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OVERVIEW . ‘ .

Constant and acceleratlng change characterlzes our present-day

B

society. It is lmperatlve that we de31gn a school environment which will

help our students master concepts, deveTop SklllS, nyrture 1nt°rpersonal
relétionships, promote responsible behavior, and formulate‘values
ewnecessary for surv1val 1n this rdpldly changing world., .

LA (/ <

Much oF the toLal knowledge an_ 1nd1v1dual achieves is reached
By the age of eight amd the early years of.a child’s life become
¢ increasingly important to his/her total development aud later educa-

tional achievement. It then becomes our responsibility to design
programs that prepare eagh child with the necessary skills to acquire,
o

process, apply and evaluate 1nformat10n toward a developlng knowledge

system. However, the foeus is on the child as a person, rather than

[

P

on the amount of subject matter the childJ%an master. The rationale
'supports the philosophy that each Chlld is of worth--a person of

Contlnulng development who has strengt%s ko be encouraged and unknown
a !

potentials to be released.

S

The kindergarten program includes all content areas in an -
integrated subject approach and is based on the theory that learning is
developmental and comtinuous. Much of the program -depends upon the ™

child’s needs and his/her levels of develapment in the intellectual,

social, emotiongl, and physical areas. Therefore, it is necessary

to teach what each child can comprehend according to the learning y
® . 4

style incorporating his/her need to manipulate objects and be :

actively involved.

®
»
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. GENERAL GOALS

et

°

e . 1. To develop the skillls necessary to communicate w

Aruitoxt provided by Eic:
.

|

" of knowledge.

knowledge and feelings.

.

. - s E ;
process information and relate it to an expanding store

s .

o 2

success and an undeirstanding of one's talents, abilities, and

creative potential.

3

achievement.

2

o

Py - ) The general goals of the kindergarten program enable the child:
2. To débelop intellectual abilities so as to organize and
'3. Teo develop a positive self-image through opportunities for

4, ,To develop psychomotor skills that promote continﬁed=academié

ants, needs,
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. OBJECTIVES FOR THE EARLY GHILDHOOD INSTRUCTION PROGRAM .o )

i ‘The general goals: ldentlfled in Sectlon A'give direction to the objectives
"~ for the early childhood instruction program. (fhese objectives are generallzed
behaviors stated -if developmental terms. They are based on the social- -emetional, 1
intellectual and psycho-motor domains within the child. Communici®ion permeates .
" these thpee QOmalns It is more than. the acquisition of language skills. '1
Commudication is the tool which enables the child to furction as a healthy,

productive -individual in society. The diagram below illustrates the.relation-
. o of' unication to the domalns and their Lnterrelatedness
7 / .
o 4 ’
< (.
< ¢
(%) =
‘ e — S
", . ¢ o
. 753iillecfual o E
e :
7 ~
Motor .
- e \ ;
L The Interrelationship of the Domains

The separation of the intellectual, social-emotional and psychomotor
domaing~is done for convenience in stating objectives. In’ reality the processec .
within the domains are exhibited in the integrative behaviors of the whole o : .
child. The objectives not only encompass basic learnings but .also provnde
an extension for those children whose development and capabilities enable~them
to progless further. * Evaduation of the objectives can be accomplished, because
the acquisition of behav10rs related to the’skills can be observed. Each of
the content areas can be used to develop these objectives. . )

' |
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Astérisksaon the following pages indicaée?basic objectives for the \
1arify selected objectives.

"average'.

., child. The statements in)italics llustratg apd € ’
. The objéctives may be met ir Many/;ays and in all learning- centers. ° _ oo
[COMMUNICATION | ( - , Cor
. - (7' ) . | " )
Oral Language \ o :
9 : . N s
A. Languaée Development : s i o
. . 7 - e . " i
The child will: : ‘ ——
¥~ Develop an adequate vocabulary to exﬁ}ess needs, emations and
- experiences. T e ’
9 . : ] o

%~ Acquire syntactic skills that endble meaningful expression.

The child puts wonds-together to Ei@ke compete Sentences. '

o ’ . N o .,
~%=- Relate experiences and.give information uslng a logical seq{{nce J
of ideas. - ' o

A chitd tells about the events of a family tulp in the sequence
‘in which they occwuied. : - g

) gonceptsvthrough oral language.

3

- Cladify

Tn falking abouf a ftornado Lhe chikd teklls a peen to £ook for an ",
ice cheam cone-in Lhe, sky. Further disdussion clanifies the
concept of tornado. ‘ b '

* . predict outcomes, make inferences and draw conclusions.

» 7

The child observes a cocoon and postulates that an insect wile
C.emeiqge. : 0 '

B Y Amditory Processing

s

The child will:

: » . .
- Distinguish  and identify environmental sounds.
he chitd names, the sounds heard whike cn the playaround,

. %~ Discriminate the similarities and differences in sounds:

rhyming words, woid beginnings, word endings. <
\-yUse sounds/symbot relationships.”
- Use consonant.and vowel sounds as cne means of decodiny. R
. A
4
]
' ; ,;7:) o
I P )
-9 - ;
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. mové parts of the body within a given Space.
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L . K : September ;
.' s b II. +Written Expression ‘ . °Rf 3, 1374 o 1
C¢ : . ‘
: o { A T : . . ° : . .o |
‘ Y A. Visual Processing 2 - ) i . S
: Con | . — .o '
- _//’3 B - Visual Discrimination , ’
; " The child will:  , - S .
v, .- . . . (u; ©
.'\ . ’ i disting&ish likenesses and d{:’fferené@é of forms and shapes. '
H L + Yhe chikd maichea “the. con&ect geomeznac LnAeaim iv the puzzle
- board, + - s p .
- C)/] éz)ﬂ . )
, %. distinguish likenesses and differences of plctorlal
b . . co\nflguratlons;». B . 3 ’
\\ -
%
The child- finds the ona cLouM thaz is &Lﬁ{@h@ﬂt ina Ae&&@A o
\ E clown p&ciu&eé. .
= \;'/7 dlstlngulsh llkenesses and dlfferences qf ‘alphabet - letters
o
<4 The child &amoveb the "g" magnefic Letten in the 5o££owing .
X series: p p g p. R ‘ ‘
:, . . | ) » os
“ distinguish likenesses and differences of prif}ted/words'. ° l
The child 1 8 chocse the same wo%d in a senies of wo&dA . :
’ 5tap top stop pots, . R . s
’ ' - Recognltlon /and Identification o A . *
| r fand Ide . : | ‘
The child will: ) s ~
' ﬂ e
. name shfapes and co].ors_.q' . ) ' - i
- distinguish sizer . _ e ‘ o
» e o
name elements of pictures. : . . ] 4
* o . ’ . |
recognize the letters of the alphabet. ! o ‘
. name the letters of. the alphabets -
read words.. : ‘ o N
N G .
. xead phrases sentences and stories. .
f ooz 7 . - " 7 \; . . ' .
. , -"Spatial Orientation ey T .
s P a0 . k_,/jﬁé:'_ﬁs o .
“The child will: -
| .J , - { .
|
|

The chifd goes oved and under an obstacle.

7/
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3 0

. sequence * from left to right.
The child stnings a patten of beads in a Lefi-£o-right process.
.vcomﬁgne letters to form words.

B. TFine Motor Processing . N

The child wills .

A

T
oM s Use. manlpulatlves -

The child uses cube blocks, /foeqboa)wtb "Lacing boajcd,é ;ouzzﬂe,b f
math counters, and wooden a,(iphabe,t Lettens.

we Scribble, paint 'draw,CUt and paste.

7

w= Use tools of writing in maklng letters, writing names oy attempt&ng
to write w0rds . . 1% . o
Th.@_ Md mmwﬂ omm nrme nf Fhe pﬂggﬁ Av o OPptpn ${mp (.:‘,',,('p,l Y
a peneil, S

s

C. Recording Language o ' o
The chilﬁ will:

Vo Assoc1ate spoken word/wrltten word: labelllmg
q

The teacher piints the uwoid "dinosaurn” on a amd nean the clay
- Smodel that the child has construrcied.

. Dictate simple scories about producticns.
R
W he ztmchm neconds the stowy about the zoo comf/wwon in the
‘blocks as the dw&ld tells Lt.

%~ Trace printed symbols.

The child dictates o sdony about a painting and then Duices over |
' ﬂw Ke,ttejw with a crayon oA pencil.

T Copy pumerals, letters and printed woKdJ

Tha child dALX@)ﬁM a stony about a diawing and then co;oxuus AL,

= - Write own words, gentences “and stories.

B

A child neconds own words, peihaps udina a niciionaiu oR
amm. compiled word bookLet, .
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—,III. Eanguage Comprehension ' . ‘vb/ o :
The ‘child will: o | L

*- Be attentive.
- Understand the meaning of oral lenguage.
*, attend and recall specific information. Te - G P

° Aéieﬂ heaning the storny at the £4Aien4ng cenze& the child Q@aﬁzeé
. *ha¢ the tnoll Zived unde& the ba¢dge. - . -
<x ’ . ' 5

attend and follow oral dlrectlons

! A ehidd. cﬁoaeA the doo& twws off the ZAghf and claps Khﬂe@ rimes |
’ 6&om verbal direetions. , |
a k ’ te
process information, based upon discugsion and ask relevant questions.
o . - i v .
- Understand the meaning of written language. ' )

., interpret characters and events shown in pictures.

Sy )
*. know that the names of ohjects and actlons are representoed by

‘ wcrds. : , : p 7
N\ ' v -7

) ‘

. read pictures or words to fimd general and specitic ipformatinn. 7 {

Y

IV. Non-VerBal Expression e - ‘ 7 : ‘ :

Tﬁé«child will:
#- Use nonverbal’ means to convey thoughts, feellngc and actions.

o

The ch¢£d in cneat¢va movement AhOWA ﬁaa£ingé 0§ happiness, angen, CALC.
“= Uge nonverbal means to extend understanding ofdcenceptg.

- The ch4£d moVes undei gh over an pbstacle cowise when given the oral
direction, i , . -

o

[

' ~ | | | INTELLECTUAL DOMAIN |

s A;%:pbserying s
The child will:
*- Identify objectsyand cheiacteristicg of things.

The child ehooses and desciibes a smootli o rough cube or sphenc.
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- Note changes of. oropertles

-

®

" B. ClaSSLEylng o . /T

The child otes uejabamy the relting of an Lice cubeo

- . . —

Thé child will: - ‘. o

-

*= Group without regard -for specific similarities.

\\

*= Group according topsimilarities and differEnces

l’he‘du’ld puts Zhe b&ocla_é in the case nandomly. (
- )

J

_The child selects tnlanguzan blocks 06 Ldentlcaﬁ size and shape for
adinplanes dn hif/hen airponrt constiuction.,

Re Group conSLSgently by two or more attrlbutes. .-

=

2

G;:ven an aAAO&iIT?Q/Dt 0§ bmc&s the ch/zﬁd uu,U_ group by colorn and
shape, ‘

= Ragroup the same.itémsluaingxa different set of criteria.

4

=

Q- L . s' . .
- Provide a logical explanation for. the groups.

Using Space/Time Relationships

o

- qﬁace
The child will: o o .

i . . , o . »
*. orient self and objects in space; develop-the concepts of body
awareness, position, direction, and distance .

The@!u,@d places 5@25 in a Apeu{u_ paéu‘:wn as du/cgna/fcd in a
‘/z_ven diagram,

" measure length and volume. ' - e
.
o / '
= Time e

The child will:
*. order. events chronologically.

The child puts in ondern a M’JM_QA 05 pietunes 6h0wu19 the growth of
a p&wi of

*. acquire such concepts as befofé; after, during, beginning and end.

] .,
-

S

*. measure time spang

The c!uld abémues how many times he/she twws the howr glass.
dwiing Anad\o ,
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D. Seriating ;
\-
. ( The child wiil: " ' \
%= Order objects according to one particular attribute.

The' child builds several towers 04 ghaduated heights, avuanging
them in sequence from the'Zallest to the shontest,

E. Quantifying
- The child will: | .
> . ﬂ\ : o ."ﬂ
*- Compare characteristics of objects and q@antities to acquire ) @
such concepts as longer, shorter, more, less, equivalent. ’ ‘
*- Match with one-to-one correspondence.
*- Count objects. - T .
*- Identify the quantity of a given set.

*- Use numbers toc represent quantities. ' .

The child necords in hLA/hen counting bock the numbew of tables in
the noom,

‘ *- Combine sets of objects and express the quantity.

- Use operational symbols when combining sets of objects (+, -, =).

o

F. Probiem Seeking and Solving
The child will:

*- Actively seek out problems as an expansion of natural curiosity
and inquisitiveness.

\ . The child s building a baidge and expresses a desine to make
o Lt into a drawbridge, ‘

- Strive to solve problems.
*. formulate '"what if'" questions.
*. collect information.

kS . analyze information.

draw conclusions on original question.

T . . generalize conclusions to other situations.

EEHEVR

a
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IX. Creative Processes

The child will:
*- Generate a variety of rnsponses- fluency.
~
The childnen oéﬂe)z many /Ldeow fon tgpu o@ bLock éi’)lu.ciuic%o

*= Produce alternate responses: flex1billty

The children deéide to buéﬁd an apamtment house. Théy discuss
- several d,ééﬂman,t types of buildings. :

*- Produce unique responses: roriginality.

While building the agantmani building one child suggests some
unique feature which the chxﬂdnen then &nco&ponatzo _ .

#*- Embellish thoughts, ideas or objects: elaboratlon.
Another child then adds on o the unique feature.’

III. Attention/Memory Processes

A. Attention

The child will:-. y

[

%~ Exhibit awareness of the immediate environmenfs

*- Develop the ability to focus on a selected activity.

*

*?vConcentrate,on a stimulus and gra@gﬁlly increase time of concentration.
B. Memory' . o | \ . °
The child Qill: R
*e Recall sé;ies, sequences, and lists: span and serlal memory.
The child nepeats a 5am¢£4aﬂ nRwiLs ey nhyma on fingen pﬂayo

W Remember mean1ngfu1 ideas and information: meaningfu%ymemory

Tha ch&ﬂd builds a zoo and recalls that giraffes need h&g@z&
cages.:

*- Recognize and reproduce forms, objects and arrangements of forms
and objects: visual memory . . .

When pa&nt&ng £he chitd &ecazﬁa and pa&ntb the tiee next Lo the
school.

. . ! r

%- Repeat spoken series, listen for specific detailsy imitate sounds
“and patterns, repeat oral selections, associate sounds and forms:
auditory memory. ’

The child produces the animal sounds while playing with the
wogden models.
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[ THE SOCIAL ANQ EMOTIONAL DOMAIN ' ~ - .
:7) : : » e . : . 3 . '3“,.

. The Development of Self

. > N 3

A. Personality Ad justment : N

- \
, N 9 o . - . .
. The child will: ° o }
u 2 , , - < ) ‘ ) » e .
.%= Appear generallv happy: cope with variety and frustration.
[ ' o
, > - .
*=- Maintain a healthy level of activgﬁg and curiosity. = . . o
< . « .
: . , ¢ - \ .
[ . . £ g ¢
*- Become increasingly self-redponsible,- self-syfficient, and autonoemous,
and at the same time have a healthy need-fot affiliation, friendsiip v
- \/ v e
and love. 3 -
7 . 7 ' e ¢
B. -Self-Esteem o - b et T
a0 , , . K :
‘The child will: . ‘ ' ;
*~ Develop a hég}§hy self-image. ,
4 § e . !
- . Ly
e Develop'sebf=conﬁiden&e, a sedée of personal worth, and security.
«II. The Development of Social Skills
" .
A. (Individual Relationships -
The child will:
O
= Str}ye\Eo be considerate of others; begin to be aware of needs, ;
feelings and wishes of others. : ) .
. ‘D ’ - N
° *- Begin to develop pdsitive means for emotional release. .

B. Group Relationships ' ;

The child will:
‘ .
%= Develop a reasonable code of behavior.
W Sfrive to function as a participant or ieader.

*- Respond to group-established limitations on. behaviors.
' — ‘v )
%~ Retain a sense of individuality within a group. o

In group bLock play the child shares own ideas while accepting *
zhe ideas and plans of othews fo make a consiruction,
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gﬁlﬁf. Development of Motivation for Learning ) -

. \9

" e g TﬁeqchLLd Ls-eager Lo dhare with peeis and teache% h&a/hew thaughté and
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»

» The child wZil: ) . e

e Develop positive feelinos about school, teacher and learning.

-

;oﬁ.ané 50& m,conémumiwno -

a

%~ Strive to:

initiate tasks. _ a. ‘ o
. persist-untii completion of task.

work for self-improvement.

A chitd puisues an interest 2n space vehicles. He/she completes the |
construction of a Launching pad and rocket ship a,gxte/z ex;oe)u_enung .
maméamon wzuih a paion constiuetion,

%= Pursue a wide variety of interests,

.

W Cultivate a sense of aesthetic appreciation by:

expreSSLng satisfaction and pride in creatlve and self-initiated
efforts.

A
U

valuing other people's contributions.

develoRng an awaréness of and an appreciation for the environment.
N .
\ ™ %

)

[ PSYCHOMOTOR DOMAIN | l o

o
I. Large-Muscle Coordination

The child will:

*= Develop body balance %nd position in space.

The

hops on one §oot and is able %o walk a Line.
¥~ Deyélop gontrolled movement. ®
\ . o . . . I3 . .
The~elilld stops and changes direction in 6 aunning activiiy,

- Develop coordination of movement.

3
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IXI. Small-Muscle Coordinati®n

’ ' . The child \wﬂi:\x ' - '
: ) #*= Develop controiled manipulation of objects.
) i

' R \ i -0 ' .
The child stniings beads and places pegs in a pegboard.” .

*~ Develop skill in the use of crayons, scissors, and pencils. .
. . .
. .

[
I1I. Eye=Hand Coordination e

|
< The child will: . ,
\
|

, . . | |
\\\~NKK W %= Draw geometric forms. ) . . a
The child duaws cincles and squanes on the chalkboand, S \1

*- Trace and copy. - ’ x

The child #haces a éandpapé)z Letten with {ingen and then fLemoducé,&
At 4n sand. , .

The cpild thaces overn Letiens in a Language expeiience sXoiy.

—

- fnim and align.
e : The child thiwows a bean bag et a gi%pq-mge;ta
d The child throws a ball to a partnein. L )

*= Match forms. .
: Ty

The child reassenbles a puzzle,

The child copies a shape, a Lelten, own name o4 a word,
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FQREWORD TO SECTION €-

.

: Sectlon t is a warklng draft and will be
a§h:xpanded in the summer of 1975. Parts of this
efe devéloped during 1973-74 and June 1974 by
a group of teachegs and parents with certain
curriculum specialifts as ¢onsultants.
qa .

An expansion of this section will include

a clarification of approaches tp teaching/

’

lecarning, additional organizational alternatives,

suggestiong for recording data for various
instructibn reasons. Kindergarten. teachers are,
durged to submit reactionsito this section and
idess tor additions to thé early childhoed
curriculum speclallst not 1aLer than April 1975.
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SUGGESTED APPROACHES

THE_DIPLEMENTATION "OF THE PROGRAM

1
.

Essential components of any educational program include the child,
the teacher, the’environmment -and the curr@culum. 'The type and extent 4
of learning which occurs will depend upon ‘each of the four components
and their characterlstlcs_ as well as on the quality of interaction
among the components. This interaction may be thought of as the
educational,program whetlier the organizational pattern is. self-contained,
team taachlﬁg, ‘non~graded or multi- age grouping.

It is’ generally under§tood that the klndergarten program uniquely
represents an, integrated subject approach through which multiple learnings
take place. Kindergarten, then, is a plamned program for the development
of the.basic values, concepts and skills needed to assure sudcess in.

_later life. ‘Therefore it is necessary to teach what each child can compre-

hend inya manner that is appropriate. for the child.

The teacher must have identified long-range goals as well”as objectives
for specific daily act1v1t1es in the curriculum. The determining factors

in all of the teacher's plannlnb, however, are the child's needs and interests,
as well as the basic principles of child growth and development.
. [

The nature of the five-year-old child Wemands an informal Learning
atmosphere and clearly defines the teacher's role in the educational
program. This requires the teacher to organize time, space and materials
so that plans for the child's learning can be carried out aithin the .
objectives of the kindergarten program. ¢ E v o
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TEACHING-LEARNING STRATEGTIES ]

the teachérqand materials. This interaction is the means by which
educational objectives are achieved. The strategies are based on the
knowledge of how young children learn. There are general approaches
for teaching in kindergarten as well as specific learning activities.

Teaching-learning strategies involve the interaction of the child,

With the child as a focal point, the teacher diagnoses, instructs
and evaluates in a continuous cycle.

a3

- CHILD
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S PLAY - A TEACHING STRATEGY

) Play is a natural function of all human beings and exitg€nds from

- infancy throughout adult life. It is’'an essential process through
which learning occurs in the young child. It is the child's way of
exploring: and manipulating through ‘which the child communicates his/

- her feelings about self and his/her world. The manipulative stage
is an integral part of learning and it must not be rushed or neglected.

The fuﬁcgion of play in the kindergarten ié to help the child:
T

- acquire skills

= increase understandings °
= gain knowledge

- relieve tension

= gsatisfy emotional needs

- make social contacts K -
. As the child ig obsgrved_at play, the teacher gains understand-
ing of his/her feelings @nd level of development. Thusy the teacher
\ v is able to plan activitigs which enable the child to grow academically
and socially. , .

. : 2

4 - :
Levels of play are dependent upon the social growth and develop-
ment-of the_,individual child. These levels are:
> -
= golitary play = the young child does not know how to mingle
with others nor need “or want to do so ‘

- parallel play - two children play side by side with no . @
interaction . ‘

- associative play - play which is not always cooperative, but
includes interaction

- cooperative play - children plan and work together, sharing ‘
ideas, materials dnd labor ' /

Play can be spontaneous or structured. In spontaneous play the -
child chooses his/her own theme. The direction may change often and
does not pecessarily conform to adult’ logic. The child may be playing
house and quite suddenly change to keeping store. There should be
as little adult interference as po8sible so that the child will feel
free to express his/her feelings. At times, .the teacher may need to
stop and/or redirect the play in order to keep it within bounds.

Structured play occurs when an adult intervenes and Suggests
topics or assigns roles. At times the skillful teacher, through
questioning or other means, will lead the child to a higher tevel of
play. -

' )
: -/
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ORGANIZATIONAL ALTERNATIVES _
. &4
. '{3
o

To/achieGé optimum learnings for a child, the kindergartén
clagssroom organization must be based on the nature and learning style
of the five-year-pld and show flexlble use of space, fime, materials,
curriculum and personnel. There are many organ1zat10nal patterns
available to the teacher, and he/she must seek those patterns that
produce a stimulating learning emvironment foxr children as well as
ones that give the teacher the freedom to use his/het own personal
style of teaching. WNo two days are alike, no twqQ cliassrooms “ook
alike, no two teachers approach instruction or cﬁildren in the sanme

[}

way. . v : .
D . .
» Suggested examples of different phases of organization are
given on the pages which follow. .
‘ pE .
. .
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j 3 CLASSROQOM ENVIRONMENT AND LEARNING .CENTERS .
‘9Q . g B .
. : . .
' The kindergarten classroom is a learning laboratory. Centers
(and classroom areas with appropriate equipment and a variety of well-
selected materlalé) are used for_act1v1t1es to implement the curriculum.
: A child, given new materlals, follows a sequential pattern of ) o
. manipulation. In most cases the progressxon is through the follow1ng -
; : stages: o , ¢
5 E 1. Free manipulation takes place ag the child explores the

things "he/she ¢an do with the materials
) 2. Guided manipulation occurs when the teacheér intervenes to

help the child clarify concepts or develop ideas. The

child may not have a product in mind or be able to verbalize

what he/she is attempting to do with the materials .
. 3. Representative manlpulatlon takes place when the product

is clear in the child's mind. Materials are used to carry
y out plaps and the child is- ablevtd tal¥: about them.

 The teacher should be “aware of the stages listed above; and ‘ o

“plan for the free manipulation of new materiafs, priors to usiég the

materlal in an instructional situation. Otherwise, the child may

-~ " focus on, the materlal itself rather than on what the teacher wants
done with it. Throﬁgh observations the teather will note children .
who have had previous experience with the material and will offer L

guldance as lndlcat'ﬁ in the second stage.

When the child/reacheo the stage of representative manipulation,
the teacher must proyide new mgterials which can be used to develop
new ldeaq,‘conceptﬁ nd products. Thus, the materials in the learning
centers will change throughout the year, with some materials .put away .
and others introduced. A balance should ‘be maintained between familiar
and new materials. :

When wofking in the learning centers the child:

- exercises self-discipline a
- displays initiative
- satisfies needs
- explores interests
- 'develops resourcefulness
- grows 1n social competence
* = develops skills \
.« gains knowledge '
‘- builds concepts
- recognizes and translates symbols.

-
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The teacher and aide circulate among the groups observing and
recording data and helping children as they work. Needs, interests?
and strengths are noted and form the basis for plamting the next -
steps for instructicn--children are given shert perlods of direct - ’
struction on a one- tOéonn basis in small g;oups. e ’

Some general guwdellnea sthich will faCllltatC the use ot the
learning centers are as followg*u/
? .
- The number of centers in use at any one time is determined , .
~ by space, the needs and interests of pupils, apd the teacher's ’
plan for instruction .

b
. i
- Centers are placed in an area best suited to that particular
activity ’
R v = Standards for working in each centéf ure developed with the ) .
children and.grow out of the situation ,
. i a
{ - Materials shquld usuwally remain in the appropriate center
° : . 2 R B "‘,’
- ',” - Materials and equipment are introduced, withdrz;wn, modified - 4
T ‘ and refntroduced throughout the year o
’ o . o3
= A limited amount of equipment or materlals shou1d be available ' 2;1
N - for use at any one time w
e *
= Materialj not being used should be stored - ‘ >
=5 ’l-,'\:
o ' <~ Pupils called from a tasik should be able to return and find T
: , it undisturbed . - .
; - Thé:pumber of children wé&#ing in a center should be 1imited
: according to the space and. activity » ' : Yoy
v - Each Chlld puts awly-the materials used when the work is . ~iﬁ
’ finished; putting materials away is important to the child's ?a‘
learnlng of pattern, ordex and good work habits “ ;ri
o

There are certain work centers rgcommended for the kindergarten
classroom. A listing of these centers, the materials, desirable
outcomes and -suggestions for -use appear on the following pages.

- - I 1
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LEARNING CENTERS

$17

CENTER

4

x

Axrt

Should bgfavaikable at all
times.

4

rag .

easels
*paints
*brushes
*clay
*crayons

*paper

. *smocles
’ *paste

*pencils
sponges

gcrap .box

“gclssors

baby carriage

picture books
eagy-to-read books
rocking chairs

finger paint

NT MATERIALS
3

 Housekeeping stove mirror
sink dishes
refrigerator pots and pans
cupboard housekeeping tools

- table and chairs dress-up clothes

baby bed play dough

° [
*Should be available at all times.

g4
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DESIRABLE OUTCOMES
L

3 P2y
o L/ ° a

ITEMS . TO BE CONSIDERED

=

v

2 ' . 7

Develops the concept ¢f one to one

coxrrespondence.
' Encourages language development.

Extends undergtanding of roles.

Expresses ideas and feelings. \

Accepts ideak of others .and re- -
latess thoge to his/her own

Facilitates the progression of
play from one level to another.

Gains pleasure from blocks? =
Learns to handle bodks prop Frly
e Li-

Beginé to develop accepgﬁbh
brary behavior.

. Reads picturee and symbolgd.

‘Digcusges bovoks with others.

"

Expregsges individual crea=,
tivity. . *

Recognizes color. g

Discovers that overlapping col-

» ord in painting produce col- -

or variations.

Explotes the use of variousg
‘media.

PO e

0"

. ©

This center will be fairly perma~
nent.

Clay and water .cause the house-
,keeping tools to deteriorate.

Use play, dough and water within

‘©limits set by teacher and pu~
pils.

Place in a well 1ighteé§¥quiet
area. '

The books are.attractively dig-
played dnd changed frequently.:

The child may need help in han-

~ dling a book properly.

Each child should have clean hands
whengoing to the library area.

[N

Counter tops provide good palnt—
ing space.

This. center’should be placed near
the sink.

Clay, fidger paint and the scrap
box are introduced one at a time
and then placed in the center.

Jome materials may be withdrawn
when others are brought out.

Paper on the floor under-the ea-
sel protects the floor

Five or six smocks are’a suffi-
cient number to be in use at

, any given time. -

Sponges are used for cleaning pur-
poses.

C P

L\,\\‘
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LEARNI%@ CENTERS .
« ,»'/ =
CENTER MATERIALS =
/ -
Listening earphones -
‘ tape recornder
records
B record player e
o books to accompany records, when-
ever possible
rug .
Blocks unit blocks <z
: . block accessogies ' .
a rug
i
' ;
an ¢ =
J 6
? 4
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Early’ Childhood K
Secgtion C .
September 3,

1974

DESIRABLE OUTCOMES

ITEMS TO BE CONSIDERED

©

Develops attentional skills.
Becomes selective in choice:-
e~ ‘ of materials.
Makes some personal choice
in musgic.

o . o

@ .
Develgps understanding of
quantitative relation-
" ships.
Deyelops skill in planning qQ
activities. -
- Provides Opportunltles for
leadership.
Shares ideas and materials.
Discriminates in s1zes and
" shapes.
Develops the coucepts of o

' weight, height and bal-
3 ance. v ¢
N Develops basic ideas of
construction.
increases skill in con-
structiocn.
) Improves mapipulative
S ? skills. \
) Acquires problem. s6Tving
) m techniques.

FraCEL«leS safety measures

« The lisgening center should be

. located in as gquiet an area
as possible..

A rug on the floor in this cén- |
ter is helpful. ﬁ

Children may sit or lie’on the |
rug as they listen. |

Eerphones should be kept off: ‘
the flogr and cleaned frequent- : ‘
ly.

Childxen choose'material they |
wigh to. uge.

Material is changed often,

@ &

A rug absorbs much of the unavoid-
able noise of block play.

Blocks are stored according to.
size and shape.

Blocks are put away as they are
taken down.

v
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LEARNING CENTERS
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‘ CENTER
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MATERIALS
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4 sand ta! .e

b

Water play

Ay
Manipulétion th )
© o
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ERIC
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sand table

W < sand

plastic containers for sand

brush and ‘dust pan

plastic covering tor floor under-
the table

funnel

sieve

plastic sprinkling can

containers for measuring

7

" water table with syphon
plastic containers
(various sizes and shapes)
bottle with sprinkled top
floating and nonfloatfing objects
sponges :
‘plastic sheet for floor

o

tatileblocks
counting cubes
lacing shoes
beads

dominoes b
pegboard and peps
Lincoln logs
tinker toys
Ceo~-stix
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I'}'EMS TO BE CONSIDERED to )

¢
<
.
o}
iiz
.
.

Measures quanlltles
Reconstructs work-a-day worl&
(tunnels. bridges, roads)

Discovers certain physical
phenomena (erosion, land
forms, seepage, texture,
properties of sand)

lepresents physical space
with phvsical objects.

i

Receives certain -sensory im-
¢ pressions, *
Measuies quuids;_ ©
Identifies objects that float
and those that do not.
Understands certain propertst

of water. : &
4

&

Develops ideas of pattern
and order.

{ompares and catevorizes
according to color, size
and shape.

Develops eyeihand voordina-
tionh and motor skitls.

Sees the vrelationship of

" parts to the whole.

ey

Discuss. the importance of keep-
ing the sand in the sand box. °
Much discussion of the proper
use of the sand table is re-
quired throu; -houL the time
it is in use. ’
Limit the pérticiﬁghts to not °
‘more than threﬁ, preferably
two . .

‘Keep sand damp so that it can be

molded and shaped

Children should help drain SZe ’
sand from the box. ,
Keep a pail of water near Lée

sand tablé so that children’

can rinse hands when they

finish playing. "
Fa¢h child learns to be respon-.

sible, . ) BN

Place table pear the sink l
lave' at least two large sponges
and paper towels near at hand.
Drain or siphon the water from °
the table frequently. Chil-
dren should, help do this,
lelpful ~for some childrenvneeding‘
~ sensor, experience/’
Limit time for most children
to develop koncepts of meas-
uring, etc.

3

These materials are used at the
table in the center or on the
{loor nearby.

The nnmber:of materials avail-
able for use at one time
should be controlled bv the
needs and interest of the .
roup. /

i
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Manipulation (Cont.)

o

=

—

parquetry blocks
puzzles

lotto games

sequence boards
tedcher-made materials
coordination boards

workbench

saw g

nails i

«scraps of soft wood, cardboard,
styrofoam

hammer

dowel sticks

brace, or bit

sCrews’

sand paper

screw driver

glue

[
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DESTRABLE OUTCOMES

ITEMS TO BE CONSIDERED

learns toe idea that he/she can
make useful objects.

Sees raw materials transferred
into a product.

Produces something that is real
to the child.

! = 25 =
);'.!1»;‘1.
o g
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This center is placed in the class-
room during the second semester

Choose an area that is free {rom
other-activities and larve envuph
to accommodate all necegssary mate=
rials. v

Materials should be easilv acces-
sible to the center.

(hildren are given explicit safety
rules along with discusgion of
exch tool and ts use.

Two children work ‘n this center a¢
one time.

- Congtant supérvision is degirable

This yuidance mav be relaxed some-
what as the children learn to
handle the tools safely. :
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o "THE TEACHER-AIDE TEAM o S
. £ . e h o
.. The kindergarten teacher'wgllthe'one of a team of professional and
R "bapaprofeﬁsidnal. personnel invdived in the education of the five-year-dild.
o~ ' Thé temcher and aide form the classroom team. The quality of teamwork
- between these two is reflected ‘in-the thild's educational program.
t. A . . . o . N . P
The ,adults who work most successfully in the kindergarten:
;4ﬁf - = enjoy working-with young children ; ‘
¢ . - practice infinite patience o T

“®, . - exhibit sensitivity to feelings, needs and levels of performance,

" 'with or without communication, on the part of the child N

- can function comfortably and appropriately in a-constantly changifg
situation. - " :

The quality of the ‘teamwork depends upon:
.= mutual respéct and support L
" = establishment andf maihtenance nf good communicatio
"= understanding the role. of eaclr in the dai}&»program.
. PR (‘} .

Y e’
‘4 » — ;
. - ¥ -
D ROLE OF THE TEACHER ROLE OF THE AIDE% :
. ¢ : : :
. .
N . L) ’ . ‘ : .

. initiates the leadership -« === works in a team-member role

role in the team o ‘ S,
.. sets socio=emotional . |- = = = =L supports'socfb-emotional

climate , ’ climate

. structures classroom > - - —*-| assists in structuring class-
environment o CF , room environment

Y SEPRE : . '
o . determines the ass€ssment _|= = = = =| participates in assessing and
—.t—"and plans for instruction | planning for instruction
. . determines teaching - = =~ =|, utilizes teaching &trategies
strategies ‘ ~ )
. o ) . . !

. establishes outline, for = - = = =1! assists in maintaining the
program schedule _ﬁ : program schedule

. provides the direct ‘ |- - = - -|. reinforces instruction and
instrﬁ§$ion : enriches learnings

- . . : - e
I !

*See the following page for
specifid¢ suggestions.
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T Section G
.« September 3, 1974
Suggestlons for Implementlng the Role of the Alde )

. . R :
. & .
i . - . "
o . -

- In the kindergarten team the aide

Ed

. - . works in a team-member roler

- develops trust and belief in the team Lo e

- offers ideas and suggestions for team consideration

- ‘learns needed aspects of curriculum thepry from teacher

- extends theoretical ideas into, practicey
S suppbrts socio-émotional ¢limate

has a working knowledge of Chlld growth‘ﬁnd deveiopment
) . strengthens the child‘s self-concept
Yy o . n ' spots trouble situations,( intervening when approprrate
L ' furnishes the child.with ahother person witH whom to- identify
prov1des a greater feelxng of securlty :

a .
» o

.+ assists in structurlng classroom environment

r

.

£y

- helps prepare centers

- inspras -a smooth flow of children in and out of the centers

- frees ‘teacher to work with small groups durlng work/play tlme
"~ helps prepare bulletin boards

- helps in maintaining an orderly room

. ' . pari:ic‘ipates in assessing and planning for instruction 1

¥ - meets with the teacher for -planning and evaluatlom
- helps in assessing and recording skllls .
- records work/play observatibns '

. utilizes teaching strategies

- supervises free=choice activitiefs in centers
e - works with small groups

S I - assists in individual instruction .

' - helps in total=-group instruction

" . assists in malntaining the program gchedule

. ) + ~ furnishes material and enuipment'support -
- "gives clerical support

- prepares instructidhal materials

- participates in daily routinegs

4

. reinforces instruction and enriches learnings

- facilitates learning in centers
- listens to ahd talks with children

L - - fosters creative efforts in art, music, and physical educatlon
' : o ~ records stories children d1ctate
' ‘ - reads, tells, and discusses stories

: o _ . =27 -
ERIC Yiud9
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."  Evaluation of the young child's 1earn1ngs is part of
cycle of dlagnOSLng, intruct:ng, planning and evaluating.
observations.of each child's behavior and progress should
recorded by the teacher for use 1n the cycth identified above.

6he‘§ontiﬂu0us
Constant
be made and

Early” Childhood K
-~ 8ection C
September -3, 1974

o




‘ Early Chlldhood K s
P ¥ Section C z .
VT - ’‘Septenber. 3, 1974

o

» : ’ =
. . ’

) , 'ASSESSMENT OR DIAGNOSIS FOR KINDERGARTEN

o

" : . .
- , the year.
' tion, for 1nd1v1dua1i21ng Jnstruction. .
4
' >
Part I - Relationship of Assé&sment to Obiectives

L3
J

e

°

‘L _ Assessment or diagnosis is‘a process that is ongoing throughout
It identifies performance levels of each child ln prepara=

4

P

j . N i R \ . .

The obJectlves ‘in the attached charts were selected from Sectlon
B of the Program of Studies, Early Chtldhood Instruction (Klndergarten
; o Section). They have been designed for both initial and ongoing
assessment. The objective ich are shaded have been selected for
initial assessment. They are censidered minimal yet basic for
determining starting points for instruction. The charts may serve . ¢
as a guide fo the teacher for keeping a record of what has been

N assessed and ho#.: ' o .
G S N ~ - . 1Y /
Part II - Suggested In1t1a1 Assessment Tasks . °
i . (Page numbers in shaded areas ‘of the chart refer to ways

of assegsing. )

- Cqmmuhication - Oral Language (p. 37) . . e
w "« ‘Language Development . : 'fﬁ
N \ ‘5 . o K
i . .g'ﬂ§~ Communication - Written Expkession (pp. 38-42)

e . Visual Discrimination-
’ . Recognition Identification A
. Sbatlal Orientatfon . : s

.. Left-To-Right. Sequence

- Intellectual - Learning Processes (pp. 43-453) .
. Classifying _ v .
. Quantifying ) ’
- Intellectual - Attentlon Memory (pp 46-47) .
' . Visual Memory .
. Auditory Memory o

- Psychomotor - Large“Muscle Coordlnatlon (p 4.8) -
. Controlled Movement
o4 Body Balance, P051t10n 1n Space

- Psychomotqr - Small Muscle (p. 49)
. Use of Instrument

- Psychomotor - Eye~Hand Cdordination (pp. 50-52)

[
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*Part II ~ Suggested Initial Assessment Tasks
. ~ ~

- ©

.

1"ORAL LANGUAGE | .

2 r ”,‘
o U : . |
LANGUAGE DEVELOPMENT :
Purpose for Selection: . |
- To give a general idea of the child's oral ldnguage development
Material: ' .

= A picture with open=-ended content’
- Tape recorder (if desired)

Procédure:
- Work with individual child. : ’

" = Have the child give his/her name and age. Show picture, saying "Look
at this picture and tell me a story about it."

- Use tape recorder (if desired) to record verbatim verbal responses
of child. (The children must be familiar with and have had exper-
iences with the tape recorder before it is used for diagnosis.)

. - Record response and determine developmental stage,’ being aware of
vocabu%fry, syntax, sequence, concepts and inferences.

Developmental Stages: . 4
N (a-h below represent lowest to highest level of response.)
a. Nonverbal - Child has no language, ferhaps a shrug.

b. Naming Objects - Child gives a noun response=--for example'

girl, boy, daddy. z
¢. Wholeness - Child says, for example: "Supper," meaning more
: than just one word. o
d. Two words - Child sayd, for example: "Go home." 'See mommy."
e. Putting Action to Noun - Child says, for example: ''Children
playing." ’

f. Phrases - Child says, for example: "Hitting the ball."
"Washing the car."

g. Dlscr ptive - Child says, for example, "Brown dog ""Blue

! car. '

* h. Sentences - Child says, for exampld: "Daddy is washing the

car." "The boys are playing bqll."

P .

Source:
; - Diagnostic/lnstiuétional Procedures in Language Arts and Math for
. _ Five-Yaar-Olds. CEEC, FCPS, August, 1970, pages 20-26.
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E . [WRITTEN EXPRESSION:]

-’

v

VISUAL DISCRIMINATION

» * v

Purpose fot SeleCtion:

- To show‘the_child's ability tQ’dealiﬁithlvisuel symbols

Task A : N »

- 4
- Matches visual symbols

Materials:
e ]
- Test form (see next page)
- Crayon :

Procedure:

- Assess on a one-to-one basis. .
After familiarizing child with the format of the test, using the
two- examples at the top of. the test, have child proceed to complete
the test on his/her own within the specified time limit. See matchrng

sheet, page

Recording the Performance:

- Number attempted

-. Number correct
y

i

*It is important for the teacher to consider left-to-right sequence in
this task. .

@
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Early cChildhood K , e _ .

- Section C » ' < , . . .

September 3, 1974 L > - : -
- [WRITTEN EXPRESS ION*| : *

y

RECdGNITION,-IDENTEFICATI@N (NAMING ALPHABET)

-

Purpose for Selection:

~ To determine the symbolic level of the child's visual discrimination

.

Tasks: L o "
' = Recognizes capital letters (See next page for follow up tasks.)

LN

A ’ . Materials
- : . & f
' .. Sheet of paper for each child with capital letters not ,
- in order ' . ’
- . 4. Crayon ' ‘ S ) _ (\

# . Procedure

(4%
[

.. Assess on a one-to-one basis.

u o .. Child marks letter designated.”

- Names capital letters (See next page for follow up tasks.)

. Materials
e <

.. Twenty~six 3 X.5 cards each with a separaté letter
.o Procedure " ) k : e
.. Child takes cards in scramble Sequence and calls out name
of letter (start with letters of child's name to give

‘ .a feeling of success) as they are flipped over. "It is
" important to record the letters the child does not know.

- ©

(Teacher note: A further extension of this would be to have child
then "order" these letters on the table.) :

o

Recording the Performance:

- Task I - Child's shect serves |as record. *

¢

- Task II - Record the informatton.

*It is important for the teacher to consider left-to-right sequence in
this task. '

]

3

’ - 40 -~
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. [ WRITTEN EXPRESSION | ‘ '
- | K

A Model Prescriptive Diagrém for Sequential Leafningg

Recognition of Alphabet - Follow-Up to ¥nitial Assessment
(8ee previous page)

4 - . - Discriminates pittorial
INITIAL ASSESSMENT: configurations through
: L matching
;"#" .
> . . - (‘;

. . - Matches 6-8 visually
Recognizes ‘capital letters

7
«# - Descriminates likenesses
, . ' and differences in geometrid]
; : . : ‘ : .shapes through matching

like upper-Case letters

[

| ' tiLf not able to - Matches 6-8 visually
Names capital letters erfqrm, go to like lower-case letters
/”" thig—Tist (start . »
S at bottom)
2
¥ , : : . o
- if able to perform, go to this\ - Names lower-case letters
list (start at top) g ; .
" o= - Associates sounds with
symbols
. - Produces letters
- Sequences letters
v 9 t . f:] )

. 41 -
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[ WRITTEN EXPRESSTON*!

SPATIAL (PRINTING NAME) o : .

Purpose for Selection: ! L

-

- To determine the child who can recognize hié/her naﬁe and print it.

Tasks: S ‘ : ) Lt
- Recogqitiif)??
L. Materlals e . o
) .. Several cards with children's names printed on them
.HProcedure )
’ .. Ask child to find his/her name. ’
- = Printing Name . ¢ '
. Materials " ™~ o
- .. Paper and a selection of crayons and pencils (see teacher
snote) \, ' o
) 1
. Procedure
. .. Ask child to print his/her name. , o i

(Teacher note: A selection of materiazis enables teacher to observe
previpus@expeniences with tools.) ’
*

Recording'the Performance: ‘ .

S

o b ] -

Recognizes name : .
3 Prints name A
. Writes left to right " ) .
Uses tool comfortably . ) .

A

< : " ' ¢ =
W
G‘ . . .
*It is important for the teacher to consider 1eft3Eo-right seguence_in
this task. . -2

. . ] . ¢

o
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o : | INTELLECTUAL | .
'LEARNING PROCESSES - CLASSTFY ING T
» Punpose for Selection ‘ :‘ N i

<

“~ To show the child's abillty to form logical groupings.
- ~ . - ‘ .. A
"« " Materials: o

-
1

Three red circles v | ©a .
Three blue ¢ircles S
hree blue.squares , ‘ ,
Three red squares PR . ; ;

Procedure:
- Assess on one-to-one basis

- Place above items randomly before child. Ask the child to‘"Egg
the things toggther that go together."  Observe carefully whit the
» child does. You will look for the fotmation of logical groups
(i.e., all red things together--all blues together; all squares-
together-~all circles together). If the clild forms any of these
grouplngs, ask that they be ''put together “another way."
This means the child must change the criterta. - °

- , Record.whether child can form logical groups; and can change
' criteria.‘qggst five-year-olds can form logical groups, but w1ll
experience ‘fflculty when asked to change criteria.

Source: ’

- Diagnostic/Instructional Procedures®in Language Arts and Mathematics

for Five-Year-Olds, CEEC, FCPS August 1970, pages 63-68. ~
- .Y .. ‘ - ) ) '.' . ’ ) 9 d
& . ’ ‘ =2 V
Y
N , ~ .
hd o 133 2, b ’
* 2
9& s
[ . .
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Early Chlldhooﬂ K

- : o ~§ectlon C I IR Co
- September 3, 1974 = ' : ) ‘
: : . :INTELLECTUAL
LEARNING’PROCESSES = QUANTIFYING . '
s Purpose for Selectlon' o
< To determlne the Chlld s ablllpy to quantlfy : .
7 ’ P &
Materials ) 8 o .
~ Inch cube blocks L ' B '
. . ) .
° Tasks: o _ C
- Naming sets ~ (See pext page.) d
) . Procedure = = : N o N
o : 'g ’ .
‘ .. In small groups
9 . ’ . : .
1 ' .. Place a set of blocks before each child and ask how
* many blocks are seen. Change<~the amount each time,
. . - beginning with three blocks, until sets up to nine have
5 . , been presented ~
\,' - \'. -
o’ - Making sets (See next page.) '
\ = 4 "~ i . o
~ Procedure : ‘ 2
N
P ¥ ) . lee child a supply of blocks and ask that they be grouped
. ln)fours, sixes,. threes, etc. i
I « s ’ . *
The @erformance-//é _ e
év -~ Record the sets that prove dlfflcult for the chlldren as” they are
R performing the tasks. e
A - - L '
-y, . - Instructional Procedure:
: Refer to Prescrlptlve Dlagram on the following page.
. :/ o ) > o : =g - ‘ ’/
o ,. ‘ 5
& i .
Look for child's left-right progression in both counting and forming sets
v .
4,«/?' \ ® .
B ) .
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- - > =« [ONTELLECTUAL]
, } ' A Model Prescriptive Diagram for Sequential Learnings .

Sets -~ Follow'Up to InitialfAsBessméntf
(See previous page) w

(? ¢

- " . 1 i . .

ay

’ ) -~ Daveloping discrimination
. . “ i o of size, shape; color
. INITIAL ASSESSMENT ' "o - Developing vocabulary--
' L B ;above, below, beside (etc.)
" - Making one-to-one’
S, " correspondence
.v, Naming Sets ’ - Distinguishing of more‘or
: | if not able to less * ‘ . ’
. . ‘ -perform, go here ~.Jdentifying sets having
¢ Making Sets (start at the one or more objectsy
: , bottom of list) .
, ) : <itn . . f ]
ILf able to perform go here ognizes numerals
(start at top of list) - Seqyences numerals
) . -~ Jrites rfumerals
. - Makes, sets of more than/

- Combintes sets-
- Names numbers between two
. distinct ’ -

o , 45 -
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Early Childhood K * |
Section C o ’ : .
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.| INTELLECTUAL | ,

> o - ) .
v ,
———

ATTENTION - MEMORY ~ VISUAL MEMORY

o ' ¢ . ]
L} ) s :

» . ' .
" Purpose for ‘ection:

‘- To determine the child's visual memoyy . \

‘Materials:

. sﬂ:; : ) ' . ¢ *
- Coin ’ )

= Pencil .

- Scissors : - I
- Naitl :

= Button . v o e
- Pen ‘ L - h ' .o
- Paper clip, ;

Procedure: . ’ / f

- Assess on a one~to~one basis

“ s
=

- Place seven items on a table, one at a time, #s the child is sitting
© across from you. After yahuhave placed ‘all the items (coin, pencil,
scissors, nail, button, pen and paper clip), the child looks at
the objects while you quietly count to ten. As the child turns his/her
back, remove one item and place it in a box that already conQains /
: several other items. The child is then to turn around and find
‘the missing object in the box. ‘Do this- for five of the items.
The child is not asked to name the object, since the task. pertains -
to visual memory. ‘

<

. . .
Recording the Performance:

-

§ ‘Yes No ’ . : . °
Pencil ] : 4\
 [Nail = y
© Paper Clip .
Button Total Correct
Pen ' l A} , ¢
- !

- 46 = v
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. . INTELLECTUAL . . o
ATTENTION - MEMORY - AUDITORY MEMORY .

Purpose for Selection:

. . 8
- To determine the child's ability ®o remember and repeat in correct
-sequence a series of symbols heard. -

Materials:
. - None necessary > 1 ‘ |
Procedure: : J

- Assess on one-to-one basis !

~ Say each item Below and have child repeat: -
1. 8-4-1 or 7-3-5 . .
> 2. 2953 or 3417 o
3. Say "Baby sleeps."” Now say "Baby sleeps in a little
bed." ' ‘

) ‘ 4. "“We are«going to buy some candy for Mother." ,
* 5. M"Jack likes to feed the little puppies in the barn."

»

Recording the Perfbdrmance:

[}

- One point for each correct response L

<

Source:
. : \,
- Assegsment of Learning Abi-lities for Beginning Kindergarteners, )
Instruction Manual, CEEC-Learning Disabilities, FCPS, August 1972. .

N
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i PSYCHOMOTOR |

-

LARGE-MUSCLE COORDINATION ~ CONTROLLED MOVEMENT, BODY BALANCE ., POSTTION IN
SPACE -

Purposes for Selection? .

- To determine the child's large-muscle development.é .
_ ‘ . ~ ) B
Materials: . ° . .

- Masklng tape for a stralght line on the floor
- Stop watch

Procédurg: ' i s

- Assess on dne-to~one basis *
. . * . + ‘-'"
- Select a group of five children and take them-to a de51gnated area
within the classroom. As ‘'the children watch ahd listen, demonstrate

the)ta*k Each child then individually performs the “task.) Accurately

<

record. the child's perfermance during th;s time. : N .
: 1 N .
Tasks: R - ' } o
- Contrclled Movement - . . .
A » PATE Fb

. Run - Child runs on tiptoes and stops.
oo Skip =~ Child skips, maintaining; alternate hopping foot pattern.
u-iﬁody Balance, Position in Space:
% . - "
. Stand - Child stands gn one leg 5-8 seconds. The other foot may
not be touched to the floor or the child may not move out of place.
tk‘y Heel-Toe Walk-Forward - Child walks forward five or more steps
with heels one inch or less.in front of toes. 0 -
. One-Foot Hop =~ Child fakes 8-~10 hopping steps on -a-reasonably
straight {1ne The child's othér foot may not touch the floor.

«
v

Recording for Performance:. > -

Child*s Nane Task. Yes or No. Observations

Running on Tiptres N

Skipping '
o Standing on One. Leg

! Heel~-Toe Walk-Forward

¢~One-~Foot Hop

“ 48 - ,
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LesycHoMOTOR* ] ’
¢ ‘. ‘ . ‘ " . ‘
SMALL MUSCLE - USE OF INSTRUMENTS (DRAW-A-MAN) L.
’ . S oA ' . 3
. Purpose for Selection: : : , ~ .7
R } o 4 N
< To determine the child's smallemuscle development 4 . oo T
. . ) . e\w‘ . .
Materials: : . . . e
_ _ % . .
- Unlined white paper, 8% x 1l inches T :
h - A pencil for each child i \ o
~ ' ; N
Pr—}e\dure- vy
.' - Assess a small group of children. \
- Before evaluatlon, enter the name of the child and.the date i(n the i . ‘
° upper left hand corner of his paper. Distribute the papers’so that )
4 the above idata is at the top of the sheet but turned face down.
‘ - Give directions: "Qraw a man--make a picture of a man on iyour sheet
. ) of paper." If any ¢hildren seem unable to respond to the directions
to draw a man suggest that they draw a boy, girl or woman.
Recording the Performa'nce:
_ - Use the MRT manual or The Draw-A-Man Test prepared by R: J. . .
‘ Schillo, September 1969. s o
See C Appendix. o ’ ' N
. ] . ‘
R H é i . *
° , : \ o
/
./1‘ , .
' 3 o7 . N
3
N
N #*It should be carefully noted and recorded as to whether the child used
left or right hand when drawing the man. o
A : . : . ’ !
‘/ . ﬁ
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- ’ ‘ [ PSYCHOMOTOR*.|
©-* _ EYE-HAND COORDINATION - DRAWING GEOMETRIC FORMS
‘ ’ Pdrposé for Selections:
. .. s : \ !
& - To determine the child's eye-hand coordination
Materials: - _ .
v ’ ° ) " - ) ', ’ " » . "‘t

- Copy fqrms
- Pencils

Procedure:

i' - Assess a small group of children. 4
< . . . ) 0) €5
o - Select a quiet: tgble area where the children will not be distracted
_ easily. Seat children at desks or table and ask them to maKe a
picture like the one that is given. See copy forms. ‘Child coples
\ the forms glven.
T : Recording the Performance: B %§
- ,
- In general the scoring criteria given below have been taken from the
*descrlptions in Information Report: Tests in the Child Study Program
by Dr. Richard Schillo. One point for each form successfully copied
should be recorded. o _ . .

. . g . » o N
. Circle - One continuous, well-closed line approximately round.
The long axis may be as much as half ‘again as long as the short
- axis. ? :
. Cross - Two continuous lines of approx1mately equal length
4 1intersecting at “their approximate midpoints. More + than X.
*. Square - dlosed figure with four clearly defined sides.
. Triangle - ‘Three clearly defined 31des, one corner higher than
the others.
.« Rectangle - Closed figure with four sides; shape clearly diﬁfer-
) entiated from square.
. Verticlé Diamond - Closed four-sided figure with approxrnate
rotation. ‘Allow one line bowed or wiggly; allow one corner

_ appngLmately horizontal vertical orientation. Score very
‘lenjently on intersectiof . - ’
i A |

' -

*Left or Right Hand - Circle the appropriate letter 'in the box at the corner
of the copy forms for child's usage offleft or right hand. °

-

2

i X ) ' : .

with-over shoots, gaps; allow dog ears; allow to be rounded. '
. Dividdd Rectangle - Outside: closed figure with four sides, shape
diff€rentiated from square. Inside: .continuoys lines of

e
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4 . B
COMMUNICATINGAHIIHMPARENTS

1
nome-

Close communication between and school is essential if a - .
child is to be given maximum help in developing his/her potentialities.}-
This communication is especially important during the early childhood
years. The child's successful adjustment to a .totally new environment
is best achieved when both parents and teachers share a.concern and

responsibility for prSgress.

1

Communications should:

- be designed to serve a positive constructive purpose
- assess academic, physical and social progress
- focus on the individual child's growth in relation to the early
childhood objectives- .
-~ indicate where there is need for 1mproVement '
- be presented in terms that are meaningful
- include suggestions for parent to use in reinfercing and supplement-
ing learnings

Conferences

-
o 1

Conferences can prov1de the most effective way for paxents and
teacher to .meet, exchange lnformatlon, gain insight and develop
understanding of the child's needs.

-

3

Ay

E

—

Individual ‘Conferences - Carefully planned individual conferences
should be given priority over other methdds of communicating with
parents when there is time to schedule them. Parent conferences
should be held at least twice a year. '

Special Conferences - Conferences may be called at any tiﬁé during the
year when either parent or teacher feels a discussion is necessary.

Student Conferences - Informal discussions between teacher and student
should be considered as a means of keeplng the child aware of his/her
progress. =

Group !onferences for Orientation and Information - When classes are
large and time is limited, the parents and teacher may find a, group
conference for orientation and information satisfactory. . Groups of
parents meeting with the LeSCher could profit by sharing their comments
and questions.

/

- 33 =
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Guidelines for Individual Conferences:-

4 - .

" Parents are especially anxious to discuss the child's reaction to
school. Many of them hesitate to request a conference but welcome the
opportunity to talk with the téacher. Parents know their child better
than anyone else and can be very helpful to the teacher. A successful
conference is important in. bringlng about a cooperative friendly rela-
tionship between the school and home. Every parent should have the
opportunity to have one or more conferences with the teacher'during the
school year. One of these should be early in the year. The responsi-.
bility for the success of the pareat-teacher conference rests prlmarlly
with the teacher.

.
3

T e follow1ng guidelines offer help in plannlng and partlclpatlng
in confererces: : .

The téacher:

preplans the conference, deciding upon its purpose and points
wished to be dlscussed ; y oo
i

sets’ up a_coquxtable meeting place where there will be privacy
without interruptions . ‘

n

is relaxed, gnhdrcied and friendly

N encourages the parent to express thoughts and feelings with
T - the knowledge that they will be listened to and understood

encouraées both mother and father to attend the conferences
is objective and specific in reﬁarks'and offers constructive
suggestions as well as constructive alternative methods of
working with the child

avoids educational jargon

accepts parental confidences without forming judgments .

)

avoids sensitive and/or personal topics unless they fare
pertinent or intxoduced by the parent

suimarizes the conference with agreed-upon next steps the
school will assume and those the home will assume

closes the conference on a constructive, reassuring note
- which fosters continued cooperative action.
A brief, dated purpose and summary of each conference should be
placed in the child s cumulatlvo fecord .

(a-

I3

)
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Records

The teacher should:
) : . . . 2 y
- maintain the permanent, cumulative record

~ keep continuous records of each child's progress during the vear

for the purpose of planning for instruction and reporting to parénts
and. includes such items as:

. assessment sheets--initial and ongeing

- accounts of conferences and telephone calls ;

. notes on significant happenings affecting the child

. examples of drawings, paintings, handwriting, ete., which show
the child's development

"

~ file copies of all prégress reports

- 55 -
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THE KINDERGARTEN PROGRESS REPORT* - GUIDES. AND PROCEDURES
AN (See Appendik No. 11.) i

" . [
£

- .
-

The ‘Rindergarten Progfess Report is based om the objectives as stated
in the Program of Studies for Early Childhood. ‘ . '
. § . N
« The progress report serves as:
o ” . |

a way.fo aséist parents in understanding the child's achievement

.

b -

- an excellent plah for conferences since it is based on objectives
of the kinde{garten program. (When used for conference written
comments would ndt be necessary.) '

i © - .A

o

- the teacher's record and -notes”on conferences and the school's
record of the child's progress. (Place <in the permanent folder.)

- basis, for future teaching. 3 -
> . o el . . LN

- a novation sheet! for parents to use fct‘writing their own notes
during a conference. Thus, at the conference, each person should
be supplied with copy of veport card. =

.

Procedures : : ;

The progress report form is printed in duplicate. The original is
to be sent to the parents in a 7% x 10% brown envelope bearing information
noted below. Parents.will keep the reporﬁ and return to the school the
signed slip in the envelope. The.duplica&e copy will be filed in the
permanent ‘record folder. /

n

“Kindergarten'Progtess Réport,

{

!

Student's Name .
Teacher ‘ i

. Name of School
. School Address

Attendance

Days Present
Days Absent

Please return to thé school with
enclosed parent signature slip.

=

*It is planned that the Kindergarten Progress Reporé develobea in June
I974 'be used for the 1974-75 school year and revised, if desired, for
subsequent years. : ‘ -

@ . @

<
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.s Reporting Plan® . e

There will be four reporting periods consisting of:

- " - First period: Parent conferencel using~progress report &ac guide
: ‘ \

- Second'periodf Progress report

. » ¥ . - Third period: ~Parent conferencel and progress report (Thls } ] .
E conference is optional until released time is provided.)

Fourth period: .Progress report ' B o
5 . . .o : ;
Clarification - .
- .
To have each teacher use terms listed below in a similar way, meanings
or examples have been.given.

.

1. The evaluatlon scale on the progress report is defined as follows-

- YES--the child has reached the level of proficiency.

- MAKING PROGRESSf-the child;is working towards the level.l‘ .J
- NOT AI PRESENT:-(designnte'under Comments the meaning which applies) .
‘ : ‘a. Child is engcted to achieve but is not?
- o b. Develggmentaily, the chlld is not expected’to achieve at this
time.. -~ . . e . ) . IS

\

2. IDENTIFIES LETTERS OF THE ALPHABET-~Child, 1is. able to name letters
- . when presented out of. sequence.
3. DICTATES STORIES-nTeachers need to refer to levels of dlctatlon as
stated in the obJectlves ' .

=

. o

4. NUMBER CONCEPTS--Should the teacher want to ampllfy this ares;

reierence should be made to the Program of Studxes, "Intellectual
Domain,'" the sectlon on "Quantlfy "

5. COMMENTS--The teacher ‘uses the comment column if needed for

clarification. »
° € E‘g --Dellneatlon of items will be needed for some children. i} . - )
' " For those with learnings extending beyond specific items on the . -
.« progress report notes should ke made Reading progress should ®

be 1nc1uded if appllcable

IMaximum of 30 minutes per conference

o 21f the child is not achieving, a more intensive diagnosis by the teacher
'1s necessary as well as a review of the proper instruction level and an
evaluatlon of teaching methods and mater#als.

’ ) ' @
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. Appendix No. 1 ., Barly Childhood K
‘ . ’ Section, C
ELANS FOR THE FIRST DAYS OF SCHOOL  September 3, 1974

Plans should be made with the principal for a short newsletter to
be sent to each parent (preferably before the start of school) which, Qay
include such 1tems as: . .

- . ' ',:!i

' - Names of .adults who will be working closely‘with the children-~teacher, -
aide, principal, "secretary, librarian, bus-drivers

' P ' . - . : . ' P

List of materials panents could contribute™(old shirts’ for painting, .
_baby food jars, buttons, scraps of wood, material, IBM cards)

- Appropriate dress>suggestions for an'qcﬁive-kindergaréen program.

Need for children to have tags with name, address, teacher,
and bus number, if appropriate.

Organization of the Room - . o

The” teacher. should give conSLderatlon to the fofiow1n° things in
gettlng ready for the flrst day of school: ‘ s

- Identlfy the classroom so that it is easily recognlzed by the
klndergarten Chlld (1arge, colorful symbol). _ f

t - L1m1t bulletln board displays.- (A room should be attractive but
not cluttered when children enter. Space for lmmedlate dlsplay
of children's work should be available.) :

- Establish a limited number of centers.

. Suggested centers: library, art (using only large crayons and
12 x 18 paper), manlpulatlve (beads, large blocks), 1isten1ng

. Location of centers should be clear to anyone entering the
room. _ .
1 v B
It is important that not too many maLervals be available during
the first days of school.

&~ Planning

N

Before the Opening of School:

- Examine chlldren s pre- reglstration records noting children with
speclal problems

-

- Contact support personnel in scéool (librarian, cafeterla manager,
ete.) regarding scheduling for the llndergarten

- Plan with your aide determining specific responsibilities for the
school year, and, in particular, for the first days of school.

- Plan and write activities for the first day.
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"+ Plan in a general way the first two weeks of school. Y
. Make flexible plans with extra activities.
. Plan observation assessment of children. 5

. Make specific plans for introducing materials  and prééedures.

Considerations for the First Day

Arrange for children to be met as they enter®the building.

G

Provide identification tag for each child.

Explain organization of the room and show:
. the bathroom, location and proper use
. the coat room or rack

. learning centers.

]

- Provide activities for initisl assessment.

. Example: Crayons and paper to draw a man, show handedness, write
name, etc. ' '

- Be aware that informal assessmeit can\bejcarried out through .
general classroom.routine. (Can a child recognize his/her name
tag on the first day?)

- Select activities for the first day such as (see '"Typical Day
Early in the Year" on following pages):

. Group discussion time
. Learning centers
. Snatk time .
s, Psycho-motor activity
. Music ‘time
. Story time
. Planning time ‘ .
.. Talk about what will happen tomorrow.
.. Review what has happened today.
o .. Review standards for going out of the building.

Remember - this may be the child's first experience in a group.

)

p)
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AN EXAMPLE OF A DAY'S PLAN EARLY IN THE YEAR .

\

|

\

\

- J

T | : , o , oL
i

A typlcal day's plan is pr0v1ded to show specific ways that a day's
activities may be organized to provide a balance betWEen'\ child-selected .. -
and teacher- directed activities, group and ‘individual activities, vigorous ‘
and less active play, and firsthand and vicarious experiences.. This balance |
is achieved by giving appropriate-(not nBcessarily equal) weight to the ‘
activities. - - . . P . . ]

- As the year progresses, the schedule will change ‘to meet the needs
. 'of the students and the style of the teacher.

Teacher" and alde speak 'to. chlld

s

example:

. bell .

1. Signal--teach what signal is-- records .

piano

lights X

a

Approx. g Typical Day--Early in the Year .
Time : - .
20 min. _ Greeting (unwind) 4 ‘
- { ' « { .. .g., options: = {
o) Children's Arrival- . books o
% §§ - . . simplé puzzles : _
: . crayons, paper : .

20 min. ‘Total Group~-

g

—

2. Sing, name games, introductions

‘ haring
3. Review routine-—calendar 0 .
lattendance S >
7 A -
6 . fntroduce new céntex.

, hild shoose area of work
4. Pdan for work period--example: ( ‘
Blocks
house
! painting

A few children move from'group at a time
(thldren will need help in developlng AN
ability to choose.) - -
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30-60 min.| Work/Play Period--Teacher. and Aide
' (Extends as year progresses)

L.. Assess informally through kcisgdrs

. observation such as:=-==-=--4 handedness s . '
’ : ’ dexterity ‘

listening to language

z ’ ' ' , iBocial adjustment

’ ) , L. } individual interest

‘ _ . iLnterest span

k 2. Help children move from’one task to another
¥ : ) -

3

3. Give signal for cleanup K

4. Poth teacher and aide assist with cleanup

5. Teacher designates an arza for those who have
b finished

. . teacher or aide might bring them together for .
singing, finger plays, etc.

N -

ey 6. ‘Teacher dismisses children a few at a time to
wash for snack .

‘ . .15-20 min.| Snack ' ..

Teacher maximizes learning experiences such as
counting and one-to-one matching as children finish
snack. . ] o

a
.

‘Each child cleans own area and gets a bgok to look at

while others are finishing. iy
B {

¢ i
e

20-30 min.} Active Movement (Indoofs or Qutdoors)

<fmw~20-30 min.| Total Group--story, evaluatipn, preparation for dismissal

4
AN
AN

&

ERIC o S | | I
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Based. on Objectivgs for Eafly Ch!1ldhood Instruction Program -
Program of Studies, Section B

READING IN THE KEND%&GARTEN
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\
- YES, ME

LA

e

Teacher . Resources

'] N e .

1. Assesses 1. child's experiences’ and

2. Plans strategies ‘ interests cooe
(e.g., child-selected, ‘ 2. Manipulatives
teacher-directed) 3. Multimedia materials

) 3. Plans organization (e.g., in~ 4. Printed materials

¢ dividual, small-large group) ‘

. Selects materials

. Instructs, re¢cords, ,
evgluates :

3 ’ : ' : ¢

.

FRELIES

—

b

* TALENTS P NEEDS - ’ . INTERESTS

Reading is a com@pnicationgskill and is simply another step in language
development. It is both a perceptual and a thinking process. Reading

i enables the chil& to give meaning to written symbols. It allows him/her to
move from sensori-motor through concrete experiences to the abstract
"level with symbols but does not’ limit him/her to the printed word. Reading
involves the child's developmental level, vistal and auditory perception,
speech patterns, experiences, ‘emotional ard mental maturity, concepts,
and skills. READING IS TAUGHT TN KIND®RGARTEN.

b

- 66 -

ERIC - | SRR s




> Early Childhood K
” Section C

: ’ September
L TEACHER'S RESPONSIBILITY IN READING INSTRUGTION @ onbe® 3 1974

4

A continuous progress philosophy means that reading is to be
v _taught in the kindergarten. - There are many alternative ways to teach,
reading. The teacher must internalize ways to appr®ach reading
informally. The teacher must develop built-in antennae which give
‘ signals whenever or wherevér 4 child is involved in a SLtuatlon which
\k. "renders him/her open to. intervention. The teacher must know the
child's level of achlevement, in order to properly teach. The teacher .

; must continuously observe and listen, ‘In order to keep pace with
grow1ng and expanding needs of the child. 7 e

With tne obJectlves in mind the teacher dlagnoses each child and
,determlnes at which level each is working. The teacher can then
formulate plans for working with the children using materials and -
learnirg centers with basically two approaches.

a o

1. ChiLd Self-Selects the Material or Center | ¢

. The teacher builds on the child's interest in. the chosen ;
. -activity ®umsidering the level of needs as the objectives
are worked towards.

\
. . Y.
‘ E.g. - A child chooses to paint a picture from experience; /
by ¢ » the teacher asks if the Chlld would like to write
a story.

E.g. - A child chooses block play; the teacher suggests
making a sign for hi's/her zoo and extends the
child's interest with books about®animals.

. -
o f
. P

. \ . 2. Teacher Directs Instruction : a

% B .
A specific child or a group of children is called to
work with the teacher on a pre-planned lesson.

/ E.g. - The teacher has a small group of children draw o
- pictures and helps them write names of objects
in their drawings.
E.g, - The teacher helps a child read a story from a book
and determines if help is needed with a decoding
skill.
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. o s

PATTERNING -

q‘ . - - s | N ’ - | l X
— - With the‘developpeﬁf»of,logical,_concréQg thinking, the child begins
to grasp the notion of classes and of logical relationships.. This gﬂasp
is“demonstr?ted through the child's ability to order objects in series by .
size, height, color,.and so forth. . Patterns then provide. the ‘child with

o ° r C o . -
experiences that provoke thihking ard discbvery. Patterning also repre- .

sents yability to perceive a whole and the relationship of the parts
within the whole s determined by ‘repetition and desigps g '
- . . . [T “ -

Concrete objécts, such- as beads on a string, cubicle or parquetry
blocks, and pegboards should be used in the earliest stages of patterning.-
Because of the complexity of the task of peghQard’ design, experiences !
with beads and blocks should precede pegboards.. Later, colored constrdctibn

papercand felt shapes may be' gradually used. .- -

o

N = " “.About 30 hinutes per week per‘ch&kd should beiépent igxwdfking with

ingtfuctionally oriented manipulation of patterning mgtefials. All v
 patterns or designs should be checked by the teache::br.aide whan completed

5 by the chifd. = ) Lu S . ; ‘ o
; S BEAD DESIGN
’ ~ An Individual or Small-Group Acqivity - I
o : . , . f
. ¢ Purposes - P S ]
R . = / LA

- * » N s » - . - Q -
- To increase visual discrimination of figural matermals]
- ‘ ; ' A } ‘
‘- To develop hand-eye coordination

v - To provide kinesthetic clues to help the child discriminate Detween
different shapes

- .To provide practice in lLeft-to=-right progression

Pattern Sequence

. [ .
~ Patterns should be structured to provide increasing difficulty and
a concept of design as a recurring pattern: %

- 1 shape with 2 colors-~- 3 - é]—% R -l B --

jaV]

shapes with 1 color== R == R ==l R = R =-~-

- 1 shape with 3 colorg=« R -4 B - G- R~ B 1G] -

- 3 shapes with L color== B =4 B k= B r=iB b= B el D =

?
—t

« 7 ghapes with 2 ¢olorseel R el [ =ei R ==l B = R == B _F-

- 3 shapes with 3 colors==l Rl== B =={ G Fr={ R =/ B == G ~~
' - 70 - )
. }3:'?01,

»g\ o oo
'
“ N . -

o
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Manipulative ‘Sequence ¢

The child should have/gxperlence w1th the following levels of
manlpulatlon L

e

- Free manipulation of beads for familiarity with shapes, colors,
textures, and resistance of the bead as it is strung on a lace.

- Manipulation, under the supervision of the teacher, which uses the
. séquence of patterns given above and allows the child to

- .«copy a design strung by the teacher, with the design in front
of the Chlld

. reproduce a bead design from a pictorial representation

, : S A v
. create a bead design of his/her own*‘
| o - |
Guidelines. . - ‘ » Eas

Each task shoyld have its own box of beads. Beads for creatlve;
productions should include four shapes and four colors.

- The chlld matches shape and color, left to right.

- During initial instructional periods, attention should be focused on
differences in shapes and colors. Appropriate names for colors and
shapes should be used.

~ Observation during ‘the free manipulatory period should help determine

- possible pattern and manipulative sequence as a first step in
evaluation. An assessment of the child's ability to deal with levels
.of.pattern and manipulation should follow the free manipulatory
period.

‘= A child's success in duplicating designs determines how rapidly
movement from one level of complexity to another is done.

- Creative design may occur at any level. The child may intuitively
design a pattern and be unable to explain its sequence of repetitiopn.
A higher level of creative design occurs when the child is-able to°
explain the pattern made or when a pattern*in mind is attempted to
be produced.

" - The idea or concept of ‘design can often be strengthened by helping
children notice examples of patterns or rhythms Found in the
enleonment

-

BLOCK DESIGN

Design in cubicle blocks;fwhihh are all the same shape, is dependeat
upon repetitive patterns of varicus colorsg.
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Purposes : ~ .

. . . . 1Y ' ) X N *

- To promgte facility in gauging'sﬁatial‘relationships

- To deveé;p ablllty to synthesize a whole from a number of discrete
‘parts
- To extend understanding of design to include symmetry

- To promote facility to recognize and reproduce form (pre-reading)

.Pattern Sequence

]

Patterns should be structured to provide increasing difficulty and a .

N concept of block design as a recurring pattern of color and/or space:
- checkerboard c blr L.
" rlb
- rows blb|]bibjb
rirlrjrir
- TOWS blbi{b
. | T
° o g1818
) - combinations f{riblrlbijr ribiribir
’ 2lglelg -lblelelglie
= wlwlwlwlw]-" % rjwiwlwlw
T lelelsle , blglelele
s wiwlw|w]lw riwijw]lwilw
g ' N ) ‘ o
- designs = @ y Nt . g
- l 1.
Structure of Manipulation.
’ T >

- Free manipulation of blocks

- De31gn ‘made by teacher reproduced by child with model in front of
chlld o ¢

- Design on card, with full-size block outllnes ruled in black,
reproduced by chhld's placing approprlate blocks d1rect1y on card

- Design reproduced be31de.de31gnvcard rather than en it

- Design prlnted in mlnlature, with no black llnes, reprgduced by
child b

a , , [

- Child's own design.createdgin either horizontal or vertical pattern

b . »

=)

=

i [ .
St e [




Purposes

Early Childhood K
Section C I
September 3, 1974

PEGBOARD PATTERNS

- To“develop form perception and hand~-eye coordination

=-To deﬁélop visual memory (pre-reading)

Pattern Sequence
Y

- Single color, solid in straight line

=t

. 1’ o -
. horizontal,, left to right

. vertical, top to bottom,

. using edge of board first

placing’design. away from edges"

%

Singlqugior,‘alternate holes

Alternating two colofs, solid in straight lines

Simple geometric designs

. sqdare
. rectanéle
Diagonal lines
Geometri? design’
| triéngle

o

Adjacent'forms

.....

L =

SoaD
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Manipulative Sequence

- Free manipulation of'pegboard“qnd pegg to become familiar with the
material and the feel;gg putting the peg into the board - :

- Manipulation guided by ‘the teacher who sets up pattern to be copied
on the pegboard, calling attention to placement of line and other.
necessary details

- Model set up by teacher on a board and left in view, then copLed
o by child ‘

[~

- Model shown to thild only briefly afd when child begins work put.on
a printed grid and placed next to pegboard for copying

Y

P T S . s

- Design of varied complexity gfeated by the child

Guidelines . . . o)
—

C T - This can be either an,individual or group actigiﬁy.

a

- Make sure child can construct figure and understands orientation of
figure on board. :

- Figure should.then be duplica%ed not‘onlyﬂin terms of its form,
but also of its position on the board.

- Golf tees or pegs with flat heads will help children who have
difficulty in perceiving the form. -

PARQUETRY BLOCKS

The kindergarten child should have access to the blecks for free
manipulation and ¢reative design, and may use the printed design included
. in the box with the blocks to reproduce the design by building directly
on it. But because of the complexity of reproduction tasks using parquetry
blocks, . structured designs to be copied should not be used before the
primary grades.

PATTERNING WITH COLOAL CONSFRLCFTON PAPER OR TELT

Patterning activities may progress from work with concrete ﬂltcL111°
Lo work with colored construction paper or felt. 3hapes ia uppznprldtu
colors and sizes should be available to the child. Vhe pattern is begun
by the teacher and completed by the child. A possible sequence could be
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. . the following:

One shape, one color

@6® ® ®
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C)

{B] . iBJ 8] LBl

lBI-

/‘c\/\/ﬁ\A

- One shape, two colors

SECRONCNGHG

- Two shapes, one color

NN
Eﬁ‘”O-Q

- Two shapes, two colors

A Bl A [B]

B>
B E @

c

la
OFH @

A B 2

- One shape, one color, two sizes “«\

RO NCEOXC

) ®

. '~ = One shape, two colors, two sizes

T o110}

- wa shapes, two colors,

R OMNCN:

two sizes

() t'@,

‘.~ One shape, one color, two” poSltlonS

™ 2l

a

: ]

52

=Y

- One shape, one color, 1ncreaSLng gize

©(()

- One, ghape, ¥ne color, decreasing size

@s)@v

Increasing size using 2

© o (o

Decreasing size ugsing 2

N

4

- Igereasing size using 3
-

t

hHeereasing size using 3

- Y

shapes, one color

p X

shapes
shapes

shapes

.75 -
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References for Patterning

Kephart, Newell. The Slow Learner in the Classroom. Columbus, Ohio;
Charles E. Merrill Books, Inc., 1960,

Wilson, John and Mildred Robeck. Kindergarten Evaluation of Leatning
Potential (KELP). New York: Webster Division, McGraw-Hill Book
Company, Inc., 1965. .

Curriculum Guide, Kindergarten. Sam Diego City Schools, San Diego,
California, .1961. '
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THE USE Of SELECTED KINDERGARTEN MATERTALS AND ACTIVITIES

The use of materlals such as blocks, paints and clay is extremely -
important in buildfng a solid foundation for later academic learnings.
Such experiences afe a means for children to use the knghledge they
have gained through the senses. These activ1t1es are basic to
kindergarten instruction.

The following excerpt from The Learnlng,Chlld by Dorothy H,
Cohen is quoted from pages 89-93:

"leen the concept of subject-matter organization and book learn-
ing as a sole frame of reference, it is entirely logical to put block-
building, painting, drawing, and dramatic play into the familiar
sequence of vertically structured slots and assume that if these
activities are suitable for three- and four-year-olds, they are surely
babyish for more mature fives and sixes. But, as indicated earlier,
the yardstick is not’approprlate The materials and media of value
in the klndergarten are not-.subjects to be followed in sequence from
easy to hard. Nor do young children learn in the style of adults.

The materials are no more than the means by whichkﬁ Erocess,of,learning
takes place which is indispensable to later, formal learning. They

are the tools by which a child can bring into focus, and then go on to
clarify further, his personal understanding of a wide variety of
content, both objective and subjective, learned through his senses.

The ways in which a cdhild uses these materials are very much related

to his emerging powers to cope with abstract symbols, and therefore

. have genuine relevance to his future growth in readlng, altnough not

in an lmmedlately obvious way.

"Language is the major symbol wystem used by adults, but the full
possibilities of language for the exXpression and development of thought
are not fully utilized by children whose thinking is still strongly
tied to action, “and whose words are rooted in the .concrete and literal.
Yet it is necessaryté’thelr learning that they deal with their compre-
hen310n of reallty-lp some symbolic form.

‘Concrete Experience Must Be Used in Symbolic Form

"Béélnnlng at birth, every child is lnternally impelled to
organize into his own understandlng the many  and varied lmprESSLOHS
of the world that come to him through his senses and through his
parents' interpretations of that world. Such individual organlzatlon
gives him the sense of knowlngness that makes h1m feel secure and
serves as a base from which the furthergdeSLre to know is stimulated.

‘Each child's individual organization of his world becomes a chart of

sorts, by which he finds his way among things -and people familiar to
him, and out ‘of which he gains principles to apply to. the as yet

‘unknown. Eventually, in order for him to clarify hig understanding

for himself and to be able to communicate what he knows, every child
needs to express his experience in some symbolic form. By trans form=
ing experience intc symbollc form,~ evqry human belng is open to

- 77 =
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. furthering his knowledge thfﬁhgh exchange with other people's symbolic
-'rendition of their experience. The ab111ty to -use symbols in a process

of communication is thus the~b351s for man's learning.

¢ "But, just as children still must see and touch to learn some~ o
thing, so they need symbolizing forms that are close to their action

~style, and this is the role played by.the blocks, the clay, the paints,

and dramatic play. Symbolizing processes have always existed in non-
verbal as well as verbal forms. From the time of the cave dwellers

and sand painters, fluid, plastic, and unstructured materials have been
used to reproduce and imitate facets of the world that seemed meaning-
ful. 1In the process, meanihg itself grows clearer.

™aterials used by chlldreﬁ in play.can be broadly classified as
structured and unstructured. Structured materials are definite in
purpose and design and include toy cars, boats, planes, dolls, dishes,
toy animals, musical instruments, and so on. These toys are clearly ¢
what they are supposed to be: miniature imitations.of the adult ’
world. Unstructured materials, on the other hand--such as blocks, paints,
crayons, and clay--take on the form a child wishes to impose upon them;
they have none of their own. The child is the determiner of sequence,
form, and content as he uses them. They change as he change$.

"In the past, parents bought their children the structured play
materials; and the children found the unstructured ones in thé natural

" world about them. Dirt, mud, sticks, stones, sand, clay, plant debris,

and whatever else nature offers are all fair game for children's use.

In industrialized, urban society such natural riches are harder for
children to come by. Blocks, paint, manufactured clays, trayons, and
various manipulative constryction materials are the replacements both

_at home and at school for pat s gifts. The structured materials
. 3 QN\E

help the children to pin down the.real world ?é child ngtes~details
on the toy bus he pushes along the floor) and encourage imitation (a

‘child wheels her doll carriage as mothers do). Unstructured materials

allow for some imitation also. (For example, a child paints a man.)

but more important is the part they play in assisting children to make

the transition from dependency on concrete experience (touching, tast-
ing, smelling as a way of getting to know reality) to the use of symbolic
representation as a way of further clarifying’it. It is this latter, ’

most significant, aspect ot the unetructuled materials that is not
penerally understood. —

"within such materials as blocks, paint, clay, paper, wood, and
a host of others lie the possibilities for she. sampl st representations
af reality to the most complex. Aay study’ of children's uses of such
materials across different age levels reveals an amazingly consistent
sequence of development. Thus, at an earlier stage, a child may add
block to bloek across the floor to build a road, later put two blocks

vrosswise over two others and repeat the phétern higher and higher tuo
bBuild g building, whlﬂu, utill later, five~, siz- and seven-year-olds
will strugsle with engineering problems of staircases, floors, bridgoe

BUPPGLLS 1qd ciover=leat counstructions. The blgcks do not change, but

*ho childrea «do. Thoey continue to find the blocks valusble long avter
T“Ju‘”1abun whenover zrown=-ups allow them to use them to assist

fearning.

L.,“\a
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“"The same pattern of developmental progreSSLOn holds true for all
°the unstructured materials as it~does for language development and
other phases of growth. It is no accident that children's drawings,
clay work, buildings, paimfings, and constructions grow more elaborate
and detailed as the children grow more. mature.c Children abstract what
is to them the essence or essential character of an object, person or
event when they initially reproduce it: They move on to reproduce
obJects, persons, and events in greater and greater detail, showing
evidence of cumulated awareness, understanding,:and clarity When
materials ar:%not limited by baubdary or form, they-remain forever o
tools which a ‘perscn uses dlfferently as he grows to perceive the world
dlfferently If children's perceptions are shdrp and clear, their .
products," although crude in technique, reflect that clarity of per-
ception. If their perceptions are fuzzy and confused, .their products
will show that too. Since they learn thréugh their-.senses, the degree -
and quality of a child's sensory experience will influence his recrea-

tion of reality in symbolic form. This, and not formal academic learn=-.

ing, is what gives quality to a kindergarten program, because it
supports learning in a genuine way. /

"As far as we know, the power to symbolize progresses in stages.

A child learns first that something ‘can stand for someting else. This
rudimentary concept is obviously the underpinning for a later recogni-
tion that symbols in print stand for reality. The normal child, in his
play, continues to be involved in 'something stands for somethxng else,’
activities which are really symbolizing processes, at increasing stages
of intricacy and abstraction, working away at highly individualized
perceptions of what the symbolic representation of reality should look
like. Children who use blocks to build a skyscraper are actually, put-
ting their understanding of skyscraper into symbolic form. As they
paste or staple tggether assorted cardboard tubes from rolls of toilet
tissue and toweling to make a movie progector? they are putting their
understanding of movie projector into symbolic form. The materials in
programs suitable to early childhood must have an elasticgpotential v
that will allow symbolic processes to proceed in increasing complexity
as children continue to grow in knowledge and emotional depth. Such
inerease in knowledge and depth is not accomplished by memorizing and
recognizing gpecific symbols such as letters or numbers. There is a
time and place for this, too, when the facility in the symbo lizing
process itself naturally supports the use of adult-determined symbols
in a more abstract By%tem of gymboel usage. Stated differently, the
@kild who lias acted out, bulli, painted, sculpted, or danced innumer-

ble pror’ontw, which he rirst encountered realistically in concrete,
I ate! nty torm, is not only pioning Jdown his undergtanding of what he has
n %oncwug he ig Wlso building up a backlog of awareness of the
*elw;“ n bEtwoeen syl Jlﬁ;nlton and veality, which is a necessity in
r ' relationship between p131L and meaning. Without
ced enrlier, a child can easily become, and
sder of o syebol Symtem in print without
;¢ boeled in the code. Insufficiont experience
gh rlay and with materials, while not the sole .

SABse Ol

: iciepey, i5 one of the phencdena repeatedly
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Charts below illastrate Dorothy Cohen's broad classification of
materials used by children in play. They emphasize the importance

of unstrictured materials in a child's development. .
STRUCTURED MATERIALS ;f i - UNSTRUCTURED MATERIALS
 Examples--cars, boats, dolls Examples--blocks, clay, paint,
dishes crayons, sand, water
. Definite in purpose and . Take on form the child wishes
de§ign ‘ to impose (child determines

sequence, content, and form)

o)

Child outgrows ¢. Child mav continue to use
' : (the form changes as the
child changes)

a

o

¢
@

A ‘The unstructured materials are an aid in_ the transition from
. * dependency on the concrete experience to.the use of symbolic represen-
tation as illustrated below:

Block™
building,

Abstract

0 Concrete painting, 3ymbols
(sensory - modeling, (print has
experience) dramatizing, meaning)

dancing

. Touching,. tasting, . While doing this, . Without previous

smelling . child is® insight, child

‘ - pinning down could become a

. The degree and understandings - mechanical decoder

quality here deter- - building up a of a symbol

mines succegs at . backlog of system.
_ next s%age.u awareness

‘ ' - clarifying
) © , perceptions.
- . As child matures,

a consistent
sequence of davel-
opment is evident. .




INTEGRATED LEARNINGS THROUGH BLOCK PLAY
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o L ,
Realizing that experiences with concrete ma@erlels lead to
abstract learning, diagram below shows the learnings which block

play may afford.

the lnteﬂratlon of the content areas.

One method of claSSLEylng these learnings is through

Aruitoxt provided by Eic:
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LANGUAGE ARTS
L

. conversing

. writing (making a sign for
2 block'ﬁu11d1n03

. reading (dictating a story
about the constructio?§)‘

[

MATHEMATICS
developing vocabulary
counting k .

understanding’éencept of
number e

using fractions

SCIENCE

. using leverage,
balance

. stability

. using inclined
plane

. measuring
. classifying
shapes, size,
welght

=2

=y
ﬁ;)
2

[ e

BLOCK PLAY

SOCIAL STUDIES'

¢

. working together

. developing A
responsibility

. soiving problems

. deVeLop;ng feel~
ings, attitudes,
values

. playing adult
roles

. uging map
concepts )

. developing units

- of work (themes)

- PHYSICAL
moving
lifting, dtretching -

hending, placing

diewing self in space

&

o

Vs
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Optimal value jin block building is dependent upon careful plannlng.

The kind and number of blocks. ayallable,,the way in which they are

organlzed and the physxcal arrangement of space all play an lmportant

role.

. Ample supplies of the larger pieces=-~units, double units, and qued
lengths--with a few additignal shapes are necessary from the beginnlng.

. Blocks should be stored lengthwise on open-shelves in groupings

" according to dimension.

. Additional shapes and,sizes should be added to stimulate 1nterest >

and extend constructyon possibilities. . e :

. Accessories such as cars, trucks, animals, and people should be added
as needed once the™ehild has had time to explore use of the block as
a basic material.

Tn block building, children tend to move from the functional toward

an aesthetic level.. As they handle and build with blocks,’ the disz

covery of ways to vary the size, form, and: rhythm of a structure, goes

beyond utilitarian building and becomes an active process of creative
endeavor. The process is an_invaluable educational experlence.

Children building with blocks: & :

. become aware of such.properties as size,:shape, weight, ‘and balance

. learn to organize different positional relationships by notihg
equivalency, repzating sets) of groups, estimating space.
create architectural forms by bridging, making tunnels, ramps, and grids

. stengthen perception of space as under, below, in front of pehind,
above, inside,. outside... :
practice beginning measuvement

. develop beginning concepts ©of volume - & : .

. clagsify by size, shape, and category :

‘. become aware of‘whole-part relationships

. encountetr scientific concepts such as leverage, balance, and stability’

. strengthen eye-hand coordination
sharpen perception

Kiat)

. reproduce segments of the larger world ' o

. make use of imagery and. recall reproducing and ‘recreating forms dlStllled
from past experiences .

. develop feelings of achievements and power o s

have daily opportunities to gain respect from others and for self
. work with peers, comblnlng ideas, solving problems °
_Teachers can help . by:
. valuing blocks and encouraglng their use as learning materials
\ helping children to keep non—essentlal blocks picked up and out of thé&
¢ ‘'way as building progresses
. observing children's working styles, their need for information
. listening and~-talking with children, never forcing explanatlonsﬂ
. photographlng projects valued by builders )
". allowing ‘8tructures to occasionally stand for~’extended periods of time
. commedting, but avoiding excessive praise tnat encourages lmltatlon
and doubt in others
. introducing appropriate” aupplenentary materials
. helping childrea to plan cooperatively and recognlae thL nroblems they

' have encountered and solwad
promoting sustained interest through tripsg, pictures, boog§ regsource
people... N Y

@
[IBIY]

s qo. gy . - _ \
Morfitts Méry W., Jlocks Building-=Teacher's Manual with ,ownd/vl
set 1nolu¢nn“ 40 glides with cassette. Arlington, ’1trznwl, CILTLDIY
RESOURCES' Tae., ¢. 1971 (available at the PUPS Prof t,;.AuaI"‘ Phrary)

3
Y
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: ' : it

. LARGE CYLINDER -

SMALL CYLINDER

ELLIPTICAL CURVE

. =T

UNIT ARCH

QUARTER

TRIANGLE

2 -
i ~ '
QUARTER ° ’ .
CIRCLE
ARCH
. * ﬂ
=y v
HALF ROMAY ) \ PILLAR
ARCH ' . .
. GOTHIC ARCH ,
o SIDEROAD . B ‘DOUBLE PILLAR
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USE 1‘ OF WORKBENCH
” Woodworking offers the f;ve-year-old another opportunity for
creative expression. Workbench activities provide excellent oppor-
tunities for: reinforcing math concepts; directing excess energy;
exerc1s1ng large muscles; developing a sense of accompllshment and
a developlng respect tor tools that could be harmful

Using standard tools is a satlsfylng experience fer’éhlldren.

Through woodworking the chlld develops an awareness of use of materials
-and tools. , =0 ;

, The child's personal satisfaction should be of utmost importance,
rather than judging the product by adult standards.

©
Bl

Deflnlte safety rules shauld be established by the teacher with
a clear understanding on the, child's part of the reason for thege rules.

SuggestLuns‘tor_Settiug,Uﬁ*WoodWOrking Center

‘/'
o

~ Insofar as spyce permits, choose an area that is free from
L other activities and 1arge enough to accommodate all necessary
materials.

“ :

e - Provide for easy access and storage of materials.

- Limit workbench activity to two children at one time.
- Provide adult supervision for activities at all times.

- Store unfinished objects. o
e ~ .

A

- Store unused wood in cdrdboard or w00den boxes(separate from
/;hat in use,. R

'-'Have each chjld return the equipment used to 1ts designated
storade area. . y

\(\ ) L2
' o : Q‘ﬂ . /ﬁ Q"\'/ ,’,::’-\\\. N
» : Wgodw rking Materials
< B M :
. e o o
B I. Presentation of Tools .
. » ‘ .
g , Each tool: should be presented and demonstrated to the total

class. At this time standards for use, safety and storage should
be djscussed. For a first experience im hammering nails, a p)uﬂdm

ing boara or tree trunk should be available. -
T 2 . . .
II. “Deseription of Materlals
Wood . - Use soft wood, such as pine of wvarying sizes,

shfipeq, and thickness. ) 1

Q - 84 - . J
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Nails  _ -~ pYovide ‘an assortment of sizes and lengths and 1, .
; \ : demonstrate: a relatlonshlp.of nalls to size,of _ Enl
‘ ' wood. RPN = ~ e i
* * v - .
’ ~ ., . , j, . b ) . .
Hamner !.'_ e L . - : R
e - SR o ~y e
Saw . : Hold saw by handle and avoid sharp edges of teefh. .
‘Saw with a push stroke at a sllght angle across . . .
. <% the graln( S ' - Py
J v Carry by handle ‘close-to side with teeth p01nt ng >
. v . backo o A e -
. o~ N M ,\ , © :
Vise and.C- Clamp - Attach vise to wamkbench to hold wood for—saWLng B .
S Demonstrate how clamps hold wood to make saw1ng »
"‘@aSLer.A St o : .
o e “Emphasize the HECESSLty or keeplng the clamps ' s, .
4
e e tlght. . e a \\\ 4 » : -
wl A N [ . .
Sandpaper # - Prov1 e assorted textures as. needed for smoothlng . o
DY o &
. W surfaces. : . . :
oo .
oo " Demonstrate the reasan for sandlng. L . :
* w? fad LY -2
Paint . Use tempera palnt as one means of flnlshlng chlld'é
. ® N ptoJect. . o .
- ! !
" - ‘4 . o
“w. N, . ’ )
2 . N . o s
. “ ] B S * . 57' .
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. e : ~ - THE FIELD TRIP . . ‘ S .
S ° L e : . [ : Y o ey B . )
o e oy ’ T S . S
o “ ' . The f1€ld trip is a planned visit ocutside the classroom which extends
o ; o " the- learnlng of children. It is most effective when the purposes for -
: ' - Qaklng .the trip have<‘been ‘developed with the pupils. The field trip is o
' N LSPELlally important. for many of the kindergarten cnl dren to help them
. clarify their impressions of ‘the world around them. ‘These trips should be
,; o 4 __“ of short duration“and directly connected With their daily experiences;
[ - V B . . %
- o A _ There f;} many opportunities for walkihg trlps in each school and ¢
- community. ome trips.may be repeated several times durlng the year ‘to
. cLarlfy learnlngs and to magg addltlonal observations. « _ |
. ; 1here should be a Ebllow-up of each trip by dlSCuSSlng children's
LaT e , ‘ qyestlodﬁ, malklng about things that particularly interested them, : '
2 ‘-clarlfylng ﬁuscoﬁceptlons, painting p1cturestand other appropr;ate1
. v '~act1v1t1cs.r T TN . ° .
"3551? L Some. uggested places for these trips include: |, \ ‘
@ . . . > ' . s .
Lo ‘ Sy, .- priﬁcipal's-ofﬁiceW *a farm . . R
. - e - cafeteria. = ' - Dulles Airport -
- L N - library . \ - a .shopping center
e - "~ -~ school yard. " ' ++ a post office:
- ; . ' ~r nature ttails - S - a dairy
7 o oy ' - construction mear thg: school - a,baker&
“ . . - - a firehouse ' . - - apgrocery store - -
) .7 s apet store , R a'storea o
& - s . - e , R
) , Procedures for the teacher to*follow whenever the trip is off’ the
AR school grounds: g .
- T _“ . .r . . b ) .
) N : ~- DLSCUSS the trip, 1nclud1ng transportatlon and the time -, i
o o Lab]e,'w1th the pr1nc1pal' - . T )
. . .
., - - Visit Lhe place, if pOSSlble, prlor to pTannlng w1th thc
' foe Y - pupils : . . v i
P A "y } . .
N : ‘ » N o
: / vk - Ootaln wratten permission froM each. parent for ch11d U '
SR : to take the t;lp : o L.
. . - Use schoql busses for all trips reqniring transportation
v ¢ ot e ) - «
- -, Limit the travel tlme on)busses to approximately 30
. L. e mrnutes one~way ! . . . T
. ) S .. P . P “ s CoE
.' . ) D - Develop standards of Behaviér with children_ - .
’ ' ' . ‘ /"/ ., . c . .
L oo Before the day of the trip, “meet wrth parent hclpers to
PR explaxn ;heln X le G L .
, . 4 s : . L. o T
o - Plan a trip for pnly one class at a ‘time- " -
- . Q K ) . B .
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chlldren will:

- " } . ) .y e
' - became acquainted with the facilities_ R
- . . \ . . . \ . v e,
. . N * . .
- leaﬁg the way. to'care for books ° *
/ . % >
- read or hear stories or poems NS S
. N * .
o ’ . o . =3
- dramatize storybook characters - - .
. - - view films and filmstrips S N
) (/" 7 . ¢ ' . . > -
N . . . e 4 .
- use the listening centers « :
N * . - - t ..
. » .
- select books for the classroom or to take .
home. _ , .
¢ : e ”a .

It is advisable that klndergaften ch11dren take home books from the
11brary early in the year. I o .
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. The 1ibrary habit should be encouraged at an early age.
5 "year-olds will begin regular library visits early in the yeaw.
pteacher or aide aCcompanles the group
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. P Kindergarten Visitation Form--
o s . Implications for Instruction -
B < . * . Wt .. ' -,“- . 7 N . . N . o
st Y .
‘ . v ~ The attached form was des:.gned by teachers to be used as a guide
D £ when observmg in the classtoom. o ,w s o
. b . I . s¥ . ¢ 3 .
. s
- : . In addition to ‘that use it contalns a var].ety of implications fot
+ instruction: C om C ¢
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. 4
- the use of the aide to free the teacher for direct instruction
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. a in small groups = L
- - : e e e . . Cm e e e N -
. . Z . . ' N » . ..
. — - the’ char.acteris ics of a. gopd_climate in the, classroom .
‘ ~ the 1mportance of obserVJ_gg ‘and recordlng behavmrs. . .
® ., .
- ¢ . - Y ) . . .h
L * ’ 2 LY h’ ) ) V
‘ ) e 1
. . .
- ' ’ Al i
1 ! . b t >
- & . o,
. . ———l
R
P . " (:f)
‘-“\'.>' ‘ LN . <
B - D e
’ t .
a LO .
. » 2 N
. . .
« ¥
£ K \ | '
. hed } '
, . . . >
o |
’




Early Chlldhood K % o Ty : '.‘ ' ! .
Settion ¢ ' : “* - “ 4 , e ..
S_,eptembgr 3, '].'9\74 N . . _— . T . .t

- S ~ KINDERGARTEN VISITATION A ' _ .

. B - - R " ‘ - N ™ . ’ \,.x
'1. FORM FOR OBSERVATIONc¢ '

School EE . Principal . o

Address . _ . u 0 : l e

2 r o n . Q

_ e . . ) ] Y , X . & '.~. N
*Kindergarten Teacher -~ . SN . . v
\ . . .

‘Kindergarten Aide . ~ C e K

‘ Begckgroundjiof Group . .

=g B : * - .
&

‘ Total Number Children : . : o = S

Boys Age Rarge . 'ftt:o L S o pc,’«
_Glrﬁ_e Age Range - to "

No Previous School Experience -
. Head Start Experience ‘
'~ . Private Pre-Kindergarten Experlence . ¢ o * oy
’ " :Some Previous :School Experience a
With Early Identification Process o - ’
, ‘ ' (Area III onlyy . N

-~ . . —
. »

L) ° . - -
~ B

Qre—Confefenee Agenda | - j

°

Organization and Management ‘ e

1. Environment Epages 91, 9%4) o S

“ : o

o?

- Centexrs in use ‘ .. _ I J
- Materials . ' } s

2, Teachér-Aide Team - A o W £ B
3. Organization of Day (page 91) . e . b

_ 4. Objectives - Activities (pages 92, 93)
T e Y . o . )

(Visitors review attacheéd pages) Cos .

o . . N ’ oy
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- | .Classroom Observation leqnt. )J . : - : : . SR

e

Q» ® “a i @ . 23
. . Vg;ervtﬂaon of Classroom Cllmate N . - : ,
koo 5 = LS . |
: ' Facltttatljg Comnirtie: at1&h¢_.~——-——ﬂTEACHLR-uw~91uh1b1t1ng Communlcqglon - -
1. QOffe~s EnthuSJastlc Support S VSe - . L. Jndicates Disapprdval ' . .
¢ Offers, 7armth, emctiongl sup- i - A Uszes negative overtonesa hogtile
. l . port, sireng'encouragementya - v i vocal tone; shows irritation,-’ ,
‘ ’ smiie, nod, pat on backj praisss,, ’ ‘) - disappointment; frowns, scowls,
. - encourages,, has Se&ik—Of humor =~ -* . ¥ o uses threatening glances
X 2. Helps - * B / vs. ., 2. Is Inattentive i -~
- 3ives looks of acceptance: acts o .7+« - Indicates dLSlnterest, impatience,
‘with compassion, with'intentinn . . unwillingne§s to llsgen' avoids
to- help . L) eve contact o
\3 Resgﬂnds N T, Cvs:t "3. Is Unresponsive
: istens with patience and inter- S : . 'Fails to respond; ignores ngeds;
eet' indicaces patience ai . T “is inseﬁsitive'to feelings . '
! ) ntion by eve contaet | LJ L IR
» &, Accepts and Usesg ideas of Aﬁi vs. . 4. Acts in Relettlng,Waz_ " -i.wé -
Students ' Ignores suggestiops of qtudents, >
"+ Clavifies, builfls on,. develops o . _ does nbt-allow ¥or children’s
ideas saggested by students \ ' ideas e permeate work and p?ay
. _ | . achivities - '
5. Seif fmage™ T [ vs. | 5. Disdlavs, Authoritarian Maaner
’ As a guide. a resourfn person, ' e Exercises rigid control; com-
° a Tacilitator, a d:ﬂgnostLCLun, N .~ands; lectures; inhibits Qatura
and ihstructor / - . % gpontaneilty _; .
,, : . | - ¢ , |
‘ . ‘ > /fﬁf\'
.o “ /CHILDREN*——) ' i-
v . 1. Are thOlved‘in a concentrated . WS, 1. Lack intereet and motivation
' effort and display a senge of - . in attivity; task not challeng-
+ “purpose in Work or play ac-  : ‘ ’ ing, or too difficult ’ .
cm Y tivity s ° ’ e .
- , 2. Are encouraged .to camplete a task R vs. 2. Are not expected to complete, v
- ~, " {when possible)’ task o
‘ 3. Help:feacher in putting away VS, 3. Do nof put materials uway;
materials - - . adults do
4, Are able to move from one acﬁ, ves 4. Lack sense of direction;
tivity to the next on own in- ‘ 5 ' seem to have a place to
ﬂitiative or with some- teacher : . next ¥ ; -
. guidance A - .
. 5. Are develdping some independ—, ’ vSs. 5. Lack direction from within
’ ence as evidenced by ability ‘ A £ themselvea—-tasks or activities .
C to maké chokces and accomplish . -“ysually imposed by, adults t
' some tasks Qzﬁthemselves . e -
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observation and instruction.

. 5. Directions are simply: 'Draw a man, make a picture of a’'man on your

“ 6., Lf any chlldren séém unable to respond to the dire%ifons to draw a man,

Eanl*r Chiylflhood K ‘ ' ) ‘ ) .
SeCtion, ' h ' L" - t,;\
September 3, 1974 " The DPrawsA-Man Test

el

The Draw-A-Man Test is a’ screening device to enable ‘the teafher
to quickly rank beginning kindekgarten children in terms of readiness.,

Validation .of the redults will be made by ‘the teacher through i

h Y ) - . “ . A X o . e ‘ N . R
Administration: LR T e .
-~ . . “
. T ) . ’ . . .
L. The test can be given to the whole cIEBe,at one timesg/’gm o

F
s

,2. _Each child is to draw ont a sheet of unllned white’ paper 8} x 11 lnches-—

the typlcal sheet \of typmg paper;

3. A pencil (#2- thh an erasir) is to be used. ‘3 ' =
4. Before testlng,the name.of_the chiLdaand the‘test«date_§hou1d(be'entered
'in_the upper Ieft hand coruer'of~the'sheet (8%-inch side is the top).

. , ) ; .
‘In dlstrlbutlng\the papers‘ the above data,are to be at the toP of the
~ sheet but turned face down.. This presents the ¢hild with the unmarked
«sidd of the pager. = ’ : : . ; )
B . A . . 'l ‘

- . .

sheet“of paper:” Allow.a maximum of 10 mlnutes. When children finish
their drawings, see that .they do not scrlbble or draw over the plcture’

‘already made.,ﬁf
rd b t

suggest that they draw a boy, glrl ‘or womai.
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N Scoring the Draw-A-Man September 3 1974 IR
\\;\‘ , el " ) - . . . ¢ , » . - ) ) v, ‘ .' .
Directions: Give a plus or a minus score for edéh of the following 17 ‘
items. SR S : W ,
The number of pluses is the raw score for the test. Refer to the et
table for converting raw scofes to stanines, standard scores and A
percentiles in the manual. , . L . LT
Ttems to-be scored + or -: o . . -
1. Head present. .. " . ' ! ¢ _ '/
* q/ ' ' » ' ) / 7 P2
" 2. Legs present. ! (,%\ . ¢ °
3+ Arms present. A : A L .
" 4. Trunk present. : R
- v ) 3 | A S
5. Attachment of atms and legs. ; B
‘ A ' oo
6. Neck present. ‘
Outline of neck continuous w1th that. of the head, of the-trunk, or of _"

both. /- .
1

present.

9. Nose present. - ' e

10. Mouth present. - . o ' ' S W

2
s

€
11. 'Hair shown.
12. Clothing present.

-'13. Fingers preseht.

'14. Coyrect aumber of fingers shown.

15. Arms and legs in two dimensions .

16. Ears present. = }{ o

17# Both chih and/forehead shown.

‘Scoring Criteriaf

1. Head present- Score plus for anybclear method of representing the head.

%%eatures alone, w1thoot any outllne for the head itself, do not receive .
a .plus score for this item.
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Legs present: Score plus for any

thod: clearly intended to represent‘
the legs. The legs may be attachegg

anywhere to the figure.

* The number must be correct: twos in full face drawings; eifther one or .
o . . two 'in profiles. A single leg which two feet .-are attached is scored
plus. Three or more legs or one~ leg without a logical reason are -
 scored-minus. . : - : : :
If only one leg is present but a rough
‘it is clear that the child 1ntended
scored plus.

The scorer must use judgment.
indication of the crotch is included,

to indicate two legs and the item is
. R .

v

Score plus for any method clearly intended to represent

‘,Arms present:
" the arms. The arms ‘may be attached anywhere to the figure.

The number must belcorrett two in full face drawings,'either,one or
~-two in profiles. Three or more arms Or one arm without a a logical -~
reason are scored minus, .

A o .
¢

Fingers alone do not receive a plus score- unle®s there is d space left
bétween the base of the fingers and that part af the body o which

they are attached. Such space is considered. to be 1nd1cat1ve of’ the
intent to include the arm.

»

Trunk present:’ Score plus for any clear indication of the trunk
' _whether by ‘a single line or by some twodﬂimen81onalwfigure.

A single figure between the head  and legs 1s always sdored plus as a
trunk even though to the .adult observer it may be more suggestive of
a neck. . .
In the event there is no clear—éffferentiation between head and trunk
, a plus score can’'be given if the features appear at. the upper end of
a slngle figurée and do not. occupy more than one-half' the length of
the figure. A plus score for trunk can -also be given if a cross line
on a single figure !.picates the termination of the head

!

. Attachment of arms and legs: Scofe plus if the arms and legs are ./

» attached to the trunk a%t any point." Arms connected to the neck or to

o , the junction,of the head and trunk whep there is no neck are to be -
Hconsidered as' attached to the trunk. : ;

AIWays score minus iﬁ there is no trunk. : . N
4 : :
N
Score minus if the legs are attached elsewhere than to the trunk
regardless of the attachment of the arms. / ¢

Score: minus if the arms are - attached elsewhere than to the trunk
regardless of the attachment of the. legs.f : -

If both arms and both. legs a}e indicated, score minus ‘if any one is
attached elsewhere than to the trunk 4 g

If one arm or one leg has been omitted, either in full face or profile
' drawings, a plus score can be given on the basis of the limb shown.

4 .
i . . . £l

| ,b

.
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. . 6. XNeck présent: - Score plus for any clear indication of the neck as v
R - distinct from the head and the trunk LT AP
. - . . . . ¢ - st N N » .'.\ e v i ). - o l_.. » 5
) Mere juxtap031tion of the héad and Ehe tru&k receives a-minus 8core. - c‘a%
< 4 < ¥ o
oy 77§A£butllne of the neck contlnuousgwith that of, tbe head, of the trunk ¥ -

- or of both: Score plus for the neck whose lines "flow" into: the152\3 -t
A

e EIEET_(ﬁzg fg%;) ’ trunk line,'<;§$ ;&;>. or both C;ﬁ%

‘ o ’ « % Scqre i us. for the neck which'is a mere pillar between thé head and
AT . . . neck . 9- ) N v b ."" .
) a . ] r‘IL“ 7/» > ] ~ I .
. - . - — ’ . ’ .- < “ h ’ : €@ Lo
8.' _ye(s)_ﬁresentv Score plus for ady’method of indicatiné’eitheg pne or .
2 . two e R : g AN
yes . ¢ . -

. A single indefinite feature within the Head isrscofEd plus for'this
L ‘ y ° item even thodgh its significance is unclear.
- C, .

"

9% Nose present- Score plus for any method of représeuting tHe nose. s
s .t ' El 1
In drawings Wwherein only'one feature- has beén shown in addition to. the : -
. eyes, it can be credited as a nose or ‘as a mouth (item 10). 1In éither
o " case, the tomgl scoré will be the same. - "
[ ¥ . - v
: ‘ T 10. Mouth present: Score plus fof” any method of representing the mouth v 9

. lll Hair shown: - Score plhs for any method no matter how crdde, which is
. . //2 intended to represent hair. A gcribbled line on the top of the head
. ‘scores plus. ‘ CA - I ' ) *

’ Because it is sometimes-difficult sto distinguish ‘between hair, fingers,
s . ‘and a hqt in the drawings of young children, the foflow1ng guidelines -
-should be followed ‘ A T,
. . . . v : '
a. In a drawing in which a number of straight lines project from ' !
. ~either 81de of the head and in which there are no other indications i
. » of arms or fingers, the proJegting lines should be scored plus !
for fingers (item 13) but m1nus for hair. ‘ i
b. A hat can usually be distinguished by itsfhrim. o ;&';
. - N ) A\ . 7 . “ . Kyl .
& v ~ e¢.,.Young children frequently draw hair whicn'is visible through the . </ _
o , *, hat, and any shading or decoration on or jabout the hat should be | A\
‘ -, carefully noted. If it appears to follow the outline of the head i
- ’ , rather than- that of the hat, score plus for hair. : o
. 12. clothing present: Score plus for any one gr more represenQations of i
clothing; e.g., a row of buttogs running dpwn the centér of the trumnk |
or down betwen the legs; a hat|which will often be placed above rather ;
) ; than on the head; a series of horizontal lines drawn across the trunk '
. ~and sometimes on the limbs as well marks to 1nd1cate pockets or-sleevé

ends. _ : _ . Ly
N ‘ -

_ Score minus for a sxngle dot or small .eircle plac
//r/. trunk; 1t is probably intended to represent a navel.

' Q . ) " ) B . |
ERIC 7 7, - . 0L =7 g . ;

the centér oﬁ‘ﬂhe
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13. Fingers present: Score plus for any indicatien of fingers, no matter
: “how crude. > R ‘ ' . . N
o . ) - [ . . kY
E} - If both’hands or arms &re shown, 1nkicat10ns of flngers must appear
L on.both hands or arms to,obtain a plus score. . o . - o s,
s s . LT
! _Ef .only one hand or arm’is shown, a plus score can ‘be given for - T
b 1nd1cat10ns offingers on the one 1imb 1

. N - . -
s . < *
‘ . - N

Id a drawidg ip which a number of straight 11né9.pr03ect from either,

. side of the head and on which:there are no other indications of arms - - -
“ or flngers, "the, projectlng lines should be scored plus for fingers. ' v
L - . N L.
¥ 14, correct number of fingers shown: If two hands or arms are shown, five ,
K fingers must be, preSent on both limbs for a plus score. . .

® o ! ; . . v
) If only one hand or: -arm is shown, scqQre pIus for five flngers on the
. . one llmb . _ , ..
15. Arms and 1egs in twondlmen31bns:, For a plus, score in fu11 face i ‘
draw1n§§, both the arms, and, both thé legs must be shown in twordimensions.

. ‘ If hands and feet are present they need not be in two-dimensions. -
. . ° o 5 R o s
16. Earéjpresent' * Score plus. for any 1nd1cation of ears; no matter how A

crude. In full-face drawings, both ears must be shown.

. . " ] v,ﬁ
-.17. Both chln and'forehead shown: For a plus score in full -face draw1ngs,

the eyes and the mouth must be present and a discernible space left .

above the eyes to represenf the forehead and below the mouth tor - L E

&. .

represent the chin. ) . L.
(Plus = \/';,'_fj_ ‘:’f % Minus = & Q@ ).

In profile drawingg, the eyes and mouth may be om!tted and, a plus
score given if the outlind of the face clearly indicates the timits

of the chin and forehead. t )) B s o , y¢;/:

o
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Kindergarten = October: , . ’
: - . ) Percentile of
Raw Score _ Stg nine#Ht - - Standard Score®* Standard Score
[ . [ 4 - N ) ' h ’
.2 . o DR 58 0.2
Y e . . . ' . : ' : ] . : ¢ o - R
- 3 ?0\ 63 ~' 0.68
4 1 om0 L .68
5 e s 78 R - S
6 3 83+ 12,92
.7 3 28 _ 21.19
Y 8 - : ) ‘
, 4 5 e : - .93 31.92
9 5 T .9 . 42.07
& : - f = -
oo 5 57
we 11 6, - 107 . éa.08
e 7 N s L eore
) e o8 2L LR
| o 1 _9 ‘ : 7’ ]'_29"' . o 97.32 ‘
s .15 10 - | v R V% B . 99.68
16 . y 53
\ . - -10 | S . | : 1, { s 9?.83
17 | ' ' . 10 R E A Lo - 99.83

E]

*Based on 488 klnderghrten chlldren from ten Falrfax County schools, tested in
October 1968, .
: V““nrmaleed standard;-scores with mean 100 ‘standard dev1at10n is.
A stanine is simply a. browl-guaged standazd score and percentile indicator. For
exzunple, in a neymal «hcah::butlnn -t‘l'qm ne scor ‘e8 have fhe fo?'ivw'mb peveentile

e

equivalontee ‘ % \
, Stgggne ' ' : Percentile Range t
. . . / Below 1lst |
. lst up to 4th

‘ Lth up to 1lth

P ‘ 1Yth up to 23rd
. 23rd up to Loth
Loth up to 60th

60th up to 77th -

77th up to 89th

89th up to 96th

i
OO0 Mm~3 dwb,um;—'o
t

N . ., 96th up to 9%9th
1 ' .. hbove 9Q9th
' - 103% )
’leﬂ’lid :
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. ' P . R l‘ . . ,’ i - .
Discugsion: As presented herey the.Draw-a-Man Test is a group~administered

screening ‘device.,

[ \ . K M-
When the raw scoré from a child's s(testwi's converted to its equivalent standard
score or percentile, the child's dcore position has been defined relative to
-the 488 children in the standardization grooup. .

P NS \ -

From the-table ofi page 7, it can be seen that a.child with raw, score 7, for
example, has an equivalent 'stanine 3, standard score 88, and percentile 21.19.
His drewing saore surpasses that of 21% ‘f -the é.hildren‘in a distribution norma-—
. lized from the standardization group. Another child, with raw score 14, has. <
surpasged 97% of the children in the same distribution, Unless ones interest is
only in: compafative quality: of-a child'$ drawing, however, the foregoing infor-
mgkion alone would be of limited value. o, “‘ o .
Fortuhately, for our purpose, a drawing is not just \‘a drawing. - It represents

a sample of a child's behavior; it bears import beyond. itfelf. Not only does
the child's drawing of a man reveal something about his.present level of func-~
tioning in tte cognitive, motor, and affective areas; it also plays the role of
a prophet. It has predictive validity. . L "

: Y L T R
The score a kindergarten child receives on his <Draw-a<Man in’October has some
power, limited though it be, to predict his score range on a readiness test in
May or June. It will also predict the score range in reading aptitude ag

judged by his teacher in May or June. - )
. .- » . > f\‘ .

: : : o ., , . [/
Needless to say, a test score should not be treated as @ label, nor allowed to
become a self-fulfilling prophecy. In other ‘words ,-teachers and others must
guerd against expecting a child’ with.a low score to do poorly and thus relate

to'him in such a way that he yill do poorly.

A deviant score on a screening test is an alert gsignal, onlys It is ngt a
}liagnosis. . It serves as a reminder to the jteacher that a given child needs (a.t
lgast closerr observation until she has satisfied herself as to the child's &
status. ’ ' R

Before presenting the prediclive coiata, it should be noted that the predictive
validity of any academic aptitude test depends to some degree on the continuation
of the educatichal status quo. One is able to use tests to predict what new
students will aceomplish at some point in their future to the extent that educa-
tion programs ex&erienced betwéen the studerts! predicto# tests and snbsequent

achievament measures are simildr to the programs experiencved during-a like periad
by j}hel\a‘i.f;iml standard zation| froup. S
| X S .
Better oé}#ar-that matter, wors“? progams will lowef- the predictive power of
current acadenicy aptitude tests, B ‘ ' ‘
. - f o

¢
-
%

Data on the Predictive Validity -
v - of the Drawra-Man Test

1.” Oh a random sampple ©f 94 kindermrten*c\hi‘l(iren, the correlation between

i

- .

N

e

- 104 - I .
N L . - . € ’:3 i lSQ o , ‘ . . .

.4
o
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t »

October Draw-a-Man raw scores and May/June Metropoli‘ban Rea.dlness Test total raw o
scores was .61. , ‘ o, , e

This cbrreiatlon is 'stzﬁ:lstlcal]y s:.gdlficant well bey;md the .01 level and comQ
. pares favorably with predictive validity coefi‘mc.lents hetween intelligence tests

and school achlevement. , ¢ . R - RN

o >

t : ©
-

2, How does the use of the Draw-a-}hn test m.th a .61 pred:.ct:.ve validity inprove
one's ability to na.ke ‘group predlctlons beyond a chance lavel? - ]

On the assu.mpt:Lon that 80% of- a class will.have sa.t:l.sfactory readiness or achieve~

ment at the end of the-year, one céuld by c¢hance alone predict ‘in October that - . X .,
) 80% of the class would have sa,tlsfactory achievement in szy/June. - o

P ) . I |
If in October one were to. plck the top 10% of the Draw-a~Man test scores, however, , :
94% of-the childrerr with these scores would theoretically prove satisfactory at’ )
the year's end. This represents an improvement in prediction of 14%, Again, if Y
one were to pick the top'half of the test scores, 91% of .the children’ with these
scores would theoretically prove satisfactory at year's end - 1mﬁ rovemgnt in  ° 1
prediction o + Finally, if one Wwere -to choose the top 80% of the test sdores, ‘
87% of the chiildren with these. scores would' theoretically *prove sa.tlsfactory at*®
year's e'nd <“a 7% improvement beyond chance prediction, -

3 “ \ "

fNote ’tha.t the above .:mprovenentﬂln pred:.ct:.on a.pply on.ly to groupsg of students, : .‘
not to individual students. 'y e -

Such group predlctn.ons have value in that ghey allow teacher to make a more: -
efficient prehmnary sorting of her students for exploratory grouplng,s to be
verifie later by obserthlon and assnssnenb.

5 g
- M o o 3.
L ’ . v . .
. e

3. The ddta below aré presented in a.n attenpt to angwer two" obvn.ous quest:Lons. v

What score range on 'bhe Draw-A-Man test should be . considered as an a.lert sig nal

How depend‘;.ble are such gignals? ‘ N A 4
A randam sa.mple of 100 children was drawn from the total Dra.w-a-Man population
of 488. Of this sample, 54 children had in May/June both total Metropolitan
scores and teacher predictions of their reading skill at the. end of grade 1.
These 54 children are referred to in the zccompanying table a,s“Category I.

e : : o ({“
Fifty-five of the children in the rardom sample had end~of-year Metropolitan ' s
Rea.dlness Test, tota.l scores ~ Category II in the table. ‘
Sixty-six of the S'mple children had end—ni‘—ye:u‘ teacher ratings ~ Cate gory III
in the table., ’ , ‘

. - . A

¥

b
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It is clear from the t4ble that partichlar atteption should be paid te that group )
of students whose beginning kinc’lergarten Draw-a-Man starfine sceres are in the
'0-4 range. In the present sample, (Categories I, 1I) approximately three of four
such children were in the bottom 40% of the distribution on lpth MRT total scores A
and normalized teacher ratif®s at year's end. - . . \
) As for children w:.th Draw-a-Man stanine scores in the 5-10 range, predictive -
" power is very good as far as end-of-year MRT total scores are: concerneds 97% -
of them fell at the 4Oth percéntile or sbove at year's end (Category II). . Not
as good, but still reasohably aflequate, is the prediction of 64% of the 5-10
~ stanine group in the -40th plus ercentile ra.nge at year's end on both MRT and
normalized teacher ratings (Category I),- *. . '
,Concern:mg Category III, note should be made that the end=of-year d:Lchotomy of
teacher ratings .is b»ﬂtWeen the O-4 stanine range and the 6-10 stdnine range.
Further,#the ratings’are not normalized ratings. . :

Relative to a normal? diatributlnn, the teachers underest:.mated the number of _
children at the lower end of the d:LstrJ.bution and the' average rating included
some children-who would be below the average catégory.- For this reason; the
- end-Gf-year teacher ratn_ngs weré dichotomized so as'to give a clear di@'ferentla]
®etiropn below average and average or average plus children, The average stanine . @
rating (5) was left out, thus the classification into the 0-4 stanine range and .
. the 6-~10 stanine range.,, As can be soen from the’ table,. this method of. cate-~ : {
‘ - gorizing ’the teacher ratings yiolds percentages which are fairly comparable tc\> Lo
- " those for f‘ategories I and II, . . . ’ ‘ ' ‘
r . o
* the table clehrly indicates the misses that the Draw-a-Man test will make in its
s 4 DPredictions- and points up the heuristic and screening naturo af the test which
was Sbrbu.. ad at the haginudng of this dismssion, . . . ‘

4
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7 . . A ACADEMIC DEVELOPHENT ) | 1 ‘
R 5 TACE T ; g
Spe.ks in conplete sentences
. Relates expericnces, in lug,lca!. sequence . M
‘ Attenda and recails fntognation « ™ (Y fa .
LA

. ) ¥pllouws oral -.lil cot long W / N\
° Predicts mltu-mc .md draws conclusions .

' . Bniog ‘books _and_ m.orlcs e . - ) . N

: AUDITORYsS PROCES ) .
Jdentifica rhynin, uads - i
Identities ukmuucs?dut‘eren es in beglnnlng S

sourds ! R

N ’ Associates svmbols uirh beginning loundﬂ of words I
e RFADING AND WRTIFFEN K xPRhSSION - ~

B Vl!ual Processing .

E . §ecognizos basic shapes D, colors u, . -

: gizes
Recdgnizes elements nbic:ure:
. Identifics numerals

’ . S +Tdentifids letters of the alvhabet i b,
E C tae, _Recognizes the printed word has meaning .
Recording Languase . .

Dictates stories .oy
Traces letters onl numetals

: Copigs letters and words
Mo o . ngs own words

. o+ NOMBEP__CONCEPYS , - - - )
. . . Counts objects . . . o
Forms & given set of objects
Combinss aets of objects B

) Usss numerals to express quan:itlel
» EXPPESSIVE ARTS 2

Participates in: /
Construction (blocks, woodworking, et ing, etc L)

Clay %de ing, : .
Paintidz '° ,!

Draving. ¢
. o Singing
: \Dramatization i 5 Y ]

veative wovement .

. - i " SOCIAL-EOTIONAL DEVELORMENT 7 M

]

*

HERT OF GFLF
Personality
Appears happy
a Is sctively involyed ] . ’
Has hes}:hy curiosity .
Asaume responsibilicy
. Self-Fateen N
s Appears to hn"einod se}f-image .
isplays confidence . .
Appears secure ~
SOCIAL SKILLS .
* Individual Relationships
' Is considerate of others and their
* . . property
: Displays emotions but hss control

Group Relationships
A Has_ressonzble code of behavior ais

* . Can be tcHer or participant
Accepts group rules ‘ \ s
Retsina individuality ° \
MOTIVATION FOR LEARNING - \‘ )
. .. ss_positive feclings about school
, . Inftiates tasks : Je Y
[§ ) * Persists te,complgote 3 task . <
’ M Pursues a vaficty of intérests
Exprassea pridc in pun work . .
- \ Vslues contributionw of others —r
“ o8

v ’ . PSYCHO-HOTOR DEVELOPMENT .
b S TARCE_HUSCLE COORDTNATION v
v has controlled mpvement (e.g‘, stopplng,
- stayeing, turding)
L CoordTnates_owy movement:_ running [

I s . ]gmgin;l I, pallopiog [} .
las_body balapicr:Mh- -pplng | ], walking_n_Ltinc] ] . 3 .

. P o SHALL MUSCLE LOGRUINALION .
, VA Controls u'nxlpulal:l.vu {e.g., blocks, pogbonrdl, ) y .
puzzles) /
Controls croyons wcissors [} peacils L&J. : M
- patatbrushes i l o :
: . . - — o .
- £l -
P : Please sign, dotach snd return to school

Ly

ol

. . . ) .
) . _COMMENTS BY PARENT OR GUARDIAN
5 . ' Y : -
’ Conforence Requested |
- - ' ) o

. . SignatuTe of Parcat

. ' o - 110 - .
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Assessﬁent“obeearﬁing Abilities for Beginning‘Kindergarteners,A;nEtruction ) l

Manual, CEEC-Learning Disabilities, FCPS, August, 1972. e 1

. : ."‘ . ' N )

. " Basie Functions/Réading Readiness: Beginning Reading, The Early Childhood-
’ Learnlng Center, FCPS, February, 1974._'

VCurrlculum—Guide--Head Start Program, FCPS, February, 1974.

/ ‘
o .'Kxndergartener Guide for Teachers, FCPS 1968. i - : A '
o ObserVational Schedules for Children Ages Three Through Seven, Diagnostic/ )

Instrqulqnal Procedures in Language Arts and Mathematics for Five-Year-
‘01ds, CEEC, FCPS, August 1970.

"Oour Kindergartens--Five Years 01d," Fairfax .Schools Bulletin, FCPS, Vol. 10, ¢/ .

¢ No. 3, November, 1973. ' .

L r

’ . . ,Sch:.llo Richard J., Information Report 'I‘ests in the Ch11d Study Program,
' ' CEEC, FCPS, December, 1970. - .
' : bt 4 . -
o Succeed Manual, Step-Up Language Arts, FCPS, 1973-74. s

. .. SULA Form:#9, Succeed Recordipg Chart.
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Wann, Kenneth, Kindergartew, Department of Instruction, FCPS, July, 1968,
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This section of the Program of Studles identifies ba§1c materlals,
supplies and equipment for 1mp1ementing kindergarten instruction.
lists are considered basic and are being included for use in setting
up new klndergarten rooms -and for guidance in ordering. All of these
items are listed in the/gx&sting materials and equipment. catalogs.

ot " TIn” addltlon to those descrlbed above, many excellent additional
v . materials cdhebe found in the prev1ew and selection catalog in the
I early childhood sectlon

. . ’ - »
] /éggzzTon F 1nc1udes.the following: - Page
v o - / ’ ) B '
1. Basic Materials List for Kindergarten - Noncohsumable - 5
(Quantities based on 25 pupils) A

2. Guide for Ordering Consumable Materials for - - - - - - 2r
5 _Kindergarten (Quantities based on 25 pupils).. ’ .
3: 'Eduipping Guide for Kinde arten Classrooms - - .= 27

4, Criteria for Selecting Instructlonal Materials for = = = 33
Early Chlldhood Education )

. ‘.. ’ - E?/ . . | .

‘

Early Childhood X

These: -

e
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(NONCONSUMABLE) . B .
' "(Quantities based -on 25 pupils) \. )
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. ; . CRITERIA FOR SELECTING INSTRUCTIONAL
|  MATERTALS FOR EARLY CHILDHOOD EDUCATION

1. 'Is the material educationally sound--based on research and learning
~ theory?

2. Can it be used for assessing, 1nstruct1ng, and/or creative. expre3510n7 "
Is it open-ended or restrictive for the, chlld’ ’ Yo s

3. Does it have multlmuses in’ terms of different learnings, various ages,
and need of children, various teaching styles of adults?

’

- Is it essential'or optional material for a classroom? ‘ '

- Will it remain current for a perlod of years or w111 it become
obsclete in-.a short/time?

’

. - Does it coﬁtribute to a multisensory approach to learning?

4. Does it duplicate existlng materlals7 'If so, is it superior to them,
accordlng to these cr1terla9 : ‘ =

“ = Is it approprlate for gurricular areas which lack" mate_ri'als?

- 5. ~Does it contribute variety énd/or balance to the program?

¢ 6. Can it be wsed with groups of varied sizes?

7. 7Can it be used in a room simultanedusly with other types of activities?

8. Can these materials be efflciently and easily utillzed by the teachers
(eaven those unfamiliar to her)?

- 9. Is it durable, welL—constructed, gafe, and easy to store?

3

10, 1Is it aesthetically'pleasing for the young child?»




