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ABSTRACT
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program at Vale Middle School, Vale, Oregon, the Student Needs
Assessment Guide provides middle school teachers with an instrument
to be used in helping students assess themselves as individuals and
+o match this assessment with current and expected roles in the adult
world. The guide consists of two major components: (1) student needs
assessment program goals/objectives and (2) resources. Major goals
(pertaining to self-awareness, self-image, values, decision-making,
student occupational potentials, career choice, work attitudes,
employment skills, job requirements, occupational clusters,
maintaining employment, employment trends, and leisure-time
activities) are outlined in a three-column format which identifies
suggested activities and resources (cross references to the
appendixes) to be related to specific objectives. Over 450 pages of
tke document consist of appendixes, with major coverage given to
Appendix A, classroom activities. The vast compilation of "hands-on"
materials includes various forms, rating sheets,
self-concept/personality checklists, interest and attitude surveys,
emotional maturity self-tests, personal data sheets, evaluation
checksheets, profiles, and experience and self-analysis
guestionnaires. Other appendixes contain references for films,
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FORWARD
This Student Needs Assessment Guide represents one component of the
total career exploratory program being developed by School District #15.
Other components of the program include: the development of a Community

Resource Guide and an Interdisciplinary Guide that identifies the respon-

sibility of staff members in each subject matter area relative to the con-
cept of career exploration. Two inner components of the interdisciplinary

guide will te an Occupational Activities Center, traditionally known as

"shop" or "industrial arts," and a Home and Institutional Management Cen-

ter, traditionally called "Home Ec."

The career education program components for Vale Middle School are
being developed under the title, "A Community Experience Based Career Ex-
ploratory Prcogram." The Exploratory Program is designed for two main
purposes: 1) to serve the needs of students in Vale Middle School and
2) to serve as a pilot program and exportable model to other schools. The
program development has been supported by funds from the Oregon State
Board of Education, Malheur County I.E.D. and the local district.

The Vale Middle School program has been selected as a pilot school
in a major career education project known as SIXCO which represents the
six counties of Eastern Cregon. The SIXCO project is designed to experi-
ment with career education models in small schools of Eastern Oregon with
the expectation of identifying major components for a national model for
rural schools.

The guide has been developed over a period of nearly two years by a
committee of teachers from the Vale Middle School staff. The input of

all middle school staff members has been solicited to some degree.
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PREFACE

The ultimate responsibility of our educational system is to pro-
vide for our young people unique experiences that will enable them to
cope with and use technological changes to benefit each individual and
strengthen our total society. The education system is not the only
agent faced with thié responsibility; but it is the institution that
is best suited to prepare our youth; it is the only institution that
reaches virtually all of the population. It is the most effective in-
stitution available for adjusting to a world of ever-increasing change;
therefore preparation for work is brcoming increasingly recognized as
the major objective of our public school systems.

The concept of Career Education that is now recognized in many of
our public schools can be a vital force in helping young people meet
the challenges that the world of today now offers and the world of tom-
morrow is sure to bring.

Career Education advocates four major responsibilities that each
adult must fulfill in meeting the challenge of our technological soci-
ety. These are: 1) to become a responsible family member 2) to be-
come a responsible citizen 3) to use leisure time wisely and 4) to
perform adequately in economic matters.

The number one requirement for success in any of the above men-
tioned roles is that of proper adjustment. If our young people are to
adequately fill their roles as adults, they must have a clear picture

of themselves as individuals. They must have a true self-concept and

a realistic picture of how others feel about them.




While academic and job skills are very important, perhaps the
most important experiences we can give our young people are those
that deal with themselves and others in the realm of human relations
and understanding.

Our young people need continuous experience with such concepts
as: attitudes, personality, interests, aptitudes, potentials, values,
leadership, decision making and other like experiences. They need to
know how these concepts apply to themselves and others.

If our public schools can be successful in providing experiences
that enable young people to accurately appraise themselves and others,
and if students can be given true €xposure to the world of work
through a series of real and contrived experiences, they should be
able to face the future with a higher level of economic efficiency,

better job satisfaction, and a higher level of personal and social ad-

justment.




INTRODUCTION

SETTING

Vale School District #15 is an Elementary District consisting
of two buildings. Approximately 450 students and 24 staff members
comprise the elementary school, grades 1 - 6. Approximately 180
students and 7 staff members make up the Middle School.

Vale, Oregon,is a town of approximately 1700 people, located
in Eastern Oregon, approximately 16 miles west of the Idaho State
Boundary. The major economic base is comprised of agricultural

products - mainly row crops, cattle ranching and dairy farming.

PURPOSE
The major purpose of this guide is to provide teachers at the
Junior High or Middle School level an instrument to be used in help-

ing students assess themselves as individuals and to match this as-

sessment with current and expected roles in the adult world. It is
composed of goals, objectives, activities, and resources that will
help students:

1. Discover their own interests, abilities, aptitudes, poten-
tials and values in relation to the world of work.

2. Discover the importance of communication skills, academic
skills, and decision making skills in relation to their
role as adults.

3. Discover the world of work through real and contrived ex-
periences.
k. Accurately associate their inner assets with requirements

of good citizenship, family responsibilities, use of lei-
sure time and economic proficiency.




BASIC PREMISE

In the truest sense, everything we do with students in the edu-
cational environment should be in some way aimed at preparing them
for successful lives as workers, citizens, family members and econo-
mic providers. If we, as educators, cannot truly relate the stu-
dent's daily activities to this premise, we are falling short of an
important committment to education in general and certainly to the
concept of Career Education.

This guide is written not for the traditional minded school
staff that is unwilling to accept change as an ingredient for survi-
val in todays technological societ, . It is written for those who
adhere to a guidance point of view, willing to update priorities and
face the future with flexibility.

The goals, objectives and activities establish the framework
for a sound guidance program in any junior high or middle school.

It is the belief of the committee members who designed this guide
that there is little difference between a good general guidance pro-
gram and a program called career guidance. The concept of career
guidance is an extension of general guidance, because it relates

the inner assets of each student to job requirements in the World

of Work. To this end a complete guidance program is possible.

FORMAT

This guide is developed in two major components. Part I sets
forth the major goals and objectives of a student needs assessment
program. Also, opposite each objective will be found the title of

one or more suggested activities relating to the specific objective.

L




In the third column labeled resources will be found suggested re-
source references that relate to the general goal. Activities are
referred to by title, appendix letter and activity number. Resour-
ces are referred to by Appendix letter and number,

Part IT is composed of the following kinds of resources and
identified as appendixes A-F.

1. ACTIVITIES (Appendix A)--This section includes 190 differ-
ent activities to be used by teachers to assess and pro-
vide for the needs of students. These activities have
been selected from a wide range of materials and matched
with appropriate goals or objectives.

Many of the activities are designed to be reproduced for
student use. For this reassn the guide is bound in loose-
leaf form so that any act.vity can be easily removed and
reproduced.

There is no sequence recommended in using the activities.
The teacher should select activities that best accomodates
his school or classroom philosophy.

2. FILMS (Appendix B)--Films have been selected primarily
from film libraries located in Malheur, Baker and Union

Counties. For reference, the name of the county has been
designated in the third column of the resource page under
"Location". The fourth column designates the suggested

level of effectivness for each film. These films are
available on a loan basis from the above sources.

3. FILMSTRIPS (Appendix C)--Filmstrips are listed mainly by
series and titles within a series. The location of film-
strips are either in Vale Middle School (MS) or the Mal-
heur County filmstrip library

4. KITS (Appendix D)--Kits are listed by title and descrip-
tion. The source of each kit can be found in the column
labeled "Location".

5. TRANSPARENCIES (Appendix E)--Transparencies are located
in the Vale Middle School library. The original sources
are available upon request.

6. TAPES (Appendix F)--The original source of tapes is avail-
able upon request.

0




LIST OF GOALS

The following is a list of the major goals for the Student Needs
Assessment Program:
1. To help students become aware of the importance of self.

2. To help students strengthen and/or improve self-confidence
and self-image.

3. To help students develop a greater understanding of inter-
personal relations.

4. To help students in discovering, clarifyirg and developing
their Value System.

5. To help the students appreciate the importance of decision
making. '

6. To help students become awupre of their own occupational
potentials.

7. To help the students understand themselves more fully in
terms of choosing a career.

8. To help students develop a positive attitude toward the
world of work.

9. To help students develop skills necessary in gaining em-
pPloyment.

10. To help students in understanding job requirements.

11. To help students gain a background of the cluster concept.
12. To help students understand how to maintain employment.

13. To help students become aware of job trends for the future.

14. To help students appreciate the importance of hobbies and
leisure time activities.

'




PART I

GOALS - OBJECTIVES - ACTIVITIES AND RESOURCES




- GOAL 1 -
To help students become aware of the importance of self.

OBJECTIVES ACTIVITIES RESOURCES
A. The students will gather Physical Characteristics
data concerning their physical (Appendix A, #1)
characteristics.

Oregon Motor Fitness
(Appendix A, #2)

Health Progress Record
(Appendix A, #3)

Eye-Han' Coordination Tesd
(Appendix A, #4)

B. The students will experience Student Scrapbook Appendix B

' self-analysis through writing (Appendix A, #5) #1, 14, 21, 25
" activities relating to self.
Window On Myself
| (Appendix A, #6)

Autobiography
(Appendix A, #7)

Keeping a Daily Journal
(Appendix A, #8)

This Is Me
(Appendix A, #182)




- GOAL 1 -
To help students become aware of the importance of self.

OBJECTIVES ACTIVITIES RESOURCES
C. The students will complete ?ate Yourself ) Appendix B, #7, 16,
a variety of evaluative exer- Appendix A, #9 .
- cises dealing with self- %Pzezglx C, #1, bk,
appraisal. Personality Information *
Area '

(Appendix A, #10)

Personality Traits
(Appendix A, #11)

Projective Tests
(Appendix A, #12)

What I Like To Do
(Appendix A, #13)

Self And Other Assessments
(Appendix A, #14)

Who Am I?
(Appendix A, #181)

The Inside Me vs. The
Outside Me.
(Appendix A, #183)

Your Academic Abilities
(Appendix A, # 184)

14




- GOAL 1 -
To help students become aware of the importance of self.

OBJECTIVES ACTIVITIES RESOURCES
D. The students will become Everybody Has Problems
involved in a variety of dis- (Appendix A, # 15)
cussion activities to improve
self-understanding. Me and My Shadow

(Appendix A, # 16)

?ne Thousand Times No
Appendix A, #17)

Pantom .me-Moods & Emotion#
(Appendix A, #18)

The Masking Tape Game
(Appendix A, #19)

Runaways-Why Do They Leav
Home?

(Appendix A, #20)

0’4

Dinner Table
(Appendix A, #21)

E. The students will complete Personal Data Sheet
a variety of activities dealing (Appendix A, #22)

with assessment of social be-
havior. Social Behavior Trend Index
(Appendix A, #23)

Outcome of Sports; an
Evaluation Checksheet
(Appendix A, #24)

Personal Distance Ballot
(Appendix A, #25)

Behavior Rating Scale
(Appendix A, #26)

wh
vt
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- GOAL 1 -

To help students become aware of the importance of self.

OBJECTIVES

ACTIVITIES

RESOURCES

% F. The students will complete a
- variety of activities dealing
with assessment of personality

& interests.

Self~Picture Checklist
(Appendix A, #27)

Give Yourself A Personalit

Inventory
(Appendix A, #28)

Rate Yourself
(Appendix A, #29)

How Do You Measure Up?
(Appendix A, #30)

Self-Evaluation
(Appendix A, #31)

Self-Analysis Test
(Appendix A, #32)

Personality Assessment
(Appendix A, #33)

Assessment of Students'!
Guidance
(Appendix A, #34)

16
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- GOAL 2 -
To help students strengthen and/or improve self-confidence & self-image.

OBJECTIVES ACTIVITIES RESOURCES

A. The students will complete al Understanding Yourself Appendix B, #17
variety of evaluative exercises (Appendix A, #35)
dealing with own self-concept.

Experience Questionnaire
(Appendix A, #36)

A Profile of Me
(Appendix A, #37)

Who I m
(Appendix A, #38)

Salf-Concept Checklist-A
(Appendix A, #39)

Self-Concept Checklist-B
(Appendix A, #40)

Testing For Progress
(Appendix A, #41)

I Am a Member of the Group
(Appendix A, # 42)

17
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- GOAL 2 -

To help students streng "hen and/or improve self-confidence & self-image.

OBJECTIVES

ACTIVITIES

RESOURCES

B. The students will become
involved in a variety of act-
ivities to improve self-corncept

Video-Tape Students
(Appendix A, #43)

Open-End
(Appendix A, #Uh)

What About You?
(Appendix A, #45)

Livine With Loneliness
(Appendix A, #U46)

List Fears
(Appendix A, # 47)

Round Table Discussion
Topics.
(Appendix A, # 48)

To Like & Be Liked
(Appendix A, # 49)

'3 18
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- GOAL 3 -

To help students develop a greater understanding of interpersonal relatio

OBJECTIVES

ACTIVITIES

RESOURCES

A. The students will complete a

Winning Acceptance

series of group activities which| (Appendix A, #50)

will help them be aware of meth-
ods of gaining acceptance.

B. The students will complete a
series of activities to deter-
mine qualities of friendship.

Acceptance
(Appendix A, #51)

More Acceptance
(Appendix A, #52)

Acceptance Again
(Appendix A, #53)

Who's On Top
(Appendix A, #54)

Getting Acquainted
(Appendix A, #55)

What's Your Friendship
Rating?
(Appendix A, #56)

What Is A Friend?
(Appendix A, #57)

Personal Distance Ballot
(Appendix A, #25)

Appendix B, #5, 13,
30, 33

Appendix D, #2

Appendix E, #1

Appendix B, #6, 8,
10, 12, 20, 26, 32,
4o, 41

Appendix C, #5

Appendix E, #2, 4




OBJECTIVES

ACTIVITIES

RESOURCES

C. The students will complete a
series of exercises designed to
help the students see themselves

as others see them.

D. The students will become

involved in simulated exercises
helping them to recognize the

obligation of individuals to
each other in everyday human
situations.

Ratings of Others
(Appendix A, #58)

You & What Others Think
About You

(Appendix A, #59)

You I' > The Parent
(Appendix A, #60)

The Fan Club
(Appendix A, #61)

Excape On Monday
(Appendix A, #62)

What Would Happen If...?
(Appendix A, #63)

What Would You Do?
(Appendix A, #64)

Conflict Game
(Appendix A, #65)




- GOAL 4 -

To help students in discovering,

clarifying & developing Their Value Syst

OBJECTIVES

ACTIVITIES

RESOURCES

A. The students will complete
exercises to help them define
values.

B. The students will complete
exercises to enumerate things
that are important to self.

Group Polarized Into War-
ring Factions.
(Appendix A, #66)

Cheating
(Appendix A, #67)

Values Worksheet
(Appendix A, #68)

A Question Of Values
(Appendix A, #69)

Twenty Things I Love To Do
(Appendix A, #70)

Writing A Philosophy of
Life.
(Appendix A, #71)

Toll Boeoth Values
(Appendix A, #72)

Values Through Music
(Appendix A, #73)

Identity Auction
(Appendix A, #74)

Minding Your Own Business
vs. Helping Those in Need

(Appendix A, #75)

Appendix B, # 4, 22,
27, 45, L6

Appendix C, # 4, 6

Appendix E, # 5

Appendix B, #28, 29,
34, 35, 36, 47

Appendix E, #3




- GOAL 4 -

To help students in discovering, clarifying & developing Their Value System.

OBJECTIVES

ACTIVITIES

RESOURCES

C. The students will complete a
series of activities, which in-

volve value judgements.

Parents Influence Your
Decisions.
(Appendix A, #76)

You Kids Are All Alike
(Appendix A, #77)

Who's Who
(Appendix A, #78)

Race Prejudice In America
(Appendix A, # 79)

The Life Raft
(Appendix A, #80)

Values Shieet
(Appendix A, #81)

Merry-Go-Round
(Appendix A, #82)

Folks On The Tube
(Appendix A, #186)

17
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Appendix B, #3, 19,
23, 24, 31

Appendix C, #3




~GOAL 5-

To help the students appreciate the importance of decision making.

OBJECTIVES

ACTIVITIES

RESOURCES

A. The students will complete
exercises to help develop deci-
sion-making skills

B. The students will complete
exercises to develop the logical
thinking skills:

1.
2.
3.
L.
5.
6.
7.
8.

observing

classifying

comparing

generalizing or infering
hypothesizing
generating alternatives
predicting consequences
evaluating results

What Do You Think? Whaat
Would You Do?
(Appendix A, #83)

Arriving At Consensus
(Appendix A, #84)

Detectograms
(Appendix A, #85)

Simple Problem Solving
Series-Problem Solving
Eh visual assignments)
Appendix A, #86)

Simple Problem Solving
Series-Abstract Reasoning
(4 visual assignments)
(Appendix A, #87)

Identifying Reports and
Inferences
(Appendix A, #88)

Drawing Inferences
2 Activity Sheets)
Appendix A, #89)

Word Trickery
(Appendix A, #90)

What Would You Do?
(Appendix A, #64)

Stop The Street
(Appendix A, #91)

18

Appendix B, #38

Appendix C, #7




- GOAL 5 -~
To help students appreciate the importance of decision meking.

OBJECTIVES ACTIVITIES RESOURCES
C. The students will complete Unfinished Story-What Appendix B, #11, 37
exercises to help gain an Should Guy Do?
understanding of the relation- (Appendix A, #92)
ship one decision has upon
another. Could You Use More Freedom}

(Appendix A, #93)

Open End Discussion
(Appendix A, #94)

D. The students will complete Fred's Brother
exercises to develop skills in (Appendix A, #95)
problem-solving and creative
thinking. Creative Thinking Exer-
cises

(Appendix A, #96)

Take Things Apart
(Appendix A, #97)

Problems and Puzzles
(Appendix A, #98)

Use Your Imagination to
Solve....
(Appendix A, #99)

Group Problem Solving
(Appendix A, #100)

Agree-Disagree Exercise
(Appendix A, #101)

19
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- GOAL 6 -

To help students become aware of their own occupational potentials.

OBJECTIVES

ACTIVITIES

RESOURCES

A. The students will complete
exercises which will lead to
thinking about their own interest
in terms of job requirements.

A

B. The students will examine
their own aptitudes in terms
of possible career choices.

C. The students will consider
Jobs giving attention to the
personal requirements of those
jobs.

Self-Analysis Questionnaire

(Appendix A, #102)

What I Like To Do
(Appendix A, #103)

Interest Check List
(Appendix A, #104)

Perso-ral Data Sheet
(Appendix A, #105)

Aptitude Tests Help You
Find The Right Job.
(Appendix A, #106)

I Like To.....
(Appendix A, #107)

The Decision Is Yours
(Appendix A, #108)

How Do You See Yourself?

(Appendix A, #109)

Job Opinion Poll
(Appendix A, #187)

20
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Appendix B, #48, 5
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Appendix F, #1 (1-

Appendix B, #15, 4
52

Appendix F, #1
Cassettes i-3




- GOAL 7 -

of choosing a career.

To help the students understand themselves more fully in terms

OBJECTIVES

ACTIVITIES

RESOURCES

A. The students will complete
exercises leading to judgements
on own interests, strengths and
weaknesses.

B. The students will experience
several activities in learning
to consider a variety of factors
in choosing occupations.

Occupational Goals Work-
Sheet.
(Appendix A,#110)

Vocational Interests
(Appendix A, #111)

Your Personal Questicnnaire

(Appendix A, #1127

Factors I Consider Impor-
tant In Choosing A Job.
(Appendix A, #113)

Educational And Vocational
Planning Questionnaire.
(Appendix A, #11h4)

Assessment Questionnaire
(Appendix A, #115)

Eye-~-Hand Coordination
(Appendix A, #M4)

21 pYF Ay

Appendix D, #8




- GOAL 8 -
To help students develop a positive attitude toward the world of work.

OBJECTIVES ACTIVITIES RESOURCES

A. The students will experience How Do You Feel About Work? Appendix B, #42, 5
activities which will help them (Appendix A, #116)
relate their own attitude toward Appendix C, #12
work. Work is.......

(Appendix A, #117)

B. The students will experience Occupational Tree
several activities to gain know- | (Appe’dix A, #118)
ledge of parent's occupations.
Parent Interview

(Appendix A, #119)

Tag-A-Long Day
(Appendix A, #120)

C. The students will complete The Joy Ride
exercises which will lead to (Appendix A, #121)
evaluating the necessity of

various occupaticns. Who Is Important?

(Appendix A, #122)

a2
J
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- GOAL 9 -

To help students develop skills necessary in gaining

employment.

OBJECTIVES

ACTIVITIES

RESOURCES

A. The students will complete
exercises that will help him
become aware of terminology used
for job selection.

B. The students will complete
exercises to learn the mechanics
of' preparing a job resume.

C. The students will complete
exercises to learn the mechanics
of filling out written applica-
tion forms.

Special Words For Filling
Out Forms
(Appendix A, #123)

Writing A Resume
(Appendix A, #124)

Preparing A Job Resume
(Appendix A, #125)

Job Application Form
(Appendix A, #126)

Writing A Letter Of
Application
(Appendix A, #127)

Letters Of Application
(Appendix A, #128)

References
(Appendix A, #129)

J. C. Penney And Co.
Applicant’s Arithmetic Test
(Appendix A, #130)

Decoding The Ads
(Appendix A, #141)




- GOAL 9 -

To help students develop skills necessary in gaining employment.

OBJECTIVES

ACTIVITIES

RESOURCES

D. The students will complete a
series of exercises and gain
practice of basic forms.

E. The students will complete
exercises which will help them
learn the mechanics of finding,
reading, and interpreting ad-
vertisements.

(Appendix A, #131)

Driver's License Applicatio
(Appendix A, #132)

Mail Order Blank
(Appendix A, #133)

Want Ad
(Appendix A, #134)

‘The Hunt
(Appendix A, #135)

Job Hunt, Anytown
(Appendix A, #136)

Reading Classified Ads
Carefully
(Appendix A, #137)

Reading The Want Ads
(Appendix A, #138)

When You Answer A Want Ad
By Phone
(Appendix A, #139)

Answering A Want Ad By
Letter
(Appendix A, #140)

Decoding The Ads
(Appendix A, #1h41)

24
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Appendix B, #59

Appendix C, #11




- GOAL 9 -

_

To help students develop skills necessary in gaining employment.

OBJECTIVES

ACTIVITIES

RESOURCES

F. The students will complete
exercises which will help them
gain skills in interviewing
techniques.

You Are In The Spotlight
(Appendix A, #142)

How To Talk Yourself Out
Of A Job

(Appendix A, #143)

Simulated Job Interview
(Appendix A, #144)

Guidelines For The Jc¢b

Seeker
(Appendix A, #190)

25
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- GOAL 10 -
To help students in understanding job reqQuirements.

OBJECTIVES ACTIVITIES RESOURCES
A. The students will complete [Vocational Requirements Appendix B, #43, 49
exercises which will help in Study
investigating the requirements (Appendix A, #145) Appendix D, #7, 8,

of a variety of cccupations.
My Career Planner
(Appendix A, #146)

What Are The Ways Tc
Learn Occupations
(Appe- 1ix A, #147)

Job Analysis Outline
(Appendix A, #148)

B. The students will complete Tomorrow's Skills
exercises investigating options (Appendix A, #149)
offered in a variety of jobs.
0ld Jobs, New Jobs
(Appendix A, #150)

What You Should Look For
In A Job
(Appendix A, #151)

Most Common Mistakes In
Choosing An Occupation
(Appendix A, #152)




- GOAL 10 -
To help atudents in understanding job requirements.

OBJECTIVES ACTIVITIES RESOURCES
C. The students will complete The Option Is Yours Appendix B, #51
exercises exploring the re- (Appendix A, #153)
strictions placed on life-style
by certain occupations. Geographic Locations

(Appendix A, #154)

D. The students will complete If You Haven't Got It,

exercises which will point out Don'+ Fight TIt.
obvious limitations to certain (Appendix A, #155)
careers.

Work...Some Gripes,
Some Solutions.
(Appendix A. #156)




- GOAL 11 -

To help students gain background of the Cluster Concept.

OBJECTIVES ACTIVITIES RESOURCES

A. The students will complete The Job Scene Appendix B, #50

exercises which will help them (Appendix A, #157)

explore job families. Appendix C, #8, 9
Making Mobiles
(Appendix A, #158) Appendix D, #1, 4

5, 6

Occupational Group
Arrangements Appendix F, #1
(Appendix A, #159) Cassette U4

B. The students will, through
a series of activities, explore
the cluster program used in the
senior high schoocl.

Job Groups And Titles

(Appendix A, #160)

23,000 Jobs
(Appendix A, #161)

Planning A Career in....

(Appendix A, #162)

Cluster Development

Exercise
(Appendix A, #163)

Field Trips
(Appendix A, #164)

Cluster Introduction
(Appendix A, #165)

A7y A
w0

28 “




- GOAL 12 -

To help students understand how to maintain employment.

CBJECTIVES

ACTIVITIES

RESOURCES

A. The students will complete
exercises helping to enumerate
rersonality traits as advantages
in certain jobs.

B. The students will complete
exercises which will help them
become able to select alternative
measures when unforeseen diffi-
culties cause alterations in
one's job.

Personality and Your Job
(Appendix A, #166)

Emotional Maturity Self-
Test.
(Appendix A, #167)

How To Keep A Job
(Appendix A, #168)

Attituwles and Habits
Desirable for Employment
(Appendix A, #169)

Role Playing
(Appendix A, #170)

Be There - Be On Time
(Appendix A, #189)

Changing Job Trauma
(Appendix A, #171)

Career Calamities
(Appendix A, #172)

Trouble With The Boss
(Appendix A, #185)
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Appendix C, #2, 11

Appendix B, #39, 58
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- GOAL 13 -
To help siudents become aware of job trends for the future.

OBJECTIVES ACTIVITIES RESOURCES
A. The students will complete Education + Training= Jobs | Appendix B, #55, 5
activities which will help them (Appendix A, #173) 57, 58
learn the relationship between
training and income. Changing Trends Appendix C, #10

(Appendix A, #174)

Look To The Future
(Appendix A, #188)

B. The students will complete Trends of Women Workers in| Appendix B, #2
activities pointing out the Your Family

changing roles of women in (Appendix A, #175)

careers.

Transparency on Career
Patterns
(Appendix A, #176)

Changing Roles of Men and
Women

(Appendix A, #177)




- GOAL 14 -

To help students appreciate the importance of hobbies and
leisure time activities.

OBJECTIVES ACTIVITIES RESOURCES

A. The students will complete What Do People Do When
activities which will help them| They're Off Work?

g€ain knowledge of the leisure (Appendix A, #178)
time activities of people in a
variety of occupations. Hobbies, Hobbies, Hobbies

(Appendix A, #179)

B. The students will complete Leisure Time and Occupation
activities which will help (Appendix A, #180)
them become aware of the
possibility of a hobby becoming
a source of income.

—r—
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PHYSICAL CHARACTERISTICS #1

Physical characteristics include items such as height, weight,
posture, etc. and defects or handicaps, weaknesses and strengths.
It must be recognized, however, that many of the characteristics will
change as students mature intc adulthood.

Suggested Activities:

1. Use results from school-wide P.E. testing.

2. Ask school nurse to explain health recurds to students and then
go over them with individuals.

3. Ask school nurse or other person to talk about physical changes
which are likely to occur during life.

4, Students may complete a se”f-evaluation of physical characteristics.

5. Students may talk with parents to find out about parent's families
to determine possible future physical changes.

6. Take individual pictures so that students may place them in their
file along with their physical characteristics.

7. Ask a science teacher to discuss heredity and physical character-
istics.

8.

9.

10.

Student Materials Enclosed:

Family Tree of Physical Characteristics.
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Physical Characteristics, cont.

TAKING AFTER YOUR FAMILY

The purpose of this sheet is to show how, through inheritance, we
may resemble our parents and grandparents. These traits develop as a
result of genes on chromosomes in the reproductive cells of the body.
Point out to the students the special need of tolerance toward those
who appear different from themselves. People should be accepted for
what they are rather than for what they appear to be, thus making the
most of their personal traits.

Rememtcring that each person receives curomosomes with genes re-
sulting in the development of traits from each parent, we can under-
stand how each one of us has a doubl inheritance for hair color, eye
coclor, etc. Here it is important to note that many traits are either
dominant or recessive. If shortness is dominant, pParents who are short
could have, also, one gene for tallness in their make-up because it is
recessive and does not show. This is the reason two short parents may
have a tall child. Geneticists, men who study heredity, have found that
stoutness is dominant over thinness, and dark hair dominant over light.
Help the students decide how the four children will resemble their
parents and grandparents on the accompanying chart.

To arrive at the correct answer, we place letters as symbols for
the genetic make-up of the father at the top of the box, and the mother's
at the left of the box. Look below to see how we fill in the four child-
rea. Using the first gene of the mother, we muliply it with first gene
of the father, putting the paired answer in a center square. Then we
multiply the mother's first gene with the father's second gene. Again
We repeat using the mother's second gene, and multiplying it with the
first and second genes of the father. The four center squares thus
show any possible inheritance of stature. For example, capital S is used
for the dominant trait of shortness or stoutness, and small s is used
for the recessive trait of tallness or thinness. SS - a purely short
individual. ss - a burely tall individual. Ss - a person looking short
but carrying a tall gene. This applies to all other traits.

As you read these explanations, refer to the correctiy filled in
diagrams below.

1. The father we see is tall. Since this is recessive, his symbols
are ss, for pure tall. The mother, coming from mixed parents,
would moust likely look short but carry a tall gene - Ss. The
children would be: 2 tall and 2 mixed short.




Physical Characteristics, cont.

(1)

S

S

Both parents are most likely mixed short - Ss. In this case there
would be 3 short children and 1 tall.

Father might be pure stout - SS and the mother look stout but
carrying a hidden (recessive) gene for thin - Ss. Children would
all be stout.

Both parents are thin. Since thinness is recessive, they must be
pure - ss. Children would all be thin.

Light hair is recessive. Mother, if light, must then be dd.
Father could be mixed dark - Dd, in which case children would be

2 dark and 2 1light. If father were pure dark - DD, children would
all be dark.

- shortness or stoutness D - dark hair

- tallness or thinness d -~ light hair

(2) (3)

S ] S S
S SS Ss S SS SS
] Ss ss ] Ss Ss
3 : 01 4 - stout

D 51 D D
d Dd dd d Bd Dd
d Dd dd d Dd Dd
2 : 2 4 - dark
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TAKING AFTER YOUR FAMILY

' . A - .
arandpatrents Parent s 4+ children? Solution

L1 d
2’% s
4
3 tall - 1 short |tall short |
| Sle
Pabe ke :
4
2 short - 2 tall 2 short
S|sS
BRAERD :
-
3 stout - 1 thin 2 stout
< | 4
} A |44 =
3 thin - stout 2 thin

.0 € |y - y
&l Blag IO

f1swer these questions on the back of this sheet.

1. Explain in your own words how heredity traits are passed on to new
generations.

2. What other personality traits scem to be inherited?
3. Can you trace a family trait through your own family to you. Choose

hair color, body build, musical traits, artistic talent, or physical defects.
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ORFGON MOTOR FITNFSS [FST

-
DATE
GRADG =
AGE
ERORT =
(%Vl Tos | Bes- | o0, | Sest] Bt | Sa. | oot | Nt | Dt ([ Feot| Mot | maa. | Toot | Mot | med. { Tont | Mes | Men. || Tont | Mot | 900, | Tom | mes | 20a.
Semve) iug | Pro. [Sonvel tug | P, [Sesre| img | Pro. [{Sears] g | Prs. [Sesre| g | Poe. g | M. |sewe] tug | P [Sevre| tng | Pra.
|~ Ty |
F —akions I
TOTAL STAND- é
RATING NORMS FOR GIRLS GRADES 7, 8, AND 9
TEST ITEMS Superier Geed Fair Poor Inderior
Henglag in Arm-Fiensd Position “-Up t X ] M-8 10- 13 > 18
Sending Breed Jump -Up »n X o » LX)
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TOTAL STANDARD POINTS 30¢-Up 180-308 144-179 113-143 111-Down
DIRECTIONS FOR RECORDING AND SCORING TESTS
1. Recerd the actual test score for sash item in the column marked “Test Score’” on this side of the score card.
2 Using test scere, check rating norms and superior, good, fair, poor, or inderior for sach test item in the rating coiumn.
3 “MMMD&!\! score correspending %0 esch actual test score in the “Scoring Table” on the back of the card and record in column marked
4 Ml‘wrohb"lorﬂlhulmandrccomlotllnbonomo!urdlnw.onﬂmmrkod"‘rommmrdpolnu".
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[ X mmus’um.‘ummm; it is recommended that a mid-year tast also be given. Below-standard individuals should be tested
mere frequently.
p— .
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fost, cont .,

Frrness
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The follcwing form is used in Oregon schools to keep a continuous
record of a student's health progress.
at the students'

HEALTH PROGRESS RECORD

disposal.

This should be kept current and

#3

IFOR USE OF CARD SEE HEALTH SERAVICES MANUAL)
NAME OF PUPIL M_ F —_ BIRTH 19
LAST FinsT aEX MONTH DAY YEAN
ADDRESS TEL. NO.
us
PENCIL } PARENT OR
GUARDIAN OCCUPATION: OF FATHER e OF MOTHER
== Tj = =
f ‘ ! I 2 | aupioMETRIC
H MEIGHT | WEIGHT VISION TEST 201 TEST
scnoc, < - T i uw r ANNUAL HEALTH SUMMARY
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. w0 20/ _wo20/ L )
Cal
: w 23/ _w_ 20/ - /
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v
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Health Progress Record, cont.

HISTORY OF PAST AND CURRENT ILLNESS. ACCIDENT, DISABILITY. AND ABSENCE
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EYE-HAND COORDINATION #4

PURPOSE: To develop teaming and rhythm of hand movements
MATERIALS: Chalkboard and chalk

TIME: About five to ten minutes

PROCEDURE: Motor EQuivalence

1. Have the child stand facing the board in good posture
close enough that he can lean forward easily and touch
the board. Then have him lean forward and touch the
chalkboard with his nos3e. Put an X on his nose print.
This is the target he is to 1look at while doing this

procedure.

2. Have him pick wup a piece of chalk in each hand. The
chalk siiould not be held tightly. He is to look at
the X and then touch the board with both pieces of
chalk even with his shoulders and spaced apart. The
child is to make two round sized circles =~ one on
each side and he is to continue to go over the first
circles about ten times in one direction and then
change direction for ten circles. He should do four

complete sets.

PROCEDURE: SPACE ORGANIZATION WITH STRAIGHT LINE DIRECTIONALITY
1. Once again have the child stand directly in front of
the board and put an X as he did before.
2. This time the chalk starts at the X and then the
child moves the chalk back-and-forth in the same

direction as the floor. Have the child make his lines

as straight as possible and the child is to stay on the

same line as he makes ten trips in-and-out. Have the
child work for rhythm. Do not allow the child to 1look
at the chalk-
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Eye-Hand Coordination, cont.

3.

1.

2.
3.
L.
5.

Repeat Procedure Doing Vertical Lines.

ADDITIONAL

Dot-to-dot worksheets

Cutting

Straw piercing
Lacing cards
Using the suspended ball, have the child hit the ball
with a dowel stick which has been color coded for
specifics.

Teach the child to play "jacks."

FE% 1
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Eye-Hgnd Coordination, cont.




Eye-Hand Coordination, cont.
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STUDENT SCRAPBOOK #5

Since the goal of a program in self-understanding is to give a
student a realistic picture of himself the student needs a means
of looking at himself in total. Having students keep a notebook
or scrapbook on themselves would seem a good vehicle for this.

As students complete various activities and lists on themselves
they could glue them into their scrapbook in some organized way.
Students could make scrapbooks from newsprint and design covers
that they felt represented them personally. Also, a section should
be included that contained the student's private thoughts. Any
work that he did not want to share could be placed in this section.
If a student is going to be honest with himself he should not have
to prepare his work at all times to please the teacher.

Over a period of time students should accumulate much material on
themselves. It would then be a good idea to follow up with student-
teacher conferences to look over the scrapbooks so that the teacher
can help students see some direction to what they have been saying
about themselves. Again, any of the work the student feels is
private would not be discussed. A trust relationship is important.

All of the work the student does would be included in the scrap-
book. Below are some brief assignments that the teacher can
collect and then hand back to students to include in their
scrapbooks.

Sentence Completions:

This might be a good activity to use off and on for five minutes
out of a period. Give the students a 3x5 card and have them
complete sentences like these: (use these or make up some of
your own to fit your students.)

One thing I worry about is

A thing that makes me different from any other person in the world
is

What worries me most about the future is

My children won't have to because .

Some people seem to want only to

If I could have seven wishes

My advice to the world would be

Someday I'm going to

Voting:

To give students some perspective on each other a useful technique
might be the class count. The teacher just asks the class a ques-
tion and requests a show of hands. Students can see things they
have in common with others and also tell something about themselves
without any real effort. There could be brief discussion also.

The questions would not have to be on the same topic or about any
particularly "heavy" topic.

ks




WINDOW ON MYSELF #6

Student to write on the following:

1. The ME I think other people see. (Emphasis on
personality rather than looks.)

2. The ME other people don't see. (The real me as
I see myself.)

3. The ME I'd like to be. (What things would I
change about myself?)

To the Teacher: It might be beneficial to have individual
conferences with students after the above assignment is

finished to discuss possible ways to achieve number three.
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AUTOBIOGRAPHY #7

This means the story of your life from earliest memories until
the present time.

Assignment: Write a personal autobiography of your life from
the age of five until the present time. Listed
below are some questions you should try to answer
about yourself.

1. My earliest memories (before age five, if possible).

2. My life style and environment at age five or before
school age.

3. My first year in school; early impressions, people, and
jideas that influenced me.

4. My years in elementary school including memorable experi-
ences that may have helped shape my character and person-
ality.

5. My years in junior high school; indicate experiences that
have contributed to make me what I am today.

6. My home life - parents, other family members, relatives.

7. Adults other than family members who have had an influence
on my life.

8. Travel experience.

9. Activities outside of school that have influehced me.

10. Other things that stand out in my memory as being
important.
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10.
11.
12.
13.
14,
15.
16.
17.
18.
19.
20.

21.

22.

AUTOBIOGRAPHICAL QUESTIONNAIRE

Name
Birth Date Age in Years
Address Phone Number

What other schools did you go to? Tell me something about them.
Who are the people in your family? If you had to use two
sentences to describe each person, what would you say about

each member of your family?

Have you ideas about what you would like to do when you grow up?
What possibilities have you talked over with your parents?

What does your father do for a living?

What are some of his interests, hobbies, etc? What does he do
when he isn't working?

Does your mother work?

What are her interests, hobbies, etc?

How do you spend your time after school?

Of all the things you do in your free time, which do you like most?
Which do you like the least?

What does your family usually do for Thanksgiving? Christmas?
What have you done the last two summers?

What have you done the last two Christmas vacations?

What magazines do you read regularly?

Do you subscribe to any yourself?

What are your favorite TV shows?

Have you seen any movies in the last few months which you
particularly liked?

Tell me a sentence or two about each movie and why you liked it.

L8

e




Autobiographical Questionnaire, cont.

23.
24,

25.

26.

27.
28.

What are your favorite sports, if any?

If T were to ask you what hooks you've read which you've
liked the best, what would you answer?

Do you work after school or on Saturdays? Where? What
are you using the money for?

What do you like best about school?
What do you like least about school?

If you could change some part of your educational program,
what would it be?

If you were a teacher. how would you teach your classes?

Have you a hobby which takes up a lot of your time? What is it?
How did you get interested in it?

Which of your friends are interested in it with you?

Who are some of your friends who aren't interested in this activity?
Is trere an adult outside of school whom you dislike intensely? Why?

Are there some adults cutside of school whom you admire intensély?
Why?

Do you have some good ideas about things which you might like to
mention?

Have you ever invented anything? What?
what is there about you which makes your friends like you?

Is there something ycu want badly but can't quite afford right
now? What?

Of all the people you know who have helped you, who has helped
you most? How did they go about it?




KEEPING A DAILY JOURNAL #8

Students should keep a daily journal not only of events,
but thoughts and feelings. This should be a private journal
for the student's own use. If the teacher wants to make sure

the student is writing in his journal, it is easy to check

entries without reading.
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RATE YOURSELF . #9

The purpose of +this assessment is to help you find out more about
yourself and not to spot your defects. Fill in the blanks as best you
can and as honestly as you can.

A. In Social Situations:

1. Which types of people do you have trouble talking to?

Someone you just met — Older people
—_Your teachers —Your classmates

An important person _____Someone of the other sex
—___Strangers — Someone of your sex
- Other:

2. When you lose a game, what do you do?

Cry or otherwise show Blame the official
your disappointment

Congratulate the winner Other:

3. 1If you win a game, what do you do?

Brag about your performance Console the loser

Tease the loser Other:

k. Do you feel it is essential to have pienty of money in order
to have a good time? Explain your answer:

5. What types of people do you have difficulty getting along with?
Bossy Successful Siily

Talkative Tntellectual Sarcastic

Quiet Party-minded Other:___




Rate Yourself, cont.

6.
7.

Do you know how to introduce people properly?

Do you think it is very important to be a good mixer?

Why or why not?

B. In Clubs and Other Organizations:

1.

~2

What school clubs or community organizations (Scouts, 4-H,
Church groups, etc.) do you belong to?

To what offices have you been elected?

On what committees have you served?

In what projects or activities have you been involved?

How would you feel if a friend of yours were elected class
president?

Happy for the friend Envious of the friend's
election
Sorry for yourself __Determined to beat him

next time
Other:

When you have to make a decision, what do you do?

Seek the advice of others Change your mind several
first times

Make up your own mind Other:

about what to do

Has anyone ever said that you don't cooperate with the group
very well? Explain the circumstances:

iy
¥
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Rate Yourself, cont.

C. With Your Friends:

1. How many close boyfriends do you have?

2. How many close girlfriends do you have?

3. When people play a joke on you, what do you do?
Get angry Plan to play a joke on them

Laugh with them Other:

4. When you hear gossip about a friend, what do you do?

Repeat the gossip to Refuse to pass the gossip
someone else on
Repeat the gossip to Other:

the person involved

5. Do you like to argue?

No Sometimes Yes

——" —— ————

D. Working With Other People:

1. When you have a job to do, which do you prefer to do?

Work alone ‘ Have others working nearby
Receive help or advise Do the job with someone
from others else

2. When an activity is being planned at school or in a club,
what do you usually do?

Volunteer to take charge Hope no one asks you to
help
Offer to help out Offer ideas, but neglect

to follow through

3. When someone does a better job than you, what do you do?

Compliment the other Find fault with the other
person person
Offer excuses for your Try harder next time
performance

4. TIf someone tries to show you how to do something, what do you do?
Get annoyed Listen carefully Other:
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Rate Yourself, cont.

5. How do you usually get along with your teacheis at school?
Very well Well

Fairly well Not very well

E. Yourself:

1. If a friend criticized a story that you had written, how
would you react?

Gat angry Accept the criticism
for what it's worth

Criticize the friend's Other:
work

2. Do you feel that a brother or sister is favored over you
at home?

Yes Sometimes No

Doesn't apply

3. A girl you know refused to skip class with the rest of the
group. What would you think about it?

Admire the girl's courage Laugh at the girl for
being so weak

Condemn the girl for Get angry because the
trying tc impress the girl wouldn't follow
teachers the crowd

4. Are you ever critical of others because their religious

beliefs differ from yours? Explain your answer:

5. How is your personal appearance?

Usually neat and clean About as good as your
friend's.
Sometimes sloppy Other:

6. What kind of person do you think you are?
Pleasant and friendly Easy to get along with
Rather selfish Sometimes friendly;
sometimes not

Hard to get along with Other:

o
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10.

11.

12.

PERSONALITY INFORMATION AREA #10

How good a student do your teachers expect you to be?

One of the best students in my class.
Above the middle of my class.

In the middle of the class.

Just good enough to get by.

Don't know.

BEoQW»

People who accept their condition in life are happier than
those who try to change things.

(A) Agree (B) Not Sure (C) Disagree

Good 1luck is more important than hard work for success.

(A) Agree (B) Not Sure (C) Disagree

Every time I try to get ahead, something or somebody stops me.
(A) Agree (B) Not Sure (c) Disagree

If a person is not successful in life, it is his own fault.

(A) Agree (B) Not Sure (C) Disagree

Even with a good education, I'll have a hard time getting the
right kind of job.

(A) Agree (B) Not Sure (C) Disagree

I would make any sacrifice to get ahead in the world.
(A) Agree (B) Not Sure (c) Disagree

If T could change, I would be someone different from myself.
(A) Agree (B) Not Sure (C) Disagree

I sometimes feel that I just can't learn.
(A) Agree (B) Not Sure (C) Disagree

I would do better in school work if teachers didn't go so fast.
{A) Agree (B) Not Sure (C) Disagree

People like me don't have much of a chance to be successful in life.

(A) Agree (B) Not Sure (C) Disagree

The tougher the job, the harder I work.

(A) Agree (B) Not Sure (c) Disagree

I am able to do many things well.

(A) Agree (B) Not Sure (C) Disagree
56
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Rate Yourself, cont.

MANNERS AND GROOMING..... .

A,

How
1.

2,

HOW

do you look to others?

Are your clothes usually clean?

Do you usually keep your hair
clean and neatly combed?

Do you have good posture?
Do you usually wear a smile?

Do you usually look ahead rather
than down?

Do you keep your teeth clean?

Do you usually have your sitoes
shined and in good repair?

Do you try to keep your body
free of offensive odors?

Do you ever overdress, that is,

wear conspicuous clothes just
for show?

DO YOU ACT WITH OTHERS?......

Do you do things for others without
expecting them to do a return favor?

Do you usually remember the names of
persons to whom you are introduced?

Do you try to keep out of other
people's affairs?

Do you try to observe the rules of
etiquette?

Do you ever try to deliberately
embarrass others?

Do you show proper respect for
older people?

Do you try to understand other's
points of view?
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E Personality Information Area, cont.

14. How do you usually come to school in the morning?

A; By automobile.

B Walk or bicycle.
C% School bus.
D Bus, other than school.

E Other (explain).

15. When you finish your education, what sort of a job do you think
you will have?

(A) Technical - such as draftsman, surveyor, medical or
dental technician, etc.

(B) Official - such as manufacturer, officer in a large
company, banker, government official or inspector, etc.

(C) Manager - such as sales manager, store manager, office
manager, factory supervisor, etc.

(D) Proprietor or owner - such as owner of a small business,
wholesaler, retailer, contractor, restaurant owner, etc.

(E) Semi-skilled worker - such as factory machine operator,
bus or cab driver, meat cutter, etc.

(F) Clerical worker - such as bankteller, bookkeeper, sales
clerk, office clerk, mail carrier, messenger, etc.

(G) Service worker - such as barber, waiter, etc.

(H) Protectiive worker -~ such as policeman, detective, sheriff,

fireman, etc.

(I) Salesman - such as real estate or insurance salesman,
factory representative, etc.

(J) Farm or ranch manager or owner

(K) Farm worker on one or more than one farm.

(L) Workman or laborer - such as factory or mine worker,
fisherman, filling station attendant, longshoreman, etc.

(M) Professional - such as accountant, artist, clergyman,
dentist, doctor, engineer,lawyer, librarian, scientist,
college professor, social worker, etc.

(N) Skilled worker or foreman - such as baker, carpenter,
electrician, enlisted man in the armed forces, mechanic,
plumber, plasterer, tailor, foreman in a factory or mine,
etc.

(0) Don't know




PERSONALITY TRAITS #11

Listed below are personality traits which are considered to be
important for success on a job and in relationships with other people.
You w? ° receive three copies of this sheet. Copy #1. This is YOUR
coph t'ill out as you see yourself. Ratings are from 1 to 5 with

1 being "Almost Never" and 5 being "Almost Always." Circle the number
which is your estimate after the personality trait. Copy #2 is intended
for your parents to complete. Copy #3 is for a friend to complete. When
the three sheets have been completed, compare the results and find areas
where you and your parents and your friend disagree. Keep these sheets
for your records.

(ALMOST NEVER) 1 2 3 4 5 (ALMOST ALWAYS)

I Am:
1. Friendly 12345 15. Courteous 12345
2. Cheerful , 12345 16. Careful to avoid

bad language 1 34 5
3. Pleasant ‘ 12345 17. Loyal 12345
4. Reliable 12345 18. Cooperative 12345
5. Thorough 12345 19. Poised 12345
6. Neat 12345 20. Self-controlled 12 3 4 5
7. Appropriately dressed 1 2 3 4 5 21. Punctual 12345
8. Confident 12345 22. Tactful 12345
9. Optimistic 12345 23. Alert 12345
10. Helpful 12345 24, Persistent 12345
11. Sympathetic 12345 25. Sincere 12345
12. Self-reliant 12345 26. Modest 12345
13. Trustworthy 12345 27. Patient 12345
14. Honest 12345




FOLLOW -~ UP OF PERSONALITY TRAITS

You have completed the rating of yourself on various
personality traits and you have had your parents and a
friend rate you on these same traits. On traits where
you marked yourself 1 or 2 and where others have disa-
greed with you, list them in a column on the left. 1In
a column in the middle of the page mark these traits as
YOU WOULD LIKE TO BE. In the space at the right make
some notes which would show that you have changed the way
you desire.

Example:

Neat 2 4 or 5 Person neatness, school papers
more neat, clean my bedroom.




PROJECTIVE TEST #12

NAME

Finish each sentence. Here is your chance to write exactly what
you feel. You may write anything you like, but it must be just what
you think.

1. Today I feel

2. When I have to read I

I get angry when

To be grown up means

1S, S A W

My idea of a good time is

6. I wish my parents knew

7. School is

8. I can't understand why

9. I feel bad when

10. I wish teachers

11. I wish my mother

12. Going to college

13. To me books

14. People think I

15. I like to read about

16. On weekends I

17. I'd rather read than

18. To me homework

19. I hope I'll never

20. I wish people wouldn't

. !
£1{U:. I'm afraid
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Projective Test, cont.

22,
23.
24,
25.
26.
27.
28.

When I finish high school

Comic books

When I take my progress report home

I am at my best when

Most brothers and sisters

I don't know how to

When I read math I

I feel proud when

The future looks

I wish my father

I like to read when

I would like to be

For me studying is

I often worry about

I wish I could

Reading science

I look forward to

T wish

I'd read more if

When I read out loud

My only regret is
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WHAT I LIKE TO DO #13

Knowing what a person likes to do will often tell you a lot about
the kind of person he is. In this section you will find out more
about the kind of person you are by recording some of the things
you like to do and why you like them. You will also list those
things you don't like to do - and look at your reasons for dis-
liking them. (In working through this section you may find that
the things you like to do are things you do well. They will be a
big infliuence on your eventual choice of a job.)

Part A:
You have many activities - of many different kinds - in your
daily life. Some of them you like; others you don't like. On

this sheet you can list your current activities, your reasons for
doing them, and your attitudes toward them.

My Hobbies Are I Have Chosen These Hobbies -
Because

My Free-time Activities - I Have Chosen These Activities

the Things I Do For Fun - Are Because

My School Activities Are I Have Chosen These Activities
Because

Scme of My Other Activities (for example, part-time jobs, helping
at home) Are
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What I Like To Do, coni.

| Part B:
| Which of the activities that you have listed in Part A do you like
best? Why?

I Like These Activities Best Reasons

Which of the activities that you have listed do you dislike? Why?

I Don't Like These Activities Reasons

Which of your activities gives you the greatest feeling of
accomplishment? Why?

I Get the Greatest Feeling of Reasons
Acconlishment From the
Following Activities

In a paragraph describe your attitudes toward your current activities.
See if you can find ait what the activities you like have in common
and what the activities you dislike have in common.




What I Like To Do, cont.

Part C:

Your current favorite activities and your attitudes toward them can
provide you with useful clues as you think about possible future jobs.
On this sheet you can list some of your activities and Jjobs to which
they could lead. How do you think you would like each job?

ACTIVITY JOBS IT COULD LEAD TO ATTITUDE TOWARD JOB

wita




SELF AND OTHER ASSESSMENT #14

Please mark each sentence in this section in the following way:
(read the sample item Number 1 aloud to the children).

If you feel you are better than most boys and girls your age in
playing baseball, please mark a v/ (check) on the blank
under the word better. (Do Sample #1 together as a class.

NOT AS
SAMPLE BETTER GOOD OK POOR

1. Compared to other children
my age, I play baseball.....

If you feel you are about the same as other children your age in
playing baseball, you would mark a v/'under OK.

SAMPLE: NEEDS ASSESSMENT MODEL
NOT AS
BETTER GOOD OK POOR
1. Compared to most other
children my age, my work
in Reading is

2. In comparison my grades are

3. In comparison my work in
Arithmetic is

4. In comparison my work in
Music is

5. In comparison my work in
Art is

6. In comparison my work in
Social Studies is

7. In comparison I can play
games

Now, children, if you marked a v/ under POOR or NOT AS GOOD will
you tell us what YOU need to get better and what the school can do
to help.

rej
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Self And Other Assessment, cont. .

We are interested in knowing if your needs as a student are being
met. You can help us. Place a v under the word that best de -
scribes your classroom.

YES SOMETIMES NEVER

1. I can talk quietly with others
during class ................... e v e

2. I can do a special assignment
anytime I finish my work ......... e

3. I can write music, stories, or
Poems in ClasSS. ... i vevervooneeneneosos

I can go to the bathroom when I want..

5. I can get a snack when I want.........

6. I can get the help I need from my
teacher. . ... ... ittt noineesnnns

7. I can get the help I need from my
friends in my room. et e ..

8. I can get the help I need from
friends in other classes........ccece..

9. I am not held in at recess if I'm bad.

10. My teacher and I have private talks...

NOTE: Write out (or tell the tape recorder) what you think the
school NEEDS to do so that you could answer YES more often.

Write out your ideas as to what would have to be done if you wanted
things to change in your school that relate to each item on the pre-
vious questions.

SAMPLE:

I can talk quietly with others during class.

If you marked av/ by never, maybe your school needs a place for
children to talk when they complete their work. Can you think of
other ideas (needs)?




EVERYBODY HAS PROBLEMS #15

No matter who you are or where you are, you have problems. Everycne
does. Life is one problem after another. "Shut your doors and sit in
your house, yet trouble will fall from the skies," says a Chinese proverb.

Often we tend to exaggerate our problems. "I cried because I had no
shoes until T met a man who had no feet," goes an old maxim. Our worry
over some minor problem or setback sometimes seems ridiculous in compari-
son to the courage shown by others with serious problems.

John Bunyan was arrested in England in 1660 for preaching without a
license. During his many years in prison, he had only dry bread to eat
and dirty water to drink. He supported his wife and four daughters by
making shoelaces. After 12 years he was released, only to be put back
in prison again. A lesser man would have broken down. BRut during his
second imprisonment, Bunyan wrote 'Pilgrim's Progress' - one of the
most remarkable books of all time.

In 1954, Capt. Louis J. Kirn of the U.S. Navy was struck by a mys-
terious ailment which paralyzed himr from the neck down. At the time,
"Bullet Lou," a Naval Academy football hero and World War II aviator,
appeared in perfect health. 1In the hospital, Captain Kirn dropped from
168 to 90 pounds. His case seemed hopeless to everyone except Kirn him-
self. But by will power he fought his way to complete recovery, and is
today flying again.

It is frequently true that things are not as bad as they seem. "I
have had many troubles in my life," said James A. Garfield, "but the
worst of them never came."

Fortunately, most of our problems can be solved in some way. There
are basic techniques for problem-solving, just as there are methods for
efficient study.

In handling your own problems, try these five steps:

1. TIdentify the Problem: Get it clearly in mind. Put it down in
a clear-cut, simple statement. Use a chart similar to that shown on
the following page.

2. List the Roadblocks To A Solution: What obstructions keep you
from arriving at a solution? Name them.

3. Gather Data On the Problem: List the assets in your favor. Look
at both sides of the question. Be honest. Give the facts on your side.

4. List Several Possible Solutions: Test cach solution by thinking
out the consequences. Keep an open mind. Talk the matter over with
your parents, a trusted friend, or teacher.

5. Select the Best Solution: Then put it to work.

When you have a problem, decide whether it merits immediate atten-
tion. Time will erase some problems. But if a problem causes you
mental suffering and loss of sleep, your school work and health will
suffer. In this case, tackle the problem now.
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Evervbodvy Has Problems, cont.

If your problem is too big and too serious to handle by yourself,
seek professional agssistance. Don't go to well-meaning but uninformed
advisers who might give you the wrong advice. You may obtain professional
help with your problems from the following:

Your school guidance counselor or principal.
Your minister, priest, or rabbi.

Such social service agencies as the Family Service Association,
Y.M.C.A, or Y.W.C.A,

Your family physician.

In nearly every case, you should take your problems to your parents
first. They are on your side and will stand by you. Bring them into
your confidence, and you may be surprised by what Mom and Dad can do
for you.

YOUR PROBLEM CHART

You may solve most of your problems yourself by using the simple formula
shown on this chart. It will serve as a guide to your mental processes
and help you think clearly and logically about your problem.

1. My Problem Is:

2. Chief Roadblocks To A Solution Are:

3. Assets In My Favor Are:

4. Possible Solutions: (1)
(2)
(3)
(%)

5. Best Solution Is: ]
]




ME AND MY SHADOW #16

Your shadow follows every footstep - even, in the words of an
old song, when you are simply "strolling down the avenue."

The children's poem "My Shadow" asks, "What can be the use of
him?" and doesn't answer the question. In the famous play Peter
Pan, the boy who never grows up loses his shadow and worries about
it.

Anyone without a shadow would naturally wonder if he were
visible or not. The shadow gives positive proof that you are
solidly and firmly reflected by light.

The Shadowy Side:

It can be a comforting sight when events or people make you
feel like nothing at all.

You may have that feeling of nothingness when someone keeps
reminding you, for example, that.....

* You really must move faster or you'll miss the school bus.

* Mannerly people don't set speed records for eating meals.

* You haven't straightened your room this week.

* You musn't watch TV until homework is done, and then it'1l1l

be too late.

The feeling cf nothingness happens when a new class assignment is
handed out before your previous one is done - when a cafeteria
monitor orders you to the end of the line because you briefly stepped
out of it - when you're told you can't go to the movies, to a
friend's house, to the drugstore - when you're treated like a child.

The feeling is unpleasant because it seems that your own desires
and rights are being ignored and have no importance. No one likes to
feel this way.

Studying the Opposition:

When surrounded on all sides by orders, rules, requirements, and
limitations, how can any student have any life of his own? How does
he get a chance to be free and independent? He doesn't, of course -
unless he studies the opposition and learns how to handle it.

Freedom can never be complete for anyone - for young or old,
pauper or millionaire. No one ever gets to do exactly as he wishes,
even if he runs away and starts over. And the person who makes a
practice of fighting all rules soon has little interest in doing
anything else. He never learns how to use rules constructively.

Any student can start being his own boss at any time. He begins
by managing his own affz.rs within the required framework of duties
at home and at school.

To gain this control, you need good sense, patience, and dis -
cipline. Use the good sense at first to decide which bothersome
rules and requirements are wise and which are not. Be fair. Study
both sides. Don't decide until you are sure of your evidence.




Me And My Shadow, cont.

If you can see that a rule makes sense, it shouldn't bother you.
You can live with it. If it doesn't make sense and if you believe
in law and order, obey the rule until a way is Tound to change it.
Be patient and keep looking for effective ways of making the change.
But don't let this be your sole purpose in life.

If people at home have a habit of nagging, get ahead by doing
the job as well and as quickly as you can. When the job is done,
you're in the clear. Make plans to stay ahead in this way. Complaints
will gradually stop while you gain in control and self-reliance.

Don't hold back for fear of getting another job tossed at you
when the first is done. This naturally happens at times, but you
can work out a list of regular family chores for which you accept
responsibility. Then you can agree to do more voluntarily. You
are the person doing the giving - not someone being pushed around.

Scheduled Plans:
If your schedule seems too heavy, work it out on paper and see
how the time is spent. Discuss the problem with your parents and
see what shortcuts can be made. Your time is valuable, and it's up
to you to see that days are well-L.lanced for work, study, exercise,
and fun.
The process of directing your own affairs helps you gain confidence
in yourself. As you prove to yourself and others what you can do,
it becomes more and more difficult tec feel that you are a nobody.

INDEPENDENCE QUESTIONS

Do you expect someone else to wake you on school days?
Do you try to play first aud work later?

Do you expect members of your family to keep track of
your belongings?

Are you easily discouraged by a difficult assignment?

Do you think that no one appreciates you?

Do you think good manners are silly?

Do you look forward to living an easy life?

Would you rather have no opposition in anything you want to do?

Do you think home chores are a needless interference in your life?

© & 02 Ot &=

Do you resent deserved punishment or criticism?




ONE THOUSAND TIMES 'NO' #17

'No' isn't such a bad word. Without it, 'Yes' wouldn't have any
meaning.
A police parade can be an awesome sight. The symbols of the law

ride there, sturdy and stiff in blue serge and black leather, motor-
cycles roaring. They are reminders of a thousand stop signs, traffic

tickets, jails with barred windows. (They also remind us of protection
that anyone can call upon when in need.)

Police may look like a thousand "No's," but most of the "No's" we
hear really ~ome from other sources. We start hearing them before our

first birthdays and learn to obey without a struggle.
Laws of survival dictate a great many of them:

DON'T touch hot stoves!

DON'T walk in front of trains or moving trucks!

DON'T go swimming right after z meal!

DON'T step out of a high-flying plane without a parachute!

Weather adds other stop signs:
The baseball game is "rained out."

DON'T go sailing when gale warnings are out!
DON'T drive fast in a fog!

Even astronauts wait until weather gives a "go" sign. It's pointless
to rebel against the natural "No'fs."

Directing Energy:

"No" has never been a popular word. Few people enjoy saying it, and
no one enjoys hearing it. Nevertheless, it's one of the most practical
and useful words in the English language.

If thare were no "stop" signs, there'd be no "go" signs that we could

trust. Every "go" sign is a "stop" sign in reverse. It really means,
"Go this way. Don't go any of the other ways."

Curbs and limitations are like the secure walls of a channel. With
them we can direct our energy toward what we want to do. Without them

we waste time and energy, hunting among thousands of ways for one that
will work best.

This is the reason that firm discipline gives a feeling of security.
It curbs our natural desire for freedom, but we get further with it than
without it. It gives the confidence and poise that we need.

The aim of all the outside discipline that we have is to help us
develop discipline of our own. It's natural to test some of the limi-
tations to make certain that they're right. It isn't practical to test

them all. There are far too many.
As we develop our own discipline, we become free to test whatever
rules we choose. Then we abide by those that help us.
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Thousand Times 'No', cont.

Your Stop Signs:

Young people set up many invisible "stop" signs during an average
day. They make decisions and give themselves dozens of "No's."

"Should I skip school this afternoon?"
"Oh, no! I'd have to do double assignments tomorrow night."

"Maybe I'll feel more like doing my history assignment if I talk
to Sue awhile on the phone."

"Better not. I talked to her an hour last night and never got
started on homework."

"If I don't sweep the basement, maybe someone will do it for me."
"No. Mother will think she can't trust me, and that will lead
toward trouble."

"A fine fudge sundae would sweeten my life right now, and I just
got this week's allowance."
"No. Last week my allowance la: ted only two days."

"Gr-r-r! It's time Buster was slapped down."
"Cool off. Start the countdown - ten to one."

"I'11 tell Miss Brooks that I had a headache last night and couldn't

study."
"No. I earned that zero. I'll take it and smile."

"Sure, I know about good manners, and I save them for special

occasions."
"You'll never be smooth that way, boy."

With "No's" like these, we develop our own discipline and get things
done right.

Testing Rules:

1. Do you enjoy recreation as much as when it postpones work that
must be done?

2 If you had your way, would you stay up till midnight every night?
3 Do you think children need good discipline?
4. Do you think adults no longer need discipline?
5 Do you think rules of good discipline help you?
6 Are you trying to develop useful skills at home and at school?
. Does it seem important to learn efficient ways of doing things?
. Do you wish for more freedom than you have?

7
8
9. Do you wish for more talents than you have?
0

Do you think that you can develop your talents successfully by
using self-discipline?
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PANTOMIME -~ MOODS AND EMOTIONS #18

Have students pantomime moods and emotions (or feelings):
hate, love, grief, friendliness, pain, disinterest, confusion,
cr others. Pair students and have them take turns mirroring
each other's gestures. (If pairs demonstrate, class can try
to guess the leader and folldwer.) Afterwards discuss: What
is it that conveys these feelings and shows these moods? The
actor's face? Other features? State instances where you have
been glad that someone's mood shows. In what other ways do
people reveal who they are? Voice? Others? Describe some
situations you have encountered where a person reveals what he
wants to be or is by something he buys, wears, or by the company
he keeps. Is there any truth that some peoples' dogs look like
them? Has a clerk or friend ever told you that an article of
clothing is really you? What might all these things reveal about

a person?

An Optional Enrichment Experience:
Have a plastic surgeon, paychiatrist, or football coach come
in and describe the effects of their assistance on their subjects.

Prior to visits students should list questions they would like to

ask, such as, Can personality or performance be changed? How?




THE MASKING-TAPE GAME #19

The Masking-Tape Game was borrowed from Periodically, a publi-
cation of the American Psychological Association Clearinghouse.
(October 27, 1972). The game helps to demonstrate how inter-
action with others influences our self-concepts. To play the
game, make seven labels of masking type, small enough to tape
to a student's forehead. The labels should say:

Tell me I'm right.
Tell me I'm wrong.
Praise me.
Ridicule me.
Ignore me.

Listen to me.

N OO FEuNn =

Respect me.

No individual student should see what his or her label is; he
should, however, be able to see the other six clearly. When the
labels have been taped to foreheads, assign a debate topic ("Girls
should be drafted"” or "Eighth grade girls are more grown up than
eighth grade boys" are possibilities).

Students should then discuss the topic and try to reach unanimous
agreement, either for or against the proposition. The dynamics

of discussion are more important than the actual decision. They
should continue the discussion until they start to become aware of
how their responses to the tape labels on one another's foreheads
influence what they say.

Words of warning: (1) Students may forget about their labels at
first and may need to be reminded to respond to them. (2)Conver—
sation may stop after the student with the "Ignore Me" label has
said something. (3) Topic may not be controversial enough to
stimulate disagreement and spirited discussion; if so, assign
another topic. (h) Give students labels that are contradictory
to their general nature; don't tape "Ignore Me" to the forehead
of a student who is often ignored. '

Follow-up questions for class discussion:

Can students guess their cwn labels? On what cues did they base
their guesses? To what extent does a person's idea of himself
come from the cues he gets from those around him?

A second alternative: If available from a public library or a
private collection obtain a recording of the musical South Pacific.
Play the song "You've Got to Be Taught." Afterwards discuss the
lyrics.

T. What is the message? Is hatred inherited or learned? Can it be
unlearned? How? Why not? What causes hatred? (Lack £§1know1edge,
fear, experience.) 7l o




RUNAWAYS: WHY DO THEY LEAVE HOME? #20

Running away ftrom home is a drastic step. Why do kids do it?
The song by the Beatles says it pretty well. There's a lack of
understanding on both sides - parents and child. Problems in
communicating. Almost always, a young person runs away to
escape from what seems 1like impossible problems at home,
at school, or within themselves.

In the U.S. today, there are some 16 million young people
between the ages of 14 and 17. The great majority have never run

away and probably never will. Nevertheless, the problem is a
serious one. For an estimated half million to one million
American teenagers did run away from home last year. (Estimates

vary widely because not all runaways are reported to police offi-
cials.) The average age of the runaway was 15. More than haif ‘
were giils.

Debbie, for example, is a 1lU-year-old whose parents are
divorceri. She lived with her mother, except for summers. Those
she spr.nt with her father, who has remarried. Shuttled back and
forth between two sets of parents, Debbie felt as though nobody
really wanted her. One night she packed a knapsack, stuffed $20
in her pocket, and left home.

Chris, 15, is a small, spectacled boy from New Jersey.
His father drinks, and everyone in the family suffers when he
gets drunk. One night his father grabbed a rifle and threatened
to kill everyone in the family. Chris ran away - and stayed
away.

Patty, a 15-year-old, had become more and more unhappy at home.
Her father didn't want her to date older boys. Her mother wouldn't

let her wear blue jeans to school. One night when she came home
late, her mother slapped her. Patty decided she wouldn't take any
more -~ and left home.

Bill, 14, ran away from home the day after a junior high dance.
He came home late, and his mother noticed he was acting strangely.
After he fell asleep, she emptied his pockets and found some pills,
which she recognized as sedatives. The next morning, she demanded
an explanation. Bill ran upstairs, stuffed some clothes into a
suitcase, and took off.

Allison's parents are divorced, but she says she had no real
problems at home. One night she was babysitting for some neigh-
bors when a friend called up. "We're going to New York City, want
to go along?" Allison, 14, agreed, and never came back. She did
it, she says, "for kicks."

Debbie, Chris, Patty, Bill and Allison are real persons. Their
stories are just a sample of today's runaways.

There is no "typical" runaway. Many come from homes broken by
divorce. Or from homes with an alcoholic parent. Some run away
to escape parents who physically abuse them. But many runaways
come from seemingly healthy homes where no such problems exist.
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| Runaways: Why Do They Leave Home?, cont.

Running Into Trouble:

Few runaways have any idea of how to get along in the lonely
and often dangerous world they find after leaving home. Most
take off with just a few dollars in their pockets, which quickly
runs out. Too young to get a job legally, they have no way to
support themselves.

Police officials say that the overwhelming majority of run-
aways return home within a few days. Often, a phone call home
is enough to patch things up.

The longer the runaway is gone, the more likely he or she is
to get into trouble. Runaways often think that they will find
friendly people willing to help them out. People who will share
their pad, food, hospitality. The sad fact is that cities are
filled with people on the lookout for runaways, who want only
to take advantage of them. As the Rev. Fred Eckhardt, who works
with runaways in New York City, explains:

"Most of these kids have been brought up in fairly nice homes.
They think they're running away +o a place where nobody tells any-
body else what to do, and everybody shares, and life is just a
round of rapping with maybe a little panhandling or work thrown
in.

"What they find is...that to be accepted they have to experiment

with drugs, even heroin. They have to give whatever they have to
the boss of the pad, and provide money by whatever means they can -
begging, stealing, drug-peddling..... "

In most states, leaving home without permission is a crime for
anyone under age (which is usually 18). Thus, most runaways are
subject to arrest by the police. Usually the police will return
the youth to his parents. They have to, by law. But a runaway
may have to spend a night in a juvenile center or even adult jail
until arrangements can be made.

Police admit that forcing a runaway to return home may not
solve any problems. Too often it only postpones problems until
a later time. The police say, however, that they have no choice
but to return a runaway. (Unless the home is unfit -~ then the
youth may be referred to court for placement in a foster home or
juvenile institution.)

Where To Turn?

Because the runaway has broken the law (by leaving home with-
out permission), there are few places he or she can turn to for
help. Anyone who helps a youth run away (by giving food, money,
a place to stay) may be found guilty of contributing to the
delinquency of a minor.

Where can a runaway turn? The Travelers' Aid Society, located
near airports, bus depots and train stations, will help runaways

contact their parents and return home. Rarely do they have faci-
lities for runaways to stay overnight. The YMCA, YWCA, and YMHA
also try to help runaways. But in most cases, they will not allow

a youth under 18 to stay overnight.

]
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Runaways: Why Do They Leave Home?, cont.

If the runaway is lucky, he may find a "half-way house," or
shelter for runaways. These are run by church groups, private
agencies, and by dedicated private persons. These shelters are
located in larger cities, in areas where runaways tend to gather.

But halt-way houses can provide only temporary shelter for
runaways. The best have professional counselors and ~ social
workers to help runaways work out sclutions to their problems.
Almost all houses require runaways to contact their parents. (They
can get intn trouble with the police if they don't. And since a
runaway's problems began at home, finding a solution depends on
working out the misunderstanding with parents.)

A recent count showed 71 of these half-way houses in the U.S.
Not very many, considering the number of youths who run away from
home each year. In '72, such houses were able to take in only
35,000 runaways.

What the.:, can a young person do when problems at hone or
school seem uverwhelming? Does running away solve any problems?
What solutions are there other than running away? We asked these
questions of youths and counselors at a half-way house in New York
City. For what they had to say read on.....

HOW TO RUN AWAY WITHOUT LEAVING HOME

What can a person do when problems at home or school become too
much to take? Running away - particularly these days - is a
dangerous step. But is there any other way when your problems seem
unbearable? What can you do when it seems that you can no longer
cope with the problems facing you at home or school?

We asked this question of Andi Stromberg and other people who
work with runaways. Here is what they had to say:

1. Try to communicate directly with your parents.

2. If that fails, talk to someone you can trust at school, or
at church.

3. Go to a free counseling clinic in your community, or call
up a hotline. More and more communities have such services.
Use them - that's what they're there for. Get professional
advice from community agencies.

4., Get involved in a community service. A change in your day-
to-day routine can do a lot. Young people are needed as -
volunteers in all kinds of community projects. hospital
work, church programs. By getting into such programs,
you'll meet new people, gain new experiences, and help
other people at the same time. 1

5. Develop new interests. Many people find that a hobby or
special interest can take one's mind off problems.

|
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Runaways: Why Do They Leave Home?, cont.

6. Go visiting. 1In days gone by, there used to be more family
exchanges than there seem to be today. Young people would
visit their aunt, uncle, grandfather or grandmother, and the
change did everybody good. A school holiday or vacation
might be used to visit a relative, or friend that you enjoy
being with.

7. Work. Some younr people are too busy working to be weighed
down by problems. A job might bring a needed change in
routine, and give you a bit of financial independence at
the same time.

€. Change of scene. Everyone needs to get away now and then.
Summer vacation could be the time to go to a camp, on a
bicycle or canoe trip, work on a farm.

9. Meet new people. Making rew friends might be the best
medicine. You will find tnat other people have problems,
too.

10. Some young people actually have a brutal home life, and
they should not remain in such a situation. The answer
may be a foster or group home. In such cases, the social
welfare agency in your community can help.




DINNER TABLE =21

The following play presents a scene at a more or less typical
American dinner table. A point of argument has come up that puts son
and daughter against father and mother. The situation will get pretty
hot before it simmers down.

Go through the play silently to get an idea of what goes on. Now
split up into smaller groups and try reading the play with expression.
Notice that no cues - 1loudly, softly, angrily, etc - have been
provided. You must figure out how to read the 1lines to get
the greatest feeling and expression.

But if you do your job well, the spoken version of the play will
take on a lot more life than the written version.

FATHER: What's the matter with you two? Don't you like your mother's
cooking?

30N: Oh yeah, the food is good. But we have to talk about something.
FATHER: OK, what is it?

SON: XNeither one of us wants to go to Vermont this summer.

FATHER: What do you mean you don't want to go to Vermont? You always
go to Vermont in the summer.

SON: That's just it. We always go to Vermont in the summer. We've
been going to Vermont ever since we can remember. But we're not kids
anymore.

MCTHER: But you always loved to go to Vermont. You couldn't wait to
get up there.

DAUGHTER: We know that, Mother. We still like Vermont. It's a nice
place. But we don't want to go there this summer.

FATH”R: Well, are you going to let us in on the big reason why Vermont
is suddenly so out of it.

SON: It's not a questicn of Vermont being out of it. It's a question
of having new things to do.

MOTHER: But what couvld be more fun than seeing your old friends and
doing what you've always liked to do?

DAUGHTER: Let's face it - the kids up there are nice but kind of
square. When we had the same old 4th of July softball game last year,
they thought it was great. It was boring.

FATHER: So now the big woman of the world is too sophisticated for the
country- bumpkins.

DAUGHTER: Oh, Daddy.

FATHER: Can't even keep her bed made up and now all of a sudden she's
ready for the big wide world. '

DAUGHTER: Stop picking on me. I've got some rights around herg too.
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Dinner Table, cont.

FATHER: The only right you have in this house is to do what you're
told. And you'd better wisc up about that pretty fast, young lady!

DAUGHTER: Mother!

MOTHER: Well, I'd like to know what is so important that it makes
you both want to split up the family.

DAUGHTER: I just want to stay down here where the kids are more fun
and there's more going on. Sally Houston's folks have an extra room,
and she's going to see if I can stay there.

FATHER: Oh, Sally Houston. The one whose big brother got nailed for
pushing drugs. So your big summer project is to stay down here and
blow Your brains out.

SON: Come on, Dad, you know that's not fair. Sally happens to be a
pretty nice girl. Besides, you can't blame her for what her brother
did.

FATHER: Don't tell me who's to blame, young man. I've heard some
things about the group that Sallv Houston runs around with.

DAUGHTER: Sally Houston happens to be a friend of mine, and she's
a lot more fun than those dumb kids in Vermont.

MOTHER: That's a fine thing to say.

DAUGHTER: Well, why should I have to sit here and listen to my
friends being insulted?

FATHER: There's no reason at all why you should sit here, young

lady, and I want you to go to your room. And while you're up there,
see if you can get this straight in your mind. You're not going to

be with any Sally Houston this summer, and you are going up to Vermont
with us.

DAUGHTER: (jumping from table and rushing out): I hate you. I
wouldn't go to Vermont with you if you were the last father on earth.

(silent pause)
MOTHER: Wwhat's gotten into the children these days?

FATHER: I don't know, but I'll be damned if I'm going to let my kids
tell me how to run my house.

SON: Dad. '

FATHER: What?

SON: There's still me.

FATHER: What about you?

SON: I don't want to go to Vermont this summer.

e

FATHER: Did you hear that? I just got through saying that we're all
going to Vermont and here you are bringing it up again.

MOTHER: Seeing the way everyone feels, I don't think this is a good
time to talk about it.
80
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Dinner Table, cont.

SON: But we have to talk about it now. This has to be settled.

MOTHER: Well, I just don't see what could be so important that it
makes you two upset everything.

SON: I can't defend Mary's plan, but mine involves a lot more than
just having a good time.

(orief silence)

SON: Look, if I go to Vermont this summer, it will mean doing the
same old things.

FATHER: So what's wrong with that?

SON: There's nothing really wrong with it, but it isn't what I need
to do just now.

FATHER: Which is?

SON: Which is to see something more of life and so something that
means more than a softball game.

FATHER: I suppose we're not good enough for you anymore.

SON: Come on, Dad, you know better than that. 1I've just reached a
time when I have to try something new.

MOTHER: What would that be?

FATHER: Yeah, just what is thishig adventure that the big man of the
world has mapped out for himself?

SON: Jim Morris told me about a sort of commune and work camp his
uncle is going to run this summer. TIt's in a mining region in Pennsyl-
vania that's been dug out and left in a mess. All the people who go
there will work on reclamation projects.

FATHER: Now I've heard everything. You could be swimming and boating
and enjoying all the things your mother and I have worked so hard to get
for you - and you want to mess around in a mine.

SON: TIt's not messing around in a mine. It's doing something to get
this country fixed up before it falls to pieces.

FATHER: So now you're saving the nation?
SON: No, I'm just trying to do something that will help out.

MOTHER: That doesn't sound like such a bad idea. But I think we
should know more about the general setup.

FATHER: VWhat's going on here? Now everyone's ganging up on me.

SON: No one's trying to gang up on anybody else. I'm older now. I've
been doing those others things in Vermont ever since I can remember.

My generation faces a problem that yours never did, and somebody's got
to do something.

FATHER: It still seems crazy to me. Trading all that fun for all
that work.




Dinner Table, cont.

SON: It won't be all work. There will be about 50 of us. A pretty
good bunch. 7Tou don't have to worry about our having a good time.

FATHER: On pot and heroin.

SON: No, not on pot and heroin. They've already made it clear that
anyone who gets caught with drugs gets bounced.

MOTHER: There's still a lot more about this project we should know.

SON: Yeah, I know. Jim's uncle is going to write a letter giving
all the details.

MOTHER: All right. We'll be glad to read it.

FATHER: All I can say is -~ being a parent these days is like
being a snake pit keeper in a zoo. You provide the food and
shelter and all they want to do is bite.

All right, you've used this play for work in oral communication.
But the play also reveals some things about communication in personal
relations. Think about some of the questions below and you should see
what we mean.

1. Rank the four speakers in order of willingness to be reasonable.

2. The second time the daughter speaks, she calls the July 4 softball
game boring. What is her father's reaction? Why do you think he
reacts as he does? :

3. Who has the stronger case for not wanting to go to Vermont, the
son or the daughter?

4. After the daughter leaves, father and son keep talking. Can you
find three times when the father invites a sarcastic response
from the son?

5. Does the son respond sarcastically?

6. What role does the mother play as father and son talk? How does
the son help her?

7. Who has communicated more successfully, the son or the daughter?
What has made the difference?

-
¥
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PERSONAL DATA SHEET #22

Please circle the letter of the appropriate answer.

1.

2,

Are you: (A) Male (B) Female

How o0ld were you on your last birthday?

(1) 12 (B) 13 (c¢) 14 (D) 15 (E) 16 (F) 17

Where have you spent most of your life?

(A) In this city, town, or county.

?B; In this state but outside this city, town or country.
C In another state in the U.S.

(D) In another country ovtside the U.S.

In what type of community have you spent most of your life?
(Give your best estimate if you are not sure.)

EA; In the open country or in a rarming community.

B) In a small town (less than 10,000 people) that was not
a suburb.

(C) Inside a medium sized city (10,000 to 100,000 people).

ED; In a suburb of a medium sized city.

E Inside a city of more than 100,000 people.

(F) 1In a suburb of a large city.

How many peoprle live in your home, including yourself,
parents, brothers, sisters, relatives, and others who
live with you?

(A) 2 (B)3 (¢c)4 (D)5 (E) 6 (r) 7 (G) 8 (H) 9 or more.
How many brothers do you have who are older than you are?
Include stepbrothers and half brothers, if any.

(A) None (B) 1t (¢)2 (D)3 (E)A4 (F) 5 or more.

How many sisters do you have who are older than you are?
Include stepsisters and half sisters, if any.

(A) None (B) 1 (¢)2 (D)3 (E)4 (F) 5 or more.

How many brothers do you have who are younger than you are?
Include stepbrothers and half brothers, if any.

(A) None (B) 1 (¢c)2 (D)3 (E) 4 (F) 5 or more.

How many sisters do you have who are younger than you are?
Include stepsisters and half sisters, if any.

(A) None (B) 1 (c) 2 (D)3 (E) A4 (F) 5 ogﬂﬂore.
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Personal Data sSheet, cont.

10. How many of your older brothers and sisters left high school
before finishing?

A Have no older brothers or sisters.
None.

(o) 2
(e)

F
(G) 5 or more.

11. Does anyone in your home speak a language other than English
most of the time?

Ag No.
B If yes, what language ?

12. Do you speak a language o lher than English outside of school?

(A) Yes, frequently. C) Yes, rarely.
(B) Yes, occasionally D) No.

13. Who is now acting as your father? If you are adopted, consider
your adoptive father as your real father.

§A§ My real father, who is living at home.
My real father, who is not living at home.
(Cg My stepfather.
My foster father.

gE) My grandfather.

F) Another relative (uncle, etc.).
éG) Another adult.

H) No one.

14. Who is now acting as your mother? If you are adopted, consider
your adoptive mother as your real mother.

A) My real mother, who is living at home.
Bg My real mother, who is not living at home.
My stepmother.
Dg My foster mother.
My grandmother.
Fg Another relative, (aunt, etc.).
Another adult.
(H) No one.

Please answer all guestions about your parents in terms of your 1
answers to questions 13 and 14. TIn situations where no one is l
|

now acting as mother or father, answer questions about your
parents in terms of your real father and mother whether they
are living or dead.
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Personal Data Sheet, cont.

15.

16.

What work does your father do? You probably will not find his

exact job listed, but circle the one that comes closest. If he
is now out of work or if he's retired, mark the one that he

usually did. Mark only his main job, if he works on more than

one.

(A) Technical - such as draftsman, surveyor, medical or
dental technician, etc.

(B) official - such as manufacturer, officer in a large
company, banker, government official o+ inspector, etc.

(C) Manager - such as sales manager, store manager, office
manager, factory supervisor, etc.

(D) Semi-skilled Worker - such as factory machine operator,
bus or cab driver, meat cutter, etc.

(E) Clerical Worker - such as bankteller, bookkeeper, sales
clerk, office clerk, meil carrier, messenger, etc.

(F) Service Worker - such as barber, waiter, etc.

(G) Protective Worker - such as policeman, detective,
sheriff, fireman, etc.

(H) Salesman - such as real estate or insurance.

(I) Farm or ranch manager or owner.

(J) Farm worker on one or more than one farm.

(K) Workman or Laborer - such as factory or mine worker,
fisherman, filling station attendant, longshoreman, etc.

(L) Professional - such as accountant, artist, clergyman,
dentist, doctor, engineer, lawyer, librarian, scientist,
teacher, social worker, etc.

(M) Skilled Worker or Workman - such as baker, carpenter,
electrician, enlisted man in the armed forces, mechanic,
plumber, piasterer, tailor, foreman in a factory or mine,
etc.

(N) Don't know.

How far in school did your father go?

(A) None, or some grade school.

B) Completed grade school.

C) Some high school, but did not graduate.

D) Graduated from high school.

E) Technical or business school after high school.
F) Some college, but less than four years.

G) Graduated from a lU-year college.

éH) Attended graduate or professional school.

I) Don't know.
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Personal Data Sheet, cont.

17.

18.

How far in school did your mother go?

2A; None, or some grade school.
B Completed grade school.

2C; Some high school, but did not graduate.
D Graduated from high school.

E

(E) Technical, nursing, or business school after high

school.
2F; Some college but less than four years.
G) Graduated from a 4-year college.
&H; Attended graduate or professional school.
I Don't know.

Does your mother have a job outside your home?

A Yes, full-time.
B Yes, part-time.
C) No.

If you checked (A) or (B) on number 18, tell the type
of work your mother does. Refer to number 15 for description

if necessary.

(A) Technical.

(B) official.

(c) Manager.

(D) Semi-skilled worker.
(E) Clerical Worker.

(F) Service Worker.

(G) Protective Worker.
(H) Salesman.

(I) Farm or ranch manager or owner.
(J) Farm Worker.

(K) Workman or Laborer.
(L) Professional.

(M) Skilled Worker.

(N) Don't know.
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Personal Data Sheet, cont.

The items listed below are things your family may have. Mark (A)
if your family has it. Mark (B) if your family does not have it.

20. Telephone

A Yes
B No

21. Dictionary
A Yes
B No

22, Encyclopedia

A Yes
B No
23. Daily Newspaper
(“) Yes
(B) No

24. How often do you go to a public library or bookmobile (not
your school library)?

A Once a week or more.
B 2 or 3 times a month.
§C; Once a month or less.

D Never
25. How many magazines do you and your fam‘ly get regularly
at home?
(A None
B 1 or 2
C 3 or &«

(D) 5 or more.

26. How many books are in your home?

A) None or very few (0 to 9).

B) A few (10 to 24).

C) One bookcase full (25 to 99).

D) Two bookcases full (100 to 249).

E) Three or more bookcases full (250 or more).

27. Did you go to kindergarten before you started the first

grade?
(A) Yes (B) No (c) Don't remember

28. Did you go to nursery school before you went to kindergarten?
(A) Yes (B) No (C) Don't remember

€.

O ‘ 87 "




Personal Data Sheet, cont.

29.

30.

31.

32.

33.

About how many times have you changed schools since you
started the first grade (not counting promotions from one
school to another)?

sA) Never
Bg Once
C Twice

§D; Three times

E Four times or more

When was the last time you changed schools (not counting
promotions from one school to another)?

gA) I have not changed schools.
Bg Less than a year ago.

(C) About one year ago.

ng About two vears ago.

E About three years ago.

éF; About four years ago.

G About five or more years ago.

How far do you want to go in school?

§A; I do not want to finish high school.

B) I want to finish high school only.

(C) I want to go to technical, nursing, or business school
after high school.

D; Some college training, but less than four years.

E I want to graduate from a l-year college.

F) I want to do professional or graduate work after I
finish college.

Are you planning to go to college (junior or four-year college)?

{(A) Definitely yes.
B) Probably yes.
Cc Probably not.
D Definitely not.

How many books did you read (not including those required for
school) over the past summer? Do not count magazines or comic
books.,

(A) None
§B) 1 to 5.
C) 6 to 10.

D) 11 to 15.
E) 16 to 20.
(F) 21 or more.
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Personal Data sheet,

cont.

36.

37.

38.

39.

On an average school day, how much time do you spend watching

TV outside of school?

None or almost none.

§B) About % hour a day.
C) About 1 hour a day.
ng About 13 hours a day.
E About 2 hours a day.
About 3 hours a day.

G) 4 or more hours a day.

If something happened and vou had to stop school now,

would you feel?
§A) Very happy - 1I'd like to quit.
B I wouldn't care one way or the other.
(c I would be disappointed.
(D; I'd try hard to continue.
(E I would do almost anyth.ug to stay in school.

How good a student do you want to be in school?

One of the best students in my class.
Above the middle of the class.

C) In the middle of my class.

Just good enough to get by.

E) I don't care.

On an average school day, how much time do you
studying outside of school?

spend

None or almost none.
About % hour a day.

C) About 1 hour a day.

§D) About 13 hours a day.

E) About 2 hours a day.
About 3 hours a day.

G) 4 or more hours a day.

how

About how many days were you absent from school last year?

§A None
B 1 or

2 days.
C) 3 to 6 days.
D) 7 to 15 days.

(E)

During the last school year,
school just because you didn't want to come?

16 or more days.

(A) No

B) Yes, for 1 or 2 days.

Ci Yes, for 3 to 6 days. P
D Yes, for 7 to 15 days. vl
E Yes, for 16 or more days.

89

did you ever stay away from




Personal Data Sheet, cont.

4o. Were you on any school athletic team last year as a player
or manager?

(A) Yes
(B No
(C) We didn't have any athletic teams in my school.

k1. How bright do you think you are in comparison with the
other students in your grade?

zAg Among the brightest.
B Above average.

EC; Average

D Below average.

(E) Among the lowest.

42. How do you and your friends rate socially in this school?

A; At the top.

B Near the top.

C) About the middle.
D) Near the bottom.

43. Do you feel that you can get to see a guidance counselor
when you want to or need to?

A) Yes.
B) No.
C) We have no guidance counselor.

=
=

How many times did you talk to a guidance counselor last year?
§A% Never
Once
Ecg Two or three times.
Four or five times.
éE) Six or more times.
F) We had no guidance counselor.




SOCIAL BEHAVIOR TREND INDEX #23

(Form A)
Dateeescececes Gradeese.eesd
SchoOol...ceceee. ABC.vccees
Describer.......cec. cesesan
Lamt Name First Name
INSTRUCTIONS: =~ Think carefully of the student's behavior in group situations

and check each behavior trend according to its degree of descriptiveness.

Descriptive of the Student

Only Not
Markedly Somewhat Slightly At Al

(+3) (+2) (+1)A (o)

Behavior Trends
.

1. Enters heartily and with enjoy-
ment into the spirit of social
intercourse

2. Frank; talkative and sociable,
does not stand on ceremony

3. Self-confident and self-reliant,
tends to take success for granted,
strong initiative, prefers to lead

4. Quick and decisive in movement,
pronounced or excessive energy
output

5. Prefers group activities, work or
play; not easily satisfied with
individual projects

6. Adaptable to new situations,
makes adjustment reedily,
welcomes change

7. Is self-composed, seldom shows
signs of embarrassment

8. Tends to elation of spirits,
seldom gloomy or moody

9. Seeks a broad range of friend-
ships, not selective or exclusive
in games and the like

10. Hearty and cordial, even to
strangers, forms acquaintance-
ships very easily

<7
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SOCIAL BEHAVIOR TREND INDEX #23

Form B)
Date.......... Grade... oo
School.......... Age...... .o
Describer...... (iocuveeennn.
Last Name First Name
INSTRUCTIONS: -~ Think carefully of the student's behavior in a group situation

and check each behavior trend according to its degree of descriptiveness.

Descriptive of the Student

Only Not-
Markedly Somewhat Slightly At All
(-3) (-2) (-1) (-0)
Behavior Trends

“
1. Somewhat prudish, awkward,

easily embarrassed in his
social contacts

2. Secretive, seclusive, not in-
clined to talk unless spoken to

3. Lacking in self-confidence and
initiative, a follower

4. Slow in movement, deliberative
or perhaps indecisive. Energy
output moderate or deficient

5. Prefers to work and play alone,
tends to avoid group activities

6. Shrinks from making new adjust-
ments, prefers the habitual to
the stress of reorganization
required by the new

7. Is self-conscious, easily embar-
rassed, timid or "bashful"

8. Tends to depression, frequently
gloomy or moody

9. Shows preference for a narrow
range of intimate friends and
tends to exclude others from
his association

10. Reserved and distant except to
intimate friends, does not form
acquaintanceships readily

Ref: Fourth Edition APPLICATION OF MEASUREMENT To Health & Physical Education
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OUTCOMES OF SPORTS: AN EVALUATION CHECK-SHEET

#24
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1. To sacrifice my own personal "whims" or desires for the good
of the group or team?
2. To test myself - to see if I could "take it," endure hardship
and "keep trying" to do my best even under adversity?
3. To overcome awkwardness and self-consciousness?
4. To recognize that the group can achieve where the individual
alone cannot?
5. That each team member has a unique or special contribution to
make in the position he plays?
6. To share difficult undertakings with my "buddies"(teammates)
because of struggling together for a goal?
7. To respect the skill and ability of my opponents and be
tolerant of their success?
8. To make friendships with boys from other schools and to main-~-
tain good guest-host relationships in inter-school games?
9. To feel that the school team helped break up "cliques" and
factions in the school by developing common loyalty and
community of interests?
0. To consider and practice correct health and training routine
such as proper eating, sleeping, avoidance of tobacco,etc?
1. To "take turns" and to "share"?
2. To develop physical strength, endurance and a better looking
body?
3. To be loyal and not "let my buddy, the coach, team, or school
down"?
. To give more than I get - not for myself but for an ideal of
for one's school, town, or country?
5. To develop a sense of humor and even to be able to laugh at
myself occasionally?
6. To think and act "on the spot" in the heat of a game?
7. To understand the strategy - the "why" of the best methods of
attack and defense in games? J




Outcomes of Sports: An Evaluation Check-Sheet, cont.
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