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- > Television and Social Béhavior: * " houses noted ta the right, Indox.

m ‘ } ;\(ﬂrs‘.i‘so:fld _r:ﬂect their special
BT “'ko“ 2 A Prototype For Exnerrmental Programmlng . '

i + 0 » .
B e i . Robart Me Llebert, Jovce N. Sprarkrn, tha Wﬁgks Poulos

[ ! I .

" I o ' . - PR

dar Y Staﬁe;ﬁniversity qf New York at Stony'Brook 3 oz

o - and Media Action Research- Center
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?ﬂ# - Throughout‘maﬂt Qf thrs century-there has been lncreaged

. i
v 3

r

e coneern ove the lnpact of the mass medla as an agent of

S socmalizatlcn.that supplants, in part, the rnfluence of\the

n

[N .

family, schocl, andkchurch. Focusmng flrst on chlldren ]

llterature and then on _the motlon plcture (Bogart, X972; .

, N -
.

{

Maccpby, 1964)9 lnterest shlfted in the 1950s to the medlum
of teleb;srong whmch was expandlng at’an almbst_unbellevable
paﬂe.‘ It was apparent that televusaon, unli ke the movmes,
woﬁrd be avallab&e to children day - -arid nlght w&th the gimple
turn of the d;ala Aﬁd v15ua1maudlo:d$splay == with the great

! varlety of atlmulatzon ‘that it mlght present --“was thought

3

'i;" e esPeclally compell;ug to the Hhuman belng. Callg for programmlng

r.~°<i3§ that would fulflll the hage for the’ medlum-as a pos;tzve .
1nstrument in soclety bggan almast immediately, Although

Y d75 " e
'{Zﬁ#_ they “Sometimes were answered, teleylslon frequently lacked

a

SR the overaxl qualzty that was hoped for and from the beginuing

. k2

contalned a hlgh ;ntldence of agéresbzve and vmgleut action..”
' 3

Sugh dontent qu;@kly attracted :the attentlmn @f educators,

& b < 3 ‘6 //
. parents, and researchers from var;ous d;sclpllnes.f An urgent

need was felt to LnVestLgate the possmblefdetrlmental effects
’ : a . ‘f

. Azl M -
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1fi cur judgemient, this documant
15 also of interest to the clearing-
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- that the medmum mlght have 1n lnculcatlng soclglly desmrable T

o

¢ . R : " : . P 2.‘

\4 Ly . )
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J
of violent programmlng, and this effort cqnsumed s;zable

tlme and resourees, thtle effort was expended, on ;he other ‘ o %

» e W

hand,aln delineating pos; ive soE}al content or the 1nfluence fou i o

)

behavmors ‘and attltudes. As a result relatmgely lmttle is

] ! o

Lnown'today about thls very inportant aspect or the medlum. \

It is lnterestlng to note 1n}pa§§k?g, a more general
-~ “ 2
reasoq)too‘for"the lack of knowledg° i1y the area. Overall, Lk

is! o i
man s‘incllnatlon to do good has not captured the cur1051ty g

of . res%?rchers te the extent that has hls penchant to do evxl
Thus, emphasis largely has been placed on what should not be

done‘rather‘than on ' what should be done‘(Maccoby,‘lQGB).

Only in ‘the 1a°t decade or 8o has aqsubtle change occurred,
':7
brlnglng wlth it better understandlng of the development and ‘ T

elmcmcation of positive behav;ors (e,g., Wlspe, 1972). S
Although all the factors underlymng his Shlft are not cleer,

one might suspect that 1n v;ewan a troubled world, researchers
turned toward a more ditect examlnatmon of the alternatlves )

to antlsoclal, aggressmve\and v;olent strategles of human

o

[
o R e

1nteraet10n. S et
. { - 4
. Our owvn work over the last few years concernlng the 1nf1uence )

ef entertalnmenc teleV151on on chlldren has Focused prlmarlly en.
trying to flnd out more. about the medlum and posmtlve social

behavlor.‘ We have examlned whether, how much, and what kind. of

positlve examnles are presented to chlldren wen and how 3hey miqht

affect the young (eog., Sprafkln, Llebert & P@uloe, 1975). Amonq the

o 0 “.

&y -
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- 0bservat10na1 learnzng anolves those changes brought\about C -

'“ﬁ in. one person 8 (the observer's ) D@h&Vlor as a result of

a3 e | ) o e t)“ﬂ“a .'_ -7 | ’ | . | o.n.

) ' - ’ e R ‘ ' Ve AN ‘
- . ) . . 0 3 . EA |
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8

» specx§1c prOjects has been a collaboratlve effort to des1gn

brlef televmslon messages for chlldren that we. belleve_%-' S '”»gg B
4 ’ N ‘. ’ i

serves the two—fold purpose of both presentlng benefmcmal

léssons‘and demonstraulng the value of collaboratlon between

o

chlld re%earchers and those znvolved in the prqduction of - o

o 2

Xip;og:ammlng._ In pamntlng a plcture of thls prOjeCt, waé would L

)

&firét,like to brlerLy,descrlbe our overal} framework. oy .

Conq*ptuallzlng Medla Influences; Oﬁservatiohal Léagninq I

An- analys;s of the effects of. exposure to telev;smon

W . LI

entqrtalnment can be approached from d;ffernnt vantage
V¢ .
' polnts, but we belleue the most useful startlng polnt s with .

the bas;c theoretlcal concept of observatloﬁa; learnlng.

> Yo
e c ‘

exposura to the actlons of others }the models),oelther dlrectly
or symbollcally through books, lems, televasmon, and the
lmka. That children learn much about the world observaw “

tlonally need hardly be argued; from the adult's polnt of -

&\

v1ewhperhaps one of the most gndearlng characterlutlcs of the
young is’ uhat thay watgh and lmltate us, Iff the laboratory,

2
theoprocess of obServatlonal learnlnq has been demonstrated .

for many dlfferent behav&orz - fér:example, the. aoqulsutlon“ .
of language (e.g., Bamdura and’ Harrls, 1967; Llebert, Odom, B

o

“‘Hlil, and Huff, 1969), of goneral rules . (Zlmmerman and
Rosenthal, 1974}, and of sooxai behav1oru such as sharxng ‘

(.e.g., Bryan and London,'1970; Poulos, and Liebext, 1972), T
AT N . B ~ }

C .
o ~ e

-
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S e ‘;ﬁcw exaétly’does observational learning take place? We

w ’conceptualmze the process as 1nvolv1nq thKEe major stages

o

|
|
|
|
-LI ) ) A ‘
h The tlire€ stages gg.observatienalrleenning .

‘ ,i/éf ” . (£, . Llebert, 1972, 1973) exposure, acgplsrtxnn, and acceptance,

e ';7 .' cor oneervatlena} learnlng‘to occur the observer must ‘
. ﬁ( . first be einceed to the SPECIflG ‘acts or mcaellné cues - embodled

;;i‘ ‘iﬁ\ in someone else's behavior. True\eprQEre;obv1ously involves ' )

| an’ active element; the,child must attend to the model'’s agtion - “

A

- ‘in the,particular setting. - : ; : - n' -

Exposure to a?behav1ora1 example«does not, however,

° . . “

LL

assure learning. .. The Observer may simply fall te compreQend

—

. :, . or process what 13°be1ng shown. Then too, modellng cues

may be mlsunderstood - 1n whlch)case somethlng is 1earned,but exactlv
", what might ¢ary from chlld to chg;d in ldlosyncratlc ways., '
;Hhen we dlscuss ‘what -is be1ng»learned, we are talking about '

- acqus;tlon, the: second etage of observatlonal iearnlng. ‘The

qtudy of acqulsltlon processes, lncludlng comprehensmon,

S

'lgterpretatlon, aﬁa‘storage, has begun tQ enjoy a central
£ ~,

role in the work of researchers concerned w1th the 1arger

W

pnenomena of observatlonal learningpand it 15 an 1mportant

’ ot nkEy to the%often remarkably complex and sometimes subtle,
: ) o
. ) effects of televisien. . Tg ‘ v S o

1 o

The third and final stage of observational learning is

acceptance' does a chlld havmng been expoqed toe modellng cues

© 1] 4

Y : . and havmng\extracted lnﬁormatlon frem them, now accept and

asSmmilate-the distilled content as a-gulde for her or his

own subsequent actions? . ’ - L

o - Y495

s
HO
']V\A




' What positive steps can.be taken tofimprcve‘children's

- cast use was ideai. Here we could involve the fésearch team

the succe;§ oF which would demonctrate that prosocial tele-

@ 5 a4
Acceptance, of course, can tck@ many forms, Theecimplest ' %‘

Cl \
(anc perhaps least common ) manltestatlon of "acceptance is
. _— :
to directly imitate’ or copy ‘what one has seen or, obversely, o .
= - v . "y . ‘b
to excllcltly avcld performing a partlcular modeled behav1or Rl

1

\

|
(that 15,dlrectWcounter-lmltatlon). 4The far‘more likely T

. o O % . . S @
and cOmpllcateq acceptance effects which occur in obsérva=-

2 . a

tional learning 4nvelve genéraliéa+iohs‘cn%ccnceptual‘dimen-

}’
sions as well ‘as.. concrcte phySLGal,ones. That is, we. find 7

1m1tatlcn or counter-lmltatlcn along broad classes of behavicx
that are related to the original modeled sltuatxcnoc'

Planning the Prosccial sSpots - o

&

The progect that we are describing today began when the
communlcatlons brancn of .a large Protestant dencmlnaﬁlon,.

the UhxtedxMethodlst.Church, approached us with the question:

television? 'After considerable discussion, it became
-cleak that production of actual television fare for ‘broad-

in a prcduct Wh%fh would be seen on the ccmmerclal alcwave%,

vision eould be effectlve.and that the researcher did indeed
ﬁave sometﬁiﬁg usefﬁl“to‘ccntributc to the broadcaster. The

qcncral plan dalled for our assuming considerable responsibility

in daolding tha exnct natuxa of thc prnqrammlnq ana in avalue~

3

4} '{9 i !P 6

.

g
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. . " .
[»3 [ . w . . 3

ating it during productlon.' GCript’writingy shooting of the 2a

ecenas, and the technlcal aspects were carried out primarily

4 a

: - by production people, withH our consultatlon- . - u
BN o . ‘ A ) . ) - y,. . oA

. oo . : - v
. o . ) e, 77 e Ve

e Ve elected to make:SO%second public service announce-~ ' o

3 N L4 «

ments --«br;ef commercial~like spots, a certain number of ,

e
' b

»ob o

'whlch broadcastars are obllged to alreg We enVLSiQned each f .

b

Aspot as préfentlng an . 1nterpersonal conﬁllct that could _-—
v .+ = -bug ﬁoéé not --\{esulﬁ in aqgression and/or violence. - ; ’

.

“InSLead - the televmslon peer models were to act in a COOREera=

tive way that ﬂeadsto a solutlcn satlefactoxv to all Pa?Lléq,

N -

A | Thls theme, that treublesome xnteraetlﬁns can be satisfactorily

-

settled by positive means, was @h@%ennbecau je lt is mnherent \Qox 'C
‘ in ;much’ human xnteractlon khrouqhoui the llfespan@ S
e t-,c- . - ’

Major prmncxples and their translation. In d@glgnlnq et .

[

‘these ahert messages, we drew on many: eencepts. Some @f

Lhe decisions made can be sxngled @ut as partmcularly central°

[
]

For example: g s ’, ‘ “ . .o

N

l:‘ The same ba31c “theme l“ presented in all of the spots,

2l

- .y
Mueh. ba51c research on observatlonal learning sugge sts @hat o

even qultetygung chlldren can abstract\undeglylng pramgiﬁles
: “q . . ([ \
> from. the behavior of others, and then apply thé;e prineiples

S in new éhdgdiVerse situations (e.g., Liebert and éwéqson,

£ : = ’ ) ¢ > o . B 9 -

. ‘ K 1971° Zimmerman and Rogenthal, 1974}. Thus, the guccegsful : ’
. (’5 N

. practlce'of cooperation waf to be pregented in all. 3 St©r1@8 AN

Cvaryinq‘acrgsg situati@ns, éettings, and models, Lﬁ thsﬂway,

generalxzation wag built in rather than marely hopeﬂ f@f;

EMC | : . e ~.}x“909
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2. Sltuatlons were chosen g0 as to optimize immediate.

>".

o

recqgnltlon and undersfandlna _x /ehild viewers, Wé’reasoned

<

h

ﬂhat puch presentatlons are 1Lkely to capture and'hold attention

and axe likely to fac111tate 1earnlng {c£, Lcsser, 1970) .

Establishing relevancy ;mmedlately is also 1mportant because,
. s . :

r
K;

39'sedendévis_inadeﬁuate for a gradual setting of.the c@nflictc

°§} An emphasis'was'glaced‘oﬁ'physicél action. There

was completn agreement .that action is ‘one or Ehe imporiant -

glements in dapturing the young child's attention. We had

.

‘seen this in our own work ifi analyzing attention to television

. .
. K - o

N . : . - ‘ . &
programming, and reports from researchers involved w;th o

4

é@sén@;Str@et cancur‘with the findimg. For exposure as brlef‘

8 @

as 30 uec@nds,we reasonpd ﬁhat it mlght be partlcularly
critical to capturé/@ttentlon in the beqlnnlnga and.so all

of the spots start’with'relativély high action. i
4, Verbal statements are used to complement action and

-

;xplicate both the conflist. and.solﬁtién. Labélin@ the

p@alt;ve behav1or to whlch viewvers are being expo ed has

‘J

- been shown rep@aL@dly to ra@1lltat@ b@th learnlnq and g@neralm

o

ization @f fh@ 'lesson (e. q., Ll@bert and All@np u9673 Ll@b@ﬁtg

Hanratty and Hillg 1969) . ) .
G

5. The positive consequence of th@ modeled behavwo is

v

accentuated., An en@rm@us humber, of exper&ments havawn@w o

. . n

shown Lhat ac@epﬁance of a m@d@l’» behavior is mr@aﬁlv fagili=

tated when posltive outcomes fesultp that 189 wh@n vicarious

]

r@ward 1' part @ﬁ the @b@ervatvonai learning @xp@flen@ee

Thus," in all of Lhe spoLs cc@peratl©n leads 0 @bVl©mS

u (%]

Satlsfaetlon for the peer exemplarso They are gsmiling, &

en]oylng thexr games, or satisfled W1th the;r work

Q . s 'v} h} ﬂ} q
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ik according“to the re@ults of this firsﬁ, ormative resear¢h3‘

P

0(‘4

. S ’ 9 Ve
Usang these ama;@ther guldellnes, sevpral potenﬁlar
: LI RN

storyllnes were conc%pﬁuallzed qcrlpted, and put 1nto story-

-

board-form. The storjboards thus cfeated~prov1ded ds a ba31s

) for recgmmendlng the fllmlng of two of the spots and for cam-

pletely rejectlng one of them, A'mcre appeallng scrzpt was’
wrltten forathe third spot, and the three spots werefthen~

produced in a relatlvely finished “Qrm such that evaluation .

could bEgln. . g;y : t\ L et
Evaluatlng‘the §Eot= e o ' ‘ -
&- ' Strategz Evaluatlon of cﬁmldrenﬁs regctlons to A

televmslon programs de51gned for. them hasg: heen the exceptlon
rather than the rule. Serlea pllots, whlch yzeld ‘a neasure

of a program S appeal bef@re a la:g% *commz.tmant isg made,

L

are qften a1red for adulﬁ shows buﬁ rarely for chllaren S,

(Llebert Neale, & DaV1dson, l973). Testing, of gourse, ¢

"lies at the heart of our work° o . T p

v, Kl ¢ "o

 §;« Our renearch effort Qpec1f1cally involves three o
TSy s

"eﬁarate prongs . that follnw dmrectly frém our theoretmcal

model of obgervatlonal laarnlng@ We eValuatc the spots for
tﬂé attracticn’ﬁhey hold for youngsters (eypoaure), th&’clarity
with wh&ch they c@nvey the intended nessage (acquisitlon), "l

g

and overtvchanges they produce in attxﬁudes or behavior (dccepw
* e 9 )

tance). Within this framawo rk oux gtrategyvinvolves t@stihg

each promising spot ideg ln a rough £ilm varslon and’ alterlng

ﬁh@ﬂ we ra=tagt to sea 4if tha ait erati@ns have been efiectLVQg

N 0

P

SRIRTAT
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' flnal vers;on is produced only after all test reaults are

satxsfactory/\Qﬁhe orlglnal spots have tared dafferen@fally

through this prdécedure but the success of the strategyvcan be -

%
° ~
[}

lllustrafed by descrlblng the research on The Sw;ng, a spot

that was firsﬁ aired on network teleyislon in May, 1974 and

xhas since appeared on all three mager networks and nunerdus

.8 X " <7

' lndependent statlons.° K : o
. The Sw ng opgns with a boy and girl, approximately 3 to

ol

v
.10 years of age, running across a field to reach a swing on

a playground and beginnlng to sﬁruggle over i?, each olaim-

el

. ing first xights, 2after a. moment during wpich battle seems

n

‘anevitable, one of the youngstérs produces the inaight that
they should ‘take turns and algniflcantlﬁ/for the example, o;ﬁ;* R
suggests that>the other child go firat. The last seconde
Bhow each of the children taking her or hie turn, goyfully [
ewinging through the air’ with the help of- the other. "In the
background an adult is pushing a .youngster on aaother ewing,

' provid;ngia‘alightly different’ example of positive eocial , o

' behavior. - oo - e

-

' overall research on this spot mnvolved 1n;t1a1 tests oF o

\

attentlon, comprehensxon, and,acccptance :n sllght reVlSlﬁnSO
{ [}
to lncrea@e dramatlc and esthetic appeal i and then f£inal

e

“teats of attenblon and conprehenszon, I w111 describe what o
AN

.. we consider our major evaluatlons.
/ /\)/ %} . . .
{ ngposure% self-controlled attention. The Swing's

4
powgr Qb hold attentldn was undertalen by 1nV1tlng 4« Lo

9nyear-old hoys and girls (our target audience) to 'watch regular
~f .

televlslon entertalnment programmlng in our laboratoryou s
- ’/_3 . ° “0. ' /

P . Y ° b 3

'L.ﬁ ‘o ‘) ﬁ"? Uiﬂ © ' / ' \\

. . \ﬁ ‘/"\ -, . /7
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The material v1ewed was alteregﬁfllghtly so as to be 1nter-

. -

" rupted«by The w1ng and ccmmerclal sp@ts that we had selected,

(To control for possrbie artlfacts, half or the chlldren

N

watched one shcw and half another; the location,of The Swing

;SWitﬁin each'also was systemgtlcally rotated )
Whlie the,chlldren/watched teiev151on, a concealeq
A

° - videotape’ camera was used to monitor and record thelr fdces,
' kS

and thrs lnformatlon was multzplexed with the material the o

o a
" children aéiuallyuwatched~to produce a spllt:screennrecordlng,
Thereaftér,.pairs}of trgined~¢bqerver‘ separately but simui-

@taneously rated sthe amount of attention that eachuchlld gave

o

:f & s te any blt of programmlng, as shown on the vrdﬂc recordj

'These data allowed us to make a direct comparl son of Eh@

N 1ng W1th tworether spo ts for prcduct commercrals._ Our

e

~-f@sulta showed that The wrng nore effectlvely capturedﬁ
the attentlon Bf the ﬁull ranqe @f chlldren for uhom ik

A N ‘w
«wgg lntended, 1% is HDL simpl y that the othaerwo spots
Ty

were watched less {although on the averaqe thpv Were) but
Q rather that -~ probably unknown to their crea&ors,—w the
| )
' X'other ap@ts succes sfully reached only a gub-group

o e

of thelr antended arém@nce, (Sea quure 1), The prosec%/i
o anngl in contraat, not only did--not turn ch17dren awa§,but
s appeared to 1m:erest then uniformly when presentéd in the
way in whrch it would appear on broadcasL televisrﬁn, @galndt

the bacquound of entertalnment shows and pr@duct commer61algo

Acquiuitlon. The purposa of evaluatlng acqulsitlcn

<:-almp1y is to ascerta;n that chxldcen do indeed understand Lhe
g
lesaon being presentade Our measure consmsted of showing

iy he - Swing on ; television monxtzr to 1- to 9-year-old childxen
K ‘ CoApein

“
<

-

o
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1%

and int@rv1@w1ng them abaut its contenﬁ,- Et“wag nacanzaryy

of

[

trom our point of view, that the speci lﬁ setbing of t@@ sp@bp

-

as wall as the pr;marj nes sage, be un&erato@dg, W@umg@@@za
. IS 4

thus ‘were asked t@caxte the nost 1mporLant @numg ab@@ ha

.sﬁory, the locahlgn and ac lVlty dapxetea, the actual O@ﬂ&siG

and the rasplutzon oﬁ Lne problem. 'Overall compr@h@nsﬂ@n

averaged a3 w;th a range of ¢ 85 to 100% Zox. ‘the vaxaoua g@@@m

' tiohaq Figuxe 2 shows thé averag@ pprcent of @@rr@@t AROWILH

Jduét,cbmmercmal that, l& e bur'3pots; contains a_

pointe, fha bat tox the prize.

f@ﬁ ecch questlon &agked.

Gp

It also showq the average gomprahansleon

for another potential spot 656% overall) Tam Canzﬂll@w” haqcﬂ &1

=

thi's anluatlgn we recomﬂended a renshootwng @f th@ qp@to I

< iy

T e

The.commerclal spot in Figuréﬁ2gis a children's £ood pro=

N

stoxylinay

Qvexal1 @omprehgﬁvm@n was 67%. These latter results providce
'str;klng ev1&en@e fgr‘theAneed for adequate evaluation of

understanding by youngsters of even the veary short mossages
that are présented on television, .

= o

[

Acceptance.

To evalua @ the eff ‘aats @g The, Sv
.E&Ey

7ing on

U
‘hahaVAor, b@ys anﬂ girls from uh@ second and fourth graden of
a publ;c school were glven the opp@gﬁumity ﬁ@ view twiec cone

secuthely aither The ow¢ng or ona of two @hil@r@n 8 commere

aaa I

clala.A They then played a gama in WhlGh th@y could carn

)

' IS
points ih-order to win a prize, the larger the number of -

The .gawme was designed so thab

-cooperation sould faciliﬁqta.botm children eaxsning polito.

H

<

o
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. Tre cholce was thue to cooperate “for mutual beneflt or

- ; ; ."flght it out” to aseure one s @wn poewtlve outcome, aﬂw'
1 . oLt J T .
.o 'choice not unllke the one fa@ed by the ex éﬁplare 1n The w;ng S ﬁ

The mean number of seconds of ccoperatlonéand competltlon
';,:was calculated for chlldren who saw The S _ﬂiﬂﬂ and for those
";who saw the commegclalse (See Flgure 3). Thg Swing group
fcooperated for an average of 151 seconds a;d competed. for
;_an average of 146 seconds, youngsters who had viewed commer-

~ g

c1als cooperated for 89 seconds and competed for 207 seconds,

o
a =

on the average, Watchrng The 1ng clearly made cooperation

Y

a more 11kely outcome,: - :
A Final Commentr “i’*“ R - o

N /_,d e \J\ 4

N Us;ng the identical model and strategy, we are now
s

_ testlng an :other version of the -Spot mentloned earlieér (T ig

: Can- lex), as well as a completely-new thlrd spot. Thls

N

S5 report then, ‘is a proggess repo:t rather than a deflrltlve
. Q
T _"statemen%. dberall, ‘though, we belleve that the frameworh
. that we have adopted is leadeng to’ valuable 1nformatlon about7

Qlthe effectlveness oflthe spots, and that it is a v;able
v ‘ E 9 V J
model for the peruthOﬂ and evaluatlon of the whole range of

o telev1s1on proqrammlng for 'children, :

5
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The mean number of seconds that, ﬁﬁww@ﬂmﬁ who watched aﬁm Swing
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