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'+ Race =~ Sex Variationa in the Dynamica of
-Status Attainment as Related .

\ Aspiration Formatton: A Canaal
y . Analysis - ‘
gg;;oduction\gnd Objective : , 3
4

The development and aubseqdent expanqipnaiof the "Blau-Duncan

paradigm“ has gone a long way toward directing current research in the |
) &

area of social stratification (Kelly, 1973; Blau and Duncan, 1967;
Sewell, Haller and Portes, 1969; and Sevell, Haller and Ohlendorf,

v
1970). The "status attainment process" appearl to include an important

b

7social psychological dimension, which takes into account the role

A\J

various bignificant-others play in encouraging and, modeling behaviors
appropriate for the formation of q#tupational and educational aspirations. -

In turn, eignificant-others

i + o

-

influence and statys aspfrations have

1

substantive impact upon educational and occupationalwachievements
(Haller and Portea, 1973) (

y “

The trend ﬁfuthe status-attainment rd‘earcy reflects cumulative and

. S ¥
. R A '

%
% »

systamatic applications across culturas (Jones,' 1971; Relly and Perl@an

1971; Hansen and Haller, 1973) &nd various eubpopu;aﬁlons“(Sewell

Haller and Ohlendori, 19709 Research on the dynam‘cs of etatus artain-~»»

ment up to the aapiration-stage of development havg extended the range
%

of subpopulation consideration to ihclude southern blacks and white

Y

males from different residential originsg (Carter, Picou,~Curry and Tracv,

1274 and Picou and Cartey, 1974). It is interesting tanote that in

the midst of increased theoreticalvand empirical information on the

1
[

carder patterns of women (Super{’1957, ﬁulvﬁy, 1963; Vetter, 19743,

-3

~ -
relatjvely little research has addressed itself to the application of

« 8§
.
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"status attainment process" to women.lb In light of ghis state, the = .
primary objective of this inquiry is-an aﬂsessment of race - sex

+

\
variations in a causal model of the formation of educational and

¥

- -

woccupational aspirations.

" hd X i R " _ .
Women and the Dynamics of Aspiration-Formation™ .

£y . . J
. “ .

’ o ’ . “‘ ) - -
The participation of females ‘in -the labot force occurs within a

structure of socialization which ig‘charactericed by the emergence -
', and maintainence of various stereotybical prescriptios. FPemale
D oa wbrk;roles are distinct from those of males and the~exiltencé‘of a - Bt

$ i “.
- sex-linked occupatiodll structure has been documented b number of - "fj'

studies (e:g., See: Harmon{/i;;;i*;chlossberg and Goodman, 1972).
The existence of g sex-linked occupational atructure is reinforced by -
data which suggests alstructure of sex~role- atereotypen reflecting
“ethnocentric debasement of the female, her charactéristics% ability
and potential (Broverman, Vogel, Broverman, Clarkson and Rosenkrantz,
1972). The "male standard" of nbrmative evalu@tion is, for the

most part, a standard wbich has historically argued that the prototype
of huganity is white and male (Doherty, 1973). v N

L) - [
The male standard is most apparent and oritical whendgonsidering

~

multiple role assignments, which overlap within the realm of economic

and -family behaviors. Females; in general, are more predisposed to

?

potential role conflict due to the double strain of having‘nOrmative

obligationp‘extending beyond career censiderations to include such areas-

as domestic obligations and social companionship (Komarovsky, 1946; '

Cavan, 1963; Rodmen, 1965 and Robin, 1969). in fact, Rodmen (1965) -

Ra
v . '
!
»
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- suggestg that the primary focus of the female role 1s a prescrlytionlm
to child rearing anﬁvfamily maintainence, rather than career aéhe;xpm§;;t

The results of "male standard based"‘perspectives have been thfouggly
3 LIS ) \/ )
documented concerning outcomes in the occupational structure for females,
<+ © ; ’ . .
stereotypes of female role performance in selected (stereotyped) )

becupations and occupatidnal socialization throughout all female life
5 . - ¥ .

- stages (Vetter, forthcoming, Dejong, et al., 1973). A rather limited
]
amount of theory construction has been applied in this area {Zytowski,

1969) and.certainly more theoretical and empffical efforts are needed
”~
to claiffy the signifiqance of sex-role socialization for status out-

tomes and variations in the dynamics of the process of achieving these

~

oytcomes. . o .

- - L J )
" Most recengly,ﬂHaller, Otto, Meier an* Ohlendorf, - (1974)have noted the i
« ~ “\_{ . s
significance of career asp{ra?ions for eventual career acheivements. \\

L3

It appeats that their LOA (lével of alpirafion) concept has a
» N ~ - -

B . ] o
similar structure and response pattern for males 4And fe es (Haller,
Otto; Meiler,” and Ohlendorf, 1974@119).2"In this inquiry we are concerned

about assessing sex and race.variations in the ‘cauqal dynamics of
R ’ ’ .

the‘Brocess by which youth comeato ﬁanifest”variqus”levels of aspiration
for the gtatus areas'-of education and occupation. With this goal in

~mind, we will now turn to a discussion of what Ras been designated as

the "Wisconsin Model" of status attainment. I “ B 0y

F

!

! .
* -




. rj/

-

The D;namicsvof Status Attainment: * The Wisconsin Model

. »

14

The Wisconsin hodel originalIly was de;eloped from a subsample
of farm residents living in the state Wisconsin (Sewell, Haller '
and Porte&3‘1969). In coﬂfralt to the Blau-Duncan model (Blau
and Duncan, 1967), wﬁich sbecifies a basic one ptep transmission

ptocé$d5-parental status to achieved status--the Wisconsin model
4 - B ‘
posits a three step. transmission procei‘.3 Parental status‘and

mental ability are assumed to influence school performance and,
i o
in turn, al} three impact upon significant-other encouragement

-

to attend college. Significant other influence effects the for-
. .

mation of occupational and educational aspirations, which have

a substantial influence on early educational and occupational

attainments. ,Thus, the Wisconsif model suggests quite-¢onviné~
. j - X
ingly that 7ﬁreer aspirations operate as intervening variables inm

the status on achieved status. Additionally, the effects of o

+

parental status on aspirations are mediated to some degree by the

< \‘

influence of gignificant otﬁers.

-

.- . y L
In a later article from the same data set, the applicability 7

-
]

of this model was»aséessed for four additional residence caéegories-:

village, small city, medium city, and large city (Sewell, Haller

>

and Ohlendorf.f1970). The results of this stud} indicate that the’

proposed model, with several minor modifications, is "appropriate"

for interﬁret{hg the stiatus attainment process of young white males
Prom a variet§ of residential origins (Sewcllr Haller and Ohlendorf,

1970: 1025). Although slight deviations were fioted between residence )
. — B ]

&

Al
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' .groups,. the "Wisconsin Model" was found to account for 401?ercent of

. " : i :
thg‘variance in early occupational attainment and 57 percent of the

-
. ¥

. variénce'in f@&ly educational attainment. Additionally, and“more central

-

. . T
to this .gtudy, approximately 31 to 39 percent of the variance in o¢cupational
aspirations and 33 to 4@ percent of the variance in educational aspirations

were explained by the variables antecedent to aspirations.

“ The geﬁéral objective of the papér is a partial replication of

¥

‘ ‘
~ the dynamicg of the Wisconsin modelfacross race-gex categories of adolescents

=

resiging iprthe state of Louisiana.;‘uéeting this dbjétfive appears. to be
partidulafly salient for social mobility re;earch.‘ The fact that the
Wigconsin model ig/{éstricted to a sample of Wiscnngin whit; males limits )
genéézlizability (Sewell,‘197l)¢ 'Additioﬁal research in other regions of -
the country, for varioué subbopulations and across cultures idyg&tremely
limited ang just beginning to emerge (Carter;t1972; Carter,‘ficou, Curry
a;a Té%é}, 1972). Our replication of the Wisconsin model is partial

iﬁ seve;al,ways and élthbugh these limitations have been noted elsewhe;é;
g brief consideration of them is necessary.a First, we have goudata
concerning égrlyacafger achievements. Sgcond; we have no variable
comprable to théaexogenous "mental ability" variable utilize& by

Sewell; Haller and Ohlendorf (1970). The first limitation restricts

what can be- gaid about status attainment per égg however, and just as

: -

important, 'we can evaluate the key social-psychological processes
germain tgq Ehé'Wisconéin model, as we have relatively comprable data on
academic performance, significant-other influence and educational and oc-

cupational gspirations. Concerning the second limitation, we know that the mental

ability variable shoulg substantially reduce the explained variance . s

» -

-




& o~

for certain endogenou%;veniables (e.g., acadenmic performance);

-however, we feel thetithese results will not seriously bias our

‘,
“findings‘since it hes been shown in numerous studies that the

“r Correlation between mental ability and social status is rather

o T

small (Duncan, Featherman and Duncan, 1968; Duncan, Haller and

Portes, 1968).

T " The original development of the Wisconsin model and its ex-

™ tension to various residential groups was carried out utilizing
N Yoy ) ”

;f aggregate indices.of soc¢ioeconomic status end'eignificent-othet
influence;*wuost recently Hauser (1972) has demonetrated the .
- . N

advanteges of disaggxegating the components of theee v;rieblee.
o id

f
In the model to be\anelyzed belaw, our indicators of soci cgnomic u
:C

status and significant other influence will be preaented

-

disaggregated forms*'in an attempt to expend our_ understanding
s
.of the dynamics of aéatus attainment processes. ~

|

Specifically concerning the variable significant-other A
influence, our data’ allows a comperi;on of nhe effects of alterna—

tive modes of peer infiluence on aspiretions. thhough Sewall and

o~

his- associates in the development of the Wisconsin modeél, utilized

a variable almost identical to our "peerﬁmodeling", it ‘appears

from his work ‘that he would prefer a straight-forward perceived

PO
.

encouragement variable similar to the one he has for parents and

teachers. The reason‘for this inferred preference 18 apparent

- i;/}ight of the most receXt research on significant otner influence
(o]

» & -« elfel and Haller, 1971;“Woelfel,KI§72). The educational en-

—=,

couragement variables seems to represent a conceptualization of

signifi cant othes influence in terms of "definers" (Woelfel and

]
*

0008 -
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Haller, 1971; Woelfel, 1972). These variablég appearito n&nnuré
that aspect of significant other influence in which the nignificant

other functions primarily to define suitable educational goals for ) ’

the respondent, y F - i

'~ On the other hand, the "peer modeling" variable seemg
’ 4 .5
to represent a diffegrent conceptualizatios in ‘that 1t focuses pri<

“\ a'\\

nar&ly on the significant other as a role lodc{, rathcr‘than as

a definer, In this case it ilrllllntitlly irrelo%nnt vhether or

not the significant other has actually fo?;ulntcd sducational

expectations for the"tenﬁdndcnt. In thin in‘tancg, the respon-

[

dent is the actiye participant in that hc ds lein as attempttng }

to model his behavior on that of ‘the’ lignificant other, ~.us,
by utilizing the peer modqling vnriable. the Wisconsin monel - e

implicitlyaasaumesﬁthat, whereas pa:pnts and‘:eachers exercise

their influence on the reapondent by defining educational _goals
for him, peer influence is exercised by rol4 nodoling behavior on
] 7 %

., o the»part of ‘the respondent himself. Since we have measures pf

[}
¥

"both types of peer influence variables (ﬁter encouragement and

%

peer modqling) in our data set, we gan'makn a pralininary assess-

\‘»‘ mentuof this assumption for‘Black and white adoléscents of both sexes.

Fignte 1 presents the causal nodel which will bésanléyzed for tpe respondents.
The structura1~equations for the model can be»épecified employing path
analytic notations vhere the direct effect of variable j on 1 is expressed

by P (Duncan, 1966)

1}

-
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. The data ' . - " )

i : -
¢ -

= A ﬁropﬁrtionite, :ﬁrttified;'rtu&on“cluitgr sample of -
4 %

&2 Louisiana high school seniors vas selected. High cchool; within g i
] : * ( ’

4 ~
the state were\gtratified on the basis of';aaidence‘(urban*rural),

o

school type ﬁpuhlic-barochialﬁ, race (blatk-white), and size of 4 g- <
) ‘ ) *., V' » ' 5 - :
seﬁioq class (less than 100~ 100-500, over §00). All publib and .

parochial schools in the state were‘inclgdei in the sampl{pg
frame, gggardleas of -racial exglusivgneps. ,huestionnairea‘ﬁere
addinisterqg to all ssniors p?dacnt the;daxugroup intor#iews ;ef;
ochedu%cd. The datf ware collected dgring thi fall of 1970. -The
o ‘ data analyzed are for ;elpoﬁdnﬁtl &ithkall data preac;t. < M? 5

1 v

. 0010
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© \° We have data on 1,173 vhite males, 287 bléck males, 1168 white females,
‘ » ‘
. .7 md‘ 39‘ nl(:k £dle.o ~ t

- . -

. * . .“ A . -

C e “ . _ -%*_“ ”' N v - . —
. .The exogenous Variables ytilized in this study are father's

AN o “
*> education, mother's education and father's occupation. They are
» - Ly .

operatiogflized as féllqwl:

.2 ' Fathcr'l Kducacion (y) - Determined by thc folloving

Co_ . quootion$ What wes" the ‘highest school grado‘co-pletod by
yoﬁr fathef@

‘- .0 - None}) ) 7 - Seventh Grade 14 - Some collage
- . i o " . L\ . R

& First. Grade 8

W .

2 - Second Grade 9. - Ninth Grade 17 - Some Graduate

- {. ” o, “”r‘.Sghool

43 = Third Grade 10-

"l

_Tenth Grade 18 - Masters Degree

s
S

BléVQnth Grade 20

. ) 4 - Fourth Grade 11
) . * ¢ 7
5 = Pifth Grade, = 12
e

Doctars Degree

Tvelfth G;ado ‘

>

cgfﬁﬁf- Siithkbzadc' ;13 Vocationui-rochniell
>

\ d fad ’ e
A

- Mother's Education (M) = Operationalized idestically as

.
.

]
"Father's Education," : W
— - V ' ‘ 1

e

the, dccupation, inpustry, .and clasﬁ af -wotker tha: the respon-
4 “: V dent in;1cated described the job h;s ftfher held in November
{ 1970. 1f the fnther vas qnenployod'or deceased at the time of
thé study, the -last job he1d by thg rospondpnt s father vas

- coded:. ) - -

o abin —

»
Eighth -Grade 16 - Bachelors degree

Father s Octupation (xb/ Determined by alsigning "Trans-

form ﬂo NORC ssﬁle" prestige scofi; (Duncan, 1961: 263~275) to




L)

10

Five intervening variables ie:gfincoiporatod into the model
presentsd here. They are: ‘high‘nphool grade point average,

u g . - - LS i ,‘5;
parental educationar”ducduraghmonta;teacher'l educational en-~ .-
- _ : \ = »
couragement, peer's edﬁéational encodragonent, and #gor model~
ing behavior. These variablen are operationali;ed as follows: -

igh School Gtade Point Azcgago (G)*- Detetnincd by the

respondent's report of grades rocoivcd in an hxhaultivo list of
: i

high school courses. Additionally, actual grade point average &

FERY

was obtained f?on,guidange counnolcgp fgr apptoxinatglz half the

respondents. The zero-~order corfilation botiaen reported GPA
and actual GPA is .773; Reportcd GPA wvas. nelected as an in-
>

dicator of this variable prinarily bocaune the lonn of ;ample

size was neligible. A correction for measurement orra:\&:g oo
) 7 \ " 4 ) v oy

not been made in this paper becaple‘ue have not«yet determined

#

-3

the proper meaaurenont“nodels »
’ .
i

Parental lducn:ional Rncourgggnont (P) - Determined by the
.

following question: Iu general, my parents have - -

1 ;1Strongly di;courqged me from going to college

2 = Discou};ged me fr?& going'?o ;ollege

3 = Have ‘not iﬂfluenced #e one vay or tﬁ; other concerning
going to college

v

4 = Encouraged me to go to college

’

S5 = Strongly,;ncouragod ne to go to colloge>

Toachar s !éucaticnal Encouragement (T) - Opcratiopalixed

: identically as "Parental Bducational Bncouzagonont."
l?.; \g Bducational Encouragement (K) - Operationalized

‘iden_ically as "Parental Educational Encoura;cncnt "
o N ‘




«'
-

y e ‘ ‘ ’

Most of my clbse friends are - 8
1l = Going to college
0 = Notﬁﬁoing to college, probably going to work

0 - Going ints ailitary service

The two ultilatn'dnpcndnnt variables ig'this study are

educationgl“(ndugccupa:ionll aspirations. They are opsration-

alized as foilows:

Edycational Aspiration (E) - Determined by the following

question} ‘How wmuch education do you desire and will actively

/

attempt to get?

0 -.none after high school 4 - Bachelors degree
s 1 - vocatisnslztschnical 6 = Masters dsgtee
- f .
2 ;,some college '8 < Doctors degree

Occupational Aopitstion (J) - Determined from the

I

following question; Now we would like to know what job you

“ desite snd will Attempt to attain as a lifetime job? Responses

were cbded in the same manner ls\"Ftth.t'l Occupation."

. | q Results

The analysis will proceed in the following manner:
}
statistics and gross varisbnﬁ interrelationships (in the form of zero-order

first descriptive

correlations) will be presented. Second variable effécts for the model
under inﬁestigatiqn will be contrasted by race-sex Eontrol cstegories.i

Table 1 presents means and standard deviations by control categories

for the variables under considiration. Nean scores for the two dependent

vatiables appear reasonably eimilar for all control categorics.-

ﬂ....,.u»»’w~ - - W e = o sl S e e e

. 0013 . S

Peer Modeling (F) - Determined by the following question:




™

Ty

.
o

o

‘This trend appears to dominate tha results obtained in Table 1,

with the exception of the socio-economic status scores for whites

..

 versus blacks. As would be expected parents far both male and

female‘Bl;ck youth were found to be considerably lower than whites
on zll 1hdicatqrs of S.E.S. The White females were found to
manifess the lowest educational aspiration‘levels, whiie ét‘thé
same time holding felative to the other control’groups, rather
high-status occupational aspirations (73.557).

§ <ijblo 1 About Here)
= Tables 2 throggh 5. contain the gross interrelationships of
the variables in the form of zero-order correlations. A qg{ck
glance at the zero-order relaticonships obtained acréss control
categories for the two ultimate dependent variables, educational
asniration and occupational aspiration, reveals some distinct
variations. Overall, the exogenous variables (X,V,M) appear to be
mére highly correlated with aspirations for the White resnondents;
parentsfwencoupagément (P) was also founé té exhiolt felatively
stronger Eorrelationstith aspirations for Whttéé alse; and
furthermore educational and occupational aspirations were more
highly intercorrelated for White respondents of both sexes. Of
particular interest was the finding that the zero-ordér relation-
sﬁip for the educational éhd‘occupational aspirations of Black
females was .276. This correlation is very low in contrast :o
obtained relationchips in other control categories and previous

research in this area,



(Tables 2 through 5 5 Here)

Prior to moving to the anaiysis of. the model presented in .
Figure 1, 1t should be noted that due to fluctuations in sample .
size, statistically significant coefficients may not always reflect
substantive significance and true differences across control cate-
zories, Furthermore, since we are interested in acrossfpopulation
comparisons of variable effects, the unatandardized r%éiession
oééfficients presented in Tables 6 through 9 will recéive our
primary attention in the discussion of the findingg (Schoenberg,
1972). ) |
Relatively weak®effects obtailned for the grade point average

equavion in all models, This general finding concurs with previous

recearch in this area and tends to quéstion the numerous contentions

- of s'cholars that Soclo~economid status predicts a host of studeat

educational behaviors (for example, see: Charters, 1963). Turﬁing

to the parental educational encouragement variable, we*find that
student grades"impact upon the«amﬁunﬁ of encouragement to attent
college pé}&gxéed by White males and females. No similar effect ws
observed for Blacks,. Contrasts of the unstandardﬁzed coefticients
reveal a slightlk!larger effect for White females over White males;
the unstandardized coefficibnt for Black males and females was
slightly lower, the magnitude of the~ difference being more pronouncod

for Black females. The exogenous varlables were found to exert

rather "weak" effects on parents' educational encouragement; mothers !

education (M) did exert a stronger effect on parceived encouragemnnt

1015
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for White[females than any other control caoékory.

".(Tables 6 thrdugh 9 Here) ',

L Looking”at the teacher éncouragement equafion, we find that

- A

8cbool grades impact upon percelived encouragehent to attend. college,a
for all groups ekcept Black\males. The unstandardized regrassion
coéfficient was considerably ldrger for’ White females, follewed by
simﬁlar coefficients for White males and Black females regpectively.

Father’s occupation (X) manifegted similag‘yeak effects (.006 to .008)
¥
«across all control categories (obtaining statistical signift nce

i aw

for 3 of the I control categories) These»findings suggest t atm
teacher's encouragement to,go to céllege, as per eived by students,
were influenced most strongly. by aétual studeat erformances 1n )
school ratber than socionecopomic status charagtérist*cs of students.
The findings for friends' educational encouréﬁement manifested

a pattern‘somewhat eimilar to teacher encouragement. The effects
N Y —
of socid-econom}d’status were minimal, however, school performance 5
P
appears to predict the definer encouragement studént's receive from

s

peers. A glance “at the unstandardized coefficients revedls that the
“~_- effects of. school performance were most salicnt for the gercnived
peer encouragement of Black males. ‘The coefficient for Black males
. was .307, in contrast to .167 for White femaies; .162 for Blac k .
females; and .104 for White males. ; - } |
® Schoo; grades were found not to ha\e a very substantial impact
upon the pecr modeling ‘variable for Black males; however school

gugdes were found to be an 1mportant determinent of peer modeling

- ERIC | 0016
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for the qthefrthree contﬂél categories, particularly females.
The%effectSjobeerQed for socio-economic status were, once again, .
‘very weak. Heﬁever, signiricant effects for the variable father's .
education (X) were noted for'White males and females and Black
males.,

Turhing our attention t¢ the two ultimate/dependend variables

in our model--edueational and occupational aspirations, we.find

that mother's education (M) manifested significant direct effects
for females, This finding was especialXly pronounced for educational
aspiration.: For occupational aspiratiens, rather's\occupation (X)
displayed a similar pattern.‘ The mggnituée of the coefficients

for this effect was greatest for White males (.204) and Blaéyv
females (.111). . | : .

- School performance (@) manifested significant irect effects

on both educational and occupa%ional aspirations for all control

c'xegeries. School performance -manifested spronger coeffieiehts

qh bo%h.aspiration variables for males. Ipesé results suggest“that
,males Jecelve a greater payoff (in terms of aspiration levels) from
grades obtained in school. ' . -

Some noticable differences in the effects of parents' 4

encouragement on aspirations wepe:-observed by control categories.
Parental encouragement manifested similar effects on sducation=1l
aspirations for all control groups, except Black males. It apﬁears
that encouragement provided by parents to attend college results

in 3 slightly higxer 1level -educational aspiration for Whjte mz2les

¥
and females andtBlack females. On the other hand, male cccupattonnl

v
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aspiration leve%s appear to be effected‘more‘by parental educa-
tional encouragement. uRéther’substantial differentials were observed
by sex and are more clearly revealed in the chart below. Apparently,
parental encduragement to attend college does not necessarily result
in high status occupational goals foér females. This result may be
indicative of the restricted ranges of jobs available to femaies
because of sex-role socialization. Encouragement to attend college:

may have movre consequencea, at least occupationally, for males.

Unstandardized
COerricient’t .
White Males . 1. 612* .
Black Males ‘4 1.452 )
White Pemales .
~ Black Females TL106
{. *Significant at .05 level

T
Teacher and:peer encouragement to attend college had gﬁlatively

inconsequential effeets on aspirations. Friends' encours zement
manifested a significant effect for White females, but the magnitude

)

- of the effect, relative to other categories, appears rather !
inconsequentigl. The pser modeling variable, on‘thc other hand,
was found to exert significant effects on aspirations for all control
categories. Differences in the magnitude of the effects of peer
modeling across control categories, were mos} pronounced for occu-
pational aspirefions. The coefficlents for males were once again *

substantially larger, as noted in the chart below. From These
.

Unstandardized
Coefficient
White Males 6.185
" Black Males : 4,178
White Females 1.610
Blacl Females 1.441

0018
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-findings it appea}s as though.having peer friends whb are plénning

to.attend college raises Oucupational aspiration 19V91° moreso

[

for maleo than females.

2 4
Conclusions o .

In® thics research summarj we have attempted to nfake a comparatilve
vanalysis of the dynamics of aspiration formation for Black and White
“Jouth of bouﬁ sexes, Our most general observatioas lead us to conclude
that school performance ahd)péer modeling were lhé most jpportant ) ‘o
variables for the formation of career aSpiigtions of all respondents,
regardless of race«sex‘critezi&.' Furthe;more, gp appéafs that the
influence peers exert on asp;ratién levels foliows the "modeling"
rather than "definer" mode. The 1mplicit_gasﬁmptidn in previous

research on.aspirations and status attainment that, peer Influcnce is

‘modeling influence, appears justified, in light of our emplrical

. resulté, for Black and White youth of both sexes.

A closer look at our results reveal some noticdblé race-sex
differences in the dﬁhabics of aspiration formation. Fivst, it
:appéars that‘motherfg ed&catiohlis a moreiiﬁportant variablé in this
process‘fbrﬁfemales.y §1milar net effects'for thié variable were
noted fpr females'of bpth racial categorics fo; both educatioggl
and occupational agp;ritiong: It appears rapher carsistent with
these findings to arguekthatVMOther's past.status'achievemgnts
‘provide an important reference for the devglopmeﬁt of females' lovel
of uspiration. Ou{'lack of data 5n mother's occupatlongl'achieVemenLS

1s a definlite limitation for the female models.

L) L]




~ tional Structure. Additionally, these,resaits may reflect' the

%cccupational achievements may be differentiaily emﬁhasfzcd”by sex.

-

School performunce and peer modeling were also found %o ot

have effe¢ts of greater magnitude on male than female respondcnps'

occupational aspirations. fhese'recults suggest that males may he
appiying educationally assoclated succecsful behaviors §ndwinfiuance
toward occupational rewards moreso than.femalea ?his process may
reflect the limited range of occupational options traditionally

accorded female¥ in a society with a definite sex-linked occupa--

-

i) ¢
fact that socialization concerning °ducation 18 rather CQnSiStxlc

across phe sexes, while occupational soclalization patterns avre
different.  Since® our data are primarily limited to variables

reigfed to cducational achievement, i.e., academic pﬁrformancc,

xullcge encoura@ement »Hete., a fruitrul line of future inquiry,:

uhi,h may uhed light or® substantlive proccssual differences, would

r
JL the study of sex-variations in occupational sociallzation patternof
Ptcssure and cncouragement to attend college may be similer for, i

bo*h s2xes, while the utilization.of educational achievemcntsvrof

Collegc conld be’viewed moreso as a vehilele for future achlevement /),

hy males \rather than females,

-

In conclusion, it appears a bit prematur to assume “that th-e

_dynamics of aspiration formation and Status attainment are ldentical

for Plack and White youth of both sexes. Yowever, the overall

»
Structure of our model appears to be logitimat and future reseacch

shbuld attempt the tsolation of varlavles unlque to race-sex groups.

»
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. For example, some evidence does exist which suz_,géats that marital

considerat sions 1mpact significantly upon females and that "locu?

.

of control" is an 1mportant motivational compoaent for Blacks.
We hom, to clarify some of the ?’ssults noted above with

additional ana;yses concerning the role of family 8tructure for

cach of the groups considered.

L4
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Footnotes

1p notable exception to this tfeﬁd 18 Carter (1972).

2Haller, Otto, Meier, and Ohlendorf, 1974: _x19. Their aspivation
measure is different from ours o» the one employed irt the Wiscensin
Status Attainment Research. ’ , ) -

3For more detailed explications concernfng these models, Sc«: Sewell
and Hauser, _ 1972 and Haller and Portes, 1973. ’

uSee Carter, Picou, Curry and Tfacy, 1974 for more-details.
SCurrently we are in the process of isolating statistically signifi-
cant differences across these categories, In this paper, variable

effects are contrasted without benefit of a covariance analysis
between groups. For more 1nformaﬁiop, see:“Plcou and Carter, 1974,
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A Social Psychological Model of the Dynamics =

«0f Aspiration Formation

Figure 1l:
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