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ABSTRACT

Pre-school or "infant" education was a major concern of iNmerican

educators in the second and third decades of the oinutceuth century. The

movement spread to the United States from nglaud in the mid-1820s and to

Boston in 1828. The dynamics of the interaction of Boston social elites,

...0""--educational theorists, public scItool officials, and a larger body of civic-

minded sttppos of the schools have been our main concernr in this study,

as revealed in diaries, public and infant school records a rid in`Social data

of Boston and Cot2cord from the period.
,

Fducatio,nal theorists stimulated interest In infant education, seing

iL as a means of intrOducing progressive pedagogical practices into public

-
s,chooLs. TheiT cause was.Laken up by social elites who feared that dis-

,

alvanta children might, not receive !tutlicient traLking at home in the

civic virtues deemed necessary to sustain a republic. his'group solicited

funds treat abroader-based public of concerned citizens sufficient to

establish the schools.

immediaely popular,. the schools suffer a fate common among current

early educ-ation program;. 'Cultural enrichmet of children of the poorer

classeS was an avowed objective of the schools. But the public was more

easily persuaded of the schools' utility through demonstrations of success

in teething very young children the alphttbet, arithmetic, recognition of

Oomettical forms aad Other lcarving teats, Success in cultural enrichment

vias much more diflicult to define and demonstrate Le the puhlic. The

apparent precocity of the pupils created -a minor sensation, and private

3
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infant schools for the children of the. elite sprang jp in several parts of

the city. Public school officials rejected recioests'to take the financially-

pressed institutions into their own programs, maintaining that the liberal

pedagogy-of infant schools prepared children poorly for the self-control i

rj
needed in strictly disciplined public schools. Denied public funding, the

444chools eked out a bare existence until the pUblication in 1832 of a

popular book on insanity which 1iste4 "hnthouse PR...-9tion" as a major
fi

cause. The civic - minded supporters of the-tchoors turned, quickly away and

the institutions died for lack of funds. So quickly and wholly were they

forgotten that leaders of the Kindergarten movement in the-1860s seemed

unaware that an important experiment in early education had preceded their

own by a scant three decades.

(
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INTPODUCTION

\\\
The broad purpose of this study has been to provide a much-needed

'historical settin for the current enthusiasm for pre-school education.

by e:tamining the assumptions and efforts of earlier educators and politicians

in cstabliAing pre-school programs, we are better able to evhluate out

present day .activities Lo provide-pre-school.education.

At Lho.hojnning of th2ast decade the inability of many dis-
,

advantaged children to respond to public school education became inereas-

Ingly obvious and troublesome. It appeired that such chilhren began

school deficient in the co nitive perceptual faculties apd emo-

tional attitudes needed to utilEte the instruction offered in the school

systems. The response co this' observation was an acceleration of the

efforts by the government and the educators Lo better understand and act

upon the processes of development and learning which take place before the

age of ni: years.

Even before .dray meaningful consensus had begun to emerge from the

disparate and discrete findings of educational researchers, the federal

government found it desirable to fund various pre-school education piograms

styli as Head ;;tort. The public interest as well as the arount o federal

funds do vat cd to pre-school education gre'.y rapidly. however, the social

.

editor' °nal consquenci!s rim s ge in pre-schoo 1. education i on 1 y

gr14ually being put 'Into its proper persp.mLivt,,,Nost or the current

evaluations of.pre-school programs have fdcused on the direct. benefits

\
to the children under studyl(such as Westinghouse's evaluation of tilt'
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11,:ad Start Pregram). Unfortunately-, the larger poll t i cal and societal

implications of the entire pre-school .(4-thicat. on movement. have been re la-

ively neYlected . All 0111i110115 T.';11-111I1g,- (11 I the potential danr,ors that have

'jet t o be I aced by theqe prograft,s .was sounded by Prof essor Irvin .Lnaer-

!1;pn of Ilarea-td 1+-hoof oil Ethic:a tion in his article, oci a 1 Reforop

and Ern: 1 y-t.hil(ihoel I'ducat i on: `..7ome Ilialorical. Perspectives," Urban

:te,%f t_.1 Op.r.I.1 1970). He st6gcs Is that the current enthun lasui for pre-
.

!.choo cducat ion is reminiscent of the Movement yor kintleiTarten ethic:ft:Lon

in the inetcl:nth tin- and that I lle current program developers

of pri 01 ttlec :t. ion mi gilt do well to examine the h i.tory and re ;ill us

of the kindergarten movement.. tie fears. fhat unier;.; the cur son t: Linisiznim

for pre;li 11001 OcITIt'ilti on is tempered by an tinders tandi in; of t he fate of

ter educational. movements , it is likely to stiffer the same di re

Unfortunately , i t appears that many of the proponent:: of

tiac:it ion today are 1 acb ins; any h i tor Leal perspective or guitiM Ines

1 or the Commit tee on 1,earnin:Y, and t he Educational. Prot.( ,.,es of

iIio ;,acir11. :;(7 icnce P-osearch Council sponsored a cenf er cure on pre-school

lunation in Chi ca"o in L906 (r:o;t of the papers were 7:11hfieL1110Ill ty pub-

If 'hod under t he tit le ,.-1.:)117 LOnc';iI.inI , edit hebert 1). Hess, and

TJfb,s.:4 hougjef the coin erence focuued on nearly "every pi ac-tical.
A

airl theoreticall prob 1 cm of ethical ine, pre-school ehi tdrt h.1 mos t. eat i rely

0...7;mi I. no tlir , broader ques ti on.; of- t. hi.; I ment. as who 1 e.

r." ;Inn 1 'is is was m.ide of bow to avoid the 01'

the r!(JII I:I( Of pre chool Oduca Lion in Ar,q-.` 1 ea (1117 11, I IN.! ;Ill t f'1:i' Ilia p:.'1'1011.

1

In 1 al:A s flu l to evridtnit. from t he ciniference t fiat: t 114.! ;

ior

('110;lt-Or3 al of I of :Illy tinaware I hat: riny .ser tow; , org..111 ...eel et iorts

bnen mule n the early nineteenth, geW.hr-4,. to cleal with the5c pi' Oil
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A lai'7e part: of thl blame for this state of ignorance of the

antecedents of pre-school education moot he laid to the educational

historians who have neglected to mention the earlier efforts. Thus,

Bernard Wish:! in his widely read bool:, Th0 Child and tbe Bcpublic, only

pays scant notice to the oliorts of early e(ucatoto to dealwith yoalr
*9

children. :this nerleet of pre-school cducation by historiaiis is nor

surprioing in view of previous lack o into rost in this oubject by pro-

"feoolonal educators belore 1()60. However, this almost total. lark of

understandinh as to why the earlier effort failed i regretahle because

it uo the benefit of that earlier etTorienee.

in facto "infant. ediirationU.'v:a, a major concern of American educa-

.,biro in Lae opcond and third deendoo of the nineteenth century'. The

`1.

Amoric-in Journal. of of ion, fro:a its winding in L820, promoted infant

education an one of ito major causes. Article.; appearing almoot monthly

for the rest of the decade considered nearly every problem of earl educa-

--
Lien which concerno uo todly. 'Though initially the progrem was direetH

at the disadvantaged children in society (particularly through private,

cicaritabl.e schoolo ) , it soon caught the public imagination and spread

rapidly throggh the eatire public school system. it became quite COMM011-
ti

Place for children between rue ages of eon months and four yenro

be in publ or private schools. For example, in 1840, approximate
)Iy

10.5

percont of*thr children under four years of age in Moosachnoetto were

attending public ouhoolo.

in the mid-thilti,; enthusiasm for infant orhoolo in profrosional

ioc'ralt tlianid to dioillusiotraent and then outright h(.,dility. Coht,luontla,

duliv, 1110,! NW's and 18)0's the perrenta, 0 of chiltITnn tinder four In

whto1 laradually deelimd until hy 1860 the, entire movem4W mis only a

,r-'1"/ that wan :W011 10 be forgotten.

1



There seem to be clear and instructive parallels between this

forgiotten (r.porim It in early education and our coacern for early

educatiou today. Our findings suggest that the stimulus for the infant

school novement of the 1830's was in some respects similar to the stimulus

which led to Head Start: in the 1960's--a fear that disadvantaged children

(!light not receive sufficient pripa8ration at homy to he able to profit

iron the public schools when they entered at the age of five or six.

;

In addition, the stress on infant education in the early nineteenth

century apparently fed upon a cqnscions desire to remove the children

from an environment which was seen to he conducive to had health and morals

and which failed to inculcate the civic virtues decent d necessary to sustain

a rtpublic. objectives, though not always made e:zplicit, seem to

be su,itaining the' Infant' edurAtion imwenent of today.

Controversy raged among advocates of infant schools over whether the

schools were to bcgin the formal educational process or were merely to

provide a pleasant ronnc conducive to emotional stability and stimu-

lation of the sensory apparatus through pictures, colorful objects and

clappin;; and Marching yamen.

,came critfts of the Atools developed a maturational. hvpothesis,

;1"- tin;; thlt dill( ret types; of learning were appropriate to dittotent

'ttoes in physical laturation. In tlieir view, cflotts to confine (hildren

to tie t(us of leareing letters or nu; hers prematurely would be luttle

!hr./ either cendel'nd the school , entiteiy el propesedand eyen

`:.-te careful For t'; to coot d 1,110 method Anti font .tit: 01 1. / 'u hilit,,

of t tic; crtpahi iit.ic-; of thin developing d . Others ;Led

"lat. I he homh errc.rfronmYnt, however had, provided /ut /Tot Couli f'cr urity which

no school, however bright, clean,:7nd well-saannged, could replace.-

A 4)
;!, .. t)



The thvry and practice of these nineteenth century educators

SCCEI, to have been the product of impressions gather eel in practical.

experience in,ae classrqom or adapted from the work of an oceisional

towering figure such as Pestalozni. Yet the modern educator will. recognize

ideas similiar to those which William Fowler, Cynthia and Martin Deutsch,

Sheldon H. White or F. Riessman have dcvoloped through sophisticated

experimental methods.

[This study of infant education in Massachusetts in the early

nineteenth century should help ushring our present concerns and. objectives

as .Amer lean and educators into sharper; perspective. Thm insilits here

gained lould help us to be,tter ant,wer for ourselves the questiyns wo

havo, asked of !he f",.e;t: What has led to a concern for cart v edocat.i.on?

'That are to he the goals of early education? How can these goals hest.

be achieved? Hot.7 does our approach to early educa'tion reseal our concep-

Lion of early childhood, the maturational and learning processes, anl the

larger goals of education in our society? What factors arm likely to

lead to success arid continuance of disappointment and cessation of 'our

interest in ermly education?

All our efforts, however we limit our particular research, are

directed towards answering these broader questions. And it is precisely

at dills level that AT7Ierican educators who experienced a wave of infant

education from trough to peak to trough In the early ninetiienth century

have the most to say to us.



ifrglinDS, AM) PPOPITifia:s

t

he have coat' fined our investigation of infant: edueat ion to Boston

in the antehel i p,le foil for fievoral r('a,-flas

1) '.'f..a..';:tchuac I el; was a piont.er in ca in itCant education and

it:; cutler! tor.; were unusually interested in recording their e7perieven

and lions .

1.'fa.:sachunet har. an unusually complete and detailed set: o

edrtra t lona I. 'it It if ties (due to the di li .,r,ence of Horace Minn)

3) a 1 re.tdy hal ova lob le considerabl supp lomentary seatiF;t: i

(ilea en 113:1 card'; r or !tlasachnaetta dun Lid s period duo to TI:tei

Vii:OV!;/.1. L; project, , "The Demographic Development of ;lassachusetta

before 1,'61)."

have e:-../r,ined the at ti tilde of prof e:ls tonal edac t ors toward

infant education throU;li their pub 1. i shed work:;--pareieularly in .journals

;01011 ;Isthe crut Journal of railcar i on . Using tAle:;'! SMIretZS we have

a tte:-Ipt ed to ascertain their various ideas and document their changing

over I hie . 4

Ily 11:;i11', the detailed 1_0(711. !3ohool. report s collected by the

Ui';na( iniset I1(;ard of Ilducati on, i It ha ; boon possib 1 c to analyze the

:.eet ion of elected aclInol. oil lc als attl pal ones to t he su: eat ions of

Prof c';:t furl 1 Inca Lora on int ant edueati on. I urtheneore, t iiva

Lility ( I I school um 01 1 ,r,nit. date., school ?Toni n Les , flirt h hu.

school ,yea r, eve. his penal tted a de to fled s tat is el ea 1 atm ysia of 1 he

ikt
t rends in infant educat ion at: the local level in the town of Concord



and for some infant schools 1
T

Boston. General social data on Boston has

been gathered and.analyed in fiLtipt to assess ,the level's of public

concern for problems related to -urban poverty, including the need for

supplemental- early education among the poorer claEses...

In addition, as much as posible, an attempt has been made to

.
investigate indetail the development of infant education in the city and

the public reaction to it dt1 a,wertalned throUe,11 the school conmAttee

records, infant'schooi society reports,and the newspaper accounts.

An effort has been made t rate the causes of the changing

attitudes and behavior toward infant education among the different groups

with particular attention to the relationship of the views or the professional

educators and the public officials.

u



CONCLNIONS

The authors have felt it most approkiate to present their study

in a largely narrative form. TmPortant coniderations on the societal

impliCations of early education programs are containt.:(1 in each section

and their, application to present-day early education programs will be

obvious to the reader. Nevertheless, a few general observations

which emerge from the study could perhaps be summarized here.

Proponents of publicall financed early education are likely to

evsc

face opposition fromAconstituencies. Large segments of the population

continue to hold neo2Romantic notions. about the sacredness of

'the family as the primary perpetuator of cultural values and guarantor

of emotional stability in young children. They will regard early educa-

tion programs as potentially destructive to home and family life.

(They will be joined in the twentieth century by a significant minority

of parents who fear that early education-programs Will sever the tics

which bind their children to parental Cultural values.) Secondly, public

school officials will refuse to accept such schools into their own pro-

grams, partly because they oppose the liberal pedagogy which, perforce,

must he used with the very young, and partly because they are reluctant

expand the burden of public education which they already bear.

Proponents of. early education will find themselves `forced to defend

the utility of their programs with two main arguments. Early eduCation

is remedial, in that: it gives children of the poor a "head start" in

laying the foundation of essential knowledge and skills neede(17 to eompeLe

i;
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in ,public schools with childrennf parents who have provided these

1
essentials in the homd. Or, 'early education is remedial. ':n thct it pro-

vides the social skills and cultural enrichment necessary to permit the

.

children to take advant2Ige label: of learning opportunities in the public

schools. if early education teachers concentrate on learning skills the

public will be impressed with the precocity of chlidren and the likelihood

of public funding is enhanced. (More wealthy parents will no doubt found

separate similar schools for their own children.) The institutions

will find themselves vulnerable to attack from those whb feel that.,

social maturation is most important, inpre-school years and that the

home environment accomplishes this 'most advantageously.

If early edw.atton
0

teachers concentrate on free play and cultural

enrichment they will find it difficult:' to attract public funds from a

society which expects Specific, tangible gains for tax dollars spent

Cultural,enrichment is far More difficult to define and demonstrate

to taxpayers than is precocity in learning skills. The wholly-defent.til)le

argument that: early education accomplishes both of these objectives will

not diminish the vulnerability from attack from either side. ,

In view of these considerationsi the likelihood of early education

programs being funded on a widespread and continuing basis from public

4
revonues is not great. Perhaps more viable .wouid 1)6 programs to provide

mrit hers, or a single mother within)a neighborhood with the materials

and needed to conduct. a Mine. 'infant, school." IL miht be helpful

In rsiolt-a program to avoid the word 'school" altogether. Gue suspect:;

a ' is.rificant-factor in the success of Kindergartens as opposed to infant

scheolt;'was the neutrality of the German word. Childrens' neighborhood

hoke centers might attract public funds and realize with a minimum ofvl
II 5
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',dissonance, what the proponents of early education have,,since the 1820's

-3

hoped to accomplish in providing cultdral And educational aids for

disadvantaged children.

o

..)1)
21 3
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A RAY OF nTLIFNNTAL LTOI1F:

EARLY LDeCATION AND EOCIAL nronm IN

THE INFANT SCHOOL MOVEMENT IN 'MASSACHUSETTS, 182G.-1840

But a ra,., of millennial lirOtt
has shone on us, and reveals a way
in which poyert, uith all its
attendant evilsmoral, physical,
and inIellectHat, may he ,hanished
from the wortld.

From the 5th Annual Report of the
Infant School Society of the City of
Boston, 1834.

Q



There was little

editors of the Boston

an 1829 demonstration

-11

restraint in the enthusiasm with which the

Recorder and Religious Transcript reported

by children of a Boston Infant School: '

Infants, taken from the most unfavor;4-e'.
situations in which they are ever placed, from the
abodes of poverty and vice, are capable of learning
at, least a hundred times as much, a hundred times
as well, and of being a hundred times as nappy, by
the system adopted in infant schools, as by that
Which prevails in the common schools throughout the
country. The conclusion most.interesting to every
,friend of education is, that the infant school system
can be extended through every department of the
poRular education. And that in any school district
where there is interest and liberality enough to
raise Ten Dollars to procure apparatus, a be)cinning
can be made the present season.)

'
The objects of this enthusiasm, the infant schools, were

religious and educational institutions

to provide instruction for children of the poor from the ages

of about 18 months to the,earliest age when public institutions

would accept them. They were founded and underwritten by civic

minded persons in Europe and America during the third and

fourth decades of the nineteenth century.

The first important infant school was founded by Robert Owen

in 1816 at New Lanark.
2 Owen's example was followed up in 1818

dile!. an eminent group of English reformers (including such notables

as Henry Peter Brougham, James Mill, Zachary Macaulay, and Joseph

Wilson) who founded a school on Brew. er's Green, Westminister.

Another infant school was organized in the Spitalfields section

of London shortly thereafter, and in July 1824 these same reformers

founded ::he Infant School Society and began to solicit public

subscriptions to support the institutions.' Within a year, at

bast 55 infant schools were in operation in various parts of

England, Scotland, and Ireland.3
re Ncrvv% vrAt.10 vrte.raS

Americans, always sensitive to in England,

quickly picked up the idea. In February 1827 plans were laid in
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Hart/ford, Connecticut for the first infant school in America.

In.May of that same year an Infant School Society was founded in

New York City,and the organization of such societies in

Philadelphia and other American cities quickly followed.4

The infant school movement spread to Massachusetts in 1828.

In June of that year infant schoOls were opened on Pleasant

Street and'Salem Street by two different infant school societies.

Within a few months infant education had become a favorite cause

among many reform-minded citizens of Boston. In October the first

of several private infant schools for the children of the better

classes was founded and an infant school for African children

was established in 1830. The idea siread rapidly to a number of

other towns in the Commonwealth including Salet Worcester, Concord,

Haverhill, and Charlestown. But Boston's efforts in the infant
.7CA. icIA±

education movement was particularly-iwiDOramaeami as an inspiration to
. .

ether f...*CtltUrltlem cflimu. ....11wwwpt In ,v k;wwal../ /uulle
-

ladies from various parts of the state visited the Bedford Street

School in Boston for a two or three week period in order to

prepare themselves to become)instructresses in infant.schools in

their home communities.5

The peak of public enthusiasm for the new institutions was

reached in the early 1830's. The middle of that decade, however,

saw a drastic decline in that- enthusiasm. By the end of 1835 almost

all public-comment.on infant schools in Massachusetts had ceased'

and the activities of the'once-flourishing infant school societies

quickly ended. In fact, infant schools seem in subsequent years

to have faded not only from public memory, but eveq,from the

recollections of some of those who had actively participated in

the movement. When kindergartens became popular in the 1860's

and 1870's in Massachusetts, they were greeted as a new and

unique Europearicontribution to the. cause of public education in

America with almost no association with the infant education

movement of some three decades earlier.
6

The infant school movement provides an ideal opportunity

.to study the dynamics of an educational reform effort, The

04; 9
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interaction of theorists of educational reform, social reformers,

civic- minded social elites, public school officials, and the

geneial public buffeted the movement in,directions which none. of

the groups alone would haVe planned.' Their attitudes toward

infant schools'and their differing expectations of what the schools

would accompp.sh fon society also influenced the early successes

and the abrupt decline of the movement.

Though the public enthusiasm for the infant education movement

lasted only a few years; the short duration does not diminish

Ammo its siglaficance to the social historian. The discussion.

of infant'schools focUsed publicattention upon the importance'

of the period of human infancy and stimulated a vigorOus re-

examination of-the social institutions which relate most directly

to Infants. Particular attention we.* given to the role in the

infant's life, of the, family and the school. These considerations

gave rise .to questions about the role of women in society, as

mothers, students, and teaahers. A unique aspect of this study is

the opportunity to begin the exploration of these issues at

different levels of society.

It is obvious that it is impossible to discuss all of the

issues raised by the infant'eduCation movement atthistime.

In this paper we.will attempt to explain the major ideas and the

considerations which led to the founding of the infant schools;

to trace the attitudes and interactions of the local groups

involved in the establishment of these schools; to. show how

confusion as to objectives and purposes of the schools and the lack

of unanimity within. and among the groups led to the decline of the

schools at the very time when changing social conditions made the

needs they were designed to meet more pressing than ever;

and tentativelyto-suggest that infant edUcation might have

been a "major factor in encouraging parents to send their children
at a very young age to the public scnools even after the infant

education movement'had faded from the scene.

I. THE DEVELOPMENT OF THE EUROPEAN ROMANTIC TRADITION

-IN POPULAR EDUCATION 1,29

I.
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The infant school system,as evolved by edUcators in-England,

was an'attempt to fuse two major Europian traditions of educational

and practice. Much of the difficulty in making viable

institutions of%the infant scliools in America arose from the fact

that the two traditions led the sponsoring groups to work at

cross purpeses in their promotion of the schools.

The first of these traditions was developed on the continent

from foundation's laid by Jean-Jacques Roussg140g the publication

of Emile in 1762. Rolsseau proposed two major innovations in Prnile.

Viewing human society as essentially corrupt?, he stressed the idea

that the'role of education should be primarily that of encouraging

the young mind to shake off the impositions of the old society

and arrive at its own conclusions as to what was worthy ofits study

and attentions. Education is not the transmission of a body of

knowledge from master to pupil, but rather a process of freeing

the pupils mind-to explore the woria on its own. Aoueseau was

proposing that the best education was that which mould insulate

the pupil froM the evil influences of a corrupt society, teaching

him, instead of a body of received knowledge, the skills needed

to understand the world as nature would have, him understand.

This reinterpretation of the goals, and indeed of the very

process of learning, was to be of critical importance for tAfature
View

of western educational institutions and practices. TheLeducational.

process had at its core the idea that the child should not be heir

of the culture which fostered him, but,, should learn skills needed

to help him develop and live harmoniously in a culture entirely

different from that of his fathers.' The advocates of infant

education were to be similarly concerned with therole of education'

In the transmission of culture, though with variations which

greatly tempered the radical implications of Rousseau's teachings.

The second major innovation of Rousseau was his division of

'youth into three periods and his con:-:ntion that specific aspects of

the child's total educational cxmcrience were armronriate to each

period in the child's'deveiopment. For example, before the aiLe

of five---a period whe the senses are most
y1
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should Consist of exposing th6 senses ta as great avariety of

concrete experience as possible.. Other stagesof development

between-the ages'of five and thirteen, and then after the age.

of thirteen, followed the education appropriate to each period

by being keyed to the receptivity of the child's physical,

sensory, and intellectual apparatus at that particular tiipe.

The key idea was that children are notyoung adults, asRousseau-

accused Locke of teaching, but rather are developing individuals

whose education must be appropriately attuned to their.dstages

of development. .

Aspects of these two fundamental ideas were further developed

in -a long series of educational expeiiments carried-out bYL

various proponents of educational reform during the 'next hfindred
Joha`v n- eerntqa.cc.t.

years.Basedow/(1723-90);:established his famous-Philanthropium

at Dessau in 1774, a boarding school Which stressed the importance

of st.imulaZ,I1* VI1C UbC tlL 411 reti-Ly:V ',hew ui

memory in the edUcational-procets.(15alzmann 0744-1811) added the

idea of isolation from town environmen t, locating his school in
a .^1

the country where the pupils would be as -close as possible to the
Priolot Cioe,rtw-tc9.

stimulating influence of nature. Von Rochow (1734-1805) extended

the new principles f'4 the first time to the Children of the poor`

on his estate ,at.Reckahn, near Berlin. In thid he anticipated .161u,vvrkAz,nr

Pestalozzi (1745- 1827), the great Swiss educator,, hose series

of Institutes, the most famous at liverdune became places of
7

pilgrimage for educational reformers from all over Europe.

Through many years of close observation of the manner in which

peasant women teach their children, Pestalozzi sought to separate

the learning process into its Simplest and most fundamental parts.

He then proposed to teach young children these most fundamental

ideas and then gradually extend their training to more complex

`concepts. He was very interested in the infant mind, the first of
.

'these follOwers of Rousseau to te so. He recommended the use of

(/--I pictures and nattral objezts to broaden the infant's vocabulary

. at the'sarliest possible r2 c, thus a storehouse of

materials which the children would later )earn to order and to

2 2
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manipulate at will. HoweveT, he never advocated the establishment-

of institutions where infants would be taught by his methods as

the advoc ates of infant schools were to do. The home was sacred

-.and inviolable in Pestalozzi's view and the mother the only

appropriate teacher of the infant.
6

Fit;11,??ErweitarJel Ocr
Another Swiss re former, Fellenberg (1771-1844) sought to

combine the principles which his predecessors had employed with the

exposure of students to the new Principles of agricultural reform

and to the manual labor of country life. His assistalta'kVetrTi( IMO tSt'S)
ft

helped him develop his estate at Hofwyl. into a major complex of

educational institutions which included a very popular training
tpt4-isti)

school for teachers from abroad. William Woodbri wh ? succeeded wits'
(.179$-1813

Russellias editor of the American Journal/ (Annals of Education in
ad atezrit. r tutnclu but:, 't

1830, began to ea-c.Nke-1-aeAmanual.trining schools in America after

- an extended stay at Hofwyl His stress upon the importance of

be 4" roles .eqprbllylp rd,e

enthusiasm for infant education as practiced in Boston.

Most of these contintental reformers had visited the schools

of at least one other member of this group and though each had

distinctive ideas which he sought to emphaSize and develop, they

agreed on some general principles. All shared an implicit rejection

of the old society and had a desire to isolate t1e children from

the harmful influences of that society. This desire found expression:

in the faCt that the schools were physically isolated from centers

of population and were run as boarding schools where the master

could hope to control the whole environment. This effort to

control the entire environment was to be of great importance to the

moral reformers of the infant school movement, but with quite a

different objective than the freedom advocated by the European

innovators.

Since the old society could not be a source of educational

Ruropoans sought to olicit prorr principles from

the ,study of nature. Thera war a,revulaion against force of

any kind an., a g,,merai fo(21.:na hat lf tha cnildrene senses



were sufficiently exposed to a natural worla about them the children

themselves would begin to ask question and explore the world in their

sown way. To promote this process, the mast)er was to study how the

most simple and least corrupted people sought to educatte themselves

and their children and then derive methods which would simulate

the way these most natural of people went about the process of

education. In all there was,,ean emphasis upon the necessity of,a

balance between physic 1, moral, and intellectual development. And

each reformercstresse that certain. teachihg methods were

appropriate to certai stages of development and that it was

unnatural and hencewr ng to try to thwart nature by attempting

teachings that were not properly keyed to the stage of development

of a child at any particular time.

It should be emphasized that-none 44f, these educators advocated

the founding of institutions established specifically for children
^4"

did. Given 'the common effort to remove the children from

environments which might contaminate them, one might have expected

some of these' continental reformers to advocate the removal of

children to a more rational environment as early as possible. But

here their distrust of old society and their love of nature ran

0 into logical difficulties. It seemed obvious to them that early

in, a child's life parentsare the most important conveyors of

the values and the norms and that their teachings will most likely

be those. of the old society. But to remove infants from their

home, from the loving care of the mother and the family, would

have violated their rule of strict adherence to nature.

PestaloZzi, as has been noted,.was the majo student of the

perceptual and learning faculties of infants. He concluded that

children could begin to learn at a very early age,, but that all

such learning should take place in the home under the mother's

influence. Pestalozzi's 7ork cuf7:ested that 7irls.lnd mothers

/ should be given every opportunity to learn the new and progressive

eduSltional principles co that they ziignt apply them to their oiin

1



children. And in fact the emphasis on "flemalc education," "maternal

instruction," and "fireside education", so common in the early

half of the nineteenth century in America as well as Europe,

derived in part from Pestalozzils ideas.9

But what if some parents, were not capable of sufficient

enlightenment to render them fit teachers of their infant

offspring as the advocates of the infant schools contended? The

fact that the European educational reformers of this period\

provided no answer to such a question sugggsts either that they

felt that the infant was not sufficiently impressionable to have

irreversible harm done to. him in an unenlightened home or that

the development of qualities of natural affection and love was

the most significant part of the educational process at this age

and that even an unenlighteried mother could accomplish this

.better than the most enlightened schbolmaster. In any case,

id-cimeir Lemit/r

environment made its preservation for the infant more important

than whatelrer gains could be made in reforming the old society

by removing the child from-home at so early an age.. In England

ainite 'a different tradition *me a --pestmee, domincdecG ectuccc6atA.4 redo

02

II. THE ENGLISH TRADITION IN POPULAR EDUCATION AND

ITS RELATIONSHIP TO THE LONDON SOCIAL REFORM GROUP

The first striking aspect of the English educational tradition

is the fact that the English produced almost no educators of the

renown of Pestalozzi or de Fellenberg until the effects of

industrialization and urbanization began to be felt late in the
isusty4T14.143

eighteenth century. The,only educationaitsin England in the

eighteenth century and early decades of the nineteenth century

were the Sunday School movement which began in 1780 and the

4 Lancastrian/Bell system of monitorial instruction which began in

the first decade of the ntneteenth (!cy.ltury.t
0
Ecth the Lancastrian/

-Bell system and the Sunda; f rzovment ware practicAl reforms

4



designed t) extend at least a modicum of education to the lower

classes at the least possible cost. They did not involve new

concepts as to what the content of that education should be. Nor

did the English reformersladvocate special teaching methods baaed

upon novel,coneptions of,the infant mind as the continental reformers
did.

The first major educational,innovation-in England in the early

nineteenth century was a part of Robert Owen2s New Institution

at New Lanark. The Principles which underlay the school, .which

was part of the Institution, were expressed by Owen in his New

View. of Society where he recommended that:

the governing powers of all Countries should establish
rational plans for the education and weral formation of
the characters of their Subjects. These plans must be
devised to train children' frof their earliest infancy in,
goodhabits of Avery des:drip,,ion (which will ofcourge
prevent, them frqm acquiring those of falsehood and

Thrly frku8t. 0.fLerwaras be rr-lo,,9!ly eqncatea,
and -their labour be usefully diredted. Such habits and
education will impress them with an active and,ardent
desiz'eeta promote the happiness of every individual, and
that withoutthe shadow of exception for sect, or party,
or country, dr climate.11

'.One cannot help noting in statements such as this that

English educators of the period imparted to the European

revulsion against existing society a novel twist. Lockets view
of man as a blank page upon which sensory experience imprints

everything, seems to be a necessary precursor to Rousseau's

faith that a man educated in isolation from society will

have a greater chance of being free fromits harmful irrational
influences. But at this point the two lines of thought diverge.

Rousseau and the followers in his tradition displayed a pronounced

scepticism as to the wisdom of any man's determining exactly
what should ranlace the teachings of the did society. Their

great str?ss 'upon fraom and u7on na.-Lre was another way of
. sayin,7 7;hat :heir hocc fcr sccity one Zaith that
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man, if free, Would naturally do what is right. In the English

tradition there is an unmistakable tendency to ,what one can only
call smugness. Even so thoroughgoing a critic of existing

society as Robert Owen did not doubt that enlightened men could

create a new and better society through consciously shaping the
character of the new generation from infancy.

By 1830 Oven had .come to regret the L30 he had contributed
to the Infant School Society of London at its'founding in 1824.
BUt this difference with the other patrons of the schools lay only
in his Conception of what the new society should be.. Neither
Owen nor the other patrons placed their emphasis upon freeing
the infant mind to understand and order the world according to
innate capacities as the Europeans did. The Engliah reformers

wanted to educate children out bf the evils of the old society
only to bring them to their own conceptions of a better new

fur-. (lia not become Eiv.Liae

Owen's criticism of the London infanschools makes his point of
departure from the other patrons quite clear:

The present Infant Schools which you support and
patronize are evidence of your good intentions, and
also of the vicious circumstances in which you are
involved. they are, in very many instances, a
mockery or caricature of the original school, and
have no pretensions to.be considered, as that school
was intended to be, the first practical step towards
a rational system of ,education; or, in other words,
anew arrangement.of circumstantes in which to place
children, as nearly approximating to virtuous and
rational circumstances as the ignorance of the
presentsvicious system will admit.I

.Brougham.and hie. colleagues had immediately recognized the
value of cwen!s infant school as an instrument for reform.
But there was no need, in.their view, to reform the whole of
society c.:3 0,ten had hoped. ',They approtTiated 03enls instrument
for reforaing the lenole of society and used it as a device for
reforming only those elements of society which they deemed in
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ialedf of reform. And of course their own middle-class Protestant'
society provided the'prinCiples which were to form the character

of the infant poor.. The important'boint, here, however, is that

Owen and tie-e-t;ae-Ppet4=.3eti;rr-e-f the other patrons Of the infant
schools had clear, if different, conceptions of what the reformed
infants should be like, and had no doubt of their ability, if

given control of the children or? the poor at an early age, to
effect the desired transformation of character. Education was
not to free the young mind but to make sure it was bound by the
proper principles.

An aiderstanding of the differences between the English and
Etropean conceptions of the role of popular education in reforming

society is critical to understanding the infant school movement
in America. The end of the Napoleonic wars increased English
contacts with the European developments and very quickly the

t,Lee can view oz-the .n;ant mina as perfectly Open and Malleable"

begantobe tempered by the European conceptions, especially those
Qf Pestalozzi which taught that infancy "was a special period in
human life and that the infantomind elite wilfully displayed
aptitudeb and limitations peculiar to itself. It followed
that special teaching techniques were needed to make learning at
so early an age possible. Pestalozzi had given much thought to

the development of teaching techniques appropriate to the infant
mind but insisted, as he wrote to one of his English disciples,
J.P. Greaves, .that "...if .our gift is to be ac ce pted, it must be

19
conveyed through the medium of maternal love." Teachers of
infant schools in England ignored Pestalozzi's remonstrances
against the use of his techniques outside of the home and adopted
them into what they were to call the "system" of in4ant education---
a pastiche which attemi;ted to incorporate Owen's Institution, the
moral reform hopes of the Brougham grouip, the Lancastrian techniques

41
of mItual .:id the,podagogical principles of
Pestalozzi.

For Americans the tracts and manuals which these men wrote to
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promote the cause of infant education were the major source of

ideas and informatiOn.on both why. and how to set u infant

schools of their own. Large sections of the writ gs of Samuel

Wilderspin's instructor of the Spitalfields Infant School, and

J.P. Goyder, superintendant of the infant school in Bristol, were

published in New York in 1827 by'Joanna Bethune under the title,

Infant Education. or Remarks on the Importance of Educati the

Infant Poor1=111pm2_2f Ei :teen Months to Seven Years.

This little book of 108 pages was widely circulated and became a

major influencb upon the infant school movement in America.

it was not the only influence and the timing and the character

of subsequent' influences is of major importance. Ideas concerning

infant instruction were given their first and strongest impulse

in America through the medium of the English idea of infant schools.

But Americans visiting the continent were.sooh to notice that in

:=74-===-t rcg--4e4

the applicationthe9hew principles. This "second wjLve" of .

ideas concerning infant instruction was to emphasize home and

mother and would reinforce other factors which were to;diminish

enthusiasm for the infant school movement within a few years.

FOUNDING OF INFANT SCHOOLS IN ENGLAND AND THE

FUSION OF ENGLISH PRACTICE AND EUROPEAN eTHEORY IT EDUCATION

The discussions which attended the meeting at Freemason's hall

in London which led to the founding of the Infant,School Society

in 1824 underline the fact that in .England the infant-schools were

perceived as a Means of dealing with pressing social problems.

However far- reaching were.the designs of Robert Owen, when `he

founded the first infant school at New Lanark, it is strikingly

obvious that the schools were a perfect answer to problems

created by the factory systeM of production. With children

safely in school, mothers and older children were freed to work
.

in the faztories, connide.ration 1as not upon those

who spoke at the meeting at Freemason's hall, though they emphasized,
5

0 0



a

- 13 -

in this confext, the positive advantage to the family of the

incremental income of working mothers rather than the value to

factory owners of the increased labor supply. But it is obvious

from the discussions that the growth of an urban pauper class

was the major problem which occupied the minds of the London

reformers. The meeting abounded with tales of Fagin..114

criminals who kept large numbers of impoverished vagrant children

't.in their employ as thieves and pickpockets. The crime which

resulted from urban poverty, as dramatized by a recent conviction

of an eight year old 'for a capital offense, was clearly uppermost'

in the minds of the London patrons of infant schOols.14

The sequence of events which led to the founding of the

London Infant-School Society is significant. Brougham, and his

constituency of civic - minded reformers, saw-in Owen's fundamental

idea of sending infants to school a possible means of ameliorating

p v Jr. wmc, to U LP UlCiaCigt.. la ft V : L J 4 1 1 . U II tan Li 1lluut711.t .a.' e7C1.1.6et. 4... it:

instructors they hired soon found that the management of several

dozen infants was no easy task. In their search for ideas 'and

techniques which might prove useful in an infant school, they turned

to the European tradition wit have described, especially the work

of Pestalozzi. They were the first to apply Pestalozzian principles

for the teaching of infants in an institutional setting. In the

process of working out a practical combination of Owen's idea of

infant schools and Pestalozzi's principles of teaching infants,

they created what they were to commonly call the infant school'

system.

IV. WILLIAM RUSSELL AND THE PROMOTION OF

THE INFANT SCHOOL MOVEMENT IN AMERICA

The early advocacy of infant schools in America coincided with

the emergence of a group of educators and publicminded citizens

sufficiently large to sustain publications which specialized in

the discussions of the' theory ard practice of public education*
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Before 1826 only three journals exclusively concerned with education

had been published in this country. During the next two and

one-half decades over sixty magazines and papers devoted exclusively

to education were established."5

The first journal to contribute significantly to this flowering

of interest in educational theories and reforms was William

Russell's Aagican Journal of Education which aas published in
Boston from 1526 through 1830 under his editorship and then.
continued as the Annals of ;.merican

editorship of William C. Woodbridge
B.Y1

A. Alcott AMP VOW lake ttallWrIONW.

Education wobil. 144 under the

4gi1836 and then under William

Russell's pcisition on infant
education was made abundantly clear when he commented on the
subject in his opening editorial in 1826:

There seems to us to be no danger of beginning
_illisi,roaLLop too kzoc.n 11 it me begnn.im winr,
and with expectations sufficiently moderate.... Within
a few years public.sentiment has undergone afavorable
change onthe subject of early education..4. The
establishment of infant schools we look upon as one
of the most important epochs in the history of
education. We shall use every endeavor,to render
this subject 'familiar to the minds of our readers
by communicating all the information we can procure
regarding the details of the system and its progress
abroad and at hoine.16

Through the rest of his editorship William Russell did not fail
to make good.on his promise, ,Nearly every issue of the Journal

for the rest of the decade contained articles advocating or
reporting the progress of infant schools in BOston and in other
parts of the country.

Russell was the chief figure in that group which we have
chosen to call the theorists of educational reform. There can
be little doubt that his popular journal was a major influence
in building the sentiments which led to the founding of the
first Infant School, Societies two year,, after the firs: issue of
his journal appeared. Born in Scotland and trained at Glascow

'J 0 1) ;,3
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under Professor George Jardine, Russell was one of the first to

begin teaching in America the combination of traditional English

educational theory and the new European doctrines which had

begun to influence educators in England.
17

.

In Boston the sequence of events leading to the establishment

of infant schools was almost precisely the reverse of the process

in England. William Russell's attentions were drawn early to

the infant school system by the publications of SanueP. Wilderspin,

William Wilson, and other teachers of infant .schools in Britain.
An&rtcc

The system thus came 4isietiosisie more or less intact, where

theorists of educational reform such as.Russell were quick to

notice its novelty and its poSsible applications in the American

setting. However, Boston already had over 50 primary Lchools in

operation --- schools which accepted children as young as four years

+110 rgontivA arilir+o+innal ovrry,^1.+1,nt4-m,

for even the very young of all classes of society, Russell's

enthusiasm for the infant school system was understandably

placed more upon the pedagogical theories than upon the idea of

creating new institutions. Certainly he"advocated the establishment

of infant schools, but he saw them primarily as pilot schools

for proving the value to the public school system of the exciting

new principles. He explained his position clearly in his 1830

address at the founding of the American Institute of Instruction:

The children of every parent in New England, may,
by the auspicious arrangement of the system of public
schools,., receive the benefit of instruction, as soon
as, they are old enough to walk to the schoolhouse. What
is here needed, then, in the way of improvement, is not
the introduction of a new system, but the better
adaptation of that which already exists, to the education
of the youngest classes of scholars. All the
advantages of the methods of instruction in the infant
schools, would be attained by adopting the
of t-LuLta I.LecLoa-B, in

William Russell's problem, from the time he began-his

2
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persistlit advocacy of infant schools in 1826, was to find a group

in Boston with the interest, the expertise, and the financial

resources-to found the first infant schools and sustain them long

eaough to prove the efficacy of their principles. His opening

editorial in the American 4.1a111.21 Education illustrates how

broadly he was casting his net in order to attract support for

the establishment of the schools:

Of all the attempts which have been made to
render the morning of life a season of pure
enjoyment the system of infant schools seems to
be the most successful. In England these schools
have hitherto -been applied to the amelioration of
the condition of the poor. There is no good reason,
however, why they should be restricted to any one
class, whilst they are so well calculated for the
benefit of all. Nor is there any reason why they
...0M,AVN*Ws *WV. ....'Mftwow,rW...0.1. MV *
the best parental managment; and we are happy
to observe the system of these schools introjinced
in the initiatory departtent of the highschool
of NewYork.14

Russell lost no opportunity to point out that the schoOls,

though founded in England..for the poor, would be advantageous

to all classes'of society. He drew attention to the fact that

the principles of infant schools were already being adopted

in some American cities with an awareness of the pride' which

Boston society took in its educational, institutions. The

suggestion that New York, of all places, was surpassing Boston

in its use of advanced educational principles in public schools'

was undoubtedly designed to stir Boston citizenry to action.

Apparently Russell was not especially concerned about who

founded the schools or for what purpose as long as an opportunity

wasproiied for fi!5 the new principles irraii4'cioi'

. In LLgiaaa the new elucational principles were ancillary

to S troj7r,r, fo.r. r!e,11:in rlth urbaa °r m,? arid rovrty. 7nglish

theorists of educational reform had added the new principles to

)
,i3
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schools which had already been set up by social reformers with

clear conceptions'of what they hoped the schools to accomplish.

In America, however, the opposite was the case. It was William

Russell, theorist of educational reform, who noticed the schools,,

saw the novelty of the techniques they employed, and brought them

' to the attention of social reformers in Boston.

V. THE FOUNDING OF INFANT SCHOOLS IN BOSTON

Russell's efforts to encourage Bostonians to found an infant

school were successful int1828. By that time such schools had been

in opera4on in Philadelphia and New York for nearly a year and

favorable ports on their progress had appeared in Boston news-

papers as w 11 as in the American Journal of Education. In that

;year two se arate infant school societies were founded, one
^-, - n A,

show.4,0C4. .44.1L UlAmiti# M1JAA Wit$ ,404.46,21

opening a school on Pleasant Street during the dame month.
2o

Of the society which founded the Salem Street School almost

nothing is known. Abigail May, daughter,of Colonel JosePh May,

and later Mrs. Bronson Alcott, was apparently active in, the early

planning of the society. The social prominence of her; father

and the fact that her brother, Samuel, was one of the first

Unitarian ministers in Connecticut, would suggest that the society

was supported by ladies of socially prominent Unitarian families

of Boston. But this assumption would seem to be contradicted by

the fact that the Christian Examiner, a major organ of the

Unitarian establishment, makes no refe7nce to the Salem Street

School or its successors during the entire period of their

existence.

Piecing together scraps of information from biographies of

Bronson Alcott, the Ladies Magazine, the Annual Reports of the

Infant School Society.of the City of Boston, and various BostOn

newspapers, the,following,picturc' of the activities ofilthe other

.school society," as the ladies of the Ti;fatt School Society of
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the InfantInfant School Society of the. City of Boston termed it, has

emerged.

The Society was organize3 'n April 1828, the same month that -

the Infant School Society of the City of'Boston was organized.

Bronson Alcott, was hired to be the instructor of the first schoOl

'which opened with seventeen pupils, mostly of immigrant parentage,

in Salem Street on June 23rd. A Mrs. Bish was chosen by the

society torbe Alcott's assistant and she tools his place as instructor

after he left the school to found his own on Co6on Stieet on

Octobei. 17th. By July )829 the schoOl had been moved tolAtkinson

Street and its enrollment had grown to 70 pupils under the

guidance of Mrs. Bush.

During the next two years the Society garnered suffic ent

support. to. erect As own school building in Theatre Alle , just a

short distance from-the Atkinson Street- iodation. After the report

f t" j
"1' 133' :;4 tor72 , ,11 no tint

information'concerning this Society or its activities. As there is

orgy sketchy information availdble on the Society we have described

aiiiVe, the rest of our analysis of infant education will refer to

the much more solidly documented activities of the Infant School.

Society of the City of Boston., Our analysis also excludes, due to

the lack of evidence, the private infant schdols in. Boston which

catered to middle and upper class pupils.

. -

William Russell
'
in his zeal for insuring that.infant school

methods would have.an opportunity for an adequate demonstration in

Boston, is one of the few persons at that time whb was successful

in' transcending the rigid boundaries of sectarian faction which

entered intolalmost every aspect of tile city's life in the first

fi
four decades of the nineteenth century. In'the June 1828 issue

of the American Journal of Education he announced, with obvious

satisfaction, a meeting of some 90 Boston ladies at the home of
Mrs. William*Thurston. After a prayer from Reverend Thomas H.

SkinrIer, they proceeded to organize the Infant School SoCiety
of the City of Boston. The detail's of this announceiient said a

-
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good deal abOut'thc new society.,,Mr. Thurston, a lawyer of considerable

wealth, was a leading figure in the orthodox Trinitarian reaction

. to the Unitarian establishment. Similarly, Reverend Skinner had

been recently called from Philadelphia to serve in one of Boston's

newly organized Trinitarian churches. It appears that this group

of 90 ladies who formed the new society were a part of that quite

remarkable minority in Boston 'who set out with evangelical

fervor in the second decade of the nineteenth century to rescue

the city from the moral and spiritual lassitude of Unitarian

complacency. Though these ladies were well-to-do middle class

citizens, they were not members of the highest levelS of Boston

society which tended to be Unitarian during this period.2I

In a certain sense, the response of this group was ideally

suited to carry out William Russell's hope for the establishment

of an infant school. Though Russell's main ties were with the
re... 4 1. 4 I I
V1.4...oca:5439 uso Juww 140.16.w vUu IJ c1W01,1C 14.1. 441:011 1114.1.44

, the husbands of these ladies had pursued a large variety of reform

efforts during the decade since they had organized the Society

for the Religious and Moral Instruction of the Poor in 1816.

They credo of these men had been set forth clearly in the third

annual report of that Society Where they emphasized the,relationship

between poverty,.vice, and ignorance and proposed that moral and

religious instruction were much more effective deterrents to

crime than the mere dread of legal punishment." They concluded

that:

Nine tenths of the pauperism in our country is
occasioned by vice; and such the greater part of the
/public expenses for the support of the poor would be
,,rsaved, if a great and general effort were made to
instruct the ignorant, to encourage industry, and to
restrain from the most noxious vices.:aa

By the time this report was published,

been a major influence in ti
a

in Boston, had purcuell a ::,r,-)ran of brir.p.:

theSociety had already,

of the primary schools

instruction
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to the city's seafaring populatiOn, and had founded and maintained

an ambitious Sabbath school program for the children of-the poor.

They took special pride in their, Sabbath school program:

To these schools, indeed. we must look for the
effectual check of destructive habits. Adults are fixed,
and with difficultTwrought_on. Children are pliable.
Their early, age is tender, and capable of impressions.
Much of the public benefit, therefore, which we are
anticipating from the exertions of this society, must
be expected from its Sabbath Schools.i

The Sabbath schools were conducted under the watchful eye of

male superintendants who dutifully tallied folvannual reports

the achievements of the pupils in each school: "Our pupils duiing

the last year have recited 123,524 verses of Scriptures 2,248

verses of hydns, and 612 answers in the catechism:"24The Sabbath'I

,'most of the day on Sunday. The curriculud was not entirely the

learn3ng of scriptures and 'catechisms as a serious effort was

made to instruct the children in rudimentary reading, writing, and

ciphering.

The,,Stilday school teachers regarded their efforts as primarily

a'aupplement to the. public'echool system both in the extension

of the, curriculud of primary schools to children who might not

have'an oppOriuriity to attend them and in the broadening of that

ciir 'plum td include a stronge'relement of religious instruction

th was available in the public schools. In keeping with this

vision`," no new teaching:theories or techniques were applied in

the Sabbath s&hools. -Tkeir popularity is evidenced by the fact

thatcthey-continuedto'groweVen,after primary schools were

,estaio.iihed in Boston er children down to the age of four years

in 1818. By 1828 the numberThi Sabbath schools maintained bythe_

Society had grown to'eighteen. In that year hhe Sabbath schools

were put under the mariagement of the Americe*n Sunday School Union.

1 323 the members of SociatLr for the Koliiouo and



Moral Instruction of the Poor had a long history of interest

and experience in the promotion of education,amonb the urban

poor which they conveyed to their wives who established the Infant

School SocieV for the City of Boston. These men enthusiastically

encouraged Ow creation of the infant schools and noted in their

own 1829 report the initial successes of these schools:

To infant schools the recent progress has been
easy---and many a family bas been thus furnished
with one of the best assignable instruments for
raising it gradually out oT obscurity, inefficiency,
and distress.2B

VI. THE SOCIAL SETTING FOR THE INFANT SCHOOL MOVEMENT IN BOSTON

1

As in London in 1824, the infant schools in Boston were to

be underwritten by social reformers who saw in them a means of

,combatting the ills of urban society. But there is a very

inteAting and significatt difference in the role'played by the

education4heorists in the two movements. Whereas in London

the social reformers first` established the infant school and

then called upon the educational theorists for guidance'in

tea,ing young children, the process was exactly the reverse

in Boston. There the educational theorists such as Russell

were the first to advocate the establishment of infant schools in

carder to put into practice their new educational ideas and the

Boston socialf'reformers responded, though with very different goals

in mind, to those pleas. In part this was due to the fact that

Boston did not -Marbilif experience the same degree of social

disorganization as English citie's did during this period of
fact

increasing urbanization and industrialization. However, this did

not seen to have dampened the ardor. nor significantly altered the

argUments which the American reforbers applied to the infant school

cause.

Much of the discussion s,bcut tnc value of infant schools

concentrated on their usefulness in dealing-with urban problems.

,)1; 9
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This was of particular relevance in a state ouch ac Massachusetts

which was much more urbariized than the rest of the nation during
26

the entire antebellum period. Though the Commonwealth, and

especially the eastern counties, were relatively quite urban by the
0

18201s, the great increase in the percentage of people living

in,large urban areas over 8000 persons did not occur until the late

18301s---after the decline of the infant education movement,in

the state.

INSERT GRAPH #1

Boston was the largest urban area in Massachusetts throughout

this period. Though it had a smaller population than cities"

such as New York and Philadelphia, it experienced many of the

social problems due to urban crowding and rapid population growth
2T

JEtut.just as in the state as a whole, the period of the most

.rapid population growth occurred after the peak ui elithueiaem .

d-the infant schools..

INSERT GRAPH #2

Though the effects of population concentration and growth

in Massachusetts as a whole and Boston in particular were relatively

mild compared to the experiendes of English cities in the first

half of the nineteenth century, many citizens of Boston were

cititrIftilUtt both by the present level and the anticipated possible

increase in social problems in their Community.

It is difficult to otain-accurateestimates of levels and

trends in poverty and crime for nineteenth century Boston.

One very crude approximation of the level of concern about these

problems is indicated by the per capita expenditures of the

city on these issues.

INSERT GRAPH #3

o
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It is interesting to note that the per capita expenditures

for institutions for the poor and the mentally ill as well as
for the police were considerably less than! the expenses of

educating the children in the public schools. Furthermore, these
expenditures did not drastically increase during the period when
infant schools were being advocatedPIn part, the low level pf

per capita expenditures by the Boston city government on the poor
is a reflection of the fact that a large prt of the burden of
providing for the poor was left to the voluntary contributions of
private organizations d individuals. But it also reflects the
remarkably small burden hat these problems imposed on the
community compared to English cities.

The interest and focus of social reformers in Boston, on the
problems of the poor is missed by examining only public expenditures
on the poor. The crucial changes during this period were not

-`in thp financial costs to society but rather in the attitudes of
the reforwes. Social reformers began to diStInguish among
different types of poor and attempted to reform them morally as
well as to provide them with a means of livihood. More attention
was now given to breaking the vicious cyCle of poverty by
reaching.the young children within these homes and providing them
with the social norms and necessary skills to escape from a life

30of continued dependence on society.

The issue of poverty was the major motivating factor to the
founders of 'the two infant school societies in Boston. They saw
in the infant-schools a means,of pbrmanently. eliminating poverty
by educating the children'from poor families.

Crime rather than poverty was uppermost in the minds of the
founders of the Infant SchoolSociety in London. It appears that
the incidence and severityrof crimes in Boston were much lower
than in Europe. In fact, Wilderspin argued that the crime rate
was three times as hi$h in England as in AmericaTC--a difference
which he attributed to the exisence of widesp ead, inexpensive
public school education in America. A-At *r th6110:h crime ras



-24-
.

rwvot
tine,/ mr.!;1.

often mentioned by the advocates of infant education, A* mai 00u1 0'4)4 AV"-
mkt.k%

mom is terms ca "vice"jthan "crime" in describing the evils

the schools were intended to prevent. There are few indications,

of concern for immediate public safety in the arguments on

behalf of infant schools or references to gangs of young hoodlums

terrorizing whole districts of the city as there were in England.

The connection of ignorance, poverty, and vice always made,
but the vices are described more frequently in terms of their

consequences to the, sinner than their effect upon the public.

In 1833 the Society for the Religious and Moral Instruction
of the Poor spoke with pride of the results of their collaboration
with Mayor Josiah Quincy (an'early member of that society) in

.their efforts to clean up "the hill,"---as the notorious distridt
sloping west from BeacOn Hill was known. But the measure of their

-success was the number of pubs and brothels which had been closed,

fourtoca or fiftcn CJ: LI1V lati;er haviag "been converted into
-reputable dwellings." And the crowning achievement was that:

One of them, a house that had stood for 17 or 18
years the way to perdition to hundreds of souls---
a house fitted up, and furnished in a style of elegance
\suited to the taste of men who have money, and are
willing to spend it---a house always quiet and orderly,
,and had therefore eluded the arm of the law---this
house, in October last, was voluntarily given up and
rentedfor the use of the Secretary's family, and
has since been peacably occupied by the same. We
say indeed, that a residence in that part of the
city is now as quiet and safe as in any other, and
that reputable females, by day or night, are probably
as safe from insult there as elsewhere. 32

A city where the result of a major neighborhood improvement

program was that ladies were able to walk in all areas at night
with no fear of insult would seem by London standards of the
time to have been tame indood.33

It has been noted that in England, since 1816 when Owen had
founded his infant school at New Lanark, tne infant school

4 5
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movement was viewed as an ideal means of dealing with the harmfulIt 04#eritck
effects of industrialization. The,advantage of providing an

institution for the moral and litei-ary instruction of the urban

poor at the earliest possible age while their mothers are thus

freed to work. As Massachusetts was a leader in industrial

development in America during the 1820's and 18301s, one might

have expected that the social reformers in this state 4411 have

reiterated the arguments of their English counterparts. However,

the nature of the-manufacturing system in Massachusetts minimized

the usefulness and the need of relieving working mothers from
caring for their children. Most Massachusetts manufacturing firms

using female labor tried to hire young, single women rather than

married women-with young children.34

In Boston itself manufacturing was not very important in the

economy during the 1820's and 18301s 35. As a result, even when

Vi ckedli,ion dia tl8e the argnment that tre

schools freed the mothers to work, the nature of the employment

opportunities for those women were not specified. Furthermore,

when Reverend Joseph Tuckerian wrote his lengthy essay on the

conditions of working females in 1830, he did not even mention

the usefulness of infant education in allowing women to work.
36

A sizeableab mmigrant community existed in Boston by teak
18301s, espec'ally Catholic Irish. During the first three

decades of the nineteenth century, native Bostonians and the
immigrants lived in relative harmony. Beginning in the 1830's

though, there was increased hostile feeltngs and actions against
the Catholic immigrants. Lyman Beecher's series of sermons

in the Park Street Church argued that the Catholic religion

and American democracy were incompatible. Partly as a result of
these sermons, an angry mob attacked and burned the Ursaline
Covenant in Charlestown in 1834. Though these two events

probably overdramatize the public feelings against Catholics, it is
nonetheless clear that the Irish were in Boston in sufficient
numbers to make the native popilation concerned about the increasing

1) 9 0
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immigration into the city

37
. There is throughout the literature of

the Society for the. Religious and Moral instruction of the Poor

an undercurrent, which, though rarely surfacing, makes it

nonetheless clear that the conversion of Catholics was one of the

objectives of the Society.
Qoaeri-cLw,,t,tu i'ev4-tAC.4 1-0
ialqbeite Catholib priestskactively discourages mz-srl their

parishioners from sending their children to the Sabbath schools,
-ettai piled a proV.em for the infant school societies)awticaV wk4,0a-

ttemailemt ts sties Protestant FeIigious and moral values in the
classroom. A large .nercentage of those wtio might have benefited

the most from infant education, the Catholic immigrants, were
ict=c1 prcbtern

by the Catholic Church. However, this Nitualma apparently

was never atifzreft because the Boston infant school societies had

closed their doors before the large waves of Catholic immigrants

and the increasing hostility between the Catholics and Protestants
in the 1840's occurred ? 6

Our examination of social conditions-in Massachusetts and

Boston in 1828 'has suggested that population growth, the leveliof

poverty, crime rates, industrialization, and immigration were

not the causes of the infant education movement, but rather

that the importation of instruments of reform caused educational
reformers to seek dut objects for the use of their new techniques.

The social problems in Boston were never ,So severe at this time

to encourage social reformers to see their crusade as an .

Armageddon. Rather, many of the social reformers argued more

on the basis of avoiding the excesses of English urbanization

and industrialization than on combatting the same type and

degree of problems in Boston31. Ironically, just as the infant

education novement began its sudden decline, most of the social
IrW

problems mentioned s,increasingly serious. However,v.rl'4;eC

the gradual intensification of social problems was not sufficient

to save the already faltering infant education system because
, the causes ()J. iLs demise were not bas:Jd on its relevance or lack

of relevance 4-o the social conditions of the aay.

) 9 1; ,t 7
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VII. THE CHARACTER AND OBJECTIVES OF THE INFANT SCHOOL SOCIETY

OF THE CITY OF BOSTON

What, then, were the circumstances which led to the decline'

of the infant schools', just at the time when the need for them

was becoming most acute? The first circumstance arose from the

hopes and expectations of the ladies who'had accepted a part of

William Russell's arguments and determlned.to support the schools.

It has been pointed out that Russell, a theorist of educational

reform, wanted to see the schools instituted primarily as instruments

for bring about reforms in the teaching theories and techniques

used in the public schools. It is no surprise, however,, that the

ladies who founded the Infant School Society of the City of

Boston were less concerned about educational reform than they

were abont .!,rtho --h^^1^

extension in two dimensions of the work of their husbands had

been so long engaged in with their Sabbath schools. Believing

the infant mind to be especially susceptible to influences of

its environment, whether gOod or bad, and having used this

argument to garner support for Sabbath schools, it was a natural

step to extend the beneficent inflience of such schools to still

younger children: And seeing an obvious advantage in insuring

a better environment for the longest period of time posSible, it

was perfectly logical to extend the schools from one to six days

a week.

The infant schools were uncommon in that their proponents

saw in them the ultimate tool of social reform. They were to

break the cycle of ignorance, poverty, and crime by removing the

infants from the culture which had'those evils as early as

possible and for as many hours as possibleal Respectable sotiety

would have at least an equal chance to transmit to these open

and unsullied minds of infants the values of.its own culture.

Institutions for the reforminer, of older chilth-en arid adults

'might ameliorate dociallls. Infant schools seemed to promise

i) 0
j f 9
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'to eradicate them. These ladies-were convinced that,g...we
can in no way so effectualy benefit the human family,-both
in a temporal, and spiritual p6int of view, as by the establishment
of good infant schools.... It must be admitted, that all the
other benevolent institutions lybor to cure those evils, which
this 'is designed to ureent. If we can succeed in prdvan.t.tftg

ignorance and vice there will be none to-cUre."46
The officers anQd managers of the society throughout its

known existence continued to be a small, closely-knit group
Nearly twenty percent Of the entire number were wives or%
relatives of men who were officers or patrons of the Society
for the Religious and Moral Instruction of the Poor. But the
group was composed entirely of ladies and the only official
relationship of men to the society was a group of five.men chosen

.; each year to serve as a Board of Advisors, an auditor, and two
pt:,zizic. All 1..**A40.6emel142I the schools seems to have been
entirely under the guidance of the women. This is in marked
contrast to the Sabbath school movement and a careful reading of
the infant school movement's discussions seems to reveal a
modest degree of militanv 'in their insistance that this is one
educational cause which falls squarely and exclusively within their
provenance. Characteristic,)4 the 1830 assertion 'in the Ladies'
Malcazine that "...it is well observed that 'females have many
natural qualifications for instructors of infants,' which men
halve not...it is also true that females are competent, and might
be advantageously employed in the business of education to a far
greater extent than has ever yet been practiced." 41

%auk

The relatively small group of women who were the officers
and managers of the Infant School Society are those whom we
haveisingled out and designated the "social reform" group. They
were thoSe whose devotion to the cause sustained their activity and
commitment whatever vicic,zitudz,3 iieru befall them. Their
financial resources were not enough in ther,selves to be able to
.support the society, however. In their effort to raise funds they

1) 9
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were able to mobilize the support of a much larger body of Boston

women---mostly of the orthodox congregations. These women we

have chosen to call the "civicminded sociall-elites"---romen who

read their LadiesLaTazine, kept up on current fashions, and were

quick to resPondito causes' which the more solid core of social
Vrinc

reformers would examomd to their attention.. It was these women
IA formed the larger body of patrons of the Society in its early

years and who supported the annual fundraising fairs conducted

by the society during its first three years of operation.

The ladies had difficulties in planning for the establishment

of their schools after their first organizational meeting. It is

not known what the nature of the difficulties were '. possibly the

fear that the-"other Infant school Society" would channel off so

much public, support as to make it difficult to finance their own
schools. They decided to consult with a council of men on May 7th.

-- 1-=
%...o AA.Livv.

-sent her to New York to learn the proper techniques for teaching
an infant school. In June they opened-a school on Pleasant Street,

in the far southwestern quarter of-the city, but moved it within

three months to Bedfor Street,' an area closer to the heart of

the city anamore to t e east of the Pleasant Street location..

There the school'grew dramatically, reporting by the spring of
1829 an enrollment of 153 and a daily attendance of nearly 70

42-pupils. .

X. K it rt C. kil.r t I &*4 mimr

VIII. THE EFFORT TO GAIN PUBLIC SUPPORT LEADS TO MISUNDERSTANDING

In February 1829 the Ladies' Magazcine was reporting that:

The Interesting .subject of Infant Schools is becpming
more and more fashionable.... We have been told that
it is now in contemplation, to open a school for the
infants of others besides the Door. If such course
be not soon anoptecr, ac cue age ior enterini; Primary
schools thoe noor cnildren wtil risk7uredly t,e the

acnoiarz;. ::nc.11 a 72.1-iccgs
so many advantages, independent of merely relieving

5O
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the mother from her charge, be confined to children
of the indigent?

The editor of the magazine then added a long list of arguments for

the founding of infant schools for the welltodo, including

the evocation of the charming image of the father, after coming

home from a hard.day at "countingroom or shop," being pleased

to hear his son "...with his yet scarcely formed accents...

singing our national air,...to the words, ;Five times five are

twenty five, and five times-six are thirtyl.And five,times

seven are thirtyfive, and five times eight are forty.' "43

This 4thusiasm mounted when the infant schools began to give

public demonstrations earlyin 1829. The Boston Recorder and

,Scriptual Transcript reported such an exhibition held at the

trlYren nn ThrragAy; ovne tt; t?eti T,etorg. P

,'...filled with gentlemen of the legislature and citizens."

The Recorder "described the scene in detail:

',The very first appearance ofothe school was
affecting. Accompanied by their teacher and assistants,

, they marched into the house to their own music,
repeating the numbers, 'one, two, three, four, & C.'

-As soon as they were all in place on .a temporary platform
in front of the pulpit they rose together and sang
their morning hymn.... For nearly an hour and a half
the audience were-highly entertained and delighted
by witnessing their improvements. Seldom, we
apprehend, has any project or enterprise been so
concluSively presented to this community, as was
the Infant School System of instruction by this
public exhibition. There was an urgent call for a
repetition of it..,. We trust an impulse has
°already been given which will produce the establish
ment of many more schools in this city; and that a
feeling has already been carried to morethan a
hundred villages, which will there produce the
`same happy results.H4

The founding of infaa..: :ichoacio for the children of the well

3
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to.idt, had already begun and the extension to the outlying villages

was under way. More public demonstrations were to follow in

short order. 'Infant schools had clearly become a favorite

charity of the Boston orthodox community.

Such public demonstrations were to contribute to exaggerated

public expectations and misunderstandings of the nature of the

schools. It is ironic that in view of both the social reform

ladies of Boston and of William Russell, brat these demonstrations

were a necessary part of the promotion of the schools. Russell

hoped that the principles of the'infant schools would prove so

effective in teaching even the youngest and most deprived children

that the conservative public school officials could not help

admitting their worth and adopting them into the primary school

system. However, the most sUccessful.aspects of these public

demonstrations emphasized exactly those facets of infant.
.460cpttiop attemnOng tc,

The ladies of the Infant School Society had 'similar reasons

for making sure that the schools received a favorable and widespread

public notice. The model for their reform efforts would naturally

have been the previous activities of the Society for the Religious

and Moral Instruction of the Poor. And in both the Seamen&

churches and the Sabbath Schools the pattern had been to support

a new reform effort in its early stages, prove its viability, and

then turn the organization over to more permanent bodies with a

base of patrons sufficiently large to insure their pe?petuation.

There can be little doubt thatsucli,was also the hope with the

infant school program, and that either the-churches of Boston or

the public school system were the likely groups to sustain the

schools once'their viability had been proven. 4 6

But such public demonstrations worked at crosspurposes to

the objectives which had led the ladies to support the'schools.

They were primarily interested in the potential of the institutions

as instruments of moral -reform in the community. And yet, how
7

does one deT.onstrate the progress made in reforming the morals of
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infants? The very name chosen for the institutions, "infant

sc. hoOls;" the fact that those who taught were called "instructresses;" and,

the whole experience of-the public with the concept "school"

determined tne credentials which could be the only diploma of
success. .A public trained over decades to think of schools

as institutions where children were taught order and discipline

so that they might master the fundamental skills of reading, /*

writing, and ciphering found itself captivated by the idea that two

or three year olds were capable of learning what it had been

previously thought only older-children could learn. /

The public assumption that infant schools were tke same

as primary schoolslexcept that they taught younger chi dren, was

subversive to -the intentions of William Russell as w 1 as to

those of the ladies of the Infant School Society. /A report by the

editors of theadalLjillasial of visits to the Atkinson Street
qrs,^^# C4,0 n, 11.0,^ 4-11^vi osa.vj vAav

:problem clearly* The'Atkinson Street School was under the

/sponsorship of 'the "other Infant School Society" and was almost

certainly Russell's favorite in terms of its adherence to the

.Pestal ozian principles which ,he deemed to be the heart of the

enterprise. But the ladies who visited the school, reported that:

The little ones seemed happy, indeed almost too merry
--more like a large *nursery than a school; but as
they are, 'in consequence of removing the school,

'mostly new pupils, tEey have not yet become accustomed
to the necessary regulations; Order is an excellent
thing and lt may, and should be1777oduced.

The good ladies found the Bedford Street School far more to their

liking: "The progress of these children in knowledge, (that is a
better term than learning) is astonishing to those who have never

watched the unfolding of the infant mind, and delightful to
every one. The order exnioited tnere is admirable;...," the

.children marching in happily from their recess singirT,,, '7011

go to Our places And make noyfry faces.. But say all our lessons
distinctly and slow," x-45
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William Russell's 1829 "AddVess on Infant Schools" had

begun by asserting that'"An infant school may be best described,

perhaps, as something which resembles, not so much a school, as a

large nursery, and the object of which is to provide for its
146

little inmates employment and amusement, not less than instructio."

But as the reaction of the Boston ladies illustrates, Russell was

unsuccessful in convincing the public that infant schools embodied

new principles, the efficacy of which could not be judged by the

old standards and assumptions. The institutions had been tagged

by their founders with the name, "schools." The public demonstrations

necessitated the display of their accomplishments as "schools."

Once the image had been firmly *set there was no other basis upon

which the schools could demonstrate their worthiness of public

support and emulation.

IX. THE APPEAL TO THE PRIMARY SCHOOL COMMITTEEr.

A CONFLICT OF FUNDAMENTAL ASSUMPTIONS ON THE

NATURE OF THE INFANT MIND

In his 1829 address Russell stressed a theme that was of

major concern to.him:

0
An Important object in immediate connexion with

the present subject, is the good effected by infant
schools, through their influence on elementary
instruction generally and the useful hints which they
offer for the management of primary schools, and
even of arrangements of the nurseryt17

Given the negative attitude of the Boston School Committee,

and especially the Primary School Board, with regard to innovations

in the schools, there was little chance of the infant schools or

their principles being adopted into the -public schools in any

major way. The persistent hints by Russell and others that the

infant s idols offered great benefits to public scliool
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system were specifically taken up by the Primary School Board in

1830. After gathering.information from teachers of primary

schools who had accepted children from infant schools, they cited

the observations of John P. Bigelow as typical of the reports they

had received:

With regard 'to children 2rom 'Infant Schools,' it
is the decided opinion of every instructress in the
district, who has had any experience on the subject,
that it is better to receive children into the Primary'
Schools who have had no instruction whatever, than ,

those who have graduated with the highest honors
of the Infant Seminaries. It is stated that these
children are peculiarly restless in their habits,
and are thereby the cause of restlessness and disorcOr
among the other children; and it does not a.pear that
their previous instruction renders them, in any
respect, peculiarly proficient or forward in the studies
of the Primary Schools.

Other teachers reported the infant school children as

"intractable and troublesome, restless from want of constant

excitement, and their attention fixed with difficulty upon their
studies."1The Primary School Board, in condemning occasional'

introductions of "Exercises in geometry, geography, and natural

philosophy," into some primary schools had already made it

clear that it saw its mandate to be that of training the children

in "correct reading and thorough spelling," only."

It is no wonder that the Boston Primary School Board objected

to the deportment of pupils from the infant schools. For the issue

was fundamentally between two different conceptions of the infant
mind and its capabilities and nature. Derived from these
differing conceptions were opposite theories on the purposes and

ma us,/ SIN,. ',OA.. 1 1A,k a. t or,r
techniques of teaching children. )) was in,:c;,-,ey\cean early challenge
to the Enlightenment establishment by lornantic
In the Boo ton of thp as to the
immediate victor :4g

The Primary School Joara was cioser to tue public than were

7
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the educational theorists who had made themselves apostles of

Pestalozzian principles. The Primary School Board had no

fundamental objection to teaching children of tender years.

The fact that the primary schools accepted children as young as

four years by law was evidence of that fact. But they could not

imagine that the infant mind, blank and open as it was, should be

approached in, any other manner than through the strict discipline

and the rote memorization which had always been a part of their

experience, Nor pouid they imagine that education could serve any

other purpose than to prepare children to read and write..--to

make them more efficient recipients of the knowledge which society

had'to offer them. This, to them, was the meaning of schools and

schooling.

The theorists of educational reform were convinced, as

+..Liky M/3 /G31 1a1g:1..J.ItAvwci.49

"... the pupils, instead of being made passive recipients of injunctions

and silent listeners to truth, are allowed a free and varied

intercourse with each other and with their teacher,
50

and are made active'

and spontaneous agents in their own improvement." The most

famous summary of these principles was made by Bronson Alcott

in 1830:

He who has low and imperfect views of the infant
mind, cannot fail to pervert and degrade its natiire,
and of all others will be slow, in forming the conclusion,
that 'infant education when adapted to the human b,
is fo'!.-1.0A cn t11 r-rot evry
..g17.-1y in Passeslion of 7:1- t:aoultios and apparatus
reau342u or
const:.tl.tltr,j
that '1117 offi

13 -irw-....130

Fa7.7777:.inWIIMM.001140041r

rt lose to a 7r.t extent :,1111434
of LnrltrlAction !-1171.7777-7.7771itaue

Ea Shp c Ld in ni
o (177; or eLL:.0. to o.D..a n.Lm. 51

laisseii and iron. on Alcott at times expressed disappoint--
ment in the instructor nf infnt c'7.lool3 for the

:poor to put these principles fully into practice. But apparently

1)1) 9
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the new principles were employed sufficiently to convince public

school officials that the infant schools were violating the

accepted canons of proper methods and content of public

instruction.

Added to the conflict of opposing ideas of groper teaching

principles was the simple problem of expense. As we'have already

seen in Graph Number 3, the period of retrenchment in public

expenditures of all kinds which followed Mayor Quincyls'excensive

reforms continued until about 183152 And when the expenditures

began to rise again, the proportion spent on schools did not grow

as rapidly as other city services. Graph #4- clarifies this picture

even further:

INSERT GRAPH #4

r- . e. .4

expend much money on primry school education. While there are

dramatic increases in the amounts spent on the higher level schools

beginning In 1831, the expenditures on primary schools show only

a moderate incraase. As the cost of educating a child in the

infant schools was quite high, it 'Was unlikely that the political

leadership in Boston during these would be willing to incur that

additional expense. If the young child remained an object or

public discussion and concern, it was within the framework of home

and family --- certainly not as a participant in the system of

public education. Given the relatively low priority given to

educational expenses at the primary, level, the idea of adopting

infant schools almost certainly would not have been seriously

considered by the Primary School Board, even it they had approved

of the institutions in principle.

X. THE DECLINE OF SUPPORT FOR THE INFANT SCHOOL SOCIETY-1

THE HOME AGAINST THE SCHOOLS
hl 9
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There were also major obstacles which prevented the infant

schools from continuing as private philanthropies. It has been

noted that Pestalozzian principles Lade, heir dramatic entry

into this country as Part and parcel of4the infant school idea.
K,,toLt;;eei'

But by the late 1820ts 1.1:;:okideas *ere flowing to America through

other channels as well---channels Which gave American educators an

opportunity to see them in a context other than that of infant
schools. In 1847, for example, his series of letters to an

English disciple, J.P. Greaves, were published in England as
Pestalozzi on Infant Education. They were brought to the attention
of Boston readers in 1830 in an enthusiastic review in the Ladiest

3Magazine,5 Throughout the letters Pestalozzi emphasized the
point that his principles were intended for use of mothers in the
home:

ilftooy siio1116 1. Oew "If 1 mIT1t nra mrr
through your voice to the mothers of Great Britain.
How does, my glowing heart F7FaxIF73-77a77775=7---
prospect which has this moment filled my imagination!

Our great object is the development of the
infant mind,---and our great means, the agency of
mothers.54

The early literature of the infant school movement also reveals
a belief that, under normal circumstances, the home was the most
desirable place to begin infant instruction. Both the theorists
and the'sponsors of the infant schools belied their uneasiness in
perpetuating the unnatural act of taking poor children from
their own homes when they defended the infant schools as homes

themselves---homes likely to promote the happiness of both
children and society in ways that their natural homes would never
do. An English infant school teacher, William Wilson, stressed
this point in his Manual of Instruction for-Infants' Schools,
printed, with revisions, in an Americ,tri edition -Th 127E):

It is the aim of then::: to a.18imi1 ato

a;0 I.



-38-

education as, much as, possible to that of one large

feelings

to.awaken and encourage all the kindly
feelings of brotherhood among the children themselves,
and to teach them subjection and obedience to their
instructors, not as to a school-master and mistress,
but as to those who, for the time, hold the place of
affectionate parents:55

The ladies of the Infant School Society themselves held up the hope

that the principles taught would be "such as is practiced in

well-regulated private families."56

The enthusiasm shared by those in the movement for the reform

potential of the schools, however, overcame whatever qualms may

have existed about taking children from their parents:

...Such is the power of bad example---especially
that of parents---that it will probably do much to
counteract the good influence of the infant school.

*%0% 071v.y ttrivgT Tn l'ez.nvo worm 11017 ,.t

good influences brought to bear on the mind so early.
Making every allowance for this evil, will not these
children, trained up under the same system, will be
better ithan they; and perhaps, in the third generation,
the, york of moral renovation will be complete. Then
ignorance and vice will be gone and poverty must go
toe,. What an interesting spectacle would a city
present, where the meanest dwellings were the abodes
of comfort, intelligence and virtuel 57

The later stream of Pestalozzian teachings concerning

infant education---a stream which cameto America free of the

association with infant schools---reinforced a growing attitude

among Boston's elites that the infant is better off at home

whenever possible. An interesting expression of the direction

of this evolution was made 4A-44E9. by the editors of the

Ladies' Magazine, who in their early enthusiasm had suggested

as a part of theirpartv.9gument favoring infant schools for children

of all classes that nit is nearly,' if not nuite impossible to

teach such little ones at home, with the facility they are taught

s ;tt 9
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. at an infant school!, And if a convenient room is prepared, and

faithful and

that their d

iscreet agents employed, parents may feel secure

lings are not only safe but improving."B8Still
. .

enthusiastic about the schools a year later, in May' of 1830, they

nonetheless had changed their emphasis to the importance of

the schools in their effects upon the common schools and

especially upon the home: "In the nursery---that retired and

s ce heeded place of instruction, but which nevertheless shapes

more n ids than all the public schools on earth---theSe experiments

on the fart mind will operate with a power that must cause a...

great and change." 54tBy 1832, though4'still urging support

(,3

for the scho\e'ls,, the editors displayed a revealing lapse of

memory when they mainth.ined, "We have never urged their adoption,

by those who have the means to provide for their infants, and
GO

the time to take care\of them. These poor mothers have neither."

u'L 4 cla.,bo IL viari6*466,&61.-6 to ua thie t Lhc ciiicJaiiIded
...'

'social elites of Boston were embibing through their Ladies,

Magazine and the ).nnals o American Education the aspect of

Pestalozziss teaching whi h the advocates of infant schools had

obscured---that the home was the proper-institutional setting for

the education of infants and that the informed mother was the best

instructress. Pestalozzian principles, as embodied in the infant

school system, had captured the public imagination by offering the

promise that children could be taught at a very early age. This

novel conception of making use of "what has hitherto been

considered the waste years ofhuman life"'gave infant schools

their early impetus.
Gi

But shortly the fuller exposition of

Pestalozziss thought began to work a'ant the institutions, as his

stress upon the home anq family as the ideal "infant school"

permeated the attitudes of Boston's elites.

YT 1","'" (.17 '' e"."' " " r-N r. 1-N sr.,"

PHYSICAL DEVELOP1-aNT AGAINST MENTAL PRECOCITY
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Still another strand of current European educational theory

toned to diminish enthusiasm for the infant schools as it case

tab be better understogd in Bobton by the early 1830's. This

was the concept of the necessity for a balance in a child'S early
occ

education ...Abesides intargtal trairing the development of the

body and of the spiritual faculties. The -Boston infant schools,

at least throughout most of thbir history, appear to have been

shining exemplars of this "balance" principle. Every effort was

made to prcvide a play ground and recess period for the children

and there was much emphasis upon marching and clapping exercises

and moral lesSons. That such ideals were practiced in the schools

is iMplied by the previouslycited complaint.o the Boston Primary

School Board that the 6hildren from infant schools were restless

and showed little self discipline. However, it is also clear that

in the. Abort rlIni pbyAical:and moral development is such more

difficat to demonstrate than intellectual (or,,academic) achieve-.

ment; and the leaders of the movement felt impelled to show quick,

dramatic results in order to garner the public financial support

needed to continue the schools. Thus, the infant school became

associated in thepublic mind with the type of demonstration of

intellectual precocity sq glowingly referred to in the Recorder

and Transcript artic ek, While these displays of the Infant school

children's intellectual advancement were very helpful in gaining

initial financial support for the infant schools, they created

an image of those schools that made them very vulnerable to the

charge that they were promoting premature intellectual precocity

at the expense of more balanced development.

In 1829 William Russell gave up his editorshiP of the

American jnurnal of Edudation in order to assist Bronson Alcott in

founding his own infant school for,a,,ealthy patron in

Pennsylvania. His successor, C. Woodbridge, had just

. returned from a long stay at Hofwyl, the estate of Philipp von,

Fellenber7,, a diqciple of Pcotalo!=tts Fell=b; maintained that

t) 0 o



the mind could not properly be instructed unless adequate attention

was given to the development of the body. Physical exercise occupied
411

nearly half of the daily routine of pupils in his schools.sad The

"manual training schools" which.began to be popular about this
uAdou'otedtv

time wereka product of his theories. William Woodbridge began

immediately to stress in his journal the importance of physical

development and of timing intellectual training with the proper

stage of physical growth, A long editorial which aPneared in May

of 1830 had already begun to show how the changing attitude towards

infancy,while continuing-to encourage early education, was hedging

the idea with qualifications which were certain to diminish the

shallowly rooted public enthusiasm for infant schools:

It is often said...that the mind in infancy is
a mere 1tabula rasa,' a blank sheet, upon which we
can write what we will, and in regard to which we
rmvP rotn,3-1,-c. ntIT 1""n27T
be more untrue than this. The saying is based upon
the supposition, that the child is inert, a mere
plastic mass, to be moulded at pleasure, and made
to assume such forms as we would have him stiffen
into with age. It forgets...that all the man is in
the child; .that all the energies of humanity are there,
not in a state of quiescence, but in full and
tunremitted action.... All we can do, or need do,
is to give them alignment and direction.... We have
no objection to letters upon blocks of wood, or
animals upon cards, or historical prints, or playmaps;
.9. if they are never forced upon the child: if he is
permitted to use them 5I-71easure and as pleasure, or
is, at m st, 2nc222Efta to play with trgi. It should
neverbe orgciftWrithi---c- every faculty of the infant,
bodily and mental, is striving.to come forth into
action, and pressing forward urgently its own
development.3

The:doctrine'that it is wrong and harmful to try to aake the

child "assume such forms as we would have him stiffen into with

age" is wholly alien to 4.,1r, P7.-Ttntionr of 1.-; of t17.e

Infant School Socic,ty of the CLty of Boston. They wanted nothing

more than to impoce such fort:z ui;:).% the chi..ld and they ha,. u clear

1) o 5



conception of what those forms were to be. The article is a
striking example of the Continental tradition which saw education
to be a process of freeing the child, asserting itself against
the English tradition which saw education as a process of

acculturating the child into a set of values, the correctness of
which, the society had never doubted.

Woodbridge pushed the point still further in his August 1830
number when he Compared the training of children with that of
plants: animals, or athletes. He said tliat training should begin
early, but with great attention to the changing capacities of the
child at each stage:

O

It-is too little considered,...when the infant .

begins to 'be a proper subject of training, and at
what age he may become in one respect or another,
insensible to_ its i.nfluejce....

+ 40 ..., L. _
ti Fs is C.. A. C2 CLA 4

parentis who wish to see their children early
prodig0s, only sacrifice the fruit in order to
produce an, earlier,exPansion of the flower, and
resemble the hotbed in their influence in 'forcing'
a plant to maturity, whose feebleness or early
decay must be proportional to the unnatural rapidity
of its growth, and.a consequent'want of symmetry in
its parts. 64

Such expressions became increasingly common in the 22A.trisilllals
of Education after Woodbridge assumed editorship in 1830. The
dire hints of "feebleness" and "early decay" can hardly have
escaped the notice of the civic minded social elites whose
donations were the major bource of support for the infant schools.
The increasing emphasis -upon a balance between physical and

intellectual cultivation, itself a part of Pestalozzi's principles
of education, was eroding public support for the idea of ,infant
schools which the public had once found so much to its liking.
The infant schools hn4 t1-17ir own 1,;)Gt rrincipl3s to

pin the financial suaport of net.mtial patrons, Now the patrons
were catching up .",o ttu e prillcIples, but; the public image of the

)



schools could not be changed 'so quickly.

XII. THE COLLAPSE OF SUPPORT FOR THE INFANT SCHOOL SDCIETY---'

, THE SCHOOLS AS A CAUSE OF INSANITY

The final blow may well have

1833 of AMEIriah Brigham's Renarks

D24ivatioa.and

first edition; which had a-el:A.:a-fed

the author's intentions clear:

been the Boston publication in

on the inflver.ce of Mental

linen Irralh. The preface to the

the year before in Hartford, made.

The object of this work is to awaken public
attention to the Ii portwice of making some modifica
tion in the method of educating children, which now
prevails in this country. It is intended, to show the
necessity of givizIg more attention to the health and
crowth of tho::Flori7 nrd fin thrz nritiirntinr nf,thP

uzlip6ialiy 't,h4n ULA4

The influence of Brigham's book Was nothing,short of

sensational, There'is.every indication tat his intentions, as

expressed in the preface were quickly anddramatically realized.

Favorable reviews were published in tl4American Annals of Education,

the ChriztlanEl=sy and General Review() , and in the Ladies'

Magazine. Especially significant is the fact that the Ladies'

Magazine, which had made the schools objects of'special attention

almost since their founding made no mention whatsoever of them in

its 434 editions. But their February number did include excerpts

from Brigham on the"" causes of insanity., which listed "the

pr?e4ominance given to 'the neiovous system, by too early cultivating

th' mind and exciting the feclins df children," as the second'most

impOrtant caUse.6GThat same year, '..our o-ni tabulation of articles

opposing infant echools in 2e,ston!j91.:1-.1all ;Bent from .a previous high

set in 1823,

all of those' seven related :ntic::.action to the danger of either.

1) 0 7
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mental or physi.cal debilitation in children.

It is important to note that Brigham's book did not cause

the parents of the infant poOr to withdraw their children -from the

schools. The enrollment in thde schools for which we have records

(as recorded in the Seventh Annu Re ort of the Infant School

Society (1835)) are higher than in year. since 1831. Attendance

figures are closer to enrollment figures in both the Stillman Street

School and the Garden Street School than they had elver been---both the

attendanCe and enrollment being between 60 and 65 pupils for each

school. Even more impressive is the fact that the token, weekly

payment which the ladies of the Society asked of the pupils,

families had risen from its lowest figure_z o:\$.75 per pupil pen
`See utc.-34 rc

year to $1.35-per pupil per year in, 183'5; Apparently. the parents

of the children who attended the Sotieties' infant schools were

sufficiently convinced of the value of the schools that they were

c,pnvir;z 'n zro'f".rr mum"c--

for the privilege in spite of the dire warnings of Amariah Brigham.

The ladies of the Society seem not to have lost faith in their

reform movement. They did all within their power to correct the

"hothouse" image which they ha ifiaen trapped into cultivating. Theyd/

explained their position la the last annual reporewe have been

able to find:

In commending Infant Schoolscto the attention of
the Christian community, we wish their nature and
design to be distfnctly understood, and kept in mind.
They are not schools in the common acceptation of the
word. The usT7577Fis appelation has probably done
much to excite a prejudice, against them. They may
with more propriety be termed neighborhood nurseries,
or infant asylums.C7

The ladies went on to urge financial backing not only for the

ekisting schools, but also' for sufficdost funds to found sovoral

more to meet the nee of a rrowin,7 number of IhildrPn in various

parts of °1:1,,1 to Ir.ry in )1nn



they announced that the Society for the Religious andcoral

Instruction of the Poor had agreed to take over management of the

schools. The annual reports of this latter Society do not

record activities with regard to infant schools, except that J.

Leslie Dunstan has reported in his history of that Society that in

December 1837 the Society voted to turn'all of its interests in

infant schools back over to the Infant School Society .C' 6 Apparently

they had been no more successful in stemming the tide of opinion

against the schools than had the ladies.

If 11Am.riah Brighamls book did not deter the parents of the

infant poor from sending their children to the schools, nor the

social reformers who made up the Infant School Society of the City of

Boston from continuing their support, how does one account for the

dollapse of the Society? We would suggest that the key group involved

in both the rise and the decline of the movement was that large
tol1k.tvkA

biudy 01 civiflmtiPdF*6 W9meTt 1"10 11Pr le7or reluctant

to support the.society at the behest of the smaller group of

social reformers who had urged its support upon them. Their

donation and contributions at annual fund-raising fairs helped

keep the society solvent during the years when infant schools

were a fashionable cause* Priding themselves on keeping in touch

with the latest intellectual currents, literate and well-informed,

they were a most sensitive barometer of the rise and fall of

intellectual fashions. The ladies of the smaller reform group were

more constant because they had invested such more)\time and thought
to

sustaining the movement. Moreover, they were convinced that as

instruments of reform the infant schools were as badly needed
as ever. The parents of the infant poor probably were-not aware
of Amariah Brigham or the implications of his writings until they
found one day that the infant schools had closed their doors for
want of funds.

The purvivinp. annual bud7ets of the Infant School Society of the

City of Boston, as portrayed on Graph #5, would seem to substantiate
this analL'sfz,':

)1; 1) .)
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INSERT GRAPH #5

e budget of fiscal 1828 is misleading becauseof difficulty

in inte preting bookkeeping procedures. It probably -does not

account for all of the expenses of setting up the first schools.

The four remaining budgets are divided into two bars, that on th6-

left representing the receipts in any one fiscal year (exclusive

of balances brought forward) and that in the right representing

the.expenses for that year. Receipts are further dividdd into

subscriptions, which we regard as the firmest expression

support for the infant school movement; donations, which we would

regard as a less firm oommitment of support in that they do

not involve being enrolled in. the Society; church collections,.

414,elich we reErard as the least firm expression of support for the

Society that they are solicited by the pastors of the churches

and represented a more direct loyalty to the pastor and the cause

of religious charity than to the infant schools themselves.

The pupil's fees are self-explanatorrand the "other" category

consists primarily of interest earnkld on the Societies' bank
t).

accounts.

The most striking aspect of the graph is the fact that the

Society's annual records show a decline from a positive balance

..of $380.00 in 1832, the year before AMariah Brigham's book was

published in Boston, to a negative balance of $372.00, the year that

the book was published. It will also be noticed that the greatest

volume of that decline by far was in donations---exactly the

category where we expect to find theelarge group of bivic-minded

social elites. A solid core of subscribers remained and even

grew in the subsequent year. The church collections which brought

the budget nearly into balance in fiscal 1834 were the result of

a special campaign promoted by the pastors of tne 1-arzL Street,

Essex Sti4et, 13o'.7doin Street, and Fele...-ni Street Eaptist,churches.

:) 1) 7 0

,Our judgment would be that they represent an expression of
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loyalty to the pastors and the churches rather than to the cause
of infant education.

It is also interesting to note that the deficits occurred in
spite of a continuing decrease in operating expenses gained
through cutting back the costs of both housing and teachers'
salaries from the peak of, fiscal 1830. Note also the contribution
of the pupils rising from 1832 in volume and even more dramatically
in proportion to the total income of the society. There can be
no doubt that the Society continued to enjoy the solid support of
those for whose benefit it was intended.

What, then, was the ultimate cause of the demise of the Infant
School Society of the City of Boston? The trend in social
conditions wduld seem to argue that the need for the schools as
envisioned by the ladies of the Society was never greater than in
the late 1830's. One can only conclude that in this instance the
vuderaying snc2=,! zot az iimiJol:tant cu i,hose in
Boston who might have sustained the Society as were the tides of
intellectual fashion. Convinced by ideas expounded in Amariah
Brigham's book and in a number of current intellectual journals,
the ladies recoiled from the thought that their,benevolence, far from
insuring the eradiction of poverty and vice, might be contributing
to the insanity of future generations. There is a heavy irony in the

/ fact that their reaction was against a misleading image of infant
schools which their advocates had felt forced to assume in order
to gain these ladies' support.

XIII. THE CASE FOR A POSSIBLE INFLUENCE OF INFANT SCHOOLS
UPON PUBLIC PRACTICE IN SENDING CHILDREN TO SCHOOL

The demise of the Infant School Society Of the City of
Boston symbolized the ending of efforts to create educational
institutions desirned ri-rft-77:117 fcr f:If71.ntc LI the LJzto.1 area

'until Elizabeth Palmer Peabody bep:an the kinder:7arten movament
in the l'UOIs. One infant sclic:*Ji 1.Ounded in :;nariestown in

,) ' 2
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in 1833 did survive into the 1870's though in a form significantly

altered from that of the early infant schools. By 1870 its

primary activities were the care of orphaned children though it

apparently continued, with little success in attracting a

clientele, to serve as a daycare center. It is significant that by

1870 its director was not called an instructress, but a matron.

This school had apparently survived by successfully achieving the

transition in character from school to hom.;. a transition which was

made-official in 1870 when the name was changed to the Infant 'School

and Children's Home Association. It had become by 1870 a very

modest enterprise with fewer than ten children in residence.69

It is possible that private infant schools or infant schools

in other Massachusetts towns survived the decade of the 1830's

:though we have as yet been unable to find evidence of such survival.
,,Ti-01It

'Russell, among others, was that the.) principles and spirit of the

infant schools would be taken into the public schools and that if

this were achieved the survival of infant schools as separate

institutions was not important. There is some evidence that in ,

the 1830's and 1840's the Boston Primary School Board did adopt some

of the progressive techniques. that had been earlier advocated by
educational theorists such as William Russell. But it would be
impossible to saywith confidence that such proposals

came from the infant school movement, since, as we have

indicated, not all of the innovations in educational tec niues for
children of the period came directly from the infant sc_Ools
themselves.

The most distinctive feature of the infant school system
was its advocacy of the practice of sending children to school
at much earlier ages than had hitherto been the practice.

, In
studyint7 tro practicr --,7c,rtz in a send
their children to schOol, t.1 e is hop of findinr: evidence for
the possible, influenc of 1,1.1. infant; move;,ient upon tne
general public. In BoSton such an influence is impossible to
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detect because it ::as one of the few town in the Commonwealth

that specifically excluded children under four from attending

the public schools. But in some of the outlying towns .'here

infant schools are known to have existed, the public school systems
e_-,pec. !L

did not a lt -Ent a lower age of admissions to the public

schools. In those areas we can get a glimpse of public behavior

on the issue of educating young children.

In this connection, it might be appiopriate to describe how

we were initially brought to this study ofthe infant school movement
in Boston. Our attention was'called to the movement by a current

discussion of the influence of Horaee Mann upon public education
in nineteenth century Massachusetts. Data collected and analyzed

independently-by Albert Fishlow and Maris Vinovskis suggested that

the enrollment rate in the public and private was stable or even

declining in Massachusetts during the period of Mann's tenure as

1,x,c; 4.)1/4,o.4.0 tJl .cAALteat..A.un.. ift18 k1011 '?.r'06 TO 110 a

,startling reversal of traditional interpretations of Mann's impact

on the school system in the state. Upon closer examination

of the data, Vinovskis noted that most of the decline in the

rate of attendance came in the group of childen under four and that
the attendance record of children between four and sixteen, the

category on which Mann had focused his efforts, actually increased.

The reputation of Horace Mann on this point seemed safe.
70

But the

observation had raised interesting questions about public attitudes
towards the rearing and,training of young children in the first
half of the nineteenth century.

. Vinovskisis data revealed that for the earliest period when
relatively reliable school attendance data are available, a

surprisingly large percentage of children under four 'wrre attending
schools. In 1840 at least ten percent of the children under four
were in school state-wide and many localities had a much higher
percentage attending. 71

r.
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As the above graph illuitrates, not only was there a

high percentage of young children attending schools in the 1S4018

and 1850's state-wide, but that there was a steady decrease

during those decades. The level and the rate of decline were

even more dramatic in particular communities such as Concord.

INSERT GRAPH

The dramatic change in the ages at which parents chose to send

their children to school in the decade between 1840 and 1850

suggested to us that attitudinal changes towards young children,

their place in society, and their aptitudes might lay behind

statistical records Accordingly we began to search the earliest

possible Massachusetts educational journals to see if there' was

explicit discussion of infancy and the role. of infants in
public education. In general there was very li.ttle mentjon of the noioktc,

ry.N-re.ti -ri,2 ,tt It- in r Is
education of very young childrenk But there were some hints that iviiLlttoZc'

there might have been a major shift in the attitudes toward

.sending young children to schools. William Russell mentioned
in 1826 that "within a few years public sentiment has undergone

a favorable change on the subject of early education."72We

noticed also occasional references to the Boston practice of
accepting children in primary schools as early as four years as being
quite unusual. The Sabbath school movement practice of

accepting children no younger than agefive was further evidence
for the supposition that the sending of children to schools at

ages younger than four was not a common practice. It was then
that we began to consider the possibility that the flurry of
intense devotion to the cause of educating children as early as
possible generated by the infant school movement might bear a
relationship to the large numbers of children under four

attending public schools in the 1840's and that some of the causes
which ltd to the abrupt ueciIhe in enthusiasm for infant education
among reformers in the 7.j-127.01T. Ti7ht be Iselat,,d to th later
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gradual decline in public practice of sending infants to school

in the late 18401s and 18501s.

Our hypothesis suggested, in fact, that the reformers who pushed

the cause of infant education in the 1820's and 18301s might have been

more effective than the abrupt and early end of the institutions

they created would suggest. Unfortjnately, there is almost no data

currently available to test this hypothesis. However, re were

successful in obtaining data from one Concord primary school

that leads us to suggest very tentatively for the present that the

practice of sending infants into public schools may have been
influenced by the infant school movement in areas where this practice
lua's not banned outright by law.

Teachers in the East Centre District School for the Concord

school system kept a record of the names, dates of admission and

withdrawal, parentage, ages, days attended, and days absent of all
cf their pul:ilL c1 v isi R twaffe year pw:iod vAteh4h6 irum i830 to
1842. It has thus been possible for us to analyze this data in order
to get at least one smal;/glimpse into the public practices in

sending children to school for a full dedade before reliable school

reports-on the attendance of young children is available for most
Massachusetts toirins.73

Graph #6 shows an age distribution of the children attending the
East Centre District School from 1830-1842:

INSERT GRAPH #8

As we can see from the above graph, a sizable percentage of the
children enrolled were under the age of four. We would like to
examine changes over time in the.percentage of children under four
in the East Centre District.School,but we are handicapped by the
lack of any idea of how many children under four were expected to be
served by this partis!.11ar L.cb331. fLeLhod of .;:.;,,Ling an

estimate of changes over tine would be to calculate the percenta:7e

of children under four in that school (wring this period.

S
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However, there is some danger that the total population of the

school is a misleading base figure as there wasno set age. at which

one entered the Concord granmar schools. As a result, if.there

was any changing pattern in the ages at which they entered the

grammar school, it would distort our results. Consequently,

it was decided to use instead the percentage children attending

the East Centre under four were of all students under nine

as this age cutoff would minimize our chances of making a mis
calculation.

INSERT GRAPH #9

Graph #10 shows that the percentage of students under four

of all students under nine in the Concord East Centre District

School was following an upward trend in 1830 at the time the
^

...4vvc....AJ 11 4 144

Jour continued to a pe in 1833 of nearly twentytwo percent.

It will be noticed tha this peak year is the same year that

Amariah Brighdits boo was published in Boston; and thAt there

after an erratic, though obvious decline occurred until we,1the

data in 1842 (though the same trend continues for the town as a
whole---see Graph #8). We have no satisfactory explanation for

the erratic changes in the percentage of students under four

between 1838 and 1841 and we are we3,1 aware of the dangers of

overgeneralizing from one case, especially when the total number
of pupils in any given year was usually under 100. However,

the data we have presented on Concord is the only real data
currently available on enrollment practices of young children
before 1843. On the basis of this limited statistical data
and the few literary references we have on this issue, wa vould

like to offer a tentative hypothesis of the effect of infant

schools on the school bnroilment behavior of the Eeneral nublic

The Infant school idea of 7:..andin: chrlrr.:n to 'fool at `ices
your ,r 1.hn.n Lau bE.ien t1,"

Influence the general public thoughout the state. This was

() 0 3 0
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o

probably particularly true in towns like Concord that had infant

schools established within them though we suspect that the

general attitude penetrated into areas Which had not set up

such schools. The impact of the arguments against sending young

children to school, which was felt so sharply in Boston was less

pronounced in outlying areas. The common people were not as responsive

to knew intell ectual currents as were the well-to-do citizens of

Boston. A decline'in the practice of sending young children to school

did occur, but as a secular trend it was very slow to return to the

level of such practice in 1830. It lingered through the 401s and

gradually died out in response to the formalizationLof public school

system regulations, which eventually set lower limits on ages of

admission. This probably resulted from a disinclination upon the part

teachers themselves to tolerate the extra attention and special

techniques required to keep the youngest chibiren from disrupting

tInA irre,444, esP n" r

discussion of what the lowest ages of admission to schools should

makes such hypotheses little more than guesses. The absence of

such discussion is itself evidence that the attentions of the

Horace Mann generation of educational reformers were focused upon

upgrading the upper levels of the school system. They were

simply not as concerned about the problems of the young child

first entering the school system

XIV. THE TRANSITION TO THE KINDERGARTEN: A POSTSCRIPT

The 1860's and 18701s saw a resurgence of interest in early

education. This interest drew its impetus from the writings

of Friedrich Froebel, a student of Pestaloz7,its, who had

visited Yverdun while the great master was still alive and who in

1840 began his own infant school which he christened with the

felicitous namel,Kinderrarten. The Kinderrarten spread rapidly in

America, achieving a def-ree of establishment which the infant.

school mov.ont hc.d not even arcroa.:}1-ri u .Cr. 1371 a r,nortfas

2
e

be
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made to the Boston School Committee on the subject of kinder-

gartens which could easily have come from the pen of William

Russell four decades earlier:

Froebel's system is really naturefs system, first
discovered and promulagated by hill, not ili words, but
in practical processes, by which the child Is made
happy and healthy in its instruction, by which its
bodily activity is utilized, and ita mental grasp
strengthened, without straining the brain with
abstract ob,1;ects of thotaaht. As the child is
attracted to see their dAfferences and their
resel;blances: he becoeeas acquaited with their
qualities and properties....

What, to the child, seems Pure play, is really
a plan of gradual, simple instruction, not antagonistic
to his every imnulse; and his school-going becomes
a pleasure, instead of the old-tene dread and
repulsion... We aim at the harmonious development
Of the whole being,-the three-fold nature, physical,
intellectual and spiritual, of the child. Wetone h± t^ 1'42 newera. 'With 1,:-,-1

-
.

seen in tne improvement of the children, not
in the amount of work they do.74

It cannot be said with confidence, at this stage in our
study,why the Kindergarten movement flourished while the infant
school movement declined° There was little difference in
the principles or techniques of the two systems. In fact,
David Salton, in his Infant Schools. Their Histor ancLatory.,
treats the Kindergarten as a part of the movement which had

beg= at New Lanark.. In America the connection seems to have
been completely forgotten.750ne immediately thinks of the great
influx of immigration which had taken place since the 1830's andem,.
the possibility that educators felt a More pressing need to 7)
find a means of acculturating the chilOren of immigrants intek

American society than they felt in the' 18301stlio/Suspects
that the magnitude of the prcblems due toAoverty, urba4zatidt, and
industrinli7ntior rr,ur.±.

Also, by 18 70 the cause of public eaueat ion had a wide following:
and a strc.

.ho' z.e was
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not the ambiguity over responsibility for public education and

objectives of educational innovation which had characterized

the Boston infant movement of thee18301s0 In addition, it is

significant that the kindergartens took children no younger than

three years of age, thus mitigating the threat to the home and

implicit in the infant education movement. But ultimately,

one suspects, the leaven of the continental tradition of educational

reforth had by 1870 time to do its work. The theories and techniques

recommended by kindergarten advocates and the conceptions of infancy

from which they came were not as alien to the American mind in

1870 as they were in 1830. And perhaps there was much to

Froebells fortunate choice of a name for his institution. A

garden seemsjentirely appropriate place for even the youngest of children.
,A school does not.

iy 1)



FOOTNOTES

Boston Recorder and Scrintual Transcript, July 9, 1829.

2 David Salmon and Winifred Hindshaw, Infant Schools: Their

History and Theory (London: Longmans, Green, and Co., 1904), pp. 8,

17. Salmon' acid others refer to Jean Frederic Oberlin (1767-1826) who

founded several schools for the children of Alsatian peasants in

the last quarter of the 18th century. Oberlin's work was not

continued, however, and Owen's infant school was the model for

later infant schools on the Continent as well as in England and

America. For Owen's account of the founding of the infant school

at .New Lanark, see his autobiography (first published in 1858),

,The Life of Robert Owen by Himself (New York: Alfred .A. Knopf, 1920),

pp. 191-212.

- ;;.4.tmue wIl6ers,:for! Ravtl o(t ak:Ci)uilt

the founding of the first infant schools in London in his Infant

Educa on. or Remarks on the importance of EducatinK_the Infant

Poor from the Ac'e of Ei hteen Months to Seven Years (31..d

London: J.S. Hodson, 1825), PPQ 8-40. Pages' 17-40 contain a

verbatim account of,the founding meeting. A list of infant schools.

functioning in 1825 is found on page 284. Wilderspin was instructor

of the second infant school founded in London and )became self-

appointed apostle of the movement, traveling extensively throughout

England, Scotland, and Ireland promoting the establishment of

infant schools. His Infant Education was probably the most widely

read of all infant school manuals.

4 An account of plans for an infant school in Hartford, Connecticut

is reprinted from the Hartford Observer in the Boston Recorder

and Scrintual Transcript, February 22, 18279, The Recorder

enthusiastically renorted founding the inf,ant scnools in Philadelphia

on February 1st and oth, 1O2O. The Amerr-kcan uournai of 1.cilicationt

III (J'In7 --r,-1

Society of the City of New Yorl..
) )13`5
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5.

The most complete account of the founding of the Infant School

5,6cietv of the City of Boston is in the Boston atlankaa11221ILaLia
/ elegraph, April 18, 1828. The open ing of an infant school by

2) the Infant School Societof the City of Bostor is reported in the

First Annual Report of that society (Boston: T.R. Marvin, 1829), '

pp. 7-8. The Salem Street infant school, opened the same month

under-Amos Bronson Alcott (1799-1888), was sponsored by another
infant school society. The little we have been ablel to find concerning

this latter society is described on pages 17 and 13 of the text.

Alcott left the Salem Street school to found a private infant school
of his own in October 1828, as described in Dorothy McCuskey,
Bronson Alcott Teacher (New York: The MacMillan Company, 1940),

PP. 51-54. Reference to the opening of other infant schools in

Boston and in Massachusetts is made in the Infant School Society
of -4-1nn 04-4-1r 4(1-7.\_ -

W, k.1 1 / . 1J %

Further references to reports of this society will be designated

Infant School Society, alhailla1j1uort, 18_,_,,. Scattered references
to infant schools in other Massachusetts towns have been found
in several sources, especially the American Journal of Education
and in occasional surviving annual reports of the societies which
sponsored the schools. Ladies' Magazine,L published in Boston

under the editorship of Sarah J. Hale from January 1828 to

December 1836 was unusually attentive to the progress of infant
schools. They reported on the Aftrican infant school in vol. 3
(may 1830), p. 239 and (October 1830), p. 485.

6
The most striking example is Elizabeth Palmer Peabody.

Through her association with Alcott she was actively involved in
the infant school movement in the 1830's. Yet, when she became
a leader in the Kindergartrm movement in the 1360's she made few
explicit references to her eariLer txperiencr;-s and did not stress

tLe tWO movements.
For an analysis of carr,Pr, rr. 7;1

4!;
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Peabody: Kinder:zarten Pioneer (Philadelphia: University of

Philadelphia Press, 1965).

7 Hugh M. Pollard, Pioneers of Popular Education, 1760 -1850

(Cambridg,e, Massachusetts: Narvara University Press, 1957) provides

a good summary of the contribution of these figures to modern

educational theory.

8 A series of letters from Pestalozzi to one of his English

disciples, J.P. Greaves, emphasizing this point, were published

in London the-year of Pestalozzils death, 1827, and frequently

reprinted in both England and America during the rest of the

century. SeeJohann Heinrich Pestalozzi, Letters on Early Education

(Syracuse, N.Y.: C.W.,3ardeen, 1898).

9 A most competent and useful study of the early 19th century

evrmnis pnor me moirier ir eapcaLi.or is /opro. in Ann. II, Kuhn:

The Mother's Role in Childhood Education: New England Conce ts

18j0-1860 ("Yale University Studies in Religious Education, Vol.

XIX; New Haven, Connecticut: Yale University Press, 1947).

10
Hugh N. Pollard, in Pioneers of Popular Education, DD. 133-45,

reviews the state of popular education in Britain in the early

decades of the nineteenth century.

From the "First Essay" of Robert Owen's A New View a.f

Society, first published in 1813. quoted froi Robert Owen on

Education, ed. Harold Silber (Cambridge: The University Press,

1969), p. 76.

12
Robert Owen, The Addresses of 2obert Owen (London, 1830), p. /10.

Wilderspin, in his Infant Education, 3rd edition, pp. 39-40

lists the 1324 subscribers to the infant School Society. Other

notables :Inc-.1:ded Nillinm Wilt,r-rforce, !,11_11 and T.R. "an-nun.
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14 See Wildersbih's Infant Education, 3rd edition, pp. 17-40

for a verbatim account of the discussions which led to -the founding

of the Infant School Society in London.

15
Frank Luther /ptt, A History of Amel:ican Ma=U12EL...122121121

(Cambridge: Harvard University Press, 1Q57), P. 490.

16
"Prospectus," American Journal of Education, I (January 1826),

17
Russell's close friend and colleague, Amos Bronson Alcott,

contributed to the infant education movement as instructor of
infant schools and as author of an important tract Observations on.

the Principles and 1i3thods of Infant Education (Boston: Carter and
Hendee, 1830). His primary activity was as instructor rather

than publicist, however, and his Opinions as to the objectives
of ,1.116tvueLion quivkly beedme su _Ldios,yncruu_Lc as 6o

influence upon the broader movement. The purpose of educating
young children became for Alcott to elicit the spiritual nature
of those who in point of time he thought to be closest of all men
to undefiled spirit. In encouraging the free expression of the
infant mind he was a practioner and advocate of continental theory.
But while he promoted the methods of the continental theorists his
objectives were almost. wholly theological---to better-understand
the nature of spiritual existence. His schools were founded not
so much as institutions to better instruct children as to better
instruct himself in eternal truths.. Thus his contribution to the
infant education movement was not so significant as that of William
Russell and we-have not treated him as a major figure in this study.
For a discussion of.Alcott's relationship to the infant education
movement, see Oddll Shepherd, Pedlar's Prorress: The Life of Bronson
Alcott (Soot:on:. Little, L'rown and Comnany, 197), pp. 120-35.
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20
See footnotes 4 and 50'
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III (June 18E8), 353. A. profile of the Triri.itarian coanunity of

the z..onto:'. of t'`Iis reriod emerges from J. Les ie Dunstan's useful

th!7! Cit-: 190 '?oars of the .City Migslionaryfecietz21

Boston,- 1616-1'.C6 (Boston: Beacon Press, 1966).

22
Boston Society,for. the ReliL;ious and Moral Instruction of
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Society for the ...Poor, Nth Annual Report.
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York and Philadelphia, living conditions in Boston were probably.

significantly better than in the other two cities before 1860.
Maris A. Vinovskis, "Mortality Trends in Massachusetts Before 1860,"
Journal of Economic History, XXXII, No, 1 (1972), 184-213.

28
See Graph No. 3.

29 Most scholars agree that- poverty was less prevalent in
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was an increase or decrease in the amount of poverty in America.
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30
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