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.......

Introduction

In the last few years an interest has been rekindled in the use of "instruc-

tionaltional television. After many disastrous results with the "talking face" approach

to instructronal television in the 1950's and early 1960's, many institutions of

higher education turned away from television as-a viable means of instruction in

favor of traditional approaches. Since that time, many different approaches to

instruction have been successfully implemented. The concept of individualized

instruction manifests itself in many different approaches. The.succesiful develop-

ment of these programs has eventually "rediscovered" television as a useful tool

in instruction. Of, course, the overwhelming advances in_televisioft technology have

made this mediuM more attractive.

Utilization of television is varied - open-air broadcast, cablecast, or

Individually available programming. Open-air broadcast is the practice of airing

television programs over chanitels available to all of the public. Cablecasting is

the airing of programs over a designated channel. These programs are alienable only

to individuals who have cable television installed in their homes. Since cable is

locally managed, this type of arrangement allows.for local origination of programs.

The last .category, individually available programs, refers to the availability of

each program on an individualized basis. For instance, students may register for a

3071esson course: Each lesson is taped on an individual tape - preferably video-

cassette and can be used in the Learning Resources Center. This allows the student

the opportunity to,progress through the course at his/her own rate. Little current

follow-up research is available on the student attitudes or success with these types

of delivery systems.



In the Spring of 1974, the Illinois Community College Board obtained the

leasing rights to several television courses. It has been the intent of the

I.C.C.B. to investigate the possibilities of televised instruction in the Community

Colleges of Illinois. Those community colleges interested in using these programs

were given the programs with directions from t theyBoard to "use the courses as they

pleased." City-Colleges of Chicago was the licensing agency and gave perMission

to open-air broadEast or cablecast the programs if desired.

Waubonsee Community College located in Sugar Grove, Illinois, has been using

the "Introduction to Child Psychology 101" series since the Spring of 1974. Since

its implementation, over two hundred students have enrolled in the courses for

three houis of transferable credit. The delivery system is provided in two different
.

manners. They are: (1) cablecast, and (2) available in the Learning Resources

Center. lor individual viewing of each program. This combination of delivery systems

was developed in order to provide further flexibility in the use of this course by

members of the community.

The Problem

Statement cif. the Problem

The purposes of this study were fourfold: (1) to identify student attitudes

toward the televised course, "Introduction to Child Psychology 101"; (2) to assess

the quality and rigorousness of the course; (3) to determine whether the students

who were enrolled were full or part-time; and (4) to determine what type of delivery

system was primarily utilized.

Importance of the _Study

With the change in the American lifestyle and the "knowledge explosion," alter-

/
native methods of learning should be developed to meet the needs of individuals.

Research has shown that students who are allowed'to progress at their own rate of

speed and under less stressful situations (i.e., traditional classrooms and pre-
.

arranged time schedules) understand and retain more of the specified learning

7
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objectives., It is the responsibility of higher education to provide alternative

modes of instruction in order to meet'students' needs.

Presently, the community college is a leader in providing'a comprehensive
.

educational program to meet the needs of students beyond the high school. Enroll-

mgnts in four-year institutions in Illinois have grown at a lesser rate in recent

years while enrollments in community colleges have continued to grow significantly.

Public universities 1n Illinois reflected only a 2.5% increase in enrollment in

1974 over the previous year. Community colleges, however, reflected an increased

enrollment of 18.8% in 1974.
1 Although the community colleges offer more,versatile

,

programs than four-year institutions, movement has been slow in the development of

programs which provide the flexibility of, open entry-open exit. This type of

flexibility allows the student to register and complete the course at any given

date' during the semester .as long as the intended.outcomealave been met.

Little research exists on those programs which have been established in

community colleges designed to meet the flexibility of open entry-open exit. If the

community college is indeed. unique in its claim to offer a comprehensive education

to all students beyond high school, then it must bean innovative leader in'develop-

ing and evaluating programs which will meet all aspects of student learning.

8

Methodology of the Study
.

All participants in this investigation were students who were enrolled in the
.

"Introduction to Child Psychology 101" television course. Their enrollments spanned

the Spring,, Interim, Summer, and Fall semesters of 1974.

One questionnaire was formulated and administered to those who watched the

course entirely on cable television and to those who viewed the course only in the

Learning Resources Center at Waubonsee Community College. All questionnaires were

sent by mail and returned in the same manner using a self-addressed envelope.

1lllinois Community College Board. "rail 1974 Enrollment Survey Highlights," IX

(Nov.-Dec., 1979, 3-5



.The data was

not finis1ing the
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analyzed accordingly: (1) to the total responses; (2) students

course; (3) students who did finish the course; (4) students

who watched 50% or more of the lessons on cable television; and (5) students who

viewed all of the lessons in the library or primarily in the library.

Limitations of the Study

The scope of this study is narrow and deals only with one specific course

presented in the televised manner. Therefore,.it is difficult to generalize

the outcome as it applies to all types of individualized instruction.

Lack of a large enough return of responses restricts'the testing of any

hypotheses. Attempts were made to: solicit a large response, but this proved

unsuccessful._

Although

is impos.sible

opportunities

to note these,

about

were given respondents to add additional reactions,

in any valuable analytical,way.

AssumptionS

Factors which were assumed at 'the beginning of the study included the

following:

(1') Students will favor the flexibility of the televise d program in the

library rather than a structured viewing approach over cable television.

(2) The amount of subject matter learned will be the same as or greater

than that of other' courses.

(3) The degree of pressure on a student in studying, this course will be

the same or less than that of traditional classes.

Analysis of the Data

In order to measure the mode of viewing and attitudes toward televised instruc-

tion in "Introduction tb Child Psychology 101," data was collected from those students

who had been enrolled in the course during the Spring, Interim, Summer, and Fall

9



semesters of 1974. The results reported here reflect comparisons between the

o
total sample and "those comp tang the course,", "those not completing the course,"

"those who viewed the course only in the library," and "those who viewed the

course.only over cable television."

Since there was a large quantity of data to.be complied, the computer center

was contacted and arrangements were made to compile and analyze the data. The

Statistical Package for the Social Sciences was selected as the computer diagnostic

package for this study. The program tabulated the following:' the number of

responses, percentage of those responding and a column Tercentage, the mean, median,

Mode, and the number of missing, observations.

The questionnaire was sent to one hundred and nineteen students. It might be

of some concern that only fifty-six responses were collected. An attempt was made

with a follow -up letter and phone call to elicit more responses, but 'with little

success.

The number of, missing observations could also be of,some concern. However,

this apparently seems to be a result of those responses from those who did not

finish the course. It.is possible that these people dropped out before any opinions

could be given.

The statistics point out overwhelmingly that the delivery system utilized most

frequently is the individualized approach in the library. Over 80% of the students

viewed the lessons in this manner. The assumption that, "Students will favor the

flexibility of the televised programs in the library rather than a structured

.viewing approach over cable television," is substantiated by these statistics.

The fact that the students chose the library viewing over the cable system, which

is a.more rigid approach, indicates that_they preferred the more flexible system.

Their comments also indicate this. (See Appendix B.) (See Table I.)

10
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Over half of those who responded indicated that the amount of work was about

the same as required in other courses. Thirty per cent or more indicated that there

was less work involved. As might be expected, a significant number of those who did

not complete the course ibhcated that the amount of work was greater. Over'80% of

those who viewed the course in.the library indicated that the amount of work was

:
.

about the same as or less than a regular classroom. Of those who viewed the course

over cable, 80% indicated that the amount of work in this course was about the

same as-or greater than other classes. (See Table II.)

The statistics reveal that students either finish the course in six weeks or

less or twelve or more weeks. It appears that we have definitely two groups of

students: those who wish to take a course whereby they can finish it quickly for a

variety of possible reasons; and, a group of students who wish to take a course_

which will coincide with their regular class load schedule. There are two things

to note between the two groups who used a different delivery system. One is that

the percentage of those not completing the course are relatively equal in both

groups. It is also obvious that those who did use_the cable also found the library

delivery system useful. It appears that half of the cable students chode to finish

the course earlier than the prescribed 16 week period of the cablecast presentation.

The other half of those using cable completed the course in the regular prescribed

time. These statistics support the first assumption that was made in this study:

"Studentd will favor the flexibility of the,telavised program in the library rather

than a structured viewing approach over cable television." (See Table III.)

Althoughone-third of the respondents indicate a pressure factor equal to that

of other courses, one-haltof those responding indicate that the degree of pressure,
d

to do the work was less. This indicates that perhaps televised instruction's more

relaxing in its approach. These statistics validate one of the thiee assumptions

which wag made at the beginnins ref the study,: "The degree o pressure on a student
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in studying this course will be same or less than that of traditional ciagges."

It is intere'sting that approximately 19% of those using only the library, found

the pressure "greater" or "much, greater." Thiq. delivery system is the most

fi

flexible, yet students feel more pressure to do the work than those using the

.cable system. Perhaps it is the presstire of self-discipline which is evident

here. (See Table IV.)

The answers to the question, "Compared to-my other courses, the amount 'of the
e

subjectAmatter learned in this course..." show an almost direct proportional rela-

tionship between those w o did finish and those who did not. The assumption that

"The amount of subje4 matter learned will be the same as or greater thanthil of

other courses" is validated by the 51% statistic of all respondents who answered--

this question, "About the sane." It is interesting to note that .a significant per-
.

`t;

centage.of those who did not finish the course indicated that they learned more than

in other courses. This would'suggest that the difficulty of the subject matter Is

not the key factor in non-completion o: this course. Almost 75% of those using only

the library indicate that they learned the same or less than in other courses.

Almcist 65% of the respondents who used the cable indicated that they learned the

same or more than in other classes. Perhaps this is a difference between the

perception of the "full-time" student and '!part-time" student. (Refer to Table XVI.)

(See Table V.)

There does not seem to be a significant difference between those who greatly

enjoyed the course_and those who enjoyed the course less. However, the median
$

indicated a general tendency of.answers to be between less to about the same. Approxi-

mately 50% of both groups using separate delivery systems indicated that they enjoyed

,

this course less than other courses. ,The other 50% found the course abput the game

or greater in its enjoyment..,Since this question reflects only attitudes about the

course, no assumptions or conclusions can be made about the enjoyment of using either

of these types of delivery systems. (See Table VI.)

12
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Again, there is.little significance in the difference between less, about the

same, and greater responses to the question of "...the feeling of achievement in

this course." As. might be expected, those who did not finish the course felt that

their "feeling of achievement" was about the same or less than other courses. The

percentages hete do reflect a significant response. Those who viewed the course in

the library reflect little significant difference between overall results of the

responses to the quest achievement. Ho7ver, almost 75% of those who viewed

the programs over cable indicated that the "...fleling of achievement..." was about

the same or less. The difference in responses can be attributed to the modes of each

group. The mode was 1.000 for those viewing on Cable, whereas the mode for the library

group was 3.000. These responses affected the median scores. Thelibrary group median

was 2.867. The median in the cable only group was 2.000. The tendency for the library

group was to respond that achievement was "about the same." Those respondent in the

cable only group tended to indicate their "...feeling ofachieNiemene..." as "Less.

(See Table /II.)

The findings of the question on understanding of basic concepts support those

statistics found in Table V. The respondents did clearly understand the concepts and

principles presented. .Percentages reflect that the "understanding of the concepts and

principles" are about the same or greater in comparison to other courses. (See

Table VIII.)

Although not significant, the median in. the statistics reflect that the students

found the presentations of the videotapes to be ab6ut the same or somewhat interesting.

It is significant to note that the mode is vastly different between those completing

the course as opposed,to those not completing. Those who completed the course indicatc:d

r
through answering item 5 that the course presentations were "interesting." Almost half

of those who did not complete the course indicated through their answers to item 2 of

this question that they found thes,presentations to be "less interesting." Approximately

60% of both groups of respondents indicated that they found the presentations to be

about the same or interesting. The median for those viewing the programs in the

13



library is 3.167. Similarly, the median for the cablecast group is 3.000. The mode

was the same in both cases. In fact, it is encouraging to note that the mode for

both groups was 5.000 which indicates that the presentations of this course are

presented in an interesting manner. (See,Table IX.)

The responses to the question about "the technical quality of the videotapes"

unanimously rated the materials good to excellent. Approximately three-fourthL of

the respondents who did not finish the course rated "the technical quality of the

videotapes" as good or excellent. In this case, the responSes eliminate a common

complaint about quality being the reason for student failure. (See Table X.)

There is no significant difference between any resionse of the total sample or

those who completed the course to the question about hours studied per week. However,

one -third of those who did not finish studied 0 to 1 hours and another third studied

2 to 3 hours. The remainder of the responses from this group were equally distributed

between the other responses. The statistics reveal that both the library and cable

groups spend approximately the same amount of time in outside preparation. The mode

for both groups was 3.000' and the median was similarly 3.000. This indicates that

students spend between 2 to 3 hours per week studying on their own. It is difficult

to generalize u;, out the relevance of this information in relation to the library group

since no information was collected as to the average number of programs viewed per

week. However, it is possible to generalize about the cable-viewing group. Each week

they are exposed to two separate .preseutations, each lesson one hour in length. The

2 to 3 hours study pattern in this survey represents considerably less than the usual

`2-3 hours/1 hour class time standard which is usually applied to traditional classes.

(See Table XI.)

Almost 75% of all students read 50% or more of the chapters assigned. This

statistic is consistent with those students who completed the course. However, those

students who did not complete the course reflected a different set stetisLics-

14
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Approximately one-fourth read all of the chapters. One-third read 50% - 75% of

the.chapters, and almost half of these students read less than 25% of the assigned

chapters. It is possible that the approximate 75% who read 75% or less of the

readings represent the.majority of dropouts from the course. The 22.2% who did

finish all of the chapters may-represent in part those students who are still

carrying-over the course. Although the mode for those in the library=viewing group
4

is 5.000 which indicates that most of the respondents read all of the chapters

assigned, the median for that group is 3.111 which indicates that the majority read

50% - 75% of the assigned chapters. The statisties of those using the cable were

more consistent. The mode was 3.000 and the median 3.500. ThiS indicates that they

also read 50% - 75% of the chapters assigned. It might be possible that less reading

was necessary because most of the needed information was presented on the video

programs. (See Table XII.)

Well over half of the respondents indicated that the difficulty of the course

was about the same or less than other courses. Approximately 75% of those who did

not finish the-course indicated that the difficulty was about the same or greater

than in other courses. These figures represent a close relationship to those found

in Table II which reflects "the amount of work required by this course." The majority

0 f_xeqp_otdentsin_b_o_ththe_library_and_cable_gr_o_upsindicated, that, "._._.the difficulty

of this course..." was about the same as other courses. The median of 2.658 for those

viewing programs in the library indicates that most respondents felt that it was the

same or a little less difficult. Those respondents using the_cable system indicated

that the difficulty was about the same or slightly greater than other classes. The

median for this group was 3.167. (See Table XIII.)

The total sample indicates an overwhelming recommendation for others to partici-

pate in this course. Those who completed the course reflect over 80% favorable

response to this question. Over 75% of those who did not finish the course are less

likely to recommend the course to their friends. Since the experience was not a

13
0
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positive one for this last group, the statistics are not surprising. However, I

find it encouraging to note that over 60% of this same group responded to "Perhaps"

and "Definitely yes." This does indicate a significantly favorable attitude toward

this course. (See Table IXV.)

Over 60% of the total respondents indicated that they would grade the course as

a "B" or better! Those who completed the course concurred statistically. Approxi-

mately 40% of those not completing the course indicated that they would award a

"Bb' or better to this course. As might be expected, 60% of this group indicated they

would give the course a "C" or "D." It is Interesting to note that not one response

was given to the "F" category. The percentage figures found in this table for the

total sample indicates support of the positive attitude reflected in the figures of

Table XIV. (See Table XV.)

The figures of the total sample indicate that there are two extreme type of

students being served: one group is not employed; the other group works 40 hours or

more. Approximately 46% of those enrolled in the course work 19 hOurs per week or

less. -It night be assumed that these people represent the "full-time" students.

Over 53% of those enrolled work 20 or more hours. Of this group, approximately 33%

work 40 or more hours per week. This group is most probably representative of the

ime" student. Therefore, this course -is evidently serving needs of bath types

of students. The statistics indicate that of those completing the course, half are

"full-time" students and half "part-time." Of those not completing the course,

however, 75% represent those identified as "part-time" students. The other 25% of

this group are not employed. According to the assumption made, one-fourth of those

not completing the course are "full-time" students. It might be inferred that both

types of delivery systems serve a purpose. Approximately 75% of those students using

the cable system work 20 or more hours. The students identified in this table as

"full-time" students seems to prefer the library delivery system. This might be a

result of their accessibility to the library since they spend more time "on campus."

(See Table XVI.)
JIG,
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Summary and Recommendations
For Future Implementation of

Televised Courses Via Video Cassette

-1-2

The purposes of this investigation were to: (1) identify student attitudes

toward the use of televised courses as an alternative to the traditional classroom,

and (2) to determine the student success with televised instruction in comparison

to other courses.

There were several assumptions made concerning the typeS of differing relation -,

ships which affect student attitude; they were: classification, number of hours

enrollecrand curricula enrolled in. The instrument for collecting the data consisted

of a, sixteen item student questionnaire. The questiOnnaires were administered in

the following manner: the questionnaire was sent to all students who had been

enrolled in the "Introduction to Child Psychology" course during the Spring, Interim,
11,

Summer, and Fall semesters of 1974; after completion by the student, the questionnaires

were returned by mail.

Data was compiled and presented for the total population and then for each of

the following categories: (1) those who completed the course; (2) -those who did-not

complete the course; (3) those who viewed the course only in the library; and (4)

those who viewed the course only over cable television:

Summary of Findings.

.
The summary of the results will be presented in terms of only the data for the

total sample.

Student response to the questionnaires consisted of the following:

(1) Eighty per cent indicated that they viewed the tellnied programs in

the library only.

(2) Fifty-seven per cent indicated that the amount of work required was

about the same as other. courses.

Twenty-eight per cent indicated they took sixteen weeks to finish the(3)

course. 17
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(4) Thirty-fivp per cent indicated the degree of preSsure to do the work was

about the'same as other courses.

(5) Fifty-one per cent indicated that the amount of subject matter learned in

the course was about the same as in other courses.

(6) Thirty-one per cent indicated that their enjoyment of the course was less

than other courses.

(7) Thirty-two per cent indicated that the feeling of achievement was about

the same as other courses.

(8) Fifty-six per cent indicated -that their, understanding of basic concepts

and principles was about the same.

(9) Twenty-eight per cent indicated that they found the presentations more

interesting than other courses.

(10) Sixty-two per cent indicated that the technidal quality of the videotapes

was good.

(11) Twenty-three per cent indicated that they spent two three hours studying'

for the course.

(12) Twenty-five per cent indicated that they completely read'All of the

assigned chapters.

(13) Forty-three per dent indicated-tha-t the-difficulty was about the same as

that of other courses.

(14) Fifty-one per cent indicated that they would definitely recommend the

coursp_to their _friends_:

(15) Thirty-five per cent indicated that they would give the course the grade

of "B."

_(16) Thirty-seven per cent indicated that they were not employed while enrolled

in the course.

A
18
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More specific information can be obtained by referring to the Tables.

Recommendations

The following is a list of recommendations for Waubonsee Community College

resulting from this-study:

(1) The findings of this investigation indicate that more television courses

should be offered as alternatives to traditional classes. These types

of courses offer more flexibility and academic success fof students when

offered in a system which provides for open entry-open exit enrollment.

(2) Both delivery systems being presently used should be continued. Offering

of the courses in the library allows students the flexibility to schedule

their own learning times. This is particularly important for community

college students since they must commute to campus. It is also impOrtant

for those who work part or full-time.,, The cable system serves the home-

bound student, mothers who must stay at home with their children and those

who work anaLare. riot -able-to-commute-to-campus,.

(3) It is apparent through the findings of this investigation that this will
-,,,-

not replace teachers in instruction. In fact, students should be given,

the opportunity to interact with the monitoring teacher in asking questions,

discussing_projects, and interacting in discussion= about the material-

presented' on the videotapes.

_ .

"01 Mbre television equipment. should be made available for students to use in

viewing the programs. This will be Particularly true if this institution

expands its televised course offerings.
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The following .questionnaire is our primary source of information about students

reactions to the televised Child fsychology course. Changes in the course may

be made because of your responses, please be ho9est. Tell us the way you Teel

about the course. Your cooperation is greatly appreciated.. Please return this

questionnaire in the pre=addressed envelope which accompanies this questionnaire

by February 24, 1975.

1

P.S. Do not put,your name on the questionnaire

C
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APPENDIX A

WAUBONSEE CONNtJNITY COLLEGE
Questionnaire

Please respond the way you feel'as an individual about this coursein
Child Psychology.

Cho 6se only one answer.

A. What mode .did you use to watch this, course?

1. in the library only
. 2. pmostly in the librarbut a few on cable television

3. 50% library - 50% cable television
4. mostly on cable television but a few in the library
5. on cable television only

B. Compared to my other courses, the amount of work required by this course was

.

1. much less
. 4. greater .

less 5. much greatek
about 'the same

34'.

C. Approximately how long did it take you to finiSh the course?

1. Did not finish . 4. 9.weeks
2. less than 6.1Weeks 5. 12 weeks
3. 6 weeks A. 16 weeks

. .
D. Compare to my other courses, the degree of pesaure to do the work was

1. much less 4. greater
2. less 5. tuch greater
3. ,about the'same

E. Compared.to my other courses, the amount of the subject matter I learned in
this course-was

A.. much less A. more
2. less 5. much more
3. about the same

1

In comparison to my other courses, my enjoyment of this course was

1. much less 4. greater
2. less 5. .much grea'ter

3. about the same

. In comparison to my other courses, the feeling of achievement in this

course was

1. much less 4. greater
2. less 5. much greater
3; about the same

39
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R. In comparison to my other courses, my understanding, of besic,concepts and

principles in/this course was

1. much less
2. less

,3. about the' same

4. greater
5. much greater

I. in.comparidan to my other courses, I found"the presentations to be

0 -

1. boring
2. lips interesting 5.. interesting

3. aboutthe.same

J. I fouryLthe technical quality of the videotapes to be

1. very poor
-2. poor 5. 'excellent

3. fair

'4. somewhat interesting

41'

K. Averaged over the entire semesters the amount,of hours I spent per week
studying (not including watching programs) for this course, was approximately.

1. 0 to 1 hours
2. 1 to 2 hours

3. 2 tq 3 hours
;

4. 3 to 4 hours:. -

5. 4 or mare hours

L. Approximately what percent of your assigned chapters did you actually read?

1. less than 25% 4. 75% or more

2. 25%.to.50% 5. completely read' all assignments

3. 50% to 75%

M. Compared to my other courses, the difficulty of this course was

1. much less
2. less

3. about the same

4. greater
5. much greater

.14. Would you recommend this course to any of your friends?

a 1. definitely no.

2. perhaps not
3. perhaps

A. definitdlY yes

't..

0. Considering all the above questions and your responses, how would you grade

this course?

1. F . 4. B

2. D 5. A
3. C

40
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P. While taking this course, I was employed outside of iy home:
***5*

1. not emp1oyed 4.' 40 hours ormore per week

2. 1-19 hours per week

3. 20-39 hours or more per.week

Q. Why' did you take this course by television?,

4.

R. Additional Comments:-%

41.

ii

(
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Suggestions Received from the Child Psychology Questionnaire

O

1. They should have a question and answer period at least via a tape recorder.

2. You should set up a plan showing certain movies on certain days because
it's hard to get the film you need.

M T W Th
1-3 4-7 8-11 12-15 16-19

3. 'Caption lines would be beneficial
students.

4. In the Library,, the T.V. and tape
There is nothing as uncomfortable
the noise would not bother others
space to take notes.

to Naubonsee Hearing Impaired grogram

units should be set up in the side rooms.
as the earphones for an hour at a time;
and the tables in the rooms provide writing

Positive Feedback Received from the Child Psychology Questionnaire

1: The course'wbuld.be better in the normal term, 2 weeks doesn't allow time to
keep up mith reading assignments. In retrospect I consider the program one
of my more valuable experiences. As part of my own reading program I
recently read Havighurst Developmental Tasks and Education and found it
much moxp comprehensive than the portions of Smart/Smart I read.

2. Hope to take more by cable T.V.

lasses should be orientated this way. I personally had more motivation,

liked the indepenUnee of studying. I think you'll get many interested
s dents - lectures,'toutines,' set schedules are intimidating. Freedom to'

learn is worthwhile. Students who take this course are ones who are motivated
to challenge - they must have discipline to keep watching and studying on
their own time than attending lectures which may not at all give them
valuable information.

4. My parents, sisters, and brothers became interested in` cable T.V. also!

+.

5. I enjoyed it very much. I like being able to view the lessons whenever I

chose. I felt a pressure to meet the deadlines which made me work hayder.

. If I had my choice, I,would take the majority of my classes by T.V.

6. After seeing several of the programs, I could pick up the text book and
integrate notes into the reading matter very easily. Since there were
only two exams, study had to be accomplished as one could not guess or
attempt to bluff thru the course.

.Very good, could move at my own pace and around my own schedule.

8. I think its great for someone who can work at a faster pade and get it
done.

42.
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.9. The only thing I really missed in the course was the class discussion. I

liked being able to work at my own speed. However, I never met with the
instructor and was never given back my papers, so I never knew how I was

doing. Consequently I received a B in the course and felt I deserved an A
for the amount of-work I did; and with no supervision. I was always unaware
if what I was doing was O.K.

10. The course was really good,-the only hassle was that there are only two
T.V.'s and a lot of other people had them, and the idea of signing up

caused a little hassle. Otherwise, it was one of my favorite subjects.

11. Shortly after finishing the course I changed from working toward BSN at
Northern (in the future) to BA in Human Resources at Aurora - this is for

school nursing. Human Growth & Development is a requirement set by the

state - so I had fulfilled it with the course. One reason I thought the
course was fairly easy is because I'm a RN and have raised a family.

12. I think the tapes were better to learn from than lectures in classrooms. I

could stop the tape and play it over if I didn't understand a concept. They

could show guest speakers, films of children, and panel discussions. I hope

other courses are offered on a T.V. basis. I would enroll in them!

13. Recommended the course to several friends.

14. Because of my work and other responsibilities, I had a better than average
chance to get to attend "class.

15. Could finish at anytime. Well prepared so it could be repeated if you failed

to grasp or follow.

16. The flexibility of study hours.

Criticism Received from the Child Psychology Questionnaire

1. Very informative but boring.

Possibly for some people this type of program is advantageous, but it wasn't

for me.

3. I feel that the loss of interaction with the teacher when problems arise
leave a great deal to be desired. Also, there is little or no interaction

with classmates. I also found it hard to make myself do the lessons when
there was no real time to meet, and no real limit on time you had to be

finished.

4. Not enough stimulation, therefore little or no motivation to do well and

finish the course due to method of presentation. .

5. I would only take another television course if it were absolutely necessary.
It was very drab watching the "tube" for 1- 2 "hours at a time.

6. Courses by T.V. are convenient yes, but the teacher is much more understandable.
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7. I understood the subject matter and it was fairly interesting but, there
were only two exams over the whole course and when you get a book that
big with. such a wide variety of information you just aren't sure what to

study for. I got a C for the course and that was all right considering
I got the subject over with but taking the course through an instructor
at the college I believe very much that I could have_received an A.

8. I failed to receive notification of the study guide availability, a
disadvantage, moreover I did not know who the instructor was.

9. I didn't like, the course at all. I found it very dull and I didn't feel
motivated enough to study.

10. I like a "real-live" instructor better because of an opportunity for feed-
back and questions. Rhoda had much info to impart though.

11. I stopped reading
assigned for some
required too much
I took (A & P and
Psychology seemed
demanding courses

after the midterm when as many as 40 or more pages were
of the tapes. The first part seemed too easy; the second

reading. (Unbalanced.) Two of the three other courses

Micro) were tough. By contrast to these two, Child
relatively easy. If I had been taking otter, lesa
with it, it might not have seemed so easy.

12. This course is great for people who work and have to juggle hours. I would

have preferred to take it in a structured class where there is give and take
in discussion and where you can get an immediate answer to a question. I

felt some frustration with my achievement in this course even though I
received a B. I felt the final - not the midterm - did not follow the material
we had to study very well.

13. So many times while watching the tapes I wished for someone to discuss them
with. I found it hard to define some of the terms they used and searched
the text books which were not of much help. I think in a couple of years I
will take Child Psychology over under a professor, even though I got a
great deal of understanding from this course. Every young parent should take

this course. I wish they had shown more abnormal behavior comparisons.

14. I would like to have known what the instructor thought of the projects. I

thought I did better on the tests than I did. If somehow I could have gone

over the questions missed it would have helped to learn. I'm only 20 but

I plan to save my text in hopes it will help me to raise my own children
and understhnd others. I am a male.

15. It was the only course I could take.

/
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