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I Back round of the Problem

o

ring the first year, the participant observation study
addle College program adopted three basic aims.of the

1).
i .

o
To monitor faculty,. Student and admirristrators'

Y.' 0

expectations, nd attitudes toward the program;
.

2) to describe and analyze:the program's remedial fund -',
ipns including the development of basic,and inter-

personal skills; and, -

. r
To assess' the educational and social impact the Middle
College and LaGuardia College communities had on one
another.

The debision td use participant observation to)study the
.

Middle College program daft, alci Aut in Ju'1'973. At, that time,
- -- . .

9 Middle College Planners issued'a reportasuggesting that research-
....b. , ersla'ssess the7program. 'in two areasv7.0ne area involve the .,.

evaluation of those product-oriented aspects-of.Middl College
/ such as student adhievedent in various cuirricula. The deoond

area was the evaluation of items* Such as methodilof instruction
and the Housesystem whiCh are process Oriented.' Research
plans primarily called ,for the use of testing to assess the .

program's/ , rr product and
,
the use of field work, emphasizing parti:-.

cipant'observation,,to evaluate Middle College's educational
nd social proCess. .

as

4 .
. The choice of using participant observation -as a research

tool involved the considera7ion of four prinUpal factors:
. (1), the Middle ColleWs broad interpretation of remediation;
(2) the need to provide facility and administrators in a new' .

program with feedback on program's progress; (3) the desire to
present a'h (>einpirically based set of guidelines and analysis to
those who seek tp emulate Midd4e College;and (4)the opportunity
to contribute to' the field of research by'designihg and:imple-
menting a tdst and field work methodology whkoh.schoiars,have
beepoeager to experiment, with in recent yeaxs. A brief diScus-
sion.of each factor. follows:

.

4

Participant observation seemed to .be a partippIbrlY ap-
;pyppriate method to evaluate a prOgram which-has such a Mtatt-

k N% . .

4 e

.

Fiorello H. LaGuardia Comrriunity'Cdlle
% New York, Middle College Plan, June,

City University_ of
, Mimeographed.
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%.-faceted remedial approach. As designed,°middle College's ..

remedial efforts are a function of several program components-3
.Middle'CollAge's Small size ,arid 'College settiny,a cdiriponen

.
geared to offe.;students individualized Itentiorf and to'

%
0 motivate interest.; aademic atd personal counseling,' aimed

especiaaly at helping students to develop the interpersonal
fills of decision - making,; cooperation and Ileadership; and //N.

basic skill. inpructi9n; designed to'develop communication and
r compueational skills. ... f

,,..k
,i

.Each'Component is aspociab04,wit an innovative structure, PA./
function or role. The small size and college campus location /'
of the prograTjsan exampapbfan rinnovative structure. The ;),

.
.

decision to agsOiate respohsibi4ty for counseling with the
role of Teacher- ounselor.and the. function of a new structure

.

for,high.school called lioube are ddditional examples of 'hovel
. program organization. Finally, the design fo infuse basic skill
il instruCtionin all subject classes is cited a novel rethedial

/.function. These new remedial dynamics suggested to 1:)anners
thattlere were perhaps things to be learned by'a continuous P
monitoring of their implementation. Prticipationjobservation , t.

appeared to be onkroach to taskiapp mp °

.
'

,
. ,

. )

The second.factor iwolved'in the choice of'participant,
observation was its ability tb,provide faculty and .staff with
feedback on,the Program's'prOgress. Planners iiggested that.._

.empirical field data may prbvide information useful in.the
efficient allocation of ame, ma'Tial, and human xesoulbes.

.

it was also suggested that intermittent feedback may enable
the staff for assess their pidgress to date and to make changes
if, and when,needed.

The third lfactor mentioned, above in el 'ling participant'
observatibn research' was its Ratenti'al use itn constructing
prdcticalgui4Anes for those seeking to borrowfrom Middle
dbllege's experiences. As noted, plannerd sought evaluation,
techniques which would riot only yield program results but would
alsebegin toOisolate facfors contributing to the achievement
of those *results. Planners sought this dual evaluation approach
under.the assumption tha!t parties interested in he Middle

7) College as a model would benefit by the inclusioi of such field
basdd 'information as thc effectiveness of various nstitutiorlal

t4

1. See Appendix B, Diagram ,No. 1; Middle 'college - kemedial
Approach.

V
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'methods ajtechnology, the use of reward and incentive
/-

syste the relative succes$ of,v4triouscpethods Of class-
ioo disci 4 1 /pne. .

-3--

4
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-

Finally, the use 9f /field work in association with testing
represented. to, planners a step .toward integrated research
designs which May be replicable in other educational Oand/social
settings. .Recent literature has noted the potential-bontribu7
tions such adesign !Day make to theoretical developments in'the
behavioraI-sciences a4d planners suggested the Middle College
progtim and the researck staff capabilities,provided,the
oppolturiityto'begin.work on such*a desigri.`

,

. . A

1

1

.)

0.

V

1. 'For ah exampleoof.th'e practical as well as theoretical aspects
of participant observation ieseatch,see Jack D. Mezirow,
"AnaWysts. and 'Interpretation of the Adult Basic Education
Experiencein the InnerCity: Toward a Theory of Vractice
in the Public, Schools ", Teachers College, Coluillbia University,,_
19-ri.pMimeograihed. .

. See Sam D. Sieber, "The Integration of Fieldwork and Survey
klethodsi-", American "Jtallinal of Sociolo 78, May,'1973; p..
1335,1360. Sieber argues that'througrthe use of field work,:
critical factors may-be identified with relationships among
them suggested; the full 'complexity and sublety of, the subject. .

matter under study may be. captured without loss or'distortion
,;due to guan.tification; survey questions may be focused and
made,mgre relevant to the-subject unOr study; and research

-c-,"findingS May, be interpreted and illustrated through the
researcher's intimate familiarity with the field.- On the .

. 'other-hand, Sieber notes, survey.methods may 1eni precision
to Ithe findings of field research by demonstpatinF and
'generality of observations or the limits of geneklity and
by verifying field interpretations....

4
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The Role of Partidipahit Observers

NDurilp.each of the'program's three academic quaiters, two
participant observers made/over 400 observations of the Middle'.

0/College's activities.1 After an initial develo Mental phase
observ4rs began 'Co focus their elprts on these three aims des-
cribed,earlier:1.(1) the monitoring faculty and student'expecta-
tions and,attitudas toward the program;:p) the description and.
analysis- ofothe program's remedial functions including the de-
velopment of.basic 94 interpersonals-kills.; and (3) phe assess-
ment of`the educational and'social-impact the"Middle College
and LaGlitrdia Cblleg0 communities had on one another.

., , 4 ,
1 ' .

As obsergers partipated in claises,.faculty meetings and
Other activities, their roleA wevprimarily ones of obserVers,s,,
theyextended their paricipation, hoWever, to conduct structured

. interviewing an4 to make.observationi at weekly meetings or con-
' ferences. For exampletwo of the more notable interim' observer .

repogs'were those made to the staff4in. November 1974 and Febru-
ary-1375.2 The November report Vas- based on preliminary find-

1. Field workers gathered the bilk of their data during the
first two quarters.

L. On the method and theory of participant obserAfation, gee
Barney G. Glaser and Anselm L. Strauss,, The Discovery of.
Groun ed Theo : Strate ies for ualitation Research,,.
Chicago, Aldine Publishing Co.,'1967. FOr examples of the
use,of the partidipant!observation in educational settings:,
ped'Howard S. Becker & Blanche Geer, "Participant Observe- r

tion: The Analysis of Qumlitative Field Data" tn Richard
AN, Adams & Jack J. Preiss, eds., HuMan..0 anization Research,
Homewood, Illinois, porseyyle'ss, 1960; RoberiaAsh,."An
Educational Experiment in the. Inner City:. A Parti6;parit,
Observer's Rep0A,'",in'David;Street, ed., Innovation inn.
Mass Education, N.Y., Wiley &'Sons, 1969; Seymour B. Sarason;
The Culture of the School and the Problem of Chan Boston,
Allyn & Bacon, 1971; G. Alexander Moore,..Jr., Realities of

. the Urban Classroom,' N.Y., Anchor' Books, 1967; Malcolm
Parlett and David Hamillton, "Evaluation asflumingtionCA
New Approach to the Study ocInnoyative Programs," Center
f'sr Research in the Educational Sciences, 'University bf

a, .

vp

I
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ings of the first ten weeks of operation and made Comments 'and
suggestions on a variety' of program aspects.1 'The February
report dealt speCifically with data colleted on the House'
and Teacher-Cpunselor function and role.

.14

.

. The barticipant obderver study had three phases: Develop-'
genZal; Focused; and Data Analysis and Report Writing.

/ jevelopmental Phase

This-phase included the time'period Between September and
December 1974. 2t that time,oliServers analyzed the findings,
.o'student,.facult'y and staff intertews taken in May 1974
dung the program's resinitment 'pro ess,. The earlier inter-

t, views were primarily.designed,to measure participant attitudes
and expectations and Would serve as the basis for comparison
with similar interviews taken toward the end of the year.3

4

,
, .

In addition, observers c6nducted intensive field work'for
the purpose of developing categories of interaction with whichA

-

to measure the programlseducatio1al.and social processes.
After .WOrking twitfi a variety of c egories, a final coding
.scheme emerged in December. The coding Scheme was designed
to render data useful in meeting the emphases of'the observer
study = emphases which the preliminary fidid work had also

p.

I. The govember.report is contained in LaGuardia Community
_College, Office of Institutional Research, City University
of New'York, pitgrian Report on Middle College Evaluation

.Project 1974-1975.'4 Mimeograithed, p. 17. '4

p.

2, Observers bpnefitted from intermittent consultations with
the Academy"for Educational Development whose comments
on method and substance helped to enhafice,accurbacy.

1. The May interview findings are reported in Joel C.Millonzi
and Alizal. Adelman, The Recruitment Process: The Prcigram
and its Participants, LaGuardia ComiTthnity College, August,
1974. Mimeographed.

p.
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reinforced. The final coding scheme assigned gafegories under
the following hi0er-order' grodpings: ..

4
InsttuctiOnal,mettiodsi materials n4 content;

'eTTicentiAr9s and rewardS as motivating devices;
Failtre management; .- .

.

Counseling patterns; , ' -
Discipline in the ClassrOomrand 0,

Ilquardia-Middle College,interfacel'
0 .

(--:

.
. A- , ..

_
/- Focused PhaSe - 4

1.*

,.
ThissPhase, extending from January throkigh April 1975, .wastv*

one in which observers began to rave closely!monitor activities
in Middle College. classrooms, boiIege_classes and other activ-
ities where Middle College participant's were,prent. Observers
codea,their field notes according td the sehem6 deVelpped in "

the prior phase.
\' a

Obserliers focused on activities associated with certain
program roles anc6tructures. This was partj.oulaily,trOe of
the remediatiori analysis where, -as noted gather,. each of the
remedial components has observable; roles, kunct*ons and
structures which field workers could,identi'fy and examine.
To assess the remedial impact tbf Midille,College.'s size and
(setting, for example, observers.dtpdied the degree of parti-
cipant interaction, especially bgtween'teacher-counselor and
student, student a1u4 student and college sttdent and Middle
College student. Observers. placed.analytical significance on
the intensity of the interaction-among the participants and,
perhaps, mord importantly, on the observable inlluefice this
jprocess had Ori"istudent motivation and-learning. Further,
when attempting to measure the counseling'comiSonent (partic-
ularly its influence on the development'of interpersonal.",
skills),field workers primarily, eXaminsid the program's House
structure and the teacher-couns lor role. Finally; when
monitoring the basic skills instructional comportent, obsermers
focused on the functioning of most classroom activity and
sought out such things as the degrees of'effectiveness

1-. See'Appendix A for a detailed description of the categories..1
...,

.,

2. See Appendix-13, Diagrom No. 2, Middle C611ege - Remedial
Approach, Participant Observation Resegkch Deiign.

.

o .1. I

9
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displayed by various instructic+al methods, matlials and
. .

° incentives. / i .
t

. .

In addition to, observation, participant obse veers con- _ .

ddcted follow-up interviews during this phas w h Middle 4----...._k
;

)
:

College staff and thirty Middle College an col' ege students. ,

The Middle College staff and.student intervi6TEsought to . .

compare present participant attitudes and expectations with
,thou recorded during the recruitment pxocessp In selecting'
Middle eeAblege students for interviews, observers chose ten .

each from high, middle anilowNachiellement'categories based
.

. on the first quarter's gr. es. The purpo'se of this seleCtive"
prodesg washto'attempt to gain a cross.section'ok'op4alion
about the Program as wcilk, ae to gain insight into any varling
attitudes which may exi;t-among.stude4s at differentiating
performance levels. ,C,CAlege students were randomly, selected.

*.
'The data derived by the 'Inter bviews,/in addition to being of t'.

interest in its own righ%iwould serve as an internal source
of,a compafisbn wilt some conclusions rendered by the observa-
tion data. 7

. /
.

Ki

r
v .. .

/ 2P...t

.

itinq

/. .

Duiing May aAd'Juqe,/Coded.field notes were transferred
onto a McB.be card cataloguing system, with cards 4eing punched
edcordinfto the anal4t16-scheme developed ehrlier. When'

hiss Process, was dompleted,ffield wokers began a systematic
oCess of data retrieval and analysis on which tbis report

. .
w s "written..

. ..
,

1
4 '

. ., 1
. .

.. , . .

J

1. interview guides are 'contained-in Appendix A.

.1

0
.
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FINDINGS'

The participant observer findings are presented in the
following seven categories: 1

'Mr

Xf -A CoMparison ;A Student and Faculty Expectations
and Attitudes:. The First Yehr;

II. -A Comparison of High and Low Achieving Students;

III. College Student Attitudes toward
Middle College: A Sample;

IV:. Middle College's Remedial Function;

700

.

V. Clssroom Dynamics ;,

rs . ..

VI. Middle College - College Interface; .
.

,

i
. .

_-VII. Discussion.,
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I. A COMPARISON OF STUDENT FACUL ECTAT/ONS AND
t ATTITUDES: THE FIRST YEAR

Recruitment and Rea 'Sons for Participating 2
'

Students

0

The vast majority of Middle COlregestudents initialI heard
pof the program from their, guidance counselor or from a Middle
/college represehtative visiting their respective junior high
schools. 1

The reason that loomed largest in students' minds for esiring
admission into Middle College was the program's.poteAtial
academic advantages (". . . I hope to gain ].earning ability,.
and' to do better in school.") Students.saw career and` social'
.advantages as their second and third choices. After abptt a
half year in the Middle College; however' Student at Ludes
indicated that social advantages of the program stood foremost

their minds. By social advantages, students-most fre-
quently medq greater.freedom ("they don't baby(you by having,
bails") and better relationsfiips with teachers whom students
perceived as foriebearin* ("they4dori't yell: at you in the hallS;
they try to useppychology on you?") rieedom; as ftudents-
spoke of it, seldom had connotations7,o of o9hnizational self=
governance, democracy or constAuiional libertie it primarily"
referred to the relaxation'of>a`punitive,environment which r

many associated with the Trailing of schogl.

//-
PFaculty

FacUltyinitially heard of'the program. directly from its first %-
.director or,from newspaper advertisements: Initial interviews
indicated.-that the faculty's primary reason'for desiring to
work in Middle College was an opportunity for professional'
growth. Folldw-up interviews suggested that what professional
growth had taken place was, in the faculty' ,view, attributable
tct such things as freedom in curri'6ulum development and design and

1. The following findings are based.on a conteht analysis of
., interview and eibbervation data: See Appendix C for inter-

view guides and thematic schemes. The responses of Director,
Assistant Director and Guidance Counselor are included as
faculty. .

. .

2.
.

For a fuller account o f the recruit Tent proceds;-\see Millonzi
and Adelman, 'The Recruitment Procesgl The Program` and is
Participants.

..,

12
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,perbonalized.relatlOpshIps among.fdculty and'etWeen students
.pnd fdcu,lty. .it is iRteresting'leo'ncite that initial faculty.

interviews predicd that social. advantages would in fact be
the most" interesting aspect of Middle College to students.

'

A

A, . k.

I

Students

At the peginnklag of't
potential bebefits*o
the hoKever,:t

.Frogram's Size'

year, students did.not mention any -

,the program's small size. Midway through
thirds of the.stUdent responses felt

that Middle College's small size was a for succedsf0. 'actor
of the,progrdm, (7necteaCheis:give y ,,Axeattentfon; they
help you. In a big high school you dont,,t get. that. fouAtither
know or you don't. That's-it.")

Faculty
.

F

.
4

. .

During initial interviews faculty me tioned.Middle Colleges
small size as an.important:aspect'of .p program b4 they gave'
it less early emphdsis thdri they did during follow-up inter-
views .AZL,When,interviewed'p secolid time, teachers mrtioned.the,
program's size factor aSicoetiibuting to better relations with.;
students and colleagues as well as the handling of disciplinkry
prOBlems. In addition, faculty mentioned size as a mayor
aspect of Middle College which other programs may wish to
replicate.

r

College Settinh

Students

I

44.

In September, many students cited the pttential advantages of
the program's college environment. As mentioned, students
felt that the college atmosbhere would promote learning and
ease their maturation process. By contrast, midpoint intervi,ews
found students conscious of few, if any, specific%abademic
advhntages,- but a significant numberr did sight psychological ,

('more self-controy) and social advantages 1"it makes you feel
more responsible. When you get to college you won't be scared.")

13

a.
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Faculty'"`'

. During' both initial and koliow-up intervieqq, faculty gave mixed .

c

responses 0 the relative influence collegelclimate had on
student learning, The approximately half which saw a positive
impace of the college_environkent cited such things *as ,greater
freedoms for student inquiry, and anticipatorysocialization
into college life styleg. ("I think the students see that
there's a college here ttiey can strive for.") The next largest
number of responses (less than halfyanaicated that college/en-
vironment may-have a negative influence on 'student learning.,
In this regard faculty cited sudh/matters as negative college
student influences ( "college students, not interested in sdhool"i .

and the competition taking place between the college and Middle,
College for limited. facilities

Attendance

students.

Approximately two-thirdsof the student responses indicated that
they attended classes, regularly, and one=half Mentioned, being on
time. Field data the second academic'quarter showed a pat-

.

tern of four toeigh' students- attending class on time as' op-
posed to two to seve being punctual' for House. The end of
class usually saw ten to twelve out of'a:potential 'Seventeen
students in attendanse. House usually had slightly less than
that number by the eid.of the session.

An interim repdrt to Middle College as to why cutting and late-
ness took place included the following explanations: 0.) the
LaGuardia Communityis a novel environment4tO Midc4e CollegQ
students and exploring college activitigs'and people is as inter-
esting to some as attending claSses; (2) periods (at that time
35 minutes) could be too short, and/or the day 'may be p&p long;i
(3) lack of student sense of.self-maragements(m e uany scirnts,
for example, found it,difficult to adjust to an environment
regulated without bells); (4) classes may not haire been chal-
lenging hor some;' and (5) students may have felt,,that penalties
for cutting or beinTlate were far too remote.

Number one seems no longer to be a significant reason; familiar-.
ity with campus life has helped make this concern (.if it can be
truly called that)1 less of a problem. ,Number two(has also

4 ameliorated as a concern. The program lengthened the periods

14 ,

c.
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to forty minutes and condensed the schedule into consecutive
periods.. Numbers three, four bnd five, however, appear to
need more attention from the grogram.: While students are now
.,accustomed to the lack of bells, they do ont.nue to manifest
less than a desirable sense of self discipline - a trait which

need to fulfill their strong careeriaspirations. In

addition, Middle College classes,should continue to challenge
students to move theinattention from concrete to conceptual
areas. /Vs will be mentioned in the discussion section,
remedial efforts lack emphasis on cognitive developffient and
'run.the risk,of having short lived benefits. Finally, as
teachers themselves admit, additional work needs to be'done in
clarifying and identifying any ambiguities that exist in cur-
rent attendance policies.

The majority of student responses,-expressed-an opinion that
attendance policies should not be tightened up, or tightened
up only moderately. At the same time, almost one-third(mostly
responses from the'higher academic achievers) indicated a
desire,for stricter enforcement of attendance rules, citing the
fact that students abused the existing policy. Students often
voiced a resentment of what they perceived as punitive tend
ance policies in tradition4A high schools. They were, here-
fore, admittedly reluctant to advocate a stricter pplic or-
.fear of reinstituting traditional measures. (To, because it
will2be"like other high schools." "I don't wank it to be like
othe'f'high schools because that's what makes it different, but
it should'be a little itricter.")

Faculty

The majOrity.of faculty responses, like those f students, were
reluctant to recommend stricter measures for a senteeism and
lateness. The predominant teacher response was that these,con-
cerns should be addressed by consistently'applying a number of
alternative meastires and elimin'ating any affibiguitiei that exist
in present policies, in strengthening counseling measures and,
when appropriate,'increased parental involvement. ("I don't
think more stringent penalties will solve the problem . . .

The problem lies in education and in the deyelopment of'skills
Of self discipline and responsibilitids.")- /.

15
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House

Students

S.

I-

,--\This unique feature of Middle College elicited mixedsxesponpes
from students.S About one -half liked it; ailother one-third did
not enjoy it; arid, another-oneT.fifth dioin'tscare or had mixed
feelings about House. The predominant positive asptgP 0f,.0
House which students cited wz.3,the.informaltsocial process and
close peer dbhesiveness which takes place theTe.n ("I think

a good idea =- the social aspects.") Negative reactions
were most often explained by'the fact that therd Was little to,
-do in House, or little to be iainedbir the effort; (I don't.
even come to House bedause nothing goes on., If we had some-
thing doing it might be ok...It4s just for attendance.")

ti

Faculty
1

t

Throughout the year,'te-a-ohers, while generalily positive about'
their teacher-counselor role have telt.frustrated over-its
'application 'to.the Flouse Structure. .The predominant number
of faculty reaponses suggest that.training and ,perhaps audio
tional time in Hopse are required to see this role achieve its
full potential.

.

The House aim of promoting in Students a sense of iippendence,
cooperation and decision-- making led teachers to.iliterpret their
House role,in one of two basic ways: "teacher- counselor as.
initiator" and "teacher-coVtiselor as facilitator..-", Generally,
the adoptioriof the' "initiator" style witnesses a.faculty member
becoming More Airective in House centeredactivitie's. The
adoption of the facilitator role seesfaculty as less directive
and more'erkouraging4to students to conceive and/initiate activ-
ities'a their awn. 'Midmay'through the program, reseaxch,,showed
that while there was Some success with tie,facilitator model,
-there was in gen ral.a more workable environmentiwith the
initiator model.

,

/1

A

. See discussion section on Middle College philosophy.
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' Students

During the year, work in,the area of independent study, whether
far remedial ox enrichment Purposes, has been only in develop-
ing stages. As will be mentioned below, high and medium aca-
demic adhievers did more, independent study work than did low
achievers: Those from both groupsthowever;that did elect,such
an option, tended to,enjo it. ("I dOn'Nmind doing thi6i,
.i.e.,'make up, as lohg as 'I pass. I like it as long as you
learn:')

.

'

Independent Study

Faculty 4

.N

Faculty interviews pointed out that when independent study options
ivere in fact chosen, the,decision to adopt this method of study -

was largely made jointly,lu teachei and student.

Awareness of'Social Problems,

°"
.

Students

t
'Upon-entering the program, students stressed an awareness of
such'social problems as .those of drags, delinquency,,crime and
alcohblism. They, cited these as ones which particularly
affected youth. When interviewed later, student replies
cated that ,they, haa.generally learned more about crime and
urban society.while in-Middle College. A series of questions
on social issues found that more than one-half of student
responses indicated their knowledge of New York City had im-
proved (Compared to two-- fifths Who said it hadn't). One-third
of the responses to:another question indicated that students
felt that their knoWledge of .the U.S. had also improved (about
one-halr.said it hadh't). -Finally, about gh equal number of
responses to still another question '(approximately half the
sample) demonstrated that students perceived gaining some know-
ledge of foreign countries while in the Middle.progtam.

Faculty

Thc- majority of faculty responses suggested an opinion among
faculty thae Middle College hadfOStered in students a greater



I

4

awareness of urban society.' There was littleRfaculty opinionas to the*program'b
impact.on student'awarene'ss of nationalissues. ("The curriculum in urban studies.has been reasonablysuccessfUl. The students are definitely, more aware.") 1.

.

Attitude toward Academic Subjects

Students
A

..
Before coming to'Middle College, students frequently A.Otionedacademic difficulties (particularly a lack of inter4st in thesubject matter) as a major problem in school. In that light, Iit is interesting to note student opinions concerning Middle\\, College classes. -Nearly two-thirds of the student responses,had difficulty na"thing,eitlier what they considered to.be theirfavoriteor least favorite class. -Those that diA opiniOnateindicated a preference fotF social studies rather thanforEnglish, mathematics or sciencecourses. 2

Faculty

When asked about academic areas, the predominant faculty res-

.

,'ponse was that Middle College allows a faculty member moreflexibility to develop his/her, own.«curriculum . . you'retotally on your own to determine what's important and whatmaterials to use".") This relative independence .rought afavorable response from teachers. rt alsp frequently resultedin promoting curriculum detignt and 'materials which, in the_faculty's view, differed from those of traditional high schools.("This quarter I'm detieloping my von curriculum. The contentis quite different from the traditional:. high school.")4

Attitude toward Self-Evaluatiorr

Students

A large ma.jority (over two-thirds) favored the' system of self-Oevaluation. The consensus was that students had a significant} voice in'determining their own grades and that teachers listened

)

1. The faculty interviewguide omitted asking about awareness oother cultures.

2. See also study of achievement at differentiating performance.levels below. t
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("You get a chance to ggE what,you think you deserve ". "If
you haVe a\ good point, tliex'11. sten.")'.

4

Facultv

N . .

The.vast majority of faculty agreed with the procedure,of
student self-evaluation as part of t'h'at which determines

,

grades. ("Cumbersome though it is, I definitely apprd .Ve . .-

There haVen't been many cases where I differed with a student's
self-evalUation and as ofteli as not I had.a'higher opiriion of
.his work than he\did.") it isinterepting to no.te that in .

determinin0 grddes'facAlty empfiasized such criteria as:attend-
ance, attitude and effort more than they'diaaetual. qUality of 4,

\student's performance. 4 . ....
.

, .
-,; .4 I

1

1
,

Interface \ \
.

- \
Students \

Pribr'to entering the program, students foresaw academic (pro-
motion-of learning) 'and social (maturktion) advantages accruing
to theMselves froi interaction with'college students. TheY4
als6 perobivedsome dispdvantages such as the problem of being
the yolin4bst and "beim§ looked down upon." At'midpoint ih,the,
first year"about two-thirds of the students interviewed said
th'ey'enjoyed,going to school with college students (Tor the
social and` psychological mentionedabove),'and approximately .

t e*same,,proportiOn ked'arded college students as acquaintances.-.
Students felt,strOngly,,however,.thatthey were disliked or
resented by older students for being ;'troublemakers!', "making
noise and being disorderly." '(They blame us for tearing up
the rooms." "They think we are "a nuisance:" "They don't *ant
us here.")

1

b
tNi

As mentioned, faculty response on the.impact oC colleg envIrorN, -

merit on younger students haire enerally-been on mixed with 40
potential positive and negativ effects (mostly social and psy- /

chological). With regard to thei't owiD relations, faculty cited.
; v their greatest source of interaction occurring through college services.

4
s

. -
r .4,

0 '
. 4 '

(
/

1. See college student%att#udesbelow,
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or facilities such as college laboratokies. Follow-up inter-
views found a strong feeling i*Dng fAcultY.that.greater
exchanges with college faculty are needed; particularly with
faculty members of their respective disciplines.:.At the time.
of the interviews, teacher responses with regard to the Middle
,College'd campus image echoed those of students 4n the sense
that faculty.. felt the college community dislike Middle College
presence. Th'ere, was a'note.of confidence, howeyer, that in-
creased communication with college people would promote under-
standin of the MiddleCollege's mission and thereby reduop
concerns. ( "On the surface, (Middle College's) impact ,4.s unr
favorable. There's a lack of'communication. The college still
doesn't know why we are here. I'project that this image will
change and the Middle College will become an accepted part
LaGuardia. "') Therewas also'sote feeling among Middle Coll,ege
faculty that, as one member commented, the college was'perhaps

, "intellectually ready but not ethotionally (prepared)" for the.
experienpe of adoescences on campus.

. .
.

Career Plans
. .

, .

Students

, -

J 0
1

.4 .
.;

.

The c reer education component of Middle College received .

AN
notabl emphasis during the planning stages of the program./

* and St dents listed .career education As one of three major I
4 ant ges'they'hoped to gain by attending Middle College. At
the'end of ninth grade-, students cited technical fields (cos- ?

.puteT, photography, engineering, mechanics), semi - professional
areas (nursihg, medical or dentaltassistant) and secretarial
services as'those in whi,Ph they were primarily interested. When
asked again, nearly half of the responses expressed .uncertainty
or 'need for further guidance about career choiaes. ("I have to

k
find out about that - I am not sure.") Many were Cipenlycunsure , ,

,

1 of their options, the implications of different careers and of
-:::7-k,21 their own aptitudes and/or preferences. Nevertheless, one -

. r third were interested in attending atwo-year college"(none
mentioned LaGuardia by name) and another one-third expressed

\

\
0interest in a four-year colle program. An equal number (one -

third) felt that Middle College was not presently (but would
J be) helping them to achieve whatever their:present career aspic-

.

., ations were.* ("They are setting me straight on what I reallw
have to do. They prepare you for college." or "Not this ye4r.
They still have to'get organized Next year they will.")

.,

20



S.

: 4-Faculty

'About one-half of the faculty ,responsee indicated that Middle.
College Was 'contributing to students career plans by promoting ,
a more.positive'attitude toward education and by suggesting
thatAttending college was now well. within the,realm of pos-

. :sibility. ("It has substantially increased thenumberof
students who are now interested in going to ,college."),. Thq: 4-
other one-half of, the responses. eitheindicated not knowing
or that it was too early,toteLl of Middle College's effects.
on student careers.

1

Students

sAppropriate Target Populap.on

0. .
x

Approximately tftee times as many 'students said that they
world recommend Middle College to friends asiiiould not. Aboat
thirty percent perceived the, ppropriate target population as

\46

thb qse students with academic fficulties. Another thirty
percent would recommend the program to stud nts capable of
assuminethe responsibilitiet of freedom ("a kid with a lot_
of will power, who isn't tempted to cut." "Irod oan't come

- in here jibin'; you got to befor.real.") Twenty percent
mould not recommend Middle College, Usually because they felt

,

,the program was toov°i'lq4j-ent:"

Faculty

1

Teachers' remarks indicte a dominant view of Middle College
as a program for students of average aptitude but with a history
of low achievement.in traditional settings. There was some
hesitancy in faculty responses noted about Middle College's..
viability with populations which had 'either significa tlyemo-
tional problems c% notably high achievers. .

Recommended Changes.

Students 4

The largest respse - about/one-third of the, sample suggested
stricter disciplinary measures with regard to cutting, disorder-
ly conduct aid vandalism.. 1"Stricter rulesto straighten.up

8
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kids frbip hanging out and making noise . . . show that they
`mean business . . .") Twenty percent mentioned a need for
more recreational, spade and activities. Another twenty per-
cent had no opinion or insisted that Middle College pr gram-
was. fine as it is.

Faculty
.

C.

The-two dominant themes from faculty with regard to possible
.changes were related to the areas of professional training
and Administration. Faculty cited the need for professional
trainingparticularly in,the area of counseling. While con-
fident as teachers, faculty felt the need to improve their."
counseling skills. Faculty Comments with regard to administra-
tion emphasized the need for a tighter adminisdative support
structure, ie.g. publication of yearly calendars and clearer

'articulation of policy. Such an Organization, the point As
reasoned, would provide' faculty, with more time to develop
curriculum and 'attend to student deeds. ti

f I

r
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II. A COMPARISON OF ATTITUDES OF HIGH AND LOW ACHIEVING
46' STUDENTS'.
0 ,;4,t

-HOW` s Middi- Colle e diffe ent from la re ular school?

1.

- Responses were, somewhat spread: Neveitheless,,top,achievers.
tended to emphasize .good relations with teachers and the
relative freedoms of the program, e.g. the-pri'vileges.of
smoking and fre lime, High achievers also emphasized the
academic advantages of Middle College (college courses and
individual attention). 'Low achievers, while.citing favotable
teacher relatirships and greater priVile4es more heaVily
emphasized "being treated like an adult" as a significapt dif-
ferencebetween Middle College arid a traditiohal high school.'

-0

the ro ram s small size hel ed ou.to learn?

Here the responses at all levels of achievement were evenly
distributed with the strong majority answer: Yps.

3. Has the program's ed you to learn?
.

While the majority response was nip, more top achievers than
low achievers said it made, little difference. Many of the low
achievers that mentioned college setting was influential on
learning added that the difference was more distinctly in
social or psychological terms ("makingyou grow up a little
more," "making, you feel important.")

4. Doyoujetla'oucanreadn?
The responses were roughly evenly distributed between yes and
no answers with high and middle achievers responding in the

1. For this study -the,field staff used the.first quarter's
f'grade performance to select out high, medium and low
achievers. While the thematic chart in Appendix C includes
dpta on medium achievers, the follow selection is primarily
contrasts performance levels below high (top) and low
achievers.

0.2(kJ"

r
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negative slightlymore than'16w achievers.

-

ret
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....

i
. 5.0Do you feel ou-can.writeA;etter because of the ro r m?

is .

Higher achievers mentioned their' writing has improved
-

by a
small margin. Low achieVersfelt ithadn't.

. DO ou feei:tha ou tter in mathematics because of
tke program?

HighachieverS noted "yes;" the majority of low achieve rs res-
ponded "no." .

7` Do you feel your knowledcteof New York City has increased?

Responses were aboUt equally distributed among different achiev-
ers. "Yese outweighed "no" for high and, low performers.

8. Do you feel your knowledge of the United States has increased?
J

The general response was qno" with top achievers More emphatic
than low achievers\-1

0

4
9. Do you feel that your knowledge about other societies has

increased?

The responses among various; achievers were roughly evenly dis-
tributed between "yes" andi"no"."

10. Do you:usually attend classes regularly?
11. Are usually onitimefor class?
12. Oo ou think i6hoa-should be stricter about cuttin and

lateness?

High achievers attend considerably more promptIll and regulrly
than do low achievers. In addition, high achievers, to a
larger degree than. low achieveis, tend to feel'that students
abuse the program's relatively "lenient" attendance policy and
that the program should be stricter in this regard. (See also
"Attendance"\in'Sectioh I of.these findings). High achievers

'g4



tended to voice mire impatience with the non-directed or "free"
;periods the Program offered although the strongedt opinions
pro and con came from medium achievers.

f
ka- Do you like eyaluatino your own performance? Does the

leacileedonmenie?

Although there was a strong affirmative response to"this ques-
tion, low achievers indicated enjoying the self-evaluation
'process-more so than,nihievers who more often prefer an
external evaluation.'

'

14. Do you feel your teachers AtIp_.xieed it?

Only one response (from ahigh achiever) responded no.
4

4

15. What kind of thin's do ou do in House? Who ddides what
activities should o'bn there? Do ou like the House
concept?

On the,phole, more students enjoyed belonging to4a. House than
aid not with low' achievers.tending to be more positive. About
half of the responses cited specific activities that Houses,

engagedwere ngaged in (e.g. trips, movies, games, decorating the
room).

16. Have you done any independent study.? If sot what type?
Did you enjoy it?

-

About two-thirds of'the r onses'reported doing some sort of
independent work (e.g. ok reports and projects) and enjoying
it. The high and mediuili achievers were more positive about
the experience.

17-18. What is your `favorite (least' favorite) class? Wh

High achievers had more difficulty,naming a favbrite class than
,,did low achievers. Nevertheless/the majority 'cited social
studies over English or mathematics or science classes. Poorer
students tended:,to be more emphatic in their preference of
social studies than did the-higher achievers.

25,
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<319-20. What ou 'Ian to d :fte radustin from Middle
College? Is Middle College helloing you to achieve our
goals?

High achievers voiced uncertainty more of en than. did lower
achievers. Nevertheless, as mentioned i Section 1, approxiI
mately two - thirds of the responses indicated'a deeirwto . I

attend college. High achievers were evenly divided in their
choice of two and four-year colleges middle achievers tended
to.prefer a four-year college; and low aChievers.expressed,
preference for a two-year college. The majority of tesponses,
that found Middle College helpful in preparing for a career,
,with middle level achievers the,most.positive'and high
achievers the most negative about the help Middle College
provided.

21-23. Do you like going to school with college students?
Have you met any college students since arriving?.
Have colle e students conve ed their sentiments-to
you about Middle College?

Replies indicated that low achievers were both more sociable
With. college students and tended to be more positive about
their college student relationships, than did high achievers.

24. Would you recommend the Middle College to our radth e

friends?. Why or why not? r.
Tbfesubstantial major said "yes" with low achievers notably
more positive than high achievers whose principle respOnse
was "maybe."

r

25. WIlttoleeafstaclents are ,NEEKgaiiate for Middle College?

On this question the responses were evenly divided, with equal
numbers of high and loW achievers recommending Middle College
to the interesting combination cf students who (a) have aca-
demic difficulties or (b) were responsible and mature students

-)s, who have an interest in learning. '



1

2 "6;j What. changes wouldou' _lie to see in'the program?

Low achievers tended to suggest that, no cIiange or more free
time activities take place while high and middle achievers
tended to recommend tighter scheduling)and stricter policies
with respect to such things as cuttin4 and

. ,

A

.
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III. COLLEGE STUDENT ATTITUDES TOWARD MIDDLE COLLEGE:
- A SAMPLE

During Winter quarter, field workers'interviewed a small sample
of college students (23) to gain insight into their. pdrceptions

,'and attitudes toward Middle College. When asked what they"knew of Middle College, the maj.ority college Student =espouse
was that they knew little about the program other tlian,seeing
its students around campus. Most of those who could name any
facts dbout'Middle College knew only thatit was 4 program for
high school students. 'A sma'l number, however, did know,of at
leagt.one of the,progr.ams goals. )

.

When asked how they
/
"fel,t about having Middle College students

on campus," about half of the responses indicated that they
"didp't mind," while another.teh percent added that the younger
students were welcome provided that they conducted themselves,
in a mature manner. To wit: "I don't Mind their being here
so long as they are not rowdy and vandalizing the place;" or
"If they could somehow select only those mature enough, it
would be all right."

.After listing Middle College's goals to those who were uhaware of them,
field workers asked what the college students impression of these
aims were. About one-half of the responses expresses no opinion
while the majority which did find the goals desirable (` "It's a

fifie idea to give them exposure beforehand so they will have a
better chance when they enter college.")

J
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IV. MIDDLE COLLEGE'S REMEDIAL FUNCTION: ANIANALYSIS

As mentioned,,the. Middle College remedial effort is a function
of several program componehts MiddA College's small size
and college setting, a component geared to offer students
individualized attention and to motivite student interest in
learning; basic skill instruction, designed to develop communi-
cation and computational skills; and academic and personal
counseling, aimed especially at helping students to develop
the interpersowl skills of cooperation, leadership and decision-
making.making.

.Program Size and Setting

.Size

Interview and observation data indicate that the Middle College's
size is the program's strongest remedial component. Both tudents
an'd faculty refer to' size when describin4*desirable aspects of
the program ingluding closer relationships and the ability to
meet student needs. To a significant degree, size has accomplished
its aim of helping teachers to provide individualized attention.'

a.

Setting

While student 'responses indicate little awareness.of.the effects
cof college environment on learning (they see the college setting

more in terms of desirable social or psychological effects),
student responses do indicate a significant desire to attend
college. Teachers point out that this desire appears to be a
growing o e among students and is, to a'reaeonable degree, the
result o the program's college environment. There appears,
then, to be some correlation of 'setting and motivation associated
with the program albeit a less clear one than that of size with
individualized attention.

Counseling

Counseling
and group.
individual

in Middle College occurs on two levels - individual
While Middle College's counseling efforts on an
basis, did appear to be promoting interpersonal skills,

1. See Apperidix B for remedial components and,their respective
aims'.

44
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particularly those of cooperation and &cision making, the
program's efforts at group, counseling are only developing.
During the year, individual counseling took place in a number
of circumstances including student advisement on self-evalua-
tion and grades, scheduling, attenliance, cutting and personal
matters. These sessions often were ones where teacher-counsel-

,

ors encouraged students toveither cooperate.ina process
(self-evaluation, attendanCe and cutting) or to make their
decisions in a methodical manner grading, scheduling and'
personal affairs). By midpoint in the Year, there' were larger
numbers of students who felt more comfortable with the self-

.

evaluation, grading and pertonal decision-Making. On an
individual level,--then, the counseling component has Made
progress in the arpa developing interpersonal skills.

Group counselihg (or the promotion of interpersonal skills
in groups), has been lets notable than that which his.taken
place on an individual leVel. The principal forums wh'ere :P

. group counseling took place were in.House or in special group
counseling sessions. The'focus of House.is an^activity which',
theoretically, the4group itself designs and implements.
House Potentially is, therefore; a forum for promoting leader-
ship, cooperation and decision-making skills. The special
counseling sessions, on the other, hand, provide a block of,
time where the gropp may examine a varietysocial.phenomena
including values and group kehavior as well as decision-maiting:
During much of the first year, House activities fell short of
'their potential both because of a philosophical dilemma
teacher-counselors shared over their roles and because of a
need for professional staff development in the area of group
counseling itself.

The philosophical dilemma Centered on the issue of how direct-.
ive teachers'should be in House activities which, according
to Middle College philosophy, are to emanate as much as pos-
sible from student designs and initiative. It was the lack
of training 'to cope with issues such-as tglis that tended to
hinder teachers in both House and group counseling sessions
and the participants recognize a need for improvement in this
area.

/
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,Basic Skill Instruction

' 3

The aim of the basic skill remedial component is to foster
an increased facility in students' Communication and compu-
tational skulls. Middle College' attempted to do so by
infusing basic skill instruction in all, academic areas.
The plan called, for.minimal use of separated basic skill in-
struction in classes and reading, writing and mathematics
laboratories.

t

The emphasis aild, effectiveness of basic Skill instructio4,
as implemented, appeared to rank behind the size, setting
and8ounseling remedial components. In'stating this, how-
ever; it is important to take into accounthe efforts that
were made and the information that has gathered on the
student population's remedial.difficul Ies.

Oliservation data indicates that chers were generally aware
of their duty to teach remediat oA in class other than' in
basic English or Mathematics- With few exceptiOns, howeve,
the teachers' dfforts, for the most part, were less than con=
sistent ones, often with 'a lack of continuityvin approach.
(For example,,a teacher one day may stress. gip need for stu-
dents to keep a.list of vocabulary words they have learned
'but then not mention the list again for-pome time).

.

.

A few facts seem worthy of commen,.. The most consistent'effort
at imbuing non-remedial classes with basic Skill dnstruction
occurred in a social studies class where the instructor regular-.
ly Included structured vmprehension'and Vocabulary sessions
into the class materials On the wholq, teachers promoted com-
munication skills - oral reading (decodih4), vodabulaky -:- more
than they did computational skills. With.few exceptions there
was also less emphasis on writing than reading. Although career'
exploratory classes were only, a fraction of Middle Colle e
classes; their substance seemed to particulaily lend itself
the infusion of both communication and computational

2.

r

This may be largely related to the fact that there were
more English than Mathematics faculty teaching in areas
outside their subject areas.

ra

4
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The following informa tion on student rem edial difficulties emerged
from.the field data:

Behavioral Difficulties
f

1.- Listening:

4 2. Note-taking;
a,. Following directions;

4. Attending class prepared with notebooks, peAdils and other
necessary materials

.These appear to be fge root of many of-the following difficulties:

- Communication Skills
e

A. Reading

1. Word recognition;'
2. Pronunciation;

" 3. Comprehension)

B. W_ riting'

1. Subject-verb agreement;
2. Sentence fragments;
3: Run-ons; .

4. Listinguishing homonyms;
5. Paragraph development:

,

6. Use of apostrophes

C.. ,peakinq

1. Subject verb agreement .

'2. Substitution of "x" for "s" sounds

COm utational Skills

1. Addition (particularly keeping co'lumnsj straight)
2. subtraction (particularly with zeros)
3. multiation .,,v

'
4.,',dividion )

5. fractions. (particularly" equating" fractions with
p4centages) .

,-6.
.

decimal points-. ,

7. Reading and writing nupbers into words
8. ,Reading symbols (word problems and map reading)

t 4

1. A conversation with one Englilsh teacher emphasized how mdch more
difficulty students have with writing words than sounding them.

to

'yr).
P.30,4



ti

V. CLASSROOM DYNAMICS

.

Participant observer.dat4Ifound,the following patterns in
'Middle College classrooms: 4.)

Instructional Methods

Task oriented instruction (e.g. written exercises, games,
. question' and answer and role playing) gained the student this

population's attention more than did other methods.

.

Wra; ten exercises and openly competitive learning situations.

among clasSrooM groups or individuals) had 'a particular moti-
vational influence on student participation.

Students frequently, asked for and, in most cases, received
individual attention from their teacher.

4

'Independent study, while less than fully explored And hampered
by scheduling problems, seems to have been a. relatively in-
effective substitute for the classroom for the average Middle
College student. While a number of Middle College students
did do and enjoy some independent work, their reacti-ris indi-
cated that for most, this experience would perhaps p ove more

.

worthwhile after they developed analytic skills whic are often
associated with. classroom expeiiences.

,Individualized instruction, invol,ving diag nostic sessions
I. And/or testing f011owedby individually' prescribed courses__
of studies was used little in theprogram.

Many students appeared to be strongly audio-visually oriented
and responded enthdsiastically 'to films and other audio/visual
aids.

Many:student6 also appeared' to be manually oriented'and favor-.
ably responded to such activities as map drawing and model

,Students consistently wished to know that for which they were
respOnsible both'in general (e.g. what course material T.yaS:-

' important) and ih a specific sense (e.g. when should they take
notes,)

ny
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Stddent4; in geheral, ha& frequent,diffiCulty doing homework
assignments and. handing them in on time.

ti

Ppers had a notable influence on each others learning when
working in competitive team oriented activities.

Incentives and Rewards

Teachers most widely used verbal compliment as an incentive
to individuals to continue their effortsNan incentive to
which students favorably responded.

The second most widely-used incentive was ehat employing a
folder or public chart of student'progress. This method,

t, while not as widespread as verbal compliment, elicited more
di'amatic student concern for their work, especially at self-
evaluation times. The presence of public chhrts received a
more sustained response, especially when such public display
'indicated progress'toward an award to also be bestowed

A third incentive to learn was that of,presenting material
which .appealed to student interest e.g. factdal rather than
abstract"materia about Crime, other eulturesand careers).

K

A fourth most `w dely used'incenej.ve was that ,JA suggesting
that the material under examination was one which students
may be tested-On. While not used frequently, it appeared
to be a powerful todlfor capturing student attention.

Failure Management t 4

The predominant teacher response to incorrectstudent work
was to redefine or re-word the task unti] the student-under-
stbod *where he/she had made a mistake. A mathematics or
science teachA., for example, might slow down orre4ord an
explanation,or an English or social studies .teacher in res-
ponse to a reply indicating some misunderStanding of the
material, might ask students to explain in 'their own. words
the meaning of a word, sentence or paragraph.

Students who became confused often managed their misunder-
standings by becoming'fruitrated and giving up. If,not immedi-
ately. attended to, students at thil point would often leave

34
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V
the room, 'or in .a last effort to gain the teacher's atttention, ,

would announce their intentions to do so.'
6

Teachers generally managed moments o student failure syMPa-
.thetically and rarely became openly annoyedy

0

Classroom. Discipline
o

The two Maj or instances which necessitated classroom discipline
were disorderly conduct (e.g. talking, smoking; eating or
reading newspapers in classroom) and students arriving late
or leaving class early. It is interesting to note that teach-
ers appearedtmOre consistent in addreSsing the proAems'of.
disorderly 'classroom behaOior thdn they were of lateness or
early departure. With regard to disorderly conduct, teachers. %

most frequently dealt with problems of this sort by chiding
or reprimanding students. ("If you're not paying.attention,
I'd.like you to take another seat", or "eating is not allowed
Gin class and. the matter is dropped. ") Seldom did teacher
either ignore'disorderly behavior or, on the other hand;
threaten to 12seiiunitive measures (dismissal,:lowering one's
grade or calling a s udent's parents). With regard to student
lateness or early departures from class, the observer data
indicates that.teachers tendeq to address 'f.mstances such as
these about half.of the time.

I

45

`1. See discussion onMiddle College philosophy in Section VII.
Some faculty point out that counseling on attendance is
best done privately and out of publid view.
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VI. LaGUARDIA COLLEGE MIDDLE COLLEGE INTERFACE

There were four predominant types of interaction between Middle
College and the LaGuardia College communities: administrative,
faculty;.classroom and informal student. interaction. The
administrative interface was extensive. Middle College's'
director participated in many college-wide fUnctions and're-
ported Middle College developments to a Middle College4advisory
committee which includes several college adMinistrators: In

addition, college administrators were frequently present at
Middle College meetings and assemblies and have lent the pro-
gram significant.public support.

/

4 The interaction between Middle College and colleg4 teaching
faculty,rhowever, has been less noteworthy. While Middle
College teachers have; for the most part, enjoyed some contact
with college faculty, such contact,has, from the viewpoint of
Middle, College teachers, been limited focused on schedul-.
ing or other administrative matters,. Middle College faculty
would find it more desirable to ihdrease communication with
colleagues in the respective divisions..

Ties between college divisions and Middle College, while per=-
haps a subject of debate, is however, riot necessarily a sign
of college's faculty indifference to Middle'College.' For the
most part, college,factlty who taught Middle College students
report that they would consider teaching them again and approxi-

'matelforty college professors responded to a Middle College
query seeking information on potential college-level work for
the younger students.

1

College classep for Middle College students have been of two
types: those in which Middle College students represent the
majority and those where they are not. In the former 'case,
Middle College student behavior tends to take on a character-

. istic similar to that of a Middle College class. When in the
minority poSition in college classes, however, Middle College
students tend to becbme less assertive. The presende of older
students, challenging course requirements and different material
and teaching styles all seem to account for this altered be-

t
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havior pattern.' It is interesting that when Middle College
students are in the majority, college faculty seek greater
communication with the program and tend to point out problems
they encounter/in "adjusting" their styles to a younger
population.

During the second quarter, Middle College began to "screen"
students before allowing them to enter college courses.
Field data from classes where these selected students parti-:
cipated found that, with minor exceptions, the professors
did not publicly distinguiih Middle College from college stu-
dents and professOrs' reports indicate that the selected stu-
dents fitted in well with college work and students. Profes-'
sorg commented that Middle College students appeared to be a
bit less motivated and conscientious about homework ox labora-
tory assignments than did college students.

. .

Midway through the first year;, the informal interaction bet-
ween Middle College and College populations had not been
extensive. An early arena,for student interaction had been
'the Great Hall where common interest in sports facilities

1 and games attracted both populations. With that area closed
for construction, public student interface became more diffuse.
As- mentioned earlier, lot:, achievers tended 'to have more
college acquaintances'than high. achievers. Other sources
of interaction were internships established for Middle College
students in the college and a big brother/sister program,
the effectiveness of which need to be more fully explored.

10.

0 1.
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VII. DISCUSSION

rt,

Our research discussions primarily centered on three areas:
Middle College Remedial Philosophy; Instruction and Research
Methodology.

Middle College Remedial Philosophy

The Middle College Plan stressed that the program promote.
freedom arid responsibility forstudents. During the first
year, faculty spent hours-ifiterpreting the degree of freedom
and responsibility a remedial population might appropriately y.
assume. At the onset the program 'intentionally took on a
liberal interpretatibil of student freedoms and responsibilities.
Arguments for doing so noted, among other things, that punitive
school environments had already proven ineffective with stu-
dents. It was also suggested that, as an experiment, it was
Middle College'd mission to learn whether or hot a liberal
setting - one which extends to younger students responsibilities
in attendance, ,conduct, curriculum development and, grading:-
could achieve improved results. Finally, and, perhaps most
impbrtantly, there was the argument that helping students to
achieve a sense of freedom and responsibility was, in psycho-
social sense, essential for the remedial process. Atcordingly,.
Middle College, taking advantage of its small size, stressed
counseling over basic skill instruction itself to accomplish
remediation.

Thi'S remedial approach challenged faculty and students,.
Faculty members frequently asked just how much direction they
may provide and yet remain consistent with the Plan as inter-
preted. Indeed, dilemmas such as this led to one remark dub-
bing Middle Cillege as "an altgrnative high school for teachers."
Students, on the other hand, while appreciating the freedoms,
often hpa difficulty assuming responsibilities. They were
accustomed, as one Director's Report noted, to compulsory
education, and now they are being asked to participate in an
education prOcess which essentially was voluntary.1

1, See Fillmore K. Peltz, Middle Colleae Progress Report,
August, 1974 - October; 1974. Mimeographed, page 4.

38
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A years research suggeSts two comments on this point. First
of all, it might be. useful to consider whether or not a stu-
dents full assumption of freedoM and, responsibility is a
longer. term goal of Middle College and, as such an accomplish-
ment that may come into fruition in other than the firdt year

. of the program. It may in fact be a bit too ambitious for a
student' population to reverse ten year traits during its ini-
tial year at Middle College. As one student remarked, "Most
students Come to the Middle College with the habit of cutting
and failure. It's hard for them to adjust to responsibility."

The second point emphasizes something that Middle College seems
to'have already noted. This point ii that the psycho-social
remedial model has a complimentary relationship with basic
skill. instruction itself.. The reason.for this relationship
seems to essentially lie in the fact that there are often,for-'
gotten properties.of basic skill instruction which are funda-
mental to ac4ieving thd sense of freedom and responsibility
promoted by psycho-social remedial approach. these properties
include such cognitive,and behavioral skills as, listening, note-
taking and following directions - skills which/perhaps neither
enthusiasts for.psycho-social nor basic skill models amply
stress.

Instruction

Comments on task Oriented and individualized instruction are
in order. With regard to task oriented instruction, it was
found that students favorably responded to this method whether
it was'in the form of written exercises, games, role playing
or question and answer techniques. This form of instruction
seems to appeal to students not only because it provided an
intellectual focus, but also because it tends to keep one
occupied in activity, a state in which many energetic adoles-
cents seem to feel most comfortable. In this connection it
may be useful to note that research suggests that'long run

!

remedial success tends to rely on cognitive achievemerit.
Task orientation,°with its potential for cognitive development,
also has thd benefit of quieting an active class,. While this

(

1. See for example, Joseph 0. Loretan and Shelby Umans,
Teaching the Disadvantaged: New Curriculum Approaches,
New York: Teacher Collesge Prebs, 1966.



later effect is useful, it should be of only secondary import-
ance to teachers who should continue to stress the former use,
attempting where possible, to move frOwthelconcrete to the

-conceptual framework.

Individualized instruction, on the other hand, in professional
useage, implies that the teacher has carefully diagnosed stu-
dent needs in an area and prescribed an individualized course
of study. Field workers found that while Middle College
`employed a significant degree of individualized "attention,"
the program's efforts in individualized instruction were only
seminal. If Middle College continues its Ileterogenous ability
groupini\(scholarly work suggests that it should), it will
need to dO more work in this area to insure learning from stu-
dents at all performance levels.1

The distinction between individualized attention and instruc-
tion should not suggest that attending to students is less
than an essential element in a remedial program such as
Middle College. Indeed, individualized attention, in student
opinion, was found signif&cintly lacking in junior high school
and is, froM their viewpoint, a major advantage of Middle
College.

Research Methodology

Finally, there are four obgervations which can be made with
regard to research methodology. First, the facteiat.the par-
ticipant observer staff was present in the program prior to
the arrival of faculty and students seemed to minimize any

1._ A number of studies indicate that ability grouping while
not hindering achievers does_ impede the ,progress of low
achievers'. See Walter Borg, "Ability Grouping in the
Public Schdols," Journal of Experimental Education, Vol.
34, No. 1, 1965; Lawrence Marasduilo and M. McSweeney,
"Teaching and Minority Students" in Urban education, June,

'1972 and M. Goldberg, H. Passow and Justman, The:ef-
fects of Ability Grouping, Teachers College Press (New
York: 19.66).
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discomfort that, participants may 'have encountered had observers
begun work, at a later date. Secondly, the desire by the staff
for frequent feedba.Ele from observers was notable. Observers
were continually asked to share +-heir observations with staff -
petitions which observers we're hesitant to comply with until
confident in heir conclusions. Thirdly, the fact that there
were .two professional observers who worked relatively independ-
ent from one another seemed to minimize any personal obsezva-
tienal biases each may have had. Finally, the fact that the
research strategy called for the firing of observational cate-
gories ?hly after a notable period of field work had been com-
pleted seemed to help the observers establish a sense of
priority to their work consonant with that of the program's
participants themselves-.-
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APPENDIX,..A
r

CODING SCHEME

Instrubtional Methods, Materials, and Contents

0-

1. Teacher/counselor JT.C.) 'solicits understanding from class

by question and answer method or by giving an explanation.

2. T-C.'gives individual instruction in class (e.g., T.C. sits

next to student to help him; T.C.- calls student to his desk

to help him).

3. T.C: gives individualized instruction Outside 'Class.

4. T.C. uses programmed instruction.

5. T.C. recognizes learning differences by giving an individual

student additional or more challenging work when class assign-

ment seems too easy for him; students request such recog=

notion (see also failure.management)..

6. T.C. uses games, role playing.

7. T.C. uses test as a diagnostic tool (e.g: tells class that

test is to help T.C. to understand student's progress rather

thari for evaluation).

8. T.C. divides class into groups for instruction.

9. l''.'Ngives written exercises to be completed in class or out

of clOss as homework.
a

10. T.C. gives student project ,(e.g. term paper) as independent

.work..

11. T.C. gives basic skills instruction separately or in other

contexts. (e.g.'computational or communications skills in

social studies).

12. :Student seeks help from T.C. in class, out of class.

13. Student tt4ors sthdent in class, out of class.

14. Stlidents willingly participate in class or do work assigned; &

'15. T.C. uses outside resource people.

16. T.C. uses audio-visual aids, radio, T.V. etc.

17. Other (e.g- trips; class projects).

Categories indicate reaction as well as action.

4/ 4.
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Incentivgs and Rewards as .Motivating Devices

18, T.C. verbally compliments student on correct or partially

correct answer-

19. T.C. uses tests, quizzes or grades as incentive.

20. T.C. or Middle College offers reward for commendable effort
or performance.

21. T.C. presents challenging or interesting naterials to class.

22. T.C. has students accimulate credits or keep a folder or a
public chart of indivi al achAvement to indicate progress

23. T.C. allows those who have completed work to leave early.

,-24;s T.C. hhs.studentssign a contract acknowledging course's _

objectives, grading system and iftellods.

25. Other.

Failure Management

26. T.C. manages failure sympathetically, giving encouragement
(e.g. "I know you can do it").

27. T.C. manages failure with annoyance, scolding student (e.g.
"You should know this").

28. T.C. redefines or simplifies task for individual or class
to help student(s) work through theproblem.

29. Student manages failure by voluntarily trying again.

30. Student manages failure by giving up.

31..0ther.

Counseling Patterns (Personal, Academic or Career)

S.C. counsels student on attendance4 latvess,, cutting or
assumption of fine's responsibility.

L2. T.C. counsels student on home or family matters.
1/1

L3. T.C. counsels student on academic matters, including scheduling,
grades, class performance etc.

T.C. counsels parents on student's personal and academic perform-
ance.

42



Coding Scheme - -P. 3

L5. T.C. encourages individual student and 4ass decision-making,
/

L6. Guidance Counselor, Director, or Assi tant Director counsels

on all of thebove.

L7. Guidance Couns,lor counsels stude is on careers:or "coping4-

skills" (e.g. Illow to apply for job, take a test, etc.
4

L81 T.C. 'facilitatLs_or.initiates/ ihouse activity (e.g. speakers,

f' sp etc.)./ /, -.

/ / .

L9. Guidance Coyabselor adjudiCates counseling dilemmas between

students and T.C:

/
L10. Middle C,011ege and'College students' reactions to peer counseling.

Lil. Teache and student evaludtion process.

Discipline in the Classroom

J.J12. T.C. ignores talking or disorderly behavior.

L13. T.C. verbally disapproves of student behavior (e.g. chides,.

reprimands) .

L14. T.C. uses or threatens to use punitive measures (e.g. dismissal,

lowering grade, calling parents).

L15. JStudents ask other students to stop or reprimand othpr students

for lateness,,disorderly conduct,'etc.

L16. T.C. responds to late.arrival or early departure (e.g. iq-

noring, chiding, welcoming).

L17. T.C. behavior in the face of Student hostility to program

to teacher, or to other students.

L.18 Other,

LaGuardi. Cone e-Middle Colle e Interface

College Administration's public support of Middle College

program (e.g. College officials participate in Middle College
functions-'-orientation, special events, faculty meetings, etc.;

*4 College officials'encourage College community to participate

in Middle College program).

B2. 'College professors' reactions to Middle College students in
class (e.g. professor makes no 94.stinction among students in
class; professor distinguishes Middle College students publiclyfrom 'College students;

q
professor uses different teqcNing

.

-c9.



Coding, Schekne--P4

methods or materials'for Middle College s u ents; pr6&ssor's

opinion of;Middle College students). c

B3. 0Middle,College-College faculty interaction (e.g. Middle College

faculty or administration takes initiative in.creating a'

liaison with College faculty; College faculty takes initiative

in creating such liaison; Middle College and College faculties

collaborate over curriculum or program planning, including

career education; faculties share facilities).

B4. Middle College- College= students' ,.informal interaCtiori,(e,..g.

reactions in.the presence o each other at informal gathering

places, such as cafeteria; oumge, rest rooms, game rooms,

,
hallways; College student' reactions i,o..the 'infusion of

Middle College students on the campus.),.
. A

B5. Middle College- College students' formal interaction (e.g.

College sWents' reaction to.'Middlegollege students- -

indifferent, cordial, condescending, outdoing; Middle College

students' behavior in College classes--quiet, participating,-

maintaining separate identity, outgoing; Middle College stu-

dents' reaction to college level material, instruction, and

content).
/

"Alternative school for teachers"; Other..

B7. Quottble quotes.

B8. Space and facilities.

Location of Observation

R20. House
R19. English class
R18. Math class
R17 Social studies clasS

,-Science class
R15 Spanish class
R14 'College class

R13 Staff meeting
R12 Lab (reading, writing,math, chemistry).

R11 Other
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APPENDIX C

) CODING DATA: FREQUENCY OF THEMES1

I. STUDENTS (N=30)
2

Hi ah , Med. Low
Achievers Achievers Achievers Tote].

1. How is the M.C. different .

samarearhighschosa?
a. Betterrelations with

teachers, more free-
doms & privileged, more
lenient\ discipline 8 6 6

b. More adult treatment , 2 2 4

c. Academic advant4ges- 1

(college work; indi-
vidual attention) 5.. 1 0

. Smaller size

ts:e. Too much freedom and

2 0

vandalism. 1 2

It's no different from

il

other schools

g. Social advantages -

0 1 2

friends 0 1

h. Don't khow. 2 0'
-

2. Has the small size Made a
difference?

a. :Yes 6 7 8

b. No 2' 2 -3

c. Don't know; it depends 2 1 1

8

.3

"3

2

2.

7

4

1._ These charts represent thematic or content analysis. As such their

totals do not always correspond with the actual'IluMber of respondents.

Analysis recorded one th'enie per person per subject. .

2. There were students selected in each category according to their grade

performance in the first quarter.



3. iiiPth992112129ti..41q
made a difference?

a. No

b. Psycho-Social
Advantages (e.g.
"mpl4e.self control"
"feel more impottant")

, c. ,,Don'It know; it depends

d.- Yes

4. "Improvement in basic skills

High Med., Low
Achievers Achievers Achievers Total "

7

2

2

7

3

1

..

, 5

4

./''

.

A. Reading

a, No 5 4,

Yes 2 6

c. Don't know; maybe 3 2

B. Writing

a. Yes

b. No 1 5

c. Don't know; maybe 2 2

$

C.. Math

a. Yes 7 7

b. Don't know; maybe 3 2

,r. No 1 1

2

It

47

1:8

3 5

.4

6 15

4 12

0 5

4 13

5 11

0 4

"3

3

17

8

4. 6



5. Improvements in social awareness

:High
Ach.

r.
. .

lei. `Knowledge of the city

1
fi

a- :Yes t
.

6

b. ' No

,

. 3

:(

c. 'Don't; know;- maybe 3

B. Knowledge of the country

,Yes

b. No 6%r-
c. Don't know; mabp

i 11
3

C. Knowledge of the world

a. Yes 3

b. Nor 3

,c. Don't know; maybe 4

6'. Attendance

A. Attend regularly,
I

a. Yes 9

4
b. No 0

c. Sometimes

B. Usually on time

1

S.

a. Yes 6

' h. aometitnes 3

F
c. No 1

Med. Low
Ash: Ach. Total.

-tv

44, 5 6 17

5 4 12 r

!",

. 0 0 3

3 10.

5 3 14

2
. .3

8

5 12

6. .4 13

0 1

8 2 f' 19

6 6

t

3 0 4.

6 1 13

4 2 9

0 1 2
4
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) ti

High Med. Low
Ach. Ach. Ach., Total

CI Should attendance poliCy be stricter? -

.. a. Yes . 5

b. A little,.but not too much 2

c. rNo

D. Do you feel there's too much
'free time?

2

a. I like the free time. ) 1
Ap.. I don't like the free time 3

7.* Do you. like self-evaluition?

a., Yes
h. No

8. Are teachers usually helpful?

a. Yes
b. No

8
1

9. What do'vou.do inHouie?
. . a

a., Organized activities (.trips,
movies, games, 'decorating
room) 6.

b. Non-organized activities .,

(take attendance, informal .

conversation, read newspapers) 1

c. Ndt
4
much, northing 3

9(a) 12ciyalLi.i.isetjatilou.dea?

a. Yes a 4'

b. No 4
c. Mixed feelings 2

- .

10.' IA.Teycieverp.doneinde6risitni

(

work at Middle Wht sort?
Yes, homework (repo ts, projects,
journal, research 7

Yes, make-up work 1

Other
No

,.

2 2 9

3 4 9

3 3 8

5 3 9

4 0 7- ,

22

1 0
4

5.

10 10 28

3' 4 13

3 4 8

4 1 8

6 15
. 2' 9

2 N 6

6 1 14

3 4 8

- 1 2

1 4 6



10(a) Reactions to Ackdernicimegram_

A. Independent'study (reports,
projects,fimake-up work)

a. Enjoy it

b* Do not like it

c. Mixed feelings

.41

4

0

5

44-

High Med. Low
Ach. Ach.., Ach.

g

2

Total

141

2 0 3



*
; -5-

B. Favorite class

High
Ach.

Med.
Ach.

Low
Ach.

2

a. Don't know; all the same 5 2

b. Social studies 2 -1 5

c. Math

d. Engligh

0,

1

e. Biology 1 1

'f. Spanish 0 1 0

C. Least favorite class

a. Don't know; all the same 4 3

b. Math 2 / 5

q. English 1 3

d. Social-studies 4 0

e. Biology 1

f. Spanish \ 1 0

g. Chemi*stry 1

Future plans

5 6 2a. Unclear

2e..year college 3 2 6

c. 4-year college

d. A trades e.g. mechanics

f3

2

5

3

2,

3

c. Bum around for a while 0 1 3

f. Nursing 2 0 2

g. Law 1 2 0

h. Medicine 1 1 0,

1

Tbtal

9

8.

4

4

9

8

6

4

3

1

1

13

11

10

8

4

4

3

2



11a. Is M.C. helpingyoutoAshityt_mm
goals?

a. Yes

b. Don't know

c. No

12. Interface

A. Do you like going to school with
College students? .

a. Yes -0/ .

b. No difference

c. No

B. Have you met any College studentS

'aa Yes

Ab. No

C. Perception of College students'
!

attitudes towards M.C.

Theydon't like us,

b. Don't know; no contact

c. Some like us, some don't

d. ''They think M.C. is all right

e. They envy us

r

f. They blame us for everything,
rightfullyor wrongly

High Med. Low
Ach. 4ch. Acht, Total,

2

5

4

0

3

4

0.,

4.f, 6 9

- 4 3 1

'1 0 0

5 9

4 1 1

3 5

5 2

1 2 2

2 1 1

1 1 1

\

1 1 1,

1

12

S

8'

22

6

5

4

3



-7-

13. jakttyritpAltri.c..
Ap2mpriate for?

High. Med. Ldw
Ach. Ach. Ach. Total

a. Those with academic difficulties 2 3 3 8

b. Those who really want to learn;
responsible, mature students . 3 2 3 8

c. Truants and,those who have been
in trouble 1 2 1 4

d. ,EverybodY

14. Would you recommend M.C. to friends?

1 2 1 4

8 X7
Yes 3

b. Don't know; maybe

c. No

6 1

1 3 6

15. WilAtghIrlatE2012121112111Ae12212112
M.C.?

0

a. _Stricter discipline with respect to
cutting, misbehavior, andalism 4 5 0

b. Tighter Schedule -all classes in a
row so we can get out earlier 4 3 0

C. A place to go and things to do during
free time; a lbunae, gym, sports clubs ,0 4 2 6

d. Nothing - its fine as is 1 1 4 6

e. More college work 0, 1 1 2
. -

f. A'chance to work 1 1 0 2



ion

II TEACHERS (N=10)

Freguencysof Themes

Remediation

A. Principal remedial difficulties:

a. Language skills - comprehension, vocabulary,
organization of ideas 7

b. Study skills: following instructions,
structuring one's own time, work
discipline, note-taking, outlining, using
the libraiy, attention span, listening 5

c. Computational skills - addition, subtraction,
multiplication, division, decimals,-measure-
ment, fractions, symbols.

e7aEverything

B. Who preddribes remedial help ?'

a. .Subject teacher

b. The reading specialist or the administration

C. Are you integiating remediation into'subject areas?

a. Yes - structured comprehension, oral reading,
vocabulary, fractions, following directions, etc.

b. No - only incidentally

2. Impact of size

Yes, in varying degrees more personal; knowing students
by name makes themLfeel we care; teachers and counsel-
ors are accessible

3

6

3

1

10



Impact of Colieqegetting

a. Positive Impact (an

it

cipatory bocialiation, greater
academic and persona freedom)

b. Negative Impact (negative peer influences, too much
freedom, short of facilities)

C. No or little impact

*4. Differences between M.C. and traditionalscheol.

A. Curricultnn

a. Different content - "Who Am I,"
'turban problems

b. pi: eater freedom to develop your
c. Content level` is lower ,f

:/

B.-Discipline

comp. sulture;

own curriculum
.0

a. Relaxed, personal relationship between students and
teachers make it-easier to handle discipline problems
There are no deans or punitive, authorities

c. We have no more problems than a traditional
high school

d. It's much worse here
e. It's much better here

C. Relations with Students

V

a. Much closer involvement with students; more informally-
friendlier relations

b. No difference - my style hasn't changed

D. Relations with other faculty and'administration

a. More communication, friendlier,
more cooperative

b. Too much bureaucracy and red tape, not enough
communication with. administration

c. Not enough authority is exercised,
d. They are not innovative enough

5ra

14

10

4

4
4
3

4
3

6

2

2

1

1



E. Teacher-Counselor Role

a. It much more viable for both students and
teachers ,

b. Favorable, but may be too difficult; not enough
time; more training needed

c.' It's not different - every good teacher is a
counselor

5

5. Achievements of M.C.

5

1

A. Student Goals

'a. More positive attitude towards education and
more interest in going to college

b. More positive self-image

B. Students' Awareness of-Urba,and National Society.

a. Greater awareness- (particularly urban)'
b. No increments in awareness compared to tradi-

5

tional high school 3

c. Moderate increase in awareness 2
A

Other Successes

a. Closer, friendlier, more pleasant relation-
ships; warm atmosphere 5

b. Academic improvement, retention, attendance
c., More positive attitudes towards themselves,

school and learning

3

2

D. Other.Themes.

a. More career education 5

Too,early to tell of achielements 5

6. Interface with College

. A. Amount of interaction

a. Notable in some areas 5

b. Moderate 3

c. Poor 2



B. Type of Interaction

1.
'a.. Facilities and clubs
b. With faculty in:esame discipline or department

(mostly for administrative or committed work)
c. Guest speakers, house'volunteers," etc;

4
1C.. Attitu e towards fUrther interaction

a. Greater amount of interaction needed
(particularly more academic interaction,
i.e., with faculty in same departments)

'. b. More resources and facilities, including
college courses should be made available- 4

:ttc.' M.C. teachets wish recognition as adjunct
college faculty

. .
, .

D. Perceived attitude of'C011ege
;

5

7

14

a. Unfavorable - lack of communication, misunder-
standing, for M.C., tendency to view.
M.C. as parasitic e

2

8
b.: College is perceived as anguishe4 by realities

of urban highlschool 3
c. with better communication, it could Impiove
d. Favorable - they are helpful - 1,'

7. Appropriate Target Population

a. Average aptitude, low achievement'
b. Students turned off by traditional schools;

students"with emotional or disciplinary
problems; students who lack direction

c. We can't handle seve* emotional problems and
studentS who lack direction

d. Any student could ben6fit
e. Let's settle on one target group - we can't

be all things for all people

8. Students' Influence on Scheduling'

5

3

a: 'Low ' 8
b. .More than in other schools 2
c. 'Need for more organized student' input 2

5 t

"; ,



I I,

A

9. Attendance Policy

.

a. What we needis not more penalties, but
unambiguous policy, counseling, development
Of self - discipline, parental involvement,
positive motivation. Not necessarily stricter. 9

b. Should'be stricter with more penalties _ 6

10. Decision Making-

A. ,Course content and method
N

a. Teacher largely responsible

B. Independent Study

a. Teachers and students
b. .Administration
C. Was not significant to mention

11. gmaslimlizaktm

Do you approve of grading system?

a. I approve of self evaluation
b. I approve of Er-S-G-P-I system, it's as

good as any 5
c. I would prefer numerical or A-B-C-D-F grades 2
d. It's the process that counts

' 2
e. I approve with reservations '1
f. I'd prefer P/F 1

B. Criteria for grading

a. Attendance and completion of assignments
b. Everything
c. Effort and .attitude
d. Quality of work

C,



12. What would you like to change?

13.

a. More emphasison teachers' moihle, training
collegial relations, communication, equality
with administration 5

b. More supportive structure with respect to
students and staff work 4

c. More flexibility and innovativeness 3
d. More career education .

2)
e. More interdisciplinary instruction 2

'f. ,, More college involvement and better relations -
with, college 2'

g. Dore student input ,2

What lessons should be applied elsewhere?

a.' Size,
bg More interaction between teachers and students,

more humanitarian approach.to teachi 1 to 1
relationships with qtudents: the teache
counselor role 0

9

6



III COYALEGE STUDENTS '.(N =23)

Thematic Chart

1. 'Knowledge of M.C.

a. Don't know anything about M.C.
b. Named' one or more lgoals,.e.g. early

remediation

2. minion aboutprograms Goals

19

4

a. No opinion; not sure
;

b. Good idea ,- approve of early remediat ion
and opportunity to grow up 6

c. Good idea if students can behave 2
d. 'Should not be here 3

3. Opinion about`M.C..Program's Presence on Campus

a. Don!t mind, "they don't bother me".
b. No opinion
c. Dont mind if students behave
d. Should not be here

GO

11
5

4
3

It
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STUDENT INTERVIEW GUIDE
A

1. Do you think the Middle Colleg'e is differeAt fiom a regular high

'school? In what ways?

R

2. Do you think that being in a small schopl has helpbd you to learn? How?

think that being on a college campus has helped,you to leorn? How

5. Do you

6.. Do you

7. Do you
here? Give

8. D you
came here?

9. Do you

14

feel that

eel that

feel that
examples.

you%n read better than when you came here?

you can write better than when you came here?
a

you can do math better than when you came here?

you know more about New York City than when'you came

fepl.that you know more about the United States than when you

Give example's.

feel that you know more about other societies or other people.

than when you came here? Give examples.

10. Do you usually go to all your, classes regularly?

11. Are you usually on time?

4

12. ,Do you think the school should be stricter on cutting and lateness?



o

P.2 - student interview

13. Do you like evaluating your own performance?' Does the teacher

usually pay attention to what you think of your own work?

14. Do you fel that your teachers help you when you need it?

=

15..(What kind,of things do you do in your house? Who decides what kind

of activities shouldego on? Do you like the activities that go on in

your house? Do/You like the idea of belonging to a house?
/

/`
/

16../Has your teacher ever had you work on something by lkourself, outside

the/classroom? (e.g. a project, tutoring etc). If so, Tozs it to make

Ilwork or for some other,purpose? How do you like independent work

/compared with classroom work?

17. What is your favorite class? Why?

18. What is your least favorite class? Why?

A

19. What do you plan to do after you graduate from the Middle. College?

Do you plan to go on to college? What do you /plan to study? Do you

plan to look for a job? What kind?

/

20. Do you think the. Middle College is helping you to achieve your

goals? How?

1



P.3 - student interview.

21. Do you like going to school with college students?

22. Have you met any college students since you came here?

-23:--Have i hey-ever said-anything_toyou about the piddle College?

what is their opinion the Middle College?)

(e.e.

24. Would you recommend the Middle College to 'our 9th-grade frienbs?

Why or why not?

25. Is there anything in the Middle College you would like jo see

changed next year?

THANK YOU!



TEACHER-COUNSELOR INTERVIEW GUIDE'

1. What do you think are some of the principal remedial difficulties
of students in your area of competence?

2. Who Zecides the amount and type of remediation a student is to receive?

.
.

3. In those classes that you taught which were not specifically in-
tended to 15e remedial, did you consciously offer basic skills instruction?
If yes, what was the type of basic skill instruction that you offered?

4. Do you feel the Middle College's size.has of itself been an incentive
for students.Vo learn?

4

5. Do you feel the Middle College's setting (on a college campus) been
an incentive for students to learn?

/*

6. How is your - experience in the Middle College different from teaching
In a traditional high school with regard ,to:
a. Curriculum (course offerings, content of teaching)?

-JT

64

Pt
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P.2 - Teacher-counselor interview

lb: Student dis'cipl'ine?

c. Relations with students?

d. Relations with colleagues and administration?

7. how does the teacher-counselor role differ from the traditional
teacher role? Hoy/ do you feel about this role?

65

I
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P. 3 - teacher-counselor interview

What impact, if any do you think the Middle College has bad'on

the future college and/or career goals of students? Do you think the '

M.C. has been helpful fQ them in accomplidhing their goals?

7,

9. That impact, if any, do you think that the M.C. has had on creating

an awareness in students of their urban and national soc&ety?

10. How extensive' has been your interaction with College faculty and/or

actitrities? What have been the results, if :api, of this interaction?
, 0

I
11. Would you like to see greater or lesser interaction? If greatet,

in what' areas?

GC,



P.4 - teacher - counselor interview

12. How, if at all do you-think the M.C. has influenced the campus
climate?

13. In your opinionwhat type of students would benefit-most from the

M.C. experience. What type of students.are least likely to benefit?
(try to be speCific--e.g., students who need remedial help, students
who are academically ready for advanced work, students with discipline
problems?) 47

14. In reality, how much influence do students have in determining
their schedules? How much influence do you think they should have?

15. Do you think there should be more stringent penalties with regard
to absenteeism, lateness and cutting? If yes, what type of penalties?



1P.5'- teacher-counselor interview

16. Who makes the,deciisions about the'contents of the courses that

you teach? About your teaching methods? About the materials you use?
(i.e. how mucll influence do students, teacher and administration have
on these decisions)

17. Who makes the decision as to whether a student may pursue independent
study, whether for make-up or for advanced work: te;,eher,quidance

.counselor, student, or administration),.

18. Do you approve of the idea of student self-evaluation for grading
purpatses? How much, weight does the student's self-evaluation carry in
determirang his final grade?

' 19. Has the E-G-S-P-f grading system met with your satisfaction?

1

20. What criteria do you commonly use to determine a student's performance?
(e.g. attendance, test grades, participation, effort, homework)

1

21.. is there anything you would like to.see done differently in the
Middle College next year?

22. Are there any aspects of the M.C. you. would like to see implemented
by other high schools?

GE1



DATE

PLACE

SEX: Male

INTgRVIEW GUIDE - COLLEGE STUDENTS
JANUARY, 1975

Female / /

CLASS: Freshman /--7 Sophomore 17

6

1. What do you know, if anything, about the Middle College

program here at LaGuardia? (Do you know what it is trying to

accomplish?)

2. (If students seem to be acquainted with goals ask the fol-
lowing question. If not, go on to Question 3). Do you thin%

the program is a good idea? If so, why? If -why not?



"" a.

s

4

3. How do you feel about having the Middle College students

here on campus? (Do you mind their beying here?)

4

4'

Ale

/ 4. If 'student didn't have a clear view bf the Middle College

goals,, explain them, stressing: (1) facilitation of maturation

procest, 2) earlier remediation and preparation for college work;

(3) .,career education. Then ask if student has an opinion of fhe-

pIaogKam.
it=

I e

7"
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