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o “  THE CONSOLIDATION OF RURAL SCHOOLS: ‘ | L

Reasons, Results, and Implications -- A Preliminar§ Investigation ‘ :
| : ‘ \
. , ‘ | . C e |
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ig *
- . population. Many changes have occurred in American rural llfe in uhe

. ] j
e ) ) "‘ ) V I 3 -
1ast one hundred years, which in turn have had mu1t1p1e consequenc#s in . " 1

|

7 ] L I~ “

} %tom early coloniéiftimeé‘the education of éhildren%and&youth in sy

[ ‘rural AéZrica has been largely détermined by the way of )ife of the,rufa%<; .

l . the educatlonal system of thevcountry. The characternstlcs of rural *

Q o
America by the end of the hineteenth century*'qamely the self—dependen;e
l@ B 1’ e I3
{ bf“tne rugal ‘home and rural cémmunltv, have been replaced by a permanent

A &

T

interactlon with the urban setting so%lally, 1ndustrldlly, polltlcally i 7 ;
N / “A" vi
and religiously. Four factors have been clearly 1dedt1f1 d as involved { i

_ ~

- as changes of the most fundamental hab;ts, customs, and economig ac- .-

R

- .

" tivities of rural America; they are: industrial developuent, commerciali-

i

zatijn, urbanization, and technological advarice (Johnstone, 1940) .

QQ‘i!flwre was quebtlon sbout what the rural school should do while ) ~ .

i /' B

facing,the changes in- the socio-economlc condltlons of rural Amerlcdn

people. The rural fam111es had utlllzed the - school as the supplementary

. ..

institutlon for the purpose of tralnlng,thelx children in readln
writing,uand ciphering. New changes were theun sugbested in the ObJEL*
.tives of the rural school (Butterworth and Dawson, 1952). . ‘ /‘”

S W ] Pl o, “ .
N , . .
*  This paper analyzes the development of the rural school.system in

.
5 8

§~ America, and the factors that resulted in the éonsalidation of rural
} ¢ Lo & . <3 “

schools. The paper also considers implications of the Cﬁnbolidathn
pEd

movement for the life of rural America. ; ' A
T

| . '
\ -




r

¢

S " The Early Rural School ‘ 'Q H

‘For many yéars the rural sg§0§l was{thought of as a small school ' ;é
con;isting of one or two teachers, located usually in éhe oéen country " 5?
(Buttenworth aﬁd Dawson, 1952), This c;nceptiOn of the school corrés~ » j
ppnaed to. the kind of edUgatlonaJ center that p;evalled in the little . ’ j
tawns and villa By 1918 there were 215,000 of those schools in “ . E

fn . = 1
the ﬁation. For many people they were the oaly pld:é where childreu ,fwf’j “ 1;

o 6,’
could secure basic training for coping with the’ demaﬂds of rural llte.

ey I ’ S b
Stsh schocls were one of the results of village life in America.

-

By 1647,Non1§&twenty years after the landing of the Mayflower, the ré-

i ¢

curds of Missachusetts géve’té§timony te the existence of -laws re=
quiring the establishment of such schools (kreltlcw, 1954) The passage
b

4
of the Bay Colony Stﬁtutes in the coloulal assembly ordwred.tham ‘essevery

l

township within this juzis&iction,~after the Lond hgtﬁ increased tﬁem 1 25]

the-number of fifty householders, shall-then forthith appoint one teacher
' : V. PR .
wityin their town to teach all such children as should resort toshim,

. =

"to write and read; whose wages-shall be_paid, either by the pareﬁgs or

" masters & such-childreﬁ, or by the inhabdtants in general, ﬁy&way of -
suppiy...aniilt is futther or&ered that uhé;e any town shalTH;n;reabu
“ [

to the number of oné Hundred familiés or householders, they shall set fup ”

a grammaf'sc%oé&,vtheomaster therééfubging able to instruct youth so fag - - ]

‘as they way be figted"fo; the university, and if any towir neglect the ' v;
= 3 N :

performance thereof, above one yeatr, then every"such town shall pay |

.five pound per annum to the next such school, ti11 they shall perform = ’ of

- this order™ (Booue, 1903: 44-45).

¢ v
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{ These were noi publié schdols; however they were supportéd bywv

hobiseholdexs. When settl ks from the East coast moved td the West,

=

-3

- ;‘n — o
a promineut concern was the dg¢velopment of school districts administered
\\5 _ <@

- N o © o P
either independentlv or dependent upon the larger unit of which the town ’

o /(4,‘ - N -

|
|
i . =3
|

was a part. fhis was the time (178%) when the term Mtbwnship” was , R
" /( d . @

&

- ~adopted in a co;;¥é551onal qommlttee headed by Thomas Jefferson. ‘Ba51cally W -

the bill provided that lands should be divided 1nt0 townshlps ten miles
] -

%quare and subdivided into 100 sections of 550 aéres each. Townships * .
were six miles squaré with 36 gectigns of 640 acrés (Smith, 1947). The
/f - county unit became annimportant unit from the political and administra-
¢ —l tive point of view (Kn%ght, 1922; Slacks, 1938). 1In some states such as

New York and Ohio, where the settler gas\preceded by -the surveyfyr, the
¢ i s o2 “
establishment of the diviﬁigh,of regions in townships of six square miles

e

was planned for purposes of “school crganization rather than for purposes

# . P
cultural conditions the standard unit in the majority of rural farm

communities (Slacks, 1938). /{,}/ "

; The South's Schools
. ¢ .

~

L2 »

|
\
| o M - . b . . 5
} - of goverument and trade. The one teacher school became in the?e socio- °
|
|
|
| The develcpument of education in the South was affected ﬁy factors B o

T such as the presence Gf the plantation system, slavery, and many poor

small farmers. Elemeatary -trzining was provided through private tutering
o : , N
of childrei at home. Eduvcation was not available for those who could

| not pay the tutor (Enight, }%22).

> —
!

- . P . o s
. o FYor high schookdpStruction; the most prospercus families sent

‘ . S . L ) ‘ N
- <, their children to England or New fngland. After 1653, the cliildren

kY >
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3) L ) o . Toge
of the aristocrats went to William and Mary, the highest éducational

M & . 13

N . . . . ﬁ ’ Ry

* center in Virginia. L

- ol G

&

) Later<on, with the increasing number of householders and:slaves on ..
i , B o . .
the plantations, private schools were created as weil éSwacadeQies'to*
[ @ ‘\ ° \) 3 - ' ‘Q.. ’ ’ V \ )
prepare students for college training. The tenants' and small farmers'
¢ - ‘ sl - o

cyildreglnever‘hadv;hémédéantﬁgés of education at that time. It was
figt until Reqqgstructioh that public 'schools were established in the®

»

South (Kpight;;192§). The inflﬁgncéjdf the plauter class and iheﬁScat-

ki

N
LR d

. § .
tered pdpulation ﬁaderthe county: the qz}t ‘of local government ,’ and+also

‘the unit-of organization and admigistrgpionséf schools. The county
system contributed siguificantly in the South to the development of its

»

y.nural schools. . - .
s . " _ ‘D . -
v Changes In Rural Life and
o . . In The Rural Schaols ; ‘
N c e & O . >
3 . - i . . ) o

Changes in rural life were brought about By a host of factors
in rural and urba&;areas._;Butterworth and Dawson (1952) illustr&te“ghe
gradual biidge developing between farmers and urban areas which basiéally

involved industrial and coggerciél activitjes. Rural families'became

acquainted with urban aspects such as wmagazines, newspapers, radlo, and
. . V\ N . . “

qﬁban schools. #nother important aevelopment was the differential be- * -

. tween léborscouditions ot the farm'and in the éity which becameéyidEf in
‘terms of hours, pay, and division of labor. V
;Perﬁaés even more important to the conséquent chauges in rural
schools was thgomigratiag from rural to urban areas. The factoés which

prompted thg; exodus are extrapolated from Smith (1974: 15-31) who was

. 2 .
a first hand obseérver of thAls phencmenon. . .
’ ~ / —4- - o ’
- g L -
P w ‘J; ) .
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1. The Declinecf "Frontier Psychology,” which in.
effect meéant the nation's frontier days had
ended. “Heretofore economic woes, vhatever their
stature, had-been sclved by going west. .The

K - city became the new place tp go .rather than the

frontier which was virtually pon-existant.” In

effect the urban areas becdme the new frontler.

: 2.g Earlieg sources of people to malntaiu and bulld

“ cities had been quieted by immigraticn laws and
‘depletion of earlier rural migrants. New sources

“were malnfy Tural people [(midwesty: gteat piains,
south,, mountain, and pacific areas) Who began to
~move to urban areas in huge numbers. Participants

v were mainly share croppprs 4Wage,hands, and sub-q

\ sistence farmers.

kY A

.

&g

, Anotliek key fautor was the industrial plants in-
'the cities began to produce the energy to be .
used .on farms. The use of horses and mules’ on
the fazh changed to ttucks and tractors.

s

=

=
£
L]

Many observers consider the movement from general
or subsistence farming as the employer of last-
resort to public relief and welfare assthe pivotal
variable in the rutal tp urbanﬁmigration. tj

5. The advent of the. factory system and the subse~
quent ripple eftect broyght abodt the cessation

LT of many“econwmlc purstits in rural communitijes.
° T, Location of specialized business in urban areas
P prompte& many rural res 1dents to migrate.
Tables i, 2, and 3 ccdvey the shifting ofuwealthaapd~populatlon from
rural to urban areas. (Insert bl_; 1~3»i§;§1

.
tables which sheuld be noted are noi anlv

the monetary outflow, but
#

the steady, drop iﬁ'iurél farm pbpulation~and the slow growth of rural
i - o B A ¢ L

non-farm populd;ién, which is an early indication of the suburban
wovements. 34) indicates that from 1983 to 1970 the net

<

Suith (1974

a & - 3
migration from-farms was more thaan 30 million. e ’
! N ® o W i N )
Bgsides migration, other changes occlirred in rural farm life.-
~ o ) 4 ) " )
The use of oil, improvements in farm equipuent, and tools. for more !
’ & “ v
effective farming increased interest iun the commercial aupecf The
D L3
fafmer learned to seek‘profit if he wanted to be successfud. At the
3 N * .
Lt A N
5 R 5'-- . -
” - B " ’ - A
7 , . - o ] ¥ &
! , u { gyt J .

e

i
t

Feﬁgﬁgpggtsﬁgf th gse . ) 'l

I

2



homc ﬁevel :"store«bouéht' clothing and sewing machlues were' demandec.
;dditionally, Ainterest in ﬁaC111ties for transportatlon made city life

‘e . Y 5 .
accesoible ,to the fural .inhabitant. Cars became.almost g necessity for :
T e tne rural families who began to participatg more frequéﬁtl?siﬂ J}ban t
(‘ 5 ;f activities such ;s t;ade, hopping, socialulife, church, and'schoolsf°v  ‘ i“ .
.‘~ ~j ’ In -a reiatxvely short period the railroad, trucks and buses ﬂecdme < )

i ’ efficient means of transportation (The Cemmlttee on Rural Education,

.
2 ¥ . . v . ‘J,

1943) .g | L{ 0 S, - i . Ll“' - -

b F

l \ —
Ineqitably,“impiovements in transportatisn and the-construction

. . ‘ o . - c 4 -
of better roads“brought more éffective educational opportunities to .
> . } ) . ]
PN ) N A2

many yural children and adulté All-weather rcads to‘%he cities were

§vailable fqr thlrty—two and forty~bezsn per cent of the farms in . -

L4 L3
©

.77 visit of "bookmobiles" and traveling téachers of music, art, and physi-
s ) ('Q . . A ¢ av'
cal education. Teachers of ‘vocational agiiculture were able to

extend their activities to many rural regious, and many rural schools

Y

received visits from the 4 Club leader and the county nurse tThé s

- Committee on Rural Education, 1943). ) L
R

& Locatlon of the rural scheolu and the intevest of parents An

e education for their childrén aISQ'prampted many farm dwellers to mi-

grate to the cities. Children living in rural communities started at- R

« kucause of tﬁe distance foom any schuol, or frem one of proper grade:level
o L “ . e

. (Cook and Gaumnit“, 1931). <7

i

1930 and %Qéovrespectlvely. Some;gural‘schoclsobegan'to,enjuy_the_f ! ——— )

e v o

! . tending schools in towns and cities ofA235DO population or more be- L s, 1

e -

Hir-~egongiil

v e
ey
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7 9 ¢ ,
/ . . The Contrgst Between the Urban .
N ‘ = .
> and The Rural Schools. o
A/' . © - _’ . . ‘)i;’) K
s L o ) A

. : - @ 5 : ; ST h
i . > R . N P S i
|

{ -The ;onditions’of rural schqols.promptéé ruraf résidentsﬁto realize
. X @ o K o,
that”their schools did uot satlsfy the1r gwn ngeds, or compete in quality

. Y
® @ @ e v

o - with the schools of thelr city counterparts (Finney and Scharer ,9203. ] b
. g4 a . b
‘ .

’ ;‘ ;f The general picture.was thgt wof a mult 1p11c1ty of ?malﬁ, relatlealv

ineffectlve schoolo, 1nequ1tably dlbtrlbuted ?pd suppogﬁed (QOOR apd

B \) \) k‘ Lﬁ
cuamnirz, 1931}) The fouowmg statement gleamed from a thlgnal ﬁdu-

cation.Assoc1at10n (1950:37) report on "One Teacher bchools conve?s the
° & e, P ’/ .
situation that existed in many, one~te§/ﬂgr schoolg in 1930. . °@E
. x
‘ i In many instances the hu1¢d1n s are, so g@ld’
¥ T and so poorly constructed fhat theyvare “un~
safe for.the’ childrén during storms and se-

vere weather. , N .

T

I S - 4 ‘

- . Classfooms have w1ndowa on two, three, .

.o v ' and s$mbt1meb on four b&des thth even then,
“ are.insufficient in number to- glveﬁhalf as .

L . much light as should be furnished from one o

o e L g side only;...the window shades are toérn,  :

“ o broken or missing altogetheru«. ,

“ he . . o

2t o e S S g

et s U - .

" The fisors, ceiling S,and walls are; . r :
. ‘often so defectivé that the roem could not “
be evenly, heated and ventilated with a
——— —-——Zlarge basement—furnace and—fany much tess - -0 - - oo T T T
, with the old open box stove which is still o ’
~ " gquite generally uaed... . . . . -
& i :
Everywhere young, we11~tra1ned and
eénthusiastic teachers eltLr rural communltleu
to work inschool bu11d1n"L wﬁlgh have no
extra rooms SULh as wufkruorb, llbfdrlcb !
or teachers' ruums; fior suth built-in fea-
tutres as bo&kcages, lunch cupboards, ete., v ‘ :
about which tﬂ ey learned at the teachers 2 |
colleges. The smbiticus rural vouths -
o enter these buildings with unblﬁhtly nails -
of all klndb and sizes on the walls, on | . : i
which ﬁhev way hang their garwentws. Tha%*‘ - g
have no safe and sanitary pldLL for theis
lunch baskets, and qulte trequently they |
are supplied with ungate water, Lghogent : . “

¢
I

k3

o

. -y :
114




Y

> childeén are forced to use to¥lets that are
botl indecent and totally unsanitary.and -
.. ' they have no facilities for washing and'dry- N
" ing their- hands after. the ise of the tollets. )
= 4 N e 7 ,

Te turtuer deplct the 5rav1tj of .the rural srhuol»situatlon tables

<@

’ R

B 4, 5, and f1gur¢ 1 are especlally meanlngLu].w(Insert tableeé hé:é)

Table 4 111us tra ates the figancial dlsparltv between urbau.and rural &

[
ST E S

s schcolévin 1940, Alth0ubh thlS represents only one year, the éabternk

;
53 i
5 B v - &

: represents a significant timé period. (Insert table 5 and figure,v -

Kl

here) Table 5 and ffgure 1 represent two different periods and scme=

s

<5 what different levels 6f eduzétional éétainment. The péiﬁ%?in both

o

insta ances is that® fural schcol teauheta do not have the profe551onal

u
w0 [

training of urbéﬁ teachers. Baa¢cally the tables and figure indicate a -
s ° o b " \QJ

disparity in rebourceb and personqel experti e between rural and urban

<L = . . »

schaols.ﬁ b : “' - R T T

e
{

%

| : .
o - Thé Roosevelt Rural Lile Comnission -of 1909 evaluated the situ-"
! ¥ : ] S S »

" Q\\\}) - S .
and Lesser, 1942). Sowe of the observations of the Commiszion were as
follows : : . | -
o : R B e e
\ "The schools are held to be largely respousible for ineffective

farming, lack of ideals and the drift to town. This not because the .
. .

- 2 S ‘
rural Sehools, a@s a whole, are declining, but becavse they are in a

state of arrested d upmuut and” thL not vet put themselves iu eon~

i 3

o
A

: sonance with all mhe recently changed conditicns of life." (U.S. Senate

Ducumeqﬁg, 1994% 53). The saue Commission indicabed that fural schools
i “\ = N ) o o ‘ . N

did not teach pupils hew te live. Also the school ¢ ghould be fundamentally

. X, ‘ .

reditected.  This requived that the teacher himself be part of the

1Al

" ation of the rural bChOOl ab one of the most serious p oblems of et

oVAmericén rural 1;fe (Fnight, 1922; U.S. Senate Documenté, 1909; Works' .

P

O —




v z

. N ’ o
communlty and not a migratory factor.: There was. also a move for 2o~

. 3 ordlnatlon between the forces of the community and the plannlng of work .
; b ) ~ .

beyond the school for yeuth and adhlts. The attempt oﬁ\the Rural Life Gom="

mission was to "ruralize" the school curriculum,.to give the students x

“ “ o &

the kind of rraiging that would beucf immediate benefit for their en-

I ~ B " a

. TvirSﬁment (Works ‘and Lesser, 1942).° The Comm1a51on urged a new emphﬂ-

. | sis upon agrlculture and homemaking, and 1ndoctr£ndt10n with the super-

Fl

] ) @

° - dority of rural llre, it looked at the rural schu01 as a memunlt}’tuntur

N
. M ‘o

(Butterworth and Daw:on, 1952). “ e .

S
&

© Rural schools did uot improve.w The 1ittle red schoolpersisted with

limited acadeudc programs and poor fdul11t185. (Table 6 insert here)

. - PREEE

Table 6 presents‘a cledt p01i2£i/of thnafac113f1gs in 1958~59 T Little

4~ ) -

. 4 beyond the three R's was «uffered, and educators did aot have any ‘reasen ‘ -
N . ’ L ) _ v . ? ) B ) ({ B
beyond dedigation to remain teaching iu rural schools (Carney, 1931). b :
" Teachers were frequently untrained, itinerant-agnd underpaid when com-
1S . ’ . i g

- pared with the salaries of city teachers. The situation in the one-
8 . © ) ;

! ‘, 2 ‘ R o
teachef school was the least favorable (Cook ‘and Gaunmitz, 1931). |(Place ‘ !

@ - )]
@ |

table 7 herej A cursory look at this ‘table indicates that the salary ‘
[ ""i s . B %

4p7f,_~f—\4~—situatieﬂ for-rural teachers has—improved, but the’ déflglt,rema11s."A* I

. b

note of caution is in order. The rural-urban dichotomy today may-also
o = . e

o

be a function of r%gional differences. Altﬁough the differentials cited
A w

- . . i W
above do'not remaipn as paramount, identification ds important in isclating

contributing factors to the consolidation movement. o ’ .

kS o

Thus far factors such as teachers professional training and edu-
ot s \

L. N : . i : :
cation have been cited. Also reference has been made to the poor

facilities present in fural areas. Perhaps, basic to these problems was ‘ ‘




the differential between rural and urban areas in expgnditure per pupili

° -, o - -

" —

o Figﬁres 2 and?ﬁ,illustrate the difference~€ividly. [Place Figure 2 “and 3

vhere] The variation can be accounted for bv the dltferences in prupor—”

B v s

tidhs of raral and urban population and the low revenuefproduction of

agricult ural areaa.: This low inéome pféduetion in.rural”afeaS‘coupled

o .
LS -

with a 1arge propotrcion of children, ancerbated the prooiem of adequatwlv

)
o

snppertina rurai schools (Smith 1947) "

¢

|

|

.

- peob

. Contrary to some uninformed bellef the rural“urban dlfferentidl,wdu o
e . \ 3 « [ ,

not a case of rural area residents idlv sitting by. In fact,;@any fural

I

5 . i ’ = -t

areas put forth admiravie effurts ‘to. @upport fnpir SChOOlb. [In ert -

s - -, =]

Fi gure 4 here] The strong effort made by many rural stattb to fin ance
théir schools is 1llustrated by the cutlay of monies well aboveoavéllable

estimated revenue for each child if each‘state made an average effort.
Nonetheless, the dgg}nantlv rural btates camg out SUbbtdﬂtidlly lower evgm
o i ’
though they made a greater effort in proportion ‘to flscal resoupces (uMLtu,
] X M - \\

1947). ]

. . . S
. i o
School term length is a partluularly important varlable in .any

appraisal of rural and urban education. The presence of chiidren in (X

< - » s

O - school is antecedent to almost any other point.of@comparisan. Testi- A
mony to its importance is the presence in ever; state t0gay of a set
number of days which eauh bLhUUl system must be in sesbion. Here is =

another point where the differences between rural anduurBan schools wers

of R

C"\ -

4glaring. [Insert %éble 8 and Figure S]I Although the data ba“é

: . /iable 8 andrFigure 5'are morg‘than ten vears agart, the ruralwurbé%pﬁ
‘diffefential in school ﬁerm length is still pregent. ‘“ (& v
“The number of days a studeint spends in chuul is as lhpurtant as. '

i
e T

is the curriculum. Smaller LhOOlS could not uttuL the variety dt courses
| o

o h -
- . 2
“ -

o
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&

-that larger schools could. Ungrbded clacses, inadequate equipment,

°

: crmwdad teaching sahedulaso  etc. make it hlghly 1mprobable that ccuruq/,

v

diverbltv could be present, Ebpéuldllv in heirural high schools. Advanced

subjects such as Phy 1bs, Chemlstrv, Math (Tri on@mégry and Cegmetry), and

foftign languages could not us ually be offered (Tavlnr and Jonuo, 1964).
| Whereas .the urbin schools, due to their larger size, could offer the varié%y

-~ e céursé ;fferiugs that would ailew curricuium figaibzliﬁya
‘ ’ - - ~ »

Anethef»crucial“factqr dhich surfacad in the ce%parié@ns between rural

- and u;Ean schools wa% basically:é nati@n&iigtié resb¢£Ze.‘ Due to poﬁﬁiat;aﬁ -t
dibtribut;;n, Amer%ﬁdnv who had been in this country the loagest were con- ;‘ o

centrated in rural areal where schools are povr. Whereas childrea of foreign- :

y . ‘born whites were mainly in urban areas. To ensure the squal education of .

"oid Ameficaﬁs" with imuigrants scmething had to be dome to improve

: “ . i
o R . ’ 1

rural gvnool (Smith, 1553 )gv " . -

[

Rural schoolg’ fortblacks will not be examined: separately. However,

- B . }
< R [

. brief mention is ium Order to indicate that conditions were not thie Same.

(v 07 gt
ey ralis .

‘Rural bchgels for Blacks were 1nferior to thcse for Whltes. For example,
. 18- 1928 the total Pnrallment of whites in I1fteeu southern states in public

elementarv‘and hlgh schooi was 84.2 per cent and 14.6 per cent respectively
1 .

| of school age white chxldrun. Whe;eas blacéﬁ in public elementary aad
,hig@ gch@él was 71 per cent ané’3.7 per cent respectively of school age
 é1aﬁk,cﬁildren; Blaék students' schgbl term was 25 davs less than that

r " of white students. It is apparent that black §tudents were not provided

for adequately in facilities, supplies, trained teéchers, antd ;alaries in

the southern states (Cook and Guunmitz, 1931).

Perhaps one of the best pictures of rural schools for blacks in the

» 7
P




“+ field. Behind

——y
¢

1940's was presented by Alphonso Pinkey (1975: 58-59): "...It ds®

in a dil‘gﬁi\dating building, ﬁonce whitewashed, standiag in a rocky field’

unfit for cultivation. QRQust-covered weeds spread a carpet all around, -

“except for‘én'ﬁneven, bare area, on one side, which looks like a ball

&

[4

the school is a smail building with a broken, sagging door.
"y P . - - i
As we approach, a“hervous middle-age weman comes, to the door of the o
schopl. She greets us in a discouraged voice marred by a speech impediment.

< i . -
. Escorted inside, we observe that the broken benches are crowded to three

- s - ’ Sen K L]
‘times ‘their normal capacity. Only a few battered books are.in sighty and e
we lock in vain for maps or charts. We learn that four grades are :
w : ot § |
assembled there.”
:‘ o o )
[ — ]
b
- (B]
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|
a
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Cenesis of the Ccnsolidation Hovement

The consolidated school movement was one of the most significaat’
: s A

.. . B o ¢ C
innovations in Ameritan education. Rural residents came teo believe = -
. . ] . }

that they had as much right as any other class of citizens tc the good « -

things of life, and thatvdemccraé§ cannot succeed in a country where
a considerdble number of citizens cannot:participate in the enjoyment

>
[l

of the entire social heritage.
not get along without good schools. To solve the problems of rural
education, the gefieraly agreeﬁe11t among rural residents was the coasolida-

 tion of schgols (Finney and Schafer, 1920). There are many connotaticns

@

in which consolidation is used (Swith, 1953). However, Marion B. Smith

¢ i

(1938) posits that conmsolidation of the schools is the movement directed

. to correct gr relieve the weaknesses of the rural school system existent

qijinﬁAmerica. The key aspects were the size of the schools through the
employment of tganspcrtation, which made possible the concentration

4 \\

ot . | C
of students from several small schools into a larger school, and a new

A\

=

t
' ﬂ direction of educatiomal activity. ) g‘
N

The first attewpt at school consolidation occurred in Massachusett

i

schoéii Quincy, east of Boston, liad the first school in 1874, in whi/h

- -in 1869. Legislaﬁion was also passed to provide free transportation t

transportation was available for students. TFublic transportation, rather
|
\
|
|
|

.4
Rural citizeans found that they could -




~ withheld from schools%that usgd\indlv;dual transportation.

“acknowledged it to be a greetjbeﬁefit to own comfortable vans,

s s : = B ;JL»Q‘ - W
& ‘QL\ & : . * ) : W

o+ . ‘ - I

.

than individual transporuation, Has been encouraged as a condition Lo o )
accelerate the process of ronsolldation. "In Minnescta, state aid was
The state

employ |

.

- i P m
service.-

gy

In the wheat-belt states the dé%e in favoer of public transportation

drivers, ffx schedules, and enferée systematic performaance of the 7 ]

was not clear due to the relﬁfive-spgreness of the population and the low

\1
In some regi&ps, full bus load required s long

3

Instances are cite& of students riding thirteen miles

tax valye of the land.
L)
dfive for pupil°

one way daily to school (Finﬂey and. Schaefer 119203 Butterworth and

“%

Dawson; 1952; Nelson, 1948)., The cottdn belt states that had been working

under the county system from the beglnning of the establiﬂhmeat of the

°

schools, made accelerdted stepb toward school consoildatlon (Cubberly, 1914).

smith (1938: 15-16) aSSerted that educatqrs and soeiolgists agreed that

i

i

| :

consolidation of schools has counsiderable @erit based on the fo;lowi g ﬁ

benefits:

i
i
\\

1. The consclidated school woula futnish better-
equipped teachers and a wore) adequate buperv1e10n
and administration for the echools. , ) |

2. More adequate school plants, iocated on school
grounds, more. centrally Sltuated and more su*table

,for school purposes, would be erected

3. . The scheol ‘terni" would be l“engthened.

4, The ¢ensolidated school would serve as a naturdl -
social center for the area.

S. A widened acqualntance group would be formed by the
&hildren. & :




10.

i1.

12,

: * Qubberly (1914) pres&ﬂted three plans of consolidation based on
township, multiple~dist5ict county, apd county organization. The township-

plan involved abandonment of all district scheols. Students attended

curricular activities. . )

g

J > hS . , .
The plan should hasten prov1010n¢ for the extension of
work to h1gh school level. - 7

An inevitable tendency to increase the school attendance
and the services of agriculture colleges and jormal

schopls would result.

A betier program of studies could be provided,’basedé o

on the social needs of the children and the nature of
thei; mental and physical growth. b »

The consolidated school furnishes the number of ,
pupils necessary to supply-wholesome compétition and’ |

stiwulus in school work, to ‘carry through adequate -
grading, to develop groussand project work, and to
organize many .socially significant tvpes of extra-

,:rm~

%
Educatlon of the adults of thé communltv would be

fostered. i

.

The health of the children would be safeguarded.

Improvement of roads woulgd result because of the
necessity of transporting the children to.school.

_ } &
Types of Consol¥dation Plans ‘

i

-

o

schools in the center of the township. Transportation to shhqol was pro-

vided by the township. 0Ohio was the prime exemplar of this plan in the

»

@

early yeatsyof consclidation. The multipls district couﬁty plan was de-

'veloped in Minnesota at the tupn of the century.

)
\\\

7 The county commissionerg
i
{

o of any county, on petetion of twenty-five per cent of the residents,

&




‘ : \ L
. (3 )

. . » . “ i
- w B s

) appointed a school coomission of seven. One member of the commission, ¥ - !
x was then appointed to be county supeflntendpnt of schools. This commission

) -
studled the geoétaphical educatienal, and social conditions of the county.

Based on recemmendation made by the school commlssion, propocals would
?e made to divide the COunty into consolidated school districts ranging

from ‘four to six miles square.. Proposals would then be presented to

county residents for a vote. Upon approval; consolidated schools would

replacefihe scattered rural schools. - The county plan which is quite
' § )

prevalent~in the south is based on the.county being the unit of adminis-

tration for the schools. e 0
°, . v

‘ -~ Other variations of school organlzation are modlflcations of the

u (=

three basic planS“cited above. One of these immovations was the utilizaw

i

(} j ,
. - tion of contractualnagreements'between ‘school districts whiéh remained = £+

i<
N
. N

autonomous but mnegotiated agreements to'éducate their hildrea togethar. i

« 4

Another m1xed~type arrangement had each district provide its own elemen»
' tary education aﬁd either contract with other distrlcts for high school
‘education or set up_a high school cooperafively with othet districts’ on E'

a2 regional basis (Wayland, 1958). Orchestration of the. plans was different,

e a 2ok Ay

but the primary goal was to, streamline rural education through the éggreu

~

b P P
gation in some fashion of -larger numbers of students. This in turn would .

facilitate the development of bemefits to rural schools which>were/e@téd

i

above..-

0

Effects of School Comsolidation

o

The fundamental aim of the consolidation movement in America was to




S

‘~and demanded improvmenﬁ’ The school system, according to American

'xural ills.t

.
’ %
e -

make life more satisfying to the residents of rural areas. The censolidation

.

movement brought about a rejuvenation of hope for the rural resident

“(Lindstrom, 1960; Taylor,§1968)

In fact a consciousness developed in regard to school\quality.

‘ A one room school was considered a- reproach to the community that

telerated it. Owners and tenants wanted §chocls to suit’ their needs,

t' L
]

N
-

tradition, could be one of the imstruments’ b] which the rural inhabitant

could possibly achieve his asPixations. This new trend in rural education

©

could possiblv help residents in their quest to acquire better homes,

~~better farms?kbetter marketing faci]ities, better churches, better roads,

better communication between neighbors, more enjoyable soc1al llre, and A\

a larger political%influence. In essence, the advent of a more effe Live :X*Q

3 El

education system was envisioned as a vehicle to cure a multiplitltv of

@

The subsequent rapid decrease of one-district school systems
and one»teacher schbols are illugtrated quite vividly by tables 9 and 10.
[Insert Tables 9 and 10]}70neukey aspect of these tables is the extremely

vigorous consolidation movement in the rural areas of the country. For
. .7 « [N o - .

example in table 9, in the lower seutheast geographic area, the number of
A i ;

schpol districts has decreased by 88.5 per cent from 1932 to 1958. Looking
at the same region on table 10, the number of one-teecher schools from °

1918 to 1958 ‘decreased by 96.4 per cent} In fact, cursory examination of:

these tables illustrates that °“the trendkthroughout the country has been
toward consolidation.
. K4

. o “
than others, the pervasiveness is evident.

. Consolidation had many advantages over the littlé ‘red school house
Cémfortable

arrangement. The most basic improvement was in facilities.

buildings with large pupil capacities, heating plants, lighting, ﬁlay
. . . 3

Hi11 g

- -17- . .

2

Although the movment is stronger in some regions o
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v

i
1
|
|
% o P X |
facilities, modern desks, laboratories and libraries. Students' social " . 1
. \

. - 4 |
-lives were alsc improved by an ewpanded schcol enrollment. A variety of 1

. activities buch as mLsic, drama academic clubs, dareer clubs, athletics,
1% P ‘ , . ,
etc. were available. o 1 E i, ;

Students were*ﬂot the only ones to,benefit from consolidation. Teacher

.. v ey . «
L [t o

éonditious improvedeconsiderabiy Better édﬁipped classrooms, 1ab0ratdfie;f

and'most importantly better salarigs (Slacks, 1938; Rushing 1961) 1mproved

i)

working conditions in rural schogig. In 1943, the ‘average annual salary
" for a southern rural teacher was only $666 gé cBmpared with $1,104 per

urba& teacher. The comparable salaries for the nation as a whole

| were $1,374“for the ruralj and*$l,952 for the urban teacher (Report of °
i ‘ - ) .
the Southé‘?n Rural Life gonfokence, 1943 59). Basically the salary =

&

structure of rural schools begin to improve with the advgkt of consolidation.

The contemporary difference may be more @ function of regional differen-
ol o - ' By B s}
n’ tiation - than a urban-rural dichotomy. . . .
\ ) L( : ‘ . . . - "e
B Some other advantages of consolidation were present in several areas.

The school term was longer, the academic envi Fohment w7b more stimulating, and,
§
.competitive adult educatlan prog%ams were developed., #articularly important

was the improvement of health conditions and safety via modérn sc@pol
s 0 buildings and improved tramsportation. The merging of small schoél units
into larger one$ gave an answer to the needs of enlarging the basis of

&

finaﬁéial support. Costs per pupil becaﬁe less, and specialized setvices \

- @ »
¢, (counseling 2nd vocational éuidante) could be offered (Kreitlow, 1954 .

@ @

e

Even with all the positive aspects that reoultcd from conuolidatiun,

problems also surfaced. Oue such problem involved children leaving the

v

aoen L




I

o "
& e o . . . : 4

neighborhood to attend school. Children were also believed exposed te

. . &
infectious dlseases by contact w1th students 9rom a wider jattendance area.

. 1axpayers also had to dsoume additional burdens to facilitate the con-

& .
[ & <

struction qf new and larger facilities (Kreitlow, 1954). Invcancért with

the %roblﬂms that evolved with consolidation are residual problems that
. ‘ L

were present pre-consolidation-and remained during the movement. Wayland
o < © Ty
(1958: 224*g30) vutlines several of these per51stent problems:
‘ “

-

1.  Population density becomes a factor in school organis
zation and transportation. For example the grade dis-
tribution of students over an area could Cau e COnblderdblL
problenms., - - =

"= ea)

2. Agriculture provides an 0pp0rtunlty for unskllled and
semi-skilled students to_be productlvely employed’ either
at home or hired out“ Boys who want to drop out hav '
"a seemingly produbtlve alternative. This has contributed
to the hlghar drop-out rate of rural males.

3. Farming has been traditioually an occupation in which a
high level of educational attainment was not Lcnsideced
necessary. Although the level of attainment is riging,
.studepts often. are not exposed to peers of dlfferential
styles of life. Hence the stimulus to hlgher education may
not be-as strong.‘;\’w y i
- k.
4. Racidl, ethnic, rellglou » and cultural factors have to
be . taken into account. The toncentratLeu of blacks in
the rural south should be Lept in focus. Rural sclivel
segrégation pre and post consolidation and subsequent dynamics
after the 1954 Supreme Court'decision is a particularly
important variable to keep in mind. Ethnic and religious :
» . ! groups in the West North Central States.and Utah re-
spectively have cultural manifestations Whl&h have resulted in
their children depattlng from the rural ndrm in educational
attainment. In fact their educational attaimment is either equal
or superior to urban areas. Basicallv the educational
attainment of rural vouth is rapidly approaching-the
_ national norm. Therefore, dltierent population gzroups in
‘q ‘rural America nust be dppf@&ghpd with some knowledge of raeial,
i ethnic, religious, and cultural factors kept in fotus as
éducation problems are addressed. ¢

B




+less than 5,000. So in some cases the schools are still too small to offer

The follewing two interrelated problems alsc remain. First, despite

=,

’ < J ]
the mdssive consolidation movement there $till remains a significant

&

_number of small rural schools. Tamblyn f1971) indicates that thirty thfee

=Y

per cent of. rural schools enroll 300 or fey btudents, almost eighty ﬁer

cent of them have enrcllments of less than 2,5 vO, and onewthlrd enroll

/é

a comprchensive educational program. *Anpther problem partlcularly interestwy
& - -

ing to the sociologist, involves the process in which thefdistriétsbshould
. ' .

" . . . » @ - )
be joined together. The pattern in the South has been tc use the county

which has traditicnally been an important administrative and legal unit.

- Hbﬁever, other areas of the country have sought to i&entify sociological

communities of towns, villageu, citlgs, se“vice areas, or trade areas

to base their consolidation. ‘In fact when sociological communitles coincide |

L

with school distrlrts, the result is usually more’successful (Wayland, 1958),‘

Policy Implications

This paper “has repcrted factors that brought about rural school consolix

daiion. Several points that seem germane to policy for .rural schools are

]p -
school/community organlzation, education“for rural/urban living, rural
1, o

disadvantaged students, and equal "educational opportunity for rural schcols.
»

Schnollﬂommunlty organization 19'particu1arly deflcult to handlelwhEn

a regiOn like the south has tradltgpndllyJutllized the county as the unit

of érganization. However, the success reported in.areas like New.York state

[
8

using the sociological community as basis of district organization cannot

be overlooked (Wayland, 1958). Smith (LéSB)‘Epeaks to this issue b& stating
.0 |

emphatically that the interest of the community should be consulted before

[V

) C o =20-
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disintegratiéon. Whereas consultation with the community and subsequent

consolidation. Furthermore, school consclidation should accompany, net
N .

*anticipate the expansion-of the community area. To ignore community

interests and boundaries could lead to educational absenteeism and community

organization to promote sociqlogiéal communities may provide better
\ W . - ’ -

community\interaction« S . A " % ‘
’ . 3

Another ‘aspect of this quest to promote better interaction within

s o - [ Te A

J

the schooT- community is the orientation of the curriculum, If rural schools -

‘have a curficg}um deﬁelopedwmainly for urbaﬂ youth, it may be an advantage
for those students moving to ;rban areas. 1t may alsa diminish ruéalv

and u;banﬁhifferences (ﬁayféud, 1958). Onm the other hand it may exacerbate
p01§r1ty between urbanaand rural ggeas. in faft studen;s may develop
blases bagéd on exposure to curr}culum with certaig,perspect;ves. ’The
developm:n& of a well-rounded education prog;am is of parmount importance.
Pargchialiém of an urban or, rural nature should not be present. Students %
should be prepared to live i; a world that is changing and diversified. !
Breathiig (1960: 130-141) describes'ﬁhe type of educat%pn needed in rural

IS
schools is to providf for the population that wants to stay in rural areas.

o ! b . Y
In addition this education must prepare the rural resident for the demands kﬁ

0
and résponsibilities of an urban society. Stated somgghat different, but .
[ .

also éonvéying basicdlly the same message is Herrick,” (1945: 86} who®
Bays rural inhdbitants of Ameries need an education adapted to the

differences between rural and urban settings. This-involves knewledge of

how to retain the tdép soll en the land, how to raise and market the

right crops, and how to konow and understand cur cities, our countyy, and kY
o ~ . -2l
. )
)

- LY R




the place of our country in world affairs.

Provision for the correct type of curficulum philosophy also \I
' !

alludes to the programs available for disadvantaged studéﬁtst\\Tamblyn
. < . . e
* (1971: 21) savs that rural schools need to give more attention to

disadvanfﬁgéd y%uthw This in ef fpct means curriculum and programs ‘that
N .
~speak to the needs of 211 students. Students need better preparatioﬁ

ot ) . ~ . )
in acadgmic and/or markztable skills for either_ rdral or urban living. For

those students wno@plan to move to urban areas, educatlon is often a

5 significant factor. Even for those who remain in rural areas, the’
I

rapidly changing character of agriculture involves ;gchnical skills,

.+ which makes education a ;rergquisite for good féfming (Wayland, 1958;
Lindstﬁom, 1965). Hopefully, curricuium innovatious and the ackﬁoéledge~
ment by school perscnnel of the disadvantageéﬁstudent gill mitiwateka"ainét

the dropout rate and the lower educational attalnment in rurdl areas.‘

v

A key faLLor in being able to provide for diSadvantaged students
.,

_and raisn educaticn attainment in rural ar&as is the availability of
% 9

L ,
equal educational opportunity. Ia thisaiaper equal educational oppq%tunity
is in referemce tc the differentials between rural -and urban schools such
as facilities, teacher training, teacher salaries, expenditures per

. g gtudent, school year length, curriculum diversity, etc. Hany of these
‘pAst inequities are virtually non-existent (school year length), but

differences are still present in other aépects. Advocacy in this
¥

regard is not to be construed that the writeps see the ellmlnatlon of these

inequi*ies as an "open sesame." They are basically a necessary but not
. {

sufficient compcnent. Attitudes and values of teachers, aduinistrators,

3

students and parents are also part of. this process. Once the traditional

e
¢
-
[
*
—
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indicators of equal educational opportunity are in order, strategies caft~_ -

be developed to promote more positive attiteges and values éméng the

7 - . i
. - . s - v
scheool participants. - j . 1
e @
) ~ : 1
. . |
. s |
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Table 1 i : vy -
’ = ¢ ;k;”'\i:l ’
Wealth Movement from Farm to Cities Resulting in ’ e
Migration to Cities, U.S. 1920=1950 C ) :
*  Amount of ﬁovément

19201950 Annual Avezage

[

1. Rearing and Educating migrants
(Migratory loss from farms in
the same pericd 34,400,000)
$392 represents annual loss of
wealth per migrant (expenses paid
by families)

I

$20 represents annual loss of-wealth . o .
for migrant for education (assuring .
migrant had &th grade education).

$412 Total annual loss per migrant
2. Settlement of Estates with City Relatives 24 million

3. Interest paid on mortgages. 13 billicn
Indebtness to’nonfarm dwellers

4. Rents paid by farmers to non-farm dwellers 18 billicﬁ

- Totals L . s 480 billion

. 425 million - $14.17 million

$800 mfliion

. 430 billion

600 million

16 billion

Source: Erven J. Long and Peter Dorner, “Excess¥arm Population

‘November 1954, pp. 363-368.

and the Loss of Agricultural Capifél, "Land Econowics,




“
P A
o
~ S
o
Py
i
[} v \)

© . ‘Qa
Table 2 - ’
J e i
~ Changes in the Proportion of uhe Total United States
" Population which were Rural Farm and Rural Nonfarm, =
between 1910 and 1950 . .
7 — — “h
Year i . Rural Nonfarm Rural Farm
. -\\ - ’ .
1910 . - 19.7 " 34.6
920 . 19.1 297 ©
1930 - - 193 T 245
1940 | 20.5 . 23.0
1950 . 21,8 - - 19.1 |-
Sourcet Cari €, Taylar and Associates, Rural Life in the
United States, as’ quoted by L owry Nelson in ‘ﬁ}
c ‘ L
The FiftiiFirst Yearbook of the Natioﬁag‘80§iety
; for the Study of Educatién, Part II,'bhicagc:‘
University of Chicago Press, 1952, p,31 .
i
i
2
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Table 3 ™
Movement To and From Farms of the United 5tates Populatlon
between 1922 and. 1Q°8
Year Persons iééving’ Persons arriving Net move-
- farms for cities ) ‘ g ment
1922 2,000,000 . 880,000 1,120,000
1924 2,075,00%€fﬂ*\~\j$ 1,396,000 » 679,000
- ! - : 20.
1926 2,155,000 1,135,000 1,020,000
1928 1,960,000 ’ 1,362,000 598,000
Source: George Works, "Economic and Soéial,Factors of Rural -
Life," in Guy Montrose Whiple (ed.), The Thirtieth
Yearbook of the National Society for the Study of
Education, Part I, Bloomington, Illinois: Public
- ) N ‘ .
Schocl Publishing Company, 1931, p. 21.
v\\ N g
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- Table & , ,
“ ¥
Y ;’i‘
. ' . : L3
Inequities Between Rural and Urban Schools 1940 |
Cl!:aracterisf:ics . *kfR:?al ) Urbaniﬁ
- &cpulation | 57,245,573 74,423,742
Population Age 5-17 - 15,041,289 14,703,957
. ‘2 -
‘ Average Length of B :
K School Term (Days) '167.6 1527
- Annual School Expenditure : :
per pupil O, "~ $65.56 $97.08 -
: - Estimated Value of 7 ) .
property per pupil -enrolled $185.00 $405.00
Source: The Committee of Rural Edueation, "Still Sits e
The School House by the Road," Chicago, 1943, - .
® - ’ ;v\(p.34. . “ N : 7 <
I

ym

navy . .

L}




: .. - - Table 5 -

Perceﬁ%agg of Teachers having two years or more of College

in Rural Schools and in the Cities, in 1929, in The United

States

Teachers in ome-and-two-teacher schools in open
country

<

In"three or more teacher schools in copen country

. \\;_}) . In villages of less ‘than 2,500 population

In.cities of 2,500 to 9,999 population
.In cities of 10,000 to 99,999 population

" In cities of 100,000 or more population
. I

. .
\ [ ;
)

£

Pefbent

38

72
79
88
90

91

Source: George A. Works and Simon C. Lesser. Rural America

Today. Chicago, Illinois: The University of Chicagof

Press, 1942, p.26.
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Table 6

"Facilities Available in One-goém Schools, 1958-59

|

\

|

|

i

|

|

. _ o

Adequate Not Adequate ‘Available ' {
|

Facilities ) Co;dition None

xg ; ‘ . . : U ) f{

" Cloak Room . (6987 11.3% 18.9% .
Library Corner oy 56.3 26.2 11,5
Store Room o @6.7 - 12.3 . oo 41,0
Genétal Activity Room . 32.3 é.9 - C 60.9
Work Room »~l 30.5 4:8 ) - 64.7

Science Corner U 2.5 | 16.8 58.7 K

Ritchen - . . 18.0 4;2 77.8

.-
, * . « o] ¥ s % &
Source: Mational Education Association, Research Division,

One Teacher Schools Todéy. Research Monograph

1960-M1, Washington, D.C., p. 39. -
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Table 7 o : 0 : b

¥

. ‘ . '

Average Salaries of One-Room Scheol Teachers and or' ' f

Urban Classroom Teaéhers, 1924-25 through 1958-59 . s

: Y . 1

_f @ J

o ‘

h L |

% A ‘ |

One-rpon * Urban " Percent of salary 1

Years schodl Classroom of urban class- : l

’ _ teachers : teachers a/ room teachers ‘ * ‘

1 2 3 ' 4 \W

1924-35......  § 761%/ $1,757 C a3 | . ‘

, ) o ) |

1929-30...... - 788bf 1,898 b 41.5 ' |

© 1951-52...... %,ZOBf/ : 3,683 60.0 J

1958"59 “0'052 ) v 2, 921 i ) 55313 55.0 ‘

- 8/ Estimated from: National Education Association, Research D1v1510n. ) .
Salaries dnd Salary Schedules of Urban School Emplovees, 1958-59. Research -

Report 1959-R16. Washington, D.C:: the Association, October 1959. p. 9. . . r

E/ Fram: Gaumnitz, Walter H. Status of Teachers and Principals Emploved f
in the Rural Schools of The United States. U.S. Department of the Interior,

Office of Educatitm, Bulletin 1932, o. 3. Wasliington, D.C.: ~ Superintendent -
of Doeuments, Government Prifiting’Office, 1932. p.- 57,

- </ From. Na:&Onal Education Assoc1ation, Research Division. "Rural"
Teachers in 1951-52." Research Bulletin 31: 40; February 1953.

B

Source: National Education Associatiomn, Research bivision
One -Teacher Schools Today. Research Monograph

. 1960-Ml, Washington, ﬁ.C., p. 35. . .




¥§ble 8

o »

&

Length of Term of Which American Studénts were enrolled

in Rural High Schools in 1927-28

7

L4

&

Length of .~ Urban , Rural
term Number. . Percent Number .Percent
160 days ) ’ - v - - ’
or Less 7,4@9 o 0.3 ’ 117,754 10.9
161 to . .
180 ¢ - 1,074,206 40.3 824,057 76.4 ..
) 180 or ' - .
- more \ 1,580,709 59.4 137,275 12.7
¢ C , ,
Total : . Y ’
enroll- ) - 3
* ment 2,662,364 100.0. . 1,079,086 100.0

B

= ~

 Source: Katherine M. Cook and W. H. Gaumnitz. "Availability

:of Schools in Rural Communities." 1In Guy Montrose

- =

» N . g .

-31-

L al . & e s w s i s e e e e e

.Whipple (ed.), The Thifrtieth Yearbook of the:National
Society for the Study of Education. Bloomington, I1li-~

" nois: Public School Publishing Jompany, 1931, p. 92.
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. H "~ Figure 1l

" Préparation of Elementary-School Teachers
« . » L4

Teachers in one-teacher All elementary-school
Fchools, 1958-59 teachers 1955-56
y . ‘Less than 4 years
. of college,
7 . ‘ ‘ 33.%2
. _ ) 3 .
o o ~ Less than 4 years 7
. /Y ' of college, 4 years of college
# )
L . 83.2% © 43.6%

&

5 or more years,
2 4 years of college, |= o
“ 23 04%
13.6%
- P
4
5 years or more of ~ .

college, 3.2%

Source: National Fducation Association, Research Division,
Research Monograph 1960-M1, Washington, D.C., p. 28.
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yFigure 2

Current Expenditure per Pupil in.Average Daily Attendance

i E o

‘States, 1939-1940
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Rural Life, YNew York, New York: Harper & Brothers, 1947, p.391.
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)

. Child if Fach State Made Average Effort, 1935.

Figure 4

A
-

Current Expenditure per Child of School Age, 1935.to 1936,

4 ° and Estimated Revenue Available for the Education of Each

- - DOUWLARS PER CHILD 5-17 YEARS OF AGE . .
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