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ABSTRACT \

In view of the fact that the teaching of Standard
English has high educational priority in American schools, and that
its use as the medium of instruction makes it a vital skill for
nonstandard speakers, the present paper reports on an investigation |
of the Standard English performance of young children from minority i
groups in which Standard English is not a primary language. The
investigation technique described is that of elicited imitationm,
wvhereby the child is simply asked to repeat sentences containing
grammatical features observed to show variation. Previous use of this
technique and its advantages and disadvantages are discussed. The
test itself appears in two forms, each one containing 15 sentences
taken from recordings of natural speech. It is administered
individually to children whose mean age is 5.5 years, by an adult
tester, and recorded. Native speakers of English should perform
better on the test, and the scores should improve with age, that is,
further exposure to Standard English. The results confirm these
predictions, thus demonstrating the validity of the test. Specific
results are given for tests given to Mexican-American and Ppima
children, and to Hawaiian-Creole speaking children, the results from
the latter being the most detailed. (CLK)
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EDUCATION PDSITION OR POLICY

Studies of Blacic Vernacular kuglisii, Chicano, anu ot.er “nonstandard”
varieties of Englisu have becoue the concern of linguists as vell as
practical educators wno worl in coomunities wmica instruct children in
standard Lnzlish (SE). ‘The effort to eliminate varietions of English ° |
viicu are believed to be nonstandard nas wow iargely been replaced by |
efforts to supplieuent the speecih repertoire of the nonstandard speakers.
For educators, adaptation to linguisiic differcences has assumed a new
urgency in the light of recent court decisions requiring scnool districts
to provide speccial programming for nonSt speakers. ‘tiue effort to teach
SE in Anerican public scnools continues to be a2 Ligh educatioaal prior-
ity; and the use of SL by teacuers as the venicle for ivstructlon nakes
the use of SE a vital skill for nonstandard speasiiers.

But what are tile conscquences to children wao display different
levels of SE usage? Are specific S imstructional prograus desirable?
Lre thney effective? Before tuese questions can be answered, and in order
to plan educational projrams intelligently,we must ve able to calivrate
the perforuance of individual spealers in standard Englisin. Only then
-can the correlates of language performance be estavlished. 7This paper
reports on a siople, cconomical test iustrumcnt desisned to measure the
standard lnclish perforuance of young ciaildreu. Details of its construc~ |
tion and psycuometric cuaractgristlcu are ;iven, and illustratious of its |
uses prov1deu. :
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The Tecnulquc of Llicited Imitation. Thcoretical Consideratiouns

Tie SELT (Standard Ergiisa .epctition Yest) uses tue cechnique of
controlled, clicited imitation. tiat is, the cuild is instructed to re-
peat standard Inglish senicnces viica the examiner says to aim. This
simple and econouical uctiod is based on the assumption that a child wio

undevstands a sentence, and/or vio is familiar with its synta:, phono- °
logy, and vocavulary, viil JL riore lil:ely to repeat tue senteuce accu-

rately than one wio is not.2

Slobin and Welsu (1¢73) put forward a strong argument for this
assunption. ‘Tieey hold tuat a cnild wust compreuend the meaning of the
sentence in order to produce an exact rcpetiticn. If e fails to under-

. stand the scnantic message or if e does not understana tue syntactic
coustructions used in the sentence, e will not repeat tiue sentence
accurately.

Labov {(Labov, Cohen, Robins and Lewis 120u) used repetition tests
in work writh speacers of Biacit Vernmocuiar Lnjlish in i:ariecis as a device
to gain additional ins iguts into tie linguistic comgctencc of nis sub-
jects. Labov claiued that "repetition tests have a place in a sciiool
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testing program, and thaot they will yield a great deal of data waich

has never bcen tapped before' (Labov et al. 1965. 310). iiowever, he ;f’
cautioned against the use of repetition tests tritiout thorougi: know- it
ledge of the subjects' primary speeca code. Labov discovered that

tue areas in waich his subjects nad the greatest difficulty repeating -
SE sentences were those parts of SE grammar waicih were the most diff-
erent from Black Vernacular tnzlisih. Sentences vhici were uuch long-
er but contained fever syntactic differences presented iess difficulty.
This led Labov to conclude tuat the “limited effect of lensth con-
firms the impression that we are dealing witih problems of graumatical
processing, not simple additive effects of meumory" (Labov et al., 19063:
315).

Repetition techniques nave been used to test linguistic compe-
tency by baratz (1969) and by ‘mmon (Rohwer and Acmon 1971). Thougis
we were unavare of Ammon's work until this report was in preparatiom,
there is a clear siuwilarity between our arguments for repetition
teciiniques, and indeed between the Instrunents tnemselves. However,
Ammon i1as not presenteid test-retest or frrn—-form raiiability data, nor
validity measures. 1iids report centers on the use of tihe techniques
for the study of individual syatactic constructioms; our own current
focus is on the calibration of language ability. '

Elicited iuitation, as used in SERT, may either overestimaie or
underestimate performance in standard Englisu, cince a variety of
variaples in addition to comprehension are related to the probability
of accurate repetition. For instance, tue lengti of the sentence, the
difficulty, meaningfulness and serial position of the words (as well
as the short term menory capacity of the ciiild) are all factors that
influence which words and hiow many will be repeated accurately (Jung ;‘)
19G3) . '

Slobin and Welsh describe two factors that ray uncderestimate a
child's performance level. In their wori with a two year old girl,
they discovered that siie was unable to repeai successfully scentences
wvhich she nerself ihad spontancously produced earlier. They claiumed
this had to do witn the child's intention. Tue child intended to say
something, and put that intention into linguistic form. Once the ori-
ginal intention is gone, “tie task can strain tune child's abilities, aad
reveal a more limited coupetence than may actually be present in spon-
taneous speeci. 7Thus viatever wve discover in systematic probleus of
initation must be tcalien as a conservative esiir.ate of the cnild's ling-
uistic competence.” (Slobin and Velsh 1973: 430). '

Alternatively the clild may compreiiend the meaning of tue scnience
but not repeat it as exactly as given. e may fill in the underlying
abstract seuwantic-syntactic fraue with lexical terus whici carry an eiact
or simdilar meauing. Slobin and Velsn observed tiis word--subsiitucion
yet meaning-preserving beibavior, and noted it as an example of vlatc taey
calle% assinilatory deformation or recoding in suort-term mcmory (1373:

490) . -

Another class of respouses whicih is someirnat similar to the assimi-
latory deformation responses is possible vhen using clicited iwmitation
with spcaliers of nonstandard varieties. Sucu subjects may comprenend
the meaning of the secutence put will repeat it baclk in the nonstandard
codc. This substituting of tihe nonstandard for tue standard was ouserved

.
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by both Baratz (19G9) and Lavov (Labov et al. 196C) in a study of sub-
stitutions made iy Afro-imerican children asked to repeat SL sentences.
Important information about tue relationsihip bettzeen the standard and
.the non-standard codes can be obtained from such substitutions.

Alternatives to elicited inmitation were considered in preliminary
researci plamning. Cne dealt witih obtaiuing sampliles of speech from the
subjects in a wide variety of circumstances, thereby yiclding a large
amount  of data indicative of eacn child's performance. 7There are many
drauvbacl:s to suci. an approach, tile riost obvious ones being that there
is no way to control the language code (standard or nonstandard) usod
by the subjects, and it is extrecuely cumbersouwe to score and iuterpret
such data. Otner alternatives focused on using existing test instru-
ments, such as the Illinois West of Psycaolinguistic Abilities waich
requires a long, difficult iuuividual administration generally used
only to assess spcech deficits in a clinical setting.

In sun, it vas felt tuat elicited initation held sufficient promise
as a tecimique for calibrating ianguage usaje to varrant further in-
vestigation. It provides a test casy to adninister and easy to score
and interpret, end wiicu is appropriate for speakers of nonstandard
varieties. fThe actual validity of the test lLas been established empiri-
cally, as is reported bLelow. Tuerefore, wvith the reservations expressed
above, the SERT can be considered as a Sc perforuance ueasure, limited
in time and scope, vhether or not it reflects ‘-competence’ 1is unc;rtain.

llethod
¥ \ Description of SERT Itews .
(:/ As a cource for item formestion, recordings of natural speeci: of

children coilected in a vide varicty of circumstances were used.”

From these various sources an iuditizl pool of 75 sentences was developed.
Eachi sentence included at least cne gramnatical feature wnica had been
observed to show variation in the speech of cuildren usinz a variety of
nonstandard English, e¢.5. the copula (Day 1272, 1973, Labov 1909,
Lavov et al. 1500). &n attempt was uade to select scntences and fea-
tures of varying difficulty for ciildren in tue five to six year age
range. <he nunber of items was resuced by discardiug iteus on the basis
of (1) low corrclatioms wita total score aund (2) redundancy.

The SLRT in its final version consists of two forms, A and B, each
having 15 sentences. The two forus differ in vocabulary items but not
in grammatical structure. Lach sentence contains at least one Jrauma-
tical feature characteristic of standard cnglisii. ‘Yable 1 displays ihe
SERT sentences (Forus A and L). (For a detailed analysis of the diffi-
culty of the items, see iable 7.) <iach of the features underlined in
the sentences in Table 1 may be vieved as a critical mari:er of SL
speecii.

idministraticn Procedures
e test ioc acuiuistered indivicdually Dy an adult tester. The
. session is recorded on tape. ‘7The child is told, 'Ye are goiug to tall
on the tape recorder so v cau listen to ourselves talli.” In order to
establish verbal response in tiie presence of tie recorder before the
test begins and to adapt tie cuild to tue test situation, he is first
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(1) a. Michael didn't come to school last weelk.
b. iary didn't come to school yesterday.
(2) a. 1I'm not sure vhere the teacher is.
b. I'm not surc vhere uy uncle is.
(3) a. I think sue's in the office.
b. I think he's with ny father.
(4) a. The bird was caten by the cat.
b. Tihe boy vas beaten by his sister.
(5) a. liy uncle doesn't give us liciiugs.
b. Our teacher doesn't sive us canay. :
(6) a. iiy mothier’s cleaning the house and iiary is too,
b. ily brother’s readin; a vook and Rodney is too.
(7) a. ilormy, do you i.now wiere ny clothes are’
b. Teacher, S, do you unor 7 vhere ay booLs are’
(8) a. When the radio isa‘t on, I can't uear ig,
b. When the TV isn't on, I can't watch it.
(2) a. David doesn't want to come irith us because he's watching V.
b. Edward doesn't want to come witir us because ue’s eating lunch.
(10)a. I went and asked Ruby if her brother's a liar.
b. I went and asled Edvard if his sister's a tattletale.
(11)a. Hkoumy, cau you tell me what that is?
b. lHommy, can you tell me vhat this is?
(12)a. When my woumy'‘s not home, my sister stays vith us. -
b. When my daddy's not home, my grandua stays with us, . ~)
(13)a. iy moimy called up wy aunty iast ni:ht.
b. iy daddy called up nis friend yestercay.
(14)a. Tﬁe cat's bein; chased up the tree by the dog.
b. Tue candy beins; passed out over tilere oy tie sister.
(15)a. VUe didn't o to the carnival because uy daddy never took us
b. We didn't 50 to tue movics Decause my daddy never came hone.

Table 1. SERT sentences.

:shown how to operatec the recorder and allowed to. manipulate it. The
child is-instructed -toi say, "Go!" or his name so he can watch the
recording .indicator Elip back and forth.

Specific test instructions are as follows. 'Now I am going to say
something. I want you to vatcn me rcal close, and see if you can say
tnc saue thing I say, just like I say it. Say...' and a practice sen-

,tence vould follow. Only wien the citild correctly completes tlhiis eutire
sequence, including one practice sentence, is the first test sentence
administered.

Desults

Reliability

The two scparate versions of tihe test, Torms A and B, ,nhave been
found to be equivalent, as Jeitonstrated by a Pezrson-r of U5 i a
sauple of part-ikawaiian lLindergarten children (umean ages 5.5 years, j’

0
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i=45) wiho speai: a2 variety of nonstandard Englisii. Three-day test-retest
reliabilities have also been calculated on the same sanple by the saue
aethod, yielding r=.39.

Validity

Face validity The items on the test are obviously related to the
construct of perforuance in standard IEnglisih. The grammatical features
are tested directlyv-either they are repcated correctly or they arc not.

Concurrent validity A study twas undertaiien to determine the rela-
tionship between the SERT and tie Illinois Test of Psycholinguistic
Ability (ITPA). The ITPA is a sophisticated well-luowm two ycar to ten
year-tiiree months age range wnich analyzes 12 separate coudonents of ling~
uistic ability. '‘he sample for the study consisted of 27 first graders
taken from a Hawaiian Creole English-speal:inz population. The tvwo tests
were given within six months of each other. i correlation of .726 vas
obtained betwecen the total Si scores on the SIRT aud the total raw scores
on the ILPA, indicatin_ a rather B:izh relationchip between the two tests.

Criterion valicity

(1) If tais test calibrates previously-acquired SE features by
young children, then native-speaking SL children siiould perform at a
higher level than non-native SE spealiers, ou the averae.

A criterion saupie group, a single iiindergarten class (ii=30) of
SE~speaking suburbaa ciiildren in the western Uaited States, was tested in
the beginning of the school year. iione of tinese cihildren had a second
language. The mean score for the group is given in Table 2. Tiis score
is sharply higner than that for any other lanjuage group thus far studied
(see Tables 4 and 5), indicatines criterion validsity of the SERT.

Standard
Grade ] slean veviation
K 30 23.89 3.60

Table 2. liean SERT scores for SE-sneai:ing
kindcrgarten chilarea in thie western United States

(2) Scores should iiprove with age, assuning a constant exposure
to standard tnglish. One group of cuildren speaking a nonstandard variety
of English was followed longitudinally for 12 montis using alternate forus
for retest. 'Lis group ilas procecded curouga liinacergarten into the first
grade, tueir teacuers speai: staudard wiplish; activities involving the
use of SE, suci as vatciair; Sesame Street on television, are includeu in
the day's activities; the children also watcih St television at home.
Their progressive SL scores are jiven in Table 5. The correlation between
Septenber and liay scores is .91 indicating tnat the relative ranl: of the
individual chiiid did not caange as a result of the increase in the group

necan.




Standard

Date N tlean veviation
Fall 1972 28 9.18 5.61
Spring 1973 23 13.04 6.43
Fall 1973 23 14,23 6.63

Table 3. 1iiean SERT scores for l:indergarten children speaking a
nonstandard varicty of Fnglish tested in the fall, the spring
and the following fall. ' .. .

The pattern of improvement with age can be seen in Table 5. Tuis
progressive improvement in SERT scores is consistent with expectations
for improvement in general Si performance level, and is sinilar to re-
sults reported by Ileber, Garber, Harrington, Loffman and ralender who

administered a repetition test at three month intervals to their ex-
perimental and control group of high risk children (Heber et al. 1972).

Test Results: liexzican-American and Pima Indian Children

The test was administered to one lLiindergarten classroom each of
ilexican-Anmerican and Pima Indian children (see Table 4). These results
cannot be taken as population descriptions, but only as demonstrations
of the utility of the SCRT across language groups.

The ilexican-American children were drawn from a classroom of a
barrio-serving school in Tucson, Arizona. The low ii is due to the
large number of rccent immigrant children vwho knew no Englisih at that
time and who were thus "untestable.'' All children vho could under-
stand the instructions and rcspond miniwally were reported here.

The Pima Indian children were drawn frowm a reservation school
classroou in Southern Arizona. It should be roted chat the scores
vhicih these two groups achieved arec significantly lower than the scores
vhich the native SE-spealiing subjects achieved (see Tablas 2).

Standard
Subjects ] ilean beviation
liexican~American 21 12.71 7.07
Pima Indian 30 18.63 4.08

Table 4. lican SERT scorcs for two groups of kindergarten
children who do not speak c variety of SE as a first language.

Test Results: Hawaiian Creole Inplish-spealking Childrern

The most detailed worl. with the SLRT uas been with children who speak
Havaiian Crcole Lnglish (LCE), and these results will nov be reported.
As an introduction, a brief description of HCE is in order.

In Havaii there is a nonprestigious form of communication popularly
called Pidgin. It is usually associated with members of culiural groups
of middle to lov socioeconomic status. however, the term Pidgin is ling-
uistically incorrcct, and nuch of local specech in Hawvaii is better described

as part of a creole spcech continuum (leincecke 1969, 1933; Reinecke and
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Tokinasa 1934 ; Day 1973).6 Such a continuum is characterized by de-
creolization in which creole, a anative lanpuage systew formed as a re-
sult of languages (including a pidgin) beingz iu contact, is in the
process of losing its unique identity as a separate language. A creole
speech continuum is composed of nurmber of linguistic varicties or sys-
tems which range in their distinctiveness from the socially dominant
standard language. The standard language acts as the model for decreo-
lization because_of various social phienomecna which are beyond the issues
of this article.’

HCE began to decreolize under the influence of varieties of stan-
dard English from the uUnited States mainland. The Havaiian Creole
English specch continuum is very roughly illustrated in Fizure 1. For
ease of rcference the term Hawaiian Creoie inglish is used when refer-
ring to this creole speeclh: coantinuum, recognizing that it is only a
cover term for a number of varieties of speeci.

S| SE

Figure 1. An idealization of the creole speccn continuum
in Hawvaii. Each circle represents a different speech
variety waich is a closer approximation of SE than the one
to its rigat.

k——-ﬂavaiian Creole English

Altiough HCE continues to be used by persons at many social levels,
inability in ST is widely regarded as a principal factor in acadenic
underachievement of Hawaiion-American (Polynesian descent) and other
Island children.

The SERT has now been administered to a large number of ILCE-
spealiing childreon. The results are given in Table 5. Lach sample con-
stitutes one separate classroom. Xindergarten and first grade children
are repcrted separately, all tests were given during the first two months
of the school year.

This large sample of hHCE-speaking children (WN=228) rcpresenting
classroois forit o wiue range in the State of ilawaii, allowus ascceirtioans
to be nace about tue populaiion vith sone confidence. liost uotable is
tne uign dejrec of varizbilicy chout iae mean. Individual differences
arc larce, ¢giving yise to aun interest in tae correlates of St perform-

ance.
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Kindersarten
School . Standard
nunoer Classificetion Iy iean veviation -
1 suburban : 20 10.75 4,54
2 supurban y 25 $.30 507
3 rural 14 6.76 2.30
4 urban i7 7.02 .63
5a . urban 20 5,18 5,01
5b urban 24 10.75 5.96
First Grado
1 suburoan 23 12,87 5.55
2 suburtaii 21 12,42 5.17
3 rurzl 11 © 11,27 4,14
4 urvan 21 Y 4.94
5a urban 26 14.23 6.03

Table 5. SERT results from five schools in navaii.

Correlates of SLERY Scores iu liCh~speakins Ciu:ildren

Tae 5ot allous calibratiou of Si performance and tuerefore inguiry
into tiie corrclates and/or determinonts of S. performance. The following
results are presented oitly as exawpics of tiae kinds of study viideir are nov
possible, not as definitive results. All of these correlavions are based
on a small Saupizs of iCL-6Paiing chiluren (=263 school nunber Sa in
Zable 5) wio are studentz in an experimcntal sciaool. One-quarter of tie
students can be cuaracterized as comiug frow middle class famiiies; the re-
maining come from families wiich receive state financial aid. lany of the
ethnic and racial groups found in lL:awaii arce renrcseited, Lovever, tnree-
quarters of the cuildren nave sone percentages of .avaiian ancestry.

Tue results reported nere are vose. on two aduminicirations of the
SERY to these kiuucrgarten caiidren. oxe in Serteiwer, at tie very begiue
uing of the scuool year: tiae secoud iu ..ay, at the cud. Thus corrclations
of caanje scorcs can also be eranined, giving some ideas aboui tire relation-
ships amoung nerformance in estandard waglica, intellirence, and family
varizvles vihicn influciice respousiveness to school. These corrzlations are
reported i ‘i‘able 6. .

The 1IQ scorcs in Yable v are frou the VPPSI,Y also aduduiistered in
Septenmber aud liay. It can be seen tuat IQ weasures correlate aighly with
SLRY scores in votl administrations, and wita change scores. ‘hile tae
various socioccconomic measurcs do predict to SL performance, tucy are less
cousisteatly correlaoted wiis caange scores, cucepi for tuc factors of
parents worlking, motuer wori:ins, ané tue desree to waicl: tue notier Lerseif
uas priunary responcivility for cuild care.

Couparison of “est Resuits: ioi-gpealins Clildren vita Su--speacidns; Chilarcen
aiid Semtcnce vifficulty
It is iaforuative to couparce the LLRY scores of liiadergarten cuildrea
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wio speal: Si with those Lindergartven childrer wiho spoax LC. e sen-
tenices vere raul.cd accordin: to tueir difficulty for two jroups.

Yable 7 shiows that tierc is not only 2 differeucc vetvecn tue neau
perforuances with the SE-speaking children scoring higher,but that there
i3 a ravier large divergeunce iu sentence difficulty betveen e turo
grouns. tuis difference is iwportout, for it demoastraies tuat the Llk-
spealiing subjects are influcuced in their respoases by itacir nriaary
speecit code, and are not wercly lagping behind in their staudard wnglis..
language developement., I LCL subjects employed a code wnich was sinply
“broi:en tnglisin’® or "substandard wn_iisn,® thean we would expect to fiid
tiie saue ranidng waich the Si-spealking subjects obtained but with less
high percentazes of corrcet resvonses. For cuasple, sentence 13 cesis

" tue simple past tense, as suowm ir Table 1 above. This sentence ranked

eigith in degree of difficulty for tuc Sk-speciiing caildren, vaile it

* raui:ed as tue secoud nardcst seatence for thc uCi-spealniug caildrea.

The sentence is not long, and tests only oue feature. What makes it
difficult for the I'CE-speaker is tue past tense uorpheme /-ed/. Im nCL,
past temnse is not formed by tie addition of ti.is morpucie to tue sinple
form of tue verb, but by preposing the past tense marker ien to the
simple form of the verb. Tuus tue iCu-speching cuiid would cay ..y moiwy
wen call wp uy aunty lact ni at iustead of tvhe Sk respouse iy LOLY

calied up iy aunty lacc aisutc.

SLIT
Sept. SERL }May SLRY Cuanse Score

Tuil Scale IQ-Sepi. .51 N0 )
Verbal IG~Sept. .53 .G3 40
Perforiancz IQ-Sept. Ny «56 45
Tamily Socio-Lcon. Level -.45 -.49
liother :mployed - N
Parents’ Woridng .43 .53 44
Parcnts' Occup. Level 46 .53
Tatner mployed .42(25) A44(25
Tatiaer Occun. nevel .49(23) L4123
iotiier Gecup. Level 43 U5
Fatlier Lduc. .57(23) .54(23)
iotucr iduc. .30 .51
SLRY - Sept. o1
SLIT - .lay .91 Jad
iull Scale IQ - Ly «58(27) .70(27) 45 (27)
Verbal Iy-.:ay .63(27) J76(27) Lo (27)
Performance IQ-.iay ’ 43(27)
Fuli Scalc IG cvhauze
lep ‘Yest Change b
tlothcr's [espgousivility vs. Sibling
Responsibiiity for cuild care
(etimo rating) -.42(20)

vable 6. Si~uificant correlatcs of SERT scores for ..CL=speaiing
caiildren. .=20 unless otuervise specificd in parentiesis. Only
significant product mouunt correiations are reporteu, ail Ps arc

equal to or liess caan .00.

10
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Summary : '.’
Tie present paper presents an instrument tsaich can reliably assess b

tue SL perforuamice of young chaildren from mincrity groups in wiicu stan- |

dard Euglish is not thie prinary language. 7his allows calibration of -

language performance, and tuus allows iuvesii_ation of tue corrciates ..

and causes of Jifferential language aviiitics. ile are nov couductiay

such studies amoag Liuvaiian Creole inplisa-speakiug cuiidren, but tue

psycuouetric qualities of tae SERT appear sufficieut te verrant its use

witae cuildren frow auy otucr nonstandard knglisa lansuage systew.

SE SUBJLCTS (1i=30) 1uCE SULJLCTS (1i=24)
Sentence % of fccurate 4 of Accurate
iumber Duepetitions Ramidiug | Pepetitions ~aaking
1 yo.7 1 75 1
2 GU 11 54.2 3
3 96.7 1 54.2 3
4 90 5 1 29.2 10
5 90 5 25 11
6 o 11 35.4 7
7 95 3 64.6 2
v 63.3 3 54.2 3
9 86.7 7 5 11
10 63.3 15 22.9 13
11 91.7 4 54,2 3
12 L0 11 31.3 9 -
13 03.3 8 20.6 14 D)
14 . 83.3 S i2.5 15 ’
15 S0 11 33.3 U
ieans 23.59 16.75
Standard
Ueviationq 3.60 5.90

Yavle 7. Coupariso. of SLRT scores on individual santences.
St~ and LCu-speaking i:i.dercarcen children.

11
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1'];his research was supported by the Kamehameha Early Education Pro-
Ject. Computer resources were provided by the UCLA liental Retardation -
Research Center.

Violet iiays is due our appreciation for her many contributions.
Our appreciation is also eitended to Carol Odo for her assistance.

2The role of imitation in the learning of language is a matter of
dispute (cf. Zimmerman and Rosenthal 1974; Chomsiy 1959). This issue is
of no concern here since eclicited imitation is used in the SERT as a
measure of previously-acquired structures.

3Equivalc-.nt SE substitutions are scored as correct SE responses in
the SERT, as is described in the scoriag manual.

4Such responses arc scored in the SERT as a separate category,
assuming, of course, that tne seuantic message carried by the nonstandard
sentence is equivalent to the standard. Otherwise, they would be in-
correct.

Slost of the sentences were taken (or adapted) from recordings of
naturally-occurring speecn of bidialectal children. The tests are the
result of several years of work within the s»>cach community of our sub-~
jects (S. Boggs 1972; Day 1972, 1973 ; Gallimore, J. loggs and Jordan
1974). , . ' e

6DeCamp (1971) first formulated the concept of a crzole speecii con-
“tinuum, but referred to it as a posi-creole speech continuum, since he
felt that the creole vould o longer be in existeance wien decrcolization
began. Bickerton (1973) observes that the use of the term ''post’ can be
misleading since that variety waich is the greatest distance, linguisti-
cally, froim the standard lauguage may be no different from the original
creole language.

7Standard is used herc as a relative term. A linguistic system's
status is, of course, deternined by society.

Otiechisler Presciiool and Primary Scale of Intelligence, An indivi-
. dually administerec test yiclding IQ scores for TFull Scale, Verbal, and
Perforrance.
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