnstein and Sldney Tarrow, "Comparative Polltlcal Socxals
ization: Explorations with a Sonlnprogectlve Procedure” (San. Francisco: Sage :
Publications in Comparative Polltlc,, 01-009, 1970). One note of interest,

ahbnevor, is that experimentalist (anludlnq Piaget) have found that when- they

s¢ hypothetical” storics responses «differ in children more than if they are
aﬂkgd about real persons, objects, events, or things. Sec David Blkind, "Chil~-
dren's Discovery of the Conservation of Mags, Welqht, and Volgme: Piaget
Replication Study Ii," ln Irving E. Sigel and Frank H. Hooper (eds.), Logical
Thinking in Children: esearch Based on Piaget's Theory (New York: Holt,
Rlnehart and Winston, Inc., 1968), 11—13.

4l. No single school would permit the use of IQ scores ﬁéwever, One elemen—.

- tary school cmployes a "“tracking” system whereby we have beeﬂ able to follow

the,same students from the third ‘to the fourth and fifth grades. Hopefully,,
we Wlll be able to interview them again as sisxth graders before we loose them
in the "influx" of students to the -junior high schools((see footnote 44 below) -

:3
42. Dpavid 0. Sears,v"Book Reviews," gigggst Journal of Political Science, 15
(February 1971), 154-160.

4

43, See F. Christopher Arterton, “"The Impact of Watergate n Children's Atti-
tudes toward Political Authority," Political Science Quarterly, 89 (June 1974),
269-287; Shoemaker and Jaros, loc. cit.; and Michael Lupfer and Charles Kenny,

- "Children's Reactions to the President: - Pre- and Post-Watergate Findings,"

prepared for-.delivery at the 1974 Annual Meeting of the American Pglitical
Science Association, Palmer House, Chlcago, Il., August 29-September 2, 1974;
and Harold M. Barger, "Images of the President and Policeman Among Black,
Mexican-American and Anglo School Children: Considerations on Watergate,"
Ibid.  Professors Lupfer and Barger are cohtinuing their research efforts into
1975. Personal communications with Michael Lupfer and Hal Barger.

-
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44 Robert G. Lphen and Gary G. kuch,‘“Andly21nq Pancl Data w1th Uncnntrclled
Attrltlon," Public Oplnlcn Quarterly, 38 (Sp-;ng 1974), 41, Sece especially

' their discussion on the “bUppiGmented marqln Is approach to incomplete panel
data," 41«31. Interesting cnovgh, our study has a slightly different problem.
Instead of "attrltlcn“ {except for the University City) we have an, "influx" o
problem; that is, our longitudinal design . has to toke ihto consz&o?atlon the
advance of the students to the junior and senior hzgh schools and the influx’ -
of students from schools not originally included in the initial des;gn. Thig - - °
is partlcularly so in the "eonsolidated" school dlstrlcta.‘ S :

45. Ibid. | S T,

»

Sears, review of Hess apd Torney, The Development of Political Attitudes in
Children, .in Harvard Edycational Review, 38 (Summer 1968), 571—578 Fred I.
-Greenstein, review of Easton and Dennis, Children in the Pélltlcal Sysiémb in
Polmtlcal Science Quarterly, 87 (1972), 98-102; and Greenuteln and Tarrow,
Comparatlve Political Soclallzatlon, loc. ¢it. David Marsh has indicated  that
the assumption that early ngUlSltlon of political values and orientations -
remains stable over time ig not based on sound- emplrlcal research, see David
Marsh, "Political Socialization: The Implicit Assumptions Questioned," British |,
Journal of Political Science, 1 .(April 1971). ZLongitudinal studies needed to
. test this assumption are notably lacking. ' Ambrecht ,points out that what evi-
dence that does exist does not suggest that basic personality traits nor atti-
tudes remain very stable during the individual's life. cycle. . In this respect,,
‘she says, it is clegr that “the constancy of early socialized attitudes gnd
behavior over the lifetime of an individual -must be treatéed astfa researchable.
question rather than as a premise." Biliana C. S. ‘Ambrecht, "The Work Organ-
ization and Adult Political Sogialization," prepared for delivery at the 1975
* Annual Meetlng of the Westérn Political Science Association, Olympic Hotel, .
Seattle, Washington, March 20-22, 1975. Somewhat alone this same line of ;
criticism is Pauline M. Vaillancourt, “"Stability of Chlldren & Survey Responses,"
Public Opinion Quarterly, 37 (Fall 1973), 373-387. - For references concern- _
ing the "attitude/non-attitude" dlalogue, see Bailey, "Cognitive Structures," '
~op. cit., especially, footnote,K7.”Other critiques of political socialization
research include Merelman, . "The Adolescenceé of Political Socialization,® loc.
cit.; William Shonfeld, "The Focus of Political Socialization Research: An
Evaluation,"”" World Politics, 23 (April 1971); Fred I. Greenstein, "A Note on
the Ambiguity of 'Politicai:ﬂbc1alizatlon'- Definitions, Cr1t1c1sms, and
,Strategies of Inquiry,” Journal of Politics, 32 (1970); T homas J. Cook and
- _“Frank P. Scioli, Jr., "Political Socialization Research in the United States:
/»9 .A Review," in Dan D.. Nimmo and Charles M. Bonjean (eds.), Political Attitudes
‘ and Public Opinion (New York:' David McKay Company, 1972), 154-174; and Donald
D. Searing, Joel J. Schwartz, and Alden E. Lind, "The Structuring Principle:
Political Socialization and Belief Systems," American Political Science Review,
62 (June 1973}, 415-432; and Jack Dennis, "Major Problems of Political Social-
ization Research,” Midwest Journal of Political Science, 12 (February 1968),
85-114; among others.

46. TFor some of the przblems of polltlcal socialization research see Davxd 0.

47. George A. and Achilles G. Theodorson, A Modern Dictionary of Sociology
(New York: Thomas Y. Crowell Company, 1969), 236.
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48. Study of the same 1ndlvidua1(s) over tlme((or at s;gnlflcant stages of -

one's life) is desirable, of course, since it permits an appraisal of the

'processes involvedin one'e interactions and transactloné\W1th other persons -

~ " as well as the resultant behavior and personality. Dr. Milton Senn of the )

1. Yale University Child Study Center succxnctly portrays the, "ldeal" longitu- -
dinal - study as one in whlch we have . ~

. toa ser;es of observatlons s0. spaced as to. dlscover
T N as miny of the variabilities as possible ocecurring
) .~ during critical periods in the life of an individual
X ... - so #hat ultimately predictions of: change are possible R
.. . ' and correlations betgeen measurements at successive
A ages are valid. Of course, all things being equal, R
\ * the meaningfulness and generality of such a study is ‘
- in proportion to the number [and nature] of the
> individuals so observeﬂ._ Y 3
in Alan A. Stone and Gloria CocHrane anue {eds. ), Long_;ﬁ§;;§i§§tudges of
Child Personality: Abstracts with Index (Cambridge, iahs.: Harpvard Univers=-’
ity Press, for The Commonwealth Fund, 1959), forward, ¥iii. For a good dia~
logue concerning the uses, scope and limitations of the lohgitudinal method
as applied to the study of human development, see K. Warner Schaie,: "Can the , ,
LOngltudlnal Method Be Applied to Psychologxcal Studies of Human Development?" ~ .
in F. J. Monks, Willard W.. Hartup and Jay de Wit (eds.), Determinants of v
Development (New York: Academic Press, 72), 3-22; and C. B. Hindley, "The
Place of Longitudinal Methods in the Study of Develppment,"* Ibid., 23-49. ,
Schaie advocates the use of a "mixed research model which [perm;ts] the study
of interactions between age level, experimental treatment effects, and natu-
ralistic treatment effects.” By this he means that a s;mple (2) longitudinal - .
approach cannot take into conslderatlon changes in one's "socio~cultural en-
vironment" (which, he claims, t not change but remain "totally stable"), 2
and distinguish the results from' ;baﬁyaf age level. For Schaie, "age level"
is not a "functionally 1ndependent variable. Instead, age is directly depen-
dent upon the points in time at which an organism enters the environment and
at which it is measured."™ In lieu-of the longitudinal method Schaie advocates
. one of three approaches (or a combigatlon thereof). which are extensions of
the "traditional longitudinal method.” One Wethod, "cohort-sequential” permlts
"unconfoundlng developmental change from te;Sorally unique environmental input,”
and "consists of following two or more successive cohorts drawn from the same
population over equivalent age ranges, im which case age changes can be differ-
entiated from differences between cohorts." A second supplemental approach --
one which is similar in design to thisv“telescqped" lofigitudinal approach -- ‘is
- called "the cross-sequential method,"” and is one in which "two or more succes-
" sive cohorts are followed over equivalent time perlods," and "permits differ-
entiation of . . . differences from nonspecifig environmental input character-
istics for [particular points] in time." Schaie believes that "the first approach
Y %’requ1res the assumption that there are no dlfferences in unique temporal input
while the second requires the assumption of the absence of maturational change"
-= & contention this author disagrees with. His third method, "the time-sequential"
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approach, cperates under "the assumption of no generation differences," and -
"can separate temporally unique input from maturational variance, but is not
feasible for repeated measurement data Since.iﬁ requires data on all ages at
all times of measurement." References at 4, 6, 8~10, respectively. ‘Hindley
disagrees with Schaie on the applicability of the longitudinal approach and
states that, in general, "the term [longitudinall is used for studies over
[relatively long]. periods of time, which in humans are likely to be measured
in months and years rather than in minutes, hours, or days." Hindley is
emphatic about two points: that the "data provided by a longitudihal study

. .« . consist of a series of successive assessments of the same individuals."

His major argument with Schaie is that "the study of developmental trends in
[individuals], and of individual differences in such trends, demands a longi-
‘tudinal approach, and cannot be- obtained by any other means." References at,

;23 and 29 respectively. Emphasis in all instances is theirs.

_ One other work in this volume that is of particular interest to the
conceptual framework of this study is, Elsa Schmid-Kitsikis, “Exploratoryv

Studies in Cognitive Development," Ibid., 51-63. This work characterizes
Piaget's conceptualizaﬁion'cf research in temms of three specific steps: 8
° L : : . - .
First, the researcher seeks to establish facts of
a certain level of generality -~ even laws. But a
law. does not explain anything; it only- establishes
the generality of observed phenomena. Therefore a
second step must be taken: a deductive construct
is formulatedi\which is then tested experimentally.
: An "explanatory level" is attained when, in a sys-
’ ' tem of laws, oné law can be constructed or recon~
" constructed from others. The final step consists
in the construction of a model (real and not only
formal) which can be used for new deductions and
whose different ¥inks can be explored. :

Reference at 54. More on Piaget's concepfualization fo%iows in our dis-
cussion of a framework for analysis. v ‘ :

A ’ . : .
49. sigel and Brooks, gmb‘cit., 104; see also Kenneth D. Bailey, "Political

Interest, Issue Salienca,‘and Increased Awareness Among Children: An Explor-
ation into the Impact of History-Making Political Events." Prepared for

~ delivery at the 1975 Annual Meeting of the Arkansas Political Science Asso-

ciation, Sam Peck Hotel, Little Rock, Arkansas, February 21-22, 1975.

50. A poignant example to this author is the administration of the Civic
Education Questionnaire (CEQ III) for 1975. Our initial interviews were
conducted during late February and early March, 1975; however, in regard to.
the larger study (results not reported in this study) an issue not considered
relevant by two-thirds of the students at that time has reemerged as a most

. important‘}ssue; That issue, of course, is Vietnam specifically, and South-

east Asia generally.

(.




: "naturallstlc stlmull" were taklng place.
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51. The author does not care to take credit or blame for the "polltical
happenings" of the past couple of years. However, he does feel fortunate’
to have been conducting the type of‘research he was at the time these.

<

52., Sea Boyd R. McCandless, Adolescents: Behavior and Development (Hlns-

‘dale, Ill.: The Dryden Press, Inc., 1970), 353. During this particular

period of "national social development in the United States," it is most .
probable that a fifth dimension, race, should be added to the list. McCandless
believes, however, that “economic, political, and educational factors =- and . ‘
not race -- are the important determiners of behavior." He states that "such
factors, do operate differentially for different races. However, when they

are controlled, racial differences partially or totally disappear." Ibld.,
Although this author beliéves that race is an important variable and is taken

into consideration in the larger study -~ which includes one’ school which is

95%:black and another which has a black to-white ratio of 70% to 30% -~ it

‘is npot a variable of conseqpence for the present study. Less than one per—

cent of the children in the urban school districts (and absolutely nanel}p_.
the rural sample) was black. My emphasis above. .

53. For a good~succ1nct presentation of the three categories, see Sheilah R.
Koeppen, “"Children and Compliance:# A Comparative Analysis of Socialization
Studies," Law and Society Review, 4 (May 1970), 545-551. The Koeppen article
also contaifs an excellent reference section dealing primarily with social-

ization studies’ concerning legal compliance and the deVelopment of moral o=
Judgment in children. Ibid., 561-564. ‘ : , .

- 54. The works by and on Piaget are almost endless. However, for some basic

references see especially, Jean Piaget, The Origins.of Intelligence in Chil=

dren (New York: W.W. Norton, 1952); Piaget, The Construction of Reality in L
the Child (New York: Basic Books, 1954); Piaget, The Moral Judgment of the

Child (New York: The Free Press, 1969); Piaget and Barbel Inhelder, The

Psychology of the Child (New York: Basic Books, 1969). See also, J.H. Elévell,

The Developmental Psychology of Jean Piaget (Englewood Cliffs, N.J.: Prentice-

Hall, Inc., 1969); Inhelder and Piaget, The Growth of Logical Thinking from
Childhood to Adolescence (New York: Basic Books, 1958); David Elkind and J.H.

' Flavell (eds.), Studies in Cognitive Development: Essays in Honor of Jean

Piaget (New York: Oxford University Press, 1969);%and Herbert Ginsburg and
Sylvia Upper, Piaget's Theory of Intellectual Development: An Introduction
(Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1969).

- Lawrence Kohlberg states that most research of this nature is not gulded
by a theory, but by an approach labeled "cognitive-developmental." He says
that the label refers to "a set of dssumptions and research strategies com-
mon to a variety of specific ‘theories of social and cognitive development."
See, Lawrence Kohlberg, "Stage and Sequence: The Cognitive-Developmental
Approach.to -Socialization,™ in David A. Goslin (ed.), Handbook of Socializ—
ation Theory and Research (Chicago: Rand McNally College Publishing, Cdmpany,
1969), 347. For other works by Kohlberg, see Koeppen, footnote 53, supra.
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55. Inhelder and Piaget, The_Growth.of.Logical'Thinking; op. cit., 338.
56. See Charles F." Andrain, Cﬁildren'and'Civio'Auareness: A Study of
Political Educat;on (Columbus: Charles E. Merrill Publishing Company, 1971),
59-62.. ‘ '

y 37, Rlchard M. Merelman, "The _Development of Political Ideology A Frame-
work for the Analysis of Polltlcal Socialization," American Political Science
Revmew, 63 (September '1969), 750-767.

58. J. McV. Hunt, "The ‘Impact and Limitations of the Glant of" Developmental
Psychology," in Elkind -and Flavell, op. cit., 3-66. Again, this article is
an excellent, and more comprehensive, overview (than Koeppen s) of Piaget's
_basic pr1nc1p1es and a comparlsgn of Piaget with several other giants in
the field.” For another good application of Piaget to the development of °
J  political orientations see Wilbur L. Johnston, Jr., "Children in the World:

Their Images of Selected Foreign Policy Issues and Their Preceptions of
- Various Aspects of the International Political System." Unpublished dis~

_ sertatlon, Unlver51ty of Maryland,. 1973 .. R "

59. David Elklnd, Chlldren and Adolescents: Interpretlve Essays on Jean

Piaget (Ney York: Oxford Unlversxty Press,,h 2nd ed., 1974), 4.

P : . )
60. Ibid. | o | :

61l. A “schemata“ is defined as a temporary structure whlch emerges as a
consequence of repeated actions (or thoughts). Ibid., 10.

62. Ibad., 6.

63. Johnston, op. cit., 46-50; and Elkinq, op. cit., 7.

64. Elklnd,_Jg cit., ll see alsg » Inhelder, "The Concept: of Stages in®
oChJ.ld Development," in Paul M. Mussen, et. al., Trends and Issues in Develop-
‘mental Ps cholo (New York: Holt,‘Rinehart and Winston, 1969),' 4.°

65. Inhelder, loc. cit. Z:/
66. See Plaget, "The Theory of Stages. . .,“ in Green, Ford and Flamer,

op. 01t., 7. A note should be added here in regard to this article by Piaget
on the | theory of stages in cognitive development and the 1nterpretatlon of
the concept by some psychcdlogists and political scientists alike. One spe-
cificyinstance in which a political scientist has apparently misinterpreted
Piaget's concept of "stages," is, Dan D. Nimmo, Popular Images of Politics
(Englewood Cliffs, N.J.: Prentice-Hall, Inc., 1974); particularly his ch. 3,
"Adopting Political Images." Nimmo,|basing his analysis on works by Piaget
and Kohlberg, states that "A fundamejtal notion of developmental theory is
that a person learns by passing throdgh a series of psychological periods, or

-~

0y
.
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stages.”" (emphasis omitted). However, in his dlscussion of the "stages

of development," Nimmo speaks "of four Stages that are . . . important to
s« « » how people develop political images, Thesé¢ stages are infancy, assim-
ilation, accommodation, and adaptation." My emphasis. 1In Piagetian terms,
however, these "stages" are functions which take place during’ all stages of
development. and are not considered levels or stages in and of themselves.
Briefly, the stages of cognitive development for Piaget are: sensorimotod

iSh occur before the advent of language (usually between O and 2 years);

tﬁe period of "pre-operatiopal hought," whereby the child is capable of
having representational tho ght by means of symbolic function (usually 2 to
approximately 7 years); the peridd of "operational thought," which is a period
ctharacterized by thé internalizatlon of "concrete operations" which permits
the child to do in his head wkat /he would have had to do by actual manipu-
lation during the earlier stage (usually 7 or 8.to 13 or 14 years), and
""formal operational thought," whereby newly acquired operations permit the
adolescent "to think’ about his, thoughts." By this, Pigget means that the
operations are no longer applied solely to the manipulation of concrete ob-
jects, but now cover "hypotheses and propositjons that the child can use as
abstractly and from which he can reach deduetions by formal or loggcal means. "
For an overview by this author, see Balley, "Cognitive Structures," doc. cit.,
Two good works, both dealing with the application of Piagetian concepts to
] political development, see Johnston, loc. cit., and Merelman,, "The Develop~"
ment of Political Ideology," loc. cit. In addition, see Elkind, Children
and Adolescence, loc. cit. : ' ' o

A

'

67° “See fog note 35, supr a.’ It is imposslble, of course, to present a com=
prehensible ‘overview which adequately covers only a few of the concepts ° -
incorporated in the Piagetian approach, lat alone attémpt to cover other
related goncepts, e.g., egocentrism, recipgocity (reversibility), and rela-
tivity, theh are also considered touchstones of "sociocentric" thought..

See Elkind, Children and. Adolescents, op. cit. g esp. chs. 5 and 6. However,
in regard to an earlier statementconcernlng the question of "stability" in
chlldren s responses, 1t should be noted that Kofsky has stated

v

that performance on comparable tasks 1s susceptlble

to variations subtle differences in experi- .
mental procedures [and environmental settlnq%] .o .

This difficulty is compounded by the relative unre- .
liability of children's performance. Young [students]
are often lesE aware of the need t consistent and
are more likely to perform 1n a Fan fashing [than
older children and] adults.

. - {

Seej\%llin Kofsky, "A Scalogram Study oﬁ Classificatory Development," in
' Sigel jand Hooper, op. cit., -222. In resfonse to Vaillancourt, "Stability
of Children's Survey Responses," loc. cit., this author contends that she
would have found a similar degree of 1nstab111ty in the responses to the
attitude questions whether they were “taken next day or at three month inter-
vals. The problen is one of "imbalance" between existing schemata and the
inability of the children to accommodate new mental .images. . i =
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68. Green,sFord and Flamer, Measurement and Piaget, op. cit., 7.,

69. It shopld be noted that'grade is used as & surrogate for age threugh—:
_out this paper. For others who have used grade, see Easton and Dennis,
Children in the Political System; and Hess and Torney, The Develqpment of -
“Political Attltuaes.. . . \

70.  In addition, ;t‘sheuld'be noted that the younger children were more -
apt to answer the open-ended questions "don't know" and then respond to.
" the- fc110w~up qpest‘ ;'by saying that they learned abcut it from television.

~ This, in itself, indirated to us that the' children were perhaps aware of
the "issue" but did no t kriow how to express 1t (or were not 11tera11y able
° . ;to express 1t). . o o _ .
. T1. Hess and Torney, The Developmenk of Political Attitudes, op. cit., 35.
'+ . For similar guestions of muéh of the earlier work see Fireda Rebelsky, Cheryl
. Conover, 'and Patricia’Chafetz, "The Development of Political Attitudes in
‘Young Children," The Journal of- PsycheIogy, 73 (1969), 141-146.

72. Statlstlcal procedures for this presentatlan have been deliberately:
~limited. Because of the nature of the "purposive" sample, tests of tatis-
_ tical significance can be used as only a rough indicator of an significant
- differences among growps. . However, it should be noted that.the author has.
made extensive ‘use of SPSS version 6 =~ particularly subprograms® CROSSTABS,
BREAKDOWN, and FACTOR -~ in the analysis of the data to be submitted for
* + publication. Of particular importance has been the use of the principal
- components method of factor analysis with varimax rotation. The author
‘ _ agrees with Herhert Jacob that the application of "standardized" items for -

o the development of scales and indices is questionable. Therefore, we have
- B ﬁffactored the data for' all three surveys by totals, subtotals (urban/rural),
"ft‘ . " . and for each grade. See Herbert Jacob, - ‘"pProblems of Scale Equivalency in

Measuring Attitudes in American §¥bcultures," Social Science Quarterly, 52 K
(June 1971), 61-75.. - . :
73. It is obvious that after the return of the POW's in January 1973, Viet-
nam subsided as a relevant issue for both the young and the old. (See the
Gallup Index and the attached surveys by Opinion Survey and Research Corpor-
ation. OSRC has conducted surveys since May 1973 on the adult population of
the same area if the political socialization questionnaires were administered).

+

74, See attached OSRC results. L 'v o .
75. See fOQQpctev35 supra.

" 76. See footnote 54 supra.
Ta k '- . . ’
oo 77. See Koeppen, op. Eit.; for references. o ‘ )
+ ’ .

' 78.  See attached OSRC results

; 79. Sears, loc. cit))
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