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Pre-schiool or "Infant' education wads a major concern of American

ecducators in the sccond and third decades of the ninctceeanth century.  The

. L, .
. movement spread to the United States from England in the mid-1820s and to

7~

Boston in 1828. The dynamics of the interaction of Boston social clites,

il
! officials, and a larger body of civic-

s .
. : . £, :
minded suppowters of the schools have been our main concern in this study,

as revealed in diaries, public and infant school records, and in’social data

of Boston and Concord {from the period, .

a B .

Fducational theorists stimulated interest tn infant edu¢ation, sceing

e it as a means of introducing progressive pedagogical practices into public

r -

schools, Their canse was . talen up by social clites who [eared that dis-

. - ' : -y,
aQ:antagcd children mights not receive guliicient traL&ing at home in the
civie virtues deemed necessary to sustain a republic. \?his'group solicited

N -

finds trom a broader-based public ol concernced citizens sulficient Lo '
‘ . » ) ’ £
~establish the schools, . .
. .

’ .
Tmmedja¥ely popular,. the schools suffergd a fate common among current
pE
carly edncation programs. Gultural enrichmedt of children of the poorer

classes was an avowed objective of the schools,

I3

But the public was move

casily pérauaded of the schools' utility through demonstrations of success -
in teaching very voung children the alphabet, arithmetic, recognition of
geometrical forms and other learping teats, Success in cultural envichment

was much more difficult to define and demonstrate to the public. The
apparent precocity of the pupils created a minor sensation, and private

» '
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: infant schools for the children of the.elite sprang jlp in several parts of

. £y ) .
' the city. Public school officials rejected reqdests\fo take the financially-

= . . < . .

pressed institutions into their own programs, maintaining that the libéral

' pedagogy'éf'infant schoﬁls prepared children poorly for the self-control f

needed in.sgfﬁctlyvdisciplined puBlic schoois.» Deniéd.ﬁublic fundZQg, the‘
; ’?échop1§ ekeé out a bére~existence until.the’pUbiication~i; 1832_0f a |
* popular boo% on insaé;ﬁy which 1i§t;d_"hn£house edveation" as a ma jor

' cauée;' fhe.civic-minQed supporters of the+~tchools tﬁrne¢ quickly-away and

L]

the institutions died for lack of fﬁnds. So quickly and wholly were they

forgottén that leadérs of the Kihdergarten movement in the 1860s seemed

. V4 <
unaware that an important experiment in early education had preceded their

own by a scant three decades.
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“ The broad purpose of this study has been to provide a much-needed
historical setting for the current enthusiasn Lor pre-school education.
By caamnining the assunptiouns and cefforts of carlier educators and politiclans
in cutablisﬂinw yre—sehool programs, we are better able to evaluate our
. [3) l 1 ?7 b
S v
present dayv activiticos Lo provide pre-schwool.education, =
At tho beginning of thi;}nst decade the inability of many dis-
advanteoged children to respond to public school education became inereas-— .

. . ‘ e

‘ingly obvious and troublesome., [t appeared that such children began
- . ‘ o . " ¥

school Jleficient in the cognitive skills, perceptual tacolties apd emo-

N

)

.. tional attitudes needed to utilize the instruct ion offcered in the school

systems.  The response Lo this observation was an acceleration of the
. O .

! 4

efforts by the pgovernment and the educators Lo botter understand and act

upon the processes of development and learning which take place before the

age of six years. oo

B ‘ . : .
-~ Even before dny meoningful consensus had begun to emerpe from the

' J
disparate and discrete {indings of educational researchers, the federal

povoernment found it desirable to fund various pre-school education programs

B
such as flead Start. The public interest as well as the avount of federal ,

.
&,

. funds devated to pre-school education eroy rapidly. However, the social

[
.

Jnd cdiditional” conscquencnss of this surpge In pre-schoel cducation is culy

* ’ ”
grylually being put *into its proper pvrﬁppVLin;/rNunf of the current

: . ' ‘ . :
evaluations of.pre-school programs have focused on tha direct benefits

5

N ' \ .
to the chlldren under sLudy—qurh as Westinghousc's evaluation of tlfe

. 4
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[wad start Program). Unfortunately, the larger politiecal and societal

jmplications of the entire pre-school wtlucation movement have been rela-

tively neelected.  An ominous varning of the potentinl dangers that have
- . " . Y -
vot to be faced by these programs was sounded by Professor farvin Lacer-

- . . . * - ‘, 3 3 - . . .
cpn ol the arvard school of Fdleation in his article, "Social Reforwp

and arly-chitdhood Fducation:  Some Uistorical Perspectives,' Urban
TN

®
e N :
sifagents that the current enthusinsm for pre-

i .

Pioeation tApril 1970). He

cohoo! cdueation is reminiscent of the movenent for kinderguarten cdueation

in the Late niteteenth century and  that the cufrent progran developers

o

of pro-sohool education mipght do well to examine the history amd resultrs

of the kindergarten movement. e feaya that unless the current enthusiasm

. @
for pre=schoal education is tempered by an understandine of the tate of

tarlior cducational movements, it is lilkely to suffer the same dire

> 153

o

conseqguences,
. 3
]

Unfortunately, it appears that manv of the proponents of presiehonl

o . s . . . e gh e
cduedation today are lacking any hictorical perspectlve or guiddlines.
for czarple, the Cormittee on Learning and the Fdueational Processes of
. a ~

. . ‘. . ) N Se . S|

the Sogial Seience Pesearch Council sponsored a (rc‘niv?vmtu on pre-school
' A

clucation in Chicarn in L9006 (most of the papers vere vobsegnent ly pub-

lithel under the title,STaxly T‘.(i‘lyv':u.im;,” editad by Lebert Do Hess and .

4

. . ., . . . .
Toboewta “f. Pear).  Thougl the contference focused on nearly ‘every practical
P 27

v

' 4
and theeretical problem of educating pre-school childron, it alwost entirely
L S .

aeelocte! Lo eramine the broader questions of this iowonent as 2 wvhol,
~ .

of hoew Lo avoid the miactales

4
a7

M oponrion or analyais was mde that Led to
Vi

the dentae of preiochool education in Auerdca dnring the antel:ed ha perfod, .

In factodt is nuite evidont from the conference proegeldlings that theoa
- W 1 0 ’ ] . P
’ of “ ) ; .
& .
y unaware that any serious, orgunived efiorts

edacators wern almost totally

. - >
hiad been wide fn the early tlineteent}ﬂ Rept;l_n‘}z, to deal with these problews,
£ [ .

e
B o, 1 .

L]

o
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A laree part of the blame for this state of ftgnorance of the

Y

anteccecdents of pre-achool ceducation mnat be lald to the educational *
historians viwo have neglected to mention the carller efforts. Thus,

Bernard Wishe in his widely read ynuk, The Child and the Republie, only
, e Loang A depun e, .

~

pays scant notice to the oriorts of carly educators to deal with youvg

children. 1his nepyloect of pre-school cdueation by historians is not
e

surprising in view of previous lack of interest dn this subject by pro-
- . . .
“tessional educators belore 1960, Howover, this almost total lack of e .4
: , o
undg;stnn&ing as to why the earlier cftort failed 18 regretable heeause k.
.

it denies us the bencefit of that carlier expericncee.

In fact, "infant edueation' was a mijor concern of Ameriecan educa-

. & - e . : .
tors in the second and third decades of the nineteenth century,  The
: e y! ’
Arerican Journal of Tdoeatjon, froa its founding in 1826, promoted infant
cducation as one ol its wijor causes. Articles Gppearing almost monthly
r

for the rest of the Jdecade considered nearly every prablem of onrl{\vdncn—

- -

o Ltion which concerns ng today,  Though inittinlly the progrem was direetod ’

al the disadvantaged children in society (particularly through private, ’

charitable schools), It soon caught the public imagination and spreadl

. -

rapidly throveh the catire public school system. Lt became quite common-
& .

rlace for children beiween the apes of elght cen months and four years to -t

he in public or privite schools. * Tor gxample, in 1840, npprnxlnmlc}ly 10.5

pereent of “the chilflren under four years of age in Mossorhusetts woere

attending publie schools, o

-

I the nid=thirtios enthmsiasm for infant schools in professional

a

tovreale turned to disillusionwent and then entright, hosiility. Cowsaquent iy,
ey o~
) )

i =

- duries 1o GA0%a and 1350%s the pereentare of children under four in

. trhen sradually declined until by 1800 the entire rovemgat was only a
- [N . P4

.

L S , . -
F l(j““V that was scon Lo be forgotten. "‘3*‘;6@ ,
- i . RV F .

Y e . L *
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. " tThere seem to be elear and instructive parallels betwecny this .

forgotten evporimpent in early educatiocn and our coacern for carly .

a
.

education today. Our findings supeest that the stiuilus for the infant :
school rovement of the 1830's was in some respeets similar to the stimnlus
which Ted to Head Start in the 1960's--a fear that disadvantaged ehildren

riicht not receive suflicient px:c*pn”rntion at home to be able to profit

from the public schools when they entered at the age of [ive or six.

4
In addition, the stress en infant education in the ecarly ninctceenth

contury apparcently {ed upon a conscious desire to remove the children
{from an environment which was scven to be econducive to bad health and morals
and which failed to inculeate the civie virtues deem d necessary Lo sustain
a republic., Sinilar objectives, though not alwavs made esplicit, scem to
» : 1 i ) ’ i
be switainine the*infant eduration roverent of today. '
Controversy raced among advoeates of infant schools over whether the
[oN " .
schools were to bogin the formal educational process or were merely to
/, ‘previde a pleasant ¢nvirenment conducive to emotional stabilily and stimu-
lTation of the sensory apparatus through pictures, colorful objects and:
. ¢lapping and tarehing rames,”
u1 . (]
Some critics of the schools developed a maturational hepothesis,

sureeoting that differeat types of learning were appropriate to difierent

“taces in physical aaturation.  In thelr view, cfforts to confline chiliren

i:n tie taclhs of leariing letters or nunbers premiurely wmxpl:.rl be tatile

dnd even h,n‘v.’f"ul. They either m;.ndmw::ml the schools entively or propesed

Lore (‘.’11"(*1’11] cfforta to coordinate the method and ('onte"u'l: of teachin in

Yiry oof the r‘lum;%inw, (:;m:;h'i.ii,t.i(";, of the developing childs  Others cugpested
3

that. the houwna errefronment, bouvever bad, provided an emotional cecurity which

no sclhionl, however bright, (-1(‘511,’*’?11«,1 well~-managed, could replaces

N

. e
g
L9 ‘ . ’
-’EMC ‘ ) : ey,
: v oar v .
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a

. . < ' ‘
The thofiry and practlce of these nincteenth century educators
scems to have been the product of impressions gathered in practical -

experience insthe classroom or adapted from the work of an occeusional
“towering ficure such as Pestalezzi. \yct tho modern educator will redopgnize
ideas similiar to these which William Fowler,‘Cynthiavand Martin Deutsch,
Sheldon H, White or F. Riessman have developed throush sophisticated
wgperimental methods. . .
\

;r(. Ihis study of infant education in Massachusetts in the early

pinetcoenth century should help us bripg our preseut concerns and- objegtives

as Americans and cducators into sharper perspective. The insichts here
-

. 1! ) )
gained would help us to befter answer for ourselves the questions weo

. .
haves ashked of the past: What has led toe a concern for carly cduecaiion?

I3

What are to he the goals of early cducation? llow can these goals best

be achieved? How does our approach to early education reveal our concep-

¢« tion of early childhood, the maturational and Tearning processes, awd the
¢ ‘ © . . -
larger eoals of education in our socicty? What factors arc likely to
¢ . ; o
lead to success ard continuence of disappointment and cessation of ‘our

5 intercst in early cducatlon? , v
1

All our efforts, however we limit our particular research, are

0 s

dirccted towards answering these brdader auestions. And it is precisely
at tyﬁs level that American educators who experienced a wave of infant

educat fon from trough to peak to trough in the early ninctdenth century

have the most to say to us.

. AN
7
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HERIODS_AMD,_PPOCTDURES

We have coniined our investigation of infant education to Boston
in the antebelium peried for several reasons:

1) Machacimselts wns a pioncery in Americea in in‘ant cducation and

bl
rr
pr
]

cuucators were unusually interested Uin recording their erperioences
amd obuervations.

2y rasachusetts has an unusually complete and \10(’1(11..1(3(1 sot of
‘ndm‘_;iii,mml stitietics (due to the diligence of lorace M'znq).

. ) Ve already had available considerable supplementary statistical
dnta on IBM cards for Mabsachusetts during this perdod due to Maris
Vicowskis's thesis projeet, "The Detographic Development of ifassachusettys
before 1560."

7o have cunamined the attitude of professional edacators toward
in‘f:mt cducation Lhrm/z;vh their puhlAis:‘lwd work:;——particzlearly in journals
such as the sreriesan Jovrnal o Pducation. U.::in;r, thes sourees we llave
attempted to ascertain their various ideas and docunent thetr changing
vicws over tine. a

By usiug the detailed local school reports collected by the
Missachneetts Doard of Lducation, it has been possible to analyze the
reagtion of elccted school officials and parents to the suppest ions of
profeseional «dueitors on infant education. Iurthermore, the availa-

‘ B N
Lility ol school cntollwant dary, school cxpenditures, lTength ol the

school yvear, cta. has permitted a detalled statisrical aualysis of the
) -
trends in infant education at the local level:in the town of Concord

N
S o
ERIC ' . pREEER D)
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‘and for some infant schools iR Boston. General social data on Boston has

NSNS}

0

. " been gathered and analyzed in Attempt: to assess the levels of public

concern for problems related to urban poverty, including the nced for

supplemental early education among the poorer classes.
In addition, as much as poscible, an attempt has béen made to

investigate in detail the developrent of intant education in the ecity and
the public reaction to it an ascertrined throtph the school committee

records, infant school socliety reports, and the newspaper accounts,

' An effort has been made L‘(\%gmtu the causes of the changing

attitudes. and behavior toward infunt education among the different groups é’

W

with particular attention to the relationship of the views of the professional

educators and the public officials.
. .
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S ' CONCT.USTONS

The authors have felt it most approﬁrintc to present their study

. ; ‘
in a largely narrative form., Tmportant congiderations on the societal

.

implications of early education programs are contain:d in each section

and theis application to present-day carly education programs will be

@

obvious to the reader. cher;hcless, a few general observations:

which emerge from the study could perhaps be summarized here.

Proponents of publically financed early education are likely to
$ye i "\\{.»‘.‘w "
v

face opposition frompconstituencies. Large scgments of the population

» ’ N g -
continue to hold nco-Romantic notions about the sacredness of

~

‘the family as the primary perpetuator of cultural values and guarantor

-

of emotional stability in young.childrcn. Thcy will regard carly educa-
tion programs as potentially destructive to home and family iifé:

(They will be joined in the twenticth éentury by a significant minority
of parents who fear>that carl§ education~pfograms w%ll scver the ties

which bind their children to parental cultural values.) Secondly, public
\ c e
0 N .
school officials will reluse to accept such schools into their own pro-

.

prans, partly bqgfusc they oppose the liberal pedapogy which, perforce,

=y -

must be used with the very young, and partly because they are reluctant.

to expand the burden of public education which they already bear.

Proponents of carly ecducation will {ind themselves forced to defend

the utility of their programs with tweo main arguments. Early education
is remedial, in that it gives children of the poor a '"head start' in

Yaying the foundation of esscniial knowledge and skills ncodc&'toﬂdompetc

o

N
oy
A Ted
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. ’ ’ o
in public schools with children of parents who have provided these
esscntials in Fhe homé. Or, early education is remedial in theat it pro-
vides the social skills and cultural enrichment necessary to permit the
children to take advantige later of learning opportunities in the public
{ ' o o :
sclools. Tf ecarly cducation teachers concentrate on learning skills the

<

public will be impressed with the precocity of children and the 1ikelihood
of public funding is cuhanced. (More wealthy parents will no doubt found

separate similar schools for their own children.) The institutions
. . )

will find themselves valnerable to attack from those who feel that -

L

social maturation is most importanq,{u-prc—school years and that the .

home cuviropment accomplishes this most advantageously, . @

- . ) 0 )
If ecarly education teachers concentrate on free play and cultural

enrichment they will {ind it difficult’ to attract public funds from a

S -

society which expects specific tangible ecains for tax dollars spent.
N « (2] Y :

]

.

Cultural, enrichment is far more difficult to define and demonstrate
Ut
4

to taxpayers than is precocity in learning skills. The wholly-defenaible

argument that carly education accomplishes both of thoese objectives will
) o

not diminish the vulnerability from attack from either side.

’

In view of these comsiderationss the likelihood Qf nnrlyvoducation

procram: being {unded on a widespread and continuing basis from public

l"
revenues is not great. Perhaps nore viable would bé programs to provide

x

mithers, or a single mothor within)a neipghborhood with the materials

»

and sFills needed to conduct a héme "infant, school." 1t might be helpful
- . ] {

%

fn such™a program to avold the word "school™ altogether. One suspects
v

.

a cionificant factor in the specess of Mindergartens as opposced to infant

. ¥
schools was the neutrality of the German word. Childrens' nelghborhood

lpme‘cohters might attract.public funds and realize with a minimum of
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' Sdissonunce, what the proponents of early education have, since the 1820's
‘hoped to accomplish in providing cultural and educational aids for
disadvantaged children. ' . -
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. *4 RAY OF MTLIFNNTAL LICHT:
'DARLY EDUCATTON AND SOCIAL REFORM N A

THE INFANT SCHOOL MOVEMENT IN MASSACIIUSE

o

1}
But a rav ot millennial liecht -
‘ohas shone on us, and reveals a way
in which povertvy, vith all itg
attendant evils--moral, phvsical,
and intellectnal,

TTS, 18206-1840

from the wordd,

may he banished

From the 5th Annual Report of the
Infant School Society of the City of

Boston, 1834,
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v
4

e

n i s i e TR

A




L4 - » -
-% 5. -
- > F
‘ - P .
. ] : . .
d a
i . .

+ . ‘

There was little restra int in the enthusiasm with which the
editors of the Boston Recorder and Religious Transcript reported |
an 1829 demonstration by children of a Boston Infant S;hool: 4 ) 1

Infants, taken from the most unlavor;ET?\ , ‘
situations in which they are ever’ placed, from the '
abodes of poverty and vice, are capable of learning
‘at least a hundred times as much, a hundred times
as well, and of being a hundred times as happy, by
the system adopted in infant schools, as by that
which prevails in the common schools throughout the
country. The conclusion most. interesting to every
_friend of education is, that the infant school system
can be extended through every department of the

opular education. And that in any school district
where there 1s interest and liberality enough to
ralse Ten Dollars to procure apparatus, a beginning
can be made the present season. '

"' fThe objects of this enthubiasm. the infant schools, ‘were
. religious and educational institutions Cindende
‘-to provide instruction for children of the poor from the ages
of about 18 months to the-earliest age when public institutions . ;
would accept them. They were founded and underwritten by civic-
minded persons in Europe and America during the third and
fourth decades of the nineteenth century.
The first important infant school was founded by Robert Owen
in 1816 at New Lanarkf? Owen's example was followed up in 1818
hent an eminent group of English reformers (including such notables
as Henry Peter Broughamn, James Mill, Zachary Macaulay, and Joseph
Wilson) who founded a school on Brew er's Green, Westminister.
Another infant school was organized in the bpitalfields section
of London shortly thereafter, and in July 1824 these same reformers
founded the Infant School Society and began to solicit public
subscriptions to support the institutions. Within a year, at
lgast 55 infant schools were in operation in varioug parts of
England, Scotland, and Irelana.3
reYoew move wygnic
Americans, always sensitive to in England,
‘%?ickly picked up the idea.‘ In Febrnary 1827 plans were laid in

THiES




Haft@ord Connecticut for‘fhe first infant school in America.

In.May of that same year an Infant School Society was founded in

New ¥ork City and the organization of such SOCletles in

Philadelphla and other Amgrican cities quickly followed. ‘
~ The infant school movement spread to Massachusetts in 1828.

In June of that year infant schools were opened on Pleasant .

" Street and’ Salem Street by two different infant school societles.

Within a few months infant education had become a favorite cause

among many reform=minded citizens of Boston. In October the first

of several private infant schools for the children of the better

classes was founded and an infant school for African children

was established in 1830. The idea spread rapidly to a number of

other towns ih the Commonwealth including Saleﬂ' Worcester, Concord,

Haverhill, and Charlestown. But Boston!'s eﬁforts in the infant -

Y
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- education movement wad part’cularly-n-ho-ai as an inspiration to
T
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ladies from various parts of the state visited the Bedford Street
. School in Boston for a two or three week period iﬁ order to
prepare themselves to become>dnstructresses in in%anx,schools in _'
their home communities.!5 .

The peak of public enthusiasm for the new institutions was
" reached in the.early 1830's. The middle of that decade, however,
saw a drastic decline in that enthusiasm. By the end of 1835 almost
all public comment.on infant schools in Massachusetts had ceased-
and the activities of the ‘once-flourishing infant school societies A
quickly endede In fact, infant schools seem in subsequent years " -
to have faded not only from public memory, but even, from the ;
recollections of some of those who had actively participated in a
the movement. When kindergartens became popular in the 1860's
and 1870's in Massachusetts, they were greeted as a new and
unique European’ contribution to the cause of public education in

3

America with almost no association w;th the infant education
movement of sore three decades earlie

The infant school movement provides an ideal opportunity
. study the dynamics of an educational reform effort. The
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interaction of thsorists of edﬁcational reform, social\neformers,
civié-minded social elites, public school officials, and the
general public buffeted the movement in_directions which none.of
the groups alone-would have planned.- Their attitudes toward
« infant schools and their differing expectations of what the schools
would accomg}ish for. society also influenced the early’ successes
and the abrupt decline of the movement,
o Though the public enthusiasm for the infant education movement
lasted only a few years, the short’ duration does not diminish
fosm its sigéiflcance to the social historian. The discussion
of infant schools focused public attention. upon the importance'
of the period of human infancy and stimulated a vigorous re=
examination of the social institutions which relate most dlrectly
to 3hfants. Particular attention was given to the role in the
- infant's ‘1life of the family and the school. These" considerations
gave rise to questions about the role of women in society, as
mothers, students, and teachers. A unique aspect of this study is
the opportunity to begin the exploration of these issues at
different levels of society. .

It is obvious that it is impossible to dlscuss all of the
issues raised by the infant education movement at this time.

. . In this paper we will attempt to explain the maaor ideas and the

considerations which led to the founding of the infant schools;

to trace the attitudes and interactions of the local groups
involved in the establishment of these schools; to show how .
confusion as to objectives and purposes of the schools and the lack
of unanimity within and among the groups led to the decline of the
8¢hools at the very time when changing social conditions made the -
needs they were designed to meet more presing than ever;

and tentatively to-suggest that infant ediication might have

"been a major factor in encouraging parents to send their children
at a very young age to the public schools even after the infant

" education movenFnt“hsd faded from the scene.

. 1. THE DEVELOPMENT OF THE EUROPEAN ROMANTIC TRADITION
i : ' _IN POPULAR EDUCATION B2 h
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The infant school system,-as evolved by educators in. England,
was an’ attempt to fuse two major Européan traditions of educational
sadedm and practices - Much of the difficulty in making vigble
institutions of-the infant schools in America -arose from the fact
‘that the two traditions led the sponsoring groups to work at
cross purposes in their promntion of the schools. -

The first of these traditions was developed on the continent )
from ;oundatiovs lald by Jean=Jacques Rousséaqultﬂ the publication
of Emile in 1762, quseau proposed two magor innovations in Emile.
Viewing human society as essentially corrupt, he stressed the idea
that the role of education should be primarily that of encouraging
the young mind te shake off the impositions of the oldtsociety
and arrive at its own conclusions as to what was worthy of -its study
and attentions. Education is not the transmission of a body of’ ”

.~ knowledge from master to pupil but rather a process of freeing
“toe pupiiis mind to expiore the woria on 1ts own. Kousseau was -
proposing that the best educatien was that which -would insulate
the pupil from the evil influences of a corrupt society, teaching
him, insdtead of a body of received knowledge, the skills needed
to understand the world as nature would have him understand.

This reinterpretation of the goals, and indeed of the very
process of learning, was to be of critical importance for uh\)future .
of western educational institutions and Ppracticese. TheLeducational
process had at its core the idea that the child should not be heir
of the culture which fostered him, but should learn skills needed
to help him develop and live harmoniously in é‘culture entire;y
different from that of his fathers. The advocates of iAfant
education were to be sim11arlj concerned with the'role of education’
Ain the transmission of culture, though with variations which
gnea;ly tempered the radical implications of Rousseau's teachings.

The second major innovation ©f Rousseau was his division of

‘youth into three periods and als con:iention that speciiic aspects or
- the child‘s total educational cxeerience were avndropriate to each
period in the child’s development., For example, before the a%g

[}{}: five===g period whew the Senses are most important-—education
. \ £3 4d ) 1
dou A
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should tonsist of sxposing thé senses to as great'a‘variety of
'concrete'experience as posgsible, Other stages'of development
) between ‘the ages'of five and thirteen, and then after the age .
of thirteen, followed the education apprepriate to ezch period
by being Weyed to the recéptivity of the child's physical, -
sensory, and intellectual apparatus at that particular tipe.
The key idpa was that children are nat young adults, as Rousseau
accused Locke of teaching, but ratlier are developing individuals
whose education must be apnropriately attuned to theirJStages
of . development. .

Aspeets of these two fundamental ideas were further developed. 1
in a long series of educatiqonal experiments carried out by. ’
variﬁnmm_ghgegents of educational reform during the next htindred B}
years.”LBasedow (1723-90) established his famous- Philanthropium
at Dessan in 1774, a boarding school which stressed the importance
u; bu.uuu.;c.un.u.: tlte ube UL tne 1eanunuxg fatulvies J.a.uucl vhahh UL
memory in the educat}onalqprocess.Giggizmann (1744-1811) added the
idea of isolation from town environment locating his school in

- the country where the pupils w%%ﬁﬁekf&&f c%gse as possible to the
™ stimulating inflyence of nature. LVon Rochow (1734—1805) extended ‘
the new principles foy the first time to the children of the poor .
on his estate -at’ Reckahn, near Berlin., In this he anticipated Johunn Hewnach
Pestalozzi (1745-1827), the great Swiss educator, .whose series
of Institutes, the most famous at Yverdun; became places %;
pilgrimage for educational reformers from all over Europes
' Through many years of close observation of the.manner in which
. peasant women teach their children, Pestalozzi sought to separate
the learning process into its gimplest and most fundamental parts.
s He then propqsed to teach young children these most fundamental
ideas and then gradually extend their training to more complex
‘conceptse He was very interested in the infant mind, the first of
"these followers of Rousseau to be S0. Le recommended the use ‘of

k/ftpictures and nathural 0073:ts te broadsn ke infunti's vocabuiary
‘at the’ earliest possible age, thus bildding a storehouse of

O iterials which the children would later jearn to order and to

v
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matipulate at gill. However, ne never advocated the establishmenq‘
of’institntions where infants would be taught by his methods as
the advocates of infant schools were to do. TneAhome was sacred

--and inviolable in Pestalozzi's view and the mother the only ' “

appropria*e teacher of the 1nfan1:.6
PiilippEmmanied ven

Another Swiss reformer, |&s Fellenberg (1771-1844) sought to
combine the principles which his przdecessors had employed with the
exposure of students to the new Drinciples of agricultural reform

g

and to the menual labor of country life, His a831stapt}§ehrli(lﬁ0 \655)
helped him develop his estate at Hofwyl. 1nto a major complex of

educational institutions which included a very po ulafat aining

schoolLfor tegchers from abroad. William Woodbridgej, th9 succeeded&udhuwx

'RnssellLas editor of the American Journal/ {(Arnals) of Education in

aduczaxe.rbi<ou
SRLIrOTEe) M

1830, bhegan to aﬁ&raining schoolsin Axerica after\

. an extended stay at Hofwyl . His stress upon the iuportance o?f

: -uh:-t--dnql Aavalpanment waes +A he o>m '1"»"'11‘»-\*43 il ’h;\ Aspidina né¥
ot h-gaidioda Nd cz

Fzent 22 -=R¢ .

enthusiasm for infant education as practiced in Boston. ;

Most of these contintental reformers had visited the schools
of at least one other member of this group and though each had
distinctive ideas which he sought to emphasize and develop, they C 5
agreed on some general principles.A All shared an implicit rejection ‘.
of the old society and had a desire to isolate the children from

-cthe harmful influences of that society. This daéire found expression
'in the fact that the schools were physically isolated from centers

of population and were run as boarding schools where the master
could hope to control the whole environment. This effort to
control the entire environment was to be of great importance to the
moral reformers of the infant school movement, but with quite a
different objective than the freedom advocated by the European
innovators. .

Since the old society could not be a.source of educational
princinlnc,“hn Furovneans scusht to aliecit pransr princfples from
the study of natursz. ,Tt?rc wag a-revelzsion agzaingt force of

12
. . - N - ) -
- any kind ara a general feelling “hat if tis cnildrens' senses
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were sufficiently exposed to a natural worla about them the children
‘themselves would begin t0‘ask’question and explore the world in their
"*own way. To promote this process,“thé maS&er was to egﬁdy how the
most simple and least corrupted pe0ple soughit to educa@e ;hemselves
aﬁd their children and then derive methods which would simulate
the vay these most natural of people went about the p*ocess of
\education. In all therevzgegan emphasis upon the necessity of a
, balance between phy51c#T, moral, and intellectual devalopment. And
each refprmer “gtressed/ that certain teachihg methods were
épperriate to certain stages of development and that it was
unnatural and hence.wrong to try to thwart nature by attempting
teachings that were not properly keyed to the stage of development
“of a child at any particular time.
It should be emphasized that none Qf these educators advocated
the founding of institutions established specifically for children

~w ~ - B o £2 e~ Ll e mws dopm -“-0’-\-‘0' 'Aﬂﬁ'" L)
- undsr  the—amEs oL foun-Cr-five oo tho.proponcntis ofinmfonmt educnticn

did. Q@Given the common effort to remove the children from
environments which might contaminate them, one might have expected
some of these’ continental reformets to advocate the removal of
children to a more rational environment as early as possible. But
here their distrust of old society and their love of nature ran
into logical difficulties. It seemed obvious to them that early
in a child's life parents™are the most imﬁortaﬁt cdnveyors of
the values and the norms and that their teachings will most likely
be those of the old society. But to remove infants from their
home, from the loving care of the mother and the family, would
have violated their rule of strict adherence to natures.
Pestalozzi, as has been noted, was the majoy student of the

perceptual and learning faculties of infants. He concluded that
children could begin to learn at a very early age,  but that all
such learning should take rlace in the home under the mother's
influence. Pestalezzi's worlk sur-ested that irls and mothers

. s8hould be given every opportunity to Liazrn tne new and progressive

edu”‘tiona} principles o trat Lhey mignt apply them to their own
Q )

-
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children. And in fact the emphasis on " female education,® "maternal

- instruétion," and “fireside education', so common in the early

half of the nineteenth century in America as well as Europe,
derived in part from Pestalozzi's ideas;q

But what 1f some parents were not capable of sufficient
enlightenment to render them fit teachers of their infant
offspring as the advocates of the infant schools contended? The

ifact that the European educational reformers of this periodx

provided no answer to such a question suggests either that they f‘

‘felt _tha® the infant was not sufficiently impressionable to have-

1rreversible harm done to him in an unenlightered home or that
the development of qualities of natural affection and love was
the most significant part of the educational process at this age
and that even an unenlightered mother could accomplish this

.better than the most enlightened schoolmaster. In any case,
S iv ime bl.ua!‘ ot a romantic, Lender regara {or the daldral some

- environment made its preservatien‘for the infant more important

than vhatgrer gailns could be made in reforming the o0ld society
by removing the child from-home at so0 early an age.. In England

"quite a different tradition cemse h_m daminatedi educakiouok velovwm .

9 -
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II. THE ENGLISH TRAD?TION IN POPULAR EDUCATION AND
ITS REQATIONSHIP TO THE LONDON SOCIAL REFORM GROUP

-

The first striking aspect of the English educational tradition
is the fact tha% the Ehglish‘produced almost no educators of the
renown of Peatalozzi or de Fellenberg until the effects of

- industrialization and urbanization began to be felt late in the
.eighteenth cenﬁgry. The ,only education%ﬁ?4? gland in the

elghteenth century and early decades of the nineteenth century
were the Sunday School movement which began in 1780 and the
Lancastrian/Bell system of monitorial instruction which began in

O
the first decade of the ninetsenth r@it&"jf Ecth the La“c:s+rlan/
-Be%l system and the Saad ¥y Schsol mcviment ware practical reforns
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designed tL extend at least a modicum of education to the lower
N . . ‘

classes at the least possible cost. They did not involve new v |
‘ ~

concepts as to what the content of that education should be. Nor .

did the English reformers. advocate special teaching methods based

upon no&elaconéeptions of .the infant mind as’ the continental reformers

did., e : ’ ) . | |
The first major educatiunal innovation”in England in the early ° L

nineteenth century was a part pf-Robert Cwen's New Institution 7

at New Lanark. The principles which underlay the school,:which

was part of the Institution, were expressed by Owen in his New

View of Society where he recommended that: v

PRt
277

the governing powers of all countries should establish
rational plans for the education and general formation of
the characters of their subjects. =--These plans must be
devised to train children’ from their earliest infancy in
good -habits of every description (which w#ill of .course
prevent. them fr@mnacquiring those of falsehood and
deleuiidi). Tuev muse afierwaras be rarvinmaily equcated,
~and their labour be usefully directed. Such habits and

5 . education will impress them with an active and..ardent

. desire, to promote the happiness of every individual, and
. that without, the shadow of exception for sect, or party, '
or country, or climate,!l

“u
4

" .One cannot help noting in statements such as this that
English educators of the period imparted to the'European

revulsion against existing society a novel twiste. Locke's view
of man as a blank page upon which sensory experience imprints
eVerything.seems to be a necessary precursor to Rousseau's
faith tHat a man educated in isolation from society will

have a greater chance of being free from its harmful irrational
influences. But at this point the two lines of thought diverge.
Rousseau and the followers in his tradition disblayed a pronounced
scepticism as to the wisdom of any man's determining exactly

what should raplace the teachines of the &é1d society. Their
~great ctress upcn fre2dom and upoa naturs was ancther way of

T
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max, 1f free, would naturally do what is right. In the English
tradit;on fhere.isvan unmistakable tendency to what one can only
~call smugneés. Even 80 thoroughgoing 2 critic of existing
%society as Robert Owen did not doubt that enlightened men could
' create a hgv and better society through copGCiously shaping the.
chéracter of the new generation from infancy,. . R

By 1830 Owen had come to regrat the L30 he had contributed
to the Infant School Society of London at its founding in 1824 '
Bﬁg this difference with the other natrons of the schools lay only
in his’éonception‘of what the new society. should be. Neither
- Owen nor the other patrons placed their emphasié‘upon‘fréeing
the infant mind to understand:and'order theaworld gccordingtﬁo -
innate canacities as the Europeans did. The Engl;bh'refdrmers
wanted: to educate children out 6f the evils of the 9ld society
only to bring them to their own conceptions of a better new
Z5E255Fe TuEdou; fuf them, did_not bycome = weipe an 1TSelt.
Owén'§ criticism of the London infaﬁ%\schools makes his point of

departure from the other patrons quite clear: . - | I
. - : . ' »

-

- The present Infant Schools which you support and
patronize are evidence of your good intentions, and
also of the vicious circumstances in which you are
involved. They are, in very many instances, a
mockery or caricature of the original school, and
have no pretensions to .be considered, as that school
was intended to be, the first practical step towards
a rational system of education; or, in other words, .
a new arrangement. of circumstantes in. which to place
children, as nearly approximating to virtuous and
rational circumstances as the ignorance of the
present .vicious system will admit.,! -

.Brougham.and his colleagues had immediately recognized the
value of Cwenfs infant school as an instrument for reform.
But there was no need, in.their view, to reform the whole of |
soclety oz Cxon had hopezd. tThey approzrizted Osen’s instrument
. for reforaing the whole of gocizty and uged it as a device for
) réforming only those elemgnts of saciety which they deemed in

ST
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hzed,of_reforh. And of course their own middle-class Protestant -
society pfovided the"princibles which were to form the character
of the infant poo}.. The important’ @01nt, here, however, is that
Owen and the~0vaop—pa=nenﬁ—ef the other patrons of the infant
schools had clear, if different, conceptions of what the reformed
infants should be 1ike, and had no doubt of their. ability, if
given control of the cnildren o the poor at an early age, to
effect the desired transformation of character. Education was
not to free the young mind but to malce sure it was bound by’ the
proper principles. | ‘ )
An understanding of the differences between the English and
: EuroPean conceptions of the role of popular education in reforming
society is critical to understanding the infant school movement
in America. The end of the Napoleonic wars.increased English
contacts with the European develcpments and very quicklv the
LOChean view ot tne 1n3ant mina as pefiectly dpen and maIIeable
began *to “be tempered by the European conceptions, especially those
of Pestalozzi which taught that infancy was a special period in
huuan life and that the iInfant mind quite wilfully displayed
aptitudes and limitations peculiar to itself. It followed
- that special teaching techniques were needed to make learning at
50 early an age possible. .Pestalozzi had given much thought to
the development of teaching techniques appropriate to the iﬁfant
mind but insisted, as he .wrpte to one of his English disciples,
J.P. Greaves, ‘that ".,.if .our gift is to be acifpted it must be
conveyaed through the medium of maternal love." Teachers of
infant schools in England ignored‘Pestalozzi's remonstrances
against the use of his teclniques outside of the home and adopted“
them into what they were to call the "system" of indant educatione-e
a pastiche which attemﬁted to incorporate Owen's Institution, the
moral reform hopes of the Brougham groub, thi.hancastrian taechniques
of rmutus ingiruction, and tne .pedagogical principles of

-

Pegtalozzi,

For Americans tne tracts and manuals which these men wrote to

SRR
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promote the cause of infant education were the major source of .
ideas and iﬁformatibn .on both why'and how to set up infant
schools of their own. Large sectlons of the vritiigs of Samuel
Wilderspin, instructor of the Spitalfields Infant Scabol, and
J.P. Goyder, superintendant of the infant school in Bristol, were
published in MNew York in 1827 by Joanha Bethune under the title,
Infant Education; or Remarks on tha Taxportance of Educating +he
Infent Poor, from the &ge of Fighteen Months &o £oven Years. -
This 1ittle boelx of 108 pages was wicely circulated and became a
major inrlacnce upon the infant scheol mOVGment in America. But
it was not the only influence and the timing and the character
of subsequent’influances is of magor importance. .Ideas concerning
infant 1nstrueticn were given their first and strongest impulse
‘in America'through the medium Qf.the English idea of infant schools.
. But Americans vislting the continent were soofi to notice that in

| o ORI .l.!.,.., T memgel cmmmmmamtad twmn mAmamAAad Ao 4-1-n R ale) 'n"onn 4'1'\1"
At W o wedw  savaie W eh VY ema Weata Wi v e W e e e e - “ vhe on 7 . -~

- the application of“thedhew principles. This "second ‘ﬁve" of
ideas concerning infant instruction was_ to emphasize home and
mother and would reinforce othér factors which were to: diminish
enthusisam for the infant school movement within a fe' years.

| ¢l ‘ | .
III..THE FOUNDING OF INFANT SCHOOLS IN ENGLAND AND THE
FUSION OF ENGLISH PRACTICE AND EUROPEAN THEORY IN EDUCATION

\\\ The discussions vhlch attended the meeting at Freemason's hall
in London which led to the founding of the Infant School Society
in 1824 underline the fact that in England the infant.schools were
perceived as a &eans of dealing with pressing social problems. .
However far=reaching were the designs of Robert Owen, when he
founded the first infant school at Néw Lanark, it is strikingly
obvious that the schools were a perfect answer ta problens
created by the factory system of production. With children

_sarely in school, mothers and older children were freed to wcrk

K in the faztories, 7This consideration was nct lowt upon those

j spoke at the meeting at Freemason's hall, though they emphasized,

| | | b4
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in this confext; the positive advaﬁtége to the family of tke
incremental income of working mothers rathey than the value to
factory owners of the increased labor supply. But it ig obvious
from the discussions that the growth of an urban pauper class
was the major problem which occup*ed the minds of the London
‘reformers. The meeting abounded with. tales of Fagin-li&g
criminals who kept large numbers of iupoverished vagrant children
“in their employ as thieves and pickpockets, The crime which
resulted from urban poverty, as dranatized by a recenf‘ccnviction
of an elght year o0ld for a capital offense, was clearly uppermosﬁ”
in the minds of the London patrons of infant schools.!" '
The sequence of events which led tJ the founding of the ‘
-London Infant School Societi is significante. Brougham, and his .
constituency of civiceminded reformers, saw 1n Owen's fundamental

. 1dea of sending infants to school a p0551b1e means of ameliorating

‘BGCial m.uﬁ;umo Launtu uv ur VauinmLiva @i .Luuuabl..ua.L_t.zuu.u)nn e

inatructors they hired soson found that the management of several

-

" ° dozen infants was no easy task. In their search for ideas ‘and

techniques which might prove useful in an infant school, they turned
to the European tradition wg have described, especially the work

of Pestalozzi., They were the first to apply Pestalozzian principles
for the teaching of infants in an institutional setting. In the
process of working out a practical combination of Owen's idea of
infant schools and Pestalozzi's principles of teaching infants,

they created what they were to commonly call the infant school’
system, '

IV, WILLIAM RUSSELL AND THE PROMOTION OF
THE INFANT SCHOOL MOVEMENT IN AMERICA

The early advocacy of infant schools in America coincided wlth
the emergence of a group of educators and public-minded citizens

" sufficisntly largs to sustain.publications wiidch specialized in

the discussicns of :the theory ard nractlics of public sducation,.

/ . Ty, .
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Before 1826 onl& threa journals exclusively concerned with education
had been published in this country. During the next two and
one~half decades over sixty magazines and papers devoted exclusively
fo education were established.'®

The first journal'to contribute significantly to this flowering .

of interest in educational theories and reforms was William
Russell's Amezican Journal of Fducation which"was published in
Boston from 1826 through 1830 under his sditorship and “then -
continued as the Aunals of American Education wisbtrl. 5842 under the
-editorship of Wil%&%T %{ WOo&bridge'gSV]836‘and then under William
A. Mcott e Foe Taxt tix ysoms, Russellls position on infant
education was made abundantly clear when he conmenéed'on the

subject in his opening editorial in ]826:

There seems to us to be no danger of beginning

Sansuroction too soon| 11 1t ig begun 1n tne riohT waw.o - -

v ¥
and with expectations sufficiently moderate.... Within
a few years putlic .sentiment has undergone a.favorable
change on- the subject of early education.... The
establishment of infant schools we look upon as one
of the most important epochs in the history of
education. We shall use every endeavor to render
this subject 'familiar to the minds of our readers
by communicating all the information we can procure
regarding the details of the system and its progress °
abroad and at hohme, !® .

Through the rest of his editorship William Russell. did not fail
to make good.on his promise. Nearly evéry.issué of the Journal
for the rest of the decade contained articles advocating or

reporting the progress of infant schools in Béston and in other

parts of the country.

Russell was the chiéf figure in that group which we have
chosen to call the theorists of educational ;efqrm. There can
be-l;ttle doubt that his popular journal was a major influence
" in building the sentiments which led to the founding of the
- first Infant Schoolisbciéties two years after the first iseune of
. E}s journal appea;ed. Born in Scotland and trained at Glascpw

ERIC. - SRLER! .
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under Professor George Jardine, Russell was one of the first to’
begin teaching in America the combination of traditional English
! educational theory and the new European doctrines which had
begun to influence aducators in England.rr ,
In Bosten the sequence of events leading to the establlshment
of infant schocls was almost precisely the reverse of the process
in England. William Ruscell's attentions were drawn sarly to
the infant gchool system by the publications of Samuel Wilderspin,
William Wilson, and otcer‘ﬁgazgcrs of infant-schools in Britain,
The system thus came Senesc W Lidyvsirre more or less intact, where
theorists of educational reform such as Russell were quick to
notice its navelty and its possible applications in the American
- setting. However, Boston already had over 50 primary Lchools in
operation#—-schools which accepted children as young as four years
nld. @iven tha wralativae avai'lqh'i'hi-v af nﬂnn9+-nnn’l ﬁ'ﬂﬂh"‘""?!!\_jﬂ"‘v
for even the very young of all classes of soclet,, Russell's’
enthusiasm for the infant school system was understandably
placed more upon the pedagogical theories than upon the idea of -
creating new institutidns. Certainly he’ advocated the establishment
of infant schools, but he saw them primarily as pilot schools
for proving the value to the public school system of the exciting
new principles. °He expléined his position clearly in his_1830
#2dress at the founding of the American Institute of Instruction:

The children of every parent in New England may,
by the auspicious arrangement of the system of public
schools,. receive the benefit of imstruction, as soon
as they are old enough to walk to the schoolhouse. What
is here needed, then, in the way of improvement, is not
the introduction of a new system, but the better
adaptation of that which already exists, to the education
of the youngest clagses of scholars. All the
advantages of the methods of instruction in the infant
schools, would be attained by adopting fhe sB*rit

04. s...i.u.,:. mL»L.OG.;, in l).g..;.‘ij SUliveintUta 2
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William Rusfeli?s problem, from the time he began-his
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parsist&nt advocacy of infant schools in 1826, was to find a group
in Boston with the interest, the expertise, and the financial
_resources -to found the first infant schools and sustain them long
enough to prove the efficacy af theirnprincdples. His opening

- editorial in the American Journal of Fducation illustrates how
broadly he was casting his net in order to attract support for
the establishment of the schools: ’

Of all the attempts which have been made to
render the morning of life a seacon of pure
enjoymert the system of infant schocls seems to
be the nost successful. In England these schools
have hitherto:been applied to the amelioration of
the condition of the poor. There is no good reason,
however, why tney should be restricted to any one
class, wnilst they are s0 well calculated icr the
benefit of alle Nor is there any reason why they

—le o mes ¥ I emwde T -.1....4...,.1 —am wmmTermtnT a matesd Tt mnad mme -
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the best parentdl managment; and we are happy

to observe  the system of these schools introguced
.in the initdatory department of the hlgh-school
of New=York,'s . :

Russell loet no opportunity to point out that the schodls,
though founded in England for the poor, would be advantageous
to all classes of societye. He drey attention to the faot that
the principles of infant schools were already being adopted
in some American c1t1es with an awareness of the pride which
Boston society took in its educational .nstltutions. The
suggestion that New York, of all places, was surpassing Boston
in its use of advanced educational principles in public schools™
was undoubtedly designed to stir Boston citizenry to action,.
'Apparently Russell was not especially concerned about who
founded the schools or for what purpoee as long as an Opportunity
was proviced for &agﬁng the new principles in. aiesse '
In kngiaaa the new egucational principlies were ancillary
'to & wrogr.r for dealings With urban crime and roverty, English

' theorists of educational reform had added the new principles to

Q
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'schéo 15 which had'already been set up by social Eéﬁd*mers with
clear conceptions 'of what they hoped the schools to accomplishe
In America, however, the opposite was the case. It was William
Russell, theorist of educational refornm, who noticed the schools, _
saw the novelty of the techniques they employed, and brought them‘ Lo
to the attention of social reformers in Bostone.

J .
V. THE FOUNDIQ? OF INFANT SCHCOLS IN BOSTON

. Russell's efforts to encourage Bostonlians to found an infant

school were successful in:1828. By that time such schools had been
in 0perat;on in Philadelphia and New York for nearly a year and ,
favorable ﬁfperts on their progress had appeared in Bostog news= ;;w»
papers as w&ll as in the American Journal of Education. In that
. year two se arate infant school societles were founded, one

~d - T T .9 ~e. -~y e DY) « Yoo, ¢
CPONLg & JCRCCL T Coldni seresy vu Cunu e TLGU alid LuS O tial

opening a school on Pleasant Street dnring_the same month.ED ’
. Of the society which founded thg 5alem Street School almost
nothing is known. Ablgail May, daughter .of Colonel Joseph May,
and later Mrs. Bronson Alcott, wasz apparently active 1n,the early
Planning of the society. The social prominenée of hen.father ‘ .
and the fact that her brother, Samuel, was one of the first
* Unitarian ministers in Connecticut, would suggest that the society
was supported by ladies of socially prominent Unitarian families
of Boston. But this assumption would seem to be contradicted by
the fact that the ggyistiagggx;miner. a major organ of the |
" Unitarian establishment,‘makes no refeqfnce to the Salem Street
School or its successors during the entire period of their
‘ existence. . s ,

'Piecing togethervscraps of information from biographies of
Bnonsoq Alcott, the Ladies Magazine, the Annual Reports of the
‘ Infant School Society.of the City of Boston, and various Bostdn
7‘nevspapers, the, followirg, picture of the activities of'the other :
.8chool society," asz the ladies or the Tnfant School Socinty of ' '

) .
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the Infant 3chool Socie*y of the City of Boston termed 1t has _—
emerged. . é}g} o ‘V
The Society was organized-in April 1828, the same month that -
the Infant School Society of the City of Boston was organized.

. Bronson Alcott: was hlred to be the instructor of the first school .
‘which opened with seventeen pupils, mostly of immigrant parentage,

in Salem Street on June 23rde A Mrss Bush was chosen by the

'society to be Alcott's assistant and she took hls place as instructor
after he left the school to found his own on Common Street on i
- Octcber 17the By July 1829 the school had been moved to ‘Atkinson
Street and its enrollment had grown to 70 pupils under the

guidance of Mrs. Bush. . , .

During the next two years the Society garnered sufficient

support. to. erect i4s own school building in Theatre hlle&fijust a
short distance from the Atkinson Street location. After the report

) - el L n - 2 . ...!7! 407 -
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information concerning this Society or its activities. As there isf
'only sketchy infermdtion availdble on the Soc1ety we have described
a ve, the rest of our analysis of infant education will refer to
the much more solidly documented activities of the Infant School.
Society of the City of Boston. Our analysis also excludes, due to
the lack of evidence, the private infant schdols in Boston which
catered to middle and upper class pupils. . :

William Russell, in his zeal for insuring that.infant school
' nethods would have an oppertunity for an adequate demonstration in
Boston, is one of the few persons at that time who was successful
in transcending the rigid boundaries of sectarian faction which
entered into almost every aspect of ine city's 1life in the first
four decades of the nineteenth century. 1In 'the June 1828 issue
of the American Journal of Education he announced, with obvious
satisfaction, a meeting of some 9C Boston ladies at the home of
- Mrs. William'Thurston, After a prayer from Reverend Thomas H,
- Skinner, they proceeded to organize the Infant School 3Society «
,of the City of Buston. The details of %his announceiaent said a

3 Q
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good deal abou: thec new society.-s Mr. Thurston, a lawyer of considerable

wealth, was a leading figure in the orthodox Trinitarian reaction
to the Unitarian establishment. Similarly, Reverend Skinner had
been recently called from Philadelphia to serve in one of Boston's
newly organized Trinitarian churches, It appears that this group
of 90 ladies who formed the new society were a part of that quite
remarkable mlnorlty in Boston who set out with evangelical v
fervor in the second decade of the nineteenth century to rescue
the city from the moral and spiritual lassitude of Unitarian
complacencye Though these ladies were welle«to-do middle class'
Eitizens, they were not members of the highest levels of Boston
society which tended to be Unitarian during this perioi.a‘

In a certain sense, the response of this group was ideally
sulted to carry out William Russell's hope for the establishment
" of an infant school. Though Russell's main ties were with the

"..-?4--—-4.‘..-. T - . 1 - - ~ ooy e e 1Y nle & w0
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. the hushands of these ladies had pursued a large variety of reform
efforts during the decade since they had orgénizeé the Society
for the Religious and Moral Instruction of the Poor in 1816.
The- credo of these men had'beeq set forth clearly in the third
annual report of that Society where they emphasized the ,relationship
between poverty, vice, and ignorance and proposed that moral and
religious instruction were much more effective deterrents to
crime than "the mere dread of legal punishmente." They concluded
that: '

-

ke

" Nine tenths of the pauperism in our country is
occasioned by vice; and much the greater part of the
ublic expenses for the support of the poor would be
4'saved, if a great and general effort were made to
" Instruct the ignorant, to encourage industry, and to

restrain from the most noxious vices.2® s 4

By the time this report was vublished, the-Society had already

- . o}
been a major influence in the eutablizhment of the primary schools
.in Bosztea, had purcued a =mraor cam o3 brindng; roligious instruction
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'to the city's seafaring porulation, and had founded and maintained
_an ambitious Sabbath school program for the children of- the poor.
They took special pride in their. Sabbath school program:

To these schools, indeed we must look for the
effectual check of destructive habits. Adults are fixed,
and with difficulty wrought on. Children are pliable, o
Their early age is tender, and capable of impressions. N
" Much of the public benefit, therefore, which we are
anticipating from the exertions of this society, must
be expected from its Sabbath Schools.aa

The Sabbath schools were conducted under the watchful eye of
male superintendants who dutifully tallied for" annual reports
the achievements af the pupils in each school: "Our pupils during
the last year have recited 123, 524 verses of Scripture, 2 248
. yerses of hymns, and 612 answers in the catechism,™" The Sabbath

m~mhanN -~ -—nn—-‘-«—-’ R ML P PO - - o~ ;2 oo, amie o ¥ g e WY L I, JAPRR
WAL W e tp MNP P WA Wbt Wb A hA uu 'JV""""E‘ “aw) AUy .a.otuv.l. UV wladpy v.uonu \LNJ_‘AA

. most of the day on Sunday. The curriculum was not entirely the
learn}ng of scriptures andﬂcatechisms as a serious effort was
made to instruct the chlldren in rudimentary reading, writing, and
ciphering.v,_~ .

Thg/sﬂiday school teachers regarded their efforts as primarily

a’ supplement to the. public ‘school system both in the extension
of the curriculum of primary schools to children who might not
have’ an 0pp0rtnnity to attend them and in the broadening of that
curricnlum 16 include a stronger, element of religious instruction
thupizas available in the public schools. In keeping with this

) tiéion, nQ new teaching theories or techniques were applied in

the Sabbath scnools. Their nopularity is evidenced by the faet
that, they continued to grow even after primary schools were

.esta lighed in Bcﬁton er children down to the age of four years
in 1818. By 1828 the number'of Sabbath schools maintained‘by,the
Society had grown to eighteen. In that year hhe Sabbath schools

" were put under the managzment of the Americen Suniday Scheol Union.

;y 1323 the members of the Saciszty for the heligsiocus and

&
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Moral Instructien of the Poor had a long history of interest
\-aﬁd experience in the promotion of education ,amon,, the urban
poor which they conveyed to their vives who established the Infant
Schoocl Sociegy for the City of Boston, These men enthusiastically
encouraged the creation of the infant schools and noted in their
own 1829 reiort the initial successes of these schools: &

) : A ¥

To infant schools the recent progress has been
easy---and many a family has been thus furnished
with one of the Best assignatle instruments for
raising it gradually out of obscurity, 1neff1c1ency,
and distress. ,

AN

VI, THE'EOCIAL SETTING FOR THE INFANT SCHOOL MOVEMENT IN BOSTON

‘ As in London in 1824, the infant schools in Boston were to

" be underwritten by social reformere who saw in them a means of
'COIbat\inS the 1lls of urban soclety. But there is a very
intef%ting and significant difference in the role- played by the
educationalkheorlsts in the two movements. Whereas in London

the social reformers first ‘established the infant schoold and

then called upon the educational theorists for guidance’in

| teac?ing young children, the nrocess was exactly the reverse

in Béston. There the educational theorists such as Russell

" were the first to advocate the establishment of infant schools in
order to put into nractice their new'tducational ideas and the
Boston socialfreformers responded, though with very different goals
in mind, to those pleass In part this was due to the fact that
Boston did not +mediy experience the same degree of social
~disorganization as English cities did during this period of fuct
increasing urbanization and industrialization. However, thisldid
not seem to have dampened the ardor nor significantly altered the
arguments which the American rerormers applied to the infant school

T cause,

Much of the discussion zbont tac valus ‘of infant schools
’ Q?ncentrated on their usefulness in dealing with urban problems.
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- social problems due to urban crowding and rapid population growth.
" But, just as in the state as a whole, the period of the most

- 22 -

' .
This was of purticu;ar relevance in a state guch uz Magsechusetts
which was much more urbanized than the rest of the nation during
the entire antebellum period?6 Though the Commonwealth, and
enpecially the eastern counties, were relatively gquite urban by the
1820'5, the great increage in the percentage of people living
in“large‘urban areas over 8000 persons did not occur until the late
18320V g==w=gfter the decline of the infant education movement -in
the state, '

INSERT GRAPH #1

* Boston was the largest urban area in Massachusetts throughout
this periode Though it had a sgaller population than cities"

such as New York and Philadelphia, it experienced many of the
’ a7

rapid population growun occurred after tne peaxk vi eninusiasu o1 -

-

“-the infant schools.. ' .

.INSERT GRAPH #2

Though the effects of population concentration and growth
in Massachusetts as a whole and Boston in particular were relatively
mild compared to the experiences of English cities in the first
halrnffbige nineteenth century, many citizens of Boston were
qﬁﬁ3u+4ﬁpeet both by the present level and the antic¢ipated possible

increase in social problems in their community,

Tt is difficult to otain-accurate  estimates of levels and
trends in poverty and crime for nineteenth century Bostone.
One very crude approximation of the level of concern about these
problems is indicated by the per capita expenditures of the
city on these issues. -

INSERT SRAPH #3
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f It is interesting to note that the per caplita expenditures
for institutions for the poor and the mentally ill as well as
for the police were considerably less than the expenses of
educating the children in the public schools. Furthermore, these
expenditures did not drastically increase during the period when
infant schools were being advocated@23 In part, the low level of
per capita expenditures by the Boston city government on the poor
is a reflection of the fact that a large part of the burden of
_providing for the poor was left to thegvoluntary contributions of
private organizations ang individuals. But it also reflects the
remarkably small burden that these problems imposed on the .
community compared to English cities.

The interest and focus of social reformers in Boston on the
problems of the poor is missed by examining only public expenditures
on the poor. The crucial changes during this period were not ‘

-;1n the financial costs to spclety but rather in the attitudes of
tu6 reforwers. Socidl rerormers began to distlnguish among

. "different types of poor and attempted to reform them morally. as
well as to provide them with a means of livihood. More dttentlon
was now given to breaking the v1cious cycle of poverty by T~
reaching the young children w1thin these homes and providing them

'vith the social norms and necessary skills to escape from a life

[}

of continued dependence on society. )

The issue of poverty was the major motivating factor to the
founders of the two infant school societies in Boston. They saw
in the infant- schools a means of permanently eliminating poverty

. by educating the children ‘from poor families,

Crime rather than poverty was uppermost in the minds of the
founders of the Infant School -Society in London. It appears that
the incidence and severity.of crimes in Bostor were much lower

. than in EFurope. In fact, Wilderspin argued that the crime rate
-~ was three times as high in England as in Americawe=a differenCe
which he at tributed to the exiutence or Wwidespyread, inexpensive
public school education in America. ka"‘{

>, hou~h cripne was
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often mentioned by'thelpdvocates of infant education, ¥t was olitn ved Awe

mewe im terns & "vice"l?ﬁgﬁ "crime" in describing the evils
the schools were intendeéd to prevent. There are few indications
1 of concern for immediate public safety in the arguments cn
i behalf of infant schools or references to gangs of young hoodlums
; terrorizing whole districts of the city as theﬁsgzere in England.
| The connecpion of ignorance, poverty, and vice 3® always made,
but the vices are described more frequently in terms of their
corsequences to the\Sinnpr than their effect upon the public.

In 1833 the Society for the Religious and Moral Instruction
of the Poor spoke with pride of the results of their collgboratiod
with Mayor Josiah Quincy (ah‘early»member of that'society) in

.~their efforts to clsan up "the hill,"=~-as the notorious district
" sloping west from Beacon Hill was known. But the measure of their
.-8uccess was the number of pubs and brothels which had been closed,
--.fzurtien or fifteem of tus latisr naviug “ueen convertea into
fieputable dwellings." And the crowning achievement was that:

One of them, a house that had stood for 17 or 18

years the way to perdition to hundreds o0f soulg=e=

a house fitted up, and furnished in a style of elegance

suited to the taste of men who have money, and are '
\\'illing to spend iteee=a house always quiet and orderly,
\and had therefore eluded the arm of the lawee=this
‘house, in October last, was voluntarily given up and
rented for the use of the Secretary's family, and

has since been peacably occupied by the same. We

say indeed, that a residence in that part of the

city is now as quiet and safe as in any other, and

that reputable females, by day or night, are probably
as safe from insult there as elsewhere. 32 '

A city where the result of a major neighborhcod improvement
~ Program was that ladies were able to walk in all areas at night
with no fear of insult would seenm by London standards of‘the»
‘time to have been tame irdsod.od .
It has been noted that in England, since 1816 when Owen had

founded his infant school at New Lanark, tne infant school
\)‘ ‘ . a
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moverment was viewed as an ideal means of dealing with the harmful {
I+ obfered

effects of industrlallzation. Zhe advantage of providing an
institution for the moral and literary instruction of the urban
poor at the earliest possible age while their mothers are thus
freed to work. As Massachusetts wag a 1eader in industrial
developnment in Amerlca ‘during the 1820!s and 1830'8, one mlght P
have expected that the social reformers in this state Egght have
reiterated the arguments of their English counterparts. However,
the nature of the- manufacturing system in Massachusetts minimized
the usefulaess and the need of rellev1ng working mothers fron
caring for their children. Most Massachusetts manufacturing firms
using female labor tried to hire young, single women rather than
married womenr with young children.aq
In Boston itself manufacturing was not very important in the
economy during the 1820's and 1830's.§5As a result, even when
~ thé advilaloe O iufadi educailon dia use ine argument tnat tne
- 8chools freed the mothers to'work, the nature of the employment
" opportunities for those women were not specified. Furthermore,
when Reverend Joseph Tuckerman wrote his lengthy essay on the
conditions of working females in 1830, he did not even mentlog6 .
the usefulness of infant education in allowing women to work, s
| A sizeabieagle/iﬁﬁlgrant community existed in Boston by thé
1830's, especially Catholic Irishe. During the first three.
decades of the nineteenth century, native Bostonians and the
inmigrants lived in relative harmony. Beginning in the 1830's
though, there was increased hostile feelings and actions against
the Catholic immigrantse Lyman Beecher's series of sermons
in the Park Street Chureh'argued that the Catholic religion
and American democracy were incompatible, Partly as a result of
these sermons, an angry mob attacked and burned the Ursaline
Covenant in Charlestown in 183L. Though these two events
probably overdramatize the public feelinms against Catholics, it is
) _nonetheless clsar that the Irish were in Bosteon in sufficient
numbers ts nake the native population concerned agbout the 1ncleasing
i . 39945
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immigration into the cityfﬂ There is throughout the literature of
the Society for the Religious and Moral Instruction of the Poor
an ondercurrent, which, though rarely surfacing, makes it
nonetheless clear that the conversion of Catholics was one of the

. objectives of the Society.

The snderstandoto teatency o )
wre Catholic nrlestskactlve y discouraged r—~y ©f their

- parishioners from sending their children %o the Sabbath schools,
- thim po/sea a probcg.em for the infant school soc:Letles =g Gy Lh

dsndewdt 9 stress|Protestant Féligious and moral values in the
classroome A large vpercentage of those who might have benefited
the most from infant education, the Catholic 1mmigrantb, were
ﬁfﬂﬁ:ﬁ by the Cathollc Church, However, this a&ﬂﬂiﬁi apparently
was never smzmnnt'because the Boston infant school societies. had
closed their doors before the large waves of Catholic 1mmlgrants

and the increasing hostility between the Catholics and Protestants

: in the 1840ts occurred;BB

-

Our examination of social conditions-in Massachusetts and
Boston in 1828 has suggested that population growth, the level:'of
poverty,;orime rates, industrializationl and immigration were '
not the causes of the infant education movement, but rather
that the importgtion of instruments of reform caused educational
reformers to seek dut objects for the use of their new techniques.

The social problems in Boston were never .so severe at this time
to encourage social reformers to see their crusade as an .
Armageddon. Rather, many of the social reformers argued more

on the basis of avoiding the excesses of English urbanization
and industrlallzation than on combatting the same type and
degree of problems in Boston.‘:‘rq Ironically, just as the infant
education novement began its sudden decline, most of the social
problems mentioned aboveibecamudlncrea51ngly serious. However,
the gradual intensification of social problems was not sufficient
to save the already faltering 1n*ant education system because

the cuusvs 0. its demlise were not based on its relevance or lack
1
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VII. THE CHARACTER AND OBJECTIVES OF THE INFANT SCHOOL SOCIETY
' OF THE CITY OF BOSTON ’ .

A What, then, were the circumstances which led to the decline’
of the infant schools), just at the time when the need for them

‘was becoming most acute? The first circumstance arose from the
hopes and expectations of the ladies who ‘had accepted a part of
William Russell's arguments and determined.to support the schools.
It has been pointed out that Russell, a theorist of educational
reform, wanted to see the schpols instituted primarily as instruments
for bring about reforms in the teaching theories and techniques
used in the public schools, It is no surprise, however,, that the
ladies who founded the Infant School Society of the City of

. Boston were less concerned about educational reform than they

wevra ahout marnal rofnre mkav oaw. +kp 1nP:n+ enhnn1n A An

e e -

. extension in two dimensions of the work of their husbands had
"been s0 long engaged in with their Sabbath schools. Believing
the infant mind to be especially susceptible to influences of
its environment, whether good or bad, and having used this
afgument to garner support for Sabbath schools, it was a natural
step to extend the beneficent inflyence of suéh schools to still
younger children. And seeing an obv}ous advantage in ggsuring
a better environment for the longest period of time possible, it
was perfectly logical to extend the schools from one to six days
& week,

. . The infant schools were uncommon in that their proponents
saw in them the ultimate tool of soclal reforme They were to
break the cycle of 1gnorance, poverty, and crime by removing the
infants from the culture which had those evils as early as
possible and for as many hours as possibley Respectable sotiety
would have at least an equal chance to transmit to these open
" and unsullied minds of infants the values of its own culture.
» Institutions for. the reforuins of older childiren and adults
”mﬁvht ameliorate social(ills. Infant schools seemed to promise

i 3048
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| to eradicate them. These ladies- were convinced that( ...we

ean in no way so effectualy benefit the human family, both

in a temporal and Splri ual point of view, as by the eSuablishnent

of good infant s8cho0lSeese It must be admitted, that all the

other benevolent institutions repor to cure those evils, which

" this ‘is designed to prevent. If we can succeed in prqunxiﬁg

1gnorance and vice there will be none to- cure." 0 :
The offlcers ‘and managers of the soclety throughout its

" krown existence cunuinued to oe a small, closely=knit group,

Nearly twerity percent Of the entlre number were wives or '

_relatives of men 'ho were officers or patrons of the Society N~

for the Rellgious and Moral Instruction of the Poor. But the

group was compoced entirely of ladies and the only official

. relationship of men to the society was a group of five .men chosen

.. each year to serve as a Board of Advisors, an auditor, and two

s

Phryoitianse ALl madagemeni QI the schools seems to have been

-"entirely under the guldance of the women. This is in marked

contrast to the Sabbath school movement and a careful reading of
the infant school movement's discussions seems to reveal a
modest degree of militancy in their insistance that this is one

 educational cause which falls squarely and exclusively within their

provenance., Characteristic the 1830 assertion in the Ladies!
Magazine that Meeelit is wefiéﬁbserved that 'females have many
natural qualifications for instructors of infants,' which men
have not-—-it 18 also true that females are competent, and might
be advantageoualy employed in the business of education to a far
gré&ater extent than has ever yet been nracticed."q’

~ The relatively small group of women who' were the officers
and managers of the Infant School Socie@y are those whom we v
have*singled out and. designated the "social reform® groupe They
were those whose devotion to the cause sustalned their activity and
commitment whatever vicissitudes were o vefall tieme Their

financial resources were not enouzh in theﬁselvmﬁ to ba zble +o

-support the society, nowevere. In bhelr effort to raise funds they

Q
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" were able to mobilize the support of a much larger body of Boston
women=--mostly of the orthodox congrégations. These women we
have chosen to call the "civic-minded socialtelites"e=w=yomen who
read their Ladies! M@gazlne, kept up on current fashions, and were
quick to respond to causes whlch\tte more solid core of social
reformers would euaﬂand to their attention.. It was these women
wHd formed the larger body'of patrons of the Society in its early
Years and who supported the annual fund-raising fairs conducted
by the society during its first three years of operation,

The ladies had difficulties in planning for the establishment
of their schools after their flrst organizational meetlrg. It is .
not known what the nature of the difficulties were-b-possibly the
fear that the- "other Infant School Society" would channel off 50
‘much public support as to make it difficult to finance their own
- schools, They decided to consult with a council of men on May 7the
Proounsngsd b sk P LS ConliliiG. Chiwy uidou an Lubuvirueeress and
sent her to New York to learn the proper techniques for teaching
an infant éhhool. In June they opened a school on Pleasant Street.
in the far aouth-western quarter of  the ¢ity, but moved it within
three months to Bedfor Street an area closer to the heart of
the city andimore to tﬁe east of the Pleasant Street location,.
There the school ‘grew dramatically, reporting by the spring of
1829 an enrollment of 153 and a daily attendance of nearly 70

P'uPilso ' . Incere Chart |  and map.

VIII. THE EFFORT TO GAIN PUBLIC SUPPORT LEADS TO MISUNDERSTANDING

FAN
{

In February 1829 the Ladles! Magazine‘was-feporting that: -

e

The interesting subject of Infant Schools is becpming
more and more fashionable..e» We have been told that
it is now in contemplation, to open a school for the
infants of others besides the poor. If auch course

be not soon aaopted, &% tue are 1or entering primary
schools those noor an Jdren Wdll E2R, uredlj re {ne
righesot scholavi,  fni o wev sncalioa A Lhichh nroalses
50 many advantages, indopendent of merelj rnllcv1ng

‘=. i '3} 2) 0
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the mother from her cnarge, be conflned to children
of the indigent?

The editor of the magazine then added a long list of arguments for
the founding of infant scliools for the well=-to=do, including
the evocation of the'charming image of the father, after coming
home from a hard.day at "“cQunting=room or shop," beiﬂg pleased | ‘
to hear his son "seewlth his yet scarcely formed accentseses
singing our national air,.e.to the words, *Five times five are
twanty-five, and five times ‘six are thirty,lAnd five times
seven are thirty-five, and five times eight are fortye.! w3
This eﬂ%husiasm mounted when the infant schools began to give
public demoﬁstrations early in 1829. -The Boston Recorder and
, Scriptual Transcrlnt ‘reported such an exhibition held at the
P,QR"Y ‘\"’"““E unuren nn "“1""5("9" '1"!!9 !'.: !"‘t“ “eTOt"’ 2 "001‘89
eeefilled with gentlemen of the leglslature and citizens."
The Recorder ‘deascribed the scene in detall'_'

".The very first appearance of .the school was
affectinges Accompanied by their teacher and assistants,
. they marched into the house to their own nusic,
repeating the numbers, 'one, two, three, four, & c.!
- As soon as they were all in place on a temporary platform
“in front of the pulpit they rose together and sang
their morning hymneeee For nearly an hour and a haif
the audience were 'highly entertained and delighted
by witnessing their improvements, Seldom, we
apprehend, has any project or enterprise been so
‘conclusively presented to this community, as was
the Infant School System of instruction by this
public exhibition. There was an urgent call for a
repetition of iteese We trust an impulse has
“already been given which will produce the establishe
‘ment of -many more schools in this city;'and that a
feeling has already been carried to more’ than a
- hundred villages, which will there Produce the
‘same happy results M4

The founding of infan: schools for the children of the welle
Q '
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"to=do had already bcgun and the extension to the outlying villages
was under waye. More public demonstrations were to follow in
short order, 'Infant schools had clearly become a favorite
charity of the Boston orthodox communitye |

_ Such public demonstrations were to contribute to~exaggerated
public expectations and misunderstandings of the nature of the
schools. It is ironic that in view of both the social reform
ladies of Boston and of William Russell, tirat these demonstrations
wefe & necegsary part of the promotion of the schools. Russell
-.hoped that the principles of the'%nfant schools would prove so
effective in teaching even the youngest and most deprived childrenh
that the conservative public schocl officials could not help
admitting their worth and adopting them into the primary school
systeme However, the most successful .aspects of these public
- demonstrations emphasized exactly those facets of infant
néucat Lon waich wWomsell nad g:en attemnying o eradicaie-

The ladies of the Infant School Society had similar reasons

" for making sure that the écﬁools received a favorable and widespread
public notice. The model for their reform efforts would naturally
have been the previous activities of the Society for the Religious
and Moral Imstruction of the Poor. And in both the Seamens!
churches and the Sabbath Schools the pattern had been to support
'a new reform effort in its early stages, prove its viability, and
then turn the organization over to more permanent bodies with a
base of patrens sufficiently large to insure their pefbetuation.
There can be little doubt that sucl was also the hope with the
infant school program, and that either the churches of Boston or
the public school system were the 1ikely groups to sustain the
schools once’ their viability had been provene . 0
: But such public demonsﬁrations worked at cross~purposes to
" "the objectives which had led the ladies to support the schoolse
They were primarily interested in the notential of the institutions
" as lnstruments of moral reform in *he community. Aﬁd yet, how

’does one dcxzonstrate the nro ess made in reforming the mora‘b of

Yirda g

ﬁ{' =
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: -infanﬁs? The_véry name chosen for the institutions, “infant
‘ schoéls;" the’ fact that those who taught were called finstructresses;" and.
the whole experience.offthe‘public with the concept "school®
determined tne credentials which could be the only diploma of
successs A public trained over decades to think of schools
as'inqtitutions ﬁhere‘children were taught order and discipline
§0 that they might master the fundamental skills of reading, /
writing, and ciphering found itself captivated by the idea that two
or three year olds were capable of learning what it had been
previously thought only older "children could learn. ﬂ o
The public assumption that infant schools were tke same
ag primary schools,except that they taught younger chiidren, vias
_ “subyersivg to"the intentions of William Russell as w, 11 as to
those of the ladies of the Infant School Societys /A report by the
s -, editors of fhgeLadies' MagaZiné of visits to the Atkinson Street

-~ . FN e IR Ta- £ 199N - ]
Senocol 2nd the Bodferd Stroct Scheol fn June of 1829 rovaals tho

o

. problem clearly. The Atkinson Street School was under the
_;sPonsorship of 'the "other Infant School'Society" and was almost
’ certainly Russell!s favorite in terms of its adherence to the

. Pestal ozian principles which he deemed to be the heart of the
- enterprise, But the ladies who visitéd the school reported that: .

The little ones seemed happy, indeed almost too merry
- ===more like a large nursery than a school; but as
they are, in consequence of removing the school,
"mostly new pupils, they have not yet become accustomed
to the necessary regulations., .0Ordef is an excellent
thing and it may, and should bé introduced,

The good‘ladies found the Bedford Street School far more to their
likings: "The progress‘o% these children in knowledge, (that is a
better term than learning) is astonishing to those who have mnever
watched the unfolding of the infant mind, and delightful to
every ones, The ordercpqublteq tnere is aamirablej.,.," the

-children marching in hanpily from their recess singing, rye¥1l
-g0 to our places And make no wry faces, But say all our lessons |

) ‘A'.z q

’ Q . L55
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William Russell's 1829 "Address on Infant Schools" had
begun by asserting that ' "An infant school may be best descrived,
perhaps, as something which resembles, not so much a school, as a
large nursery, and the object of which is to provide for its
little inmates employment and amusement, not less than instruction.”
But as the reaction of the Boston ladies illustrates, Russell was
unsuccessful in convincing the public that infant schools embodied

) new'principles, the efficacy of which could not be judged by the

0ld* standards and assumptions., The institutions had been tagged
by their founders w1th ‘the name, "schools." The publlc demonstratlons

.nece531tated the display of their accomplishments as "“schools.™

Once- the 1ma59 had been firmly set there was no other basis upon
which the schools could demonsirate their worthiness of public

_-support and emulation, e

. r
IX, THE APPEAL TO THE PRIMARY SCHOOL COMMITTEEwme
A CONFLICT OF FUNDAMENTAL ASSUMPTIONS ON THE
NATURE OF THE INFANT MIND

In his 1829 address Russell stressed a theme that was of
major concern to.him:_ ‘

o ‘ .
~An Important object in immediate connexion with

the present subject, is the good effected by infant

schools, through their influence on elementary

instruction generally and the useful hints which they

o0ffer for the management of primary schools, and

even of arrangements of the nursery 47

Given the negative attitude of the Boston School Committee,
and especially the Primary School Board, with regard to innovations

in the schools, there wag little chance of the infant schools or
their principles being adopted into the public schools in any

‘Vmajor waye The persistent hlnuo by Rusmsell and others that the

infant th 0ls offered great benp t5 o the public school

.-\‘l . : ) ” ” ’ t‘
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' system were specifically taken up by the Primary School Board in
1830, After gathering-information from teachers of primary
schools who had accepted'chiIdren from infant schools, tlLey cited
the observations of John P, Bigelow as typical of the reports they
had received: ”

With regard to children from 'Infant Schools,! it

is the decided opinion of every instructress in the

district, who has had any experience on the subject,

that it is better to receive children into the Prinary.

Schools who have had no instruction whatever, than

those who have graduated with the highest honors

of the Infant Seminaries. It is stated that these

children are peculiarly restless in their habits,

and are thereby the cause of restlessness and disorder

among the other children: and it does not appear that

their previous instruction renders them, in any - :
respect, peculiarly proficient or forward in the studies .
"of the Primary Schools,

Other teachers reported the infant school children as _
"intractable and troublesome, restless from want of constant .
excitement, and their attention fixed with difficulty upon their
studies." ’The Primary School Board, in condemning cccasional
introductions of "Exercises in geometry, geography, and natural'i
philosophy," into some primary schools had already made it
clear that it saw its mandate to be that of training the children
in "correct reading and thoroﬁgh spelling," only.uB

It is no wonder that the Boston Primary School Board objected
to the deportment of pupils from the infant schools. For the issue’
was fundamentally between two different conceptions of the'infant ]
mind and its capabilities and nature. Derived from these
differing conceptions were opposite theories on the purposes and
’ The thécey whith Y Coled it Selie U W e v s o
techpiques of teaching”children. A% was in:sanmean‘early challenge
to the Enlightenment establishment by rRomantic nmﬁééﬁﬁ?&é&x&wﬂu.

In the Boston of the 1327200 oo zoull be 1iitle Jouli as to the

immediate v:i.ctor.uq

The Primary School Board was cioser to tune public than were

o Vi g Y
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the educational theorists who had made themselves apostles of
Pestalozzian principles. The Primary School Board had no
_fundémental objection to teaching children of tender years, .
The fact that the primery scheools accepted children as young as
four years by law was evidence orf that fact. But they could not
imagine that the infant mind, blank and open as it was, should be
approached in any other manner than through the strict discipline
and the rote nmemorization which had always been a part of their
experience., Jdor gould they imagine that educatlon could serve any
other purpose than to prepare children t¢ read and writeeweto
make them more efficient recipients of the kﬁowledge which society
had"to offer them. This, to them, was the meaning of schools and
schooling, | ‘ .

The theorists of educational reform were convinced as

vers ey ., - 1 3. L. o -..-....«-."- Pl Y e |
II-L-L.LJ.M .L\uqcb.l..l. cu;ua.uuuvu d.v. -u.c.(v WarGal u.svyu.u.a.,y .;.nou.a.uv vdu’

Mesothe pupils, instead of being made passive recipients of 1njunctions
‘and silent listeners to truth, are allowed a free and varied
intercourse with each other and with their teacher, and are made active'
and spontaneous agents in their own improvement."~ The most

famous summary of these prlnclnles was made by Bronson Alcott

in 1830:

He who has low and imperfect views of the iﬁfant
mind, cannot fail to pervert and degrade its nature:
and o; all others will be slow, in forming the conc1u51cn,
that 'infant education when adapted to the human being,
is founded cn tha rront “?*:3;“*31 *ont ayepy “ninnt 15
ready in D0RSe55L00 0T Laio faculziss and ADDATALUS
reauirza ior his iniserpuctitn., ana tant, by 2 1wy ot nis
cons t;fuyhu*L;:o TSa5 Lnese to 4 Tregt o eroent aamseli’s
That o N1ilcn OF inatouceinn 1o AncaflT bo rAciiliaie
thl3 ;g)**su, aid to acccanuny tho c::la in ni3 Prosrcecs,
ratne cioin 10 drive or even t0 L3 fnlie 'B]

wliliam russell and pronson Alcott at times expressed disappointe
ment in the ~»ility oFf the insg*rucicrs of infnant 22hoolz for the

poor to put these principles fully into But apparently

pr
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. / - -
the‘new principles were cmployed sufficiently to convince public
school officials that the infant schools were violating the
accepted canons of proper methods and content of public
instruction. | ’ _

Added to the conflict of oppésing ideas of proper teaching
principles was the simple problem of expense, As we have already
~seen in Graph Number 3, the period of retrenchment in public.
expenditures of all kinds which followed Mayor Quincy's expensive
reforms continued until about 1831s EZAnd when the expendltures
began to rise again, the proportion spent on schools did not grow
as rapidly as other city services. Graph #¢ clarifies this picture
even further: |

INSERT GRAFH #4

The Dosiun puviic sGhoul LLfitiale oiivis weié unwiliiing o
.'éxpend much money on primary school education. While there are
dramatic increases in the amounts spent on the higher level schools
beginning in 1831, the expendiﬁures on primary schools show only

a moderate increase.g As the cost of eduqa&}ég a child in Fhe
infant schools was quite high, it was unlikely that the political
leadership in Boston during these would be willing to incur that
additional expense. If the young child remained an object of
public discussion and concern, it was within the framework of home
and familyme==certainly not'%s a participant in the system of
public education. Given the relatively low priority given to
educational expenses at the primary ievel, the ldea of adopting
infant schodls almost certainly would not have been seriously
considered by the Primary School Board, even if they had approved
of the institutions in principle. |

-

X. THE DECLINE OF SUPPORT FOR THE INFANT SCHOOL SOCIETY ===
THE HOME AGAINST THE SCHOOLS

3

3] o
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There were alse major obstacles which prevented the infant
schools from continuing as private philanthropies. It has been
noted that Pesﬁalozziaﬁ principles gade fheir dramatic entry
into this country as pgggutggfparcel‘bféthe infant school ideas
But by the late 1820's Lﬁbkideas yere flowing to America through
other channels as well=e=channels Wwhich gave American educators an
opportunity to see them in a cqntéxt-other than that of infant
schools. In 1827, for example, his series of letters to an
English disciple, J,P. Greaves, were published in England as
Pestglozzifgn;;g;gnt Educations They were brought to the attention
of Boston readers in 1830 in an enthusiastic review in the Ladies? \
MagazineéiaThroughout th?ge letters Pestalozzi emphasized the . M////

point that his principles were intended for use of mothers in the (f-

- home:

napoy shonia & pe; 7r | mient nre Asv emopl \,

- through your voice to the mothers of Great Britaine.
o How does. my glowing heart expand at tne opening )
- ~prospect which has this moment filled my imagination! )
Our great object is the development of the . o '

infant mind,eeeand our great means, the agency of
mothers,SH ' :

The early literature of the infant school movement also reveals
a belief that, under normal circumstanées, the home was the most
desirable place to begin infant instruction. Both the theorists
and the "sponsors of the infant schools belied their uneasiness in
perpetuating the unnatural act of taking poor children from
their own homes when they defended the infant schools as homes
themselves-nhomes likely to pfomote the happiness of both
children and society in ways that their natural homes would never
doe An English infant school teacher, William Wilson, stressed
this point in his Manuval of Instructien for “Tnfants! Schools,
printed, with revisions, in an American edition 4n 1270 .

- . [ ¢ R . . .t :
thesz estublishneatls, to aisimilate
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edugation as. much as possible to that of one large
amily; to.awaken and encourage all the kindly
eelings of brotherhood among the children themselves,
and to teach them subjection and obedience to their
- instructors, not as to a school-mastér and mistress,
but as to those who, for the time, hold the place oif
affectionate parents.95

The ladies of the Infant School Society themselves held up the hope
that the principles taught would be 'such as is practiced in
well~regulated private families.“56 '

The enthusliasm shared by those in the movement for the reform
potential of the schools, however, overcame whatever qualms may
have existed about taking children from their parents:

eeseSuch is the power of bad examplew==especially
that of parentseee=that it will probably do much to
counteract the good influence of the infant school.
Indeed there wanld ko orvary thine 7o teaw. wera NNy TR
good influences brought to bear on the mind so earlye.
Meking every allowance for this evil, will not. these
children, trained up under the same system, will be
better ithan they; and perhaps, in the third generationm,
the york of moral renovation will be complete. Then
ignorance and vice will be gone and poverty must go
too., What an interesting spectacle would a city
present, where the meanest dwellings were the abodes .-
of comfort, intelligence and virtuel 57

The later stréam of Pestdlozzlan teachings concerning
infant educatione=ea stream which came ‘to America free of the
association with infant schools===reinforced a growing attitude
among Boston's elites that the infant is better off at home
whenever possibles An interesting expression of the direction
of this evolution was made %»—4+%89 by the editors of the
Ladies? Marazine, who in their early enthusiasm had suggested
as a part of theif?%ggument favoring infant schools for children
of all classes that "It is nearly,  if not nuite impossible to
teach such little cnes at home, with the facility they are taught
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at an infant school’s And if a convenient room is prepared, and
faithful and discreet agents employed, parents may feel secure
that their daillngs are not only safe but 1mproving.“589till
enthusiastic about the schools a year later, in May of 1830, they
nonetheless had changed their emphasis to the importance of ‘
the schools in their effects upon the common schools and
especially upon the home: "In the nurserywe=that retired and

1rce heeded place‘of instruction, but which nevertheless shapes
ds than all the putlic schools on earth=-othege experiments
on the Minfant mind will operate with a vower that must cause a,.
great and napid change."EqBv 1832, though “still urging support
for the schozls the editors displayed a revealing lapse of
memory when they malntmined "We have never urged their adoption,
by those who have thg means to provide for their infants, and
. the time to take cgré\of thems These poor mothers have'neithér."
Suclh & clidugs b viswus uggesias Lo as that s Civicwainded .
‘'sccial elites of Boston were emblblng through their Ladies!
Magazine and the Jnnals o} American Educatlon the aspect of
Pestalozzi's teaching whléh the advocates of infant schools had
obscured-—-that the home was the proper “institutional setting for
the education of infants and that the informed mother was the best
instructress. Pestalozzian principles, as embodied in the infant
school systenm, had captured the public imagination by offering the
promise that children could be taught at a very early agee This
novel'conception-of making use of "what has hithertc been Y
considered the waste years of -human life" gave infant schools ’
their early impetus.el But shortly the fullex exposition of
Pestalozzi's thought began to work against the institutions, as his
stress upon the home and family as the ideal "infant school"
permeated the attitudes of Boston's elites,

T TYUYT TIITY AT T f—v\-w TIYEY wnmev ATy OANTTANT [aXatal ey
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Still another strand of current European educational theory
tended to diminish enthusiasm for the infant schools as it came
€6 be better understogd in Boston by the early 1830'8. This
was the concept of the nece581ty for a balance in a child's early
education=s—besides 1ntelx&al tr aining the development of the
'body and of the spiritual faculties. T The Boston infant schools,
at least throughout nost of thedi r history, arpear to have been
shining exemplars of this "balance" principlee. Every effort was
made to prcvide a play ground and recess period for the children
and there was much emphasis upon marching and clapping exercilses
and moral lessons. That such ideals were practiced in the schools
is implled by the previously=cited complalnt of the Boston Primary
School Board that ths thildren from infant schools were restless

~and showed little self=-discipline. However, it is also clear that

" 4n tha short ron, pbfsical_and moral develovment is much more
difficdlt to demonstrate than intellectual (or academic) achieve=
ment; and the leaders of the movement felt impelled to show quick,
dramatic results in order to garner the public financial support
needed to continue the schools. Thus, the infant schoel became

" associated in the'public mind with the type of demonstration of
intellectual precoci y S ‘glowingly‘referred to in the Recorder
and Transcript artic e?SEWEile these displags of the infant school
childrent's intellectual advancement were very helpful in gaining
initial financial support for the infant schools, they created
an image of those schools that made them very vulnerable to the

- charge that they were promoting prenmature intellectual pregocity
at the expense of more balanced development,

In 1829 William Russell gave up his editorship of the
American Journal of Education in order to assist Bronson Alcott in
founding his own infant school foE/a/tealthy patron in -
Pennsylvania. His successor, ¥William C, Woodbridge, had just

- returned from & long stay at iofwyl, the estate orf Pnilipp von-
Fellenbers, a digeciple of Postalozrits, Fellonbers maintained that

- ’ dido4
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-the mind could not properly be instructed:uniess adequdte attention
~was given to the development of the body. Physical exer?iéé occupied
nearly half of the daily routine of pupiis in his_schc9ls.and'fhe

- Ymanual ti?iﬁ%ﬁg schoq;s" which.began to be popular about this
undovoTe )
time vereja proauct of his theories., ' Willizm Woodbridge began

immediately to stress in his journél'the importance of paysical
development and of timing intellectual training with the proper
stage of physical growth, A long editorial which appearéd in May
of 1830 had already begun to show how the c¢hanging attitude towards
infancy,whilé continuing to encourage early educgtion, was hedging
the idea with qualifications which were certain to diminish the
shallowly rooted public enthusiasm for infant schools:

It is often said.eethat the mind in infancy is
a mere 'Ytabula rasa,' a blank sheet, upon which we

can write what we will, and in regard to which we
. nAave patnaing, To 40 pUT wWritas nanmity narTnaine ankh
be moreé untrue than thise. The saying is based upon
the supposition, that the child is inert, a mere .
Plastic mass, to be moulded at pleasure, and made
to assume such forms as we would have him stiffen
into with age. It forgetseee.that all the man is in o
the child; .that all the energies of humanity are there, ’
not in a state of quiescence, but in full and
sinremitted actioneees All we can do, or need do,
is to give them alignment and directioneees We have
no objection to letters upon blocks of wood, or
animals upon cards, or historical prints, or play=-maps;
ese 1f they are never forced upon the child; if he is
permitted to use them at vieasure and as pleasure, or
is, at mgst, encouraged to play with them, It should
never be forgntten tnat every faculty of the infant,
bodily and mental, is striving to come forth into
action, and E?essing forward -urgently its own
development.©3 '

The. doctrine “that it is wrong and harmful to try to make the
child “assume such forms as we would have him stiffen intc with
age," is wholly alien %o the evnnentatians af tha Tadias of tha

" Infant School Socicty of the City of Eostone 7[hey wanted nothing
more than to impoge gsucn oras upon the caild and they daw & clear

Ic | 0995
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[ , ,
conception of what those forms were to be. The article is a
striking example of the €ontinental tradition which saw education
to be a process of freeing'the child, asserting itself against
the English tradition which saw education as a process of
acculturating the child into a set of values, the correctness of
which, the society had never doubted, _ :
Woodbridge pushed the point still further in his August 1830
number when he éompaggd the training of children with that of
Plants, animals, or athletes, -He said that training should begin
early, but with great attention to the chang;ng capacities of the
chiid at:egch stage: ‘
) <
It"is too little considered,.eecwhen the infent
begins to be a proper subject of training, and at
what age he may become in one respect or another,
insensibtle to its influelcteeces ‘ '
.A...._. t—\— e we Waw | e -&*Q‘)uubwa t&&&:;u;lé dfx\:
~ parentis wno wisn to see their children early
prodiges, only sacrifice the fruit in order to
produce an earlier: expansion of the flower, and
resemble the hotw=bed in their influence in !forcing!
a plant to maturity, whose feebleness or early
decay must be proportional to the unnatural rapidity

of its growth, and a consequent want of symmetry in
its parts, &4
P oo

@
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Such expressions became increasingly common in the American Annals
of Fducation after Woodbridge assumed editorship in 1830, The
dire hints of “feebleness'" and "early decay" can hardly have
escaped the notice of the civiceminded social elites whose
donations were the major SOurcé of supporf for the infant schools.‘
The increasing emphasis upon a balance between physical and
intellectual cul*ivation, itself a part of Pestalozzi's principles
of education, was eroding public support for thecidea of infant
schools which the public had once found 50 much to its liking.

The infant schonls hrd damemnhincinad thuoir oym Last rrinciplezs to

gain the firancial suusvort of rotential patrons, How the patrons
were catching up %o taose rriuciples, but the public image of the

SRR
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schools could not be changed 50 quickly.

XII. THE COLLAPSE OF SUPPORT FOR THE TN FANT SCHEOOL SOCIETYw==
. THE SCHOQ LS AS A CAUSE OF LNSANLPY '

- The finel blow may well have been the Boston public;tion in
1833 of Ameriah Brigham's Renarks on the Influence of Mental

,Cﬁltivatioﬁrand Mensl Frxcitorsnt upor Health. The vreface to the

first edition, which nuad appcared the year'before in Hartford, made . .

the authorts intentions clear:

The object of this work is to awaken public v R
attention to the iuportauce of nmaxing some modifica-
tion in the method of educating children, which now
prevails in thig couniry. It is intended to show the
- *  necessgity of glvjn? more attention to the hezlth and
growth of the hmdr and ?eaas tn the enltditvatinn nf the -

find, vepecically iu-early i1ifv, vhdu 1s nuw given.csv ( .

The influence of Brigham's book was nothing short of
sensaticnal., There is every indication tfat his intentions, as
expressed in the preface were Quickiy andédramatically feglizedo
‘FaVOrable reviews were publighed -in th§~American Annals of Education,
the Christian Eﬁaminer and Cineral Reviewer,_and in the Ladies!
Magazine, Especially significant is the fact that the Ladies!
Magazine, which had nade the schools objects of'épecial attention
almost since their founding madz no mention whatsoever of them in
its 383h editions. But their February number did include excerpts
from’ Brlgham on the"causes of Jnsanltx, which listed "“the
P dgmlnancg g;ven to the netvous eystem, by too early cultivating
the mind and exc;ping the feelings 6f chi ldren," as the second 'most
important caﬁsef%7That same year,}our own tabulation of articles

. 7

opposing infant schocls in destondjouraals went from a previous high
set in 1823, WESE Uade s WoIC L owen 0UL0Las, W wsdaas Cand

all of those seven rula*eﬁ a:rlv inscraction 40 tne danzer of either.
o . ’ -~
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mental or physical debilatation in cﬁildren. !
It is important to note that Brigham's book did not cause
the parents of the infant pOOR\tO withdraw their children from the
Aschools. The nrollment in thoee schools xor which we have records
(as recorded in the Seventh Aanudl Report of the Inzant ochool
Societx (1835)) are higher than 1n\3ny\year since 1831, Attendance
figures are closer to enrollment figures 1n both the Stillman Street
. School and the Garden Street School than they had eper been==~=both the‘
attendance and enrollwent being between 60 and 65 pupils for each
sohool. Eveh more impressive is the fact that the token weekly
payment which the ladies of the Society asked of the pupils!
families had risen from its lowes Sgdvureho§>$ «75 per pupil per.
’ . year to $1.35 per pupil per year in leb% Apparently- the parents
of the children who attended the Sotletles' infant schools were
sufficiently convinced of the value of the schools that they were

Qﬂf\c‘l]‘\ﬁ TRAI™ AR iArAan 3N gmf\%-ﬁpn marmbnmaey sl sl ] N S eq e “3‘:)’ m:rc
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for the privilege in spite 01 the dire warnings of Amariah Brigham.

The ladies of the Society seem not to have lost faith in the1r
reform movement. They did all within' their power to correct the
"hothouse" image which they hkad %een trapped into cultivatlng. They
 explained their pOBlthD in the last annual report we have been
able to find: ‘

4

In commending Infant SCh0010€to the attentlon of.
the Christian community, we wish their nature and
design to be distinctly understood, and kept in mind,
They are not schools in -the common acceptation of the
worde The use 0f this appelation has proodbly done
much to excite a prejud*ce against them, They may
with more provriety be termed neighborhood nurseries,
or infant asgylums, '

i L .
The ladies went on to urge finarcial tacking not only for the
ekisting schoo 3, but also’ for emfficiant funds to found several
* more to meet the needs of a crow1ng nunbar of rhild“nm in various

“n ~ Lo Sy g g PR - -~
~parts of thw city, Anl to inguve sres oo in theldlr emroansicon 2lans
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they announced that the Society for the Religious and loral
Instruction of the Poor had agreed to take over management of the
achools. The annual reports of this latter Society do not

record activities with regard to infant schools, except that J,
Leslie Dunstan has fepbrted in his history of that Society that in
December 1837 the Society voted to turn-all of its interests in
infant schools back over to the Infant School Sgciety.B Apparently
they had been no more successful in stemming the tide 0? opinion
against the £chools than had the ladiez.

If Ameriah Brigham's book did not deter the parents of the
infant poor from sending their child;en to the schools, nor the
social reformers who nmade up the Infant School Society of the City of
Boston from continuing their support how does one account for the
collapse of the Soclety? We would suggest that the key group involved
| in both the rise and the decline of the mov%iait\was that large

Loay 01 civicemingses wnrrmn wnn were 1!1111:11 LYAOUT. JRTer ralucrant
to support the.society at the hehest of the smaller group of
“5001al reformers who had urged 1ts support upon them. Their
donation and contributions at annual fund-ralslng fairs helped

keep the society solvent durlng the years when infant schools
were a fashionable cause. Priding themselves on keeplng in touch
with the latest intellectual currents, literate and well=informed,
they were a most sensitive barometer of the rise and fall of
intellectual fashions, The ladies of the sumaller reform group were
more constant because they had invested much more‘time and thought
3;.sustain1ng the movement. ,Moreover, they were conv1nced that as
'instruments of reform the infant schools were as badly needed
as ever., The parents of the infant poor probably were not aware
of Amariah Brigham or the implications of his writings until they
found one day that the infant schools had closed their doors for
" want of funds. ' . '

. The purvivine annual budrets of the Infant School Society of the

City of Beston, as portrayed on Graph #S5, would seem to substantiate

-this analys’o:

o SRR
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INSERT GRAPH #5

e budget of fiscal 1828 is misleading because-of difficulty
in inte¥preting beokkeeping procedures., It probably -does not
account for ali of the expenses of setting up the first schoolse.
The four remaining budgets are divided into two bars, that on the K
left representing the receipts in any one fiscal year (exclusive
~of balances brought forward) and that in the right representlng
:the.expenses for that year. Receipts are further dividéd into N
'subscriptions, which we regard as the firmest expression of
0 * support for tne infant school movement; donations, which we would
regard as a less firm tommitment of smpport in that they do
not involve being enrolled in the Society; church collections,
“\uvhlgf we rarard as the least firm expression of support for the
. ‘Sagiety in that they are solicited by the pastors of the churches
-and represented a more direct loyalty to the pastor and the cause
of religious charity than to the infant schools themselvess .
The pupll's fees are selfe=explanatory: and the ""other! category
consists primarily of interest:-earnad on the Societies! bank
accountse . ' ’
The most striking aspect of the graph is the fact’ that the
~ Society's annual records show a decline from a positive balance
.of $380.00 in 1832, the year before Amariah Brigham's book was
published in Boston, to a negative balance of $372.00, the year that
the book was published, = It will also be noticed that the greatest
volume of that decline by far was in donationse-=exactly the
category where we expect to find the: large group of ¢ivic-minded
social elitess A solid core of subscribers remained and even
_grew in the shbsequentlyear. The church collections which brought
the budgaet nearly into balance in fiscal 1834 were the result of
s a Snecial caupalign prouotea oy‘tne pastors ol tune rarx Street,
Xssex Strget,_Eowdcih Stroet, and Federnl Street Zapntist,churches.

.Qgr judgment would be that they represent an expression of

20870
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NNUAL BUDSETS FCR THE INFANT ‘SCHOOL SOCIETY. OF THE
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I , :
loyalty to tﬁe'pastors and the churches rather than to the cause
of infant education, , - _

It is also interesting to note that the deficits ozcurred in
spite of a continuing decréase in operating expenses gained
through cutting back the costs of bnth housing and teachers!
salaries from the peak of fiscal 1830, Note also the contribution

~of the pupils rising from 1832 in volume and even more dramaticaltly
in proportion to the total income of the society. There can be

'no doubt that the Scciety continued to enJOJ the solid support of
those for whose benefit it was intended,

What, then, was the ultimate cause of the demise of the Infant
School Society of the City of Boston? The trend in social
conditions wduld seem to argue that the need for the schools as
env1sioned by the ladies of the Society was never greater than in
the late 1830'8. One can only conclude that in this instance the
uuuervylng snerel comditions TIrc oot as luwpofiant tu those in

: Boston who might have sustained the Society as were the tides of
intellectual fashion. Convinced by ideas expounded in Amariah .
Brigham's book and in a number of current intellectual Journals,

the ladies recoiled from the thought that thelr benevolence, far from

;nsurlng the eradlctlon of poverty and vice, might be contributing

/
/to the insanity of future generations, There is a heavy 1rony in the
/fact that their reaction was agalnst a misleading image of infant

/
/

chools which their advocates had felt forced to assume in order
to gain these ladiest support,
XIII, THE CASE FOR A POSSIBLE INFLUENCE OF INFANT SCHOOLS
UPON PUBLIC PRACTICE IN SENDING CHILDREN TO SCHOOL

The demise of the Infant School Society of the City of
Boston symbolized the endlng of efforts to create educational
institutions desirmed snaci faallr for fnfants fa tho LUBtoil area

"until Elizabeth Palmer Peabody bersan the kinderrarten movement
in the 1860's, OUne inlant S24CUL iounded in Charlestown in

Ny /9
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in 1833 did survive into the 1870's though in a form significantly
altered from that of the -early infant schools. By 1870 its
_primary activities were the care of orphanad'children though it
apparently continued, with little success in attracting a
c11entele, to serve as a day=care center. It is significant that by
1870 its director was not called an instructress, but a matron,
This school had apparently survived by successfully achieving the
transition in character from school to homé, a transition which was
made official in 1870 when the name was changed to the Infant ‘School
and Children's Home Association. It had beccme by 1870 a very
modest enterprisée with fewer than ten children in residence, i
It is possiblé that private infant schools or infant Schools
in other Massachusetts townsySurvived the decade of the 1830's
. though we have as yet been unable to find evidence of such survival.
It willd be remoxtored, however, that an carly Lowse of wiiliam .
‘Russell, among others, was that th% principles and spirit of the
infant schools would be taken into the public schools and that if
this were achieved the survival of infant schools as separate
' instltutlons was not important. There is some evidence that in .
the 18320's and 1840'8 the Boston Primary Scﬁool Board did ‘adopt some
of the progre881ve techniques that had been earlier advocated by
educational theorlsts such as William Russelle. But it would be
impossible to say with confidence ~ - that such proposals
. came from the infant school movement, since, as we have
indicated, not all of the innovations in educational to;ﬁ;:opes for
children of the period came directly from the infant schools
themselves.,
The most distinctive feature of the infant school system
was its advocacy of the practice of sending children to school
" at much earlier ages than had hitherto been the practice., In

studying the prasticen

L rorernts In b vges ol vhich tliey sznd
‘their children to school, ¢ 1s hone of finding; evidence for
the EOssible influencs O LLe, anians 8000 KOVEwent upon ine

) 2ral public, In Boston such an znxluenc° is impossible to
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detect because it was one of the few town in the Commonwealth

that specifically excluded children under four from attending

the public schcols. But in some of the outlying towns vhere

infant schoq}s are known to have existed, the public school systems
did not aﬁ#@égg‘ ek a lower age of admissions to the public
schools.s In those areas we can get a glimpse of public behavior
on the 1seue of educating young children.

In this connection, it might be appropriate tc describe how
wWe were initially brought to this study of* the infant school movement
in Boston. Our attention was called to the movement by-a current
discussion of the influence of Horace Mann upon public education
in nineteenth century hassachusetts. ‘Data collected and analyzed
independently- by Albert Tlshlow and Maris Vinovskis suggegted that
the enrollment rate in the public and private was stable or even
. deeclining in Massachusetts during the perlod of Mann's tenure as
the SC:.‘::‘C&:;‘ Of Tlie DVaru vl Duucaiiulae  TiLis dppear ed TO De a
. 8tartling reversal of traditional interpretations of Mann's impact
on the school system in the state. Upon closer examination -
of the data, Vinovskis noted that mpst of the decline in the
rate of attendance qame‘in“the group of childf%n‘under four and that
-the attendance record of children between four and sixteen, the
category on which Mann had focused his efforts, actually 1ncreased.
The reputation of Horace Mann on th1s point seemed safe. But the
"Observation had raised interesting questions about public attitudes
towards the rearing and .training of young children in the first
half of the nineteenth century.

Vinovskis's data revealed that for the earllest period when
relatively reliable school attenaance data are available, a
surprisingly large percentase of chlldreﬁ’under four ‘were attending
schools.s Tn 1840 at lo \st ten percent of the children under four

were in school state-wide and nany localltles had a much higher
VARR

~percentage attendinr.




E— A W20
S ————— me ZJwB._.mﬂu_.
91-h N3FMLIR

-

Y -y,
-
L .

sy s 1 -

. n;i C w
SHI-0h8| =
é o NN LY zm_xn.s:.u 10 mmSz..Sx..Z




; - 50 -

b

' As the above graph illustrates, not only was there a
high percentage of young children attending schocls in the 18401s
and 1850's state~wide, but that there was a steady decrease
during those decades. The level and the rate of decline were
even more dramatic in'garticular communities such as Concord.

INSERT GRAPH #7

The dramatic change in the ages at which parents chose to send .
their children te school in the decade between 1840 and 1850
suggested to us that attitudinal changes towards young children,
their place in society, and;their aptitudes might lay behind
statistical record. Accordingly we began to search the earliest
possible Massachusetts educational journals to see if there was
explicit discussion of infancy and the role of infants in
- public education. In general there was very little memntion nf the pablic

FPYTC A0 a0 CONuA A &0 Y Qe Salg

education of very young childreqk But there were some hints that i tha e2¢!
there might have been a major shift in the attitudes toward

.sending young children to schoolse. William Russell mentioned '
in 1826 that "“within a few years public éentiment has undergphe §
a favorable change on the subject of early education."’ " We

noticed also occasional references to the Boston practice of
accepting childrern in primary schools as early as four years as.being
quite unusuale. The Sabbath school movement practice of

accepting children no younger than age f;yé was further evidence

for the supposition that the sending of children to schools at

ages younger than four was not a common practice. It was then

that we began to consider the possibility that the flurry of

intense devotion to the cause of educating éhildren as early as
possible generated by the infant school movement might bear a

~ relationship to the }arge numbers of cinildren under four

attending public schools in the 1340's and that some of the causes
 Which led to the avrupt deciine in entnusiasm for intfant education
among reformers in the mid=12701c mi~he be related to tha later

Q
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gradual decline.in public practice of sending infants to school
in the late 1840's and 1850!'s.

Our hypothesis suggested, in fact, that the reformers who pushed
the cause of infant education in the 1820's and 1830's might have been
more effective than the abrupt and early end of the institutions
they created would suggeste. Unfortjnately, there is alrost no data
currently available to test this hypothesis. However, we were
successful in obtalnlng data from one Concord primary school
that leads us to suggest very tentatively for the present that the
practice of sending infants into public achools may have been

- influenced by the infant school movement in areas where this practice
- .was not banned outright by law.
- Teachers in the East Centre District School for the Concord
school system kept a record of the names, dates of admission and
" withdrawal, parentage ages, days attended and days absent of all
¢l thelr pupils ovei « UwWelve year peidiod valenqluyg [rom 1650 to
1842. It has thus been posgible for us to analyze this data in order
to get at least one small glimpse into the public practices in
" sending children to school .for a full de¢ade before reliable school
reports-on the attendance of young children is avallable for most
Massachusetts towns.73
Graph #9% shows an age distribution of the children attending the

East Centre District School from'1830-1842:
INSERT GRAPH #&

As we can see from the above graph, a sizable percentage of the
children enrolled were under the age of four. We would like to
examine changes over time in the percentage of children under four
in the East Centre District School but we are handicapped by the

" lack of any idea of how many children under four were expec*ed to be
served by this particular schssl, ALl iihor mevdud 08 guelding an
‘estlmate of chanzes-over time would he to calculate the nercentann
of children under four in tnat school auring this period.
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However, there is some danger that the total population of the
school is a misleading base figure as there was-no set age. at which
one entered the Concord grammar schools. As a result, if there:
was any changlng pattern in the ages at which they entered the
grammar school it would distort our results, Consequently,

it was decided to use instead the percentage children attending
the East Centre under four were of all students under nine

as this age cutoff would minimize our chances of making a mis=
calculatlon. . ‘

14

INSERT GRAPH #9

Graph #1@ shows hat the percentage of students under four
of aill students under n1ne in the Concord Fast Centre District
, 5chool was following an upward trend in 1830 at the time the ~

Amden v - - A e .l
fotoeted .N,:.‘L‘lu. h SUoGay Fise .a.u the uc.l.ubuua&o Ui SeuuelLd ulluel

.four continued to a pe in 1833 of nearly tWenty-two percente
It will be noticed tha} this peak year is the same year that
Amariah Brigha&m's bog was published in Boston; and that there
after an erratic, though obvious decline occurred until We}yhe
data in 1842 (though the same trend continues for the town as a
whole===see Graph #8)e We have no satisfactory explanation for
the erratic changes in the percentage of students under four
between 1838 and 1841 and we are well aware of the dangers of
Over=generalizing from one case, espeéially when the total number
of pupils in any given year was usually under 100, However,
the data We’hAVe presented on Concord is the only real data
currently available on enrollment practices of young children
before 1840, On the basis of this limited statistical data
and the few literary references we havé on this issue, we would

- like to offer a tentative hypothesis of the effect of infant
schools on the school bnrollment behavior 56° the reneral public
, © The infant school idea of zendins children to s Lool at ages
yournter Lhan. raan boen previousiy Lhn rrasuine il srodually
influence the general public tnoughout the state, This was
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probably particulafly true in towns like Concord that had infant
schools established within them though we suspect that the
general attitude penetrated into areas which had not~set up
such schools., The impact of the arguments against send;pg young
children to school, which was felt so sharply in Boston was 1es§

_pronounced in outlying areas. The common people were not as responsive

to new intellectual currents as were the well-to=do citizens of
Boston. A decline in the practice of sending young children to school
did occur, but as a secular trend it was very slow to return o the
level of such practice in 1830 It lingered through the 40's and
gradually died out in response to the formalization'of public school
system regulations, which eventually set lower limits on ages of
admission. This probably resulted from a disincliﬁation<up0n the part
teachers themselves to tolerate the extra attention and special
techniques required to keep the youngest chilren from disrupting

+la wAaARlr AP Fhha ATAAvw AWt T Jeaasm Thad b, ~mTmadl LAdlaT alhmacacs =D
- e, e o W e e e . - —— — b o Ad W L e WS W At v bb P

.. discussion of what the lowest ages of admission to schools should be
" makes such hypotheses little more than guesses. The absence of

such discussion is itself evidence that the attentions of the
Horace Mann generation of educational reformers were focused upon
upgrading the upper levels of the school systeme They were
simply not as concerned about the problems of the young child
first entering the school system

XIV, THE TRANSITION TO THE KINDERGARTEN: A POSTSCRIPT

The 1860's and 1870's saw a resurgence of interest in early
education, This interest drew its impetus from the writings
of Friedrich Froebel, a student of Pestalozzi's, who had
visited Yverdun while the great master was still alive and who in
1840 began his own infant school which he christened with the
felicitous riame,_Kindor;:arten° The ¥inderrarten swread rapidly in
America, achieving a derree of establishment which the infant .

schonl move ont hed not even arcrcachod, In 1371 a renart 7as

SRS,
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made to the Boston School Committee on the subject of kinder=
gartens whlch could easily have come from the pen of William
Russell four decades earlier:

Froebells system is really nature!s system, first
discovered and promulagated by hiwm, not i words, but
in practical processes, by wnich the chaild is made
happy and healthy in its instruction, by which its
bodily activitiy is utilized, aud iis mental grasp
strengthened, without straining the brain with
-abstract objects of thourkt, As the child is
attracted to maeae their differences and their
resesmblances; he bacouos acquainisd with their
qualities and pProDPEriicScees

What, to the child, ssems pure play, is really
a plan of gradual, simple instruction, not antaegonistic
to his every imnulse; and his school-going becomes
a pleasure, instead of the old=~time dread ond
repulsioneces Ve aim at the harmonious development
of the whole being,ww~ethe three-iold nature, physical,
intellectual and spiritual, of the child. We

3 + 3 ors L0 ha T VR
L Ya) T +em 1rma Tt e mama e mooe - - Py .
+‘:_ ,}f‘ - » b .- e = emetems o ses ANk 0k wid Mo g - b e A

are seen 1n tine improvement of the children, not )
in the amount of work they doe’H =

) It cannot be said with confidence, at this stage in our ‘
study,why the Kindergarten movement flourished while the infant
school movement declined, There was little difference in
the principles or techniques of the two systems., In fact,

Davic Salmon, in his Infant Schcols, Their History and Theory,
treats the Kindergarten as a part of the movement whieh had

begun at New Lanark.. In America the connection seems to have
been completely forgotten;T5One immedi&fely thinks of the great
influx of immigration which had taken jlace since the 1830!sg and,
the possibility that educators felit a more pressing need to /’ﬁ)
find a means of accultﬁrating the chiléren of‘immigrants inﬁg&{ '
American society than they felt in thef1830's:”abne‘élEE;suspects
thet the magnitude of the problems due to goverty, urb@ﬁizatidn, and
industrialization ware ruch more qovnre Ehan inrfhe'bﬁgfqré.

“Alzo, by 1370 the cause of public education had a wide followine
and a sircv.y virviesclonal LLISLUSEAL) O nlpplit ile  Lnole was

‘ o duunl -
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not the amblgulty over respon31b111ty for publlc education and

obJectlves of educational innovation whlch had characterized

the Boston infant movement of the; 1830's. In addition, it is

significant that the kindergartens took childrén no younger than

three years of age, thus mitigating the threat to the home and

*afamlly implicit in the infant education movement. But ultlmately,

one- suspects, the leaven of the continental tradition of educational
reform had by 1870 time to do its worke The theoriec and techniques:
recommended by kinderpgarten advocates and the conceptions of infancy

from which they came were not as alien to the American mind in

1870 as they were in 1830. And perhaps there was much to

Froebelts f%azpnate cheice of a name for his institutione A

garden seemsientirely appropriate place for even the youngest of children.
" A school does note.

LN
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FOO'TNOTES . e
. BN
1 Boston Recorder and Scrintual Transcripnt, July 9, 1829.
| L o
2 David Salmon and ﬂpifrod Hindshaw, Infant Sc hool Their

Hlstory and Theory (London: Longmans, Green, and Cos, 1904), PP. 3,
7o Salmon and others refer to Jean Frédéric Oberlin (1767-1826) who
founded several schools for the children of Alsatian peasants in
“the last auarter of thne 18th century. Oberlin's work was not
continued, nowever, and Owen's infant school was the mcdel for
later infant schools on the Continent as well as in England and
America., For Owen'!s account of the founding of the infant sc@ool
at New Lanark see his autobiography (first pubiished in 18§g3,

. The Life of Roopru Owen by Himself (Wew York: Alfred A, Knopf 1920),

- DDPe 191"212.

rd
- . . P . e e
- Samuel wilildersoin (174/=1000) rave all chAbousive accluiit of

the founding of the first infant schools in London in his Infant
Educaj!pniAOr Remarks on the Imvortance of Educating the Infant
Poor, from the Age of Eighteen Months to Seven Years (3rd edition,
London: J.S. Hodson, 1825), pp. 8=L40. Pages 17=40 contain a
verbatim account of\+he founding meeting. A list of infan? schools
functioning in 1825 is found on page 28l4.- Wilderspin was instructor
of the second infant school founded in London and became self-
appointed apostle of the movement, traveling extensively throughout

~England, Scotland, and Ireland promoting the establishment of :

- infant schcols. His Infant Education was probably the most widely

2

read of all infant school manualse. "

4 An account of plans for an infant school in Hartford, Connecticut
is reprinted from the Hartford Qoserver in the Boston Recorder |
and Scrintual Transcriot, February 22, 1827, The Recorder
enthusiastically renorted foundins the infént scnools in Phniladelphia

on béoruary 1st ard oth, 1528, ‘the Amer¥can vournal or waucation,

T /T [sRotel S 7 -~ Lol e e : ~ [ . P P
IXT {(Jann 1828 Phle"5 ravortnd tho o undint 5f the Indant Sonocl
: :

N ’

3001ety of the City of New York. )
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'\<;\ > The most complete account of the founding of the Infant School
_Séciety of the City of Boston is in the Boston Recorder and Religious
(;;?eleéraph, April 18} 1828. The open 1ing of an infant school by

the Infant School Society of the City of Rostor is reported in the
First fnnual Report of that society (Foston: T,R. Marvin, 1829), ’

pp. 7=8. The Salem Street infant school, opened the same month
under " Amos Bronson Alcott (1799-1838), was sponsore& by another

ihfant school society. The little we have been ablel to find concerning

this latter society is described on pages 17 and 18 of the lext,
Alcott left the Salem Street school to found a private infant school
of his own in October 1828, as described in Dorothy McCuskey,
Bronson #Alcott, Teacher (New York: The Maclhillan Company, 1940),

PPe 51=54, Referenée to the opening of other infant schools in
Boston and in Massachusetts is made in the Infant School Society

M vl A [ I 5 P o ATV ks «aO7a \ . ~
OFf tha City of Rocton, Mhiwd Ao-vo? Nersrt (Dosion, iU s De e
maptnoe b rol :

Further references to reports of this society will be designated
Infant School Society, Nth Annual Report, 18_ . ‘Scattered references
to infant schools in other Massachusetts towns have been fourd '

in several sources, especially the American Journal of Education

and in occasional surviving annual reports of the societies which
sponsored the schools. Ladies' Masazine, published in Boston

under the editorship of Sarah J. Hale from January 1828 to .
December 1836 was unusually attentive to the progress of infant
schoolss They reported on the Aftrican infant school in vole 3
(may 183C), p. 239 and (October 1830), p. 485.

6 ST . R ’ *

The most striking example is Elizabeth Palmer Peabody.
Through her association with Alcott she was actively involved in
the infant school movement in the 133013, fet, whern she became
a leader in the Kindergartsn movement in the 156¢0's she made few
explicit references to her earl er zxperiecnces and d4id not stress

0y R T, St ‘ -~ e ey . Sy v e e . o | P
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Reaooay. hoinderzarten Pioneer \Phllaaelpnla. Unlver31ty of
Philadelpria Press, 1965). ‘

7 Hugh M. Pollard, Pioneers of Pornular Education, 1760~1850
(Cambridge, Massachusetts: llarvard UniVersity Press, 1957) provides
a good sunrary oi the contrlbublon of these f{igures to modern

educational theorj.

8 A series of letters from Pestalozzi to one of his English
disciples, J.P, Greaves, emphasiiing this point, were>published
in London the-year of Pestalozzi's death, 1827, and frequently
reprinted in both England and America during the rest of the
céntury. See Johann Heinrich Pestalozzi, Letters on Barly Educatlon

fal

(Syracuse, N.Y,: C.W, 3ardeen, 1898).

°

9 A most competent and useful Study of the early 19th century
empnasis UNON TRe mornAer 1n eqQuCcatlion 1S IOuna AN AN l.. Kuhé,
The Mother's Role in Childhood Kducation: lNew England Concepts,
1830-~1860 ("Yale Universify Studies in Religious .Education, Vol.
XIX; New Haven, Connecticut: Yale University Press, 1947)

%

10 Hugh M. Pollard, in Pioneers of Povular Education, bp. 133-45,

reviews the state of popular education in Britain in the early
decades of the nineteenth century. .

e 4

"1 From the "First Essay" of Robert Owen's A New View of

‘Society, first published in 1813, 4Quoted from Robert Owen on

Education, ed. Harold Silber (Cambridge: The University Press,

1969), De 7 g

12 obert Cwen (London, 1830), pe 4O,

Rotert Owen, The Addresses of 2
Wilderspin, in his Infant Ziucation, 3rd edition, pp. 39-40

lists the 1524 subscribers to the Infant School Society. Other
notables incinded Willdiam Wilbertorce, 1,05, Mill and T.R, “althus.
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4 See Wilderspin's Infant kducation, %rd edition, pps 17=40
for a verbatim account of tne discussions which led to “he founding
of the Infant School Society in London. '

a 15

N Franx Luther l'ctt, A | istory of American Masazines, 17411850
(Cambridgs: Harvard University Press, 1957), pe 490.

.

16 “"Prospectus," American Journal of Education, I (January 1826),

1!-"'6.

17 Russell:s close friend and colleasue, Amos Dronson Alcott,
contributad to the infant education movement as instructur of
infant schaools and as author of an important tract Observations on.
the Principles and HMethods of Infant Zducation (Boston: Carter and

hHendee, '1330), His primary activity was as instructor rather

than pubiicist however, and hls opinions as to the obJe tives

UJ. .Lnbb.f. ue b.L\JIl qu.x.uu.y Ut:bd.mb‘ bU .LQ.LUbyIILIdb.LL dis Lo .L.LIA'I.LL [l.l.b -
influence upon the broader movement. The purpose of educating
young children became for Alcott to elicit the spiritual.néture

of those who in point of time he thought to be closest of 411 men
to undefiled spirit. 1In encouréging the free expression of the
1nfant mind he was a practioner and advocate of continental thoory.
But while he promoted the methods of the corntinental theorists his
objectives were almost_wholly theological=~~to better understand
the nature of spiritual existence. iHis schools were founded not
'S0 much as institutions to better instruct children as to better
instruct himself in eternal truths. Thus his contribution to the
infant education movement was not s0 significant as that of William
Russell and we have not treated him as a major figure in this study.
For a discussion of_ Alcott's relationshiv o the infant education '
movement, see Odell’Snepherd,'Pedlar'g Prorress: The Life of Bronecon

Alcotr (Zoston: Little, Zrown and Company, 1927), Dpa 120=3%%,
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Friends of miucation to Form tne Anerican Institute of Instruction,
August 137C {Boston: Hilliard, Gray, Little and Wilkins, 1831),

pe 101,

19 : sournal of Education, I (January 1826), 6.

(-)

‘Mprospectus," Anerica

20 See footnotes 4 and 5.°

21 Russeli's announcement is in the American Journal of #ducation,
IIY (June 1823}, 353. A profile ol ths Triritarian cowmmunity of
d emerres from J eslie Dunstanl!s useful

the -ostor of tHis veri
A Light ftc the City: 1S
Bostcun, 16i6=1--{5 (Boston: Beacon Press, 1966).

o)
Q Jzars of “he City Missionary Society of

S - ’
22 Boston Society, for the Religicus a nd Moral Instruction of
: §
the Poor, Zrd Annual Revor:, D, 22 Hereafter cited as Boston

Society for the eee.Poor, iith Annual Zevort, ¢

25 Boston Society for the ... Poor, 3rd Annuzal Revort, p. 11.

34 Boston Society for the ece Poor, 7th Annual Report, p. Qe o

25 Boston Society for the eoe Poor, 13th Annual Report, p. L.

26 #Yr a discussion of prbéh development during this period,

» see Jeffrey G, Williamson, "Ante-bellum Urbanization in the American
Northeast," The Journal of Eccnomic Eistory, XXV (December 1955), £92
608. On the growth of Boston in varticular, see Peter R. Knights,
The Plain Peovle of Boston, 1830-1850: A Stugl in City Growth
(Kew Yorx: Oxlord University rPress, 1971) e¢nd for a critigue of
some of taat book's statistical anaTvs1u, see rlaris A, Vinovsuist's

o /

/p,/’JEview of it in the Journal of Interdiscinlinary History {(forthncomineg).,

2 . : - X - .
7 For a .eneral introduction to ihe vroblems of Zoston during

this worieod, -ee (gcar dAndliag, Goasionts o cdsrants: A 3tudy dn
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York and Philadelphia, living conditions in Boston were probably,
significantly better'than in the other two cities before 1860.

Maris A. Vinovskis, "Mortallty Trends in Massachusetts Before 1860,"
Journal of Economic History, XXXII, No, 1 (1972), 184=213,

28 See Graph‘Noo 3.

29 Most scholars agree that poverty was less prevalent in
America than in England irn the first half of the nineteentn-
century. dowever, there is considerable debate on whether there
was an increase or decrease in the amount of poverty in America,
For instance, Raymond Mohl argues that there was an 1nten51f1catlon}
of poverty in northern cities at the beginning of tht;plneteertn
century. Raymond A, Mohl, Poverty in New Tork, 1783%3=1825 (New
York: Oxford University Press, 1971), pp. 3=3i4. Unfortunately,
,' we do not have adequate quantitative studies of the level or the

CAvelit UL wlvers by in ninebeenu UEHRLULY Ameriua o ACLLvE al any
definitive judgment at this time. However, it is unlikely that the‘
increases in the levels or the extent Oof poverty in American cities
before 1840 was of such a 1arge magnltude that they by themselves
account for the sudden increased interest in this subject by social
reformers. Rather, we suspect that the growing belief in the early
nineteenth century that poverty was not inevitable in all societies
led social reformers as well as the general public to become more’
aware of and interested in solving the problems of urban poverty.

20 Carroll Rosenberg dates this shift in attitudes toward
the poor in the 1820's and 1830's in New York:City, Carroll -
" Smith Rosenberg, Relision and the Rize of the American City: TheJ
New York City IMission Movement, 18512-1870 (Ithaca, Il.Y.: Cornell
University Press, 1971). Redmond barreit's analysis of the poor

in Massachusetts locates this 3Eift between 1312 and 1820, Redmond

Barnett, “Irom Lnllanthron L0 Social Re'form! (forthcomins Ph.D.

Luesis, dacvara dalversity).

B3| R . . o -
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We have no: been abletto determine the source of Wil rspin's data.

¥ v32 Bonton.Society for the ... Poor, 17th Annual Renbrt, DPe 7o

3

33 Roger Lane's investigatinn of the development of the Bostecn
police Io1nd little evidence of a high level of crime in Boston
during this psriod., In fact, before the 1830's Bostonians were
content to rely upon constabies and watchmen for their safety and
it was only after the 1na0111ty of the police to handle the

rantisCathclic mob violence that a new ond more professiOnal police
Cit: Boston, 1822

)

force was recruited, Rorer Lane, Poli-ins th

1885 (Wew York: Atheneum, 1971}, vpe 3=58,

a0

A)

3k 'Carol*“e Fo Ware, Earlyv liew Encland Cotten Manufacture: A

- Study in Inaasbrlal Sezinnings (New Yorx: mRussell & Russell, 1966);

Norman VWare, ‘The Industrial Worker, 18L0-1840: The Reaction of

1
America# Tndustrial Societvy to the Advance of the Lndustrlai Revolution
\bOSEOH&%ﬁngnuon Mirrian, 1924). )

35 Handlin, OpPe Cite, DD 9-1].

36 Joseph Tuckerman, Prize Essay on the Wages Paid to Females
(Phlladelphla, 1830).

37 .

Handlin, OEo Cito, ppo 25"1779

N
Irish Catholics in Boston were particularly anxious to control

. 38

the education of their own children as they felt the public schools
wWere run according to Prostestant values and beliefs. Handlin,

E cit., pp. 124~-177,
39

what-so=~ever in the development of infant schools., rRather, we are

We are not arcuing that social conditions played no role

saying that the primary tanru for infant schools came from the

LC try out tie new teaching
4l

- tecnnigues asd rfound a groun or williina sncial refaruers, Thouxh

educational reformers who desire
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social conditions in Boston, the conditions there weren't so
bad that they had gone out actlvely seeking some drastic means to
solve these problems as their London counterparts had done,

40 Infant School Society, 5th _Annual Report, 1833, p. 6.

© 41 Ladies' Mugazine, ITI (April 1830), 189.

ke Infant School Society, 1si Annual Report, 1829, PP 7-8.

43 Ladies! Magazine, II (February 1829), 89-90.

by Boston Recorder and Scriptual Transcrint, June 18, 1829,

b5 Ladies! Marazine, II (July 1829}, 338=-39,

46 William Russell, Address on Infant Schools (Boston: Tupper,

~ 4 . i
3 Ly s -

47 William Russell, Address on Infant Schools, p. 13.

48 Joseph M, Wightmén, Annals of the Boston Primary School
Committee (Boston:: G C. Rand and Avery, 1860), pp. 123, 125.

49 See John L. Twomas, "Romantic Reform in America, 1815=«1865,"
American Quarterly, XVII (1965), 656~£81, for an insightful over=-
view of pre-war reform. Thomas! embha81s upon the tendency of the

Romantic reformers to place thelr hopes for reform in woral regeneration
of the individual rather than in established institutions is

supported by our study. Though the social reform group we have

studled in fostering infant schools was creating a new 1nst1tut10n,

the schools were expected to be the institution to end all institutions.
. As the quotatlons on the title page and pasge 28 and 33 clearlj

indicate, the infant scheols, giving proner moral instruction

to the chijldron of unracarara+to VmrenTa at o ren aanld ani maesdl .
i ;
‘- . ST ) . - , s P e o .} i &
ase, ard inzulating the children as much as nossivle from the narminl
.I.I“..L-_u:..u\.‘.- D oa wie J-Op' IMOonNUn Lo i :\'.::-.";Jv....;“ [N S .L.Ll’v, WO

O Jected to eventually eliminate the need for all other reform
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institutiors. ‘' The underlying attitude towards the possibility
that existing iastitutions would bring about fundamental reform 1s
profoundly skeptical,.

T 50

Willian Russeld, Address on Infant 3chools, Pe le
5‘! = . 4~ 3 . ‘ 3 . | P } -:> 3 ~
Amos bronson Alcott, Cihservations oa the Principles and
Methcds of Trfznt Insiruction (=oston: Car:er and Hendee, 1830),
pp. 26-27 |

2y ts pelicies during this
périod, see novert A. lNclaughey, '“Josian Suincy, 1772-186L4: The
Last of the boston ederalists" (Ph.D. thesis, Harvard University,
1970). ) |

L o3 ‘

. Ladies? lagazine, III (April 183C), 140.
’ [ &1 - . . ’ : - s aa '
J - HEOSTAITOZZ L. 0SS (30 s 1ty gl e Loty . Utle 1 1™1C.e

.

55 William Wilson, A Manual of Instrustion for Infants' Séhools;
etc., Adavted for Infants! Schocls in t “nited States by He Wm.
Edwards (liew York: G. & C. & H. Carv1ll 1830), PPe 30=31,
Wilson's manual was the mostvcarefully reasoned of all the infant

manuals, and the -manual most thoroughly'and consistently grounded

in Pestalozzian theory. One change made for the American edition
seems significant, All mention of infant schools as being primarily
for children of tiie poor was systematically deleted from the

orlwlnal glisn ed:Lt,:Lono This would suggest 'that the idea of infant
[~

schools hai G;Tead sufficiently to midile znd unper classes that
the revisors dild not wish Lo liait the market for their book by
suggestin: that it was primarilr for! tie nCore Or it could possibly

* have indic2ted a desire on the vart 07 the revisors to make the

infant schocl idea more atiraciive to middlse and upper :lasges and

thus insure tiat toer wonit Subror: She irstizutions as advantareous
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the Infant Poor, etc., which iliss Bethune had anonymously signed,

)"By a friend to the poor."

56 Infant School Society, 1st Annual Report, 1829, pe 9«

57 Infant School Society, 5th Annual Renort 1833, pPe. 5=6.

, -&
58 Ladies' Magazine, TL (1829), 89-90.

29 Ladies! Magazine, III'(May 1850), 22l

60 1agies! Magazine, V (April 1832), 180.

61  Infant School Society, 3rd Annual Revort, 1831, p. 12,

62 A detailed aiscussioﬁ of the regimen at Hofwyl can be found
in Hugh M. Pollard's Pioneers of Popular Education, ppe 42=52.

-
Y/ rDucavion Ol Infaats,™ smerican- Anncls of Tdusztion, X ;
(May 1830), 204.. Y,

"Infant Educatlon," Amerlcan Annals of Education, I (August

11830), 355-%6.

65 Amariah Brigham, Remarks on the Influence of Mental Cultivation
and Mental Excitement upon #iealth (Hartford: F.J., Huntington, 1832),

‘p. iii, The preface of this .first edition was réprinted without

B

change in the Boston: Marsh, Capen & Lyon, 1833, 2nd édition, Pe Viie

66

Ladies' Magazine, VII (February 1834), 79.

57 Infant School Society, 7th Annual Zenort, 133%, p. 79.

68 g, Leslie Dunstan, 0p. cit., p. 22,
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‘Alexander. Gershenkron, ed., Henry Rosovsky (New York: John Wiley and

Sons, 1G68), pp. LO~67; Maris 4, Vinovskis, "Trends in Bducation

in Massachusetts, 1826-1350," Journal of Educational History

(forthcoming).

71 When Hann first inaugurated the procedure of requiring
school committees to report the number of children under four
in school in 1840, many of the school comrittees vere unable.
to give information on'thic questicn because they nad not required -~
their teachers to keep sufficiently detailed re cords. Unfortunately,
when Mann reportedvthe number of children under four in his annual
report, he did not make the distinction between towns which were
able to provide information on this question and those that were
unable to because of inadequate records. Therefore, calculating
tne percenta e of children under ?our in 1840 who were attending
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that the actual percentage of children undér four in school in 1840
would be about thirteen per cent rather than the ten per cent

figure based on Mann's annual report for 1840, Most local school
comnittees immediately remedied tneir lack of information on this
question by 1841 so that the number of children under four reported
by Mann is a very goédfestimate of the actual number of children

in that age=group in school after 13840, For a_further~discussion

of the problems of Massachusetts school data, see Maris A. Vinovskis,
"Trends in Education in Massachusetts, 1326~1860," Journal of Educatio

nal

ilistory (forthcoming

72 wprospectus," American Journal of “ducation, I (January 182%),
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7k Boston School Commi tee, "Report on the Subgect of a Ki nder=~

garten School, March 14, 1871,' ppe. 3-8,

& Marvin Lazerson's Origin of the Urbe School. provides iwvortantg

insights into public education in Massachusstts between 1870 and
1915. In dealing with the kindergarten movement however, he has
appaz#nilj followed the lead of its nineteenth-century promoters,
failing to rotice that four decades earlier the founders of infant
schools had spught to employ early education as an instrument of
urban social reform., Especially puzzling, in view of -the w1dc°nread
attention to.early education in the 18320's (of which infant schools
were only one express1on),}uazerson s*assertion that 'mot until the
end of the nineteenth century did American educators generally
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behavior,.® See Marvin Lazerson, Origins of the Urban School;
Publiic Education in Massachusetts, 1870-~1915 (Cémbridge: Harvard
University Press, 1971) p. 4%. TFor a fuller discussion of this
issue s%%?? q%%%ﬁcbming review 6f Lazerson's book in The Family
in Historical Perspvective,
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