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personal skills; and,
- . A . ~—

-

! T e

To monltor faculty,. student and admlnlstratqrs
expectatlons .and attitudes toward the program- © .
. > :
%o descrlbe and analyze. the program' s remedral func-
ipns including the development of basic,and 1nter-

-~ :\

-

3) T

College and LaGuardla College communltles had on one
another. . ’ -

.
. /, -
- * *
1

The dec1slon to use partaclpant observatlon tcsstudy the

Middle College program cathe abéht in Jun@ 1973.

such as studeq@ achievement in -various cnrrlcula.

and the House. system which are process oriented.
p;ans prlmaraly called .for the use of testing to
e ., prodram’s

At _that timey

College
The second

area was the evaluatlon of items Such as nethods of 1nstruct10n

Research
assess thé

product and’ the use of field work, emphasizing parti-.

To assess the educational and soc1al impact the Middle )

F Mlddle Colleée planners issued‘a report&suggestlng that research-
ers. assess tne'program ‘in two areasv’.One aréa involved the .
- evaluation of those product-orlented aspects—of Middl,

-

[

. N }vﬁxglpant observatlon,\to evaluate Middle College's educatlonal
nd social process. . . .o .

: & 7 . 7 F
. \ The choice of using part1c1pant observatlon as a research .
' T tool 1nvolved the consideration of four printipal factors:
. (1) the Middle College's broad 1nterpretat10n of remediation;:
: (2) the need to provide fagulty and administrators in a new - .
program with feedback on program's progress; (3) the desire to’ ,°
‘ ; present ah emp1r1cally based set of guidelines and analysis to °
those who seek to emulate Middle College;- and (4) the opportunity -«
to contrlbute to' the field of esearch by’ deslgqlhg and ;imple~
menting a tést and field work methodology which. scholars have
beep- eager to experimentr with in recent yeaxrs. A brief dmscus— “

sion of each factor. follows. o ; A St

.. T8 - » - >
Participant observation seemed to. be a partlcuf%rly ap— «
rpgoprlate method to evaluate a program which “has such a multl- {

4 . b
NS N .

& . ’ ' .
L 4 (?

4 s
1. Fiorello H. LaGuardia‘ComﬁunityFEolleZS,,City University{of
" v New York, Middle Colleqe Plan, June, 73, Mimeographed.
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-~ ; - * -\ 1 4
-faceted remedial approach. Aas deslgned,°M1ddle College's . = . -,
remedial efforts are a function of several prograi componen&s-
. «Middle Collége s small size, and college setting, & componen
t - geared to offex, students 1ndlv1duallzed gttentior and to- . L\
\ ) motivate interest; academic agd persodnal counsellng,'armed L
espec1ally at helping students to develop the interpersonal
iIls of dec;s1on-mak1ng,‘cooperatlon and Jeadership; and // .
ba51c skill 1nstruct12n, des1gned to’ develop communlcatlon and |
chomputatloaal skills. ¢

P ) . ) -
L .

T ) ,Each ‘component is assoclaﬁbh with an Innovative structure,
.- function or role. The small ‘'size and_college campus locatlon /- :
v+, of the progra2>§31an example bf an 1nnovat1ve structure. The 4£)
decision to afsq¢fiate xespo lblllty for counsellng with the
role of Teacher—&gunselor and the.functlon of a new structure
. forbhlgh schopl called House are ddditional examples of'hovel
T program organization. A Finally, the deslgn éo infuse basic skill
- { ° instruction in all subject classes is cited a novel remedial 7
<, ) éf“.functlon. These new remed;al dynamlcs suggested to planners
’ that 'tHere were perhaps things to be' learned by a continuous g
monLtorlng of their 1mplementat1uu. Part1c1patlon observatlon s
4§g , appeared to be. oneQapproach to accompllsh khis tas “

- ] A v

The secondzfactor 1nvolved’/h the choice of parthlpant
. observation was 1ts ablllty t0|prov1de faculty and staff with r'3
ﬂ; ) : feedback on. the program .S ‘Pprogress. Planners g@ggested that, -
,:emplrlcal f1eld data may prov1de information useful in_ the T ‘
- . efficient al]ocatlongof t;me, makirlal, and human resou%bes. )
Et was also suggested that intermdttent feedback maycenable
thée staff to assess their progress to date and to make changes
/ if, and when.qeeded. , . N - %

.

“, »
. - . -«

W) ) , The thlrd‘factor mentloned above in electlng partlclpant'
observatlbn research was its pntentlal use in constructing
prdactical guidelines for those seeking to borrow-from Middle
. C(bllege's experiences. As noted, planners sought evaluation,
techniques whgch would rMot only yield program résults but would

also" begin to isolate factors contributing to the achievement .
of those wresults. Planners sought this dual evaluation approach:
under,the assumption that parties interésted in yhe Middle

2 College as a model would benefit by the 1nclus1oﬁ of such field
’ ] ) baséd 1nformatlon as thc effecfiveness of various institutional
¢ . "

~

T, N - €
', .

L

i -

< 1. See Appendlx B, Dlagram No. l Middle College - Remedlal ’
TN Approach. . ‘
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‘methods an technology, tHe use of reward ahd incéntive < ’
syst and the relative success of v?rlous methods of class-
roo Zdiscipline.l - .7 DN~ . .

-~ . M - [
Flnally, the use of field work in assoiiatlon w1th testlng ]
represented to, planners a step toward integrated rese Y
" designs which may be replicable in other educational nd social '
settings. , Recent literature has noted the potent1a1 nérlbu—
tions such afdeslgn nay make to theoretlcal developments in’the
behavioral sciences and planners suggested the Middle College
progiam .and the research staff capabllltles prov1ded the -

opportunlty Lo’ begin. work on such*a de51gn.

- «
< 3 M
., . bl '
. . . , R ; \ - . . . ,
-
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l. ¥or ah example ©of the practical as well as theoretical(aspécts
of part1c1pant observation resegar¥ch .gsee Jack D. Mezirow, i
"Ana@ysrs and Interpretatlon of the Adult Basic Education i
Experience *in the Inner .City: Toward a Theory of ‘Practice-
in the Public, Schools", Teachers College, Columbla Un1vers1ty,,_
1971.f’M1meographed.

F 2, See’ Sam D. Sieber, "The Integration of Fieldwork and Survey
Methods,“'Amerlcan Journal of Sociologqy, 78, May,’ 1973, p..
1335-1360. Sieber argues that‘throughgghe use of field work, 3

¢ critical factors may be identified with relationships among s

: them suggested; the: full complexity and sublety of the subject,
matter under study may be. captured without loss or distortion

fﬁue to quantlflcatlon- survey questions may be focused and
made more relevant to the -subject undkr study; and research

*, 'findings may be interpreted and illustrated through the
researcher's intimateé famlllarlty with the field.. On the
" other*hand, Sieber notes, survey methods may len{l prec1s1on
to ‘the findings of field research by demonstratlgg ‘and
generallty of observations or the 11m1ts of geneXality and
by verifying field interpretations. .’ v
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METHOD , W L

The Role of Paftidipaht Ohservers
- - v -"" " Y.
: ‘Durmqg each of the program's three academic quarters, two .
. _“part1c1pant observers made ,over 400 observatlonﬁ/of the Middle 1 .
, College s act1v1t1es. After an initial deyélo méntal phase | .
L observegs bégan to focus ‘their effprts on these three aims des-
4/‘ . cribed, earller.‘ (1) the monltorlng faculty and student” expecta~
LI tions and. attitudes toward the program,.(2) the description and.
. analysis of ,the program s remedial functions ificluding the de-~
yelOpment of ‘basic angd 1nterpersona1_§kllls, and (3) . he assess-~
ment Of*the educational and ‘social _.impact the ‘Middle College
L and LaGuardla Cbllege communitles had on one another.

A}

-

P PR .
As obseryers pa:t;élpated in classes,,faculty neetlngs and’
* Sther. act1v1t1es, th rolks were primarily ones of obserVérs.'\
They extended the1r part1c1patlon, however, to conduct structured
. 1nterV1ew1ng and to maKe.observations at weekly meetings or con-
‘ ferences. For GXample;“tWO of the more notable 1nter1m observer .
- reports ‘were those made to the staffsln November 1974 and Febru-~- )
ary- 1935. The November report was based on preliminaxry f1nd~ )

[ ’ — .
» FaR)
.
P - ¢ -
N .
Lt . - “ . .
x 1"> <«

1. Fiéld workers gathered the bulk of their data durlng the
‘ f1rst two guarters. . , ) . . 2
i.. On the method and theory of participant observatlon,-see
) Barney G. Glaser and Anselm L. Strauss, The Dlscoverv of.
. Grounded Theorx Strategles for Qualltatlon Research, .
Chicagp, Aldine Publlshlng Co., 1967. For examples of the
‘uge- of the partlclpant *observation in educational settlngs: .
. oo se¢ Howard S. Becker & Blanche Geer, "Part1c1panb Observa~'
o f s 2?t10n. The Analysis of Qualitative Field Data" in Richard
“N. Adams & Jack J. Preiss, eds., Hunfan. Organlzatlon Research,
. . Homewood, Illinois, Dorsey Ptess, 1960; Roberta-Ash, . "An -
Educational Experlment in the Inner City: A Participant ,
& ‘ Obseérver's Report," in David Street, ed., Innovatlon in”
’ Mass Education, N.Y., Wiley &'Sons, 1969; Seymour B. Sarason,
The Culture of the School and the Problem of Change,” Boston,

’ . .Allyn & Bacon, 1971; G. Alexander Moore, Jr., Realities of - .
Jo.. . ‘the Urban Classroom, ‘N. Y., Anchor Books, 1967; Malcolm ’ -
PR " . - Parlett and David Hamilton, "Evaluation asMllumingtion: A -* -
Y New Approach to the Study of Innovative Programs," Center _
r Research in the Educatlohal 801ences, Unlverslty bf N 7 \
glnburgh . v ' ¢ R

» ., . -
. .-
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ings of the first ten weeks of operation and made comments -and
suggestions on a var1ety of program aspects.” “The February
report dealt specifically with data collscted on the House
and Teacher-Counselox functlon and’ role.

¢

.. R - . ‘ f . A . Il .
e . v B -Pha31ng‘

(3 __' 3 . .

The nart1c1pant observer study had three phases: Develop~"
mental F0cused- and Datd Analys1s and Report Writing.

‘e
. Y -

~ R z
. . . !
¢ . ~,

. : ; ﬁevelopmental Phase ~

l‘

»
' [y

5 ’ ' ThlS _phdse, included the time perlod between September and
December 1974 At that tlme, observers analyzed the findings
_ ‘sttudent, . faculty and staff 1nter¥%ews taken in May 1974
‘ dufwng the program's regruitment process.- The earlier inter-
‘.. Vviews were primarily designed, to measure part1c1pant attitudes
" and expectatlons and would serve as the ba31s for comparison
. ' With s1m11ar interviews takeén ‘toward the end of the year.3
. ~In addltlon, observers c6hducted intensive flEId work ‘for
the purpose of developing tategories of interaction with which/
. to measure the prégram s*edugatloiil and social processes.
‘After WOrklng Wlth a variety of categories, a final’ codlng
. scheme emerged in December. The coding Scheme was deslgned
. s to render data useful in meetlng the emphases of "the observer
study - emphases Wthh the prellmlnary fidld work’had also

LN

[ \ - 4 N
1. fThe November report is contalned in &aGuardla Communlty
e, e _-College, Offlce of Enstitutional Reséarch, City University
: 4 of New York, Interim Report on Middle College Evaluation

,Project 1974-1975." Mimedgraphed, p. 17. *
3 )‘ - . . s ’
. 2. Observers benefltted from intermittent consultations. with
|- " the Academy for Educational Development whose, comments
on method and substance helped to enhafice ,accuxacy.

boa

3. The May interview findings are reported in Joel C._Mil&onzi
and Aliza K. Adelman, The Recruitment Process: The Pragram
and its Participants, LaGuardia Community College, August,
1974. Mimeographed. )
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reinforced. The final coding scheme assigned pategorles under
the follOW1ng hlgﬂer~order grouplngs- .

;- ’ - - ® . o . Ly i

to. . Instrnctlonal,methods, materlals anq ‘content; )

» Incentives and rewards as motlvatlng dev1ces, -

Failure management; R S ‘ i
g ) . Counseling patterns; . . ° R ‘ :
: Disczprlne in the Classroom; and ve ) .
LaGuardla-Mlddle College interface1 < N
R I (r . . ) L .
- £ AR PP v
. SO .. ~ Focused Phase .- L e ™ 2
'i/ . Thlsnphase, extending from January thro h April 1975, was

one in which observers began to nore . closely monitor acthltles X
in Middle College classrooms, college. classes and other activ-
‘ ities where Middle College participants were. present. Observers
. . coded, their field notes accordlng to the scheme deVel@ped in *
L the prior phase. Lo - ‘ ‘a,
- .. . P . ) N \- n .
) ObserLers focused on. act1v1t1es assoc1ated with’ carﬁaln T
program xoles and/structures. ‘This was art;cularly true of >
! the remediation analysxs where, as noted earller, each of the ’ :
remedial components has observab e;roles, functxbns and . ,
”structures which field workers could 1dent1fy and examine., i
3\\~//’ To asse8s the remedial impact of Mldgle~College s size and “ et
tsetting, for example, observers. studied the degree of parti- ‘
" cipant interaction, eéspecially ﬁgtween teacher-counselor and . .
_ student, student and student and college stldent and Middle !
A College student. Obserxvers placed. analytical significapce on
T ~ the 1ntens1ty of the interaction among the part1c1pants and,
perhaps» more rmportantly, on the observable inFluence this 0
jprocess had on ‘student motivation and: learnlng Further, .
when attempting to nmieasure the counsellng “component (partig-
] ularly its lnfluence on the development of lnterpersonal
- ) skills), field workers prlmarll“ examin the program’s House

.structure and the teacher-counsglor role.? Finally, when
monitoring the basic skills instructional compoﬂént obsenvers R

focused on the functioning of mgst clagsroom act1v1ty and ,

sought out such things as the degrees of effectlveness , "
\ . ~ . ' v n :
’0 v ! s 4 ~ ’ - ‘§

1, See- Appendlx A for a detailed descrlptlon of the categories’..
. “~ s

2. See Appendix ‘B, Dlagrom No. 2, Middie Céllege - Remedlal ) .
Approach, Part;c1pant Observatlon R?search Design. A
/ : .
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displayed by various 1nstruct10§al methods, margrlals and
incentives. / (~ . | ; ‘

ducted follow—Pp interviews during this phasd with Middle ] 4&—~\\££
College staff and thirty Middle College a college students.:
The Middle College staff and.student 1nterv1éW§\sought to '
compare present partlclpant attitudes and exgectatlons with
th3§e recorded during the recruitment rocegs. 1In selectlng
Mlddle e¢dllege students for interviews, obeervers chose teén
<each from high, middle and low\achleveme } ‘categories based
on thej first quarter‘s gré es. The purpgse of this selective’
prodess was to'attempt to gain a Croges- sectlon of - op;nlon .
about the program as well 36 to galn 1n31ght into any varylng
attltudes which may exlst am\ng studeﬂfs at dlfferentlatlng
performance levels. Co}lege studenop were randomly selected.
"The data derived by the nterv1ews /in addition to belng of o
interest 1n its own rlgh would s€rve as an lnternal source
of .a compailson wi some conqlu51ons rendered by the observa-
, tion data. ’ ) S

e 3 :

R .
. . -

In addition to observatlon, part1c1pnd/éobse yers con- .

\{') ‘ ~- R . o ’.. v . > .
4/ Data Analysis”and Report Writing -

/‘ R

Durlng May aﬁd Juqe, coded fle&d notes were traneferred
onto a McBee card catalogulng system, with car@s belng punched
_vaccordlng to the analytlé.scheme developed earller. When'

;E;s process, wWas dompletéd,cfleld w kers began a systematic
w

ocess of data retrleVal and analy51s on which thls report

s wrltten., ' . L. ~ p
- ‘ N L]
. 4 "y l
‘ ' . y ¢ . : “- o
- i '/;,/// se
e .\ . »
> . [ , l -.n
{ '
+ o .
. ‘ . r\ J ¢ o - ~
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* 1. Interview guides .are ‘contained- in Appendix A.
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. The part1c1pant observer flndings are presented in the -
follOW1ng seven categorles- <] ‘ ) .
£ . . . ¢ . . :

-
N

- A Comparlson oé Student and Faculty Expectations
and Attitudes: The Flrst Ye&r~ .

II. A Comparlson of High\and Low Achieving Students;

¢

III. College étugent Attitudes toward’

L
¥ n e P e po S e B & waE

. Middle College: A Sample; g o
) N . o :
- IV, Middle College's Remeédial Function; i
. . .
V. Classroom Dynamics; ° ;
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7~ o ¢ . * % i
VI. Middle College - College Interface; - 3
. L - |
VII. Discussion.: ST ‘ : .
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A coupzmxson OF STUDENT AND FACULg EXPE 'rA'rxons AND '

. ¢ ATTITUDES: THE FIRST YEAR 1 . [«

LA .

‘o
- i

‘ Recruitment and Reasons for Participating 2 ' A
I N ¢ * 1
Students ‘ ) o, '

. 4 -

The vast majority of Middle Colleége students initially heard
f the program from their, guidance counselor or from a Middle
joollege represertative visiting thelr respectlve junior high

i

schools. ' | . . .,

The reason that loomed largest in students' minds for desiring’
admission into Middle College was the progxam's .potential +
academic advantages (". . . I’ hope to gaip learming ability .
and' to do better in school.") Students. saw career and social’ .
Advantages as their second and third choices. After abput a
half year in the Middle College, however, studeént attitudes
1ndleited that social advantages of ‘the program stood foremost
1q their minds. By social advantages, students- most fre~
quently medut greater .freedom ("they don't baby you by having
bells") and better relationships wifh teachefs whom students
percelved as forgbeaiind ("they:don't ggli at you in the halls;
they try to use ppychology on you," edom, as §tudents
spoke of it, geldom had connotatiops’.of organizational self-
governance, democracy or constrt fponal liberties; it primarily’
referred to the relaxation of/a punitive, env;ronment Wthh, ot
Jrany a33001ated with the~ma&h1ng of 3choql.

/ J
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Faculty' initlally heard of the program directly from its first /“
Jdirector or from newspaper advertiaements. Initial intexviews
lndicated/fhat the faculty's primary reason' for de51r1ng to -

work in Middle College was an opportunity for prpfe551onal PN

-growth. Follow-up interviews suggested that what professional
growth had taken place was, in the, faculty' siVlew' attributable
ta such things as freedom in curriéQlum development dnd design and

£ -
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1. The following flndlngs are based_on a content analysis of

. interview and Sbservation data. See Appendix C for.inter- ‘
view guides and thematic schemes. .The responses of Director,
Assistant Director and Guidance Counselor are included as
faculty. .

2. For a fuller account of the recrultggpt process~\\ee Millonzi

and Adelman, The Recrultment Proces
Participants.
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personalized relatégpshlps among faculty and’ ﬁetween”gtudents

-, and faculty. .It isg Lnﬁerestlng'to note that 4nitial faculty
interviews predlctéd that social, agyantages would in fact be - |,

the most' 1nterest;ng aspect of Middle Co‘lege to students.

oL, , -
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v, - Program's Size"* o )
« . . s - e -
Students : -f; ) Y. ’ s

.
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At the Peginngpg'of‘t /ﬂyear, students did.not mention any T

potential benefits*of , the program's small size. Midway through

the-year. however,’ twp thirds of the. sﬁudent responses felt

that Middle College s small 51ze was a jor succes’sful fartor

v ‘of the program., “Thegﬁeachers give ¥ 'mgre\attent?bn- they
help you. 1In a blg high school you don'ﬁ get that. You~E1ther
know ox you don't. That's-it.") .

-

: Lo R
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Dur;ng 1n1t1al 1nterv1ews faculty me tloned Middle College ‘s
small size as an, important aspect'of the program bug they gave
it less eariy emphasis than they diqd durlng follow-up inter- -
‘v1ews*51When 1nterviewed secohd time, teachers mentloned the
program's size factor aslgoﬁtrlbutlng to better reiatlons with o
students and colleagues as well as the handling of dlsc1pllnary
proB&ems. In addition, facult® mentioned size as a major
g aspect of Middle College whlch other programs may wish to N .
replicate. - . . .

3
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Students . - ’ .

N ’ . . .
In September, many students cited the pé/ential advantages of
the program's college environment. .As menfgioned, students
felt that the college atmosbhere would promote learning and
‘exse thelr matufation process. By gontrast, midpoint interviews
found students conscious of few, if any, specific.academic_
advantages,” but a significant number did sight psychologlcal .
(“more self-control®) and social advantages 1"it makes you feel
more responsible. When you get to college you won't be/scared.")

LI . L
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Durlng'both initidl and foliow-up interv1eW3 faculty gave miiedn
reSponses to the relative 1nfluence cocllege’'climate had on
{student learning, The approximately half Wthh saw a positive
.impace of the college environiment cited such things as greater
freedoms for student i uiry, and anticipdtory, soc1allzat10n
into cbllege.life stylng\ ("I think the students see that
there's a college here tHey can strive for.") The next largest
number of responses (less than half ‘1nd1cated that college en~
* vironment may have a nedative influence on student learnlng.
In this reéard faculty cited such, matters as negative college
student influences ("college students not interested in school")
and the competition taking place between the college and Mlddle

P

Collége for llmlted facilities .

/ ' T * Attendance: -+ v |
A . ' . lL
Students- ’ . . ) ’

Approx1mately two-thirds’ of the student responses 1ndlcated that
they attended classes Jregularly, and one-half mentigned belng on

tern of four to eigh students attendlng class on time as op-
" posed %o two to seve belng punctual for House. The end of

. Class usually saw ten to twelve out of a “potential Seventeen
students in attendange. House usually had sllghtly less than
that number by the exd. of the sesslon. . C e

>

~ time. Field data fo§xthe second academic quarter showed a pat-

<

An interim repoxt to Middle dollege as to why cutting and late-~
ness took place included the following explanations: (1) the
LaGuardia Community is a novel env1ronment4to Mlddle College
students and explorlng college activitigs ‘and people is as 1nter—
esting to some as httending classes; (2) periods (at that time
“35 minutes) could be too. short, and/or the day may be too long;
(3) lack of student sense of self-manﬁgement (many stfuidents,
for example, found it dlfflcult to adjust to an envirohment
regulated without bells); (4) classés may not have been chal-
lenging for some; and (5) students may have felt, that penaltles
for cutting or belng/late were far too remote.
Numbercone seems no longer to he a significant reason; familiar-.
ity with campus life has helped make this concern (if it can be
truly called that) less of a problem. .Number two/has also
ameliorated as a concern. The program lengthened the periods

-
*
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to forty'minutes and condensed the schedule into consecutive
periods. Numbers three, four and flve, however, appear to
need more attention ‘from the programﬁ While students are now
,atcustomed to the lack of bells, they do tontinue to manifest
less than a desirable sense of self dlsc1p11ne - a trait, which
. tﬁey 11 need to fulfill thelr strong career,asplratlons. .In
addition, Middle College classes. should continue to challenge

students to move their. attention from concrete to conceptual .

areas. 2As will be mentioned in the discussion section,
remedial efforts lack emphasis on cognitive development and
‘run-the risk, K of having short-lived benefits. Finally, as

" teachers themselves admit, additional work needs to be done in °

. clarifying and identifying any ambiguities that exist in cur-
rent attendance policies.
The major{ty of student responses-expressed an opinion that
attendance policies shquld not be tightened up, or tightened '
up Qnly moderately. At the same time, almost one—thlrd»(mostly
responses from the higher academic¢ achievers) indicated a ,
desire . for strlcter enforcement of attendance rules, c1t1ng the
fact that students abused the existing policy. Students often
voiced a resentment of what they perceived as punitive tend~
ance policies .in traditiongl high schools. They were, g;;re~ )
fore, admittedly reluctant to advocate a stricter ppllc or
fear of relnstltutlng traditional measures. ("No, because it
will'be *like other high schools." "I don't want it to be like
otheé¥ high schocls because that's what makes it different, but
it should be a little stricter.") : ’

Faculty . .

The majority.of faculty responses, like thosedéi students, were
reluctant to recommend stricter measures for senteeism and

lateness. The predominant teacher response was that these con-

cerns should be addressed by consistently applying a numbér of
alternative measyres and eliminating any afibiguities that exist
in present policZes, in strengthening counseling measures and,
when appropriate, increased parental involvement. " ("I don't
think more stringent penalties will solve the problem . . .

The problem .lies in education and in the deyelopment of skills
df self dlsc1p11ne and responsibiliti€s.")- /.
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+.5it's a good idea -~ the social aspects.")
e fact that theré was Httle to. . .
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This unique feature of Middle College elicited mixed responses v

from students.® About one-half liked it; ahother one-third did
not enjoy it; and, another -one~fifth diqn't‘care or had npixed
feelings about House. The predominant positive aspgat of , -
House which students cited wi.3-the informal, :social process and
close peer cbhesiveness which takes place t:he"’i’”é...3 ("I think |
Negative reactjons

'were most often explained by'th
‘do in House, or little to be Jained by thé effort, (I don't
even come to House becdause nothing goes on. . If we had somé-
thing doing it might be ok...It's just for attendance.") .

.
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Faculty . . . <
s ) ‘ o W ‘. S
Throughout the yeér,’teﬁEhérs, while géngra%}y positive about - .

their teacher-counsgelor role,: have felt*frustrated,ovér&its
"application ‘to-the House structure. The predominant number
of faculty resboqses suggest that-training and perhaps agdi-
tional time in House are required to see this role achieve its

full potential. ' - . . B

S

Cen
’ ependence,

'The'House aim of promoting in égudents a sense of i
cooperation and decision-making led. teachers to-interpret their
House role in one of two basic ways: "teacher-counselor as.
initiator" and "teacher~counselor as facilitator.™ Generally,
the adoption of the' "initiator" style witnesses a- faculty member
becoming more directive in House centered activities. Theé
adoption of, the facilitator role sees -faculty as ipss directive
and more'ed%puragingefo students to cénceiye and initiate activ-
own. ~'Midway ‘through the irégram,/;esearchdshowed

ities Oh their '
that whilé there was some success with the ,facilitator model,

‘there was in ggnfral A more workable environment/ with the
* s . - i
initiator model. ;} : . /

. ,
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i. See discussion section on Middle College philosophy.
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Durings the year, work in the area of independent study, whether
fér remedial ox enrichment purposes, has been only in develop-
ing stages.- As will be mentioned below, high and medium aca-
demic.adhievers did more, independent study work than did low
achievers: Thosé from both groups,however,that did elect, such
an option, tended to_enjoy it. ("I dbn'%\miﬁd doing thdg, .
‘i.e.,’make up, as lohg as ‘I pass. I like it as long as you
learnd") N T <o .
¢ . . e , . . 1 ‘ PRI
. Faculty . _— . o sy
Yoo : . . ) ) N RSV

Faculty interviews pointed out that when independqﬁ% study options
» were in fact chosen, the .decision to adopt, this method of study

was largely made jointly ky teacher and student. .

»

i
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Awareness of Social Problems . '

R 0’“ .'

-
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Students ’ ) .
* '-;/. \ ' g ’ "‘ :‘ ’ 1} .
Upon-entering the program, students stressed an d@wareness of
such ‘social problems as .thésé of drugs, delinquency, crime and
alcohblism. They cited these as ones which particularly
affected youth. When interviewed later, student replies indi-
cated that,théz had+«generally learned more about crime and

urban society.while in-Middle College. A series of questions

on social issues found that more than one~half of student )
responses indicated their knowledge of New York City had im-~ . .
proved (compared to two~fifths who said it hadn't). One-third
of the responses to another qugstion indicated that students ‘
felt that their knowledge of the U.S. had also improved (about
one-half.said it hadn't). - Finally, about &an equal number of
responses to still”another question (approximately half the
sample) demonstrated that students perceived gaining some know-
ledge of fore%én*copgtries while in the Middle .program.

’

Faculty . ‘ : .

~
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The~ majority‘of faculty responses guggested an opinion amond
faculty thaf Middle College had .f6stered in students a greater

A <
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. . . .
awareness’ of urban society.' There was little sfaculty opinion -
as tq the'ﬁrogram'é impact. on student’ awarendss of national
issues. ("The curriculum in urban studies .has been reasonably - -
succegsfyl, The students are definitely more aware.")l-, R
. .
” . . ’ . s * N ,

* . . Attitude toward Academic Subiects

Students‘ ~ ' - ‘ '% . ? 1

. *®

Before coming to‘Middre College, students frequently ﬁéntiéned
academic difficulties (particularly a lack of interdst in the
-subject matter) as a major problem in school. In that light,
it is interesting to note student opinions concerning Middle ,.

\\\\ College classes. -Nearly two-thirds of ‘the student reésponses ,

Y

Iy

>

had difficulty néming,either'what they considered to be their
favorite:'or least favorite class. "Those that dig opinidnate
indicated a preference for social studies rather than»fqr
English,.mathematics or science* courses. '

P
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\_F_aﬂt-x . S N : ‘

N ' E . . ¥ PR —~—
- When asked about academic areas, the predominant faculty res-

'K ponse was that Middle College allows a faculty member: more
flexibility to ‘develop his/her, ownecurriculum ("« . . you're
;otally'on your own to determine what's important and what
‘materials to use.") fThis relative independence prought a
favorable response from teachers., It alsp freqﬁently resulted
in promoting curriculum deésigng and materials which, in the® T
faculty's view, differed from those of traditional high schools.
("This quarter I'm déveloping my own curriculum. The content
is quite different from the Eraditionai'high school.")

-

f

- : Attitude toward Self-Evaluatiormr : .

‘

Students .

A large majority’ (over two-thirds) favored the system of self~
evaluation. The consensus was that' students had a significant

voice in determining their own grades and that teachers listened
“ ' . N ’
3 & T '
1. The faculty interview. guide omitted asking about awareneséfgficd..
. other cultures.. .7 ' , ‘ ‘

2. See also study of achievement at differentiatiﬁg performance,
levels below. ’

18 . '
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("You get a chance to get what you think you deserve" "If = L

" you have a good point, thex l%‘itSten'") . - o
Faculﬁz . . . zé L p‘: . o g,

The'yast maiorlty of faculty agreed w1th the procedure«of

student self-évaluation as part of that which determines . ..
grades..  {"Cumbersome though it is, I definitely approve « e v
There haven't been many cases where I differed with a student’
self~evaluatlon and as often as not I had a‘higher opiriion of
‘his work than he\dxd.") It is interegting to note that in . ‘.
' determining grades factlty empliasizéd such criteria as ‘attend- )
ance, attltude and effort more than they" d1d>aCtual quallty of « -

LAY

student [ performance. : ' . A - ~— »
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" Prior’to entering the progrdm, students foresaw academlc (pro-
motion- of learning) ‘and social (maturation) advantages accrulng
to themselves from interaction with -college students. They«
also peroélved gome disadvantages such as the problem -of being .
" the youngest and "bei looked down upon." At- m1dpount ih the“

first year,\about two-thirds of the students interviewed said

athey enjoyéd golng to -school with college students (for the o
soc1al and’ psychologlcal mentloned.above), ‘and approximately

the same,proportlon redarded college students as acquaintances..
Students felt‘strongly, however,‘that they were disliked or

resented by older students for being "“troublemakers", “maklng .

--noise and being disorderly." (They blame us for tearing d

‘the rooms." "They think we are a nuisance.," fThey dor't want )

us here.") o . - _ N .

' L ‘ - ' ' !

éacuity L . ! ) oo, , ‘ \
. , - . . . WL, . ) L . .

As mentloned, faculty response on the impact oqécoileg?/environh'

ment on younger students have enerally been one mlxed with - s

potential positive and negatlv effects (mostly social ‘and psy- J

chologlcal) With regard to theitr owtr relations, faculty cited:
chelr greatest source of interaction occurrlng through college services

Al
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1. See collegé stuéent'\att%-tud’es belows . " 2
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.puter, photography, englneerlng, mechanics), sem1—profes31onal v

. v, , i .
or fagilities such as college laboratories. Follow-up inter- «

.views found a strong feeling aﬂbnq faculty that- greater

" - . ‘
- ° . » A . i
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exchanges with college faculty are needed, pertlcularly w1th

faculty members of their respectlve dlSCiplanS._ At the time .

of the interviews, teacher responses with regard to the Middle

College's campus image ‘echoed those of students .in the sense

that faculty. felt the cleege community dislike Middie College

presence. Thiere. was a’ note .of confidence, however, that in- -~

creased communication with college people would promote under-
standing of the Middle-College's mission and thereby reduqe

concerns. ("On the surface, (Mlddle College's) 1mpact S un-
favorable. There's a lack of’ communication. The college still

doesn't know why we are here. I project that this image will

change and the Mlddle College will become an accepted part of .

LaGuardla.") There was also ‘some feeling among Middle College
faculty that, as one member commented, the college was "perhaps ..
"intellectually ready but not emotionally (prepared)" for the, -
experlence of adolescences on campus. -

)

© W

'y

-

»
»

Career Plans
Students . T N
: 8 - . ‘ {* . , .

The career sducation cqmponent of middle Colliege received . .
notabl emphasis durlng the planning, S%ages of the program‘;
ard students listed .career . education ds one of three major

antages’ they hoped to gain by attendlng Middle College. At:
the end of ninth gradg, students cited technlcal fields (com- » .

areas (nursrhg, medical or dental: agsistant) and secretarial
servnces as ‘those in which they were primarily interested. When
asked again, nearly half of the responses expressed .uncertainty
or ‘need for further guidance about career ch01ces. ("I have to .
£ind out about that - I am not sure.") Many were dpenly tunsure , ,
of their options,. the 1mp11cat10ns of different careers and of
their own aptitudes and/or preferences. Nevertheless, one-
third were interested in attending a ‘two-year college  (none
mentioned LaGuardia by name) and another one-~third expressed
interest in & four-year colleg? program. An equal number (one-
third) felt that Middle College was not presently (but would

be) helping them to achieve whatever thelr present career aspir-
ations were., ("They are setting me-stralght on what I reall
haye to do. They prepare you for .college." or "Not this yedr.
They still have to get organized} Next year they will.")

.,
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+. tianal problems or, nctably high achlevers. .

Eé‘CUltx ‘ ' . s . "\L

-

vAbout one-half of the faculty responses 1nd1cated that Mlddle

College was contributing to students career plans by promoting .
a more. positive’attitude toward education and by suggesting
that-attending college was now well. within the realm of pos-
Jsibikity. ("It has substantially increased the ‘number:of

" students who are now interested in going to college."h The ' ¢~

other one-half of the responses. eithe sindicated not knowing
or that it wds too éarly to tell of Middle College's effects. .
on student careers.-

! " . Appropriate Target Population
> - . -

»

- ’

-
§

- Students \ ' v h

Approx1mately tﬁree times ag many students said that they

wolild recommend Middle College to friends as, Would not. Abofit

" thirty percent perceived the appropriate target population as
thése students with academié d}fflcultles. Another thirty.
percent would reconfmend -the program to students capable of
assuming” the responsibllltles df freedom ("a kid with a lot

of will power, who isn't tempted to cut.” "You can't come )
in here jibin'; you cot tb6 be for real.”) Twenty percent

would not recommend Middle College, usually because they felt

the program was toow”lenlent‘"

.
t

3
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Teachers' remarks indicate a domlnant view of Ml&dle College

ag a program for students of average aptitude but with a history
of low achievement.in traditional settings. There was some
hesitan in faculty responses noted about Middle College's , .
v1ablllty with populations which had ‘eithér. 31gn1f1ca7tly emo-

3
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" . Recommended Changes y : )

Students . - - e

The largest respoﬁse - about, one-third of the, sample - suggested
stricter disciplinary measures with regard to cutting, disorder—‘
ly conduct apd vandalism. {"Stricter rules to straighten up

* a
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mean business . . .")

Faculty ] ) J .

. changes were related to the areas of professional training

‘tion emphasxzed the need for a tighter administrative support

"articulation of policy.

- . £ . ’ . >

) - . ' <
kids frbom hanging out apd making noise . . . show that they
Twenty percent mentioned a need for )
more’ recreatlonal space and activities, ‘Another twenty per- ’
¢ent had no opinion or 1n31sted that Mlddle College pregram-
was flne as it is. ' ,

4
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The' two dominant themes from facultgh with regard to possible

and administration. Faculty cited the need for professional
training, ,particularly in,the area of counsellng. While con~
fident as teachers, faculty felt the need to improve their .
counseling skills. Faculty c¢omments with regard to admlnlgtra—

structure, |e.g. publication of yearly calendars and clearer
Such an brganization, the point was
reasoned, would provide’ faculty with more time to develop
curriculum and attend to student needs. \

. ]
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II. A_COMPARISON OF ATTITUDES OthIGH AN LOW ACHIEVING
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! 1. HOw is Middle Colleqge different from a regular‘séhool? ¢
: ~ 3 — B

- Responses were somewhat spread. Nevertheless,, top, achievers.
. tended to emphasizg good relations with teachers and the
. relative freedoms of the program, e.g. the-privileges.of
. smoking and free #®¥ime., High achievers also emphasized the .
academic advantages of Middle College (college cburses and -
individual,att%ption). " Low achievers, while citing favorable
teacher rela;%gnships and greater privileges more heavily ,
emphasized -"being treated like an adult" as a significant dif-~
fefénce\between Middle College and a traditiofhial high school.'¢

Y
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2. Has the p;oqram‘s small size helpgd%ypu'to Iearn?

=
hd .

Here the responses at all levels of achievement were evenly )
_ distributed with the strong majority answer: Yes. .

L4 ’ .
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'3. Has the program's college setting helped you to learn?

. . N K .
While the majority response was n&, more top achievers than
low achievers said it made little difference. Many of the low
achievers that mentioned college setting was influential on
learning added that the difference was more distinctly in
social or psychological terms ("making you grow up a little

M more, " "making you feel important.")

3 R 1

4. Do you feel you can read better because of the progqram?

IS

The responses were roughly evenly distfibuted between yes and
no answers with high and middle achievers responding in the w

- ~ 3 * 3_
e

~

1. For this study the field staff used the.first quarter's .
¥grade performance to select out high, medium and low ,
achievers. While the thematic chart in aAppéendix C includes I
data on medium achievers, the follow selection is brimarily '
contrasts pefformance levels below high (top) and low .
achievers. : . ’ )

’
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negative slightly,more than' low achievers.
\ ) . e ‘.
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S 5.<3Do vou feel you~can-write“better because of  the Qrogrgm? .
%, .
Higher achlevers ment;oned their wrmting has 1mproved by a i

small margln.' Low achievers felt it hadn't.
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DO you feel. that.yog_gre better in mathematics because of
the program? ’ . ) .

o

'i . T *
" High* achievers noted "yes;" the majbrlty of low achievers res-
. 'ponded Yno." . ) :
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7. Do voﬁ feél your knowléd&g\of New York bity‘has increased?

&

. Responses were about equally dlstrlbuted among different ach1ev~<
ers. '"Yes! outwelg?ed “no" fox hlgh and low performers. ' 3
. ' 4 * ' '
8. Do you feel your knowledqe of the United States has_increased?
» . * / *
: The general response was “no" with top achievers more emphatic
. .tHan low achlevers\ } i oL e

) N ¥ 3
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9. Do you feel that your knowledqe about other socxetles has
e ~increased?

The reésponses among varlous achievers were roughly evenly dis-
trlbuted between "yes" and/"no "

- ) /.

/
.

Do you-usually attedé classes reqularlvy?

-
<&

lG.
. 1l. Are you usually on /Aime for class? , vt
12. ‘Do yvou think school should be stricter. about cutt1nq and

lateness? . . .

High achievers attend cg951derably more promptlJ and regularly
than do low achievers. 'In addltlon, hlgh achievers, to a
larger degree than. low achievers, tend to feel ‘that students
abuse the program's relatively "lenient" attendance policy and
that the program should be stricter in this regard. (See also
"Attegdance"\}n’Sectioh I of .these findings). High achievers
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tended to 'voice mpre impatience with the non-directed or "free"
. perieds the program offered although the strongedt opinions -

pro and con Came _from medium achievers.
, R

+
" )
. - . .
)
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) . iﬁm Do vou llke eyaluatlng your own performance? Does ‘the
. ' teacher heed vour commengs? .
\ .
( " Although there was a Strong afflrmatlve response ‘to“this ques-
tion, low achievers 1nd1cated enjoying the: self-evaluation

a ., 'process -more so than, hlgh achlevers who more often prefer an
external evaluation,™ .
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Do you feel your teachers help vou wﬁen’you need it?

XIS

hERR FYoviy

h 14,

‘Only one response (from a_, high achiever) responded no.

Y
” N . .

&
[

What kind of thlnqs db you do in House? Who deéides what

.1.-75.
. 'activities should go on there? Do you like .the House
o n

concept’

On the_mhole, more students enJoyed belonging to-a House than
id not with low’ achievers tending to be moxe positive. About
half of the responses cited specific activities that Houses

t

’
were engaged in (e.g. trlpS, mov1es, games, decoratlng the
yoom) . - .
/ . < i . . D M N
& 16.' Have you done gnj‘indgpendeng,studv? If so, what type?
'\Q; - Did ydu enijoy it?' e -

About EWo-thirds of’thebgpsponses:réported doing some sort of
independent work (e.g. ok reports and projécts) and enjoying
it. The high and medium achievers were more positive: about

. the experience.

» . ¥ : N
17-18. What is your Favorite (least favorite) class? Why?
} o ' ‘

High achievers had more difficulty namihg a favorite class than

«did low achievers. Nevertheless,’ the majority cited social
studies over English or mathematics or science classes. Poorer
students tended to be more emphatic in their preference of
social studies than did the higher achievers.

4




radu'tigg_from‘Middle

19-;20.":3 What do you plan to do afte

SR

\ goal s? . s

ngh achlevers voiced uncertalnty more ojfgg-than daid IOWer
achievers. Nevertheless, as mentioned in Section I, approxz-
mately two-thirds of the responses indicated a desire to .
atténd college. High ‘achievers were evenly divided in their
choice of two and four-year colleges;: mlddle achievers tehded
to'prefer a four—year college; and low achxevers expressed
preference for a two-year college. The majority of rfesponses -
that found Middle College helpful in preparing for a career,
.with middle level achievers the. most positive and high |
’ \\_achlevers the most negative about the help Middle College
. provided. <

.
1

* 9
Do you like going to school with college students?
Have you met any college students sincé arriving? .
Have college students convéved their sentlments £0

ypu about Middle College?

21-23.

=

Replles indicated that low achievers were both more sociable
with college students and tended to be more positive about
theix college student relatlonshlps than did high achievers.

-~

1

Would vou recommend the  Middle College _to yourgsth-qrade
‘friends? Why or r why not? ‘ o rv

24,

TMeasubstantial major said "yes" with low achievers notably
more positive than high achievers whose principle respénse

was ‘"maybe." . X
VA €

25.

‘College? 1Is Middle COllege hel ou to achieve your

£

What type of students~

On this question the responses were evenly d1v1ded with egual

nunbers of high and low achievers recommending Mlddle College

to the interesting combination cf students who (a) have acd-

demic difficulties or (b) were responsible and mature students
—, who have an interest in learning. > -

are _ appropfigte for Middle Collegg?

an

H
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« 26., What chanqes would vou lgke to see in-” the<proqram°

Y ey

3 . ,
Low achievers tended to suggest that,no change or more free :
time activities take place while high and middle achievers
tended to recommend tighter schedullng\and strlcter policxes
with’ respect to such things as cuttinétand misbehaviqr. -
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III. COLLEGE STUDENT ATTITUDES TOWARD MIDDLE COLLEGE:
A _SAMPLE

-~ .
. A ————— ~
.

- , : ©

During Winter gquarter, field workers ‘interviewed a small sample
of collegé students (23) to gain insight into their. perceptions .
. and attitudes toward Middle College. When asked what they ‘T

g knew .of Middle College, the ma}orlty college student response

"~ was that they knew little about the program other than Seeing
its students around campus. "Most of those who cdéuld name any
facts dbout ‘Middle College knew only that-it was a program for
high school students. ‘A smafl humber, however, did know of at
leagt one of the program's goals. . ‘ P )
When asked how they_?felt about having Middle College students
on campus,” about half of the responses indicated that they
"didpn't mind," while another .ten percent added that the younger
students wére welcome provided that they conducted themselveg\
in a mature manner. To wit: "I don't mind their being here

_ so long as they are not rowdy and vandallzlng the place°" or
"If they could zomehow sélect only those mature enough it
would e all right." . . o

’

Pl

N - N - x
R N w27,
< . T :& 5,

After listing Middle College's goals to those who were uraware of them,

..field workers asked what the college students impression of these
aims were. Babout one-half of the responses expressed no opinion
while the majority which did find the goals desirable ("It's a
fine idea to give them exposure beforehand so they will have a
betfer chance when they enter college.")

«?

o
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Counseling

. - -
< * o -

Y
~
' .

IV. MIDDLE COLLEGE'S REMEDIAL FUNCTION: AN lmLYSIS
) . ‘ . L "

As mentioned, the Middle College remedial effort is a function
of several program componehtss Middle College's small size
and college settlng, a component geared to offer students
individuzlized attention and to motlvate student interest in
learning; basic skill 1nstruct10n, de31g ed to develop communi-
cation and computatlonal skills; and academic'and personal
counseling, aimed especially at helping stidents to develop

the intérpersonal skills of c00perat10n, leadership and decision=-
making. ) N

. Program Size and Setting

» 4

.Size . . B a . . e,

LY

Interview and observatlon data 1ndlcate that the Middle College's
size is the program's strongest remedial component. Both §:udents
and faculty refer to size when describing desirable aspects of

the program ingluding closer relationships and the ability to

meet student n€eds. To a significant degree, size has accomplisghed
its aim of helping teachers to provide 1nd1v1duallzed‘attentzon.

.

L4 . -

Setting

While student ‘responses indicate little awareness of.the effects
of college environment on learning (they see the college setting
more in terms of desirable social or psychological effects),
student responses do indicate a significant desire to attend
college. | Teachers point out that this desire appears to bé a
growing ope among students and is, to a'reagonable degree, the .
result off the program's collegde env1ronment There appears, .
then, to be some correlation of settlng and motivation associated
with the program albeit a less clear one than that of size with
individualized attention. . .

v

Counseling in Mlddle oollege occurs on two levels - individual
and group. While Middle College's counseling efforts on an
1nd1v1dual ba51s did appear to be promoting interpersonal skills,

o
+ !

L3

. 3 -\ .
1. See Appendix B for remedial componehts and their respective
. aims:, :
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particularly those of cooperation and dECision making, the o ' e
program®s efforts at group. counseling are only developing.

During the year, individual counseling took place in a numher

of circumstances including student advisement on seif-evalua- '

tion and grades, scheduling, attentlance, cutting and personal )
matters. These sessions often were ones where teacher-counsel—

ors encouraged students to~e1ther cooperate .ina process . .
(self-evaluation, attendance and cutting) or to make their

decisions in a’ methodical manner (gradlng, schedullng and

personal affairs). By midpoint in the year there were largef
numbers of students who felt more comfortable with the self— .
evaluation, gradlng and personal decision-making. On an ‘f
individual level, "then, thé counséling component has made f
progress in the drea developlng 1nterpersonal ekllls.‘ ,

Group counselihg (or the promotion of 1n§erpersonal skills

Ain groups). has been less notable than that which hds -taken,

place on an individual level. The pr1nc1pal forums where

. group counseling took place were in House or in special group
counseling sessions. The focus of House.is an activity whlch. :
theoret1Cally, the+gfoup itself designs and implements. | -
House potentially is, therefore, a forum for promoting 1eader~
. ship, cooperation and decision-making skills. The speclal]
counseling sessions, on the other. hand, provide a block of,
time where the group may examine a variety: social, phenomena
1nclud1ng values and group-behav1or as well as dec131on~mak1ng. {
During much of the first year, House activities fell shorE of . o
‘their potential both because of a philosophical dilemma I ‘ :

" teacher-counselors shared over their roles and because of a

need for professiondl staff development in the area of group
counseling itself. " ™ . !

RN . i
l

The phllOSOpthal dllemma centered on the issue of how d;rect—

ive teachers ‘should be in House activities which, accordhng

to Middle College phllosophy, are fo emanate as much as pos-

sible from student designs and initiative. It was the lack

of training to cope with issués such ‘as this that tended to

hinder teachers in both House and group counseling sessions /
and the participants récognlze a need for improvement 1n this Y.
area. ’
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i ’ ’ JBasic Skill Instruction - i zf J/“/ L
The aim of the basic skill remedial component is to foster ~
an increased facility in students' communication and compu~ |, .
tatjional skills. Middle College attempted to de so by - X
infusing basic skill instruction in all, academic areas. A .
The plan called for .minimal use of separated basic skill in-
struction in classes and readlng, writing and mathematlcs

,’ laboratories.

Y . - - -

S o
The emphasis and, effectlveness of basic s;)ll 1nstruction, T
as implemented,. appeared to rank behind the size, setting -
and &ounseling remedial components. In~stating tHis, how-
ever, it is important to take into accounﬁgthe efforts that .
were niade and the information that has gatherxed on the
student population's remedial .difficulties. - « "

. Observation data indicates that chers were generally aware
. - of their duty to teach remediatdon in class other than’ in
basic English or Mathematics. With few exceptions, however, i
the teadhers'! éfforts, for the most part, weré less than con-
sistent ones, often with a lack of continuityyin approach.
(For example, a teacher one day may stress the need for stu-
dents to keep a list of votabulary words they have 1earned
but then not, mentlon the list again for some time). S Y
A few facts seem worthy of commenpu The most con51stent'effort‘ .
at imbuing non-remedial classes with basic skill 1nstruct10n N
occurred in a gocial studies class where the instructor regular- . '
ly included strudtured mprehension and vocabulary sessions
into the class materiale On the whole, teachers promoted com- ]
A municatian skills - oral readihg‘(dicodihé)o vocabulaty + more ,
than they did computational skills.™ With few exceptions there .
was also less emphasis on writing than reading. Although career
exploratory classes were only a fraction of Mlddle College
' classes, their substance seemed to partlcularly lend 1tsg@f
the infusion of both communication and computational skills-. &

Y . »
-

-

This may be largely related to the fact that there were

more English than Mathematics faculty teaching in areas

outside their subject areas. .
{ .

i % :
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The follow1ng information on student remedial d;fﬁlcultles energed
from the field data- :

Behavioral Difficulties

=

- Listening;

1.
. 2s Note-taking; s ) K
. . 3. Following dlrectlons- o ‘
4, Attendlng class prepared W1th notebooks, penélls and other

.necessary materlals

o~

g
-

Yo

’

.

@

»These appear to be the réot of'many of- the follOW1ng dlfflCUltleS.’

AN i

A ]

. Communlcatlon Skills
-t

A'o

Reading

’ Word recognition;’ o
Pronunciation: : y ‘ ‘
Comprehengionl

1.
2.
3

0

Writing" -

-

Subject-verb agreement-
Sentence fragments-
Run-ons; :
Dlstlngulshing homonyms;

3

Paragraph. development; . ) ) ’
Use of apostrophes

DW=

.

Speaklng

Subjeet verb agreement
Substitution of:“x" for "s" sounds

l.
’2.

3

Computational Skills

r

Add&tlon (partlcularly keeplng columns stralght)

1.
) ' 2. subtractlon (particularly with zeros)
3. multi tion A ’ %
4..'d1v1310n ‘
. 5. fractions, (partxcularly equatlng fractions with
2 p&rcentages) | Co . A
o "6., decimal points‘. ' ' .
. 7. Reading and writing nunbers into words
8.

- Reading symbols (word probIems and map readlng)
/ .

’

v .
- - ! ¢

] . ‘ (N ' S
A conversa with one English eacher emphasized how much more
difficulty students have with writing words than sounding them.

‘ “' ..’3“‘1‘ PR
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V. CLASSROOM DYNAMICS

. Y

A . :
Participant observer- data/found-:the following patterns in
‘Middle College classrooms: v . )
ok i

.

. 1 ’ h
Instructional Methods . ) -

Task oriented instruction (e.g. written exercises, games,
question’ and answer and role playing) gained the student this
population's attention moxe- than did other methods. " . -
written exercises and openly competitive learning situations
(among classroom groups. or individuals) had ‘a particular moti-
vational influence on student participation.,
o ", Y

Students frequently asked for and, in
indivi?ual attention from their teacher.
‘Independent study, while less than fully explored and hampered
by scheduling problems, seems to have been a. relatively in-
effective substitute for the classroom for the average Middjle
College student. While a number of Middle College students )
did do and énjoy some independent work, their reactidns indi-
cated that for most, this ekperience would perhaps prove more
" worthwhile after they devéloped analytic skills whic are often
associated witﬁ;plassroom expefignceq. C

-

most cases, received

'

\‘
4

¥

Individualized instruction, involving diéénostid sessions
and/or testing followed. by individually' prescribed courses_ - -
of studies was used little in the program. g

Many students appeared to be strongly audio-visually oriented

and responded enthusiastically to films and other audio/visuai

aids. ¢ " g
Many‘stgdenfs also appeared to be manually oriented’and favor- ~

" ably responded to'such activities as map drawing and model »

.'making. L,

~
- £

. Studeénts consistently wished to knéw that for which they were
responsible both in general (e.g. what course materizl was:-
important) and in a specific sense (e.g. when should they take
-notes.) . | - .

‘n N " a
s [
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Students, in geheral haa frequent difficulty doxng homéwork
ass1gnments and handlng them in on’ time.

. R ~ .
Peers had a notable influence on each others learning when
worklng in competitive team oriented activities.

Incentives and Rewards

-

Téachers mos{ W1de}y used verbal compliment as. an incentive

to Lnd1v1dua s to continue their effortsy an 1ncent;ve to

which students favorably responded. A L Lo
’ ¢ -

The second most w1de1y~used incentive was. that employing a

) folder or public chart of student progress. ‘This method,

* ¢ While not as widespread as verbal compliment, elicited more
dramatlc student concern. for their work, espec1a11y at self-
‘evaluation times. The presence of public charts recexved a
more sustained response, especially when such public display
“indicated progress°toward an award to also be bestowed
publlcly. ' : '

’

.
‘ . . M

A third incentive‘to learn was that of .presenting material
which appealed .to student interest (e.g. factual rather than
. abstract materia about crlge, other (Cultures - and careers).

A fourth most ‘widely used . 1ncent;ve was that of suggesting
that the mater1al under examination was one~d§1ch students
may be tested on. Whlle not used frequently, it appeared

to be a powerful todl - for capturing student attentlon.

» . . N L3

’ »

- Failure Manaqement . . R
The predominant teacher response to incorrect student work
was to redefine or reword the task until the student- under~
stood where he/she had made a mistake. A mathematics or
science téacher, for example, might slow down or re-word an
explanation or an English or social studies téacher in res-
ponse to a reply 1nd1cat1ng gome misunderstanding of the )
material, might ask students to explain in '‘their .own. words
the meanlng of a word, sentence or paragraﬁh

Students who became confused often managed their misunder-
standings by becoming’ frustrated and giving up. If not 1mmed1-‘
ately. attended to, students at this point would often leave

.
L4
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the room, or in a last effort to ‘gain the teacher's atitention,

would announce their intentions to do so.-
©. nee

L[S

> 1

\ . ¢ ) . + e
Teachers generally managed moments of/student failure Sympa-
thetically and rarely became openly annoyed., b

L4
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%
Classroom. Discipline

’

“

& DK N

The two méﬁor instances which necessitated classroom discipline
wére disorderly conduct (e.gq. talking, smoking, eating or
reading rewspapers in classroom) and students arriving late

or leaving class early. It is interesting to note that teach-
ers appearedtmore consistent in addressing the problems of.
disorderly classroom behavior than they were of lateness or
early departure. With regard to disorderly conduct, teachers
most frequéntly dealt with problems of this sort by chiding

or reprimanding students. ("If you're not paying attention,
A'd.like you to take another seat", or "eating is not allowed
-in class and. the matter is dropped.") Seldom did teacher
either ignore ‘disorderly behavior or, on the other hand;
threaten to gse\bu itive measures (dismissal, loweéring one's
grade or calling angtqdent's parents). With regard to student
. lateness or early depaftures»from class, the observer data
‘indicates that. teachers tendef to address instances such as
these about half -of the time.™ ’ :

P

k

- \

[4

I

I ’S' 3.
‘1. See discussion on-Middle College philosophy in Section VII. .
\ Some faculty point out that counseling on attendance is

best done privately and out of public view.
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VI. LaGUARDIA COLLEGE - MIDDLE COLLEGE INTERFACE

-

There wexe four predgminant types of interaction between Middle
College and the LaGuardia College communities: administrative,
¢ faculty;. classroom and informal student interadction. The
administrative dinterface was extensive. Middle College's
director participated in many college-wide functions and ‘re-
ported Middle Ccllege developments to a Middle College *advisory
committee which includes several college administrators: In -
addition, college administrators were frequently present at
Middle College meetings and assembl;es and have lent the pro-
gram significant -public support. N

/ %

The interaction between Middle College and college teaching
faculty,xhowever, hags been less noteworthy. While Middle
College teachers have, for the most part, enjoyed some contact
with college faculty, such contact has, from the v1ewp01nt of
Mlddle Colledge teachers, been Ilmlteg.and focused on schedul—
ing or other administrative muttere, Middle College faculty
would find it more desirable to inc¢rease communlcatlon with
colleagues in the respective lelSlOnS.

Ties between college divisions ana Middle College, while per-
haps a subject of debate, is however, not necessarily a sign
of college's faculty indifference to Middle’College. : For the
most part, college faculty who taught Middle College students
report that they would consider teaching them again and approxi-
'matelz“forty college progesso:é responded to a Middle College
query seeking information on potential college-level work for
the younger students. : '

-

1Y

College classeﬁ for Middle College students have been of two
types: those in which Middle College students represent the
majority and those where they are not. In the former ‘case,
Middle College student behavior tends to take on a character-
istic similar to that of a Middle College class. When in the
minority position in college classes, however, Middle College
students tend to become less assertive. The presence of older
students, challenglng course requirements and differept material
and teaching styles all seem to account for this altered be-




havior pattern.” It is interesting that when Middle Coliege
students are in the majority, college faculty seek greater

. communication with the program and tend to point out problems
they eﬁcounterlln "adjustlng“ their styles to a younger
populatlon. !

During the second quarter, Middle College began to "screen"
students before allowing them to enter college courses.
Field data from classes where these selected students parti-
c1pated found that, with minor exceptions, the professors
did not publicly distinguish Middle College from college stu-
dents and professdrs' reports indicate that the selected stu-
‘dents fitted in well with college work and students. Profes-'
sor$s commented that Middle College students appeared to be a
bit legs motivated and conscientious about homework ox labora-
.‘x,tory assignments than did college students.
. " . . . . ] .
.. Midway through the first year; the informal interaction bet-
IR ween Middle Collkege and College populatiohs had not been .
extensive. An early arena, for student interaction had been
"the Great Hall where common interest in sports facilities
v and games attracted both populations. With that area closed
for construction, publlc student interface became more dlffuse.
As.mentioned earlier, low achievers tended to have more
college acqualntances than high. achievers.  Other sources
of interaction were internships established for Middle College
§tudents in the college and a big brother/sister program,
+ the effectiveness of which need to be more fully explored.
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o VII. DISCUSSION -

i R "
Our research discussions primarily centered on three areas:
Middle College Remedial Philosophy; Instruction and Research
Methodology. ) . ’ :

-

-

Middle College Remédial Philosophy )
The Middle College Plan stressed that the program promote -
freedom and responsibility fq/,studehts. During the first
year,. faculty spent hours ihterpreting the degree of freedom
and respon51b111ty a rYemedial population might appropriately -
assume. At the onset the program ‘intentionally took on a
liberal interpretation of student freedoms and responsibilities.
Arguments for doing so noted, among other things, that punltlve
school environments had already proven ineffective with stu-
dents. It was also suggested that, as an experxment, it was
Middle College's mission to learn whether or not a 11bera1
setting - one which extends to younger students responS1b111t1es
in attendance, conduct, currlculum development and grading .-
could achieve 1qproved results. Finally, and, perhaps most
importantly, there was the argument that helping students to
achieve a sense of freedOm and respon31b111ty was, in psycho~
social sense, essential for the remedial process. Accordxngly,
Middle College, taking advantage of its small size, stressed
counseling over basic skill 1nstruct10n itself to accomplish
remediation. . . .

This remedial approach challenged faculty and students.

Faculty members frequently asked just how much direction they
may provide and yet remain consistent with the Plan as inter-
preted. Indeed, dilemmas such as this led to one remark dub-

Students, on the other hand, while appreciating the freedoms,
often had difficulty assuming responsibilities, ‘They were
accustomed, as one Director's Report noted, to compulsory
education, and now they are being asked to part1c1gate in an
éducation process which essentially was voluntary.

-

1. Sée Fillmore K. Peltz, Middle College Progress Report,
August, 1974 - October? 1974. Mimeographed, page 4.

bing Middle College as "an alt@rmative high school for teachers."
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A year's research suggests two comments on this point. First |
of all, it might be useful to é¢onsider whether or not a stu- '}
dent's full assumption of freedom and, responsibility is a
longer. term goal of Middle College and, as such, an accomplish-
ment that may come into fruition in other than the first year
of the program. It may in fact be a bit too ambltlous for a
student ‘population to reverse ten year traits durlng its ini-
tial year at Middle College. As one student remarked, “Most
students come to the Middle College with the habit of cutting
and failure. 1It's hard for them to adjust to responsibility."
The second point emphasizes somethlng that Middle College seems
to 'have already noted. This point is that the psycho-social
remedial model has a complimentary relationship with basic o
skill.instruction itself. The reason. for this relatlonshlp .

seems to esgsentially lie in the fact that there are often .for- - .
gotten properties of basic skill instruction which are funda-~

mental to achieving the sense of freedom and responsibility

promoted by psycho-social remedial approach. These properties

include such cognitive and behavioral skills as listening, note~

taklng and following directions - skills whlcp/perhaps neither
enth§31asts for ‘psycho-social nor basic skill models amply

stress. .o : ,

A
Instruction s -

P Ve .
Comments on task oriented and individualized instruction are

in order. With regard to task oriented instruction, it was
found that students favorably responded to this method whether
it was'in the form of written exercises, games, role playing
or question and answer techniques. This form of instruction
seems to appeal to students not only because it prov1ded an
intellectual focus, but also because it tends ta keep one
occupied in activity, a state in which many energetic adoles-
cents seem to feel most comfortable. In this connection it
may be useful to note that research suggests that, 1ong run ,
remedial success tepnds to rely on cognitive achlevement. i
Task orientation,?with its potential for cognitive development,
also has the benefit of quieting an active class. While this

.

[ . ’ . . i
1. See for example, Joseph O. Loretan and Shelby Umans;,
Teaching the Disadvantaged: New Curriculum Approaches,
v New York: Teacher§ College Press, 1966. :

o ~a

ENIC = : T




""Jb\“ T '-J; X
.t ;‘i&i‘

later effect is useful, it should be of only secondary import-
ance to teachers who should continue 0 stress the former use,
attempting where possible, to move fr m the. c0ncrete to the

* conceptual framework. \ T~ v
Individualized instruction, on the other hand, in professional
useage, implies that the teacher has carefully diagnosed stu-

derit. needs in an area and prescribed an individualized course

of study. Field workers found that while Middle College

‘employed a significant degree of individualized "a*tention,"

the program's efforts in individualized instruction were only
sem1na1 If Middle College continues its heterogenous ablllty
groupgng (scholarly work suggests that it should), it will .
need to ép more work in this area to 1nsure learning from stu-
dents at all performance levels.l

The distinction betweeh,individualized attention and instruc-
tion should not suggest that attending to students is less

than an essential element in a remedial program such as ~ ’
Middle College. Indeed, individualized attention, in student
oplnlon.‘was found significantly lacking in junior high school
and is, from their v1eWp01nt, a major advantage of Mlddle
College.

Research Methodology

*
Al

Finally, there are four cbservations which can be made with

regard to research methodology. First, the fact that.the par-
ticipant observer staff was present in the program prior to .
the arrival of faculty and students seemed to minimize any

3 “ - v

1. . A number of studies indicate that ability grouping while . [
not hindering achievers does. impede the progress of iow
achievers. ©$See Walter Borg, "Ability Grouping in the
Public, Schools," Journal of Experimental Education, Vol.
34, No. 1, 1965; Lawrence Marascuilo. and M. McSweeney,
“"Teaching and Minority Students" in Urban £ducation, June,

* 1972 and M. Goldberg, H. Passow and’ J. Justman, Tbé3
fects of Ability Grouping, Teachers College Press (New { 5

York: 1966).
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discomfort that_partxc;pants may *have encountered had observers
begun work_ at a lat%r date. Secondly, the desgire by the staff
for frequent feedba bk from observers was notable. Observers
were continually asked to share their observations with staff -
petitions which observers weié hesitant to comply with until
confident in their concludions. Thirdly, the fact that there
were two professional observers who worked relatively 1ndepend—
ent from one another seemed to minimize any personal observa-
tienal biases each may have had. Finally, the fact that the
research strategy called for the fixing of obserxrvational cate~
gories gmly after a notable periocd of field work had been com~
pleted seemed to help the observers establish a sense of
priority to their work conSonant with that of the program's
part1c1pants themselvesi- ..,

;

’ »
. . &
LN

“i‘

" ‘!1"‘
-:,t %) ;' b

a(wy




APPENDIX. A R

£

¢ CODING SCHEME

Instructional Methods, Materials, and Contents °

[

1. Teacher/counselor (T.C.) "solicits understandlng from class
' by questlon and answer method or by giving an explanatlon.

2. T.C. gives individual 1nstruct10n in class (e.g., T.C. sits
next to student to help him; T.C. calls student-to His desk
to help him).

e 3. T.C. gives individualized instruction dutside ¢tlass.
. ‘ \
4. T.C. uses programmed instruction. \

. \

5. T.C. recognizes learning dnfterences bylng;ng an individual

student additional or more challenging work when class assign-

ment seems too easy for him; students requcst such recog+*
notion (see also failure. management). i

6. T.C. uses games, role playing.‘

&

7. T.C. uses test as a diagnostic tool (e.g. tells class that
test is to help T.C. to understand student's progress rather

than for evaluation).

4

8. ;{.C. divides Flass into groups for instruction.

9. T?Es\gives written exercises to be completed in class or out’
b
of cﬁ§ss as homework. -

10. T.C. gives student project .(e.g. term paper) as independent
"~ .work. . '

»

Hl

11. T.C. glves basic skills 1nstructlon separately or in other
’ contexts (e.g. computational or communications skills in
social studies).

12. *Student seeks help from T.C. in class, out of class.

13. Stqdent'tu ors s*udent in class, out of class.

14. Students willingly participate in class or do work assigned. .-~
A ;

‘15. T.C. uses outside resource people.
l6. T.C. uses audio-visual aids, radio, T.V. etc.

P 17. Other (e.g. trips; class projects) .
Categories indicate reaction as well as action.

L 7y

o e




' -Codiny Scheme--P. 2

¥

T * © Incentivds and Rewards as Motivating Devices

ﬂ 18, T.C. verbally compliments student on correct or partially

correct answer.. °-
~

19.

T.C. uses tests, quizzes or grades as incentive.
A . . .

- : : :
T.C. or Middle College offers reward for commendable effort

20.
' or performance.

Y .

. - (44

21. T.C. presents challenging or interesting swaterials to class.

‘ © 22. T.C. has students aegqgnlate credits or keep a folder or a
) public chart of individual achievement to indicate progress

- . 24, D.C. has ‘student sign a contract acknowledging course's _ .. .
objectives, gradlng system and methods. :

23. T.C. allows those who have completed work to leave early.

. .
»

25. Other. - S,

¢+ PFailure Management p

. , s . KA
26. T.C. manages failure sympathetically, giving encouragement
(e.g. "I know you can do it").

<
!

27. T.C. manages failure with annoyance, scolding student (e g.’
' "You should know this").
r’“\v . ) | o
28. T.C. redefineg or simplifies task for individual or class
- " to help student(s) work through theproblem.

Student manages failure by voluntarily trying again. &

R

29.

30. Student manages failure by giving up. X

i 31. -cher. )

.

Counselinq Patterns (Personal, Atademic or Career) ) .

<? “2Ll. T.C. counsels student on attendance‘ lataness, cutting or .
assumption of one's respon31blllty. '
! L2. T.C. counsels student on home or family matters.
- . ’/:\‘
L3. T.C. counsels student on atademic matters, including schedullng,
, . grades, class performance etc. : -
if. gﬁgé.counsels parents on student's persenal and academic perfornﬁ




Coding Scheme-+P. 3 , , L

Ls‘

L6,

L7,
’ L8|
L9.

Llo -

- 111

D}scipline in the Classroom

X

T.C. ehcouragee individual student and/;{;ss decision—making\
1 ) ’ !

Guidance Counselor, Director; ar Asslééant Director counsels

on all of the“%bove. S

Guidance Counsélor counsels students on careers or "copingi"
skills" (e.g. %ow to apply for o/ job, take a tebt, etc.

S . B ‘
T.C. fac1lltat£s or initiates, ‘house activity (e g. speakers,
fif%s, etc ). / . /e -

«
J

Guldance Coynselor adjudapates counsellng dilemmas betweén
students and T.C. L \ f
/ ' / ’ N ! ;
Middle Cpllege and College students' reactionsg to peer counseling.
£ / N . H
, |

Teachef and student evaluation process.

lle.

L13.
L14.
L15.

L L16.

Students ask other students to stop or reprimand other students

LaGuardla Colleqe—Mlddle Colleqe Interface

T.C. ignores Eélking or disorderly behavior.

T.C. verbally disapproves of student behav1ox (e.g. chldes,
reprimands) .

g
14

T.C. uses orx threatens to use punitive measu%es (e.g. dismissal,
lowering grade, calling parents) . : ) '

for lateness, .disorderly conduct, etc. ° ‘ .

T.C. responds to late-arrival or early departure (e.g. ia-
noring, chiding, welcoming) - !

ta v

T.C. behav1or in the face of Student hostlllty to program
to teacher, or to other students.

Other

S R 715 - S S :

s

College Administration's publlc supp>rt of Middle College
program (e.g. College officials participate in Middle College .
functions--orientation, special events, faculty meetings, etc.;
College officials encourage College community to participate
in Middle College program) . '

”Cillege professors' reactions to Middle College students in
as e.y. professor makes no gistinction among students in

class;
frzmsc iiofessor distinguishes Middle College students publicl
oOllege students; professor uses different teaching Y
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' Coding.Schebe~-P4 ' ‘ ' oo : i;‘

"“! 27

N metho&s or materials”®for Middle College stufents; préféssor‘s
opinion of ;Middle College students). ° ' ) .

[
s

B3. © Middle College-College faculty interaction (e.g. Middle College
faculty or administration takes initiative in.creating a’ )
 liaison with College faculty; College faculty takes initiative
- in creating such liaison; Middle College apd College faculties
- collaborate over curriculum or p;ograﬁ planning, including
career educatiQni facuktiés share facilities). ¥ o

'
o . * - -

B4. Middle Coilege-Collegetstudents',%nformal'intera&tioﬁ‘{exg.
s reactions in the presence of each other at informal gathering
places, such as cafeteria, /lounge, rest rooms, game rooms,'
. hallways; College students' reactlons ﬁq.;he“infusion of
! ‘Middle Colleg? students on the campus).. T

B5. Middle Colllege-College students' formal interaction (e:g.n
College sﬁuéénts' reaction to.Middle Lollege students—-
indifferent, cordial, condescending, outgoing; Middle College
students' behavior in College classes~--quiet, participating,” ’
maintaining separate identity, outgoing: Middle College stu-
dents' reaction to college level material, instruction, and

. content) . T ‘ ) ,

B6. "alternative school for teachers"; Other.
f [} -
B7. quothble quotes. _

\“ B8. Space and facilities. - T

Location of Observation '. ;

. 7 ' _
R20. House ¢ : )
R19. English class N - N
R18. Math class ' Do .
R17 Social studies class . ‘ ,
""R16 - “Science class ' \\\

R15 Spanish class

R14 'College clags )

R13 ¢ Staff meeting ’ .

R12 Lab (reading, writing, *math, chemistry) .
R1l  Other , ) -
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¢ ) MIDDLE COLLEGE -~ REMEDIAL APPROACH

-’ , . : ¢« PARTTE€IPANT OBSERVATION RESEARCH DESIGN

-

.

Remedial Components

.
. e

Size -and Setting -

< -

oocpmmHHdQ
{Academic-Perspnal) . N

- - ~ v

&N -

.

Basic Skill Instruction

L4

Observation .

~

~ »

Participant Interaction -

I

Teacher-Student
Student~Student
College=Student

House Interaction
Activities .
Teacher Counselor Role

.

/

Classroom Interaction

v 7

W

-

......

Instructional Methods

" “Incéntives and .Rewards
Failure Management -
Classroom Discipline

v

communication and
computational skills

Motivation

4

Aim
Individualized A
Instruction .
Interpersonal Skills
decision-making o
cooperation ,
leadership . M

. - ﬁ L)
*

’

*
.
»
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N . © mpPENDIXC -1
. ' 1 CoDING DATA; FREQUENCY OF THEMES'
- ‘ o I. STUDENTS (N=30)2 S
. ' * High . Med. Low e
toe .- Achievers Achievers Achievers Total

.

1. How is the M.C. different . . ) o
from a regular high school?

.. a. Better relations with - S T
teachers, more free- )
‘doms & privileges, more . woLN
lenient| discipline . 8 : 6 6 20
b. More adult greatment V2 2 T4 8\\i\ “t

c. Academic advantéges-* | .
' {college work; indi- . ‘ ’

-

. Vvidual attention) ) 5. 1 , 0 . . 6
. & . T v . - . .
d. Smaller size- 2 1 - 0 .3
e. Too much freedom and . .
vandalism . i 0 1 2 3
f. It's no different from ’ : ' N
other schools , 0 ) 1 ) 2 3
g. Social advantaées'—" - %.
’ friends . ‘ 1. . 0 . 1 2
h. Don't know- r ) 2 0. 0 - 2.
2. Has the small size made a - ,' p)
difference? ‘ . R .
a. 'Yes i 3
b. No T o 2° 2 3 7 4
c. Don't know; it depends 2 1 1 4

v

1.. These charts represenf thematic or content analysis. As such their
totals do not always correspond with the actual °nunber of respondents.
Analysis recorded one thene per person per subject. o

2. There were students selected in each category according to their grade
performance in the first gquarter.




3. Has the éo}leqe setting
o made a difference? *
a. No
b. : Psycho~-Social

7 v Ca
d. Yes
4. JImprovement in basic skills

Advantages (e.g.
"more -self control"
"feel more impottant")

[y

.Don't know; it depends

Med. - Low 5

»

d.

" * ;,\ g' b.o

e 'C.

4

.-

A. Readiné@ ‘ :

No

‘Yes

Don't know; maybe

B. Writing

, ° = a. Yes
- b. No
. : c. \pon't know; maybe
Y e Math L
a. Yes ‘ .
’ b.‘ Don't kﬁbw; maybe
.¢. No ) )

L3

High , : .
Achievers Achievers Achievers Total ~
) ) '.-. :
7 4 18
>
V4
1 "‘
3 s 5‘ " 10
1 4, 7
1 3 5
4. ) 6 15
6 4 12
2 . 0o _ s
. j} %
3 Y4 T3
L 2
5 5 11
2 ' 0 4 .
7 3 17
2 3 8
L1 4 . 6
. ‘, f




:' %“;!’ T

R )

CE
- e
M *

S g S ' : High = Med. - Low ,
N A " Ach.  Ach. 2Ach. [Total-

&
~
Iy 3 :
X -
t

\ b ‘ \ - |
r . \\ P ) - ) » c.
5. Improvements in social awareness ' / o

1 NN . : : v l

:

A‘.‘Kpowledge of the city - \ - . g v'a-
! & '
\\ , 6 -~

. a : ';[es t 5 6 17 .
b.® No - '.-"A\\ 3 5 4 12¢
. X : ' e
c. ‘Don't know;- maybe 0] 0] "3
’ B. I{n;;wlgdge of the country ‘ ’L
‘a. Yes 3 4.0 10,
: N 5, 3 14 %
. . .
c. Don't know‘; maybe . ' T2 "3" . '8 -

. ls .
C. Knowledge of the world . - .

a. Yes ' ~ 3 4 5 12

© b N : ST 6 PN 13 ‘f ' }i

.0 r
) . B ; -
. ¢. Don't know; maybe ¢ 4 -0 1 5
6. Attendance - . « Y, ) . L
LT - L S . -

- { ~. " ! N .
A. Attend regularly ) 1 . \ : A

2. Yes L | . 9 8- 2. , 19 . i
: b. No . - B "o 0. 6 6 -
b ‘c. Sometimes , - - . . : 1 {5 .. 0 | 4.7 /Q
B. Uéu;lly on time . | \
aoYes c 6 6 1 1

' b, Sometimes .. 3 4 2 ' 9

' . \ . E 1 2
g c. No, ] ‘ 1 0




e %

-
e~ AL
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'Higiu Med. Low REURREL
ACho ACh. ACha N Tot'a;l-. T Lt

P W
P

C Shpuld attendance pollcy oe str1cter° .
a. Yes 5 2 2 9
: b. A llttle, but not too much 2 3 4 9
o ¢. YNo -2 3 3 8
D. Do you feel thére's too much ) -7 ’ ' .
. ' free time? | : Y ot -
a. I like the free time J 1 5 3 9
,+ +bs I don't like the free time 3 4 0 7,
~7.' Do you like self-~evaluation? ' ,
“ ‘ .o i
. a. Yes 6 7 9 22
. . < .
ho NO ¢ v 4__/-‘ l 0 5
I3 J_"J(\ /
"8, Are teachers usually helpful? g
a. Yes ' . 8 10 10 28 |
* b. No L 1 0 0 1
" 9. What do you - do in.House?
h ’ L .., Y <
a, Organized activities (trips,
movies, games, ‘decorating »
.~ room) A - ) 6 3. 4 . 13
b. Non-organized activities | . .
" (take attendance, informal . -
conversatlon, read newspapers) 1 3 4 8
c. Not much, nothlng 3 4 1 8
9(a) Do you like the House idea? . «
a. Yes 4, 5 6 -15
b. No 4 3 .20 9
c. M%xed feelings 2 2 2 AR <)
. ’ .
oo 10.’ Have you ever done independent '
_ work at Middle College? Whht sort? .
. ( Yes, homework (repo ts, projects,. \
journal, research 7 6 1l 14
Yes, make-up work - 1 37, 4 8
Other 1 - 1 2
. No v 1 1 4 6
!
’[ [4 [
| ¢ ,. '




s

A. Independent study (reports,

projects, smake-up work)

\

de.

. be_ Do not like it

c. Mixed feelings

Enjoy it

10(a) Reactions té‘Aqggeﬁic Préqram

@'

High Med. Low . .
-Ach. Ach.~., Ach. Total
O\ a
6. 5 3 14°
ot
2 ¥ 2 5
[4
1 2 0
h
! y




B. Favorite class

'y

English

C. - Least favorite class

Don't know; all the same

"Social studies

‘Math

Biology .

Spanish

" Don't know{ all the same

‘ a.
) b. Math
C. English .
N d. Social-studies
e. Biology
f£. Spanish |\
g. Chemiét:yxﬂ ' ‘
li. Future plans ' .
a. Unclear . " -
b. 2:zyear college
‘ c. 4-year college
d. A tréde. €.g. mechanics
¢. Bum around for a while
f. Nursing
' g. Law
h. Medicine
A4

[

13

11

10




. " . "6’?
Y v ¢ .
- e High Med. Low :
o ~ach. Ach. Ach. IDotal
lla. Is M.C. helping you. to achieve gauf
. goals? .
a. Yes '& . ’ 3 6 - _ 3 ) i2
b. Don't know R , T2 4 3 9 -
© c. Mo , 5 o 3 8
12. Interface “ ’ .
- - . ‘e 3
A. Do you like gouing to school with g
College "students? ‘ ) g
. . ‘I i
a. Yes , . ) 4.1. 6 g - 12
b. No difference ) - ;4 3 i 8
c. No- S ‘T, 0- - 0 L
B. Have you met any College studentf? ) 5 - ‘_
‘a:. Yes _ / ' 5 . '8 9 22
\ B Mo ST 4 1 1 6
; oY . . t . 5
l C. Perception of College students®
i ' . attitudes towards M.C. . .
(R , ‘ ) ot
R a. They don't like us. = 3 - 5 4, .. 12
b. Don't know; no pontéct - ' "5 5 2 4}2
. ¢. Some like us, some don't ' 1 s 72 5
i d&. “They think M.C. is all right 2. 1 1 4
e. Thé& envy us ‘ -1 1 . 3
) - 4 r 4 \v ‘ .
f. They blame us for everything, : . ’
rightfully .or wrongly . 1 1 1. 3
< ! * . . . . ! ¥ s
5) - & L
. . 1

~r

o ‘ A ; . \\




’\\ High. Med. Low
’ Ach., Ach. Ach. Total
13. What type of students is M.C.
appropriate for?
a. Those with academic difficulties ' 2 3 3 8
b. Those who really want éo learn; :
responsible, mature students . 3 2 3 8
. €. Truants and .those who have beén
. in trouble ’ ) : 1 2 1 4
d. .Everybody ' - 1. 2 1 4
14. Would you reconmend M.C. to friends? ’ ;' g
'a. Yes : 3 6 8 17
b. Den't know; maybe 6 1 04 7°
c. No | | o1 3 2 6
15. What changes would.you like to see in '
i M.C.? e . ’
Q@ . ) -
a. Stricter discipline with respect to
cutting, misbehavior, wvandalism 4 5 0 9
b. Tighter schedule - all classes in a .
row so we can get out earlier . 4 - 3 0 7
C. A place to go and things to do .during
free time; a lounce, gym, sports clubs .0 4 2 6
d. Nothing - its fine as is o1 1 4 6
‘. hd ‘3‘ j
e. More' college work 0 1 1 2
f. A’'chance to work 1 1 0 2
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II TEACHERS (N=10)

Frequency -of Themes

1." Remediation

2. Principal remedial difficulties:’ ,
a. +Languagé skills - comprehension, vocabylary,
drganization of ideas - - .

b. Study skills: following instruétions,\
structuring one's own time, work
discipliné,. note~taking, outlining, using
the library, attention span, listening

* -c. Computational skills ~ addition, subtfactién,
’ multiplication, division, decimals, measure—
ment, fractions, symbols. |

.

. P e
[ - ~

—d%. Everything .

B. Who prescéribes rémedial help?’

a.  Subject teacher
b. The readihg‘specialist or the administration
' .

C. Are you integrating remediation into ‘subject areas?

-

a. Yes - structured comprehension, oral reading,
< vocabulary, fractions, following directions, etc.

b. No - only incidentally

2. Impact of size

¥es, in varying degrees more personal; knowing students
by name makes them feel we care; teachers and counsel-
ors are accessible

*

M




.Dlsc1p11ne S -

.5.7 o :
A . . // ' [ \
Impac¢t of College Setting ,/ ‘

”

a. Positive Impact (antkclpatory 50c1allzatlon, greater
academic and personal freedom) !

b. Negative Impact (negative peer 1nflqences, too much
freedom, short of facilities) ’

c. No or little impact

‘Differences between M:C. and traditioﬁa} high sche&l

!
'

Curriculum . /

a. Different content - "Who Am " comp . sulture;
Qurban probléems ,

b. Gréater freedom to develop yeur own curriculum

c. Contfnt level' is lower ‘ .o ’

’

+

b P o

a. Relaxed, personal relationship between students and
teachers make it easier to handle discipline problems
b, There are no deans or punitive authorities
c. We have no more problems than & tradltlonal
hlgh school 'j 1
d. It's much worse here ’
e. It's much better here

Relations with Students

a. Much closer involvement with students, more informal,
friendlier relations
b. No difference - my style hasn't changed

Relations with other faculty and'admlnlstration
’ \Y

~ N "n\

a. More communlcatldn, more colleaglal friehdlier,
more cooperatlve

b. Too much bureaucracy and red tape, not emough
communication with .administration

c. Not enough authority is exercised . _

d. They are not innovative enough i -

4

W b

R

N O




.

LEe Teacher—Counselor Role

A a. It's much more viable for both students and
teachers .
b. Favorable, but may be too dlfficuit- not enough
time; more training needed

. €. It's not different - every good teacher 1s a h
. g ' counselor -
. :
5. Achievements of M.C. . :

Afh Student Goals ( ' .

"a. More positive attitude towards education and
. more interest in going to college
b. More positive self-image

~

! B. Students' Awareness of*Urbi? and National Society:
a. Greater awareness-(particularly urba§§
b. No increments in awareness compared to tradi-
. tional high' school
c. Moderate increase in awareness

"

“C. Other Successes v

. a. Closer, friendlier, more pleasant relation-
ships; warm atmosphere %

b. Academic improvement, retention, attendance

c. More positive attitudes towards themselves, -
school and learnigg - c o

D. Other. Themes v

* ¢ 4 . PO
More career education

\\b'* Too,early to tell of achie%ements

E)
.

R 6. Interface with College . ) ‘

-

-A. Amount of interaction 4

2. Notable in some areas
b. Moderate
- c. Poor




B.

‘Type of Interaction ' Y
. - 3 B "
- ‘a. Facilities and clubs :
", 7, b. With faculty in“same dlscipllne or department
(mostly for administrative or committe& work)
c. Guest speakers, house volunteers, etc.
’. E . . . - . 13 } "e .
C.. Attitude tOWards further 1nteragtioné? . S o
‘ - - &. Greater amount of interaction needed
(partlcularly more academic interaction,
i.e., with faculty in same departments)
N - b. More resources and fac1Iit1es, including
) college courses should be made available-
# e. M.C. teachers wish recognltlon as adjunct N
. college faculty
4 . ’
D. Perceived attitude of‘College ) T
? a. Unfavorable - lack of communlcatlon, mlsunder—
: standlng, dlSllke éer M.C., tendency to vxew
‘ ‘M.C. as para81t1c . N “
¢ b. College is perceived as anguished by realltles
, of urban high-sachool -
" c. iWith better communication, it could improve .
d. Favorable - they are helpful - .
7. 'Appropriate(Tarqet Population s «
a. Average aptitude, low achievement - A
b. Students turned off by traditional schools-
students with emotional or disciplinary .
. problems; students who lack direction ‘
€. We can't handle severp’ emotional problems and
. students who lack direction .
d. Any student could benéfit _
e. Let's settle on one target group - we can't
be all things for all people .
8. Students' Influence on Scheduling:
‘a. ‘Low ‘ .
b. .More than in other schools \[
e. Need for more ‘organized student' input




x
5 " n

9. Attendance Policy

a. What we need 18 not more penalties, but
-, unambiguous policy, counseling, development
of self—disc:pline, parental involvement,
' positive motivation. Not necessarily stricter.
b. Should be stricter-with more penalties -

10. Decxsion Makinq

A. Course content and method
: N '
a. Teacher largely responéiblg

‘B. In@ependent’Study

a. Teachers and students .
b. .Administration . )

\_ €. Was not szgnificant to mention
. t . 1]

-

-, \ o i
11. Grgding‘System . P :
.A. Do you approve of grading 5ystem? ) *

a. I approve -0of self evaluation
» b. I approve of H-S~G~P-I system, it's as.
good as any
c. I would prefer numerical or A-B~C-D-F grades
d. It s the process that counts .
“ . e. X qpprove with reservations
MR f. I'd prefer p/F

[

1

B. Criteria for grading |
a. Attendance and completion of assignménts
b. Everything .
c. Effort and attitude s
d. Quality of work '
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12. What would you like to change? . .
. a. More emphasis’'on teachers' morale, ﬁraxnxng,, .
collegial relations, communxcation, equality .
with administration 5 4
b. More supportive structure with respect to -
/ . students and staff work o 4
T i C. More flexibility and innovativeness 3
: d. More career education o 2
e. More interdisciplinary instructlon 2 )
"f. - More college involvement and better relations* )
- g with college: 27
g. More studeht xnput . 2
.":, , ¢ :
13. What lessons should be applied elsewhére? Tt .
a." Size. : ' . 9
b: More interaction between teachers and students, -
i more humanitarian approach.to teaching, 1 to % .
t - relationships with . students: the teache .
) counselor role ! o ; - 6 -
\s’. . ) ' . ©
) . Tt .
- ) . .
\ - .
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_— III COLLEGE STUDENTS *(N=23)

\

Thematic Chart

<

1. ‘Knowledge of M.C.
a. Don't know anything about M.C. - 19

i ‘" b. Named one or more goals\ ,e.g. early
; remediation I 4

[y
i

2. Opinion about Programs Goals

+ + » a. No opinion; nat sure ' 11,

b. Good idea .- apprové of early remedlatlon '

and opportunity to grow up : 6-

¢c. Good idea if students can behave 2 '

d. -Should not be here 3
3. Qﬁiﬁion abouﬁ‘M.C.-Proqram’s Presence on Campusg

a. Don't mlnd, "they don't bother me" _ 11

b. No opinion 5 }
? c. Don't mind if students behave ) , 4

d. Should not e here . 3 \\ t

-~ . *
N . Y




STUDENT INTERVIEW GUIDE ) v
. . c e a A
1. Do you think the Middle College is different from a regular high
- 'school? .In what ways? . oL ) .

@ N z

3
[

an g

2. Do you think that begng in a small schopl has helped you to learn? How?

- k3

‘ ’ . ) . « . < . , -
3. Do you think that being on a college campus has helped you to leaxn? How?

)
* hd
“«

v . AN s .
4. Do you feel that youggén read better than when you came here? - ;%

-

5. Do you feel that you can write better than when you came here?
' [

%

6.. Do you feel that you can do math Better than when you came here?

»

7. Do you feel that you know more about New York City than when you came
here? Give examples. . - .

8. Dg you feel that you khow more about the United States than when you )
came Here? Give examples. .

~ L

9. Do you feel that you know more about other societies or other people.
" than when you came here? Give examples. A

10. Do you usualiy go to all your. classes regularly? ) ,
| ) :

11. Are you usually on time? ,
g ! \
* v

12. . Do you think the school should be stricter on cutting and lateness? \

¥
. ”
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”P.Z - student interview
{

2, 4 P

S <
13 -
//

Ve

Do you like evaluating your own
usually pay attention to what you think of your own work?

¥

performance?: Does the teacher .

A

14. : Do you, fgel that your teachers help you when you need it?

-
-

-

- X .

15. /What kind.of things do y

.

.

ou do in your house? 'Who decides what kind

of activities shouldrgo on? Do you like the activities that go on in
your house? Do you like the idea of belonging to a house?

-

/

s B [
. / i 2 ' ~
‘/
. M J/
e o
@

16.”/§;s your teacher ever had you work on something by
thé” classroom? (e.g. a project, tutoring etc). 'If so,
up .work or for some other, purpose?
“compared with classroom work?

-

-

Y

17. What is your favorite class? Why?
. * s

v
2

18. What is-your least favorite class? Why?

A

19. *What do

plan to look for a job? What kind?

e

/ .

) f

J

s

§
yourself, outside
was it to make

How do you like independent work

you plan to do after you graduate from the Middle College?'
Do you plan to go on to college? What do you plan to study? Do you

(N .
i S
- . } ‘ *
20. Do you think the- Middle College is helping you to achieve your
goals? How? ) : -
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p.3 - student interview. ‘ : )

' 21. Do you like going to schoo% with college students?

r// "
7 -
7 N p

22. Have you met any college students since you came here?

-
h

N

237 Havewthey~ever—s§idwanythingntgﬁygu_abQQEMEhéﬁ¥i§§le‘C01iege? (e.é.

what i's their opinion of the Middle College?)
\

' | l\v

4 the Middle College to your 9th-grade frienés?

24. Would you recommen
Why or why nat?

e
g
. ’ . . Y
- &

25. 1Is there anything in the Middle College you would like to see

changed next year?

g
¥
5
¢
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. TEACHER~COUNSELOR INTERVIEW GUIDE

1. What do you think are some of the principal remedial difficulties
of students in your area of competence?

-

2. Who decides the amount and type of remediation a student is to receive? .

3. In thosé classes that you taught whlch were not spec1f1cally in-
tended to be remedlai did you consciously offer basic skills instruction?
,If yes, what was the type of basic skill instruction that you offered?

* \

<«

4. Do you feel the Middle College's size . has of 1tself been an 1ncent1ve
for students go learn? ’
1 ‘ -

L4

-
* %

H

5. Do you feel the Mlddle College s setting (on a college campus) been
an incentive for students to learn? "

7 ' :
6. How is your “experience in the Middle College different from teaching
in a traditional high school with regard to:
a. Curriculum (course offerings, content of teaching)? ,

\/ﬂ

64
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a.

-

teacher role?

ERIC

Aruitoxt provided by Eic:

-

[y

aox

-

-

4

Ho¥ do wyou feel about this role? ’

s
-~

el

7. how does the teacher-counselor role differ from the traditional

.

~
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8. What impact, if any do ‘you think the Middle College has bhad on i
the future college and/or career goals of students? Do you think the - o

'M.C. has been helpful tQ them in accomplishing their goals?

s [ ,

#

] .
. -
,
~ N
N z

. 9. What impact, if any, do you think that the M.C. has had on creating =
*  an awareness in students of their urban and natitonal society?
- - A e
. ] ~. , . N . ‘
» 5 ' . 5 : -
10. How extensive has been your interaction with College faculty and/or (;

activities? WHat have been the results, if any, of this interaction? ° R
R . o L

j « * * ‘ 4 . )
o . L , /// . : )
IS ‘ —
11. Would you like to see greater or lesser interaction?
in what” areas? C

-

If greaterf,

-

.
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P.4 - feacher-counselor interview

t

12. How, if at all; do you-think the M.C. has influenced the campus
climate?

*

13. 1In your opinion,.,what type of students would benéfit most from the
M.C. experience. What type of students.are least likely to benefit?
(txry to be spebific——e.g., students who need remedial help, students
who are academically ready for advanced work, students with discipline

: problems?) ; )

&t

. - Q
14. 1In reality, how much influence do students have in determinind
their schedules? How much influence do you think they should have?

15. Do you think ﬁhexe should be more stringent penalties with regard
s to absenteeism, lateness and cutting? If yes, what type of penalties?

r
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P.5 *~ teacher-counselor interview

16. Who makes the .decisions about the contents of the courses that |
you teach? About your teaching methods? BAbout the materials you use?
(i.e. how much influence do students, teacher and administration have
on these decisions) '

~
- f

\r

17. Who makes the decision as to whether a student may pursue independent
study, whether for make-up or for advanced worh. .i.c., te.chex. guidance
. counselor, student, or administration).. )

LA

s

18. Do you approve of the idea of student self—eéaluation for grading
purpqses? How much weight does the student's self-evaluation carry in
determiriing his final grade? \ ' '

* 19. Has the E~-G-S-p-T grading system met with your satisfaction?

4

et /
/

20. What criteria do you commonly use to determine a student's performance?
(e.g. attendance, test grades, participation, effort, homework)

{

p
21. . Is there anything you would like to .see done differently in the
Middle College next year? ' .

22. Are there any aspects of the M.C. you would like to see implemented
by other high schools?

s

L]

bt ]
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. INTERVIEW GUIDE - COLLEGE STUDENTS
JANUARY, 1975

&
DATE

PLACE

AN

SEX: Male / /7 Female /7 T

CLASS: Freshman /7 Sophomore 7/

[N ]

1. What do you know, if anything, about the Middle College .
program here at LaGuardia?: (Do you know what it is trying to

accomplish?) . - - -

2. (If students seem to be acquainted with goals ask the fol-
lowing question. If not, go on to Question 3). Do you think
the program is a good idea? If so, why? If not, why not?

ak
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3. How do'you feel about having'the Middle College students

here on campus? (Do you mind their beying here?) .
3 - /7 S
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4

/ 4. +1f Student didn't have a clear view bf thc Middle College

goals, explain them, stressing:

(1) facilitation of maturation

(2) earliefr remediation and preparation for college work,’

process,
>~ (3) «career education.
- .
program. ¢
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Then ask if student has an opinion of the- . -,
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