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OVERVIEW

Constant and accelerating change characterizes our present-day

society. It is imperative that we design a school environment which w 1

helpour students master concepts, develop skills, lurture interpersonal

relationships, promote responsible behavior, and formulate values

--necessary for survival in this rapidly changing world.
cF"

Much of the total knowledge 'an. individual achieves is reached

by the age of eight ,iad the, early years of-a child's Life become

increasingly important to his/her total development and Later educe-
,

tional achievement. It then becomes our responsibility to design

prograMs that prepare eah child with the necessary skills to acquire,

process, apply and evaluate information toward a developing knowledge

system. However, the focus is on the child as a person, rather than
0

on the amount of subject matter the child)can master. The rationale

'supports the philosophy that each child is of worV.11--a person of

Continuing development who has strengths to be encouraged and unknown

potentials to be released,.

The kindergarten program includes all content areas in an

integrated subject approach and is based on the theory that learning is

developmental and continuous. Much of the program depend? upon the

child's needs and his/her levels of development in the intellectual,

emotionol, and physical areas. Therefore, it is necessary

to teach what each child can comprehend according to the Learning

style incorporating his/her need to manipulate objects and be

actively involved.
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GENERAL GOALS

The general goals of the kindergarten program enable the child:

1. To develop the skips necessary to communicate wants, needs;

knowledge and feelings.

2. To develop intellectual abilities so as to organize and

process information and relate it to an expanding store

of knowledge.

3. TO develop a positive .self-image through opportunities for

success and an understanding of one's talents, abilities, and

creative potential.

4. TO develop psychomotOr skills that promote continued academic,

achievement.

- 2 -
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The geneial goals:identified in Section-A.give direction to the pbjectives-
for the early childhood instruction program. jhese objectives are generalized
behaviors statedAh developmental terms. They are based on the social-emotional

f----

intellectual dhd psycho-motor elomaihs within the child. CommunicatiAzh permeates
these ttiTee domains It is more than,the acquisition of language skills.

b
Communication is the tool which enables the child to function as a healthy,
productive individual in society. The diagram below illustrates the,relation-

, ofmmunication to the domains and their interrelatedness:

GomMunication

Social-
Emotional Intellectual

Psycho-
Motor

The Interrelationship of the Domains

The separation of the intellectual, social-emotional and psychomotor
domainis done for convenience in stating objectives. In reality the processes
within thg domains are exhibited in the integrative behaviors of the whole
child. The objectives not only encompass basic learnings but Also provide
an extension for those children whose development and capabilities enable-them
to progress further. 'Evaluatioa of the objectives can be accomplished,hecause
the acquisition of behaviors related to the'skills can be observed. Each of
the content areas can be used to develop these objectives.

L
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Asteriskson the following pages indicate basic objectives for the "average".

.,child. The statements inAtalics 'llustratq Clarity selected objectives.

. The objectives may be met in ts ways and in all learning-centers.

LCOMMUNICATION 1

I. Oiaf Language

A. Language Development

The child will:

Develop an adequate vocabulary to express needs, emotions and

experiences.

Acqu-ire syntactic skills that engble meaningful expression.

The chx:td puts toyi4d4-ogethek to.p*e comptete 4entenceis.

0.

*7 Relate experiences ancl:giye information using a logical se ence

of ideas.

ch. it teltz about the evea6 oi a i'"cOn'i.e.V tkip in the sequence

wh,,Leh they occuitited.

ClaAfy concepts through oral language.

In'tatking about a totnado- the .hi,e.(8i tetts a pen to took ftPt an

ice eiteam cone-inthe,6ky. Fuitthelt dt6 h,s ivn etaitiiiez -the

concept to/outdo.

--' predict outcomes, make inferences and draw conclusions.

The ChAJd ob.se/tve6 a cocoon and po6tu,Cate4 that an inAect wilt

etneAge.

B.aO Auditory Processing

The child will:

Distinguish and identify environmental sounds.

The chifd hame4,the ound6 heoAd oiZe oh .the p,eatfa,totthdo

Discriminate the .similarities and differences in sounds:

rhyming words, word beginnings, word endings.

Use sounds/symbol relationships.

Use consonant.and vowel sounds as one means of decoding.

. 0.
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II. nItitten Expression
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A. Visual Procesrsing ,,,

b ;)

c ------.------J,__--' c

- Visual Discrimination
,

The child will:'

Early Childhood K
Section B
Seplteceber 3, 1974

.

distinguish likenesses and dEfference6 of forms and shapes.

he chi,edjnatehu'thecom.ect.geomet)bit inzutti,3 to the puzzee
(mad. I

,-1
.

distinguish likenesses and differences of pictorial
configuFations.. ,.- ,

.

The childqinds'ete one ctopin that is diWitent tin a,4etttes o4
. c------..-----,

(-town pictme.S.

O

distinguish 'likenesses and.differences'qf alphabet letters.
O

The chord kemove,sthe "q" magnetic Zettea in the bttowing
seitieA: p p g p

distinguish likenesses and differences of printed ;words..

The child choose the same'teo4d in a seities o wo/tds:

stop top: stop pots: ,

-.Recognitionnd Identifition

The child will:

name shapes and colors.
r./

. distinguish sizeF.

name elements of pictures.

recognize the letters of the alphabet.

name the letters of. the alphabet,:

". read words..

. read phrases sentences and stories.

Spatial Orientation
.

The child will

move',Oartsof the body within a given space.

The child goes ovelt and undelt an obz.taete.

O
0



2

Early Childhood IC
Section B
Sptemb6r 3, '14974

. sequence' fromjeft to right.

The child 4taing4 a patterch oi bead4 in a Leg-to-Right paoce44.

. com4ne letters to form words.

B. Fine Motor Processing

The child will

manipulatives.

The chLed tau cube btoch4,/pegbaand4,-tacing boaads, puzztes,

math coanteup and wooden alphabet ZetteAA.

Scribble, paint,draw,c6t and paste.

*- Use tools of writing in making letters, writing names or attempting
\

to write words.

The child OdiN4A OnmP 7t the Prk00 A r aPte,, #í ct4P4 ,6e4

a pencito

C. kecording Language

The chilid will:

-,*- Associate spoken-word/written word: labelling.

The teach er?. plasIts the wo&d "dinosauA" on a cate.ol neak the day

`inod ee. that the chad'haa conztaucted.

*- Dictate simples,:ories about productions.

he teachea aecoad4 the ztoay about the zoo conztaUction in the

6eock4 a6 the ch4ed tea. it.

*- Trace printed symbols.

The chAltd dictateo a utoky about a painting and then taace4 ovea

the Zettea4 with a ckayon on. pencit..

*- Copy .numerals, letters and printed words.

The chitd dietate6 a atoky about a dkaWing and then c.opLe4 it.

Write own words, sentences"and stories,

A ch.i.td 'Learn& ow oad4, PVIAa104 ULASIO a IrUeiionanfil on

own compiZed wokd booktet.

- 4
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III. L-a1.22,22fnp_rehension

The child will:

*- Be attentive.

Understand the meaning of oral language.

* attend and recall specific information.

Aga he wing the ztotiy at thetiztening Centek, the chLed
that the taott titled under the baidge.

(

attend and follow oral directions.

A thied.ceosco the dock, tuanz o44 the tight.'and cZapz thkeee,5
4aom vekbat diuctions.

process information, based upon discussion and ask relevan gu caation5.

t7
V

Understand the meaning of written language.

interpret characters and events shown in pictures.
_ -

. knew that the names of objects and actions are represe d by

words.

. read pictures or words to fipdgeneral and specific ItaforwItl_on.

IV. Non-Verbal Expression

The., child will:

- Use nonverbal means to-convey-thoughts, feelings and actions.

The clued in ciLeative Movement 4homm tieceing6 o4 happincm, angeA,

Use nonverbal means to eXtend understanding ofconcepts.

The ehied movez undeit pk Os& an ObztacZe couaze when given the CACI?,

diAection.

INTELLECTUAL DOMAIN

I. Learning Processes

A. Observing

The child will:

- Identify objects and characteristics of things.

The cibitd choozez and de acitibez a 4mooth oa aough cube Ok Apheeo

- 5 -
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*-Note changes Of, Kropertieg.

The chied piotes vekbatey tht meting o4 an ice cube.

B. Classifying

The child will:

*-.Group without regard for specific similarities.

The.chad putsgthe Mocks in the case aandomego

Group according to'similarities and differences.

The .chad steects tAiangutaA Mock-4 d4 identicat size and shape pit
-,aitpeants in hisi/hea.aiapoat constuctiov.

-- Group consistently by two or more attribuCes.

Given an assoatment c)4 bead's, the child wLf2 gaoup by cam and
shape.

Rgroup the same,itemausing,a different set of criteria.

P'rovide a logid'al explanation for the groups.

C. Using Space/Time Relationships

Space

The child will:

*. orient selg and objects. in space; develop-the concepts of body
awareness, position, direction, and distance.

Pte-441d peaces seain a speci4ic pbsition.as designated in a
diagaam.

*. measure length and volume. ,P

Time

The child will:

9 *. order, events chronologically.

The child puts in oadea a smies o pictuus showing the gaowth 04
a peant./

acquire such concepts as before', after, during, beginning and end.
,

measure time span.

The chA1d obseaves-how many times he/she tuus the hour ga64-
duaing snack.,

- 6 -



D. Seriating

The child will:
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Order objects according to pne particular attribute.

The chid buiZd4 6evekal toweto o6 gaaduated height:4, atuzanging
them £n zeQuence iitzom theitateat to the silo/aut.

E. Quantifying

The child will:

*- Compare characteristics of objects and qantities to acquire
such concepts as longer, shorter, more, less, equivalent.

- Match with one-to-one correspondence.

*- Count objects.

*- Identify the quantity of a given set.

Use numbers to represent quantities.

The chi.ed tzeconds, in hiz/helL counting book the numbest taliee4 in

the /LOOM.

*- Combine sets of objects and express the quantity.

Use operational symbols when combining sets of objects (+,

F. Problem Seeking and Solving

The child will:

2
=)

Actively seek out problems as an expansion of natural curiosity
and inquisitiveness.

The child bui.eding a Evzidge and exptzersez a dezitLe -to make

it into a ditawbkidge.

- Strive to solve problems.

*. formulate "what if" questions.

collect information.

. analyze information.

. draw conclusions on original question.

. generalize conclusions to other situations.
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II. Creative Processes

The child will:

Generate a variety of responses: fluency.

The children o66m-many idea4 {con types of btock st4uctuAes.

Produce alternate responses:. flexibility.

The chadten decide to build an apaAtment house. They diScuss

seveAat diOment types og buitding4.

*- Produce unique responses: originality.

White butZding .the apiaatment building one child suggests 4ome
unique 6eatu1e which the chiedaen then incoapoithte.

*.. Embellish thoughts, ideas or objects: elaboration.

Anothea chitd then adds on .to the unique deatuke.

III. Attention/Memory Processes

A. Attention

The child will:

*- Exhibit awareness of the immediate environment":

- Develop the ability to focus on a selected activity.

Concentrate,on a stimulus and graduAlly increase time of concentration.

B. Memory

The child will:

" Recall series, 'sequences, and lists: span and serial memory.

The child repeats a 6amitiaa nuasmy /chyme on 6ingeit play,

*- Remember meaningful ideas and information: meaningful/ memory.

The clitd buitds a zoo and aecatts that giAatiices need highea

cages..

*- Recognize and reproduce forms, objects and arrangements of forms
and objects: visual memory.

When painting ihe child recta es and paints the titee next to the

schoot.

- Repeat spoken series, listen for specific details$ imitate sounds

and patterns, repeat oral selections, associate sounds and forms:
auditory memory.

The child produces the anima. sounds white pLaying*th the

wooden models.

O

- 8 -
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TIDE SOCIAL ANI EMOTIONAL DO N

I. The Develosment of Self

. .

A. Personality Adjustment

The child will:
0

Appear generally happy: cope with-Variety and frustration.

7-'
Maintain a healthy level of activity and curiosity.

.

Become increasingly self-reS'pohsible,- self-s5fficienC, and autonomous,

and at the same time have a healthy need. --for'affiliation, friends tip

and love.
0

.,Self-Esteem

'The child will:

sr-

Develop a healthy self-image.

Develop self-contidena, a sense of personal worth, end security.

'II. The Development of Social Skills

0

A. f:dadividual Relationships:

The child will:

*- Striye-/o be considerate of others; begin to be aware of needs,

feengs and wishes of others.

*7 Begin to develop positive means for emotional release.

B. Group Relationships

The child will:

*

Develop a reasonable code of behavior.

Strive to function as a participant or leader.

Respond to group - established limitations on.behaviors.

Retain a sense of indivl,duality within a group.

In wtoup Mock ptaq the child zhalte4 own ideem, while acceotina
the idea4 and pan6 04 otheu to make a con6t/Lucti.on.

9
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it(i. Develo ment of Motivation for Learnin

The child will:

f

*-,Develop positive feelings about school, teacher and learning.

The ,cliad :i.,&eageit to haize with pecu and teachek hAA /hen. -thought& and
ptagA 6oa a.conAtkuction.

*- Strive to:

initiate tasks.

persist until completion of task.

work for serf-improvement.

A chiZof pigouez an inteust :?.yi Apace vehictez. He/he comptete4 the
cons-taut:U.0n o a taunchtng pad and 'Locket thLp *tea expekiencing
dizzatiAlcaction with a pain. conAticaction.

Pursue a wide variety of interests.

Cultivate a sense of aesthetic appreciation by:

expressing satisfaction and pride in creative and self-initiated
efforts.

valuing other people's contributions.

develoRkng an awareness of and an appreciation for the environment.

n

PSYCHOMOTOR DOMAIN 1

I. Lam2.±Mpscle Coordination

The child will"

Develop body balance and position in space.

hop4 on one pot and 4,4 abte to wath a tinw .

-,Dee1op movement.°

TA-thad A.top A and olangez dikection in a aunning activity.

- Develop coordination of movement.

U



II. Small-Muscle Coordinatibn

The child.wii
,

-

-*- Develop controlled manipulation of objects.

, 1 ,

The child ztAings bead6 and ptaceis peg' in a pegboaitd:

Early Childhood K
Section S
September 3, 1974

Develop skill in the use of crayons, scissors, and pencils.

III. aLpand Coordination

The child will:

Draw geometric forms.

The child dizawz cactei

Trace and copy.

nd zquaae4 on, the cheaboa&d.

The ehied taaeu a 6a4dpapea tettea with 4i.ngeA and then 4epitoduce1
4.t. in zando

The etyld tkacez ovea tett-m.6 in a tanguageexpeaienee Aotoay,,

Lim and:align.

The child thaow4 a bean bag at a giyn'taaget.

The &lad, thaom a. bate to a parttnea:

Match forms.

The chitd Azazzembtes a puzzft.

The child copiez a zhape, a tettek own nano Ok a RIOAdo

- 11
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Seption t is a working 'draft and will be
°expanded in the summer of 1975. Parts of this
yeie deVeOped

,

during 1973-74 and June 19714 by
1!)

a group of teachers and parents with certain
curriculum speciafiftts as Consultants. .

An expansion of this section eall include
a clarification of approaches to teaching/
learning, additional organizational alternatives,
suggestionb for recording data for various
instruction reasons. Kindergarten,teachers age
urged to submit reactions `to this section and
idars tor additions to the early childhood
curriculum specialist not later than April 1975.
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SUGGESTED APPROACHES

THE IMPLEMENTATIONGR THE PROGRAM
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Essential components of any educational, program inglude the child,
the teacher, the' environment and the currtpuluri. The type and extent
of learning which occurs will depend upon each of the four components
and their characteristicst, as well as'on the quality of interaction
among the components. This interaction may be thought of as the
educational4program whether the organizational pattern is self-contained,
team teachiing, non-graded or multi-age grouping.

It is generally understood that the kindergarten program uniquely
represents an integrated subject approach through which Multiple learnings
Lake place. Kindergarten, then, is a planned program for the development
of the.basic values, concepts and skills needed to assure success in.
later life. Therefore it is necessary to teach what each child can compre-
hend inDa manner that is appropriate.for the child.

The teacher must have identified long-range goals as well'as objectives
for specific daily activities in the curriculum. The determining factors

in all of the teacher's planning, however; are the child's needs and interests,
as well as the basic principles of child growth and development.

The nature of the five-year-old child cUemands an informal learning
atmosphere and clearly defines the teacher's role in the educational
program. This requfr'es the teacher to organize time, space and materials
so that plans for the child's learning can be carried outwithin the
objectives of the kindergarten program. ° o

1
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Early Childhood K
Section C
September 3, 1974

T ffACHING-LEARNING §TRATEGIES

Teaching-learning strategies involve the interaction of the child,
the teachet,and materials. This interaction is the means by which
educational objectives are achieved. The strategies are based on the
knowledge of how young children learn. There are general approaches
or teaching in kindergarten as well as specific learning activities.

With the child as a focal point, the teacher diagnoses, instructs
and evaluates in a continuous cycle.

CHILD
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PLAY - A TEACHING STRATEGY

Play is a natural function of all human beings and eXt,dnds from
infancy throughout adult life. It is'an essential process through
which learning occurs in the young child. It is the child's way of
exploring and manipulating throughUhich the child communicates his/
her feelings about self and his/her world. The manipulative stage
is an integral part of learning and it must not be rushed or neglected.

The function of play in the kindergarten is to help the child:
0

- acquire skills
- increase understandings

gain knowledge
relieve tension
satisfy emotional needs

- make social contacts

a

As the child is obs rvekat play, the teacher gains understand-
ing of his/her feelings nd level of development. Thus, the teacher
is able to plan activiti s which enable the child to grow academically
and socially.

Levels of play are dependent upon the social growth and develop-
mentof the,individual,4hild. These levels are:

- solitary play - the young child does not know how to mingle
with others nor need-or want to do so

- parallel play - two children play side by side with no
interaction

- associative play - play which is not always cooperative, but
includes interaction

- cooperative play - children plan and work together, sharing
ideas, materials and labor

Play can be spontaneous or structured. In spontaneous play the
child chooses his/her own theme. The direction may change often and
does not necessarily conform to adult'logic. The child may be playing
house and quite suddenly change to keeping store. There should be
as little adult interference as pobsible so that the child will feel
free to express his/her feelings. At times, _the teacher may need to
stop and/or redirect the play in order to keep it within bounds.

Structured play occurs when an adult intervenes and suggests
topics or assigns roles. At times the skillful teacher, through
questioning or other means, will lead the child to a higher level of
play.
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[ORGAlifZATI::QNAL ALTERNATIVE
d

To achieve optimum learnings for a, child, the kindergarten -'

classroom organization must be based on the nature and learning style
of the five-year-old and show flexible use of space, Mime, materials,
curriculum and personnel. There are many organization dl patterns
available to the teacher, and he/she must seek those patterns that
produce a stimulating learning environment for children as well as
ones that give the-teacher the freedom to use his/heit own personal

style of teaching. No two days are alike, no twR classrooms 'look
alike, no two teachers approach instruction or children in the same
way.

Suggested examples of different phases of organization are
given on the pages which follow.
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CLASSROOM ENVIRONMENT AND L ARNINGXENTERS

The kindergarten classroom ip a learning laboratory. Centers
(and classroom areas with appropriate equipment and a variety of well-
selected material) are used for activities to implement the curriculum.

A child, given new materials, follows a sequential pattern of
manipulation. In most cases the prOgression is through the following
stages:

1. Free manipulation takes place as the child explores the
Ehings'heishe an do with the materials

2. Guided manipulation occurs when the teacher intervenes to
help the child clarify concepts or develop ideas. The
child may not have a product in mind or be able to verbalize
what he/she is attempting to do with the materials

3. Representative manipulation takes place when the product
is 'clear in the child's mind.' Materials are used to carry
out plans And the child is'able,to talk:about them.

The teacher should be aware of the stages listed above; and
plan for the free manipulAtion of new materiatS,priorto using the
material in an instructional situation. Otherwise, the child may
focus onthe material itself rather than on what the. teacher wants
done with it. piro gh observations the teacher will note children
who have had previo is experience with the material and will offer
guidance as indicat-:d in the second stage.

When the child/
the teacher must

chip'

new ideas, concept,
centers will change
and others introduce
and new materials.

reaches the stage of representative manipulation,
ide new materials which can be used to-develop

and products. Thus, the materials in the learning
throughout the year, with some materials.put away,

. A balance should 'be maintained between familiar

When working in the learning centers the 'child:

exercises self-disCipline
displays initiative

- satisfies needs
- explores interests
- 'develops resourcefulness
- grows in social competence

develops skills
. gains knowledge

builds concepts

do
- recognizes and translates symbols.

Ca 0 - 16
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The teacher and aide circulate among the groups observing and
recording da &a and helping children as they work. Needs, interests
and strengths are noted and form the basis for plbniting the next
steps for instruction-children are given short periods, of direct
instruction on a one-to,-one basis in small groups.

Some general guidelines which will facilitate the use of the
learning centers are, as

P

The number of centers in Use at any one time is determined
by space, the needs and interests of pupils; arid the teacher's
plan for instruction

Centers are placed i,ci an area best suited to that particular
activity

Standards for working in each centerbre developed with the
children and,grow out of the situation

Materials should 6sually remain in the appropriate center

e

Materials and equipment are introduced, withdrawn, modified
and reintroduced throughout the year

A Limited amount of equipment or materials should be available
for use at any one time

Material, not being used should be stored

-- Pupils called from a task should be able to return and find

j_t undisturbed

The pumber of children wo king in a center should be limited
according tp the space an& activity

Each child puts awikiithe materials used when the work is
finished; putting materials away is important to the child's
learning of pattern, order and good work habits

There are certain work centers recommended for the kindergarten
classroom. A listing of these' enters,,ithe materials, desirable
outcomes and suggestions for,use appear on the following pages.:

17
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LEARNING CENTERS

CENTER MATERIALS

Housekeeping

*Library

Art

* Should be: available at all
times.

stove mirror
sink dishes
refrigerator pots and pans
cupboard housekeeping tools

:table and chairs dress-up clothes
baby bed play dough
baby carriage

picture. books

easy-to-read books
rocking chairs
rug .

easels .

*paints
*brushes
*clay
*crayons
scrap .bowc

*paper
finger paint

*smocks
*paste
*scissors
*pencils
sponges

*Should be available at all times.
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DESIRABLE OUTCOMES

Develops the concept gf one to one
correspondence.

Encourages language development.
Extends understanding of roles.
Expreqses ideas and feelings.
Accepts idea b of others

lates9those to his/her own.
Facilitates the progression of

play, from one level to another.

Gains pleasure from_blocks. -----

Learns to handle books prolierly.

Begin to develop accepttable 11-

brary behavior.
Reads pictures and symbol.
.Discusses books with others.

Expresses individual crea-v
tivity. .

Recognizes color.
Discovers that overlapping col-

ors in painting produce col-
or variations.

Eltplores the use of various
media.

C.

Early Childhood K
Section C
September 3,, 1974

ITEMS TO BE CONSIDERED

This center will be fairly perma-
nent.

Clay and water cause the house-
keeping tools to deteriorate.

Use playdough and,iyater within
limits set by teachet and pu-
pils.

Place in a 1,71.1 lightedç quiet

Area.
The books are.attractively dis-

played nd changed frequently..
The child ma need help in han-

dling a book properly.
Each child should have clean hands

whengoing to the library area.

Counter tops provide good paint-
ing space.

Thiscenter'should be placed neat
the sink..

Clay, finger paint and the scrap
box are introduced one at a time
and then placed in the center.

Some materials may be withdrawn
when others are brought out.

Paper on the floor under the ea-
sel protects the floor.

Five or six smocks area suffi-
. cient number to be in use at

any given time.
Sponges are used for cleaning pur-

poses.
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LEARNINP6 CENTERS

CEN:fER MATERIALS

Listening

Blocks

/

earphones
tape recorder
records
record player
books to accompany records, when-

ever possible
rug

unit blocks
block accessodes'
a rug

- 20 -
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DESIRABLE OUTCOMES

Develops attentional skills.
Bedomes selective in choice,
of materials.

Makes some personal choice
in music.

DeVelops understanding of
quantitative relation-
ships.

Develops skill in planning
activities.

Provides opportunities for

Leadership.
Shares ideas and materials.
Discriminates in sizes and

shapes.
Develops- the concepts of
weight, height and bal-
ance.

Develops basic ideas of
construction.

increases 'skill in con-

struction.
Improves manipulative

skills.
Acquires problem,S-OTVIng
1 techniques.
Ilracti,ies safety measures.

'$) U1),b fri
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ITEMS TO BE CONSIDERED

, The listening center should be
located in as quiet an area
as possOle,

A rug on the floor in this cen-
ter is helpgul:.

Children may sit or lie'on the
rug as they listen.

Earphones should be kept off:
the floor and cleaned frequent-
ly.

Children choose material they .
wish to. use.

Material is changed often,

A rug absorbs much ofthe unavoid-
able noise of block play.

Blocks are stored according to
size and shape.

Blocks are put away as they are
taken down.
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LEARNING CENTERS

a'

a

CENLER MATERIALS

Sand al

0

L\

rater play

Manipulation

sand table
sand
plastic containers for sand
brush and'dust pan
plastic covering for flopr under'

the table

sieve
plastic sprinkling can.

.
containers for measuring

water table with syphon
plastic containers

(various sizes and hapes)
bottle with sprinkle top
floating and nonfloa /ng objects
sponges
`plastic sheet for floor

22

tableblocks
counting cubes
lacing shoes
beads
dominoes
pegboard and pegs
Lincoln logs
tinker toys
Ceo-stix.
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DESIRABLE OUTCOMES

Measures quantities.
Reconstructs work-a-day Worl

(tunnels, bridges, roads)
Discovers certain physical
phenomena (erosion, land
fonns, seepage, texture,
properties of sand)

Represents physical space
with physical objects.

Receives certainsensory im-
il

MeasuOs liquids. ,
Identifies objects that float
and those that do not.

Understands certain properties
of water.

Early Childhood K.
Section C
September 3, n74

ITEMS TO BE CONSIDERED

0

Develops ideas of pattern
and order.

Compares and categorizes
according to color; size
and shape.

Develops eyehand ,00rdina-
tioh and motor ski1,1s.

Sees L4P-relations4p of
parts to the'i..cole.

23

Discuss the importance of'keep-
ing the sand in the sand box.

Much discUssion of the proper
use of the .sani table is"!7e-

quired throu.,-ihOut the time
it is in use.

Limit the participants to not
more than threp, preferably
two:

%

Keep, sand damp so that rn be
molded and shrJped.

Children should heIP drain tle
sand from the'box.

Keep a pail of water? near the
sand table so that children
can rinse hands when they
finish playing.

EiCh child learns to be respon-,
sible.

Place table pear the sink
have at least two large sponges
and paper tqwets near at hand.

Drain or siphon the'water from
the table frequently. Chil-
dren should, help do this,

lelpful,for some child1' en,needin
- sensor; experienue
Limit time for most children

to develop concepts of meas-
uring, etc.

These materials are used at the
table in the center or on the
floor nearby.

Thp number'of materials avail-
able for use At one time
should be controlled by the
needs and interest of the
yroup.

O
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LEARNMGcCENTERS

CENTER MATERIALS

Maniliulation (Cont.)

:loodworking

/

parquetry blocks
puzzles
lotto games
sequence boards
tecacher-made materialu
coordination boards

workbench
saw
nails Z)

scraps of soft wood,,cardboard,
styrofoam

hammer
dowel sticks
brace, or bit
screws'

sand paper
screw driver
glue

`C)
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DES [ RABLE OUTCOMES ITEMS TO BE CONS 15)EitED

Learns the idea that he/she can
make useful objects.

Sees raw materials transferred
into a product.

Produces something that is real
to the child.

This center is'placed in the clnss-
room dUrinv the second semester.

Choose an area that is free from
other-activiti'es ana lar'e enou01
to accommodate all necessary mate,
rials.

Materials shbuld he easily_ acces-
sibleto the center.

children are given explicit safety
rules along with discussion of
each tool and :t.s use.

Iwo children work ,n this center al-
one time.

Constant supervision is desivaile.
This ruidance may be relaxed some-
what as the children learn to
handle the tools safely.
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L'HE TEACHER-AIDE TEAM

1 s

The kindergarten teacher will.t?e one of a team of professional and

paraprofessional personnel thy-dived in the education of the five-year-did.

The teecher and aide form the classroom team. The quality of teamwork

betweeh these two is reflected-in-the child's educational program.

The,adults who work most successfully in the kindergarten:

enjoy working with young childien
practice infinite patience
exhibit sensitivity, to feelings, needs and
with or without communicationf on the part
can function comfortably and appropriately
situation.

The quality of theteamwork depends upon:

levels of performance,
of the child
in a constantly changing

- mutual respect and support
- establishment andirmaihtenance pf good communication
- understanding the role of each, in the daij.Y program.

ROLE OF THE TEACHER

. initiates the leadership
role in the team

sets socio-emotional
climate

. structures classroom
environment

. determines the assessment
and plans for instruction

. determines teachidg
strategies

. establishes outline for
program schedule '61'

. provides the direct
instre4'.tion

- - -

.11.17 1110

ROLE OF THE AIDE*

. works .n a team-member role

. supports socio-emotional
climate

assists in structuring class-
room environment

. participates in assessing and
planning for instruction

. utilizes teachinvsttrategies

. assists in maintaining the
program schedule

. reinforces instruction and
enriches learnings

*See the following page for
specifid suggestions.

- 26 -
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estions for Im lementin the Role of the Aide

In the kindergarten team the aide

. works in a team-member role*

- develops trust and belief in the team
- offers ideas and suggestions for team consideration
-learns needed aspects of curriculum theory from teacher
- extends theoretical ideas intooractice

r-
. supports socio-emotional climate

- has a. working knowledge of child vowth and development
- strengthens the childls self-concept .1

- spots trouble situationsA,intervening when appropriate
furnishes the child.w1th another person witH'whom to identify
provides a greater feeling of security

. assists in structuring classroOm environment

- "helps prepare centers

- insures a smooth flow of children in and out of the centers
. frees teacher to work with small groups during work/play time
helps prepare bulletin boards

- helps in maintaining an orderly room

. partic-ipates in assessing and planning for instruction

11.- meets with the teacher for-planning and
- helps in assessing and recording skills
- 'records work/play observations

utilizes teaching strategies

evaluation

- supervises free-choice activities in centers
- works with small groups
- assists in individual instruction ,

- helps in total-group instruction

. assists in maintaining the program schedule

* - furnishes material and equipmenesupport
-`gives clerical support
- prepares instructidhal materials
- participates in daily routines

. reinforces instruction and enriches learnings

- facilitates learning in centers
- listens to acrid talks with children

- fosters creative efforts in art, music, and physical education
- records stories children dictate
- read's, tells, and discusses stories

-27-
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E V A L U A T I O N I N T H E

TEiCHING/LE A/RNIN G PROCESS
4 ,

.1: Evaluation of the youngchild's learnings is part of the continuous
cycle of diagnosing, intruding, planning and evaluating. Cohetant
observationsof each child's behavior and progress should be made and
recorded by the teacher for use in the cycli.identified above.

I
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ASSESSMENT'OR DIAGNOSIS FOR KINDERGARTEN

Assessment or diagnosis is'a process that id ongoing throughout

the year. It identifies performance levels of each child in prepara-

tion for individualizing instruction. . I
0

, i

Part I - Relationship of Assessment to Objectives

The objectives'in the attached charts were selected from Section

B of the Pro :ram of Studies Earl Childhood Instruction Kinder arten

Section). They have been designed for both initial and ongoing\assessment. The objective e icia are shaded have been selected.for

initial, assessment. They are c nsidered minimal yet basic for
determining starting points for instruction. The charts may serve .

as a guide co the teacher for keeping a record of what has been

assessed and hosfe.:; .

Part II - Suggested Initial Assessment Tasks
(Page numbers in shaded areds'of the chart refer to ways

of assessing.)

Communication - Oral Langu age (p. 37) .

.Language Development .

I.

Communication - Written Expression (pp. 38-42)
. Visual Discrimination-
. Recognition Identification

. Spatial Orientation
heft-To-Right,Sequenoe

Intellectual - Learning Processes (pp. 43-45)
Classifying

. Quantifying

Intellectual - Attention Memory (pp. 46-47)

. Visual Memory

. Auditory Memory

Psychomotor - Large'Muscle Coordination (p. 48)
. Controlled Movement

4 . Body Balance, Position in Space

Psychomotor - Small Muscle (p. 49)
. Use of Instrument

- Psychomotor - Eye...Hand Coordination (pp. 50-52)

6
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Early ChildboDd K
Section C

September 3, 1974
°Part II - Suggested Initial Assessment Tasks

A

1, ORAL LANGUAGE

LANGUAGE DEVELOPMENT

Purpose for Selection:

- To give a general idea of the child's oral language development

Material:

A picture with open-ended content
- Tape recorder (if desired)

Procedure:

- Work with individual child.

Have the child give his/her name and age. Show picture, saying "Look
at this picture and tell me a story about it."

- Use tape recorder (if desired) to record verbatim verbal responses
of child. (The children must be faMiliar with and have had exper-
iences with the tape recorder before it is used for diagnosis.)

- Record response and determine developmental stage,'being aware of
vocabuyry, syntax, sequence, concepts and inferences.

Developmental Stages:
(a-h below represent lowest to highest level of response.)

a. Nonverbal - Child has no language, iterhaps a shrug.

b. Naming Objects - Child gives a noun response--for example;
girl, boy, daddy.

c: Wholeness - Child says, for example: "Supper," meaning more
than just one word.

d. Two words - Child says, for example: "Go home." "See mommy."
e. Putting Action to Noun - Child says, for example: "Children

playing."
f. Phrases - Child says, for example: "Hitting the ball."

"Washing the car."
g. Discr.ptive - Child says, for example, "Brown dog." "Blue

car."
h. Sentences - Child says, for exampld: "Daddy is washing the

car." "The bo s are la ins ball."

Source:

- 2i2gnostic/Instructional Procedures in Language Arts and Math for
Five-Year-Olds. CEEC, FCPS, August, 1970, pages 20-26.
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Section
September 3, 1974.--

VISUAL DISCRIMINATION

Purpose fob Selection.:

WRITTEN EXPRESSIONAJ

- To show the child's ability tq deal with v

Task *

- Matches visual symbols .

Materials:

- Test form (see next page)
- Crayon

Procedure:

- Assess on a one-to-one basis.

- After familiarizing child with
two-examples at the top of. the
the test on his/her own within
sheet, page

Recording the Performance:

- Number attempted
-, Number correct

the
tes

the

sual symbols

forraqt of the test, using the
t, have child proceed to complete
specified time lfRit. See matching

*It is important for the teacher to consider left-to-right sequence in

this task.

- 38- -
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MATCHING SHEET
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Early Childhood K
Section C
September 3, 1974

[WRITTEN EXPRESSION*I

RECOGNITION,JDENTZFICATION (NAMING ALPHABET)

Pprpose fbr Selection:

- To determine the symbolic level of the child's visual discrimination

Tasks:

- Recognizes capital letters (See next page for follow up tasks.)

. Materials

.. Sheet of paper for each child with capital letters not

in order

.. Crayon

. Procedure

.. Assess on a one-to-one basis.

.. Child marks letter designated.

- Names capital letters (See next page for follow up tasks.)

. Materials
.

Twenty-six 3 X.5 cards each with a separate letter

. Procedure

Child takes cards in scramble Sequence and palls out name

of letter (start with letters of child's name to give

a feeling of success) as they are flipped over. It is

important to record the letters the child does not know,

(Teacher note: A further extension of this would be to have child

then "order" these letters on the table.)

Recording the Performance:

- Task I - Child's sheet serves has_ record.

- Task II - Record the information.

O

*It is important for the teacher to consider left-to-right s,equence in

this task.
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I WRITTEN EXPRESSION I

A Model Prescri tive Dia ram for Se uential Learnin s

Recognition of Alphabet Follow -Up to Initial Assessment
previous page)

INITIAL ASSESSMENT:

J

Recognizes'capital letters

Names capital letters
f not able to
erfcrm, go to

thas-fist (start
at bottom)

- Descriminates likenesses
and'differences in geometri
shapes through matching

- Discriminates pictorial
configurations through
matching

- Matches 6-8 visually
like upper -'base l'etters

- Matches 6-8 visually
like lower-case letters

if able' to erform o to this Names lower-case letters
list (start at top)

Associates sounds with
symbols

Produces letters

Sequedces letters

c.
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"ATI11 NAME

Purpose for Selection:

- To determine the child who can recognize his/her name and print it.

Tasks:

- Recognition

. Materials

1 WRITTEN EXPRESSION*1

.. Several cards with children's names printed on them

. Procedure

.. Ask child to find his/her name.

Printing Name

. Materials

. Paper and a selection of crayons, and pencils (see teacher
-note)

. 'Procedure

. Ask child to print his/her name.

(Te4cher note: A selection of materials enables teacher to observe
prdVious4',experiences with tools.)

Recording the Performance:

1

Yes
Recognizes name
Prints name
Writes left to right
U-es tool comfortabl

r.

*It is important for the
this task.

teacher to consider left-to-right sequence in

a

-42-
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LEARNING PROCESSES - CLASSIFYING

Purpose for Selection:

4

Eaily Childhood le
C

September 3,01974.;

To show the child's ability to form logical groupings
N

Materials:

- Three red circles
- Three blue circles
- pree blue,squares
- Three red squares

Procedure:

- Assess on one-to-one basis

-Place above items randomly before child. Ask the child to "hut
the things together that go tsaethet." Observe carefully whit the

, child does. You will look for the formation of logical groups
(i.e., all red things together--all blues together; all squares
together- -all circles together). If the child forms any of these
groupings, ask that they be "put together anotherway."
This Means the child must change the criteria.

Record.whether child can form logical groups, and can change
criteria. st five-year-olds can form logical groups, but will
experience _fficulty,when asked to change criteria.

Source:

- Diagnostic/Instructional Proceduresin Language Arts and Mathematics
for Five- Year -Olds, CEEC, FCPS5 August 1970, pages 63-68. °

- 43
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FT5iELLECTUAO

LEARNING PROCESSES - QUANTIFYING

Purpose for Selection:

2

c.

- To determine the child's abilipy to quantify

Materials:

- Inch cube blocks

Tasks:

- Naming sets (See next page.)

. Procedure

.. In small groups

.. Place a set of blocks before each child and ask how
many blocks are seen. Change the amount each time,
beginning with three blocks, until sets up to nine have

been presented. \

Making sets (See next page.)

Procedure

.,,. Give child a supply of blocks and ask that they be grouped
sixeS,.threes, etc.

The Performance:

- Record the sets that prove'difficult for the children as' they are

performing the tasks. !'

Instructional Procedure:

- Refer to Prescriptive Diagram on the following page.

*Look for child's left-right progression in both counting and forming sets.

-44-
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,

A Model Prescriptive Diagram for Sequential Learnin s

Sets - Pollow°Up to Initial Assessment`

(See previous page)

INITIAL ASSESSMENT
411p

Naming Sets

Making Sets

Developing discrimination
of size, shape; color
Developing vocabulary- -
above, below, beside (etc.)

Making one-to-one
correspondence
Distinguishing of more'or

if not able to less ,

perform, go here Identifying sets having
(start at the one or more objects!
bottom of list)

If able to erform o here
(start at top of list)

*.

ognizes numerals
- Seq ences numerals

Vrit s numerals
- Make sets of more than/

less han
- Combi es sets
- Names numbers between two
distinct
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INTELLECTUAL1

ATTENTION - MEMORY - VISUAL MEMORY

Purpose for redtion:

'- To determine the child's visual memoir,

'Materials:

Coin
Pencil
Scissors

- Nail
- Button
- Pen
- Paper clip

Procedure:

Assess on a one-to-one basis

Place seven items on a table, one at =a time, d's the child is sitting
across from you. After ytu.have placed 'all the items (coin, pencil,
scissors, nail, button, pen and paper clip), the child Looks at
the objects while you quietly count ,to ten. A's the child turns his/her
back, remove one item and place it in a box that already contains

-several other items. The child is then to turn around and find
the missing'ohject in the box. 'Do this-for five of the items.
The child is not asked to name the object, since the task pertains'
to visual memory.

4,

Recording the Performance:

Ye No
Pencil
Nail
Paper Clip
Button
Pen

- 46 -
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V
I INTELLECTUAL

ATTENTION MEMORY - AUDITORY MEMORY

Purpose for Selection:
.

- To determine the child's ability m
sequence a series of symbols heard.

Materials:

- None necessary

Procedure:

Assess on one -to -one basis

Early Childhood K
Section C
September 3-, 1974

remember and repeat in correct,

Say each item below and have child repeat:

1. 8-4-1 or 7-3-5
2. 2953 or 3417
3. Say "Baby sleeps. Now say "Baby'aleeps in a little

bed."
4. "We are.going to buy some candy for Mother."
5. "Jack likes to feed the little puppies in the barn."

Recording the Performance:

- One point for each correct response

Source:

- Assessment of Abilities for Beginning
Instruction Manual, CEEC-Learning Disabilities, FCPS, August 1972.

#A3
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PSYCHOMOTOR 1

LARGE-MUSCLE COORDINATION - CONTROLLED MOVEMENT, BODY BALANCE, POSITION IN
SPACE

Purposes for Selection:

- To determine the child's large-muscle development.
ej)

Materials:

,

- Masking tape for a straight- line on the floor
- Stop watch

Procedurp:

- Assess on One-to-one basis

- Select a group of five children and take therato a designated area
within the classroom. As"the children watch Ad listen, demonstrate
the task. Each child then individually performs the 'task. Accurately
record the child's performance during this time.

Tasks:

- Controlled Movement
V

ra

. Run - Child runs on tiptoes arid stops.
Skip - Child skips, maintaining,alternate hopping foot pattern.

- Body Balance, Position in Space

. Stand- Child stands gn one leg 5-8 seconds. The other foot may
not be touched to the floor or the child may not inove out of place.

t,N4. Heel-Toe Walk-Forward - Child walks forward five or more steps
with heels one inch or less.in front of toes.

. One-Foot Hop - Child takes 8-10 hopping steps on-a-reasonably
straight line. The child's other foot may not touch the floor.

Recording for Performance:

Child's Name Task.

1.

Yes or No Observations
Running on Tipt'es
Skipping
Standing on One Leg

t Heel-Toe Walk-Forward
i-One-Foot Hop



I PSYCHOMOTOR*

SMALL MUSCLE - USE OF INSTRUMENTS (DRAW -A-MAN

Purpose for Selection:

Ni

*It'should be carefully noted and recorded as to whether the child used
Left or right hand when drawing the man.

Early Childhood K
Section C
September 3, 1974

- To determine the child `s small- muscle development

Materials:

- Unlined white paper, 81/2 x 11 inches
- A pencil for each child

PFcievdure:

- Assess a small group of children.

BefoFe evaluation, enter the name of the child and,the date in the i

upper left hand corner of his paper. Distribute the papers so that
the above data is at the top of the sheet but turned face down.

- Give directions: "raw a man--make a picture of a an on your sheet
of paper." If any children seem unable to respond to the directions
to draw a man suggest that they draw a boy, girl or woman.

Recording the Performance:

- Use the MRT manual or The Draw-A-Man Test prepared by R. J.
Schil,lo, September 1969.

See C Appendix.
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IPSYCHOMOTg1

EYE-HAND COORDINATION - DRAWING GEOMETRIC FORMS

Purpose for Selections:

- To determine the child's eye-hand coordination

Materials:

- Copy fqrms
- Pencils

Procedure:

- Assess a small group of children.

- Select a quiet. table area

easily. Seat ckildreh at
picture like the one that
the forms given.

Recording the Performance:

where the .children will not be distracted
desks or table and ask them to make a
is given. See copy forms. , Child copies

...

- Irigeneral the scoring criteria given below'have been taken from the
.
`,desCriptiohs in Information Report, Tests in the Child Study Program

by Dr. RiChard Schillo. One point for each form successfully copied
should be recorded.

!=

. Circle - One continuous, well-closed line approximately round.
The long axis may be as much as half again as long as the short
axis. ,

Cross - Two continuous lines of approximately equal length

intersecting at their approximate midpoints. More ± than X.

Square - dlosed figure with four clearly defined sides.

(.1

Triangle,- Three clearly defined sides, one corner higher than

the others.
Rectangle.- Closed figure with four sides; shape clearly differ-
entiated from square.
Verticld Diamond - Closed four-sided figure with approxiMate

rotation: Allow one line bowed or wiggly; allow one corner
wit over shoots, gaps; allow dog ears; allow to be.rounded.

4 Rectangle`- Outside: closed figure with four sides, shape

dif rentiated from square. Inside: continuogs lines of

apprSximately horizontal vertical orientation. Score very

leniently on intersectio' :

. Dividi

*Left or Right Hand - Cirtle the appropriate letter is the box at the corner

of the copy forms for child's usage ofileft'or right hand.

- 50
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Copy Forms
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COMMUNICATING WITH PARENTS

Close communication between home and school is essential if a
child is to be given maximum help in developing his/her potentialities.
This communication is especially important during the early childhood
years. The child's successful adjustment to a .totally new environment
is best achieved when both parents and teachers share a-concern and
responsibility for progress.

Communications should:

- be designed to serve a positive constructive purpose
- assess academic, physical and social progress
- focus on the individual child's growth in relation to the early

childhood objectives
- indicate where there is need for improvement
- be presented in terms that are meaningful
- include suggestions for parent to use in reinforcing and supplement-

ing learnings

Conferences

Conferences can provide the most effective way for parents and
teacher tp.meet, exchange information, gain insight and develop
understanding of the child's needs.

Individual.Conferences - Carefully planned individual conferences
should be given priority over other methbds of communicating with
parents when there is time to schedule them. Parent conferences

should be held at least twice a year.

Special Conferences - Conferences may be called at any tiae during the

year when either parent or teacher feels a discussion is necessary.

Student Conferences - Informal discussions between teacher and student
should be considered as a means of keeping the child aware of his/her

progress.

Group conferences for Orientation and Information - When classes are
large and time is limited, the parents and teacher may find n,group
conference for orientation and information satisfactory. Groups of
parents meeting with the teacher could profit by sharing their comments
and questions.

- 33 -
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Guidelines for Individual Conferences.

Parents are especially anxious to discuss the child's reaction to

school. Many Of them hesitate to request a conference but welcome the
opportunity to talk with the tdacher. Parents know their child better
than anyone else and can be very helpful to the teacher. A successful
conference is important in bringing about a cooperative friendly rela-
tionship between the school and home. Every parent should hSve the
opportunity to have one or more conferences with the teacher'during the
school year. One of these should be early in the year. The responsi-

bility for the success of the pareht-teacher conference rests primarily
with the teacher.

lie following guidelines offer help in planning and participating
in coerehces:

The teacher:

prepians the conference, deciding upon its purpose and points
wished to be discussed

\

sets up a comfortable meeting place where there will be privacy
without interruptions

is relaxed, unhUrried acid friendly

encourages the parent to express thoughts and feelings with
the knowledge that they will be listened to and understood

encourages both mother and father to attend the conferences

is objective and specific in remarks'and offers constructive
suggestions as well as constructive alternative methods of
working with the child

avoids educational jargon

accepts parental confidences without forming judgments

avoids sensitive and/or personal topics unless. they/are
pertinent or introduced by the parent'

summarizes the conference with agreed-upon next steps the
school will assume and those the home will assume

closes the conference on a constructive, reassuring note
which fosters continued cooperative action.

A brief, dated purpose and summary of each conference should be
placed in the child's cumulative record.

-54-
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Records

The teacher should:

- maintain the permanent, cumulative record

teep continuous records of each child's progress during the year
for the purpose of planning for instruction and reporting to parents
and includes such items as:

. assessment sheets--initial and ongoing

accounts of conferences and telephone calls

. notes on significant happenings affecting the child

. examples of drawing6, paintings, handwriting, etc., which show
the child's development

- file copies of all progress reports
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THE KINDERGARTEN PROGRESS REPO ,T* - GUIDES. AND PROCEDURES

(See Appendix No. 11.)

The 'Kindergarten Progress Report is based on the objectives as stated

in the Program of Studies for Early Childhood.

The progress report serves as:

a way-fo assist parents in understanding the child's achievement

an excellent 1.paA.4orcomier2nces since it is based on objectives

of the kindergarten program. (When used for conference written

comments would ndt be necessary.)

C.

the teacher's record and,notes'on conferences and the school's

record of the child's progress. (Place in the perManent aader.)

basis for future teaChin,

a notation sheet for parents to use for writing their own notes

during a conference. Thus, at the conference, each person should

be supplied with copy of report card./

Procedures

The progress report form is printed in duplicate. The original is

to be sent to the parents in a 73-i x 107i brown envelope bearing information

noted below.. Parents will keep the report and return to the school the

signed slip in the envelope. The duplicate copy will be filed in .the

permanentrecord folder.

Kindergarten Progress Report.

Student's Name
Teacher
Name of School
School Address

Attendance

Days Present
Days Absent

Please return to the school with
enclosed parent signature slip.

*It is planned that the Kindergarten Progress Report developed in June

t974 'be used for- the 1974-75 school year and revised; if desired, for

subsequent years.
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Reporting 'Plan\

There will be four reporting periods consisting of:

First period:' Parent conference) usingprngress report as guide

- Second period: Progress report

- Third period: Parent conference).- and progress report (This
conference is optional until released time is provided.)

- Fourth period: Progress report

Clarification

To have each teacher use terms listed below in a similar way, meanings
or examples have been,given.

1. The evaluation scale on the progress report is defined as follows:

- YESthe child has reached the level of proficiency.

- MAKING PROGRESSNthe child is working towards the level.

- NOT AT PRESENT--(designcte under Comments the meaning which applies)

a. Child is expected to achieve but is not 2
OR

b. Developmentaily, the child is not expected to achieve at this
time. .

. \

2. IDENTIFIES LETTERS OF THE ALPHABET - -Child is able.to-name letters
when presented out of.sevence.

3. DICTATES STORIES -- Teachers -need to refer to levels of dictation as
stated in the objectives.

4. NUMBER CONCEPTS--Should the teacher want to amplify this area,
reference should be made to the Program of SLudigs, "Intellectual
Domain," the section on "Quantify."

5. COMMENTSThe teacheruses the comment column if needed for
clarification..

E'..g.--Delineation of items will be needed for some children.
116r those with learnings extending beyond specific items on the
progress report notes should he made. Reading progress should
be included if applicable.

LMaximum of 30 minutes per conference

2If the child is not achieving, a more intensive diagnosis by the teacher
is necessary as well as a review of the proper instruction Level and an
evaluation of teaching methods and materials.
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Appendix,No. 1

PLANS FOR THE FIRST DAYS OF SCHOOL
Section.0

September 3, 1974

Early Childhood K

Plans should be made with the principal for a short newsletter to
be sent to each parent (preferably before the start of school) whiCk key
include such items as: , ,

. .

- Names of adults who will be working closely with the children--teacher, -
aide, principal,fsecretary, librarian, bus-drivers

- List of materials parents could contribute.°(old shirts/for painting,.
baby food jars, buttons, scraps of wood, material, IBM cards)

Appropriate dress suggestions for an qctive kindergarten program.

- Need for children to have tags with name, address, teacher,
and bus number, if appropriate.

Organization of the Room

The' teacher. should give consideration to the following things in
getting ready for the first day of school:

- Id entify the classroom so that it is easily recognized by the
kindergarten child (large, colorful symbol).

- Limit bulletin board displays. (A room should be attractive but
not cluttered when children enter. Space for immediate display
of children's work should be available.)

- Establish a limited number of centers.

. Suggested centers: library, art (using only large crayons and
12 x 18 paper), manipulative (beads, large blocks), listening.

. Location of centers should be clear to anyone entering the
room.

. It is important that not too many materials be available during
the first days of school.

0

Before the Opening of School:

Planning

- Examine children's pre-registration records noting children with
special problems.

- Contact support personnel in school (librarian, cafeteria manager,
etc.) regarding scheduling for the kindergarten.

Plan with your aide determining specific responsibilities for the
school year, and, in particular, for the first days of school.

- Plan and write activities for the first day.
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Plan in a general way the first two weeks of school.

Make flexible plans with extra activities.
Plan observation assessment of children.
Make specific plans for introducing materials and procedures.

Considerations for the First Day

- Arrange for children to be met as they enters the building.

- Provide identification tag for each child.

- Explain organization of the room and show:

, the bathroom, location and proper use

. the coat room or rack

. learning centers.

- Provide activities for initial assessment.

Example: Crayons and paper to draw a man, show handedness, write

name, etc.

- Be aware that informal assessment canbe)carried out through

general classroom .routine. (Can a chitE recognize his/her name

tag on the first day?)

- Select activities for the first day such as (see "Typical Day

Early in the Year" on following pages):

. Group discussion time
Learning centers
Snabk time

0 Psycho-Motor activity
. Music time

. Story time

. Planning time
.. Talk about what will happen tomorrow.

.. Review what has happened today.

.. Review standards for going out of the building.

Remember - this may be the child's first experience in a group.

*
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AN EXAMPLE OFA DAY'S PLAN EARLY IN THE YEAR

A typical day's plan is provided to show specific ways that a day's
activities may be organized to provide a balance between:'` child-selected
and teacher-directed activities, group'and individual activities, vigorous
and less active play, and firsthand and vicarious experiences.., this balance
is achieved by giving appropriate (not AcessaKily equal) weight to the
activities.

As the year progresses, the schedule will change to meet the heeds
of the students and the style of the teacher.

Approx.
Time

Typical Day--Early in the Yea'r

20 min.
G (

Children's

IT

reeting (unwind)
.g., options:

Arrival- . books
simple puzzles

. crayons, paper
eacher'and aide speak to. child

20 min. Total Group-- example:
bell

1. Signal--teach what signal is-- records
piano
lights

2. Sing, name games, introductions

sharing
3. Review routine --calendar

attendance

ntroduce new cdnter
hild choose area of work

4. Plan for work period- xample:
blocks
house
painting

A few children move from group at a time
(Children will need help in developing '

ability to choose.)
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30-60 min. Work/Play Periodv.Teacher. and Aide
(Extends as year progresses)

1.. Assess informally throu;gh
observation such as:

cisprs
handedness
dexterity

listening to language
ocial adjustment
'ndividual inte6st
"nterest span

2. Help children move from'one task to another

3. Give signal for cleanup

4. Both teacher and aide assist with cleanup

5. Teacher designates an area for those who have
finished

. teacher or aide might bring them together for
singing, finger plays, etc.

6. Teacher dismisses children a few at a time to
'wash for snack

15-20 min. Snack

Teacher maximizes learning experiences such as
counting and one-to-one moiching as children finish
snack.

Each child cleans own area and gets a book to look at
while others are finishing.

20-30 Min. Active Movement (Indoors or Outdoors)

Total Group--story, evaluatipn, preparation for dismissal
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READING IN THE KINDIRGARTEN
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=x

Based. on Objectives for Early Childhood Instruction Program -
Program of Studies, Section B

a

65 7.



Early Childhood K
Section C
Sep;:ember 3. 1974

YES, WE DO TEACH REAL1INt
----'

Teacher

1. Assesses
2. Plans strategies

(e.g., child-selected,
teacher-directed)

3. Plans organization (e.g., in-
dividual, small-large group)

4. Selects materials
5. Instructs, records,

evaluates

Resources

1. Child's-expeLences'and
interests

2. Manipulatives
3. Multimedia materials
4. Printed materials

NEEDS p INTERESTS .

Reading is a communication skill and is simply another step in Language
development. It'is both a perceptual and a thinking process. Reading

enables the chi14 to give meaning to written symbols. It allows him/her to

move from sensoi( -motor through concrete experiences to the abstract
-level with symbols but does not'limit him/her to the printed word. Reading
ihvolves the child's developmental level, visual and auditory perception,
speech patterns, experiences, emotional and mental maturity, concepts,
and skills. READING IS TAUGHT IN KINDtkGARTEN.
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TEACHER'S RESPONSIBILITY IN READING INSTRUCTION
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A continuous progress philosophy means that reading is to be
taught in the kindergarten. There are many alternative ways to teach,

reading. The teacher must internalize ways to .approach reading
informally. The teacher must develop built -in antennae which give
signals whenever or wherev4r a child is involved in a situation which
'renders him/her open to.intervention. The teacher must know the
Child's level of achievement, in order to properly teach. The teacher
must continuously observe and listen, In order to keep pace with
growing and expanding needs of the child.

With the objectives in mind the teacher diagnoses each child and
determines'at which level each is working. The teacher can then
formulate plans for working with the children using materials and ,

learning centers with basically two approaches.

--I1. Child Self-Selects the Material or Center e

The teacher builds on the child's interest im the chosen
-activity 2-01-6idering the level of needs as the objectives
are worked towards.

E.g. - A child chooses to paint a picture from experience;
the teacher asks if the child would like to write
a story.

E.g. - A child chooses 'block play; the teacher suggests
making a sign for his/her zoo and extends the
child's interest with books about'animals.

2. Teacher Directs Instruction 0.

A specific child or a group of children is called to
work with the teacher on a pre-planned lesson.

E.g. - The teacher has a small group of children draw
pictures and helps them write names of objects
in their drawings.

E.g, - The teacher helps a child read a story from a book
and determines if help is needed with a decoding
skill.

ry
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Appendix No 4 °-

PATTERNING /7'

With the' development of.logical, concrete thinking, the child begins

to grasp the notion of classes and of'logical relationships., This giasp

is 'demonstrated thrqugh the child's ability to order. objects in series by

size, height. color,, and so forth. Patterns then provide, the Child with

experiences that provoke thiking arid discovery. Patterning also repre-

sentstability to perceive a whole and the relationship of the parts

within the whole aS determined bytrepetition and designs (4,

Concrete objects, such-as beads on a string, cubicle or parquetry
blocks, and pegboards should be used in the, earliest stages of patterning.

Because of the complexity of the task of pegbOard."design, experiences

with beads and blocks should precede pegtoards.. Later; colored constriction

paperand felt shapes may be' gradually used. .

,

'About 30 minutes per week per'chIld
instructionally oriented, manipulatifon of

' patterns or designs should be checked by
by the child.

BEAD DESIGN

should be spent in. working with

patterning materials. All'

the teacher or aide when completed

An Individual or Small-Group Activity

ePurposes

- To increase visual discrimination of figural 'inaterials

- To develop hand-eye' coordination

- To provide kinesthetic clues to help the child discriminate ,between

different shapes

-,To provide practice in left-to-right progression

Pattern Sequence

Patterns should be structured to provide increasing difficulty and

a concept of design as arecurring,pattern:

- 1 shape with 2 colors--: 41--

---
- 2 shapes with 1 color--

I shape with 3 colorsFTI B G r-LiLLL--11]

- 3 shapes with I color--71--17.7k-' B B

2 shapes with 2 colors--77.-'2717-4E--1, B B

- 3 shapes with 3 colors-- G

70 -
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Manipulative 'Sequence

The child should have9kperience with the following levels of
manipulation:

- Free manipulation of beads for familiarity with shapes, colors,
textures, and resistance of the bead as it is strung on a lace.

- Manipulation, under the supervision of the teacher, which uses the
sequence of patterns given above and allows the child to

. .copy a design strung by the teacher, with the design in front
of the child

. reproduce a bead design from a pictorial representation

create a bead design of his/he'r own,

Guidelines_
h147,

- Each task should have its own box of beads. Beads for creative ,
productions should include four shapes and four colors.

- The child Matches shape and color, left to right.

- During initial instructional periods, attention should be focused on
differences in shapes and colors. Appropriate names for coldrs and
shapes should be used.

- Observation during the free manipulatory period should help determine
possible pattern and manipulative sequence as a first step in
evaluation. An assessment of the child's ability to deal with levels
ofspattern and manipulation should follow the free manipulatory
Period.

- A child's success in duplicating designs determines how rapidly
movement from one level of complexity to another is done.

- Creative design may occur at any level. The child may intuitively
design a pattern and be unable to explain its sequence of repetition.
A higher level of creative design occurs when the child is-able to
exRlain the pattern made or when a pattern'in mind is attempted to
be produced.

- The idea or concept of-design can often be strengthened by helping
children notice examples of patterns or rhythms found in the
environment.

BLOCK DESIGN

Design in cubicle blocks, which are all the same shape, i s dependent
upon repetitive patterns of various colors.
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Purposes

- To promote facility in gauging ,s0atial relationships

- To develop ability to synthesize a whole from a number of discrete

parts

- To extend understanding of design to include symmetry

- To promote facility to recognize and reproduce form (pre-reading

Pattern Sequence

Patterns should be structured to provide increasing difficulty and a
concept of block design as a recurring pattern of color and/or space:

- checkerboard

- rows

- rows

- combinations

- designs

b

r r r 12111

Structure of Manipulation

Free manipulation of blocks

rbrbnflflflflfl
w wnwnnrinnhlwwwww

111,

b El b nnnnn
w In w El1'flflflwnwn

b

r

b
r

Design made by teacher reproduced 'by child with model in front of

child

- Design on card, with full -size block outlines. ruled in black,
reproduced by child's placing appropriate blocks directly on card

- Design reproduced beside design,card rather than on it

Design printed'in miniature, with no black fines, reproduced by
child ^ r

C
1

- Child's own design created in either horizontal or vertical pattern

-4

- 72' -



PEGBOARD PATTERNS

Purposes

Early Chil.dhood K
Section C
September 3, 1974

- To develop form perception and hand-eye coordination

To develop visual memory (pre-reading)

Pattern Sequence

- Single color, solid in straight line

. horizontal,, left to right

. vertical, top to bottom,

using edge of board first

placing'design away from edges'

- Single color, alternate holes

- Alternating two colors, solid in straight lines

- Simple geometric designs

square

. rectangle

- Diagonal lines

\- Geometric design

. triangle

Adjacent forms

- Interlocking forms

-7S
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Manipulative Sequence

- Free manipulation of pegboard and pegs to become familiar with the
material and the feel. X putting the peg into the board'

- Manipulation guided by the teacher who sets up pattern to be copied
on he pegboard, calling attention to placement of line and other
necessary details

- Model set up by teacher on a board and left in view, then copied

by child

- Model shown to Child only briefly afid when child begins work put on
a printed grid and placed next to pegboard for copying

- Design of voried complexity created by the child

Guidelines

- This can be either an individual or group activity.

- Make sure,child can construct figure and understands orientation of

figure or board.

- Figure should then be duplicated not only in terms of its form,
but also of its position on the board.

- Golf tees or pegs with flat heads will help children, who have

difficulty in perceiving the form.

PARQUETRY BLOCKS

The kindergarten child should have access to the blocks for free
manipulation and creative design, and may use the printed design included
in the box With the blocks to reproduce the design by building directly
on it. But because of the complexity of reproduction tasks using parquetry
hlocks,.structured designs to be copied should not be used before the
primary grades.

PATTERNING WITH COLORED CONSTRUCTION PAPER OR FELT

Patterning activities may progress from work with concrete materials
to work with colored construction paper or felt. Shapes in appropriate
colors and sizes should be available to the child. )!he pattern is beun
by the teacher and completed by the child. A possible sequence could be



the following:

- One shape, one color

(T9 CD

4
One shape,

B

two colors

Two shapes, one color

B

Two shapes, two colors

NI

One shape,

One shape,

\23) 0

Ef B

A M

A 1 A ClB

one color, two sizes

R ® 7 R

two colors, two sizes

r-N

Two shapes, two colors, two sizes

One shape,

WI

CT}

one color,

One shape, one

®

wo4)positions

WI
WI

color, increasing size

One,shape, --dne color,

Increasing size using

decreasing size

Early. Childhood K

Section C
September 3, 1974

2 shapes, one color

Decreasing

easing

)ecreasing

size using 2 shapes

size using 3 shapes

size uSine 3 shapes

- 75 -
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References for Patterning

Kephart, Newell. The Slow Learner in the Classrooth. Columbus, Ohio.
Charles E. Merrill Books, Inc., 1960,

Wilson, John and Mildred Robeck. Kindergarten Evaluation of Learning
Potential (KELP). New.York: Webster DiVision, McGraw-Hill Book
Company, Inc., 1965.,

Curriculum Guide, Kindergarten. San Diego City Schools, San Diego,
California, .1961.
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THE USE Or SELECTED KINDERGARTEN MATERIALS AND ACTIVITIES

The use of Materials such as blocks, paints and clay is extremely
important in buil ng a solid foundation for later academiclearnings.
Such experiences a e a means for children to use the knIkedge they
have gained throug the senses. These activities are basic to
kindergarten instruction.

The following excerpt from The Learning Child by Dorothy H.
Cohen is quoted from pages 89-93:

"Given the concept of subject-matter organization and book learn-
ing as a sole frame of reference, it is entirely logical to put ''block -
building, painting, drawing, and dramatic play into the familiar
sequence of vertically structured slots and assume that if these
activities are suitable for three- and four-year-olds, they are surely
babyish for more mature fives and sixes. But, as indicated earlier,
the yardstick is not-appropriate. The materials and media of value
in the kindergarten are not subjects to be followed in sequence from
easy to hard. Nor do young children learn in the style of adults.
The materials are no more than the means by which p process of learning
takes place which is indispensable to later, formal learning. They
are the tools by which a child can bring into focus, and then go on to
clarify further, his personal understanding of a wide variety of
content, both objecttye and subjective, learned through his senses.
The ways in which a dhild uses these materials are very much related
to his emerging powers to cope with abstract symbols, and therefore
have genuine relevance to his future growth in reading, although not
in an immediately obvious way.

"Language is the major symbol ykystem used by adults, but the full
possibilities of language fdr the ekpression and development of thought
are not fully utilized by children whose thinking is still strongly
tied to action,'and whose words are rooted in the,concrete and literal.
Yet it is necessarytertheir learning that they deal with their compre-
hension of reality.ip some symbolic form.

Concrete Experience Must Be ,Used in Symbolic Form

"Bdginning at birth, every child is internally impelled to
organize into his own understanding the many and varied impressions
of the world that come to him through his senses and through his
parents' interpretations of that world. Such individual, organization
gives him the sense of knowingness that makes him feel secure and
serves as a base from which, the furtherodesire to know is stimulated.
Ech-child's individual organization of his world becomes a chart of
sorts,' by which he finds his way amongthings-and people familiar to
him, and out "of which he gains principles to apply to, the as yet
-unknown. Eventually, in order for him to clarify hist'', understanding
for himself and to be able to communicate what, he knows, every child
needs to express his experience in some symbolic form. By transform-
ing experience into symbolic'form,..,'evdry human being is °Pen to

- 77
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k,,,

furthering his knowledge throtgh exchange with other people's symbolic
rendition of their experience. The ability to,use symbols in a process
of communication is thus the-basis for man's learning.

"But, just as children still must see and touch:to learn some-
thing, so they need symbolizing forms that are, close to their action
style, and this is the role played by the blocks, the clay, the paints,
and dramatic play. Symbolizing processes have always existed in non-
verbal as well as verbal forms. From the time of the cave dwellers
and sand painters, fluid, plastic, and unstructured materials have been
used to reproduce and imitate facets of the world that seemed meaning-
ful. In the process, meaning itself grows clearer.

"Materials used by children in play, can be broadly classified as
structured and unstructured. Structured materials are definite in
purpose and design and include toy cars, boats, planes, dolls, dishes,
toy animals, musical instruments, and so on. These toys are clearly
what they are supposed tip be: miniature imitations, of the adult

world. Unstructured materials, on the other hand--sueh as blocks, paints,
crayons, and clay--take on the form a child wishes to impose upon them;
they have none of their own. The child is the determiner of sequence,
form, and content as he uses them. They change as he change'.

"In the past, parents bought their children the structured play
materials; and the children found the unstructured ones in the natural

world about them. Dirt, mud, sticks,, stones, sand, clay, plant debris,
and whatever else nature offers are all fair game for children's use.
In industrialized, urban society such natural riches are harder for
children to come by,. Blocks, paint, manufactured clays, crayons, and
various manipulative constriction materials are the replacements both
at home and at school forglature's gifts. The structured materials
help the children to pin down tfie,real world 6 child notesdetails
on the toy bus he pushes along the floor) and encourage imitation (a
-child wheels her doll carriage as mothers do). Unstructured materials

allow for some imitation also. (For example, a child paints a man.)

But more important is the part they play in assisting children to make
the transition from dependency on concrete experience (touching, tast-
ing, smelling as a way of getting to know reality) to the use of symbolic
representation as a way of further clarifying'it. It is this latter,
most significant-, aspect of the unstructured materials that is not
Lenerally understood.

such materials as blocks, .pai9t, cliay, paper, wood, and
a host of others no the possibilities for the.,:Samplest representations

of reality to the most complex,. Any study .of children's uses of such
S aterials across different age levels reveals an amazingly consistent
sequence of development. Thus, at an earl!er stage, a child may add
block to block across the floor to build <a road, later put two blocks
t:a7osswise over two others and repeat the pAtert. higher and higher

lid a buildin, while, still later, five-, six- and seven-year-olds
1!. stru;cle with engineering problems of staircases, floors, bride

r3upports, and clover-leaf constructions. The blocks do not change, but

Lhe chil.,Iren do. They continue to find the blocks valuable long after'
7.inderart]en, whenever grown-ups allow them to use them to assiv-

ivarniT4;.
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"The same pattern of developmental progression holds true- for all
the unstructured materials as it'-does for language development and
other phases of growth.- It is no accident that children's drawings,
clay work, buildings, paimings, and constructions grow more elaborate
and detailed as the children grow. moremature,c- Children abstract what
is to them the essence ior essential character of an object, person or
event when they initially reproduce its They move on to reproduce.
objects, persons, and events in greater'and greater detail, showing
evidence of cumulated awareness, understanding,.and clarity. When
materials are not limited by boundary or form, they-remain forever
tools which a person uses differently as he grows to perceive the world
differently. If children'S perceptions are sharp and clear, their., .

"products," although crude in technique reflect that clarity of per-
ception. If their perceptions are fuzzy and confused,. their products
will show that too. Since they learn through their.senses, the degree ,
and quality of a child's sensory experience will influence his recrea-
tion of reality in symbolic form. This, and not formal academic learn--
ing, is what gives quality to a kindergarten program, because it
supports learning in a genuine way.

i

"As far as we know, the power to symbolize progresses in stages.
A child learns first that something an stand for someting else. This
rudimentary concept is obviously the underpinning for a later. recogni-
tion that symbols in print stand for reality. The normal child, in his
play, oontinues 'to be involved in 'something stands for something else,'
activities which are really symbolizing processes, at increasing stages
of intricacy and abstraction, working away at highly individualized
perceptions of what the symbolic representation of reality should look
like. Children who use blocks to build a skyscraper are actually, put-
tang their,understanding of skyscraper into symbolic form. As they
paste or staple together assorted cardboard tubes from rolls of toilet
tissue and toweling to make a movie projector; they are putting their
understanding of movie projector into symbolic form. The materials in
programs suitable to early childhood must have, an elastic potential
that will allow symbolic proCesses to proceed in increasing complexity
is children continue to grow in knowledge and emotional depth. Such \
increase in knowledge and depth is not accomplished by memorizing and-

,,,,,

recognizing specific symbols such as letters or numbers. There is a
time and place for this, too, when the facility in the symbolizing
process itsel'i: naturally, supports the use of adult-determined symbols
in a mre abstract system of symbol usage. Stated differently, the
child who has acted out, built, painted, sculpted, or danced innumer-
able experiences which he first encountered realistically in concrete,
sensory form, is not only pinning down his understanding of what he has
onperienced; he is also 'flat ing up a backlog of awareness of the
relq-tion bL,tween syrabolaLion and reality which is a necessity in
grasping the suetle reltionship between print and meaning. Without
this insighL, Ti indie:Ited earlier; a child can easily become, and
17*Uln, 1 mechmllc;11 qecoder W2 a shol system in print without
esp,-_,se Lo tne tqeGsae loced in the code. Insufficient experience,.
1 0,,,,Ifing throuh play and TAth miterials, while not the sole/
cluse e: rending dei:lciency, Is one of the phenoZlena repeatedly
a;oocL1Lor2 wlth pcor redln in Inny,0 numbe-es ot children."1

TEK'. LEAnNia, CLIT' Dereth ;----CohcHl. Copyright Q 1912 by
LeMa';' ehon Tnted Dy permission of Pantheon 3ooks, a

n:Inoe, Inc., p. WJ-93.
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Charts below illustrate Dorothy Cohen's broad classification of

materials used by children in play. They emphasize the importance

of unstructured materials in a child's development.

STRUCTURED MATERIALS UNSTRUCTURED MATERIALS

Examples--cars, boats, dolls
dishes

Examples--blocks, clay, paint,
crayons, sand, water

. Definite in purpose and
design

. Take on form the child wishes
to impose (child determines
sequence, content, and form)

. Child outgrows

0 c,

. Child may continue to use
(the form changes as the
child changes)'

The unstructured materials are an aid in,the transition from

dependency on the concrete experience to.the use of symbolic represen-

tation as illustrated below:

Concrete
(sensory

experience)

Block
building,
painting,
modeling,

dramatizing,
dancing

tract
symbols

(print has
meaning)

. Touching, tasting,
smelling

. The degree and
quality here, deter-

mines success at
next stage.

While doing this,
child is'

- pinning down
understandings
building up a
backlog of
awareness
clarifying
perCeptions.

As child matures,
a consistent
sequence of devel-
opment is evident

. Without previous
insight, child
could become a
mechanical decoder
of a symbol
system.



Early ChildhtRod
Section C
Septeliber 3, 1974

INTEGRATED LEARNINGS THROUGH BLOCK PLAY

Realizing that experiences with concrete mAerials lead to
abstract learning, diagram below shows the learnings which block
play may afford. One method of classifying these learnings is through'
the integration of the content areas.

LANGUAGE ARTS
Ft_

conversing .

writing ()making a sign for
a block 'building)

. reading (dictating a story
about the constructions)

SCIENCE

using leverage,
balance

stability

using inclined
plane

. measuring

classifying
shapes, size,
weight

. ,_lbserving

usin

pn

BLOCK PLAY

MATHEMATICS

. developing vocabulary

. counting

. understanding concept of
number

. using fractions

SOCIAL STUDIES

working together

developing
responsibility

solving problems

developing feel-
ings, attitudes,
values

. playing adult
roles

. using map
concepts

developing units
of work (themes)

PHYSICAL

. moving

. lifting,4,dtretching_

beading, placing

. ,TletliVig self in :space
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Optimal value ;..n block building is dependent upon careful planning.

The kind and number of blocks ayailable, the way in which they are
.

organized,, and the physical arrangement of space all play an important

role.
. Ample supplies of the larger pieces--units; double'units, and qUed'
lengths--with a few additional shapes are necessary from the beginning.

. Blocks should be stored lengthwise on open,shelves in groupings
according to dimension.

. Additional shapes and)sizes should be added to stimulate interest

and extend construc4on possibilities.
.
Accessories such as cats, trucks, animals, and people should be added
as needed once the child has had time to explore use of the block as

a basic material.
In block building, children tend to move from the functional toward

an aesthetic level.: As they handle and build with blocks; the dis7

cbvery of ways to vary the size, form, andrhythm of a structure, goes

beyond utilitarian building and becomes an active process of creative

endeavor. The rocess is an invaluable educational ex.erience,

Children building with blocks: c.

. become aware of such,properties as size, shape, weight, and balance

. learn to organize different positional relationships by notitg

equivalency, repeating sets, of groups, estimating space...,

. create architectural forms by bridging, making tunnels, ramps, and grids

. stengthen perception of space as under,.below, in front of, behind,

above, inside,. outside...
. practice beginning measurement
. develop beginning conceptsof volume
. classify by size, shape, and category
become aware of'Whole-part'relationships

. encounter scientific concepts such as leverage, balance, and stability'

. strengthen eye-hand coordination

. sharpen perCeptiom
. reproduce segments of the larger world

. make use of imagery and.recalt reproducing and recreating forms distilled

from past experiences ;

. develop feelings of achievements and power

. have daily opportunities to gain respect from others and for self

. work with peers, combining'ideas, solving problems
Teachers can heloby:

valuing blocks and encouraging their use as learning materials

\ helping children to keep non-essential:blocks picked up and out of thd

v way as building progresses
.
observing children's working styles, their need for information

, Listening and talking with children', never fotbing explanations

photographing projects valued by builders
allowing -structures to occasionally stand4or'extended periods of time

.
commeAting, but,avoiding excessive praise 14lat encourages imitation

and doubt in others
. introducing appropriate'supplementary materials
. helping children to plan cooperatively and recognize the problems they
have encountered and sql1Jd

.
promoting sustained interest through trips, pictures, hoc resource

people...

Moffitti W., illockyDlildin,:,--Teacher's Manual with .s,!.-Iii/side

set incluling 40 SIL'des with cassette. Arlington, VilMjnia', CHILDIDLO

aESOURCESnc c, (a?vailable at the FCPS Profesini.COLibr,iry)

ft!
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LARGE CYLINDER

,IDENTIFICATION OF UNIT BLOCK1,

SMALL CYLINDER

Early Childhbod K
Section C
September 3, 1974

ELLIPTICAL CURVE

UNiT ARCH

RAMP

QUARTER
CIRCLE

QUARTER
CIRCLE
ARCH

HALF ROMAN
ARCH

GOTHIC ARCH .'

- 83 -

`DOUBLE PILLAR

rl

HALF
UNIT

.

PILLAR
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UE)OF WORKBENCH

Woodworking offers the five-year-old another opportunity for

creative expression. Workbench activities provide excellent'oppor-

tunities for: reinforcing math concepts; directing excess energy;

exercising large muscles; develOping a sense of accompliAment; and
a'developing' respect for tools that could be harmful.'

Using standard tolls is a Atisfying.experience
Through woodworking the child develops an awareness of use of materials

and tools.

The child's personal satisfaction should be of utmost importance,
rather than judging the product by adult standards.

Definite safety rules should be established by the teacher with

a clear understanding on theochild's part of the reason for these rules.

SuggestLons tor Setting Up Woodworking Center

0

Insofar as spice permits, choose an area that is free from
other activities and large enough to accommodate all necessary

materials.

- Provide for easy access and storage of materials.

- Limit workbench activity to two children at one time.

- Provide adult supervision for activities at all times.

- Store unfinished objects.

- Store unused wood in cardboard or wooden boxes separate from

,,hat in use,.

- .Have each child return the equipment used to its designated

storage area.

WOodwo4rking Materials

I. Presentation of Tools

o
Each tool should be presented and demonstrated to the total

class. At this time standards for use, safety and storage should

be discussed. For a first experience in,hammering nails, a pound-
ing board or tree trunk should be available.

II. 'Description ofMaterials

Wood USQ soft wood, such as pine of varying si;:ef3,

, and thickness.

-84 -



Nails

Hammer

Saw

- Early. Childhood' K

. Section .0

Iovide 'an assortment of sizes and
demonst_rate- a retatIonship of nails
wood. .4..

- Hold saw by handle and avoid sharp
'Saw with a push stroke at a slight

Asa*

Carry by handle cloteto side with
back.

September 3, 1974

lengths and
to size.of

edges'of teeth.
angle7across

,

teeth point g

Vise and.C-Clamp - Attach vise to .workbench to hold wood
.

Demonstrate how, clamps hold wood to make sawing
.,,teasier. N
Emphasize the necessity for keeping the, clamps
tight. 0

''' Prove. e assorted textures
w surfaces.
Demonstrate the reason for sanding.

Sandpaper

Paint

for sawing.

as needed for smoothin§

- Use tempera paint as one means of finishing child'b
ptoject.

ne

85
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Appendix No. 7

THE F3E,LD TRIP

The field trip' is- a planned visit Outside the classroom which extendsc
the-learning .of'chiddren. It is most effective when the purposes for
making the trip haveeendeveloped with th'e pupils. The field trip is
pspecially important. for many, of the kindergaiten children to help them
clarify thei'r impreSS'ions of the world around them,' 'These trips should be
of short durationand directly connected With their daily experiences:

There dr many opportunities for walkihg trips in each school and '4

community.' ome trips.may be repeated several times during the year to
Clarify learnings and to make additional observations--

.4t

\ .

There should be a ?bllow-up of each trip by discussing children's
civestioA,.,talking about things that particularly interested them,
Clarifying Ifilikofteptione, phint,ing picturestand other approprpte/

'
%

Some uggested places for these

principal'soffic&!
- cafeteria
- library

school yard. 7'

r nature trails
construction near

- a ,firehouse
-z a pet store

.,,

Procedures for the
school grounds:

trips, include: ,

the school

teacher

-4q)iscuss t he trip,

table. with the principal
ce

4.
VIsi.t the place, if possible, priprto planning

.

p6pils

to ')follow

7 g farm ; .

DUlles Airport
a shopping c'erster

a post office
a dairy
a bakerY,

- a grocery store
- a store,

whenever the trap is

including transportation and the

4 Obtain mrittenpermission:frolii
to take "he

. t

Use school blisses
t

for all trips

-,Limit the travel time onAusies
minutes. one.- way-

O

off' the

time -,

with

each. parent for child

the

requiripyramsportation

to approximately 30

0. c

- Develop standards of Egehavi6r with children
'. 1 ?." .

.

- Before the day of the trip, 'meet with paredt helpers
explain -11eir,..r-le : -d -.- ' 1 i,

,
t.,.., vgr

- Plan a trip for only one class at iime
.

- 86 -
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The teacher.has ithe responsibilityfor Cla entire group.but should
use parents who.underistandthe plan and purpose of the trip: to, assist.
Groups of three or ,four children will be assigned to leach adult. :If
possible, enough parents- should bt; used sa that the teacher is free to

' attend- to

7

A

0 1

a

f
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Appendj.x No.

ItE OF LIBRARY

.., /

ivi The library habit should be encouraged at an ear ly age. The five-
'year-olds will begin regular'library visits early in the year. The ,

tteachpr or aide .aCcompanies the group. During visits to the Libra&
children will:

become acquainted, with the facilities

% . ,

leap the way to care for books
,

read or hear stories or poems

dramatize storybook characters

, view films and filmstrips
1 4

- use the listening centers

,

- .select books for the'claOroomor to take
home.

it is advisable that kindergarten children take home books
library early in the year.

d.
e

I re

DI

, ,,
t%11, ,/

A

from the

.
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Kindergarten Visitation Form- -
Implications for Instruction

The attached form was designed by teachers to be
whenob serving in the classtoom.

.

In addition to that use it contains a variety of intialloations for
instruction:

'4

cLassr6om arrangement

as a guide

4 N
L " organization of the day

- the p1artning of activieies to meet speci7lb objectives

- the use of the aide to free the teacher for'direct instruction

in sma11,groUps
")

.

thercharacterisfics of a. goed.climate'in the, classroom.

the impOrtance of observipg and recording behaviors.

O It

t

- 8 9 -
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School

Adcfress

KINDERGARTEN VISITATION

. FORM FOR OBSERVATION<

Principal

'Kindergarten Teacher -'

'Kindergarten Aide

Backgroundlof Group
.)

0
.

.

Total Ntimber Children

Boys . Age Radge to

Gias Age Range to

No Previous School Experience
He0 Start Experience
Private Pre-Kindergarten Experierice
8(:)me PreviousSchool Experience
With Early Identification Process

LP"

IPre-Conferenee Agenda

Organization and Management

1. Environment (pages 91, 94)

- Centers in use
- Materials

(Area III only)'

2, Teacher-Aide Team %

3. Organization of Day (we 91)

4., Objectives - ActivitieS (pages 92, 93)

(Visitors review atei3chad pages)

I

-90-
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,1-7577a;T7.1737,7-ttle Day (General P. PLa n

or

Classroom ©bservatio

S

Organization of Room

Outline of .Room

. .
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Classroom Observation I

Teacher - Directed :Activities

A

Objective
,..

-

Size
of

Grou.

T
or
-A

Materials, Activity, Comments '

4
-a

'

.

a

...

.,

.

.

i.

V

.

.

.

. .

.

I .
A

..

. e f

.

.

,

.
\,..,

.
A

`

,,

4

,

`..

1 .
.

.

.

.

*

..

.

.

.

n

I

-

s

A

,.

.

.

. .

s

,
-

.

.

,

.

.

'

;

.

.
A

...

.

.

. -

w

o

,.

,

A

.

'

%

.

0

.

.

.

e

.
.

Center

Child-Selected Activities

Actp.O.ty, Material, Comments

Note involvemeh t aide--wher& and, how the child is functionin

'(

t

AS

92 -
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(Classroom Observation I

Teacher-DirectedActivities

Objectiive Size T
of or

Oxon A

I

Early CH0
t

1.4hoodK K
. Section C
S4tember 1, 074

n4

Mater*.als, Activity, Xomments

#C

r

. a

f- O

. ,

4

0

f

s

Child-S'elected ActiAtths

Center No".

of:

Pupi-ts.

Activity, M:q,Srial, Comments.

pote i,p.volAremeAt iii aide--f,yhere end how the child

93 - E
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ICladsroom Observation 0:C371171 4

4)1%
,

.
LisAruSton of Classroom Climate

1. Offe*m Enthusiastic Support vs,

Offers, w ,armta, emetlonq sup-
port, se.reng'encouragement,..a-
smile, nod, pat.onlback;. praisas,3
encourages'ohas sew of humor '

2. helps, ' . ..

Giver looks of acceptance: acts
with coxapassion, rdthi9tenttha

\ to- heir

3. ....--.2.-.1..3 Res o 1 ds '

\ Listens with patience and inter-
-

est, indicates' patience an(

.atntiv,beecontact:
4:0.A..9S2I2q2LILSgIdeas of

.

vs.

-.Students a
Clarifies, builds on, develops
ideas suggested by students

*

VS.

4

r

4.

Communica ?or.*

I.,Indicates Disappr val.
Uses negative overtones, hostile
Vocal tone; shows irritation,
disappointment; frowns, scowls,
uses threaten

. Inattentive
Indicates disinterest, impatience,
unwillingness to listen; avoids
eve contact

vs; 3. Is Unresponsive
'Fails to respond; ignores needs;
is insensitive' to feelings

0

5, Scif
As a guide, a resouall.e person,
a ':acilitator, a diaignostici.ln
and Listructor

I

VS.

1. Are fhvolved"In a concentrated
effort and display a senile of
7purpose in Work or play sc-

.?
' tivity

1.

4. Acts in Reitquaay.
Ignored suggestions of students;,
does 4)t allow for children's
ideas c permeate work and ptay
ac ivi6ies -

lays Authoritarian Manner
Exercises rigid control; com-

.,-.1nds; lectures; inhibits natdra
§yontanetty

4

.
...d

CHILDREN----.0 I

%vs. 1. Lack interest and motivation
-...., ry

in Ativity; task not challeng-
ingtor too difficult '

2. Are entouraged,,to complete a task
(when possible) ,

3. Help:;eacher in putting away
materials-

VS.

477.7itpa. to move from one ac-,
tivity to the next on ownliAL
itiative or with someteacher
guidance

5. Are develi.TITsoMe independ-, vs.

ence as evigenced by ability
to makd cho'i'ces and accomplish
some tasks by themselves

VS.

-

-94-

4'

2. Are not expected to complete,

task
3. Do not put materials away;

adults do
4. Lack sense of.direction

seem to have a place to
next 'u

5.Lack direction from within
tlemselves--tasks or activities

-usually imposed by4adults
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14 instructional Strategies

A. Small-group instruction

B. activity in centers

C. rndividual instruction

DA Total-group instruction

E. MethOd of recording behavt6rs

F. Assessment--screening sand diagnosis

a
4

,organization,aild Management

A. Classroom arrangements

Function of aide

6

4.

Planning

A. Belau:Oa (content activity, need)

B. Continuity

C. Method of recording

Early Childhood K
Section' C

September 3, 1974
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The Drew-A-Man Test
A TEACHER'S MANUAL

'

The tenter for Effecting Educational Change

c/o Lillian Carey Annex

Fairfax Counii Public Schools

Fairfax'County, VkrgiRia.

0

September, 1969

-97-
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Prepared by
Richard
Coordinator, Child Ito
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The DrawrA-Man Test

. - .

.

/
The Draw-A-Man Test is a° screening device to enable\t,he tea her

to quickly rank beginning kinclekgarten children in terms of read ness.,
, Validation of the results will be made bithe'teacher through c'

observation and instruction.

..'

Administration: .-..

-A

.
.

. .

1. The test can be given to t'he
'

ritwhole ps: st. one time,'
'

2. Each child is to draw on a sheet of
,

Unlined white'paper 81/2 x 11 inches--
,

the typical sheet of-typing paper;

0
. . 4 4,

, (
. ,

.

A pencil 2-with an era's4r) is to be used.
,

r , ts

4. Before testing, the name.6f*ble child,and the test, .date. should.be.entered
in the upper left hand corner ofhe'sheet (81/2-inch side is the top).

,
Ae

O

t

In distributing the papers-the above data.are to be at the top' of the
sheet but turned race down.. This presents the child with the unmarked
,side:of the piper.

Directions are simply: "Draw a man, make a picture of a'man on your
sheeeof paper:" Allowa maximum Of 10. minutes. When children finish
their drawings) see th*,they do not scribble or draw. over 'the picture"
;already made. fre- .

Er.. If any children:OeM unable to resp6nd to the directions to draw a man,
suggest thAt.they draw a boy, giri,..or woman.

O

4,
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..Rarly. ChildhOod

Section C
Scoring the Draw-A-Man September 3,, 1974

Directipns: Give a plus or a minus score for eaZh of the'following-17
items.

The number of pluses is the raw score for the test. Refer to the

table, for converting i:aw scores to stanines, standard scores and
percentiles in the manual.

Items to'be scOred'+ or -:

1. Head present,

2. Legg' present.

3. Arms present.

4. Trunk present.

5. Attachment of aims and legs.

6. Neck present.

Oupline of neck continuous with that-of the head, of the trunk, or of
both. '

present.

9. Nose present.

1'0. Mouth present.

11. Hair shown.

12. Clothing present.

13. Fingers present.

6'

14. Correct number of fingers shown.

lb. Arms and legs in two dimensions.

16. Ears present.

17,1 Both chin and/forehead shown.

'Scoring Criteria]:

1'. Head present: Score plus for any clear method of representing the head.

Features alone, without any outline for the head itself, do not receive
a oplus score for this item.

- 99 -

1)

et



Early Childhood K
Sedtian C
September 3, 1974

2. Legs present: Score plus for any
the legs. The legs may be attache

thod clearly intended to represent'
anywhere to the figure.

The number must be correct: two, in full face drawings; either one or
two'in profiles. A single leg VO which two feet.are attached is scored
plus. Three or more legs or one-leg without a logical reason are ,)

scored, minus .

The scorer must use judgMent. If only one leg is present but a rough
indication of'the crotch is included, it is clear thak the child intended-
to indicate two legs'and the item is scored plus,

.

3. Arms present: Score plus for any method clearly intended t represent
the arms. The arms may be attached anywhere to the figure.

The number must belcorrett: two in full face drawings; either,one or
two in profiles. Tree or more arms or one arm without a logical
reason are scored minus.)

Fingers alone do not receive a
betweeh the base of the fingers
they are attached. Such space
intent to include the arm.

plus score unleSs there is a space left
and that part of the body to which
is considered,to be indicative oethe

4, Trunk present: Store plus for any clear indication of the trunk
whether by 'a single line or by some twOdimensionalfigure.

A single figure betweerithe head and legs il always sdored'Olus as a
trunk even though to the.adult observer it may be more suggestive of
a neck.

In the event there is no cleard.ifierentlation between head and trunk,
a plus score,can'be given if the features appear at the upper end of
a single figure and do not occupy. more than one- half'the length of
the-figure. A plus score for trunk can also be given. if a cross line
on a single figure 40picates the termination of the head.

5. Attachment of arms and legs: Score plus if the arms rand legs are
attached to the trunk at any point.` Arms connected to the neck or to
the junction of the head and trunk wheR there is no neck are to be-,

',considered as attached to the trunk.

Always score minus if there is no trunk.

Score minus if the legs are attached elsewhere ,than to the trunk
regardless of the attachment of the arms.

Score. minus If the arms,are attached elsewhere than, to the trunk
regardless of the attachment of the legs.,

If both arms and both, legs a indicated, score minuslf any one is
attached elsewhere than to the trunk.

If one arm or one leg has been omitted, either.in full face or profile
drawings, a plus score can be given on the basis of the limb shown.

-
ti
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8. 'Neck resent: -Score ptus for any clear indication of the neck as
'distinct ;from the head and the trunk. ''-

Mere juxtaposition'of the head and ehe trunk receilies a.minus score.: .

Early Childhood K
Section C

September 3, 1974

butiine of-the neck continuous
or of both: Score plus for the
lines, ( ) trunk l

.SccIre in

neck.

. ,f

ith that of,tbe head, of the trunk,
neck whose _lines "flow" fntothe. a

or both (

for the neck wiAch'is a mere pillar between the head and

Ar

_,...

. %

8. 'Eye(s). Present,: Score plus for arty' method of iudicatingTeithee pne or
.

two eyes. e". * '

/

. A single indefinite feature within the head isslarEgd plus for this
Item even thoih its significgnce is unclear.

tr
. Nose present: Score p'ius for any method of repdseatihg the nose.

I
,.,

In drawings, herein only one feature has been shown in adJition'to the
eyes, it can be credited as ajiose or as a mouth (item 10). In either
case, the totqi score' will'be the same.

.
...

10. Mouth present: Score plus forany method of representing the mouth.

11. Hair shown:
intended to
scores plus

Score plus for any, method no matter how eilide, which is
represent hair. A scribbled line on.the top of the head

.00...,

.

Because it is sometimes-difficuli,to distinguish between hair, fingers,
and a hit in the drawings of young chtldren, the fAlowing guidelines
should be followed:

a. in a drawing in' which a number of straight tines project from
either side of the head and in which there ate no other indications

. of arms or fingers, the projevting lines should be scored, plus
for fingers (item 3) but minus for hair.

A hat can usually be distinguished by itsibrid.
,p

c.,,Young children frequently draw hair which, is visible through the .

hat, and any shading or decoration on oriabout the hat should be
carefully noted. If itppears to loll, the outline of the head !

rather than that of the hat, score plus for hair.

le

al

0. Clothing Present: Score plus fo any one more representations of
clothing; e.g., a row of butto s running d9wn the center of the trunk
or down betFen the legs; a hat which will 'Oftenbe placed above rather,
than on the head; a series of orizontal lines drawn across the trunk

'

and sometimes on the limbs as well; marks to indicate pockets or-sleeve
ends.

Score minus for a single dot or small circle plac
trunk; it is probably intended to represent a nav

1.0].

9 11 2

the center oE the
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Section C

',Septemblk 9, 1974

13. Finders present:
how crude. 1'

If both.hands or
on,both hands or

e, 1

,a

Score plus for any indication

arms Are shown, in&ations of
armp to,obtain a plus score.

of fingers, no matter

fingers-must appear

.If' onlr one hand or arreia showy', a plus score can be given for
'indications of-fingers on the one limb.

111'.

a.

Id a drawing ih which a number of straight lindi.project from either,
side ,of the head and on which there are no other indicatilms of as
or fingers, the, projecting lines should be scored plus for fingers. '

,

c 14. Correct number of fingers Shown: If two hands or arms are shown, five
fingerg must be. present on both limbs for a plus score.

If, only onp hand or 'arm is shown, score plus for five fingers on the
one limb,

15. Arms and legs in two.dimensibns:, For a plus, score in full-face
drawings, both the arms, and, both th& legs must be shown in twordimengions.
If hana's and feet are present, they need not be in two-dimensfals.

1.

0

o
I 0,

16. Ears present: 'Score phis for any indication of earsi no matter how

crude. In full-face drawings, both ears must be shown.

17. Both chin and"forehead shown: For a plus score in full-face drawings,
the eyes, and the mouth must be present and a discernible space left
above the eyes to represent the forehead and below the mouth to-
represent the chin.

(Plus =
,1

'; Minus = )

In profile drawings, the eyes and mouth may be omitted and,a plus
score given if the outlin& of the face clearly indicates the limits
of the chin and forehead.

O

4,

4
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Raw Score

2

3

4

5

6

7

8

9.

1Q

11

r,

O

Noel' Table*
Kindergarten - October

stoine**It-

12

13

14

16

'17

Early ChildhoOd K
Section C
September 3, 1974

Percentile of
Standard:Score** Standard Score

0

1

2

3

3

4

5

5

7.

8

10

10

10

s'1'4

0.26

63 0.68

71 2.68

78 7.08

83' 12.92

88 21.19

93 31.92-

97
.4

102 5.17

107

113 '$0.78'

121 ' 91.92

129 97.32

141 99.68

144 99.83

144 99.83

*Based on 488 kindercallen children from ten Fairfax County schools tested in
October 196a.

"Uormalized standardi-scores with mean 100: standard deviation 15. .

*48zA. stanine in simply a,brt-Naa-olaged standArd score and percentile indicator. For
example, in a po.m.li oistribution stapine acorea have the folio-brine, percentile
eopivalnutat (''

Stanine

1'
2

it

4
5
6
7

9
10

Percentile Range
Below 1st
1st up to 4th
4th up to 11th
11th up to,3rd
23rd up to 4oth
4oth up to 60th
60th up to 77th
77th up to 89th
89th up to 96th
96th up to 99th
Above 99th



,Early Childhood K
Section C
September 3, 1974

Discussion: As presented here., ths-Draw-a-Man Test is a group-administered

screening:device.,

When the raw score from a child'sjteqt,is converted to its equivalent standard

score or percentile, the child's dcore position has been defined relative to

the 488 children in the standardization group.

Trcmithe.table ofi page 7, it can be seen that achild with raw,score 7, for

example, has arCequivalentzstanine 3, standard score 88, and percentile 21.19.
His drawing sore surpasses that of 21% of the Children in a distribution norma-
lized from the standardization group: Another.child, with raw score 140 has.

surpassed 97% of the children in the same distribution. Unless ones interest is

Only in;compeatiVe qualitr-of,a childl'k drawing, however, the foregoing infor-

mation alone would be of limited value.

. .

0
Fortaately, for our purpose, a drawing is not just a drawing. It represents

a sample of a child's behavior;, it bears import beyond.itielf. Not only ,does

the child's drawing Of a man reveal something about his.. present level of func-

tioning in the cognitive, motor, and affectiveareasidt4also plays the role of

a prophet. It has predictive validity. "

. ,

The score a kindergarten child receives on. hisoDraw-ea2Man in'October has some
power, limited though it be, to predict his score range on a readiness test in

May or June. It will also predict the score range in reading aptitude a4

judged by his teacher in May or June.

Needless to say, a test score should not be treated as 50. label, nor allowed to

become'a self-fulfilling. prophecy. In other1words.teachers and others must

guard against expecting a child'witha low score to do poor] and thus relate

to,him in such a way that he will do poorly.

-
0

A deviant score on a screening test is an alert signal,. on)..y.Q It is nest a

Aagnosis., It serves as a reminder to the:teacher that a given child needs At
least closer, observation until ahe has satisfied herself as to the child's

status.

Before presenting the predictkve data, it should be, noted that the predictive

validity of any a?ademic aptitude test depends to some degree on the continuation

of the educational status quo. One is able to use tests to predict what new

students will acciomplish at some point in their future to the extent that educa-
tion programs expkrienced betw4en the studedts' predictol°tests and onhaegnent

achiev m Npent measures are similar to the programs eordened dnring.a like period

by the iginal standardization\groui).

44lersiis
\

Better or, hat matter, worse programs will lowOrthe.predictive power of

, current academicialptitude tests.'

Data on the Predictive'Validity
of the Drawl-a-Man Test

1.' Oh a random saritplecof 94 kindergarten children, the correlation between



Early childhood K
Secttoa C
September 3, 1974-

.
October Draw -a -Man raw scores and,May/June Mettropolitan'Readiness Test total raw
scores was .61.

This correlation is statistically significant well beyond the .01 level and com-
pares favorably with 'predictive validity coefficients between intelligence tests
and school achievement.

F r*

2. How does the use of the Draw-a-Man test with .a ,,61 predictive validity improve
one's ability to make group predictions beyond a chance level?

On the assumption that 80% .of a class willhave satisfactory readiness or achieve-
ment at the end of the'year; one could by chance alone predict'in October that .

"
80% of the class would have satisfactory achievement in Mai /June.

If'in,October one were to pick the top 10% of the Draw-a-Man test scores, however,
94% of-the dhildretrwith these scores would theoretically prove satiafactory at°
the year's end. This represents an improvement in prediction of 14%. Again, if
one were to pick the top' half of the test scores, 9$ of .the childrenswith these
score's would theoretically prove satisfactory at year's end .-. an improvement in

.1,1;

prediction o p.1%, Finally, if one 'were -to choose the top 80% of the test scores,
87% of the children with theseseores yould'theoreticallytprove satisfactory at'
year's end -.a 7% improvement beyond chance prediction.

t

. . .

Vote that'the above improvementgdin prediction apply only to groups of students,
not to individual students. . , 1

/4 , ,

Such group predictions have value in that hey allow a teacher to make a more
efficient preliminary sorting of her students for exploratory groupings to be
verifiel later by 'observation and assessmen.

.

'

.
..

3. The data below are presented in hn,attempt to anger twoobvious questions:

What score range on the Draw-A-Man test should,be.considered as an alert signal?
How dependable are such signals?

A randam sample of 100 children. was drawn from the total Draw-a-Man population
of 488. Of this sample, 54 'children had in May/June both total Metropolitan
scores and teacher predictions of their reading skill at the end of grade 1.
These 54 children are referred to in t1-1, accompanying table as Category I.

Fifty-five thethe children in the random sample had end-of-year Metropolitan
Readiness Test, total scores - Catetlory II in the table.

g

Sixty-six of the sample children bad dild-of-year teacher ratings - Category III
in the table. '

- 105 - 4
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September 3, 1974

It is clear from the table that.partietilar attepti:an:,:should be paid to that group
Of students whose beginning kindergarten Draw-a-Man starline scores are in the
0-4 range. In' the present sample, (Categories I, II) approximately .three of four
such Children were in the bottom 40% of the distribution on lieth MRT total scores
and normalized teacher ratiAks at yeart6 end.

As for children with Draw-a-Man stanine scores in the 5-10 range, predictive
power is very good as far as end -of year MRT total scores are.concerned; 97%.
of them fell at the 40thsperce tile or above at yearts end (Category II).. Not
as good, but still reasonably a equate, 4. the Pisediction of 64% of the 5710
stanine group in the 40th plus ercentile range at yearns end on both MEAT and
normalized teacher ratings (Category I). "

/Concerning Category III, note should be made that the end,.oi-year dichotdgy of
teacher ratings. is between the 0-4 stanine range and the 6-10 stanine range.
Further,Ithe ratings'are not normalized ratings.

Relative to a normal4d3.otributinn, the teachers underestimated the number of 4
children at the lower end of the distribution and theaverage rating included
some children-who would be below the average category. For this reason; the
end-bf-year teacher ratings were dichotomized so as'to give a clear differential
leettoim below average and average or average plus children. The average stanine
rating 5) .was left out, thus the classification into the 0-4.stanine range and

411/

the 6-10 eVinine range., As can be seen from the table,.this method ofcate-
gemzIng e teacLor ratinge yields percentagds which are fairly comparable

'those for Categories I and II.
0

The table clehrly indicates the misses that'the Draw-a-Man test will make in its
prudiotions and points up the heuristic and screening. naturo of the test which
was strescro. fly) Login-Ling of this disonssion.

13
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sat

FAtiou aluni PhIn,LC SCOISILA, ciltrins, Virginia
KINKAGARIEN Pnotalp:N

r

Repotting Period
1,7711c

a

ACADEMIC DEVELONENT a '

'...------"---'c----

9 LANGUAGE .

,

.

.

0

.,-.

\

*

'

0 °

%

ti

#

a

%

.

Speaks in complete sentences
Relates experiences in logical sequence
Attends and recalls inionpatitio.

f":

gpllowa oral di t vet ions w ,I N.

Prcdtsts outcomes and draws conclusions MU
Enloy7. .books and stories '

III
AUDITORT.PROCENSING

dentifies rlinft7: sounds
Identifies Likenesses differentes in beginning

sounds . ..')

Associates symbol. with bcginning'soundav of words

READING AND WRIITER E:ZpRESSION ,-,.

Visual Processing
' Recognizes basic sitapea 0, colors 0,

'sizes n
Reef/gazes elements n11 pictures
Identified numerals

.Identifies letters of the alphabet
Recognizes the printed word has meaning

.

Recording Languace
Dictstes stories ,4
TriPes letters and numetals
Copies letters and words
Pitnis on words

RUMP. CONCEPT"; ,

0

Counts ab'ects
Forms a given set'of objects

...

Combines sets of objects
Uses numerals to express quantifies

umusivE ARTS

II

EMIR
MOM

Participates in
Construction (blocks, woodworking, etc.)
Clay modeling,
Paintin
Drawing 4

Dramatization
reative movement

,
.

;AL-EMOTIONAL DEVELOPMENT ' ,

.DEv'EU::::

.
,

.

e..

s

.,

i

-. Ita

.

..

.

.

.

, a

Person/111x
A .ears ha.
Is actively invo ed

Hal healthy Curiosity
Assumerresponsibility

gelf-Jisteera t

Appears to have good self-Image
Displays confidence
Appears secure

SOCIAL SKILLS

Il

Individual Relationships
Is considerate of others and their
' property ,

Displays emotions but has control

Croup Relationships
Has reasonable code of behavior
Can be leiter or participant
Accepts group rules
Retains individuality

MOTIVATION FOR LEARNING
Has positive feelings about school
;nitiates tasks

'Persists ta,spziolete a task laPursues vajtiety of interests
gxpr sssss pride in Own work
Values contributions of others

, PSYCHO -MOTOR DEVELOPMENT

LARGE MUSCLE COORDTNATION

.

,
.

-
.

A

has controlled movement (e.g., stopping,
stml(ting, turning)

Coordinates own movement: running Li..,

14104.61:Wd1141.1°E. ri
rat body ballac,: h,ppin- I walkin, n LineI.

SMALL MUSCLE. CISIROINATI4 ,

Controls eanipulativcs (e.g., blocks, pegboards,
puzzles)

Controls crayonfLp.7eissors LI-peacils 14.1

paintbrushes

COMMENTS BY PARENT OR GUARDIAN

Conference Requested

,1,
a

Please sign, 6tach and return to school

a

Signatu're of Parent Date

r.



.,M1111011r ' 4

Appendix No. 12

BIBLIOGRAPHY -- SECTION C

Early Childhood K
Section C
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(Additional Resources for Early Childhood'
Published by Fairfax Cbunty Public Schools, Fairfax,. Va.)

Assessment-,of Learning Abilities for Beginningjander'garteners, Instruction
Manual, -tTEC-Learning.,Disabilit&es, FCPS, August, 1972.

Basin Functions Readin Readiness: Be'innin Readin The Lrly Childhood-
Learning Center, FCPS, February,1974.

CurriculumGuideHead Start Program, FCPS, February, 1974.

Kindergarten} A Guide for teachers, FCPS, 1968.

Observational Schedules for Children Ages Three Through Seven, Diagnostic/
InstrucitiOal Procedures in Lan ua e Arts and Mathematics for Five-.Year-
bids, CEEC, FCPS, August, 1970.

"Ogr !indergartens- -Five Years Old," Fairfax. Schools Bulletin, FCPS, Vol. 10,
t No. 3, Novembgr," 1973.

Schillo, Richard J., Information Report, Tests' in the Child Study Program,
CEEC, FCPS, 'December, 1970.

Succeed Manual, Step-Up Language Arts, FCPS, 1973-74.

SULA Form #9, Succeed Recordipg Chart.

Wenn, Kenneth, Kindergartet, Department of Instruction, FCPS, July, 1968,
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Early Childhood K
Section F
September 3, 1974

INSTRUCTIONAL MATERIAL AND EQUIPMENT REQUIREMENTS

This section of the Program of Studies identifies baSic materials,
supplies and equipment for implementing kindergarten instruction. These
lists are considered basic and are being included for use in setting
up new kindergarten rooms -and for guidance in ordering. All of theie

items are listed in the sting materials and equipment catalogs.

'In'addition to those described above, many excellent additional
materials ceih.be found in the preview and selection catalog in
early childhood section.

145ect on F includes the following:

1. Basic Materials List for Kindergarten - Nonconsumable
(Quantities based on 25 pupils)

the

Page

- 5

2. Guide for 'Ordering Consumable Materiali for 21'

3:

Kindergarten (Quarilities based on 25 pupils),,,,

Equipping Guide for Kinde arten Classrooms 27
0 A

4. Criteria for Selecting Instructional Materials far - - 7..33

Early Childhood Education

- 3 -

4



Early Childhood I .

Section F
`September 5, 974

1. BASIC MATERIALS.LIST FOR KINDERGARTEN

(NONCONSUMABLE)

'(Qmentities based-on 25 pupils)

S

41,
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'.Early Childhood K

Section F

September 3, 1974

CRITERIA FOR SELECTING INSTRUCTIONAL
MATERIALS FOR EARLY CHILDHOOD EDUCATION

1. Is the material educationally sound--based on research and learning
theory?

2 Can it be used for assessing, instructing, and/or creative expression?
Is it open-ended or restrictive 'for thetchild?

3. Does it have multi-useA in terms of different learnings, various ages,
and need of children, various teaching styles of adults?

- Is it essential or optional material for a classroom?

- Will it remain current for a period of years or will it become
obsolete in.a short/time?

- Does it contribute to a multisensory approach to learning?

4. Does it duplicate existing materials? If so, is it superior to them,
according to these Criteria?

Is it appropriate for curricular areas which lack materials?

5. Does it contribute variety and/or balance to the program?

6. Can it be Awed with groups of varied sizes?

7. an it be used in a room simultaneously with other types of activities?

8. Can these materials be efficiently and easily utilized by the teachers
(even those unfamiliar to her)?

9. Is it durable, well-constructed, safe, and easy to store?

10. Is it aesthetically pleasing for the young child?
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