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, . FOREWORD: HiGHER EDUCATION FOR ALL » ' ' -% - .

A ) .
' ;? Dr._Cecll L//Groves : S ' \\ﬁ}_
Chalrman, Gulf Regional Interstate Collegiate Consortium
Vlce Pres1dent for Academic AffaL{s Delgado Junrér Collegg”

[ 2

.
" . - &~ -
K2 . g ' -
. . N . ] . o
1 . (A

~ - One w1tneqsed, during the\decade ‘of the 60's and early 70's,

a marked democratizatron of hlghe_Neducatlon brought about by the

- lncreased enrollment of educatlonally d1sadvantaged ‘Fdents £rom ‘

A

mlnorlty groups and low Imcome famllles, as wel as fe ales. On. v - -
R ’ . Y m : ]

.the surfaee, such a deveiopm t was applauded ’however it preseuted

g

t - ! -

a dflemma to many'colleglaMQ lﬁstrtutlons who desired on the one .
[ ’ ' 'x N

.ﬂ PV .
hand to admlt these ey students, but on the_other hand" to main-

¢ . . " . . L .‘\ . . N
‘tain their academic ‘standards - ;. o b ’

. ' ¢ . 7 . \

: ‘This-dilemma resulted in ﬁany iﬁstitutions offering speciai

- N v b4 - .
course$ designed spec1f1ca11y to easé the transitlon of these ?ew
: -
students into the standard collegiate curriculum. ‘' For example -

. ‘. - AY

Special instructional depar%mentsrbr‘divisidnSJsuch as a Development \j(

" Studies Departmént or a Basic Studies Division, ybre‘created iny L

< . _ : v L.
the '"new'" student is nof so new, having been’a primary concern of

P LS . - . .
"o - ! . . ? p N » 'y C e !
various colleges.specifically;for the purposg of providing supportive
X‘v/ . '.s N A . ”~
courses and services to those 'new" students\in need of assistance,
. ) S ' .

It should be:noted;that for the predominantly black. institutions ‘
. . . . ’ 4

theirs since inception/ L - ‘ . ,
; p . Cy
Faced with the prospect of a declining enrollment and the . -

.




-

},‘ - a/ . .

expectation of service to th? dommunity, new

- \ ,,
b B}

N
oné of*the few remalning underutillzed sources,of growth in ' .. .

-

Y, )
higher education. This new frontier for higher education predents-

threé different yet interrelated problems. One problem is that

) of student rgpruitmént a second is student retention, and a third _
* . v . , 4 . .

is sthdent placément ) R . + ' : . .
.‘ . . - , . * \)-v-' - .

. As previously mentioned the past decade, especially with the¢
) A

. advent qf the community(Junior collsgeanovement and its open door

phifosophy, has seen the dramatic democratization of higher educa= ]

L ~ F 4 \ 1 K]
tion.® The 'open dobr",phllosophy and the active recruitment ofﬂ

"hew students.b collegiate institutions have me With markéd . T,

) ] > A (

sutcess, Howeve ; at ﬁhis point thg "+evolving ' door" function of
. 3 S 7 . .
many institutions tend to, accelerate and free access bedomes as-
v c | .

sociated with frequengsexit by the back door Without successful
o *

completion of éduca 1on goals, the recruitment of "new" stydents
/ ‘

Lo

-

‘8.

~

becomeseaumeaninglessmexercise and® theixr placement unnecessa¥yi, - ——— -

; . . r -

4+ ?‘ 4 M 1"{)

Thus, student retention is a critical factor essential to the g

‘ . .ot

task of provid;ng esucational opportunity for all 5

» L .

The Gulf Regional In erstate Collegiate Consortium soyght

’ to further explore the problem of student retentidn through the /
. w . .
sponsorin§ of a seminar oh’the §hbject.' Specifically,’the primary )
' gurpose of'the'seminar was to'identify and analyze those factors
which;tend to mitigatefagainst the g:paration of "neu" students




from the college, \ = . s . \\T-

The seminar which ‘was conducted on\the campus of Scuthe¥n -

e LN

fe Universfty in New §leans on May 2, 1973 was entitled "Compen-

f-

)

,f, satory Education elatfgnships of Curriculum and Faculty to
N : . ‘
S StgdenE{Retention." Tﬁree distinguished educators were invited
Y, L 7 . e [N . . ~
¥ o to delfver.addresses at the seminar. Doctors Godardwand Godbey'
. ‘-“ . : .\ . \ .
CN addressed‘the seminar on the subJects of'the 1mpact of faculty on

1

student reteq}lon and the importance of curriculum on student S

4

[y % 'c
kretention, respeot{vely" Dr., Smith served as.reactor, critically

’

analyziwg the observations made by both speakers and providrng

% B .
a syntpjsiS'og‘the presented-concepts. : - . s -
v o . . .- . ¢ v ° .
.. Tﬁﬁ*original presentations were delivered as speeches,'pfea
. * . $ .

v :"‘ course "but they areg,I think equally 1mpressiv%,1n writing.

- -

"a - Taken togethex along w1th general observatlg\s and recommendations

\.
-
o .

3 from the conference, they form‘a stimulating and 1nformat1ve'

: s . .,.r; ) SN .
PRSI documentﬁon*studentwretentionT“' ‘ Lo, . :
- ',. i . - >
[ . . -
. - . . .
P . oy
' e W
. ~ ’ > . -
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ngtitute of Higher Educational Opportunities .ol
; Soutliern Regional, ExecutiVe Board N

préparing to enter a career are such that the majority of

| L -

persons must pursue education beyond high school even though-

l ' .

These are the 'new students" now entéring community

s%nior institutions. And among them are rapidly
? L

«
L.

inc¢creasing AEbers of minority-students.’ .

-~ . /‘{[ '
The eqalitarian trend has important significance

~ /

"~ both fgx»admissions policies and for retention of students.
é ..,

Students now-come from a ‘wide variety of pre-qpllege situa-

tions, both in terms of academic preparation.and in term$’ .

-

\ ‘ . ; . . . .
of ethnic and environmental ciycumstances. These conditions

) RN = : ~ &
ha;:\sgrious.implicatiqns for instruction. Unfortunately

many educators do not yet understand these complexities.




'l

»

3

‘instruction t help him overcome‘his inferiority%'

Too ‘often persons of éood‘will toward students who not'many .

-

‘ decades ago/would not have entered post high school insti-

B o Ty

l

' .
at is required. This condition prevails .

. tutions %hinkithat open “admissions plus compensatory education )

will be al} t

‘v,

particulafly in attitudes toward minority students. ;The

o . -a_'

door is open, We will provide remedial instruction, some»

\

times for credit and more, often not " But of course the

L] P
student in the end must coniorm to™ the set patterns of attgin-

ment previously established under an elitist phiidsophy‘

- -

Otherwise, we shall be ""lowering standards.

5

*But whao are these standards’ They traditionall;*

'
-~

include a listinF of courses, general and specialized wh;ch

must be passed during a specific and highly regimented time

e

period. The goal is a bachelor s degree secured within four

academic years and with a ""C" average. If the stiident cannét - °

* ¥

"Schieve this goal we will provide'remedial‘dr“éoﬁpensatory

»

=

We have indéed Dearned a great deal about the

. \ *
pedagogy of compensatory education. We.can improve English compo-

- x

* rd i

_sition, and with some difficulty we are 1earning tg remediate

>

deficiencies in mathematics. Yet these programs ‘often fail,

and they fail because persons dre «not recognized, identfties

.




- . A ane 1gnored motlvatloné and”asplratlons are n9t established”

N - » - e ’
. .. .

L. . and 1ndiy ua1s are denlgrated by attltudes whlch as}ume :

B e g
. - J 2 A
aa . Ol d. I " *

' infErioriiy. Th% retention of "new students will not be R T

‘ A . v : - .
ved w1th1n thc rlgldrtles of EHe trad1t10na1 frame of RN ‘
. e 3. Vom T

ﬁ.ence we-have known.ln Fhe past . But” the change wé;must B

o T
© .
=h

. R ©F R : »n... .' o
b, . achlevﬁ is not a' 1owe”éng of standards Eut-ls rather a change .

O * . »

t "0

in attltudes toward persons who, regandless of backgrounds,

. . o 7
- .

St © ‘. " :
w1sh to f1nd*thexr places in, a contemporary égc1ety wh1ch is © .

N LA <

polycultural and\heterogenous rather than class orlented and™ & '

”
- \ i S - [
"_' L Wi - : v S : N < -~ S

P somewhat homogeneous. .. o [ e NP S
- ‘ S \ - ) & . « . - . *“p’\' .o F ,,.'.'94-) =
’ | - ﬁublrc communlty colleges’have beeti partlcularly YT
E . e . ‘ . _

' ‘concerned with these questidns’because their ole is to Y

- N _' . = .
. \ . . -
serve the total communlty. - But even the private senlor . -

" ’ . ‘.’. . . e \ i ‘*(
°1ibera1 arts colleges have moved’toward a serious concexsn

(Y

e

-

L ' ior enrolllngxand gnaduatlng students from dlfferlng ethnic
Ve ‘ fand cliltural backg ’unds, know1ng that w1thout diversity . .
. " - . :

: i
. the1rtunsﬁruct10n ) (prepares students for the gcontemporary

Ya » i ‘ - .
- s world soc1ety which 1s‘emergfng , . e e ‘
Ve ) . L . . : ¢ " ’ S i
RS For over. fivewaars SREB has been concerned with LA
. ~ N ' - - .‘

expandlng opportunlty for minority students, and " for blacks .
.- Ty : *
' 1nrpart1cu1ar worklng\wlth ali- types of post high’ school . o

” e
” \ T

1n§titutions: publlc and,prlvat \Junlor and senlor, tra-

> d;tlonally black and predom1nant1y whitet\%&n\kge act1v1tles

\ <
ta 8 e, \,\\‘

H B R

~ e




§ ~ » . R T
j\ - ’ Y ! . Ny . NN . L
2 ( ‘7 - - w
1? n »
. .

0 . x
.5 . . .
. . s R R .

N

. b . o " . ~' ‘.. ‘ '
T . related to junior cdlleges, a study of the impact of varioust

)

- _)fv forms of conpensatory instrﬁction éashmade. It was found that
: ! - attitudes rere more” important than pedagogy, that the setting
) /,f/ in zhich the instruction was provided could "turn a student
7. ~ ! v /,
) //}>/ RN on" or could "turn a student off." L B )
'//;,,::; ] ) ‘.';L.. The components of the setting are subtle - - as i;.
" ;o \subtle;as human natureqitself. Generalizations‘are not "

o ;» easily formulated because of the complexity of the factors
SR involved But the following points may have some:meaning to

’ ' the partidlpants in thlS conference. There dre no univexsal

w’

1 -

‘© . models. Each institution must £ifd its own’ way. But a group-

,: o At -

' ing of 1nstitutions such as this consortium may indeed help

- each other unferstand the dignity of‘Individuals-the\needs

Qf persons, the pitfalls encountered in trying to be helpful

& - and/the exciting possibilities in a polycultural world.

. o B
3 o l’aHﬁrf'then:is a summary of positive and negativeiimpacts of
~ co?f nsator§ instructionzon minority persons in eighteen ‘
'Ebs rhity colleges where a3very'specia1 effort ?as being
; J"ma ?/to meet their needs. .
’ ‘ POSITIVE TMPACT = . .
» f : . 1., Three colleges uhose programs uere incor- . A
,— { o porated iﬂto.regular éurricula and which

. Fl P
S were not highly visible reported that/

%

““black students appreciated being a part




—

_of the regular studént:body, eyen thbugh .
oL 'the§ were aware that special help was -
' Ve

K being provided for them. * . L

?.~ On the other hand, black students in three

. ) ‘Eolleges with highly identifiable separate

&

programS'gave'evidence of strong response
-

\-\-‘ 3
: ReLs! Crosss cultural relationships withrwhite

students because of thefr dai1y sharing//

.‘; . . of similar experiences infthe guided studies '/
E .progr i;‘ - . )
‘4 3. Five'colleges-indieated that the manner in .

\.

N ] .h ) - - oo | .

> —

of defeatism which many black stndentéfhad"
. . ;'

develohed. o

activities through the/%rogram. T

\3. Through the guided studies activities black
o . , {

in.realistic terms. e

.
-
(=)

. .

Black‘studengsidisbovered ‘that the'speciali

: program récognized their blackness andAwas

.

R not designed "‘to make us white,"

M. -
*

- which guided studies provided for successful’

experien?e% and achievement broke the attitude .
Blift students were drawn \into general camohs‘
L4
ti

students were able to develop careér planning

N
4

-

Y




J
.

8.

2

11.

NEGATIVE IMPACT " |

1.

%

V- N

; ha}gand the importancc of having a 11tt1e spending meney.

lO‘é The practice of. allowing the student to rewflte

. . ~ . . d R . . 1“ e P
. o" . " - " te * an - ; 4 L
! . . : [ ks - 3 * ) o
The total program helped the black ‘student -
develop hils self-awareness in°multd-cu1t&%al ..
. ) . . . N - 5 N Py * ; ‘)’ . N
terms. - . R
" The gui‘aé,dsétud»y program had helped the entilre_r
nority stad s A
faculty understand minority stu ents. /. \-

On one caﬁpus blacks believed that the . qhﬁcl

special program had helpedladministrators of

financial#aid to coﬁprehcnd ‘their, finahcial

Y - - - v
1 ' % -~

prdblems'particularly as these ncedslincluded'- ‘ L

» financial réspo‘sibili ij‘for their\f\milies o
’ f - ) ™~ .

-

A Y I

Ry
A -

/

r

- papers aud re-take tests was appreciated as )
. p R , . * d

e o ¢ f
representing an awareriess of the capacity ‘
4 . .. ' ‘ /
“ of black sfudents to overcome handicaps ff !

. .
s |
¢

Empathetic 1nstructors aroused confidencL that *

A2 [}

¢
<

A . :
given a reasqnabie chance to do so.

J
- i -
cross-cultural efperlencesx could be genulne and

* ¢

" that the gederation gap, even w1th ‘a whﬁte adult,

A\
‘n

could be bridged ) i ‘
~n ' ‘ . o ; . .
/.

¥

Uncertainty over transférability of cﬁedit for
R B o r

guided studies was a serious problem to black

{
|

: - - ¥ - / N
/’fNj\ students because of implications of 7%fi@iency.




-

S
€ Yt L X

. - -

2. - Some minority students were disturbed when

-
re

. - A4
they were not. adequately informed‘about *
\ .

reasons for a551gnment to guided stud1es.

«
) > 4

3 A negatave factor in seveﬂ%l colleges was

the 1ack of any blagk faculty g staff in -

the program which raised doubts about the . - »
v ibALity’ S . .
’ credibility of the institution's interest -
s . N v 7, & . . \ ‘
in black students. .y

4, In at least one 1nst1tut10n anorlty students

]
¥

= “were aware[of 1aok of support of the gulded

.

studies: program on the part of the geﬁeral

]

faculty and the central admlnlstratlon and

¥

regarded that attitude as a form of hosﬁility.
: {

5. Some minorlty students re ard assighment

\

to the course as raclally oriented and on
L 4

LY

i

one campus had' the ‘attitude that the program
‘ ‘\was.designed ﬁto kéep black students down."
SUGGESTED CHANGES - g _‘ C oA
Each part1c1pant was asked to state changes which

should be made in the college s gu1ded stud1es program.

N ] L & . .
themselves. , . : ; L.
o o , : i

1. A black ‘student assistant should be placed w1th

The more significant onegs are listed below‘agd.speak‘fo %\\

each non-blackylnstructor in ‘the psychology
‘ \V ~ '

A

7

. +13~ 177




-*»\::elementarf and secondary schools, S .

i & . FIR p— : »
course (on self-awareness). p N

¢ ’

Non-whites should be employed to assist in recruip}ng\

¥

minorlty students. .

L | R
Required participation in guided studiesnshould
’ be discontinued (reponﬁed by several’institutions)’“\c/f

, Stronger "familial ties" should be facilitated

. J .

‘k
among students in the program. 4

L

Multi-enhnpc components sspuid be added to the

. , t '
Odtreach ang off-campgslplssibilities in the R

"campus decor.

i

progrem should be expénded. \
.. SRS
“Two- ~-year programsixn special fields lhould be’ )
established which relate guided studies to '
; specific ca;eer ohjectives, such as child care N
workers,;teecherceides,'social worker aides, . ’ . |

énd‘commugity action-wd;kers.

o, .
The guided studies philosophy should be promoted,
througho the institution and even into’thea}

|

9. The grading system muSt be modified so -that it
» s rd )
1§ non-punitive. . . ! -
% : . . .
10. - There must be more black faculty, black counselors,
)’»\t: . . b
and black student\tqtors. o o
B R . & ks i e T
< MG T . n/
14~ O S ’
t . . T .
8, . 0 Ty

e My, : . )
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- 11. Staff in guided studies programs shoWk: have some
” - 'l - . ¢ ? *
{ v — released time gfor follow-up studies of students .
. . -taking the’ program - o .
. 12, \\tourse numbers for guided studies currlcula should
N \ B .
Py be/no different from course numbers in the regular
. ! “ " ' t s f “
. curriculum. . : . . )
.o 13. Moxe’ efforts are néeded to 1nqxease communlty
'. / ’
. ‘understanding of‘the\§uided studies/plan and"
. » 5 ) . - - .
. accomplxshments. ) . $ o
. * ' ¢ - . s i
e - . . 3 i . .
Loy . 14 Faculty need to understand thatfassisting dis- .°
3 A . / ¢ " ‘ ' LRI v -
. & advantaoed students does tot "detract from programs :
"~ designed for the ‘superior. student. '\ﬁiﬁ}@ ’
‘e L Y. N ‘ L).." ‘ st ~ ;‘;:3. ‘ «
' . 4 . e ) o N *
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‘CURRICUﬁUM: ITS IWPACT ON STUDn?T RETENTION‘ ’ Q .

o e . .

, \ Dr. Edsel T. Godbey, .Director \‘ . .
Pt « Educational Improvement Project O\
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- THE NEW STUDENT # . o : o L

¢ 1 ° ._‘ ) 2 . —nd
»

. :
' " The "new student is %ot so new at all. He is nat as

L

R unique and has.not arrived on\;EF higher education scené o

nearly as recently as is commonly thought _Indeed, in many-

[ R L

/ ,
cases the characteristics we have assigned the '"new" student -

* 4

are.rapidly becomlng the characteristics of the normative

L4

' student Therefore, early in these remarks I hope to disabuse

o .

you of the idea that wegere talking about a minuscgle portion
- ﬂ K ‘ ’ i » » . . ‘
of your student bodies.\ What is involved'is not just a . :

v

v

. ¢
.a frlnge area, of the campus. If that happens to betthe LN

' B S . \ .

- h situationﬁﬁ%?,_you mus t anﬁapipéte a rapid change." ) S '
« N . ’ * N )

‘ : An examination of demographic 8ata iddicates most colleges .

, ‘ . ' : . ; '

which expect to serve.their constitutiencies well and to

\ - increase their%enrollments can do so only by signifio;ntly .
C. o expanding their '"new" student populations.'tTo state it quite ' .
‘simply;'this is ‘where the geed is and this ig where the ;;‘ ' i
‘o ' stndent§ are. forthermore% it is a wholesome andﬁheélthy:

. «
A T . coe
. ‘ ,




L% ‘ﬁ . N -
o . , ‘ - . sL . - !
’ v R Tt - . . -, * . ?a o .
thing *£or the educational establishment to have to make this

‘ 7
fy)A gdjustment;

.
- . ot

L]
3

5 . N . , R
The "new" studentsvaré coming from‘these;segments of -

bl
»

\

% -

-,

the populatlon,whlch hé?% been under-represented in Americén

.. -,

Briefly stated this classrfiﬁ'

r,’\

n;re,goverty level persons'-
. - ° -

Obviously these three categorles are not

hlgher education in the past.

-

catlon 1ncludes ‘more mi norr/ies

{ and+more females.

: s ~
' [ 4 o S,
A ﬁhtually exclusive.ﬂ\\\ ) Tl .
. S N " yé#> %\g,t,‘
T4 The 1970 Census shdwod blacks, Mexlcan-Amerlcans,.Puert
« ' Ricans and ;Pdians maklng up 15% of the ponhlation o%,the .

United States but supplying " only 7% of the college students.

{\ €

Stated ariother wayx in the past ncnhwhites have been.enrolled

. K
X

a .
 and re’alned in coll’%f\at a rate of 1ess than half of that

American ‘Indians have, by far, the poorest t

0
~r

for whltes.

) o )

<.

matriculation rate ampng minorrties.

as
_the percentage of minoqz
» . R . 2

R . R . 2
has been a dramatic inciease in

Very recently th
graduates who enroll

. A
ty high school

A recent issue of the Chflniclg

B

in college. reported that,

black h;gh;school graduates now attend collége at approxih\

.

' mately‘tﬁe same rates as whites, Interestlngly enough

*a recent survey of hlgh school semriors shdwed a h1gher P

percentage ‘of blacks planning to attend college than whites..

L

College was .seen by blacks in the*durvey as a vehicle for -

5 Other minorities are also

-soeial and financial ‘mobility.

- « g

B

ES

'”é1

-

«
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" in greater_numbers.

. .Interestingly enough, the situation is f%versgo for blacki

, females.*

- éﬁ .
_ the tradﬁtional collegef Most higher education institu- .

. conspicuous,consumption._ The appearance at these colleges

moving inlthisidirection ano;obviously many polleges are
in the process of getting additional '"new'" sfudents.

“Women. from all ethnic categqrfes are attending co}lege N

] i .

In 1950 only 31% of the female high

~

schopligraduates continued on_ in higher education, By

1970 that figure had increased~to 56%. College attendance

by females varies dramatici?ly “From one ethnic group to -

another. For instance, only 287% of the American Orientals

attending college iﬁii§€é were females; The pkrcentage /

H .
' . .
By A3

’ Vd > . "‘
for MexicanrAnerfcan females was alsg _quite low (327%) .

- Y I

Thex Composed 54% of the black enrolees that year.

»

new" student is likely to pose ‘a tough problem for'

' The .

~ \
“‘4‘ LY

tions have been b?iZt on a system of selectivity rather than

opportunity. «The society that buiit our colleges began "y
7

w1th an %conomy of, scarcity and is ng; one of abundance and

L4 D
. = , (]

-

of a significant number of students whose academic’ credentials -

4 : o .

and personal characteristics are unique:to those to which the
. ‘ - ! 4 ',. ¢ )

- s
13

colleges are accustomed calls for sometbing othér than
. . \ . 3 Lo »
"bd%%ness as usual," .

N

)R




©

dgilege officials'can,safely anticipatée the fpllowing
: . : I A N - et
characteristics in the "new'" é%udents who;natriculate there.

L]
e

) s . . ’
s They w111 tend to' 1) 'need financial aid; 2) not have

. . L 3

%1nastered "st ndard" Engllsh 3) score lower on &tandardized '

tests; 4) not have experlenced a large degree of academlc

% :

success previously; and 3) havena ‘distrust of,soCiety in

. : r . p
general, These!eharacteristics must be anticipated and.under- -
o R ’ . < < - M .
. stdod when curriculum,revision is_undertaken. . -

:

v A very prdvocatlve polnt should be made at this time.

-The prevalllng oplnlons and att1tudes of those who havralegn

b » & - ER
under-represented in E%gh r educatlon in the past are now
N g G\ Pt

dupllcated in many 1nstances by the average stuhent The

.

"maiorlty" student noérexhiblts the same skept1c1sm about .

i
'

society and its 1nst1tutlons and the same dlssatisfactlon

2k P

. -y

with the status ‘juo: shown by the new" student. ‘So, to gnh

increasing extent, coilege adminfstrators must face the pros-

¥

pect of the normative stndent of the Jfuture being like the

v .

+ "new" student of ‘today. \ Lo

RBTENTIGN‘ ’

AN

: An indlvidual .collége has an over-r1d1ng obligation

i

to- see that each student 1t "enrolls 1s;afforded an’ gptimum’
¢ . < R

opportunity to achieve academic (and.personal) success, The

-
.

A * . . -~ . .
fole of the college as an arbitrary sorter and classifier and




AL

re]ector must be dlmlélshed An institution of higﬁer educa-

Y

tnon wouid*lose its 1ntegr1ty if 1t attémpted ‘to guarantee

-~ ¢

- * N b 8

1 spccess to everybody3‘but’¥s equally deffcient if its curri culum

‘ﬂguaraﬁtees fdilure fbr some. - i ; .

. N Any college«whlch has not done so should 1mmed1ate1y

»

.’ 1n1tiate a*contlnulng study of its. retentlon record A wide e 3

F3

) range/of factors can be taken into cons1deratlonv It qught

- to be possible for ‘each of you to compare the retention rate,

soc1al sclences, requlres student a1d {1s a commuter and scored
at the 60th percentlle on thqbs A T Wlth that of ‘a student
having Q_dlfferent set of characterlst;cs.a You may well be

surprised (or dismayed) at the results. - ' .

"cglleges is in order. I am avare of Ierge community colleges ;

or more each quarter. More properly 1t should be called a
"turnoverygrate, since many of thése involved reappear in

« « later scéool‘terms. On the other hand, there are the ex- T

v

whose students are -boatders and have few financlal problems.

Many schools in this category worry about an annual attrltlon

JOCREL)

e

* LN

for example, of a white unmarrlea female, wbo majors in the

.

" An observation dbout relatlve ‘retention rates among

which feel qulte com£ortable with an attrition rate of 30%

/

* cIusive"colleges‘with highly selective admissions reduirements

AR

-4

o

N rate of 10%3

- .
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cte ! . o g ey 4% !
For several reésons the "new'" student is more likely to
; , . ‘
% J . L v

. Ny ‘ . SR
y be a dropout problem. He is likely. to be subj%cted to stresses

of a nature and intensity- unappreclated by others. +He shares

a

¢
the usual adolesce&t stress of his eallege mates, but he may

-
] - -

well also face the added burden of cultural d1slocation in a

. -

threatening.environmeht._ He may "be intimidated by ag;academlc
N \ . X s a

-

| challenge\that will strain his skill attainment. The "new"

.

sfudent may exhlblt characterlstlcs whlch by the standard

measures, would denote aberrations in other populatloP groups

' o *
¢ But extreme care must be exercised in 1nterpretatlon and d1agn051s

' v

L4 >
! These characterlstlcs, especially én the case of m1nor1ty groups,‘

L
-" ’ . A

are “$imply the result of subcultural norms and not aberratlons

. - Ty

in the tradltlonal -sénse, h ' B N

[

Speaking of stress in the college llfe, Charles Frankel
-* reported an excellent example a few ‘years ago. A Dean of the

local college made a speech to. the local alumni in which he

\.’

explalned the reasons students behave as they do. His&gemarks

' 4 -

Wenegsensiblefahd»quite reasonable. This, ‘he explained is,
a perigd of‘intellectual challenge as well as physical and
_emotional change. Ihe-students find themselves in a worldL
unlike the!one_thep evioubly occupiéd r a world that does’
not*,exisj.: 'outs'ide'ccéege‘walls. ‘The ‘pre'dic‘tab'lge result

¥ ' »

brings out the basic emotions of insecurity and uncertainty.

K]




Therefore many engage in moral or political experiments which g‘;

*

may. seem capricious to .othets, but which need to be under-’ - Lo

&

o
el

stood and tolerated These-are efforts by students to findf e

3 d v,

their oym way and to show they are full fledged individuals. . N
£ : / ’

It is- helpful for them to know that in their-college, rules "+ .o
,b's .

~are rules and regulations are regulations. This gives a "
sense of safety in ‘an otherwise bew11der1ng worldwf e epen,

| S el
‘The~editor of the campus newspaper-read the’ teﬁt of y

1

the Dean s 1emarks and proceeded to pript an explanation of

Y ,
. th@rbehav1or of Deans so that his fellow students might . Coer
. N

better understand - His printed remarks were sensible and quite -
: o 4 @
reasonable.f This, he explained is a period of intellecﬁual .

-

challenge as well as physical‘and emotional change “Eor Deansa . .

-
1} a

’ - ’: N * P 4 i B : t. ° * v e N
They ind themselves in a worid unlike the one they previously . e

occupied A world that does’ not ex1st outside coklege walls. ) . 1

The predictable result brings out the’ basic emotions of in—

‘ security and uncertainty Therefore, many engage in moral .
or political\experiments which may seem capricious to others, =~ Y.
but wh;:h;need to be understood and tolerated‘ lhese are A ,ﬁ‘ |
effortsihy Dearis to find their‘Pwn~way “and to showf;hey are : *

2

full-fledged ndivﬁﬁuals;’ It is helpful for them to know l w. e
that in/their college rules are rules and regulations are * . |

P
regulations. ThlS gives a sense of safety in an otherw}se

. -
» - - L

sbewildering world. . . . - e v

M -




If stress is a problem for Eollege administrators,and:' ) “4

-~ o .
v Al

for "majority" students it is an even more severe one for

o .

¢ the "new" student. Retention is directly related to al- N

- - ‘
. - . z

leviating these anxieties. A survey taken in” 1971 ‘showed . .

.
[ * . - v L) » . .
. “ - -

_that one college enrollee in six did not even want to be in
. ’ 4 : ) 1/ ) - . _. ’xr-/\
- c011e Pressured by parents, the draft employers .and ., Do

s001ety in general “he was ‘there but was most ungappy about <.

e e e an e

. it A fear of failure is a common source of stresgg'especially
/l * s
for the "new" student who may well find failure a much more

,deyastating experience. o X ' . o
Counseling must be’ seen asea phase of durriculum. But o ;

it is the facet of curriculun;related eiosest”of all to’re- ) .

‘tention of the:"new"‘student; " The non-acad ic needs of the
" student Will éreatlﬁ Hetermine his academic problems.. Traj
dltlonally, counseling has cons1sted at best, of telling a

student whether he is off probatlon, if he has or has not met . .

certain degree requirements_,, or that he has Cot attended

Fresﬁman English diligently enough. The typical student will

be given counselor therapy most often because hiks behavior

<.
'

1 represents a departure from the social rather than the,

» !

academic modes of the coilege community. This procedure

.
- 5

has probably not been too damaging for the regular student.

'(It probably 'has not been very effective, either.) The

primary reason ig that his non-academic behavior 1ikeiy has,

1




S

- after approval by the faculty in formal sessions, is far

®

* ) 3 * Y. i

-~

_ not Been»of.paramount imporé&apce in.his‘aca&emic'perfofmange. .

: P ‘ ,
The opposité js usually true for the "new" student. His

- [N -y .
3 - N K

> Y

) ~non-academic needs will greatly deterniine his aCadenic problems.

l »
=y » ' -

He 1s sure to Qg retained to the degree these non- academlc

:ﬁ
<>‘

~need; are met. ° o v . o { (

CURRICULUM ., - S e

Currlculum is cons1dered here in an expanded sense.

_Tne'teyn‘simply re%ers to evefYthlng that happensgto a

fstudent“hnden.theAégspioes of the oollegen d?ne curriculum 1s o

the "onitnre" of,thé institution. Spmeoneéonée éefineQ?qplture Lo
- ‘ 0 R . - e Y

as the sum total of;the_ways a gtoup of people'behaye. Qtners

insist a collece hés tvo cufricula: an informal.one anof; .

f

, e . - ' »
formal one. No suoP distinctions are made here, although the.
$ v

formal currlculum as, descrlbed in the, institution' s, publlcatlons,
¥ . . < “) . P 1 )

!

R TN S
B .

< . e e

eas1er to descrlbe and deal w1th
. ¥ . .
k There are some'generalizétions about curriculnm and
. ‘ K v A
student retention which hold” true.for all type of enrollees. -

No college should attempt to "east its curriculum,/ih concrete"
. ! PR [

’ K ~
~ . - ..

for, a period of time. ‘Not only should the ‘revisions be’ ..

continual, but everyone concernjé 1nc1u in students, should [
P .

‘be involved In legal, termlnology the students are certainly l

i

"parties at interest" in the matfer. The minimum four years .

a student spends acquiriné a degred represent a sizable slice




CoN N Toer L , - ) L
‘s .../ ’ . / . ‘,, . . .. |
N ) . L “ ’ ., . ‘:.b“ . o
T . of hié;entire\liﬁé. T6 an, entering freshman a four ‘year - 3
. e e neE N : e
L period constitutes nearly one-fourth of his entire 1ife span
SR - L . S
S at that time. -Little wonder that he_ is coneerned.- / " '
- . R ’ . ) D ,‘“'::-*-"- . o ! -
Yoo Attrition is most likely toc take place during’the ° o

. -
N -

- freshman year for a variety of %éasons; most of thép tg6 o

>

‘. . N Cs * ” R R » .t 7

vious ¥o point out here. It is- the freshman at the large
. N ,o. o~

T university who must enroll with 60C others in the lecture

/ i)ort:iorll, of general chémist:ry.. ‘T-hey object': to being computf.

’

numbers and to having cdntact only ﬁééi a procession of power-

» .

- less and disinterested'teaqhing assistants who have their -~
¢ . ) ' ':‘ ) ——— 1” . . N .
own problems to solve, This process is a joy to the insti-

tution's cost accountant but not to the '"new' student who
B o
! j ' struggles to cope. » ‘
{ 7 . : C . .
; Students are not uninformed about. these situations.

They object to an internal accounting system where they,

L4 ’

~in éffect, subsidize advanced professional and graduate
. . ¥ — »

. education. Clark Kerr noted the decreased attention to good

] teaching ovetr the past few yeais'by observing that faculty
C, - '
in loco parentis is dead, but faculty in absentia is much

,‘ ‘. with/usf ot : T . /

. What kind of curriculum does the college with ’ : <,

i

conscience move toward when it earnestly wants to decrease

’

. o attrition and Jto fserve all its students mofe effebtivély? V
i . > -

-

It is childishly simplistic to thiﬁkKof installing a new

.
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curriculum in. the ready manner a defective bulb is replaced

o -

The pervasive and all encompassing definition df curriculum

e e 3

R e ———

glven earlf?r rules this out anyway What college offici”l
" y \

‘ need to do is ‘to keep a ba51c set of considerdtlons in mind

" and satlsfy each of them as circumstances allow. The follgwihg

- 'sbf

. features characterize the qurr;culum of a colﬁegsﬁylth a

, " ) }

: ' . ) ,
_.conscience and are directly related to serving the "new"

. Lo |
~ - - . « i

student better and to his consequent retention.

,
N H
3, i

. » ]

1. A comprehensive counseling prqgram[ie a necessity. -

What is intended here is an active, not paséive, o

counseling technique. The individual counselor

i & . s

. 'should freé himself from custodial"functicns;’ N

N L

W . 1 .
extend his working enviromment beyond the office
- { Y g
[ . ] B
and assume an ecleétic approach in methods, cir-
‘\‘ . ' / . ’ d -

. cumstaqges and techniques, He)pﬁsf be available,
4 R i

‘but not toc solicitous, aﬁfirmidg but not assertive.
. i p

ZT‘“Ffﬁancialiaid—takes~on~aeneW~signi£icance- Not
!

‘ 5 .| . . -/
only will a far %reater percgntage of the Tnew" .

/

students require such assistanée, the amount‘yeeded

for each individual will be at a maxrmum Ihus'

the total financial aid needs!of the col} ge will

> . Lo '/' /\
¢ .

-escalate dramatically Remember the garlier point

!

that thél"new" student 1s,not going to perform

cademically unless his non-academlc needs are met.

! - ) 30 {" ' {Jir




)“°\ o 3. A competent,‘sensitive facultj‘with a reasonable ’ R
£ . 4 ’ ’ ] ' . o ’

ethnic representatiqn is essential. 7 o

-~ ' ' >
* .

;,m_~nn»._ 4, The individual courses should" entail a chance for

- e Y e P

* .- _the student to earn credit, providing he hag
j‘ /

o Lol mastered the requirements of the course. Strictly
v . .

[ ‘ ‘ non-credit remedial courses are dead ends for

- both students and faculty who are séntencéd to

— LI

- - ‘ - !‘;hem. - : - . S

5. A\non~bunitive grading L;stén is possible.“ It is

:}” ., not absolutely necessary to bestow a- grade*hn a -
:: ‘A ~N course on, the last day of the term.- This -can be- - L
E . deferred The 1ength of timeﬁa student can \S ‘

PO " ) stay in a course before dropping out without ’ .

’

o‘- : penaltY can be quite flexible. R Q‘ .

L 6 The college should move toward putting "hard"
. o . money ihto its counseiing and developmental

curriculum efforts,/ Thi's is a basic decision .

@ : n s
«

, i /of extreme significance.-~ .

A~
v

7: ﬁnrichment dpportunities ought to be available for
. , ) . all persons in the college community: faculty, ¢

' students, and adminwstrators.

3
i X . -

t
8. Faculty who teach underprepared students and do

-

’

. Ca it well have a high order of skill and -expertise.
This should be recognized and rewarded. .

hd t - RN

‘ : ) - : o -27-3%
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- " The writer is not aware of a magic new way: of doing K

Y >

- things in higher education which allows both'students and{

faculty to overcome educational defic1encies both effort—', .
N -~ ‘ : i . P
;ln_ll_.lfwwlhlesslv and quickly. There are; however,‘ways t0'make the L

s 4

N
AN

g o process more effective and enJoyable. fEssantially, it is

‘;‘ not enough to be magnanimous and to aecide to help . students

Ld
.

‘adJust to the college. The college is obligated to make ]

A3

. -~ adjustments to the students., _— ) { ‘ .
y e 4 . . L
A _ The purpose of these remarks is not to advocate uni-
L 4 . , ...

versal college attendance but it is to advocate open access.

A} "

= e o ™ 7 m- ~
s -4

! ' Access entails more than just getting into college, 1t denoteo

£
K

1

> - an equitable opportunity to succeed cnce there. A'college .
e has no business enrolling a student unless its curriculum works “

.

-
e

- for him rather than against him after he_matriculates;

»
-

o A . .

Q- ‘ B A
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~o——-—  -- - It has beenamynfirmlﬁrheid_view_for a_ 1ong4t1me that the

REACTOR ‘RESPONSE
' Dr. Herman B. Smith, Jr. - .
Director Office for Advancement of Public Negro Colleges,
National Assoc1ation of State’ Universities and Land Grant. Colleges

. . .

t

. ?

s
A Al

.

educational and s%rvice needs of ‘this region and its people can
. 5 .

. be met.most effectively and'most”productively.by well conveived,

\J
expertly managed, cooperative relationships between agencies and

- -

institutions working in concert to achieve mutual goals. { This

»

R

-

pattern of cooperation is, of course, somewhat new for us in

LouiSLana, and in this region of the country., I Judge‘this con-

sortium to be an example of the approach that, T think is SO very.

&

necessary and which I think is going;to communicat® very good

' things about our fine region for the rest 6f the nation as we

, ALY

move ahead in futurq;years.\A

I believe very strongly that our great nation in the years

- ¢ oYL e

}
. ahead_must be more responsive than ever‘before to the needs, the6

rights, the potential, the aépirations, and the motivations (and

there are many positive motivations) of its disadvantaged and

-

o “

‘( minofity ci-tizens. This priorityomust ‘not " g0 unattended

] . .

Ventures such as ypur consortium are~consistent with the goal of

responding mere effectively to previously underserved groupéf)

) e Lt . - -

I have not had the benefit in advance to eoming here, of

reviewing the papers just presented. In one sense, ‘then I am

o




- .

[ . . ;
‘have been closely associated over a period well in excess of S

. haﬁdicapped as a reactor. However, it'has been my privilege to, ..

-

‘ twenty~ 4?é years WIEL 1nstitutions dedicated to serving C

.
-
‘v 1 Y

. v students such as those we are serving today, beginning with my

.

e ’ first year in elementary school and continuing to under-
" / o

s . gradhate.college I have been exposed intimately to gradu-

.v\" . .o
ates, student teachers and administrative staffs of traditibnally‘

black colleges. My COHClUSlon after this experience is ‘that . A

. B - .
.-’ 4

ghese 1nstitutions, conS1dering all the facts, haye beén out~@é3

A}

o standingly effective institutions 1? serVing a neglected segment

»

y
of the population and serVing ‘this section of the~popu1ation s0

-« - vd - ’ st 4

well that today these indiv1duals in many'caSes, with no other

? - preparation than that gained at the traditionally black insti-

”

. . tutions, have taken and are"handling responsibilities of real - .
% : -
importance all aqrossxthe cbuntry and for thatmmatter throughout , .

. . Py . - ,
- * v . . . » B

«

the world..: - B «

' Happily, the contemporary era prov1des the traditionally .

=

black colleges with some much needed help in serVing the needs
! .

and aspirations of our disadvantaged and espec1ally minority

t
PR ‘e

students. %fpecially appropriate, in my judgment, is today's -

' emphasis on student ietention as a major consideration in ex-
y ‘ !

—_— panding enrollment of disadvantaged and minority students. So,
. » ‘ . . -~

I do not feel out of place or ill-at-ease at all in reacting

. P A . . .,

#

N '




to and participating in a conference such as this'and addressing

”

the topic which has oeeh'set for. dur attendﬁon today
Someone *mentioned eaflier the possibiTity of my . collusion

with Dr. Godard and Dr. Godbey I ought to tell you that we

’

have been.engaged in collusion for at ieast the past slxeyears.

:;n;fact, when Dr, Godard calls me for 1unch he usually’says,
. 4 . ¢~

"Herman, we need two hours; if .you don't‘have two hours, .let's

P

not schedule it. " And we find*that we need that much time to
retire into a corner and discuss at Lingth many of the difﬁerent

'kinds of considelations such as the two speakers have been addres-
e

sing this morning hus,:I~EEifiii‘fhat you would not be sur:

2 b
“//’prised at my expression of general agreement with the point of

A

view presented by the two pkev1ous speakers - an agreement that

¥ . .o
I do not honor just because of my own convictions and past -

Joke—

experiences.

. The opening'remarks of Dr. Godbey, in my judgment, are
direSZEy pertinent for us, and should be tadken as a basic’

o

element in our subsequent p1ann£ng here today and in the future
by GRICC. TId terms of my’own basic professional objectiyes, I

am -specially sen31tive to your obJectiye #B Those of us in

]

the Southern region have an edge on people in other sections of

-

‘the country. We are able today to say that we are pooling our

(3

resoq;cés working together to address our'very crucial and

serious 'people need' in the region. To the'extent that we do
, \ .

v

-31-
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. ;1'..._ L : /
’ this increasinglyt other raéions and other groups of people will

- i —

nOt be able to reach s in,identifying, seeking;‘and actually o .

-

-

. securing'the resourceg we need to do the job before us. _,B :

-

. 1 would\ Iike to reiterate fiye elements of D&VjGodbey s

presentation that I think might be the primary points.' Surelgko
;)

, they stuck out in my ﬁind These might become talking points for

- o

our’ later discussion/' - . \ . .

- - . - . I// . - . . . .1

His'first séntence begins, "The new student is not new at

all." Now, that isma—bold~assertion;*“lt“i3“a §triking tiggﬁzy“m.” B

I l
which in my judgment, “should pervade everything else that we

‘. ~...4u_.--~«»—-—- hnd

discuss.’ "The new student" is the latest euphémism that I have
,f_ heard about t%is group of individuals. He might be newly dis~‘

covered by various institutions - but he has been known 6& many
‘ :"’&

important, successful teachers at institutions through the years.

) 7

We ought to remember this - ‘that. the "new" student (and each

» +

time I say that, I have it in quotation marks) is a euphémism

'which might be a bit more palatable for various reasons - but he

is not new at all., In fact, and I've been out of college

O B

. .thirty-fivé years, I was a "new" student. I was not new at the

L4

first institution where I was enrolled, but wheq I enrolled

) someplace else, I was then labeled’ as a '"new student " This .
' 3

would suggest, then, ‘that there‘ought to be, across.this ‘section

.
»

of higher education, any number of institutions that have extenh-~

1

sive ‘expertise in working with. this population of 1ndividua1s,

)

«

A

.
w
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‘the disadvantaged-and minorities. " The second point of Ed's which

stuck in my’mind is just as striking, as fundamental and has
:‘ EEN ) - * »
some very important ramifications, some of whidh might escape '

AY

us, so subtle are th@iy5 I would like to repeat~h1s statement,

- "The 'new’ student s characteristics are poss1bly becoming less

o

unique in terps of .our respective college enrorlment, from-several

points of view.r He has suggested that the characteristics
‘ \
ascribed to the new" students are becoming more typical of the

e

normal student in terms of the fact that studentsrin general
-

. N :
today are less accepting, they are more skeptical; they are

‘\

14

more assertive, and they are more independent in their responses
e
to us, They are more demanding in urging and requiring that our

\

procedures and our substance be relevant to their life's goals.'

This is something that many of us in higher‘education and

secondary schools have not experienced so "fuch before because

I3

we have had mbre of the quieter students who presented themselves

- as blank tablets for us as master teachers to write on and who \\\.
" 1 RS . o .
scooped up everything offered by us. Today's studpnts think

s

nothing of leaving college after the freshman year, if they decide

that<;gﬁ?je are talking about is not relevant(to their perceived

~ (3

life godls. These characteristics, then, of the so called ey

¥

student are not that unique to an increasing extent. . .
. - '

- B . k)
I recall that while I was a staff member of the Southern

~ . \
: : M
- >
, .
) .




. ] . . T
. \\\promlsing are some oxr the biggest 'rabble rousers' or 'most

no-

Education Foundation, we prepared a pamphlet entitled ""Higher,

Education for High Risk Students. Some' of you might'have/sesn

/ . R

4{that publication. Some people in the 'Foundation felt that we, were

1

talking about black students - maybe to a large extent we were.

-

Buﬁ I said to the Director;” as_ the only black staff member of the
Foundation in its 100th year, "I can build 'a very strong case for

_ the point of. view that in higher education today, all studénts

RN

are high risk. You cannot predict what any student will do,

regardless of the kind of-home he comes from or his background.

s B
] * -

ln many cases, the very ones t at we think ou'ht'to be the most
y Yy g 1 d .
[ R *

incorrigible or 'non- cooperative or \un-movitated', or what .

*  have you. W& must, .be very careful then,, in our generalizatlons

to not necessarily equate highgnisk students with minority or a

black." 4 ‘

My third observation about Ed Godbey's paper focuses upon

LS

his assertion that the extension of enrollment‘in.higher educa-

~
/ -

tion, if it is to-occur, must of necess1Ly include increased j' ’

>

numhers of 'new students.' In the National Associatlon of State

.

Universities and Land-Grant Colleges, we are receiving reports

that many of the major universities across the country -~ and of

[ ] »

course, our association includes the University of Mississippi, t
MissiSsippi State Louisiana State Un1vers1ty, University of
Alabama, Auburn, etc., -  1re not etperlencing substant1a1 increases

A

e

*




R .
- 5,.5

, in enrollment for various reasons which many of us can understah\\~</“\

i

So, the extension ‘of enrollment in higher education, if it occurs,

-~ . .

- Ed suggests will be .the new students, those‘individuals who
- \ . 5!’/ X .t
Y. have been Seriously unoer-represented in the higher education

e ’ ' -
. = ’ -

population through the years. This is true in terms of enrollment <

< - 4

%f"‘: ? - 'in all curricula across the’ board and Ehis is true “in. all of the

?;-;~% »" ) major professions that we can‘thinkaofain the country. ‘\\Nt"*
_M c - Sunday aiternoon I'11 depart for‘a méeting in’ﬁashington 5

[ ~.xhich is being called by leaders in the, profession of engineer-

N e

,ing, for‘example.‘ These professionalpengineers and administrators

*

P " from places like Generalvﬁlectric, Westinghouse .ad so'forth, B
. AR , A . . ... A
are coming to Washington to meet with educational leaders and

. . “ .
L - ’
", . R . . .

'] deans o€ engineering schools from across the country because of
~ * * -

«3
.-
. ¥ >

_their grave concern about\bne\conspicﬁouslfact: ‘that the :
. N ? .
engineering enrollment today of minorities:\es;eciZTIyrblagks, -

4 .'. is only one percent at most This is.true despiteEd's report
of statistics that say the blacks make up 15% of the populationA
' ' : T Y < S
today. Their presence in the academic curricula leading to the

e professioh is not over 2% of the totalsentollment today. .
. LT MRS . z . ) - ,
» . '(Corporations such as the”Genetral Electric Company, have said
" ° . that tomorrow'this~enrollment must be increased-at least ten-

.t

: -

- fold).: The Senior ige President‘of'Gehéral Elecgric Company

« has made speeches across, the country about this glaring problem.

“ ‘ . ° .
N - . .
- . P

- - 3 , — . . .

. “““‘~u~,
i, - o B
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-

The enrollment of minofities,(particularly biacﬁ, in engineering, .

I

and the subsequent preparation of people bj~the_§rofesaioqal

schools must be:mu%tiplied by at least ten. The sa@e statement’ e

T

 is true for minbrities as we move across the Eééio; Theze peopls .
A . . .. - -d Yo

.

) N
[

“have not been included befére. In the'state of Leuisiana, we .

providing higher educationaf opportunities for‘miﬁorfties.‘ _ .

-

v, N B R ;

N c . »
know the institutions which through the years have had ton bear |
, ; 18 t . yeax A

and have bqrneﬂadmirably.and acceptébly the responsibility for

l

Evidence suggests that some responsibility that has changed

*

- . -

is belng accepted now‘by other eduCatlonal instﬁtttion A 'y

s ' ‘/

associatlon such.as this consortium wil1 make an excftiﬂg andg

13
- .

outstanding contribution to the improvement of that condition,
' :' ' o . ' : L .
The report was gf@en to us by Dr. Godbéy‘tha% there 45 & ¢ - .

higher percentage of black seniors,blanﬁing to énrolflin.college

R

. tomorrow than white seniorsf “Fhere is nothing disturbing about

e

thls because therethaVe been such few numbers of blarks enrqi?ed

I

2 -

in the past and these people st111 see eﬂucation and sound prew

1 - . J

. ~

Qparation as ‘the means,to improve,their station in Iife., Thus,

itfseems'that if there is any group of institutioﬁs“ﬁhat has the
- N 3 X d ,

respoﬁsibility to address this societal need, it.is our very R

1
- « - s 3
. - - ] . —

be - P
fine public institutions -~ two-year, fournyea;, and graduate

level. - Therefore, it is entlrely appropriate that- we are

»
- - /

assembled here in a meeting such as this to learn how to .address

¥

. “ -

’ -

5. B '
- wr ! 0 - et
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’

the serious task more effectively; more harmoniously, and

" be educated;

4_’;;,,¢ff’*’they have set for themoelves.;

& “; R L . L, ot

ultimately, moré prodﬁctivélﬁ.' .

Basic polnt number four of Ed s presentatlon_suggests that

- e y

bd -

an increase .in enrollment of "new"tstudents means that the college

v
’ s

- ’ v . "

must change also. Change is not “for the students only. When
! —~

we speak about curr1culum change in this context we are not

. ~ R
necessarily talking about courses, but procedures,wpatterning of .
etc. These are kinds of’change

experiences, student support,

that will have to be engineered, 1nterpreted supported and. con-

t:Lnu,ed in 1nst1tut10ns \:hat commit themsélves to servz.ng now

o
‘.

more adequately in a larger sense ''new" students who enroll to

-

t : - . :
These students will be educated if our variou

<

instltutlons organize and maintaln with public funds, progrAms

>

and services designed to éccompllsh the difficult goals that

P
-

.

And, finally, number five. I am very'much interested in

this one also.

¢

Change by the college must include a diversifi-
¥ “ R . t
cation of the,college staff, including the administrative staff.

We don't successfully undertake a new role of service to a more

-

° -

heterogeneous student population with the same historic homogene-

- ¥ -

ous faculty and staff we have had through the years. I am sure

~ ]

of that. Undoubtedly, this is one of the real sources of stress

:

for the new student. There must be some people there who look

A\l

like them and who understand easily how they think and who have

’ )
k4 .
b ; ’
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7 . v . . - .
’ ., . *

tasted some of the early life éxperiences that they have tasted

and who are able to be appreciated at once without intensive .
:’) ¢ - ""b
' struggllng and effort to try to seé what is. it they are, talklng

about? 'What'causes them to react in this way9 And I would say,

the 1nstitution that has the most diversified staff the insti-

tution that ‘has the hete ogeneous professional resources, there

S ~

v ' _is the institution best equlpped to serve new and old students.
Y

[
This would’ pro;ect also, then, that those 1nst1tutions that have
f j extensive'graduate level programs and .which have programs with

professional components must not only prepare students enrolled

. .
- - o« . *

there today but must do what I know Dr. Sims and his associates

q i

v ' through the years have done at Southern. Unlver51ty in Baton

z ._Rouge, and that is to so motivate their enrollees that they see ﬁ
- not only an‘opportunity to do today's job hut look at themselvls

-from* a long range point of v;ew and see a need to extend and con-
. . . . '

year course. I am talking about the need to get more minorities

‘tlnue their formal,education beyond the two-year course or four-"
eiffrolled in and. through graduate level and professional programs.
|
|
l
|

}
a <
When I first came to Southern University, it was somewhat
v & .
\ amazing to me to see the effectiveness, consistently. So not

v -

just this last year, but through the years, in taking young

o blacks from rura1 Loulslana to a level of preparation and mq_}-

a%

vation, schools like Seuthern regardless of what kind of facili-

ties or equipment thsy had gﬂrwhat kind of 1ibrary they had, so

.=38- A2 . .

i .
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+




T P ‘ J

worked with those young people that when.they completed those

four years, they went to lowa, or Wisconsin or Minnesota or
NYU and I wondered well how- do they do that’ They don’t have
very much here - how did they accomplieh so much in four years”
) Then, after a few years, you see these Ph D.’'s coming back frOm
Iowa State University, Wisconsin, the University of Michigan,

and what have you. = But that institution through the years saw

> h *

its role as not being merely the preparation of these young
’people where they are now but also the responsibility beyond
these two or four _years. That institution has done that and,;now
since we are in an era where one doesn' t necessarily need to go“
to the:midwest, or the east coast, or\east, for a Ph.D.q unless
he'wants.to, that the numbers of such individuals being prepared,

now by Southern University will be enjoiped by many others and

“should be‘multiplied many-fold. And if that taskiis addressed,
Aiffthat glaring need is addressed, it will not be difficult for

' Southeastern Louisiana, Delgado and'the§University°of Southern
¢ .

Mississippi, etc., t6. identify .and recruit It will not be se

difficult for them to secure the kind of. professional staff mem-~ ,
N

bers that they will need to diversify their faculties and admini-

strative staff So I am saying that Dr. T.T. Williams, Dr. Asa
Sims and Dr. Bashful and all the others who have been doing this

through«the years have allies now and that by pooling our

‘0’

, resources and sharing this load we ought to be able to multiply

hd 9
v 5 > . -
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- otb the University/of WisconSin for the First time in 1954 and the
I

ﬂ /f Faculty - A Critical Factor In Student Retention, Now this has 4

) "~ - “ . ) 7" . R R
‘L@iderably the num:/y of well-prepared professionals who-are
"

ab e to present they elves to form a pool to help us diversify

6 -
l

oy profeSSional taffs in the manner, that Ed Godbey was talking

\

-

? &

about in his P int #5.

-

/ And I/yould like to move "to ﬂr. Godard's presentation on,

great meaning to me because as 1 have had a chance through the

/ 0
|

years to reflect on my college education and to look back upon
/ . !

/

- what I was exposed to in a tiny 1nstitution that had fewer than

/7 '

300 students, (of course, I, like Jim Godard happen to be a

product initially of a small priyate institution in Knoxville,
I .

Tennessee) which had almost no Ph.D.'s, a few buildings, and a

1

////small inadequate library. How do you account for the soundn:ss

A

of your education when you present yourself as a deep Southe

’

who in the University of Wiscongin, was able to do the work?

o

>

course, there were no black studies, no black dormitories, no

4

-

e
black anything, everything 1nclud1ng the snow was white. I went
e -9

Y rd v

only time I saw -any blackness was when I looked in ‘the mirror. |

l
- e -

Yet, you do th work and _you come through and say how does that
happen?. How 4o you account for, 1t7 And I say now at this point
the greatest factor invqlved at KnoxV1lle College was the faculty- '

not how many books we had, not howamany Ph.D.'s we had because

1 knoﬁ too many Ph.D.'s who aren't\able to really hold their

’ T ‘-40—_44 . S ' '




1 think that is right.

- 3 ¢

positions. But that is not the’real'essence - it is the faeulty,
the person, his outlook and his subsequent procedure as outlined
by Jim Godard So there again, referring to. my eaily Baptist

background I am prone to say in a loud strong voice,,"Amen .

- . L \
-t

4

"Dr. Godard said we don't yet have a semantic definition of

.

what we are talking about. Yet I am not concerned about that. ol

»

One thing about professibnal educators is *";at we take so much

time trying to get thlS thing so defined that we write a whole

/
paper on that'and have not addressed the substance, In essence,

14

we all know that we are talking about the redlity of oﬁportuni-
. ¢

il

ties, the extension of opportunities. That is what our entire

nation is all about - the improvement of opportunity and the °

» .

accomplishinent of‘tﬁese opportunities and objectives especially

PR B -
" -

in the conteit of minorities andZdisadvantaged. it isn't a
difficult concept for me at ail; I could'just call it XYZ and be

."~

just as helpful. I dpn't care(what we call it! "The measure of , ™\

) ’. < Ll Ll
' success in this area," says Dr. Godard, and I agree, ''is more

closely related to faculty and'administratiue attitudes than any

other single factor.'" Now we can just stop right there and i

- *
’

. ’ !

-

concentrate on it.

It‘is interesting to me_ how many fine(young people, poorly

.

prepared, but with great potential;.rights, aspirations and moti-

vations, etc, .came up to !ast Tennessee from the State of

’ ’ [E




( MiSSissippi."Apd I remember this young man who is ‘my, friend

today who came from Soso. Now if‘§gu don't travelhup the beaten
patﬁ, you might not think there is a place calleq&Soso; it is

there, ana it is on the;map. He came to my little zbllege from.

e

‘Soso, Mississippi, and had less than $25.00 in his pockef., He’
.came beeause‘his\family waé determined Ehat he would have a
formal eduéation because they kner that if he waslgoing any
piace in life, he weuld have to have it. He wae determinee to”
get it ahé he had to go where ir was. JSo he tqlé me ''Herman,
when I cam°~u#'here 1 was so' country and backward that T didn;t
know anythlng" and he had fewer than $25. 00 at th&s p01nt Now,
thlS college has always had a Well 1ntegrated faculty and staff.
v When I left 25 years ago we had plenty of white peéble on ' the
faculty and plenty of black people - we had a diversified

faculty and that is what made the dlfference. The President

peered over at(hlm and said, "It w111 cost you flfteen dollars,

for your enrollment, do you have 1t?" ....He didn't have but -

v /

7 . ‘about $20.00, so he just gave him all'of it. Now that wouldn't

do the job and the Presidepmt told him to go on down to the
- r /7

. physical plant office and take a job - "Put yout hands on some-
/ - ’ ,

thing - get to work." So there he was, fine raw material, straight

from Soso, Mississippi, in a most crude condition. Today he holds

l -
“his Ph.D. in.Mathematics,from a fine Eastern University and the
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;s

public school teachers who have come uﬁder him, all public school’

L d N
b .

teachers, not merely black public school ﬁeache?s,\dgclare him to

’ AN . -,
be one of the finmest mathematics teachers they have knowh. He is

*a Tine.Mississippién, prepared, not because he had money,,not be-

Y kK4
.

‘cause he came into avcollege where there were plenfy of Pth.'s;

h extensive, well-stocked libraries and fine bui}dings; but because

- &

there was a certain kind of faculty with whathggm Godard called,

. and with which I agree, ''the proper attitude," "The failure‘of
faculty to intefnalfzg proper attitudes," so hefgzys, "ig a factor

which influences profoundly the retention of students."

I had the pleasure at Southern University of teaching
sophomores, from all_dﬁer the state, from Waterprooé, and all

Ty these little towns, and Tensor Parish, and places I had never .

heard of, but I soon learned them. I soon .found in teac%ing dis-

{

" advantaged students, that they have a Speciallsensititity and ' d

i
L]

I would be so bold as to say that they might be more sensitive

about other's attitudes toward them than individuals who are

Py

advantaged. 1 believe this bécauée\people ﬁbo have had an

advantaged position throughout their da&s,have met hcceptance,‘

s

approval and- rapport. Why should they expect anything else?

LN /p‘when you have been forced to live with rejectioh,'gisapproval;

- i
isinterest, condescension, you learn early what these dre and

. - ' &
’ you are able to really perceive them. 'Although a faculty member

1o 7 /

pr——

x » / \(,‘,. . )
| sits there with a white shirt, in a most"profession%% manner ard

-




.

.

" him, And failure to show thfs is what, causes him to turn you

.

*

Dr. Frederick who used to be there - you can see there was no

-

keeps a straight face, says all the right &ords, therdisadvantaged
/- o

student can really see through this facade. He understands when
’, <.
; , !

you are really supportive to him and wholesomely d1sposed toward

-

("‘

L4 N -

off. It doesn't make agy difference about the woxds you utter..

~

So, this is why it is so important to. internalize'what we learn -\

)
\?-I

the proper aLtitudes - so we can work with these indiv1duals

. N

- . . N\ 'Z

Now when you meet Dr. Russell Ampey\at Southern UniverS1ty and

N\

’ N

\
problem in my know1ng that they were~support1ve to me and that .

they were committed to me. But in the situation where there rare

-

new students for the first time and where there are faculty mem-~
14

bers who in the past haven t really thought about this population,

-
v

‘qthere are some maJor adJustment problems and this is why.it seems

. v ’
b'é o [} .
to me that much work needs to be done right here with the funda-

mental points which I gained from Dr. Godard's talk. Now I havef ’

*

rheard DR, Godard make these points through the years and they are

today to hear h%F say, ''Well, Herman},lﬂll see you in two weeks.

just as relevant and pertinent th1s moyning as ‘any time I have

heaﬁd them in the past, But the whole 3001ety today has moved
, L |
to a point of view of pluralism. Our culture cannot think in

terms of the U.S. only  For us, the world”is.multi~cultural, multi-

: ) R [

-ethnic. We are in the age of convergence and we ought to know’

it. It is so interesting for me to speak to one of my associates

r'\ .

/ A 4

>

.
- b

#

AR
o\ 4B

*

.

-




<y )

"N

the airport in Rome and later in the International Airport

_ white, I would have really been messed up)

S +alent of a seventh gradé

o,

Lt
1
:

¢ . .
I am leaving ih the_;or;ing for Russia and then I an going on to

Belgrade.and some places. Two weeks later when you 'see him, he

o

has been across the world. . o ' . .

My eyes were really opened when I left here to spend a year

N

in the heart of Africa, I will tell.you with all these years of

education including a Ph, D., I felt very helpless as I stood in
In"

Ars bia, you see all these different people around you, some short

d v

seme*tall with odd hairdos and so forth, speaking all sorts .

of languages. And there I was with my . Ph D. and the only thing

.
z

I had going for me was the color of my skin. If I had.been

 But if I didn'@

_talk, they didn ‘t know whether I was one of them or not. I only

knew English A Ph.D. from Wisconsin, I learned didn t mean g

apything.» I was in the ‘Somali ‘Republic on the ‘horn of Africa

‘assistant tenaciously.

and 1 clun%,to my Somali He had to .

translate for ne; he had to hear aLthough.he*had only the equiv-
{ . - '

. X 4
education - what this Italian was saying

and then he woulditranslate it to me. Then he would see what I

wanted- to say and would_tell‘this~Arabian what I wanted done in

my office. ,Then he‘/would hear those Russians talking about this,

1

that, and the other, and he could understand them.,

%

4

This caused

e to see that really I wasn 't as an American, necessarily in

L B

" the majority,

-

3

-~

-} '
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pluralistic one; pro erly so.'sWe need to\understand the diﬁené

I wa talking yesterday at 1unch W¥th a man from the Intexr-

&
national Ed cation Ass&ciation. He was talking ‘hbgut the need

think we have“fbl ink increasingly of a world culture, is a

1

'sionS’of that and adjust as well and as fully as we can and move

A

ahead with the business .at hand, And, of course, related to that

was a discussion of’bilingualism. I don't need ﬁo dwell on .that.
.

‘I did recall this very fine young black who had returned from

the military, erect,\proud with shiny black boots, medals, and
b

7/

so forth, and this charming fehale admirer came. to ta1k to him

. -
and he locked down upon“hertand responded. "She wanted-to talk

{

‘to him the next day and he said, "don't call me before pine

o'clock because I don't be go;up at that time."  This must be*

&

. ~ ~
Q
™~

an example of what Jim was talking about, This‘habitual tense,

¥

the extreme form, I didn t know of before or how to characterize

it --"I don't be got up by,that time." But there is nothing

1

wrong with it

-~

Another £fundamental point in Dr. Godard's presentation -.is

2
‘.

.one that i heard so much that I turn people o6ff when they start

talking'about‘it too much,* and that is standards. Because in
many cases:'to:me, this is-a code word. It is a barrier; it has

been through the years and I am not particularly brainwashed .

e
"46" 50 [

. .
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today to conclude that it 1s not yet so in many cases. Dr. _
Godard has told us that as\we proceed in this whole area we aré
not talking about 1owering,standards at all, We aré talking /‘

!

about changing standards in an appropriate and a sensible k

[}
14

direction. The importance of the counselor-teacher concept as
%

subsequent beha ior then emerges. I am one who feels strongly

(-

e o
_that it is not proper stance for a teacher 3ust because he is S

having some difficulty with a student to send him out to the

¢ounselor. If he has declared an intereht in the area of the

@

social scienices, that is, something you as \\peacher know about.

" You probably are-in the best position to have an impact upon him

-

than somebody down there he has never seen. Or if he says that
t

he is interested in mathematics and that s the theme you know,

-

and he wants to 1earn, it seems to me that the particular teacher
' ig 4n a position to have a more wholesome and greater impact upon
that individual than somebody down the’ hall or across the campus

called .a counselor. So this, concept of the counselor-teacher
& ‘ %

is quite valid. You mentioned San Carey, who is also a graduale

~

of'the‘collegelfrom which I graduated. I have'known"him througﬁ\

_ the years‘so he is speaking from an extensive background of

L]

aftivities in this area and he advocates the counselor-teacher
i‘ . ' '
point of view as we work with new students. I will just ehd

Id

my remarks by observing the  testimony of Jim Godard in speaking

; R

e
5

o?
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about the range of test scores which he found at some of the

‘ alleged "better, private schools.”" He found little differeuce
between them .and any other institution in the range.
It was my privilege to teach at Southern University, a public

LS

institution here that had an open-door policy, but” then, when i,
returned from Africa, I went to teach at-a very fine private
institution which at one tihe called itself "Black Harvard" and
people there wanted to know what I thought about this state school
. R down in Louisiana - what differences I observed I said here

’ % . is my chief difference- I find ‘that there are students here no
better than those that I was exposed to at‘that public institution
invLouisiana. I find that there are students.here just a§ poor

:j * as any I observed. there; they read just as poorly, they,communif

g. _ cate just as inadequately as the Southern students, but the - f

* ‘

\§ i difference is in terms of the awareness of that public institu-

E tion in Louisiana and the nature of its commitmhﬁt to address that

k4

topic - ‘to admit we have a problem, we have problem students, and

-
’ ]

we have a responsibility to addreSsutheir’needs as effectively

——

i . .
%-J‘ ) , and as extensively as we can. Whereas, in this particular private

-

institution,‘I didn't .see a readiness to admit that we do have
A}

A range of. students, we_ have serious problems, and this institu-
tion must admit.and commit itself to do something about them. .
- - 1 believe very strongly from observing this group and from reading ,.
your objectives that this is a part of your firmlx_held commitmént,‘

\ c o . _ . y; '

<
H




: G
and imaglnatlvely as you can, you w111 have made a gre contrl-
butlon to thek}mproved health of our natlon and the greater

- - i

; realization of our potent1a1 in ‘this region. I am not concerned
" . s

DY

3

i ’ v A B \ '3
o " wa don t know. That isn t-the point. I think the polnt of v1ew

L at a11 today about how much of the speciflcs\ye\:ught to—bewdoing;_‘;”

expressed some t1me ago by Ollver Wendell Holmes is approprlate -

Moy
S
- $ornana,
e ~rrans
-
Rershiisrnies vavasanate!

here - that we must sail 1f we‘are to reach the objectlv . And

the very act -of our partlclpating in GRICC to me is an examR%e

.

of having embarked upon the adventure of sa111ng We ought t\\\

" know that sometimes -our journey will move with the wind as .
- . . ' : t : )

Oliver Wendell Holmeé said, and sometimes our journey will find

v ° us just going against the wind. And, after we have done every-

z L ; . . -

thing we know to do,-we still will not have succeeded with many

r,w"'off/the""new" students. But this is beside the p01nt, I thlnk

1

the polnt of central conéérn is not so much where we are today

-

-

// bht the direction 1n‘wh1ch we are going. I should like to salute

- I

this noor the members of GRICE and offer you my very best wishes

' . ' and assure you that it has been a real pleasure‘for me to be

\g S v coot . o ;

o in‘ your midst. . g . Lo

- . . . . .
d A" 4 P - - »

"and if}?OU in GRICC cam address this commitment as cénsistently;L.

o

’
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APPENDIX A

SUMMARY OF DISCUSSION GROUP OBSERVATIONé

.0

s ; There were four discussion groups formed which met during
the\afternoon following the morning presentations. The designated
-leaders for each group were: Group A, Dr. Hayworth L. Bradley,
.Director of Testing, Southern University in Baton Rouge; Group B,
Dr. Warren B. Fortenberrv, Coordinator of Educational Institutes
and Worgfhops, Southeastetn Louisiana University, Group C Dr. Asa
C. Sims, Jr., Dean of Academic Affairs, Sourhern University of
- New Orleans, and, Group D, Dr. Edward A. Kennedy, Jr., Assistant‘
Vice Qresident»for Rehabilitation/Student Affairs, Delgado Junid™ |
YCollege. ‘ . . . .

“Each groui was asked to discuss the morning presentations
.and to formulate general statements or observations relative

to. ways in which a collegiate institution might meet new"

student needs. .A summary of each group’s statements‘follows.

-




. Y
- ‘ )

g
¥

From our discussion, the following general actions were !

€

recommended:’

- P N
- L

. ™.
1) That each institution should consider a separate

. division within its institutiéqai system to deal
épecificallyléith the entering "new" student,
This divisiqn éhould'ﬁse the team approach and
act;vély consider the therapeutic process ;n‘g

dealing with fnew"'studené,needs. The separate

division would ﬁrob&%ly be one that would be

easier to obtain financing then the exiééing;
models. ' o ’ ; | | )
2) »That’pFobatidn ﬁéliciés be re-examined. - )
3) That federal funding be sought which'woulé 5ermit '
- ;;? redu9§ignwin_§h§_EgaghQ;:Qo;nsglorﬁstudeﬁt;’ ﬂ
ratio. | o
‘4) That consultants be cbtained to assist the teaéher-
counsélérs in effofts to relate to "qgw" students.
5) That épecial emphasis be made to makg the entire
\ ‘ fac&lﬁy aware of th; néeds of "new" stuhents. ) K

/

L




The‘group focused its aiscuésion‘gn what we are doing for

-

to do.

1

the disadvantaged student, what we should .do, and what we need

~ '\\ i

%

We feed to contact students instead of ,waiting for

[

them to find us:

k" . TN

F%

» , »
to make special services available

to them,

Many schools are'providing cutorial prograﬁs,

'but we need to find ways to get needy students into

these programs. For~example, we rieed to make the

L

'+ gservices available at all times and work ‘with students

immedéftel& when they .come for heip. We need to

provide openfend classes, with individualized, self-
. paced instruction, in a 1aboratory siguatioﬂ. We need ‘,

L]
"

to make available programmed materﬁals in English, Math,

[

‘ Social Studies, Remedial Reading, “and Derelopmental
7o - ot !

» Reading. o : .

. s

We-need to establlsh a sk@lls centerw/with sy%tematized

-
- ~

e S s e e = -
* .

£

programmed materials, such as tapes, records, slides,

\ . N . . . . < v l P »
. films, written exercises, for the studénts to use  \ At
* A

‘individually in areas of weakness, particularly in .

,Engllsh Readlng, and Math \
- J s




.

v .
» . ) - he * .
- . .

3. We neeéﬁ;o study and improve academic advisory progra S. .

» -
]

- For'example, we should conduct faculty W?rkshops to train

.

¢ T faggl;yﬁinﬁagyisingkstudents‘and_;o make faculty aware

.
) ‘ ' 0y - t

f"h of the importance of knowing students as persons. Also,
N v

» . ~ . . - N
. we need to provide advisors with all pertinent information,

~ . - i.ed, student .test profiles and materials on. special

Y K )

programs available. Further, we need to make faculty:,

~
-

aware of the need for student motivatiod by the instructor

.

in the classroom. [ ‘ N

N\,

- !

. \
Summary ang_recdmmendations of Group B were: : .
‘\ R L2

: A o]
|

= 1. Make available specialiservices and programs. ‘ .

®

'
L

» _ 2. Disseminate information of these programs. to adminis- B
. - *y A % < " ‘

4
.t

*, tration, faculty, anmd s'tudents. .

»

-

“r ot

3. Make use of systems approach, being _sure to maintain and

.

. inerease one~to one contact between instructor and Student
. * s
) 4. Make use of teacher-counselor approach and of peer tutoring.

5. Determine satisfactory labels far ' compensatory programs.

- — = e ——f e S P SN

6. Establish effective ways of getting students to parﬁici-

B *

-
e e

pate in special programs. ’ 2

7. Train faculty in advising students and in using the  -.

N v - ) _special programs.

} 59 ' . ’ ~54~ 58
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cT « 8. Make laboratories and skills centers available from ‘
DR 7:00 a.m. to 10:00 p.m. o
— 9. .RelYise probation policiés to give Students an opportunity '
v - ' . . .,
o to make up deficiehcies and to adjust, without 'doing the
ﬂy . ?fstudents an injustiée by a too lenient probation polic}. ;!
10, Teach students "ho‘w to study. a )
o\ . . \ L . ] )
. 11. Educate faculty in _the,‘ changes in college education,as
\, i * : ' y a
which require changes [%}n faculty attitudes, i
. % ) ‘,' ‘
- F % - ' ,
& N \
. » ! ’ . .
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~We recommend the following: T

1) That federal funds be requested to permit researchiqg

~ 4

of compensatory éducation on a required or voluntary A o

;, . o‘ ) ‘ . \ : R . . N ',l . . ' a~
S . basis; . \ : o '

LA A

2) -That there be*developed some type of “in-house training -
. \ . )

. program for faculty on how to bést help the "new"
e \\“ , . \‘-‘ h :
student, : N,
\ .
\
3) That there be an 1nvestlgat on of the studént drop-out
L,

as to who they are, why they drop out, and their

*

. " v N /
L. : p background; and, :

4) That consideration be giveén. to a curriculum change .

~in the freshman yefr in order to permit the pursuit

H
1

of courses in the major as well as postponement of

’

o . certain~genera1 educaéion\courses to be taken’at a

-«

Ay

o F e e = —

i T T ater time, ? g,, anlish “taken during the Junior

[T S e e b —

+

\and Senior years. .
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. 1)

L2

2)

3)

.

P S R 3
_Some general observations of the discussion were:

GROUP D

+* - -
y , . ' .
N . 2/ ..
. % B N,
"\ x

Attitudinal change must be brought about as how faculty '

Instructors must teach the

~

members relate to students.

sﬁudent not the subJect This demands personal involvement

and motivation both of instructor and student. Attitude

»

change must go throughout the college, administration;

The question

k)

faculty, stafﬁ, etc,, as well as students.

A

arose as to -how to change attitudes. The impersonal

nature of the college and the instructor must become

n LI

personal. Personal relations are an important factor. d

Thév“nen" student wants to keep his identity and learn

in his own way We need to find that way.

Evidence is needed«to identify need Each instituation

must define pr oblems and develop statistics to show need.

Expertise'inrthe consortium should be used as a pilot ”
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to be the basis for future pro‘osals. First step s

Have a task force on

'

development of an awareness.

+each campus. ) !

- S

: 4) 'Instructors should initiate a "research' project to
* . ) -

define and identify the "hew'" students; background, grades,
- ‘ .

etc. i .
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They specifically suggested that there be: °

a)

. institution,

1
‘e

.student who can help another student,

task force of this group which would represent: each .

~
’

" [ § . - - o ‘7*7'7;_7" . )
There should be in-service training for faculty to
get them more activelyhinvolqu in working with

ngw students, - ,

i

Beyond the counselor and fadulty member, thepe)ié the |

Students will
go to other students whicﬁ méy argde for a*g;érfgroup

counseling program,

4 . -
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Seminars on each campﬁs to sensitize faculty to the *

/
"new student" and get faculty 1nvolved with students;

\\\\) Cléjcpanded student services to work with both faculty an

c)

day -
e)

£)

g)‘

studetits and to act as a catalyst of the institution;
v

Expanded and improved téacher evaluations by students;

. ’ i

More faculty involved in student advisement; i
j

Some in-service training to otrengthen and create

better communication and get the entire faculty aware’

of "new'" student needs;

Created the opportunity Zor outside clask activity by

t
+

both student and faculty;

W

Developed expanded follow-up cqp;bilitx for analysis
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‘Consideration of-a task force on each campus, and a

.
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_“and determination of how well the student did when

»

_ they left tﬁe“inétitutipn; , \

b

o . h)  Improved and/or def;gggrgommuniégpionwligesAbgﬁ@eeqf»4

the irstitution and the black comminity and other -

[y * *

sources of new students should become involved; and,

CL \ i) Beside faculty and cqunselor student guidance aﬁdﬁ; . )

N

édvisgment, student-~to-student help such as peer

§

v ‘ cqunggling should be employed as another means of

- + . .

*assisting students.
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APPENDIX B

c . . LIST OF PARTICIPANTS ; - |
2\ S .o lgi - : p . [
e oo : ’ '

;;tt; »hiotMAIabamamLutheran«Juniorcgollege-—‘

wright, w:Ll'liisL L . 3

oL Delgado Junior College

Bethune T. J. - ‘ ' ’
Carroll Frank T. \ :
" Creel, pr — " ,
' .Cullen, Audrey . o0 y
Delacroik, Angel ~ . ! ,

Dillon, Chucky - (Student)
Groves, Cecil L. .
Jenkins, Marvin- .
Johnson, Arthut (Student) ' ‘ ;
Kennedy, Edward
A McKee, Craig.
‘3 Rivera, Dan ‘- ) ’ g
: Rusbar, Alice
- Shiber, Mike
Stewart, James , ,
Thames} Marvin E. - . . .

&y

!

Gulf Coast Junior College District

AJackson,Gounty Campus ) ' N

Newton, Robert M;
Phelps, Bert ~ . _
Robinson, Donalﬂ B. ' ' o ]

-

Y Jefferson Davis Gampus . , .

Burford, James - : ' . ) -~
McKay, Paul o
Tate, Mildred g. !




»

Perkinston Campus : ) "

o Carnathan, Herb d

Gary, William M. (student)

Hayden, J. J« .
Hayden, Lillian A. ~

Johnson, Robert L.

Kennedy, Arthellis L. (student)

Strickland Clyde E

\

fl

St Bernard Parish Community College
< .
McKay, ‘Norman

) Schlouff, H. George

i
|
|

' x
S..D. -Bishop State Junior‘Gollege

« . [
< Bishop, S. D. '
Jones, Cleophas

..Southeastern University -

Ballard, Lou El¥enm. -
Davis, James B. x
Fortenberry, Warren ' ,
"Fournet, F. 'G. " . .

Magee, Eunice Hs .. ’ . . S
~ . 'MyeF, Rodney _ P

Purser John : : : . .

Southern University at_ Baton Rouge

. Bradley, H L. o ‘

e wyas»zless_,__AiD. U e e
2 Posey, Johnie Jo .
‘%" Robinsén, Juanita ) : , i .

'.SouthernfUuiversity in st'Orléans

- ~ Bashful, ‘

- .Boertje, Staniey
L Butler. Andrew . ’
S . Felix, Mildred '
|
|

Furr, W. F. .
Griffin, Carolyn . . . - v f
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e . Southern UniVersity in New Orleans - Continued b .t
Jackson, Kuby ? ‘ R I ) s
. ‘Johnston, H. Kenneth., . , R
oo - Reller; L. 1.0 : .. '
Lot Milliner, Gladys . t | .
o Parker, George . . : : ‘.
Sims, Asa C. . )
* —Smith Myrtle ‘ . . ‘ : A
’ Warner, Neari F, T . . *
Wilson, Thelma G. :
Worthy, Barbara - e

University of So&thern Mississippi _ o %

Carson; J. O, ‘ ’ o "
Saucier, Gene / o : : o

Smith, J. A.. g ' o
Thames, Shelby F. - : T :

New Orleans Consortium P ; ' d

. Courson, Franklin N i

- Ellis, Mary H.

Office for Advancemenﬁf;f Public Negro Collegedl

] * -

' Smith, Herman B., gt./’ - - . \ 5

3

. Speakers : .

Godbey, Edsel oL .
Godard, Jemes _ _ '
_ Smith- Herman. ____ - . . . U S o

« %

State Department of Education . ‘ *

0'Dowd, John E.. ' S o

' \ . UNIVERSITY OF CALIF,

- . ™

. | : | © LOS ANGELES
. B : ! '0‘07241975 .
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