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Foreword The young child fages a world of com-
. * « plexity and wonder. He has to sort out
from the myriad stimuli dffered him
‘those~whidh afford him meaning and
order, survival and satisfaction. He has to
. grapple with the use of symbof to com-
municate with others and thereby, in a
: distinctly human way, to relate his life
with the lives of others around him.
In this book children’s early expres-

e

. Y .’

Insights into the child'’s world provide
an effective basis for e?(couragmg the -~
child’s in#8rest in his at‘ger s0c1ety‘
Starting with where the child is now. he

n- be nurtured and involved in‘his so-
chl setting, so that one day_he will de-
velop on his own. In this way *he will
become the doer, the ghanger, the maker
of an adult world: in this way his life will
have meanirig for him. And this, of

¢ sions of thoughts and fantasies about ) ccurse, isour goal in child mental health!

themselves about other people. and’

about the Wworld are explored. Stories and

. drawings of children from age 6 to 10 are

) analyzed td obtain patterns of self-expres-

\ sion and developmental growth. The
v findings are felevant to\theoaretical ques-

tions of &gman perceptual growth, far

~ . they show -changes in the child's socio-

relevant to ‘practical ‘questions of educa-
tional programs, parttcularly reading pro-
grams in early grades. for they show
wheye the child’s interests lfe. how these
. interests differ by social batkground of
the child. howthey differ fromjteading
%materials commonly offered to the child.

cultural perception over time. They are '

A3 .

Bertram S. Brown.‘ M.D.
Director
National Institute of Mental Health
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“This book investigates children’s sto-

_ries and drawings, from first grade, when

schoolwork in communications is still
new, through fifth grade, when the me-

- chaftics have been ledtned and are almost

automatlc when self-conscioughess rears

its uncertain he‘xd The purpose of the *

‘study is threefold. First, it explores de-
velopmental patterns in the substantiye
content of children’s free ¢xpressions—
what they 4ee and how they see*it. Sec-
ond. it expldres differences in develop-
mental patterns by face’and sex, demo=
graphlc characteristics, of - tonsiderable
importance in. the formation of aftitudes
and values. Third, it explores differences
betweéTl Written _expressions by children
and written expressions for chlldren at

" various age levels.

Chapter 1 discusses prevxous research
on the development of sotial thought, on
* the relation of secial tbought td social
status. It reviews past use of stories and-

. drawings as indicatorscof psychosocial

devglopment and presents the research
design of this particular study. Chapter'2

"begins the analysis of the stories and

drawings, focusing on the first-grade-
sample. Chapter 3 analyzes the third-
grade sample, chapter 4 the fxfth-g,rade
sample. In chapter 5. developmental dif-
ferences among the children in the var-
ious grddeigre discussed.

N
-
-

“

"«
.
.
> -

In chapter 6 a comparison is made *

between the stories by children and; re-
spectivefy, (a) a selection of their own
favorite boaks. by children in grades one.
three. and five; (b} llstFJ of c""‘tandmg

new books for children, %s picked.by the

editors of The New York Times Book
Review and The Washington Post Chj-
dren’'s Book World; and (c) best selhng
books for childrep. The concludifg chap-
tdr, chapter 7. su%gests needs for further
research in the area of children's percep;
tions of thergselves and their world and
offers a set,of social indicators for_stuch
study. it also discusses practical means of

\ relating children’s m}erests and chilr

dren's reading fare.
Chifdren must see the educatxonal sys-

tem and also the chety at large as mean--

ingful agd challgnging, if they are to

- become involved in it. And they must see

this picture early, while they still pay
attention, while they still cape. The
young children who provided the stories
and drawgngs of this sample have a great
deal of energy and 4apirit. A vitality re-
sounds in the stories; a shining sun is
often ‘depicted in the drawings. The chil-

dren are interested in doing things. They

Zre curious about their environment.

\b " -

P




wdrks—in a Kellogg's Bran Buds carton
next'to my desk—to be picked up every
once in a while and enjoyed again.

In addition 1 want to express my appre-
ciation'to the teachers and librarians who
collected and transcri’bed the data and

They beheve in maglc, and’ they have
.some worries. But they are klad o be .

alive. The children’s choices of their own

¢ favorite books also reflect their d&light in

animated expression of life. It js up td*us

- to sustain the interests of children. to
~ encoyrage them to explore and question..,. who dlscussed with me chiidren’s books,

‘past, present,. ‘and future. Among these -
. Yolunteers -were Mses. Edna Bachrach, .
Mary Hanemann, Helen Mills, Jane Nalty, =
and/Slster Louise Aimee, to each of ¢
‘Numerous indivitluals contributed to  whom special thanks are extended. Dr. '
1he construction-of this werk. I want ﬁh Robert, Lystad psovided invaluable theo-
to thank the children who gave' to me . rgtical insights.- cross-cultural® peyspec-
freely, joyously, impishly, their stories tive, and., yes. some very practical advice:

and drawings, their -lists of favorite  To all of thdse people I am most grateful.
*, books. The children’s responses comprise.

the basic data-analyzed here. Some of the
» stories and drawings are reproduced in
s full, to afford the reader.the sdme kind of  Division of Special -Mental Health
delight and excitemént that I received in  , Progfams o~ . .
my initial -review of them. I wish the “ e .. T
children kneW that I stlll have their *. | . '

. - s - N . . .

. .
S \ . " :

" to do and be. By such means will we
enrich their lives and ours. ‘By, such *
.means will we :ensure(sqciety.'s future. °

-

Mary Lystad. Ph:D.

.-
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; CHAPTER 1-

- Whe;ﬁ:\Was
© aChild. ..
. 1 Thought
as a Child

. [ .

>

The.research of Piaget and his associ

ates (1926, 1932) demonstrdtes how a

child's thoughts about himself and about
his, world develop from egocentrism to
sucially base® concepts. Piaget, studying

upper-middle-class Swiss children, mea- -

sured the amount of their ego-centered
and of their socialized language He
found that, after age 6, the amount of
ego-centered language fdlls, sharply. Its
prevalence before then (45%) he attri-
Ztes to two factors: First, the child un-

6 or 8 does not have sustained social
1nter’course with others. He lives in a
social world in -which, strictly speaking,
individual and soi:xalﬂafe are not differ-
entiated. He prefers to work individually
rather than in groups of even two. Sec-

ond. the language used in the fundamen- .
" tal activity ®f the child, play, is ohe of

gestures, movement, and mimicry as
much as of words. '

Piaget characterizes egqcentric lan-"

guage as being-language that the child
uses without knowing to whom* he is
speaking or whether he is bexng listened
to. He talks either for himself or for the
pleasure of asspciating anyoneﬁvho hap-
pens tg be theye imth his activity of the
moment.,The talk is egocentric .partly
because the child speaks nnly about him-
self but also, more importtly, because
he does not, attempt to place himself at
the point oi(wew of.his hearér. Anyone
around will serve as an audience. The
child asks_.for no* more than apparent

interest, though he has the illusion of

ho k4

e
e

. higher stages”f conversation take place

_ in terms of his relationship with others m

being heard and understood. He feell n
desire to influence his "hearer nor “to telk
h1m anything. Piaget divides egocantnq
speech into three separate categgries: (1
repetition. (2) monolggus, (3} dual o
collective monologue.

He divides socialized speech into sev-l
eral dlstlngulshable categories: (13
adapted mjgrmatlon, (2) critictem, (3)
commands, requests and threats, -(4]
questions, and (5) answers. It is be' veen
the ages of 7 and 8, Plaget reports, that
the desire to work with others manifests
‘itself. It {s at this age thategocentric talk
.loses some »of it¢ importance and that

* between children. Also at this age chils
dren begin to understand each other iq
spoken explanations as compared thli
_nonspoken or gestural explanatioffs. By
the age of 10 or 11, both the child'd
r.pallty base and his ability to Gommunir
cdte with. otheys' hate increased in quant
tity and quality. He reaches outside of
himself, both in terms of his intergsts and

achieve these interests.

The adult, even in his most perso I
and private pursuits. thinks socially
continually has beforé him his coligh
tors or opponents. actual or eventu
members of his own professmn to whom
soaner or later he will gnnounce the
results of his labor. This mental picture is
with him throughout his task; the task

¢



tself is socialized at almost every stage
f its de¥elopment., Adults,un other

rda. think SGC;EI{Y 'bven wfﬁan alone;.

the child under 7 thinks dgocentrigally
ven in the soc:ety of others:
' Social thought is both. fantasy-oriented
s "well .as reality-orientdd. Fantasy is
'defined by Freud (1911) as ‘a mode of

hought activity. which is kept free from'

lity-testing and which remains subor-
dinated to the pleasure principle. It be-_
gins in the games of children and later,”
in ‘daydreaming arid ‘creative arts, aban-
dons its dependence on teal objects. F.
tasy has adaptive value for n“asteryazf
reality. It allows the temporary filling of
Baps between drives and sought-for op-
portupities for gratification-—galis owing
fo lack of kriowledge of the world. Fan-
tasy can, by connecting past and future,
become-the basis for realistic goals. Irf
children's play, pgsicularly in role play.
fantasy serves furthermore the purpose of
ifferentiation, definition, and. integra-
ion of parts of the ego, particularly of
dentifications, roles, and skills, thus
ontributing to the gradual socmhzatlon
f drives. .
Murray (1947) emphasizes the impor-
lnm:e of ‘the study of fantasy. He cites
psychoanalytic evidence that adult fanta-
sies derive from infantile fantasies or
from infantile impulses which have been

inhibited. He feels that psychologists .

have not listened attentively enough ‘2

| EKC‘ 3, :[ 2

wll Toxt Provided by ERIC

. Tﬂought and Social Sﬁtus

the fantasies of childrén and what they *

reflect. Goodenough (1949) makes a simi-
lar plea for d4ta which are not forced into

some preconceived mold. Shé\@els that .
the scurces of human condutct lje too far

below the surface to be eagily reached
and sampled by the direct methods that
have begn.accustomed to employ in

th easurement of abilities’” -
The present study*of children’s free

B g ressions, which mclude both reality-"

oriented and fantasy-onented works, pro-
vides ;lues as to how the children view
themiselves and what aspects of the larger

-world they re@gt‘p Psycholdgical fac-

ild's felt' needs, per-.
. ceived threats, and satisfaction of needs
are explored. Social factors such as sig-', more than with bl
nificant sccial institutions and "type of$

tors such @s th&

social relatibnships cdtried on withirthe
mstltutlons are also explored

=

-

'k‘he early studies of social thought,
us‘ng white, upper-middle-class samples,

stpdies using children from various ra-
cial, class, and ethnic growps. These
studies .have shown that a child’s
thoughts about the world are not i
dependent of his so-ial positien in it.
Children acquire race, class. and sex
identification ve‘;y early in life; these
identifications cglor the way they feel
about themselvej and their world. Race
identification cafinot be easily separated

< dhatg

[ >l .

from class identification. Those at the
sbottom, as Clark (1965), Coleg "(1967,
19720, 1972b), Lewis (1965), Thomas
(1967), and others have shown, know"
they are at the bottem, - rhether they be
sharecroppers. migrant workdrs, or day
laborers. of white, brown, or black skin
.color. Allport {1954), Dunlap (1968),
Goadman (1964), Long (1970), and Wer-
ner (1968) have found thgt racial aware-
ness begins a ong Ameérican children
about the age of ‘4 and is well de{eloped
and internalized %y the age of 6.

Morlahd' (1966) has #gepwn that pre-
school chjldren, *‘black and white, from |

* the North and the South, show g prefer-

- ence for ‘whites and identify with whltes
. He concludes that
regardless of the reglonLthe“overall effeet;
of United States saciety on preschool
children is to devélop in them a bjhs for

- whites. In then comparing.American and

Hong Kong Chinese children, he con-
cludes (1970} that children of suboi‘ﬁl-
nate races tend to prefér and to 1dent1fy

. with members-of dominant facgs, while
"were followed by more broadly. based g children of dominant races tend. to prefer

and to identify with members of their
own race. Pabmer and associgtes (196

have shown that black childreny have a
“Targer vocabulary related {g-skin -gelors
and sRow more concern about them than
do white children. . |

- .




The fir$t § years of -life are 1mp0rtant

tudes, tho it' is a ‘wmistake to regard
early, childhood as alone responstble. A
preju}iced personality may be mell un-
‘detway by the age of 6 but by no means
ful]y fashioned. Goodman (1964) and Ste-
.venson (1958) {qund ﬂaj by age 2 -chil:
dren are likely to begin to give evidence
" of consciousness of their own and other
 people’s racial charavteristics. By-the age
of 4 nearly,all normal children will be at
least minimally aware 6f the physical
marks of race and many will have devel-
L oped distinct in-group/out-group orienta-
tions, By age 7*or & many chlldren arrive-
at a total rejectlon. of minority groups, a
characteristic which seems 4o reach its
ethngcentric peak in early puberty. But
- as children grow older they normally
{ lose this teridency toward total rejection
~ and overgenerallzatlon By about 12, ver-
| bal rejectign is likely to be replaced by
' thesdoubletalk customary among adults
" who profess po prejudice while in fact
| demonstrating jt. Al!hm:gh,%e]udlce to-.
ward blacks runs-higher than toward
other minorities, there is little doubt that
~ prejudice tends to be generalized.

-In addjtion to attitudes And values %to-
‘:watd race and class, attitudes and values
toward sex develop at'wn early age.
Pitcher (1963) found that by age. 2, and
thwﬁgh ages 3 and 4, boys and girls have
strikingly dlfferent interésts and atti-

.evenalt
I

e g " strengthen. Sex ral
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this early age, appear differentiated— -
for: the developme.nt gf all social ath- -women are seen as more indirect, illogi-

cal, circuitous® in their thinking than
men, while men’s thinking is seen as
mere analytlcal defm;t:acpremse. ab-

stract, and direci. These d{fferences were =
‘noted in the games, children played, the

stones they told, ‘and the pictures they
drew. Infldence on children from parents

“was viewed as coming in twc ways: (1)

by subtle rewards ‘and  punishment. and
(2) by encouraging a(,teproductlon of the

interests and behawors of the same-sexed

parent.

Hartley {1959) }6und that by 8 years
children have explicit 1de;\about the
respective assignment of specific behav-
iors to men and*to women. Hartley re-
perts ‘that the influence of age Or sex or
roleaconcepts ,was less decisive than the

work status of the mother—»children with .
working mothers and those with mothers

"~ not in the wox'kmg force differed from

-each other in their concepts-of sex-appro-

priate behavwr more either group

differed fronidn adult ‘sample. The girls

seemed to accept for themselves the role-
behavidrs they percelved as charactei'istlc
of women.

e

=

“sociocultural -envir

" shape his image of himself. In this presg

Girls and boys have different. views of
the laréer world. Zeligs (1968) reports
that, for boys, attitudes toward social
relationghips, self-image, identity, char-
acter. and religion were concrete, reflec-
tigus of social standards and cultural
values. A great variety of hobbies agd
interests were .expressed: For girls,
friends were most important: social inter
ests and attitudes also refléct general so
ciocultural stereotypes *

‘Clausen (1968) presents an overview o
récent yesearch on thie ways in which th
mént influences th
rearing of children and their behavioral
repertoire. He concludes that, as th
child’s social’ world widens to includ
not only relatives but playmates an

adults to whom he is' not related,

learns to-make assessmenis of others and
to gear his behaviors in terms of situa
tional and contextual requirements. A
each Jevel, ften differentially for 8ach
sex, the chlfc; is subject to_ghanging: ex
pectations, redefinitions of approptiate
behavior, new freedoms, and new restric-
tions. In each group to,w.uch he belongs,
the norms of the group influence the
direction of the child's striving and

ent study, chidren’s stories and draw
i
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ngs are looked “at both frgm the pom( of
he view of the-thild's objective'race and
X position\iztdf the point of view of his
#bjective pertepfof race and sex dif-
rentials.

jes and Drawings as ]
ndigatcrs of Thought Processes. .
ttitudes,'and Values -

Stories’ and drawmgs have been used
reviously in various types of analyses of
ildren’s thoughts, attitudes, and val-
es. "They have ah advantage over other
rojective techniques in that they involve,
_more natural task s1tuat10n one. that
ildren are familiar with and enjoy. and

jon. Such materials have been used tg
tudy*five distinct research problems.

*One research problem is psycheloglcal
iagnosis. Elkisch (1960) found that form
alysis of free art expressiorf-appgal’s to
8 sigmflcantly discriminative regarding
ildren's abtlity for adjustment, tHeir
o status, and fixations on egrlier states
n their “psychosexual development.

o tell'a story is a very useful way of
inding out about neurotic problems and
ersonality disorders, particularly if the

.

nd puberty.

et one which still invo}ves free expres-

afdner (1972) found that asking athild

1d is between the ages of 4‘12 vears

" nesses. A fift

A second research problem is develop-
ment of thought and language structure

> and includes the work of Menyuk (1969).
Piaget (1926, 1932} Pitcher {1963) and”

others. Those involved in this research

area are interested in the learning and
‘perceptual stages through which a hu-
man passes befofe ht reaches adulthood

Such informatior. is crucial for the estab- .
lishment of intervention programs "when
normal intellectual growth is not taking_
place.

A third research 'problem is awareness
of “self. +Gellert {1968). usmg a draw-a-
person task. confirmed the hypothesis
" that children’s awareness of their own
Budily attributég is more articulate ang
accurate than their conceptjon of those of,
the opposite sex.. M:les (1§72] us¢d chil-
dren's-draivings to ascertain their under-
standing and interpretation of their own
conception and birth. Joseph (1969) used
-stories of deprlved high school children
1o ascertain self-image and to document ~
_ their arduous struggles to find dignity
and self-respect.

A fourth line cﬁ Tesearch concerns
~awareness of & social .world. Mirthes
{1971), Weiner (1971), dnd others have
shown, particularly in the works qf high

. school children, how considered and as-

tute are the children's- perceptions of
their sef®bty, jts strengths and its weak-
and related line of re-
search concernf social change. Gondor
(1970) studving children's d,ravrmgs in

.

o
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u 1 b .
this country, found that the drawings

» show new concepts of human behavior

“related o scientific and technical
acthievements:” Lvstad (1960g. 1960b,
1970), analyzing stories and drdwings-in
shree sapidly modernizing African socie-

. tjes, found that adolescents in dengpcratic

cieties “with freedom of choice ex-
§essed more positivdffeelings for the
future than did those in autocratic socie-
ties in which there were few treedoms far
the indtvidual..” : A

Related to these research problems in-
\olvmg stories and drav.mgs by children

. "are research stidies of stories wrxtten for

children, from which children learn atti-
* tudes and values of an adult populatllon
These- studies. .have been primarily con-
cerned with stories children must read—

. i.e.. beginner reader texts. The most com-

prehensive series of studfes of this nature
is,reported by Zimet afid associates

(1971). These researchers began their ‘ex-~

ploration on the hiinch that the failure of

emotienajly disturbgd voung bovs to

learn to read was related o a dack of
interest s and -apPyopriateness ole

- subject matter of beginner_readin
The researchers. who mM;cma.

.trists and educafors. then took a long

.y
>




look at the relevance of these educatiqnal

‘materials with regard to a number of.
 psychosocial factors. They found that be-

- ginner readers published before the-
1960s focused on activities more charac- -
teristic of girls than of boys. Quiet play
was reinforced. Furthermoté activities. routinely presemts a green lawn, white

l

\

} preferred by boys ended ir failure more
frethentIys than those preferred by girls.
The, authors concluded that beginner
texts sreptesented a’striking divergence .
fron'i the realities pf community, family,
“and rChlld’ lJife and from what is known
tabout child development. Suburban set--
’tings accounted for 38% of the stories,
Tural 20%, urban 1%; the remainder of
the stories were unciear as to setting
(1970 ‘census breakdown on population:

under 100,000 and aver 2,500; 27% un-
der 27500 {U.S. Bureal of Census. 1971]).
The essumptlon undérlymg all’ ¢f the
research is that reading textbooks-whose-
content has little  interest, appedl. or
.meaning- for the cglld will lnhlblt his
 learning to read.

The actuabreading 1nteres.t§ of children
L'were also stucied by Zimet 4nd. associ- -
iates, using library-book selections of
first-grade students. The reading interests ,
' ¢oincided with developmental variables
of children that ‘age. It was found that
pranks themes were preferred over pol-
lyanna themes, peer interaction over par-

ent-child iflteraction. There was a general

preference. for, humor, fantddy, animals,
nature. and science. categuries not well

r [c , v

28% 100,000 population- or more; 45%.

represented in preprisper and pnmer sto- .

ries. The dbinion réached by the authors
Jwas that content is of crucial significance
%in the’lprocess of learning to read and that
interest and relevance are significant
content variables. The primer sample

picket fence, andjYtereotyped suburban
* environment. Tlf library sample pro-
vides a much richer collectign of -enti-
ronmental settings. « -

The ;pthors then turn to a very impor-
tant qflestion in childrén’s hooks—the
deplctlon of racial and ethnic minorities. -
Whereas now mdve blacks are depicted in

stories, close examination shows that the :

black family is depicted in a happy, sta®
_ble, white suburban neighborhood set-
ting. Furthermore,. stories using ethnic
cafegorleﬁ more oftep than not are unsuc-
" cessful rather than successful in achiev-

ing 'their goals. It is suggested that what

is needed is 4 book written from stories
by the .children of Harlem, about a real
child in Harlem who experlences some
kin¥ .of success.,

In Qx_jnkung persons other than white.

Anglo-Saxon Protestants in multiethnic
first readers, the authors found that, as
- with the inclusion of blacks. ® inclu-

sion of "ethnic groups other than white.

. supernatura

environmental setting of the stories is in-
any, way different from.that of the tradi-
tional, all-white, suburban-rural series.
The authors pofnt put‘further that it is
not- only the black, or other mingrity
groups, who are .neglected in traditional }

- readers. Children fromr large familigs, or

ope-parent homes, children who wear
glasses, who are “short, tall, slim, or
stocky, are also neglected.

_Finally, Zimet and her colleagues dis-
cuss a psychological need not fulfilled in

Although thé existence of man’s
agkressiveness has been well docu-
mented in the behgvioral sciences, stories
in.first- and third-grade reading text-
books infrequently present aggression
themes. When they do, they*.give the
ifnpression that aggression is a deplora-
ble impulse experienced only by ahimals,
 creatures, and villainous
children or &dults, not an integral part of
man’s life capable of use in constructive
as well as destructive ways. Aggression’
was the most often punished of all forms
of behavior found in the reading text-
bcoks™By dealing with aggressive drives
dlrectly, the authors explain, the child-
réader would bétter understand both the.

»&hei stories-—the presentation of aggres-

. direction these drives can take him and

Anglo-Saxon in np way implies that the . the direction he can take them. To this

4

extent, the reading text would be fulfill-
ing its function as-a medium of ltur-
ation.




" The importance of t ntent fail-
ures of beginner reading textbooks, is un:
} derscored by the authors-in the argument
that a child’s not reading js his first step
in alienation from the society ih which
he lives. Bgth the fantasy and reatity of
children’s lives are full and rich, com-
pared with the pallid scenes ahd words
found in the beginner reading texts. The

, nitive, and aesthetic here and aow of
theit world would help bridge the gap
between process and purpose in reading
instruction. In the particular study to be
discussed here, children’s own views of
the world, as seen from their stories and
drawings, are compafed with views of
the world presented in boeks tchildren
select to read, books critics recommend
they “read, books adults buy for them to
read.’

Research Design

™ The hypotheses to be studied here are
pnmar ly concerned with the kinds of
spmal interests and behavior expressed
by children of different age levels. The
hypotheses are tested for the sample as a
whole and for se)f and race subgroups
within the sampfe.. Both the child’s own
stories and drawings and his preferences

Y,

inclusion of the physical, emotional, cog--

) ‘ - Co
for reading material serve as sources of
/data. The fidst hypothesis refers to the

parameters of the child's social world:’

the older the child, the more interested
he is in reality-oriented, matter-of-fact

settings away from the home; the older ‘

the child, the rhore interested he is in

- human actors who are not family mem-

bers, who are of, different social charac-
teristics from his own and whose. inter-
personal relationships exhibit a wider
range of affect, behavior, and social
thought.

The second hypothesis refers to the
nedds oj the child: the older ‘ne child,
the more he needs to be independent and
to show achievement, the less he encoun-
ters problems in satisfying these needs;
the older the child. the more he directs
his activities to sbcial institutions outside
of the family and exhibits behavior
which is rational, nohintimate, group-
oriented, nonhierarchical, and self-di-
rected. The third hypothesis refers to the
satisfaction of needs: the older the child,
the more he is able to satisfy his social
needs by himself and the more confi-

dence he shows in himself and his world. .

- The major categories of analyses for
both stories and drawings of the chil-
dren, and stories for chlldren are as
follows:

-

t. Settmg

- a. _Type of orientation {reality, fan-
tasy)

" b. Treatment of subject (matter-gf-
fuct, humorous)

c. Characteristics of locale {urban;
suburban; rural; near water: sea,
lake, ocean; forest; space)

d. Locale in relation to main charac-
ter of the work (his home, school,
or work; community, town, gity;
outside of his community, tov.:x.
city, but still earthbound;
space)

2. Actors

a. Type of actor (humana ammal
supernatural being, 1nan1mate ob-
ject) .

b. Type of human 1nvolvement'

(child and parent, sibling, family;

child and other adults; child and

other children; child alone; adult
> alone or with other adults)

c. Racial or ethnic characteristics of
humans (whites only, blacke
only, other special groups only,
combination of racial and ethnic
groups with and without status
differentials between the groups)

d. Type of animal involvement
(pets, zoo er park or circus ani-
mals, predators, domesticated ru-
ral animals)

(the good guys: God, Santa Claus;
the bad guys: witches, ghostg,
vampires)

e.' Type of supernatural lnvolved



Main character (child himself,
other child, adu}t, animal, super-
natural_being, inanimate object)
Affect §hown among..characters
(positive, both positive and nega-
tive, negative) .
Complexity of main figure (acts
as a whole, shows ambivalence or
the interaction of one or more
internal processes)

Activity of main figure (main fig-
ure shows action only, action and
‘thought, thought only) .
*3. Needs-of human actors
Basic human needs (physiologi- ,
cal; safety; love of people, love of
animals; independence and free-
dom; achievement and strength)?
Problems in solving needs (phys-
ical thredts, psychological
threats®

Life passages (birth, puberty,
marriage, old age, death]) v
Needs in relation to self (concerr
with self alone, self and others‘
others alone)

#®

1. The list of needs wag scapted from Masiow’s (1954} list of basic
human neads. Maslow's cafegory of “'lave” was subdivided into ‘ove
&f people. love of animala.this categorv of “esteam™ wes subdivided
into independ and d achievernsnt and ‘strength Thl

4. How needs are satisfied

a- Social institutions involved {po-
litical, economic, leisure, famil-
ial, religious, educational)
Cognitive relationship between
actors? (rational, irrational)
Affective relatiomship between
actors (intimate, apart)

Goal orientation relationship be--

tween actors (individual goals,
group goals)

Stratification relationship be-
tween actors (hierarchical, non-
hierarchical} * -
Manner' in which needs are met
(through self-direction, and inno-
vation of actor, through conform-
ity to norms of actor)

Sex-relsted activity in solving
needs {girl-orientation; boy-orien-

tation; girl- and boy-crientation; -

no sex-orientation}
Age-related activity in solvwg

needs (child acts as child. child-
acts as adult, adult acts as adult,

_adult acts as child) .

2 l-o{ybnic aspwcts of social t
—cognitive. sffective. loalmunwmn and stratification. these as-
pects were adapted from Levy's (1852) scheme for the analvsis of any
socjal relstionships. Two ather besic aspects of social relatiorships

hips are d 3 here

“self-sctuslization” category was omitted b it Was o
bondvmc-dforunmlhthmupgmupc

[c

“

d by Levy which are not used hers are the membership
iteria’aspict and the sutwtantivs definition aspect. they aze umnilted
because the data provided in the storiesare insulficient to differantiaty

the subcategories

Dh0LS

Satisfaction of Needs - .
- Satisfactions (success in obtain-
ing satisfactions because of the
efforts of the main gharacter him-
self, of others who ielp him; faii-
ure to obtain satisfactions be-
cause of inadequacy of main
character, inadequacy ‘of those
helping him)
View of self {positive, botlr posi-
. tive and negative, negative)
View of pegple’s capabilities in
the world (people control their
own ljves, their lives are con-
trolled by other people or forces)
d. View of world “in general
{friendly, uncertain, hostlle)

The categories descrlbed above—-set—

needs are satxsfled satisfaction of
needs—are used in analyzing two- types
of data: (1) stories and drawings by chil-
dren, (2) stories for children. The sample
of works by children includes stories and

.drawings from all. fjrst, third, and fifth

gradé children in six different racially




integrated schools of New,/O r\rleans A
total of 540 children contrlh'{lted material

in the spring. of 1970. The demographic

charagteristics of thls sample are as fo{
lows: .

S——

.

Grade 1 - Grade 3  Grade 5
) % % %
Male 49 44 47’
| Eemale - 51 56 ' 53
White 62 70 63
Black 38 30

37

.

children is largely middle class—approx-
imately 15% attend private schools; the
‘great majority live in single-family whife
residential areas. The socio-economic sfa-
tus of the blacks is primarily lower class;
a handful attend private schools <approx~
imately 76% live in low:-income housing
projects or ‘segregated slum housing. Ra-
cial differences of this sample ther re-
flect socio-economic differences; because
ogthe paueity of middle-class blacks in
the group, a further analysis of the mate-
rial by socia} class statuses of the white

and black chlldren is not undertal:;an
L
N

The socioeconomic status of the white -

First-grade children wgre asked “Tell
me a story,” and the swory way taken
down in shorthand by-en adult (usually a

teacher f‘r:bm another class). "Répeats of,

old stories, like Cinderella, were gently
rejected in favor of original stdries; the
child was told in this case, “No, I
story of your ve(py own.CThe third- and
fifth-graders were instructed by their
teachers in the classroom

Make up a story of your own. It can be a

story about anything at all. You will not
be graded on these stor:es-—thby are just
for fun.

Children from all grades v>a~te directed
at another time by their teachers:

Draw a picture- It can be .u picture of
anything’you wish: Give a title to. your
picture at the bottom of the page—if you
have trouble sneﬂmg the words in the
title, I will help you.

: The analysis of works for children in-

cludes three samples. The sample of chil-
dren’s favorite stories was obtained-in the
sprlng of 1972 froq aH childrgn (N=100)
in the first, third, and fifth grade classes
of a largely white public school in the
suburbs of Washington. D.C. The sample
of recommended new books for children
came from The New York Times Bo

“than 125 bookstoreséin 64 commun

. .
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Review and The Washington Post Chil-J
dren's Book Wgrld lists of 1971 'ahd‘
1972. The children’s best sellers samplé!
came from reports obtained from reJ
ieg
of the United State's, s reported to sl"hd
New York Trmes in_1971 and -agam 1n

1972! ; F '

In the ensuing chapters \ghe storiés and
drawings by children are first analyz?
independently and then they are an
lyzed in relation to the materia wrlttdn
for Ql'.l'x.ldren A select group ef the actual
stories and drawings created by chl‘d'ren

in the New Orleans ‘sémple are present,ed{

-

along with the atalysis. They may be
enjoyed imrand of theuiselves for they tire
clear and colorfui reflections of the spm.ti
and the vision of their young creators.

.
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Like Fﬁn

Stories and
Drawings by
* First-Graders

4
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-

The first-grﬁder, at age 6, is in a period '

of transition.! Gesell and Ilg (1946) write

that’ fundamental changes are occurring

to him physiologically and psychologi-
celly. ‘His milk teeth are shedding and
first permanent molars appear. Neuromo-
tor development takes place, and eve-

~ hand coordination betomes more impor-

tant. The ®ild seems more aware of his
hand as a tool, and he experiments with
it as suth. He touches, handles, and ex-
plores all kinds of ma erials.

The emotional reactions of the 6-year-
old reflect the state of his organism and
also itg sensitiveness to his-environment.

He vacillates. goes to extremes. is incen-.

sistent. He has difficulty in making a

ready distinction between two-way possi-
# bilities—and this is true not only of emo-
tional and ethical situations but also of
writing. In early efforts to print letters of
the alphabct he often reverses them.

Life'is charged with alternatives for all
persons; the 6-year-old is in a phase of
development, where these alternatives
crowd upon fhim very fast. He has to
intermediate petween contraries that he

does sometking
‘bad*’—but he does not have a clear

-

»
1 The foltuwimg destription of pstchological des vlapment 15

taken {argely from th CGeseil and Hg 11946 protude of the h-vear-uld
with upddted material on the ohild 1 & present.dav setting Gesell
and Hg's work like that of Piaget is based gomarily un obseriation
of upper-middle-class. white cluldren it is useful for outlining
3enerlf dew!u;;mentll trends though St ty be determined is ihe
appiwability of such trends aimong «arious social groups

. " ”

Y UL

~ T————

-

* does not alwdys compyhendeher;lhs ’
may be called’

“leg of

understanding of what is bad or why it is
bad. He is not fully oriented; he lacks
command -of both motor impulses and
interpersonal relationships. -

At age 6, furthermore, the child is
adjusting to two worlds, the world of'
home andt the world of school. His emo-
tional anchor remains’in the home, but
he has’te*acquire some emotional ties to
the school. Interrelating home and school
is important to the 6-year-old and he
brings many: things from home to school:
stuffed animals, bugs, shells, bocks. The
bulk of the child’s waking day is spent at
school. with books, blackboards, attend-
ance records, and rules. School is nd,
Tonger looked on Bs play, as in preschool
situations, byt as work and as responsi-
blity. *e

Gesell and'Ilg hote behavior patterns tn

‘three_areas of learning which reflect the

6-year-old's distinctive psychology. First,

. there is a burst of activity in thé language

arts. The first-grader aften speaks with

hemence and aggressiveness. He en-
)V(X's using big words. His drawings are
becoming more realistic—he renders the
man in two strokes rather than
one. to représent a second dimension. H
can usually print mdst of the alphabet

%

-
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and numbers from 1 to 12 or 2Q, altl}ough
with frequent nevelgsals and irregularities,
A few children can rea-d But for the
majority the reading mterest is -that of
listening—the first grader likes to be-read
to. He also likes to read the titles of labels
and is beginning to explore comics and
picture bogks.

Second. the fxrsf-grad@r r is advancing in
the sciences, learning about mathematics.
He is interested in simple measurements.
using ruler, tape, yardstick, quart, and
spoon. Through care of pets plants, and
fiowers, both at home and at school. he
anquires elementary notions of natural
science—growth, nutrition, cleanliness,
weather, seasons. The everyday experi-
ences of going to school give him knowl-
edge of élementary social sciences—rela-
tionships between home, school. and
community. Through the medium of tele-
vision, in the hdme and the schobl. he is
becoming increasingly acquainted with
various physical and social aspects of the
larger world outside of his own immedi-
ate experience.

*Third, the first-grader is le$rning about

‘personal-social participation. He is eager

te participate V.’lth others. Groupings are
often of twosomes and shift frequently.
There is a great deal of exclusion of a
third child by two others and concern
about who friends are plaving with. Sex

-

 of teleMsion. They view televisio

differences in choice of play are becom-
ing more deyned. In gross motor and

. imag¥native play both sexes, however,

find a common meeting ground.
First-graders engage iff "social partici-
pation vicariously  through the medium

3 hours a day. about one-half »f the time
they spend in school (Lyle and Hoffinan
1972). Their watching is usually selec-

~ tive; they prefer family shows and com-

edy series, which often depict superhu-
man charac!\rs There is a strong sex
difference in' viewing preference,
boys choosing more action programs (us-
ually with strong male chgracters)” and
girls choosing more family githations (in
which women either predominate or
have coequal status with their male lead).
There is a racial difference among selec-
tions, "with blacks choosing situation
comedies more often than whites. ]

The terrific newness and incomplete-

ness of behavior pattetns at age 6 are-
.seen in a marked increase of fear re-

sponses. Gesell and Ilg mention fear of

der. rain, wind. and fire. Imaginary peo-
ple—witches and ghost;—-are feared by
6-year-olds who compulsively grapple
with these creatures in dramatized play.
Human beings are also feared-—the man
ungler the bed. the man in the woods. the
deformed person. Injury to the body is
yet another fear, which abates later when
the child is able to take caré of his own
minor injuries.

e

with..

about

_big dogs and wild animals, fear of thun-

'~ The B-yeat-old' is the center of his own

" does not take too much effort. He wants

. themselves explicitly in center stage. Ap-

a®

universe. He wants and needs to be first
among his reference groiip, to be loved
the most. to be praised. to win. He be-’
lieves that -his way of doing things is
right, and he wants others to do things
his way as well. He does not lose grace-
fully or accept criticism easily. He wants
to be good rather than bad, especially if it

to be good because being good assures
his emotional closeness with his' mother|
and others nearby who are very impor-
tant to him.

—

Analysis of dtories and Drawings

THE SETTING
The settings for the stories and draw-
mgs‘from our first-grade sample (N=146)
are for tﬁe most part realxty-onented
_rather than fantasy-oriented. They are
also matter-of-fact rather than kumorous
in intent. They involve characters and
situations entirely possible*in the- real
world. usually teken “directly from the
child's own day-to-day experiences. Ge-
sell and Ilg have pointed out\that the 6-
vear-old is the center of his” own uni-
verse; the 6-vear-olds of this sample like
to describe this universe, often putting

-

proximately 78% of tHe stories and 92%
of the drawings are of this nature. The
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remaining fantasv-oriented works in-
volve supernatural beings with extraordi-
nary powers gver pecple*or wild animals
}hat talk or:dolly that walk. .

-Most of the stories and drawings whlch
show a specific geographic lotation use
an urban location. A minority are set in a
rural area or a forest or the seas or outer
space. Location is usually related to the
home and immediate environs of the
‘'main character (over50% for both stories
and drawings). Trips within the commu-
nity_-—-sudﬁ as to the park or to the store—
make up less th&n 20% of the settiftgé,
and tnps further out—to a distant city or
place—make up,30%. A small number of
stories and drawmgs utilize settings in®
| space, relating to exploration of the
moon. Interest in settings differs by sex
of the child, girls being more inclined to
describe home environs_than boys: it
does not differ by race of the child.

»
L

. THEACTORS - -~ =~
"+ The actors in the stories and the draw-

ings are. in most Cases, human beings.
Human beings are shown principally in-

" teracting with one another; to a lesser

extent they.interact with animals; and
occasionally they interact with superng-
tural beings. Flowers, trees, and inani-
mate objegts are sometimes major charac- =
ters, particularly in drawings. where the
sun almost always shines peacefully-
down on them. Table 1 gives the fre-

quency of types, of actors in the chil-’

drn’s works; this frequency. does not
vary by sex or race of the child.

In the stories, the human beings who
interact with one anothér are primarily
famlly ~members—children with parents,
childfen with siblings (70%). Children
relate to other children, adults, or ani-

mals much less frequently. Children-.

&

* Other: ﬂ?wers. tress. inanimate objects
LS

Table 1—Type of sctors - .
. 7 storEs - PRAWINGS
‘ % ‘ %

ACTORS: - > 3 Y
[ Humans only * ' 3¢ .43
Humans and animals 42 16
. Humans and supsrnaturs! beings 3 ! 2
Animals only ) "9
Supernatural being only 3 \‘1 1
1 19

, RN
- k \} ij 1=

alone or adults ‘alone each account. for ~
less than 10% of the stories. In the draw-
ings of humans, children are again pr¢t
dominant, less with their families (10%) |
than with other children (32%) or alone
(40%). About 16% of the drawings show
adults alohe.

None' of the.storige 1nvolv1ng human
actors describes‘the actor$ in tetms of

are neither black nor white, nor do they
have a preponderance of French or Span-
is’): or ItaJian names, even though the’

“racial or ethnic charactejtlcs. The.actors
h

ch}ldren who wrote them come from
such dlverse backgrounds. Concomi-,
tantly, among the drawings only two
show,black faces. Neither pride nor prej-
udice concerning racial and cultur‘al ties
is apparent in thegworks.

Half of the stories and a third of the
drawings portray animal figures. In the

- stories, animals as pets are the most free
" quently mentioned. Tender storigs of a

child’s affection for his pets, his desire T,
take care of thems his concern when they
die or run away are given. Next_ in fre-
quenc ‘e descriptions of ahimals in
their own world—birds in the sky, rab-

~ bits in the fields, fish in the lakes. Cap-

tured animals, in the zoo of the circus,
form the-foci of a smaller ntimber of
stories whxch tell about trips in the City.

Y
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'A feww stories mention pred
arfd tigers and bears in the forest, .in a-

“fearsome* context. ‘In the drawmgu. do- |

Jnésticated rural animals are the most
ftequently represented. Also shown are.
pictures of pets—the child and his deg
stand proudly in front of their home.
-Captured animals or predators appedr in-
frequently in the drawings.

The supernatural beings in the stories
and drawmgs fall into two general types,
‘the good guys and the bad guys. The
good guys are kind, generous. parent-
 like, such as God and Santa Claus. The
'bad guys are awesome individuals who
threaten the child’s physical safety and
cause him nightmares, anxieties and bad .
feelmgs They include ghosts, monsters,
giants, vampires. In the stories there are

L 3 .

~

ators—lions

- , . .
three times as many good guys as bad
guys; irr the drawing$ only good-guys are

mentioned. The appearance of superna--

tuzal beings differs in the stories by race
oNthe child-author, black children being
more likely to depict them.

The major character in the stories is
usuall® the child himself (66%]L .lessre-
duently it is another child (12%), adults
(10%), animals (11%), or supernatural

3
“friendlingss and concern for others-—co-

- operative behavior. In some of the stories

among characters are shown, and in

{17%) both positive and negative affe:g
few stories {6%) characters show negative

--affect. Affect amorig characters in the

stories varies by type of tharacter, with

" human characters showing positive affect

beings_ (1%). In the drawings, children °

make up 46% of the main characters,
adults 9%, animals 17%, supernatural
beings 1%. About 27% of the drawings
depict flowers, trees, or mammate ob-
jects,

The characters in almost all the stones
do show emotianal gffect. In 77% of the
stories it is,posi'ﬁ*’;e affect. involving

ri

*,

\

Table'2—Needs of actors, by sex of the child author or artist Y
S g " STORIES | DRAWINGS
- Boys Girls v Boys Girls
‘ % % % %,
NEEDS: N *
Physiological 0 7 14 - ,
Safsty 14 18, 7 o
Lovs of people ¢ - 5- a ©7
Love of animals . 10 15 L 0 - . 4
Independence and freedom . 50 48 ® 62 73
Achisvement and strength » 21 7 4. 4 12
[ Q 7 . .
¢ . 2 R -4
- - 2 p -
: Voo due21

-

more often than an}mal or supernatural
characters. Affegt is only visible in a few
of the drawings, and it is nearly alwax\
positive. - N

The tharacters in these chilNref’s
works do not show a high degree of
complexity. Ambivalence, doubt, hesita-

tion are seldom portrayed. Instead, char- .

acters tend to act as a whole: théy play
w1&) a frlepd oy go to the zoo or ride their
bikes. Add they do these things without
usually explaining the reasons for thelr
choice of activity.

NEEDS OF ACTORS - s

The most frequently expregsed psycho-
logical needs in the stories and drawings
“are those of - independence and freedom,
as exemplified in child play. Play is an
important means by which children ex-
plore new ideas, try out social roles,
develop as persons. Interest in and con-
centration upon such activity is,shown
vividly in the works of this sagple of 6-
year-olds. Also expressed in the stories
and drawings to a significant degree are
needs for safety. love, and achievement.
Table 2 gives the, frequency distribution
of needs in both stories and drawings: by

L4
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‘sex. In the staries, needs of actors differ
significantly by sex, ‘boys showing less
'need for physiological care and more
:\ for achievement tham girls; needs
'do.not differ by race. They do differ by
1 setting and by actor, reality settings and
' human actors correlating with more fo-
'¢us on independence and aghievement
needs and less on physiclogical and

pafety needs.

Only a mlnomy of the children’s works

' {37% of the stories, 2% of the drawings)
mention problems which have to be
| solved before needs can be met. The
problems that are evidenced are more
often: physiological (relating to physical
illness, death) than psychotegical (relat-
ing to loss of love and affection). The

“occurrence of problems differs in the sto-
]

-

‘ .otheri

- Table 3-—Secial institution to which the actor turns in pursuit ef his needs, by main actor )

i de

ries. by setting, by actors, and by needs; -

reality settings, lrumap acfors; and inde-
pendencge and,achtevement needs, being
correlated with fewer problemss .

The presentation of needs is usually
shown in an ordinary day-to-day setting
rather than an extracrdinary setting of”
rites of passage. About one out of ten
stories and drawmgs does discuss rites of
passage,. death belng ‘mentioned most
often, and birth next in frequency

Needs show an interest in both seif and
The majority of main characters
reach)outward to include others in their
play, adventure, and of course their love.
This behavior varie:!:? setting and by
actor, with reality Settings and human

P ¢ . . ¢ . .
‘actors correlating with more interest in

and concern for others.

.

LS

: * é“ORJES -DRAWINGS
. . Child - Adult Child Adult
/ s Actor Actor Actor . Actor
% % v % %
’ '
STITUTIONS:
litical” - 0 24 2 29
Economic - * o 1 50 2 28
Family : 37 26 12 15
Family and leisure 43 0 0 0
Leisurs . 1( ] 0 65 14 -
Religion s 1 0 13 14
Ed ey 4 3 0 * & 0

“IR;
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HOW NEEDS ARK SATISFIED ~ ~

In the stories, it is to the social institu-
tion of the family that the actors most
often turn for satisfaction of their needs.
The family “acts together to achieve both
individual and group goals either in or
out of the home. Next in imporfance is
the institudion of leisure, which fhcludes
both family members and peer-group
members interacting to achieve goals. In
the drawings, leisure activity, with peer-
group interaction, is of primary impor-
tance: Table 3 shows the major social
instititions to which the actor turns in
the pursuit of his needs, by main actor.
‘The interest in institutions varies sign{fi-
cantly in the’ stories @nd drawings by
type of main actor and by occurrence of
problems; -child characters and absence
of problems being a8s0‘b1atéd with fam-
ily-centered activity. pe

The political ‘institution is represented
by the character of fireman and police-
man; the economic institution is répre-

/ sented by the scientist‘hstronaut. Reli-

gious activity is “shown in terms of chil-
dren going to church on Sunday. The
educatxonal institution is rarely men-
tioned with few descriptions given of
children in school, even though stories

and drawings were written in the school
milieu.

t
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In' bath stories and drawings human
rehqgionships are almost abways rational
rather than irrational: human awtors de-
ﬁne needs and set up logical methods for
a ng them. In contrast animai rela-
#0nships are more likely to be u"rjhonal
inappropriate means being used t Satley
desires. . -

Muman relationships are also more’
'bften intimate than apart (in. 88% of the
stories and 84% of the drawings). People
play together, go on trips together, love
and comforf one another. Animals also
tend to be intimate rather than apart, .
doing things together on"an .informal ba-
sis.

In the stdries, half the relationships are
oriented toward individual goals and half
toward group goals for both human and
animal actors. Goal orientations in the
stories differ by the demographic charac-
teristics of the sample——glrls and whites
belng more group-Orlented In the draw-
ings, one-third show individual orienta-
tion and two-thirds show group-orienta-
tion for human and animal actors.

Few of the stories or the drawings
show htuman or animal characters in hi-
erarchical relationships. In general, per-
sbns interact as equals without any status
differentials. Status differentials are un-
necessuary for the satisfaction of needs.

Needs of human actors are pursued
with se®-direction. Rather than look to
others for help, the actors try to fulfill
their desires by.themselves. Activities

‘concerned with satisfying-needs do not

follow harply differentiated sex roles.
Boys anW girls play togethegr in inter-

‘-changeabre roles; men and women react
in 1nterchangeable roles usually parental

in nature. .

Activities do differ by age-associated
roles ip the stories arid drawings. The
activities of child atctors center around
play and other roles free from responsi-
bility. The activities of adult actors center
around parenting, work, and other roles
involving responsibility. In the few cases
when a child actor does take on an adult
role, social-psychological problems are

~ usually involved. It is a5 if children take

on adult responsibilities only in emer-
gencies. in situations which are neither
natural nor desirable. Ways in which

!

" Tabla 4—Satisfaction of d{d& by type of pﬁﬁon satisfying them ﬂ
LY hd .

.

»

neseds are satisfied do. not differ by sex or
-race of the child author/artist.

SATISFACTION OF NEEDS :

Needs of actors are nearly always satis-
fied in the first-grade children’s stories
\1d drawings. In the stories, needs are

fully satisfied in 88% of the cases, par-‘

sially satlsﬁed in 2% of the cases, and

unsatisfied in 10% of the gases. In the-

drawings, needs are satisfied in all but
2% of the cases. Table 4 shows the satis-
faction of needs, by type of person satis-
fying them.

Satisfaction of needs varies in thg sto:
ries by several factors. Needs are more
likely tg be satisfied if the story has a
reality base and human actors with posi-
tive affect, interested in independence-or

achievement. Needs are more likely to be.

,satisfied if few prgblems are évidenced
“and if the appyoach to solving néeds is
rational and intrmate. )

-

‘ STORIES DRAWINGS
- % %
SATISFACTION OF NEEDS:; .
Rewards fully satisfied * . : 88 98
- By work of main character 59 08
By work of others, adult ¥ 25 o
By wark of others, children 4 0 .
Rewards partially satisfied 2 0

Rewards unsatisfied




In those works whese the main charac-
ters express a self-image, in three out of
four cases it is a positive self-image. The

characters view themselves and other hu- ,

mans as thg masters of their own fate,
rather than as the victims of larger. more
powerful forces., *

Finally the majority of characters main-
tain a positive view of the world. With
regard to the stories. 56% show the world
as a friendly place, 33% show it as both
friendly and hostile. 11% show it as a
hogtile place. With regard to the draw-
ings, 92% depict the world as a friendly
place, 1% depict it as both friendly and
hostile, 7% depict it as a hostile place.
These views vary by setting and by negd.
the more realistic settings and the more
mature needs for independence and
achievément relating to a brighter:view

not vary by sex or race of the child
a:uthor-artistA

-

Sum;nary

( The 6-year-old child of this sample
shows through his stories and drawings
considerable interest in activities cen-
.térgd around the home. He shows interest
in the relationships of family members
with one another and he usually views

as the main character of his works. This
6-year-old does not show ove‘r'f interest in
racial or ethnic differences- betweén per-
sons. His characters are simple in con-

[€)

of'the world. Satisfaction’ of needs-does -

- .ward &€

-
(s

himself as the center of activity. serving -

struction—they are only generally out-
lined and they tend to act as a whole,
without ambivalence, doubt. or hesita-
tion. ~ -

The child’s needs conc¢entrate on inde-
pendence and freedom. as exemplified in
his very serious child play. The family
group is looked to for satisfaction of

- needs. and satisfaction is pursued with

rationality and self-direction. Satisfagtion
is in fact obtained. and the child reacts
with a positive view of the world.

Gesell and 1lg write of the lack of
command’ of interpersonal relationships
at this age. What is found among this
sample is great interést in interpersonal
relationships. primarily within the family
group. It is to the family unit that the
child looks for experience and for self-
confidence in social behavigr. He may
not vet have command of his social situa-
tion. but the child is working hard to-
ving this end.
~ The 6-year-old, as Gesell and llg point
out. is intrigued by language arts. He is
“happy and well able to oblige with a

- bona fide story. complete*with plot. char-

acters. a beginning and an ending. His
story is usually realistic, about something
with which he is familiar. I%§erms of
science. as Gesell and [Jg suggest, some
elementary knowledge is apparent. The
knowledge expressed in these works. of a
biological and psychological fature.
comes primarily from observations and
care of pets at home rather than through
school exercises.

.
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Gesell and ilg point out the int(}ESt of #
the 6gvear-old.in peer-group,relations .
and tie frequent shift in peer-group com-
position. In these stories and drawings,
play is the inost important activity evi-~
denced; through play with other children
or with family members the child ex-
plores. reache$ out, practices role behav-
ior to be carried on later .among larger,
numbers .of persons in more complex
situations. Our 6-year-old may be just
beginning jn terms of soc¢jal telation-
ships. but his beginning is an auspicioys
one with positive implications for the
future. -

This general pictufe of cogrs\e does not
apply to all 6-year-olds in the sample..
With regard to sex, boys differ from girls
in thetf interest in setting. boys focussing
on more settings out of the home than
girls. Boys also differ from girls in their .
emphasis on need, boys being more .
achievement oriented than girls. Regard-
ing race. there are no significant differ-
ences in the major aregs under analysis.

-
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Sfories,n.ld Draljings
Selected storie;) recorded. as -told by

the children, and their drawings have
be¢n included in this secfion to point out
the expressivity of the first-grade sample.
The work4 were chosen not tandemly but
with particular ‘tegard for clarity of
thought. and depth ‘of feeling. They are .
‘aranged in terms of needs discussed.
| Story 1, “‘My Loose Tooth,” is concerned
with physiological need. tories.2.3. and
, in and out of
»~love is shown in
| Story 5, “A M: idn't Have a Heart."
- an'd in.stories 6, 7, and 8 about pets.
Stories 9 through 18 show -needs for
indepewtlencey and freedom: play activi-
ties ‘are most frequently mentidned. travel
p tside of the city 5 also described. Fi-

ally,, . stories 19 and 20y are concerned

W1th the need for achievemen} armong
" child and among adult characters. %

“

Drawing 1. “'Spider.” in black and
white, shows a concern for safety. Quite
different in feeling are the next two col-
orful and expdnsive drawings concerned
with love and affection. Drawings 4
through 8 show ierest in independence
and freedom; the focus is on play and

adventure of a spirited sort. Drawings 9¢

and 10 shew achievement—oné, “Mak-
ing My First Holly Communign,” relates

to an important religious rite of passage-

for Catholic 6-year-olds; the othetr, “The
Three Men That Went.to the Moon."
refers to perhaps the- most venerated
adult accomplishment of our time.

The children who produced these sto-

ries and drawings were all within a few

months of their 6th birthdays. Their sex
and ‘race characteristics are as follows:

STOR\ DRAW]NG
1 girl. white 1 boy. white
2 girl. white . 2 boy. white
3 boy. black rl. white
4 bov. black . 4 “girl. black .
5 girl. black s girl. white
#6 bov. white 6 boy. black
7 < gitl. white 7 boy. black
8 buyg, black 8 girl. black
9 girl. V\hllt‘ 9 agirl. white
10 girl. w boy. white L
11 bov.
12 girl. whi
13 girl
14 girl. black g .
15 girl. white
16 gigl. black '
17 gieb®olack f “«K
18 tbov. black
*19 \my‘. black
20 boy?hswhltﬂ -
. ¥ .
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Story i
Myi Loose Tooth
+ One day [ felt my ooth. It was loose.
wThe mew*tooth was in back of it. Then I
said I'd better get it out. So I went to
'school and told my teacher Mrs. Wil-
liams to pull it out. She put a piece of
' Kleénex on my tooth and pulled. It can})
‘6ut and it didn't hurt. I put it in my book
and took it home. I showed it to my
friends and that nigh#l put it under my
[,pll’low The next morning the tooth was
gone and one dollar was in its place.
Then my Mbdther took me to the den-
tist. H¥ tleaned my teeth. A week later
ent\o the orthodontist, and he said,
ring her back in the middle of-July and
41f she doesn't lose ‘two teeth in the bot-
tom of her mouth, I will have to pull

‘them.”" I can’t get them out because they .

are not loose. so I supposé he's going to
have to pull them.

*

Story.2 .

One night I was slee;;ing and on my
balcony it looked like a burglar breakifg
in. He was going to kil} me and take
some monev and take Mama and Daddy.
He was going to take them to the bottom
of the sea. That's.all.

Story 3

Once there was a boyv Jimmie who was -

real afraid of everything. Every time he’

g} to sleep he'd have nightmares. There
was a monster that had long claws and
chased him all around the place. Jimmie
ran around the house and the monster
got tired and ran away. jfmmie was shakyv
and hollered out so loud he woke his
Mother up, His Mother thought someone
was in the house and woke up the Daddy
and the Daddy got_his gun and only saw

that Jimmjg was sleeping but his covers

were off his bed. §
LN

Story 4
In the Forest

Once was in the forest and I saw a big
bear an%l ran to my Mother home. She
ay, "‘Don't be afraid of that big bear: he
wouldn't do vou nothing.” And I saw a
lion jump in a tree. and an elephant
picked up the tree and threw it away and
the lion was og it. and the lion jumped
off and the elephant was running after
the lion. and then a whole pile of ele-
phants was running after the one lion.
and thev had a leopard in the tree and
the lion pushed the leopard off the tree.
And the elephants pushed the tree down

and the lion was running and, couldnt
gatch him again.

“ ¢
3

Story 5
A Man Ridn't Have o Heart.

The man bed no heart so he went all
arotind looking for a heart and a httle gig}
saw him and the little girl asked him
why he didn't have a heart. So he felt bad
and he went all vver looking for & heart
and somebody gave him a candy heart so
he ate the heart. $6 he went and asked
evervbody if they had a heart. but nobody
wanted to play with him when he tolgi
them he didn't have a”heart. So he went
and {inally found a heart and theu every-

body wanted to play with him W
LI
) L)
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Strys & o
My Dog With No Name

He's nice. My dog kills birds. He ate a
bird. He s&atched my bed and made a
hole in it. He is a German shepherd. He is
‘a big dog. He jumps on me. He scratches

-play ith me. He likes to bite. He likes to
 bite small plants; sometimes he eats
plants., He liked to sniff you. He likes to
get dirty. He likes to play with water. He
liKes to smash plants. He likes td scratch
_chairs. He.likes to get into fny booksack
 4nd scratch, my books. He likes to knock
' down things. He likes to knock down
famps.."He wakes me up by barking. He
scratches. He likes to scratéh furniture.
He likes to sleep om thejchair. He runs

after birds.

G

 trees amd. breaks branches. He likes to.

bowl a

’ ‘fS/torj} 7

My Cat -

". I have a cat. He is fat. He eats a lot.’]
love him-too. Hi$ name is Pernutsi and
he has lived with us since I was 3. One
day my Mother made & beautiful flower
artangement and ‘Pernutsi knocked it
down. He was'trying to get the catnip in

it. One night we Leard this clatter. It was

our hurricane lamps in the living room.
Permutsi and his friend had knocked
them down. They had gotteén in the
house through tbe widg mail chute. I
really own him because I clean his bed
and his bowls and I feed him Friskies.
But I share him with everybody. I do love

him. .

’ ;f
Story 8 . *
My Dog Joker

1 have a dog named Joker. My Momrﬁa

bought him froln somebody. 1 like to play -

ball with him. I roll it to him and he
catches it in his mouth¢ then he brings it

to me. Every time T-tall him he ¢omes.’

When night comes he sleeps in a box at
our house. Yesterday morning he woke
up before me and jumped on my bed. 1
woke Up and said, *“What you're doing
on my bed?”’ And he-ran into the kitchen.
1 put e dog food from a can into a
he had his breakfast while I-ate
cereal. I love him very. much.

. +

TP

L_l like to play with my friends, jump

- friends. After-a while my Mother calls me

Story 9

rope, play magic and play outside with
Anne, Edie and Charlie. Sometimes Anne"
invites me over and we play games.
Sometimes we play dress up and we
wear high heels and long dresseg and we
swing. We go on the slides and the
merry-go-round. We go out and pretend
like we're in a wedding:=Sometimes we
like to look at the clouds. Sometimes we
play the piano. Sometimes we chalk on
the board. We pretend like we are talking
in French. ) %

Story.10 .

On Sunday morning ! get up and sing
songs. My two brothers are 13 and 8. Cur
Mother fixes our breakfast,.then we. get.
ready ‘or 10 o’clock Mass. After Mass we
go home and I take off my good dress and
go out to play with my cousins ang my

to come get dinner. After dinner some-
times we ride to the lake. I have so much
fun that I like Sunday best of all.



Story 11 . -
‘Things ! like to'Do
Sometimes I like to play ball. I like to

nko things like leaves. Sometimes I like
to cut the grass with my Father's, lawn
mower. Well, I like to just go around,
either walk or ride my bike. Sometimes 1
do this with my friends. I like to fly kites
because this is a lot of ful. I will play, go
.to.my friend’s house and play “I Guess”
[or'play “with blocks. We made things—
some mud houses, castles. Sometimes I
water my plants, when they’re dried out.

1

_That's the end.

e

. Story 12

Once there was a little girl who met a
little horse and said, *Hi, little horse.”

"The horse said, ““Hi.”” She said, “How can
- you talk?” The horse said, “I can talk
when I drink lots of milk.” The little girl

said, “Let's walk down the road and see
some other horses.” They went down and
saw a horse. The girl said, “Hi." The
horse said nothing. They went some
more, saw a farm and no horses, only
chickens. They went some nore, saw a
farrg and one horse. The girl said, “Hi.”
The horse said nothing. They went some
more and saw houses, fields, and found a
farm with lots of horses. Oh, so many

. horses, can they talk? She said, “Horses,

please line up.” The horses did and she
said, “Hello.” The first said, “Hello.” She
went on. The second said, “Hello.” The
third didn't answer. The fourth said,
“Hello.” The fifth—oh, boy, the last
ome—said. <“Hello.” The girl said, “Lots
of horses can talk.” She went to look for
more; no- more. How to get back? She
went to the horses and said, ‘“Where's
your farm?” She asked the horse the way
back. When she got home ‘the Mother
said, “Where have you been?”’ The girl
said, ‘‘Looking for horses that talx.”

Story 13
My story is about Christmas. When i

woke up in the morning I had a hig

beaytiful bike and it was orange and
yellow. I said, “‘Eric, Eric, come and see. |
have a beautiful bike. I will share it with
you. But first I have to teach you how to
ride.” I'm 7 years old and Eric is only 6. 1
don’t want Eric to break it up because it
is my first time riding. Eric said, “I won't

‘break dt-up.” “OK, I will let you ride it

every day when we come home from

.school.” Eric got a new truck and a train

and a station wagon. He said, “I will let
you play with my toys because you let
me ride your bike.” Eric and his friend
John and I helped Momma fix the Christ-
mas dinner. We had roast.and . potatoes
and corn and rice and ice cream. After
dinner we went out arid played with our
presents. John said he had a good time
with the toys. Then night came and we

played a little longer. Then we went to
bed. . . ' .

|




- Then we went.back and played with

Story 14

Our Picnic
One day, I was in kmdergarten and we

all went on a picnic in City Park. Our .

teacher gave us some bread and some
punch and water. We-played on the

- swings and then we went on ths train

and then we came back and had some
more punch and bread. Then we got on
the bus and rode back to school.

Story 15

| Across the Lake

One day my Mommie, my DAiy my
three sisters, my brother and 1 went to the
beach across the lake for the weekend.
We stayed at our friend’s house. When
we got the.e we unpacked our stuff and
put it in the drawers. Then we went out
and played on the beach. I found a big

shell and when I put it to my ear I could _

hear the sound of water. Then we got-in a

 boat and went out to where it was deep

and jumped off and swam. Then we went
back and put on our clothes and)ate
dinner. Then we watched TV. The next
morning real early we went swimming
again. We found more sea shells. Then

- we went riding in the boat again. We

made a -whole big square of sand castles.
the
toys. I liked the swimming best of all.

Story 16

One time I went on a trip to Texas with
my Mother and my sister on a bus with
my Mother's club members. The'bus was
late and some of the people were so mad.
But when the bus came everybody was

happy. We rode all day and slept in the
bus seats that night. We took our food-
. with us. When We got to Texas we went

to'Six Flags over Texas. There were lots
of rides. I think I liked the train ride best.
After we went on the rides we packed
our clothes and got on the bus. The
driver wasn't very good because he drove
the wrong way on a one way street. All
the people were fussing. ’

- -

K

- pilot where I was. The pilot said, “at the

" Then I gave him the coffee and he gaveh

Story 17

-My Plane Ride '

One day I went on a trip with my
uncle. We got on gn airplane to go to
California to visit Grandmother'and
my Grandfather and 'my uncles. On the
plane a lady came and gave us some
food. She gave us pork cheps, green peas,
some carrots, and a cold drink. I looked
out the wirtdow and saw white clouds
and blue clouds. We had to change
planes‘and we were the first people in
the second plane. We sat right behind the
pilot. I was still sitting by the window
because I beat my uncle in. Then I got a
drink and my uncle got a cap of coffee,
When he came back, I wasn't there. ['was
in the bathroom, and my uncle asked the

bathroom.” Then my uncle got up and
came back with some doughnuts and
coffee. When he came back I wasn’t thele

me the doughnuts. When we got to Cali~
fornia, I was asleep and he carrigd me off
the planq :



 Story i8.
Boats

A boy named hck likeaz boats. They’re
| fun to ride on, biit not safe to live from a

~7a

the boat to dive off the boat. To live you
must have epecial équipment—special
- axygen to stay long in the water, if you
' leave the boat. To go in deep\water or’
 high waves the boat has to' be special.
Motor boats can ride#ver the high waves.
l If yoy want to go bver. véry,high waves
the boat has to have a spegial kind of
_motor to go dver the waves. My Father
took me in-boats and I got the HANG of it.

bolt You have to be ih a dertain place on -

_cross streets. I'd like to walk home but I

Story 18 : : .
Patrol Boy “

I want to be a patrol boy because a -
cousin of mine is. I want to stay on walk- ‘
ways and. streets, to stop people. from i
running and pushing. When on.thé street . ’ i

I could help ghildren ‘across the street. I \ ‘ﬂ . |
like to go to tings to'learn about what °* ,‘ , |
patrol boys do: watch cars, help children ‘ . . 3

.

come to school in a car. Later when 1 !
grow up-I want to be a policeman to stop ‘
traffic, to nge people tickets, to-stop

‘people from_ racing, to" tell children ta :
watch street lights, not to cross in the -
middle of the street. ) “

. N - . v . [ 4
. i

Story 20 . ,
Firemen - /
Once upon a time there was a fitoman
and he went to put out fires. And he tried
to put out fires and almost got caught in
_the fire. Every day he goes on the engine —
to put out fires, but he gets these too late.
The house gets burnt up and there is like
charcoal all over the place becayse it's
burnt up. It's made of straw and the
fireman’s truck engine gets busnt up and
the gas station man comes to fix them up .
and the fireman never, never gets his
engine burnt up again, cause he gets a
new engine. The firethan quits being a
fireman because he got fired cayse his
engine got burned up.
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CHAPTER 3

Baseball
Billv

Stories and
- Drawings by
Third-Graders

The third-grade child, at 8 years of age,
is growing up as a person. Those around

him are aware of it, and so is he.! Gesel} *

and !ig (1946) mention three traits which
characterize his behavior—speediness,
expansiveness. and ‘‘evaluativeness.”
The-last-named trait describes his streng
tendency to appraise what happens to
him and what he causes to happen. He is
going out into the culture, testing and

applying his basic feelings about the'
meaning of new situations and events. .
In physical aspects the 8-year-old be.

gins to look.more mature. Subtle changes
in body proportions foretell the nfore
marked changes that will occur with pu-
bescence. He is fond of active play. His
psychomotor tempo is greater than ever
before—he tends toStalk. to read, and to
write in high gear. He also tends to boli
his food.

At the age of 8. the two sexes are

drawing somewhat apart. Boys on occa-
sipn like to come together and to deride a
corresponding group of girls. he playful
enmity does not last, but it i sympto-
matic of developmental forces which are
bringing boys and girls toward adoles-
cent and adult roles.

3 The tollowing desiriptean ob psyecholigiea) devidapent s

takon largelv tom the Cesell amd g [1496) prafile of the dovrold
wiath updatidd materia] an the Cadd i posentaday sooty

' and is not as dependent on his teacher as

.and his schoolmates are beginning to

-~ ‘mitantly, the 8-year-old listens
closely when adults talk amotig them-
selves. For his sense of self is becoming a |
sense of status, and he is constantly re- |
defining his status relationships with
peers, siblings. and elders. The 8-year-
old’s relationship with mother and with
teacher reflect the complexity of tiese
interpersonal behavior patterns. Boys and-
girls alike demand a great deal of mater-
nal attention; they show strong admira-
tion for their parents. expressing. affec-|
tion both ir. action ard in words.

At school the 8-year-old has already
attained a large measure of detachment

he once was. To a corsiderable degree he

furnish some of their own discipline and
to contro! their own activity through mu-
tual criticism and assignment of respon-
sibility. But the 8:year-old is only a nav-
ice at weli-coordinated and sustained
group activity. His spontaneous club or-
genizations dc not live very long; his ball
games have changesble rules. Through
constant group play he is acquiring so-
cial aptitudes and social insights, and he
is also building up an ethical sense.
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- Gesell and llg describe behavior pat-
terns for the 8-year-old in three basic
areas of learning: language arts, sciences.
and personal-social participation, In lan-
guage urt, there is an increabed articu-
lateness. The third-grader converses zl-
most as freely as the adult. He has us-
ually achieved gocd pronunciation and
good grammar. He has not yet mastered
the art of fluent penmanship as a motor
skill, but he has begun using punctuation
L marke and capitals, and simple para-
graphing.

The greater fluidity in the fntellectual
' development of the third-grader is seen
in his understanding of science. In arith-

| series into fractions and simple propor-
tions, a skill which leacs him to the
elementary insights of multiplication and
short division. In terms of social science.
he has a much greater interest in people
from afar. The American child, for exam-
ple, is delighted to know that Chinese
children are like him in so many ways—
that they play hopscotch and marbles as
he does. He is interested in Chinese but-
terfly arnd dragon kites, in their written
words which look so different from his
own. The B-year-old American child is
differentiating here between fantasy and
reality; he looks at his Chinese counter-
parts as " real, not as storybook characters.
and views Chinese similarities and dis-
similarities with a certain scientific de-
tachment.

-
%

metic he can break up quantities and.

Personal-social participation for ‘the
thlrdvgrader is in an expansive.phase of

’ developm#ht. The child's intellectual na-
ture seeks knowledge. and is"emotional
nature seeks rapport with the widening
world. He is venturing .more and more
into the larger community from which he
+ gains insights, attitudes, and values.

Gesell and Ilg writé that the 8-year-old
mayv have a number of unresolved fears
left over from a vounger age but that for
the most part he attacks life with courage

. and is. out to conquer. Some chiidren -

instead of having outright fears may be
great worriers. They may worry about
missing a train dr losing their lunch
money. THese are the children who tend
to cling to the past and have difficulty in
looking to the future. The 8-year-old is
apparently not much of a dreamer. On
the whole he dreams. if at all, of daily
happenings a-:\d pleasant things. Fright-
ening dreams can usually be traced to
some immediate influence picked up
from TV or reading.

At his best, the 8-year-old is tolerant in
his sympathies, diberal in his desire to

explore the unfamiliar, and glad to be’

alive. He is a promising preliminary ver-
sion of adult mentality, and he already
feels at home with adults. The 8-year-old
begins to see conclusions. contexts. and

" implications. where before he saw only

i

L )
" parts of people and things and events.

.

His universe is less disconnected. and he
is less submerged by the wide.and com- .,
plex world. He begins to make funda-
mental distinctions between persons andy
things, between the impersonal forges of
nature and the psychological forces “of
children and men. Finally. the 8-year-old
begins to see himself more clearly as a
person among persons—making choices,
participating with others, and enjoying
life. .

»
Analysis of Stories and Drawings

THE SETTING

The majority of the stories and draw-
ings’ of this third-grade sample (N=228)
have reality settings; 64% of the stories
and 83% of the drawings describe activi-
ties and events which can and do happen
in the everyday life of the child. But
fantasy life is also shown both in the
child's dreams of glory and in his night-
mares of ghouls and ghosties. In the
stories, especially. some humor is intro-
duced in the presentatioh oggttings or
events—13% for stories, 3% for drawings.

mor is present in the introduction of
sflly characters. silly situations. and
jokes. . g

Those stories and drawings which in-
dicate.a specific geographic location
most often indicate the urban locale (37%
of the stories, 43% of the drawings). Also
represented frequently is a setting on the

' ’
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watsr (36% stories, 31% drawings). Chil- THE ACTORS -
dren in this” Plﬂ- f course, live in a ; The actors in the stoties and drawings
big port city, and w er is all around

are-usually human beings. They interact
them—the Mississippi River, Lake:

Pontchartrain, the Gulf of Mexico, innu-  gxtent with animals and superfi }ural
merable inlets and bayous. The water is ﬁ ngs. Some of the works show ‘only
pot only an active part of their present ' animals or supernatural beings; few of
. scene but also of their past hlStOfy and EEG stories but about a thll'd of the draw-
“folklore. The children respond to the gs depict flowers, .trees, or inanimate
water in their thinking and their dream- bjects (such as the child’s own home).
“ing. Rural areas, the forest, and settings able 1 shows the frequency of types of
in space are mentioned by few children. 4ctors in the children’s works.
When the séttings of the stories and 4 Of those stories concerned with human
drawings are related to the main charac- - actors, 35% describe family members in-
ters in the works, half of them are seen t6 teracting with each other, 17% children
revolve around the characters’ home and  interacting with other children, and 11%-
its environs, a circumstance more trye of  chijdren interacting with other adults. In
the girls in the sample than of the}mys 16% of the cases children act alone, and
Settings do not differ by race of the :n 189% of the cases adults act alene; in
children in this' sample. only a few cases do children interact

-

.

€ .

Tabls 1—Type of actors . .
A 1
” STORIGS  DRAWINGS
. % o,
CTORS:

Humansonly T 31 38
Humans and animals : 32 12,
Humans and supernatural bemgs . 7 2™
Humans and animals and supernatural beings : 2 .0
Animals only ' 11 14
Supernatuzal beings only ) \ 1 2
Animals and supernatural beings ¢ . 3 1 .
Other: flowers. trevs. inanimate objects * 3 31

nmanly with one another, to a lesser

S

with ammals or. supernaturai beings
only. Qf the dr awings concerned with
human*icters, 29% picture childrén in-
teracting with other children, 24% chil-
dren alone, and_27% adults alone. Chil-
dren 1n§eract1ng_ in a family sitiation, or
with adults, animals; or supernatural
beings, are infrequently pictured. In the
drawmgs, children involved in family or |
peer-gmup activity are more likely to be
shown‘ by girls and by blacks. *

Only two of the stqries with human’
actors’ characterize these actors in racial
or cultural terms. In the first such story,

: wuttem by a white boy, the-characters

mcluﬂe black. children and white chil-
“dren, 'and the blacks pick fights with the
whltes By the end of the story, howeter,
the childrem, black and white, agiee to”
play in harmonhy. In the second such,
story written by a white girl, the charag-
“ters' lnclude the child-author, her family, |

. and a group of hippies who live nearby
hd W “A Story of Old New Orleans,”).

is story the sdbculture of hippies is
descnbed as immoral and daagerous a
conélderable amount of fear is shown of

" an unconventlonal lifestyle. Only two of

the drawmgs showed black faces; one
was, 'drawn by a black and one by a white
child; neither drawing showed evidence
of s*atus or behavioral differentials.
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- Kpproximawfy“lg% of the stories and
" 27% of the drawings include animal fig-

. ures. Animals as pets or relating to one
_another in a strictly animal world are
" most frequent. Zoo, park, or circus ani-
mals, or predators, are seldom shown,
Supernatural beings are shown in only
13% of the stories and 5% of the draw:
ings."l)ﬁe bad guys (ghosts, monsters)
outnumber the good guys {God, fairies)
two to one in the stories but are gvenly
distributed in the drawings.

The main characters of the stories and
| drawings are for the most part children.
In the stories, 47% are the child-author
himself and 24% are other children. Ap-
proxin'late‘ly 14% of the main characfers
are adults, 14% animals, and 1% sug‘;r-
datural beings. In the drawings, 9% are
specifically the child-author himself,
48% an ‘unspecified child, 21% are_

[ 4

Table 2—Needs of actord, by sex of the child author or artist
y i |

adults, 18% animals, and 4% superna- -
tural beihgs. Main characters differ by
race and class of the sample, with blacks
more likely to choose themselves or other
children as main characters. ‘
Emotional affect between «characters is
sh®wn in most of the sto‘rigs and is pri-
marily positive in nature (68% show pos-
itive affect only; 23% both positive and
negative affect; 9% negative affect only).
It is shown.in few of the drawings, but
when present it is almost always posi-
tive. Afféect varies by type of actor, hu-
man actors showing more posifite affect
than animal or supernatural actors. *
The characters in the storigs and "the
drawings do nof show a gréat deal of
complexity. Usually they act as a whole,
and their activities revolve around daily
routines. Behavior of characters is most
often presented without interpretation.

L

L

STORIES® DRAWINGS
B - Boys irls Boys Girls
s i % % % %
NEEDS: v,
Physiological i R 10 s 0 - 4
Safety - 18 20 13 A
Love of.people 2 14 6 10
Love of animals . 3 17 2 3
Indepsndence and Freedom Y34 28 59 61
Achisvement and Strength L; 257 11 20 18

. &ﬁ94540

Those inierpretations which are present
in the stories tend- to be moralistic'in
tone, good characters feceiving just m«-}
wards and bad chargcters, those who
drink or eat to excess or those who'fail to ‘
love God, receiving punishment.

NEEDS OF AGTORS ‘

The needs expressed by actors are var-
ied. In the stories, needs for physical
safety, independence and fresdom; and
achievement arg the most frequently ex-
pressed. In the drawings the need for
independence and. freedom, as expressed
in play activities, is shown by over half \
of the children. Table 2 gives the expres-
sion of needs in these works by sex of the {
child author/artist. In the stories such
needs differ by sex, boys showing more‘
need for ag:hi%vement than girls. Needs

differ also tting, type of actor, and
affect of the actor: reality settingfs, human
actors, arfd positive affect being corre-
lated with independence and achieve-
ment needs. Needs do not differ by race

" of ths child-author.

Half of the stories, and a tenth of tha}
drawings present protfems which must
be overcome before needs can be satis-
fied. The problems relate primarily to the
physical well-being of the main charac-|
ter, who is threqtened by;a\::cidents, ill-
ness, or death. Occurrencé™of problems
varies in the stories by several factors;
those stories having reality orientations,
human actors with positive affect, and

‘ \



needs for achxevement showmg fewer-
problsms,

human actors, with positive affect and a
friendly view of the world, being more

Usually'needs are discussed in terms of _}ikely to show interest in others.

everyday situations, though‘in spme
cases they are discussed in terms of rites
of passage. Rites of passage occur in 21%
.of the stories, with death, the passage of
the individual out of life, wnost com-
. monly mentioned. Rites of passage are
djscussed ‘more often by girls than.by
boys.in stories that are likely to contain
supernatural actors and hostile views of

the world. In only 2% of the drawings are o

_ vites of passage found, andshere the. con-
“ cern is with birth rather than death. Girls
more frequently depict the occasion of
birth, which they associate with human
rather than with supernatural characters.

Characters in both the stories and the
- drawings show mtgre st not only in needs
for themselves but #lso in needs for oth-
ers. The characters reach out to include
others in their toncern apd in their joy.
In the storigs, interest in others varies—

. -
»

HOW NEEDS ARE SATISFIED
The main characters in these stories
and drawings turn primarily to the fam-

ily group or to plqy groups for satisfac. -

tion pf needs. Social i Apractlan takes
place primarily betweéén’ children and
their parents, siblings, and peers. In the
storfes, 29% of the activity takes place
within the family dnit and involves nur-
turing roles; 26% takes place within the
family unit and involves leisure roles;
30% takes place outside of the family
unit, usually with peers;~and involves
only leisure roles. Political, economic, or
educution roles are engaged.,in far less
frequently. In the drawings, 12%. show
family nurturant roles, 5% family-leisure
roles, and. 54% leisure roles outside of
the family. Religious, economic, and pol-
itical roles arg infrequent. ’I:his sacial

Table 3—Degree of rationality exprissed, by type of actor

STORIES . DRAWINGS
- Human Animal - ° Human ° Animal
WY
. 84 15 84 18
N 16 85 . 16 82

. 4
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interaction pattern does not differ by sex
Or race of the child authonartist.

Leisure roles are mentioned in the sto-
ries and drawings .often, and with ‘great
gusto. They differ in content hy sex of the
child, with boys showing a preference for
organized sports played away from the
home and girls showing ihterest in se-

" dentary play, usually in their own front

yard. The play activity of boys is more
achlevement-onented than is that of
glr]s The boys are interested in competi-
tion In their play: they want te win, and
they identify ‘with winnets. “Baseball
Biliy” (story 13), besides being a funny,
flamboyant, and wholly lovable charac-
ter, is one who has already internalized
success values of a competitive society.
His play-acting now is relevant practics
for work activity later on.

The human actor in these stories and
drawings usually employs rational means
to satisfy his needs. A need, for safety
brings the child home to his parents: a
need for achievement leads to work at
ingreasingly more complicated tasks. An-
imals and supernatural actors in the
works, on the other hand, are more often
than not irrational in the means taken to
achieve ends. Their activity often in-

. volves tnckery, magic, and mappropnate

behavior. Table 3 shows the dégree of
rationality evidenced by type of actor.

]




Relatipnships between human actors
are genetally intimate rather thap apart
{#4% for stories, 83% for drawings). In
the drawings these relationships vary by
sex of the artist, girls being more inclined
to poriray intimate human relationships
than boys. Animal actors also tend to be
intimate in their relationships.

Human relationships are both individ-
ual-oriented and"group-oriented in the,
stories, pnmanly group-oriented in the
drawings. Actors $eek goals for them-
selves and- cooperate with others on
'shared goals. Animal relationships are
also both individual-and group-ori-
ented—some animals go #lone on their
own course, some pursue a goal with
others.

Neither humans nor animals show
many hierarchical relationships in stories
or drawings. Actors relate to each other
as equals.*The few unequal relationships
mentioned’ age usually shown in a histor-
ical setting of kings and queens and
knights of old. There, royalty rules and
cavorts and fights and rides horses as in
‘the ald fairy tales.

Needs of human actors are.for the most .

part pursued with self-direction {95% of

- *

the stories, 96%' of the drawings). The
actors pursue tasks on their own, without
receiving orders from others and without
feeling a need to conform to the expecta-*
tions. of others. Often they are exploring
new situations and behaviors in life—

“fram flying a kite to sailing the sea.

Rarely are they primarily concerned with
an “‘accepted” mode of behavior, with
rules and regulations.

While sex ‘oles are not sharply differ-
entiated ih the stories apgd¢drawings, the
boy-authors and the girl-authors do differ
in what they choose to represent: such as
active sports, blasting off to the moon for
boys; love of pets, interpersonal relation-
ships for glrls Age roles are sharply
differentiated in these works. Children
behave as children—they play as chil-
dren, not as adults. In few cases are adult
roles undertaken. Concomitantly, adults

behave as adults—they commonly work

in adult settings of respons’fblllty Their
play, when they play, is not childlike but
appropriate to their age group. \

SATISFACTION OF NEEDS

Needs of actors in these works are
almost always satisfied: In the stories,
needs are fully satisfied in 89% of the

cases, partially satisfied in 2% of the.

cases, unsatisfied in 9% of the cases. In
the drawings, needs are satisfied in 98%
of the cases. The majority of these works
are filled with activity which is purpose-

ful and which brings joy to those carry-

» AR R0 O

v

ing-them out. Bmetimes big problems
emergs—monsters and witches and acci-
dents are met with—but the actor usually
overcomes them and ends.up safe at
home. Such satisfaction of needs varies

. !)y several factors in the stories and draw-

ings: human actors, with needs fof infe-

" pendence and achlevement with. few

problems and with positive affect, are
more likely tharf others to be satisfied in
their needs. Satisfaction of needs does
not vary by sex or by race of the child
author/artist.

Found in addition to satisfaction of
needs among actors are positive self-im- |
age§’ among actors. Positive self-images
aré shown especially by boys, who are
often the heroes of their own stories; they -
pitch the winning pitch for their team or
fly to the moon “for their country. In
general, the view of man’s gosition in the
world ¥s a positive one in &e stories and

‘drawings—he is seen as controlling his

own destiny, as #atisfying his own needs
and desires.

Fmally, actors in the stories and draw-
ings view the world itself as a friendly
rather than a hostile place. For the major-
ity the world is a secure and challengmg .
environment. Table 4 gives the view of
the world in these works by main actor,
Those stories and dvawings which show
reality settings, child actors, need for
independence and athievemant, also
show significdntly more friendly views of
the worlds .

t
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The 8-year-old child in our-sample is
interested in his home and its environs;
he is just as interested in the outside
world and is exploring the attractions of
his community. His intérpersonal rela-
tionships continue to be primarily with
'family members and peers. He is con-
cerned with the behavior of others and in

His works tends to reward the ‘“good’,

'and punish the “bad” characters.

Noeds of the 8-year-old are _varied. In-
dependence and play are of primary con-
cern, but there is also concern focphysio-
logical and safety needs, love. and
schievement. The child tumns to family

and leisure groups in order to sausfy
needs. He works at satisfying them with
rationality ayd self-direction, and he is
 successful m this goal. Not surprisingly

Table 4¢—View of world as seen by main actor

then, the child views himself and his
world in a very positive manner.
Fxpansiveness is a key word in Gesell
and Iig's description of the 8-year-old.
And indeed the 8-year-olds in this sam-
ple show expansiveness, first, in going
outside of the home, exploring other pla-
ces. (The 8-year-old loves family vaca-
tions and remembers with glee small de-
tails of such trips.) He shows expansive-
nkss, second, in his, eagerness to try out

new activities, more complicated tasks on

his own. (Interest in competitive sports
is high, and sports heroes are common.)
* Gesell and Ilg state that by age 8 the
chjld shows increased ability in language
arts. The clarity and creativity of the

- writing of this sample of 8-year-olds are

impressive. The scientific interest of our

- sample is indeed shown not so much in

STORIES

¢ DRAWINGS®
: * . 7 Ahimal/ Animal/
N b : super- super-
- ' Child  Adult  natural  Child  Adult  natural
actor actor actor - actor actor - actor
\ L % % % % % %
VIEW OF WORLD: | " . N
Friendly . 54 31 26 92 81 - 70°
Priendly and hostile 35 42 56 2 3 0
Homlc ’ * 10

«27 a8 6 16 30

EC o

concern for peoples of other countries, as
Gesell and Ilg suggest, but in concern for
differences in people and events in thaeit
own community. With regard to the ea-
gerness for pers(;nal-social parhcxpatm,
noted by Gesell and Ilg, there is among
this sample a ¢uriosity about other peo~
plé, ah interest-in attitudes and values of
others. Our 8-year-old is also beginning
to state attitudes and values .of his own
about people and events.

The 8-year-old of this sample shows
above all a buoyancy and.a desire to
explore in many directions. He feels con-
fident enough about himself to leave
horhe base—certainly a very large step,
He is intrigued by the world around him‘
gnd wants to be a part of it. Hehutm
hesitation about his ability to participatp,
and he’views his world in a positi !\

. fashion.

There are differences in this pioture of
the 8-year-old by sex and by race. In‘
terms of sex, boys show more intersst

‘than girls in out-of-the-home settings. .

They show less interest in family and:
peer-group interaction. Boys show more

cern for achievement. Boys also show
mdpe positive self-images—they are even

‘now preparing for adult roles of leadér-

ship and responsibility in the society and

* they show pride and satisfaction in such

preparation. .

&




' There are ,fewer differefices in these
‘works by racel Black children tend to
‘stay closer to family and peer-groyp rela-
-tions than do white children) They also

tend to pick as, main charaCters them-«

+selves or their peers. They do not yet
reach out into the broader society for
iactivities, for ideas, for role models.

*Stories and Drawings

A select group of spirited stories and

* drawings by third;grade students is in-

cluded here to show range of needs ex-

pressed and ways in which they are ex-
pressed. Sfory 1.'‘No Moura Chesse,” co
r cerns a moon man's preoccupation wi

the physlologlcal ‘need for food. Story 2.

o~

“The Mean Witch,” cgncerns a witch’s
preoccupation with the same neéed and
her delight in “kiddy stew.”Stories 3, 4,
and, 5 show worries over physical safety.
Stories 6 and 7 show the need for love ip
family situations, a need that is not al-
ways satisfied by family members. Sto-
ries 8, 9. and 10 show the love children
hay# for pets. Stories 11 through 16 con-
ce mdependence and freedom in the
form\of child play. {Notice the greatéer
mter%t of boye thin of girls in active
play sitvations.} Story.17, “A Big Day."

shows an important milestone for the:

child: his first day in first grede. .That
story is followed by three mose stories
which also depict interest.in achieve-

~ melit in increasingly complex tasks.

Drawing 1, “My First Swimming Les-

_son,” shows a fear for physical-safety.

with the smatl swimmer surrounded by
seemingly endlegs duantities of water. ¥n
contrast. this drawing is followed by a
very relaxed picture of a child enjoying
her pet. Drawings 3 through 3, by boys,
show independence in their keen interest
in competitive sports. Drawings 6
through 8, by girls, show more docile,
and closer-to-home play interests. Fi-
nally, drawing 9. ‘‘Schoolroom,” ‘and
drawing 10. “The men are sailing across
the sea,” show,achievement-oriented en-
terprises of children and adults.

—

- Auudn

It should be noted that the stories, as
well as the titles for the drawings, are
presented as written—including obvious
ectors in spelling, capitglization, punc-
tuation, and gramimar. Txdult ader
of this book should have noroubld how-
ever in grasping what the child is trying
to communicate. And seeing how diffi-
cult it is for him to' communicate, the
reader inay appreciate and enjoy the
child’s works a}l the, more. -

The children who, produced these
works were all close to their 8th birth-
days. Sex and racg charactenstlcs are as
follows: ‘

STORY DRAWING
1 bov white 1 ginywhite
2 girl. white \ 2 boy. black
3 boy. white 3 boy, white
4 boy. white 4 boy. white
5 girl. white 5 boy. white
6 girl. white 6 girl. white
7 boy. white 7 girl. black
8 girl. black -8 girl. white
g boy. black 9 girl. white

10 girl. white 10 boy. biack
11 boy. black

12 boy. white )

13 boy. white "% s

14 boy. white

15 girl. black . .

16 girl. white

17 girl. white’

18 boy. black

19 girl. black ; .

20 boy. black e




 Story 1 -
No More Chesse

Oaece their was a moonman. One day

he got tired of chesse. So two days latter
he built a rocket and, went to Mars. Mars
was made out of ham. Five days latter he
 got tired of eating ha.x-So he built an-
| other rocket and went to Venus. Venus
was mad out of cake. Ten days latter he
got tired of eating cake. So he built an-
- other rocket and went to the Milky Way.
The "Milky ‘Way was mede cut of milk
and cookies. Seven days latter Lie got
| tired of eating and drinking - milk and
cookies. So he.built another rocket and
went to the Big Dipper. The Big Dipper
was made out of bread and water. Nine
days latter he got tired of eating and
drinking bread and water. So he built
another rocket and went back to the
moon and never got tired of eating
“cheese.

Story 2

The Mean Witch
Once there was a niean witch and she

_had ‘black teeth and black ragedy hair.

She rode on a broom et night betause so
no one would see her and hear her. She
was mean and wicked. She hated adult
but loved children because they were
easier to eat for meals she called it kiddy
stew. Because it had children in it. She
was very simple abdut it because all she
had to do was steal children and that was

‘it. She new so much about stew it was

pittiful. “Poor little chlldren don't you
think sp.

Story 3

.The Spooky House

One night I wen in a spooky house
Wken I open the I saw spider webs all
over the the old pitchers. Then I saw
blood all over the.floor. Then I got af-
raind then I saw people heads that were
choped off. Then I ran to the door but the
door closed before I got there. I tried to

" break the windows but they would't

break. Then I saw gost coming dut of a
old room. I ran all over the house. Then I
saw a hand it had a kn#e it sarted to
chase me. Then it fell to the ground then
I herd spooky noses then I arted to cry
and sat on a chaiy that had spider webs
all over it. Then ti§e gost came back they
were ashamed of them selfs and they
open the door and I ran back to my house
and I never went on that street again and
I never would go the store on that street
after that.

.




- Story 4 o
The Hounted Dreant

One night when I was in my bed “and
then I was six. I had my head on my

low. I heard a big stomping noise but i
" didn't know it but it was my heart beat-
ing and it sounded like a monster trying
| to come closer and kill me. but I took my
head of my pillow and I kept it of all
night. then in the morning i told my
mother about if and she said it was my
heart but I didn't blieve her. So the next
night’ when 1 was trying to go to sleep I
heard the noise again so I felt my chest
and I felt something hiting it so when I
woke up i asked my mother if it rele,was
| my heart so then i believed her so I never
heard the naise again after that night.

/

Story 5 .
A Stdry of Old New Orleans -
There are hippies in ocld New Orleans.

* That is what I hate. They are stuiped kids

to be hippies. They kill, mug, stick
knives out at people, they run around
half with clothes and half without
clothes. I would not like to say it but they
are quers, and we%d. They never care
about Our Father wp in heaven and I
think they neve say, the word God. God
loves them but they don't don’t care
about him. I will never be a hippy for as
long as I live. I love the word God but
they don't care, they probably don't even
know what it means. They are so.queer
like the one on,my block. Oh and also
- they always want to get DRUNK. I wish
God could try to tell them not to get
drunk, mug, kill, and run around half
necoud. They even go to churth, when
théy don’t even know what the word
GOD means. [ think they didn’t even’
schodl to learn something about GOD. 1
wish it was a peaceful would all calm. I
.wonder what they did when hurrcance
camle (Camille) came, they probably
,went to their mothers and cried like little
"tabies. All T can say is they are queer
queer queer and weard weard weard.
They are so queer, I can't stand the sight
of them. Like me. I am & normal kid, no

SRR |

+ sister Annie ‘and her

all want to do is to get drunl mug, kill,
stab with nives. Like I said before I can
not stand ‘the sight -of them. I think they
don’t even know what & vowel is or a
root word or a double gonsonant is. My

iuby wanted to
know what did it loglike in Hippies
Headquarters. So they went to look, but
the leader would not iet them in. They
hadto be a hippy if wanted to go in they

" would have to look like a hippy. But just

geast of how much it was to get in 10
bucks per a person so the leader said
could get in with a ticket for of was 10
bucks per 2 tickets .so Annie and Andrew
said they would never want to go in that
place again so they said Good by to the
hippies headquarters. They would never
want to go to the headquarters. That is so
weard I can't stand it.

The End

.




Story 6 LA
The Flowers for Mother, ~—

It was going to be mothers day soon, so

- Lorna and Sharon did not know what to
give mother. Sharon said, ““I know what
mgther wants she wants a hat.”” “No she
doesn’t,” said Lorna. “We gave, mother
that last time,” she said. She liked it but
thp dog foupd it and chewed it all up.

“That’s the reasor I don't want to get her -

'~ another hat,” said Lorna. Let's go to the
store and see what mother mite like.
They went to. the store but they didn’t
find anything that mothe:r would like.
The weeks past by and they didn't find
anything that mother wanted. It was only
a week before mothers day and the chil-

_ dren spent all their time thinking about
what they should give her. All of a sud-
den a though came to Sharons mind. “I
. know what we can give mother: flower”
exclaimed Sharon. It was a day before
mothers day and the children hurried to
the store. When they found the flower
they wanted the children bought them
and left quickly. When they got home

i

Sharon put the flowers in a vase with |

fresh water. Then Lorna put them in their

bedroom window# It' was mothers day

Sharon and Lorna gave their present to
' mother. Happy Mothers Day they
" shouted with joy. Their father came in
 with a box of candy and gave it to
! mother. And they all had a happy day at
~ the park. When they came home Sharon
- said I wish it was mothers day again.

| The End
| ERIC

* Story 7

The Littlest Eagle B

Once there was a family of ‘eagles.
There was fourteen of them. But there
was a baby one. The mother cared for
him hut he would alws cry. He would say
vety bad words when his mother

.spanked him. And the bigger sagles

would say quit crying son, we can't aford
a little old gry baby. Thére was one thing,
about the eagle. He would alweys cry
whén 'he was. sleeping with -his big
brother. Father had a secret. It was to spy
on their room and see what would hap-
pen. The next night he was looking in
the room. Suddenly the little eagles big _

brother got up antl pinched Kim and the ~

little tagle started to cry. Then father
came in{f the room and beet the some-

. thing out of the eagles big brother. Now
the little eagle was laughing and his big |

brother was crying. And then mother
came and to see what was the matter and
she foeund out the sfory right away. So
now they found out what the baby was
always crying for.

s

iStory 8

|
|
|
.
|
l

Our Puppies .

i like puppies becuse-they are fun to
play. When it is a wonderful day ¥ look ut
them. They are brown and white. The
litlies one name is kindies. I give her
some milk and shr#rgoes to slsep. I lad her
on my bed. Mother helps me with them. I
. give the others milk too when, Im finish
" with her. I ate my food she wake up. I put

" her in the box with the others.{ get milk

out of the refrigerator and give it to them.
All of them d¥ink at the same time. They
are the most bonderful puppies i’ the
world. They are nice becaues they are
small. The Mother dog is nice to.

>

iStory

1 know a Robm Red~Breast ’~

ITknow a Rubm Red Breast his breast is
red and in the morning he comes sxngmg
at my window he wakes me up in the

‘mornifig he comes ahd sing his nice and

in the morning he climbs on the clothes-
ling apd when I go to school he follows
me -to school and wher® I go home he
follows me back to my house and comes
back every morning and follows me ev-
ery back and fourth. When the neighbors
moved he had a blue-Jay and his little
brother had a English sparrow and they
made friends. Every day they fly around
the yard and never folled P~ to school
again. Oh bird I know you are kind and
nice Oh bird I love you sq. oy

' ,
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Story 10 v
My Siamees Kttten

-

Everyone loves my siamees kitten. My*

brother got it firee for no money. He gave
it to me for my birthday. As I said that
everyose loves him, I will tell you how
the love him. My big brother sleeps,

hirp. My mother and father treet
him like their baby. My grandmother
feedls him when I'm at school. My next
brother play with him. And my last

all those things. I treet him like my baby.
I feed him when I'm at home. I sleep with
im. I love him to. I play with him. But
dNfferent 1 give him a bath. And 1 kiss
him. And’everytime we pick him up he
kisses us. He doesn't realy kiss us but he
licks our face all over. But when he is

tounge at us or sometime he tricks us to
bertend and when we're about to tonch
him he goes: Mrrow and makes us go,
evertime me: help! and then I start laugh-
ing. And there is one more person well
not a real person but another.siamees cat’

brother, well he just loves him. And I do .

sleeping and we wake him up he sticks is

went home.

who love him. And this is how everyday
he comes in our yard.to find him. And
Kismet thats the name of my cat comes
running out to Tneet him. And when
we'er at schoo! Kismet bringsihis friend
inside to Pahve a teast. He comes in when
we're at school because he's a»scardy cat.
And even a black cat.loves him. His
name is Elves. The other cats nanies is

Pasha. And you know something funny"

about Kismet? When I practice piano, we
treet Kismet like a gudge at an otatoriam.
He -can sit up like a hugan being. And
vou should see him. When_we’re not
home Kismet runs around the house like

crazy looking for us under the beds, in .

the bathtub and bathrooms, on the chairs,
outside, in the living room, everywhere!
He’s so funny, One day he nfay even look
for us in the moon and the whole uni-
vers! But he bettér Jlook in sthool first.

»

Story 11

Time to Go Flv My the

-It was nice and sunny. It was time it
was time to fly myv kite the wind-was tice
to fly my kite: Up. up. up went the kite.

Up. up. up the kite went in the aia so-

high the string pop. Up up up up_up the
kite went. Down down down down went

- the kite. Down down down went the

wind. The little boy pick up his kite and

: ¥
Story 12 |

My Visit to an A olony

One day. whgn I was walking araund
my block, ! bled upon something. 1
got up, brushed myself off and went on
my way. Then, one of the strangest
things happened. I had just taken two

steps when I heard a voice! I Jooked back,

but I saw nothing in the distance. The
voice sounded again. It said ‘‘Down
here.” I looked down, and, to my sur-

prise. I saw a rather large ant. Instead of
running away. ! came closer. The ant
said."Push away some sand and come
on in." I gigled as I worked, but, as I
pushed away sand the hole got larger. I
stopped laughing and went inside.

What a busy place! I saw ants’ fanning
the queen. Ants carrying eggs. You mame -
the things ants would do and theY were
doing it. I saw the bones of prehistoric
ants. The ants were as big as my head.’

Several minutes afterward, I heard my
mother calling. I said good-bye and went
on my way. I thought mom would ask
questions. Lucky for me she didn’t.

’ The End

o~



Story 13
Baseball Billy
y Once there was a boy maned Billy. He
loved to play baseball. He practiced every
' day with his friend. One day he asked his
mother if he could join a team. His
mother said yes. Next Saturday his
mother registed him. At his first practce
he was exited.” After two monthes he
started: to play very good. And then one
' day the had a practice game. Billy hit
very far and won. Everybody said that he
was very good two weeks later they were
ving a big game. When Billy got up to
lbiahl_;e hit it way out in the field. Billy ran
andran. He made a home run. That made
his team win the game. Everybody
cheered for him. At the end-of the season
he got a trophy. Since then, everybody
cheered for him. When he got home and
told his mother and father they said that

showed his mother and fther the trophy
they kissed him and the kept%t until they
died. And one day while he was watch-
ing Television someone knocked on the

he could play next year. And when he,

L&
<

door. When he opened it it was his
coach. He said that he would be very
happy if he joined.next year and he said

yes. His cogch invited him to his party

fiext Sunday. He said o.k. At the party
they had hotdogs, hamburgers, candy,
cookies. and some milk. All his team
members were with him at the party.
After every one gatheed around the table,
the coach brougt a cake in with Good
going Billy on it. After they had the cake
he recieved a medal and a certificate.

Everyone clapped for him. At the end he

made a speach and said I am glad I have
a good coach and a good team.

AR R

+Story 14

A Boy Play Baseball

I1-was played cather for my ‘team. I ‘
couth the ball it went 10 feet over my
head. 1 gof the batter out. I played: -3th
base to and the batter hit a ground ball to
me. And I threw it to 1st bage and ws got
him out. I played 2nd base to and afbatter
hit a pop fly to me. I batted clean ¥p and
the bases were loaded. And I hit a home
run. I was playing cather again and ‘the
pitcher stike out the first batter the se-

\
|
-
|
|
|

*

" connd batter and the thid batter. And got

to bat again. The first batter got @ double
and th® second batter almost got a home
run he mist it by 1 yarn and he got &
double. The third batter got a signal The
fout batter got a walk, The bases were
loaded and the batter got a tripal and the
next, boy got a home run. And the next
boys got out. ghe first bov got a“doubl,b
the second bby got a walk. The third boy
got a walk. The bases were loaded the
‘next theree boy got out. We where at bat
it was my bat and I got a solo home run
and the next batter got a signal. The naxt
batter got a singal. The next boy got a
walk the bases were loaded and the boy-
got a ‘home ruri. The score was 6-0. It
there bat and they got- the bases loaded.

The next batter got a home run. And the
score was 6 to 3. 2

-
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Story 15

. When I get Up Early

In summer the sun shines on my face.
Early the birds sing loudly by my win-
dow. My dog tag and I run throught the

-dewdorps in the wet gress.

Story 16

Visit A Talkmg House
. Have you ever visited a talking house?

; I ‘! describe one to you.

‘The house must one window to look
like a mouth like this Mouth.
The house must have a nose above the
mouth. The mose looks like this @
or ' .

Then it must have eyes. It has eyes like

thisﬁ (g or gy ® this. ‘@ E

The sad face is like this: v g
And the happy like this: IE

>
(3¥)
[&==}

~ They are usually two stories. And red
brick."If you find a house with a face and
it is not two stories and red brick it is not
a talking house.

These houses are hard to find in
Louisiana but in Texas, Calafornia, Aro-

‘zina, Mane, Arkansa%, New York, New

Jersey, New Mecio and Idaho they are
splentyful

EKC
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The End.

Story 17

A Big Day

It was going to be a big day for Billy
because he was going to school for the
first time. He dreamed how nigce it would

«be. His brothers and sisters had told him
how nice it was. Billy could not wait any
longer. At last the afternoon had come.
Billy washed his face and hands and was
ready to go. When Billg got in the class-
room He saw his teach
hello and said my name is Mrs. Johnson I
am your teacher. Billy said helio. Billy
said to hisself she is nice. And he took a
seat. She gave everyone a pack colors and

"two books. A few minites latter a-bell
rang for recess and we line up. Mrs.
Smiths class was out playing already.
Billy was just sitting on a bench. When a
boy named john ask him to -play. Billy I
have a playmate now. At the end of the
day Billy askéd John to come home with
him. And they went home together and
played.

-

h §§;Q’5

. And she said

Story 18
I liketo get up early |
Why 1 like to get up early because I
don’t want to be late for school. I usually
get up at,8:00. So that I want be late for
school-and sometimes I see my teacher
and I say may I carry ycur books. And
she says yes and 1 carry her books when
school is over. And I ask my mother may
I help my teacher and she say yes. And
then I say good-by soon as I get out of the‘
door I sarted to run and soon as I get to‘
her I stop. And I help her carry her books
to her house. Then she says thank vou fOr‘
carring my books to my house. I saw my
teacher this morning going to schoo! thisl

. morging.

-"‘

-

/



On Wesekends

D Y
«

Stary 19

3

I clean my house up on Saturday.
When I wake up I brush my teeth and
wash my face and I make my bed and
clean my room up. [ clean the kitchen
and study in my books. I go outside and
play. I come in at 12 o’clock and eat my
lunch and go back outside and play.
When my daddy comes home he brings
some candy home.

Saturday my grandfather call for me to

‘coms to his house. My grandfather paints

cars | help him put papper on the car and
tap. Then he gives me ten ¢ then I go
home I eat my dinner. Then I look at tv
and go ta bed. On sunday I go to church
and sunday school. When I come from
sunday school I g,o to the store and buy
candy

-

1,-'

-

Story 20

Sandy Dbes the Wash

. Once upon a time there was a boy
named Sandy. Sandy and his family
lived in a trailer which stood in a park on

the California. His best friend was TonL.

who lived two trailers away. Every day
the boys went to play ball.,

One afternoon Sandy sald I wish we
could do something different. Then he
saw the family cart filled with clothes to”
be washed. His mother had put the cart

. qutside the trailer when she left for town

an hour ago. I have an idea said Sandy
we could wash the clothes. Sandy went
inside the trailer and got some of his
money. Then he took a big yellow box

filled with soap. Then Sandy and Tony
took the cart to the laundry. Sandy said
let’s use this machine. He put tha clothes
in the wash. Then Sandy put the soap in.
Just then he remembered his mother said,
put a lot of soap in the machine lot's of
soap ‘makes all the crease get out of the
clothes. Sandy put more soap in the ma-
chine. The two boys sat down in front of
the machine. Just then something went,
Slurp, Slurp, Slurp. Sandy eyes began to
open wide at what he was looking at.
Tony said, I will call Mr. Anderson. Mr.
Anderson was thé man who fixed any-
thmg that went wrong in the launtry He
said, that they must wait until the clothes
flmsh washing.

-
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! CHAPTER 4

The

Green Haired

Witch

Stories and
Drawings by
. Fifth-Graders
v‘»\ . . v‘
P

The 10-year-old fifth-grader is very
much in touch with the adult environ-
ment.! Gesell and 11g (1946) write that his
individuality is well defined and that his
insights have reached such a stage of
maturity that he can be regarded as a pre-
adult. The 10-year-old is both relaxed
and alert. He has himself and his skills in
hand. He takes life in stride and often
shows a real capacity to budget his time
and his energy. He is self-possessed; his
whole organization is broader, and his
attitudes are more flexible.

This relative fluidity, according to Ge-

sell and Ilg, has important cultural impli-
cations. It makes the child particularly

receptive to social information, to widen-"

ing ideas, and to prejudice. It is relatively
easy to appeal to his reason; he is ready
to participate in simple discussions of
social problems-—such as racial imbal-
ance, crime, war. His fluidity can also
lead to bullying and delinquent behavior
in an edverse environment; gang behav-
ior at this age organizes these traits for
better or for worse.

" As Gesell and ‘llg point out, the 10-
year-old is concerned.more with applica-
tion of skill in ths solution of problems
than with training for skill. He likes to
use his intelligence; having mastered his
intellectual tools he is interested in put-

@

1 The following dnknmon of psychologicel development ts
l.hn hrnly from the Gesell and iig (lu‘l prof.le of the 10-ysar.old
tary matecial rogerd thachudlnhupnnnt»dayumng

1] oloo given
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ting them to use. He is less driven by
-time and the urgencies of school; he
“knows where he is at."” Even his voice is
more modulated, and he has a gapacity
for self-criticism which makes for a real-
istic and factual approach to school tasks.
He is ready and willing to work by the
clock. At age 10, sex differences are pro-
nounced. In general, girls show more
social poise and more interest in matters
pertaining to marriage and family. Girls
seem more aware of interpersonal rela-
tionships than boys. They are dlso riore
aware of their own persons, clothes, and
appearance. i
" Gesell and 1lg outline developments
among fifth-graders in language arts, sci-
ences, and personal-social participation.
First, with regard to language arts, they
state that the child is employing a more
subtle use of words; vocabulary is gfow-
mgkm gize and discrimination. Langudge
is ubed as a tool in describing people and
events. The printed word is also used as
a tool. The child learns hew to employ
the dictionary more systematically, to
make simple outlines, and to consult in-
dex and table of contents.. Writing as a

= motor skill is under relatively good con-

trol as penmanship becomes smaller and
more uniform. By fifth grade, writing as a
means of communication comes into its

e
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* own, and the fifth-grade child develops a
" sentence sense and a paragraph sense,
‘Second, With sggard fo the sciences,
“the fifth=grader is showinig increasing in-
terest in and use of scientific tools. He
extends hnis afithmetic skills and compu-
tations. Arithmetic becomes truly mathe-
matics, which he applies to & range of
_practical problems. He builds up tables of

weight, time and.money,. There is at this
stage of development a definite advance
in critical or abstract thinking. The child
is able to define abstract words like *‘cur-
iusltv, * “morality.” He accepts natural

phvslcal world. Concomxtantly. he is
more reasonable in the interpretation of

history- and geography a beginning sense
of ‘social evolution and of the mte*'de-
pendence of people. .

Third, in relation to personal-soctal
partxcxpatmn and its applications; the
flfth—grader is able to keep infgrmation
[ and attitudes in good balance; he is less
likely to confuse the two. Through field
trips, through studies of plant and animal
life, the child begins to sense something
of natural laws and their effect upon his
own jife. He also learns about-his tech-

‘measure—liquid and dry, length and -

oragms and natural processes in the -

social relationships. He acquires through

nological culture, by some direct contact
with industry and transportation and,
even more important, by constant contact
with the teluvision image. :

His television viewing is greater than
that of 'a younger child (Lyle and Hoff-
man 1972), Comedy programs and fam-
ily-sjtuation programs are favored. In the

‘family-situation programs particularly he
-identifies with children of his own age--

group, and also of course he makes some
judgments as to what family life is and
what it should be. This television feed-in
is an important source of cultural values,
a cultural leveler for children at this age;
in later years the rock-music scene will
take over much:of the same function
(Lystad 1973).

Fears are few for this age, though fears
vary considerably from child to child.
according to Gesell and Ilg. The chief
fear is of school failure—that the individ-
ual cannot meet the demands of competi-
tion. Ten-year-olds enjoy frightening

“ each other in games of spying, hiding.

Dreams are common-—horrid, scary
dreams of being hurt, shot, kidnapped;
not only the child himself but his mother
or a friend may be the victim. .

The fifth-grader gives evidence of ap-
proaching adolescence. Ten or more
years of adolescence lie ahead. Endocrine
changes bring about new physical and
mental abilities; but the patterning of
behavior remains a gradual process of

Ming9
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structured growth. The changes that oc-
cur, state Gesell and Ilg, are in essence
comparable to those described for in-
fancy and childhood. The foundation and
most of the framework of human behav-
ior are laid down in this first decade and
they remain a vital part of the behavior of

" the maturing youth. The teens do not

transform the child but continue him.

Analysis of Stories and Drawings

THE SETTING
The fifth-grade stories and drawings

- (N-201) are for the most part reality-

oriented. For 66% of the stories and 96%
of the drawings, persons ‘and events fa-
miliar in the child’s daily life are de-
scribed. Episodes revolye mostly around
family and play-group relationships. Fan-
tasy is also present in the stories, but the
fantasy is less related now to childhood
fears than to childhood curiosity about
the world surrounding the child. In the
fantasy story, *The Green Haired Witch”
(story 2), the witch is not really a scary or
threatening figure; she is an intriguing
modern. technologist. ‘And her efficiency
in sweeping up victims is nothing to
worry about, for human beings are quite
able to outsmart her in the end. Most of
the stories and drawings are presented in
a straightforward manner, without bene-
fit of humor {89% of the stories and 98%
of the drawings). Fantasy and humor are
more likely to occur in stories by white
children.
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In those stories where geographic loca-
ion is specified, urban settings account
or one-third of the total, rural for one-
ird, and water, forest, or space settings
nother third. In the drawings the setting
f the water assumes considerably more
mportance. When the settings are related
o the main characters in the work, home
nd environs account for 45% of the story
tings and18% of.the drawing settings.
Iso of interest now are trips in the city
13% for stories, 10% for drawings), trips
utside of the city {36% for stories, 57%
or drawings), and even trips in outer
pace (6% for stories, 14% for drawings).
oice of settings varies in stories and
rawings, with girls and bldcks more
ikely ta choose settings of home and

ity park to the moon’s surface.

nvirons. Boys and whites are more.
ikely to explore other settings—from the -

THE ACTORS - )

. The actors in the works of these fifth
graders are usually.human beings. Hu-
man beings interact primarily with one
another, sometimes with animals, and to
a small extent with supernatural beings.
In the drawings inanimate objects are
also pictured frequently; such objects
often consist of things close to the child:
a familiar house ang garden or play-

_ground. Table 1-givey the frequency of

type ‘of actors, in the jtories and draw-
ings. In.the stories this varies by sex of
the author, boys prckmg more human
actors.

Of those stories which deal w1th ‘hu-
man beings, 34% deal ,with the interac-
tion of family members with .one an-

other—families play together in the
"home, they do chores and tend to wthe

daily. household routine, thev go > on tnps

K

- type of human ‘interaction shown varies

STORIES- DRAWINGS

% %
CTORS: - -
umans only .53 24
umans and animals *, 26 12
Humans and supernatural beings * 8 0
umans and animals and supernatural beings 4 3 0
nimals only . 6 17
upernatural beings only . 1 3
nimals and supernatural beings 1 0
oactors flowers trees. inanimate objects > 2 44

E KC [N TN
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together. In 17% of the stories, chiidren
interact with other children, usually in
play situations; in 12% of the stories
childrer interact with adults, usually in
informal situations where the adult takes
the child for a special outing. The child:
acts alone in 16% of the stories; the adult
acts alone in 18%; and the child interacts
with animals and gupernatural beings in |
3%.

As for the drawings which show hu-
mah beings, families interact with each,
other less frequently (3%) than do chil-
dren with other children (29%), children
with adults (9%). children- with animals
and supernatural beings (8%). Children
are often pictured alone. playing or ad-
miring nature (24%). Adults too are often
pictured alone. doing adventuresome
things llke piloting boats of airplanes
{27%). For both stories and drawings the

by sex. girls choosing relationships- with
other humans within the family-unit
more often than.boys. ]
Human actors are rarely characterized
in ethnic and racial terms {3% 4n the_
stories. less than 1% in the drawings). In’
stories, ethmc groups are mentioned by
white children in the context of feturning
to Europe to visit the old country and

t




renew extended .family ties. Racjal
_ groups are mentioned by black children
"in ternis of the need for racial equahty.
for fair treatmrent of blacks. Story 18 is
the one impassioned and lengthy plea to
a white society for respect and just treat-
ment of black people. Written by a black
girl, the story foreshadows adolescent
| outrage and alienation, about which
F much has been written; in this sample of
10-year-old children it is the exceptmn
' not the Tule. In onIy one drawing is a
black face colored in. The rest of the
\drgwings shaw white faces, along with
bright flowers and attractive middle-class
oyfes (not apartments or housing proj-
or slums which is where a substan-
tial number of these black children live).

' ‘Show animal figures. In the stories, 43%
of the animals are pets, 2% are zoo or

. ings, 16% of the animals gre pets, 3% - acters in the drawings, 4nimals for 31%,

- account for 22% of the main characters,
<. A third of the stories and drawings .

Table 2—Néeds of actors, by sex of the child author or artist =

¢ | -

" himself (3%) or other children (37%).
Adulis account for 24% of the main char-

circus beasts, 7% are predators, 48% ére
domesticated rural animals. In the draw-

predators, and 81% ddmesticated -rural,
animals. The type of animal depicted
does differ in the drawings by race of the
child-drtist; black children are more in-
clined to picture animals as pets. Super-
natural beings are found in only 13% of
the stories and 3% of the drawings. The
“‘good guys” {God and his associates) and
the ‘“bad guys" (monsters, ghosts) are
about equally divided in the stories; only
good guys are depicted in the drawings.
Main characters in the stories are us-
ually children, th%child-writer himself
(32%) or other children (34%). Adults "

~and supernatural beings for 5%. Type of
" main character varies by race, blacks
being .the more likely to choose them-
selves as main characters.
, In those works where emotional affect
is shown among characters, the affect is
primarily positive. Positive affect anly ig
shown in 52% of the stories, both posi-y
tive and negative affect are shown in 32%
of the stories, and negative affdct only is
shown in 16% of the stories. As for the
drawings, 67% show positive affect, 33%
Aegative affect. Affect varies in the works
by race, blacks expressmg more positive
*. affect.
\The characters 1n‘these }venks. espe-
cially in the stories, dotexhibit complex-
ity of feelings and of ideag: They are able
to express mixed feelings about the same
person—annoyance at a teacher who
- punishes them and,” at_the same time,
respect for her because she shows her
"« interest. They are able to talk about good
and bad aspects of the same situations—

animals-for 9%, and supernatural beings
for 3%. Main characters in the drawings
are also usually children, the child artist

Yo

DRAWINGS

R STORIES supmer time is fun, but it is.less fun if

. . Boys Girls Boys - Girls you break your arm and are unable to go

. % % % % . swimming. Concomitantly, value judg-

NEEDS: ‘ments are bemg expressed more and

#hyiological 3 s 1" . more by these cl.nldfen‘ Morals are often
Safety 18 13 0 4 given for the action in a story:

Love.of people 5 22 4 7 * “Every time someone . destroys life,

I‘:g:;iz:g:‘:;d foedom 3*: § 13§ 5‘; '73 beauty, and kindness he (:nly destroys

. Achievement and stmnéﬁx oA . 15 3 11 himself in the llght of G0d~
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'Wise men learn more from fools than -

fools from wise men."
“Think before acting.”

lThe 10-year-old is indeed beginning to*~
think before he acts, or at least rlght
afterwards. =

el

lNEEDS OF ACTORS -

Needs of actors in these stories and
drawings vary considerably. Independ-
ence*and freedom, in the form of child
Rlay. are still of prime importarice. The
play is more attive for boys than for
girls—boys go_outside home more, en-

gage more in strenuous and imaginative.

pursuits. Achi¢vement is also of impor-
tance for the children. They give evi-
dence of trying their wings: they speak of
wanting to achieve in school, they fanta-
size about achieving in adult tasks, they

’

-

]

admire. -adult achievers. Tabls 2 gives

needs of actors by sex of the child author-

artist. Needs differ by sex in the sample,
boys shqwing twice as much interest as
girls in"achievement. Needs vary also by
setting, achievement being related to set-
tings outside the home.

In 43% of the stories and 94% of ‘the
drawings no problems arise in solving
needs. In those works where problems do
arise, the problems are primarily psycho-
logical in nature—fear of loss of love, of
loss of face. Occurrence of problems var-
ies by sex and race, boys and -whites
being the more likely to mention prob-
lems. it also varies by setting, by actor,
and by need, settings away from the
home, nonhuman actors, and physiologi-
cal needs correlating with problems.

Expressions of needs "are usually
placed in the context of day-to-day expe-

*

Table 3—Social groups involved in pursuit of actor's needs, by sex of the child author or artist

STORIES DRAWINGS
Boys Girls Boys Girls

% % - % %
GROUPS:
Political 11 0 13 0
Economic 1 2 21 0
Family. 18 35 0 5
Family and leisure 21 39 0 5
‘Leisurs 39 18 58 81
Religion 1] 1 8 5
Education 0 5 0 4
P Q — .

riences rather than in the context of ex-
traordinary experiences such as rites of
pascage. Rites of passage are mentioned
in 21% of the stories and 2% of the ;
drawings, the rite most frequently cited
being that of death. The child seems '
dimly aware now of his own and other
gﬂe's mortality, often because of the
of a close relative or pet. Rites of
passage are more likely to be mentioned
by girls.
The majority of need expressions show
a concern for both the individual gnd for
the group (54% of the stories, 63% of

‘drawings). Some expressions show con-

cern only for the individual (32% of the
stories, 26% of the drawings) and some
show concern only for the group (14% of
the stories, 11% of the drawings). Such
interest varies—human actors, in home
settings, showing more interest in group
needs. -

HOW NEEDS ARE SATISHED

Needs are satisfied primarily within
those groups most familiar to the child:
his family and his peer group. Table 3
shows the social groups involved in the
works by sex of the child-author. The
focus varies by sex, boys looking toward
the less familiar, adult-oriented groups
more often than girls; the focus does not
vary by race.. ’
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The humgn actors by and large satisfy
needs with rational behavior (73% of the
gtories, 96% of the drawings). Animals or
ernatural beings on the other hand
drrational behavior {69% of stories).
Human beings, the child evidently feels,
should be apprupriate in their behavior.
and irrational behavior is simply attrib-
uted to nonhumans. -Relationships be-
tween human actors are usually intimate
rather than apart {85% of the stories.
100% of the drawings). Relationships be-
tween animals on the other hand can be
either intimate or apart in the stories.

Human actors tend to be group-ori-
ented (57% of the stories. 82% of the
drawings); animal actors by contrast are
more individually oriented (60% of the
stories). Human actors for the most part

pursue their needs without regard to dif-

ferentials in social status. It is as if. in

" 93% of the stories and 92% of ihe draw:

.

ings, wealth and privilege do not exist.
Animals too, in 90% of the stories. are
free from such barriers.

The satisfaction of human needs does
not invoive sharply~differentiated sex
roles.” But the stories and drawings of
boys. about boys and girls. do show more
active play, more “compstitive experi-
ences outside of the home environment.

and the stories and drawings of gisls.,

about girls and boys, show more seden-
tary interests. Age-roles are sharply dif-
ferentiated, child actors accepting tradi-
tional subordinate child roles and adult
actors accepting traditional superordi-
nate adult roles. The works of boys. how-
ever. differ from those of girls in this
respect, the former shoy. more child ac-

tors trying out adult roles and more

adults performing adult roles.

Table 4—Satisfaction of needs, by race of the child author or artist

STORIES DRAWINGS
Whites Blacks Whites Blacks
% % % ' %
SATISFACTION OF NEEDS: N
Rewards fully satisfied 78 92 98 100
By work of main character 72 90 95 94
By work of others. adult 5 2 3 0
By work of others. children 0 0 0 5
Rewards partially satisfied 3 0 0 0
Raward unsatisfied * 19 8 2 0

EKC
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SATISFACTION OF NEEDS

Needs of actors are usually satisfied in
these stories and #rawings. They are sat-
isfied by the main characters themselves,
who. having defined'a goal. work to
achieve it and-succeed in achieving it. In

" the sfories, satisfaction of need varies. by

race but not by sex of the,author with
blicks more likely- to show satisfaction
(sed table 4). Satisfaction also varies by
actor. those stories involving human ac-
tors witll positive affect more likely to
show satisfaction. Satisfaction varies by
occurrence of problems (absence of prob-
lems relates to satisfaction) and by view
of the world (a friendly view relates to
satisfaction).

The actors hold positive views of them-
selves and their abilities (89% of the
stories, 94% of the drawings). They ex-
press positive views of people's role in
their society: people go forward to
achieve their goals, and they assume-con-
trol of their own destiny. Finally, the
actors view the world itself, its values
and ideals, in a positive fashion. In -the
stories, 40% show a friendly view of the
world, 40% show both a friepdly and a
hostile view. 20% show a hostile view
only. Such views vary by race of the
author, blacks—who also receive more
satisfaction of needs—having a more
friendly view of the world. In the draw-
ings. 91% show a friendly view of the

- world. 1% both a friendly and a_hostil
. view. and 8% a hostile view of the world.




Summary /~ o

Our 10-year-old fxfth«grader shows in
his works a reality base, an interest in life
outgide of his home as well as in his
home. His social interaction usually in-
volves family members and peer groups.

The child shows little concern with-the”

racial or ethnic identity of those around
him. He shews positive affect toward
others, and he focuses more on the moral
implications of human behavior.”

Need for independencs and play is sti}l
of inajor importance to the 10-year-old.
Also of importance is achievement. The
satisfaction of his needs is usually sought
in family or leisure-group activities, is
most often approached rationally and
with self-direction. Satisfaction is usually
obtained by the 10-year-old, and the
child views himself. other people. and
the world generally in a positive manner.

One characteristic of 10-year-olds.
mentioned by Gesell and Ilg. and evi-
denced frequently in the present works,
is that of fluidity. Fluidity is seen in this
sample in the child's grasp of the fact
that good things and bad often go to-
gether. It is apparent in his assessment of
fair play. especially in relation to games.

<

'Another trait of 10-year-olds, men-
tioned by Gesell and Ilg, is that of secu-
rity: the fact that the child “knows where
he is at.” This trait is seen-in several
ways in the stories and drawings. In the
reality-oriented works. the child shows
appropriate interests and goals for his
own future. He shows regard for.the
problems and the behavior of others, for
the technological world around him. In
his fantasy-oriented works he shows that
he knows the difference between fact and
fictibn and he shows little fear of the
unknown.

In language arts, as Gesell and Ilg have
pointed out, writing is indeed a means of
communication. The child in these works
is able to portray not only characters and
events but also subtle shadings in moti-
vations, situations. moral judgments of a
person’s behavior.

Gesell and ilg mention the 10-year-
old’s scientific interests; such interests
are evident in these works from his con-
cern with gadgetry and scientific explo-
ration. They, are also evident in his obser-
vations of nature—of the mating and
births of animals, of the color and
warmth of springtime.

Finally, in the area of social participa-
tion. as Gesell and Ilg suggest, the child
is learning more and more about the
outside world and developing attitudes
toward it. In a drawing of his playtime
activities, he is able to sketch his front
yard within the perspective of the sur-

JuH{4
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rounding nelghhorhood (drawing 3). He
shows knowledge of other people, and,in
some cases, of the difficulties in which
certain minority statuses place thém (sto-
ries 18 and 19)}.

The 10-year-old child of this sample
holds above all a positive view of himself
and his world. Things seem good to him
and anything seems possible. Hé¢ is not
hung up about general social problems
his_lack of opportunities to achieve his
own goals. He is reaching out, exploring,
testing the world around him; he is doing
so rationally and with insight into the
complexities of his social milieu.

Such a picture does not of course apply
to all the 10-year-olds in this sample. Sex
differences between children are noticea-
ble. Gesell and llg emphdsize the social
poise. the maturity of social relation-
ships, among .girls: Girls of this sample
show an interest in the home settihg and
in family relationships. They also show
an interest in quiet child play. Boys in
the sample are more interested in settings
outside of the home and in relationships
with other than family and peer groups.
Boys show concern with both acgtive
child play and with achievement; they
seek achievement for themselves and are
interested in adults who have achieved.
It would seem then that the boys are
more socially aware, are reaching out

-
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more for social roles and Tesponsibilities
in threir future. Both girls and boys seem
to be veering toward traditional sex-role
differentiations, girls taking ‘a quiescent
background position and boys taking an
aggressive forward stance .

Race “differences. while less pro-
nounced than sex differences, are also
evidenced in a number of ways. Blacks
tend to have more interest in the home
environment than do whites. They also
show more satisfaction of needs, a friend-
lier view of the world. These more posi-
tive social attitudes of black children
contrast with their more deprived social
backgrounds. The blacks apparently do
not see segregation and poverty as insur-
mountable obstacles to the achievement
of their own goals.

Stories and Drawings

A select group of stofies and drawings
by fifth-graders is included in this sec-
tion. As in the previous chapter. the
works are presented verbatim with gram-
matical, punctuation, and spelling errors.

Story 1,
extreme consequences of physical in-
dulgence. Poor Fanny! Stories 2, 3, and 4
describeithe need for physical safety (but
notice how the children now are more

“Fat Fanny.” describes the-

¢ ~

¥ .
self-assured about their ability to handle
threats to physigal safety). Stories 5, 8,
and 7 discuss the need for love among
persons. The authors of ‘these stories are
able to verbalize anxieties about loss of
the love and affection of someone close
to them. Sturies 8 and 9 concern love for

pets. Stories 10 through 14 show de‘;ight .

in independence and play; they inclide a
very matter-of-fact and humorous discus-

sion of-the feuding and fighting which is

a big part of child's play (story 13:
“Fun—Thier Own Way""). Story 15. “The
Boy and The Squirrels,” discusses a boy's
adventure-discovery of animal nature.
Lastly, stories 16 through 20 focus

‘upen achievement o the lack of it. Sto-

ries 16-and 17 shew achievement by
means of good luck. Staries 18 and 19
show the Protestant-ethic road to
achievement: hard work. And story 20
shows achievement as it is perhaps most
often experienced, mixed with failure:
the “‘moral” given at the end is an in-
sightful one.

Drawing 1, “My frist Time Out,’>gshows
a boy’s concsrn with physical safety, in
an undertaking of considerable daring for
a 10-year-old—a campout in the woods.
Drawings 2 through 6, all by girls. focus
on independence and play. The play is
quiet rather than active, and even when it
does reach out irom the home the setting
is restrained in nature (a trip to the
beach. an ocean voyage). Drawings 7 and
8, by boys. also focus on play. but of an

- active and more unusual nature. Drawing

Jru‘};is. i

7 shows a meticulously designed racing
car. Drawing 8 shows a boy rising majest-
ically from earth in a basket, held aloft by
a large balloon. Drawings 9 and 10, also
by boys, concern achievement. Drawmg

g, **The Flight To the Moon," unlike the

_“drawmgs of first- and third-graders on

this subject. which $how the initidl blast-

- off, shows the time of triumph when the

space capsule is about to land on the
moon. Drawing 10, “What It Will Be Like
in 2000.” shows several new social in-
ventions, including more spectacular ad-
vertising media. The perils of technologx-
cal advancement!

These children were all within a few
months of their 10th birthdays. Their sex

,and race characteristics are as foilows:

DRAWING

STORY '

1 girl. white 1 boy. white
2 girl. white 2 girl. white
3 bov. white 3 girl. black
4 boy. white 4 girl. black
5 girl. white 5 girl. whité
6 girl. black 6 girl. white
7 girl. black 7 boy. white
8 girl. white 8 - boy. white
9 girl. white $ boy. white,

10 boy. white 10 boy. white’

11 boy. white

12 boy. white

13 girl. white

14 boy. black

15 boy. white

16 boy. black .

17 girl. white DY Oh

18 girl. black

19 girl. black

20 boy. white .
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at Fanny
Fanny was an enormously fat girl. She
ived in an snormously fat house, and ate
n enormfus amont of ice cream. Every
ay Fanny would wake up and have
boxes of ice cream for breakfast. At
100l she would have three boxes of ice
am for lunch. At home she would
ave two and a half boxes of ice cream
or dinner. The only reason she would go
bed was to wake up the next morning
nd eat three boxes of ice cream. Every
orning Fanny would waké up and
igh herself. One day she stepped on
e scale and it went hay-wire. *‘Oh, no.”
id Fanny. “I must go on a diet. From
ow on I will eat one box less of ice
eam for every meal.” She tried this and
stead of*Bating one box less, she ate one
x more. Fanny started to ride in a truck
school, an ice cream truck of course.
he grew too fat for the truck so she
arted to ride on an elephant. Instead of
er riding on the elephant, the elephant
de on her. One day Fanny was sitting
yutside and she began to sink. She sunk,
nd sunk, and sunk, and sunk. Today she
still sinkihg. Some say she sunk right
hrough the earth, and others say she was
e maker of the bottomless pit.

-

Story 2
The Green Haired Witch

Once in the kingdom of Popycake there
was a terrible witch with green hair.
Every night she would ride a- vacuum
around the kingdom. She rode a vacuum
because she was modern and it.was
handy because she would sweep down
on the town and her vacuum would catch
dogs, cats, mice, and gverything else she
could find including people. She would
-put them in a prison. She would feed

¢ them Yell because she used them to try

4

experielents and potions. She loved to
use people becausé* they had the best
reaction. She always got them to try
whatever she had in mind by locking

wthem in a room with no escape then she
would pour the potions in them. There
was only one who could trick her. That
weas Joe. He acted like he wanted it and
the whitch who was mean would not
give it to him so everybody did it sc they
did not get the potion and the whitch
moved.

JUDI6 .

v~ Story 3

~ across some fools* The fools didn®know

Fools and Wise Men

A time ago some very wise scientists
needed some human guinia pigs for their
experments. They searched and searched.
For weeks they found no one foolish
enough to do it. After about a month they
came in luck. The men finally came

better so thg foilowed the scientists into
the labratory. They were killpd in the
experment s¢ their friends g(f very an-
gry. They wanted to get the wise men
back; ) -
They built & deadly machine easily and
asked the wise men to help them with it.
The wise men were not as foolish as fools
and did not except for they didn’t want
to risk their lives in a fool’s experment.

Meoral: Wise Men learn more from
fools than fools from wise men.

v
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Story 4 R .
In the Woods

One day I was walking in the woods by
mysalf I unpacked my things and ate my
dinner and then'it was time to> go to
sleep. Next morning I woke up and then I
went hunting to find my breéakfast befor I
knew it .a giant bird was attacking me I
didn't know what to do so I started to
run. The bird stili was after me { started

to run -faster and faster unil finglly T

reached a dead end. s¢ I tried to slip
awdy but I was trapped so I picked up a
| rock’and threw it at a bird but it missed
him. Now I rememerred the bird whistle I
got in camp so I blew it and the bird flew
away and now it was night time the
wolves were howing and I got a little
scard because I wouldn't know what
would happen next. The next night the
wolf attacked and I was fighting it and 1
stabbd it with a knife and he was dead
and that was the end of my campout.

——t
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Story 5 “
Tracy and Tessie

Once upon-a time there were two little
orphan children.

They hved in a house just on the cor-
ner of Shamrock Street. The house was
old and broken but this was the only
house that they had. The paint was off
and the roof leaked badly, the steps were
gone and worst of all there was no front
door.

The chlldren were 8 years old and
there names were, Tessie and Tracy, two
twin girls. They bothslept on a mat on
the/floor and they each had two dresses.

Thier parents had died in a firg these
two children had managed tc escape to
this old bfoken down house with-a bag of
food and two dresses each. They had
been here one whole week and now they
ware running out of food.

* Where would they go? What would
they eat? The)biggest question was, How
long would they live? '

Suddenly as these two orphans were
sitting in deep thought., Tracy broke the

i N

adopted. .

" has said a word aboutit. *

silence, I have a magnificent idea what

begged Tessie what. We could go to an
orphan hame. There we would get plenty
to eat and we would have clothes and a
bed, and best of all we would have love.

Yes, Tracy you're right we can go-look
for one now If you wanto replied Tessie
quickly.

T way anymore. ¢

‘

Wait cried Tessie, “We can go and look
for a policeman he will give us a ride
there. ’

“Let’s go now,” cried Tracy

Well yes you guessed right this story
has a happy ending.

Tracy and Tessie went to an orphan|
home and very soon after. that they were

- "The End.

Story 6

A Big Surprise

» One day after school Betty walked

home with her friend, Jenny. “Tombrrow

is my birthday,” said Betty, ‘éﬁnd no-one
‘Dont feel so

bad.” said° Jenny, “Someone has to re-

member it. Jenny had to turn the corner

.

"so Betty went straight. Betty walked in

her house because her mother usually is
busy.

Betty thought her birthday was going
to be just like the other days

The next day she found .out she was
wrong. When she walked ig the everyone
said “happy birthday”. Even Jenny was
there. From then on she never felt that




Story 7
' Helen's mystery
Once upon a time there was a little girl
named Helen. Helen was going to ask her
mother.if she loved her. So she went
downstairs and said, **Moether do you
love, me?”’ Her mother said, *‘of course I
love you dear.” Then Helen went up-
stairs again. When she got into her bed-
room Jagain she started to think gbout
what her mother said. She said. *'I bet she
" just spid that because she doesn't want to
hurt my feelings. Then she thought a
while and said, “If they don't rehlly love
me, I will run-away tonight.
When- night came, Helen started to
pack her bags. She sneaked out of her
bedroom window. When she-was outside
she started to walk. She walked for
<hours. When she turned a.corner a man
started tc follow her. He got closer and
closer. He grabbed her and put her in his
car and drove away. Then the car
stopped. He brought her in this old look-
ing house. Then she knew her mother
loved her. Her mother called the police
and then they found her tied up in the
old house. When the police brought her
home, she knew her mother loved her
véry much.

The End

Story 8

Barney the talking Beagle .

Barny is a dog looking for a home.
Barny was standing by .a school bus step.
He saw the bus coming. Mike got off at
this stopIWhen Mike got off he did not
see Barny: Then he saw him.

Mike began to walk home. Barny fol- «-

lowed him. Mike detieded to bring him
home. Mike asked his mother could he
keep him. His mother said Yes if it's O.K.
with your father. Mikes father came
home soon. He said alright. .
Mike brought Barny to his room. Barny

. said nice pad. Mike looked at Barny and

said did you say that. Barny said yes.
Mike was anraised

Mike said I'll call you Barny That’s
how Barny became Barny. Mike and
Barny went on walks. Barny and Mike
had fun during the summer.

[

/9 | .

Story § I
Charkie and Sparkie

Once thier was a girl. She had a dog
named Sparkie. She had jist moved into
the neighbor hood in a big house. ~

Their neighbors name was Logging
family. They had a german shepard by
the name of Charkie. Charkie got of the
Logging’s yard. Sparkie was out too
Charkie jumped into the Hudsons yard.
Charkie was chasine Sparkie. Everybody
was so excited because Charkie could kill
Sparkic. They didn't know that Charkie
was'a male and Sparkie was a female. So
théy stoped chassing each other and
rested under the grape vine. ‘Later on in
the year they mated and had .little pup-

- pies. When the puppies got old enough

to sell they sold then. Charkie and Spar-
kie kept having puppies so the Logging's
where happy and so were the Hudsons.
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Story 10
Me and fy friepds and the way we play
Me and my friends always play spy.
"We hide and kreep and peep on others. It
is fun. We hide in different places when
we are being chased. Somtimes we ride
on a go cart to get away faster.” It goes
very fast, and it goes so fast you can
hardly steer. I was riding it and I was
leaning back and suddenly I lost controll
of the go cart. And I fell half way off. My
back was scaping on the ground. I ’said
stop, stop, but they were going to fast to
stop -and anyway someone was chasing
us. I was hangingehalf way ¢ff and about
to fall off.
‘ The End
Tune in to next weeks story when I fall
off of the go cart.

summer is time that everyone loves~

Sfory 11
Spring is a Very Special time

’for Some People

Spring is the time for relaxing. Your
away from shcool and house work. You
can play and have fun without worry of
homework or bedtime and sometimes
you get to go on a vacatiqn to Hawii,
Puerto Rico, or Florida where you can
enjoy swimming all year round and enjoy
the beatiful scenes.

Spring is a trouble sometxmes 'Lake
last summer my brother mised camp be-
cause of a broken arm and he needed a
cast all summer. So that is why you
sometimes hate summer and everything
that gos with it but on the other hand

¥

“~

. The Sluggers

Story 12

There:was a baseball teain called the
Sluggers. They called thier team the
Sluggers because they played baseball
well. On,thier team were Bill, Joe, John,
8ob and Reed. There were not many boys
b6t they still played good baseball.

One day they played a game with an-
other team. Reed, Bob, and Joe had each
hit a home run and all pf-them hadzeach
caught one fly ball. . %

When, the other team got in they were
not doing good. They started cheating so
they could win but cheating did not help
them. A boy on the.other tpam was thier
captain and he cheated 30 much that
nobody liked him but his team and the
other team let them cheat.

“The cheating that the other team did,
did not ‘help them because the Sluggers
still won.

4
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Story 13
. “Fun—Thier,Gwn Way"
Anne was walking to her réom when
David and Chris tripped her and got her
to the floor. “Get off of me!" she cried.
“No. You gonna make us?"’ they asked.
David was six and Chris was five. They"
were brothers ‘artd always fought. Anne
fought with them too sometimes.
“I don't make trash,” she said.
“You're just chicken of the sea.’

' me” cried Anne. . - -
“DAVID!!! CHRIS!!! Come here!" said

cousins.i’ 3 B
went outside all the time. This
e they got in a fight with thier cou-
sins. Anne was playing the miano and
enjoying herself. So now David and
Chris, ﬂnd Anne were having fun—thier

E 4

Story 14 N o
Camp Big Horn
€amp Big Horn's location is:on eighth
strest at the Elks Lounge. We have fun
there. We go through army drills at camp
it is a fun place. And you don't get home
sick becous it is 8 day camp and you
come home every day. We go swimming
on Tuesdays and Thursgdays and Mon-
days and Wednesdays and Friday we go
.to City Park. qr sométimes Audube.a
 Park. We go on bikes too. and at the end _
k we 2o, tOvthe pool and take our test.

EKC ot
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“Moma, David and Chris won't get off g

Moma, “Go ofitside and play with your\

Story 15
The Boy and the Squirrels

~ There was once a boy who hqd nothing
' %Untll one day he saw a squirrel's
nest ed it every day for 4 week. 9
Then finally (28) he saw a squirrel come
out. Than a baby come out than another
baby come out. He watched them

through his window until one day he

(54) wanted to pet them. He went outside
but ‘they ran away from h
threw some food on the ground for them
to eat. They ate (81) it than became to
come tamer and tamer Sometimes they
would go up to his hand but he wouldn't
let them eat out of it because they might
accidentaly bite him. (113)

[N.B.: A number of children. as did this

boy. counted words and recorded prog-
ress as thgy wrote their stories.]

L]
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. Than he -,
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Story 16 RN
James Jackson and his Wife

Once upon a time there /as a man and

his wife who wanted to miove to Chicago,
but they did not have any money.: One
dav while he was outside cutting the

grass a man drogped a walet. He pick it

up and gave it to the man. The man gave
him a 100 dollar bill sp he ran inside and
told his wife and his wife she said I am
going to have a'baby. So the next.day the’
man went tg the airport and bought two
tickets to Chicago. He told all his ffiends
abaut it. The next day he b[awed $900
from his bother. He entered a contest and
first prize was $14,000 'dollars. Then he
pick up the laugeuge and put it into the

* car and left for the airport. He‘ﬁarked his

car then 2.hours later he ‘was off the
plane at Chigago airport. The called a
taxi and bought a hoine on the shore of
Lake-Michgan. The next day he.got a job

_ so he could earn some maney and he got

a letter say Dear Mr. James Jackson you

have won 1st prize of $lfv?£l?ollars\
- told his wife and they so ha

How that he got a job he could pay his]
bother back and he put the $14.000 dol-
lars in the bank to .ave it and they live
happy ever after.

“~ TheEnd



Story 17 | - -
The Lucky Pear

Once there was a pear ufe It belongéd
taa farmer and his wnfe Every morning
the farmer or hxs{%lfe ‘would go and plck
the pears.

One day the farmer was walkmg back
from the orchard and he reached into the
basket and pulled out a pear. He tried to
-bite intd itbut he couldn’t. He'went back

o

him to save it because it mlght bring him
luck.

he didn't stop pitkipg pears. He was still
plckmg.péars until dark and the pear tree
still had pears on it. He sold them all and
pecame a millionare.

God Bless You!

to the house and told his wife that he
couldn’t bite into the pear, ‘His wife told"

Thé next day hé went to pick pears and ‘

Yol
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Story 18 . .

Freedom of Negroes and Color :
Freedom is one of the biggast moblems

~ of today’s wosld. Why? Because of the

lor of a person’s skin, but not only

Wocause of that because of people’s. be-

liefs. . :
Long ago, the ancestprs of N&GROS

- lived in Africa. Why were these people
’ .called NEGROS? Because of the amount

f sun. they received. But somg people
call tham BLACK PEOPLE."

But did you know that the first to reac
the North Pole was BLACK?

Some Negroes discovered a country i
Africa. Do you know what that counyty.
was? Yes. it was Liberia, but not only/the
North Pole, and Liberia, but many other
countries and things. .

But the mam thing that NEGROES dis-
covered was SOUL. Negroes may be
black. but they surely have a lot of talent.
Such freedom songs of Negroes guth as:
We Shall Overcome, I'm Black and I'm
Proud, etc.

Now let’s get off the soul business and
get oa to color problem.

Negro ancestors of long ago were

'slaves. The white men of our history

went to Africa to look for something of
some sort.'And instead, -they found
BLACK PEOPLE wandering around. And

they took them back with them and they

made them serve them, and do all their
work. These people were called slav-s L
They sarig beautifui songs cf praise such

-~




as: Sweet Low Swee%(,‘hamo he’s commg
for to cgrfy me home.

By the way the HE in that song is GOI>
ALMIGHTY: They believed in God and
. the majority of them worship GOD of
today’'s world.

Some people say that Negros are free,
 Yes, free in word but not free in mind
“and heart Eet me show you an example;
signs such as: White Onlv. No Negroes
Allowed. There you sse?

Some Negros just give up.

But even WHITE MEN have given their

,life to set the hearts of a white person to
let all black men in. But some people‘just
hate freedom, not only for Negros but for
everyone. .

Four .persons 1 can remerber of are:
Abraham Lincoln (White), John F. Ken-
nedy (White), Martin Luther King
(Black). and Robert Kennedy (White). All

-
wire killed or murdered- just because
thdy wanted freedom.

But please don’t’get me wrong., What :

I'm trymg to sev is. ] LOVE EVERY-

‘E the LORD MY GOD said. ~"BO
i O OTHERS.AS YOU WOULD HAVE
, THEM TO DC UNTO YOU.*Amen.

So remember PEACE!

And one day we hope that all colms
can join hands and ging as Mariiu Luther
King said. “FREE AT LAST FREE AT,
LAST THANK GOD ALMIGHTY WE'RE

- FREE AT LAST.” Amen.

¢
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Story 19

Mv Books

My books dr a good help to me. It help

me how to spell and read. I nead all of
my books.to go to collage. Like you did. I
like to redd my books at"home and in
school, too. Thats why you went to col-
lage by reading books. 1 am reaging book,
so I can go to college like you did and get
a good job. too. At school I read books. 1
like*my reader best. ‘and then come my
spelling, ‘and then come my arjthmettc,

. they are al good bonks to read. And in
the reading they are some goad stories in

them that you might like. Becouse 1 like

the stories in my Books. My speller help

me to spell more words. .

P ’ C‘
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Story 20

Peachy Pete

Peachy Pete is a boy who loved
peaches. It was a hot.summer day when
Pete decided he needed money. So he sst
up a peach juice stand and called it
Peachy - Pete's Place. It was getting
cloudy. it started to drizzle. So he de-
cided to go inside. Then he came out in
about half an hour. I* was all wet but he
didp’t mind. Soon he had lots of cus-

‘tomers. He was trying to serve all his

customers at once. It was a slipping slid-
ding mess. The pitcher turned over he
slipped ‘on peach pealings. Everything
turned out to be a mess. He had to pay for
pitchers, cups. and other ‘hmgs He#
c.nded never to do it again.’
Mo:ale Think befdee acting.
' 'Ihe End
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CHAPTERS
< Children’s

v Stories and

" Dfawings from
a Developmental
~ Point of View

-

~ The past three chapters have been con-
cerned with differences in the content of
children’s stories and drawings within
various age groups. In this chapter are
discussed differences in content of chil-
dren's works between age groups. Sev-
eral questions are raised: Does the scene
of activity change for older children? Do
the kinds of actors focu-ed upon change
for older children? Do the needs of these
actors. and the methods they use to ob-
tain satisfaction of needs. change? Fi-
nally. does the amount of satisfaction
itself change as children grow older?

At age 6 the child leaves home for first
grade, and he is away for the better part
of his day. Thereafter. more and more of
his active hours are spent in the school
classroom, in the neighborhood street or
playground. The child is enlarging his
contacts. trying out new roles, observing
and bvaluating his surroundings. As he
experiences and explores. his perception
of the world grows and expands. Com-
parison of first-. third-. and fifth-grade
works shows something of the direction
and the force of these developments.

‘Analysis of Stories and Drawings

THE SETTING

The settings of the stories and draw-
ings are primarily reality-oriented. The

.

»

1 The lullowing descrhiption nt psvohological deselopment ay,
1ehen latgely 1rom the Cesell and tig protsle of the Bvear-old with
npdwted matenal on the chibd in present.duy susiety
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emphasis is on teality locations and situ-
ations, and this emphasis does’ not
change significantly from first to fifth
grade.! The geographic location of the

- stories and drawings does change signifi-

cantly by age group. In the first-.and
third-grade samples. their own urban
scene, particularly their homé, accounts
for most of the settings. In the fifth-grade
sample. other ateas—such as the country- |
side. the forest. the seashore. or outer
space-—-assume more importance. Al-
though the task requested of them was
not, “Write about what you did on yoir
vacation.” manys-fifth graders wrote sto-
ries of trips they have tdken. providi
detailed accounts of their adventure and
their fun. )
The chamge from settings close to’
home to settings far-out differs by sex
and-race of the older child. Boys are
much more willing than girls to reach
out into new territory wherrjthey are
older: whites are more willing than
blacks to move outward when they are
older. Most girls continue in fifth grade

" #o talk abaut life in the home or at the

school and the playground. Boys. includ-

_ing black boys._go miles further from

home base. One black boy talks of visits
to his. grand mother’s home in the country
and describes the pear tree. the peach
tree. the plum tree. the apple tree—gifts




of nature not likely to be found in his
urban setting. Another black boy talks of
his whole State and it; varied points of
interest:

.My State .

My state is Louisiana. It is not mine. it
is the state I live in. We hagve many fun
things out here. The city I live in is New
Orléans, that's the swinger of Louisiana.
We -have parades that many people
comes to see from alover the United
States. And we -have the French Quaters.
And most popular Lake Ponchitrain, it
"has rides and a penny land. It is o very
hice state to live in and N.O. is a very
nice city to live in. In all the other cities
the're o.k. Baton Rouge is the State Cap1~
tal of Louisiana.

Fifth-grade white boys tend to stray
even farther awav from home. Some are
fagcinated by islands. especially those
with buried treasures and with danger
lurking at every turn, Others focus upon
mountains or forggt lands. One has as his

setting the country of Vietnam. a land #

distant in physical space but close in
socia! concern to him:

The War ih Vietnam
In Vietnam theAmerican soldiers are
helping South Vietnam fight North Viet-
nam, because North Vietnpm has gone
over to communism and South Vietnam
has not. The U.S.A. thinks that all free
countries should stay free.

Q

-

Evry vear thousands of people die
fighting the North-South Vietnam war.
Since 19— men have been shooting
and killing one (Jnoth .

If President *Nixon could take all
Americans out of Vietnam, he probably
would, but then North Vietnam would
take over South Vietnam, then all of
Vietnam would be communist so he can’t
do that.

THE ACTORS

Older children not only show less in-
terest in the home setting, they also show
less interest in family actors in the home.
They look outside of the family. to other
children, to other adults for the actors in

- their storles and drawings. While they

focus on people outside of their own
family, outside of their own neighbor-
hood and sociocultural milieu. - hey

rarely bring up sociocultural differer: ces
between such people. In steries, the older
children as well as the younger ones see
- persons as similar to themselves without -

distinétions of race or ethnic group mem-
bership. In drawings older children as
well as younger ones show almost all
facés as white.

%

The ‘main actors in the work differ by
age group. Whereas the first-grade stories
and drawings often show the child him-
self as main actor, fifth-grade stories and
-drawings are much less likely to do so.

The fifth-gradeé stori?&re more likely to

show “other” childrerfiplaying; the fifth-
grade drawings show’ pictures of other
children in play or landecapes or pictures
of inanimate objects. The kind of affect
shown hetween actors also differs by age
group—fifth-grade children view inter-
personal relationships less positively
than do first-grade children. Older chil-
dren show more perception in their pres-
entation of human behavior. Whereas
first-graders just describe actors in ac-
tion, fifth—graders to some extent de-
scribe actors in action and additionally

_ some of the reasons for their action True,

the explanations are rather simply formu-
Tated; but the’children nevertheless indj-
cate awareness of and mterest in ccgm-
tive processes._ :

The changes found between age groups
in characterization of actors varies by sex
and by racé of the child author-artist.
Boys and girls stan\ut in first grade with
similar proportions” of family actors in
their works. The proportion of family
actors declines by fifth'grade much,more
sharply among boys thgn among’ girls’
Blacks start off with more family actors,

. than whites in first grade but by fifth

grade have almost exactly the same pro-
poraion—which involves for them a
higWer rate of decline. While fifth—grade




girls talk-of themselves and their family
playing together. performing tasks in the
home, boys talk about themselves or
otherchildren havifig adveniures out of
the home. Boys also talk of adults having
* adventures—scientists doing spectacular

* experiments. men of the future leading a
futuristic existence. as in the followmg
story by a white bov:

How it will be in the Year 2000

In the year 2000 the world will be
amazing. Houses will be built up in the
air hundreds of feet high.
People will be guing to work and to
other’places on air (In jet scooters].
Going to the moon will be nothingtike
going out of solar system. People have
prebably never heard of an ocean.
. They'vé been dried up for vears. Dogs
don’t bark any more.—thev talk.

And. as for People they haven't
rhunged a bit. their still themselves.

Changes found between sge groups in
type of affect amony actors varies by sex
and rac¢ of the child. Although boys and
.. girls stdrt out in f¥gst grade with verv
i positive affect. bovs become significantly
more negative than do girls by fifth
grade. Although whites and blacks start
off in first grade with similar proportions
of positive affect. whites become signifi-
cantly more negative over time; blacks do
not change in affect over time. The fol-
 lowing storv. by a white boy. is an exam;

" jumping ropes.
* rounds. singing songs—fifth graders con-

A

negative affect amo'ngy

ple of considerab
actors. leading ‘to vnolent and traglc
death:

The Funhouse

Once in winter the Funhouse gate was
left open but rides were off. So Kathy

weht in the only thing that was open was.%
the miror walk So she went she walked

and walked she khocked and bumped
into mirors she met up with this-man he
chased her and chased her she never got
out of the walk she went in circles. He
was about to caught up went she fell to
the ground. He picked her up. He then
brought her to the ferris wheel he
throned it on as fast as it can go. She fell
and broke her neck and died.

NEEDS OF ACTORS

The needs of actors shown in these
stories and drawings do not differ by age
group. They remain varied: the principal
need continues to be for independence
and freedom. However the degree of in-
dependence and freedom sought in-

oses for older children as they spread
tl" r wings and reach out further fronr

home. 'Whereas, first-graders search for -

independence and freedom in, simple
child play near home—flvmg kites..
riding on merry-go-

centrate on child, play of a more adven-
turesome and alsp more skill-oriented na-
ture: vacations to Hawaii or Puerto Rico.
explorations in a forest or an island or a
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mountain. baseball games and basebdll
games and baseball games. diving, ten-
nis. archery. riding.

A sizable number of the children's sto-
ries_mention problems which must be
overcome, before needs of actors can
satxsﬁe.d/problems which lnvolve eithe
physical or psychological ‘obstacles t
need satisfaction. The occurrence o
problems rchanges significantly from firs
to fifth grade, the older children exptess
ing more problems concerned primaril
with psychological obstacles.

The similarity of needs expressed be
tween age groups holds for t
subgroups studied. Most boys and gxrls
most blacks and whites are interested i
independence and freedom in first a
well-as in fifth grade. In first grade. bo¥.
are twice as interested as girls in acaieve
ment and thev continue to be twice a
interested as girls in higher grades
blacks are as interested as whites i
achievement in the first grade and the
continue to be so in higher grades.

- The change in number of problem
found between age groups does not hol
for subgroups. Older boys manifest sig
nificantly more psychological problem
than do younger hovs in their works
older .and younger girls do not differ
OHMNer whites shqw significantly mor
psvchological problems than do vounge
whites: older and vounger blacks do no
differ. The problems described includ




ear of 1na equacy“gnd abject failure,’
loneliness and rejection. The following
tories dre examples of such concern; the
irst is by a‘black boy. ‘the second by a
whlte boy . -

Z ~
E " The Supper Ball
: Once'a poun u time a boy learned how
to nack « supper ball. He nade a little
ball, Then He made a little bigger Ball
nd a bigger ball until he made @ ball
‘bjgger then a eight by eight room. The.,
ipper ball was green (the little one) the
big one -was: puprile. He made another
upper ball the same size as Bige pupale
ne; but thes one was chistl:ball with
litter in . The ball was alsd bigger lick:
e eight by eight ball. He tried to makke
bigger than-the eight by elgl‘lt ball, dnd
it feﬂ on hnm
i
The Lonely Tree on a island
There once was a lonely tre¢e on a
sland all by itself' Some bov was riding
In a.boat and threw the seed. And then
he seed started to sprout. It gewlto be a
ig tree. But it was the only thingxor® the
sland. There 'was not anything but
water all around it. Sometimes birds,
urtles, dircks, pigons, and other animals
ould stop by to visit the tree. Buﬁ%ey
ould onhly stay a minute becaus
sland was so lonely.”

ptay on it very long' So one day the tree
ran off the island and drowned inthe
ater. And the tree was never Ionely
gain. A

.

Nc¢ one wants to

HOwW NE‘EDS ARE. QATISFIED

The needs of actors in these stories and
drawings are .satisfied primarily witlfin
% social reiatlonsﬁlps of fandly ‘and peer

+groupgs Family and peer-group relation-

ships remain important for the older
group—in fifth grade as in first the chil-
dren a;e little concerned with political,
economlc religious, or even educational #
relatloqshlps »

Basic pattétns of social relatlonshlps ,
-continue to be rational, intimate, ipdivid-

ual as well as group-oriented and non-
_hierarthical ‘for the older children. The -

first-graders as well as the fifth-graders
are indeed rational, with a firm grasp | of .
the real and the possible. The younger as
well as the older children are intimate in
their social behavior, choosing informal
and spontaneous contact with others over-

“formhal, highly structured roles. The chil-

dren show an grientation to the individ-
ual and to the group: first-graders to the

- same degree as fifth-graders are inter-

ested in the individual's personal effort
as well as the group effort to achieve
godls. All the childrep are nonhierarchi- -
cal in their social behavior; the first-
graders do have a.few kings and queens
in their stories and the fifth-graders a few
presidents, and prmmpals.. but neither
group has_ very many:

! Actors in- the. stonps and drgwings
work toward satisfaction of their needs
creatively and with self-direction. They

*seek goals and solve problems through
their own initiative, without gkeat con-
“cern for what mother or, teacher, or any-
bne else “will say.” This approach is as
- true for first-grade productions as it is for
fifth-grade productions. .

In working toward satisfaction of
needs, the actors do nof define participa-
tion in terms of sex rbles’ boys and girls
in these,works do much the same’sort of
- things, with the exception of playing:
. baseball and football The actors do de-
fine partxclpatlon in terms of age roles—
~child actors pnmanly play at children’s
games and adult actors prlmarlly work in
the home or the office. These sex and age
orientations do not change between age

. groups.

While similarity - is found between
older and younger age groups in the
-ways needs are satisfied for. the sample as
a whole, it is not found between older
and younger age growps for ont subsam-
ple: boys. Boys change significantly in

~ their focus onesocial relationships, -rela-
. tionships out of the family being mare

important to the. fifth-gtade boy. The
fi ade boy is interested in social rela-
thIlShlpS in the scientific- communityr
(the implications of new discoveries), in
th& economic world (in man’s .struggles
to earn afllvmg] in the political arena (in
national pride, national problems). One
blacl&boy, writing about a need for




chievement)) couches it im terms of a SATISFACTION OF NEED.
ture economic rojg;, , . ‘Olger children as well as younger pnes

What I Want-Bew ~ . show satisfaction of needs in their’ work,
‘ The fifth-grade sample seems just as se-
cure, joyous, fulfilled as the:first- angd
third-grade samples. The older children
show gosmve self-imdges in their charac-
terizations—they -are,confident about
themselves and their talents. They also
remain positive abbut other)people and
- other people’s abilities to handle needs—
they seethers too as seekers, initiators,

E 5
E :

Iwamt to be a natzonal‘guard when I,
w up. Even when I'was five vears old
!‘vunted to be a no¥onal-guard, From
vhen [ was-smali,! loved to.play with
y soldiers. At home I have a bunch of*
Ey guns My daddy ha$ a riffle for me.
e is going to give it'to me when I grow
p."Whut are Yo.u going to be when vou
w up? ~

r ) doers’in, the world rather than as thé~

A white boy talks about his country’s ‘- passive victims of outside forces.

eds ‘for achxevernent and for safety, The view of the world itself, as a com-

escribing some*of the economic and fortable environment to live. in, does dif-

acial-political relatlonshlps involved in fer between older-anfl younger children;
e satisfaction of these needs: . for the older children the world is a lass
) <.t -~ secure. Hore - threatenlng place. Fifth-

' v America® . graders show twice as many negative

America is a beautiful, country It has  descriptions of the world in their stories

tates produce many products of which clinéd to_show the world as a place
anives on, The states produce things - where children Het hopelessly, lost, are
at build dxfferent‘ materials that maft  threatened by superhuman beings, large
an ustsand-live in. The coufftry pro- ° animals, tornadoes. and other overpower-
Hifces marty things not only for itself but  ing forces. —~ .

0untries give America supplies. '* sself and of other people do not vary

ive$ huilds transportation, shelter, aAd  View of the world doés $ vary betveen age
bther inventions that may heIp man. - .groups of the subsample. Boys and girls
Amegica’s polution is very bad. It is  both show twice as many negative feel-
illing and injurihg man..Jf she doesn't ings about the world in fifth as in first
ry. to stqp her polution, she may come to  grade; whites show almiost three times as
. . . many negative feelings abopt the world

by fifth grade. whereas blacks show half
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ifty beautiful “states: Aimost all of ber as do first-graders—they are more in=

or other countries too. ‘Just like other Satisfaction 6f need . and view of ‘one-.

" The supplies that America gets and .‘between age grougs of the subsamples.

ar

as many negatlve feelings in_fifth as in_
first grade. Very few older black children’
see the world as a sinister and unhappy-
environment; aln;ost a third of the whites
see the world this way.. The following
two stories, the first by a white boy, the
second by a white.girl, show scenes of a
hostile.and unpredictable world: -~

]oe was walking on the beach one day..
He stumbled on some rocks., When he
fell on the sapd he saw a funny rock. He
looked in it and saw a piece of paper.
Just as he was about to open the paper
Sam. came along. “Whdt yasdoing® said
Sam.
rock and it has a piece of paper in it.
Well go ahead ande¢open it. »

“What does it say,” said*Sarft It
doesn’t say anything. It's just d piece of

- -paper'with pictures on it. Let me see ii.

Your c’racked' This is a tredsure map.,

“Where does it say the treasure is?" Joe
asked. It's on Seasond Island.” Do you
want to go all the way there?'” said ]oe I
want to go xf there's lots :of money. ‘1
want to go,” Sam said. We'll havg to get
out of here on Tuesday. When it was
Tuesday they set sail.

When they.got there they were very
hungry. 1 wonder how Mom and Dad

[

are
“right.

/»

The Trea\gr;e Map

Joe replied; *I found this funny

said Joe. Oh, they probably all-

-~
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The next morning they got ready/for
- the hu
started
open it. When they opened il they fo
‘a few beads. They were very disap-
;pomted : ¢
.~ When they went back to camp -Joe
asked Sam which way do we gb. I
thought you knew’” Sam said. Now we're
Jost! As to this dayv they never found,”
there way home.

As they got where X was

2

' The Girl that?picked Strawberries

' This story takes place'.in the Umited
' States. There was asgirl named Anne
that loved to pick-strawberries.

th v
1ggrng They found a;chest. Le%

o

[ One cool summer morhing she ‘got up-

and went strawberry picking in the or-°

chard. Anne picked about one basket
yhen she saw something moving in the
bushes. At first Anne was scased but she
thought it may only be an animal.
nne walked to the bushes and looked

twelve story spider. The spider chased
ther all around the orchard. Her father
saw the spider and killed it.

That was the end ,of the spider. Ngw if
;Anne sees the bushes moving she runs.

umméry and)Conclusions

In our sample the glder group of chil-
ren demoristrate inte}as‘t in environraen-
| settings and human actors which are
fferent from those of their younger
unterparts. The differences are ‘in the
atnrp nf greater interest in areas ‘and

ER; ' s '
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int. There in the bushes was a big, giant, .

-

peoplé outside of the home for the fifth-
grader. Older and yqunger children gre
not different in basic geeds expressed, in
the manner in which they go about satis-
fying_such needs, or in the amount of
satisfaction of needs obtained. The

differ in affett towald othet people, view

_of the worldin general, and perception of. for more cross-cultural analysis to ascer

problems involved in satisfying needs—
with o}der children feeling less positive
toward other peopde and the world, and -
showing more concept with problems.
This ‘general pictyre does not hold tq
the same degree for‘all groups-of childrén

in the sample. Boy$ and whites reach out~

into the world more as"they grow older.
They are more interested in places,
new people. They aiso tend to see prob-

lems with greater frequency and to view

the world les? sanguinely’than do. girls
and blacks. '

One mlght ask what it is in the experi-
ences of/ boys and of whites that makes
them more” adventuresome. An obvious
fact#¥ is that’ boys enjoy higher social
statu$ in our society thar' do girls; they
are expected to achieve more and as
adults they do achieve muth more in
terms of power and income. The same
can be said to a lesser degree of whites
compared with blacks—whites start off

.with greater cultural advantages, more is -

expected of themh, and .as adults they
perform better.
This sample consisted of school chil-

. dren ‘of both*sexes, black and white, froth

New Orleans What about*.ohlldren from

. 09y

-

. of trying out these experlencés—-the ob-
. ssstacles, thE hugts, the failures along .the

. which to identify. The best role models

T At AT

othettregxons of the country, w1th sti
other statuses—Spanish American chil:
dren, American Indisa children, children
of migrant workers, children with physi
cal handicaps? How do their unique s

cial statuses affgct their expectations an
interests in the society? There is a nee

tain social perceptions and goals of di
.verse children in-this diverse countsy.
One of the cherished myths is that thé
United, States is a land of equal opportu-
nity./The older children of this sample do
nat seem to respond equally to the chal-
lenge of this myth. Boys are cohsiderably
more interested in new experiences than
are girls; whites are more interested in
new experignces than are blacks.’ Both
boys and whites also see the frustration§

.way-—but this does not deter them fram
forging ahead.

If a goal is to pncourage children to
make use of opportumtles. to participateé
actively in the society, children must b
given meaningful role models with

are, of course, real-life ones. But these ar
not always available. Not insignificant
,,axe rol¢ models to be found in book
children read in school. And they are
avallable For this reaspn the focus o
attention in the next chapter is on th
content of children’s bgoks—books th
child himself choosés as his favorites,
books adults choose for him. A\




Through the pages of a book the child
“is able to explorer many places, to meet
many people, to do many thmgs
Through the book world the hild’s own
world grows and expands. A glde rgnge

. " CHAPTER &

' Books

L - ’, - ) fOI‘ child; the child's book world is\far more
v . . * Yy .3 varied than is his real world or even his
Ch]ldren television world. Not all childfen have
. L S . equal actess to books, not all children are
’ - R «encouraged to read. The child is

- ‘ ‘. . prompted to make use of books by a good
Those Children Read,

school library, a good neightborhood li-
Those Adults Praise brary, sighificant adults who enjoy read-
. mg

r * The purpose of this chapter is to study
the kinds of-books significant adults sug-
. t - - gest that they read, in order:to ascertain
. . ‘ the role models present in suck exposure.
{ - A The analysis involves, first, what chil-
: dren look for in books in terms of settings

involves what adults. look for in books for

children in terms of-these vayiables. Scru-

N ! tinized are the choices of two typgs of

. adults: literary critics {who are often

professional educators as well) and per-

sons who buy books for children-.(who

- are usually parents, grandparents, aunts

and uncles). Finally, the analysis in-

cludes a comparison of children’s crea-

. tive }yntmg (the stories dlscussed in pre-

vious chapters), children’s book ‘choices

and adult book choices for children, to

. . ascertain similarities and diﬁ'erences in
: »depiction of social behavior.
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of book experjences are available to the_

the kinds of books ¢hildren like to read,

. ’ . . - and actors, needs and rewards. Se¢ond, it -

-

To be discussed first are the'%bk
choices of a sample of elementary sthool
children who do have good library facili- »
ties and who are encouraged to read. The

_)sgmple consists , of whole first-, third-,

and fifth-grade classes in a largely white,
middle-class school in thé suburbs of
Washington, D.C. The N includes 56 boys
and 44 girls who were asked by their
teacher in the classroom to write down
the titles of their favorite books (sée ap-
pendix A for a list of titles).”

Next discussed are the book choices of
adult reviewers of children’s books. A
number of literary and educatlonal publi-
cations regularly review books for chil-
dren; two of the more prestigious and
widely circulated were chosen for analy-‘
sis: The New York Times Book Review
(11/7171, 11/5/72) and The Washmgtqﬁ
Post Bouk World (5/9/71, 5/7/72). From

" The New York Times, those books la-

beled outstanding during the years 1971
and 1972 in the categories of picture
books, books fer 6-9-year-olds. and books
for 9-12-year-olgis were analyzed. From
The Washington Post prize books aad
honor books for the years 1971 and 1972
in the picture books and 8-12-year cate-

gories were analyzed. The‘ several cate-

S
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gones include totals of 40 differefit books

 for the ybunger age groups and 35 for the
older age grodps (see appendix A. for a
list of titles).

Best-selling chljdren s books, hsted on
 three different:dates in 1971 and 1972 by
' The New York Times (11/7/71¢ 5/7/72, 11
E5!72) are also reviewed. These best sell-
ers—14 in number-—were reported by
more than 125 bookstores in 64 commu-
nities in the United States. Best-selling
 children’s books are not clagsified by age

vide themselves fairly evenly betweeh
- selections for beginner readers, with few
words and simple themes. and selections
for emerging adolescents, with complex
characterizations and plots {see appendix

l
K

‘ A for a_,hst of tltles) »

' Books Children Read
' THE SETTING ,

The settingstof children’s favorite
- books differ by age group of the child. In
the first-grade sample, fantasy orienta-
 tions are chosen 70% of the time.
whereas in the fifth-grade sample fantasy
is found in only 40% of boo
Though humoreus works a osen by
 57% of the first graders, they are chofen
by only 15% of fifth graders. The choice-
pattern.is for increasingly more down-tc‘

‘.

 categoriés, although they do seem to di- °

‘ .
earth stories for the older child. But these )

down-to-earth stories do not necgssarily
invelve the urban scene with which the
child is familiar! for older children espe-
\lly. the scene shifts to other locales--

al areéis, the forest and the oceam,
outer space. Furthermore, settings for
“older children are less clgsely relite'd to
the home environment of the main' char-
‘acter—the main character moves outward
to areas farther and farther away from his"
home and often moves about from one
area to another.

Favorlte story sewsngs vary by sex gf
the younger cHildren in the sample.
youhger boys preferring stories that are

reality-oriented, humordus, set in rural -

areas, away from the home environment.
Favorite story settings do not vary by sex

//mong older children in the samplé. glrls

as well as boys reaching out toward new
'and breadening environments.

* A'gdod example of a comfortable, fa-
miliar setting ewjoyed by younger chil-
dren is‘found in Brunhoff's The Story of,
Bakgr the Little Elephant (1933). The
young elephant Babar loses-iis mothet in
the forest to the bullets of a great white
hunter. On his own he musters inner
strengths and proceeds to a life 6f adven-
ture in:the city. He finds a mother-substi-
. tute who affords him a’home and a safe;
secure existence. He travels about the
city, enijoying delights children are famil--
iar with;} visits to a big,stor¢ and to a

_, Pastry shop, trip§ in a car, walks on the

*

Lol

=4

boulevard. There arg hilarious, impossi-
ble scenes, such gé.that, of Babar in a

_proper shoe store being fitted with very

large but proper shoes with spats. The
scenes, however impossible, do provide
settings which are recognizable to thc
child.

By third grade the child is’ 1nterested in
reality settings, including reallty settings
quite different from his own. He.is, for
example, interested in how people in the
past have lived. Wilder's books, such-as
On the Banks of Plum Creek (1937), are
popular with the third.grader. These
books tdke the child bagk_to the Ameri-
can West 100 years ago—the setting is
not just that of rural land; it is of unde-
veloped rural land where a new counts
and a new way of life dre being formed.
In these stories there is considerable fo-
cus .of home life, biit out-of-home set-
tings dre drawn as well—showing how
people of this period worked and prayed
and went to school and built a viaele
cominunity. 4 -

-

THE ACTORS

Actors differ in the favorite stories .of
younger and of older children in the

‘'sample. In favorites of the younger age

groups, human and animal actots usually

.. appear together; in favorites of the older

.




age group. hugans appear alone mbre

;primarily child actors, but for flfth-grad~
'ers adult actors are very much in evi-
dence. patticularly adult achievers. Mo$t
,[actors in all of the favorite stories are
;whltes blacks and American Indians ap-
pear somewhat more often in the stories
of older children and when they appear

often. For first-graders human actors are- -

they generally share equal statuses with

whites.
Main characters in the stories also dif-
er among children of different ages. For

first-graders, 22% ‘of the main characters

re children.and 44% are animals; none

re adults. For fifth-graders however,.

28% of the main characters are children.
0% are animals. 43% are adults. The
emaining main characte}s in both

' roups are inanimate ob)ects I supernar

tural.beings. The older child is then look-

ing up from his own world. mcreasmgly
ubstituting adult role models for chiid

‘nes.ihscardmg animal characters and
maginary creatures.

Affect shown among characters also
differs in favorite stories of younger and

?Sblder children. Among favorite stories

pf first graders the actors show positive
ffect 77% of the time. positive and nega-
ive affeet 23% of the time. ‘\mong favor-
te stories of fifth graders. though. actors

ghow positive affect only 41% of the time

nd positive and negative affect -59% of

the time. .Favorite stories of oldér chil-
4
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dren show‘more ambivalence in social
relationships;” they also show greater
complexity of characterization and pro-
vide information on why actofs act in the
ways they do.

Portrayal of actors does not differ in
the favorite stories of younger girls and
boys: it does (fltfer in the favorite stories
of older girls and hoys. Older boys prefer
stories with adult main characters.
cluding blacks: they like books about
achievers, particularly those swho achieve
in'the world of sports. Younger girls and
boys both enjoy the charactér of Harold
in I-}grold and the Purple Crayon {(john-
son
who likes to make his life more exciting
than it ordinarily would be. So he draws

with a purple crayon. He draws pictures’

of far-off places and far-out creatures, and
in his dreams he is in these places. with
these creatures. Harold plays games and

" has imaginary adventures with_childlike

" abandon and high spirits. Older boys

enjoy the tharacter of Wilt the Stilt, in

" th¢ biographv. Wilt Chamberlain (Ru-
deen 1970). Wilt is a very different sort of

character—an adult who has achieved
superblv in his profession. His determi-

becoming a top-flight professional bas

in-.

" NEEDS OF ACTORS

_pendence and freedom, as shown in
1955), Harold is an irrepressible boy

-of the first-grade stories as compared to

. strength are the second most frequently

nation and his years of practice befor

ketball plaver are described at som
length. His early difficultie$ as a blac
person in a white-dominatel§ society ar
also describéd, Finally. Wilt's honors an
awardg and 'Es place in the history o
basketball are extolled, and the’child
reader is able to ldentlfy wuth a rea
winner. -

In -the children’s favorite stories th
primary needs expressed are for inde-|

child’s play. These needs are more im-
portant for younger children, with 79%

63% of the fifth-grade -stories focusing
oh™them. Needs for achleven}ent ‘and

expressed—they are less important for
vounger children (5%) than for older
children {18%). Older children are "iptm*-
ested in stories of achievement of both
child. and adujt actors. BRI

. Needs presented in the stories of older
children are not satisfied as easily as
those presented in the stories of vounger
children—problems are more likely to
arise and must be solved befote needs
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kan be met: Rites of passage are also more
lkely té be, seen in the favorite stortes of
ploer -children; they favor biographies in
{vvhrch a person's birth arid coming of age,
and ;sometimes death are described. In
he favorite stories of older children,, ac-
tors are less -interested in just their own
tndividual needs and more interested in

ut others less fortunate than they and
cooperate in joint endeavors.
‘Needs of actors' in favorlte stones of

play. but older boys are also considerably
ihterested in books in which the princi-
pal need is for achievement. The sports
blography is very. popular—sports. after
all, are important day-to-day activities of
the boy: he has some knowledge of the
skills needed to- play various games. he is

ing to a sports hero.

is joyously expressed in Dr. Seuss' {1960}
lbeginner readers (see Green Eggs and
Hamt and others). These books include
'marvelously exuberant stories with fapci-
ful gharacters like Sam, who enjoys-the
green eggs and ham. and like Lomaxes.
Grinches., Wumps and Nooks, who dis-
play independence and freedom and
'have remarkable adventures. What child

ther persons’ needs as well: they help -

older boys and girls are prlmarlly for °

eager to learn more* *skills, he en;oys relat- .

wouldn’t love to do the same! The as- .-
sumptigns behind such books are signifi-
cant: play’is important and worthwhile,
life is to be enjoyed.

For older children needs for play are
often sgen in*mystery- -book choices.
where amateur sleuths—usuallv chil-
dren—prowl in empty houses and empty

.caves. in woods¢ in castles "and other

foreboding places. For older boys, needs
for achievement and strength are ex-
pressed in biographies of sports heroes
and other men who have become’ very
successful in their professions. Neegs for
achievement and strength Smong’ girls

ships: the main characters typrcally gam
in knowledge and wisdom.

.
1

HOW NEEDS ARE SATISFIED ..

[N

* For younger children, the need fOr.plav % .The needs of actars in favorite stories

of first graders are ‘satisfied prrmarrly
throug}:l leisure-time activity (80%]); those”
of actors in faverite stories of th rd- and
fifth-gradgrs are satisfied primXxily by -
leisure-time activity (63%) but alSo by.
political and économic activity in biogra-
phies of famous men. The acfots in_ favor-
ite stories of all grades sh w rational,
purposeful-behavior which is both indi-
vidual and group orienteg. Their social
relatlonshlps aré intifhate and face-to-.
face; .encounters are. w1th equals rather

. than with higher and lower status per-
sonages.

9%{03"'§¥
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.related to one or the other sex. Stories .of
_ tion in biographies of achlevers Favorite

linked to age ' groups—children assume
- traditionally subordinate-child roles and

. of transition from child to,ddult statu

The favorite stories of the children in
the sample show actors with considera-
ble self-direction in their approach to
needs. Having defined goals, the actors
seek positively and resourcefully to ob-
tain them, whether they are the improba-

* ble fantasy characters first- graders love or

historical or present-day heroes fifth-
graders prefer. There is no such thing as
conformity to norms or timidity of pur-

" pose. True, some of the characters do fail

in what they are trying to*accomplish,
sometimes several times. But they try and
try agdin until they accompllsh their
ggals. *

Favorite stories of the flrst graders do
not usually show social roles exclusively

third- and fifth- graders do show sex-role
identification, primarily male identifica-

stories of all (‘hlldren show social roles

adults assume traditionally superordinate
adult'roles. In fifth grade, heweyer, a
number of the. children's favorite stories
concern growing u and the’ difficultie

there are stories about a child’s changin
relationships With parents, with peers, a
he seeks both independence and love i
human relationships.
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The manner in which needs are satis-
sfxed differs in favorite stories of older
iboys and older girls. In .stories of older
;boys. rewards are more oftery obtained
through political and economic roles,
Fmore interest is shown in rational behav-
ior and formal-apart relationships be-
£tween actors. a greater degree of sex-role

identification is present. Older girls pre- -

E.fe‘r stories of adolescents and their chang-
ing relationships to the family” group.
stories .such as Nevillé's It's Like This,
Cat (1963). The main character of this
I‘~hook Dave Mitchell. is 14 vears old. g pw-
ing: up. i the midst of New York

Dave’s companionship witl®an older boy
his friendship with a girl. his affection
for a stray tomcat. and his changing rgla-
tionship with and 1ncreased understand-
ing of his father as-a human being are
‘told/ with sympathy,and \&{vlth"humor
Although the protagoﬁlst is a boy, gifls
do \identifyqwith and receive emeyment
from this tale.  * DR

SATISFAGTION OF NEEDS ,

‘Satisfactions are obtained in all of thes
‘childten’s favotite books. They are ob-
tained. usually by .the main character
himsélf, without the help of others. The
main character, in addition to being suc-
cessful, holds a positive view of him-
self—he ‘s confident and glad he is he.
He views other characters and their role
‘in the world positivelv—others too chart
their.gwn courses, control their own des-
til_““"‘ Q -

h

» Girls' favorites show

View of the world is more positive in
favorite books of vounger, as compared
with those of older. children. Among first
graders, positive views are shown in 75%
of the stories—the world is friendly and
satisfying. and hardly anything goes
wrong. Sometimes the wofld becomes a
little~dull, but when it does the main
character in these stories livens it up—by

painting the scenery. changing institu-_

tions around. performing impossible
feats. Among fifth-graders the world is
seen as both positive and negative in
65% of the stques. as social problems of
the environment, 'of human growfh and
development, of social relationships. are
introduced quietly but forcefully. Diffi-
culties are not presented as insurmounta-
ble. but they are presented as formidable.

Satisfaction of needs differs in favorite
stories of boys and those of girls in the

«~gample. Boys' favorites show very posi-
.ctive views of self; the heroes are self-

ey are going to win.

eroes and heroines
who _have self-doubts and uncertainties
about thejr future. Boys identify with
strong male imiages; girls identify with

assured, confident t

individuals who are less strong and who
* often need reassurance. )

_ est, lowest, biggest. smallest,

. 97

The favorite story of third-grade boys is
the sports biography~ baseball, basketball,
and football giants are featured. The fa-
vorite story of fifth-grade boys though
takes achievement a_step furthler, for it is

the Guinness Book of World Records

McWhirter and McWhlrter( 1970). Here
boys can go beyond hiographies of a few-
specific people and find all kinds-of
success stories. They can find th?/%rgh«

“fastest,
slowest. oldest. newest, loudest, greatest,
hottest. coldest. strongest in the human.

animal. and plant world. in the scientific
and mechanical world. in the universe

"and in space. They learn that the tallest

recorded man of whom there is irrefuta-
ble evidence was Robert Pershing Wad-
low, born in Alton, [llinois, on February
22, 1918. They learn that, in terms of
record stunts: students-of the University

. of Surrey held a protracted game of hop-

scotch that lasted 24 hours and included
212 games. taking place at St. Martin-in-
the-Fields Church. Trafalgar Square, Lon-
don. on November 15-16, 1968. v
The favorite books of fifth-grade glrls

‘shew success in human relations. Satis-

factions come in‘the resolution of the
actors’ interpersonal problems, as for ex-

. gmple in Sachs’ Amy and Laura (1966).

Ten-year-old Amy and her older sister
Laura struggle through their own prob-’
lems with friends and with teachers in
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order to avoid worrying their ‘inuvalid
mother. In another book about Amy. the
trials of being the new girl on the block
are portrayed. All ends well though in
the books of thig series as Amy gains in

» secial awareness and in s'éTf~e§teem4

Books Adults Praise

THE SETTING

Books that adult reviewers choose for
younger children up to 8 or 9 vears have
primarily fantasy settings (62%) and are
sometimes hfimerpus (33%). Books these
reviewers choose for older children up to
12 years have primarily reality settings
(77%) and are seldom humorous (6%).
Rural scenbs 'ptedominate in the book

choices for all ages-—they are almost_
twice as frequent as urban scenes. The"

settings relate to the home and neighbbr-
hood ‘of the main characters infre-

' quently—in 289 of the reviewer choices

for vounger childrdn. in 25¢s of the
" choices for older children: in thev majority
of cases they relate to ather areas. often-
times far away from home. For vounger
chlldren._Tudo s Corgiville Fair (1971)
is a sprigh %antasv set west of New

- Hamipshire and east of Vermont, detail-
" ing the delights of a Fourth of July cele-.
' bration as experienced by a number of
. small,animals. For older children. Kerr's
. When Hitler Stole Pink Rabb:t (1971).i% a

sensitively drawn storv of the. flight from

- any sensible child.

.

“ homeland and political persecution of a

waem andecloselv knit Jewish amll\
‘Best-selling children’s books are, most

oftens fantasv-oriented. They are seldonr

v . ). ]
humorous.~Set frequently in sura! areas,*

thev describe what happens in or near

‘the homes, of the main eharacters. A clas-

sic example. first published otver 70 .vears
ago and still beloved, is Potter's The Tale
of Peter Rabbit {1902). Peter Rabbit's
world consists of his home and of Mr. Mc
Gregor's appetizing garden-—where good
quality lettuce and French beans and
radishes are to be found. Peter helps
himself to Mr. Mc Gregbr's vield. The
naughty” rabbit is pursued hotly by the

dlsgrun,tléd farmer, who objects stren- °

uously to Peter’s invasioh of*ls privacy.
his lettuce, ‘arrd his radishes.Fanally. like
the exhausted Peter
returns home to the security and ‘the
warmth of his Motker and her camomile
tea. -

THE ACTORS

Re\ iewer book choices focus on human

-

actors in 67% of the books for vounger

children and in 80% of the books-for
older childreh. Thev focus less on animal

_acters in choices for older children, &nd

rarely on supernatural beings for either
age group. Himan actors are more apt to
consist of the child and other children or
adults interacting witli each other than to
consist of the child and his family. Role
models are thus varied and adult-role

models are plentlfﬂ

“identification with other than,white per

-groups. 35% are children. 9% animals,
419% adults. Remaining tnain characters

" characterizations are.kept simple. .moti

‘gerer’s The Beast of Monsieur Racine
{1971} is a good example of a book choice

These reviewer choices are concerne
primarily with white actors: some starie
have ail-black or all-American Indian ac
tors (8% for the vounger age group: 7%
for the older age group). fewer storie
show racial and ethnic groups together!
Thus little opportunity is provided Yo

sons, little understanding is provided o
unique racia) or ethnic social values or o
the nature of gqnflicts between group
holding different valué systems® = .

Of main characters in the book choice
for vounger age groups. 39Y% are chil
dren. 29% are animals. 219% are adults.
Of those in tie book choices for glder ag

for both groups are “supernatural beings
or inanimate objects. Affect between
characters is usuallv-all positive in books
fo- the vounger age group and usually
both positive and negat’v2 in books fo
the older age groups.

In bdok choices for voukger chlldren.

vational and behavioral analyses are mig-
imal; in choices for older children such
analyses are much more frequent. Un-




. for younger children which has simple".

gharacterization and lots of action. Its

. main character. Monsieur Racine. meets

- seen beast in Mis own backvard:, e

up with a very unusual. never-before-

makes friends with the beast. plavs w1th
it. gives it special treats. and studies it.

He reports its strange characteristics to

' the French Academy of Sciendhs. The

- stage it giggles. teagy
. dissolves into two mischievous children.
' The text is adventuresome. the illustra-
- tions superb. and the joke 'very funny. An

Academy is astounded and invites Mon-

- sieur Racine to Paris to present his find.

When the beast is indeed presented on
itself apart. and

example of a book choice for older cHil-

dren which does contain depth of human
| characterization is Baker's Cockleburr

"Quarters {1971). In a rundown section of
: town,” & 10-year-old black boy helps a

crippled. half- blind * ‘mammy dog' and

- her eight pups. Whlle caring for and

- protecting the brogy

the boyv learns
about the problems o survivaL and sbout
man’s role in helping others. The story

 points out the interdependence of living

creatures and has a special message of
love and kindness. °
Best sellers usually have human actors.

' primarily white. middle-class children.

E Animals are sometimes present as pets or
 in their own world: supernatural beings

- are not found. Affect shown among char-

acters in best sellers is most often posig

 tive: and frlendshlp cooperatlon and

-

generosity are. extolled in parables of

rigliteousness and civilized behavior. Sil-
verstein's The Giving Tree (1966) is a
warm and,wise tale of a boy's discovery
of the value of loving and of giving. -

NEEDS OF ACTORS

. Ny .
Reviewer chaices for younger children
focus on a variety of needs—5% focus on

safety. 27% on love. 60% on independ-

ence and freedom. 8%-on achievement
and streggth. Ghoices for*older children
show asomewhat different need empha-

sis—=17% concern safety. 36% love, 17%

independenge and freedom. 30%
achievement and strength. -

Needs for independence and freedom
in the reviewer choices for younger chil-
dren are-often expressed in the fascina-

tion of child actors for trips and out-

* ings—boat rides. train ‘rideg. airplane

rides. An example is Burningham's Mr.
Gumpy's Outlng {1970): a book abott a
no-nonsense old gentleman who agrees
to take a ¢ollection of yes-nonsense chil-.
dren and janimals for a rideyin his row-
boat. Mr. |Gumpy cautions the children’

and the animals over and over and owver.

again .boyut proper boat behavior. only to
v

%

end up o‘verkgled in the middle of the

. river—allbecalfse of the liveliness:of his

guests. The high spirits in the book,
though, are catching and Mr. Gumpy. the
children. and the.animals have a happy
as well as a wet time.

Need for love in the-reviewer chmces
for older children is characterlzeu by a
desire on the part of both adult and child
‘actors for, acceptance and understa- ding

-and affection. In Klein's Mom, The Wolf

Man. and Me (1971). a modern tale of
romantic Jove. an 11-ygar-old, fatherless
girl worries when her unmarried mother

. thinks of ‘merriage. Will her mother re-

main a free individual? Will she herself
remain free? When her mpther has fight
with the boy fridnd. however. it is the
child ‘who comforts him. In time. the
three characters learn to live together
\Vlt}»mutual respect and concern. -
Reviewer choiceg for younger children
rarely bring up problems which musj be
solved before needs can be satisfied;
choices fololder ‘children often bring up
problems. Problems are ‘shown in fiction

as well as nonfittion bogks: they deal

with individual concerns. such as lack of
self-%gteem drug dependency, and with
sbcial concerns. such as war or pollution.
Books about problemg of special interest
to the young. such as the use of. drugs.

\
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tell. it like it is with a faif amount of
technicabdiscussion—they are often writ-
ten’ by scientists or scxence writers.’
Although life pa’ss‘ages are, seldom
'mentioned in the books. for younger chil-
idren. they ‘are often Thentioned in-the
books for older\children: birth. death,
human growth and development are dis- .
'cussed in ways the older reader can un-
derstand. Actérs in these rgyiewer
choices are almost always intetested in
other persons as well as themselves. and
the goncepts of community and society
are-implicitly or explicitly presefit.
- In best sellers the need expressed most
oftery s that of love of humans and of
ranimals for one another. In White's Char-
:Iétte's Web (1952) this need is shown on

.love of a fellow creature in’ the barn. a
 pig. motivates her to save his hfe in‘a
i wise-and witty ‘manner. Love and respect
‘between animals in.the barnvard are
echoedl in love and respetit between hu-
imans—adults and children—around the
 barriyard. In this stofv a range of human
‘Bmotlons is actually present—joyv. sor-
row. anger. concern-—-v(?lth love commg

'several levels. Charlotte is-a spider whose -

through as a unifying force in the'actions
of living créatures. In best sellerf few
problems show up in solving needs. but

]

whenthey da they usually involve diffi- .,

) cultxe@ in ftndmg love and dlgnm and

respect among individuals.

YOW NEEDS™ARE SATISFIED .

In reviewer book chmces for \oufger
children. needs are most often satisfied
through leisure-time ,activity. Family ac-
tivities are next in 1mp0rtance political
and economic activities. lqast in evi-
dence. Lobel's Frog and Toad Together
(1972) shows the delights of o friends
as they tell staries, walk in"the woods.
and swim in the river together. In re-
viewer book selections for oler childrer,

needs are satisfied frequently through™..

political and econoniic institutions. less
eften by family and leisure insfitutions:
Political and economic institutions are
shawn especfdlly in nbnfiction  works
concerned with important hlstoncal
events or modern social problems The
Gobles' Brave Eagle's Account of the
Fetterman Fight (1971) recounts ¥hief
Red Cloud's 6 monthg* war aga)yﬁs& the
United States. the only war in which the
United States ever negotiated for peace
onithe enemy’s térms. .

¥

Actors show rational behavior only
about half of the time i1 reviewer selec-
tions for vounger children—the fantasy
stories for the young often take them up,
up and away from normal activity to
masvelous and impossible worlds-and
marvelous and impossible feats® Actors
are rational almost all .of the timg in the
selections for the oldei age group. Inti-
macy between gharacters is almost al-
ways shown in books for younger chil-
dren: characters are more apart and for-
mal -in books for older children. espe-
ciallv when deliberating on social issues.
In mest raviewer selections, group orien-
tations and nonhierarchical (social rela-
tionships are found.

Al of the reviewer choices for younger
and older age groups show self-directed
beha\vxor Actors seek out satlsfactlons
with determination and spirit: they tackle
difficulties with new and innovative ap-
proaches rather than with old. estab-
lished methods. The stories show few
sex-détermined roles: girls' and boys
share gctivities, and qelther séx is barred
fram certain areas of participation. Most
roles are agé-determined: children amrd
adults know and respect their places_in
:Z;e world: children are free tg experi-

ent and to dream: adults work. some-
times at exciting. sometimes at quite dull
pursmtﬁ -

-




Best sellers are usually boricerned with

amily or with leisure-time actlvnv heir
haracters for the most part show ra-
ional, intimate. group-oriented and non-
ierarchical behavior. The characters ate
also sélf-directed: rgles are not sex-deter-
ined bmt they areMagesdptermined. In
hest sellers actors pursue their needs
with i gusto—as in Dahl's Charlie and the
hotolate Factory (1964). Charlie is a
very poor but resourceful voung chap
ho manages to win’ one_of the flv
golden tir “sts which permit fne'iuckv
kchildren to visif Willy Wonka's chocolate
factory. On- his extraordmdrg tour
through Mr. Wonka's factory. Charlie’s
irtues of goodness and hufhility win
him the strong friendship of Mr. Wonka.
ho makes him a present of the, chocn-
late factory. This wondrous gift provides
Charlie and his family with, lifetime
sustenance. No longer will they be hun-
ry most of°the time: in faet. no longer
will they be hungrv any of the time. And
think of all that chocolate!

»
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SATISEACTION OF NEEDRS.
In reviewer choices, needs are invaria-

bly- satisfied. They are satisfied by the -

works of the main actor himself in 83%
of story choices for younger children, in
93% of story choices for older.chiluren.

. Stories for the younger age group show

needs primarily for independence and
freedom. and child actors.are very adept
ot satisfying such needs. as -for example
in the book. Train’ Rxdre {Steptoe 1970).
Young children from Brooklyn take a
train trip into Manhattan, first stop 42nd
Street. They explore and enjoy the flash-
ing lights. giant gigns. and a penny ar-
cade. They have a ‘'boss* time.

Stories “for the older-age group show
needs for-love and respect. achievement
and strength. These are difficult needs to

sattsfv(but the actofs are strong and

resourceful: child actors solve their diffi-
culies in growing up,_ in esfab‘llshmgr'
their identity. adult actors solve their
dlfflcultnés in achieving success in their
work or in reducmg the social problems

“of war. pollution. and disease. Bvars’ The

ouse of Wings (1971) tells the story of a
0-vear-old who comes to_lpve. rather
than hate. his grandfather. as he helps his

_ grandfather care for an -injured. blind
“crane. {The boy's developing awareness of
- and respect for others are taken"up with -

insight and with compassion in_this
work., B
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ot book. selebtlons’tor
k at themselves and

Actors in revie
children tend to 1o

at their, capabnlltles xedhstkdllv showing

both positive and. negatlve self-images.
They wiew other. pedple as self-dirgcted.

and tHey view the world itself as a favor- }

ablé place: for creatures to grow and de-
velop. In reviewer choices for older chils
dren especially. the opportunities.and
the challenges of the world are presented‘
clearly and forcefully,

With Dest sellers. too. satisjattions are
obtained. usually by the main®character.

.View of self. other people._and of the

world are essentiaily pualhhs in the
perennial best selier, Wirnie-thg-Pooh .
{Milne 1926). Winnie-the-Pooti. the bear
who loves honey, and his {nend Christo-
er Robin. the boy who lovés adventure,-
¢d series of marvelous, insightful stories
tdhp through surprises. difficulties. love
and friendship. independence and play
in a_book which-has many adult as well
as ¢hild readers. The populariga of this
wwork undoubtedly fies in the jov gusness
of needs e\(pressed and the imaginative.
wonderful ways in whichi-such peeds are
satisfied. Wiﬂuuliiz-the'f’ooh bear bringsy
delight to the redtler’s world as well as t
his own. = -4
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EStOl‘i$ by Children, Books for Children hark back to farm life of an “earlier period With regard to needs expressed in their

' Some general comparison: between Of our country's history before heavy in- own and theu\ favorite stories, the older
children’s own stories, children's favorite dustrialization: they focus on the home child shows le\s interest in mdepend-
stories. adult reviewer choices. and best  as the 1dkus ofgsocial activity. " -. ;ence and freedom and more in strength
sellers are in order. Discussed wilk be the ‘In terms of actors. thé-dlder child more and achievement than does the younger

similgrities and differences i both what than the younger is interested in human child. The older child alsq expresses
Ethese materials present amd how t){e.\’ _beings rather than animals ».in his own awareness of problems .to be‘,-solve.d be-
present it. Two genefal questions are and his favogite stor‘ies. l;{;-\ls inte,rfastede . fore. needs can be aghleVPd.,Rewewex
raised: Are childreq's intérests, as shown in peer>group .rather thad’ family group choices fpr older children focus even
in their own and their favorite stories, relationships. He is somewhat interestgd . more on achievement and strength needs.
reflected in Stories chosen for them by  in members of minority groups and. he prespnting clearly and forcefully aduit
adults? Are their horizons, enlarged by enjoys stories in which both ‘positive and achievement models. They also show
available readmg fare”" ‘ negative affect #fe interningled. - more atwgreness of problems. to be faced
‘With segard to settmg the older child Reviewer” choices for older children in reachl. g gﬁal.s than do children’s own
as compared to the vqunger one moves also show morp interest i® huinan actors. or favori stgrlgs. Bgst sellers on the
fputward from the safe entlave of'the in.peer group relationships. They are  other hand are primarily ¢ Pncerned with
home to new areas, in both his own more inclined than children's own ot interpersonal relationships.in childhood,
stories and, his favorite stories. He is favorite stdries to show minority -group with love and friendship needs in day-to-
Thore reality-oriented. less inclined to hu- members and to show negative affect and day’ activity. Best sellers are not as prob-
mor. He shows interest in environments  aggressive behavior. Best sellers tend to  lem-orfented as are reviewer choices.
other than his vwn-——the rural plains. the  show human actors in peer group rela- Needs are §atisfied in chil.dren’s own
rivers and ogegns. outer space. Reviewer ° tionships; these actors are usually white wqus prur.lar‘lly %hrough famlly rgiatlon-
choices for older children encourage this - friddle class in background In best sell--_ ships. Chlldrgn s favorkte stories are
process of moving outward: they provide  ©rs. actors most often display posn‘lve mgch less fgmlly orlgnted—they pr0v1.de
settings across the globe, away from the affect. portreying a romanticized picture children with a variety of other social

house and home of the main character. ©f human nadure. - , groups with which to identify. In most of
Best sellers on the other hand hold back“ , s the.chlldrgn s own stories and thel'r fa-
m terms of horizons: in best sellers 4n . L vorite stories, ¥ationality, intimacy, indi-
hctor's “miliett is more circumscribed. : Co vidual and group orientation, and non-
These settings are usually rural anc often . ‘ ¥ hierarchical interaction patterns prevail.
. . : . ] Reviewer choices and best sellers are also

M : . . ' i less family-oriented than children's own

3
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orks. They too sMow rationality._inti-

nacy, individual and group orientation.-

\nd nonhierarchical patterns. .
Réwards are usually obtained in the

'hxldren s own and in their favorife sto-

ies. In the younger children’s own sto-
ies, they are obtained both by the main

tharacter and by others who help him! In

he older children’s own stories and in
eir favorite stories. rewards are almost

lways obtamed by the main character ,

lone. 'Mam characters in these works
riew themselves positively. View of the
orld is very positive in the younger
ildren’s own and favorité stories, both
ositive and negative in the older 2hil-
iren’s own and favorite stories:
In reviewer choices rewards are also

sually, obtainedisThey are obtained pri- -

marily by the'main character alone. Main
haracters view themselves and the
world naturalistically, with expressions
f both positive and negative emotions:
n best erlers rewards are obtained. and
btained by the ‘main characters. View of
pctors and of tHe world are highly posi-
ive—the ‘world is seen in a rosy haze.

- )
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.In comparisbn with chi!dren's own sto-’
_ ries. chi{dren’s favorite books present

“broader vistas to explore. new people to
relate to. new ways to express love and
friendship. to be ingdependent. to achieve
_on their own. Adult reviewer choices of
_books for children push. these perspec-
tives further—in frequently insightful,
warm and tender tales. Reviewer choices
for older children focus on settings away
from the home. unrelated to parent-child
rélationships. They discuss a variety of
needs and present distinct role models
for satisfaction of needs. And in almost
all cases, needs fare satisfied. Reviewer
choices do show? bath an awareness of

. children’s interests ag well as the desira-

bility for enlarging their interests further.

Best seliers cn the other hand do not
necessarily enlarge the «child's world.
They concentrate on home-based set-
tings. on the need for love and.affection
among peers who are all members of the

white middie class. The world is gener- -

ally viewed® positively—things turn out
happily. Best sellers show the familiar.
they reassure the child and the parents
who give them to the child. that all is
well. They do not involve themselves
greatly with exploration and change.
doubt and defeat.

LY
In the .next C}Lgter the question of
whether or not book, offerings push rhil-
dren's horizons as far as they can is
‘discuss‘ed. Suggestions for new reading
materials and educational programs de- -
signed to encourage reading/writing -
skills are given. Also presented are addi-
tional social indicators to study percep-
tual dévslopment among children, for it
is through such continued research that
we learn better methods of involving
children meaningfully in their own edu- .
cation and in theit bwn societv.
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. . CHAPTES 7 . .Phe origiral hypotheses of this study. are more mcllned than boys to see only,
. ‘ dlscussed in chapter 1, relate to develop- - positive v1ews of the world—for glrls the

mental patterns in chlldren s social con~._  world has a rosier glow

~ . .
cepts. It was found in this analysjs of = With respect t%.race. the differences are
C hildren and

storles and drawings of elementéry less pronqunced. In their own -stories;.

ol children that, as compared with black children show more interest- than
the World Of he youngerh;blld the older child has  do white children in settings close to*.

-

. 31gn1flcantly miore diversified and com- - home and actors withif ‘the family group,; “
Educali OI1 plex views of the physical world. the Both black children and white chlldren
‘ . people in 1'; and their needs and activi-  have similar interests in needg. but

ties. It was also found, insthe analysis of blacks are less. concerned than whites

, favorite books of children and bdoks chb-  with problems to ve'solved in satisfaction

N sen for children by adults, that such  of their needs. Blacks also are more likely

. e books do present an increasingly broader  to see only positive views of the world
and'more detailed view of the world. thap are whhtes.

- N The overall picture of conceptual de- . Not cnly are there dlfferences *by sex

. , veloﬁ%;an{. obtained from research with - and race in the childrén’s. interests, but

first-, “third-, and fifth-graders, varies by the children’s own stories, "thgir favorite

] $vcial characteristics of the child. The  stories and ‘adult chmces‘ for them dlffer
; T two characteristics analyZed in this study in the ways in which sex and race are
were sex and race. As regards sex. the - presented. Boy and girl actors do appear
" differences between girls and boys are together in most-of the st&mes ‘but boys—
' quite pronounced. In ‘their own stories especiall white boys—iage. hore in-
““ and their favorite stories, girls are much *~ yolved in achievement ﬂes The black®
more interested than boys in the home boy gchieves in gne particular area:

* environment. They show Conitnuing in- professional sports. The girl of any color

terest in interpersonal relationships - is denied 1nterestTn or success in profes-
. within the family unit and in-child-gri- - sional achievement, although she can.

. ented rather than adult-oriented behav-  achieve in interpersonal relationships.
' ior. They are-less concerned with  Similar findings have been reported in

. ; ; achievement needs and see fewer prob-  analyses of other groups of children’s
¢ - lems in solving needs than do boys. They  books. in beginner reading texts (Zimet

% are less involved with the more formal . 1971) and prize-winning picture wooks
social institutions of politics, economics, ~( tzman 1972). The female is passive
religion. and edication. And finally, girls - stays.at home. F 3
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With regard to the presentation of race.
these stories.and books focus pnmanly:,
on white actors. %acks are presented, if

* white, middle-class
milieu. American Irtdians sometimes ap-
pear, but they do so in t_prs,as of the *

. steteotypes of their 17th and’ 18th cen-

tury, ancestors. The here and now of ra-

. cial Snteraction. of racial conflict and

cooperatlon are largely ignored. ‘
In recent years there has been consider-1
able qlmshomng and criticism of readjng
a{e for childrex.
hat reading fare is not meaningfulsto
ch dren; it is unrelated to the real world
to the values professed by the real

- world. Consequently, eany children da

not"learn how to read and drop out of

. schpol‘and out of society as wek. Thére
. are some dismal statistics regarding read-

ing failure. According to a recent U.S.

Department of Health, Education. and

- Welfare report, (1969, each year from 2 to
10 percent of children are not promoted.
. And nonpromotions occur chiefly be-

cause students fail in reading. Since one

must be able to read in order to master
. other subjects. trouBlés multiply and fail-

ures increase. Reading disorders affect

- about 15 percent of the children in

The- concern is vdiced -

3 " ‘
schools today. Language disorders affect ™ (Lystad 1973). In political affairs, it

at least 10 percent of all school children,
50 percent of school dropouts, and 90
percent of juvenile delinquents. Zimet
(1971) and others caution that, unless we
are successful in affording children more
me‘éﬁingful reading ‘materials, we cannot
expect them to want to prepare them-

_selves well in school for active participa-

tion in their socmtv at a later time.

The argumeht is carried here even fur-
ther: Unless we give children more
meaningful reading materials and in par-
ticular see that these matenals present

persons of minority, including female,

status with reépect and with dignity*

_then we are encouraging loss of self-

esteem and social failure among signifi-

" cant groups of children.” *

Social Values, Children’s

Books and Children’s Education

. o . *
The question remains: How can the
content of children:s books be enriched
so as to stimulate the child’s imagjnation,

- so as to reflect more adequately -social-

concerns of our society? Amenca%’som-
etv of today, particularly its welbedu-
cated and youth population, has been
characterized as '*humanistic”

value oriegtation. as focusing increas-
e dignity and worth of man

ingly on t

in its -

»

\

. more for its own sake, for. the gainirig o

‘be an individual rather thah an institu-

shows concern for the protection of the
rights of all people, especially the poot,
the sick, the downtrodden. In economic
affaxrs there is special interest in the
economic security of those at the bottom
of the ladder. Lexsure and self-expres-
sion—doing one's own ‘thing—are
deemed both legitimate and impostant
activities today. In family. affairs, the fam-
ily member mare than the family group is
focused upon: his own individual values
and Béhefpstructure‘s. his peer-group rela-
tionships assume considerable signifi-
cance. Religious experience also tends to

tional affair in American society. Finally,
education as an institution is respectgd

knowledge. than for thg sake of achieving
economic success (for recent studies ‘on
the diffusion of these values in present-
day America, see Harris (1971), Hooper
(1970). Lystad (1973), and Seligman
(1968). ..

- If one accepts these humanistic valudg
as being not pnly valid but significant to
the future of American society, ene wants
to ‘ascertain whether or not modern chil-

.




- dren’s books convey this ¢oncern for bth-
ers, this recognifion of -human differ-
' ences. To some extent they obviously do.
‘ Tp some ektent they do not.* .’ :
First of all. thé bo‘{)ks studied Here

,show a ligited number of physical®set-

rurgl scenes-is a focus on a rural environ-
' ment of yesterday rather than that of
today. Far greater variety should be pro-
vided. especially with regard to the ur-
 ban scene. with all of its .multicolored
' sights and multifaceted behavior. The
b city is not ali upper-middle-class suburb.
Neither is“t all slunfs. The city is under-
ground in subways and .subbasements.
- performing the myriad segvices required
of population concentrates: it is above
- ground. in high-rise apartments and

A

-

S -
. *Foran analyis of children's books which'reflect
- significantly different value svstems. see appendix.

Children and ModernRussian and Ghinese Books for
- Children. The religiously oriented American books
- of the 17th. 18th, and early 19th century are quite
' different fropt those published today in thi$ country
. They are ngw consid%red rather humorous examples

of a narroy and repressive view of life. a view which
, emphasizdd future salvation at the great expense of
 present melfare and happiness. The politicgfiv
. oriented modern Russian and Chinese books also

differ from contemporarv American and western
' European books in tﬁeir didacticism and cdncentra-
. tion on natonal anls and in their dgremphasis of the

individual an} is own interests: the individual and

his own interests are highly favored themes of thes
 children and adults of this study © =

' {ings. The heavy emphasis on bucolic °

. B: A Comparative Note on Early American Books for -

L
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skyseraper office buildings. It is also
ever-changing as people trv doggedly.
innovatively., sometimes successfully. to
alter the environment to meet needs. Al-
tering the setting, the verv fact that it can
be altered to fulfill .feit needs. is some-
thing that should ,be portrayed in chil-
dren’s bgoks. . s
Second. there is limited diversity of
acfors pregénted in these books. The hu-
“man beings depicted are almost all white
middle-class. Few blacks appear—and
those that do resemble very successful
midd¥e-class whites more than they
- should. American Indians appear some of
the time, but not as American Indians of
today—rath'er. as their feather-wearing.
tom-tom-beating, ancestors. What about
other minorities—Puerto Rigans. Mexi-
can Americans, Asian Amefcans; poor
whites from Appalachia. people with
physical and emotional handicaps? They
do not appear at all. The need is for
different kindg of racial and ethinic actors
and different social-role models. It is im-
portant to show that a variety (:iYifestyles
are pessible and useful in a soclety sgxch

‘as ours..And there is a need to give
respect to actors*who are not eminently
successful in compefitive endeavors. not
even in competitive sports! In an era of
humanism. the individual as an individ-
ual is of value. '

PR .
> ¢
The suggestion of greater diversity in
both settings and actors does not rule out
fantasy in books. A liberat amount of
fantasy encourages children to dream
about what could be. what should be in.
themselves, in their world. It encourages
them to stand on the outside of their
societv and look in—critically, humor-
ously. corﬂgassiona@ejy. The suggestion
of more diversity is. then. a suggestione
“for wider vistas of many sorts for young
imaginatioris to take hold of amd to en-
large upon still further. -
Third. although a range of human
needs-is presented in -children’s books,
.the needs are not presented as applying
to all social categories. For example, the
need tor achievement is related to male
activities. There are accomplished
women ajtists. writers, teachers, scien-
* tists, politicians, -entrepreneurs. athletes,
and more books should be ‘written about
them. Also, the inaccessibility of needs to
parts-of the population is not shown in
childgen’s books. The special problems
minorities face in satisfying needs are
ignored. It is important to talk-about the
problems attendant on' need. They are
real—they vary with age and sex and
sociai class of the actor. and with acts of
nature. If the child is aware of various




“kinds of social problems attendant on
need, he will be better able to cope with

- with theirs.
. Fourth; the social framework ¥n which
¢human needs can be satisfied is ex-
hplored inadequately for all but family
- and leisure-time activity. How does one
 yse the political system to agvantage in
trying to effect an écology, measure? How
does one prepare for occupations other
than those in the professions or sports?
| The answers to questions like these are
ingt found in the children's books. The
oks should also give more information
on both individual means and group
means for obtaining satisfactions. What _
resources are open to the mdwndugl to
thie group? What additional resources-are
ngeded? How can these resources be ob-
.tamed" Raising new quesfions ‘about so-
cial processes is of greater importance
than providing old answers about them»
Finally, the easy availability of satisfac-
tions in children's books is too patly
drawn. Rewards in the children’s book
world, unlike the real world ,are always
attained; people live happily ever,after.
There is a need for a more realistic por-
trayal of what is or is not attainable, of
the difficulties to be solved along the’
way; few people, if any, live happily ever
after. If rewards were handled with more
discretion and insight, they would have

his own problems and to help others !

increased meantng for the child who has
already experienced' the pain of falling
down and the fear of the unknown. Con:
comitantly. views of“people-the actor's
‘own self-image as well a& his image of
other persons—are too facilely presented.
The presence of interpersonal conflicts,

- especially among human beings, should

be acknowledged. Too often the maniges-
tation of negative emotion is confined to
animal actors. It is the animal\fn the,book
th¥t is allowed unkind thoughts, violent
acts. But humans; too, are unkind and
violent; their frustration and their rage
should be dealt with more openly so that
they can be dealt with more sanely.
In addition,to these general recommen-y
dations for the presentation of more hu-
manistic values in children’s badks are
some- specific recommendations for the
presentation of these values in relation to
minority groups. First, there is sjmply a
need for the inclusion of more minority-
group menibers in children's books. Sec-

.ond., there is a need for a more.respectful

and realistic description of minority
groups in the books. Both inclusion of
and fair treatment of minority racial and
ethnic groups and of women are in order:

Third. there is a need for children's

books designed especially for “minority

- presented as a significant part of the

- books—picture books, beginner réaders,

-

groups Blacks. Spanish Americans,
‘Américan Indians, and Asian Americans
deserve more material on their own eth-
nic heritages so that these children may
acknowledge. their differences and share
pride in their strengths. |

.

Children's books must pay more atten-
tion .to the diversity of human back-
ground and experience. Children them-
selves crave diversity; their interests are
short-lived and they are eager for nov-
elty. But cultural diversity should be pi‘e
sented as more than novelty: it should-be

.

country and of the world. Evidence of the
woeful negléct and miskandling of mi-
" norities has been agdequately documented
for & number of different kinds' of

blographles Educators, reviewers, and
parents have ‘all acknowledged the need
for changes®it is fime to implement
them..Ahd the lmplementatlon should
come about with the assistance 8f minor-
_lty-group members.-

Until npw we have spoken of one im-
portant way to provid€ children with
relevant experiences: that of giving them
books. which *portray both human dignity
and human differences. There is another
lmportant way: that of providing educa-
tional programs which enable the child
to express hirnself in wrmng 0 commu-
nicate his interests, ideas. ‘axvW feelings

tHrough his own stories. The writing o

g




the children in this sample is vivi'crand
alive; reading the stories‘one wishes to
congratulate their authors. to tell them
how enjoyable their works are. One cer-
talnly hopes that these childremtontinue
to express themselves freely and openly.

Story expression at the first-grade level.

is"hampered of course by the child’s
inability to write his stofies. Should a
tape recorder be gvailable in the class-
-room, he cc)uld{jlctate his stories and
\they could be played\back, for his own
satisfaction .and for that of his peers.

Such experiences at an early age help
tion skills and also-

him in communj
show him that people are interested in
what he has to say; they give him more
awareness of ‘the statements of other per-

sons.and the difficuities all/lndlwduals-

face in intercommunication.” Story writ-
ing at third- and even fifth-grade levels
does not come easily; boys in particular
tend to have trouble with small: motor
- coordination in writing. But tape re-
corders could also Qe used in these class-
rooms, the stories typed up—by volumn-
teer mothers if the school budget doesn't
permit ‘paid secretarlal help——-—and read by
all.

* They will be mor®

»
»

Children’s stories can be talked about
in the classroom, their implications ex-
plored further. In the present sample,
even first-graders were jinterested in
+adult vacters and adult rolgs. Such roles
need to be explored more fully; adult

roles in the occupational sphere and also

in other spheres need to be discussed and
debated. The children show concern in
their own stories for pll kinds of human

_ needs. They raisg questions in the class-

room about the universality of needs,
about different priorities in needs among
different peoples. In mdst of the chil-
dren’s own works, rewards abe obtained.
Ar: indeed satisfactions always. ob-
tained? Or are changes needed by the
individual, by the group, by the institu-
tion befote certain needs can be satisfied?
Such points deserve. thoughtful consider-
ation. Participation in social dialogue of
this nature will involve the child in re-
flections on human nature, social struc-

ture, social responsibility, and fmally on’

social change.

By learningwat an early age how to

commuriicate, hew to listen to the com-
munication .of others, children will have
increasing opportunity)lo become active
parts of their world. If thev are made to
feel that their ideas hav® merit, that their
own interests are important, then they
will be less inclined to apathy. te with-
Wrawal from the school and the soci
inclined to leamn; t

«
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learning of writing and reading skills
will have meaning for them because such
léarning will enable ‘them to interact
more ftrlly with their fellow man.

A caution—such writing programs
should not be programs in which chil-
dren are graded on their. performance.
They should not be used to correct or
position children. They ‘should be used
to stimulate their imagingon and in-
crease their self-esteem: In this way chil-
dren will learn the fun of writing, of
seeing their own ideas on pap;jof enter-

vtalmng a listening audience.

Innovations in educational programs
are continuously bemg suggested. -‘New
texts. ney teachlng procedures, new
classroom groupings, new school archi-
tecture are presently~being tried in the
hopes of making education more relevant
to the modern child. Why not try writing

‘programs in which children are invited

to express themselves, aré listened to
with-respect and are given thoughtfui
response? Such programs are really not
new, but they are it requently,ytilize
today. These childrehs works won't
amaze us; some of them will show lackeof
knowledge, sdf®e will show lack of judg-
ment, But still some will bring new
light to the children as well as to us. Let
us encourage the children to speak 7nd
let us hear what they are saying.

b3 - ‘
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}Hov;v to Hear the Children

~ It is not easy for adults to hear chil-
dren. In part the reason is because adults
themselves talk a great degl of the time.
In part the regson is because the indica-
sérs Jwhich adults employ to hear are not
Pery systematic. AYnumber of different
kinds of indicators were:used in this
 study of children’s storids and ‘drawings
:Evto describe the‘variables of social struc-
tatre, social actors. needs of actors, meth-
[ods for satisfaction of needs.. kinds of
satisfaction of needs. These indicators are
.described in chapter 1. In this final sec-
tion some additional indicators. sug-
gested by thé findings, are provided.

. With regard to the child's conceptior
of social setting, three additional indica-
tors can_.be explored: those of (a) time
span. (b} culture span. and (c) wholeness
 of presentation. In terms of tiynespan, the
iextentQ.which the child shows interest
in the ast. in th}hlife of his_ancestors.
'and, in the future, the life of his children.
can be studied. In terms of culture span,
the extent to which the child is curious
about cultures other than his own, both
those within his society and those out-

A 3
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side,’ can be studied. It is important to
learn of the child's enlarging cultural
interests so that we may provide him
with-as wide a diversity of material as he
can comfprtably handle. In terms of
wholeness of presentation. the extent to

which th&child looKs at a whole setting

or a part of a setting cari be focused upon.
Does the child view the scene strictly
from his own®vantage point or does*p,
look above and beyond it?

With regard,to the child's conception
of social actors, fwo additional indicators
are suggested. those of social class and of
personality development. Racial and eth-
nic indicators were explored in this
study, but class characteristics were not.
To what extent children identify with
actors of their own class, and with those
of higher and lewer social status, and to_
what extent this overrides racial and eth-
nic considerations. are of some signifi-
cance. With regard fo personality.devel-
opment, these questions could be asked:
Does the child indicate change in. an
actor's personality as a result of social
experience? Does he indicate flexibility
and adaptability of actors as they relate to
s‘Ituations?.Ir} a society of rapid changg’

" such as our own. such attributes are im-

portant for psychic survival. ,
With regard to social needs. the br 1d
categorv of “basic human needs” used

here could be subdivided Into a number |,
of more specific needs. Physical needs -~
% .

-

can be separated into (1} those connected
with physical survival and (2) those’ con-
nected with cpmfort and enjoyment.
Need for basic nutritional requirements is
not the same as need for more and more
chocolate candy. or. as in the case of “'Fat
Fanny” (see p. 69) for more and more
ice cream. Safety needs can he subdi-
vided into (1) thos€ concerned with bod-
#ly -harm and (2) those concerned with,
psychic disruption or rejectton. The need
for love can be studied in terms of love
object—(1) parent, (2) sibling. (3) friend.
(4) friend of the opposite. sex. (5) man

kind. (6) supernatural being, (7) animal,
or-(8) toy. All of these love objgcts were
presenit-in both the children’s own ahg
their favorite stories; the fréquency of
their occurgence. the change in frequency
by age ofithe child..afford meaningful’
study. The need for independence and
freedom can be subdivided int6 (1) needs-

- in familiar situations of home and school,

and (2) needs in new situations away
from:heme involving new activities and
experiences. The need for strength and

" achievement can also be subdivided. into

(1) the need for approval of othgrs, and
(2) need for approval of oneself. In this
sample, boys show preferende_for the

" former. girls show preference for the. lat-
ster.
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With regard to how needs are satisfied.
. two signifiicant variablgs can be studied:

-of adhering to the status quo.or by means
1 of _initiating social change, and (b)
 whether néeds are achieved through in-
dividual, group. or institutional effort.
"With regard to the.former variable. do the
children feel that the way to accomplish
their needs is through obeying one’s‘elﬁﬁ
ers or through questioning. changing

« latter variable, do the children see the
- process of solving needs as singular in
nature of as involving many people?
How they see this process has obvious
implications for the roles theyv elect to
play. ] "

Finally. with regard to satisfacthon of

plored: (a) degree of satisfaction. (b) ex-
istence of alternative or substitute goals.
(c) conceptualization of societal change.
In terms of the first indicator. how often
does the child present satisfactions as
being partially satiffied rather than
wholly satisfied or n
what extent are children able to eéxpress
disappointment. unhappiness? As for the
,second indicator. when Satisfactions are
unobtainable. is thdt the very end, &r are
- substitute goals introduced. allowing for
some measure ofifulfillment? In terms of
the third indicator, that of social change.
is‘there an interest in as well as a realiza-

Q

" (a) whether needs are achieved by means

one's gnvirenment? With regard to the,

needs. three more indicators can be ex-

satisfied at all? To,

tion of social evolution—of a sbcielt'y
gtowing and develeping as_a'result of
people growing and developing? How
easily is the conception.of social-change
introduced as a natural phenomenon? .

These additional \inidicators of congep-

“ tual awarenéss have been introduced in
_the hope that researchers will continue to

study the child's social attitudes and val-
ues. Such study is important for a better
understanding of.the child’s develop-
mental perceptior of social structure. of
the life outside of himself to which he
must give attention. The study is alsos
needed for g better understanding of in-
tercultural dnd intracultural differences
among people, the waysgn which an
individugzl's position in a sqciety affects

‘his acceptance of the sociat¥alues of that

society. The technique of using chil-
dren's stories-and drawiligs is less cul-
ture-bound than most projective meas-

‘ures and for this reason fnay <fford

broader insight into human responsive-
ness, adaptability, arrd creativity. Finally.
the studv is needed for the design and
evaluation of educational programs for
the ,voung—reading programs. writing
programs. and certainly social*science
programs. ‘It should help us to answer

©

1

e

Ld
questions about relevancy and signif]

. cance of courses of study. of teachi
* procedures.

A}

The study of the child's world provid
-new insights for helping him to grow an
develop. Such knowledge enables us
offer the child more meaningful exper
ences for participation-in his society. T
child of this sample shows intelligen
and imaginationgcuriosity and spirit.
needs an intellectual environment i
which he can continue to explore an
create. confident in our respect for h
uniqueness as well as his importance. |
such an environment will,the‘chi!d s
the world a8 promising and challengin
Ip such an environment wilthe. ventu
to chart .his own course—and* that ce
tainly is our hope for his future.

R

|
|
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\ Book Choices
of Children and
for Children
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I: Favorite Books of Elementary
Schoo! Children, by Grade and by
Sex of the Child (N=100)

First Grade Boys

Bethell. Jean. Barnev Beagle Plavs Basebull New ‘

York: Wonder Books.
Bridwell. Norman. The Witch Next Door New
York: Scholastic Book Services. 1966.

+Brunhof, Jean de. The Story of Babar the Little

Elephant. New York: Random House. 1933.

Geisel. Theodor Seuss. How the Grinch Stole
Christmas, by Or. Seuss (pseud) New York:
Random House. 1957. .

Geisel. Theodor Seuss. Ten Apples up on Top. by

Theodore Le Sieg (pseud.). New York: Random
House. 1961. .
Geisel. Theodor Seuss. The Foot Book. By Dr. Seuss
{pseugl ). New York: Random House. 1968.
Henry. Marguerite. All About Horses New York:

Y Random House. 1967.

Hornblow. Leonora. and Hornblow. Arthur. Insects
Do she Strangest Things.-New York: Random

House. 1968.
Johnson. Crockett Harold and the Purple Cravon
New York: per and Row. 1955

Lopshire. Robert. Put Me in the Zoo New York:
Random House. 1960.

Rev. Hans. Curious George. New York: Houghton
Mifflin, 1941,

Scarry, Richard. illustrator. The Great Big Car and
Truck Book. New York: Golden Press. 1951.

Scarry. Richard. Richard Scarrv's Great Big Air
Book. New York: Random House. 1971 . _

. £

" First Grade Girls
Brown. Margaret W. Chrigtipas in the Barn New

York. Thomas Y. Crowell. 1952

Eastman. Philip Sam and the Fnrefl\ New York:

"Random House. 1958. ¢

-

¢ Chusen by two bo'ys

Geisei. Theodor Seuss. The Foot Book. By Dr. De

. ipseud ). New York: Random House. 1968. ’

Giannini. Bro[me and Puff Paint the Doghouse
New York: Golden Press. 1972 N

Johrggen, Crockett. Harold and the Purple C!'rayon

ew York: Harper and Row, 1955. »

'Llonm Leo. Tico and the Golden Wingg Na!
\q[k Pantheon. 1964.

*Ref. Hans. Curious George New York: Houghtq
Mifflin. 1941 " —

Scarrv. Richard. Supermq.rket M\sten New Yorl
Random House. 19§9.

Udry, Janice. What Mary Joe Wanted Chxcagd
Whitman Publishing Company. 1968.

]
|

Third Grade Boys - }

Arden. William. Alfred Hitchcock and the Thrq
Investigatbrs in the Secret of Terror Castl
New York. Random House. 1964. |

Arden. William. Alfred Hitchceck ond the Th
Investigators in the Muystery of the.Moani
Cave. New York: Random House. 1968. |

Beals. Frank L. Rush for Gold. New Yark: Ha
and Row~

Brunhoff. Jean de. The Story of Babar the Litt
Elephant. New York: Random House, 1933.

Christopher. Matt. Hard Drive to Short. New Yo
Little, Brown and Company, 1969.

Hawthorne. Nathaniel. Tangleuood Tales. Ne
York: Dutton, 1853..

Hoopes. Roy. and Hoopes. Spencer. What a Bas|
ball Manager Does. New York: john Day, 19

judson. Clara. Sod-House Winter. Chicagg; Foll

Publishing Cnmpany 1957 ‘(
Lane. Ferdinand. All About the Sea. New Yo
Random House, 1953." »

Lofting. Hugh. The Storyof Doctor Dolittle. N
York: Lippincott. 1920. ¢ (¢
Robinson. Ray. Stan Musial: Baseball’'s Dura
Man. New York: G. P. Putnam’s Sons, 1963.

i/

-~ ¢ . Fad

* Chuspn by two girls »




ideen. kenneth Wilt Chumberluin. New York
Thomas Y. Crowell. 1970

jilverstein. Shel Latcudio. the Lion Who Shot
Back New York: Harper and Row. 1953

hayer. Jane Blueberr Pre Elt New Yurk \1Lmruu
1961

hitehead. Dogald The FBI Sturi New Yurk

. Random House. 1363 ) ’

]

hird Grade Girls
mans. Godfried The Wilv Wizdrd und the

"Wicked Wik h® 8ew. Yurk Prdnklm Watts.

1969

prnett. Frances The Secret Garden New \ork

Lippincott. 1911 ¢

Dahl. Roald Charlie and the Chocolute Facton

New York: Altred A knopf. 1964

rper VWWMhelmina. Ghosts und Goblins

york: E. P. Dutton. 1965 : ¢

lgaard. lim Big Hed. New York Holidav House.

1955. ‘

Lofting. Hugh The Storv of Dr
York: Lippincott. (9 20 ¢

¢ Gregor. Ellen.'and Pantell. Dora \iss Pickerell

Goes on a Dig. New York. Mc Graw-Hill

lone. Mary Miltpn Hershev. Chocolute hing

Champaign. NlirGis: Garrard. 1971+

kwell. Thomas Normun Rockwell’s Hometown

New York: Windmill Bogks. 1970 .

Iverstein. Shel Lafcadio. the Liorf Who Shot

Back. New \'Q} Harper and Row:."1964

*White. E. B. Charlotte's Web. Neh }.ork Harper

and Rowe. 1952

FWilder. Laura. On the Banks ot Plum Creekh Eau

. Claire. Wisconsin. Hale and Company. 1937

on. Gene ,The Sugur Mouse Cake New York

: Qharles %crlbners Sons. 1964

- -

New'

Dolattle
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Fifth Grade Bovs !

*Arthur. Robert Altred Hitchcook and the Thiee
fnvestigotors in the Mustery of the Whisperig
Mummy New York Random House

Bomens. Godfried The Wit Wizard and the
Wicked Witch New York Franklin Watts
1969

*Clemens. Samuel The Adventures ot Huckleberiy
Fran. by Mark Twain \un York E P Dutton
1884

*Cole, Willlam. ed Beusthv Bovs and Ghasth Gurls
New York World Publishing Cowmpany. 1971

Garst
House. 18959 7

Heuman., William Pro Foathull Stars

‘ Dadd. Mead and Company, 1967 °

“Hitchcock. Alfred. ed Aftred Hitchcock Solve
Thém Yourselt Midteries New York Random
House. 1963

Hitchcock. Alfred Altred Hitchcock's Spellbinders
in Suspense New York Random Houre. 1967

Hyvde. Margaret Ammul Clocks ond Compusees
New York' Mc Graw-Hall. 1960

John. Betty Hummingbirds Chicago Follett Pub.
lishing Company. 1960

*Njelgaard. Jim Big Red New York
,,L;uuse 1956.

tLane. Ferdinand All Abuut the Sea New York
Rundom House. 1953 ° .

Loomis. Robert. Greot American -Fighter Pilots vt
World War II New York Random Huouse.

> o1,

Mce Call: Edith. Plr(@> and Prn utewrs \Ieu York
Children’s. 1963

. Mc Closkeyv. Robert. Homer Price New \url\
Viking Press. 1943
**NMc Whirter. Nornis. and )

New York

The

#¢ Whirter. Ross Gum.

ness Bouk of World Records Ninth Edition,
New York Bantam Bouks. 1970

\ .

LY \
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Shannon Hed Eugle New York Hastings'

Holiday

Stevenson. Robert Tregsyre Isfunid New York.
Grosset and Dunlap. 18483

White. Stewart Darael Boone Wildertiess Scout
New York Dpubleday and Company. 1946

Zun. Herbert \lunkrp New \urk Morrow. 1955

A

Fifth Grade Girls ) ~

Burnett, Frances. The Secret Gurden New York
Lippincott. 1911

*Dabl. Roald Jumes und the Giant Peuch New
York@alfred A Kuopfy 19b1

. Emerv. Anne A Spyvoan Old Ph:!udelphxu thdgu,

Rand Vic Nuailv. 1958

Fitzhugh. Louise Harriet the Spv New \'ork Hars
per and Row. 19647 . .

*Cartield. lames Folionw My Leader New York The
Viking Press. 1957

fune. Marv The Durk Tower Musiens
Lappincott. 1966 .

London. lack Call ot the Wild New York. Grosset
and Dunlayp

Monev. Walter Gentle Ben New York E P Duttbn
1965

Nevifle, Ennlyv It's Like This. Cat
per and Row. 1963

Rawlings. \ldrlurle The Yearling New York:
Charles Scribner’s Sons. 1938

Sachs. Marilvn Amy und Loure. New York- Dou-
bledav and Company. 1966

Spain lohannag Hewds NP\\ York. Grosset and Dun-.
lap. 1880.

Vance. Marguerite. Elizabeth Tudor: Soveregn
Ladv New York E P Dutton 1954

New York.

New chrk Har-

4
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-11. Adult Reviewer Choices
- for Children, by Reviewer and
by Age of the Chilq

L Outstanding ‘Books of 1971-1972. selected bv
The New York Times Book Review:
: P:cture Books and Books tor 5-9-veur-olds

Nov 7. 1971, Nov 5. 1y72 -
- . [

. .

d'Aulaire. Ingnd. and d"Aulaire. Edgar D Aularre’s
Trolls New York Doubledav and Company.
1972 ’

du Bois. William Beur Crrcus
. Viking Press. 1971 Y

Brown. Margaret The Runuwwuy Buanv New York
Harper and Row. 1972 (first published 1942)

Bulla. Clyde Open the Do and See All the Peo-
ple. New York: Thoma$ ¥ Crowell. 1972

Burningham. lo?lr? Mr. Gumpv's Outing New

York- t. Rirehart. and Winston. 1971

Cole. Willfam Oh. [hat's Ridiculous New Yorl\

The Viking Press. 1972

New York The

Crosslev-Holland. kevin The Pedlar ot bnunhum

New York. The Seabury Press. 1971

Domanska. Janina I Suw o Ship A-saifmg New
York. The Macmullan Company, 197, °
Ehrlich. Amv Zeek Silver Moon New York The

Dial Press. 1972

Giovanni. Nikki Spin o Seft Black Sung Poems tar
Children New York Hill and Wang. 1971

Godden. Rumegr The Ol Womuan Why Laedan o
\'meg’ur Bottle New York The \iking Press.
1972

Groger. Eulalie. ed Mother Guose the Classic Vol
land Edition  Morthbrook. hnoisi Hubbard
Press. 1971

Hoban. Tana Look Aguin' New York The Macnul-
lap Company. 1971

Hutchins. Pat Chunges. Chuanges
Macmillan Company, 1471

ﬂnesco Eugene Storv Number 3 tor Children
()ter Three Years of Age New York Harhin
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New York The

“Spierl
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jarrell. Randall. translator Snow-White und the
Seven Duarts: A Tale From the Brothers
Grnimm New York Farrar. Straus and Gnr(‘)ux
197¢

horen. Edward. Behind the W heel New York Holt.
Rinehart and Winston, 197

Rraus. Robdtt Milton the Eurl\ Riser New York

Windmill-Dutton. 1972

Lobel. Arnold. Frog und Toud Together New York

Harper and Row. 1972 )

. Lobel. Arnold Mouse Tdles New York Harper and

¥ Row. 1972 ¥
Lourie. Richard. translator Soldier and Tsur in the
Forest New York. Farrar, Straus and Girous.
1972 i
MMarshall, James. George und Martha  New York
" Houghton Mifflin, 197
Monjo. F \J The \I?\bbufﬂ Veteran New York
Simon and Schuster. 1971 K
Monjo. F N The Secret of the 5uchem s Tree New
York. Coward. Mc Cann afd Geoghegan. 1972
\Mosel. Arlene The Funny Little Womun New
Ygrk- E P Dutton. 1972
Peter Gobble Brow! Grunt New York Dou-
bledav and Company. 1971
Spier. Peter Crush'Bang' Boorm' New York Dou-
bleday and Cok‘;my. 1972 ’
Steptoe. lohn Tron Wide New York Harper and
Row. 1871
Steig. Witham Amos und Bons New York barrar.
Straus and Giroux. 1971
Tudor. Tasha Corgitille Fuir
Y Crowell. 1971 &
Ungerer. Tomi The Beust ur“lunawur Rucgne New
. York: Farrar. Straus und Girous. 1971
Watson. Clyde Futher Fovx's. Pennvrhvmes
York Thomas ¥ Crowell. 1971
Zolotow. Charlotte. Williom's Doll New York Har.
per and Row. 1972

New York Thomas

New

1

“Holland. Viki

Prize Winners of 1971-197c. ¢
selected by The Washington Post:
Picture Books

»

FIRSTPRIZE "~

Ceo#ge. lean Al Upon g Stone
Thomas Y Crowell. 1471

Storm. Theodur Little Jodin,
Straus and Girous. 1472

New Vork:

MNuw yurk  Farrar,

HONOR BOORS

Alevander. Marthys Subring | New York The
plal Press. 1471 o
Carle. Eric Do You Wont to Be AL Freend?

New York” Thomas ¥ Crowell 197

Coatsworth. Elizabeth Ender the Green Willow
New York  The Conrpany.
1971

Macnulian
We Are Huting o Baby New
York Charles Scribner’s Sons. 1472 ¢
Hutchins. Pat Chunges. Chungrs New ‘nurk
The Macnillan Compgany. 1473

Lobel. Arnold Frow ond Inud Teigether
York Harper and Row. 197

Lourie. Richard Seldwer wagd E»uu 1 the Fotest
\uu Yarh Farrar K*\'hu_u wind  Sureus, |
1y ’

Pearce. Phlllppa [he bquxrrwl Wite wa *turk‘
Thomas Y Crowell 147

Neve




standing Books of 19711972, selected by
New York Times Book Review:
ooks for 9-12-vear-olds

ker, Betty. A Stronggr and Afraid. New York:
The Macmillan Company. 1972.
ker, Charlotte. Cockleburr Quarters. New York:
.. Prentice-Hall. 1972,
hylrs Betsy. The House of Wings. New York- The
Viking Pcess 1972.
Cole, William.. ett: Pick Me Up: A Book of Short
Poems., New \ork The -Macmillan Company.
1972. *

Imanac of American Folklore. New \ork
Four Winds Press. 1972.

*Pantheon Books. 1972.

Havnland Virginia: selector. The Fairv Tale Treass
ur} New York: Cowgrd McCann and Geoghe
gan. 1972. - v

ieakt. Constance. The Sword anfthe Grdsr New
York: Thomas Y Crowell. 1872"

odges. Margaret. The Making of }oshua Cobb.
New York Farrar. Straus and Giroyix. 1971

unter. Mollie_ The Haunted Mounta#hr New York:
Harper and’ Row. 1972, -

sh-Kishor. Sulamith .The Aaster of Mrracle. A “

New Novel f the Golem. Newy York: Harper
and Row. 1971

leis. Norma. Mom, the Wolf Man and Me. New
York: Pantheon Books. 1372

mpman. Evelvn. Once Upount the Little Big Horn.
New York: Thomas Y Crowell. 1971.

Medison. Arnold Drugs and You New York Mes-
sner. 1971
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Emrich, Dungan, collector The Hodgepodge Book.,
Aﬁ&'l«

oble, Paul. and Goble. Dorothy. Brove Eugles
Account of the Fetterman Fight New York:

-

-
.

Mc Hargue: Georgess. The Impossible People. A

.- History Natural and Unnatural of Beings

Terrible and Wonderful. New York: Holt.
Rinehart and<Winston, 1972,

Pettit. Florence. How to Make Whirligigs and
Whimmy Diddles- ond Other American Folk-
craft Objects. New York: Thomas Y Crowell.
1972,

Pomerantz. Charlotte. The Day They Parachuted
Cats on Borneo: A Qrama of Ecology. !lew
York: Young Scott, 1971.

Provensen, Alice. and Provensen. Martin. compi-
lers. The Provensen Book of Foirv Tales. New
York: Randem House. 1971. .

Reiss. Johanna. The Upstairs Room. New York:
Thomas Y. Crowell. 1972,

Rounds. Glen. The Cowboy Trade. \Jew York: Hoh-
day House. 1972.

Sachs. Marilyn. The Beors” Hoyse. New York:“Dou-
bleday and Company. 1

Schwartz. Alvin. collector. A Ywister of Twists. a
Tangler of Tongues. New York: ]. B. prpma
cott Company. 1972.

Shub. Elizabeth. About Wise Men and $impletons.
New Yotk: The Maemillan Gompany. 1971.

Snyder, Zilpha. Th€ Witches of Worm. New York:
Atheneun Publishers, 1972

Tavior. Theodore. Air Raid-Pearl Harbor! New'

« York: Themas Y. Crowell. 1971.

Tunis. Edwin. Chipmunks on the Doorstep. New
York: Thomas Y. Crowell. 1871 ~=__

Yolen. Jane. ed. The Fireside Sorig-Book o¥ Birds
and Beusts. New York: Simon and Schuster.
1972, A -

Zimnik Reiner. The Bear and the People. New
York: Harper and Row. 1971.

£

N -

‘- Prize Winners of 1971-1972,

selected;by The Washington Post:
Books f(Sr,ﬁ 12-vear-olds

FIRST PRIZE:.

Not given in 1971.

Baker. Charlotte. Cockleburr Quarters. New
York: Prentice-Hall. 1972. ‘

HONOR BOOKS:

Almedingen. E. M. Anna.
Straus and Giroux, 1972.

Babbitt. Natalie. Goody Hall.
Straus and Giroux. 1971.

Edmons. Walter. Beaver Valley.
Brown and Company. 1971.

Fleichman. Sid. Djingo Django. New Yofk: Little.
Brown and Company. 1971.

Kerr. Judith. When Hitler Stole Pink Rabbit. New
York: Coward. McCann snd Gef./hegan 1972.

Levoy. Myron. The Witch of Fourth Street and
Other Stories. New York: Harper and Row.
1972.

Mc Hargue. Georgess. The Impossible People A
History ot Natural and Unnatural of Beings
Terrible and Wondertul. New York: Holt, Ri- ’
nehart and Winston. 1972,

Williamis. Ursula. Three Toymakers. New York:
Thomas Nelson. 1971,

New York: F;I_‘{'al‘.
New York: Farrar.

New York: Little.
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11 BEST Selling - .

Thildren’s Books: 1871-1972

. as reported by
. The New York Times

 Dahl. Roald. Charlie and the Chocolate Factory

New York: Alfred A. Knopf. 1964."

. Dahl. Roald. Charlie and the Great Glass Elevator.

New York: Alfred A. Knopf. 1972.

Edwards. Julie. Mandy. New York: Harper and Row.
1971.

Kunhardt. Dorothy. Pat the Bunm New York:
Golden Press. 1940. _ ’

Milne. A. A. Winnie-the-Rooh. New York: E. P.
Dutton and Company. 1926.

Potter. Beatrix. The Tale cof Peter Rabbit. New York:
Frederick Warne and Gompany. 1902.

Saint-Exupéry. Antoine de. The Little Prince. New
York: Harcourt. Brace. Jovanovich. 1943

Scarry. Richard. Richard Scarry ‘s Best Word Book
Ever. New York: Random House. 1963.

Silverstein. Shel. The Givi ing Tree. New York: Har-
per and Row. 1966.

White, E. B. Charlotte’s Web. New York: Harper and

. Row, 1952.

_ White. E. B. The Trumpet of the Swan. New York: )

Harper and Row. 1970.

Wilder. Laura. The First Four Years. Net:JYork
Harper and Row.

Williams, Margery. The Velveteen Rabbit. New
York: Doubleday and.Company. 1958.

Wright, Blanche. illustrator. The Real Mother
Goose. Chicago. Rand Mc Nally and Company.
1965.
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- Comparative
Early American.
'Modern Rnssmn
A and

~_ Chinese Books
. for Children

Note on

. r

The books for children discussed in the
main body of the text are books currently
popular in America, written primarily by
American authors with a few by Western
European authors. There is considerable

.sharing of children's books throughout
the Western World, with increased com-
munication at international book fairs

and meetings and with joint publication

of so%ks here and in Europe (see

Hirlipénn [1968, 1969] for a detailed

discussion ‘of children's books in the

Western World). To afford cross-cultural

perspective, childrep's books from an

earlier period of our countiy's history
and from the modern cemtrally planned
nations of the USSR and tha People’s

Republic of €hina have also -been anal-

yzed. Early Americgn children's books,

with their heavy moral overtones, view
actors' and needs of actors quite differ-
ently from the way modern American
books do. So do modern Russian and
Chinese children's books. with their fo-
cus on: national goals: they reflect still
other sets of social values and priorities.

Early American Books

Children's books ‘\;vere published .in
New England as early as 1646. The early
children's books published here were

often imported from England, written by-

proper English men.and women. Those
written in this country emulated the in-
structive nature of their British counter-
parts and consisted largely of catechisms,

WU128

‘primers, spellers Latin grammars, geor

- circumscribed settings and ignore th

" book. A Family Well- Ordeted or en Es

_ton Mather, a native of Boston. The first

graphies, and other school books. An
important reference source of these early
works is Rosenbach's annotated bibliog-
raphy (1933) of his own rare. collection of
816™~olumes, published between 1685
and 1832. It ‘is this collectian of early
Américan children’s books which is dls-
cus$ed within our analytical framework,
In terps of setting, these books are
oriented to reality. Nouhlerarchlcal the
focus on the home life and the religiou
life of the individual. They prescrib
proper behavior patterns in these highl

outside world. A case in point is th

say to Render Parents, and Childre
Happy in One-Another (1699) written b
the celebrated New England-dlvme. Co

edition is in two parts. The first part i
devoted to the duties of parents to thei
children, who. as the children of death,
and the children of hell, need a lot af
parental guidance. The second part, ad-
dressed to the children themselves, deal
with their duties to their parents—eves-
lasting darkness being | the ultimate fa
of those who are undutlful

The actors in these early: works a
usually human, but they also include
supernatural and fearsome God. Thie
main character in the books is the chil
himself; the other characters are _prim



ily his parents and teachers, who are
“trying very hard to stfwngthen -his weak
nature. ‘A famous book. long popular
with the God-fearing adults who ruled
.over Puritan nurseries, is A Token for

Children, Being an Exact Accounigof the

Conversion, Holy and Exemplary Lives,

and Joyful Deaths of Several Young Chil-

dren {1749). It was written by James
f]aneway. a well-known English noncon-

ormist divine. The work opens with a
etter addressed to all parents. school-

asters, and schoolmistresses, or any
hat have any hand in the education of
hildren. It continues-with directions to
hildren themselves, instructing them
ow to behave: they should weep for
heir sins and pray to the Lord jesus
hrist. Most of the actors in these books.

o be sure, are of the white race and
rotestant. They are rarely American In-
ians or Bi)ack slaves. When such minori-
ies do appear in the bools. these heath-
bns generally appear as candidates for

nversion. ’

{ Needs expressed in the early children’s
ocks are primarily for achievement, not
n \his world but in the next. Eternal
alvation is achieved through obedience.
rayer, and good works. In order to learn
hese religious lessons well, one has tu be
ble to read and take to heart the Bible

L 3

and other sacre works. Fence The New
England\ Primer was a very valued book
of the 18\ century nursery. There were a*
number of editions. a popular one pub-
lished by|Rogers and Fow!e in 1749 was
titled, The Nev England Primer Further
Improved with Various Additions. For
the More Easy Attaining the True Read-
ing of \English. To Whicli Is Added, The
Assembly of Divines Catechism. Al-
though ‘the subject matter varies some-
what, all editions have certain features in
common: alphabets in hornbock form,
followed by a syllabary and the alphabet
in couplets illustrated with woodcuts.
The couplets vary with time from the
sacred to the secular. The alphabst also
appears in a series of admonitory sen-
tences, and sometimes a rhymcd alphabet
is iziserted. Th2 method of using the table
of syllables was probably the same in
Colonial as in English schools; the child

was expected to learn it up and down,

backwards and forwards and across, until
he knew it by heart. ;
In these early books newds are satisfied
in just one way: throuyh dutiful and
complete submission to the will' of one's
parents. The rigid standards of behavior
set by the fami.y. under tutelage and
pressure from the clergy. are necassary to+
obtain one’s spiritual rewards. Children
are expected to behave rationally and
with great conformity to prescribed be-
havior® patterns—they are not supposed
to show self-direction or to vegr even
slightly from the righteous course. Many

\

-

are the temptations to go off course, and
these are described despairingly in some

‘of the books. A vivid example is the little

volume, The Glass of Whiskey, pub-
lished about 1825 by the American Sun-
day-School Union. The work begins by
asserting that there is a substance called "
whiskey: hopefully the little reader will
rever taste it as long as he livés. Why?
Whiskey is a poison, as are brandy, rum,
gin, and many other drinks. These drinks -
are so strong that they knock people
down and kill them. But, las, the taste is
pleasant! The little reader must learn to
resist the pleasantness or else face un- -
timely death.

Abstinence or not, satisfactions in early
chiidren’s books are in general undbtain-
able in this worldQ/Vfther or not they
are obtainable in thé next is a matter of
uncertainty, for the child actor is basi-
cally weak and wicked. A book .such as
The Daisy; or, Cautionary Stories in
Verse. Adapted to the Ideas of Children —
from Four to Eight Years Old, describes
the typical fate’of young children. ¥he
book was written by an Englishwoman,

;" .Elizabeth Turnefitand published in the

United States in 1808. It contains several
cautionary stories about a young girl
named Miss Helen. Miss Helen was al-
ways too impetuous to do what her
Mother told her, slie did fooiish things,
such as cross the street at full speed




when the carriages came \by. One day
Miss Helen looked down at the water
from a dangerous well and ntet her de-
mise by falling and drowning in the well.
Poor Miss Helen! (We are not told
whether she went to heaven or to hell,
but we do know she was disobedient.)

It was about 1850 when the style and

character of literature for young people °

reached a critical stage {for more detailed
historical accounts the reader is referred
Arbuthnot 1964; Meigs 1953; and
uayle 1971). This date marked the di-
viding line between the old and the new,
between soul-saving didacticism and
modern_ entegtainment in children’s
books By then a considerable change of
ttitude had occurred on the part of con-
cerned adults toward the obvious desire
of curious children for books that would
" amuse and delight them without at the
same time seeking to impose a nagging
load of moral responsibility on their
—shou)ders. This attitude change was re-
lated to changing social values and
changing economic structures of a grow-
ing, independent, freedom-loving Amer-
ica. Social settings were enlarged, more
actors with a variety of needs were intro-
duced, and rewards were usually ob-
tained.

-

Modern Russian and Chinese Books

The Soviet Uniion was the first country
in which the control of book préduction
was taken over by the state; one by one
all the countries of the Eastern 8loc have

followed suit (see Hiirlimann 1968, 1969 -

for a more detailed discussion of chil-
dren’s books in the eastern world). Only
a part of the books are of a political
character, but nonetheless publishing is
organized within very rigid lines. Recent
Russian and Chinese books which have
come to our country ih English versions
are discussed«iow within the same ana-
lytical framework used previously. Some
of the books in this group are written by
famous poets and illustrated by prize-
winning artists; some are the works of
lesser known persons. Almost all of them
are deeply expressive of national pride
and national ptlrpose.

In terms of setting, the Russian books
show both fantasy in their rich and po-
etic folk tales and reality in their sober
description’s of the everyday home life
among the Russian people. Most of the
activity takes place with a rural back-
ground, although some stories are set in
small towns and a few in the great cities
of Mescow and Leningrad. A very beauti-
ful book illustrated by the well-known
Russian artist, Yuri Vasnetsov, depicts
rural Russia in both summer and winter
dress. Masses of blue and white and pink
flowers, heavily laden fruit trees, and a

warm orange sun herald the summer; an
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- rural area, as in Ching-yun’

awesome white snow blanket, along with
bllleg gray smoke from the chlmneys
of small wooden cottages, remind one of
winter's hardships. Entltled Ladushki:
Russian Folk Rhymes and Tales, for Lit-
tle -Ones (1971), the book confains
sprightly and joyous fantasies of human
and anin#al life.

The'Chinese books are p,rlmanly reahs-;
tic, depicting settings close to the home:
of the child. The home is- usually in a
(1966) Flow-'
ers in Full Bloom. In this book, the every-
day activities of the household are de-
scribed: mending the fishing net, sharp-
ening the sicklés, washing the clothes by
the river, planting the seedlings in the
paddy fields, digging up lotus roots at
the lotus pond. The activities are de-

. scribed with an emphasis on the dignity

and the importance of each task, and the
child learns something of the nature of
the task and its relation to the social
needs of the society. ¢

The actors in Russian stories are hu-
man beings, sometimes a familiar Tirm
animal, and sometimes supernatural
beings—fairy swan princesses and the
like. The emphasis is primarily on the
Luman beings and on relationships be-
tween the child and his family. In &
number of books parents endeavor™ to
explain their own_ social values to chil-
dren so that children will understand




their sensibleness and their usefulness.
Parentg also discuss the problems wkich
they themselves have faced in living up
to these values, so that'children will be
aware of pitfalls and setacks. A con-

scious effort is made then at communica-

tion between the older and younger gen-
eration, to avoid a generation gap. An
example of this approach is Raskin's
'(1968) When Daddy Was a Little Boy.
‘The author describes his-own child-
‘Hood—he tells about hig life in the small
town of Pavlovo-Posad. &f his relation-
ships with his parents, %mistakes he
made in his youth (mist®gs of greed,
pride, and disobedience). The first story,
for examiple, tells of the time Daddy is
given a present of a beautiful. big ball
from Moscow. No one ifghis little town
has ever seen such a loky and colorful
ball. Children come from all over his
neighborhood to admire it. and they ask
Daddy if thev too may play with it.
Daddy says no over and over again; he
will not let others even touch the ball.
The boys call him *‘greedy.”” but Daddy
'doesn’t care. In the end the ball bursts.
Daddy is broken-hearted and ashamed.
He is punished by his parents for his
selfishness and his’pride.

Actors in the Chinese books are usually
humans, the child and his family, seen at
home orat school or at work in the fields.

Children work with adult zeal in prepara- -

tion fqr adult tasks. An example is Fu-
hsing's (1965) Hﬂntmg with Grandad, in
Q

which a child accompanies his grand-
father .on an expédition for lynx. squirzel.
and bear. The yqung boy shows courage
and cleverness in the intricate task of
killing a bear. His grandfather praises
him for his fine work and tells him that
he is a worthy son of his Olunchun
-ancestors—thus bringing into focus a
~ feeling of tradition and community life.

As for the presentatlon of needs Rus-
sian books show a ‘whole range of human
concerns. Needs for safety and love pre-
dominate in the folk" tales, need *for
achievement—particularly as related to
the welfare of the natign—-predominate

in the realistic stories. In Agurowva’s -

{1961) Merry Rhymes for Little Ones, a
variation of t\‘/.lother Goose, the first set of
verses, under a general heading of “La-
bour.”" concerns the achievement of
workers. The last verse in this set admon-
~ishes thHe child, once he has begun a task.
never to leave it until he has completed

it, For labor. great or small, should be -

done well, or not at all.

The principal need in Chinese books is
for achievement and strength Books.
such as Yi's #1966) I Am on Duty Today,
tell of the little girl who gets up happllv
with the sunrise and goes off to school.
While there she performs the daily cho-
res: changes water in the goldfish bowl,
arranges the chairs. tidies the book shelf,

and puts toys in order so as to héve
everything ready for class to begin. She
tackles her duties eagerly and systemati-
cally. T(hough a child, she assumes adult-
type responsibility and behavior patterns.

fn fairy tales. needs are satisfied

- through a variety of magical means, but

in realistic Russian and Chinese stories
needs are satisfied by working for*the
good of the country. Political, economig,
educational. and familial institutions are
interrelated in their efforts to achieve
national goals. The emphasis is on ra-
tional. group-oriented work, and also on
conformity: the actor.is told explicitly
what is good and what is bad behavior.
and’ is cautioned to adhere to the former.

In Russian books. good bghavior for
children involves keeping clean and
neat, working at school and at home,
protecting the weak, and being brave.

" Barto (1968) a leading contemporary

writer for children. in The Bad Little
Bear Cub: A Story for Children, Yoiing
and Old, anthropomorphizes bad chil-
dren in this tale of a bear-cub.who grabs
his food, eats with dirty paws, is noisy,
goes ahead of .older bears, robs birds’

. nests, and fights in public places. The

result: a home life torn by family quarrels
as parents try to cope with the’child’s
unseemly behavior.

In Chinese books, exemplary behavmr
for .children lies most often in selfless
devotion to the country. There are a num-
ber of biographies of children whg have
shown such devotion in smal} and.in




arge ways; one is a biography of Lin Hu-
an, a reVolutionary herdine during the
hinese People's War of Liberation
1945--49). Born-in 1932, Hu-lan became
Active in revolutio
13, when she led the women of her

ry-work by the age of

. *

illage in giving aid to the battlefront. In .

947 she was captured by the reactionary
uomintang army and was killed. This

ticular book by Li (19686) Stories from

iu Hu-lan's Childhood, concerns her ac-
ivity when she was a little child and

ided a Chinese soldi;?‘ in the bifter pe-

iod of the/War of Resistance against
apan (1937—-45) Through her care, along

'th that of other villagers. the wounded
oldfer recovered quitkly and was able to

turn to the battlefront. C .

Are satisfactions-obtained in these Rus-

sian and Chinese books? They are-cer-,

tainly not obtained in the happy-go-lucky
fashion of American children's books.

They are. furthéfmore, not obtained for .

the individual as such: they are obtained
for the g’roup The child actor helps out
in the mursery school for the godd of all

‘the children. The.adolescent or adult

actor dies in the yevolution for the good
of the nation (and his noble image re-
mains in the hearts of his countrymen)
Actors’ ‘images of themselves or of bther
people ar® positive in the books if they

 have worked:for the godd of tke country, .

negative if they have shitked somehow in
this duty. View of the world focuses on a

.view of the nation, determined and

strong confident of its future.

* A positive view of the nation is seen in
the Russian children's book “of poems.
My Friend, by the highly praised con-
temporary poet Mikhalkov (1960). One
poem in particular. titled ‘‘Successors,”
links the activity of children and of
adults in a statement of national purpose.

It tells of an incident when busy adults *

from several walks of life—miners, musi-
cians, physicians, generals=-are driving
their cars to important places. They have
to stop to allow a group of children to
cross the street, and instead of being
annoyed at the delay. they look with
pride at these children. These are the
future defenders of the Soviet cause, the
future workers and makers of laws.
“Worthy successors.” says the traffic mi-
litiampn who crosses them. “"The
strength of the nation,” says the profes-
sor. “Glory," thinks the general with sat-
isfaction. “

A Chinese book which shcws positive
view of the spirit of the oeople and the
tichness of the environment is Chi-Kuei’s
(1965) Hello! Hello! Are You There? In
this book two children, former neighbors
who now live in different parts of China,
call on the telephone and compare notes.
Fang Fang now lives in north China. He
describes to Sa Sa the cold, his ice-
skating activities after school, his father's
work as a woodcutter in t .ick north
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woods. Sa Sa, now living in south China,
explains that it is quite warm where she
lives. S#e and her friends play in water;
her father is a rubber tapper on a rubber
plantatl.gn Fang Fang comments that it is®
waonderful how fathers arid uncles. from
the north to the south, do not mind either
cold or heat when they are working hard
for socialist construction. Sa Sa replies
by sayifig that.though north and south
are very different, they are in their own
ways rich and beautlflﬂ Both Russian
and Chinese books carry a message of
pride in the nation, of confldence and
hope for the nation's future.

These politically oriented model’n Rus-
sian and Chinese books show a limited

.}fumber of settings and a limited number

of actors, who are nationalists first and
individuals, sdcond. Needs shown are
group need‘s and rewards obtained-—in
. the form of national strength—are group
‘rewards. The books display elements of
dldacthism and restricted focus found in

+ Early American books, which can-be con-

trasted with the relative spontandfty and 4
breadth of modern American books dis-
cussed previously. Their purposes are
dlfferent and they are certain to produce
dlfferent responses ffom the child who
reads and who 1nteracts with them.
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