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forew
ord

A
 m

ajor goal of the C
oordinating C

ouncil for O
ccupational E

du-
cation is to assure that citizens of W

ashington S
tate receive quality

career guidance.
T

o assist in the attainm
ent of this im

portant goal, the C
oordinat-

ing C
ouncil appointed a task force com

m
ittee to develop a system

that could be used state-w
ide to im

plem
ent quality career guid-

ance program
s covering kindergarten through com

m
unity college.

T
his booklet reflects the philosophy that career guidance should

be an educational program
 rather than an ancillary service.

P
art 5 of W

A
V

E
 (W

hat A
bout V

O
C

A
T

IO
N

A
L E

ducation?) should be
view

ed as a starting point to build a career developm
ent

program
.

T
he sam

ple program
 included in this booklet is not

presented as
the sole m

odel for all
program

s.
T

hrough continuing efforts of those concerned, citizens of W
ash-

ington S
tate w

ill have greater opportunity to m
ake m

eaningful
career choices.

21

A
rthur A

. B
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W
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tate
D
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T
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d.

A
 fulfilled life consists of fam

ily rola
tionships, leisure, personal satisfaction
and a sense of dignity.

introduction
T

his book offers a system
 to build career developm

ent
program

s.
It is based on the suggested standards for quality published in

P
art 4 of the W

A
V

E
 (W

hat A
bout V

O
C

A
T

IO
N

A
L E

ducation?) series of
the C

oordinating C
ouncil for O

ccupational E
ducation.

T
he system

, adapted from
 w

ork by D
r. F

rank E
. W

ellm
an of the

U
niversity of M

issouriC
oium

bia, w
as selected by the task force

com
m

ittee to encourage developm
ent of quality career guidance,

counseling and placem
ent in W

ashington S
tate.

P
art 5 of the W

A
V

E
 series explains the selection and use of the

system
 and presents a sam

ple career developm
ent program

 pro-
duced by this system

.



A
fter exam

ining m
any available system

s
for the developm

ent of career guidance
program

s, the task force com
m

ittee select-
ed the system

 developed by D
r. F

rank E
.

W
ellm

an for recom
m

ended state-w
ide use.

T
he system

 sets the guidelines for de-
signing a career developm

ent program
and

assists
local

school
adm

inistrators,
teachers, counselors and students to fore-
cast needs, establish program

 goals, de-
velop activities, and evaluate results.

T
he com

m
ittee expects the system

 to
prove the m

ost productive because it can
be tailored to fit local needs and program

s
already in use, and is therefore applicable
to alm

ost any school system
.

T
he individual, unique program

s pro-
duced by this system

 w
ould also, 'the com

-
m

ittee believes, place greater em
phasis on

student needs. A
nd, as stated by one com

-
m

ittee m
em

ber, ".
.

.
the student is the

m
ost im

portant person in our education
system

."
P

rogram
s developed by local school sys-

tem
s also generate support and input from

local adm
inistrators and teachers; support

w
hich is integral for the developm

ent and
im

plem
entation of a successful career de-

velopm
ent program

.
T

he overall purpose of career develop-
m

ent program
s is expected to be consistent

throughout the S
tate. A

 review
 of pro-

gram
s in other states reveals that general

goals w
ere sim

ilar even though program
s

w
ere designed to fit local com

m
unity and

school needs.

T
ho system

 assists school porsonnol and students to design a career develop-
m

om
 program

.



introduction
to the system

T
he first step in establishing a program

is to identify a philosophy of career de-
velopm

ent w
ith consideration of the theory

that career developm
ent is a continuous

and sequential process throughout life. T
he

philosophy underlies and supports the en-
tire program

.
D

uring developm
ent of the program

,
consideration should be given to the as-
sum

ptions that career developm
ent m

ust
involve the people closest to the students,
i.e., the instructional staff; career develop-
m

ent m
ust be reflected in the curriculum

of all disciplines at all grade levels; and
career developm

ent program
s can, and

should, be based on curriculum
 and pro-

gram
s already in use.

T
he system

 requires a needs assessm
ent.

T
he determ

ination of needs should cover
society as w

ell as student needs, and
should involve representatives of the com

-
m

unity, adm
inistrative staff, students, and

instructors. A
fter the initial establishm

ent
of needs, a continuing assessm

ent of
needs should be m

ade throughout the pro-
gram

.
A

dditionally, an assessm
ent should be

m
ade of all resources for developm

ent
and im

plem
entation of the program

. U
se

should be m
ade of the experience and

know
ledge of com

m
unity groups, inform

a-
tion from

 established career developm
ent

program
s, and the contributions of instruc-

tional staff.

A
 plan for generating com

m
unity sup-

pc-t should also be developed; local sup-
port

is necessary for a successful career
developm

ent program
.

T
hroughout the developm

ent process, in-
dividuals responsible for any portion of the
program

 should be clearly identified.

use of the system
T

he system
 provides a fram

ew
ork to

establish a career developm
ent program

and evolves from
 the

general
to

the
specific.

A
s illustrated in the flow

chart (page 7),
needs and goals are established first, fol-
low

ed by establishm
ent of behavioral

objectives and finally, process activation
and evaluation.

T
he system

 is based on the theory of
three levels of learning: perceptual, con-
ceptual,

and
generalization.

E
valuative

criteria are listed for each level of learn-
ing.

It
is recognized that students w

ithin a
classroom

 learn at different levels because
of individual differences. G

enerally, how
-

ever, learning is at the perceptual level
from

 grades K
-4, the conceptual level from

grades 5-7, and the generalization level
from

 grades 8-12. T
he levels are defined

as:

A
t tho pororptirol Iow

a of W
arning, students becom

e
room

y, A
lto w

orld of w
ork.



P
erceptualization level: the student learns

about' or becom
es aw

are of
personal,

social and environm
ental variables in his

life. T
he student becom

es aw
are of the

w
orld of w

ork, w
orld of leisure, career

planning, career preparation and his
unique qualities and those qualities

he has
in com

m
on w

ith others.

C
onceptualization level: the student learns

and is able to analyze relationships,
m

ake
predictions, evaluate consequences, anti
take actions relevant to educational, voca-
tional and social goals. T

he student is
able

to m
ake and develop plans

w
hich allow

him
 to put data into a rational and

useful

order.

G
eneralization level: the student develops

a behavioral pattern
typified by consist-

ency, com
m

itm
ent,

effectiveness and
autonom

y. T
his suggests that the

student is
able to integrate environm

ental
factors

and self-characteristics ;nto his life style.
de can m

ake sound decisions
regarding

career preparation and
planning and

understand how
 these interrelate w

ith his
know

ledge of self, w
orld of w

ork, and
leisure.

T
he follow

ing chart lists suggested activ-
ities at the three learning levels.

G
rades K

-12: suggested content and activity em
phases in career

guidance program
s

Levels of Loom
ing

P
erceptual:

C
onceptual:

G
eneralization:

G
ysbers and M

oore, 1971

S
elected exam

ples of content

W
ho om

 I?
H

ow
 do I relate

to m
y environ-

m
ent?

W
orkers in the

hom
e and school

W
orkers in the

com
m

unity

C
ontinuation of

exploring self in
regard to w

ork
and education
w

orld

W
ider range of

occupations
exam

ined

W
ork takes on

additional
m

eanings

P
urposes of

education

S
tudy of

occupations

C
oreer

decision - m
aking

processes

U
tilization of

actual w
ork-

w
orld doto

R
elate w

ork to
life style

O
ccupational

skill training

E
m

ployobility
skill training

E
ducational

orientation

S
elected exam

ples of activities

Listening

O
bserving

C
ontrasting

D
ifferentiating

M
anipulating

F
ield trips

W
orker role

m
odels

F
ield trips

D
em

onstrations
W

ork sim
ulation

R
ole playing

S
im

ulation
T

ry-out
W

ork sim
ulation

E
xploratory w

ork

C
ooperative

w
ork

experiences

O
ccupational

visits

C
om

puterized
guidance
system

s

O
ccupational

clubs



F
ollow

ing the flow
chart, the term

s used
are:

N
eeds: the broad, long-range conditions

necessary for the optim
al

intellectual,
physical, social and vocational develop-
m

ent of the pupil.
T

he needs of society and the education-
al

process should be considered w
hen

determ
ining program

 needs.
It should be

assum
ed that students w

ill fulfill the m
a-

jority of their needs w
hen participating in

a career developm
ent experience. H

ow
-

ever, the program
 should not be expected

to fulfill all of the determ
ined needs; stu-

dent experiences outside of the career
developm

ent program
 m

ay also contribute
to the fulfillm

ent of the needs. T
he entire

system
 is based on these identified needs.

G
oals: the long-rang. delineations of

floods:
V

arious program
s have listed the pro-

gram
 goals of self-aw

areness, career
aw

areness, decision-m
aking, career prep-

aration, placem
ent, w

ork and leisure,
hum

an needs, intellectual skills, and civic
rights and responsibilities.

G
oals are stated broadly to account for

the m
ajority; how

ever, students w
ill

re-
quire individual personal goals as they de-
velop their career pattern. G

oals precede,
but do not define, specific program

 activ-
ities.

D
evelopm

ental objectives: steps that
should relate logically and sequentially to
achieve the stated program

 goals.
F

or exam
ple, each decision m

ade to
place a student in a job should be stated
as a developm

ental objective; i.e., deter-
m

ination of the level of em
ploym

ent to
m

eet individual aspirations, selection of
training or decision to continue education,
etc.D

evelopm
ental objectives, because they

are specific, m
ust be differentiated for the

various grade levels and be congruent
w

ith the learning level of the m
ajority of

the students; i.e., the perceptual, concept-
ual, or generalization level. T

herefore, dif-
ferent developm

ental objectives are neces-
sary for grades K

-3 or grades 9-12 to fulfill
the sam

e program
 goal.

B
ehavioral objectives: the com

petencies
and know

ledge to be acquired, stated in
specific, concrete, operational term

s.
B

ehavioral objectives are related directly
to the developm

ental objectives. T
hey are

m
ore short-term

 than the developm
ental

objectives and should be stated for evalua-
tion.

P
rocess objectives: activities for the stu-

dent specifically designed to m
eet and ac-

com
plish the behavioral objectives.

P
rocess strategies: the coordination and

sequencing of the process objectives to
achieve the behavioral objectives.

P
rocess activation: im

plem
entation of the

career developm
ent program

.

O
utcom

es: results of the program
 deter-

m
ined by the evaluative criteria listed for

each learning level of perceptual, con-
ceptual and generalization.

T
he first level evaluation at the percep-

tual learning level relates to the behav-
ioral objectives and m

easures im
m

ediate
outcom

es.
T

he second level evaluation at the con-
ceptual learning level relates to the de-
velopm

ental objectives and m
easures

m
ore interm

ediate outcom
es; i.e.,

ability
to m

ake decisions, plan for and adjust to
environm

ent and situation variables.
A

t the generalizaton learning level, the
third level evaluation considers the broad,
long-range needs and goals. E

valuation is
aim

ed at the perform
ance and adjustm

ent
w

hich facilitate the acquisition of the pro-
gram

 needs, goals of the student, and the
program

's application to society.
Instructor and staff developm

ent team
s

should develop their ow
n evaluation

m
ethods congruent w

ith their program
s.

S
uggested evaluation m

ethods are analysis
of outcom

es by establishing pre-and post-
test

differences,
establishing

percentile
criteria

standards,
establishing

perform
-

ance level categories, or com
paring

student/teacher-counselor estim
ations.

T
hese m

ethods are only suggestions.

0-



a system
s m

odel for guidance program
 developm

ent
and evaluation

develop-
m

ental &
social

differentiated w
ith respect to individual

differences and situational variables
form

ulation of w
hat needs to

be done to achieve objectives

developm
ental

behavioral
process

process
needs----).-goals -).-

objectives
objectives -----*"objectives"*"strategies

+
.....

if

=0D0>a)

C0"..=0D0>C
D

7D>ty

-oC0crU
)

outcom
es

evaluative criteria)
perceputal
im

m
ediate:

behavioral
criterion
referenced
norm
referenced

conceptual
interm

ediate:
decisions

plans

adjustm
ent

perform
ance

(broad based)

generalization
long range:

global developm
ent

perform
ance

adjustm
ent

1
process
activation

F
rank E

. W
ellm

an
U

niversity of M
issouri

C
olum

bia, M
issouri

1971



A
 corow

 dovoloponont provost m
onition setisfisc

non eh the Individual.

preface to the
sam

ple program
 *

It should be em
phasized that the follow

-
ing program

 is an exam
ple only of a

career developm
ent program

 produced by
the selected system

.
It is general and can be integrated into

traditional academ
ic courses and vocation-

al-technical courses.
It w

as the aim
 of the editors to m

ake the
program

 value-free and encom
pass the

fulfillm
ent of societal needs w

hile equally
considering satisfaction of the individual.
A

 fulfilled and satisfying life consists not
only of w

ork but olso of fam
ily relation-

ships, leisure, personal satisfaction and a
sense of dignity.

T
his exam

ple is presented as a w
ay of

m
eeting the needs of the student and

society. T
hose w

ho focus only on m
an-

pow
or needs m

ight find H
 helpful to look

at the total personality of the student and
the m

any w
ays an individual m

ight lead a
fulfilled life.

A
 com

plete list of references used In the develop-
m

ent of this progrom
 on page 20.



career developm
ent program

: an
exam

ple
Level K

.3
D

evelopm
entol O

bjective:
1.1

T
o develop an aw

areness of personal
characteristics.

LO
 G

oal: S
elf (aw

areness/identity)
T

o understand self in relation
to the nature of occupations in
order to plan a career. T

he
m

ajor focus em
phasizes both

an understanding and accept-
ance of personal characteris-
tics through a developm

ental
process tow

ard the utilization
of self-know

ledge in form
ula-

tion of career planning (W
ell-

m
an, 1971).

B
ehavioral O

bjectives:
1.11 T

o describe orally personal character-
istics.

1.12 T
o describe orally how

 one differs
from

 and resem
bles others.

'..13 T
o describe orally the behavior that

accom
panies basic feelings.

1.14 T
o describe orally one's current inter-

ests

P
rocess O

bjectives and S
trategies:

1.11 U
se illustrated film

s, books, graphs to
provide basis far identifying ports of
the body and teaching vocabulary
term

s (G
ysbers and M

oore, 1971).
1.12 A

sk individual to look in full length
m

irror and describe self (G
ysbers and

M
oore, 1971).

1.13 A
sk individual to identify vocabulary

w
ords associoted w

ith pictures depict-
ing various em

otions (G
ysbers and

M
oore, 1971).

1.14 P
rovide an opportunity for individuol

to show
 and tell activities liked

and/or disliked (G
ysbers and M

oore,
1971).

1.15 A
sk individual to look at a photo of

self and reproduce the im
age (G

ys-
bers and M

oore, 1971).
1.16 A

sk individual to trace body outline
on large poster paper.

1.17 A
sk individual to m

easure and chart
w

eight and height.
O

utcom
es:

1.11 A
bility to describe appearance from

a photo of self.
1.12 A

bility to nam
e w

ays in w
hich peo-

ple differ.
1.13 A

bility
to describe five vocabulary

w
ords related to feelings.

1.14 A
bility to rank order a list

of ten
activities according to personal pref-
erence (G

ysbers and M
oore, 1971).

E
valuation:

1.11 E
stablish

pre- and
post-test

differ-
ences.

1.12 E
stablish grade level criterion stond-

ords.
1.13
1.14

T
he blanks provide space !so begin de-

veloping a new
 m

odel for career develop-
m

ent.



Level 4-6
D

evelopm
ental O

bjectives:
1.2

T
o develop ability

to assess ow
n

characteristics.

B
ehavioral O

bjectives:
1.21 T

o verbally differentiate betw
een

strengths and w
eaknesses in academ

-
ic disciplines, m

easured by standard-
ized tests (G

ysbers and M
oore, 1971).

1.22 T
o dem

onstrate understanding of
ow

n physical abilities and lim
itations

by verbally differentiating betw
een

activities w
hich individual can and

cannot perform
 (G

ysbers and M
oore,

1971).
1.23 T

o describe ow
n self in term

s of in-
terests, abilities, values, etc., as they
relate to w

ork (W
ellm

an, 1971).
1.24 T

o describe ow
n characteristics that

others like.

P
rocess O

bjectives and S
trategies:

1.21 H
ave individuals m

eet w
ith their

teacher to discuss their achievem
ents,

abilities and lim
itations. Large and

sm
all group discussion of sam

e.
1.22 A

dm
inister teacher-m

ade test w
hich

m
easures skill in several areas.

1.23 G
ive individual the opportunity

to
w

ork w
ith the H

all O
ccupational

O
rientation Inventory (F

ollett, 1972).
1.24 H

ave individuals discuss w
ith peers

and teachers w
hat characteristics

others like in them
.

..

O
utcom

es:
1.21 A

bility to rank order a list of subject
disciplines according to relative
strengths (G

ysbers and M
oore, 1971).

1.22 A
bility to designate from

 a
list

of
physical exercises those w

hich he
can and cannot perform

, w
ith one

exam
ple of each.

1.23 A
bility to list general descriptive

characteristics, w
ork descriptive char-

acteristics related to various occupa-
tions, and characteristics that describe
self.

1.24

E
valuation:

1.21 D
eterm

ine percentage of individuals
(75%

 required for objective achieve-
m

ent) m
eeting criterion standard for

grade group (W
ellm

an, 1971).
1.22 C

om
pare individual teacher observa-

tions of likable characteristics.

Level 7-9
D

evelopm
ental O

bjective:
1.3

T
o assum

e responsibility for continu-
ous self-appraisal

(G
ysbers and

M
oore, 1971).

B
ehavioral O

bjectives:
1.31 T

o dem
onstroe know

ledge about self
and the dynam

ic nature of personal
characteristics by identifying recent
changes in interests.

1.32 T
o dem

onstrate ability to gather self-
inform

ation from
 both internal/exter-

nal sources by w
riting a self-appraisal

(G
ysbers and M

oore, 1971).

1.33 T
o assum

e responsibility to m
ake a

positive effort tow
ard im

proving
a personal w

eakness identified in a
process of self-appraisal (G

ysbers
and M

oore, 1971).
1.34 T

o recognize the relationships be-
tw

een personal
characteristics and

broad occupational clusters (W
ell-

m
an, 1971).

P
rocess O

bjectives and S
trategies:

1.31 H
ave individual exhibit know

ledge of
self in a w

ritten report-style activity.
1.32 U

se interview
 techniques to gain in-

form
ation.

1.33 P
rovide opportunity for sm

all group
discussion.

1.34 P
rovide opportunity to experience

sim
ulation gam

es.
1.35 P

rovide opportunity for role-playing
and field trips.

O
utcom

es:
1.31 S

elf-estim
ate of the desired level of

occupation
is m

ore consistent w
ith

the accessible level of occupation.
1.32 A

spirational and achievem
ent self-

estim
ations have few

 inconsistencies
(W

ellm
an, 1971).

1.33 A
spirational and achievem

ent self-
estim

ation
is m

ore congruent w
ith

teacher/counselor estim
ates of realis-

tic aspirations for the individual
(W

ellm
an, 1971).

1.34

E
valuation:

1.31 C
om

pare pre/post differences be-
tw

een aspirational and achievem
ent

self-estim
ates (W

ellm
an, 1971).



1.32 H
ave individuol

list
five

personal
characteristics related to occupational
clusters.

1.33

Level 10-12
D

evelopm
ental O

bjective:
1.4

T
o form

ulate tentative career
plans

consistent to know
ledge of self.

B
ehavioral O

bjectives:
1.41 T

o m
ake a tentative coreer choice

that is consistent w
ith m

easured
abil-

ity, past achievem
ent

expressed
and m

easured interests,
m

easured
physical abilities and lim

itotions and
expressed values

(G
ysbers and

M
oore, 1971).

1.42 T
o form

ulate a career plan
w

hich w
ill

provide fulfillm
ent of aspirations,

personal needs,
values,

and
life-

style preferences (W
ellm

an, 1971).
1.43 T

o identify successes and
failures

w
ithin individual's educational pro-

gram
.

1.44

P
rocess O

bjectives and S
trategies:

1.41 P
rovide opportunity for cooperative

w
ork experience.

1.42 P
rovide opportunity for

occupational
visits.

1.43 P
rovide w

riting opportunity to
relate

w
ork to life -style (W

isconsin, 1971).
1.44 P

rovide experiences w
ith

sim
ulation

learning gam
es and role-playing

(W
ellm

an, 1971).

O
utcom

es:
1.41 A

bility to estim
ate interests

and apti-
tudes in each of ten basic areas.

1.42 A
bility to list three or m

ore
school

subjects related to each of 10 basic
areas of interests and aptitudes.

W
ork oxpriorroto helps studonts m

om
 M

oir obit-
M

in and aspirations.

1.43 A
bility to list three or m

ore vocations
and/or jobs related to ten basic areas
of interests and aptitudes.

1.44 E
stim

ate of interests is congruent w
ith

estim
ate of aptitudes in each of ten

basic areas.

E
valuation:

1.41 E
valuate

individual
responses w

ith
outcom

e criteria for the three levels
of learning (W

ellm
an, 1971).

1.42 E
stablish congruency betw

een indi-
vidual and teacher-counselor identi-
fication of success and failure in the
program

.
1.43



2.0
G

oal: C
areer A

w
areness

T
o develop aw

areness of the
sociological, econom

ical and
psychological aspects

of the
w

orld of w
ork. A

chievem
ent

of the goal through develop-
m

ental progress and
utiliza-

tion
of occupational

know
l-

edge in form
ulation of

career
pattern in term

s of potential
satisfaction (W

ellm
an, 1971).

C
f.

Lvol K
-3

D
evelopm

ental O
bjective:

2.1
T

o develop an aw
areness of the

necessity/desirability of w
ork.

B
ehavioral O

bjectives:
2.11 T

o describe necessity for w
ork in so-

ciety and its desirability (W
ellm

an,
1971).

2.12 T
o describe the consequences of

som
eone not choosing their w

ork.
2.13 T

o nam
e w

orkers the individual
is

dependent on.
2.14

P
rocess O

bjectives and S
trategies:

2.11 D
iscuss goods and services used by

individual's fam
ily.

2.12 D
iscuss occupations of parent, rela-

tive or friend.
2.13 D

iscuss occupations of teachers and
w

hy they need students.
2.14 S

chedule outside speakers for
the

class to discuss w
hat they do for so-

ciety.

O
utcom

es:
2.11 A

bility to
list

reasons w
hy people

w
ork (W

ellm
an, 1971).

2.12 A
bility to nam

e range of occupation-
al clusters.

2.13 A
bility to nam

e services provided to
society by outside speakers.

2.14

E
valuation:

2.11 E
valuate established behavioral ob-

jectives.

2.12 E
stablish four or five clusters

as cri-
teria standard.

2.13 U
se criteria standards of teacher for

services of outside speakers.

Lintel 4.6
D

evelopm
ental O

bjective:
2.2

T
o develop an aw

areness of how
 oc-

cupational clusters diffor.

B
ehavioral O

bjectives:
2.21 T

o describe a variety of occupational
clusters.

2.22 T
o distinguish goals and service in-

dustries.
2.23 T

o list occupations required by the
com

m
unity.

2.24

P
ror.ess O

bjectives and S
trategies:

2.21 U
se illustrative text m

aterial to point
out various job aspects; i.e., "P

icture
Inventory of O

ccupational K
now

l-
edge" (G

uerra, 1971).
2.22 H

ave individual divide parents' occu-
pations into goods and services in-
dustries.

2.23 H
ave individuals invite city m

anager
or equivalent to speak w

ith them
.

2.24

O
utcom

es:
2.21 Increased know

ledge of job require-
m

ents, characteristics, and rew
ards of

a variety of clusters (W
ellm

an, 1971).
2.22 A

bility
to describe differences be-

tw
een goods production and service

industries.



2.23 A
bility to,

in w
riting, give reasons

w
hy certain occupations are required

by the com
m

unity.
2.24

E
valuation:

2.21 E
stablish criteria standard,

five-cluster
m

inim
um

.
2.22 E

stablish perform
ance level

categori-
zation: 5-good, 4-fair,

3-m
ini-

m
um

.
2.23

L
ew

d 7.9
D

evelopm
ental O

bjective:
2.3

T
o develop aw

areness of
values re-

lated to self and environm
ent

relat-
ed to careers.

B
ehavioral O

bjectives:
2.31 T

o recognize certain
sociological,

'econom
ic and psychological aspects

of society and the influence upon ca-
reers (W

ellm
an, 1971).

2.32 T
o recognize a w

ide variety
of occu-

pations w
hich m

ay be
classified sev-

eral w
ays (W

isconsin, 1971).
2.33 fro recognize supply

and dem
and has

an influence on career
opportunity

(W
isconsin, 1971).

2.34

P
rocess O

bjectives and
S

trategies:

2.31 P
rovide experiences

w
ith sim

ulation
learning "C

areer G
am

e."
2.32 P

rovide role-playing
opportunity,

2.33 U
se interview

technique related to
job visitations.

i

O
utcom

es:
2.31 Increased know

ledge
of relationships

betw
een psychological,

sociological
and econom

ic aspects of careers
(W

ellm
an, 1971).

2.32 Increased know
ledge

of relationships
betw

een occupation and career
de-

cisions.
2.33 A

bility to dem
onstrate

em
ploym

ent
trends in tw

o occupational
clusters

due to supply and dem
and.

2.34

E
valuation:

2.31 E
stablish pre- and post-test

differ-
ences.

2.32 U
se of criteria set by

teacher listing
relationship of psychological, socio-
logical, and econom

ic factors to ca-
reurs.

2.33

L
ovol 10.12

D
evelopm

ental O
bjective:

2.4
T

o develop aw
areness

of personal
career alternatives.

B
ehavioral O

bjectives:
2.41 T

o identify a broad range
of career

options as personal alternatives
to set

tentative goals in one or m
ore

occu-
pational areas (W

ellm
an, 1971).

2.42 T
o recognize the need

to be flexible
to m

eet job
characteristics (W

iscon-
sin, 1971).

2.43 T
o list areas of

possible com
prom

ise
w

hen relating career options to per-
sonal needs and goals.

2.44

P
rocess O

bjectives and S
trategies:

2.41 P
rovide experience

w
ith

H
olland's

theory/classification (W
ellm

an, 1971).
2.42 P

rovide participation in
field trips and

job interview
s.

2.43 P
rovide w

ork experience
w

hen pos-
sible related to occupational goals.

2.44

O
utcom

es:
2.41 A

bility to express
com

m
itm

ent to ca-
reer goals (W

ellm
an,

1971).
2.42 A

bility to w
rite an

outline of seq.
.1-

tial goals.
2.43 A

bility to w
rite an

outline of career
alternatives in rank order.

2.44

E
valuation:

2.41 E
stablish criteria

standard related to
num

ber of occupational cluster alter-
natives.

2.42 C
om

pare individual w
ith

teacher/
counselor estim

ations of reality.
2.43



3.0
G

oal: C
areer P

lanning
F

or individuals to develop
planning skills in relationship
to career, education and per-
sonal preparation. T

he individ-
ual w

ill becom
e aw

are of the
relationships of career, educa-
tion and personal style and
how

 this interaction affects
career planning.

Lom
b, K

-3
D

evelopm
ental O

bjective:
3.1

T
o be aw

are of the process of plan-
ning (G

ysbers and M
oore, 1971).

B
ehavioral O

bjectives:
3.11 T

o dem
onstrate an understanding of

the usefulness of planning.
3.12 T

o identify situations requiring decis-
ions.

3.13 T
o identify situations resulting in a

change of decision.
3.14

P
rocess O

bjectives and S
trategies:

3.11 H
ave individual plan ow

n appropri-
ate school dress.

3.12 H
ave individual participate in a class

decision.
3.13 H

ave individual describe verbally
w

hy he has changed a decision.
3.14

O
utcom

es:
3.11 A

bility to identify from
 a list of activi-

ties those requiring planning (G
ys-

bers and M
oore, 1971).

3.12 A
bility

to
describe haw

 the
class

m
akes a decision.

3.13 A
bility to list reasons w

hy a decision
m

ight be changed.
3.14

E
valuation:

3.11 E
stablish criteria percentile standard.

3.12 H
ave individual list tw

o events w
hich

led the class to a decision.
3.13 H

ave individual list tw
o reasons w

hy
a decision m

ight be changed (teach-
er criteria for perform

ance).

Low
ell 4-6

D
evelopm

ental O
bjective:

3.2
T

o understand responsibility for plan-
ning career.

B
ehavioral O

bjectives:
3.21 T

o evaluate environm
ental influence

upon one's planning.
3.22 T

o evaluate one's characteristics
in

relation to planning.
3.23 T

o identify how
 past decisions have

led to present decisions.
3.24

P
rocess O

bjectives and S
trategies:

3.21 H
ave individual discuss situations that

have influenced decisions;
i.e.,

teachers, parents, m
oney.

3.22 H
ave individual discuss personal

characteristics that relate to decisions
he has m

ade.
3.23 H

ove individual discuss consequences
of past decisions.

3.24

O
utcom

es:
3.21 A

bility to participate effectively
in

sim
ulation em

ploym
ent office (G

ys-
bers and M

oore, 1971).
3.22 A

bility to discuss w
ith the counselor

personal characteristics and how
 they

relate to decisions.
3.23 A

bility to
list consequences of past

decisions.
3.24

E
valuation:

3.21 E
stablish pre- and post- differences.



3.22 U
se perform

ance level criterion set
by teacher.

3.23

Level 7-9
D

evelopm
ental O

bjective:
3.3

T
o understand the relationship be-

tw
een academ

ic choices and career
planning.

B
ehavioral O

bjectives:
3.31 T

o choose a curriculum
 plan related

to tentative career choice.
3.32 T

o describe how
 self-interests relate

to career choice.
3.33 T

o identify possible future changes in
chosen career and/or curriculum

.
3.34

P
rocess O

bjectives and S
trategies:

3.31 H
ave individual interview

 staff m
em

-
bers.

3.32 H
ave individual participate in sm

all
group discussion.

3.33 H
ave individual conduct field trip in-

terview
s, discussing the changes

present em
ployees have m

ade.
3.34

O
utcom

es:
3.31 A

bility
to choose elective

courses
through m

ass registration.
3.32 A

bility to state w
hich courses m

ost
directly relate to a preferred career.

3.33 A
bility to list possible alternative ca-

reers in relation to a chosen curricu-
lum

.
3.34

E
valuation:

3.31 C
om

pare student and teacher/coun-
selor estim

ation of reality.
3.32 U

se of teacher criterion of ability to
list alternatives w

ithin the curriculum
.

3.33

Level 10.12
D

evelopm
ental O

bjective:
3.4

T
o identify alternatives in career

planning (G
ysbers and M

oore, 1971).

B
ehavioral O

bjectives:
3.41 T

o evaluate alternative careers.
3.42 T

o choose a hypothetical alternative
goal and reform

ulate plans.
3.43 T

o identify situN
i.:,is in the com

m
un-

ity that could effec:r career planning.
3.44

P
rocess O

bjectives and S
trategies:

3.41 P
rovide job visitations.

3.42 H
ave individual research com

m
unity

inform
ation and situations affecting

his career.
3.43 P

rovide job interview
s in chosen ca-

reer cluster.
3.44

O
utcom

es:
3.41 A

bility to evaluate and rank
order

five alternative clusters
related

to
ow

n potential.
3.42 Increased know

ledge of com
m

unity's
econom

y and other career related
variables.

3.43 A
bility to com

plete three interview
s

in the com
m

unity.
3.44

E
valuation:

3.41 D
eterm

ine if the individual's listing of
career clusters and potential is con-
gruent w

ith the perception
of the

counselor/teacher.
3.42 H

ave individual evaluate ow
n inter-

view
s as successful or nonsuccessful

in term
s of career goals.

3.43Fry

't

O
ccupational inform

ation m
etw

Iels assist aertw
r

planning.



4.0
G

oal: C
areer P

reparation
T

o develop understanding of
the

relationships betw
een

academ
ic w

ork and career
preparation and to

progress
developm

entally
in

personal
career preparation.

levI K
-3

D
evelopm

ental O
bjective:

4.1
T

o develop aw
areness of academ

ic
skills.

B
ehavioral O

bjectives:
4.11 T

o identify academ
ic skills needed in

the w
orld of w

ork (W
ellm

an, 1971).
4.12 T

o identify com
m

unication skills
needed in w

ork (G
ysbers and M

oore,
1971).

4.13 T
o identify psycho/m

otor skills need-
ed in w

ork (W
isconsin, 1971).

4.14

P
rocess O

bjectives and S
trategies:

4.11 H
ave individual discuss educational

level of parents.
4.12 C

onsult C
.I.S

. (C
areer Inform

ation
S

ystem
) (C

C
E

M
, 1971).

4.13 H
ave individual discuss psycho/m

otor
skills needed in school related w

ork
or parents' w

ork.
4.14

O
utcom

es:
4.11 A

bility to list three valid relationships
betw

een various disciplines and oc-
cupations.

4.12 A
bility to identify w

orkers w
ho rely

on language in their occupation.
4.13 A

bility to
list

skills needed to do
school assignm

ents.
4.14

E
valuation:

4.11 H
ave individual participate in discus-

sions.
4.12 H

ave individual com
m

unicate through
verbalizing thoughts.

4.13 H
ave individual nam

e and dem
on-

strate a skill related to school w
ork.

lavI 4.6
D

evelopm
ental O

bjective:
4.2

T
o be aw

are of good and bad em
-

ploym
ent characteristics.

B
ehavioral O

bjectives:
4.21 Identify em

ployee characteristics
taken into consideration by em

ploy-
ers (W

ellm
an, 1971).

4.22 Identify em
ployee characteristics con-

sidered positive.
4.23 Identify em

ployee characteristics con-
sidered negative.

4.24

P
rocess O

bjectives and S
trategies:

4.21 P
rovide job visitation opportunity.

4.22 S
chedule C

areer D
ay source speak-

ers.
4.23 H

ave individual choose an occupa-
tion and interview

 a m
em

ber.
4.24

O
utcom

es:
4.21 A

bility to nam
e em

ployee character-
istics both favorable and unfavor-
able.

4.22 A
bility to list positive and negative

characteristics for job interview
choice.

4.23 A
bility to relate three school char-

acteristics to three em
ploym

ent char-
acteristics.

4.24



E
valuation:

E
stablish m

inim
um

 perform
ance

level
criterion as follow

s:
4.21 H

ave individual list five general em
-

ployee characteristics both favorable
and unfavorable.

4.22 H
ove individual relate three

school
characteristics to three em

ployee
characteristics for at least 2 cluster
areas.

4.23 H
ave individual list five specific em

-
ployee characteristics for job inter-
view

 choice.
4.24

Level 7-9
D

evelopm
ental O

bjective:
4.3

T
o be aw

are of placem
ent proced-

ures both educational
and occupa-

tional.

B
ehavioral O

bjectives:
4.31 T

o describe how
 and w

here to
seek

general em
ploym

ent.
4.32 T

o describe the secondary
curricula

choices.
4.33 T

o describe the educational
level

needed for various occupations.
4.34

P
rocess O

bjectives and S
trategies:

4.31 H
ave individual take part in

sim
ula-

tion learning and role-playing
of job/

school interview
s.

4.32 P
rovide presentation of

educational
levels.

4.33 H
ave the individual give w

ritten
and

oral presentations of various occupa-
tions and required educational

levels.

4.34

O
utcom

es:
4.31 A

bility to com
plete a w

ritten applica-
tion for em

ploym
ent.

4.32 A
bility to com

plete a w
ritten schedule

for a
curricular

option
(W

ellm
an,

1971).
4.33 A

bility to list three curricular options.
4.34

E
valuation:

4.31 H
ave individual hand in successfully

com
pleted em

ploym
ent application.

4.32 H
ave individual hand in

successfully
com

pleted curricular schedule.
4.33 H

ave individual recite orally an occu-
pation appropriate for each second-
ary curricula option.

4.34

Level 10-12
D

evelopm
ental O

bjective:
4.4

T
o be aw

are of job and
educational

alternative potential placem
ent.

B
ehavioral O

bjectives:
4.41 T

o dem
onstrate skills

needed for em
-

ploym
ent upon com

pletion of voca-
tional curriculum

 (W
ellm

an, 1971).
4.42 T

o dem
onstrate skills

needed for col-
lege placem

ent upon com
pletion

of
pre-college curriculum

.
4.43 T

o dem
onstrate skills

needed for fur-
ther occupational education upon
com

pletion of a vocational tech-
nical curriculum

.
4.44

P
rocess O

bjectives and S
trategies:

4.41 P
rovide psycho/m

otor training
and

experience in voc-tech aspects.

4.42 P
rovide specific cognitive training in

academ
ic disciplines.

4.43 P
rovide guidance counselor presenta-

tion of job and educational alterna-
tives.

4.44

O
utcom

es:
4.41 A

bility to attain com
petency rating

by
instructor or em

ploym
ent placem

ent.
4.4,2 A

bility to successfully com
plete

W
ashington P

re-college T
est.

4.43 G
raduation w

ith 2.5 G
P

A
 or above.

4.44

E
valuation:

4.41 C
riteria standards of voc-tech com

pe-
tencies are established.

4.42 C
ollege adm

ission standards are
t stablished.

4.43



5.0
G

oal: W
ork and Leisure

F
or

individuals
to

recognize
that personal satisfaction in

a
career

is
related to

involve-
m

ent in leisure tim
e activities

(G
sybers, 1971).

Level K
3

D
evelopm

ental O
bjective:

5.1
T

o understand the function of leisure
tim

e and
life

style
(G

ysbers and
M

oore, 1971).

B
ehavioral O

bjectives:
5.11 T

o dem
onstrate aw

a:eness of the dif-
ference betw

een w
ork and leisure

(G
ysbers and M

oore, 1971).
5.12 T

o dem
onstrate aw

areness of tim
es

during
the school day considered

leisure.
5.13 T

o dem
onstrate aw

areness of par-
ent's w

ay of using leisure tim
e.

5.14

P
rocess O

bjectives and S
trategies:

5.11 H
ave individual experience listening

and observing presented leisure and
w

ork activities.
A

5.12 H
ave individual consult C

.I.S
. (C

areer
Inform

ation S
ystem

, C
C

E
M

, 1971).
5.13 H

ave individual participate in a dis-
cussion of fun activities such as
gam

es, sports and hobbies.
5.14

O
utcom

es:
5.11 A

bility to designate from
 a list of

ac-
tivities the nature of w

ork and
leisure.

5.12 A
bility to present orally a definition

of leisure.
5.13 A

bility to recite orally a definition of
life style.

5.14

E
valuation:

5.11 H
ave individual give

an exam
ple of

a school or hom
e w

ork activity.
5.12 H

ave individual give
an exam

ple of
a school or hom

e leisure activity.
5.13

Level 4-6

D
evelopm

ental O
bjective:

5.2
T

o understand the function of leisure
tim

e and life style.

B
ehavioral O

bjectives:
5.21 T

o understand the im
portance of leis-

ure tim
e enjoym

ent (G
ysbers and

M
oore, 1971).

5.22 T
o understand the differences am

ong
various life styles.

5.23 T
o understand that leisure m

eans dif-
ferent things to different people.

5.24 T
o understand w

ays that occupations
influence life style.

P
rocess O

bjectives and S
trategies:

5.21 H
ave individual experience a leisure

tim
e field trip, i.e., cam

p out.
5.22 H

ave individual share and discuss
various individual leisure interests.

5.23 S
chedule a resource speaker from

the city recreation program
 presenta-

tion.
5.24

O
utcom

es:
5.21 A

bility to list a num
ber of leisure in-

terests and explain reasons for en-
joym

ent.
5.22 A

bility to list w
hy leisure m

eans dif-
ferent things to different people.



5.23 A
bility to list w

hy occupations influ-
ence life style.

5.24

E
valuation:

5.21 H
ave individual successfully accom

-
plish choice of one specific occupa-
tion and list three

life
style

influ-
ences.

5.22 H
ave individual successfully accom

-
plish choice of one leisure activity
and explain three reasons for enjoy-
m

ent.
5.23

Level 7-9
D

evelopm
ental O

bjective:
5.3

T
o understand the function of leisure

tim
e and life style.

B
ehavioral O

bjectives:
5.31 T

o understand that career choice af-
fects the am

ount and type of leisure
tim

e (G
ysbers and M

oore, 1971).
5.32 T

o understand the relationship be-
tw

een salary and type of life style
(G

ysbers and M
oore, 1971).

5.33 T
o understand the various m

ethods of
classifying occupations (G

ysbers and
M

oore, 1971).
5.34

P
rocess O

bjectives and S
trategies:

5.31 H
ave.. individual explore w

ork exper-
iences and interview

.
'5.32. H

ave individual read assignm
ents

frorri'O
ccupotional H

andbook.
i5.13:prO

vide guidance presentation of atti-
lode's/interests and diicussion.

O
utcom

es:
5.31 A

bility to identify a num
ber of ca-

reers as to the am
ount of tim

e and
responsibility.

5.32 A
bility to list five valid w

ays occupa-
tional

clusters are releated to
life

styles.
5.33 A

bility to list occupational clusters.
5.34

E
valuation:

5.31 H
ave individual establish m

inim
um

criteria standard at the 75%
 level.

5.32 H
ave individual list five career clus-

ters.
5.33 H

ave individual list five w
ays career

clusters are related to life style.
5.34

Level 10.12
D

evelopm
ental O

bjective:
5.4

T
o understand the function of leisure

tim
e and life style.

B
ehavioral O

bjectives:
5.41 T

o m
ake tentative career plans

w
ith

individual application of one's ow
n

values concerning leisure tim
e. (G

ys-
bers and M

oore, 1971).
5.42 T

o describe preferred life style.
5.43 T

o identify values and needs m
et by

leisure activities.
5.44

P
rocess O

bjectives and S
trategies:

5.41 H
ave individual study occupational

tim
e and responsibility obligations.

5.42 P
rovide group discussion of values,

needs and leisure.

5.43 S
chedule counselor presentation of

personality need and value system
s.

5.44

O
utcom

es:
5.41 A

bility to m
atch and contrast various

occupational obligations in
relation

to ow
n values and form

ulate a tenta-
tive plan of action.

5.42 A
bility to m

atch life styles w
ith prob-

able value and needs.
5.43 A

bility to rank order a list of term
inal

values.
5.44

E
valuation:

5.41 P
rovide discussion of congruence be-

tw
een individual and teacher/coun-

selor perceptions of individual assess-
m

ent of values/needs on a satisfac-
tory-unsatisfactory basis.

5.42 P
rovide discussion of congruence be-

tw
een individual and teacher/coun-

selor perceptions of aspired occupa-
tional choice on a satisfactory-unsat-
isfactory basis.

5.43
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