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foreword

A major yoal of the Coordinating Council for Occupational Edu-
cation is fo assure that citizens of Washington State receive quality
career guidance.

To assist in the attainment of this important goal, the Coordinat-
ing Council appointed a task force committee to develop a system
that could be used state-wide to implement quality career guid-
ance programs covering kindergarten thrcugh community college.

This booklet reflects the philosophy that career guidance should
be an educational program rather than an ancillary service.

Part 5 of WAVE (What About VOCATIONAL Educotion?) should be
viewed as a starting point to build a career development program.
The sample program included in this booklet is not presented as
the sole model for all programs.

Through continuing efforts of thase concerned, citizens of Wash-
ington State will have greater opportunity to make meaningful
career choices.

Arthur A. Binnie
Washington State

L

Director of Vocational mmcno:o.@m

Full Tt Provided by ERIC.
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A fulfitled life consists of family rela-
‘tionships, leisure, personal satisfaction
> and a sense of digniy.
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introduction

This book offers a system to build career development programs.

It is based on the suggested standards for quality published in
Part 4 of the WAVE (What About VOCATIONAL Education?) series of
the Coordinating Council for Occupational Education.

The system, adapted from work by Dr. Frank E. Wellman of the
University of Missouri—Ccaiumbia, was selected by the task force
committee to encourage development of quality career guidance,
counseling and placement in Washington State.

Part 5 of the WAVE series explains the selection and use of the
system and presents a sample career development program pro- ;
duced by this system. m
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selection of a system
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After examining many available systems
for the development of career guidance
progroms, the iask force committee select-
ed the system developed by Dr. Frank E.
Wellman for recommended state-wide use.

The system sets the guidelines for de-
signing a career development program
and assists local school administrators,
teachers, counselors and students to fore-
cast needs, establish program goals, de-
velop activities, and evaluate results,

The committee expects the system to
prove the most productive because it can
be tailored to fit local needs and programs
already in use, and is therefore applicable
to almost any school system.

The individual, unique programs pro-
duced by this system would also, the com-
mittee believes, place greater emphasis on
student needs. And, as stated by one com-

mittee member, **. . . the student is the
most important person in our education
system.”’

Programs developed by local school sys-
tems also generate support and input from
local administrators and teachers; support
which is integral for the development and
implementation of a successful career de-
velopment program.

The overall purpose of career develop-
ment programs is expected to be consistent
throughout the State. A review of pro-
grams in other stotes reveals that general
goals were similar even though programs
were designed to fit local community and
school needs.

The system assists school per | and students to design a career develop-

ment program.
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introduction
to the system

The first step in establishing a program
is to identify a philosophy of career de-
velopment with consideration of the theory
that career development is a continuous
and sequential process throughout life. The
philosophy underlies and supports the en-
tire program.

During development of the program,
consideration should be given to the as-
sumptions that career development must
involve the people closest to the students,
i.e., the instructional staff; career develop-
ment must be reflected in the curriculum
of ail disciplines at all grade levels; and
career development progroms can, ond
should, be based on curriculum and pro-
grams already in use.

The system requires a needs assessment.
The determination of needs should cover
society as well as student needs, and
should involve representatives of the com-
munity, administrative staff, students, and
instructors. After the initial establishment
of needs, a continuing assessment of
needs should be made throughout the pro-
gram. .

Additionally, an assessment should be
made of -all resources for development
aond implementation of the program. Use
should be made of the experience and
knowledge of community groups, informa-
tion from established career development
programs, and the contributions of instruc-
tional staff.

L)
PR TG R SRR <,
A R S R I SRR L Rt o RN T LR,

B P R R T

.

v o

e FUh L we® TR Aw La® s R pr PRIy

A plan for generating community sup-
pc-t should also be developed; local sup-
port is necessary for a successful career
development program.

Throughout the development process, in-
dividuals responsible for any portion of the
program should be clearly identified.

use of the system

The system provides a framework to
establish a career development program
aond evolves from the general to the
specific.

As illustrated in the flowchart (page 7),
needs and goals are established first, fol-
lowed by establishment of behavioral
objectives ond finally, process activation
and evaluation.

The system is based on the theory of
three levels of learning: perceptual, con-
ceptual, and generalization. Evaluative
criteria are listed for each level of learn-

ing.

At the perceptual level of learning, students become
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It is recognized that students within a
classroom learn at different levels because
of individual differences. Generally, how-
ever, learning is at the perceptual level
from grades K-4, the conceptual level from
grades 5-7, and the generalization level
from grades 8-12. The levels are defined

as:
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Perceptualization level: the student learns
about or becomes aware of personal,
social and environmental variables in his
life. The student becomes aware of the
world of work, world of leisure, career
planning, career preparation and his
unique qualities and those qualities he has
in common with others.

Conceptualization level: the student learns
and is able to analyze relationships, make
predictians, evaluate consequences, ana
take actions relevant to educational, voca-
tianal and sacial goals. The student is able
to make and develop plans which allow
him ta put data into a rational and useful
order.

Generalization level: the student develops
a behavioral pattern typified by consist-
ency, commitment, effectiveness and
autanomy. This suggests that the student is
able to integrate environmental factors
and self-characteristics nto his life style.
He can make sound decisivrs regarding
career preparation and planning and
understand how these interrelate with his
knowledge of self, world of work, and
leisure.

The following chart lists suggested activ-
ities at the three learning levels.

[ . e
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Grades K-12: suggested content and activity emphases in career guidance programs

Levels of Leamning
Perceptual:

Conceptual:

Generalization:

Gysbers ond Moore, 1971

Selected examples of content

Who om 1?

How do | relote
to my environ-
ment?

Workers in the
home ond school

Workers in the
community

Continuotion of
exploring self in
regord to work
ond educotion
world

Wider ronge of
occupalions
exomined

Work tokes on
odditionol
meonings

Purposes of
educotion

Study of
occupations

Coreer
decision-moking
processes

Utilizotion of
actuol work-
world doto

Relote work. 1o
life style

Occupationol
skill troining

Employability
skill troining

Educotionol
orientotion

Selected examples of activities

listening
Observing
Contrasting
Differentioting
Manipuloting
Field trips
Worker role
models

Field trips
Demonstrations
Work simulotion
Role ploying

Simulotion O

Try-oul
Work simulotion

Explorotory work

Cooperotive
work
experiences

Occupationol
visits
Computerized

guidonce
systems

Occupationol
clubs
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Following the flowchart, the terms used
are:

Needs: the broad, long-range conditions
necessary for the optimal intellectual,
physical, social and voczational develop-
ment of the pupil.

The needs of society and the education-
al process should be considered when
determining program needs. It should be
assumed that students will fulfill the ma-
jority of their needs when participating in
a career development experience. How-
ever, the program should not be expected
to fulfill all of the determined needs; stu-
dent experiences outside of the career
development program may also contribute
to the iulfillment of the needs. The entire
system is based on these identified needs.

Gools: the long-range delineations of
nonads:

Various programs have listed the pro-
gram goals of self-awareness, career
awareness, decision-making, career prep-
aration, placement, work end leisure,
human needs, intellectual skills, and civic
rights and responsibilities.

Goals are stated broadly to account for
the majority; however, students will re-
quire individual personal goals as they de-
velop their career pattern. Goals precade,
but do not define, specific program activ-
ities.

.
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Developmental objectives: steps that
should relate logically and sequentially to
achieve the stated program goals.

For example, each decision made to
place a student in a job should be stated
as a developmental objective; i.e., deter-
mination of the level of employment to
meet individual aspirations, selection of
training or decision 1o continue education,
etc.

Developmental objectives, because they
are specific, must be differentiated for the
various grade levels and be congruent
with the learning level of the maijority of
the students; i.e., the perceptual, concept-
val, or generalization level. Therefore, dif-
ferent developmental objectives are neces-
sary for grades K-3 or grades 9-12 to fulfill
the same program goal.

Behavicral objectives: the competencies
and knowledge to be acquired, stated in
specific, concrete, operational terms.

Behavioral objectives are related directly
to the developmental objectives. They are
more short-term than the developmental
objectives and should be stated for evalua-
tion.

Process objectives: activities for the stu-
dent specifically designed to meet and ac-
complish the behavioral objectives.

Process strategles: the coordination and
sequencing of the process objectives to
achieve the behavioral objectives.

Process activation: implementation of the
career development program.

Outcomes: results of the program deter-
mined by the evaluative criteria listed for
each learning level of perceptual, con-
ceptual and generalization.

The first level evaluation at the percep-
tual learning level relates to the behav-
ioral objectives and measures immediate
outcomes.

The second level evaluation at the con-
ceptual learning level relates to the de-
velopmental objectives and measures
more intermediate outcomes; i.e., ability
to make decisions, plan for and adjust to
environmen! and situation variables.

At the generalizaton learning level, the
third level evaluation considers the broad,
long-range needs and goals. Eveluation is
aimed at the performance and adjustment
which facilitate the acquisition of the pro-
gram needs, goals of the student, and the
program’s application to society.,

Instructor and staff development teams
should develop their own evaluation
methods congruent with their programs.
Suggested evaluation methods are analysis
of outcomes by establishing pre-and post-
test differences, establishing percentile
criteria standards, establishing perform-
ance level categories, or comparing
student/teacher-counselor estimations.
These methods are only suggestions.




a systems model for guidance program development and evaluation

develop- differentiated with respect to individual formulation of what needs to
mental & differences and situational variables be done to achieve objectives
social .

developmental behavioral process process

needs—————3-goals =¥ ghiectives = objectives — > objectives st rategies
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Frank E. Wellman

University of Missouri
Calumbio, Missauri

1971
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A career development progrem considers setisfac.
tion of the individuel.

preface to the
sample program*

It shauld be emphasized that the foliow-
ing progrom is an example only of o
career development program prcduced by
the selected system.

it is general and can be integrated into
traditional academic caurses and vacation-
al-technical caurses.

It was the aim cf the editors ta make the
program value-free and encompass the
fulfillment of societal needs while equally
considering satisfaction of the individual.
A fulfilled and satisfying life cansists not
only of wark but also of fomily relation-
ships, leisure, persanal satisfaction and a
sense of dignity.

This example is presented as a way of
meeting the needs of the student and
society. Those wha focus only on man-
powear needs might find it helpful ta loak
at the total personality of the student and
the many ways an individual might lead a
fulfilled life.

*A complete list of references used In the develop-
ment of this progrom on page 20.

Q
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1.0

career development program: an example

Goal: Self (awareness/identity)
To understand self in relation
to the nature of occupations in
order to plon a career. The
major focus emphasizes both
an understanding and accept-
ance of personal characteris-
tics through a developmental
process loward the utilization
of self-knowledge in formula-
tion of career planning (Well-
man, 1971).

Level -3

Developmentol Objective:

1.1 To develop on owarenass of personol
charocteristics.

Behoviorol Objectives:

1.11 To describe orally personal chorocter-
istics.

1.12 To describe orally how one differs
from ond resembles others.

1.13 To describe orally the behavior thot
accompanies basic feelings.

1.14 To describe orally one’s current inter-
ests

Process Objeciives and Strategies:

,.11 Use illustrated films, books, graphs to
pravide basis far identifying parts of
the body and teaching vocabulory
terms (Gysbers ond Moore, 1971).

1.12 Ask individual to look in full length
mirror ond describe self (Gysbers and
Moore, 1971).

1.13 Ask individual to identify vocabulory
words ossocioted with pictures depict-
ing vorious emotions (Gysbers ond
Moore, 1971).

1.14 Provide on opportunity for individuol
to show ond tell octivities liked
ond/or disliked (Gysbers ond Mcore,
1971).

1.15 Ask individual to look ot o photo of
self ond repraduce the image (Gys-
bers ond Moore, 1971).

1.16 Ask individual to trace body outline
on large poster poper.

1.17 Ask individuol to measurs and chort
weight and height.

Outcomes:

1.11 Ability to describe oppearance from
o photo of self.

1.12 Ability to nome woys in which pao-
ple differ.

1.13 Ability to describe five vocobulory
words reloted to feelings.

1.14 Ability 1o ronk order o list of ten
octlivities accarding to personal pref-
erence (Gysbers ond Moore, 1971).

Evoluation:

1.11 Establish pre- ond post-test differ-
ences.

1.12 Establish grade level criterion stond-
ords.

1.13*

1.14

*The blanks provide space !o begin de-
veloping o new model for coreer develop-
ment.

/12
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g Level 4-6

: Developmental Objectives:
\ 1.2 To develop ability to assess own
characteristics.

Behavioral Obijectives:

1.21 To verbally differentiate hetween
strengths and weaknesses in academ-
ic disciplines, measured by standard-
ized tests (Gysbers and Moore, 1971).

1.22 To demonstrate understanding of
own physical abilities and limitations
by verbally differentiating between
activities which individual can and
cannot perform (Gysbers and Moore,
1971).

1.23 To describe own self in terms of in-
terests, abilities, values, etc., as they
relate to work (Wellman, 1971).

1.24 To describe own characteristics that
others like.

Process Objectives and Strategies:
1.21 Have individuals meet with their
: teacher to discuss their achievements,
abilities and limitations. Large ond
small group discussion of same.
1.22 Administer teacher-made test which
measures skill in several areas.
1.23 Give individual the opportunity to
work with the Hall Occupational
Orientation Inventory (Follett, 1972),
1.24 Have individuals discuss with peers
and teachers what characteristics
others like in them,
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Qutcomes:

1.21 Ability to rank order a list of subject
disciplines according to relative
strengths (Gysbers and Moore, 1971).

1.22 Ability to designate from a list of
physical exercises those which he
can and cannot perform, with one
example of each.

1.23 Ability to list general descriptive
characteristics, work descriptive char-
acteristics related to various occupa-
tions, and characteristics that describe
self.

1.24

Evaluation:

1.21 Determine percentage of individuals
(75% required for objective achieve-
ment) meeting criterion standard for
grade group (Wellman, 1971),

1.22 Compare individual teacher observa-
tions of likable characteristics.

Level 7-9
Developmental Objective:
1.3 To assume responsibility for continu-

ous self-appraisal (Gysbers and
Moore, 1971).

Behavioral Objectives:

1.31 To demonstro‘e knowledge about self
and the dynamic nature of personal
characteristics by identifying recent
changes in interests.

1.32 To demonstrate ability to gather self-
information from both internal/exter-
nal sources by writing a self-appraisal
(Gysbers and Moore, 1971).

: - : -
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1.33 To assume responsibility to make a
positive effort toward improving
a personal weakness identified in a
process of self-appraisal (Gysbers
and Moore, 1971).

1.34 To recognize the relationships be-
tween personal characteristics and
broad occupational clusters (Well-
man, 1971).

Process Objectives and Strategies:

1.31 Have individual exhibit knowledge of
self in a written report-style activity.

1.32 Use interview techniques to gain in-
formation.

1.33 Provide opportunity for small group
discussion.

1.34 Provide opportunity to experience
simulation games.

1.35 Provide opportunity for role-playing
and field trips.

Qutcomes:

1.31 Self-estimate of the desired level of
occupation is more consistent with
the accessible level of occupation.

1.32 Aspirational and achievement self-
estimations have few inconsistencies
(Wellman, 1971).

1.33 Aspirational and achievement self-
estimation is more congruent with
teacher/counselor estimates of realis-
tic aspirations for the individual
(Wellman, 1971).

1.34

Evaluation:

1.31 Compare pre/post differences be-
tween aspirational and achievement
self-estimates (Wellman, 1971),

/3
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1.32 Have individuol list five personal
charocteristics related ta accupational
clusters.

1.33

Level 10-12

Developmental Objective:
1.4 Ta farmulate tentotive career plans
cansistent to knawledge of self.

Behaviorol Objectives:

1.41 To make a tentative coreer choice
that is cansistent with measured abil-
ity, past achievement: expressed
ond measured interesis, measured
physical abilities and limitotions and
expressed values (Gysbers and
Moore, 1971).

1.42 To formulate a career plan which will
provide fulfillment af aspirations,
persanal needs, values, and life-
style preferences (Wellman, 1971).

1.43 To identify successes and failures
within individual’s educational pro-
gram.

1.44

Process Objectives and Strategies:

1.41 Provide opportunity for caoperative
work experience.

1.42 Provide apportunity for accupatianal
visits.

1.43 Provide writing appartunity to relate

work to life-style (Wisconsin, 1971).

Provide experiences with simulatian

learning games and role-playing

(Wellman, 1971).

1
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Outcames:

1.41 Ability to estimate interests and apti-
tudes in each af ten basic areas.

1.42 Ability to list three ar more schaol
subjects related ta each of 10 basic
areas of interests and aptitudes.

) PR
LS g .%.

Work experience helps students essess their obil

Wes and espirations.

,
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1.43 Ability to list three ar mare vocatians
and/or jobs related ta ten basic areas
of interests and aptitudes.

1.44 Estimate of interests is cangruent with
estimate of aptitudes in each of ten
basic areas.

Evaluation:

1.41 Evaluate individuol respanses with
outcame criteria far the three levels
of learning (Wellman, 1971).

1.42 Establish cangruency between indi-
vidual and teacher-counselar identi-
ficatian af success and failure in the
pragram.

1.43
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2.0 Goal: Career Awareness

To develop awareness of the
sociological, economical and
psychological aspects of the
world of work. Achievement
of the goal through develop-
mental progress and utiliza-
tion of occupational knowl-
edge in formulation of career
pattern in terms of potential
satisfaction (Wellman, 1971),

It »
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Level K-3

Developmental Objective:
2.1 To develop an awareness of the
necessity/desirability of work.

Behavioral Objectives:

2.11 To describe necessity for work in so-
ciety and its desirability (Wellman,
1971).

2.12 To describe the consequences of
somaone not choosing their work.

2.13 To name workers the individual is
dependent on,

2,14

Process Objectives and Strategies:

2.11 Discuss goods and services used by
individual’s family.

2.12 Discuss occupations of parent, rela-
tive or friend.

2.13 Discuss occupations of teachers and
why they need students.

2.14 Schedule outside speakers for the
class to discuss what they do for so-
ciety.

Outcomes:

2.11 Ability to list reasons why people
work (Wellman, 1971),

2.12 Ability to nome range of occupation-
al clusters,

2.13 Ability to name services provided to
society by outside speakers,

2.14

Evaluation:
2.11 Evaluate established behavioral ob-
jectives,

2.12 Establish four or five clusters as cri-
teria standard.

2.13 Use criteria standards of teacher for
services of outside speakers.

Level 4-6

Developmental Objective:
2.2 To develop an awareness of how oc-
cupational clusters diffor.

Behavioral Objectives:

2,21 To describe a variety of occupational
clusters.

2.22 To distinguish goals and service in-
dustries.

2.23 To list occupations required by the
community.

2,24

Pror.ess Objectives and Strategies:

2.21 Use illustrative text material to point
out various job aspects; i.e., “Picture
Inventory of Occupational Knowl-
edge’” (Guerra, 1971).

2.22 Have individual divide parents’ occu-
pations into goods and services in-
dustries.

2.23 Have individuals invite city manager
or equivalent to spaak with them.

2.24

Outcomes:

2.21 Increased knowledge of job require-
ments, characteristics, and rewards of
a variety of clusters (Wellman, 1971),

2.22 Ability to describe differences be-
tween goods production and service
industries,

Q
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2.23 Ability to, in writing, give reasons
why certain occupations are required
by the community.

2.24

Evaluation:

2.21 Establish criteria standard, five-cluster
minimum.

2.22 Establish performance level categori-
zation: 5—good, 4—fair, 3-—mini-
mum.

2.23

Level 7-9

Developmental Objective:

2.3 To develop awareness of values re-
lated to self and environment relat-
ed to careers.

Behavioral Objectives:

2.31 To recognize certain sociological,
economic and psychological aspects
of society and the influence upon ca-
reers (Wellman, 1971).

2.32 To recognize a wide variety of occu-
pations which may be classified sev-
%3_ ways (Wisconsin, 1971).

2.33 To recognize supply and demand has
an influence on career opportunity
(Wisconsin, 1971).

2.34

Process Objectives and Strategies:
2.31 Provide experiences with simulation
laarning “‘Career Game.”

2.32 Provide role-playing opportunity.
2.33 Use interview technique related to

job visitations.

Outcomes:

2.31 Increased knowledge of relationships
between psychological, sociological
and economic aspects of careers
(Wellman, 1971).

2.32 Increased knowledge of relationships
between occupation and career de-
cisions.

2.33 Ability to demonstrate employment
trends in two occupational ciusters
due to supply and demand.

2.34

Evaluation:

2.31 Establish pre- and post-test differ-
ences.

2.32 Use of criteria set by teacher listing
relationship of psychological, socio-
logical, and economic factors to ca-
reurs,

2.33

Level 10-12

Developmental Objective:
2.4 To develop awareness of personal
career alternatives.

Behavioral Objectives:

2.41 To identify a broad range of career
options as personal alternatives to set
tentative goals in one or more occu-
pational areas (Wellman, 1971).

2.42 To recognize the need to be flexible
to meet job characteristics (Wiscon-
sin, 1971).

2.43 To list areas of possible compromise
when relating career options to per-
sonal needs and goals.

2.44

Process Objectives and Strategies:

2.41 Provide experience with Holland’s
theory/classification (Weliman, 1971).

2.42 Provide participation in field trips and
job interviews.

2.43 Provide work experience when pos-
sible related to occupational goals.

2.44

Outcomes:

2.41 Ability to express commitment to ca-
reer goals (Wellman, 1971).

2.42 Ability to write an outline of sequ a-
tial goals.

2.43 Ability to write an outline of career
alternatives in rank order.

2.44

Evaluation:

2.41 Establish criteria standard related to
number of occupational cluster alter-
natives.

2.42 Compare individual with teacher/
counselor estimations of reality.

2.43




| 3.0

Goal: Career Planning

For individuals to develop
planning skills in relationship
to career, education and per-
sonal preparation. The individ-
val will become aware of the
relationships of career, educa-
tion and personal style and
how this interaction affects
career planning.

Level K-3
Developmentol Objective:

3.1 To be aware of the process of plan-
ning (Gysbers and Moare, 1971).

Behavioral Objectives:

3.11 To demonstrate an understanding of
the usefulness of planning.

3.12 To identify situations requiring decis-
ions.

3.13 To identify situations resulting in a
change of decision.

3.14

Pracess Objectives and Strategies:

3.11 Hove individual plan own appropri-
ate schaal dress.

3.12 Have individual participate in a closs
decisian,

3.13 Have individual describe verbally
why he has changed a decisian.

3.14

Outcames:

3.11 Ability to identify from a list of activi-
ties those requiring planning (Gys-
bers and Moore, 1971).

3.12 Ability ta describe how the class
makes a decision.

3.13 Ability ta list reasons why a decisian
might be changed.

3.14

Evaluation:

3.11 Establish criteria percentile standard.

3.12 Have individual list two events which
led the class to a decision.

3.13 Have individual list twa reasans why
o decision might be changed (teach-
er criteria for performance).

Level 4-6

Develapmental Objective:

3.2 To understand responsibility for plan-
ning career.

Bshaviaral Objectives:

3.21 To evaluate environmental inflyence
upon ane’s planning.

3.22 To evaluate one’s characteristics in
relation to planning.

3.23 To identify how past decisions have
led to present decisions.

3.24

Process Objectives and Strategies:

3.21 Have individual discuss situatians that
have influenced decisions; i.e.,
teachers, parents, maney.

3.22 Have individual discuss pe‘sonal
characteristics that relate to decisions
he has made.

3.23 Hove individual discuss consequences
of past decisians.

3.24

Outcomes:

3.21 Ability to participate effectively in
simulation emplayment office (Gys-
bers and Moore, 1971).

3.22 Ability to discuss with the counselor
persanal characteristics and how they
relate to decisions,

3.23 Ability ta list cansequences of past
decisians.

3.24

Evaluation:
3.21 Establish pre- and post- differences.
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3.22 Use performance level criterion set
by teacher.

3.23

Level 7-9

Developmental Objective:

3.3 To understand the relationship be-
tween academic choices and career
planning.

Behavioral Objectives:

3.31 To choose a curriculum plan related
to tentative career choice.

3.32 To describe how self-interests relate
to career choice.

3.33 To identify possible future changes in
chosen career and/or curriculum.

3.34

Process Objectives and Strategies:

3.31 Have individual interview staff mem-
bers,

3.32 Have individual participate in small
group discussion.

3.33 Have individual conduct field trip in-
terviews, discussing the changes
present employees have made.

3.34

Qutcomes:

3.31 Ability to choose elective courses
through mass registration.

3.32 Ability to state which courses most
directly relate to o preferred career.

3.33 Ability to list possible alternative ca-
reers in relation to a chosen curricu-
lum,
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Evaluation:

3.31 Compare student and teacher/coun-
selor estimation of reality.

3.32 Use of teacher criterion of ability to
list alternatives within the curriculum.

3.33

Level 10-12

Developmental Objective:

3.4 To identify alternatives in career
planning (Gysbers and Moore, 1971).

Behavioral Objectives:

3.41 To evaluate alternative careers.

3.42 To choose a hypothetical alternative
goal and reformr ulate plans.

3.43 To identify situciics in the commun-
ity that could eifecs career planning.

3.44

Process Objectives anc’ Strategies:

3.41 Provide job visitations.

3.42 Have individual research community
information and situations affecting
his career.

3.43 Provide job interviews in chosen ca-
reer cluster.

3.44

Outcomes:

3.41 Ability to evaluate and rank order
five alternative clusters related to
own potential.

3.42 Increased knowledge of community’s
economy and other career related
variables.

3.43 Ability to complete three interviews
in the community.

3.44

' o s

Evaluation:

3.41 Determine if the individual’s listing of ;
career clusters and potential is con-
gruent with the perception of the -
counselor/teacher. :
3.42 Have individual evaluate own inter-
views as successful or nonsuccessful
in terms of career goals,

3.43

I8

Occupotional information materiels essist cereer
plenning.
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Goal: Career Preparation

To develop understanding of
the relationships between
academic work and career
preparation and to progress
developmentally in personal
career preparation,
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Level K-3
Developmental Objective:

4.1 To develop awareness of academic
skills,

Behavioral Objectives:

4.11 To identify academic skills needed in
the world of work (Wellman, 1971).

4.12 To identify communication skills
needed in work {Gysbers and Moore,
1971).

4.13 To identify psycho/motor skills need-
ed in work (Wisconsin, 1971).

414

Process Objectives and Strategies:

4.11 Have individual discuss educational
level of porents.

4,12 Consult C.1.S. (Career Information
System) (CCEM, 1971).

4.13 Have individual discuss psycho/motor
skills needed in school related work
or parents’ work.

414

Qutcomes:

4.11 Ability to list three valid relationships
between various disciplines and oc-
tupations.

4.12 Ability to identify workers who rely
on language in their occupation.

4.13 Ability to list skills needed to do
school assignments,

414

Evaluation:

4.11 Have individual participate in discus-
sions.

4.12 Have individual communicate through
verbalizing thoughts,
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4.13 Have individual name and demon-
strate a skill related to school work.

Level 4.6

Developmental Objective:

4.2 To be aware of good and bad em-
ployment characteristics.

Behavioral Objectives:

4.21 Identify employee characteristics
taken into consideration by employ-
ers (Wellman, 1971),

4.22 |dentify employee characteristics con-
sidered positive.

4.23 |dentify employee characteristics con-
sidered negative.

4,24

Process Objectives and Strategies:

4.21 Provide job visitation opportunity.

4.22 Schedule Career Day source speak-
ers.

4.23 Have individual choose an occupa-
tion and interview o member.

4,24

Outcomes:

4.21 Ability to nume employee character-
istics both favorable and unfavor-
cble.

4.22 Ability to list positive and negative
characteristics for job interview
choice.

4.23 Ability to relate three school char-
acteristics to three employment char-
acteristics,

4.24
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Evoluation:

Establish minimum performance level

criterion as fallows:

4.21 Have individual list five general em-
ployee charocteristics bath fovorable
and unfavorable,

4.22 Have individual relate three school
characteristics to three employee
characteristics for at least 2 cluster
areas.

4.23 Have individual list five specific em-
ployee choracteristics for job inter-
view choice.

4.24

Level 7-9

Develapmental Objective:

4.3 To be oware of placement proced-
ures both educational and occupo-
tional.

Behavioral Obijectives:

4.31 To describe how and where to seek
general employment.

4.32 To describe the secondary curricula
choices.

4.33 To describe the educational level
needed for various occupations.

4,34

Process Obijectives and Strategies:

4.31 Have individual take part in simulo-
tion learning and role-playing of job/
schoal interviews.

4.32 Provide presentation of educational
levels.

4.33 Have the individual give written and
oral presentotions of various occupa-
tions and required educational levels.
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Outcomes:

4.31 Ability to complete a written applica-
tion for employment.

4.32 Ability to complete a written schedule
for a curricular option (Wellman,
1971).

4.33 Ability to list three curricular options.

4.34

Evaluation:

4.31 Have individual hand in successfully
completed employment application.

4.32 Have individual hand in successfully
completed curricular schedule.

4.33 Haove individual recite orally an occu-
potion appropriate for each second-
ary curricula option.

4.34

Level 10-12

Developmentol Objective:

4.4 To be awore of job and educational
alternative potential placement.

Behavioral Obijectives:

4.41 To demonstrate skills needed for em-
ployment upon completion of voco-
tional curriculum (Wellman, 1971).

4.42 To demonstrate skills needed for col-
lege plocement upon completion of
pre-college curriculum.

4.43 To demonstrate skills needed for fur-
ther occupational education upon
completion of a vocational tech-
nical curriculum,

4.44

Process Objectives and Strategies:
4.41 Provide psycho/motor training and
experience in voc-tech aspects.

4.42 Provide specific cognitive training in
academic disciplines.

4.43 Provide guidance counselor presenta-
tion of job and educational alterna-
tives.

4.44

Outcomes:

4.41 Ability to ottain competency rating by
instructor or emplayment plocement.

4.42 Ability to successfully complete
Washington Pre-callege Test.

4.43 Graduation with 2.5 GPA or above.

4.44

Evaluation:

4.41 Criteria stondords of voc-tech compe-
tencies are established.

4.42 College odmission standards are
¢ stablished.

4.43

an
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Goal: Work and Leisure

For individuals to recognize
that personal satisfaction in a
career is related to involve-
ment in leisure time activities

(Gsybers, 1971).
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Level K-3
Developmental Objective:

5.1 Ta understand the function of leisure
time and life style (Gysbers and
Maare, 1971).

Behaviaral Objectives:

5.11 Ta demonstrate awa:eness af the dif-
ference between work ond leisure
{Gysbers and Maare, 1971).

5.12 Ta demanstrate awareness of times
during the schoal day considered
leisure.

5.13 Ta demonstrate owareness of par-

ent's way of using leisure time.
5.14

Process Objectives and Strategies:

5.11 Have individual experience listening
and abserving presented leisure and
wark activities. N

5.12 Have individual consult C.1.S. (Career
Infarmation System, CCEM, 1971 ).

5.13 Have individual participate in a dis-
cussion of fun oactivities such as
games, sparts and habbies.

5.14

Outcomes:

5.11 Ability ta designate from a list of ac-
tivities the nature of work and
leisure.

5.12 Ability to present orally a definition
aof leisure.

5.13 Ability to recite orally o definition of
life style.

5.14

Evaluation:

5.11 Have individual give an example aof
a schaal or hame work activity.
5.12 Have individual give an example of

a schaal or hame leisure activity.
5.13

Level 4-6

Developmental Obiective:
5.2 Ta understand the function of leisure
time and life style.

Behaviaral Objectives:

5.21 To understand the impartance of leis-
ure time enjayment (Gysbers and
Maare, 1971).

5.22 To understand the differences among
variaus life styles.

5.23 To understand that leisure means dif-
ferent things to different people.

5.24 Ta understand ways that accupations
influence life style.

Process Objectives and Strategies:

5.21 Have individual experience a leisure
time field trip, i.e., camp ous.

5.22 Have individual share and discuss
various individual leisure interests.

5.23 Schedule a resaurce speaker from
the city recreatian pragram presenta-
tion.

5.24

Outcames:

5.21 Ability to list a number of leisure in-
terests and explain reasons for en-
joymens.

5.22 Ability ta list why leisure means dif
ferent things to different people. @

2
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© . 5.23 Ability to list why occupations influ-
v ence life style.

¥ 524

H i Evaluation:

, 5.21 Have individual successfully accom-
plish choice of one specific otcupa-
; tion and list threa life style influ-
ences.

2P 5.22 Have individual successfully accom-
© plish choice of one leisure activity
X and explain three reasons for enjoy-
o ment.

Y 52

. Level 7-9

g Developmental Objective:

5.3 To understand the function of leisure
time and life styie.

) Behavioral Objectives:

" 5.31 To understand that career choice af-

. fects the amount and type of leisure

v time (Gysbers and Moore, 1971).

5.32 To understand the relationship be-

; tween salery and type of life style

. (Gysbers and Moore, 1971).

! 5.33 To understand the various methods of

e classifying occupations (Gysbers and
Moore, 1971).

534

‘Process Objectives and Strategies:

5.31 Have..individual explore work exper-
~ iences and interview.

'5.32-Have individual read assignments

- from Occupational Handbook.

:5.33:Provide guidance presentation of atti-

* " tudesZinterests and discussion.
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Qutcomes:

5.31 Ability to identify a number of ca-
reers as to the amount of time and
responsibility.

5.32 Ability to list five valid ways occupa-
tional clusters are releated to life

styles.
5.33 Ability to list occupational clusters.
5.34
Evaluation:

5.31 Have individual establish minimum
criteria standard at the 75% level.

5.32 Have individual list five career clus-
ters.

5.33 Have individual list five ways career
clusters are related to life style.

5.34

Level 10-12

Developmental Objactive:

5.4 To understand the function of leisure
time and life style.

Behavioral Objectives:

5.41 To make tentative career plans with
individual application of one’s own
values concerning leisure time. (Gys-
bers and Moore, 1971).

5.42 To describe preferred life style.

5.43 To identify values and needs met by
leisure aclivities.

5.44

Process Objectives and Strategies:

5.41 Have individual study occupational
time and responsibility obligations.

5.42 Provide group discussion of values,
needs and leisure.
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5.43 Schedule counselor presentation of
personality need and value systems.
5.44

Outcomes:

5.41 Ability to match and contrasi various
occupational obhgations in relation
to own values and formulate a tenta-
tive plan of action.

5.42 Ability to match life styles with prob-
able value and needs.

5.43 Ability to rank order a list of terminal
values.

5.44

Evaluation:

5.4 Provide discussion of congruence be-
tween individual and teacher/coun-
selor perceptions of individual assess-
ment of values/needs on a satisfac-
tory-unsatisfactory basis.

Provide discussion of congruence be-
tween individual and teacher/coun-
selor perceptions of aspired occupa-
tional choice on a satisfactory-unsat-
isfactory basis.

5.42

5.43
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