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PREFACE

The ten years since the enactment of ESEA Title { in 1965 have provided
a unique-oppartunity for anthropologists, saciologists, palitical sciéntists, ,

educatars, and others to attempt. fo find answers to unanswered questions

about the teaching-leaming process, especially in relation ta minority

B

and innovative programs, but it also mandated evaluation of these programs.

. rural, Negra, American Indian, disadvantaged, desegregation, Spanish surname.

Q
-mation Retrieval Center on the Disadvantaged (ERIC/IRCD).

IToxt Provided by ERI

Nat only did the law provide extensive funds for compensatory education

This flood of new programs provided fertile grounds for doctoral dissertation

research on the adycation of minority populatians.

t

The ERIC/CQE* staff, believing that muc_h_could be learned abaout

doctaral research itself, children, and educational programs, decided to

. o

attempt to pravide comprehensive collections of dactaral dissértation -
, ;

|
|
|
graup children and youth and students from fow )sociqeconomic backgrounds.
abstracts in those areas of special interest ta the Clearinghause.

This dacument is ane ih this series of publications entitled the ERIC/CUE

AN

Dactoral Research Series.

™~
" Both a computer search, using the Datrix system of University Micro-

. \\
films, and a supplementary manual search were dane on Dissertation Abstracts

International from 1965 through 1973. The subject terms which were used are:

black, Puerto Rican, Mexican American, inner city, ghetta, urban, slum,

/ . v ¢

s

*ERIC Clearinghouse on Urban Education; formerly known as the ERIC Infar-

s T

ra - Y o P - {3 0y - — .
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Over 700 abstracts were identified and sorted for the various bibliographies.

L

. Since indexing in Dissertation Abstracts International is based solely on words.

appearing in the titles, some relevant material may not have been uncovered in

the search process.. .

-
~

The Clearinghouse would like to be iriformed of any appropriate

. / X :
dissertations, old or new, which do not appear in these bibliographies.

Dissertations gre available in.microfilm and paper copy from University
AN

Microfilms, 300 North Zeeb Road, Ann Arbor, Michigan 48106. ey

3

C:der numbers-have been proQidéd for-each dissertation at the end.of

i [}

the citation. Please contact University Microfilms for current prices.

Dissertations also may frequently be borrowed on‘inter=library loan from
/ :
sponsoring universities. >

The abstrccts in this bibliography have been organized under various
topics. Within each topic, the abstracts are presented in order of year

of completion. The abstracts have been cross-referenced in a subject index.

Author and institution indexes have also been included .

14

In the “interest of objectivity and comprehension, all appropriate .

-

dissertations have been included, -even thoughA they may. present conflicting.

views, and do not necessarily represent the Clearinghouse's policy or‘position.
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Other bibliographies in this series-are:

i
o

Mexican Americans: An Annoted Bibliogr gphy of Doctorol Dlsserfchons
__~83p. ED 076 714 (MF-50.94; HC-$4.69)

School Desegregchon: An~An‘nofcfed Bibliography of Docforjcl Dissertations,

", 142p. ED 078 098 (MF-$0.94; HC-$7.39)

Early Childhood Education for the Dlscdvonfcged An Annotated Biblio=
graphy of Doctoml Dissertations. 203p. ED 079 438 (MF-$0.94; .
HC SII. 20) .

Cufriculum and Instruction for Minor ity Groups An Annotated Blbllo
graphy of Doctoral Dissertations. 163p. ED 086 748 (MF-30. 94;
HC-$5.96) ©

Research omfhe Education of Black and Black~White Populations: An
Annotated Biblibgraphy of Doctoral Dissertations. 86p.
| ED 094 053 (MF-$0.94; HC-$4.69)

v The Educcho@erfo Rican Children and.Youth: An Annotcted
- " Biblicgraphy6f Doctoral Dissertations. 39p. ED 094 054 ,
(MF-50.94; HC-52.13) ~ . /
b Special Secondary School Programs for the Disadvantaged: An Annofcted
Bibliography of Doctaral Dissertotions. 72p. ED 102 223
! (MF-$0.94; HC-$3.58) ‘ ) f ‘

Dropouts: An Annotated,Bibliography of Doctoral Dissertations, 126p.
ED 096 362 (MF-$0.94; HE-$7.3l) , '

Spe'cicl Programs and Their. Effects on Minority Children and Youth:
An Annotated Bibliography of Doctoral Dissertations. 12lp.
(ED Number to be announced),

School Desegrego.tion and Organization: An Annototed Bibliogrophy of
Doctorcl Dissertations. p. (ED Number to be’ cr‘mounced)

’ = ~

All of these blbl |ogrcph|es have been entered into the ERIC system,
The ED ldenhflcchon numbers and microfiche (MF) and paper copy (HC)

prices have been noted above. They. may be read in facilities which house
\ - g

the ERIC microfiche collection or may be purchased from the ERIC Document

{
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Reproduction Service, P.O. Box 190, Atlington, Virgninia 22210. Order by

ED nymber, stating desired quontity, type of reproduction (MF or HC) ond

enclosing poyment. The prices quofe& obove include postage.
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in order to assimilate what it finds interestirig in the environment.
Crucial to Goodman's educational proposals is that the organism can
give- full attention only to what it finds spontaneously or naturally
interesting. In order to-assimilate, the organism must destructure the
novel jnto assimilable elements-and-take- them on so they become at
one with the organism. This process is apphcable to’both physiological
processes and menta I/processes

Growth, then, is the process of spontaneous interest, aggression,
. and assnmllahon Maximum growth requires all three. Goodman's

‘primary criticism as a social_gritié is that society is structured so as

. to maximize the growth and security of institutions and not people.
" That is, man has naturdl limits to what he can comprehend, destructure,
and assimilate. _|f the institutions in his environment become too large
or too complicated man withdraws, becomes hostile, and initiates stupid
reaction-formations - e.g. war, guilt; mis—directed aggression.
Therefore, institutions ought to be struclured so they are in human
scale - i.e. small, flexible, decentralized, so as to admnt of individual
interests and mdw;dual aggression.

Goodman's educational proposals are a natural outgrowth of this
social psychology. His emphasis is on spontaneous interest and the -
" freedom to act on that interest. Therefore, he urges us- toward
decentralized, flexible, autonomous Unit whether they be elementaiy
schools or universities. Beéing highly critical of the established
educational authorities he champions the use of what are now considered
non-educational activities as alternatives for the academic schooling .
now expected of all. He believes that' a majority of the youth can be
* better educated by social work, travel, operating small: theaters and
newspapers;, working on farms, beautifying small towns, or any number
of socially meaningful activities that are spontaneously interesting’
and admit of leaming experiences.

.

Weithorn, Howard Barry. The Functional Aspects of Adlerian -
Constructs.in Understanding and Assisting Disadvantaged Children.
University of Southern California, 1969. 626p Adviser: Professor Ofman.
70-8547 . . , /
f
The problem was to demonstrate that the Individual Psychology of ~
Alfred Adler provides a framework whereby one can better undérstand and
abrogate the problems which dnsodvantaged children present to American
education. It was also the purpose*of this study fo present a mode! of this
_framework- for use by those involved in the process of educclhng‘r the dis-
advantaged child. : % 5
The findings of this dissertation led td the follow:ng conclusjons:
| - Adlerian concepts and methodology address t e major nssueL 5 relating
to disadvantaged children; 2 - Adlerian educationa) and psychoth‘erapeuhc
methods are effective in enabling disadvantaged children to succeed in

pl. 13

\\




school.as kﬂ‘aﬂ’o _lead more creahve and useful hvesr

3 - With sufficient training, te,_’c_ghers could'become the main professional
source of education and remiediation for disadvantaged children;

4 - Because of the emphasis on cooperation which is inherent in Adlerian
methodology,’ :mproved relations between students and teachers would
result; .5 - Since Adlérian methodology involves the mutual cooperation
of the schools, parents, and other sectors of the community, closer
affective ties-could result betweeri‘these divergent parties;

6 - The application.of Adlerian methodelogy would facilitate the
teaching. of subject matter; 7 - If Adlerian techniques were adopted
by-schools, there would-be a reduction in negative attitudes towards
schools and teachers; 8 - The Teacher Corps program at-the.University .

of Southern California has objectives and méthodology which exemphfy : o
many Adlerian concepts.
Recommeridations. | - It is recommended that a program be instituted

with the {rainers of teachers, and eventually the teachers of disadvantaged

"youth 16 learn the concepts and methodology of Individual Psychology;

2 - 1t is recommended that exemplary teacher-education programs, such
as Teacher Corps, should base their training on the -Individual Psych.iogy

. framework; 3 - It is.recommended that public schools with’ disadvantaged
populations adopt the Adlerian framework as the basis for their educational
iprogram at the school level; 4 - It is recommended that research studies -
should be conducted to attempt to identify any additional educational

techniques emonahng from the Individual Psychology framework .
These techniques should then be validated with the goal of providing
teachers with @ greater repertoxre of Adlerian methodology.

g

Dempsey, Sister Maria Petra. A Comparative Study of the Developmental
Quotients of the 30-36-Months ~Old Negro and Indian Child as Measured
by tne Gesall Schedules. The Florida State Umvers:ty, 1970, 8lp,
71-13,493.

An experimental study of the Developmental Quotients of the 30-36-months =
old Negro, and Indian child from the metro and rural areas of Arizona,
Florida, Louisiana, and New Mexico was ¢arried out within the frame~
work of the Gesell Schedules, This instrument measured the totai develop-
ment as well as its-composites of tor, adaptive, language and personal~- :
social behaviors.

The subject for the study were 80 children (40 Negroes and 40 American
!nd:ans) The average age of the entire group was 32 months. The sexes
- were evenly divided allowing 10 boys and 10 girls from each ethnic group
to be represented in the geographical areas.

Each subject was tested individually-in an examination which la.ied ten

- to iifteen minutes depending upon the .cooperation of the child.

* 14




The following types of behavior were recorded; () the child's postural
adjustments; (2) his oculo-motor control; (3) his visual and auditory
perceptiveness; (4) his coordination of eyes and hands; (5) his prehension,
manipulation and exploitiveness; (6) his social awareness and communica-
tions; (7) the range and pattern of his attention; (8) his general adapti-
vity, alertness and competence to meet the total sequence of the test.

The investigator utilized a triple classification factorial experimental
design to investigate the three variables of ethnicity, geagraphical
location and sex. A total developmental mean was derived for each
experimental group and the data analyzed. ‘

The results revealed no significant main effects of the three varicbles
considered . Evidence of a joint effect was shown in a significant
interaction between geographical location and sex in. Total Development.’

Analysis of the data from the specnf'c areas indicated no main effects

in dny of these areas. Significanf interactions accurred as follows:
adaptive behavinr ethnic group and geographicadl location; between
geagraphical location and sex. [n language behavior the interaction
occurred between geogrcohlcal location and sex. In persom:l-socnal
behavior the interaction again occurred between geagraphical location
and.sex.. _

The results were interpreted in the light of the consideration that many

.variables were not controlled. The conclusions were: (I) No significant
differences were found among the e thnic, geographlc//or sex groups in
Total Deve lopmental Quotient or in.specific areas; therefore,, failure fo
re|ect”Hypofheses [,2,3, and 4 was warrart ed by the datq; (2) The
Negro and the Indlan ch:ld compared favorably with the norm ot the

_ Gesell Schedules in all areas; (3) Apparent weaknesses, although not
. §ignificant, were found in the adaptive and ! a= uehavnors of both

ethnic_groups, geographical location groups and sex groups; (4) The

Negro and Indian child showed a precocity in personal-socml behavior at

the average age of 32 months.
The need for more research in this area is evident.

Gabet, Yvonne Helen Yadon. Birth Order and.Achievement in Anglo, '

l\‘{\exicon-American, and Black Americans. The University of Texas at

Austin, 1971. 73p. Adviser: Ira Iscoe. 72-]9,;587.
——

The major purpose of this study was to determine whether the "birth order
effect" of higher achievement of first-born compared with second~born, found
in Anglo families, was evndenf in Mexican~American and in Black American
families. . ° ‘

The suhjects for this research were (30 sibling pairs of students in an’
urban school system. The demographic data and achievement mea res were
available in the cumulative records of the students. Grade-equivalent scores
on-the lowa Tests of Basic Skills administered in the fourth grade were used
as_a measure of achievement,

b

.
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A 3 x 4 x 2 analysis of variance compared chTevemenf test scores of
first-born males and females with the same opposite ‘sexed second-born
siblings in three ethnic groups, Anglo, Mexican~American, and Black
American. An interaction of ethnicity, sex and sex of sibling, and
birth order was.significant (p & .002). The "birth order effect" was
evident in the significantly higher achievement of first-born Anglo
females when compared with siblings of either sex (p £ .0l).

The reverse was found for first-born Anglo males when compared with

males siblings. (p & 0!/), Mexican-American female first-borh scored
significantly higher thcn male sibs (p € .0l), and Black female first-
born scored signi ficantly higher than female siblings (p € .05).
Differences between other sibling pairs were not significant.

It is suggested that the inconsistency of the results may be explained
in terms of cultural differences in the social roles of each sex.
The interaction of ordinc| position and sex supports MacDonald's,
theory of different levels of socialization. .

Hilliard, Everett Leslie. A Comparative-Study of the Cognitive
Development of Disadvantaged First Grade Pupils as Measured by
Selected Piagetian Tasks. University of Southern California, 1972.
162p. Adviser: Professor Smart, 72-26,02l. -

The purpose of the study was to test the effects of an experimental
method of instruction, using Piaget's experiments as criterion measures,
upon the cognitive development of disadvantaged first grade youngsters. "

The work of Jean Piaget (and the Geneva School) concerning cognitive
development was used as the theoretical basis of this study. Those notions
regarding the development of intelligence, equilibration, and conservation
were of particular importance to this study.

The sample consisted of thirty-eight first grade pupils, primarily of -
Mexican-American background, from low income or welfare homes.
The children in the sample were part of a larger group of children who,
through criteria set by the U.S. Office of Education, had been identified
as participants in Title | programs in three schools in-the Onfcrio-Ménfclcir
School District. Selection-of the students was dones by randomly assigning
those alrecdy-ldenhf’ed students in any one classroom to the expen“henfcl
or control group. Y .

The experimental freatment consisted of a siz-week program.of t |rty
minute daily lessons. Trained teacher aides, working under the ¢ fose
supervision,of the researcher, administered the experimental program.

At thé same time another set of teacher aides, also working undef close
supervision, helped the children in the control groups, giving them the
same amount of time in a traditional arithmetic program. The exp- cimental
program consisted of lessons involvir v activities such as pouring, measuring,
seriating, weighing, balancing, sorting, grouping and regroup_fng. The
emphasis was upon manipulating and classifying materials, upon-developing
language and concepts relating to number,, size, weight, and length, and
upon developing an awareness 6f reversibiiity in relation to many different
kinds of transformations. 16 ‘

.
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The three Piaget experiments used as: criterion measures were chosen
because of their relatedness to the_content of the experimental program:
as wellas their appropriateness fof children in the age range of the
sample used in this study. The results ot these experiments and the - -
standardized readiness test were statistically treated using nonpara-
metric statistical tests. The .05 level was set for reiecﬂ,on of the null
hypotheses. )

No posttest differences.were found to be sngmf‘cant for any measure.
Pretest differences, also not significant, indicated the groups tobe - . |
equivalent at the-beginning of the year on the measures used.

The fact that there were no significant differences found between the -
-medians of the groups or between the numbers of children in eifherﬁ‘/:v.//

experimental or control group who were at the various stages of cor.ef<. ™
ation is not inconsistent with Piaget’s theory and research. However,

the findings did not explain so much as they raised further questions :

(I) Would there have been a significant difference in the acquisition

of conservation if the experimental group had received the program for

" a full year? (2) Woyld the experimentaltrectment have ‘been more

effective if the chllcjren had bean one year older? ~

The performance of ihe, majority of both experimental and control
subjects on the Piaget experiments leaves deep reservations as to the
real understanding these children gain from a tradlhonalvf‘rsf grade
curriculum which.is primarily language and printed-symbol oriented.

. oo . P M

w e

Lawhon, Delbe"‘éi ‘Allen. A Study of the Use of Concrete. and Abstract
“Stimuli in the Development of Perceptual Abilities of Disadvantaged
Five Year Old Children. West Virginia University, 1972. 78p.
/2-26,848, : i

It was the purpose of this investigation to study the use of concrete and
abstract stimuli in the development of perceptual abilities of disadvantaged
five year old children. Hypotheses to be tested were (1) that subjects who
were presented a curriculum of concrete stimuli initially and progressing
to stimuli of abstraction would have greater perceptual development than
those subjects who were presented a curriculum of abstract stimuli, and
(2) that subjects receiving curricula of concrete and abstract stimuli would -
have greater percepfual development than subjects serving as the Control
Group.

Subjects (N—44) were enrolled in Head Start and received the Develop~
mental Test of Visual Percéption both pre and post. Subjects enrolled in the
Arthurdale Head Start Center served as the Control Group, receiving no.
perceptual training. Subjects enrolled in the Tlo{ Head Start Ccoter
received perceptual training utilizing concrete shmull found.in the subjects'
environment. Subjects receiving training utifizing abstract stimuli were
enrolled in the Richwood Head Start Center.
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The duration of the investigation was one mont‘\ (twenty days).
Analysis of data. revealed support :for Hypothesis #1 when overall perceptual
deve lopment was considered. No support was found for Hypothesns #2
Analysis of the subtests data revealed no support for Hypotheses I or #2,
except subtest 5, Spatial Relationships, which supported Hypothesns A1,

Summerlin, Curtis Glen. An Analysis of Occurrence and intensity of

Maslovian Needs of Disadvantaged and Non-Disadvarnitaged Students.

Mississippi State University, |972 T27p Adviser: Joe- Maddus Blackbourn,Sr. — |
72<25,986. . o

The purpose of the.. study was to identify, compare, and analyze the needs --.
of disadvantaged and non~disadvantaged subjects in the sixth grade, ninth
grade, and twelfth grade in selected public schools in Mississippi.

The Need Assessment Scale was administered-to’ 600 disadvantaged and
non-disadvantaged subjects in grade six, nine, and twelve in selected
school districts. Data obtained from the subjects were classified according
to grade levels and dlsadvdntaged and non-disadvantaged subject categories.

Intergroup comparisons were made utilizing analysis of variance in each
“sub-scale of the Need Assessment Scale. A Scheffe posteriori comparison .
was made when a significant Fwalue was obtained. Intragroup comparisons )
were made utilizing t=tests for each sub-scale of the Need Assessment Scale.

In grade six significant t-values were obtained in the following sub-
scales. On sub=scale Physiological~Occurrence disadvantaged subjects ex~
perienced these needs more often. . On sub-scale Love and Belongingness=
Occurrence, non~disadvantaged subjects experienced the needs more often.
The intensity sub-scales did not yield any signtficant t-values.

In grade nine significant t-values.were obfained on sub-scole Physiological- |
Occurrence, disadvantaged subjects experienced these. needs more frequently.

On sub-scale Love .and Belongingness~Qccurrence non~disadvantaged subjects
experienced these needs more often. On the Esteem~Occurrence sub-scalé€, non-
disadvantaged subjects experienced a more frequent occurrence of these needs.
The intensity sub-sccles did not yeild any significant t-=values. "

In grade twelve significant t-values were obtained on sub-scale Physiological~
Occurrénce, disadvantaged subjects experienced these needs more often.

On the -Love and Belongingness-Occurrence sub-scale,. non—disadvantaged
subjects experienced these needs more often. - The Esteem-Occurrence t-value
indicated that non-disadvantaged subjects experienced these needs more
frequently.. The intensity sub=scales did not yield any significant t-values.

The intergroup analysis of variance resulted in a aumber of significant
F-values. Disadvantaged subjects diivered s:ngcantly in the grade levels
investigated on sub-scalés Physiological-Occurrence and Esteem~Nccurrence
of the Need Assessment Scale. >

Non~disadvantaged subjects in the grade levels investigated. were found
to differ significantly on sub-scales, Physiological Occurrence, Love and
Belongingness-Occurrence, and Esteem-Occurrence of the Need Assessment
Scale.
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* Conclusions:

L4

(1)" Significant differences were found to exist between disadvantaged
subjects and non=disqdvantaged subjects on the Need Assessment Scale in’
grade six. Disadvantaged subjects were found to function at a lower level
in Maslow's hierarchy of needs than non-disadvantaged subjects.

(2) Slgmf'canf differences were found to exist between disadvanted
subjects and non-dasadvanfoged subjects on the Needs Assessment Scale in
grade nin€". * Disadvantaged subjects were. found fo function at a !ower
level in Maslow's hleIIarchy of-needs than non-dlsadvantaged subjects.

3) Significant differenices were found to exlst/between disadvantaged A
subjects and non: lsadvantaged subjects in grade twelve. Disgdvantaged
subjects were‘four\ to function at-a lower I€vel in Maslow's hierarchy

of needs than non-disadvantaged subjects./ -

(4) Significant difference was found to exist wnhm the disadvantage

sub|ect categories whén compadrisons wefe made between grade six,

.grade nine, and grade twelve. Significant. Fyvalues were obtained '
on sub~-scale Physnologlcal-Occurren e and Esteem-Occurrence c;f/ the*

.
Y

Need Assessment Scale, !
(5) Significant difference was fou d to exist within the non=disa vanfcget&
sub|ect categories’ when comparlsc/ns were made between grade stx grade

nine, "and grade twelve. 'Sign'féont F-values were obtained od sub-scale -
Physnologncal Occurrence, Lm/e and Belongmgness—Occurrence and

Esteem-Cccurrence of the: N 7ed Asséssment Scale. )

Tests/and Testing

t

Skore, Mdrvin Leonard’ The Use of the Bender Gestalt in Assessfng
Latent Intellectual #\bility of Culturally Disadvantaged Children.
Wayne State University, 1968. 79p. Adviser: Juanita Collier.
71-2994. / N

1

.
2 7

This study has dealt with problems created by using the standardized

“intelligence test for assessing the mental ability of disadvantaged children.

Test results are perceived by many lay and professional people as reflechng
the true intellectual ability of the child. These children are subsequently
treated in accordance with the |Q category in.which they are placed.
It has, however, been established that the cus‘tomar:ly used |Q tests are.
rather poor poor predictors of the mental potential of the children in
question,

In this study an attempt was made to determin whether or not a
relationship exists between visual motor ability ds assessed with the Bender

- Gestalt and improved mental- ability as assessed with the CTMM (Callforma

Test of Mental Maturity}).

The reason for using the Bender to ascertain intellectual, potentiol
was that previously a relationship has been shown to exist between visual~motor
perception ond functions associated with the intelligence of children.
Since an added advantage' in using the Bender is related to the fact that
thi's test is less influenced by cultural factors, it can be assumed that the
probability of the Bender cutting through the barriers erected by cultural

- deprivation is greatly increased. Thus the Bender score seems less affected
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by those experlences which militate against the’ full expression of mtellectual‘

ability than are traditiongl tests of intelligence.

The research instrume rts'used in the acquisition of data in this study
included the California Test of Mental Maturity (short form) and the Bender
Gestalt Test of Visual Motor Ability. : -

The children in the sample, 71.in number, were each given the. CTMM
in order to assess their level of mental functioning. The Bender, Gestalt wds

- also administered in an attempt to assess visual-motor ability. )

It should be pointed out that the children in the research sample were A
part of a federally sponsored program in the city of Highland Park, Michigan, ’
the purpose of which was to assess the effectiveness of psychoeducahoml
procedures in working with emohonally handlcopped, inner city children
and their siblings.

: Approximately two and one half years after the initigtion of the project
the subjects were retested. The goal of this examination was, to determine ¢
if a relationship existed between the subject's vnsual—motor ablllfy and ’
) intellectual improvements. Intellectual improvement was defined as an
| Q increase of six points or more between testing periods one and two.
_The six-point criterion was determined by the existing standard error
M"'/ﬁﬁ of the CTMM" whichis five' |Q points. o
The tested‘fdj fference in |Q was categorized as improved or not lmproved
The results were then* -analyzed in relation to the subject’s Bender performance.
P It was the . muhc\:l Bender performance that was held constant while change in
‘ IQ performance was\meusured

The Bender produch0ns of each child, were scored using the Koppitz
method. An overage score for each age (age range, 6-11) was determined.
Whether one's Bender performance was placed in the “"good" or ”poor"
category was determined by whether they were above or below the mean
for their particular age group. '

Areliability check for the scoring ot Bender productions was accom-
plished by determining the reliability coefficient which emerged from. the
independent scoring of eackBender performance by two psycholigists

¢ \ (the investigator and one of his colleagues) both hovmg had experience
. with the Koppitz method of scoring.
\ A Research Hypotheses and Statistical Design
Hypothesis I: There will be a significant relationship between the num--
ber of thosé children having "good" Benders and the number of children
showing "improved" |Q scores within the total sample.
The relationship between the qualit y of produced Bender desngns ond IQ
improvement was determined by a chi square analysis. 1Q improvement
was. defmed as a six point or more |mprovement in the CT/\7M IQ score

between pre and post test results.
Hypothesis 11: " Those children in the experimental group/w who di: better
on the Bender will show greoter improvement between pre and post test
|Q scores than those children in the control group who had good Benders. "
The difference in |Q gains between experimental and control subjects ’
having good Benders was determined by an analysis of variance design-.’
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Hypothesis Ill: There will be no significarnt dlfference in intellectual’

improvement between Negx’o and white sub|eicts who score better on the
Bender. h | |-

{

- The difference, if any, in IQ gains between Negro and white sub|ects
having good Benders was determined by an cnclysns of variance de5|gn .
‘A hypathesis was later added in cnzct‘tempt to contral for the degree
. .ofdepnvohcn. It was hypothenzed/fhct there would be a s1gn|Fccnt|y
greater |Q gain with the childrén placed in the "most deprived" group

thantbse placed in the "least depnved“ group:(both groups having '

good Benders). The analysis of variance design was again used to:

determme whether or not this difference was significant. ‘
Flndmgs "

Based upon the evidence which emerged in this is résearch, it was con- .
cluded that a relationship, exists berween- visual-motor cbillty, as assessed

‘with tHe Bender-and IQ improvement, as assessed with the CTMM when
dealing with culturally and emotionally handicapped children. Based
upon the existing significdnt relationship, predictions can be made
regarding the potential for |Q improvement which exists in children,
based upon visual motor/skills. However, there is no evidence to
‘indicate the degree of improvement which will exist when making
these predictions. It was also, demonstrafed that a greater number of
students in the special educafion classes (who had better Benders)
exhibited greatér mtellectucl improvement than those - in-the control
group (with better, Benders) who did not have the benefit of the
special education Elass. The relationship between the experimental
variables in the control group, though insignificant, was close »
enough to genérate con5|dercb|y more thought regarding the problem.
.In regard to the second hypothesis, which states that the gains
in the expenmentcl group (good Bender) will be greater than gains
in the: control group (good Bender), it was conclyded that the
hypothesized difference did not exist. The results, again, were
insignificant when an attempt was made to find differences based
op raceé or level of deprivation. It seems important, however, to
point ‘out the fact that in each of the rejected hypatheses, the
direction of the data was consistent with that of the hypothesis.
This trend, -if further investigated, cauld conceivably lead to
relationships which were not found in this study. It can only be
- concluded at this timé that the results relating to the latter two
hypotheses are inconclusive.
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. : 10. Sperling, Leo. The Effect of Differential Test Environment on Group
o Test:ng Scores of Disadvantaged Students. The University of Connecticut,
- /1970. 86p. 70-15,555. ‘

A myriad of factors, other than instructional or intellectual variables,
have been found to affect the scores on achievement tests. An accurate
wW,,.estimgte:of—msfude'nf’% achievement status requires a maximum reduction
of the'impact these intervening factors may have.
. The effect on'achievement scores of one aspect of the test environment
. was investigated in this study, namely, the ttone' of the test administration
as estgb lished by the wording and contents of the introduction and instruc="
- tion preceding the test work. It was hypothesized that the use of a profes-
sionally sound and 'affective' test administration would result in higher
scores than a perfunctory and somewhat less sensitive approach would
produce . ’ i
Approximately 316 disadvantaged and 99 non-disadvantaged, and
randomly selected seventh-graders in the same school system in an eastern
and urban community participated in the study. In a random but alterna=~
* ting manner an “affective!’-and "non-affective" method of test administra=
tion was used with an.approximately equal number of the test population.
The wordings of-both administratioris were submitted to a panel of
professional test administrators for modification and were judged
realistic by consensus in that either one could be found in use in many
. school systems. ’ :
No test administration was used in the usual sense; that is, the
wording and instructions for both methods were recorded on tape by
a school psychologist, and presented in that form to the students.
1t was assumed that this would eliminate or mitigate many of the
admihistrator's variables such as diction, personality, appearance, and
race. The experimental test instrument selected was a non=language
arithmetic test (containing the four basic areas), which had a broad
difficulty level range. It was hoped that this would lessen the |
influence of the 'failure set' phenomenon Which sometimes impedes
“performance among low achieving Sfydenfs, thot is, if-the:initial
d . tasks present difficulties, the student may not attempt to solve any
- other problems. For the purpose of handling the data statistically,
both populations were divided into three ability groups on the basis
of ochievement scores from prevjously administered achievement tests.
- Correlations and analyses of variance were computed . -
Y . The "affective” test administration resulted in significantly higher
" ” scores for a'l three ability levels in the disadvantaged group. No
significant difference between the two test approachesswas found in
the non-disadvantaged group  In comparing disadvantaged and nc..~
disadvantaged white students in the study population it was found
that differences in achievement between socioeconomic groups is not
confined to any racial group. However, an analysis of the disadvantaged
- . white group indicates that treatment did not have a differential effect

- ) within this group, suggesting that the effect of treatmerit in the dis-
advantaged group as a whoie was o function of the nonswhite segment
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of the participatihg population. Apparently, the effect of the "tane"
af the test administration takes on a special importance when working with
disadvantaged hon-whites.

Armstrong, Roy Anthony. Test Bias from the Non=Anglo Viewpoint: *
A Critical Evaluation of Intelligence Test Items by Members of Three
Cultural Minorities. The University of Arizona, 1972. 163p.
Advisers: Richard'W. Coan and Shitala P. Mishra. 72-25,504.

It is widely accepted that every intelligence’ test currently in use is

~-biased againstthe non~Anglo minorities. There have been several attempts’

ta develop tests for cross-cultural applications but today no true "culture-
free" or "culture fair" test actually exists.

Prior research efforts in the area of test bias were attempts to approach
the problem from the standpoint of. the Angla test-maker, not*from the
standpoint of the culturalmirority who are the test-takers. The study
reported here is unique in that it sought ta explore the nature of the
problem of bias from the viewpoint of the cultural/ethnic groups against
whom the bias was acting. Instead of operating upon the subject experi~
mentally, the reported research project employed its respondents in a criti-
cal evaluation of different types of test items, the study provides valuable
hew insight into thesways in which cultural differences influence intelli-
gence test results.’

In the reported study, members of three cultural minorities, recruned
from several Anzana camminities, were asked to respond to a set of

" .item=types similarto the types of items found on the various standardized

" intelligence tests. After having responded to several-samples of each of

the various types of test items, the réspondents, as representatives of a
particular cultural/ethnic group, were asked to evaluate each type of
fesf\uem with regard to its fairness or appropriateness for their particular
mmonty For comparison purposes, a small group of middle~class Anglos
were asked to respond to the same set of item~types and to evaluate each
in terms &f its bias against non-Anglos.

From the collected rating sheets, overall group ratings for each minor-

_ity group were established for each item~type. The estimate of reliability

of ratings for individual-groups was .68; for the ratings of the three groups
taken together, it was .86., The item~types judgéd to-be-highly. biased
against each particular minority, and the item~types judged to be of low
bias, were analyzed. Even fhough the three minority graups differed
5|gn|f'cc|n ly in their rating patterns, there was an appreciable amount of
overlap ir the item-types rated Low; fourteen item-types were judged to
be of Iow‘]bias by all three groups. Conceivably, such comt)n item~types
might serve as the basis for the later development of a crosscultural test.
To eva‘,{uafe the degree of sex bias operating in the rating:process; the
individud| .rating sheets were divided on a Male and Female basis; High
and low ratings for each item-type were compared. Sex bias was found

-

to be insignificant at all levels.
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Comparison of Anglo and Non~Anglo ratings of the different types of
items showed only a limited amount of agreement between- the jtwo groups. i
Dependmg upon the model used, agreement ranged from 5| 6% to 31% -
for the Lows and from 36.3% to 27.2% forithe Highs. It was ffelt that’
this finding tends to support the underlying premise of the: s.udy, that
persons of one culture find it extremely d:ffucult to judge blos against -
gnother culture. -

Respondents from each minority were asked to introspect about the
nature' of the high-bias types of items and determine what it was about
these item~types that made them bidsed against their particular culture.
Their comments generally agree with the test criticisms found in the
literature on cross-cultural testing, e.g., the items requifed a hlgh degree

ot verbal facility, or contained material inappropriate to;the group's
background, or, tapped skills not generally tcught by a gg[_tlculcr culture,

etc. H /
In the concluding discussion, it was hypothesized fhc}fc research
project based on the results of this exploratory study mlghf lead to the
development of a new test, -one which might'be more appropriate to
diverse cultural groups. The various steps involved injthe development
of such a.cross-cultural test were-briefly discussed. It was felt that a -
test of this nature has important applications to the American ethos,
which stresses equal opportunity of education for people of all cultures.

Barnebey, Norma Saxe. The Study of the Effect of the Race of
Examineron the Test Performance of Negro and White Children.
The Obio State University, 1972, 18lp. Adviser: Professor Chcrles
B. Huelsman, Jr. 72-26, 97|

The present study sought to,my_esﬁgcte the effect of examiner race on
the intelligence test performance-of Negro and white elementary school
children. Analysis of the findings of the research based on the racial
examiner effects on intelligence test scores of Negro and white children
has suggested that white examiners miay: have some deleterious effect on
Negro subjects' scores. The paucity of studies which have systematically
examined the effects of white and Negro' examiners in interaction with
white and Negro subjects-has beeri viewed by researchers as indicative
of the need for additional mveshgchon in the area before dethve .
statements-may be applicable to’Tue larger population. :

It was hypothesized that the- race of the examiner influences the
responses of the subjects to psychological tests. It was presumed that
the interaction-effect would'be such that the examiners and subjects of
the same race wauld score higher thdn the examiners and subjects « - ‘
different races on all tastt. '

A 2 x 2 x 2 factorial éxperiment was conducted with two lovels of
examiner race (Negro and white), two levels of subject race (Negro and -
white), end two levels of test' administration (test-retest). Two tests and

a four item behavior scale representing different stimulus materials were
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administered individually to 40 Negro and to 40 white third grade children
from two integrated elementary schools by 20 examiners, 10 Negro and 10
white. Each examiner administered the tests (PPVT, Coding B subtest of
the WISC, and a Behavior Rating Scale) to four sub|ects, twq Negro and
two white, in each of two administrations.

A separate analysis of variance was calculated for the scores derived
from the tests and rating scale to test the hypothesls. The findings indicdted
that the race of the examiner did not influence the responses obtained from
Negro and white subjects to psychological tests. However, one finding -
(on the Coding test) revealed that éxaminers assngned-signiﬁ'cantly higher
scores to tne subjects on the second test administration. This was altnEuted i
to a practice effect. Anclysis of the data from the PPVT revealed o slgmf'-
cant examiner race x subject.x_blocks-of test administration effect. The
nature of the interaction indicated that responses obtained from white -

- subjects by Negro examiners showed more variance from the first to the

-second test administration. Negro examiners obtained a:higher score
on the second test administration for white subjects.

Explanation for the significant interaction included the- posslblllty
that examiners may not have followed the standard instructions and may
have relaxed their reinforcement schedules on the second test admlmstrahon
to white subjects only.

The results. of the behavior ratings also failed to support the hypothesis.
There was no difference between the ratings of the same children assigned
by different examiners which might indicate that examiners were influenced
by attitudinal predispositions. f

The implication of the findings from this study included: (1) The‘evi-
dence from the present study is contradictory to the findings of other
research and fo the popular belief which suggested that white examiners
may have a negative influence on intelligence telt performance of Negro
children. (2) .1t was suggested that investigators should look for confound-
ing factors which may contribute to the variances in test scores other-than
the racial characteristic of the examiner. (3) A limitation of the study
was that the examiners were naiv non-professionally trained. females.
Professionally trained male and f:\'nale examiners usually test the children
in the public schools. This factor limits the generalizability of the
findings of this study.
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I3. Dinmore, Grant Courtney. Developmental Bender Gestalt Performance

as a Function of Educational Setting and Sex of Young Negro Schoolchildren.

University of Pennsylvania, 1972, 102p. Adviser: Bartell W. Cardon
73-13,393. ' -

Valid test interpretation requires a knowledge of the test performance
characteristics of the reference group to which an examinee belongs.
The Bender-Gestalt Test scored with the Koppitz Developmental Bender
Scoring System for Young Children has been demonstrated to be of value
for a varlety of screening, predictive, and diagnostic purposes with children
in the elementary grades. |t is not known, however, whether the Koppitz
~_ scored Bender can be used with-the same level-of predictive validity and
‘onfidence of interpretation for young Negro schoolchildren whose test
performance characteristics have not been fully studied.

Differences in SES level are clearly reflected in Bender performance.
Evidence of the influence of racial, cultural, or sex variables is equivocal.
The purpcse of this study was to investigate the relationship of educational
setting (d general index of group.SES) and sex to developmental performance

* on the Bender by Negro children in grades K through 4.

An educotionally‘&prived setting was defined as a school receiving
substantial funding for compensatory educatiénal programs under the
provisions of ESEA Title |. An educationally adequate-32tting was a
school in which such supportive finding was neither received nor considered
necessary for the educational enhancement of the children attending that
school. In addition to the setting and sex variables, a grade level variable

. .was introduced to control for the effect of perceptual maturation on Bender
performance in-the age group studied.

It was hypothesized that: |} Bender performance differs according to
educational setting; children from adequate settings have lower Koppitz
scores (i .e., make fewer errors in reproducing the Bender figures) than*
children from deprived settings. 2) Bender performance of boys and.
girls does not differ when educatioral setting is controiled. 3) Bender
performance differs between boys and girls from deprived settings; boys
make fewer performance efrors than girls. :

The Bender Gestalt Test was given to 10 boys and lo girls who were
randomly selected from each grade, K through 4, in two public schools
each respectively fulfilling the criteria for a deprived and an adequate
setting (N = 200). Protocols were scored "blindly, " without knowledge
of sex or setting, according to the Koppitz Developmental Bender Scoring
System. High inter-scorer relicbilities were found (v = .97, .95, .93)
for three scorers on 30 randomly selected protocols.” A high coefficient
of agreement among scorers (Robinson’s A = .95) was also found.

Results were obtained through analysis-of variance using a 2x 2 x 3
factoriol design. Whenever possible, a further analysis of significant,
factors was made using Scheffe's fest of multiple comparisons.
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It was found.that * 1) Bender performance differed:according to educational
setting; children from the adequate setting made significantly fewer errors
than children from the deprived setting. 2) When setting was controlled,
boys and girls did not differ in Bender performance. 3) Within the
deprived setting, boys and girls did not differ in Bender performance.

4) In both the deprived and the adequate settings a significant sex
difference occurred at the Kindergarten level; girls made fewer errors
than boys. 5) The only significant performance difference between grade

. —levels occurred between the Kindergarten and the first grade .

In general, the results obtained in this study were in keeping with
those found in Bender Gestalt studies reporting SES and sex comparisons,
and developmental patterns. |t was conjectured that if unique Negro
subculturdl patterns in child reonng and male-female role expectations
existed within the SES group in which the children from the deprived:setting
lived, these might contribute to visual motor perception development
differences favoring boys: Such influences, if present, were not evident
in Bender performance. Replication of this study was recommended  ~*
using larger samples and cross-racial comparisons to determine if the
sex differences found at the Kindergarten level aré-a performance
characteristic of Negro subjects. [f this difference is substantiated,
the predictive and screening/applications of the Koppitz scored Bender
would need to be reevaluated for use with Negro students from different
educational settings.

Furth, Jean Douglas. Adaptation ot Quick Test of Intelligenc'e for
Use in Urban-Elementary Schools. Case Western Reserve University,

1572, 20lp. 73-6299.

Beginning with the premise that intelligence testing of school children
is an altogether valid and defensible procedure under the existing
structure of public education in the United States, the present study
sought to ‘ease the laboriousness of testing sessions for both children and
psychologists by norming Ammons & Ammans’ Quick Test (QT) and
providing it with deviation IQ:and mental age tables. Additionally,
the study investigated the ability ot the QT and two other-intelligence
tests, the Stanford-Binet (Form L-M) and the Kuhlmann~Anderson,
Seventh Edition, to predict scholastic achievement as measured by the
Camprehensive Tests of Basic Skills.

The QT was selected for intensive and extensive study because
vocabulary has been shown to medsure general intelligence rather than
special (verbal) ability; because the need. for a quick and valid method
of estimating a child's range of mental function is pressing for the

“schoal psychologist, who frequently retests children in special education
programs; and because the QT was lacking in both the scores and stan~
dardization required for its use in large metropolitan school districts.
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The sample was diawn from the population of 150,000 children enrolled
in Cleveland public schools during the 1970-7| school-year. In order to
reflect accurately the existing proportion of 56% black, and 43% white,’
pupils, the sample was stratified, with schools drawn at random from each
of the sfrata. This also-accomplished socio=economic control. Four
intact classes from. each of twenty-four-elementary schools, grades one
through six, prowded a total of 779 children, each of whom was
administered all thrée forms of the QT in-an individual session with a
psychologlst School records furnished S-B and K-A 1Qs, and raw
scores for five subtests (three mathematical and  two reading) of the CTBS.

Foilowmg the formulation of the IQ and mental age tables, which
were based on raw scores from Forms | + 2 + 3, correlation and stepwise
multiple regression proceduresvere applied. Analysis of the data
permittéd the conclusion that'S-B and QT IQs can be used inter-
,changeably Among the other results of the study were the following
(1) means and standard deviations for the urban norming group were
consistently lower than those published for the original standardization
group, which included no blacks and disclaimedthe need for geogra= - |
phical control; (2) classrooms in various parts of the city revealed
widely divergent levels of mental function; (3) thereswas a significant
difference in the QT performances of blacks and whites, and males
and females, (4) it is necessary to portial out the effect of chronological
age before the true extent of correlation between the' CTBS and I1Q can
be seen; and (5) intelligence,’as measured by IQ tests, has limited .
usefulness in prediction of academic success, as measured by the C1BS.
While 73% of the variance of a CTBS reading subtest is gxplamed by
the variances of three intelligence tests, plus chrono Iogncal age,
the prediction potential- drops sharply to 15% for mathematical
. computation. The possubnlnty that the CTBS, a new test, may not )

"/measure what a child has been taught or what he has learned,
was suggested.

o -

. Luddeke, Nancy Spindler. The Effects of Motivational P}'\ograms on

Standardized Achievement Test Performance of Disadvantaged Third

Graders at Two Levels of Test Difficulty. 'University of Cincinnati,
1972, 76p. Adviser: Dr. Alfred D. Garvin. 72-31,925.

A

The problem common to disadvantaged pupils is a cumulative regres=-
sion in ctandardized test results over their school years. Considering that
repeated suggestion has been made that disadvantaged pupils require pre=-
test preparation in a positive school atmosphere, it was hypothesized that
third grade disadvantaged pupils receiving a pre-test motivationai presenta~
tion (PMP) would hdve higher scores only if they received an easy form

e
of an achievement test. Further, if they received a PMP before a grade -
level test their scores would not improve, but would in fact be the same /
as pupils who received no preparation ot all. It was also hypothesized that g

there would be no ditference between a taped PMP given by the classtoont”
feacher These hypotheses were tested on 273 thlrd graders fr?m §ix ESEA
0. - ]
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target schools in the Cincinnati Public School System. The studies \

were conducted using two difficulty levels of the Cooperative Pri-

mary Test Bdtter (CPT), Form | designed for grades | and 2, Form Il
~ designed for grades 2 and 3. Since scores made on these two different
forms are not readily comparable the ‘classrooms involved within each
test form were treated as separate experiments rather- than pooling .
all in a factorial design. For each test difficulty level a one-way
analysis of covariance (ANOCQOVA) was applied to.the standard.
scores of each of the four subtests of the criterion measure using
the scores from the corresponding previous years CPT and Kuhlman-
Anderson scores .as covariables.. Withjn each test difficulty level
there were two independent versions of the PMP, a teacher narrated
slide presentation (TSP), a sound slide presentaﬂon with taped
narrative (SSP) and a control condition. The results of this study
indicate that when third grade disadvantaged pupils receive a PMP
before being given an easy form of the CPT they do significantly \
. better ‘than those receiving no PMP. Further whei the pupils
receive a hard form of test after-a PMP it makes no difference -or
has a negative effect in the case of a teacher presentation.
.And last, there is a definite difference between the two forms
of the PMP. The TSP was by far the most effective form of the .
PMP when the pupils received the easy form of the CPT. The TSP
was by far the least e “fective form of the PMP when pupils received
the hard form of the CPT. Preparing pupils. for a standardized test
has a defifiite effect on standardized test performance. Disadvantaged
children profit from the encouragement of their teacher when the tasks
they encounter prove to be easy, as she said they would be, but they
are destroyed where these tasks prove to be as hard as the children -
feared they would be. It is therefore imperative that teachers be
aware of their effect on pupil performance and use it in a positive /
1 manner, z ) /’ ’

, _ /

‘16. O'Boyle, Peter Anthny A Comparison of Time Orientations and/
Cognitive Styles of American Indians and Non-Indians.
University of Orégon, 1972. 102p. Adviser: Gordon L. Kensler
72-28,167. '

’

)

- This study investigated the time value~-orientations and cognitive

' styles of American Indians and non-Indians. The purpose of the study
‘was to determine the relative position of these groups in these“two
categories. The researcher wanted to delineate the extent to which
there were similarities and differences between the groups. The er. phasus
on the differences between. Indians and non-Indians was considered a pos-
sible drawback to the successful teaching of Indian students. The_questions
asked were as follows:

Question | Are the American Indian students concrete or abstract in

) : their cognitive style ?
ERIC | enitive sty
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Question 2: Are the non-Indian rural students concrete or abstract

in ther cognitive style?
Question 3: Are the non-Indian urban students concrete or abstract

in their.cognitive style ?
Question 4:, Are the:non-Indian college students concrete or abstract

in their cognitive style?
Question 5: Are the American Indian students.past, present or

future~oriented? .
Question 6: Are the non-Indiari“rural students past, present or

future-oriented ?
Question 7:  Are the non-Indian urban students past, present,or

.

future-oriented ?
Question 8: Are the non-Indian coflege students past, present or

future-oriented?

The information was collected with the use of two queshonncures
Time value-orientations were elicited through use of the Kluckhohn and
Strodtbeck Value~Orientation Schedule. The cognitive style range was
obtainéd through use of the Maccoby and Modiano version of the. Equiva-
lence Formation test.

Four groups were included in the study. The groups consisted of
Ameéficdn Indian students, rural non-Indian students, urban non-indian
students, and urban non-indian college students. The American Indian,
rurdl, and urban students were all members of the seventh grade in their

“respective schools. The college students were seniors! prepjrmg to

become elementary school teachers.
Statistical analysis indicated that all four groups, as tesfed ‘made a

significant number of concrete answers.: This indicates that the groups
tested were alike in this measure. The ability to synthesize was signifi-
cantly different for some of the groups. The American Indians were" less

able to synthesize than the other groups, mdlcahng a significantly more
There were no diffétences between the rural

concrete cognitive style.
There was

and urban groups or between the urban and college groups.
a significant difference between the rural and college groups, indicating

that the rural group was more concrete than the college group.
The time value ~Srientation results were statistically evaluated

The test.tesults indicated that the four groups did not choose an

equal number of past, present, and future-oriented answers, The area

of greatest overlap was the present-orientation where no significant
differences were found between the groups. The past orientation was
chosen significantly iess often by all four groups. The American Indian
students, the rural students and the urban students revealed no differences
in their choices of present and future-oriented answers. The'¢olle e

students were significantly future oriented.
The results of this study indicate that all the seventh groders were

equally present and future-oriented. The college students were signifi~-
cantly different, being future oriented instead of present oriented.
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The implications drawn from the study apF;Iy to teacher preparation
and to the Indian students tested. Knowing the similarities on which
greater communication and understanding niight be bu1|t could be an aid:
to teachers.

For the Indian students the results reinforce recent research which
indicates Indian students are more Inke their non~indian counterparts
than was heretofore believed.

Simons, Hughue Fred. The Development of a Scale to Investigate the *
Attitudes of Individuals Toward Black People. The University of
Cannecticut, 1972, 96p. 72-32,254.

This study was concerned with the development of an instrument to
investigate the attitudes of individuals toward black people. The problem

involved was twofold. First, the generation of items and scales to extract

opinions revealing attitudes toward black people; second, to determine
the content and construct validity and the reliability of the instrument.
The specific research questions investigated were:

|. To what extent do meaningful latent categories exist which

explain content experts' independent sorting af an item pool ?

2. To what extent are the latent categorles associated with

each other?

3. How reasonable were the hypothesized item groupings that were

used in developing the attitude toward black people instrument?

4. To what extent are the hypothesized scales interrelated ?

5. What underlying dimensions or canstructs can be identified which

explain the instrument's item interrelations?

6. What is the internal consistency rellablllty of each scale or the

fifty item instrument ?

A review of the literature substantiated-the fact that items could be
designed to extract opinions that would reveal the attitudes of people.
However, the review did not reveal that ottitude instriments had been
developed to investigate attitude changes as a fesult of the mtroduchon
of a specifically designed change vehicle.

The samples employed in this, study involved 271 University of
Connecticut freshman and sophomore males and females, fifteen profes-
sionals'employed at the University of Connecticut, twenty-one presidents
of colleges that are members of the, "United Negro College Fund,” and
238 University of Connecticut male and female students enrolled in Black
Studies.courses.

The statistical -analysis employed in this study included: latent partition
analysis, Guttman's Rank-Reduction Theorem, and factor analysis.
The results of the LPA analysis revealed that meaningful latent categories
did exist which described the judges sorting of the items and meaningful
associations between some of the latent-categories were present.

The rank-reduction analysis indicated that the hypothesized item groupings
wére odequote and meaningful scale interrelationships existed.

v
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The factor onalys;s revealed that interpretable dlmensmns and .generally= ,
adequate internal cohsistency reliabilities were generated.

leatahons of the present study were noted and possd:uhhec for future
research ouflmed

s

Tucker, Richard Dennis. The Effects of Tangible Incentive on Storage
and Retrieval Processes in the Test Performance of Lower Class Black
Elementary Students. Emory University, 1972. 127p. 73-12,193.

This study consisted of two experiments to determine the effects
of tangible incentive on the storage:.and fetrieval processes relating
to testing performance. In the first experiment, 96 lower class black
students, equally divided into 4th and 5th grade males and females, and

" matched on the basis of |Q scores, were presented with a short story

about which they were to answer four-alternative multiple choice
questions. There were three basic conditions consisting of differential
introduction of a tangible reward (five cents for each correct answer),
either at encodmg and storage (before the story was read), at retrieval
(when the questions were to be answered), or not at all. ‘The questions
were asked within each condition either lmmedlately or after a 25-30
minute interpolated task, thus yielding six experimental conditions.

It was hypothesized thaf: I) The groups given incentives would

score higher than the nan-incentive cantrols; 2) the group which
received the fangible incentive initially at encading and storage
would score higher than the groups which received it at retrieval;

3) the predicted differencés would be more pronounced within each
condition at delayed recall and 4) the male subjects wauld be more
responsive than the females to the incentive conditions.

After an initial analysis revealed main grade differences, a separate
analysis'was done for each grade. For the fourth grade;, the standard
encoding-incentive retrievdl groups did better than both the incentive
at storage and the no incentive controls, but not significantly so.

No significant effects of sex or time of retrieval were found and no
significant interactions between any of the variables.” There were no
significant differences among any of the conditions in the fifth grade

population. t\

While the findings in the fourth grade seem to suggest an effect of
incentive on retrieval, the results are based on scores that did not

differ-significantly from chance responding. To test the major hypothesis 1

of incentive effects with a more sensitive respon§e measure, a second
experiment was conducted with a group of 42 Jow, income black fif'y
graders, equally representing male and female students. The same format
was used as in the first experiment, except that a different story and
acconipanying questions were introduced. These were.procedures,
which through pre-testing, had been indicated ta yield above chance
responding. Additionally, the three reinforcement conditions ware

conductad only under Immediate retriavul conditions.

32
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An initial onalysis of varionce revealed no significant differences
among the three condjtions, but because these subjects had not been
matched on |Q, an analysis of covariance was performed. This analysis
revealed similar results to the fourth grade groups in Experiment |;
namely that the incentive dt retrieval group performed better than

" both the incentive at storage and the no incentive controls, but at

a level of only marginal statistical significance. There were no
significant differences in responding according to sex and no signifi-
cant sex by incentive condition interactions.

‘The results are discussed in light of information processmg and
reinforcement theory, particularly the role of non-material, social
incentives on attending behavior in a testing situation. Suggestions
are made for further research in the area utilizing additional
incentive controls. .

Race and Pre|ud|ce

AN

Barbier, Ruth Jean. Racial Awareriess and Preference of Suburban
Detroit White Nursery School Children.” Wayne State Umversny, 1972.
I58p. Adviser: Abraham F. Cltron. 73-12, 475

-

In light of recent |eg|s|ohve, judicial, economlc, and social events
leading toward.a more egalitarian relationship of Blacks and Whites, this !
study was undertaken to see if degrees of racial awareness, preference and
rejection of young children had altered since the intensive.studies in this
area conducted in 1948 and 1958.

The problem was to discern the degree of racial awareness, (Black/White)
of four and five year old white middle-class children and to discern the
degree and direction of their racial preferences and antipathies, if such
existed.

Sixty-five children from two suburban Detroit nursery schools were
tested, each participating in four play projective interviews employing
jigsaw puzzles, dolls, doll houses, plasticine and pictures. During these
interviews, children performed tasks, made choices and expressed
opinions. Interviews were kept play-like: the interviewer maintained
an accepting attitude throughout; children generally became engrossed
in the activities. Data were unobtrusively recorded ond later analyzed.
Findings '

|. Subjects are aware of physical differences between Blacks and
Whites, can label black and white representatiops correctly, have some
feeling for present societal differences between the socioeconomic status
of the two races, but cannot assemble mixed black and white representa-
tions into fomily groups.

2. Subjects identify with photographs and représentations of wh' e
people to a greater degree than with photographs cmd representations
of.black people. .

3. Subjects show, emphatically, more preference for images cmd
representations of Wh*"2s than for images and representations of Blacks,
aestheticolly, socially, and through ascription of favorable character traits.
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4. Subjects show more emotional rejection of images and representations
of Blacks than of images and representatiors of Whites by ascription of
unfavorable character traits and by aesthetic and social rejection.

5. There is-n6 difference in social preference or rejection of images and
representations of Blacks between a group comprised mainly of white upper
middle—class children who h&l\e some contact with Blacks, and a.group
comprised mainly of white middle~-class children who have little or no
contract with Blacks. - . =

Racial awareness.of this'sample of young white children remains
at least as strong as foundin 1948 and 1958. Levels of preference -

and rejection remain essentially the same.

< M . -

-

Houmes, Gary Alan. A Study of Racial Distuption in Selected -
Large City High Schools as Related t6 Conflicting Black and White
Students’ Educational Expectations. The Florida State University,
1972.. 103p. Adviser: Professor Herman L. Frick. 73-4687.

This study was undertaken to investigate racial disruption in large -+
city high schools. The major objective of this study was to measure
school disruption and to determine if sigk ificant differences-existed
between black and white students' educdtional expectations and-percep-
tions of their schodls' educational expec#afions in the most disruptive
schools. . ) \

The investigation utilizedtwo instruments: the Task of Public~
Education Opinionnaire to measure education expectations and a
modified Urban School Disruption Survey to measure school disruption
levels. Principals were administered the disruption instrument to
assess the frequency of racially-related disruptive activity during a
fourteen month period. Selected students were administered the opinion=
naire, and responded to the instrument twice. In the first administration,
students were asked to indicate their personal educational expectations.
For the second administration, students responded according to their
perceptions of their schaol's educational expectations. All participating
students were in attendance at the respective schools during the fourteen—
month time period under study. ’

Black and white students' responses on expectations and perceptions
were correlated per school, and schools were placed in three groups
according to varying agreement levels between races. Each school in the
three groups was assigned a disruptive score identical to the number of
disruptive activities the school had experienced. After the investigator
assigned ranks to the disruptive schools in the three groups, the Kruskal-
Wallis one-way analysis of variance was applied to determine if th
difference in disruption among the_three varying agreement ‘groups
was significant. ’

’
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The findings indicated there was liftle disagreement between black
and white students on expectations and on perceptions. Moreover,
the difference in disruption among the schools grouped according to
varying student agreement levels was not significant.

This study concluded that there are other factars, exclusive of
expectations, which are related to large city high school disruption
in Florida. The identification of thase factors should be the direction
for further research, and=o-recommended method for the discovery of
those complex factots is through intensive case studies in high schools
with varylng dnsruphon levels. .

s
=

Kaalbergy, Sister Ramona M. Rdcial Preferences of Second, Fourth,

.and Sixth Grade Negro and Caucasian Girls in Hypotheﬁcar'nd

Crncasian Girls in Hypothetiral-and Actual Social Situations:

~ Gebrge Peabody. Collége for Teachers, 1972, Tiép. 8

Adviser: Professor Jack W. Miller. 72-34,212.

This study investigated racial preferences of elementary school
girls in the deep South. Of special interest was the relationship
between racial preferences in hypothetical and actual social situations.
Subjects were second, fourth, and sixth grade Negro and Caucasian
girls from Catholic schools in Jackson, Mississippi. From each of

these three grades, || Negro and || Caucasian girls were selected randomly.

Each subject participated in two sessions,

At the first session, subjects were shown color photographs of 12 girls
(6 Negroes and 6 Caucasidns). The girls in the photographs were from the
same grade as the subjects, but the subjects did not know them. Each
subject was asked to select four girls with whom she would like to parti-
cipate in each of five activities: eating refreshments, becoming better
acquainted, sitting together, working on a committee, and playing a
recreational game. However, she was informed that she would not
really engage in the activities with the girls she selected. Responses
revealed racial preferences in a hypothetical situation.

Within a week after the first session subjects attended a second
session which provided an opportunity for them to select girls with
whom they would like to associate in an actual social situation.

Am effort was made to keep the hypothetical and actual situations as

similar as possible. In both: situations the experimenters were the same
and activities were identical. .Subjects selected from the same group

. - of girls at both sessions and recorded their selections in the presence

of the experimenter. The only differences were that photographs were
used in the hypothetical situation and subjects were told they wou!'!

not really participate in the activities with these girls; whereas in
the actual situaiion the girls whose photographs had been used were

ccfually present, and subjects were t {d that they really waould
p"drhcupote in at least one activity with someone they-had selected.

-
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, A three-factor analysis of variance with repeated measures on one
factor, orthogonal comparisons, and t tests were used to analyze the
data. It was found that: a) Preference for rdcially diffefent girls was
greater for Negroes than for Caucasian girls in second grade;, fourth
grade in the hypothetical-situation, :and in sixth-grade. Only for fourth
grade girls in the actual situation was there no difference between
Negroes and Caucasions in thisirespect. b) Caucasianigirls indicated
less preference for racially different girls than for Caucasian glrls,
while Negro girls revealed no difference in their’ preference for Negro

~and Caucasian girls. c¢) There was no developmental decrease in
choices of rac ially different girls. d) Second grade élrls indicated
greater preference for racially different girls in the actuol situation
thar"in the- hypothehcal situation. For fourth gradé’ Caucasians there
was_not g significant difference between sntuahonsiwhereas for
fourth grade Negroes greater preference was showy for racially
different girls in the hypothetical situation than in the dctual situation.
There was no difference between situations for sixth grade girls.
e) A developmental increase in differences between situations was not
found.
- The inconsistency between racial preferences in hypothetical and
actual social situations revealed in this study gnd a similar finding
reported in a preliminary study of fifth grade Negro and Caucasian
girls conducted in Nashville, Tennessee, are/of special concern.
These findings may have important mplzcthns for asseéssment of
programs designed to help foster better attitudes toward others and
_toward themselves, and to affect behavior in actual social situations.
It appears that future work in this area of /evaluation should be concerned
with the investigation of responses in a vdriety of situations, since
— ) " racial preferences of children seem to be'affected by situational variables
as well as other factors, '

-

22. Matlock, Donald Thomas. The Socidl Psychology of Prejudice:
‘ The Religious Syndrome and a Belief in Free Will. The University
of Texas at Austin, 1972, 1i9p. Adviser: Norval Glenn. 73-480.

Much of social science theory and research focuses on intergroup .
relations, especially conflict among human groups. In the United
States, considerable attention is devoted to the area of "race or ethnic
relations, " particularly the friction between black and whité. The aim
of this research effort is to predict "anti-Negro prejudice” from variables
pertaining to religious'beliefs of whites. The central question investigated
in this study is: Among white Protestant church members, is anti~Negro
prejudice related directly fo belief in free will, orthodoxy, denominationa-
lism and extrinsic religious orientation:

Scales were devised to measure the five variables mentioned above .
Questionnaires were mailed fo 1282 white adults who-were' members of
EMC a single Protestant church in an urban area. Of the 268 questionnaires
, " returned, 235 quollf'ed as adults who were lay members of the cooperating
church R T2 1o -
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Zero orde ~first order,’ and third order correlation coefficients were
computed\vt\unL*Negro pre|ud|ce as the dependent variable and with
beliéf in free wrlL,\ odoxy,, denominationalism, and extrinsic rehglous
orientation as the mBeg nden vanqb|\es.

All zero order correlftions: eﬁeent\h‘iﬁdependent vanable and the
independent variables are positive-and:hight y-significant. The two
indepehdent vanables, belief in free w\"‘and:exg\nssc religious
orientétion, remain relatively strong predictors of anti~-Negro prejudice
even when ol| other independent voriables are controlled simultaneously.
‘Orthodoxy and depominationalism retain their positive relotionships -
with anti-Negro prejudice when the remaining independent.voriables
are controlled simulfaneow|y, however, the level of significdnce drops
morkedly in each casg:; When each independent variable is-correlated
with the dependent vcnable while controlling for only one other .

independent variable, ‘all-but orthodoxy retoin their predictive power.
\ ff : A

Schulze, Joseph, Rodgers An Analysis of the Impact of Outward
Bound in Twelve High Schodls. University of Massachusetts, 1972.
145p. Adviser: Dr. Robert Woodbury 73-6722.

e

The .purpose of thls dissertation is to analyze the effects of an
association between Outword Bound schools dnd twelve high schools.
Outward Bound, a Wilderness survival school emphasizing self-under -
standing and awareness of others through a program of living and working
together, has recently become involved in public and private schodls.
The effects of these cooperative programs hove in some cases resulted
in changes of curnculum the climate of schools, ond the way moaterial
is tought.

Chapter | provades the reader with a background of information
about Outward Bound -=its |story, practices, and philesophy.

The history of Outword Bound is traced from its founder, Kurt Hahn,
through its adaptation and growth in"America. A description and
OnOIySIS of the program e/ements of a standard Outward Bound course
is given.

The techniques used i |n this evaluation is the topic in Chapter 1.
Journals, tapes, lnteerws, on=site interviews and firsthand observations
form the basis for this thesis. Previous research studies on the effects of
Outward Bound on student participants were studied. One further report
on the effects of Outward Bound on teacher-participants wos also read.

The motives ond redsons for the initiation of an association between
Outward Bound and high schoals are the subject of discussion in
Chapter 11]. The.motives for this initiation often color the results uf
this association. Program: have been initiated out of a variety of
concerns -~ student apothy, racial tensions, a more experience -oriented
curriculum, and as a means of introducing some degree of change into
a school. Qutward Bound, then, is a process which is highly adaptable

to a variety of interests and situations.

-
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Chapter 1V is a discussion of the problems of implementation, funding and
over—all support for the Outward Bound program in schools. The various
mecns of raising money are described with recommendatians for future
funding. The overall support of the program is a crucial-question if
the program is to become lntegrated into the total school environment.
Failures as well as successes in terms of how different schools handled
this questian are analyzed with some recommendations for future programs.

Chapter V details a case study of the association between the Colorado
‘Outwiard Bound School and the East High School in Denver, Colorado.
Aa2400—student high school beset with racial tension and violence,
studéht apathy and impersonality made considerable headway toward the
solution of thesesproblems as its students, faculty“and administration
began\ to imcorporate some of the practices and prg&a s of Outward
Bound; A description of these programs and their effects.on the school
are the subject af this chapter, -

Following the case study of East High School, the impact of Outward
Bound on the other eleven schools is analyzed. The impaction the schools
is dividéd into sectians dealing with the effects on students,\teachers,
and curriculum. Attention is paid to the significance of the \Qutward
Bound.influence on relationships between teachers an‘d\student§,
Iegmmacx of off-campus experience and teaching. strategles -

Récommendahons foi future associations between OutwardiBound
and high schoo@are\overed in Chapter VII. Questions about how and
when the program lsqmplemented _its_growth and content, the different
roles of faculty, administration and Outward Bound “Staff-are considered.

The concluding chapter dlsmhe‘over-oll-tmplucafwns of
Outward Bound's involvement with public and private schools. It is
|mpor1'c|nt to note that the implementation of an Qutward Bound program
in a-high school frequently leads the school to an exgmination of
its curriculum, teaching strategies, and relationships within the
school. Out of this examination have come some new methods and
programs which have provided changes for.both students and teachers.

Whitaker, Colbert Woodard. A Comparison of intra-Racial and |nterracial
Achievement, School Readiness and Intelligence of a Selected Group

of Elementary Students in the Chattanooga School System.

The University of Tennessee, 1972 146p. Adviser: Dr. L.O. Haaby.
73-12,447.

The purpose of this study was ta determine if interra¢ial and intra-
racial differences existed in the Chattancoga public schools, grades one
through five, with respect to school readiness, |.Q. scores and uc.demic
achlevement and further to identify various vanqbles that might influence
performance in these areas. -

A review of the literature indicated that certain factors appeared crucial
for black children of lower socio-economic status to achieve optimum
ocademic success. These included a desegregated setting where roce
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relations are harmonious, a student body that is predominantly white ond
middle class and parents who are middle class educationally. It was noted
that early and prolonged experience in such a setting was very beneficial
to academic progress. Racially isolated children kave not done well
anywhere ‘even with large scale compensatory programs.
Some of the major findings of this study were that:
|. Racial isolation was a prominent feature in the elementary schools
of the Chaﬂanoogo system .
2. Large interracial differences were found in school readiness in
- ) favor of white students.
3. Black children in racially mixed schools had higher overall.
school’ readiness scores than black children in racially isolated
schools.
4, There was a direct relationship between school readiness
scores and parental education.
5. Socio-economic status, as determined by parental occupations
and education, was found to be on a continuum ranging from
racially isolated blacks, the lowest, to uni-racial whites,
the highest. .
’ \ 6. More blacks than whites came from homes where only one
parent was present.
" 7. Llarge interracial differences were noted in 1.Q. scores in
favor of white children. :
8. Black children in bi-racial schools had higher average 1.Q.
scores-than black children in racially isolated schools.
9. Black.cumulative academic deficit, noted in previous studies,
was also observed in Chattanooga. As black students proceeded
through school, they fell further and further behind white students.
|0. Bi-racial blacks outperformed uni-racial blacks on standardized
achievement tests each year of the study. The achievement gap
between the two, in fact, increased each year.
Il. Uni-racial whites and bi-racial whites began the second grade:
with identical |.Q. means and nearly identical achievement
- scores. In grades three through five, however, uni-racial whites
consistently out-performed bi-racial whites in most achlevement
categories.
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*Incentives, Rewards and Reinforcement

25, Delvlin, Robert Juseph. An Attempt to Determine H‘1e Reinforcing Effect
of KCR for Subjects with Different IQ and Socio-Economic Levels.
The Pennsylvania State University, 1971. 78p. 72-19,299.
A

This study was an attempt to determine the reinforcing effect of knowledge
of correct results {XCR) for subjects with different |Q levels and from
different, socio-ecoriomic levels. The. subjects were 120 fourth graders in.

a metropolitan school district. Schools were ranked from high to low on
the basis of median.income in the census tract of location. The top 15%
were defined as high SES schools and the lower 15% as low SES schools.
. Schools from each of these extreme groups were randomly selected and
. an 1O test administered to fourth graders. On the basis of cbtained. 1Q,
twe groups of subjects at ecach SES level were identified: those with

sc ‘res between 85 and 95, and those with scores between 105 and 115.

As an additional determiner of socioeconomic level, any subject in the

high SES group whose father completed less than 12 years.of school was

excluded. Any subject in the low SES group whose father completed
more than 12 years of school was excluded. These procedures resulted. \
in four groups of subjects defined os: () high SES, higher 1Q;

(2) high SES, lower |1Q; (3) low SES, higher IQ; (4) low SES, lower

IQ. Each of these SES-IQ groups contained 30 subjects whc were
_randomly assigned to one of three treatment groups. The treatments

represented three combinations of KCR: (1)’KCR alone, (2) KCR plus

money and ) KCR plus a cue intended to provide information and
attention to task behavior. :

The subjects were measured on a concept.of equivalence task
Each subject was tested individually by the examiner. Requirements
of the teask involved forming equivalence groups. A set of pictures
of common objects was used as the stimuli and subjects were directed
to make as many groups as possible during 15 trials. Subjects were
rewarded according to the reward schedule for the treatment group of
assignment. ,

Two performance scores were obtained on each subject. One
reoresented the total number of groups formed, a measure of accuracy
of response to stimuli.

Analysis of variance and orfhogom:l contrasts were used to analyze

*the data. Hypotheses related to the differential effectiveness of KCR
alone and in combination with other rewards for the SES-IQ levels were
tested by means of the orthogonal contrast analysis. No significant
effects were obtained between any of the factors investigated.

A discussion of the results suggested that performonce on the task r 1y
have been an inappropriate dependent variable to use when trying to
demonstrate mativational effects.

. . f .
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. ) " 26. Moore , John Leslie. A Siudy of Incentives and Attitudes in the
F/ L e Motivation of Navajo Indian Children in Bureau of Indian Affairs

. Elementary Schools for the Development of Hypothetical Motivational
: Techniques.. George Peabody College for Teachers, 1971. 173p.
! ’ Adviser: Dr. Norman Charles Greenberg. 72-3816,

Technological and educational progress has been made'by the Navajo
Indians in their transition from the traditional Navajo culture into con-
temporary Arierican life, but liftle has been known of the values of the
Navajo Indian children in Bureau of Indian Affairs elementary schools.
"Motivation for learning is largely culturally determined. Problems in -
motivation havé been ampng the most serious of all those confronting

there were 22,468 Javajo Indian children between the ages of: five
and,eighteen attending Federal schools operated by the Bureau of
Indian Affairs.

‘; ' This study was primarily concerned with dlscoverlng ‘which incentives,
. attitudes, and feelings can serve as motivating factors for the Navajo
\ - Indian children in Bureau of Indian Affairs elementary schools.

“ The subjects who prarticipgted in the study were selected from the
_fourth, fifth, and sixth grodes of a large Bureau of Indian Affairs
’ boarding school in the Navajo'Area. The investigation included a
: : review of the related literature, the administration of a questionnaire
5 on motives in which the subjects selected the greater of two incentives,
and the administration of a sentence completion test in.which the
subjects responded orally according to their attitudes and feelings.
From the information obtained from the review of reldted literature °
and the knowledge of the incentives, attitudes, and feelings of
the Navajo Indian children, hypothetical motivational teci.niques
were developed for use in the classroom with these children.

The information obtained from-the questionnaire. on motives and the
senfence completion te: tindfcafed a strong sense of the homogenelty
of the,Navmo’IﬂaTj\nldren in the values they held and in their
attitudes and feelings. Their responses appeared to be culturally
oriented and influenced very little by their differences in age, grade
in school, or sex. The study tended-to confirm:the findings of the review
of related literature concerning the traditional Navajo Indian values
in thdt the children indicated that they valyed cooperation, close

. family relationships, respeci for others, physical strength and  «
excelling in sports, story telling, and respect for others. Generally,
there was an indication of positive attitudes toward school. Grade

] consciousness was apparent. The Navajo Indian children were future
oriented in relation to putting money into savings and desiring to
obtain a job upon completion of their formal education.

,.
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teachers of Navajo Indian children. At the time this study was conducted,. /-
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The dissertation is significant, at this time, because of the need for
identification of the incentives, attitudes, and feelings which can
act as motivating factors for Navajo Indian children. This is particu-
larly true for the Navajo Indian children, in Bureau of Indian Affairs

=lementary schools, as they continue their transitional roles in the
traditional culture of the Navajo Indian and the confemporary
"white" culture of the school. .

If the eddcational goals of the Bureau of Indian Affairs are to be
accomplished and the Navajo Indian is to realize his full potential
as a productive member of a democratic society, motivational
techniques which are commensurate with his values, and atfitude
must be applied in his formal education. This is parﬁcularly
.important for Nacho Indian children who are now in Bureau of
Indian Affairs elementary schools.
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.-277"Mann, Joe Wesley. The Effects of Reflection and Race on V- hal
Conditioning of Affective Self-disclosure in Black and White Males.
Auburn University, 1972, Ti2p. Adviser: Mark E.” Meadows.
72-31,362. . :

1 . <,

ES

The purpose of the present research was to determine whether reflection
of feeling, race of subject, and race of experimenter were significant
variables which affected the frequency of self-disclosures in black and
white male subjects.

- Subjects were I8 white and I8 black male high school students.

Sub|ecfs were randomly assigned to treatment groups. accordmg to the
following schedule:

|. Group | was composed of 12° b[ack male students who received

reflective statements on a continuous schedule of reinforcement. -

2. Group |l included |2 white male subjects who received reflective

statements on a continuous schedule of reinforcement.

3. Group Il included six white male subjects and six-black male

subjects who recéived o reinforcement.

Four experimenters (two black males and two white males) performed
the treatment procedure. Seve;nty-one pictures were presented to €ach
subject, and their verbal responses were recorded on a-data sheet .

After each verbal response by subjetts, experimenters delivered reinforce~
ment or.withheld reinforcement as prescribed by the experimental procedure.

The statistical analyses of the data revealed the following results:

|. Reflection of feeling significontly increased self—dlsclosures in both

white and blgck subjects.

2. There were no significant dlfferences in frequency of self-di<closures

between black and white subjects who received verbal reinforcement.

3. Racial diffgrences between subjects and experimenters did not sig-

mflcanfly affect the frequency of self-disclosures during condition-
ing or extinction.

4. Experimental subfects (black and white) significantly decreased
their frequency of self-disclosures during the extinction period.

AL
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5. White subjects in the experimental group were mere resistant
to extinction than were black experimental subjects.

1

Reinier, Helen Dorothy Chlldren s. Learning as a Function of Type
of Reinforcement, Task, Grade [evel, Social Class, and Sex.
Columbia University, |972 67p. 72-28,084.

Reinforcement and theories concerning its efficiency have been the
prime concern of much of the research in children's learning. On the
basis of a review of the research, there does not séem to be a general
consensus as to the types of reinforcément that can be used most
effechvely with different categories of children. In addition,

..previous studies have not attempted to relate the efficiency of

reinforcement to the specific task under study.

This study was designed to investigate the independent and
interactive effects of type of remforcement type of task, grade
level, social class, and sex, on children’s performance on a sample

, of problem solving and motor learning tasks. Knowing the independent

and interactive effects of these variables, an attempt was made to

.determine the most potent reinforcers for parhculor children on
“specific tasks.

Subjects for this study were two samples of seventy-two middle and
seventy-two lower class children randomly selected from the first,
third, and fifth grades oftwo elementary schools: Four tasks were .
chosen as a representative sample of problem solving and motor
learning tasks. Subjects were presented these tasks under. one of .
three reinforcement conditions: knowledge of results, social reinforce-
ment, and ‘material reinforcement.

Data were initially analyzed using a four-way analysis of variance
with repeated measures on one factor, i.e, task. The data were then
analyzed for each task, using a three-way analysis of variance for
each task, and multiple comparisons among means. .

Prellmmary analysis found that sex was not a significant variable.

“Further analysis indicated a four-way interaction between type of

reinforcement, type of task, social class, and grade level. An analy-
sis of each task indicated that-depending on the type of task, i.e.
problem solving or motor learning, the significant main effects and
interactions which resulted were quite different.

With a knowledge of the independent and interactive effects of
these variables, it was then possible to determine the most effective
reinforcers for particular children on specific tasks.

This study suggested the possibility of predicting certain outcome.
in future studies, and explored. the use of these results to explain
existing contradictions in the reinforcement literature.

E__ 43
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29. Smith, Mary Brinda. Effects of Motivation on the. Level of /
Aspiration of Disadvantaged Negro Boys. University of?/thern

Mississippi, 1972. [40p. 72-26,573.

The purpose of the studwacs to investigate eFfects/c%verbol motiva=-
tion on the level of aspiration of Negro boys from a’disadvantaged envir~
onment. Specifically, thns study investigated the’effects of negative
and positive verbal mohvaflon techmques on the/level of aspiration
using selected motor tasks, A |

- . The sub|ects involved in this study were IOO Negro boys whose ages
ranged from nine years through twelve years. All of the subjects were :
participants in a Falléecreohon program dt the Kingsley House, a !

'
!

settlement center in/New Orleans, Lovisiana. |

Four motor tosks were odmmlstered/to all of the subjects. These tasks
were: a grip strength task, a stort stand task, a sandbag throw task, and
a standing bnoadflump task. Subjects were tested.individually and al -~
lowed to observe other subjects’ participation. Each subject recorded,
both for the pretest and postest, three performance scores and two
_aspiration scores for each motor task. The second performance score
and the second aspiration statement were used to compute the subject's
aspiration discrepancy score. This score was converted to a percentage
score by dividing the sécond aspiration score by the second performance
score and multiplying the quotient by one hundred. An aspiration
discreparicy score of 100 percent indicated that the aspiration statement
was the same as the preceding performance and therefore realistic.

A score above or below |00 percent was unrealistic since a score
above 100 percent indicated a”higher prediction than the previous
performance score and a score of less than 100 percent indicated a
lower prediction than the preceding performance score.

On the basis of the pretest, the subjects were equated into two
groups: (I) Group | received positive verbal motivation, and (2)
Group Il received negative verbal motivation. The phraseclogy of
the verbal motivation was relahve to the cultural group under
mveshgahon .

v The analysis of variance technique was employed within each group
- on each motor task and an analysis of covariance was employed between
groups using gain scores for each task.
The analysis revealed no statistically significant differences existing
within Group | in aspiration discrepancy scores for three of the four
motor tasks. The sanbag task did yield a significance beyond the .05
level of probability. No statistically significant differences were
found to exist within Group Il in aspiration discrepancy scores for
any of the four tasks. The findings of this stuy-did not yield any
significant differences.in aspiration discrepancy scores between
Group |l for any of the four tasks.
Conclusions
Within the scope of this study, the following conclusions were

drawn:
44
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l. The levels of aspiration of the subjects selected for this srudy
were not significantly influenced by verbal motivation,

2. Positive verbal motivation, when treated separately, did
significantly contribute to a more realistic level of aspiration in
the sandbag throw task. Positive motivation did not, however,
significantly contribute to a more realistic level of aspiration in
the grip strength. task, stork stand task, or standing broad jump task.

3. Negative verbal motivation did not significantly .contribute to
a more realistic level of aspiration in any of the four-motor tasks,

4. Aspiration levels seemingly varied according to the task being
performed.

Whipple, Donald Wc;yne. A Study of the Relationships Amédng Ethnic~
Social Class, Intelligence, Achievement Motivation and Delay of
Gratification. New York University, 1972, T85p.

Adviser: Professor Lloyd Barenblatt. 72-26,623.

The main purpose of this study was to determine what proportion
of the variation in the ability to delay gratification is contributed by
intelligence, achievement motivation and ethnic=social class.
The variable of ethnic~social- class was created by the experimenter,
and is a dichotomous variable of white middle class versus black
lower class. )

In conjunction with the above purpose, the following hypotheses

were investigated: ~

I. White middle class ch\ﬁldren more often choose a |orger
delayed reward in pre{ rence to'a smaller immediate reward
than black lower class e\hl ldren. e

2. The higher fheir intell gence, the more children tend to
choose a larger delayed reward in preference to a smaller
immediate reward,

3. The higher their achievement mohvahon, the more children
tend to choose a larger delayed reward in preference to a
smaller immediate reward,

4. With intelligence partialled out, white middle class children
tend to choose a larger delayed reward in preference to a smaller
immediate reward, more often than black lower class children.

5. With achievement motivation partialled out, white middle-class
children-tend to choose a larger delayed reward in preference
to a smaller nmmednate reward, more often than black lower
class children,

6. With intelligence and achievement motivation partialled out,
white middle class-children tend to choose.a large de |a;ed
reward in preference to a smaller immediate reward, more
often than black lower class children.

a5
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* An additional research question was also explored: How do the
relationships among-delay of gratification, social class, intelligence
and achievement motivation, differ between the white middle class
group and the black lower class group?

The sample consisted of 189 seventh grade male subjects attending
Catholic parochial schools in-Newark, New Jefsey. Of the total.
of 197 subjects, 108 were lower class blacks and 89 were middle
class whites. \

Social class was measured by fhe Hamburger Revised Occupational
Scale for Rating Socio-Economic Status. Intelligence was measured
by the Lorge-Thorndike Nonverbal Group Intelligence Test. ‘
Achievement motivation was measured by the TAT type projective
method developed by McClelland. Delay of gratification was
measured by an actual behavioral choice measure, requiring the
subjects to choose between small immediate rewards and larger
delayed rewards. _

A multiple linear regression analysis was computed for the fotal
sample and for the two ethnic-social class ~samples taken
separately. They yielded.correlation matrices, partial correlations,
multiple correlations, coefficients.of determination, regression
coefficients and beta weights.

The main findings of the study can be summarized as follows:

I. Hypotheses |,2,3 and 5 were conf‘rmed However, Hypotheses
4 and 6 were re|ected

2. It was found that of the three mdependent variable studied,
intelligence accounts for by far the largest proportion of variation
in delayed gratification, in fact, twice as much as achievement moti~
vation and three times as much as ethnic—social class, This-contradicts
the basic assumption taken.beforehand in this study, that delay of
gratificationis primarily determined by social class, i.e., is a
function of the white middle class value system. The results showe(
that when intelligence and achievement motivation are taken. into
dccoynt (partialled out), ethnic-social class and delay of gratificdtion
o are not significantly related. .

3. When comparing the two ethnic=social class sub-samples, the

- main difference appears to be in the much greater predictive importance
of intelligence in the black lower class group. It can be tentatively
concluded that?at lower levels of intalligence, delay of gratification
abi lity ‘is greatly affected by intelligence. As a group achieves a higher
mean intelligence and a hlgher average social class, other factors,
such as achievement motivation and social class, “contribute relahvely
more to the ahility to delay gratification, ‘

-
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Langgulung, 'Hasan. A Cross-Cultural Study of the Child's
Conception of Situational Causality in India, Westera Samoa,
Mexico, and the United States. University of Georgia, 1971.
822p. Adviser: Dr.E.P. Torrance. 72-2504,

This study was conducted to investigate the development of causal
thlnkmg of children in india, Western Samoa, Mexico, and the United
States. The "Guess Causes” part of the Torrance Tests of Creative
Thinking was used to investigate this problem. The responses of 400
children the four culturés were evaluated according to grade levels

four and six and subcultures (advantaged and disadvantaged). Within
) Mexican and the United States cultures the Ss were also classified

according to sex (male and femcle). A separate sample was drawn
from Indian culture to compare the Hindus and the Muslims.
Two basic categories were developed from the test, i.e., causal
and noncausal. The total number of responses was considered the
index of fluency.
- The results of the study indicated that Indian and United States chil~
dren are significantly more: causally-oriented than their counterparts
in Wester Samoa and Mexico. The'sixth-grade children dre significantly
more causal ly-oriented than their counterparts in the fourth-grade
except in India. The advantaged children are significantly more
causally-oriented than their disadvantaged counterparts. Within the
Mexican and United States cultures there are.no sex differences
in causal-orientation. There is also no significant difference between
the Hindu and the -Muslim children in India in causal-orientation.
Noncausal responses appeared in all groups evaluated by this study,
Western Samoan and Mexican children are more noncausally-oriented
than their counterparts in India and the United States. The fourth grade
children are more noncausally-oriented than their counterparts in the
sixth-grade except in India. The overall comparison between the
advantaged and the disadvantaged children within the four cultures
studied indicated no ‘significant difference between the two groups
in terms of causal-orientation. The comparison between the advantaged
and the disadvantaged children within Mexico and the United States _
indicated that the disadvantaged children are more noncausally-oriented
than their advantaged counterparts. There is no sex difference within
Mexican and the United States cultures in terms of noncausal -orientation.
There is also no significant difference between the Hindus and the

Muslims in this respect.

The Indian children are the most fluent of all, the Western Samoan,
the least fluent ond. the Mexican,and the Umted States children, in
between.| The sixth—grade chtldren are more fluent than their coui.cer—
parts in the fourth-grade. ‘The advantaged children are more fluent
than their disadvantaged counterparts. There is no sex difference in
fluency within Mexican and the United States cultures. There is also
no difference between Hindu and the Muslim children in India in fluency.
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\ ‘ 32. Carringer, Dennis Clyde. The .Relo'ﬁonship of Bilingualism to the

Creative Thinking Abilities.of Mexican Youth. University of Georgia,

1972. 84p. Adviser: E. Payl Torrance. 73-5664. -

- The creative thinking abilities of children during the years of their
development may be enhanced or debilitated by -many factors.
Young people who are bilingual may respond differently to stimuli
designed to measure creative thinking ablllhes than those who- ‘are
monolingual youths. ' -
The hypothesis of this study was that Spamsh ‘English coordinate
bilinguals would score significantly higher (p .05) on the dependent
measures of figural fluency, figural flexibility, figural originality,
verbal fluency, verbal flexibility, and verbal originality than do
Spanish monolinguals. The instrument chosen to measure the dependent
variables was the Torrance Tests of Creative Thinking. “A word associa~
flO;‘l test was employed to identify iwenty-four Spanish-English coordinate

bilinguals and twenty=four Spanish. monolingual subjects. All subjects
were between fourteen and sixteen years old with equal numbers of
oys and girls in the two groups. The Spanish-English coordinate

bihnguols began studying English in school between the ages of five

. and ten;, and the Spanish monolmguclls began studying English after

the age of twelve.
The results of multivariate analysis indicate that the main
effect of language group was significant ot the .05 level. Neither

‘the main effecf of sex nor the interaction effect was significant.

The univariate_analysis indicates that the dependent measures,_of
verbal flexibility, verbal orlgmallty, and figural originality were
significant at the .05 leyvel in favor of the bilinguals and the dependent.
measure of figural fluency was significant at the .0l level in favor of
bilinguals. Ther was no significant difference between the two
groups on the depeident measures of verbal fluency and figural
flexibility, although the bllmguals scored higher on both of these
measures also

Teubner, Johanna E. ‘Fourth Grade Creohvnty of Urban, Rural, and
Indian Children in an Experimental Program. The University of North
Dakota, 1972. 85p.  Adviser: Professor John D. Williams.
73-15,309.

The primary purposes of this study were to determine if any
differences exist in creativity between New School and non~-New
School fourth grade children, between Indian and non-Indian fourth
graders, and among urban,.rural, and Indian fourth grade children .-

The research populution used in this study consisted of 237 fourth
graders enrolled in Morth Dakota elementary schools. The experi-
mentul group consisted of 62 boys und 64 girls who hod been enrolled
in How School classronms for o minimum period of sho months durlng
the 1969-1970 school your. Tha raference group consdsting of 11 mulmm,
wnth 55 bOy,. ond 5 (;lrls wa, druwn hrom Hm sus (;ougmpl ical

'
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lacation as the experimental group. All students were given the Tarrance
Tests of Creative Thinking which measured verbal fluency, verbal
flexibility, and verbal ariginality, figural fluency, figural flexibility,
figural originality, and figural elabqration. The-primary statistical
procedures used were mulhvanate T* tests, multiple linear regressian,

and analysis of variance’.

The majdr canclusions which emerged from this study are as
follaws:

I. Non=Indian children had a significantly higher mean score
in verbal flexibility than the Indian children as measured by the.
Tarrance Tests of Creative Thinking. |

2. Non-New Schcal Indian children had significantly higher
" mean scares in figural fluency and figural elaboration than.the
New Schaal Indian children as measured by the Tarrance Tests
of Creative Thmkmg

3. There was a significant difference befween the New Schaal

-~ and nan-New Schaol rural children an figural elabaration as

measured by the Tarrance Tests-of Creative Thinking. However, this
one significant subtest favaring the nan-New Schaol group was not
considered sufficient ta reject the aver-all hypothiesis. v

4, The non-New Schoal urban group scared significantly higher
on figural ariginality as measured by the Torrance Tests of Creative
Thinking than the New Schaal urban group.

5. The non=New Schoal group scared significantly higher in
Fugural ariginality, as measured by the Tarrance Tests of Creative
Thinking, than the New Schaal group.

6. Amang the rural, urban, .and Indian groups, the rural grou; .
was found ta have sugmf’cantly higher mean scares in verbal
fluency and verbal -flexibility as measured by the Torrance Tests
of Creative Thinking.,
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34, Webb, James Boyd. A Comparative Q\--NLOF the Relation of Broke:
Homes to the School Success-cf High Schoul Students. The George
Washington University, 1970. 137p.- Adviser: Wesle'y Thomas Caroll.
70-27,250. N

e relationship of a

y grade-point
e, (2) grade

The purpose of this investigation was to study
broken home to a studen's achievement, measured
average, with regard to these factors: (1) type of h
level, (3) sex, (4) age(in months), (5) School and College Ability
Test score, (6) work habits and ability to cooperate, (X) days absent,
(8) days tardy, and (9) participation in extracurricular gctivities.
The sample, chosen from Washington-Lee High School )\ Arlington
' County, Virginia, contained 206 elevénth<and twelfth-grade students
from unbroken homes. Data were obtained. from student's permanent
recards and ' counse lor's records.
The resédrch design utilized multiple regression in steps with the
p least significant variable being eliminated on each regression cycle.
Additional multiple regression operations were conducted, with the
sample being further divided by sex and type of home . Obtained
data were coded on punched cards, and data processing was used
, for regression procedures. Significance was established at the' .05 level.
The findings, ‘including beta weights, zero order correlations, and '
percentage contribution of significant variable (.0l) to the criterion
variance, are indicated below: )

Percentage
Variable B ¢ Contribution
|. Work Habits and Ablllty
- to Cooperate | = - -,33 - .60 .20
2. School and College o
- Ability Test Score .26 .52 4
3. Participation in Extracu-
rricular Activities - A7 .48 .08
4, Days Tardy -.07 =a29 .02
5. Sex s .09 L2 .02
6. Type of Home .09 .00 .00
RSQUare . vvviiiiiiiieiininenanneens .53
. Multiple Correlation Coefficient........ .73
" Standard Error of Estimate. . R P .50

- LY

Regression Equation:
Y = -|.|6-.05X| +.01Xg +.04 X5 - .0IX-4+ I3X5 +.04%;

The findings suggest the foliowing conclusions concerning the predictive
value of the selected varlable to indicate success or nonsuccess in academic

o :
ERIC \ ' achievement:
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I. The proportion of the variance of the dependent varjable,
academic achievement, attributable to the joint action of all nine
variables, is o little over .53.

2. In all comparisons of students from broken homes with those from
united homes, those from the latter were more successful.

3. SCAT scores and work habits and ability to cooperate were about

equal in their influence on school success for both types of home.

4. - Participation in extracurricular activities, days absent, days tardy,
sex, and type of home were influential to a lesser degree.

5. Type of home and participation in extracurricular dctivities were
significant factors for boys but not girls.

6. Participation in extracurricular activities was a significant factor
for students from broken homes but not for students from united homes.

7. Days absent was a significant factor for all students except those
from the "father only" group. :

8. Students from united homes were 6 per cent more su- cessful in
academic achievement than students from broken homes.

9. Girls were 16 per cent more. successful than boys in academic
achievement. ~

|0. Boys from united homes were about 8 per cent more successful than
boys from broken homes when compared by SCAT scores. ,

Il. Girls from united homes were about 4 per cent more successful
than girls from broken homes whén compared by SCAT scores.

12. Students from united home3 were about 6 per cent more successful
than.students from broken homes‘when compared by extracurricular
-activities.

I3. Students from united homes were about & per cent more successful
than students from broken homes when compared by age.
~l4. Girls from dll types of broken homes except those from the "father
only" group were about 25 per cent more successful, whereas the boys were
40 per cent more successful. .

I5. Students from umied homes_ were obout 20 per cent more successful

) when compared by days o%sent. .

o«

35. Schimmelgfennig, Dorothy Jenson. A Study of Cross=Cultural

Problems in the L.D.S. Indian Sthdent Placement Placement Program
in Davis County, Utah. Universitly of Utah, 1971. 105p.
Adviser: Augustus F. Faust. 71-25,049.

The purpose of this exploratory study was to identify and delineate the
problems of cross-cultural accommodation as perceived by Indian children

" participating in the L.D.S. Student Pmcement Program who attend Davis

County high schools.
The review of literature covered two categories: (I) The bockground
and development of the L.D.S. Indian Student™Placement Program and

. 51 _
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(2) the culture and characteristics of the North American reservation
Indian in general and the Navaho Iohguoge' and religion in particular.

Those who were .asked to, participate, in the.research project represented
the total Placément Program enrollment of the tenth, eleventh, and
twelfth grades from the five high schools in Davis County, Utah, in
April of 1971, Thesé forty~six students were interviewed in groups of.
ore to six, and the discussions recorded for later analyzation.

A preliminary set of-questions was formulated from a review of literature
and from the author's personal teaching-kxperiences with Indian children.
As the sessions progressed, factors the students felt relevant to their
accommodation problems were incorporated.

In addition to the oral interviews, each student was asked to
complete a written questionnaire to provide identifying data.

From the findings of this-study, it was concluded that Indian students
who participate in the L.D.S. Placement Program in Davis Country high
schools have problems of cross-cultural accommodation in-the following
areas: Unaccustomed rules of conduct imposed by the dominant society,
loss of autonomy, financial dependency upon foster parents, feelings of
inferiority and insecurity in the white enviror.nent, conflicting-patterns
of behavior, social distance between Indians and non-Indians, a
language handicapt, Anglo time concepts, and racial sensmvnty

Indian students supported the gradmg system, were compllmemory
of the caliber of instruction offered in the schools, and felt there
was no discrimination in extra-curricular activities because of race.

The findings of this research project suggest the following recommenda-
tions: (1) A follow-up study should be conducted tb ascertain what
occupations these Indian youngsters pursue, how many fail in their
expectations and aspirations, and the reasons for these failures,

(2) holdings in high school libraries shouid be surveyed for possible
deficiencies in materials relating to North American Indfans, (3) school:
administrations should encourage the presentation of informative
assemblies and quality class presentations to introduce the ‘North American
Indians to the dominant society, (4) schools should provide remedial
classes for Indian students in English grammar and speech, (5) schools
and civic groups should aid students in securing part-time employment;

(6) seminars should be conducted to help Indian children and their foster
families make better cross~cultural adjustments, and (7) complementary
studies should be made to identify the problems as perceived by schools,
foster and natural fanrzhes, Anglo and Indian communities, and

* Placement Program eriployees.
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36. Glass, Thomas Eugene. A Descrlphve and Comparahve St‘x of

|

_ lar socio-economic backgrounds as well as geographical proximity.

American Indian Children, in-the' Detroit’ Publié Schools.
Wayne State University, 972. WOp Adviser: Dr. August Kerber
72-28,436.

This study concerns itself with Amencan Indian children-attending
urban Detroit Public Schools. It asks several general questions about
the socio-economic status, level of academic performance, intelligence,
self~concept and comparative condition of American Indian children
.and their families living in urban Detroit. '

The question of socio-economic condnho§ is answered through employ-
ment of a ‘socio-economic survey of Indian“families, detailing employment -
conditions;, housing, family composition, and educational backgrounds of
Indian parents. Intelligence and achievement scores are compared with
other Indian groups. Achievement scores are compared with those of
black, poor white, ‘and Spanish-speaking children in Detroit having simi~

k4

An entire section of the study is devoted to an examination of the
Latin Commgnity in Detroit and how it compares.to the American Indian
Commumjy " The organization, functioning, and prospects of Latins
in Detroit gre-dealt with as well as the. cultural differences of Mexican =
Americans that tend to affect their school performance

“A section on the self-concept of Indian children in Detroit uses a
_semantic dnfferenhal\and se|f-esteem inventory as psychologncal

~instruments to detérmine what is commonly thought to be the “self-

concept". . \ ,

The two previously mentioned instruments are the same as those
used in the recent National Study of Ameri¢an Indian Education con-
ducted under the direction of Professor Robert Havighurst of the University
of Chicago. The intent of the sections of this study on achievement,
intelligence and'self-concept is to further expand the urban sample of
the .National Study, as well as discover the condnhons ‘of indian children
in urban .Detroit schools.

A concluding portion of the study concerns itselfyith summarizing
the collected data and making recommendah s for programs and areas
for further research. . N

In general, this study attempts to determine the extent variables
usually thought to affect academic performance are found with Detroit
American Indian children and their families.
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Attitudes and Behavior

37. Taylor, Floyd L. An Investigation of Environmental Conditions

<

Which Characterize Indians in the Oklahoma City School District
and a Background(tor Understanding Contemporary Indian Attitudes:
and Behaviors. The University of Oklahoma, 1968. 122p.

" Adviser: Professor Glenn R. Snider. 69-1995.

The problem of this study was to analyze selected environmental
conditions and school-related problems which characterize Indians in the
Oklahoma City School District and to develop recommendations for
educational programming designed to improve opportunities for Indians.

This investigation, while primarily concerned with the Urban
Oklahoma City Indian, also attempted to analyze conditions und
influencing factors in the past history of the American Indian which
might help in understanding their present condition.

The personal interview techmque was used in interviewing one
hundren randomly selected Indian families from the toal Indian

population of the Oklahoma City School District as determined by
the 1966 School Enumeration. An interviewer's guide was developed
to serve as a check list for securing pertinent data. Special attention
was-directed toward identifying environmental factors which were
representahve of the Indian populohon of the urban Cklahoma City
Community.” Data concerning tribal ancestry, number in-household,
education level attained, years in Oklahoma City and at present
address, and economic condition of family was collected and analyzed.
Personal visitations were also made with individuals, both Indian
and nbn=-Indian, who were particularly well informed regarding
the problems of the Indian in.Oklahoma City.

The inability of many urban Indians to realize the maximum
utilization of available resources -for the economic, social, dnd
cultural advancement of their position appears to.be one of the most
urgent problems facing the Indian today. Educational achievemeat™
level of the urtban Indian was considerably higher than that of the
rural Indian as reported in an earlier study. Indian residents of
Oklahoma City reported earning ability much above what normally
might be expected from a disadvantaged minority. Indians in almost
every case appeared willing to work and expected to work for their «

'living.

Recommendations. Improved and expandéd community services
.planned for releif of the Indian populahon should be developed. to
improve the conditions of the urban Indians.

Adult education activities with special attention given to healtt.
education, family finance, and consumer education are needed.
Thelstablishment of a counseling service utilizing personnel trained
to assist with family planning, economic, social, and cultural problems
should provide some relief in these areas.

N
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. A university program should be developed which offers formal
training for individuals who are interested in working among
Indians. Thistraining would place emphasis upon Indian-oriented
psychological training.

A pre-school program for Indian children could serve a twofold
purpose, ‘the re lieving of the mother for training or employment and
the enriching of pre —school experiences_for the child.

The Johnson-O'Malley Act contributes almost nothing to assist

the urban Indian. New legislation designed to provide-needed

assistance to the urban Indian should replace the outdated provisions

for aid as prescribed in thisact. .= :

Crandall, dee Elizabeth. A Cross=Cultural Study of Ahtena
Indian and Non-Indian High Schoal Students in Alaska on Selected

‘Value Orientations and Measured “Inte{lectual Ability.

Clark University, 1969. 16lp. Adviser: Helen J. Kenney.
70-I1,182, s

This study was undertaken to defermine (1) if differences in
values exist between the Ahtene Indian high school students and
the. non-=Indian high school students of the Copper Basin in Alaska
and (2) whefher such differences are related to intellectual function=-
ing. . :

The Full Scale Score from the Wechsler Adult Intelhgence Scale
(WAIS) measured intellectual ability.

The Value Orientation Schedulée devised by Kluckhohn and
Strodtbeck (1964) was adapted to the study, groups *o test Relational .

" and Temporal orientations. A secor:nd;medSureﬁfrom the Schedule

yielded a Conflict ccore. A

A Self- ~Identify Scale was derived from student responses to
the question, "Who Am' I?" and tested Relational orientation.

A Student Interest Scale was derived from student responses to the
question;, "What do | like to do?" and tested Temporal and Interest
orientations. An Intellectual Style Response Scale was developed
from open~ended questions and tested levels of abstraction.

The: dependent variable used was-the Full Scale Score obtained
from the WAIS.

Five independent variables were sélected. Relafional orientation
was established as determining those mdwnduallshcally oriented versus
those more group oriented.

The Temporal.orientation was established as determining those

more future oriented versus those oriented to the present time dime: sion.

The Interest orientation was established as determlnmg those
responding with intellectually. oriented choices.

Intellectual Style Responses were established as determining levels
of-abstracdtion,

Conflict was measured by choices made by the sfudy population on
the Value Schedule for themselves versus choices selected for their

-




- reference group. )
Twenty Indian students constituted a complete availability sample, -
twenty non=Indian students were selected as a control group. The data
were set up on 2 x 2 contingency tables measuring the WAIS against the
selected variables in three steps: (I) the WAIS N = 40 and fhe Variable
N =40; (2) the WAIS N = 20 and the Variable N = 4Q ) the WAIS
. . N = 20 and the Variable N = 20
’ Findings. N
On the WAIS the non-Indian mean was 117.5 and the Indian mean
was 99.4. The difference between the means for the two study
groups tested at the .0l level of significance. The difference
between the Verbal and Performance scores of the Indian group was
also at the .0l level of significance.
On the independent variables the two groups indicated trends
for those more individualistically-oriented, more intellectually
- . oriented and indicating higher levels of abstraction performed better
on the WAIS. On the Conflict scale those Indian students indicating . :
Tribal conflict performed higher on the WAIS. On the time dimen~
sion high WAIS Indian students'selected a future orientation, high
WAIS pon~Indian students a present orientation. ’

-

39. Safier, Arnp. Dual Minority Status, -Group |dentification and
Membership Conflict: A Study of Black Jews.- New York University,
I971. T126p. Adviser: Professor Lloyd Barenblatt. 71-24,8I1.

An example of sub-group formation is the dual minority group, those
individuals who are members of a negatively esteemed, ascribed minority
who choose to also affiliate with another minority group as their
reference group. Black-Jews are studied in this research paper as an
example of such a group.

. In examining the dual minority concept the following questions come
to mind:
. , 1) How does the "dual" person feel about the individual ascribed
' and voluntary minority groups?
2) With which group does the "dual " person |denhfy most ?

3) Given a situation where "dual" members must choose between
one group or another, which would they choose?

Congruity theory poses a'framework by which these questions can be
exomined. This theory indicates that when a person is torn between
two pelarized assertions, he will find a position between the two in
which fo settle, and this position will be clocer to the more positive
assertion.

To examine the questions, an experiment was devised in which three

. groups, White-Jews, Black-Jews, and Black~Protestants were asked
' to rate "Jewish Americans”, "Black American", "White Americans"
and. additional foreign born groups.

The rating scales used were a modified version of the*Evaluative
scale of the Semantic Differential. A ’second roting instrument was a test

~
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of paried comparisons in which the individual is forced to make a choice
between pairs.of groups. In addition, the experimental groups were
asked_to rate three stories, the last of which had two main characters,
a Jew and a Negro. In this last test, one half of each group received
one of two forms of this last story. In oneform the Jew was the main

Qs ,
character, in the other ttwas the Negro. The final instrument was |
a background informdtion sheet. «

The Black-Jews were the “critical" experimental group and the
White -Jews and Black ~Protestants were comparison experimental
groups representing the respective dual minorities. The two critical
stimulus phrases to which the experimental groups responded were
"Jewish Americans" and "Black Americans".

The findings indicated that the Dual Minority group members were
in a state of incongruity. They rated their ascribed membership group
("Black Americans™) negatively and theirvoluntary membership group
("Jewish Americans") positively.. These findings occurred.both in the
Evaluative scale .and the test of paired comparisons, and both were
statistically significant at the .0l level.

When the Dual Minority group members were placed in a position
where they were to choose between a Black or Jewish person filling
the story role, they chose the role rather than the persorf, Even though
their scores did not differ significantly between one form and the other,
the score itself was significantly closer to the score of the White~Jews.
Both the Black-Protestants and the White -Jews scored in the expected
direction, and significantly different from one another, when asked
to choose between a Black or Jewish person filling the role in the
third test. The Black-Jews appe}r\ o be more influenced by their
_belief system and reference group fNir racially affiliated
ascribed membershipgroup, as was indica ed by their rating scale
scores. N

The findings were interpreted as showing that these Dual Minority
members rate their volunfary group higher than their ascribed group
and will choose their voluntary group ih a forced choice situation
when no other option is given. However) when such a forced choice
can be evaded, the "dual person will-withdraw and seemingly avoid
the confrontation. The general state of incongruity which seems to
exist can be mollified by identifying more cl&ely with the higher es~
teemed, voluntary membership group, as was sUggesfed by Congruity
Theory.

Before generalizations can be drawn, oddlhonal dual minority
groups must be investigated and the source of confrontation be mére
equally balanced than occurred in- this research design

o7
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40. Winter, Kent Beﬁicmfn. Disadvantaged Secondary School Youth

in Rural lowa. The University of lowa, [971. 235p.
Adviser: Professor L.A. Van Dyke. 71-30,508.

The problem of this study was to determine the incidence of
disadvantaged youth of secondary school age in four rural lowa
counties and to ,compare their aspirations, attitudes, community
backgrounds, and educational progress-with those of a representa~
tive sample ofnondisadvantaged secondary school youth living in
the same four counties.

Economic and demographic profiles were developed for each of
the four counties, Information about the schools was provided by

" school personnel. The identification of the total group of disadvantaged
youth, the selection of an equal number of nondisadvantaged youth,
and the administration of the questionnaires wds done by school
X officials in each of the twelve participating schools. Students in
/ grades 9-12, both boys and girls, and drop-outs who would have
been in these grades comprised the student sample.

The two fural counties in southern lowa, when compared to the
two rurgl counties in. northern lowa, have a much lower proportionate
amount of financial resources and they are losing pOpulchon at a
much more rapid rate .

The secondary schools in the southern counties rank lower than
the northern counties' schools on a number of factors including
teacher qualifications, age of facilities, and opportunities for
post-high school education or training.

The percentage of- dlscdvcntcged students as defined in the
southern counties is-19% of the total group of youts who are of
secondary school age as compared to 09% in the northern counties.
When the total.group of disadvantaged and nondisadvantaged youth
were compared. involving a number of variables, significant differences
were found in: their amount of extra-curricular participatien, their
attendance at cultural evens, their willingness to assume socio-civic °
responsibilities, théir genercl atritude toward scliool, the number of
unpleasant experiences they have had with other siudents, their
attitude toward teachers, their feelings about the relevancy of
subjects to their needs, their attitude toward schoo! discipline,

*~ their frequency of failing marks, their grade -point averages,
their scores on dchievement tests, and their length of time enrolled
in the same school system The disadvantaged youth fall below or
are more negative on each of the above variables . .

The disadvantaged youth feel their chances of citaining occupational
success are much- less and they have significantly lower idealistic
and realistic occupational and educational aspi-aiions.

The drop-outs compare almost identically to the disadvantaged
in-school youth on almost all the variables vied in this study.

L oo -
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The youth living in the southern counties are significantly below
the youth in the northern ‘counties in: their extra-curricular parti-~
cipation, their mvolvement with counselors, their attitudes toward
discipline, ?helf achievement test scores, and their length of
residency in the! same school district,

Almost 50% of the youth currently live on farms but only 7% of
them expect to live on a farm as an adult.,

Disadvantaged rural youth of secondary school age in lowa fall

far below other students in educational progress, in their level of

educational and occupational aspirations, and in their level of -
motivation to succeed. These factors are apparent even though
these youth attend the same schools. The outlook is particularly
bleak for disadvantaged youth living in southern lowa. The per~
centage of disadvantaged-youth in the population is twice as high,
the economic resources are fewer, the school personnel have

less formal training, the population loss is greater, and the educa-

. tional and occupational opportunities are fewer.

The negative environmental and educational factors affecting
disadvantaged youth dictate the need for different approaches in
the schools and the infusion of outside resources to give these
youth an opportunity to break the cycle of remoining disadvantaged.

-
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Bauf, Ann Hill. The Inner Alcatraz: A Study of Racial Attitudes
in Americaa Indian Pre=School Children. Bryn Mawr College, 1972.
366p, 73-5887.

The study examines racial awareness, racial preference and
racial self-identitication in 95 Anglo and i7 American Indian
children from three to five years of age in the southwestern and
midwestern United States. The children's responses to a doll
choice and story telling test are considered with regard to their

“race, age, sex, social class, geographical region and integrated

or segregated pre ~school experience. Within the Indian group, the
relationship between the dependent variables and those of tribe,
appearance, .parental activism and urban or reservation residence
are also examined. '
In the research, each subject was asked to help the interviewer
tell a story. As the interviewer told the story, the. child was
encouraged to act it out with small flexible dolls and a doll-house
set. The story was structured in such a way that the roles of
characters in the narrative represented positive or negative values -
"the pretty and neat child," "Daddy's friend, " etc. The child
chose a doll to play each role from a pair of identically dressed
dolls which differed only in skin‘color. Two of the roles were
boys (or girls) who were described as looking just like the subject;
thus, he was also required to select a self-image.

E.. 29




The subjects' color. matching ability was tested by performdnce
on the matching of families of dolls.and- knowlé&gé of racial terms
was détermined by the ability_to mdlcafe the two "Indians" from a
group of four dolls. ‘

Subjects were alfo given an opportunity to pair dolls first by
either dress or race, and Iater by either sex or race. Their structur~
ing of this amblguous situation provided an i‘ndlcahon of how salient
race was to them.

Additional color matching tests included the: ability to match
picture/families of blacks, Indians and whites. Also, the child
was required to match the Indian doll to the correct picture family.

Fifty~five -Indian,€hildren from an Indian community south of
Phoenix, Arizona took part in the study as d,ld forty—)wo children
from a Nebraska tribe, half of whom were mterwewed on their -
reservation and half of whom now reside int Lincoln,! Nebraska.

A small number of Indian children from.a South Dakota reservation
were also tested. The white control group consisted of children
from Phoenix, Arizong; and Lincoln, Nebraska.

Significant differences were foundbetween the white and Indian
children on the colortmatching and salience indices. Whites were
better able to make doll families, picture.families and to match
the Indian doll to the Indian picture. . They also evince more
concern with race, and structure the pairing situation by skin color
rather than by dress or sex. Indian children, however, exhibited
slightly higher knowledge of racial terms.

Indian children exhibit lower own-race preference and ldenhFed
themselves racially less correctly than whites did. Age increases
the tendency to prefer white in both groups.

Within the Indian group, few significant differences in racial
awareness or attitydes emerge. The southwestern tribe evinces
more awareness and more accurate ldenhf'cahon, but less own=
race preference. A non-significant but consistent tendency appears
for children who have'both parents active in Indian organizations
or tribal affairs to-prefer their own race ‘more often than children
who have no parents or only one parent engaged in such activity.
These children also identify themselves racially more .correctly.

The same general pattern obtains for-reservation chlldren, although
their performance is not significantly better than- that of urban
youngsters. Neither the child's appearance nor sex contribute to
difference in awareness or attitude in the Indian group.

The lack of a significant relationship between the awareness
.items, on the one hond, and the preference and self-identification
items on the other, indicates that low own -roce preference and
self-identification cannot be attributed solely to low awareness
of racial differences; but may reflect affective responses to racial
status.

It is suggested that there are sociological sources to the misiden-
tification and lower own-~toce preference of the Indian children,
among them the lack of viable, non-menial, economic roles for
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adult Indians, and the unfavorable image of the Indian which is
conveyed by white culture, particularly the mass media.

Bralthwcnfe, George Holbrook. -Factors Related to Student
Attitudes Toward Senior High School Advisory Committees,
University of Miami, |972 76p. Advnser Dr. John W. Mcgunre.

' 73-5835

" The purpose of this study was to investigate student, teacher
and administrator attitudes toward three student advnso.y committees
created by the Dade County, Florida, School Board.” A Board
policy directed secondory school principals to nmplement the
committees in the areas.of (I) student behavior, (2) race/ethnic
relations and (3) student~administrafor communication. The study

attempted to determine relahonshlps among students' attitudes

toward the advisory committeés, and three committee control

factors which were combined with several student and school

interest factors, Advisory committee control factors were

(a) Rated committee effectiveness in dealing with student—centered
grievances. (b) Rated student use of the committees and (c) Methods
for selection of students for service on the committees,* The interest
factors were (I) students' age, race, sex, and ability to name com-
mittees, and (2) schools’ racnal/ethmc and socio-economic compo-
sition.

The study also attempted to determine whether administrator
and/or teacher attitudes toward the committees would predict
student attitudes twoard the committees. -

The Student Advisory Committee Attitude Questionnaire was
administered to 27 administrators, 52 teachers and 414 twelfth
grade students in the six Dade County Public Senior High Schools
that agreed to particpate. Student interest factor data were
obtained directly on the Questionnaire. Committee controi factors
and school interest factors data were obtained from interviews.
with selected administrators, student activity directors and student
members of the advisory committees in the six.schools.

The Clyde (1969) program for Multivariate Analysis of Variance
on Large Computers and the BMD 02R were used to analyze the data.
Findings

|. Students over I8, Spamsh-surnamed studenfs, and students
who identified all three of the advisory committees by. name have
significantly more negative attitudes toward-the advisory committees
than do their peers. 2. A majority of students cannot identify the
advisory committees by name. 3. Methods for se lecting students
for service on the committees, and the schools' racial/ethnic and
socio-economitc compositions have no significant bearing on student
attitudes toward the advisory committees. 4. Teacher attitudes
toward the advisory committees are better predictors of student

-

attitudes toward the advisory committees than are those of administrators.
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Conclusion .

The three advjsory committees ordered by the School Board of
Dade County, ﬁlonda and implemented by the senior high school
principals have not fulfilled the needs of all the students they were
created to-serve. .

Recommendations . i

- The school-lifé needs of Spanish-surnamed students and older
students should be more thoroughly ascertained and understood

if the student advisory committees are to become meaningful to them.

A comprehensive communication program regarding the student
advisory committees and the students' role in and with the committees
should be carried out in the senior high schools.

More definitive research is needed in the area of the advisory
committees. Studies should be conducted in specific schools with
the three committees evaluated as separate entities.

Research should be undertaken to define the role of the traditional
student council as it related to the roles of the student advisory
committees. |t needs to be determined if the whole aréna for
student participation in school management should be reorganized.

Burns, John William. A Comparison of Selected White with Black
Children Regarding the Development of Justice as Reflected by
Responses to Piagetian Child~Adult Political Authority Situations.
State University of New York at Buffalo, i972 139p.

72-23,518.

" The study has been designed for use .in determining the degree to
which the Piagetian developmental model is applicable to an
examination of the development of the concept of justice when this
concept is exténded to the realm of political authority. Of further
interest has been the extent to which the notion of justice is

‘associated with racial sefting.

It was hypothesized that grade level sequence would reflect
progressive development with regard to childrn’s concepts of
justice in situations where they responded to interaction between
a child and an adult authority.. It was further hypothesized that
white and black children in racially segregated public school class-
rooms would react differently. It was anticipated that the political
status of the authority in question’would affect children's responses
as would intelligence.

A series of items, based upon the Piagetian approoch to children's
conceptions of justice in child-adult authority situations, was
constructed. In order to compare children's reactions to authority
figures familiar authorities and thos political authorities most salient
to children, the policeman and the President, were represented.
The items were tested on individuals and small groups of elementary
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school children, revised, administered to 126 second, fourth, and
sixth groders, and revised again to form a Group Measure of Justice
consisting of 27 items. The items represented Piagetian justice classi-
fications to which children were directed to respond according to
the following scheme:

Retributive justive vs, dlstnbuhve justice (9 ntems)

Retributive justive vs." pure " distributive justice vs. equity (9 items) -

Expiation vs. reciprocation vs. distribution (9 items)

Within each of the classification schemes three of the authorities repre -
- sented were familiar and six were political (equally distributed between

policeman and President). AN
An Individual Measure composed of nine items. correspondmg to
each of the combinations identified above was 13 bé utilized as an

" indication of concurrent validity.

"The populohon selected for study consisted of 413 chnkdren in,
grades 2,4, and 6 attending two white and two black segregated
schools servicing the blue collar portion of an urban community.

Two children from each of the twenty-four classes utilized were
interviewed using the Individual Measure before the Group Measure
was administered to all children. Several days later abbrevnated
forms of the Cattell Culture Fair Intelfigence Tests were administered -
in half of the black and half of the white classes at each grade, level.
Findings ‘

" Chi-square analyses significant at the .05 level were utilized

in determining that there are differences between children in grades
2,4, and 6 regarding their concepts of justice in situations corres-
ponding to those examined. Findings in the retributive~distributive~
equity classification are excepted from this conclusion.

Whereas some differences associated with racial setting appeared,
the results were incansistent and the extent to which any conclusions
can be drawn is limited. ~

Evidence was produced which may be used to indicate that children
tend to perceive political authorities in interaction with children as just
more frequently than is the case for familiar authorities in corres-
ponding interaction. The President consistently. drew the largest
percentage -of highest level responses indicating that children are
likely to endorse his behavior more frequently than they endorse
corresponding behavior of the other authorities treated.

It is important not only that teachers recognize that with age
children become progressively- more discriminating when conceptuali~
zing justice-in situations in which adult authorities are interacting
with children but that they realize that by the time children reach
second grade a large proportion of them have reached high levels of
maturity in such conceptualization.

Findings regarding the degree to which children discriminate between
authorities when developing a concept of justice are directly reles unt
to the social studies programs in most public schools; however, the
decision as to how the information is to be utilized must ultimately
reflect the pedagogical and philosophic commitment characteristic
of the institutions in question.

H
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M\\Dusewicz, Russel| A'. Student ‘Attitude Factors Affecting

Achievement in the Urban School. University of Delaware, 1972.
24lp, 72-20,521.

America's urban centers represent a major source of neglected and
underdeveloped human resources. The tragically inferior quality of
elementary and secondary education, typical of these areas, serves
as a primary contributor to the social and economic determinants
which have created this-condition. Today, more than ever before,
education is being charge with substantial responsibility in the
shaping of society. With this responsibility comes a challenge: ;
the challenge of satisfactorily-educating the urban child who begins
school.at a relative disadvantage, and continues to extend this
deficit to a chronic state af underachievement terminating generally
in educational and occupational failure .

To accept this challenge first requires a determination of student
attitude fectors which.affect student achievement within the urban
schoo!, and the relative extent of their influence upon it.

This initial step, as it concerned student-centered factors affecting
student achievement, was the primary concern of the present study.

A student attitude questionnaire, containing forty~five variables
that were developed on the basis of the results of a Pilot Study, was
administered in December to a sample of 1782 fourth and sixth graders
of a fairly typical urban school district. The Comprehensive Test
of Basic Skills in the fourth grade and the California Achievement
Tests in the sixth grade were ‘administered in October and May
af the school year. Stratification of the sampleby |Q, SES and
race, was undertaken and separate analysis performed where statis~
tically significant inter-strata differences were indicated.

Fdctor analysis of the forty-five questionnaire variables yielded
five factors corresponding to five originally kypothesized constructs:
Family and Hame Environment: Self-Cancept; Peer Group Effects;
Attitude Toward Teacher; Attitude Toward School in General.

A tatal of thirty-twa variables which loaded most highly and uniquely
on these: factors were then combined appropriately inta summated
factor scores. The factors were then used as predictor variables

in separate step-wise multiple linear regression analyses with pre-
post student achievement gains in reading, language and arithmetic
as the respective criterion variables. Results indicdted the emergence
of ﬂ}e Attitude Toward School in General Factor as a consistently
significant predictor in all three achievement areas, with the Self-
Concept Factor and the Peer Group Effects Factor achieving spech
significant predictive relationships for reading achievement gain a id
languuge achievement gain, respectively.

{>eneral ¢onclusions were drawn from these results, und a discussian
ot the findings followed in terms of {imitations of the methodology and
homegeneity of the.compla.




45, Feeley, John T. Interest Patterns and Media Preferences of Boys
and Girls in Grades Four and Five. .New York University, 1972.
180p. Adviser: Professor Charles F. Reasoner. 72-20,628.

This study sought to identify and describe the interest patterns and
media.preferences (print and television) of 532iboys and girls in grades
four and five by subjecting their responses to an, interest inventory,
developed by the investigator, to-separate factor analytic and analysis
of varignce procedures. The former ;Srocedur'es were usel to cluster
degree -of-interest responses into Iarger groupings that could be
~ rank-ordered to describe the interest pat* rns of the sub-groups; the latter
procedures were used to compare the cluster scores of the sub-groups to
see if they varied according to race or sécioeconomic status. Sex as
a factor was determined by inspection of boys' and girls' rank -order
patterns. Socioeconomic classifications (SES) were determined by
the Index of Socioeconomic Status. ' ) AN
. The results may be summarized as follows: . ' . N
.|, Boys' responses clustered into eight groupings, here presented
in rdnk-order of popularity-sports, excitement-fantastic, recreational, {
excitement-realistic, informational, fantasy-comedy, social empathy, ‘
. and artistic. )
2. Girls' responses clustered into nine groupings; in rank order,
they were-social empathy-fun and excitement, fantasy, social
empathy-people and problems, recreational, habbies-artistic;
excitement-realistic, social studies, science, and sports.
3. Race-accounted for statistical differences that did not prove.
to be subs! intive since the interest and media preference patterns
of the blacks and non-blacks were very similar.’ |
4, Socnoeconomlc status accounted for statistical differences
between some of the cluster scores of the sub-groups, and one of ‘
these differences (fantasy) appears to be substantive since the higher
scores for the fantasy clusters registered by lower-SES boys and gui'ls
_were reflected in their interest and preference patterns.
5.. Separate, across~clusters analyses of variance of the Read and .
Watch preference scores revealed that girls had a Read score that
was significantly highet'than that of the boys; SES | non-blacks.had
a Watch score-that was sugmflcantly higher than those of the other 1
two SES levels. \
6. Analyses of variance, repeateé measures design, of the Read
©len and the Watch preference scoreswof all the boys and girls for their
respective cluster revealed higher Watch than Read scores for
every content cluster.
Conclusions
|. Sex continues to be-a major detzrminer of middle-grade children's
interests. Boys like sports, excitement, and informational content
while girls prefer social empathy, fantasy, and content dealing with
their recreational interests. Boys are least interested in- fantasy, social
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empathy, and artistic content; girls are least interested in sports,
science, and social studies.

Since the boys' and girls' media preference patterns closely
resemble their interest patterns, it would seem that Kimmelweit's
hypothesis that children have an undérlying pattern of interests
that extend through all media has been confirmed.

2. Race does not seem to be an important factor affecting

. children's content interests.

46.

3. Socioeconomic status does appear to be a factor influencing
children's interest in fantasy. Lower=SES children prefer fantasy
more than do middle-and higher-SES children. .

4. "Girls prefer to read more than do boys; lower=SES non-blacks
préfer to watch more than do middle=- or higher-SES non-blacks.

5. Both boys and girls prefer to watch rather than to read all
types of content described by the clusters.

6. Schramm's theory that children look to print to satisfy informa-
tional needs and to television to satisfy fantasy and entertainment o
needs was-partially supported in that within the Read preference
patterns-some informational clusters ranked higher than they did
in the Watch preference patterns even though, cluster for cluster,
‘the Watch scores were significantly higher than the Read scores:

7. Because of the racial and SES characteristics of the sample,
it may be possible to generalize the findings not only to similar

suburban communities but also to Iorger urban centers like New-
York City.

lannuzzelli, Robert D, Education for the Disadvantaged in

France and the United States. Miami University, 1972. 125p.
73-1316", ‘ '

Education for the Disadvantaged in France and the United States
_1s a descriptive study which utilizes an adapted version of Eichhorn's
socio~psychological model to analyze and interpret the behavior of
the disadvantaged child in France and the United States and to
propose guidelines for his education in both countries.

Objectives of the Study

(1) To analyze and interpret the behavior of the disadvan-
taged child in France and the United States. (2) To show that
the behavior of the disadvantaged child in France is similar to
the behavior of the disadvantaged child in the United States.

(3) To formulate guidelines for education that meets the needs
of the disadvantaged in France and the Umted States.
_Proceduro

An adapted version of Eichhorn's socao-pzychologlcol model I3
used as a basis for analyzing and interpreting the research findings
and writings of selected French and American psychologists,
sociologists, and educators on the behavior of the disadvantaged
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child. This behavior is described os having two dimensions, an
environmental with cultural, socncli and economic factors, and
a personal dimension with physncall cogmhve and affective
factors. It is from this description ‘that it is determined that
» the behavior of the French and American disadvantaged child is
similar. = - LT -
Similar to the technique used b)’)ElCthl‘n when he constructed
a model for the middle school, thig study uses the property of
lsomorphlsm to formulate gundehnes for the education of the dis-
advantaged child in France and the United States. Education is
described as having the same two dimensions and six factors as
. behavior. The guidelines for these dimensions and factors are
_ determined by the corresponding dimensions and factors of the
dlsadvantaged child's behavior.
Assumptions -
(1) That behavior can be explained in terms of Eichhorn's mode!.
. (2) That needs can be deduced from the variance between actual
behavior (as explained in terms of the model) and that which is
expected by dominant society. (3) That the societies of france .
and the United States have the philosophical need to provide truly
. equa! educational opportunities-for all their citizens as well as
the practical need to develop their human resources. (4) That the
major objective of public education is to meet the philosophical °
/ and practical needs of society and the environmental and personal
needs of all the students. (5) That the behavior of the disadvan-
taged as well as the ‘norms of society from which thisbehavior
diverges is accurately described by the selected French and American
sociologists, psychologists and educators.
No attempt is made to canvass, describe or evaluate current
education practices for the disadvantaged in the public schools
in France and the United States. The guidelines are limited to,
conclusions deduced from the description of the disadvantaged; child's
behavior. /
The stidy is sngmf‘cant because of the importance of the problem
of meeting the needs of the disadvantaged in France and the United-
States. Removing.the problem of educating the disadvantaged from
thé confines of racial, religious, ethnic and even national considera~-
tions gives @ broader interantional perspective to what has been con-
sidered in both France and the United States a strictly national problem.

Q\v‘




47,

Pa)
B

Katz, Marlaine Elizabeth Lockheed. The Effect of increased
Classroom Participation on Lower Class Students' Sense of
Attitucinal Modernity: An Exploratory Study.

Stanford Uniyersity, [972. 72-20,814.

Researchers investigating attitudinal mcJernity have characterized
it along a variety of dimensions. - One dimension common to these
characterizations is the individual's sense. of control over organizational

" institutions affecting his life, A consistent finding of these studies

-

is that lower status individuals hold attitudes reflecting a low sense
of control over such institutions. Other research has documented
that a task experience can produce a relevant attitudinal change,
and that this shift in attitude is generalizable from one context to
another. This study investigates I) the relationship between a
child's position in the power and} preshge order in the classroom
academic environment and the same child's degree of attitudingl
modermty, and 2) the relahonshlp between a lower status child's
expenence of an incréase in power and prestige in the classroom
and an increase in that child's attitudinal modernity. < J

One hundred eighty sixth grade students in four integrated lower |
income schools were [) observed.in the classroom, 2) administered‘
a queshonncure and 3) interviewed. Task-relaied academic -
discussions were observed.. Student power and prestige in the
classroom was measured by the number of task-re lated comments
contributed by the student. The observers coded verbal behavior into
four modified Balesian categories: performance outputs, action
opportunities, positive evaluations and negative evaluation. .
Student hand raising was also recorded. The questionnaire asked
for student background information, and included items measuring
degree of general student attitudinal modernity, sense of poliﬁcal
control, sense of occupahonol control and expecfohon for success.
The interview protocol included items measuring student sense of
control over the classroom, fhe school, future schooling, future
occupation and the government. At two schools the data set was
collected once; at the other two schools, the data set was
collected at two time periods in order to measure change. ’

Scales measuring sense of political zontrol, sense ofioccupational
control and general modernity were developed from items on the
questionnaire. Scales developed from the interview items were
discrete methodological reasons.

The results indicate that, “first, there was a strong relationship
between power and prestige in classroom academic discussions and

- attitudinal modernity. High verbal initiation-was positively

associated with high sense of control in the areas of occupationul
control, general modernity and expectation for success. Sence of
political control wus not related-to high verbal initiution,
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Second, there was no. relationship between change in power and
prestige in the classroom academic discussions and change in
attitudinal modernity. Increase in verbal initiation was.not -
association with increase in sense of control on any dimension.

Status characteristic theory suggests that certain external status
characteristics, such as race, sex, and social class, might relate
to the sense of power and prestige order of individuals engaged in
group discussions of academic material.—Externclstats characteris- = T
tics were found to be useful predictors of verbal initiation; after !
controlling for their class status, relationship between verbal
initiation and sense of control was significant orly for the dimen- ..
sion of occupational control. In schools where measurements
were made twice$ being low on the status characteristics "race " .
and "sex" related'to decline in verbal initiation, while being .- ‘
low-on the characteristics "race " and “"social class" related to
decline in degree of attitudinal modernity.

Membership in certain classrooms was a significant predictor
of change in attitude. Classroom membership was a more signifi-
cant predictor of change for low income students than for their
middle income classmates.

This study demonstrates the powerful effect of the external
factors in determining what occurs in schools, both in predicting
the student participation in academic:discussions, and in deter-

.mining the attitude of students. It also suggests that classroom

interaction patterns merely suggest differentiations occumng in
the larger society. 2

Matthies, Bernard Dean. Indegehdence Training, Hostility, and ‘
Vclues as Correlates of the Achievement of White and’ Indian Students.
The University of Nebraska Teachers College, 1965. 132p.

Adviser: Professor Warren R. Baller. 65-10, 788.

Four cultural groups == Omaha Indlans Wmnebogo Indians, and two
groups of white subjects represenfmgﬁ;shng cultural environments -~
were utilized in this study for the purpose of determining: 1) the
relationship between a student’s lacademic achievement and each of
three independent variables -- independence training in childhood,
the student’s manifest hostility, and his achievement value orientation;
2) the differences in independence training, hostility, and achievement
valye orientation.among the different cultural groups; and 3) the
sin{il\oYty between Indians and whites living in:the same community
with respect fo the three main independent vafigbles.

One hundred four male students enrolled in grodes six, seven, and
eight served \sub|ecfs for this study. Also included as subjects
were the 104 mothers of the students. An initial investigation was.
conducted fo detem}\e the applicability of the measuring instruments.

An Achjevement Quohent wds obtained for each student by
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computing the ratio of his'deviation score on the Porteus Maze
Test to his deviation score on the S.R.A. Achievement Test.
Measures of hostility and values were obtained for each student
with adapted versions of Siegel's Manifest Hostility Scale
and Kluckhohn's schema for assessing value orientations.
The mother of each student was individually interviewed to
obtain responses to an adaptation of Winterbottom's index
of training in independence arid mosfery
Nine major hypotheses wére tested using the Pearson r,
analysis of variance, and t-tests. \ ‘
Results - \' >
I. Six of the thirty-two coefficients, obtained mcorrelohng the
students' academic achievement with the independence trcumng
variables were significant. Five of the six correlations were;
negative. |
2. None of the correlations between the students' hoshl:fy
and their achievement was s:gmf‘c?:nt - ,’
3. Ahigh posmve correlation between achievement vawes
and achievement performance was found for white students in

- Blair; a high negative correlation was found for Omaha lndlan

students. /

4, Significant differences were found among the four groups
on six of the eight measures yielded by the independence training
queshonncure. /

5. Student subjects were found to represent four distinct populations
in terms of the hostility they revealed, No differences were found
with regard to the achievement value revealed by the'students.

6. A significant similarity between white and Indian.morhers
in the Winnebago community, as compared to other white mothers, was
found on only three of the eight independence trajning measures.

7. Asignificant similarity between white and |ndian students
in the Winnebago community-was found only for ?namfest hostility.
Conclusions

Differences among the four observed groups inHicate that,
for these groups, whité’mothers are more demanding, expectant,
and intense in the training of their sons than are Indian mothers,
and Indian students reveal more hostility than do white students.:
The white population of Winnebago is.no more like the Winnebago
Indians than are other whites with the exception of the amount of
hostility revealed by the ctudents. -

No significant relahonshlp was found between the mdependence
training a student receives in childhood and his academic achieve-~
ment, and no differences were found among the four groups with
regard to achievement value erientation. Further research soomns ’
to be desirable to determine whether the operation of extrafamilial
influences significantly modify the relationship between independence
f}ajning and achievement, und lo determine whether the achievement
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revealed by the Indian students is in fact a measure of introjected
cultural and familial values or a reflection of fantasy resulting
from adverse cultural influences.

h

Paavola, James Carroll. A Conceptual and Experimental Analysis
of the Effects of Séhool Réwards on Children's School Satisfaction.
The University of Texas-at Austin, 1972, 149p.

Adviser: Beeman N. Phillips. 73-7612.

An alternative interpretation of the school performance~
school satisfaction relationship was conceptualized and served
as the basis for this study. The study was concerned with deter-

“mining theeffects of experimentally increased teacher manipulata-

ble rewards on pupils' satisfaction with their overall school
experience. Satisfaction with school was assessed.by means of
adapted versions of the. Michigan Student Questionnaire and the
Student Opinion Poll. These tests were administered to 225 fifth
and sixth grade Adglo-American, Mexican=American, and Afro-
American pupils. On the basis of their low scores on these
measures of school satisfaction, sixty pupils (thirty experimental
and thirty control) were selected for inclusion i thé experimental
aspect of the study. Behavior modification-based triadic teacher
consultation was employed to systematically increase rewards for
the thirty experimental.pupils. The resultant increases in the
experimental pupils' school satisfaction scores were found to be
statistically significant when compared with those of the control
group. Further analyses of these results revealed significant
increases in school satisfaction scores for female and Anglo~
American pupils, but not for male or Mexican-American pupils.
Significant increases were found for both. fifth and sixth graders.
Severdl correlates of school satisfaction were also investigated.
Significant negative correlations were found between standardized
achievement sub-test scores and school satisfaction. No signifi-
cant correlations were found between GPA and school satisfaction.
Females were more satisfied with school than males; fifth graders
were more satisfied than sixth graders. There were no significant
differenc s in reported school satisfaction for Anglo~American,
Mexicon-American and Afro~American pupils. The results of
this study lend support to the above alsernative interpretation of
the schoo! performance=school satisfaction relationship, and

to the efficacy of the use of behavior modification-based triadic
teacher consultation as an expenmenfal intervention technique.




50. Pink, William Thomas. Social Class, School Status, Student //

Comment, and the Educational Experience. University of Oregory,
1972, 2l0p. Adviser: Grace Graham. 72-28,175.

/

~ This study is an analysis of the influence of a student's socfal class

vis=a-vis his status in school upon his attitudes and behavigfs. Two major

theoretical perspectives are compared and contrasted in te4ms of which

best interprets the student's in-school attitudes and behd&xors and post-

school pursuits.

~ An analysis of the findings of several researchers: who subscribe to

the social class perspective (e.g. Ho“mgsheod |94? Lynd and Lynd,

1929) reveals eight specific domains of student experience as of major

importance in the school milieu (i.e., The Academlc Arena, Self-

Evaluation, Affect Toward School, Extracumculor Activity, Parental

Influence for College Attendanceé, The Peer Group, and Delmquens;)c)(/

Researchers have argued that the impact of social—clg m be

found in these domains. That is, social-class oriented researchers T .

contend that a student's social status is most influential in determining

his school-related attitudes and behaviors.

In challenging the traditional emphasis on social class, several

contemporary researchers (e.g. Hargreaves, 1967) have argued that
. the student's official status in the school is a strong indicator of
his school-related. attitudes and behaviors. Still others (e.g.,
Stinchcombe, 1964) have argued that school status is, in fact, a
better indicator than social class. .

The study systemaﬁcolly examines the three hypotheses arising
from-the previous research. First, that a student!s social—class
origins are a good measure of his m-school attitudes and behaviors.
Second, that a student's school status is a good measure of his -
in=school attitudes and behaviors. And third, that a student's
school status is a better measure than his social class of the same
attitudes and behaviors.

Data for the study were drawn from the Marion County Youth Study,
an ongoing longitudinal investigation of adolescents in the Pacific
North-west. In 1964, a 25 per cent random sample of 309 male
sophomores was taken from c total population of 1227 enrolled in
the high schools of Marion County, Oregon. Interviews conducted -
by project staff members and questionnaires were used to gather
information over a wide range of demographic, school, family,
peer,. and work variables.

The data indicate relatively weak support for the position
taken by the reseorchers subscribing to the social-class perspective .

A student’s school-related attitudes and behaviors are clearly not a
function of his social class origins (as measured by father's occupation).
Far stronger support is found for the school~-status interpretation

(using grade point average as the measure of stotus). The school ~status

perspective is then refined in terms of a complex measure of student

A
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commitment to the school. A four-factor index of commitment
comprising grades, college plans, self-evaluation, and extent
of extraqurﬁcular»pgrﬁcipaﬁon is found, however, to be no more
predictive than the single-item measure (i.e. GPA) of student
attitudes and behaviors. Although GPA is the most powerful
single~item measure, the concept of student commitment has,
it is reasoned, considerable theoretical utility. T

In analyzing the students' post-school pursuits, a somewhat -
different pattern emerges. Whereas commitment is found to be
significantly related to career options {the higher the level of

student commitment to the schocl, the greater the likelihood of

-college attendance), social class assumes some importance by

modifying the relationship between commitment and career .
Finally, some comments are made concerning the implications
of the investigation in terms of .alternative grading and grouping
practices.

Ramsey, Gene Albion. Self-Disclosure Patterns Among Selected
Black and White High School Students. Auburn University, 1972,
84p. Adviser: Hugh H. Donnan. 72-23,627. »

The present study explored self-disclosure patterns as measured
by the Jourard Self-Disclosure Questionnaire among selected high
school students in terms of race, sex, and socio-economic backgrounds.
The study further investigated seif-disclosure trends of students with
key relationships within the school setting, namely, peers, counselors,
and teachers. ] '

Two hundren juniors and seniors (100 blacks und 100 whites) in three
high schools in East Alabama were matched for race, sex, and socio-
economic status and were given a modified version of the Jourard
Self-Disclosure Questionnaire. Eight criterion groups (N=25) were
established. .

Questions asked in this study were stated in the form of one general
research hypothesis, namely, that self-disclosure scores among a
selected sample of high school stqﬂents are significantly (p < .05) related
to race, sex, and socio~economic status. An attempt was made o further
delineate answers to these questions:

|. Are self-disclosure patterns of male and female biack and
white students significantly different?

2. Are broad socio-economic background differences related to
differences in self-disclosure patterns among students ?

¥
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3. Are race, sex, and socio-economic status important discri- X ‘
minator variagbles in students' hierarchical preferences of target-
persons (male friend, female friend, school counselor, and teacher)
for self=disclosure-? g |

A 2 x 2 x 2 factorial analysis design and critical difference .+~ ‘

- scores were used to determine differences in self-disclosure scores: \ |

52.

An analysis of variance of total self=disclosure scores suggested !
that whites disclosed more than.blacks, and females disclosed more \
than males, Socio-economic status was the only variable fhat was 1
nonsignificant.

An inspection comparing group means indicated that the followmg
disclosure patterns emerged among the four target-persons in rank
order from high to low: (l) female friend, (2) male friend,

(3) teacher, and (4) counselor,

—
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Robertson, John Wii;lliam P;yton. A Study of the Attitude Changes

of the Participants in an Intercultural-Education Program as Measured
by the Gillette Racial Attitudes Test. University-of Virginia, 1972.
133p. Adviser: Dr. Richard L. Beard. 72-26,269.

—
——

This study was concerned with-the.effects of an intercultural education
program on the attitudes of black and whlte high scheol students.
The study was designed to determine:

Whether or not the attitudes of participants in the intercultural
education program changed in the direction of increased tolerance
for-each other.

The study was limited to 48 participants; 12 white students and
12 black students in an experiemental group and |2 white stydents and
12 black students in‘a control group. They were randomly selected.

A racial attitudes test was administered as a pretest and posttest
to all progiam-participénts to afford measurement of changes in
tolerance among those in the experimental groups and to show contrasts
made between experimental and control groups. The spec:f’ﬁ analyzed
was the mean change in racial tolerance between a pretest and posttest
administered to each S. The t test was chosen to test three hypotheses

,and the E used the .05 level of confidence as a basis of rejection.

-

|
Although the experiment showed that no statistical support could be |
found for the stated hypotheses at the chosen level of confidence the
E made certain observations which indicated intercultural education
can change racial attitudes in the direction of increased tolerance.
_The conclusions drawn from the findings were: ‘
"1. There was no slg\chant change in the attitudes of participants
during the Intercultural Education. Program.
2. Based on the observations of the E, intercultural education
can be instrumental in reducing tension and conflict among social
groups. 1
|

!




3. There is a need for inter cultural education ‘in public high
school systems where social group settings are predominately ones
of racial separateness.

53. Saba, Robert George. The Effects of Two Behavior Modification
Techniques on Behavior, Attitudes and Grade Point Avérages of
Fifth and Sixth Grade Pupils Identified as Gonhsistently Off Task.
University of Southern Mississippi, 1972. 97p. 73-5579.

Statement of the Problem: This study was conducted to evaluate and
compare tne effects of: (I) Model-reinforcement group counseling
with consistently off-task fifth and sixth grade pupils, and (2) Model-
reinforcement group counseling in combination with classroom behavior
-management with consistently off-task fifth and sixth grade pupils.
~ Sample: The sample population was chosen from three elementary
schools in Hattiesburg, Mississippi and two elementary schools in
Forrest County, Mississippi, which had a combined enrollment of
.approximately |,100 pupils in the fifth and sixth grades.

- Procedure: The administrations of the schocl-systems of Forrest
County,”Mississippi and Hattiesburg, Mississippi indicated sc¢hools
whic contamed a large_number of-pupils with consistently off-task
behdvior. The schools which were chosen-to participate were from
pre/dommontly lower socio-ecoromic areas. Fromi thesé schools, a
_total of sixteen teachers of fifth and sixth grade pypils were-randomly
assigned.by groups of four to one of four experimental groups: model =
reinforcement, model-remforcement in combination with classroom
behavior manageiigat, placebo control group, and no treatment control
group. Selection of pupils in each group was based on the teacher's
identification of the’ 'tWielve most consistently off-task pupils in her
class. This list of twelve was reduced to six through the systemafic
rating of behavior by a trained- c,,,lassrcqm observer.

Preceding the start of treafmerit; *fjs i€ doctoral students recei ved
training in the Madsen observahorr techmque and classréom behavior
management techmque, as well as in facnhtahng a model-remfor\.emenf

. group. These counselor-consultants were then randomly assigned to
each of the treatment groups. Teachers who were randomly ‘chosen to
participate in the combination treatment were also pretrainéed in'the
Madsen observation technique and classroom behavior management
technique.

Treatment in Group E|, the model~-reinforcement group, consisted
in removing the six chosen pupils from the regular classroom and
reassembling in a vacant classroom. The groups met for one-half
hour per week for ten weeks. The sessions were spent in the modelmg .
of appropriate classroom behaviors by a chosen leader of the group; wh
was immediately rewarded for his successful performance of the,torget /
behaviors. Following the.modeling, the entire group prachcéd\the
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modeled behavior according to ¢ prearranged schodule which progressed
from fixed interval to variable interval to intermittent. The successful
completion of any practice behavior was rewarded. Rewards consisted
initially of candy and verbal praise, but progressed to verbal praise
alone by the second session. P

In the combination treatment of model-reinforcement with classroom
behavior management (E2), in addition to allowing six of their pupils
to undergo group treatment, the teachers used the Madsen classroom beha-
vior management approach in their classes. Utilizing this management
approach, each teacher verbally rewarded any on-task behavior
or ignored the off-task behavior. In effect, the goal of this combination
treatment was to.provide training in the appropriate on-task classroom
behaviors, &nd then to provide reinforcement for the expression of on=-
task behavior in the classroom.

In addition to a no treatment control. group, a placebo control
of career education lessons was also utilized. This group served
as a control for the possibility that any special attention or non- .
specific treatment given a group_ may, by itself, be responsible for~ —
a significant finding. _ .

In order to evaluate the effects of the experiment, the following
data procuring procedures were followed at the beginning of the study
and at the culmination of ten weeks of treatment:

|. Observations of classroom on-task and off-task behavior for all
four experimental groups; ’

2. A Grade Point Average Form completed by all teachers; and
3. Scores on the Demos D Scale as a measure of attitudes toward
school . ’ : -
Following the treatment period, the data were treated statistically
by an analysis of covariance. In instances when significant differences
were indicated, Dunn's test for multiple comparisons was employed to

determine between which groups significant differences occurred.
The five percent level was accepted as statistically significant.
Findings: The findings indicated:

\k. On the variable of on=task classroom behavior, improvetnent
occurred at the .0l level of significance between the model-reinforce -
ment\group as compared to the control groups.

2. On the variable of on-task ‘classroom behavior, improvement
occurred at the .0l level of significance between the model-reinforce~
ment group in combination with classroom behavior management as
compared to the/control group. - .

3. On the variable of grade point averages, improvement occurred
at the .05 level of significance between the model-reinforcoment
group in combination with classroom behavior management as compared
to the no treatment control group. '

4. No statistically significant differences were found between: .

a. ‘the model-reinforcement group and the control groups on the
variable of grade point averages; b. the treatment groups and the
control groups on the variuble of attitudes toward school;

[4
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c: the treatment groups when compared to each other,

Conclusionsions: From the results of this study it appears that when
consugfenﬂy off-task fifth and sixth grade pupils of predominantly
lower socio~economic areas are (I) given the opportunity to porticipate
in model-reinforcement groups or (2) given the opportunity to pdrticipate
in model-reinforcement groups in combination with classroom behavior
management, on=task behavior increases. Further, when given the
opportunity to participate the combination technique, grade point
overages also increase.

Schuster, John Robert. Anomie, Aspirotions, ond Delinquency:
Implications for Education. The Unlversn'y of New MeXICO, 1972.

150p. 72-30,735. :

The problem of this study is how can youth who hove accepted devignt:
behavior as a pottern be identified. This study investigates relationsh{ps
omong anomie, aspirotions, delinquency, and educotioral achievement,
and it theorizes that students who are not anomic, hald Righ aspirations,
and achieve normally in school will not exhibit deviant behavior as a
pattern. The antithesis of the theoreticol stotement is also proposed.

“ Eleventh grade students in two Albuquerque Senior High Schools are
used as the sample. Subjects completed a questionnoire that included:
() information on gresent sociol class, (2) information on student
aspirations, (3) the Srole Scale of Anomie, ond (4) the Nye=Short
Delinquency Self-Report Scale. From the questionnoires and the
cumuylative records of the schools, dato on six voriables are submitted
to various statistical techniques: analysis of varionce, interaction
onalysis, onalysis of co=variance, chi square, and steowise linear
regression. '

Doto results indicate tentative support for the theoretical statement
and its antithesis. The findings indicate thot anomie, low aspirations,
and low school achievement are significantly reloted to the frequency of
commission of delinquent acts. The dato further indicote that subjects
who are anomic have significantly lower absolute aspirations, signifi-
cantly lower intelligence .and school achievement, and significantly
higher delinquency scores than subjects who are not anomic. No
relationships between sociol closs and delinquency and between social
class and school achievement are found. Significant relationships
between low social class ond anomie and between low social class ond
low aspirotions ore indicoted by the dato. ¥

The study concludes thot a regression equation for the identificotion
of students prone to deviont behavior would be an inoppropriate
medsurement technique. |dentification of youth ‘prone to deviant
behavior might be occomplished using the variables of anomie, aspi-
rations, and school ochievement covaried with intelligence.

Fdrther research is su;%ested to determine if such an identification

7

procedure would be re ioble. /
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Shanahan, Judith Mearney. The Effects of Modifying Black-White
Concept Attitudes of Black and White First Grade Subjects Upon
Two Measures of Racial Attitudes. University of Washington, 1972.
[12p. Adviser: Professor Ambrose A, Clegg, Jr. 72-28,664.

Assuming a relationship between culturally induced connotations
for the colors black and white and attitudes toward black and white
persons (Williams, et. al., 1964-1971), this study attempted to
neutralize fhemsa:.l%]zects' connotations for black and white objects
(animals and toys) using a positive/negative reinforcement schedule.
Following the color modification procedure the sub|ec.ts were tested
for transfer of color modification to racial attitudes. The individually
administered Preschool Racial Attitude Measure |1 tested for transfer
of color modification to preference fér racial figures which differed
only in skin color (black, whité). The group administered Pick=A~-

" Class Test measured transfer of color.modification to preference for-

classroom rdcial composition (teacher and pupils).
To explore the relationship between color connotation modification
and racial attitude change a 2x2x2 randomized Posttest=only Control-

Group Design was used. The three variables of treatment (experimental,

control), 'sex of the subject, and race- of the subject (Black, White)
were examined as they affected three dependent measures: Color i
Meaning Test || which measured black-white color connotations, '\
and the Préschool Racial Attitude Measure |l and the Pick=A-Clas
Test. Fifty=six.black and white (28 black and 28 white) first grade
subjects were randomly chosen from the total black and white first:
grade membership of five Northwestern urban multiracial Ccthollc
elementary schools. Subjects were r‘ondomly assigned to snx .
trained experimenters within schools. FEach subject was seen four
times over a seven week period. '
Results of this study indicated that a posmve/negcmve reinforce~
ment procedure was successful in modifying experimental subjects'
black-white color connotation. Race was a significant factor in
color connotation modification with black subjects demonstrating

. a more positive connotation for the color black and a more negative

connotation for the color white than white subjects.

Successful black-white color connotation modification, however,
did not significantly modify experimental subjects' racial concept
attitudes as measured by the Preschool Racial Attitude Measure Il or
the Pick=A-Class Test. Race of the subject and the interaction
between treatment and race were significant factors in racial
attitude change as measured by the Preschool Racial Attitude
Measure |l. As a result‘of color connotation modification black
subjects demonstrated a more positive aftitude toward black person:
and a more negchve attitude toward whlte persons than did white
subjects. *

Possible explanations for nonsignificant rccicl attitude change
by treatment on either the Preschool Racial Aftitude Measure |l or

1




the Pick=A-Closs Test included: the study's minimizotion of situational
transfer between the black=white color connotation modification
procedure’ond the racial attitude procedure. A second factor affecting
the failure of successful black=white color connototion modification
to significantly alter racial concept attitudes may have been the -

" supportive multiracial nature of the subjects’ classrooms.

Silvino, Philip James._, A Comparative Study of Social Values of
Elementary School Children According to Sex, Grade, School, and
Socioeconomic Level. Ohio Univérsity, 1972, 125p.

Adviser: Dr. J. Melyin Witmer. 73-12,649. )

The purpose of this study is to determine whether significant
differences exists in the measured values of elementory school
children in grades four, five and six in relotionship to the variables
of sex, grade, parochial school and public school students, and
socioeconomic level as measured by the Social Values Inventory(SVI).
A total of 555 children from two public schools and two parochiol
schools from o small city in eastern New York State were odministered
the SVI, a twelve item open-ended questionnaire designed to elicit
a variety of value or value related statements. The twelve questions
of the inventory have twenty code unit responses. The responses to
the.inventory were content analyzed and then ccided using 22 cate-
gories consisting of 20 value categories plus o non=value ond a no
response category. The 20 value categories used for cnclysxs in
this study .included intellect, educotion, religion, heclfh pleasure,
ethics, lmcgmchon, security, mctencltsm, mdependence, occupation,
groups, power, stability, achievement, service, equolity, environment,
harmony, and dignity. Chi-square statistics were colculated to test
the four hypotheses. In coses where the total chi~square was signifi~
cant at the .9l level, individual values were examined by the use of
chi-square to see which volue categories seemed to be producing the
differences. The Occupotional Scale of Hollingshead's Two-Foctor
Index of Social Position cotegorized the sample occording to socio=-
econoniic level.
The findings of the study .show that male and female students do
differ in what they consider important os measured by the SVI.
The value categories that seem to produce the differences are pleasure,
materialism, occupation, achievement, ond environment. Students
in grades four, five and six differ in whcf values they consider impor=
tont as meosured by the SVI. The value categories that seem to
produce the differences are religion, health, independence, ond
- ~achievi  at. Parochial school and public school students differ in
s what vo. s they consider importont as measured by the SVI. The v lue
category of equolity seems to produce the difference.
Based on the findings of this study certain recommendations for
v further study seem appropriate: ) -
(I) Samples from various geographicol parts of our country

e

o might be conipared for similarities and differences in volues os
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might students from urbon, suburbon, ond rurol oreas. Other

studied.

(2) A longitudinol study would be helpful in determining whot
volues moy chonge over o period of time.

(3) A study comporing the volues of students of different 1. Q.
levels moy help to explore more thoroughly the volues domoin.

A similor study comparing the volues of high ochievers with the
volues of overoge ond low ochievers moy hove educotionol’
implicotions for grouping ond curriculum.

(4) A study of cross~sectionol comporisons of volues of students
in different subject motter oreos ond grodes, other thon those
investigoted in this study, might be undertoken..

(5) A study thot would use Hollingsheod's Two=Foctor Index
of Sociol Position to include occupotion ond educotion of the
heod of the household should be undertoken.

) ' religious ond ethnic groups ond the race foctor could olso be

57. Simonson, Hono M. The Relotionship of Television Progrom

Content ond Socioeconomic Stotus to Aggressive Behovior.
Columbio Universit§, 1972. 169p. 72-20,066.

The objective of this study wos to determinewhether boys of lower
SES differed from boys of middle SES in their expression or inhibition
of overt oggression, after observing either violent or fomily=-life
television progrom content.

Three hypotheses were tested: ) Lower SES boys will be more

oggressive thon middle SES boys ofter viewing television progrom content

-whether of o violent or of o fomily-life noture; 2) Among the lower
closs boys, thete will be more oggression ofter viewing fomily=-life
television>content thon ofter violent progrom content; 3) Among the
middle—closs boys, there will be no difference in oggression due to
télevision progrom conditions. The study olso investigoted the dimen=
sion of internality-externolity ond its possible relotionship to oggres~
sion. A fourth hypothesis predicted thot externol boys would be more
-oggressive thon internol boys.

Subjects were 96 block preadolescents, 48 low SES ond .48 middle
SES.Stimulus moteriol consisted of full length television progrom~
content. Violent fore consisted of two different episodes from the
police*odventure progrom,. Felony Squod; fomily-life progrom content
consisted of two different episodes from the Leove It To Beover series.
Subjects from eoch SES group were rondomly ossigned to view one of .
the four television film progroms. Immediotely ofter the viewing, two
independent observers roted the subjects for twenty-minutes on physicol
ond verbol oggression. The observotion method wos o behovior
frequency=counting techmque where eoch subject in o group wos
olternotely observed in smoll time units.

A 2 x 2 x 2 onolysis of vorionce(S ES x televnsnon progrom content x
episode nestled within fi!m type) wos performed on the doto. Controry

to prediction, results for hypothesis one showed no significont differences

in ogyression oetween the lower~closs ond'middle-closs groups.
The second hypothesis wos not supported—-there were no significont
differences in gggressiobbetween the lower—~closs boys who viewed




fomily=life progrom content ond those who viewed violent television
content, However, for the third hypothesis, the prediction thot there
would be no difference in oggression between the middle=closs groups
due to differentiol exposure, wos supported. The fourth hypothesis,
tasted by o product-moment correlotion, showed no relohonshnp
between mternoluty externollty ond oggression.

In discussing results, it is pomted out thot nonrejection of o “null
hypothesis does not necessorily deny the volidity of the hypothesis.
Severol foctors moy hove contributed to the findings. With regord
to hypothesis one, considerotion is given to the possibility thot:
sociol closs per se'is not os relevont o factor in overt oggression os
ore.the concomitonts of sociol closs = oggressive hobit strength
developed through child=reoring potterns.

Possible explonotions for the non=confirmotion of the revglution

of rising expectations theory, hypothesis two, ore thot o single

exposure to the television film stimuli moy not hove been/ufficient to
evoke oggression, ond thot the lock of o suitoble torget/moy hove
prevented subjects' oggression from being vented. .
In hypothesis three, where there wos no difference 7 oggression
ofter viewing either violent or non=violent televisiop progrom content,
this study used complete uncut film stimuli ond reolistic meosures of
oggression. In those studies where subsequent oggression wos found,
it is to be noted thot they employed film clip stimuli of overly=-

- concentroted doses of violence ond ortificiolly-contrived oggression

58.

meosures .
Suggestions ore mode to replicote the study using o lorger somple

size, different kinds of fomily~-life television fore ond to obtoin

meosures of oggressive hobit strength before exposure to film stimuli.
Unexplored oreas of related reseorch worthwhile studying ore:

I) The relotionship between o viewer's choice of identificond ond

subsequent oggression; ond 2) The effect of color versus block,/

white television stimuli upon subsequent oggression.

Willioms, Dovid Merfyn. A Studty of Pre*Adolescent Volue
Preferences: Grade, Sex ond Socio=Economic Differences.

University of Woshington, 1972. 138p. Adviser: Professor
Theodore Koltsounis. 72-28,686.

This ex post focto study wos on investigotion of the terminol ond
instrumentol volue preferences of pre—~odolescents ond of systemotic

- grode, sex ond socio-economic (SES) differénces in those preferenc~s.

The somple comprised 136 urbon Conodion school children equolly
divided between boys ond girls, grode four ond grode six pupils, ond
high ond low SES subjects rondomly drown from the enti.e populotion
of rondomly selected intoct clossroom!rgroups within eoch cluster.
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The dependent measure was a farm of the Rakeach Value Survey (1967)

espzcially madified far Use with pre-adalescent subjects. Median relia=
bilities of .73 for terminal'values and .58 far instrumental values were
established for the madified va iue measure over a four week test-retest
interval. The dependent varidble was position of each of the values
within each subject's terminal or instrumental value system, rather
than the omount of preference for particular values. The modified
instrument provided informatian concerning 14 terminal values, or
preferred life goals, and 15 instrumental values, or preferred mades .
of behavior. Subjects were grouped equally into the eight-cells of | .
the 2 x 2 x 2 (grade X-sex X SES) factarial design far purposes of -
univeriate analysis of variance on each of the twenty—nine dependent
values.

The findings of the study can be summarized os fallows:
(I) The terminal values laving family, peaceful warld and true -
friendship were ranked relatively high and religiaus faith, feeling Pl
af achievement and self-respect were ranked relatively low in the /
personcl value system-of nearly all comparison groups. Among the
instrumental valyes, loving and hanest were ranked morkedl).' h:,gh/
and creative and influential markedly low acrass ccmpcrl/(nfgroups.

(2) Girls ranked the terminal values laving family, social recagnition
and religious faith significantly higher and exciting life, ‘plecsure \
and prosperous life significantly lower than.did ‘boys. Girls also’ \

ranked the instrumental values forgiving, hanect and loving signifi-

cantly higher and ‘capable, creative, influential .and intelligent

significantly lower than did boys.

(3) Grade four pupils-fanked the terminal valués beautiful world and

true friendship significantly higher and self-respect and exciting

life significantly lowsr than did grade six pupils. Grade faur

pupils also ranked the instrumental values cheerful, clean, loving

and polite significantly higher and ambitious and dependcble sig™

nificantly lower than did grade six pupils.

(4) High SES subjects ranked the terminal value beautiful world

significantly higher, than did low SES subjects. In addition, high

SES subjects ranked the instrumental vdlue dependcbhle significantly

higher and cleen, intelligent and polite significantly lower than did

low SES subjects.

(5) Significant first and’second.arder interactions af grade, sex and/ar

SES were found an the terminal values exciting life, prosperous life, /
secure cauntry, religiaus Taith and sacial recognitian and on the
instrumental values ambitious, brave, capable, cheerful, crzative,
helpful, honest, inf'sential and. intelligent. .

The findings permitted rejectian af the null hypotheses that there
wotild be no significant differences in terminal and instrumental
value preferences assaciated with grade, sex and SES main effects
and/ar interactians at the p < .05 level of significance. In fact,
main effects_and/ar interactians an sex of the fourteen terminal

values and eleven of the fifteen instrumental values were significant

-
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af the p - .0l level.

On the basis of the findings of this and pl;eY/lnory pilot studies
it was concluded ) that grade, sex and”SES are important correlates
of differences in pre~adolescent valve preferences, 2) that pre-
adolescent value preferences are sufficiently stable to be measured
over time, and 3) that position, rather than amount, .of value
preferénce within a delimited value system is a variable of great
potential 'experimental interest' in value research. Implications
for educational practice and for research into human values of
the findings of this study and of the Rokeach methodology were
examined. -

7
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59. Williams,-Evalina. Effects of Inter=Group Discussion on Social ‘
Distance and Personal Space of Black and White Students.

o The University of Texcs at Austin, 1972, |18p. Adviser: Beeman
N. Phillips. 73-7677. -

The purpose of this study was to investigate the effects of
participation in “a six*week inter=group discussion program on the
dimensions of social distance and personal space in racial attitudes.

There were 96 experimental subjects (24 black females, 24 white
females, 24 black males, 24 white mcles) and 96 control=comparison
Ss (same breakdown as experimental group). The éxperimental Ss
were randomly assigned to eight discussion groups. All Ss were

- administered a Racial Attitude Survey consisting of a social distance
questionnaire and personal space projective. The week following -
the administration of the Sutvey, the experimental Ss'participated
in an inter-group discussion program for a six=week period.

«The control=comparison' Ss received no experimental freatment during
the six week period. At the end of the experimental phase, all Ss
were re-tested with the Racial Attitude Survey.

Results-of the data analysis were supportive of the proposed
hypotheses. That is, significant differences were found to exist

, between the control=comparison and experimental groups at the-end of the
inter=group discussion program period, The significant changes occurred
in experimental Ss who initially scoréd low on the social distance
scale and high on the personal space scale. In addition, the social
distance and personal space scores were found to be significantly
correlated. Implications were drawn from these datu with
reference to future directions in research and the utilization of

'K\mter ~group discussion programs in the school setiing. \
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60 Bryde, Rev. John Francis. The Sioux Indian Student: A Study

of Scholastic Failure and Personality Conflict. University of
Denver, 1965. 196p. 66-1594. .

The purpose of this study was to investigate the correlates and
possible causes' of what is colloquially known as the “cross~over"
phenomenon as exhibited by Cglala Sioux Indian adelescents.
This phenomenon is predlccteo of various groups of students who

. achieve ‘satisfactorily for awhile, then reverse themselves and
" showa steady decline in. achievement during their remcmmg school
years.

It was assumed that conflict between the White and Indian cultures
comes fo a focus at adolescence and causes severe personality
C disturbances which bl ock achievement. This assumption led to
) the hypotheses that |) a comparison of Sioux Indian and White
, ddolescents on achievement and MMP! variables would réveal
significant differences in the undersirable direction on the part of
the Indian studenrs; 2) that these differences would correlate in
the undersirable direction. with degree of Indian blood; 3) that
Indian drOpouts, in comparison to the Indian students who stayed
in school, would reveal significantly greater personality disturbance.
Although the central focus-of the study was the 164 Indian and
! 76 White eighth grade groups, a total of 415 Indian and 223 Mhite
adolescents, divided into 6 different Indian="White groups and 5
within=Indian groups, were compared in order to effect as broad
an appreciation of potential groups differences as pc sible.

All hypotheses found support. On achievement variables, the

Indian students scored significantly higher than national test norms

. from the fourth through the sixth grade. At the eighth grade level,
the Indian students were significantly below national test norms.
On persorality variables, in all of the six white~Indian gfoup com-
parisons, the Indian students scored consistently and signif: ccnﬂx,
more disturbed on more variables than their White counterparts.
Besides the two eighth grade groups the White=Indian comparisons
included all Indians and all Whites, all Indian boys and all White
boys, all Indian girls and all White girls, Indian ninth grade and
White ninth grade, Indian twelfth grade and all AMhite studenfs.
In each of these comparicons, the Indian groups consistently and
significant!y révealed themselves as feeling more rejected, depressed,
withdrawn, paranoid, as well as more socially, emotionally and
self-alienated,

The Indian gro.ps studied were all Indian boys and all Indian girl:,
degree of Indian blood groups (one~quarter, one-half, three quarter and
full blood), Indian eighth, ninth and twelfth grades, Indian dropouts in
comparison with all Indians and Indian twelfth grade. The Indian girls
showed themselves as more disturbed than indian boys, especially in
feeling arxio »s, depressed, and more dependent, socially and self-
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alienated, Amang the blood graups, there were na significant
differences an the achiévement variables. On the persanality
variables, hawever, the mare Indian biaad one had the mare
disruptian he revealed, especially in feeling depressed; psych-
asthenic, rejected and alienated. Indian drapouts, campared A
) to all indians wha stayed in school and ta Indian twelfth graders,

shawed the greatest disturbances of all, in feelings of rejectian,

depressian and alienatian,

- The cancept of alienatian appears to be central in explaining
the behavior of the indian students studied. )

61, " Sax, Arnold Berian. A Camparative Study of Persanality Characteristics
Between Seventh~Grade Students Classified as Educatianally Deprived
and Nan~Educatianally Deprived. University of Houston, 1969.
124p. 70-8643. o

The purpose of this study was ta investigate the relationships

\ and differences of persanality characteristics between students defined

\ N as educationally deprived and nan-educationally deprived under. Title |

(URY of the Elementary and Secandary Educatian Act’of 1965. Students were

\ considered deprived if they fell in faur ar mare of the fallowing ’

L %, categories: (I) caming fram braken hames, (2) being finaniciafly
deprived, (3) and (4} receiving low achievement scares in‘\crithmeﬁc
and/ar reading, (5) speaking a primary language ather than'English in
the hame, (6) having a pattern of failing grades, (7) having been
retairied in ane ar mare grades, and (8) having:an average of
twenty=five ar mare absences per year. .

: The populatian af this study. was limited to seventh=grade students

\ from Richmand-Rasenberg, Texas, wha had campleted the faur test

. | instruments used i thjs study. Of these 498 students, 15! were
:&\ defined as educatianally. deprived.
. \ Scares which resulted fram the April, 1966, administratian of the

. \ Maaney Problem Check List, California Test of Personality, Primary

' Mental Abilities and SRA Achievement Test pravided the data far

* the camparative investigatian of the nandeprived-deprived graups.

\ The results of allNfaur’ insiruments together with caded infarmatian
\,idenﬁfying educatianally deprived, nan=educatianally deprived,

sex and race were punched an IBM.cards. The data were then

analyzed utilizing a factor analysis design to examine relationships

and the "t" test l:\Z\d?atermine the significance af the obtained differences
between the means af the nandeprived-deprived graupings.

The results af the analysis of data indicated that the persanality
characteristics of the nandeprived-deprived graups were quite similar.
While the deprived groups shawed paarer adjustment scores an all the
personality varichles, the magnitude of these differences was quite small.

There was a small (r = .34) tendency for deprived students ta indicate
more cancern with physical expressians of nervaus sysmptoms.

s
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The mojor differences between nandeprived ond deprived students
were in the oreo of intellectuol ochievement. This result wos
oxiomotic os the definition of the groups wos bosed partiolly on
ocodemic ochievement.

The conclusions which resulted from this study suggested thot
fhe\greotest goins for the educationally deprived student were
to be mode by focusing on eoch child's acodemic needs ond not
on personolity ond. adjustment foctors,

Joyce, John Froncis. An Investigation of Some Personality
Chorocteristics of Achieving High School Students From Lower

Socioeconomic Environments. The University of Rochester, 1970.
82p. 70-17,923.

A questionnaire consisting of seven personolity scoles wos odminjs"
tered to 208 ninth grode siudents who guolified os residing in lower
socioeconomic environments, An ottempt wos mode to goin some”

. informotion on personolity characteristics which moy differentiote

ochieving from underochieving high school students from lower socio=
economic environments.

A multiple discriminont onclysis wos performed to determine
whether or not ony of seven selected personolity voriobles tgken
together or separately would differentiote omang three groups of
high, medium, ond low ochievers. Acodemic ochievement wos
indicoted by dlscrepancy scores between o student's octudl composite
score on'this test os predicted from his performonce on- fhe\ verbol
bottery of the Lorge=Thorndike Intelligence Test. Two of the seven
personolity voriobles did discriminate omong the three cchlevement
groups os indicoted by individual F rotios which were sngmﬂcont ot
the .05 level. Self concept of obilityAwos positively reloted while
olienaotion wos negotively reloted tg/ocodemic ochtevemen. .

Exominotion of the normolized vectors ond the plot of the group
centroids from the multiple discriminont onolysis reveuled thot self
concept of obility wos the one personality vorioble most responsible
for separating the group of high achievers from the middle ond low
ochieving groups olong the first discriminont function. The lorgest
cantributors olong the second discriminont function were o need for
supplication ond (lack of) o heed for oggression. These two voriobles
were more charocteristic of the group of middle ochievers than for
either the hlgh or the low ochieving students,

Portiol correlotion coefficients were colculoted between scores on
eoch of the seven personolity scoles ond semester-grode point overooe
with the i~fluence of scholastic optitude stotistically controlied for.
The portio. r's for four out of the seven variobles were significontly

different from zero ot the .05 level. High ochievers were chorocteri—

zed by high self concepts of ability, (lock of) o need for oggression,
positive self concepts ond a tendency to perceive a high press for

»
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achievement in their particular school. Results were discusced,
testable hypotheses were suggested and possible implicatians far

- educatian were drawn.

63.

1

Van Haven, "James Brinkerhaff. An Explaratary Study of Student
Leadership in Twa Urban High Schools. Calumtia University,
1970. 287p. Adviser: Professar Fronk L. Smith. 7I-1122. L

The purpose af the study was ta examine student percephons of .
student leader behaviar and the variaus settings in which this behaviar
accurs,) thraugh the develapment and opplicatiaon in twa urbon high
schools’ af survey instruments,

The-madel, elements of which were identified in the literature™
an leadership phenomenaj; was tested far its utility far schaals in .
assessing the autcames of Ieodershlp educatian pragroms.

.

_ Leadership educatian is frequently cansidered a cen@l purpdse ‘of

secandary schaals,

Faur elements associated with leodr rship ‘were identified far exomi-
natian in the study: characteristics of the abserver and af the leader
absgrved, the-setting in which leader beha viar accurred, and the
nature of.that behaviar. .

Tke study wascondueted in the two high schools of a suburbon
city in the nartheastern metropolitan carridar. One schaals's student
bady was predaminantly black: the ather school's students were largely
white. All students were asked ta respond ta o series af questians
referring ta sixteen in“schaal and aut-af-school situatians: Wha
influenced yau in the situatian? and what did that persan do ta, . /
influence yau? Students were alsa asked ta rank a variety of i in-and oyt~
of=schaal arganizatians accarding'ta their perceived prestige. 7
Faculty members also were asked ta identify student leaders.

Analyses af the data was in terms of the folWon’sz— S

1) How did variaus students perceive the prestige af the in-and

. aut=af schaal arganizatians ? -

2) Ahat were the characteristics of the student leaders ? |

3) Did stodents with certain charccteristics chaase leaders with
similar characreristics?

4) Aot kind of béha iars were nated, aond did they differ
accarding ta the setting, characteristics of the abserver, ar
characteristics of the leader ?

5) Did faculty and student perceptians af leaders differ?

6) Haw successful was the faculty in identifying student
perceived |leaders?

The substance of thé findings were as follaws:

I) It was determined that the approach ta the madel, based an

sacialagical ar small graup research into leadership, proved inadequate
in measuring the most salien® palitical ospects of Ieodershlp indicatians,

particularly fram black students, were that these political aspects,

8
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the issues and prablems that mave students, were ccnside@v/mgf/\

important. |dentificatian by students themselves af the important
settings far palitical leadership wauld help cairect this prablem.
Interviewing-rather than survey techniques may alsa pravide a
mast qualitative feel far the dynamics of leadership interactian.

2) Data an student perceptians of the prestige af in=school
arganizatians indicated that the schaals studied were not praviding
a viable leadership edycatian pragram far its rapidly grawing black
populatian. Blacks, particularly males, rated far fewer in=schaal
leadership arganizatians as high in prestige than did whites. -
The pragram in bath ‘schaals appeared geared ta white middle
class values and expectatians. Tedchers were able to identify
anly ane-half of the perceived leaders in each schaal.

3) Sub-systems af student interactian based an race, sex, grade - .
in school, and caurse aof study existed at bath schools.
Alsa, leader behaviar characterized by, individually ariented.acts

.af campetence appeared highly valued by mast students. Females,

hawever, assaciated themselves with graup ariented leader
behaviar mare sa than males. Males were reported as exhibiting
disruptive leoder behaviar far mare aften thah were females.

The usefulness of the madel, with certain madificatians, in
assessing the autcames af leadership edvcatian pragrams in
secandary schools was successfully demanstrated. It is haped
that later implicatian of the madel will be beneficial in facusing

x

attentian an this gaal of educatian. - -

Rc’éérs, Dorothy Patricia Brady. Persanality Traits and Academic
Achicvement Amang Mexican—American Students. The University
of Texas at Austin, 1971." 138p. Adviser: Jere Braphy. 72-15,823.

The purpose &f the study was ta gain empirical knawledge abaut the
relatianships between persanality traits, level of acculturatian, end -
achievement amang Mexican—=American.children as a base ta determine
apprapriate strategies ta imprave schaal adjusiment.

The sample of eighth grade Mexican-American children appeared
less internal and lawer an achievement motivatiah than camporable
samples of Angla children, but similar in regard ta independence
training and self~cancept of ability. An explanatian af the, unexpected
independence and self-cancept results in terms of the relatively advan -
tageaus pasitian of study subjects in relation ta reference graups was
suggested. .

Scares an the four persanality measures and the achievement

. measures all increased with acculturation as predicted; hawever,

acculturation gravp differences an lacus of cantral and achievement
mativation were abscured ta same extent by sex differences. Sex differ~
ences added greatly ta the camplexity of the data, ond required. thot

al} analyses be carried aut separately by sex, as well as far the somple
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as a whole, in order to define sex-specific relationships, The high-
acculturation Group 11l boys scored higher on independence training,
self-concept of ability, and achieyement motivation than Group IlI
girls as predicted.. '

The four personality measures (components of coping style) in .
combination with sex predicted highly significant amounts of variante
in all of the achievement criteria; however, not all measures con-
tributed significant separate variance. ‘Pattsrns of significant elements
of coping style djffer for boys and girls. Overali, the assumption
that an active coping style is related to high achievement in school
received more support from male results than fiom female results.
Self-concept of ability emerged as the most powerful predictor for
the sample as a whole, as well as for boys and girls separately.
The personality measures predicted greuter amounts of variance
in achievement among boys than among girls, ‘and several relationships
within the data, as well as research evidence, suggested th\tﬂ\prggd}c-
tion of female achievement might be increased by use of on achieve=-
ment via conformance. measure. )

Acculturation and SES in combination predicted significant
amcunts of variance in all of the achievement criteriarand all of the
personality criteria except achievement motivation. +Both pridictors
contributed significant separate variance to the California Achieve-
ment Tests and independence training. SES contributed significant
separate variance to English grades, locus of control, and self-concept
of ability, but acculturation did not. In all cases, even in those cases
in which acculturation failed to make a significant unique contribution,
the joint contribution was substantial which indicates that there is
considerable overlap in the predictive ability of the two variables.
Separate analyses by sex revealed that acculturation and SES predicted
greater amounis of variance in achievement among girls than among
boys, but greater armounts of variance in the personality measures among
boys than among girls. Overall, SES was a more powerful predictor than
acculturation. i

Research evidence suggested that mother's independence training
might be a more powerful predictor of achievement than father's
indeperdence training and that the effect might be different for
boys and girls. Analysis of the data revealed that the two measures
accounted for significant amount of variance in most achievement criteria
for both sexes; however, among boys, the contributions.of the two
predictors were approximately equal. Among girls, mot\her's indepen-
dence training was the more important predictor for California Reading
scores and English grades; whereas father's independence training was
the more important oredictor for California Arithmetic scores. .The
question remains unclear because of the low variance in scores.

,




65. Fitch, Robert S. Examination of Selected MMP| Profiles of Four
Groups of Spanish=American and Anglo~American Adolescent Females.
\ Baylor University, |972 '182p., 73-7317.

This research-is-concerned with the problem of determining and
explaining the differences which exist in the group personality character=
istics of Anglo~Americans and Spanish-Americans when each has been

' ‘ determined to be both a_ statistical minority and a statistical majority
within an Anglo-oriented environment. The question had been raised
as to whether de facto st atistical minority groups may be observed to
exhibit unique personality characteristics as measured by certain selected
. scales of the MMPI. The three scales of the neurotic triad and the social
introversion scale were used to assess the personality characteristics of the
experimental groups.
The experimental design of this study uhl:zed stahshcally defined
f _ ethnic majorities and minorities in crder to examine several null
' ~ hypotheses. Anglo-Americans were ?xamined as one of the minority
IERY ethnic groups. A theory of personalzlty, based upon constfucts of the
neurotic triad and social introversigh, determined which specific scales
were to be applied., : |
. Statistical comparisons were made between all combinations of the |
e Anglo=American minority and Anglo=~American majority experimental ‘

. groups and the Bpanish-American minority and Spanish-American |
N - majority experingntal groups. "These combinations consisted of‘

- determining the significance of differences between group means on

the selected MMPI scales and confirmation by analysis of variance of
~— all those comparisons in which a significant difference at the .0l
\c fidence level had been obtained. -

‘ m ant difference was observed between any of the experi=
mental groups onthe_neurotic triad scales. The Spanish-American
majority group was ::ghiﬁn higher on the social introversion
scale than were any of the ofther thiee-experimental groups. However,
the Anglo~American minority group ap:;%afe more nearly the

pubilshed norms of the relevant MMPI scales than did @ny-other
. . experimental group. O\
. " No conclusive evidence was found/whncl'- indicates the existence
of exclusive personality character?ﬂcs for statistical minority groups. \
Similar results of a previous disseftation involving Polynesian and
Oriental majority experimental groups were examined. The tendency
of statistical majority non=Anglo ethnic groups in an Anglo-oriented
culture to manifest a significant trend toward introversion has been
described as o Ypseudo-majority syndrome.” The conclusion was
that basic cultural orientation is more significant in personality

development than is numerjcal superiority of an ethnic group ascri= .
bing: to a different cultural orientation.
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66. Sturrock, lon Williom Tyndole. Personolity Profile Differences
Between Cotegories of Selected High School Studeénts.
“he University of Alabomo, 1972. 1I8p. 72-33,137.

T

The purpose of this reseorch wos to study the personality profile
differences between cotegories of students in o school system with o lorge
block enrollment and with o significont number of students plonning _ .
to enter o college or university upon groduation. A review of reloted
literoture indicoted the stotus of block enrolIments ot colleges ond
universities, the choracteristics ond extent of existing progroms for
block students, ond the opproprioteness in plonning ond progromming
for block students.

The |6PF, o widely-known personolity questionnoire bosed on foctor
onolytic reseorch, wos chosen as the instrument in this study. The |6PF
provided sixteen foctors which described the personolity both in generol
ond technicol terminology. All full~time seniors in the two high
schools of the Bessemer-school system were tested. Their responses
to the 16PF yielded row scores which were loter used to prepore ,
cotegory profiles. Students were clossified by their high school
counselor into cotegories based on their immediote post high school
plons. These cotegories were college bound, undecided,.and non-
ocodemicolly oriented. Three hundred twenty studéents were thus
clossified into one of six cotegories bosed on their roce ond their
post high school plans.” A description wos given of eoch cotegory
profile in both genetal ond technicol terms.

The cotegory personolity profiles of oll block students were
onolyzed. All three block profiles were described identically
by eight foctors. [t wos possible to differentiote in vorying
degrees between the three cotegories on the remoining eight
cotegories. A similor comporison of dll three white prbfiles
did not reveol os much similority.

The comparison of block ond white college bound students
indicoted o.greot deol of conformity by-blocks to o.sociolly precise
self-imoge. The comparison of block ond white undecided students
indicoted thot both groups were similor in their outgoing, ventliresome
spirit. The number of undecided students indicoted ossistance wos
needed in the oreos of decision-moking ond in the development
of vioble olternotives. Block ond white students with non-ocodemic
post high school plons were found to hove personolities omenoble to
work in smoll groups reloted to coreer interests ond planning. The
reserved, shy, conirolled personolity of the block student in this
cotegory suggested use of individuol icounseling’interviews.

Slmnlorlfres~on\i’ferences in the : personality proﬂles of
eoch cotegory were related to the implicotions thot' o knowledge
of these differences woulgh\cwe\fog ersons involved in high school
counseling or college student personne wor .

Results of the study led to the foi?owmg recommendations: sthot

DY

a personolity source troit instrument be used in oll high schosls-ond
colleges; thot the uniqueness ond integrity of the block student's n\\,

—
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personality be respected; that special programs be developed
to meet his needs; and that a knowledge of basic personality
theory and development be required of all persons engaged in
high school counseling or the admissions, ecruiting, advising,
and counseling aspects of student personnél work.

- Self Concept

Preschool

67. Orcutt, Larry Emmet, Child Management of Instructional Games:

3

Effects Upon Cognitive Abilities, Behavioral Maturity and Self
Concept of Disadvantaged Preschool Children. University of
Geo.yia, 197]. 148p. Adviser: E, Paul Torrcnce. 72-11,023. ‘

A sfudy was conducted involving 162 preschool disadvantaged children
from nine prekmdergcrten classes in a large urban®school district,
The classes were assigned at random to one of three: experiemtal
conditions = one-invelving a child=managed games approach to lan-
guage instruction, one mvolvmg a ?eccher"mcncged games cop.’ocf.n
to igngucge instruction and one invoiving ¢ msre stivcturad and direct
approach to language instruction, a modification of the Bereiter- -
Englemann approach-to language readiness. The games approach
conditions used the Matrix Game, a small group mstructlonql package
developed by Lassar G. Gotkin. . | : i‘\

The period of treatmeni was.six weeks, and the classes involye
used the prescribed langudge instrucriz 1 for approximately thirty
minutes daily. Instruments used to assess the effects of treatment
included the lllinois Test of Psycholinguistic. Abﬂﬂ'y Auditory
Association, Grammatic Closure and, Vérbal Expression subtests; the
Self-Social Constructs Tes§; develéped by Long and Henderson; and
the Behavioral Maturity Scale, a teacher rating scale developed by
Kim, Anderson and Bashaw. v

It was hypothesized that children from the two game groups would
-out=perform children from. the non=game group; that children froh ‘
the child mcnoged game group would perform better than those frém
the.other two groups; and that children from the teacher=managed
game group would perform better than those from the non=game group.
"Better than" for the. ITPA variables consisted of scdring higher; for
the SSCT voriables consisted of showing higher self esteem, less
dependoncy, greater identification with taacher and friends, ((m(LQ ne
forced choices for teacher ,und friends; and for the BMS consistod of  #
being rated higher by tecchers on Academic, Interpersonal and /
Emotional subscales. . {

L™

Results indicated that the child*mdnaged game group was more

¢

verbally expressive than the teacher~managed game group; that the
two gome groups. showed hngher self esfeem thcn the non gcme group;
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. years, it was recommended that a more comprehensive study be B
|
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and that the child-managed game group identified more strongly with
Father thon the teacher~managed game group, a finding not covered
by the hypotheses. The child-managed garie group did not out-perform
the non=game group on any. of the ITPA variables, when pre~experimental
omong ~group differences were takeén into account. In fact, the non-
dame group out-performed the other two groups when posttest means were
ddjusted to eleiminate the effects of covoncte, pre-experimental mean
dlfferences.
i Findings on the BMS indicated that teachers in the teacher= mcncged P
game group rated their children as more mature on Academic and s
Emohond| subscales than did teachers in the child~managed condition. :
The limitations of using the test to make comparisons across.groups N
vere discussed. . ,
Conclusions were that the game, when used in the child~directed

nanner, does have some positive effect upon language related
behavior and affect, as indicated by ITPA and SSCT variables,
but that the more structured approach-to. |cmguc|ge instruction of
preschool disadvantaged children was at least a5 effective at
influencing language related behaviors. -In order to pursue the-- -
question of the games effect upon self esteem and other affective
variables; as well as upon academic performance in later school

done, with continuous follow=up, comparing the more structured
and the games approaches. . : o

Adair, Alvis Van—Ressealeas. A Developmental Study of Race and T
Sex Role Awareness Among Black Preschool Children. The Univer~

sity of Michigan, 1972. 180p. Adviser: Joseph Veroff. 73-97.
\ .

This thesis focused on developmental trends in seven sets of variables:
(I) race identify, (2) sex identity, (3) race labeling, (4) attitudes

" toward the Black and white racial groups, and toward males and females,

(5) preferences for the two racial groups and the two sexes, (6) aware-
riess of race and sex on social choices. .

The subjects_included seventy=two Black preschool children from -
low=income families that qualified for admission in the OEO day care - Y
programs. There were thirty=six boys and thirty=six girls ranging in ’
age from three- to five~years=seven=months, , ‘

The si{lmulus mate-*~| included four sets of eight pictures mounted
on a circular magne « cardboard. On each of twenfy questions eoch
child,ranked four of the eight pictures in a set. Three types of scores
were derlved from these rankings and used as measures of the salience
of sex over race and race over sex in the judgments on the children.
~Considerable attention was given to possisle theoretical frcmeworks
' for analyzing these scores. !

It was found that the salience of race identity over sex |d¢7=nh|'y was
not dependen( upon age, fhough it was generally stronger in the boys
than in the girls. The salience of sex identity over race |denhty
did increase with age among the boys and girls, with the girls showing

Fia
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the stronger sex identity. Attitudes and preferences tend//d to become .
3
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mare favorable taward the white bays and girls with’increasing age,
althaugh the children were nat using the race dimensian greater -
than chance. There were twa items an race rale perceptians, namely
the use of the Afra camb ard T.V. appearance. Bath items did nat
. significantly elicit the salience af the race dimensjan. Each sex
shawed greater awargness af the girls playing femirine rales than
the bays playing masculine rales.
The interesting paint here is that when we assess the salience
af bath sex and race in the children's judgment the pra=white
. ) attifudes seem nat ta be as extreme as the preyicds literature has
shawn. This may mean that the "Black pride" theme has had
same impact an the yaung Black child's image of the Black race.

R 69. Jasik, Marilyn Sperber. Explaring Effarts ta Imprc\ve Self-Cancepts
aof Pre-Kindergarten Chiidren in Schaal. Columbia University, 1972.
’ 287p. Adviser: Prafeéssar Arthur W. Fashay. 72-30,330.

This study was raated in the desire ta apply a mare human perspective
ta the educatianal scene at the earliest school level. lis purpose was ta
explore the possibility af teachers and aides impraving.self~cancepts af pre=
kindergarten children in schoal. T}/\é study facused an behavior af adults
and children as they engaged in facilitating encaunters intended ta
imprave children's self~cancepts. The study's basic positian was that
law self-cancepts are identifiable, in yaung children and are madifiable
by apprapriate, successful encaunters planned and carried nut by
facilitating cdu|fs - ; 7

The facus an the yaung child's self~cancept related ta research
indicating the fallawidg: self-cancep.s are farmed early in life | .,
and tend ta remain stable; a relationship exists between achievement
and self=cancept; children's perceptians af teachers' feelings tawards
them correlate positively with self-perceptians and achievement,
suggesting the self-fulfilling praphecy; self-cancept stands in a causal
re|atianship ta reading achievement. v

The rchcncle was pravided by the self'ccncepi’ theary of
perceptua) psychalagists Combs and Snygg wha view human behaviar -

t as being gaverned by the canscious percaptian af the behaver.

) "Self-cancept is believed ta be learned in'the caurse af grawing up
through interactians with significant athers praviding the implicatian
that perceptual psychalagy is o prccthner s psycholagy useful ta
teachers. .

The study was canducted with 41 children fram law=incame families, -
two aides, and twa teachars in faur half=day pre=kindergarten ¢lac n
in an urban elemontary school.  Children was given a non=varbal

. self=cancept test and assessed with o teacher rating scale.

Appraximately half were, selected as members of faur treatment graups.
Facilitating enccunters/Nere planneu far daily sessians during a six=
week periad after which the nan=vérbal test wos again administered-
ta all children. Orientatian sessians were held far teachers and |

-




oides foliowed by on-going discussions, observotions, plonning, ond
evcluotion meetings.

The study's generol findings ore limited to the 4l children, 2 aides,
ond 2 teochers who were observed. This populohon wos not sompled
from o lorger universe.

The mojor finding suggested by this study is thot self~concept at the
pre-kindgergorten level moy well bé ‘modified by experience in the
clossroom setting.

Treotment groups showed more improvement os reflected by the
scares on the self~concept meosure thon non-tredtment groups: the lower
holf of the ronked treotment groups showed mork d improvement.

Girls ' self-concept scores were lower thon boys'. Both, however,
hod similar before~ofter differences suggesting thcif sax is not o foctor
in the improvement pattern of self=concept chong

Comporison of scores occording to ethnic groustreveoled no
meoningful dlfferences between self-concepts of B
children. .

Both teochers ond oides over-estimoted children's self“concepfs.
Teochers* views were closér to children’s octuol scores, not supporting-
the thought, often voiced, thot community persons warking in- schools

|rck ond white

.con better understand community children.

Descrlphve occounts suggested that self-concept developmenf does .
toke ploce in the reality of the clossroom. Experiences oppeored to
offect children's self-concepts. Teochers'‘ond aides' f)e*havnors
reveoled ottitudes ond actions which moy reosénobly be linked to
child self-concept development. &

Self-concept reseorch with young children bemg meager to non=~
e istent, this study, with-further sompling ond controls) should be
replicated. Other investigotors, using different popullo‘ ions, the
same ond cther instruments, if they-become avoiloble; should study
this oge group. -

Longitudinol studies are needed to determine what hoppens to
children os they enter the grodes. Moare incisive mefhodfo‘ measuring

se|f-concepts of young children should be devised.

Systemotic study of clossroom teocher behovior os it rwel tes to
child self-concepts is needed.

Study of methods to chonge self-concepts in "the eorly ypors
seems worranted; o logicol corollory would be reseorch onl|prevention -
of the developménf of negotive self-congepts. -
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. 70. Hargrove, Virginia Husted. - The Relationship of Race, Sex, and
Nursery School Attendance to Self-Concept of Black and White
Kindergarten Children. Northeast Louisiana University;—1972.
|148p. Adviser: Dr. Robert E. Ward, 73-12,046. -

T
. ~

i This stidy investigated self-concepts of black and, white kinde/rgcrten
children. The purpose of the study was to learn whether or not nursery
school experience, race and sex had significant effects on/fhe self-
concepts of kindergarten children.

One hund:ed forty=seven.children from voried soc&oe/conomlc
bagkgrounds participated in the study. Seventy"tw “of the children
had atfended nursery school in private schools of day care centers,
church or parochial schools. Seventy-five of tHe childien had not
attended nursery-school. The black chuldr)/mcluded 40 males and
45 females; the white children included 34/males and. 28 females.

. . In September the participants of the sfﬁdy entered kmdergcrfen %
" An six different schools. Two of the lyndergcrfens were academically
g oriented; two were experientially or, enred the other .fwo ware I
representative of a combination of acddemic and expériential \
7 orientations. ~ I -~

For the purpose of excmining e self"concepts of the children,
they were pre"tested in Octobé{cfter they had been given an
opportunity to hecome acclimated 4o kindergarten. The children
were post—testzd in May after eight months of kindergartenparticipa=
tion. Woolner's "Preschool Self~Concept Picture Test" (hereafter /
referred to as PS~CPT) was the instrument utilized to measuré ten ‘
basic characteristics that preschool’ children may associate with
. \ personal self-concepts. The characteristics measured were depicted -
\ ‘ on binary Plates |<10 respechvely (1) dirty vs. clean, (2) active vs.
" 'passive, (3) aggressive vs. .ron-aggressive, (4)-afraid.vs. upafraid,
(5) strong vs. weak, (6) acceptance of male vs. rejection of male,
(7) unhappy vs. happy, (8) group.rejection vs. group acceptance,
(9) sharing vs. not sharing, (l0) independence vs.'dependence.
The PS-CPT was first administered to middle.class white children,
but Woolner recommended thct the test be utilized in varied school
\ ' Settings, in varied geographical lccations, and”with children from
. varied baekgrounas. The current study utilized the “S=CPT for o C‘}
. maasuring, (1) tha self=concept, (?) congruency ol wlf-concapt and-
Ideal soll=concept, (3) hanges in sell=concopt and (4) changes In
\ congruenay of self-concept and ideal self=concept in children with
L varied backgrounds and from varied school settings.

v
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The significant differences which were faund in self-cancepts
f the categarical graups were identified by analyzing the data
provnded by the selections made by the children in each group an
each plate of the PS-CPT. The findings indicated that ohe or more
of the three factors of race, sex, ar nursery schaol experience
appeared ta be related ta at least ane of the fauf variables: self-
concept, cangruency, change in self-concept, change in congruency
an each plate except Plates 2,7, cnd 9. P|cfe 2.depicts the cha-
- rcctenshc af "active vs. passive"; Plate 7, " unhaopy vs. happy ;
N Plate 9, "sharing vs. not sharing.” The chlldren s selectians aof
v characteristics an Plates |,3,4,5,6,8, and |0 appeared ta be related
to at least ane aof the:main effecfs of race, sex ar nursery schaal

‘experience or af intéxgction between twa af the effects at th
” significance level of .05. :

.

| | .
71. Moaiks, . Williom Joseph. The Assessment of Self~Concept and
) Classraam Behavior of Kindergarten Children as Affected by Schoal
Enviranmént, Selected Sacia~Ecanomic Variables, and Ethnic Group.
East Texas State'lniversity, 1972. 112p. Adviser: Dr. Aaron L.
Turner. 73-444], ’

. The purpase aof this study was ta measure the self-cancepts of kindergar=
ten children in the WVilmer-Hutchins School District, Dallas, Texas, over
a periad of five months, to relate self"ccncepf to c|cssrocm~behovmr

and to determine if differences and relationships in sei“~cancept and
classroom behavior existed on the basis of f)1e following vcncbles'

|. The child as he sees himself.

2. The child as he sees his mather seeing him.

3. The child as he sees his teacher seeing him.

4, The child as he sees his geers seeing him. )

The total self-concept score. (past-test) and the tlassroom behaviar
score were examined to determine.the relationship to variables 5-8:

5. The family ecanomic-lavel. I :

6. The number of children in the home.

7. The presence af a father in the home.

8. The child's ethnic group. \

OF 126 students enrolled in the five séctions when given the pre-test
an the Brown: IDS Self-Concept Referenfs\Tesf 110 were still enrolled.
when given a past-test on the Brown IDS SeIF-Concept Referents Test
and evaluated an the Classraam Behavior Inventary. Hypatheses were
designed ta compare the pre and post data on self-concept and classroam
behavior. Hypatheses |, 1, IX and X were tested by application of
Analysis of Coveriance; Hypathesés 11l and V1l were tested by application
of the Pearsan Product-Mament Coefficient; Hypathesis VI was treated
by the application aof the Chi-Square; and Hypatheses IV and Vil were
tested by applicatian of One-Way Analysis of Variance.

.9y ‘
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Findings:
I. Theself-concept (pre-test) did not appear to be significantly

different among the five section means.
2. The self-concept (post-test) did not appear to be significaritly

different among the five section means.

.- 8. The child as he sees his mother seeing-him; the child as he
. sees his teacher seeing him; indicated that a’significant relchonshlp
existed when correlated with the total self-concept mean score.

4. A significant difference was found among mean classroom
bekaviorscores of threé .groups of kindergarten children when grouped
according to family economic=-levels.

Conclusions: ~

I2 There was a significant relationship between the child as he
sees his mother seeing him (.60), the child as he sees his teacher
seeing him (.64) ¢ﬁ\hns total self-concept score. This would
seem to indicate that the child’s mother and teacher are "significant
others" (those who influence the child's ideas and attitudes) to the
child and, therefore, important factors to his self~concept.

2. Asignificant difference existed among the mean scores made
by the five sections of kindergarten students on the Cldssroom
Behavior- Inventory. This indicated that each classroom teacher
had significantly different classroom interactions with their students.

3. No significant relationship existed between self-concept and
classroom behavior. It was concluded that the students’ self-concept
had no significant bearing on their classroom behavior.

4. Asignificant difference was found among mean classroom

. behavior scores of three groups of kindergarten children when grouped
according to family economic=levels. (F=3.77 > (.05) df 109).
It was concluded that the family economic-level affects the students’
. B classroom behavior.

o
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Self Cancept

Elementary ‘ .

72. Kerénsky, Vasil Michael. Reported Self-Concepnt in Relatian ta
Academic Achievement in an Inner-City Setting. Nayne State
University, 1966. 190p. Adviser: Df. W. Ry Smittle. 67-664.

The premise that an-individual's self emerges fram interactian with
his saciety and that all he is-ar ever will be depends upon this intér-
actian has significance far all children and a special significance
far children in "culturally deprived" enviraniients. This investigatian

~ attempts ta test the basic assumptians regarding the functian aof pupil
self-capcept in relatian ta schaal achievement in an area of intense
and greatly magnified under-achievement, ncmely the inner—city
school setting. .

The schools selected far the study,w\er\e./fhlrteen inner—city elementary
schaals involved in an experimental pragram in campensatory educatian
in Flint, Michigan. The selected schools serve the center of the city
and are representative af the academic under—achievement and sacio=
econamic problems that characterize the inner-city enviranment aof mast
af aur large urban centers. . .

«  The study was canducted by atwa~man/research team under the
auspices af a Matt Inter-University Fellawship Grant. The sample
cansisted aof 452 randamly selected elementary pupils enralled in
grades’ three thraugh six. The research design and statistical analysis
adhered ta a madel established in an earlier study of the general
pupil populatian.

Variables idantified as (1) Pupil Achievement; (2) Pupil 1.0.;

(3) Pupil Self-Cancept; (4) Pupil Need Structure; (5) Pupil Perceptian
of their Classraam;-(6) Teacher Evaluatian of Pupil Achievement,
Behavior and Self-Concept were clternately designated as dependent
and independent in the statisticalanalysis.

Yhe majar, findings of the investigatian revealed the fallawing
patterns and relatianships with respect ta the papulatian studied. .

__ Eorly elementary pupils in this setting da slightly*poarer an
standardized achievedient tests thanathe general populatian an
which the narms were established. The difference between the
narm scare and the scare achieved by the sample papulatian increases
as pupils advance in grade level.

As pupils advanced in grade level, a pattern aof systematic declme
develaped with iflustratians of mean achievement scares dropping 17
percenh|e ‘paints.in a twa~year periad. )

Investigatian of the Kuhlmann-Andersan |. Q. scare patterns
indicated that once a pupil began to experience schalastic failure,
the 1. Q. aof sixth jraders in the study declined five paints in a
faurteen-manth periad.
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The pupils of inner-city 'did not differ significantly in reported
self=concept, as measured by the Coopersmith Self-Esteem Inventory,
from the general population on which the instrument was standardized:
However, other meosures of pupil perceptian indicated significant

i ‘ differences in the perceptual frame of reference of the sample populction
) in relation to the generol population. .

Pupils of inner=city expressed a high need for achievement and

recognition. However, little rélaticnship existed between the
- expressed need for achievement and pupil accomplishment and
success. As achievement declinéd, pupil anxiety levels increased,

and puglls viéwed the school milieu as increasingly less supportive.

", Following one yeor of Flint's compensatary education progrom,
(Better Tomorrow for the Urban Youth), pupil measured achievement
increased in all subject areas, with a mean increase of five percentile
points..  The relation between.pupil self<concept and cchlevement
also showed a marked increase (. 29 to .38) during the first-year of
the new program. :

The teacher's perception of pupil self=concept differed’significantly
from the pupil perception of self. The investigation found evidence of
two quite different perceptual fields, resulting in different and
often conflicting sets of expéctotions regarding school’ behavior.

_ The findings illustroted the disparity, thot often exists' between teacher
/ _ perception of pupil self=concept, which is highly achievement

;o oriented, and the pupil's perception of self. *The difference between -
teacher and pupil perception of what constitutes a healthy self-
concept moy partly explain the serious oliengtions that often exist
between teochers and pupils in the inner*city setting.

N

73. .Corrigan, Francis Vincent. A Camparison of Self Concepts of
Americon Indian Students from Public or Federal School Backgrounds.
The George Nashington University, 1970. 187p. 70-24,959.

The purpose of this comparative study was to investigate the effect of

attendance at either public or Federal schools for the elementcry grades
’ (1-6) on the self concepts of American Indian sfudents. Addifional objec=
|

f ; ) tives included a determination of the effect of cge, grade, sex, tnbe, and
{ Intelligence ,Quotients.on these students’ self concepts and a comparison of
the: Tennessee Self Concept subscale scores for the Indian students with the
Test's normative group. /
A proportionol .rondom sample of 104 American Indian students from
public school bockgrounds and 145 American Indian students from Federol
\ (Bureau of Indion Affairs) school backgrounds who attended Sherman Indian
High School, Riverside, California, were tested, using the Tennessze Self
Concept Scale. Background informotion was obtoined concerning the '
students' age, grade, sex, school bockground, ond California Test of
Mental Maturity Intelligence Ouotients,

Q 2 ,




The data were computer—analyzed, using tv
analyses of variance design. T tests and cori
were also used to ascertain whether or not sig
self concept scores (TSCS) occurred because ¢
sex, age, grade, |Q, and tribe. The major f
following:

|.. Indian studnets from BIA school backgro
higher or the Morai=Ethical Self scale than Ir
public school backgrounds ,

2. On three dimensions of self concept ==
Self, and Total Positive Self--where a sigrifi
school background and sex occurred, BIA sche
and pUbeC school background males consisten
more positive self concepts.

3. Both. public school and.BIA schoo! back

'fnccnfly higher Total Variability scores, indic

inconsistency from one area of self perception
from either school background.

4. Only three significant correlations eme:
scores and age, grade, and |Q scores.

5:_,0 Amorg the seven tribes=~Navajo, Hopi
Mountain Apache, San Carlos Apache, and-€
of all other tribal groups)--only two variables
differences: ‘Language 1Q and Total 10.

6. Heterogeneous variances contributed to
TSCS normative group and the Indian student

7. For nine of the eleven TSCS scores utili
group means were significantly lower than the

8. The Indian student group displayed sign

than the normative group. ,

9. Total Variability was the only TSCS sco
student group mean did not differ sngnlflccnfl)
group mean.

The following conclusions are drawn from the

I. The Indian students from BIA school bac!

Significantly more positive Moral=Ethical Self

Indian students with public school background
2. There appears to be a significant associ
and the variables of school background and se
3. Three areas of the self concept==Physic:
Total Positive Self-—seem significantly differe
considered in combinction with sex.

4. Females from public school backgrounds
less consistent feelings concerning their self ¢
males from BIA school backgrounds. Public sc
showed the highest degree of consistency rega

5. There appears to be a significant relatic

and Non-Language and Total | Q as well as be

1




g two~way fixed effects
correlational techniques
significant difrerences in
se of school background,
or findings were the

grounds scored sighificantly
n Indian students from

==Physical Self, Family
dificant interaction between
school background females
tently appeared to possess

ackground females had signi~
dicating greater variability and
tion to another than for males -~

merged between self concept
opi, Pima,-Papago, White
d-Group 7 (comprised

oles achieved significant

| to differences between the
int group.

tilized, the Indian student

the normativ: group means.
ignificantly greater conflict

score on which the Indian
ntly from the normative

the findings:
»ackgrounds seem to have
Self concepts than do.the

UndS . i /j"”
ociation between student age
i sex.

sicar Self, Family Self, and
‘erent when school background is

nds seem to have signific ntly
If concepts than do females and
¢ school background males
egarding the self concept.
otionship between Total Conflict

‘the True-False Ratio
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at differences appear to exist among several of the tribes

s of Language 1Q and Total 1Q. . 2

: TSCS scores except Totgl Variability were significantly

» Indian student group when compared with the normative
o

}

LoV_erﬁ. A Comparisrn of Slow Learners of Low and
onomic. Status on Academic Achievement, Self
lntelljence Test Scores. Syracus University, 1970.
8.

was designed to determme the similarities and differences

. of ‘low 'socioeconomic status (SES) and slow learners of

e variables of self concept, academic achievement and

t scores were compared to determine if differences existed.
hers have investigated the differences betweeh low SES
iddle SES children and have gererally concluded that the
ocial adjustment of low SES children is more difficult than
SES children. Previous research has not dealt specifically
ers of low SES and middle SES despite the fact that approxi=
percent of school-age children can be cons:dered slow

n of the slow learner has been one of the most challenging
problems a teacher faces. This research was therefore de=-
re the differences that may exist between slow learners
slow learners of middle SES.

etween these two groups on the 3 stated variables might
nes for modification of school programs which would more
t the neéds of buth kinds of slow learners.- ™ .

bjects were selected from a population of approximately
students in 2| classrooms of 12 public schools in a city with
100,000. The subjects were classified as of low SES or
the Index of Status Characteristics developed by Warner,
lls and outlined in their book entitled Social Class in

lents were evaluated by means of the Wechsler Intelligence
ren. Reading Tests for New York State Elementary Schools,
s for New York State Elementary Schools, and the
esInventory, which is an unpublished experimental attitude
by Johnson, Cawley, ahd Neeley, to obtain measures of
icademic achievement and self concept.

‘were compared on the following variables:

c Achievement ’

etic Computotion 5. Word Recognition

m Solving . 6. Reading ‘Comprehension
ietic Concepts . 7. Total Reading

Ari " Q@




(b) Self Concept
. Adult Relationships
2. Intrapersanal Situatians
3. Peer Relatianships -~ -~ - '

() .
I. Infarmatian- 8. Black Design
2. Camprehensiai : 9. Object Assembly
3. Arithmetic 10. Cading

4, Similarities : il. Verbal I.Q.
5. Vacabulary 12. Perfarmance 1. Q.
6. Picture Campletian 13. Full Scale 1. Q.
7. Picture Arrangement

The significance af the difference between slaw learners af low
SES -and <low learners of middle SES .was tested by using the t statistic
at the p « .05.level. = - ‘

The results of this research were nat in line with previaus resear~h -
camparing law SES children with middle SES children. On t_he autlined
variables significant differences were nat abtained.

The Slmulormes sub-rest of the intelligence test yielded.ane significant
difference at p < .05 in favar af the middle SES slaw learners. This differ=
ence, however, cauld have accurred by chance in that it was one signifi=
cant difference aut af a passible 13.

The canclusians drawn were that if differences between slaw learners
af law SES and middle SES children exist at an early age then these
differences are nat apparent by the time these children reach grade 6.

The mast significant finding of this research is the apparent similarity
that exists between these twa-graups af slow learners. .

A replicatian study is necessary ta canfirm these findings and ta rule
aut the passibility that the subjects used are unique. The possibility,
that hamageneity an.the variable of intelligence accaunts far the
lack af differences between these twa graups shauld be explored.

This research indicates that, an the variables of self concept, academic
achievement, and intelligence test scares, there are na differences
between slaw learners af law SES and slaw learners af middle SES.

N : .
'Wii'hlycambe, Jeraldine Smith. - An Analysis of Self-Concept and
Sacial Status af Paiute Indian and White Elementary Schaal
Children in Nevada. The University af Connecticut, 1970.

l4lp. 71-16,058.

The prablem investigated was whether ar nat there were significe t

differences by sex, grade level, race, and percentage af Paiute Indian
matriculatian an self-cancept, sacial status (ather-perceived), and social
status (self-perceived) mean scares af Paiute indian and white elementary
schaal children in the state of Névada. The sample of 108 subjects was

taken fram ane segregated schaal , ane integrated schaal with a 60 percent

£ 103
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Paiute In}dicn matriculation, and one integrated school with a 20
percent Paiute Indian matriculation. A random sample was made on
instruments from all Paiute Indian and white first and fifth grade

" elementary children in the three schools.

. The instruments administered were the THIS IS ME scale for the )
first fgrade subjects" self-concept, the BILLS INDEX OF ADJUSTMENT
' AND VALUES-FORM EL for the fifth grade subjects’ self-concept, and
- the CLASSROOM SOCIAL DISTRANCE SCALE for the first and fifth -
sgraders’ social status {other=perceived) and social status (self-perceived).’
Instruments were administered by reguldr classroom teachers and the,
administration was ink,‘o;porcted into the regular daily schedule.
Each group of children was given explicit oral instructions, in their
native language when necessary, with small group supervision when
needed to ensure that each child understood and followed directions.
* Factorial Analyses of Variance were computed separately for the
Paiute Indian and white children and separately for self-concept, social
status (other=perceived), and social status (self-perceived). Analyses of
Variance were computed when interaction occurred, t .fests were
computed to determine the differénces between the races. A Pearson
was computed to determine the relationships among the three measures.
A significance level of p . .05 was accepted for all analyses. .

Segregation was related t6 self-concept for the Paiute Indian children.
The fifth grade Paiute Indian pupils scored. significantly lower on. ‘
self-coricept mean scores in the segregated school than in the two |
integrated schools;:, Social status (other~perceived) Was also related
to segregation. The Paiute Indiani-children scored significantly o
‘higher on social status (other-perceived) in the 60 percent schbb%hcn
in the other two schools. The first grade Paiute Indian children
perceived themselves as significantly less accepted by their peers in
the segregated school than in the integrated schools.

Neither sex nor race were found to be related to any of the three
measures with the exception of the white children who revealed sex
differences in self~concept. The white male fifth graders scored
significantly higher than the first graders whereas the white female
fifth graders scored significantly lower in the fifth grade_thdn in the first
grade. Grade level was significantly related to self-concept and social
status (other—perceived) mean scores for the Paiute Indian children with
mean scoressignificantly lower for the fifth graders than for the first
graders. Grade lavel was not related to social status (other-perceived)

. for the white children who were more accepted by their peers in the
first ‘grade than in the fifth grade. !

Self-concept and social status (other-perceived)'were significantly
related for the Paiute Indian children. Social status (other-perceived) and
social status (self-perceived) were significantly related for the whi.e /.

pupils.

u
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f-Esteem, School: Interest, ond Acceptance of
_of DemagraphiciCotegorization. 7
Ivania, 1972. 14]p. Adviser: Arthur A. Dale.

’

ond saciol schoal {nixtures significantly relote

»f block ond white fifth=grade pupils? The. purpose
«amine several facets of this question. Interrela-
d amang the foIIQWIng independent vcrlcbles and

‘oriables . Dependent Variables.
~ompositian .. Pupil's Self-Esteem

2. Pupil's Schaal Interest
nomic Status 5. .Pupil's Acceptonce of Others

onomic
3

-

employed. Data were onalyzed far 2,753 white
hroughout Pennsylvcmo and 537 block Ss fram 38 .
ennsy lvania.

easured by 47 items from the Coapersmith Self-

1 six items from the Equality of Educational Opportunity
rest ond occeptance of others were measured by
“ducationol Testing Servuxce for the Pennsylvanio
tion. Data were collected in-the fall of 1969,
factorial onalyses of voriance were computed -

hree dependent variables for white Ss and ane

ndent variables for black Ss. Twenty=faur hypotheses

»r White Pupils Z _

here the percentcge of blgek pupils was less than 5
esteem thon Ss in schoolsxwhere the« percentage of

s more thon 25. This fifiding was. clarified further
Dupll was o bay ar o girl and by whether the pupil
‘loeconomlc stotus $chool ar in o middle sacicecanomic
viiddle=stotus Ss Hod hlgher self-esteem thon low-

1 middle socicecanomic status schools had higher

1 S5 in low sacioeconomic stotus schools.

there the percentage of black pupils was less than 5
ol interest than Ss in schaals where the parcentage
was mare than 25, This finding was clarified further
economic status. Middle=stotus Ss had-higher

han low=status Ss ond Ss in middle=status schools

ol interest than Ss in low=stotus schools.

endent voriables interacted sngnlflccntly on

thers for white Ss.

or Block Pupils

here fhe percentage of black pupils was mare

1er teem than Ss in schoals where the
1cc[MCs was less thon 25. ‘Middle-status Ss _

esteem thon low=stotus Ss. Ss in low sacioecanomic




®

status schools-had higher self-esteem than Ss in middle socioecono- -
mic status schools. _ .
2. Ss in schools where thespercentage of black pupils was less than
25 had higher schos! interest than Ss in schools where the .percentage
of black pupils was more than 50. This finding was clarified further |
by whether the pupil was in a low=status or a middle=status school.
Ss in middle=status schools had higher school interest than Ss in
- low=status schools. This finding was clarified further by whether the
" pupil was a boy or a'girl. - '
3. Ss in middle socioeconomic status schools had higher acceptance.
of dthers scores than Ss in low socioeconomic status schools.
School districts can neither contral nor alter the race, the sex, or
the-soctal status of their pupils. They can, ‘in“somé instances, exert
some control over the racial.and socioeconomic compositions of elementary
school buildings. They can, in most instances, exert contiol over the ¢
selection of teachers, the amount and quality of resources in any one
building, and the types of programs offered. The results of the present

" study offer implications regarding pupils" assignments to buildings,

. 77.

as well as-implications for the selection of teachers, the allocation of
resources, and the offering|of special-programs. Caution must be

exercised in interpreting the results, however, since the study was \
not experimental . o ‘

Campbell, Milo Kay. An Aggbv:sis of the Relationships-Between
Self Concept and Sociological Receptiveness of Lebanese Ethnic
Children in the Detroit Metropolitan:Area. Wayne State University,
1972, 212p. Adviser: Helen T. Suchara. 73-12,486, .

*In this study, an effort was made to determine whether there is
a significant rel@tionship between the Lebanese ethnic childrens
self concept and their social receptiveness toward members of their
own ethnic group, toward members of other ethnic groups, and
toward members of the mainstream population. .

The respondents consisted of eighty ten, eleven and’twelve
year old first and second general Lebagese children located in the
southwestern part cf Metropolitan Detroit. ‘

-~ The instruments used to measure self concept and social recépti-

veness were the Thomas Self Concept-Values Scale, and the Ethnic
Social Distance Scale in Community and School. The data was
gathered in private one-to-one interviews with each respondent,
and statistically treated by the application of the Spearmdan Rank
Correlation Coefficient, ]
OfF thirty=six subhypotheses studied which required that respondenis
be grouped and measured on the basis of age, sex and generation, ’
significance of correlation between self concept and’social receptive=
ness was found only among second generation fémales' self concept and social

receptiveness toward other ethnic groups, second generation males' self i




78.

concep} and social receptiveness toward their own ethnic group, twelve
year $ld males' self concept and receptiveness toward their own ethnic
group, and all twelve year olds' self concept and receptiveness
toward their own ethnic group.

It should be noted that of these four groups showing significant
correlations, the second generation males were_part of, or all of
three of the four g/oups. tt-should also be pointed out that of the,
four groups s o/ng significant correlations, threé of the four
showed' Significance befween self concept and social receptiveness
toward the respondents’ “own ethnic group. No significance was
found between self concept and social receptiveness toward the
mainstream population, and only second generation females showed
receptiveness toward other ethnics.,

"\
Ellis, Elinor Vivian Wall. A Comparative Investigation of the
Relct\ionshiﬁ_c;f Self~Concept of Ability and Academic Achievement
of Seventh-grade Middle and Lower Class Caucasian and' Negro
Students. The Florida State University, 1972.

* Adviser: Professc C. Glennon Rowell. 72-2|,309."

This study was an investigation to determine if a significant difference
exists between the correlatiop of self~concept of ability and grade=point
average, and the correlation'of self-conéept of ability and reading
achievement of seventh grcde\.(nlddle andlower~class Ccudcsucn and
Negro students The.subjects \(N-I 20) were seventh grade pup||s
attending Florida A&M Umveriny School, Florida State University
School- fcnd four middle schools in Leon ( County, Florida. |They were
dividad into eight groups of flffeen each ‘of middle=class Caucasian
boys, middle=class Caucasian glrls, lower=class Caucasianjboys,
lower=class Caucasian girls, iddle~class Negro koys, middle~class
Negro girls, lower=class Negro boys, and lower-class Negro girls.
Socicl status was established by the three factor criterion (education
and occupation of the father and source of family.income)itaken from
the McGuire~White Measurement of Social Status Index. [Self~concept
of ability was determined by the Self-concept of Ability Scale (Re~
search Center University of Michigan). The scale contcmed 22 items
or questions, which expressed each subject's opinion of hls ability to
do school work, and how he compared: his ability to do school work
with others in his class. {he California Test of Basic Skills scores for
the -academic year 1970=7I for each subject was used to establish the
reading level.

Null hypotheses were tested to determine i{ significant differences
existed between correlation coefficients for self=concept of ability and

.grade~point average, and the correlation \coefflcnent of self~concept
of ability and reading achievement. Fishet's z transformation was 1sed to
test the differences between the correlohon\s,.

" Findings
The findings below are based on group correlchon coefficients at the
.05 level of significance. '

1
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1y (3) sacial status and sex were significant factars ‘n self-cancept =

There is na statistical significant differences between the correlatian
caefficients of self=concept of akility and grade-point average for
Caucasian middle and lawer=class bays (girls); far Negro middle and
lawer=class bays (girls); far Caucasian' and Negra middle=class bays
(girls); and far Caucasian and Negra lawer=class bays (girls).

When analyses af variarice were made ta'examine differences
between scares for grade~péint average, self-cancept af ability,
academic achievement, same significant-factors were: (i) race,
sacia~ecanamic status and sex in grade-point average,. (2) race
and sacia~ecanamic status and reading achievement, and (3) sacia =
ecanamic status and sex in self~cancept of ability. ¥
Conclusian . . 7 -

One may conclude that when race, sex, and sacial status were
examired ta determine. differences between graups (eight graups)
jin this study there were na significant differences between the
'carrelatian caefficients of the several variables (self-cancept aof

“ability and grad-epoint average, dand self=cancept aof ability and
-7 reacting achievemeat). .

It may alsa be cancludéd that: (1).race\and sacial status were
significant factars in grade-paint- average, (2) face and sacial
status were significant factars in reading achievement; and

of ability far the 120isubjects in this study.) ’
. y

79. Graves, James Merriff. .The Effects c/fc B_cy‘s' Club Prc'mcm

!

an the Self-Cancept and Selected Physical Attributes of 12 and 13
Year Olds. Texas A&M University, 1972. 252p.
Adviser: Dr. Linus J. Dawell. 73-12;255.

The purpase of this study was tq determine relatianships between
physical and psychalagical attributes and campare gains in physical
and psychalagical atiributes of selected graups.

The subjects used in this study were\277 seventh grade bays in
Bryan, Texas. The subjects were: 32 Bryan Bays' Club disadvantaged,
\grcup l; 35 Bryan Bays' Club advantaged, graup 2; 167 nan-Bays' Club

adyantaged, graup 3; and 43 nan-Bays' Club discdv::\ng\cged, graup 4.

Physical attributes measured were speed",\sfrengfh, and. physical skill.
A tatal Tmscare was generated by-adding the, three measures.

Persanality attributes were measured by the Tennessee Self Cancept
Scale. It yielded scores representing piysical, maral-ethical,
persanal, family, sacial selves and tatal persanality.

Correlatians were calculated ta determine relatianships between
attributes. An analysis of vdriance was used ta determine gains.

An analy3is of cavariance was used ta campare graups far differences
in the physical and psychalagical attributes. When interactiars wese
faund, Scheffe's test was used. ‘
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The total group had relationships between speed and physical self,
social self and total personalify. Strength had a relationship with
the physical self, while total T=score had a relchonshup between
physical self, sacial self and total personality. Groups | and 2, had
no significant relationships. ‘Group 4 had two significant?correlations,
that of+speed and total T=scoré to the physical self. Significant-group
3 correlations were speed, stréngth and total T-score with physical
self, personal self,-socjal self und total personality.

_In the basic groups, three gains were significant. Group 4

- decreased. in speed, whnle group 3 decreased in moral-ethical

self while increasing in personal self.
Comparisons of the groups on adjusted posttest mean scores
revealed one sngmﬁccnt difference. Groups | and 4 had a significantly
lower score in family self than groups 2 and 3. Inreraction occurred
with speed and strength. Scheffe’ s test showed a significant difference \¥7

between groups 3 and 4 in speed. It favored group 3. No significant

difference between groups was found on the strength variable.

The following conclusions are made based on the results of this
study for 12 and |3 year old boys.

(I) Boys' Club members score lower than non=Boys' Club members

in the attribute family self.
(2) Boys who are advantaged score higher in the,attributes of

ioral =ethical self and family self while boys who' are disadvantaged
score higher in the attributes of speed and strength. )
(3) Relationships exist but vary between selected attributes with boys.,
(4) A year's experience in a Boys' Club program or school program
causes little gain in selected attributes. A
(5) A year's experience in a school program of Boys' Club causes A
advantaged boys.to make a positive gain in the attribute personal self.
{6) .Disadvantaged boys will gain less in the attribute family self
over the school year than the advantaged boys
+(7) In general, advantaged boys do not gain more in selected attributes
during one school year than do advantaged boys.
(8) In general, Boys' Club members do not gain more in selected
attributes during one school year than do non~Boys' Club boys.
(9) Boys' progress over the school year at about the same rate
in selected attributes.

Kosky, Elizabeth Mary. Relationship of Selected Variables to
Academic Achievement for Fifth.and Sixth Grade Students:
Verbal IQ, Perception of Self in School, Race,..Fate Control,

-Socio~Economic Status, and Sex. Umversny of Miami, 1972.
225p. Adviser: Herbert M. Dandes. 72“22 927%

The investigation sought to determine the relcjnonshnp‘ B“e“fwee.n\c\cc"
demic achievement and selected intellectual, personality, sociological,

and demographic variables. More specifically, thé study was conducted ~
for the purpose of oscertaining the extent to which a combination of

’.. a X'- - - - “;
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variables, ™ ely, verbal l(‘(Lorge"Thorndnke Intelligence Tests),
perception of self-in school (Test of the Specncl Meaning of Words),
race, fate control, (Student Qutlook Test), socio~economic status(SES),
and sex were related fo academic performance. The achievement
criteria included reading comprehension, arithmetic concepts, and
composite score of these two subtests (lowa Tests of Basic Skills).

The subjects were 389 fifth/and 397 s:xth graders drawn from the
New Rochelle Public Schosls.

A multiple torrelation-and stepwise regression program was employed.
This analysis produced correlations betweén each of the independent
variables and dependent variables for fifth and sixth grades. Intercorre=
lations of the independent variables were obtained. Three multiple linear
regression equations were computed in a stepwise manner for each gra é.
The f:rst was concerned with the relationship of the independent vc'-cbles )
and redding comprehension, the second to arithmietic concepts, and the
third to composite achievement score. >

Verbal 1Q, SES, and race employed indiv idually were the best
- predictors of reading compreherision, arithmetic concepts, and
composite achievement score for fifth and sixth.grades. Correlations |
obtained between SES and the achievement criteria-were significantl
higher than those reported for race. Used as single predictors,
minimal correlations were found for the variables, perception of self in

school,; fate control, and sex with each achievement criteria regardless

of grade level.

-Rs were feported ot .76 for reading comprehension, .67 for arithmetic
concepts, and .78 for composite achievement score which accounted
for 45% to 61% of the total variance for fifth grade. Rs of .79 were
obtained for reading comprehension, .67 for arithmetic concepts,
and .81 for composne achievement scoré which accounted for 45% to

5% of the total variance for sixth gradé, The Rs for recding comprehen=
sion and composite achievement score were statistically hxgher than Rs
for arithmetic concepts at both grade levels.

For reading comprehension, verbal 1Q accounted for the largest portion
of the variance at both grade.levels. SES was the next most important
contributor to the R for fifth and sixth grades. The variables, race
and fate control contributed minimallyto the prediction at both grade
levels. The contribution of the perception of self in school measure was
negligible for fifth grade cnd/fcxled to predict for sixth grade.

The sex variable failed to enter the regression equation for either group

For arithmetic concepts, {erbal 1Q accounted for most of the variance
ot each level. SES was fhef second best predictor for fifth and sixth grades.
The contributions of the variables, perception of self in school, race, and
sex were negligible at both grade levels. The fate control variable

~ failed to predict for grade five and minimally for grade six.

For composite achiévement score,. Verbal 1Q accounted for the
grectest percentage of the variance at fifth and sixth grade level.
SES was the next most important variable for both grades. The variables,
race, fate control, and sex contributed minimally at each level. The.
contnbuhon of the perception of self in school measure was minimal for
fifth grade but failed to predict for sixth grade.




8t.

01

The combination of verbal 1Q and SES used with oppropriate b weights
provided the best prediction for all criteria at fifth and sixth grade levels.

Rc;driguez, Valerio.Sierra. Mexican American Pupils’ Self=Concept
in Public Elementary Schools. United States Internation University, 1972.
9lp. Adviser: Willlam D. Wilkins. 72-20, 550.

Many ‘Mexican- American children in the San Diego areo attend schools
where they form the ethnic majority. The purpose of this study was to
determine whether the density of school population of Mexican American
pupils makes a significant difference in the self-concept of Mexican
American and Anglo American pupils in selected public elementary
schools. \

The "Piers=Harris Children's Self"Concepf Scale" was administered .
to sixth grade pupils in six schools. Total concept scores, Group |
and Group II factar :cores were analyzed by a two-factor analysis
of variance. The major hypotheses were as follows:

I. The self-concept of Mexican American pupils bears a positive
relationship to Mexican American school density: white the self- .
concept of Anglo American pupils is not related-to Anglo American

*- school density. ‘ s

2. Group | factor scores for Mexican American puplls are positively
related to Mechcn}me\ccn school densﬂ’y, but these scotes—fer Anglo
American pupils are not related to Anglo American school density.

3. Graup Il factor scores are positively related to Mexican
American school density, but these scores for Anglo American
pupils are not related to Anglo American school density.

The sample consisted of sixty Mexican American - , -nglo
American sixth grade children. ‘

No statistically significant difference exists between the mean
scores of the two ethinic groups, but the difference between the
mdan scores of pupils in high density schools and those in low density
schools is highly significant and in the anticipated direction.

i |. The data support the contention that no significant relationship
«exists between school density and self-concepf of Anglo American
pupils. On the other hand, Mexican American pupils in high
Mexican American density schools have significantly higher self-

" concept scores, well beyond the .00l probability level, than Mexican

American pupils in low Mexican American density schools. The fore-
going support the tenability of the first major hypothesis. g
2. The results indicate that a significant interaction {p <.025)

_ exists between school density and ethnic group. The main effect of,

school density was found to be significant (p < .001) with pupils
in high density schools having higher Group | factor scores than
pupils in low density schools. These findings support major hypothesis
two.
3. The main effect of schoo! density was found to be significant
(e .00l) with pupils in high density schools having higher Group Il
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factor scores than. pupll;m low-density. schools. These. findings-
support major hypothesis three, ° N
From the results, four con clusions were dran. These are: ‘
|. Mexican American pupils in high Mexican American density
\ schools have-significantly higher self-concept scores than those in
low density schools.

2. The total self—concept scores of Mexican American and Anglo
American pupils are not related in the same manner to differences
in ethnic density levels.

3.. Thes self~concept ¢ Mexican Amerlcon pupils bears a
significantly highér relationship to density levels than does the
self-concept of Anglo American pupils.

4. Anglo American pupils are not sngmflccntly cffected by vcr)gng
degrees of Anglo Amierican density.

:‘. / x -

—w:'*wia T B2, "Vcden, Jr. Thomas Burwell. An-Evaluation of a Psychoeducctién'cl
PP Approach to the Concept of Self-Control. University of Virginia,
1972. 137p. 72-33,260. _ , N

The purpose of this study was to determine the effectiveness of
a classroom initiated apprea ch to developing self-control in second
grade children. The independent variable consisted of a supplemental -
curriculum employing games and role playing techniques designed to
teach children skllls that would beighten their awareness of the
affective dimensions of school experience, facilitate academic achi ve-
ment, and teach contrsl over their behavior in school. :

The sample consisted of 159 second grade children attending three . _

7 ‘Washington D.C. elementary schools participating in the Model Schools
Division. One experimerital and one control class were located in each
* . of th.e three schools. . The members ‘of the study group were primarily

black children living in the lower socioeconomic area of the North
West section of Washington, D.C.

The question 16 be investigated by this study was the relchonshlp
between the mplemenfchon of a program to teach self-control and
children's improvement in (I) school adjustment, (2) acadeniic cs:hnevé"
ment, and (3) observakle \clcssroom behavior. /

Dctc required for the. purposes of this study were obtairied by |
administering to all subjects the () Psychoeducational Screening
System for Identifying Resourceful, Marginal, and Vulnerable/Pupils
in Primary Grades, (2) reading and math subtests to the California
Achievement Test, and (3) Task Attention Test. Data were analyzed
by applying Chi square, andlaysis of covariance, and indeperdent .
t~tests, respectively. In addition to the analysis of differen des
between the experimental and control groups, comparisons were
also made between experimental and cor -ol males and experimental
and control females. !

The analysis of data found the self~control program to be signifi~

Qo : cantly related to school adjustment at the .0l level of confidence,

112 - R
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| The analysis of dato from fhe male and‘female subgroups found significant
~ relationships at the 05 nd .0l |eve1s of confidence respectively.
Thls relationship between “the mff‘?con*rol program and academic -

’ ) “achievement was not found, fb’Ee significantly related at the .05 .

, level of confidence,. excepf in-the male subgroup where o negative

‘ relationship existed with “the ‘control group demonstrating sngmflccnfly

greater ochievement in mofh at the .0l level of confidence. No signi-

ficant relationship was féund to exist at the .05 level of confidence

between the experimental program and the Task Attention measure of

observable behovior, although there appeared to be a trend,toword im=

provement in the-experimental group.

.The results of ‘this study suggested the-value of implementing

-a program in elementary schools, which is designed to improve

"school adjustment through offective owareness. Results pertoining

to ochievement and task attention were, less clear and suggested the

necessity of investigating these vcncblé‘i over a greater period of time. o

Self Concept ) . - \

Secondory . -

83. Downing, Lewis Jackson. The Comparison-Reference Process as it
Relates to Ninth Grade Indion and Non=Indion Boys of Low Socio-
Economic Status.. The University of Oklahoma, 1965. 83p.
Adviser: Professor Horry J. Parker. 65-4711.

. This study concerned itself with two problems. The primary problem

~ was to determine the applicability of Festinger's theory of comparison—
reference choices to Indian and non=Indian boys of low socio=economic’
status. The secondary problem of the study was concerned with the rela-
tionship between these comparison-reference choice and near socio~
metric choices.

Hypotheses were based to a Icrge extent upo Festinger's theory which
postulates that individuals assess their abilitiés by comparing themselves
with others in ogroup which are selected becouse their abilities ore
similar to those of the individuol.

The subjects employed in the study consisted of fwenfy"fwo Indian boys
from Red Lake Schools, Red Lake Indian Reservotion, Red Lake, Minnesota,
ond twenty=two non=Indian boys from Bagley Jupior High School Bogley,
Minnesota. All subjects were in the mnth grode and were from hOmes
considered to be low socio-economic. -

Instruments used in the study consisted of the Differential Aphfude Tests,
the lowa Tests of Educotionol Development-and o sociometric questionnoire

_designed to elicit comparison-reference choices, Kear-sociometric hoices ond
o self-estimate of obility.

Two bosic statistical methods were used in the sfudy The Peorson Product-
Moment correlation coefficients were obtained between subjects’ scores ond the
meon scores of their comparison-reference choices; between subjects' scores

and the mean scores of their near=sociometric choices; ond between subjects'
scores and their self-estimotes of ability. .
4
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[l'he sngmflccnce oF these correlchon coeFFncnents was determmed
'by the use of the t ratio. Ahere cppllccble‘,‘ the significance of .
, the difference between these correlation coeFFncnenfs was tested
by using Hotelling's test of the significance | 'of the difference
between correlation coefficients based on the some scmple.
Conclusions: : ‘
‘ I. Non-Indian subjects were able to crrl\)e at a subjective -

assessment of their abilities by comparing thémselves with others.

Therefore, Festinger's theory was supported by the non-Indian subjects.

2. Indian subjects were not able to arrivelat a subjective
assessment of their abilities by comparing themselves with others.
Therefore, Festinger's theory was not supported by the Indian sub|ects.

— et
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reference and near-sociometric choices were. quite similar koth
in,level of academic achievement and level of academic ability,
! but they were not similar at a statistically significant level to the
\ subject. s
j 4. Both Indfan and non-indian subjects had a significantly greater
| \ " tendency to selectimdnvnducls who possessed both a level of
; .academic cchlevemen} and a level of academic ability similar
| N to their own when .making comparison-reference. choices than /

when making near-sociometric choices. T Y

1o X
. oy

\ 3. Those individuals chosen by the Indian:subjects as comparison=

T
84. Cook, Keith Emery. Differences Between §§1F;‘.Concepfs of
Disadvantaged and Non-Disadvantaged .High School Students
Within Certain Types of Rural And Urban Communities.

N
«

70-19,194, o )
This study was designed to test the proposition that the self-concepts
of disadvantaged adolescents would be differentially affected, from
community to community, according to the social and-economic ¢ha=
racteristics of the communities in which they reside. The Tennessee
Self Concept Scale was administered to disadvantaged and non=disadvan=
taged.high school students in rural depressed, rural non-depressed,
affluent suburban, and typical urban communities. Fccforicl analysis
of variance revecled the following differences: )
|. Except for one aspect of self"concept the dlscdvcntaged 7
students perceived themselves in as positive a way as did the non=
disadvantaged; however, the dlscdvcntcgerere more defensnve,
confused,.conflicted, and uncertain in their self-reports.
2. Subjects in the rural depressed community had-more positive
self~concepts than those in the affluent suburb. The data suggested
that these more positive self=concepts were maintained through the
use of more deFenslveness. -
3. In the community which had the greatest social and economic .

extremes (rural non-depressed), the negative impact upon the self-
concepts of the disadvantaged was the greatest.

-t 9 W iy - P i —
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4, Within the communities which were more homogeneously - -

.'co;hposed of either low="or high-income families, the self-concepts

of the disadvantaged and non=disadvantaged were more alike than
were the selffconcepts of:

(a) the’disadvantaged and non-disadvantaged collectively
across all communities. .

(b) Students grjuped solely by community of residence and
compared with each other.

5. 'There were as many self-concep differences among the groups

of disadvantaged,students as there were between the disadvantaged
and non-disadvantaged students.

-

Incerto, Richard A. Impact of a Cultural and Educational
Enrichment Program on_the Sense of Identity of Economically
Disadvantaged Adolescentts from an Urban Area. . .
Boston University School: of Education, 1970, 184p. 70-22,456. .

Recently, the educational opportunities afforded poor children in
America's public schools have been severely criticized. Many students
of the field are concerned with the school environment provided:the
disadvantaged child, where he becomes victim of an established
social and educational setting designed for students from iiddle
class homes and value systems; and taught by educators with middle |
class values and attitudes. ‘

The educational énvironment of the disadvantaged is stifling, .
causing him to diSpicy the "deviant behavior" of frustration,

. conflict, and rebe{liousness, with the end result of "dropping out

of school, " or the/ main stream of society. In some instances, he
may remain in school, but drqp out mentally and passively. await
graduation. In either case, he eventually enters a world of work
which continuously stresses a knowledge of technological skills, ‘
and he is faced with continued stress, incompetence, and conflict.
Erik Erikson believes that the adolescent is struggling for a

sense of identity; unable to achieve this goal he becomes a confused,
non-productive, anti-social person. However, positive intervention

" can alleviate the negativism and assist the adolescent in his search .

I
[+

unique program of educational, recreational,
*Tests were administered to eighty |4 to |5 year old economically

disadvantaged ninth grade studénts in an urban Ychool . Forty students,

were randomly selected (Experimental Group) for Upward Bound. |

The remaining forty comprised the non=treatment group (Control).

The tests were administered before, during (end of 8=week residenc -

for identity. Therefore, Erikson's concept of 'Eenfity was used as a

_program), and after the investigatory period. They were: Otis |.Q.,

Form C; Semantic Differential, 12 self related concepts; and the
Personal OpinionInventory Scale, with 4 sub scales. Statistical
Design consisted of a comparison of the group means and t tests of
confidénce. ‘ ) -
Hypothesis | states: subjects would have diffused sense of identjty.
Analysis of the data, prior to intervention, showed ne significant

i~ cam

nd cultural enrichment. |
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differences between the means of thirty=two of the thirty=six
Semantic Differential variables. Significant (.05), but random
differences were found on the remaining 4 variables. No significant
differences were found on the Personal Opinion Inventory scales.

The results reflect poor self images, personal conflict, social
apathy, and a sense of confusion, which lends support to Hypothesns 1.

Hypotheses Il and |V stated that the treatment group would change
their attitudes and motivations towards.schoo!, career and self, fhus
decreasing the confusion within their inner idenrify~and*fpromisin‘g'“ )
a more positive sensé of identity.

The findings indicated-this brief (16 weeks) progrcm has reached
these adolescents. The treatment group (Experimental)is not as .
eager to drop out of school (.05) as the non=influenced (Control)
group. The treatment group changed sngrhfuccnfly (.05) in their
desire to "drop out of school". They were able to evaluate the
community conditions realistically, .and they did not disengage
themselves -from school or further education’ This was indicated
in the significant change (.05) of their evaluation of school.

The reason Tor this accrued-positivism may be found in their growing
self esteem (POI~.05) throughout the treatment period.

Conceivably the initially diffused inner identity of the freatment
group has been brought into sharper focus, perhaps social and personal
disregard has been dispelled to a significant extent. The findings
suggested higher self esteem, self related concepts, related attitudes,

.values, and activity disposed toward positive change in the treatment

group: However, the non=ireatment group remained confused in
these areas.

Hypothesis Il stated: that there would be a significant positive
change in the experimental group's grades, but not in the grades
of the control group.
_ The findings ate that the control group's grades in Mathematics.
deteriorated one full grade, and nearly o full grade in English.
The experimental group maintained stability in both grades fhrough'
out the investigation period. While Hypothesis I, as stated, is not
confirmed, the positive effec\f-of the treatment condmon on these

. grades is clecr.

The results of this mvesngcnon 1end supporf to the hypothesis
that a Gultural and educational enrichment program for socially
and economically disadvantaged adolesc\gnf produces clearcut
and measurable effects on this group.




PZ

07

86. Allen, John' G. The Effects of an Achievement Motivation Program
on the Self-Concepts of Selected Ninth-Grade Students Represenhng
Three Ethnic Groups. North Texas State University, 1972. 97p.~
73-12,906. ' : ’

. " )

The .problem with which this investigation was concerned was that
of determining the effects that ar achievement motivation program
had on_changing the self~concepts and academic achievement among

\ ninth-grade students in a tri-ethnically mixed junior high school.

The subjects for this study were/ninth=grade students from a large
southwestern city. The experimental program was conducted in a
junior high school composed of Anglo, Mexican=American, and
Negro students of approximately 30 per-cent, 40 per cent, and 30
per cent ratios, respectively, The comparison school was an adjoining

. area with gpproximately fhe/SGme ethnic mixture.

In measuring changes in self"concepf the Piers—Harris Children's
Self-Concept Scale was used. Teacher-assigned grades converted
to numerical equnvclenfs were used in mecsurmg changes in academic
achievement. cod

All hypotheses were/ fesfed at the . 05 level of confidence by
using two by three cnolysns of covariance. All ddta were entered
on computer cdrds, lusmg computer services of North Texas State

University. - y
-Chapter | contgins the statement of the problem, purpose of
& the study, hypofheses, definition of terms, ||m|fcf|ons, basic

assumptions, a description of the experimental program, a
description of the teachers in the program; and a summary .

Chapter |l/contains a review of related literature regarding. self-
concept and. achievement .

Chapter: 111 describes the subjects, the instrumént used, procedures
for collecting data, and procedures for treating: the data.

Chapter |V presents the hypotheses and the analysis of the data
collected.

Chapter V gives the summary, conclusions, and recommendations.

The appendix gives a summary of data used, including ranges of
scores and standard deviations. 4.

Eight hypotheses were tested. The first stated that there would be
no significant difference between adjusted self-concept means when
testing for the main effect of ethnic group membership. This
was upheld. . .

One hypothesis stated that the experimental group would.achieve =
significantly higher self-concept means thon the comparison group .

- This was not substantiated at the .05 level, but there was a signifi-
cant difference at the .|0 level. 1
Another hypothesis stated that the increase in self-concept means would
be greater at the énd"of the year's program than at mid-term. This was
rejected. Only the Anglo students showed greater gain.

.
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. One hypothesis stated that there would be r% cignificant difference
between adjusted mean scores when testing for the main effects of

the variable of sex. This hypothesis was supported. . .
’ Conclusions were that there are no great differences among reported
, , self~concept of Anglo, Mexican-American, and Negro students.

The Anglo students only benefit from a year's program rather than
one semester. While grades dropped for the second semester in both
schools, the program was effective in showing a smaller drop in the
< experimental school than in the comparison school.
it is recommended that a program for developing self-concept
be started early- in a child's academic programand that a great
deal of research be done in determining how such a program can be
~better utilized with children of minority groups and in developing
- instruments for measuring self-concept of children.

: . o
87. Arnn, John Wesley. Self-Security Perceptions lavolving Multicul=

tural Populations. East Texas State University, 1972. 72p.
Adviser: John P. McQuary. 73-4433.

It was the purpose of this study to seek answers to questions
. ) surrounding the concept of security. Does the term "security" have
' different connotations among varying oge levels of members of one
culture? Do members of opposite sexes of the same culture perceive
security in a different manner ? Are there differences in-the percep~
tion of security among different educational levels of the same culture ?
Do members of the Angle, Mexican~American, and Negro cultures
differ.as distinct groups with one onother in their perception of security ?
The sample for the present research was composed of 45| subjects
from the Kingsville, Texas, oresa. Of the totdl sample, 150 were
Anglos, 151 were Mexican-Americans, and |50 were Negroes.
Each cultural group contained an equal number of college students,
high school students, and junior high students. Half of each group
- was male and half was female. .
Three interviewers of different cultural origin were chose;‘x to
work with their respective cultural group. They asked the subjects ‘
to related an incident in their life during which they felt most insecure.
The subjects' self-reports were then analyzed by three judges in order -
to, identify similar elements, contained in the self-reports. Similar
elements were grouped into categories of security and insecurity.
The categories of security weré: (A) religicus experience, (B) imme=
diate family, (C) being with persons who care, (D) establishing or ’
achieving goals, (E) leaving™a threatening situation, (F) incidents /
too few to individually categorize. The cultural groups and their
sub-groups were then compared on the basis of the established cate-
gories by utilizing the chi square statistic. .
The hypotheses tested were developed from the questions
presented N the Purpose of the Study.
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Findings: The results of the application of the chi square statistic
on the collected data indicated a slgmflccnf ‘difference in the cultural
groups' perception of security and insecurity. There was also a signifi-
cant difference in the perception of security by age and academic
. level within the Negro and Mexican- American cultural groups.
The results of the study indicated no significant difference according

" to sex in the perception of security. The group contributing the most
difference among the cultural groups, in terms of security perceptions,
was the Anglo group.

The results of the evidence in the study have indicated the followmg
conclusions: |. Anglo, Mexican=American, did Negro cultural
groups perceive security differently. 2. Anglo, Mexican-American,
and Negro cultural groups perceive insecurity differently.

3. There is a difference in the Mexican—Anierican and the Negro
cultural groups in the perception of security by age and academic
levels. 4. Sex appears to play an insignificant part in the perception
of security within a cultural group. 5. Culture is a determinant in
the perception of security and insecurity. 6. The family element

must be given serious consideration as a facet in any definition.of
security. 7. Security does not appear to be the absence of insecurity.

’ .

88. Cheek, Donald Kato. Black Ethnic Identity as Related to Skin
Color, Social Class and Selected Variables. Temple University,
1972. 137p. 72-17,682.

A common observation of social scientists has been that collections
of people differ in their "groupness" or "stick-togetherness" and.that
variations in this quality seems to be associated with.a” host of other
essential aspects of individual and group behavior. Past attempts
have been made to explcin this individual variation in feelings of
kinship towards one's racial group, especially focusing upo Negroes as
a minority, that is, discernable and convenient for study. These past
studies are of questionable age and use when considering how the
_ Black community has undergone many current changes as symbolized
by the emphasis on-black unjty.

This study attempted to determine the relchonshlp that specific
social variables had to the variation in Black identity. The explanatory
variables selected were the judgment of skin color in contrast to the
perception of one's own skin color. The sample size included 428 U.S.
Blacks who .were mostly students and 113 Africans who for the most part
were students. The findings were as follows:

a) The relationship of the social structural variables of age, reg.on,
social class and social mobnlnty with respect to Black identity was
minimal.

’ ) b) The relationship of judged skin color to perceived skin color
was high on the surface but had increasing distortion for the dasker

- : respondents.
119
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c) The relotionship of judged skin color I’o Block identity wos
nat supported.
d) ‘The relationship of perceived skin color to Block ndenhty wos
not supported. ‘
e) Accurote perception ond specific types of inoccurote perception
wos estoblished os being reloted to the voriotion in Black identity.
How potent the concept of perceptuol accuracy is in unraveling
the Block identity question has yet to be properly tested.
The doto in this investigotion hos introduced the ideo thot when
we cansider how o person defines the situation we should give some
thought to it's occurocy or inoccurocy. At leost this type of -
consideration is in the direction of developing dynomic insteod of
static concepts which ottempt to understond the chorocter of the

kindof saciety in which we live. i
I

Dovis, Jr. Somuel.. A Study of the High School Success Potterns

- of o0 Group of Block Moales Through High School. Waoyne Stote

University, 1972. 283p. Adviser: Theodore D. Rice. 73-12,500.

The purpase of the study is to describe the high schoal success
potterns of o selected somple of black moles throigh high school.

The study olso seeks ta provide new knowledge regording block moles
who succeed in high school. The determination of foctors thot contri=
bute most to high schaol retention, thot are insight ful regording high
school experiences that prepore for past high schodl life, ond thot
provide information os to the quolity of those skills ore other purposes
of the study.

Some subsidiory purposes were to'get information regording motivation,
coping strotegies, concepts of equolity, luck, ond institutionol rocism.

Two groups of black moles mode up the somple. One group wos
mode up of black mole professionols from the oreos of medicine,
education, low, ond on omnibus gréup of "other" professionals.

The other group wos mode of summglr, 1971, groduotes from four inner-
city high schools. Eoch participont of the two somples wos osked to
respond to questionnaires which were essentiolly porol lel.

Both questionnoires ore divide/ad into four generol sections that
focused on demogrophic informgtion, concomitont octivities while
in high school, color rélofea-fb‘ztors, ond ocodemic reloted ocﬁviﬁes.
Professionol questionnoires were mailed, groduote questionnaires were *
delivered to the schools ond administered directly.

Questionnoire responses ore computer processed. Print=outs provide
totals ir number of respanses ond percents by the professional subgro “ps
(do&tors, educators, lowyers, ond "others"), ond by groducte mojors
(college prep, vocotional, ond generol).

The findings from the two questionnaires ore onolyzed and illustro=
ted by tobles-ond déscriptions in terms of percents. Some of the

findings ore: professionols-indicate highevels.of preparedness for

& 120
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post high school study, while the 197 graduates generally do not.
School seems to have been more relevant to professionals in terms of
interest, grades, conduct, and preparation than to graduates.

The factor most respons:ble for retaining black males in high school
through graduation is “self." Following “self" as retention factors
are: the family, and educated examples.

Some othér major findings are: black males do have some few
examples to emulate. Professionals generally have idols and
graduates usually do not. Many professionals had made post
high school career choices andsome graduates also had made no
choices, even at graduation. The parents of both groups had
high regord for education which may-have been one of the coping -
sirategies. There are some identifiable characteristics when the
subgroups are examined internally. Doctors, educators, and college
prep studénts indicate strong similarities. Graduates have less
difficulty dealing with their blackness than did professionals, and
color of faculty had little to do with achievement in either
population. Most professioncis believe to some degree in the Horatio
Alger concept, and luck is not seen as much of a factor in getting
through high school . .

The findings point to some minuses in the high school when
viewed in the context of the black male. Among the need is

. future study focusing on the neéds of black males to improve

their educational aspirations.’ ,

. Dixon, Clarence Curtis. A Comparative Study of the Self Concepts

of Disadvantaged and Advantaged Negro Students. University of
Georgia, 1972. 148p. Advisers: Dr. Reba Burnham and Dr. Joseph -
Bledsoe. 72-34,065.

The major purpose of this stud)‘ was to examine the self concepts of
disadvantaged Negro children in grodes eight through twelve in a
prodominantly white. high school It was also the concern of this

study to compare the seIF"percephons of disadvantaged Negro children
with those of Negro children who are not generally descn‘bed as dis-

- advantaged. -

-

The following hypotheses were tested: |. Discdvcntcged‘ Negro
children have negative self-perceptions. 2. Advantaged Negro children
have positive self-perceptions.. 3. Disadvantaged Negro children
differ significantly from advantaged Negro children in their self~
perceptions. +. There are significant differences between the self- p
perception scores of disadvantaged and advantaged Negro children
they are grouped according to grade. 5. There are significant differ-
ences between the self-perception scores of disadvantaged and advantaged
Negro cliildren when they are grouped according to sex. 6. There are
significant differences between the self-perception scores of disadvanta-

ged and advantaged Negro children when they are grouped according to any

- . 404
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.combination of seé¥ and grade.

The Tennessee Self Concept Scale developed by Fitts (1964)
was selected for use in this study. Data obtained from this test were

statistically treated by an analysis of variance design. The significant

differences on the.TSCS between the twa schaols and the interactions

of school with sex, schao! with grade, and school with sex and grade

were calculated.  [n addition, the mean self-perception scores and
standard deviations for the advantaged and. dlschGntcged chniuren
were computed.

a\ papulation’ for this study was drawn fram the total number of
Negro'students in two integrated urban high schoals. A sample of
200 disadvantaged studeffs (IOO males and |00 females) and 200

.advantaged students (100 males and 100 females) was randomly

selected. All subjects were Negro students in grades eight through

‘twelve, and 40 students were chosen from each grade. Both graups

of studenfs lived in integrated areas of their community and attended
neighborhoad schoals.

Three programs were used in the.analysis of the data in this
study.” They were the BMDOB8V Program for Analysis of Variance,
the BMDO2D Program for Correlation with Trans=generation, and
the MUGALS Analysis of Variance Program.

The findings of this study were reported in the forin of tables,
figures, and related discussion... The analysis of variance was
calculated to determine the specific factors influencing the F~ratios.
These results, clongj‘with the adjusted means and standard deviations,
were presented in appropriate tables accompanying each discussion.

-Significant interaction effects were shown graphically by appropriate

figures. .

Thefindings were as follows

|. Disadvantaged Negro ¢hildren hove negative self-perceptions.

. 2. Advantaged Negro children have positive self"percepfions
thcugh nat extremely so when compared to the norm group in the
TSCS Manual. “‘r

3. - Disadvantaged: Negro children differ sngmfncontly*from advon=
taged Negro “children in tkelr self-perceptions. Thege are some
specifications to this genercllzchon especially for grade differences.
Thus for some important variables, the gifference between the advan=

taged/disadvantaged depends to a great degree on the particular -

grade. In some instances there were little or no differences
between the groups, especially at the twelfth grade. The greatest
differences were nearly always found at the eigth grade level.

4. There are no significant differences between the self=-
perception scores of disadvantaged and advantaged Negro children
when they were grouped according to grade with the exception of
4 variables tested.

5. There ore no significant differences between the self-
perception scores of disadvantaged ond advantaged Negro children
when they were grouped accoiding to sex, except for | relatively
unimportant variable,

.
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6. When the self-perception scores of disadvantaged- cnd advanta-
ged Negro children are grouped according to any combination of sex
and grade, the conclusions are somewhat variable (not so clear).
Clearly the advantagement/disadvantagement variable emerges
as the major distinguishing variable, but the differences in self
concepts between groups separated by family income depend to.

. “ a considerable degree in many instances on the particular grade
and/or sex. Thus in |3 of 29 first-order and 4 of 29 second-order
variables, differences involving grade and advantage/disadvantage
were significant. Similarly, | first-order and second-order
____verigbles for the sex variable were significant.

21, * Hraba 111, Joseph. Socialization into Black Consciousness.
. The University of Nebroska, 1972, 264p. Adviser: Jack Siegman.
72-27,399. -

Recently, black militancy has become a social s¢ience research
interest. Unfortynately, definitions of militancy vary in this research:
. It was proposed that a definition of the racial situation faced by
black people is fundamental to black militancy. A-definition of the
racial situation which acknowledges the existence of racial barriers,
deprivation, and the external control of black life chances; and
recommends that black people should be dissatisfied with these
- conditions and should join groups to pursue their collective interests,
which are believed not to be shared by whites, is termed black
consciousness. To be black conscious about the racial situation one
expects to personally face in the future is termed self-placement
imo black consciousness. Becoming black conscious and placing
onéself into black consciousness are seen as processes by which
blacks come to define the racial situation in the above manner.
Besides their firsthand experiences with the racial snuc{:on attention
to certain forms of mass media ond participation in civil rights-
7 organizations on the part of -adolescents and their significant others
"~ was hypothesized to be associated with adolescents beconiing blcck
conscious and placing themselves into black consciousness.
The respondents are 48 percent of the black adolescents enrolled
- _ in the public secondary schools in Lincoln; Nebraska in October
£970. A questionnoire was administered to groups of respondents
at these schools. The majority of the respondents are junior-high=
- school students. The instrument had been pretested.with adults in
local civil rights organizations.
The two dependent variables formed Guttman scales.
The independent variables were also measured in terms of response to
. the questionnaire, Proposed correlates of black consciousness (forms of
racial political-action and black territoriality) were also measured
in tenas of responses to the questionnaire. Gamma was used-as a
measure of association. . ‘
Attention to black publications, especially black newspcpers and

particular ideological publications, and race-raled television programs,
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especially dacumentaries an racial canditions and pragrams an black

| ) culture, on the part of bath the adalescents and their significant
athers is assaciated with the dependent variables. Amang alder
adalescents their awn aitentian ta mass media is more strangly

, assaciated with their black cansciausness than this attention an the

part of their significant athers. This is nat always the case
.amang younger adalescents. Lastly, black=cansciaus adalescents
are mare likely ta define their influentials os being knawledgeable
about the Black Mavement.:

On the ather hand, participatian in civil rights arganizatians an the
part af bath the adalescents and their significant athers is anly positively
associated with the dependent variables amang yaunger adalescents.

- Amang alder adalescents this assaciatian is cansistently negative.

Black Pawer farms af racial palitical actian and black territariality
were weakly assaciated with the dependent variables. Hawever,
amang alder, female and warking ta lower=class adolescents, the .
assaciations were stranger. This suggests that experiences, in addition
ta black cansciausness, are crucial in channeling black consciausness

- into farms af racial palitical actian and black territariality.
Negative cantact with whites and the palitical activity of black
graups in the lacal cammunity were suggested as beihg impartant.

AJ
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92. Maldanada, Bannie Buckfey. The Impact of Skin Calar by Sex an
Self Cancept of Low Sacioecanamic Level Méxican=Amerjcan High
Schoal Students. New Mexico State University, 1972. 13%.

. Adviser: Dactar William C. Crass. 72-31,647. /
. /

The purposes were ta determine (l) if the self-cancept is affected

by the independent canditians af skin color and sex, and (2) if the
. self~cancept is affected by the interactigns resulting fram the variables
af skin colar and sex.

This study was canducfed in two New Mexico public high schaals
during the academic year 1971-1972. The tatal graup sq’(nple was
camposed of 174 tenth, eleventh, and twelfth grade students af
Mexican=American descent for wvham four data irdices were available:
(1) scares an the Tennessee Self Cancept Scale (TSCS); (2) scares an
Hallingshead's Twa=Factor Index af Social Pasitian (ISP); (3) classifi-
catian as ta skin.calar, and (4) sex.

The subjects were assigned ta categaries an the basis of their sex and -
skin calor. .

The data in this investigatian were treated by means of a twa~way
analysis of variance ta determine whether the influence of the twa
independent variables, sex andskin calor, an the:fourteen measures
af self-concept was significant. Where significant F ratios were
abtained the Neuman Keul's Multiple Camparisans Test was subse~
quently applied to sex and skin calar in arder ta détermine significant

EMC differences. Pearsan's Caefficient af Cancardance was used ta

424 o« L
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determine signific,c;‘nf correlation coefficients for the students’, \

investigator's, and the judges’ ratings of skin color. Further analyses
of variance were performed to determine any significance in the
investigator's and judges' ratings of skin color by sex. .
The results of this study as they pertained to the two hypotheses
were as follows:  the results of the study partially supported
hypothesis one. Four measures of self-concept were found to "
differ significantly as a result of the independent variables of sex
by students' perceptiens of skin color. The Self-Satisfaction Score,
the Physical Self Score, the Variability Score and the Defensive
. -Positive Score were affected by the independent condition of sex.
The independent variable of skin.color affected the Self=Criticism
Score, the Total Conflict Score, and the Physicdl Self Score.
There were no significant interaction effects in support of hypothesis
two. Pearson's Coefficient of Concordance found very low coeffi=
cients of contingencies for all skin color ratings. Analysis of variance
for sex by investigator resulted in the Total Conflict and the Family \
Self Scores being affected by skin color. The Family Self Score
was affecfed by the independent condition of. skin_color according -
to analysis of*variance for sex by Judge Cne. A significant
interaction was found on the ldentity Score. Analysis of variance
for Judge Two revealed a significant interaction on the Defensive
Positive Score. Analysis of variance for Judge Three indicated a
significant main effect on the Variability Score by sex. There were
signiticant interactions on the Identity and Family Self Scores for Judge
Three. ' ‘ ' ) ~
Conclusions: |. Male and female low socioeconomic leve!
Mexican—American subjects did not differ significantly with regard to
their overall levels of self~concept . Sex and skin color slightly .
affected the subjects' perceptions of their personal worth, to what
degree they liked themselves, and of their confidence in themselves.
2. The lower socioeconomic level students did not exhibit a sense
“of inferiority and worthlessness to the degree which is generally
attributed to their social class.

93. Nobles, Wade| Winfred. The Effects of Africon Identification
Versus American Identification and Cultural. Message Versus

- Economic Message Exposure on- Group=Unity . Stanford University,
1972. 122p. 73‘-4566.

/ . The total absence ofAfrica and Africanity in the theories of so-called
"Negro" identify would have one to believe that Africa and its influence:
on Black people was totally non-existent. The theories imply that 1 e
identity of Black people was made (in isolation) in America. Most of
the research which follows this line of reasoning accepts the assumption
that Black people, in judging ourselves the way other people (white
people) do, are "forged" into a servile, passive, ond inferior role which
o in time becomes indistinguishable from the real person.

- et
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g " In this research it ,was suggested that naming, or classification,
s begins -the process of "identification==identification being the process
"~ __whereby individuals are effectively linked or bound together with
their "kind" as a people or a group. Accordingly, we expected
the clasification of “kind" to signify a kind of action. It was also
suggested thattwo orientations prevail in Black communities.
The political persucs‘io%onsisfent with these orientations are the
Marxist-Leninist ideology and_the Cultural=Nationalist ideology.
Both the acknowledgment of one!s kind (identification) and the
. ideology (message orientation) oné receives combine to determine
| S the direction people will take on all questionis-and issues.
The unification of Black communities (e.g., group=unity) is one
such issue. This study reports the effects these chcrccteﬁs\h’cs\
(identification and ideology) have on Black people's feelings abédut._
group-unity. T~
The -independent variables were: (I) identification and (2) message T~
exposure. The dependent variable was group=unity. .
The two primary hypotheses were that: (I) subjects who identified
" themselves-as "African" would score significantly higher on the group- \
unity measures than would subjects who identified themselves as
“American, " and (2) subjects who were exposed to the culturally
based message would score significantly higher on the group~unity .
measures than would those subjects who were exposed to the economi~
cally based message. C
For the-ethnocentric measures, Group=unity |, both’identification
and message exposure had an affect on the amount of groug=unity.
In thé acceptance measure, Group=-unity 2, the American identifi~
cation subjects had lower overall acceptance scores than did the
African identification subjects. There were. no significant differences
found between subjects with regard to message exposure. For the -
semantic meaning and similarity measure, d{oup"unity 3, the |

perceived meaning of the concepts =~ African, American, and ,
Myself-~ did not differ as a function of identification or message ex-
posure. In terms of semantic similarity, there was a significant ‘
identification effect. The effect of message exposure on semantic . ’ !
similarity was-also significant. ,

’ In summary, we found that the effect identification and message |
exposure had on the feelings of group-unity was significant. It is- J
believed that the subsequent educational, political, and psychologi=- /
cal implications this study has for Black communities in this country |
and throughout the world are far reaching and directly applicable /

'~ to the control and destiny of these same communities.

- |
| .
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94. Rodriguez, Alice. The Relationship of Self~Concept and Motor

Ability in Certain Selected Negro and Caucasian.Tenth Grade Girls.
The University of Alabama, 1972. 126p. 73-80II.

The purpose of this study was to determine the degree of relationship
between self~concept and motor ability, and to determine whether or
not Negro tenth grade girls differ significantly in terms of self=concept
and motor ability from. Caucasian tenth grade girls enrolled in two
different Tuscaloosa County high schools.

Permission was obfcuned from the Tuscaloosa County Assistant
Superintendent for Instruction to involve the physical education
teachers and the pupils enrolled in schools operated by the Tuscaloosa
County Board of Education. Personnel involvement included two high
school principals and four tenth grade physical education teachers.
Pupil involvement included 176 tenth grade girls of which eighty=~
eight were Negro and eighty-eight were Caucasian.

The methodology and procedures of this study were explained to
the personnel involved. The Scott Motor Ability Test was adminis-
tered to the subjects by the investigator-and six student assistants
from each of the two high schools. The subjects were tested during
their regularly scheduled physical education classes.

The Tennessee Self~Concept Scale was then administered by the
investigator in accordance with instructions outlined in the scale.

~_This test was also administered .during their regylarly scheduled
\hYSICOI education classes.

The statistical technique used to determine the relationship
between motor dbility and self~concept was the Pearson Product=~
Moment Correlation. ‘I'he\raw scores were used for the motor ability
tests and the t-test (analysns o‘\vanance) was used to determine
differences. S

The data appear to justify these concluslons'\(l) Negro tenth
grade girls had a lower overall level of self=concept-thon did the
Caucasian tenth grade girls; (2) Caucasian girls were more~_
variable and inconsistent in terms of self~concept than Negro girls;—
(3) Negro girls were superior to the Caucasian girfs in are strength
and shoulder girdle strength; (4) Negro girls were better coordinated
than Caucasian girls; (5) there were no significant differences between
Negro and Caucasian girls in terms of abll handling, ball control, and
leg power; (6). no positive significant relationships were. found amoung
the self-concept variables and motor ability variables “with the Negro

and Caucasian groups combined;. (7) :Negro and Caucasian girls who were

strong, well coordinated and had leg power did not like themselves, did
not seen themselves as they really were and were not satisfied with

their health and physical appearance; (8) for prediction of self-concept -

from motor ability, the selection of the standing-broad jump would L&
the most accurate of the three motor ability tests for Caucasian and
Negro subjects; (9) for prediction of self=concept from motor ability
the selection of the wall pass would be the least accurate of the three
‘motor abilitytests for Caucasian and Negro subjects; (I0) Negro- girls

who had leg power-also had a capacity for self criticism; (11) Caucasian

R V-
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girls who were strong, well coordinated and had leg power did not
reflect a very high level of self-esteem. -,

These recommendations were made for further study:
() that further research be conducted to determine differences
which may exist.among Negro and Caucasian girls of-rural and urban
areas; (2) that further research be conducted in order to investigate
the relationship of motorability and self-concept with Negro and
Caucasian girls from different geographic areas; (3) that further
research be conducted to determine the:role of factors such as
nuritiona! status, opportunities for physical activity, anthropometric
differences, and motivation in determining the self=concept and
motorability performance of tenth grade girlsi” (4) that in physical

. education programs for Negro.and Caucasian tenth grade girls,

3 strong emphasis should be placed upon the development of positive
self-concept for Negro girls. Concerted efforts should also be made
to develop arm strength, shoulder girdle strength, and coordination
for, Caucasian tenth grade girls; (5) that.race not be a basis for
classification of students into homogeneous groups for participation
in sports activities; (6) that motorability be a basis for classification
of students into homogeneous groups for participation in sports
activities; (7) that in physical education programs for tenth grade

. girls emphasis be placed upon the development of a-positive’

g A self’“rconcep‘ for Caucasian girls who are strong, well coordinated
ahd hove leg power.

{w \':
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95 Westney, Ouida Elaine. The Comparative Effects of a Group
Discussion Program and a Lecture Program on the Self Concept,
Attitudes Toward Pregnancy and Manifest Anxiety of Unwed,
Primigravid, Negro Adolescent Girls, University of Maryland
l972 12ip. Adviser: Dr. B. Lucile Bowie. 72~20,795.

The purpose of this study was to assess the-comparative effects of a
group discussion program and.a lecture program on the self concept,
attitudes toward pregnancy, and manifest anxiety of unwed, Negro,
adolescent girls who:were expecting their first baby.

It was hypothesizéd that a group of girls who were exposed to a
discussion program for expéctant mothers when compared with a similar

~_ group of girls who were exposed to a‘lecture program would demonstrate:
S~ . . A greater increase in self concept, :
e 2. ‘A greater increase in positive gttitudes toward pregnancy, and
\\\\ 3. A greater decrease in manifest anxiety.

"~ TJhe 24 subjects used in the study were obtamed from the Prenatal

Clinicofthe Uriversity of Maryland Hospital in Baltimore, Maryl ind.
They were self-selected since they voluntarily decided to be involved in
an educahonol progrom~fowf>ung expectant mothers. They were,

however, randomly assigned fo-the lecture and discussion programs,
. - 4

. ~—
12 in each program. ~—_
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Prior to the beginning af the discussion progrom and the lecture
pragram, the Tennessee Self Concept Scale, the Pregnancy Research -
Questionnaire, ond the Taylor Manifest Anxiety Scale were adminis-
tered to oll subjects to measure self cancept, attitudes taward.prenancy,
ond monifest onxiety, respectively.

One group of six subjects was then exposed to the discussian
pragram, - ond anathér group of six ta the lecture progrom. In each
cose, the praogrom consisted of eight, weekly ane and ane~half hour
sessions in which cantent relating to expectont parent.education was
given considerotion. At the terminotion of the educational pragrams,
themeasuring instruments were re ~administered. The experiment was
then replicated using the’remaining six subjects from each pragrom.

Pre~ ond past-treatment tatal scares abtained by the subjects an the
three assessing instruments provided the doto for testing of the null
hypaotheses. The .05 level of significance was requnred for rejection
of each of the null hypatheses.

The doto aobtained were treoted by the analysis of the cavarionce
using, in each analysis, the post-test scare os the criterion ond the
oppropriate pre-test scare as the cavariate.

None of the three null hypotheses wos rejected ot the ..05 level of
significonce. The indicatians were that the post=-treatment scares
for self cancept, ottitudes taward pregnancy, and manifest onxiety
far the subjects who weré exposed to the educational programs showed
na differences between the graups which could not be explomed

by differences in the pre=treatment scores. . .

Evidence from the study, therefore, idicotes that for smaoll
groups there is no measurable superiority of the discussion aver the

‘lecture program in increasing the self concept ond pasitive ottitudes

toword pregnoncy, ond in decreosing the monifest onxiety of the
unwed, primigrovid, Negro adolescent girls wha were exposed ta
these educational progroms.

129




o

: 120

B N *
Locus of Control /’

Golden, Celia Judith Sugar. Concept Formation as a Function of

Locus of Control and Method of Presentation Among Some Disadvantaged
and Advdntaged Fifth Grade Students. The Pennsylvania State University,
1971, 1225.72-9467. . ‘

N,

ta R AN

According to Rotter's social learning theory, internal locus of control
individuals perceive a stronger relationship between their own behavior
and the consequential reinforcement from the environment than do external
locus of control individuals. Since disadvantagéd (LSES) children are '
more apt to maintain external control and perform more poorly academically
than advantaged (MSES) children, it was hypothesized that an intervention *
technique which benefitted the external child's academic performance
would be more appropriate for the LSES child and would consequently
reduce the discrepancy between the LSES and MSES group achievement
means. As externals are also relatively more dependent on enviromental .
cues, an increase in structure in-the teaching=learning situation was felt
to be one technique for improving the externals' achievement performance.

The basic design used was a levels (LSES, MSES) by levels (intérnal,
external) by treatment (degree of structure) factoriol design with one
repeated méasure (one or two relevant dimensions on a concept formation
task). The locus of control scale was given to |4 classes; subjects were
then screened for missing data, extreme reading achievement scores, and
extreme age, in thc,bgrdér, fo obtain the sample pool. Eighty sample
subjects, were Tandomly selected from the internal and externcl ranges
on the locus of control scale for individual testing on concept formation.
Non-verbal criterion measures were (l) number of correct responses
and (2) trials to critérion. The verbal criterion measure was the ability
to verbalize the correct concept.

Data analyses revealed that LSES children were more external at the
population level than MSES children, but not at the sample pool level.
Although SES differences were-predicted on verbal, but not on nonverbal
measures, no SES differences were found. As predicted, a teaching.
condition by locus of control interaction was found. Internals were
handicapped by additional structure while externals performed better
than internals in the more structured treatment condition. Since past
research has shown internals to be better learners in the regular classroom,
additional structure in the teaching=learning situation in this study
seemed to be a practical intervention technique for improving externals’
performonce regardless of SES. Although a SES by level of difficulty
interaction was predicted with internals performing relatively better on the
more difficult tasks, only a trend in that direction was observed.

-5
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97. Crane, Valerie. Effects of Black or %ife Adult Modeling with

~or Without Rule Structure on Adopting a Standard for Self-Control
in Sex- to Eleven=Year~Qld Black Boys. Fordham University, 1972.
[10p. Adviser:\Bonnie L. Ballif. 73-1505.

The purpose of this study was to determine the effectiveness of black
or white male adult modeling with or without rule structure on adopting
a standard for self-control jn sex- to eleven=year-old black boys.

Subjects were 162 black males from six to eleven years of age from
two urban schools chd_were randomly assigned to rule=structure,
no-rule=structure, or control groups. Half of the subjects were exposed

“to a black model and half of the subjects-were exposed to a white model.
The models were two black and two white male undergrcductes the

. experimenters were fourwhite female adults.

The materials were stories indicating intentional acts of transgression
with two endings; one indicating. self=control-and one indicating

" externa} ontrol. A self-control res.onse stated that the child had

control over the consequences of his act; the external act; the
external response showed that the child relied on an external agent
to solye the problem. Forty stories were_divided into four groups of
ten stories each constituting baseline stories, modeling stories,
treatment stories, and post-treatment stories.

A female experimenter read the stories to each child individually
and asked,. "Which way should the story end?" and, "Why did you - -
choose that ending?" The first week, baseline stories were read to
the subjects. Those subjects scoring eight or less weré maintained
for further treatment. The second week, the experimenter was
accompanied by a male adult model. The experimenter read the
modeling stories to the model and‘recorded his responses. The model
then left the room and the treatment stories were read to the subject. -
In the rule=structure group, subjects were exposed to a model who
gave a self-control response to each story ond then indicated:

Jocation of blame and reparation. In the no=rule=structure group,
subjects were exposed t6 a model who gave a self~control response
and followed with a summary of the story. "The treatment stories
were read to the control group, but they did not observe the model.
The third week, post=treatment stories were given to all subjects
repeating baseline procedures.

The present study found that the rule=structure group scored higher
on self-control mean scores than the no=rule=structure group, but
this difference did not reach significance. However, a significant
interaction of groups with the repecfed stories showed that the rule-
structure and no-rule-structure groups increased to a greater degree
than the control group from baseline to treatment stories. ¢

The frequency of rule statements was also significantly greater in
the rule=structure and no=rule=structuré.groups than the control group.
This finding indicates that modeling hdd a significant effect on the

self-control and self-critical responses. All.subjects increased signi=
ficantly from baseline to treatment Stories and this increase was
t
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maintained in post-treatment. Although the controi group increased,

these subjects scored substantially lower than the rule=structure and

no-rule-structure groups.

This study also found that there was a significant interaction of
race of model with the repeated stories indicating the subjects
exposed to a black model increased from baseline to treatment
stories more than:the subjects exposed to a white model. These
increases were maintoinéd in post-treatment for all groups.

y ' Subjects exposed to a black model scored sagmhconfiy higher than
subjects exposed to a white model inthe rule=structure group on
treatment staries, but no other race of model effecis/were signifi=

. cant,

Aronfreed's concept of modeling as a process of social facilita=
tion-best explains theresults of the present study. /’These results
also support the findings of Bandura that modelmgrls.effechve
in the modification of social behavior. / .

98. Darmstadt, Margaret Ann,  The Effects of a Vérbal Intervention
in Black Studies and Socigl Studies Courses onjiLocus of Control
ldeology, Cognitive Dissonance, .and Militanf Attitudes.

Rutgers University, The State University of New Jersey, 1972,
06p. Adviser: James E, *Wheeler. 72"26,%63.

This study mveshgcted the effects of verbal intervention on cognitive
dlSSOﬂGQCG, locus of control and militant othtudes on four groups of
high school students. It sought to combirfe the work of Festinger in
dissonance theory with that of Rotter's locus of control theory.

Gurin and associates factor-analyzed the Rotter I-E Scale and found *
it contained three, factors: (l) control ideology, ' (2) fate or chance,
and (3) system modlﬁcblllfy. Dissonance was defined as a particular
relation among these factors as measured by the Gurin Multidimensional
I=E Scale developing from students' confllchng cognitions between
factor | and factors 2 plus 3. Man, in general, could control his
own destiny, but the students could not. Internal control was defined
os the sum of the positive items on the Gurin Scale. ‘Change in
militant attitudes was measured by a group of additional items on .
the same scale. These items fcpped beliefs about: the power of Blacks
in contrast to the power of the "system, "
. This study used field conditions and attempted to cv0|d experi=
mental "manipulation” of the subjects as much as possible. The sub-
jects, all junior and seniors in high school, were chosen from two
Black Studies class taught by one teacher ond two Social Studies
classes taught by .onother. The test was administered by the respective
1 ~  teachers within the context of the class period. -

The p;'o"cedure was to give the Gurin Multidimensional I-E Scale
' ' to all four classes as a pretest at the beginning of the first semester

- - - - ~
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and a posttest at the end of the semester. On the day prior t5 the
posttest a discussion of one period in length was held with the”
students of one of the Black Studies arid one of the Social Studies
classes. The author conducted the discussion which was on ecology.
The point of the discussion advocated the proposition that students
could develop a high degree.of control, creating both social and -
personal influence on théir environment, Control groups were the
other two classes which Hid not have this intervention. Change
scores were computed between the pretesting and posttesting for
each of the three variables and the data was subjected to analysis
of variance and t tests.

Three hypotheses were tested:

I. Interventionwill: (a) reduce dissohance scores; (b) increase

. internal control sources; (c) reduce militancy scores;

2. Block Studies curriculum will: (a) reduce dissonance*scores;

(b)-increase internal control; (c) reduce militancy scores;

3. There will be an interaction between intervention and curriculum

in: (a) dissonance; (b) internal control;.(c) militancy scores. '

It was found that for the dissonance variable a significant interaction
occurred between curriculum and treatment and curriculum effects alone
"~ accounted for a significant amount of the change. Intervention reduced
dissonance in the black studies group whereas it increased it in the
.social studies group. The combination of the Black Studies and treat-
_ment was the most effective in reducing dissonance. The main effect
-in the militancy variable was also the unique combination of Black
" Studies and intervention. Only this condition showed a significant
reduction of militancy scores. No significant change was shown in
any of the four conditions for the internal control variable by either
analysis of variance or t tests.

A possible explanation offered for the findings was that intervention
and Social Studies decreased the students' sense of powerlessness thereby
decreasing dissonance and militancy. Internal control, on the other
hand, was viewed as a core personality construct and as such, it was
not subject to measurable modifiability through limited intervention.

-

Ingram, Jesse Henry. Locus of Control and Self Esteem of Compensatory
Education Students. The University of Michigan, 1972. 154p.
Advisers: Betty M. Morrison and Floyd Wylie, 72-29,099.

There were two major research concerns underlining this investigation:
I} assessing whether or not high school students who were participating
in an Upward Bound Summer Program differ from other high school students
who were not involved in the program in regard to internal versus external
locus of contrgl and self esteem and 2) ossessing the extent to which an
Upward Bound Summer Program affects the internal versus external locus
of control dispositions and self-esteem ratings of its participants.

The data were gathered on 105 Upwcrd Bound Summer Program students
and |85 students who were not involved in the program from various

Michigan urban school districts. The instruments employed to measure
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the internal versus external locus of control and self esteem personollty
variables were the Social Reaction Inventory, the Intellectual Achieve=-
ment Responsibility Scale, the Self Concept of Ability Scale, and
the Rosenberg Self, Esteem Scale. > ..
Although the inquest for gender-identity and grade level distinctions
were not the major objective of this study, the datg were scrutinizeds
for such differences. When treatment was not considered, the female’,
students were discovered to be more internal ‘than their male. counter-
parts on the Intellectual Achievement Resporisibility Scale. ’
This finding suggests that the female students felt more responsible
than the male students for the academic outcomes they experienced -
in school. Conversely, the male students' locus of control disposi-

b}

3
tion reflected an external orientation. They believed that someone 3
else was responsible for their successes and failures encountered E‘
infschool. - ~

It was found that the Upward Bound Summer Program participants
were less internal /more external than the non=participants across
certain grade levels. Further, the tenth and eleventh grade partici-
pant male students were discovered to have a higher self esteem than
the tenth and eleventh grade mqle students who were not involved
in the program.

There were no systematic differences associated with the Upward
Bound Summer Program students' grade level in school nor year in
the program. However, on initial testing, the returning male parti-
cipants were found to be more internal than the new male participants
on the Social Reaction Inventory. Additionally, the returning'
eleventh grade participant male students were found to be more
internal than the new eleventh grade participant male students on
the Control-ldeology Scale of the Social Reaction Inventory.

Certain differences were associated with the Upward Bound Summer
Program students’ grade level gn the final testing that-did not emerge
on the initial test administration. The higher grade level first
year students tended to be more internal than. the lower grade level

first year students on the Failure Scale of the Intellectual Achievément

Responsibility Scale. The former students were more willing to accept
the responsibility for their academically related failures. Lastly,
there were no differences found among the first year, second year, nor
third year students during final (post) testing.

Peters, Fitz-George Joseph. Internal=External Locus of Control with
Black and White Fifth Grade Students. Claremont Graduate Schodl,
1972. 9lp. 72-30,579. .

The purpose of this study was to view, compare, and discuss if there
was a significant difference in black and white students' perception of
themselves, rather than outside circumstances, as responsible for their

academic successes and failures.

134

oo,
T




10l.

« 125

Crandall's Intellectual Achievement Responsibility Questionnaire
was administered by this investigator to 180 black ond white low socio=
economic fifth grade students from three Title | schonls in one district.
The.eight black and white*teochers participating in the study were the
regular class room teochers. The questionnaire yields two separote
sub=scores, one for belief on the part of the subject in internal responsi-
bility for successes, (I+), the other for belief on the part of ‘the subject
in internal responsibility for failures (I=). The two | scores were totaled
(Itot) fo provide o general index for internal responsibility concerning
intellectual acodemic tosks. The questionnaire was composed of thirty=
four items. Eoch item stem described either o positive or a negative
achievement experience with which children ore fomilicr.

The block boys', black girls', white boys', ond white girls' mean
internal scores responses were compared by the T test for statistical
significance. Also, the subjects were compared as to their internal
scores, occording to the race of their regulor class room teacher.

In reference to the negative achievement experiences posed-in the
questionnoire, white girls disployed the most internal locus of
control and block boys displayed the most external orientation.

For the positive situations, all student subgroups demonstrated

i nternal orientation, with the exception of the black boys, who
gave evidence of having an external orientation. When the race of
the teacher and the student was the same, the student demonstrated:
a more internal locus of control. When the race of the teacher and
student was different, the student had a more external orientation.

The results of this study agree with other research by suggesting
the whites have an internal orientation and the blacks have an external
orientation. Since all of the subjects came from-the same population
and were designated a3 belonging to the low socio=economic status, the
results suggest that internol=external locus of cortrol may be affected
more by the racial factor. However, since the racial and economic
foctors are so related in offecting beliefs of blacks, further reseorch
study is suggested,

Y

Ve

Personal Problems \

Welter, Clyde Wendell. Personal Problgms of Disodvantoged and
Advantoged Secondary School Students. The Ohio State University,
[970. 23lp. Adviser: Professor Inez Roy Wells. 71-7592.

The first purpose of ‘this study was to determine, classify, and compore
the self-perceived personal problems of socioeconomically disadvantaged
and advantaged secondary school students. The second purpose was to
compore the relotive importance that disadvontaged and odvantoged stu-
dents place on twelve pre-selected cotegories of concern. The thir'

" purpose wos to explore the relotionships betweeri the probléms of students

and the independent variables of sex, age, and grade level.

The sample consisted of 2,585 students in grades ten, eleven, ond
. <
twelve in selected Columbus,. Okio, public high schools. Students

135
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enralled in schaals lacated in the inner city were tdenhfled as
disadvantaged far the purpase af this study. Students enralled in
schools lacated in autlying residential areas of the city were identi-
fied as advantaged.
Ta accamplish the first purpose af the study an apen-end questionnaire
was develaped and administered ta 61| disadvantaged and 837 advantaged
stidents. On the questiannaire the students were askéd ta list the .
perspncl prablems that they experience at schaal, at hame, and
autside the school und hame. The prablems ||sfed were analyzed

numerays sub—categaries. Disadvantaged students were campared- |
with advantaged students an the basis af the-number and percentage |
af prablems listed in each majar problem categary. A taxanamy
of student prablems was develaped fram the findings and illustrated
with student quatatians. ‘

To accamplish the secand purpcse af the study a’prablem check
list ws develaped and administered to 455 disadvantaged and
682. cdvcnfaged students. The check list cantains twelve majar
categaries of persanal prablems, and students were asked ta rate
and rank each prablem categary as an area of persanal cancern,

A t test was used to campare the ratings assigned by disadvantaged
students with thase assigned by advantaged students. Frequency
distributions were cansfructed ta shaw the ranks assigned ta sach
af the twelve prablem categaries by disadvantaged and advantaged
students,

To accomplish the third purpase aof the study the statistical
anclyses descrit#d.above were made using age, sex, and-grade
level as independent variables.

Based an the findings, the fcllcwmg canclusions were drawn:

"I. Traublesame interpersanal relatianships are a majar cause of
the prablems reported by bath disadvantaged and advantaged students.

2. Advantaged students are mare cancerned abaut future needs °
and wants than are disadvantaged, whereas.disadvantaged students
are mare cancerned abaut immediate needs.and wants than are
advantaged students.

3. The persanal prablems af disadvantaged students dnd thase af .
advantaged students are, mare similar than dissimilar in nature.

4. Prablems are felt mare intensely by students at the eleventh~
grade level than by students at the tenth= and twelfth=grade levels.

5. The traditianal belief that girls have mare cancerns pertaining
ta life ot hame than da bays, whereas bays have mare problems
pertaining ta life at schaal than da girls apparently halds true far
taday's teen=agers.

6. The relative importance that students assign ta prcbiems may
change aver the years. '

7. Seccn\‘dcry schaal students can and will} ccmmumccfe,fhenr
prablems and cancerns in a free respanse situatian,. and their
responses can be,classified taxanamically. ;

.and c\higsnﬂed inta faurteen majar prablem categaries and inta
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8. The’problem check list and the open=end questionnaire can
be used with relatively equal effectiveness in identifying the impor- -
tance that adolescents place on major life problems; however, the
use of a free response techriique such as the open=end questionnaire
provides an insight into the nature of these life problems that is not
- provided by the use of a check list. ;

102. Evans, Arthur James. Perceptions\of Personal Problems by Students
of Different Ethnic Groups in a Large Suburban High School.
_University of Pitfsburgh, 1971, 207p. 72-22,3l1.

1

The study was concerned with the personal=sociol problems of high
- school students from different ethnic backgrounds = Black Americans,

\ Mexigan=Americans, and Anglo=Americons, A review of the literoture
indicated that: (I) culture infiuences behavior, (2) adolescents in the
greater American sogiety, regardless of th eir ethnic offiliation, share

. a’number of problems found within the structure of o recognized -

“adolescent culture”, and (3) the Mexican=American and Black~-

American youth, because of the prejudices they have encountered

as members of non-white American minority groups, manifest attitudes

and problems different from those of their Anglo~Americon peers.
. The principal objective was to analyze the problems reported, in
terms of their relotionship to ethnic or adolescent inflyences.

The subjects of the study were 240 students: 80 Black-Armericans,
80 Mexican-Americans, ond 80 Anglo~Americans. An inventory of
the problems of these students was obtained through the use of the  ° ;
Mooney Problem Check List High School Form-1950.

Analysis of variance and the Duncan's New Multiple Range Test ;

. were used to study differences among thé three groups. The use of ‘he
chi~square test was made to study significant differences between
the three groups in the elevendréas.of the check list, as well as for
the 330§,epnmfeﬁferﬁ
A profile for each ethnic group was derived from the problems

responded' fo by 25 percent or more of the students from that particular
ethnic group.. To explore areas which suggested adolescent concerns,
a list of shared problems was compiled from the problems checked by
25 percent of the Black~Americans, Mexican-Americans, and the
Anglo-Americans uniformly. '

. The analysis of variance showed no significant difference between

' the paired means (Mexican=Americans and Anglo=Americans, Anglo=

Americons and Black=Americans, Mexicon=Americans and Black= .

Americans). However, the chi=square test did reveal a significant

difference in three areas of the check list. )

In general, it was concluded that the probiems checked indicated
the participation of these students in the large American odolescent
culture, as well as in the culture of their respective ethnic groups.

-~
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103. Corvine, Walter Skarzynski. ‘A ‘Stuay of Major Problems as Expressed
by-High School Students by-Race, Sex, and Grade. Northern Illinois
University, 1972, 227p. 72-22,783.

This study, conducted in 1969, investigoted the differences in problems
as expressed by adolescent students attending-the public secondary
schoois in Joliet, a northern lllinois city with a population of 82,000.
All three public secondary schools (grades 9 through 12) were mcluded
and a total of 4,430 students were used in the study, and the 3| percent
boys and 49 percent girls consisted of 80 percent Whites.and 2Q percent
Blacks. The STS YOUTH INVENTORY, Form G, constructed by

! _ Remmers and Shimberg, was cdmlmstered by school personnel to\all
students in attendance. ’

The onolyses of the data involved computing the percent of responses
by various groups to each item on.the inventory and comparing these
percents by meons of z=values. In addition to these statistics, a
three~way analysis of variance was conducted using tne dimensions of
Race, Sex and Grade as the voriables for each item in the inventory,

" The results indicated, in generol, that the Black students expre ad
more problems than did the White students, and thot girls expressed
" more problems than did boys. Also, in genercl the number of expressed
problems decreased ‘for the higher grades as compared to'the lower
grodes.

The oreas of concern for the Black students centered around post=
high school educotional ond vocational plans while the White students
were more concerned” with personal problems. The boys, in general,
expressed more concern for post-high school educotional opportunities
and college than did the girls, whereas the girls were more concerned
about personal adjustment problems and social welfare than were the
boys. Problems related to school. and post-high school educational
and vocational plans were expressed os more significant by the students
at the higher grades when compared to the lower grodes and the lower
grades expressed as significant, problem areas reldted to "self" and
social interoction to a greoter degree than did the higher grades.

The implications of the results of this study for school systems aré
thot the adolescent group is not hoinogeneous but consists of different
sybcultures which express different problems and needs. Consideration
should be given to students who may not define their problems in the
same way thot the school does. Administrators should make every effort
to meet the unique needs of the Black student as well as the White.
Counselors can use the results of this type of study os o base for
meeting the necds of the students and as an aid to design sessions
which will be of significont value to their, clientele. Teochers should
be awaré thot students today appeor to be more critical and demanding
and expect moré academic competency ondipersonol awareness from
the teacher. ~ /

The results of this study indicate thot the STS YOUTH INVENTORY

. Form G, is o valuable instrument and can be used to identify both the
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general areas of concern of high school adolescents and the unique pro-
blems of individuals and subgroups. ., ‘

Recommendationsfor future research include similar studies involving
not only Mhite and Black students but also other racially and culturally
different segments of the population. Additional statistical analyses
should be done to determine the contributions of each of the variables
to the significant interactions. A faétor analysis should be conducted
to determine the specific items within the inventory that might be
contributory to the statistical differences.

-

Teachers Attitudes and B.ehov‘ior

|04, Gossen, Harvey Alfred. An Investigation of the Relationship Between
Socioeconomic Status of Elementary Schools and the Pupil Control
Ideology of Teachers. Oklahoma State University, 1969. 122p.
Adviser: Dr. Kenneth St. Clair. 70-2l,398. :

A study to compare the pupil control idaologies of teachers in low
socioeconomic status elementary schools with those of teachers in
middle and high socioeconomic status schools, was conducted in the
‘Oklahoma City Schools.

© The socioeconomic status of schools was determined on the basis of
tRe occupations of parents of school children. A prestige ranking of
these occupations was obtained with the use of the .National Opinion

Research Center Occupational Prestige Scale. A median rank was
. then calculated for each selected elementary school district.
| ‘ Teachers in the selected schools responded to “the Pupil Control
‘ Ideology Form. This instrument is composed of twenty items designed
to measure a teacher's pupil control ideology relative to a continuum,
with humanistic and custodial pupil control ideologies at its‘extremes.
A Likert-type scale is utilized in this instrument.

The mean Pupil Control ldeology Form score of |00 teachers in low
socioeconomic schools was compared with the mean score of 100 teachers
in each of the middle and high socioeconomic status schools. This was =~
done by using a single classification analysis of variance, followed by
a Scheffe test for each pair of mean scores.

The mean Pupil Control Ideology Form score of the teachers in Iow
socioeconomic status schools was significantly higher (.05 level of
significance) than the mean scores f the teachers in the middle and
high socioeconomic status schools. The results, therefore, suggested
that the teachers in low socioeconomic status schools are more custodial
in their pupil control orientation than are their counterparts in middle
and high socioeconomic status schools.

105. Porter, James Hurt. Correlation of Teacher Attitudes with Learning
Among Selected Disadvantaged Elementary Students. Texas A & M.
University, 1969, [12p. Adviser: Dr. William H. Graves. 70-I1,573.

EMC The study was concerned with the investigation of teacher attitudes toward

- - - - - - A
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disadvantaged pupils in an Elementary ond ‘Secondary Education Act Title |
Pr0|ect\ in San Antionio, Texos. J
Six teachers, who in the opinion of the cooperating princjpol hod ,
pupil=centered attitudes, and six who in his opinion did nof have this
type attitude, were selected for the study. Teachers in the study were
within a |0 year age rangejand were under 40 years of dge. The 12
teacher subjects were thenjadministered the Minnesot Teccher Attitude
Inventory; three teachers scorlng highest and three ecchers scoring
thé lowest on the Inventory were selected for the mveshgchon. The
teacher subjects were clso)odmlmstered a speciolly construcfed inventory
to possibly reveal other dimensions of attitudes toward the teaching=
learning situation for disgdvontaged children. = i ,
Individual scores from’ ‘ochievement tests/édmlmstered in the Sprmg .
of 1968, and 1969, wefe obtoined for the’ puplls of the teacher sub|ects'
in order to, compare pupil achievement of one group at two different |
times during which‘period they were, taught by one of the teacher f

_subjects. Analysis of covarionce was pupil groups. (

»

Two null hy (otheses were formulated and tested; they are: ’

JVi—There is no difference in ‘the scholastic achievement between |
disadvantaged pupils whose teachers have "high" attitudes as measured
by the selected instruments, and those pupils whose members hové “low"
ottitudes toward them. ¢ ’

2. There is no significant difference between the teacher sccres on
the Minnesota Teacher Atmude lnvdntory and the ‘Porter Teacher
Attitude Inventory. -

Instrumentation in addition to instruments heretofore mentioned,
included a teacher biographical dato form, o teocher interview
question sheet, and a pupil descrlpt|on/chcrccter|shc testing sheet.

Findings: The scores of the initial 12 teacher subjects on the
Minnesota Teacher Attitude Inventory ronged from a high of 135
to a low of 98. The three highest scores (135, 132, 124) and the
three lowest scores (109,105, 98) were chosen for the study.

The scores on the Porter Teacher Attitude Inventory were 95, 70,85,90,
60, and 55 respectively. The correlation of plus .518 between the
Minnesota Inventory and the Porter Inventory was found-to be significont
ot the .05 level. \ .

Analysis of pupils! reoding and arithmetic scores revealed the high
(+) attitude group outperformed their low (=) counterparts. Stotistical
anolysis substantiated thot + ond - classes differed in finol achievement
level regardless of initiol ability level. Therefore, null hypotheses I
and 2 were rejected.

Conclusions: The major conclusions of the study were:

I. Most of the teachers porticipating in the sfudy had o firm
conviction that disodvantaged children are educable up to a certoin
point.

2. Frustration and impatience was a mojor attitude of the teachers .
toward the learning situotion of the pupils.

3. The low ottitude teachers were persons with defensive attitudes
as represented by their criticism of the establishment as-it reloted

to their professional responsibilities. >

<
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4. The positive correlation between the Minnesota Teacher
Attitude inventory and the Porter Teacher Attitude Inventory
indicates that recommendation for its practicality in identifying
better teachers for the disadvantaged may be developed for future
use. .

Recommendations for further study:

I. An area in need of further study is clarity of purpose
between teathers and pupils. Because many times teachers and
pupils place different interpretations on values and'on «certain
behavior and attitudes, it would seem that only through common
understanding and purposes can theré be effective, productive
relationships. : ' .

2. An additional recommendation for study is background
factors which seem to create in some teachers an inflexibility -
and rigidity which interfere with pupil learning.

Ransom, Julia Mosley. The Effect of Teaching Strategies==Based

on Human Relations Principles==On the’ Self Image and Achievement
of Inner~City High School Students: St. Louis University, 1969.
[13p. 70-20,419. )

The problem investigated in this study was that of exploring the effec-
tiveness of teaching strategies.based on (I) the concept of human nature
as essentially vast poténtitalities, and (2) on the acceptance of the -
human relations principles which flow from the above concept of human
nature, in significontly modifying-the self image and achievement of
inner=city high school student .XThe researcher hypothesized that such
teaching strategies will ‘changé t ,rglati\}gly negative perception the
disadvantaged pupil has of himself, and that as a result, his academic
achievement will show improvement, C

This exploratory study involved two teachgrs who employed teaching
strategies based on_seventeen human relations principles in two of their

ninth grade English classes. The teachers were measured to determine the

- effect of the deliberate use of this experimental treatment on their self-

images. Likewise the four groups were measured to ascertain the effective-
ness of such teaching tactics on their self-concepts and reading and
language achie**>m.nt levels. The two groups of each teacher were '
statistically compared to discover if there were any significant difference
in teacher effecti veness.

This research revealed that student changes in self-concept and achieve-
ment were not significant but slight trends in the predicted direction did
appear ini each group. Also, both teachers were relatively equally
skillful in odministering the experimental treatment; and the scores « * their
two groups on the self-concept score of each teacher had ubout the sume
degree of gain following their use of the human relations principles.

Both teachers reported at the end of the study that they felt their use of the
human relations principles had enabled them to develop a more effective
"helping" relationship with their pupils.

v
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Additional research using larger sampling populations for a longer .
period of time would be profitable. Based on the findings of this explo=
ratory study, the investigator recommends that all high schools, especially
those located in the inner=city, embark on a judicious program of student=

~personal ity improvement, utilizing the wholesome human relations
principles as the means of promoting sych alteration. In order to have -
competent tedchers who can handle the multitudinous tasks involved

in a program aimed at dltering-the self concept of the culturally dis-
cdvcntcged, it is -recommended thot.the curricula of teacher training.

and in=service programs involve o broad i understanding of the principles
which underlie wholesome human relations and the skill: to implement

such principles in the classroom. o S

Smith, Jr. Charles Frank. A Study of the Attitudes of Tecche‘rs
in Title | and Non~Title | Depressed Area ‘Elementory Schools
Toward Pupil-Teacher Relations as Measured by the Minnesota

Teacher Attitude InventOJ. Michigan Stote Umversny, 1969.
187p. 70-9636. . Y

‘

v

The central purpose of this study was to determine after one year's
operation of a Title"| program how' the attifudes of fourth; fifth, and
sixth grade teacher in eight scheols participating in the program com~
pared with the -attitudes of teachers of the same grades .in five depressed
area schools not participating. In addition to the central purpose,
answers to some related questions were sought.

The |03/sub|ects in the study were teachers of reading, q'ithmeﬁc,
homeroom subjects, or self-contained classroom sub|ecfs in grodes four,
five and six in thirteen similar schools. Eight of the thirteen schools
were sélected to participate in a Federal compensatory .education:program
under Title I. In Phase | of the study the Minnesota Teacher Attitude
Inventdry (MTAI) was administered ond the resulting scores were tested
for significance of difference between the mean score of teachers (from the
eight schools selected to participate in Title | and the mean score
of ‘teachers in the five schools not selected to- -participate. Phase Il
was (1) to test for'significance of difference between themean attitude
scores of the tecchers from the eight Title | schools and the five non=
Title | schools one yecr after the operation of the Title | program began
and (2) to seek answers to related questions regarding -personal demo=
graphic data about the teachers, working conditions of the teachers,
and characteristics of the students they tcught as the questions related
to the teachers' MTAI scores.

- There were no significant gains in teacher attitude scores following
one .year's participation in Title [. However, findings of this inves i~
gation support the following conclusions: v

(I) The initial MTAl mean scores of Title | dnd non=Title | teachers
were not significantly different.

(2 ) The MTAI mean scores of both Title | and non=-Title | tecchers

were generally below the norm measurement for tecchers of sumulcr
training and eXperlence.

-
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(3) White teachers r’.egcrdless aof whether_they were teaching in Title |

ar nan-Title | schaals had o s:gmflccntly mc:e\;?osu' e MTAI mean scare
than'black teachers. ‘\v\\
(4) Title | teachers with a master's degree ar mare and the Titlé l\

;‘ecchers with less than a master's degree had simiiarly higher mean scares —~

than their caunterparts with similar teaching assignments, the results
being asignificant interactian aof prafessianal training and teaching
assignment .

(5) Teachers with mare than twa years of teaching experience
had a higher MTA| mean scare than teachers with twa ar less years
af teaching experience .’

2 (6) Teachers'who had taught wnh the system far mare than two years
had a higher MTA| mean scare than teachers wha had taught with the

" system far twa ar less years.
= (7) Teachers wha had taught in the building far mare than two years
~ i had a higher MTAI mean scare than fecchers wha had taught in the

building for twa ar less years.
.~ {8) Teachers af reading and teachers af arithmetic each had a
significantly higher MTAI mean scare. than teachers of homeraam
. subjects and teachers.af self-cantained classroom subjects.

(9) Title | children did fat- demons}rcfe academic achievement
gains as reflected by their SRA meéan’achievement scores even thaugh
they had been exposed ta reading teachers cnd/or arithmetic teachers
of significant ly higher MTAIl scares. Consequently), this study. did
nat reveal that teachers with mare positive MTA| scores were more
effective teachers in terms of SRA pupil achievement scores.

{I0) Teachers thirty years old and under did not have an MTAI
mean scare which was significantly different from that of teachers .
over thirty years ald.

" (Il) The teaching staffs af schaal buildings with 50 per cent ar mare
black teachers had lawer MTAI mean scares than the teaching staffs
of schaal. buildings with less than 50 per cent black teachers.

(12) The SRA achievement scares af the students taught by Title |
and non-Title | teachers tended to drap fram ane year ta the next.

(I13) The percentage:of black teachers was greater in schools where
the children are mare poverty=stricken,

-~ Based upan the significant findings of this study, the abave canclu-
sians, the related literature reviewed in this study, and the considered
judgment of the authar the follawing recommendations are made:

(I) If a schaol system must hire teachers who are less campetent
than its best teachers, such teachers shauld nat be concentrated
in inner-city schools. .

(2) Directars af persannel must be held personally accauntable
for the iminediate develapment and implementatian of a scheme
designed to make teaching assignments based an a teacher's campe=-
‘tencies ta meet pupil needs instead of bosed an a teacher’s race.

\‘
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(3) Directors of personnel must be required to schedule personal
interviews for each interested teaching candidate with af least
- “two principals before a building assignment is made thereby avoiding
pressure on the principal fo hire the particular teacher sent to him.
(4) School systems and universities'must collaborate as equal.

partners in the training of teachers for inner-city schools; evenfuclly, /
school systems must hire only teachers specifically training for fecchmg
in the'inner city to teach in.inner=city schools.

7(5) Immediately school systems must increase the number of blacks
who are in central office decision-making positions to reflect the sharp
increase of black children in the public schools and to prevent the

" school systems from subverting the quality of education provided for
black children. .

(6) The personnel dk partments of school systems must establish:some
accurate comprehensive means of comparing why some teachers teach
in inner=city.schools longer than two years and others teach in
inrer=city schools WO%yecrs.

. ) (7) School systems must assume._the. responsibility of providing, an
on-going program which has as its prime~objective the improvement
; \ Lthe attitudes of its black and white teachers toward_inner=city
ildren and toward pupil-teacher relations.

(8) A major component of a compensatory education program

ust be devoted to teacher inservice, not only inservice devoted

o how to use new teaching materials and-equipment but inservice
devoted to helping teachers develop more positive- -attitudes toward
pupil ~teacher relations.

[/ (9) Inner-city school systems must take it upon themselves to

; s+ provide a new-kind of regorous on=going inservice program for all
their teachers and administrators. Thesé inservice programs should
be geared to the problems of the inner cuty, and they mnghf very
well follow the model of a sensitivity group. Participation in
sensitivity groups shou|d.be mandatory for all administrators and
highly recommended to all teachers of disadvantaged.
. (10) There is an immediate need for the development of a stand-
ardized instrument which will more accurately measure the attitudes
of black and white-de, -ssed area teachers.

(I) Studies must be conducted to determine-the comparative
effectiveness of teachers who teach in inner-city schools more than
two years. '

(12) New status roles in the hierarchy of mner“cny teaching
must be found so that inner-city teachers c¢an have roles and
positions of status respected by all teachers within the system.

(I3) There is a need for this study to be replicafed on a Icrger
sample of teachers v "ol buildings. .

There are many quest..... yet to be resolved pertaining to compen=

< satory education, such as the following: (I) What are the basic and

essenfial components of a comprehensive compensatory education.
program for the disadvantaged? (2) Are the gains we expect in academic
’j achievement measurable ? If so, when and how do we measure them?

Further research is needed to answer such specific questions as:
Q / (1) Why did the black teachers have such low scores? (2) Is the MTAI
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.and auxiliary staff.
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"race=proof"? (3) What influence, if any, does the black experiende
hcv\e\upon a black teacher as he relates to black children in a depressed
area school ? (4) Is a less positive attitude score indicative of a

less ef}‘%tive teacher? (5) How significant is a teacher's negative

or positive attitude score if the attitude the score reflects is not
perceived by the class?

Calinger, Walter Melvin. The Disadvantaged Child.
The Ohio State University, 1970. 165p. Adviser: Professor Daniel
L. Stufflebeam. 71-7413, ' :

- The major problem of this study is the development of necessary
reports to better understand student enrollment and staff placemént
patterns in the ‘State of Ohio. Also considered in the study are:.
(1) the effects of attitudes of teachers on disadvantaged studenfsz
and (2) the need for improvement in the information system used as
the data collection agent. )

Data was collected in every public school building in the State
of Ohio. The data was categorized according to: (I) non=minority,

* (2) Negro, (3) Spanish Surnamed American, (4) Oriental, and

(5) American Indian. This data then served as a basis for the exami~
nation of student enrolIment and staff placement patterns.

No data was collected on teacher attitudes. The literature was
searched to provide information concerning teacher attitudes toward
the disadvantaged child. : .

The data system-used for this’study is presented and in the concluding
chapter suggested revisions to-the system are explained.

" The analysis of the data skows the situation in which Ohio Schools
find themselves in regard to racial concentrations of students, professional

Nearly 50 percent of the black students in Ohio and 88 percent
of the white students attend schools which are 90 percent or more of
their own ¢face. In one of Ohio's major cities, with the hizhest
degree of se\g(egcﬁon, nearly 90 percent of its Negro students and
8| percent of its white students are in schools which are 80 percent
plus of their own\race. .

While approximately 12 percent of the students in Ohijo are Negro,
all administrative poéi\@ns have less than 5 percent employed from
minority groups. Of thé instructional positions, only the position of
assistant principal with approximately 12 percent of its members from
minority groups, reaches parity with the enroliment percentage.

The classfoom teacher category has 6 percent of its members from .
minority groups. . )

Two methods suggested as solutions to some of the problems of

the disadvantage are: (1) desegregation and (2) an experiential

non-verbally oriented curriculum. It is also suggested that explicit
methods be developed to involve members of minority groups in the
education process at all levels.

v
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Gies, Frederick John. Values Conterning Disadvantaged Pupils
i Differing Organizational Climates\ University of Missouri =
Columbia, 1970. 189p. Adviser: Frank Heagerty. 71-333l.

The purpose of this study was to identify and analyze: (I) the
values of urban elementary school teachers'\concerning. disadvantaged
pupils, (2) the values of urban elementcry school principals concerning
disadvantaged pupils as perceived by their te chers, and (3) the
difference between the values of urban elementary school, teathers
concerning disadvantaged pupils and the values of urban Llemenfcry
ichool principals concerning disadvdntaged pupils s perceived
by their teachers, in relation to the type of Organi2gtionai Climate
within which the teachers. were functioning or perceived themselves
to be functioning.

Methodology: Sixteen urbcn elementary schools designated by-the
School District of Kansas City, Missouri, as being concerned primarily
and-extensively with the education of disadvantaged pupils constituted
- the sample on which this study was based.

The Organizational Climate Description Queshonnclre (OCDQ) and
the Valyes Concerning Disadvantaged Pupils Questionnaire (VDPQ) were
administered to the teachers in the sixteen schools.

A pilot test of the VDPQ was conducted with sixty=one teachers
within the public elementary schools of Savannah, Georgia, and
St. Louis, Missouri, to ascertain reliability. An item analysis
based upon the pilot group yielded correlation coefficients of 0.929
for. the values of teachers and 0.922 for the values of principals as
perceived by teachers. \ ¢
Conclusiops: ' . ~

(I) The values of urban elementary school teachers concerning disad-
vantaged pupils areé comparable in schools characterized by Open-
Autonomous, Confrolled Familiar, or Paternal=Closed Organizational
Climates.

(2) The values of .urban elementery school principals cpncernmg
disadvantaged pupils as perceived by their teachers are comparable in
schools- characterized by Open=Autonomous, Controlled~Familiar, or
Paternal~Closed Organization Climctes.

(3) The difference between the values of urban elementory school
teachers concerning dlschGnMged p.Jplls and the values of urban
elementary school principals concerning disadvantaged pupils as
perceived by their teachers are-comparable in schodls characterized
-by Open=Autonomous, Controlled=Familiar, or Paternal-Closed
Organizational Climates,

(4) The values of urban elementary school teachers concerning .
disadvantaged pupils as ascertained by the VDPQ are higherin
-schools characterized by an Open O"gcmzchoncl Climate compared
to a Closed Organizational Climcte.

(5) The values of urban elementary school principals concerning

disadvantaged pupils as perceived by their teachers and ascertajned *

RR, 3 4?48 - b - - - - -
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by the VDPQ ore higher in schools charact erized’by on Open Orgoni=«
zotional Climate compared to a Closed Organizational Climote.

(6) The differences between the values of urban elementary school
teachers concerning disodvantaged pupils and the vclues\of urbdn
elementary school principals concerning disadvantaged pupils as
perceived by their teachers are comparable in schools characterized
by an Open Organizational Climate compared to a Closed Organiza~
tional Climate.

(7) The values of urban elementary school teachers concerning
disadvontaged pupils are comparable for teachers who perceive
themselves to be working in an Open or Closed Organizational
Climate.

(8) The values of urban elementary school prlnClpcls concerning
disadvantaged pupils as perceived by their teachers and ascertained
by the VDPQ are higher for teachers wito perceive themselves to be
working in an Open Organizational Climate compared to a Closed
Organizational Climote.

(9) The differences between the values of urban elementary schoal
teachers concerning disadvantaged pupils and the values of elementary
school principals concerning disadvantaged pupils as perceived by
their teachers are greater for teachers who perceive themselve' .o -
be working in a Closed Organizational Climate compared to an
Open Organizational Climate. N

(10) The VDPQ is a relaible instrument for measuring the values
of teachers concerning disadvantaged pupils and the values of principals
concerning disadvontaged pupils as perceived by teachers.

(1) A majority of inner-city elementary schools which are concerned
primarily and extensively wnh}he education of disadvantoged pupils are,
choracterized by a primarily, Closed Organizational Climate.

Goldberg, Gale. Effects of Nonverbol Taacher Behavior on Student
Performance. Temple University, 1971. 14lp. 72-27,185.

This study was concerned with the differential effects of (I) positive,
(2) neutral, and (3) negative offect in nonverbal teacher behovior
on student a cademic task performanc in () a cognitive task, and
(2) o non-cognitive task. These effects were stucied across dlfferent
educatiohal levels and different racial cultures. An additional interest
was in student evaluation of tedchers when their nonverbal behavior
is (1) positive, «(2) neutral, and {3) negative.

In general, it was proposed that (1) type of non=verbal teacher
behavior affects both the academic task performance of students ond
their evoluation of the teacher, and (2) the effect of the teacher's
nonverbal behavior differs as a function of (a) cognitive growth
(educational level), dnd (b) race. * 7

A field experiment was conducted’ in an-elementary school in Philadel=
phia, Pennsylvania. The sample consisted of 120 students from the
school, 60 second graders and 60 sixth graders. From each of the

. two educchonol levels, a stratified rondom sample of 30 Black students

(15 males ond |5 females) and 30 White students (15 moles and |5 females)
wos selected. : ) 147




Treatments consisted of exposure to one of three videotapes of the
same White teacher who lectured on three principles of drawing and
provided instructions to a cognitive task and a non=cognitive task.
On one tape_the teacher used positive nonverbal behaviors; on one -
‘tape she used neutral nonverbal behaviors, and on onge tape she used

" negative nonverbal behaviors. Verbal teacher behavior was held

constant across treatments via a script.

Academic task performance was measured in terms of both a cognitive
and a non-cognitive task. To assess student evaluation of teachers,
a semantic differential technique, was employed.

A multi-group posttest only design was used. Subjects within each
category (educational level, race and sex) were randomly assigned
to treatments.

. Findings:

On both the cognitive and the non=cognitive task, the scores of
Black second graders were similar-under the positive and the neutral
treatment conditions, but the scores of White scond graders were
significantly higher under the positive condition than under the °
neutral condition. '

While second graders were consistent across tasks, the outcome for
sixth graders was different on_the. different criteria. On the cognitive

" task, sixth graders of both races.scored significantly lower under the

neutral condition than under the positive condition (for Whites) and

the negative -condition (for Blacks). With respect to the non=cogni-

tive task, on the other hdnd, sixth graders of both racesscored signi~

“ficantly higher under the’ neutral treatment condition than under the

positive condition (for Whites) and the negative condition (for Blacks). -
Irrespective of race and educational level, cognitive task performance

was significantly better under both positive and negative conditions

“than under the neutral condition, but non=cognitive task performance

wds significantly better under both positive and.neutral conditions than
under the negative condition. At the neuiral level of the treatment
factor, the non-cognitive task performance of second ‘graders, although
at the other two levels of the treatment factor there were no differences
as a function of educational level.

With respect to evaluation of the teacher, isrespective of race and
educational level, ratings of the positive teacher were significantly
higher than ratings of the negative teacher. Black second graders
rated the neutral teacher significantly higher than all other groups
did. At the other two levels of the treatment factor, there were no
differences in mean rating of the teacher as a function of race or educa-
tional level. ‘

Neymcn,A Clinton Andrew. School=Related Factors Affecting Grade
Retention of Inner~City Elementary School Children. The George
Washington University, 1971. 154p. 72-374l.°

-

Purpose. To investigate factors involved ‘in grade retention of inner-city
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personol ond social chorocteristics, but is highly reloted to teocher
evoluations of arithmetic retordotion.

(5) Some teocher judgments oppeor reloted to differentiol ochieve=-
ment expectoncies for boys ond girls, porticulorly in'the-oreo of
orithmetic (for boys) ond reoding (for girls).

Osborne, Judith\Lynn. Tosk Persistence os o Function of Verbol
Reinforcement ond Socio=economic Stotus. Cklohomo Stote
University, 1971. 62p. Adviser: Glodys Meons. 72-21,96l.

Scope ond Mefhod of Study The purpose of this study wos to
determine the effects of two voriobles (socio~economicstotus ond
reinforcement) on the tosk persistence of o group of fifth grode
children, The Home Index Scole ond o roting by teochers were
used to deterriine the socio~economic stotus of 140 fifth grode
children. An ogreément between the rotings on these two measures
wos required for inclusion,in the final somple, which consisted of. °
" 43 middle ond 42 low socib=economic stotus subjects. Subjects
within eoch socio~economic _group were rondomly ossigned to one
of three: reinforcement condmons positive, ‘negotive, or no verbal
reinforcement, Indwnduolly, eoch sub|ect wos osked to solve q
fifteen piece jigsow puzzle while being giveri one of the reinforce=
ment conditions. All initiol reinforcements were given ofter one

"minute of work on the puzzle,:ond continued every two minute

intervol thereofter until the subject stopped working. The persis—
tence times were recorded in minutes. The hypotheses were tested
by meons of ‘on onolysis of vorionce technlque withop £ .05
required for significonce.

Findings ond Conclusions: Differences in reinforcement condmons
were foundto be significont, with the nca-reinforced group persisting
longer thon the negotively or positively reinforced groups. No
significont differences were found between persistence tinies of the
middle ond low socio~economic groups. There wos o tendency for
the middle stotus subjects to persist longer thon the lower socio-
economic stotus subjects. The interoction wos not significont.

Severol recommendotions were mode for further reseorch.

Stowe, Jr.”.Robert S A Comporison of Teocher Behovior in
Disodvontoged ond Advontoged Elementory Schools. The University
of Connecticut, 1971, 142p. 7I1-18,447. )

The mojor purpose of the reseorch wos to determine whether -
elementory teochers in disodvontoged schools exhibited teoching
behaviors different from those of elementory teochers in odvontoged
schools. A second purpose wos to determine whether there wos o
dnf%erence in teocher ottitudes between elementary-teochers in
disodvontoged ond odvontoged schools. The third purpose wos to

determine whether there wos o significont correlotion hetween
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teacher attitudes as measured by the Minnesota Teacher Attitude
Inventory and teacher behavior as rated on the Classroom Observation
Record. .
. A random selection of teachers in eight elementary schools in an
urban-suburban area of Connecticut wasrmade to obtain a volunteer
sample of forty—eight teachers in disadvantaged schools and forty-
eight teachers in advantaged schools. The teoching behavior of -
each teacher was recorded on videotape, and each teacher responded
to the Minnesota Teacher Attitude Inventory. .

From a group of fifty=five persons directly involved in the profes~
sional prepcration of elementary teachers, twenty=nine |udges were
selected on the basis of evaluations of two-videotape recordings of
teacher behayior. Using the Classtaom Observation Record-in
conjunction with the Glossary of Behaviors, each of the ninety-six
videotape recordings was evaluated by fhree of the judges.

The Mann=Whitney U Test was.used to determine whether signi-

] ficant differences existed between the two teacher samples. A test

. * was used to determine if there was significant differences between

the scores:of the two groups of teachers on the Minnesota Teacher
' Attitude Inventory. The Spearman Coefficient of Rank Correlation
' with Tied Ranks was used to determine whether there was a significant
correlation with the teachers' scores on the Minnesota Teacher
Attitude Inventory and judged scores on the Classroom Observchon
. Record
.Based upon the |udges evaluations on the Classroom Observation
- K - Record, the greatest variations between the two groups of teachers .
' - were in the following categories of teacher behavior: autocratic-
2> democratic, z = -|.5; inflexible=adaptable, z = =1.02; and
' immature-integrated, z = |.02. However, these differences were
"not significant at .05 level.

Overall judged scores of thestwo groups of teachers exhibited
large standard deviations. Those of teachers in disadvantaged
schools were nearly twice as large ds ‘those of the other group of .
teachers.

The judged scores on the Classroom Observation Record and the
attitude scores on the Minnesota Teacher Attitude Inventory were
in substantial agreement in thot no significant differences were
found between the two groups of teachers. However a low,

o - positive correlation of .25 was found between the scores on the
Minnesota Tedcher Attitude*Inventory and the judged scores on the

‘ Classroom Observation Record. ‘

- From this study it may be concluded that videotape teacher

behavior may be of value when used with other methods of study.

e

~-EEn

151




- : . ’ 142

ll14. Bolton, James Albert. Verbal Behavior of White Teachers in Black,

White, and Integrated Classrooms. Claremont Glr'c/giucre School, 1972.
. 133p. 72-30,569.

-,

Much of fhe confusion and frustration surrounding the issue of cross-
“racial contact in the clasiroom may be due to'the lack of empirical
data by which one-might evaluate and move /foword\torrechng the .
problems of social interaction between white teachers and black pUleS.
: This issue was the social context of the sfudy. .

The problem was to determine if thrée lnexperlenced white pre=
service teachers entering a black class would.exhibit a language
behavior that would be influenced by the racial composition of the
class. The study sought to find out if ¢hange in classroom racial
composition was associated with o change in teacher verbal behavior.
Teacher verbal behavior was defined according to the first seven cate~
gories of teacher talk described in the Flanders Scale of Classroom
Interaction. The categories are (|) accepting feelings, " (2) praising
or encouraging, (3) accepting or,using ideas of students, (4) asking g
questions, (5) lecturing, (6)-givihg directions, and (7) criticizing
or justifying authority. A feni'quesfion interview guide was used
to réceive written feedback from the pre=service white teachers.

Four specific quesricns were asked in the study: Was there a
significant difference in white teachers' verbal behavior with.respect
to black and white classes in (I) categories (i, 2, 3) showing acceptance
of pupils' feelings, ideas, and encouragement; (ll) categories (6,7) gi~
ving directions and criticism; (ll) using indirect teacher pattern; and
(IV) using the direct pattern.

The subjects were three pre-service white teachers from California
State College, Los Angels. The experimental pupils were forty-five
high school students from eleventh grade social studies classes. The
classrooms' racial compositions were black, white, and integrated-
three classes each composed of fifteen pupils. The classroom inter-
actionh between the students and teachers was video~taped. Two raters
coded teacher behavior according to the Flanders Scale.

The t test at the .0l level of significance was used to determine
differences in teacher responses to different ethnic groups. Individual
teacher mean percent responses were compared in the following manner:
black vs. white, black vs. integrated, white vs. integrated. The resul-
ting values of the t ratio were examined for significant differences.

The three teachers verbal behaviors were significantly different with
respect to black, white, and integrated classes. Teachers A and C
showed more acceptance of the white class than of the black class.
Teacher A showed more acceptance of the white class than the inte-
grated class. Teachers A,B, and C asked significantly more questions
of the black class than of the white class. Teachers A,B, and C
lectured more to the white classes than to the integrated classes.

-
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There was o-trend to show more occepting behovior ond to lecture
more to the white puplls No teocher expressed o significont chonge
in verbol behovior in the cotegories (6) direction, ‘ond (7) criticis
The t&ochers reported liking the integroted closs best ond would hdve
selected it to teoch the- remoinder of the semester.

Since o differenceinyerbol behovior did occur os the tecchers
tought the three rociol groups, further studyshould be mode to
determine more specificolly the foctors which coused the chonge
ond to investigote the relotionship of the observed verbol behoviors
to ochievement of students. Reseorchers interested in clossroom
behovior should give more ottention to cross—rociol experiences of
white teochers ond block pupils. :

Byolick, Robert Lowrence. Expressed Preference ond Observed
Use of Positive Reinforcement in Birociol Clossrooms . University -
of Georglo, 1972. 90p. Adviser: Dr. BertO Rlchmond
73-5660.

The purpose of this study wos to evoluote teocher preference for
ond use of positive reinforcement behovior in classrooms thot ore
rocnolly integroted. Raciol differences omong teochers in regord

_to type ond frequency of positive reinforcement (PR) emission in the

clossroom were evoluoted. In addition, black ond white teochers
were evoluoted on the bosis of PR emission bosed upon the roce ond
sex of the students in the clossroom.

The four hypotheses tested were.stoted in fhe null form. They ore:
(1) There is no significont relotionshi between o teocher's expressed
PR preference ond observed PR behovior~ia the clossroom;. (2) There
is no significont difference between the km s of PR behovior emitted
by white ond block tecchers in the clossroom; (3). There is no signifi=
cont interoction of roce of teocher ond roce ond séx of child in the
omount of PR emitted in the clossroom,\\(:\) There is no significont
difference in the omount of PR emitted white teochers ond block
teochers in the clossroom. <

Thirty black ond thirty white femole teochers were selected from
fifteen schools in rurol oreos of Georgio ond ‘South Corolino. Each

. teacher wos observed for o 45 minute period. white conducting on

entire closs lesson. During the observotion, the‘vorious kinds of

PR behovior emitted by the teochers were recorded., . The vorious

PR ‘behoviors were recorded os they oppeor on the posmve Reinforce~

ment Observotion Schedule, (PROS) which wos developed by’

Bersoff ond Moyer. After eoch teocher wos observed the PROS wos

odministered to them to oscertoin their expressed PR prefecence.
To-test-hypothesis one, o ronk order correlotion wos computed

comporing eoch teocher's expressed PR preference ronks withher

PR behavior in the clossroom. Only 40% of the white teochers,

ond 23% of the block teochers showed o significont relotionship\\

between expressed PR behovior ond observed use of PR behovior in

the clossroom.
- Pr .
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Other results indicate no differences in theomaunt ar kinds of
PR behaviars used by white and black teachers in the classraom.
The averall interaction of race of teacher and roce and sex of child
was not significant at the .05 canfidence level when bath graups
of teachers were conipared. When the block teachers' behaviars
were-analyzed o significant interoction was abtained.

The results of this study paint to the need far in-service training
far teachers in arder ta help thiem achieve better classraom
monogement and ta ‘abtain better perfarmance from the students.
In=service training cauld also pravide teachers with a way of bring=
ing their ideas inta cangruence with their behovior. As o result

. : o greater number of students cauld benefit os there is o great deal
of evidence indicating thot students alsa -passess reinfarcement
preferences.

-

’ [16. Centrane, Joseph John. Teacher Sociacultural Awareness in
/ : ‘ Selected Schaals in New Yark State Accauntable for Americon
Indion Educatian. Syrocus University, 1972. |57p. 73-9585.

The primary purpose of this study was to ascertain o measure of
teacher’s saciacultural awareness (TSCA) in thase elementary schaols
accauntable far Indion education in New Yark Stote. TSCA is
braadly defined o5 the owareness ar teacher's sensitivity ta the
volue differences in the multi-ethnic classroom that tend to influence

. ’ the teacher-learner relotionship and the teaching=learning pracess. -
Evidence of the failur e of Indion education in America is opporent
in numeraus studies and writings. Of the several cousal factars relevant
ta the purparted failure of Indian educatian, Berry (1969) singles aut
TSCA os.0 possible major cause.
A twenty=-item questionnaire struétured ta test teacher's sensitivity‘ ,
lo the value differences in o multi-ethnic classraom, as farmuloted
and validated by Ulibarri (1959), .was administered ta 222 teachers
of Indian children in 14 schools in New Yark State. Three Hypatheses
were tested: ' .
Hypathesis | (Hy): There will be no difference in teacher’s percep=
tians of ethnic valués between Indion ond Angla pupils.
Hypathesis || (H): There are na significant differences in TSCA
- between New Yark State teachers aof Indian children ot the elementary
level in segregated ond integrated schools. ]

Hypothesis 111 (H~): There are na significont relationships between
high ond law TSCA ond high ond low achievement in reading ond
arithmetic ot the third grode level in selected schaals in New Yark
State accauntable far Indion Education.

Hypothesis | wos tested by the use of-Kendoll's Coefficient
of Carrelation ond by Chi squore. Hypotheses Il and || were tested
by the Kendall pracess os well as the t ond z-tests of the difference
between means. Analysis of the dota relotive to Hypathesis | indicated
EMC that teachers were significantly insensitive ta the differences in

isa.
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Indian-Anglo value systems on four of the 20 items of the questionnaire.
Those items dealt with scientific interpretations of natural phenomena,
civic responsublllty, mtercchon with other ethnic groups, cnd economic
values. -

The responses on all other items-of the questionnaire reflected —
mild to very strong agreement, above the .05 per cent |evel of *
confidence, which tended to negate Hypothesis |. That is, teccHe\rs
were able to discern most of the sociocultural differences that impinge
‘ on the education of children from ethnic groups, more especially
Ny Indians.

A comparison of TSCA between segregated and integrated schools*
was done. Analysis of the data reflected no significant difference
in TSCA between teachers from the two groups. Teachers in all- y
Indian elementary schools demonstrated about the seme TSCA as
their counterparts in integrated situations.

Hypothesis 1| attempted to show a relationship between high or’
lor TSCA and high or low achievement ir reading and arithmetic
in selected third grades. Since no significant differences were
found between the teacher's TSCA, and no significant differences
were found in achievement between pupils in segregated ond inte-

: grated scheols, it became impossible to test Hypothesis 11I.

i A comparison of reading and arithmetic cchi_evemenf between

‘ Anglo children in the integrated classes and Indian children in ’

} : the segregated classes resulted in no significant differences.

I Both of the groups scored below the established norms provided

' by the New York State mandated tests in reading and arithmetic.

According to all of the data received and analyzed, TSCA in

certain items and in varying degrees was not perfect and as such
may have some bearing upon the teaching-learning process in those
multi-ethnic classrocms inzluded in this study. . Accordingly,
recommendations were made for certain action programs by schools
which serve bicultural children. Also several recommendations
were made for further study in the area of social distance between
teacher and student, ‘and along the lines of follow=up studies in

"TSCA.

~

[1I7. Chancellor, Frederick Marland Jr. A Study to Determine the
Attitudes of Inner~City Teachers Toward Racial Equality.and
Child-Centered Educational Practices. The Ohio State University,
1972. |54p. Adviser: Professor Roy A. Larmee. 73-1968.

The socio=economic status of a child's family, his race and his
education are inexorably interwoven to help dictate the quality .of
his future life. Of the three controlling variables of his life, only
education has been a somewhat manipulable variable, vulnerable to
. the efforts of the individual in his pursuit of the "American Dream."
It is because education has been helpful to some groups of immigrants in
their efforts to join the American mainstream, that educction is seen as
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important in prcducing’equcﬁfy af opportunity for and By the present

“minoritiés who increasingly camprise the papulatian of the inner—city.

The complex question of.what attitudes, skills, and experiences
are necessary far a persan ta be 6 goad teacher of children in the -
inner~city schoals needs ta be studied. This study, focused upon atti=
tudet that had frequently been attributed ta a substantial percentage
af inner-city teachers.-by authars writing abaut education in the
inner—city. The attitudes studied were the aftitudes taward racial
equcllty and the attitudes toward child-centered educatianal practices
and pclncnes. e

There were J.specific queshcns examined in the study.

1) “What are the aititudes of the teachers currenﬂiy working in the
inner-city taward nan-white childre? -2)™ thr{oj"e their attitudes
taward child=centered educatianal practices and?j solicies ?

3) Is there a difference-in the attitudeés of the fecchers requesting
iransfers fram the inner—city schaols as campared to the attitudes.
of the teachers who have nat requested transfers?

The study was conducted in a large mid-western schaol district
by mcllmg a personcl data form, a Racial Attitude Inventary, and
an opinionnaire on child=centeredness to randamly selected teachers
wha warked in the inner=city schaal<. For this study inner-city
schaols were defined as having minimum enrollment of 75 per cent
nan-white students and 25 per cent fram families who weref)crflcr-
participating in the Aid to Dependent Children pragrom.

Fifty per cent of the selected teachers returned their questiannaires
in a usable farm. Their scares on the two attitudinal instruments
were interpreted as a total group and then were assigned ta 20 sub-
samples for future interpretatian and statistical treatment.

There were five canclusians reached in the study based upon
the findings. ) The inner- city teachers as.a group had attitudes
that were slightly positive toward Black peaple which-was contrary
to the situation presented in the literature. 2) They have.attitudes
of moderate willingness to adapt child=¢entered educational practices
and palicies as a means of controlling the behavior of ¢hildren in their
classraams. 3) The inner-city teachers wha were transferring did nat
have attitudes that differed fram their non-transferring peers in the
area of child-centeredness. Both groups were moderately willing to
adapt the cancept. 4) However, the attitudes af the teachers wha
were remaining in the inner=city were more,_positive taward Black
people than thase who were leaving. 5) While the surveyed inner-
city teachers did nat appear ta have negative attitudes toward Black
children and child-centered educational practices and policies, the
children Wha attended the i inner=city schaals did nat have teachers
whose cf{utudes toward them were as strongly positive as the literature
cdvoccteF far a successful educational experience.

¢
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. ' Dillingham, McKinley. A Study of Teacher Attitudes ;:nd Self-

Concept of Students as Factors Related to Academic Success of
Inner City Pupils in a Selected Upper Grade Center. Northwestern
University, 1972. 107p. Adviser: B.J. Chandler. 73-10,210.

In order to obtain positive results in the classroom, the teacher
and the student must work as partners in the educational setting.
It can be.assumed that this partnership has not existéd in the inner
city classroom due to the lack of academic success of so many Black
students. This study was designed to examine some of the influential
factors which tend to play a role in the academic achievement of
students. The problem of this study was to: (I) determine and assess
the self-concept level of the eighth grade students and the attitudes
of teachers toward these students i a'selected inner city upper grade
center and (2) relate the selfzconcept level of students and attitudes
of teachers to pupil performoqce based upon data drawn-from-this
study and other related research’; "The main purpose of this investi~
gation was to examine fhe/?tqrent attitude of teachers and self-
concept level of students. The study:sought to investigate the
following questions: |. Whof is-the attitude of teachers at the
selected school toward their puplls and their job? 2. Is there a
difference between the attitude of teachers based upon years of
experience in teacher? 3. Whatsis the self-concept level of
the eighth grade students at the selected school 7 4. Is there a
relationship between the self-concept level of students based upon
academic performance?

The subjects were forty two teachers and three hundred and eight
students from the selected school. The Minnesota Teacher Attitude’

* Inventory was used to answer questions related to teacher_attitudes.

The Don Dinkmeyer Self-Rating Scale was used to answer questions
related to the student's self-concept. The student's reading score

as shown on the Metropolitan Achievement Test served as an indicator
of academic performance. These scores were correlated with scores

‘obtained on the Dinkmeyer Self-Rating Scale. Unstructured personal

interviews with teachers and group interviews with students were -
held in addition to the MTAl and DSRS. Linkage between the atti-
tude of teachers and self-concept of students a5 related factors.in
academic success was made on an inférential b05|s due to the descrip-
tive design of the study.

Results revealed that the teachers mean scores on the MTAI fell far
below the national norms indicating highly negative attitudes of
teachers toward students and their job. There were. no significant
differences between the attitude of teachers based on years of
teaching experience. The findings showed a correlation between
academic performance and self-concept level. The study indicated
that the vast majority of students held low self-concepts.

T —— e
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" The study lends support to current research directed toward

teacher attitudes and self-concept level of inner city students,
This investigation also suggests the need'for change. in teacher
attitudes, teacher training programs, and hiring practices.
Recommendations: 1. Workshops designed to change teacher atti=
‘tudes. 2. Creating meaningful experiences for students. 3. Sta=

N tus building activities for students. 4. More communication bet=
ween teacher, parent, community. 5. Consideration of reasons con
mbuhng to negative self~image and academic weaknesses of inner
city pupils. . , -

-

"119.  Grantham, Jr. Lawrence Bertram. Differential Effects of :
Classroom Behavior Management ond Traditional Teaching
. Techniques on Vocational Knowledge and Attitudes at Fifth
and Sixth Grade Levels. University of Southern MISSISSIppl,

1972. 1l6p. 72-26,548,

. g - = _the Clossroom Behavi anagement approach and the Traditional
"Classraom Teaching approach had on attitudes and subject matter
knowledge in the presentotion of lessons in career development af
the fifth-gradeond sixth grade levels. The basis objectives of
the study were: _

|. to determine the effects of the Classroom Behavior Management
- Teaching approach and the Traditional Teaching approach on voca=
. . tional a‘i'flfude.
= 2. to determine the effects of the Clossroom Behavior Management
Tecchmg‘ approoch and the Trcdmoncl Teaching approach on vocational *
sub|ect mdtter khowledge:.
The subjects of the investigation were fifteen fifth-grade ond sixth=

" grade closses in which a majority of the thildren were of lower sacio=

- "+ economic backgrounds. Schools included in the study were selected

by the administrations of the Hattiesburg and Forrest County, Mississi=

” ppi, school systems. The selection of classes was based on teacher

cooperation and interest. Tecchers were assigned randomly to three
groups, five to a group. The groups were designated as Experimental |
(E,), Experimentol 2 (E,), and Control (C).

ive trained docforclzstudems.from the Unjversity of Southern Missi=
ssippi were assigned to work for a ten-week periad with two teochers, one

from Group EI and one from Group E2, the doctoral students taught a

lesson series entitled "The World of Wark " to the two experimental
groups. The Classroom Behavior Management approach was used for
Group E|; the Traditional Teaching approach was used for Group- E,.
Group C did not receive the lesson series. .
At the conclusion of the lesson series, the Crites Vocational
o Development Inventory and the Career Development Achievement

. 458

The problem was to dsfermine the differential effects, if cr{y,
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Test were administered to each of the three groups. Group scores
from these tests were compared to determine the differential effect
of the Classroom Behavior Management approach and the Traditional
Teaching appfoach on vocational attitudes and vocational subject
matter knowledge. :
From observation of the attitude scores. it cppecred thot those |

x .
students who received-Classroom Behavior Management instrucfion \

tended to improve in a significant way over those classes taught
in 4he traditionol approach and the Control group. When each
of the three groups wos compored, there-was a significant differ-
ence in the meon scores of each\group at the .05'level. Investiga~
tion indicated the greatest difference to be between Groups E|
and Ey. The next ‘greatest difference was between Groups E|
and C while o comparison of Groups\E2 and C mdlccféd the
Control group to have higher scores.

Results of the achievement scores indicated’ fhct those students
taught using the Classroom Behavior Management approach scored
significantly higher than the students in the ‘other groups ot the

.05 level . A comparison of the means of the three groups indica=

ted thot the greatest difference was between Groups E; and C.
Groups E, and E,. had the next greatest difference, and Groups
E,, and C had the smallest difference.

Within-the confines of the study, the results indicate that the
two teaching approaches involving the sample groups had differ-
ential effects in both vocational attitude and subject matter know=
ledge. Based on the empirical results, the Classroom Behavior
Management approach appeared to be the most effective method
of presentation.

Silvis, Robert Lee. Teacher Influence Upon Economic and Civil

. Liberties Attitudes of High School Students. University of the

Pacific, 1972. |54p. Adviser: Dean J. Marc Jantzen. 72-25,742.

The primary purpose of the study was to measure the influence of
high school social studies teachers upon the economic and civil liberties
attitudes of their twelth grode students. Additionally, peer group
influence, and influences related to the sex role and to social class
were measured. : :

The sample used in the study was drawn from senior students and
their teachers in the five high schools of a predommcnfly working class
and lower middle class secondary school district in the metropolitan orea
of Sacramento, California. Nineteen teachers and 487 students were
involved in the final sample.

The measuring devices used for detecting changes in students' economjc
and civil liberties attitudes were two series of queshons drawn from the
Centers' Conservatism=Radicalism Battery (for economic attitudes) and
the Purdue Opinion Pannel's Anti-Democratic Attitude Scale (for civil
liberties attitudes). The questions used in the final economic and civil
liberties attitude scales were obtained from a pilor study given in the

N

150.

D 2




p———

121.

156

-

spring of 1971, The pilot study was used to check for clarity of
wording, reliability, homogeneity of content, and stability of
teacher attitudes.

" The final forms of the scales were administered as pretests in the
summer school, 1971 and in the fail semester, 1971. Posttests were
given atthe end of the summer school, 1971 and at the end of the
fall semester, January, 1972, Additionally, a post-posttest was
given in January, 1972 for those students who had been tested in
the summer school . - The changes in attitudes were measured by
three nonparametric statistids: the McNemar test of sngmflccnce,
the chi-square test of significance and the Specrmcn rank order
correlation technique.

Major findings of the study were as follows:

I. There was no significant posttest change toward a more-
conservative or more 'liberal position by the student group on
either the economic or civil liberties scales. - This finding also
held true when the student group was categorized by sex and
social class. >

2. Posttest scores indicated that both the teacher group and the
peer group did exert statistica)ly significant changes in students'
economic and civil liberties attitudes. This finding tended to be
true whether the teacher and_the peer group were initially more
conservative or more liberal than a specific student.

3." Neither the sex role nor social class position were statistically
influential in changing the students' economic and civil“liberties
attitudes.

The major conclusion drawn from this study is that twelfth grade
social studies instructors do influence their (largely) working class
‘and lower middle class students' economic and civil liberties
attitudes. This conclusion is felt to be valid whether the teacher
is more conservative or more |iberal than the initial attitudes of
the students (as indicated by their pretest scores). In addition,
it is felt that the strong impact of the students’ class peer group
attitudes in these areas serve as a mediating influence on the
teachérs' opinions to the extent that they must be taken into con-
sideration in any similar measure of student attitude change.

[y

Teachers Characteristics

qugsmith, Clarence Hayden. An Investigation of ‘the Relctianship
Between Selected Teacher Characteristics and the Effectiveness of
Teachers of Culturally Disadvantaged and Non-Disadvantaged

Elementary School Students. St. Louis University, 1970. 138p.
71-2l,389. .

The basic problem of this study was to determine to what extent

certain selected teacher characteristics, as measured by the Behavioral
Dlmensaons of Tecchmg Charccferlshcs Schedule, were associated with
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teacher effectiveness in culturally disadvantaged and non-disadvantaged
elementary schools when an annual learning-rgte, computed from pupil
gain scores, was used as a criterion of the effective-teacher. The per=
sonal characteristics of effective teachers have long been recognized
by those responsible for the education of youfh to be of central impor=
tance to the classroom processes. This |mportcnce is magnified to
generous proportions when applied to urban school districts containing
large numbers of culturally disadvantaged students. A$ a director
of learning and according to his abilities, the teacher influences
pupil progress ioward self-direction: therefore, his personal charac-
teristics and effectiveness are critical. ‘

The sample utilized in this investigation consisted of thirty
randomly selected fifth and sixth grade teachers and their students
from schools defined by the Elementary and Secnandary Education Act
- of 1965 as culturally disadvantaged, and thirty randomly selected
teachers and thelr students from non-disadvantaged elementary schools.
The BDT-CS was administered to the sample teachers to measure fnve
selecfed teacher characteristics: (I) warm=spontaneous; (2) organization;
3) viewpoint; (4) stability; and (5) involvement.

Pretest and posttest standardized test scores from the California
Achievement Tests were used to measure pupil gain for the time under
study, and then to compute an annual learning rate, in terms of
percentages, for each teacher's class . The annual learning rate
percentage was used to rank each teacher's class, from high to low,
either culturally disadvantaged or non-disadvantaged, as a criterion -
measure of the teacher's effectiveness. The teacher's BDT=CS scores
were matched to the rank of his class and the ten highest and ten
lowest ranked teacher characteristics were statistically analyzed.
The middle ten scores were eliminated and were not used further in
the study.

The Student's t test for independent scmples was used to determine
if there were significant differences in telacher characteristics when
comparisons were made among teachers of culturally disadvantaded |
and non-disadvantaged elementary students with either high or lo
annual learning rates. The results of the tests of significance
reject the research hypothesis with the conclusion that teacher
characteristics, as measured by the BDT=CS, were not significantly
different among the fed'\éi{ers under study and, therefore, were not
associated with teacher effectiveness in culturally disadvantaged
of non-disadvantaged eleme tary schools when an annual learning
rate, computed from pupil gaih scores, was used as a criterion
of the effective teacher. N

Thus, the results of this invesfigction were to fail to reject the
null hypothesis. Any differences in teacher characteristics which
might occur were due to chance and not the result of teaching in
either culturally disadvantaged or non-disadvantaged schools, or
due to the effectiveness of teachers when an annual learning
rate was used os the criterion measure of an effective teacher.
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122. Palk, William C. Camman Factars Extracted, fram Individual.
Case Histaries of Selected Successful Teackers in Twa Inner—

.City Schaals. The Pennsylvania State Umversuy, 1970.
228p 71-16, 653

It was the purpase af this study ta examine, in detail, the past
and present lives af same of thase teachers wha have a reputatian
for being successful teachers af children in the inrfer=city school,
to determine if there existed same commanalities of experience thcf
cauld be isalated and passibly identified as prerequisites ar corre=
' lates af successful teaching in the inner=city school.

Successful teachers in this study are thase teachers whase
réputation far helping children learn is recagnized and supparted
by the teachers and administratars in these selected schaals.

The subjects identified as successful teachers, accarding to the
specific criteria established in the selection pracess, were asked
ta camplete a questiannaire. They were alsa requested ta grant
the .investigatar an extensive interview. The instrument used ta
provide’a measure of standardizatjan af the directian and content
af the interview was developed by the investigator. Such areas
as persanal background, educatianal and prafessional background,
present living canditians, present professional status, educatianal
autlook, and views an current issues were explared extensively
in the interview sessian ar sessions. The questiannaire, also
designed by the investigator, was farmulated to yield certain
biographical data. It was alsa designed to give the respondents
a clue as ta the nature aof the ensving interview. . .

Tape recardings were made af all interviews. These tapes were
|
|
|
|
\
|
|
|
|
|
\
\
\
|

¢

transcribed verbatim, and individual case histories were develaped
from these transcriptians. The case histaries, which are included
in the study, were examined and factars that they appeared to have
in camman were identified far consideration as comman factors
passessed by thase selected teachers in the twa inner-city schools
used in this study.

Same of the canclusions fram this study of selected successful
teachers in twa inner=city schaols follaw.

It was faund that thése successful teachers have extensive knaw=
ledge ar experience in the culture flam which their students came.
They are able ta bridge, effectively, the gap between their middle;/'
class persanal lives and the generally lawer=class enviranment froni
which their students come. These teachers are interested in their/
jabs and da not blindly pursue one behavioral/instructional path
to the exclusian af all others. They are, as a group, satisfied

- in their present positians and plon to remain in these schools. On
the whale, these teachers have small families and few time~cansuming
autside interests. They have time ta devate to the preparation and
cantemplatian of teaching materials ond strategies. These teachers
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hove a positive self-imoge ond feel thot they ore able to assess
the needs of the children. Though they may seek administrative
opproval, they are willing to continue operotions without this
opproval if they are convinced that to do.so would be in the best
interest of the children. These teachers are, in the main,
process rother than content oriented. They are clinicians rather
than researchers. They are occepting.of others and recognize
and oppreciate differences in life styles and modes of behavior.
They are finding creative and concerned woys to reach and teoch
children. They are successful.

Smith, Anita Maxine Wilson. The Relotionship of Selected
Personality Characteristics in Teochers of Culturally Disodvan=
toged Children and Reading Achievement. The Ohio Stote
University, 1970. 199p. Adviser: Professor Charles Galloway. .
71-18;085.

A meoningful and effective education for the disadvantaged children
of our society remcins as one of the great concerns of public edycotion.
If the teacher is a cruciol foctor in the education process, it is
reasonable to expect differences between teachers in clossrooms where
children ochieve ot levels commensurote with their ability and in
classrooms where children do not ochieve ot levels commensurate
with their ability.

It was the purpose of this study to ascertoin whether successful
teachers, whose closses of disadvantaged children demonstrated
more reading improvement for a specified period, exhibited different
personality choracteristics than least successful teochers, whose
classes of disadvantaged children demonstroted little or no reoding
improvement for a specified period.

Standordized reading tests were administered to the pupil subjects
who were selected from second ond third grode classes in five inner
city schools, where the incidence of oid to dependent children and
wel fare recipients was known to be high. From a larger group of
closses, twenty clossrooms were selected. The pupils in ten of the
closses demonstrated more reading improvement for the period of
the investigation thon other closses. The pupils in ten of the classes
demonstroted less reading improvement for the period of the investi-
gation thon other closses. Teacher subjects were those teochers
who tought the twenty selected classes.

Personolity charocteristics of the teochers were measured by the
Cottell 16-Factor Personality Scole. The teachers were olso des-
cribed by their building principol using a Q-sort technique.

. These dato were evoluated by the Mann Whitney U Test and the
Speorman-Brown Formulo, respectively.
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* The results of this investigation indicate that there was a sigrii=
ficant di‘ference in the reading achievement of culturally disadvan=
taged children whose teachers had been selected as more successful
and teachers who had been selected as least successful, as judged
by the progress in reading of their pupiis when {|) the means of the

" tofal cumulative expectancy level gains for the successful classes

were compored to the means of the total cumulative expectancy

level gains for the least successful classes and when (2) the means
of the total grade equnvclenf gains for the successful classes were
compared to the means of the total grade.equivalent gains-for the
least successful classes. These results were significant ot the ..05
level.

However, -the results of this investigation indicate that there was
no significant difference in selected personality factors betwzen
teachers who had been selected as more successfus and teachers
who had been selected as leost successful, as judged by the |
progress in reading of their pupils, when data from the-primary
and secondary personality factors of the Cattell 161PF Scale
were evaluated for the successful and least successful teachers,
Successful teachers, however, tended to be (l) reserved, (2) sober,
(3) tough=minded, (4) trusting, (5) self=sufficient, and (6) control="
led and socially precise. At the same time, least successful
teachers tended to be {l) reserved, (2) emotionally stable, \
(3) self-assured, (4) relaxed, (5) low in-anxiety, and (6) subdued.

Successful and least successful teachers, as judged by the
reading achievement of their pupils, are not described into well~
defined categories by their building principal .

It must be concluded that othier influential factors, more
than the teacher's personality, have an impact on pupil performance
in reading.

Bannister, Langston Clinton. A Study to ldentify Teachers Who
Are Judged to Be Effectivé in Inner City Schools. University of
Massachusetts, 1971, 132p. 71-25,294.

The present study, through its investigation of the criteria used
to rate ‘effective teachers in the inner city schools, has sought to
clarify one dimension of the many problen« facing the inner city
school such as: clash of cultures, lack of clarity about the goals
and objectives of schools serving urban areas, massive failure of

students and teachers, and the influence of racism. It was believed .

that the seriousness of the many: problems in inner city schools
contributes to and results from the dysfunctional student-teacher
interactions.

More specifically, it was felt that the most important single
cause of the massive failure experienced by teachers and students
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in inner city schaols=autharity~invalved: (I) learners' difficulties
with persans in positians of autharity, and (2) teachers® inability to
praject the kinds of autharity demanded by inner city learners.

This study sought ta: (I) abtain data abaut the aspects af teacher
" behaviar which this authar and selected students, teachers and
administrators fram a designated inner city school take into accaunt
when they make judgments regarding teacher effectiveness,
(2) determine the extent af consensus amang the individuals listed
abave as to: (a) the identity of teachers judged mast effective, . - _
(b) the criteria emplayed when makifig soc sucﬁ—rua'g—;;ﬂs and
(c) the importance of each criterian, and (3) determine the
‘advisability of enccuraging individuals designated by raters
as effective classroom teachers to cenduct angaing inservice
human relatians training pragrams far their colleagues.

Criteria were identified for each graup of raters.
" Teachers used-stage~presence and process-arientatian criteria
while administratars cansider the interpersonal orientatian
criterion to be particularly impartant. The observer considers
the stage~presence criterian-as well as the awareness~respon-
siveness criterion. Students in track one (college baund)
consider stage presence as the mast important-criterian while
students in track two consider empathetic justice as the most
impartant criterian. Finally, students in track three cansider:
a cambination of the interpersanal and student arientatian to be
most impartant.

~ Results alsa shaw that effective teachers must have the capacity

to relate to as well as teach students in inner city schaals.
Further, if is the mixture of cagnitive and nancognitive variables
as well as personal and prafessianal qualities which will assist
teachers to be mare effective for the inner city learners. The
study shawed that the adult raters seemed ta agree that in order
for teachers ta canduct ongaing inservice human relatians pragrams
successfully, they alsa need to possess this same mixture of qualities.

An cnclysis of the student respanses paints aut the necessity of
increasing the number of culturally sensitive Black persannel in inner
city schaals. Presently, because of the small number of Black teachers,
there are few Black teachers wha are particularly sensitive to the needs
af inner city learners are under terrific pressures to enter into-the
kinds or relationships which cansume sa much of their time and energy
thot they are unable ta perfarm their academic duties and responsibilities.
“TFhe dato also suggest that it would be valuable ta have present
sponsors af student activities or admininistrators systematically pall
a representative sample of students regarding who they feel would
have the skills to sponsor a human relations club far students.
Such a club cauld be designed to improve cammunicatian among
students, teachers and administrators.

The kinds of inservice training which the data seem ta suggest
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might be described as a co-teacher venture in which teachers might be
matched on the basis of complementary strengths. After appropriate
assessment of strengths, teachers would be assigned to discover and
develop one's own strengths.

Finally,.the seriousness and urgency of the deteriorating condition
of inner city schools dictate an end to academic dehate over causes
| and ultimate blame or responsibility; instead, effort needs to be
directed toward designing, implementing, and evaluating experi-
mental action progrcms_u\hich take into account the knowledge which
already exists. ' \

‘ 125. Kershner, Keith Michael. Selected Teacher Chcrccterisﬁés as
| They Affect Student Achievement in Urban Schools. University of
Delcwcr?\,|972. 18lp..72-20, 529. 3

'
1
I
'

and facts of American life. Among these difficulties is the japparent

inability of urban schools to adequately prepare their puplls to be

in successful competition with their;uburbcn peers. Theetjology

of this discrepancy is a subject for debate, but'the result is definitely

a-perpetuation of the poor education=inferior income spir&l with all

of the discriminatory side effects pertaining thereto. In a realistic

| + sense the schools as they basically exist now would have/an opportunity
to influence these inequalities if critical school variables were isolated

"and manipulated. If no such critical variables could be found, then,

| ) either the undersirable existing conditions would hcve to be accepted,

| ( or fundamental changes in the institutional educationdl process should

| be advocaied. g /

Past research relating to school effects on student/development

has been inconclusive except in demonstrating 5hct/findivfduc|s who
are soci~economically disadvantaged olso typically become educationally
disadvantaged by going through urban public schdol systems. [t was
theorized in the present study that this need not/be true, and that the
teacher, as'a major participant in the educational process, mighf be

- influenced to produce higher student academic gains. It was further
theorized that instructional situation factors, especially teacher—
characteristics, could be identified as differentially affecting
the level of student achievement goins. In order to devefop evidence
relating to this theorized relationship between teacher characteristics
and student dovelopmem reseorch |literature on teocher effectiveness
was reviewed. This review, and subsequent pilot study, resulted in
the hypothesization of five teacher attributes which were testoble in
terms of their effect on student achievement gains. Théy were:
teacher perception of the student-téacher relationship, teacher
perception of community support of education, teacher experience,
teacher educotional level, and class size. The independent variable
measures were refined through factor onalyses, and the dependent
variables were in all cases student percentage gain scores on standardi=

| The problems of the inner-city have become.recognized phenomena
|

Q zed achievement tests yneldmg Recdmg, Languoge and Arithmetic data.
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The hypotheses were tested in a moderate=sized, East Coast,
urban public school system.

Teacher perception of community support of education emerged
through multiple regression analyses, as a consitently significant
predictor of student achievement gains. Class size also demcnstra~
ted a limited effect, while the other variables were consistently
non-significant in fhelr relationship to student achievement.
Student socioeconomic and racial group membership were found
to not be determinants of achievement gains in the school system
studied. Individual student IQ was found to be related to all
measures of academic gain. Individual regression analyses by
IQ leyel confirmed the effect of teacher community perception,
especially for subjects within the 85-li4 |1Q.

It was concluded that certain teachcer characteristics in the
sample study do moke a difference in student achievement gains,
and that urban school systems should pay particular attention to
community=school relations. Conclusions derived from the present
study were subject to several sampling limitations and, most impor=
tantly, an apparent lack of heterogeneity in the variance of achieve-
ment criterion scores. This leptocurtic tendency in dependent

.variable measure distributions probably depressed the level of

obtained statistical relationships, and implied that the deter=
mination of the magnitude of attributable effects, sthough not
the rank ordering, must be lef: to fut-ire research. :

This study was viewed as a basic investigation into teacher
effects on student achievement. Suggestions for further research
were made; and school administrative policy recommendations were

indicated on a tentative basis.

Coletta, Anthony John, Personcli{y Characteristics and Assumptions
Held by Open and Traditional Teachers of The Poor. The University
of Connecticut, 1973. 186p. 73-9809.

- ~

The purpose of the study was to investigate three areas of open
education: (l) teacher personality characteristics, (2) assumptions
held about open education and (3) instrumentation. Specifically,
an attempt was made to determine if significant differences in
personality traits and assumptions existed between high and low
rated, open and traditional primary teachers of poor children.

The Barth Scc 2, which measures the extent to which an individual
agrees or disagrees about open-education, was examined for content
and construct validity by employing latent partition analysis (LPA)
and factor analysis techmquéJ . The LPA study employed 23 judges
for an item sorting task. The items were then administered to 19]
teachers from open and traditional classrooms across eastern United
States. Factor anolysis of item intercorrelations resulted in seven

-

constructs: (1) Curricular Flexibility; (2) Inteflectual Development;
‘\
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(3) Evaluating the Child; (4) Lecrnir)g,Ihrough Involvement;
5) Learning Facilitators; (6) Evalugting the Child's Work; and
27; Learning Through Exploration. Simultaneously 60 primary teacliers

were selected by the supervisor of a large, urban; Connecticut pgblic
school system, based on supervisor ratings (high and low) and c}/ssmom
organization {open and traditional). The procedure used in theé investi=
gation is presented below. '

The supervisor selected |15 high rated open and |5 low raféd open
teachers using a modified version of the "Observation Ra %:; Scale, "

developed by Walberg and Thomas (1971)." The 30 Ope;/ é_cchers

.had received in=service training in open education prdétices and

maintdined existing open classrooms. The supervisor//.hen selected
I5 high rated traditional and |5 low rated traditionaf teachers,
using subjective judgment based on five areas of a {essment:
(1) use of resources, (2) instructional planning, (ﬁ’;clcssroom mana-
gement, (4) mastery of subject and (5) student irivolvement. These
30 teachers received no in=service open classroom training; and
operated traditional classrooms. Seventy per cent of the 60 tedchers __—
taught children from economically poor families. Two- rsorGlity
instruments, the Edwards Personal Preference Schﬁm:‘();;PS)ﬁH\ —
the Thurstone Temperament Schedule (TTS), alone with the Barth
Scale and-a Biographical Statement (created by the writer), were
administered to the four groups of teachers. Each teacher was
remunerated $7 .00 to complete the instruments, taking approxi=
mately one hour and 20 minutes of time. A total of 2! subscales were
analyzed: nine for the EPPS; five for the TTS; and seven for the
Barth Scale.
The research design consisted of 2x2 multivariate analyses of
variance (MANOVA) to determine if significant differences
existed in personality characteristics and assumptions held about
open educationi. The two factors included supexvisor ratings: high
and low; and classroom organization: open and traditional .
Differences in mean vectors were also examined using one way
analysis of variance to determine if significant differences in

_teachers' personality characteristics and assumntions existed

between (l) high rated open versus high rated traditional;
(2).high rated open versus low rated open; and (3) high rated
traditional versus low rated traditional.

The results of the study indicated that no significant differences
existed between open and traditional teachers in selected person=-
ality characteristics, as measured by the EPPS and the TTS; no
significant personality differences were found between the follow=
ing groups: (l) high rated open versus high rated traditional;

(2) high rated open versus low rated open; and (3) high iated tradi-
tional versus low rated traditional. Teacher differences in Barth
Scale assumptions were found between: (I} open versus traditional;
high rated open versus high rated traditional; and high rated open
versus low rated open. For each of these groups, MANOVA F-ratio's
indicated significant differences (p. < .10). Inspection of the
univariate F for each group revealed individual significance

(p < .015) for Scale 6 (Evaluating the Child's Work) and
L. 48K
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Scale 7 (Learning Through Explaration) in favor af the apen and high

rated open groups. .
Given the small amount of research in open education, the

present investigation is important as it contributes greater under=

standing of personality characteristics and assumptions held by

high and law rated, open and traditional teachers. Further, the

Barth ‘Scale validity study fulfills a need for refinement of instru=

mentarion; the Scale appears to discriminate between open and -

traditional teachers and may be of value in assisting schaol

systems in the selection of teachers for open classrooms.

—

Teachers' Expectations

Keshock, John David. An Investigation of the Effects of the
Expectancy Phenomenon Upon the Intelligence, Achievement and

Motivation of Inner-City Elementary School-Children.

Case Western Reserve University, 1970. 85p. 71-19,0I0.

The centuries-old maxim that expectancies are extremely dramatic
forces in controlling -behavior has been subjected to recent studies in
the fields of education and psychology. This simplistic yet challenging
notion has been subjected to experimentation with conflicting outcomes. *
Due largely to Rosenthal's teacher expectations have been cited as one
reason for the lawered learning abilities cnd poar motivation of disadvan—
taged children.

The purpose of this investigation was to discover the extent of teacher
expectations upon the intellectual abilities and school achievement of
disadvantaged children and what effect raised expectancies would have
upon the affective components of students’ behavior., This study was
primarily concerned with motivation.

Forty—eight male Ss were randamly selected from grudes two through
five in a private schaol located in the inner=city area-of Cleveland,
Ohio. All of the Ss were of the Negro or'Black race and all were func-
tioning in the normal range of intelligence (IQ 84 to 115). All of the
children fell within the age range 7 years 0 months to Il years 4 months,

Individual intelligence achievement, and projective tests were
administered by the E, a regular nz:mber of the school staff: Actual
scores for the Control Ss weré given to teachers and inflated scores
(One standard deviation, |6 poinis) were assigned to Experimental Ss.

To curtail experimenter bias, the use of a double-blind experiment
was effected. Ss were retested cffer approximately nine months had
elapsed.-

The dependent variables were intelligence, achievement’in reading
and arithmetic, and motivational levels as measured by the Thematic.
Apperception Test. The experimental variable was the teachers' aware=
ness of the pupils' levels of intellectual functioning. '

169
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It was hypothesized that Experimental children would-produce higher
change scores on an individual 1Q test than children whose teachers
had not been given inflated 1Q scores. It was also hypothesized that

. Experimental Ss would produce greater change scores on an individual
achievement test when their teachers were given inflated IQ results
than children not afforded the same treatment. Finally, it was hy=
pothesized that Experimental Ss would produce higher change scores

*in motivational development as evidenced in projective test results
than children whose teachers were given actual 1Q test results.

The results.of the study indicated that the Experimental group
did not gain significantly more than the Control group in intelligence.
The first hypothesis was noét supported.

The achievement test results indicated that there were no signifi-
cant differences between Experimental Ss and Control Ss. While
there were trends in the direction of significant gains, the small
sample sizes and variability of test results precluded support for the
second hypothesis.

The results indicated thaf the Experimental group did produce
significant gains in motivation as measured by the TAT. Thus, the
gains in positive motivation, as evidenced by Motivation Index
results, supported the third hypothesis. .

The findings of the study indicated that raised teacher expectations
do improve the motivational development of children. This suggested
that teacher attitudes are crucial in working with the disadvantaged
and establishing the background for examining the interaction between
curriculum to be learned and increased student motivation to learn.

It seems that one of the goals of the teacher should be to engineer
- learning tasks to complement increased-motivation.

|128. Fine, Leoncrd.‘ The Effects of Positive Teacher Expectancy on the
Reading Achievement and I. Q. Gains of Pupils in Grade Two.
Temple University, 1972. 132p. 72-27,180.

The purpose of this study was to test the hypothesis that teacher
expectations of their students’ ability may be a major bias which can
significantly affect their school achievement.

Specific questions investigated were: Do efforts to instill and
reinforce, in teachers, expectations that their pupils will progress
significantly in reading result in effects on actual reading achievement
and |. Q. scores for their students? What effect does a positive teacher
expectancy have on the performance of-pupils.of different races and
different sexes ?

It was hypothesized that the Positive Expectancy Group, when com=
pared to the Neutral Expectancy Group in grade two, would show sig=

— . nificantly greater gains in vocabulary, reading comprehnsion, 1.Q .,
and teachers' perceptions of their pupils reading ability.

Subjects were 180 second grade pupils from I8 classrooms in five

EMC urbcn‘elemer.ncry schools. Subjects were rondomly assigned to eit.her
¢ 170 : '
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a Positive or Neutral Expectancy Group. An I.Q. test disguised as
a predictor of reading achievement was administered to all pupils
in the 18 classrooms. Teachers were informed that a number of their
pupils had scored significantly higher on this test than they had on
the previously administered reading test, and that their listed
pupils would show significant progress in reading during the year.
A reinforcement of this positive expectancy was subsequently

given. Post-tests were administered five months after the treatment.
" Finally, teachers' opinions were obtoined regarding the treatment.

The dependent variables were teacher rankings, vocabulary,
reading comprehension and |. Q. scores. The independent variables
were the Positive and Neutral Expectancy Treatment Groups, race
and sex. Data were analyzed employing covariance and analysis.

The Positive Expectancy Treatment failed to lead to significant
gains in pupils' scores on the criterion measures. These findings
were similar even for those Positive Expectancy Pupils whose names

. were remembered by their teachers. A comparison wes made of
those pupils in the Positive Expectancy Group whose names were
remembered and whose predicted success in reading was either
believed or not believed by their teachers. The "believed" pupils
scored significantly greoter gains on both the raading comprehen-
sion and the/fecchers' rankings of their reading ability. A consis—
tent finding was significant differences in scores between the races
on the yocabulary and reading comprehension subtests in the
dlrec}rlon favoring Caucasian pupils.

Conclusions: .

|. Positive expectations given teacHers regarding their pupils’
reading ability hadino relchonshnp to the changes in their pupils’
performance. .-

2. When pules were grouped according to sex, regardless of
treatment, being. mu!e of. fémale had no relationship to changes in
their performcnce. <3 -

3. When the interdction between pugils’ sex and treatmert was
considered, belng male or femcle%cg nmrelchonshlp to chcnges in
their performance. Tt -

4. When pupils were grouped occordmg to roce, regcrdle.:s of
treatment, Caucasian pupils obtained significantly higher gains in
vocabulary and reading comprehension but not in teacher rankings of
their. reading ability or 1.Q. performance. :

5. When the interaction between pupils' race and treatment was
considered, being Caucasian or Negre had no relationship to changes
in their performance.

6. The teachers' ability to remember the names of their pupils
in the Positive Expecto..cy Group had no relatjonship to the gains ir.
their pupils' performance.

7. Teachers' belief regarding their Positive Expectancy pupils'
reading nolentiol aas significantly related to their pupils® goins in
reading coi prehension and teacher rankings of their pupils' reading
abilit; bui not on vozacular, und 1. Q. criterion mecgitasg
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: The teachers' belief ar nan-belief may have been based an evaluatians
af their pupils’ classraam perfarmance and/ar priar teacher expectancies
rather than the expectancy treatment emplayedin this study. ,
8, Teachers' actual expectancies, as well as thase intraduced
artificially, and their effects an pupils' schaal perfarmance, because af
the complex pracesses invalved;, were difficult ta identify ar demanstrate. *

“« Y
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129. Wise, Ralph Jay. Teacher and Pupil Factars Related ta Teacher
, Expectatians far Children. Yeshiva Unuversuty, 1972, 14é6p.
73~11, 997 .

The purpase aof this research was ta investigate teachers' expectatians
far chnldren\s behavior in class. Recéntly there have been numeraus
reparts af the influence of teacher expectatians an pupils' intellectual
perfarmance (Rasenthal, 1968; Guskiﬁ,‘ 1948). The importance af these
findings suggested the study of factarsithat may be related ta the farma=
tian aof teacher expectatians. This study.attempted ta examine the
relative cantributian ta_variance in teachers' expectatians af certain-
teacher persar.ality and’pupil infarmatian factars and their interactian,

The analysis of the separate and interactian effects af these teacher
and pupil factars on teachers' expectatians was,abtained in a rural
area autside of New Yark City fram 30l teachers' responses ta a
questiannaire designed far this study. .

The persanality characteristics of teachers measured by this
questiannaire was canceptualized os "eachers' trust in the validity
of their experiences" (TVE) and was telated ta ather measures of
individual's feelings of persanal campetence, canfidence, and indepen-

_ dence (Ratter, 1966, Witkin, 1962; and Crawne & Marlawe, 1964). ™
The reliability and ccncurrent}vclldlfy of ascale specifically develaped
ta measure the canstruct (TVE Scale) was abtained in a pretest.

The reliability of the TVE Scale was .65 and .43 fram samples of 62
and 237 teathers respectively, an adequate but law caefficient far
reséarch purposes (Guilfard, 1954). Evidence aof the cancurrent validity
of the TVE Scale resulted fram its carrelatian with one aut of three
conceptually related pérsandlity scales and its relatianship ta five ather
TVE measures canstructed far this study.

Infarmation supplied ta teachers an this questiannaire, abaut the
characteristics af pupils, included identical descriptians far all teachers
af faur pupils whcse behavior. in class ranged fram "teachable" ar

ccntrcllcbl ' ta re{ahvely “unteachgble” ar ®autside " teacher cantral.
In additjan, | pllS «s6cia~ecanamic backgraund was labeled as either
"Middle" ar "Fwer" and their farmer ciass placement as either Reglar
ar Special. These twa sets of labels- were cambined randamly sa that
teachers received any ane aof faur different cambinatjans of labels which
were used ta classify all of their pupils.

Twa expectatian measures were used in this questiannaire and camposed

Q af questians designed ta assess teachers' estimates.af their faur pupils’
-, o4
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. research in general were also presented.
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expected academic and social achievement at the end of a yecr
in their class. :
The results obtained from the design of this study supported \‘he
predicted, higher positive relationship between expectation and
a) teachers' TVE (.16); b) information about pupils as "outside"
rather than "within" teacher control; and c) labels for children
as from a Regular as compared to Special class placement.
These findings alsé indicated that TVE and infarmation about pupils'
. behovior interacted in their effect on teachers' expectations.
These fesults did not confirm the predicted higher pasitive rela-
tionship between teachers' expectations and Middle as compared
to Lower social class labels or the interaction effects on expecta-
tions of socio—economic and class placement |abels on high and
low TVE teachers.
Various inte\rprefcﬁ’ons of the independent and interaction
*effects on-expectations of teachers' personality and pupil information
were-discussed,. and the implicatian of these results for the measure
and developrrfent of teacher effectiveness as well as for personality
ST ‘ 2
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s‘;:f:’, Students and Teachers' Perceptions

French George Wesley, Certain Factors Related to the Perceptions
of‘DJSdecnfcged Youth Held by Teachers and the Perceptions of
Teachers Held by Disadvantaged Youth in Selected Philadelphia
Junior High Schaols. Temple University, 1971. Illp. 7i-19,997.

The purpose of this'study was to explore certain factors related to
the teaching of children designated as "disadvantaged”. These factors
included the perceptions teachers held of the children they taught as
well as the perceptions held by the children of the teachers who taught
them.

The primary question or major hypothesis was as follows:

Teachers of disadvantaged children who are rated successful by
their administrators and students will have a similar pattern in their
perceptions of disadvantaged children and will be perceived by their
students in a similar pattern, .

Four junior high schools in thePhiladelphia School District were
chosen for the student and teacher populations for this study because
they represented schaols identified by the Philadelphia School District
as serving disadvantaged student populations cccordmgto school distict
criteria .

Two lLsfrumenfs were used fo measure the students’ perceptions of
their teachers and the teachers' perceptions of their students. The stu-
dents were asked fo identify those teachers with whom they learned
the most or the least and to rate them on the Student Perception Inven-

tory. The Student Perception Inventory emphasized the student's

- L A,




perceptions of the teacher's interpersonal classroom interoctions, his
perceptioris of the teacher as model adult, the teocher's occeptance
or rejection of him, and o general perception of the teocher as on
adult member of the student's environment. The teachers. were osked
to rote their students on the Teacher Perception Inventory which
emphosized the perception by the teachers of these students' social
and educational behavioral troits.

The dofmglve to the study were subjected to four statisticol
procedures. The Sign Test Statistic (npn- porometric) wos used to
determine whether a difference existed between meon item scores
of groups; the Medion Test was used to determine whether as o
result of meosured perception scores two discrete teacher populotions
existed; the Phi Coefficient of Correlation to determine the relationship
between the students' perceptions ond the meosured perceptions of the
teachers: ond the Pearson Product~Moment:Correlotion to determine
the relationship between the roting of the administrators.and the
teachers' scores,

The findings of this study include :

I. There were significant differences in the perceptions held:by
the disadvontaged child of the teocher who hod been roted successful
by odministrotors ond studenfs and those who had.been roted as less
successful ot the. .0l level of confidence. :

2. There were significont differences found between the percéphons
of the children of those teachers rated by the children and the principal
as successful ond those teachers rated by the children ond the principal
as less successful at the', 0l level of confidence. |-

3. There wos o significont relationship existing between the identifico~ ~
tion by the students of their successful teachers and the positive percep-
tions of the students by these teachers at the .0l leve] of confidence.

4. There was a significant relationship existing bePween the identifi-
cation by the students of their less successful teachers and the negative
perceptions of the student by these te0chers at the .0l percent level of
confidence.

5: A correlation which wos significant at the .0l level existed
between the rotings of the students of their more successful and less
successful teachers and the rotings of the principals of these teochers.

The conclusions of this study were:

|. Theperception by the teacher of the behcworol and educotionol
ottributes of disodvontoged children is on importont factor in the
educotion of disadvantoged children.

2. The successful teocher of disadvantaged children has positive percep-
tions of the educational and behaviorol attributes of disadvontoged children.

3. The unsuccessfu) tedcher of disadvantoged children hos negoti &
perceptions of the educational ond behovioral ottributes of disodvantoged
children,

4. The disodvantoged child has positive perceptions of teochers
whom they rote successful cnd negative perceptions of those whom they
rote unsuccessful .
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5. The rating by the principol of g[\e teocher of disodvontoged childien
when compared with the child's perception of the teocher con be o useful

" checking device for the principol or other roting odministrotors.

‘Schwortz, Edith. A Study of Self Esteem of El;r;lentory School

Students in Two Socioeconomic Groups, os Meosured by the Self
Report of the Students ond os Perceived by Their Teachers.

New York University, 197]. 124p. Adviser: Dr. Dan Dodson.
71-24,814, ‘ ‘ ‘

This study wos designed to explore select voriobles 3f socioeconomic
influence on teocher—pupil relotionship, os reflected in the ossessment
by the teocher ond by the student of student self esteem. The foundo-
tions for the theory ond concepts were derived from literoture relotive
to. phenomonologicol theory of personolity; psychologicol, sociolégicol
ond psychoonolytic explorotion of self esteem; teocher expectoncy;
motivotionol theory; reference group theory, ond rociol probléms in
educotion.

The instrument used to meosure self esteem of students wos the

' Coopersmnth Self Esteem Inventory in which the student indicoted "Like

Me or "Unlike Me" on 50 items designed to meosure specific aspects
of self esteem. The populotion consisted of 404 New York City School
children, equolly drown from third ondsixth grodes, high ond low
ochievement level grouping, ond lower ond middle closs.schools.
Their teochers completed the Coopersmith Behovior Roting Form os a
meosure of the teocher evoluotion of student self esteem.

The study indicuted thot the students in the middle closs schools re~
ported higher self esteem thon did students in the lower closs schools
(p. < .0l). There wos significont difference, on the bosis of socio-
economic foctors, in the correlotion between teocher Behovior Roting
Form ond three student subscoles~home, sociol ond school self esteem.
There wos no significont difference, on the bosis of socioeconomic
foctors, in the correlotions between teocher evoluotion of student self
esteem ond teocher's emotionol reoction to the student, ond in the
correlotion between teocher evoluotion of student self esteem ond
teocher evoluotion of student motivotion.

There were further findings which were not hypothesized, but hod
they been, they would hove been significont. Teochers in the middle
closs schools roted their students higher in self esteem than did
teochers in the lower closs schools. Teocher evoluotion of student
obility wos significontly offected by sociol closs, grade level ond ochieve=
ment level grouping of students. It wos found thot teochers ossocioted
ocademic level grouping with.student motivotion in the lower closs
sc;hools, ond w  student obility in the middle closs schools.

/ . 175
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132. Berman, Barry Howard. Perceptions of Black High School Students

' Toward their Interpersonal Relationships with their Black and White
Teachers. The Universify of Michigan, 1972. 108p. .
Adviser: Frederick W. Bertolaet. 73-I1,039,

\

The purpose of this study was to determine to what extent the race
of a teacher influenced the student-teacher relationship.

Hypotheses: ,
| Black students will perceive themselves as being regarded more
highly by black teachers than white teachers. - .

2.. Black students will perceive black teachers as having more
understanding of thejr feelings than white teachers.

3. Black students will perceive that black teachers will not
change to a great extent their feelings toward them as persons if
they misbehave. White teachers will be perceived as changing
their feelings. . ’

4. Black studengs will perceive that black teachers will be ‘
consistent in what they feel and do in their interpersonal rela-
tionships with studénts; while white teachers will be perceived
as being inconsistent. .

5. Black students will differ from white students in their choices
of the desired racial composition of a teaching staff due to their
own feelings and beliefs.

Data Collection ]

The study was conducted at Evanston Township High School,

"Evanston, Illinois. The student sample in this study amount to

25| or 5 per cent of the student body. (Twenty=two per cent of -

the student body is black.) The student sample contained 180

white students and 7| black students. Male students in the somple

totaled 95. Female students in the sample numbered 132.

These students were members of classes which fifteen participating

teachers selected as their most racially mixed groups.

The teacher grouphadsévenblacks, of whom five were female,
and eight whites, seven of whom were male.

The data collected from a three part qusstidnnaire were:

I. Student demographic information,

2. Students' choice of desired teaching staff racial composition.

3. Students’ choice between black and white teachers based g
on subscales of empathy, regard, unconditionality of regard, and
cengruence, taken from the Barrett=Lennard Interpersonal Relationship
Scale.

. Uncorrelated t-tests were used to anolyze the first four-hypotheses.
The first two hypotheses were supported at the 0.05 level of probability,
The third and fourth hypotheses were rejected- at the 0.05 level of.
probability. o

The fifth hypothesis was analyzed by the use of the Chi Square
statistic, This analysis did support the hypothesis. It showed that
black students considered race a factor.in a teaching staff's racial

R composition, as 40.7 per cent of the black students wanted an inte rated
ERIC ' °
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staff and 10.2 per cent wanted an all black staff. White students
(84.6 per cent) stated that race was nat a factar.

Additianal analyses were abtained by using uncarrelated t-tests
af the perceptians of male, female, and white students taward their
interpersanal relchcnshlps with their black and white teachers.
Statistical significance ‘of students' chaices was based at the 0.05
level of prabability.

I. Mhite students' chaice af black teachers in the subscales
af regard, empathy, and cangruence was statistically significant.

2. White sfudents' choice of black teachers in the subscales
of uncanditianality of regard was nat statistically significant.

3. Male students' chaice of black teachers in« the subscales
of regard and empathy was statistically sngmfuccnt .

4. Male students' chaice of black teachers in the subscalds
of uncanditianality af regard and cangruence was nat statisfically

5|gn|f|ccnf
5. Female students' chaice of black teachers in all folr subsgcles ‘
was statistically significant. _

Frequency tablés were used ta analyze the white students' choice
" af a desired racial compositian of a teaching staff. @f the white
students 84.6 per cent said race was nat a factar.
Conclusians: -
|. The race af a teacher is nat as important as a teacher's
~interpersanal ability in the student-teacher relatianship.
\ 2.0 A teaching staff's racial compositian is a cancern ta black
\students, but nat white students.
ecammendatians
I. School districts shauld undertake and maintain affirmative
actian persannel practices.
Teacher selectian criteria shauld be focused an interpersanal
J campatence.
3. Interpersanal and interracial campetence shauld be goals for

teacher p}epicﬁcn. ,

I33. Bishap, Frank Alan. A Study of Selected Student Perceived Teacher
Interpersonal Characteristics with Reference ta Teacher Demagraphic
Characteristics and the Academic Pragress of Low Achieving Secondary
Students. Nartheast Lavisiana University, 1972. 106p.

Adviser: Dr. Merill S. Nicklas, 72-23,636.

The primary purposes af this study were ta investigate (I) the relal snship
between the teacher characteristics of empathy, congruence, and student
regard and the academic pragress of low achieving secandary students,
(2) the relchcnshlp between the teacher characteristics af empathy,
cangruence, and student regard and selacted teacher demagraphic
characteristics, and (3) whether ar nat a relatianship existed between
race and the rating s of teachers by students when the students and
teachers were of the same and appasite races., 1’?7
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This study was limited to 843 grouped, low achieving secondary:
students and their thirty-three teachers of the Morehouse Parish,
Louisiana School System.\, Both the student and teacher groups were.
racially mixed apd_the_teather group consisted of both experienced

+and beginning teachers, malé and female teachers, and teachers
with and without prior training\in the teaching of low achieving

students.
Analytical data were secured through the following procedures:
. |. Student achievement scores were obtained by pre~ and post-

testing. with the lowa Test of Educationdl Development. !

2. The levels of teacher empathy, congruence, and student regard
were obtained through student completion of the Barrett~Lennard
Relationship !Inventory. t

3. The teacher demographic characteristics were obtained through the
use of/a questionnaire. ~

.The teachet-characteristic student-achievement compcrchve groups
were formed on the basis of the student ratings per characterisiic.

The two groups were thosé teachers with rchngs above and beiow
the total group mean with reference to a given chcrccferlshc,‘ -
The corresponding stident group consisted of those students tcught
by the teachers in the respective comparative group<” The mean
chcnge in pre= and post-test scores of the students of the fecch,ers
in each comparative group per characterisfic was tested for signifi-
cant difference through the usé of the t test.

The existence of a correlational relationship betwaen each teacher
characteristic and stydént achievement was investigated through the
use of the Pearson product-moment procedure in which the maan rating
per teacher and the mean achie /ement level change of his respective
student group were the paired interval variables.

The relationship between the teacher interpersonal charucteristics
and demographic characteristics was investigated through the use of
point biserial correlctional procedures. The average interpersonal
teachet characteristic rating grouped on a given demographic charac-
teristic served as the continuous variable while the dichotomy was the
. demographic variable.

The relationship between the level of student rating or. interpérsonal
characteristics with vespect to the race of the student and teacher was
also assessed by point blserlcl prc~edure. The mean level of student

‘ ratings of the teacher group with respect to the rating students* race
' . per characteristic served as the dichotomous variable while the mean
level of the teacher rating by race served as the continuous variable.
No significant difference was found to.exist between student athieve-
ment score changes and t.e teacher groups rated above or below av¢ -age
as to’a given interpersonal characteristic with respect to any of the cha=
acteristizs investigated.
No significant correlational relationship was found but all coefficients

were negative, : -

”
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Na significant relationship wos faund between/the demographic
characteristics and the mterperscnclzchcrcc/eﬂshcs. . ™~

Pasitive significant relatianships were found between the rdhngs af the
white teachers by the white student with respect ta empathy, congruence,
and student regard and a positive significant relatianship between black
teachers and black sfudenfs with respect ta studenf regcrd was found.

&

134. Krupczak, William Paul. Relatianships Among*Student Self-
Concept aof Academic Ability, Teacher Perceptian af Student
Academic Ability, and Student Achievement. University of
Miami, 1972. 159p. Adviser: Jahn j..Bibb. 72-3l,9I3.

This investigatian was designed ta abserve the relatianships amang}
student self-cancept of academic ability, teacher perceptian of studLnt
. academic ability, and student achievement. Student achievement was
measured by calculating ‘grade point average and abserving scotes on
the Redading Comprehensian and Arithmetic Concepts subtests of the
Standford Achievement Tests. Student self~cancept of academic ability
was measured by a madified Bzackover Self-Concept of Ability Scale
as was teacher perceptian of student academic ability. Observations
were made ta.determi maunt af achievement variance accaunted
for by studenf self~cancept, of academic cblhty, teacher perception aof
student academic ability, |.Q., and sacia=ecanamic sfc%us.} The influ-
ence of the race af the teacher and the sex and race of the student wes
. alsa under observatian.
Two major limitatians must be noted in this'study. The sample was
not randamizeéd and student-subjects had ta have written parental
permissian ta pcrticipcfe. Since na analysis aof variance was made
~af the data, it is nat-possible ta state with canvictian whether or nat
the correlatians are cancamitant ar causal.
The subjects ‘included 520 sixth~grade students and 35 teachers fram
a district'within the Dade Caunty, Flarida, Public School System. Mul-
tiple regressian and carrelatianal analyses were used to analyze the data
and test the seven hypotheses far ¢ camposite group as well as for three
graups: Black, White, and Soanish. Correlatians among the independent
variables were calculated far each graup, and predictian equatians were
computed in a stepwise manner far the tatal graup and for the three samples.:
Predictian equatians were camputed in a stepwise manner far the tatal
group and for the three: samples. Predictian equatians were computed fo
defermme which combifatian of independent variables best predicted
mevels af ‘achievement. Co
Fln&\ngs ' '

. A statistically sngnlflccnf positive carrelatian between student
self-concept and achievement was abserved, but it was noted that self-
concept scores predicied grade paint average best, reading scoies next,
and arithmetic scares third with Pearson product-moment correlcncn,

{r) ranging fram .574 to .152.
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2.. Teocher perception scores were found to be o strong predictor of
grode point overoge ond a substontiol predictor of scores on the Stonford
Achievement Test (SAT), occounting for from 7% to 64% of the
vorionce. For Block students teocher perception is the best predictor
of ochievement os meosured by (I) grode point overoge, (2) reoding
scores on the SAT, ond (3) orithmetic scores on the SAT.

3. Teocher perception of student ocodemic obility wos found to
correlote with student self-concept of ocodemic obility, with r's
ronging from™.456 to .63|, with coefficients of determinotion
between .208 ond .398.. . -

4. Regression equotions were developed utilizing four predictors:
I.Q., student self-concept of ocodemic obility, ond socio-economic
stotus. These equotions resulted in relotively lorge multiple lineor
regression correlotions (R's). The R's ronged from .42 for orithmetic,
through .58 for reoding, to .79 for grode point overoge. Teochér
perception of student ocodemic obility wos observed to be {h‘e most
substontiol contributor to the regression equotions.

5. It wos observed thot teochers perceive girls os hoving more
ocodemic gbility thon boys, olthough there were no stotisticolly
significont differences between them os meosured by on intelligence
test.

6. It wos rnoted thc:-Block teochers consistently ronked ol|
students higher thor did white teochers, when Block-teocher ond
White-teocher perceptions of student obility were compored.

7. It wos found that Block teochers ronked students on the obility
dimension os follows: (I) Black, (2) Sponish, (3) White;

White teochers ronked students: (I) White, (2) Sponish, (3) Block.

Due to the mognitude of the_discreponcy in the ronkings of the

three groups by Block teochers in pronounced fovor of Block students,
this observotion helps to occount for the eorlier finding + 1t for Block
students teocher perception of student ocodemic obility is the best
predictor of cchievement level,

Conclusions:

[. Self-perception ond teocher-perception of student ocodemic
obility oppecr to be portiolly limiting féctors in school ochievement. '\
The influences were found to hold for Block, "White, ond Spanish
students as well os for Block ond White teochers.

2. The Rosenthol Hypothesis thot teocher expectotions obout o )
pupil's performance moy develop into o self-fulfilling prophecy is
supported by this study. In this study, student-reported self-concept ¢
of ocodemic obility und teacher—perception of student ocodemic
obility were better prediztors of grade point overoge thon was o
conventional intgiligence test. These voriobles were found to relote
to ocodemic gchievement onid con be useful tools for predictive purposes.
Recommendotions:

I. This study indicc*s2 a need for further reseorch into the ,
expectoncy effects of teocheg-perception on student ochievement,
but the multivariont experimentol design shouid include o rondom
sample to determine which voriobles and/or which interoction of

LY

180




i7

variables occount for variations in the level of achievement.
Procedures for validating teacher-perception of student academic
ability should also be developed.
2. Further research needs to be conducted to clarify the
observed correlations in this study to determine if they are
concomitant or causal. Teacher perceptions that girls surposs
boys in acodemic ability is also in need of clarification in
conjunction with grode pcuint average and/or achievement test
dota. Perhaps teacher perceptions are accurate rather than |
supporting the Rosenthal’ Hypothesis.

AN

135. Loryt_a?:, Emmanvel Badu. Race, Self-Concept and Achievement
Columbia University, 1972. 112p. 72-28,06l.

Block ond white students in the sixth grade were used in this
investigation to study the relationship between academic self-concept
(ASC) end.achievement. The relationship between reflected academic
self-concept (RASC) and the teacher's perception of the student's
academic performance was olso exariined. The extent to which discre=
poncies between ASC and RASC offect the correlation between intelli~
gence test scores and achievement was.studied. \

Acodemic self-concept (what the student thinks of himself; in
relotion to schoolwork) was measured by means of a seven=point
self-reporting instrument consisting of a number of "“I" statements
made up of words that sixth graders use to describe what they think of
themselves in relation to their work. Filler items, i.e., items which
relate to the student's perception of his temperament and attitudes e
toward others, were/included in the ASC inventory to help the
student respond freely‘and frankly. Reflected ocademic self-concept
(what the student thinks his teacher thinks of him in relation to his *
work) was-measured using the ASC inventory with appropriate
—~ modification. An index of the teacher's perception of the student
wos obtained from a five~point rating scale completed by the teacher;
achievement was measured by the student's composite score obtained
on a standardized Srithmetic and reading test battery.

Dato collected were analyzed separately by race and sex.
Coefficient olphas computed for the ASC and RASC inventories ranged
from .83 to .94. The results from principal components foctor anolyses
provided evidence which established to some extent the construct
validity of the ASC questionnaire. Of the four main hypotheses,
two were supported by the data.

The first hypothesis, that there was o correlation between ASC
and ochievement, was supported by the data. No differences were
; nd between the correlations for black and white boys. However,

the correlation for white girls was greoter thanthat ‘for.blcck girls ond

the difference between these correlutions was signi'ﬁi‘coé'f at the .05 lovel.

is81 :
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.. self-concept theory for both black and white students.
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.The second hypothesis, that the correlation between teachers’
perceptions of students’ academic performance and RASC was lower
for black students than for white students, was supported by the data.

The third hypothesis, that the correlation between intelligence
test scores and achievement was lower for students with high dis-
crepancies between ASC and RASC than for students with low dis~
crepcncues between the two self-concepts, was not substantially
supported by the dataq.

The fourth hypothesis, that the combination of intelligence test
scores ‘and academic self~concept was a better predictor of
achievement than either variable alone, was not supported by
the data.

Examination of the results of the factor analyses seemed to
indicate that black and white students emphasized different attri~
butes in their self~perceptions relating to school. While students
seemed to emphasize academic attributes, whereas black sfudents. *
appeared to emphasizenonacademic attributes. e
The findings from the study provided evidence in support of

Two questions raised by the findings are:

|. Does the race of the teacher affect the uccuracy with which
black and white students interpret his manner of perceiving them?

2. Can the difference in-emphasis shown by black and white
students in their self-perceptions relating to school be replicated
with other sixth grader, and to what extent would this p&ftern apply
to students in the upper grades?

It is suggested that the answers to these questlons wnll have
practical implications for teaching. /-

H
I

[35. McDonald, Charles Thomas. The ln}lénce of Pupil Liking of

Teacher, Pupil Perception of Being'Liked, and Perceived Pupil
Socio~Economic—Status on Classroom Behovior. The University of
Texas at Austin, 1972. 150p. Adviser; Dr. Frances F. Fuller.
73-7601.

The literature on interpersonal interaction posits a relationship
between perception of other people and bzhaviors toward them.
However, little research has been done which identifies ways in
which this relationship operates in interpersonal situations.

The present study investigated the influence of pupil and teacher
perceptioris on classroom behaviors, Specnflcclly, pupils who liked
the teacher or who felt the teacher liked them were hypothesized tc
be warmer toward the teacher. In the same way, teachers who were
liked or who the pupils felt liked them were posited to be warmer.

It was also expected that pupils who'the teachers perceived as fower
socio~economic-stotus (SES) would be more influenced by teacher's

behaviors than middle SES pupils. On the othar-hand, lower SES
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pupils were expected ta show more affect in their behavior than
middle SES pupils. Finally, it was posited that primary pupils (grades
1-3) would be generally warmer toward teachers than would intermediate
pupils (grades 4-6). !

* These hypotheses were tested in the following manner. Fourteen
student teachers enrolled in teacher preparatian program in a large
sauthwestern university and pupils‘in their homeroom classes were
subjects for this study. Pupil liking of the teacher and pupil perception
of being liked by the teacher (metaperception) were assessed by the
Student\Evaluation of Teacher, Form Il, an instrument developed
specifically for measuring pupil reactians to teachers. Pupil SES
was assessed by teacher's ranking of pupils in the homeroom class .~
Target pupils were selected in each class according to the-eight
categories produced by combmlng characteristics of high/low liking
of teacher, high/low metaperéeption, and middle/low SES. ‘After’
“selection of target pupils, classroom interactions webe.observed
and coded using the Fuller Affective Interaction Record, 13.
Sequences of clossroom behavior for thetotal class and for teacher/
target pupil intéractions were summarized in a 3 x 3 matrix ‘which -
classified ‘warm;, neutral, and cold behaviors in-response to warm,
neutral, andicold: behowors-forboﬂ*r teachers-and-pupits=—three— " * -
scores = warmth, affecti ve-similarity, and amount of affect in
réspondmg were derived by weighting the cells of the matrix.

Analysis of the data provided support for one of the eight
hypotheses. Pupils in primary grades were found ta be warmer

in responding. to the teacher than pupils in intermediate grades.
Pupils did not respond differently to the teacher on the basis of
their perceptions of liking or being liked. Also, there were no
differences in responses of teachers to lower and middle SES pUpllS

. or to pupils who liked or felt liked by the teacher. !
However, it was found that pupils are generm (-
than teachers and that teachers are generally neutral. As pupils
advance in school, they tend to become more neutral like the teacher.
A special case of one classroom in which the student teacher engaged
in individualized instruction with two target pupils pointed out that

the one-to-one situatian may p ovide more opportunities for effective
interaction than the teacher=tc ~class situation.

In the classrooms studied, the link between internal experience
and overt behavior was more tenuous than might be cssumed.

Furthar research is needed before accurate predictions about class~
room behaviors which are based on pupil attitudes can be made.
More invezliguation also needs to be donein three additional areas:

1) the ditforonce between ono=to-one teacner,/pupil intaraction and
teacher=to-cluss interaction, 2) the influence of poers on pupil
affective behavior in the classroom, and 3) the influence of teuches

. axperience on teucher uffective classroom hehavier.
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Sanchez, Richard Monarrez. Verbal Interaction Patterns, Student
Opinions, and Teacher Perceptions in Classrooms with Mexican=
American Student Enrollment. Western Michigan University, 1972.
173p. 739749,

The primary purpose of this study was to investigate classroom verbal
interaction patterns, student opinions, and teacher perceptions in class~
rooms with Mexican=American student enrollment. A secondary purpose
of the study ascertained if there was a relation between classroom verbal
interaction patterns and response patterns of student sociometric choices.
In addition, this investigation determined if there was a relation between
classroom verbal interaction patterns of male and female students.

The sample used consisted of six teachers and 175 student subjects
representing the fifth, eighth, and tenth grade levels in a midwest
school system. Of fhe 175 student sub]ecf:, 3l were Mexican~American:
and 144 were Anglo students. -

Data on verbal interaction patterns were gathered using an extended
version of the Behavior Classification Sysiem developed by Coats(1971)
similar to the systern used by Flanders (1964). Using selected classroom
verbal interaction variables and a sfudenf opinion and soc1omefnc ques”™
tionnaire, data weie gathered pertinent to the objectives of the study.

The criterion measures used to gather data on student opinion and
teacher perception were the Elementary and Secondary Student Opinion
Questionnaires developed by Coats (I971). Classroom sociometric data
were garnered by using a questionnaire developed by the researcher
for each grade level investigated.

In order to carry out the objectives of the study, five major hypo=
theses and several constituent subhypotheses were investigated relative
to the objectives inherent within the study. .

Data wete subjected to either a one way analysis of variance,
t-test of student means, :~test of proportion, or Pearson's:correlation’
coefficient. Analysis of data yielded the following results:

|. With the exception of sustained studerit questioning at
the elementary level, no relation was found between selected
verbal interaction variables and the elementary, junior, and
senior high levels._

2. Differences were not found between Mexican~American
and Anglo student verbal interaction patterns at the elementary
and junior high levels. Differerces were found at the senior
high level.

3. Student opinion between Mexican=American and Anglo
students failed to reveal differences between the elementary
and senior high leveis in relation to the three measurés of student
opinion. At the junior high level, there was a difference in
student opi nion toward each other, but no difference in student
opinion toward the tedcher and school milieu.

161
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4. No relation was revealed between Mexican-American student
opinion toward the teacher, the school environment, and each other
and the three levels investigated.

,9. . Teacher perception of student opinion toward the teacher
and school environment was assessed as accurate, while teacher
perception of student opinion toward each other was considered

as inaccurate assessment. \
6. No relation was found between classroom verbal interaction

.patterns and verbal response patterns of student sociometric choices

# each of the three levels investigated.

7. Male students responded more to teacher questioning and én—
gaged in more student initiated response patterns than did female
students.

8. At the elementary level, Mexican=American female students
responded more to teacher questioning and engaged in more siudent
- initiated reSponse patterns than did Mexican=American male students,
at the junior high level. Mexican-American male students responded ~
more. At the senior high leval, there was no-difference between
Mexican=-American male and female student response patterns.

Theoretical constrycts in the literature have pur ’r’ted that -
Mexican~American students are more negative towcrd the | 1‘
school milieu than their Anglo counterparts, ..In addtﬁ?n;'the
same literature has indicated Mexlccn‘Amenccn»stud“nts ~for ;
the most part, are inarticulate, w:thdrcwp, .and pcss:ve. "‘\\
Findings in this-study have not supported these theoretical ,con~
structs relative to Mexnccn"Amerlccn students in the midwaést.

-
»
-

Tyo, Alexina M. A Comparison of the Verbal Behaviors of . .

Jeachers in Interaction with Students They Perceived as Migrant

and_Non~Migrant. Syracuse University, 1972, i22p. 73-9572.

The purpose of this study was to compdre the verbal behaviors of
teachers in interaction with migrant and-non=migrant pupils in the
same classroom. The cssumphon that teachers do not interact with
migrants and non-migrants in the same ways was the basis from which
the following questions were explored: |. Are ‘there significant
differences concerning the teachers' behaviors between the verbal
interactions with migrant and non-migrant students? 2. Are there
significant differences concerning the defined positive teacher beha-
viors between the verbal interactions with migrant and'. non"mugrcnt
students? 3. Are there significant differences concerning the
defined. neutral teacher behaviors between the verbal mterc\chons
with migrant and non=migrant students? 4. Are there significant
differences concerning the defined negative teacher behovnor\
between the verbal interactions with migrant and non=migrant students?

For the purposes of this study, the defined positive teacher behayiors
were the verbal interactions which fell within Flanders categories | 2,
and 3. The defined neutral behavidrs were considered those verbal

interacticns follmq within categories 4 and 5. The defined negative
behaviors were thoee verbal interactions included in categories 6 and 7,

. _ 185 -
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These questions led. to the formulation of the following hypotheses:

H| Teachers do not interact with students.perceived as migrant and
non=migrant in the same ways. - ~

H, Teachers have more positive interactions with students-perceived
as non-migrant than with students perceived as migrant.

Ha Teachers have more neutral interactions with students percewed
as non~migrant than with students perceived as migrant.

H, Teachers' verbal-intefactions towards children perceived as
migrant are more negative fhan towards children percewed ds nonT
migrant. - .

The data for the study were collected in two schools in New York
State during summer school sessions. Fifteen teachers, hcvu{ng both
migrant and non=migrant puplls in the samé classroom, ‘weré observed
during a one hundred and'fifty minute period. Two hundred and sixty= -
one pupils, of whom.one hundred and one were- mlgrcntsxmd one.
huridréd and sisty non“migrants, took par* in the: istudy-. ‘Amodifica-
ticn of the Flanders System of Interdction Analysis was used to
collect the observational data. Fgllowing the completion of -this
operation, the tecchers were asked to identify the migrant students.
Chi Square procedures 'were used for the statistical analyses rele-
vant to the hypotheses. / )

The data regarding the total teacher verbal behaviors tended to'
indicate that in this study the.migrant pupils received sugmflccnfly
fewer interactions than the non=migrant pupils.

The data relevant to the teacher positive verbal behaviors suggested
that the migrant pupils received significantly fewr of the teacher
interactions: in this category.

_The data_cencerning the teachers' neutral verbcl behaviors
yielded significantly fewer interactions with migrant pupils than non-
migrant pupils. -

The data regarding the teachers' negative verbal behaviors tended
to show no significant differences between the interactions with
migrant and non=migrant pupils.

The teaching styles of the teachers in the study were compared
using the Flanders 1/D, i/d ratios. Jt was found that the seven
teachers who were considered mo/e direct than indirect’ also had
comparatively more verbal mterocnons wu—th non- mlgrcmhthcn )
migrant puplls.

In simmary, then, this study suggesfs that when mugrcnt cnd non=
migrant pupils are in the same classroom, the migrant pupils receive
relatively fewer positive verbal interactions, relatively fewer neutral
interactions, and approximately equal negative teacher verbal inte: -
actions. ( Py
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Students” Preferences for Teachers

Ornstein, Allan C. Selected Teacher Behaviors Rated As Desirable
by Ninth~Grade Disadvantaged Students ond Ninth-Grade Teachers
of the Disadvantaged. New York University, 1971, 264p.
Adviser: Professor Virgil A. Clift. 71-24,827. ‘

For purposes of helping to identify and improve our understanding of
an-effective teacher for the disadvantaged, the investigatar attempted
to determine the extent to which urban ninth= *grade disadvantaged
students-and ninth-grade teachers.of the disadvantaged agreed in their
rating of desirability of selected teacher behavior attributes.

A teacher behavior attribute was defined as a personality characteris-
tic ysed to define an act related to teaching, which could be observed,
descnbed and measured, and’ was cansidered important to influence the
teaching-learning process.

A cluster of relatively homogeneous teacher behavior practices (TBPs),
or items, consititutéd a specific TBA. The TBAs were catagorized into
four exclusive categéries: Affective, Cognitive, Controlling, and Stoble.

Attitudes, beliefs, and expectations of teachers of the disadvantaged
were reviewed and evaluated. Attention was also focused on behaviars
of such teachérs within the four cforemenhoned teacher behcvnor cate~
gories.

The theoretical nature of teacher behavior reseorch was examined: ) X /: >

involving methods for systematizing (model systems, instructional
processes, and teacher behavior characteristic) and measuring (observa~
tions, student behavior and achievement, tests based on recall, and
personality tests) teacher behavior research. ~

» Two instruments were used- in the study. First, the investigator
deveIOped a, teacher behavior inventary (TBI), to deférmine the extent

. of ogreemenf in the students' and teachers' rating of the teacher behaviors.
Thirteen judges helped-establish content validity for the entire inventory

and each TBA. Second, the investigator administéted the Gordon Personal

Profile (FPP) to explore the variaus relatiors:between the subjects’ rating

on the TBI and their scares on the GPP. Four. personclnty traits were

measured by the GPP: Ascendancy, Emotional’ Stability, Responsibility,

and Sociability. .
A triserial r was used, to finduthe carrelation coefficients between the

individual TBPs (items)-and the TBAs under which they were classified

by the judges. A minimum item correlation of .30 was considered as an

acceptable criterian for each TBP. Using the acceptable items, a test-

retest was used to find the reliability coefficients and standard errors

of measurement. All TBA relaibilities were .65 or higher; the tota’

test reliability was .79. Standard errors for each'TBA were between

1.8l and 3.04; the TBI standard error was 4.17. Split-half relaibilities

for the GPP were .82 or higher and standard errors of measurement were

" in the range of .92 and 2.48. The number of subjects were 44 for the

181 tests and 53 for the GPP test.

Three schools were used in the study. As many as 10l students and 50

teachers completed both inventories. The students had reading scores of
. ' %

i8%
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.6.5 or higher.

The Spearman Rank Order Correlation showed there was a significant
{.01) relationship béetween the students' and teachers! rating of T8Ps
for the total inventory and for the TBAs for Affective, Controlling, -
and Stable.

A Two=Way Analysis of Variance wuth/repecfed measurements
showed there was a-significant difference between students' and
teachers' rating of the TBA for Affective; it also showed the TBAs
and Groups by TBAs interaction was significant at the .0l level.

The Newman=Keuls- procedure was used-to compare differences

. among, the orderéd.set of.scores:. The scores.of the TBA for
Controﬂmg was sngmhccnfly I6wer thun any of the other TBAs.

For studénts; @Il of the comparisons were significant except TBAs
Cognitive and Controll@ and TBAs Stable-and: Affective.

For the teacher group, all comparisons.were. mgmfucont except
between the TBAs. Controlling and Affective. .

Pearson " >ducf Moment Correlations showed that the TBA
for Affective and GPP for Sociability, and the TBA for Stable
and GPP for Ascéndancy, were significant (.05) for students.

For teachers, a significant correlation (-05) was limited to one
comparison: the TBA for Affective and GPP for Sociability.

The findings did not indicate what. ought to be, nor did they
indicate what is the most desirable teacher behavior; they indicate
what students and ‘teachers report as to what they consider as
desirable. " The data may be used in setting goals for general
teacher behavior patterns. Also, the data should be vxewed in
context-with other studies in the field.

Recommendations:

The investigator listed five guidelines related to modifying the
TBI, as well as twénty=six guidelines for improving teacher
behavior research.

Gaman, Vivian Clarke. The Effects of the Ethnicity and Sex of
Task Administrators Upon Black Adolescents' Visual Tracking

Performance. Yeshiva University, 1972. 150p. 72-23,569- '1

|
The primary purpose of this study was to examine the effect? of the

‘efhmcnfy and sex of task administrators upon the visual trccklng perfor-

mance of black adolescents. |t was suggested that earlier studies indica-
ting that black children prefer wihites to members of their own race may be
no longer valid in light of today's thrust of black activists to reorder the
self-image of blacks along moré positive lines. A secondary purpos » of
the study was to_determine whether the differential performance of black
male and black female subjects could be attributed to the influence of

the matriarchal family structure common in black lower class homes, as

.some researchers have suggested.

“The subjects in the study were one hu hdred sixty black adolescents,
evenly dwnded between the sexes, who were randomly selected from the

i, 188
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entire universe of black seventh and eighth grade students in an inner
city junior high school. Four automated task administrators=two black
male and female-and two white male and female=were designed on
the basis of data obtained from a.pilot study using a similar student
sample. Each task administrator administered the Michigan Visual
Tracking progrcm, a visual-motor coordination task common in
reading programs, to forty subjects. ‘

Three main effects (ethnicity and sex of task administrator and
sex of subjects) and first and second order interaction were analyzed
through the use of a three=way analysis of variance. Three hypo=
theses were analyzed through the use of the test.

The results tended to support the first hypothesis, i.e., that
blacks tested by black task administrators would performon a signifi~
cantly higher level than those testéd by white task administrators.
The second hypothesis, that black girls'would perform better with a
black female task administrator than with a black male fask- adminis=
trator, was not upheld; in fact; the findings were highly significant
in the opposite direction to that predicted. The third hypothesis,
that black boys would perform better with a black male task adminis-
trator than with a black female task administrator, was borne out.
The findings of these two hynotheses are in dissonance with existing

\b“héfs»*thct-(l)_black.glrls academic performance can be attributed

to their preferential treatment by female head of household and

. that (2) lowered academic perférmance of black boys can be attribu=

' ted to an "overidentification" with female head of household.
_ All three main effects were significant beyond the predicted
05 level. However, main effect B, sex of task administrator,
reached the highest level of significance. (.0007). First and
second order intergetions were not-significant.

On the basis 6t these findings it was conéluded that while
ethnicity of task administrator was an importdnt factor, sex of
task administrator had the grectest effect upon the sub;ecfs

/performonce \ .

/ K
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. ,llfl Hcfhcwcy, Jo;eph David. interpersonal Relationships Between

Minority Students &nd Teachers. University of Northern' Colorado,
|972. tésp, 73-276, .. .

The major purpose of thls study was to investigate the responses of
Anglo, Mexican-american, and Negro'students to determine i there

- was a difference in their perceptions of interpersonal relationships ~
between themselves and favorite teachers. This study also defermir d
whether a relationship existed between interpersonal relationships
and such varigbles as student age, sex of the student, age of the
favorite teacher, and sex of the favorite teacher.

The population utilized for this study were fulltime studenfs of

Pueblo Schocl District 60's Central High School in Pueblo, Colorado,
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There were 210 members of both sexes attending grades ten, eleven,
and twelve randomly selected from the student population.

The instrument used in this study was the Barrett-Lennard Relationship
Inventory designed by G.T¥Barrett-Lennard. The instrument, as
adapted for this study, contained five parts==the first four parts dealt
with four dimensions of interpersonal relationships,. while the fifth part
collected personal data.

Each inventory was analyzed separctely to determine theethnic
background of each respondent. Relationships were determined by

-utilizing the Chi Square test of independence at the .05 level of
significance. -Further analysis was made by the writer to determine
common characteristics.

.The major findings of this study were: |. _There is a definite
snmnlcrlty in the perceptions of all three ethnic groups regarding
the behaviors of interpersonal relationship that were exhibited or
avoided by favorite teachers. 2. Student age and sex and the
age and sex of the favorite teacher had little affect on the percep-
tions of the students regarding the behaviors exhibited or avoided
by favorite teachers. 3. Where differences of perception did
occur the différencés were generally differences of degree and not
differences of kind.

The following inferences were dérlved from the findings of this
study: '

|. Ethnic background has little affect on those characteristics
regarded as desirable, and also regardless of ethnic background ™
human needs of people in terms of interpersonal relationships are
essentially the same. N

2, Anglos are more secure and definite'in their relationships
with teachers than are Mexican=Americans and Negroes. Further,
teachers, as well as students, could have . ,ychological barriers
(prejudices) that cause less intense relationships to develop. -

3. Regardless of the student's age or sex, the psychological
desires and needs for psychologically rewarding interpersoncl .
relationships are of equal importance to male and female students.  »

4. *Students desire and need those kinds of relationships that
allow them to relate with their tedchers and are willing to develop
such relationships with any teacher regardless of the teacher's age
or sex. ‘

In addition to the primary inferences, several concomlfcnf
inferences were made:

5. Programs based on surmised differences between éthnic groups
in regard to student-teacher reldtionships would have little justifi~
cation for continuance.

6. The act of busing minority students simply to-provide them with
teachers that are more apt to better relate with minorities has little

justification if the nonbused are left with tcachers who cannot develop \
desirable m'rrp( r.onu) relationships.
/
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7. Based on student perceptions of behavior of young teachers
students are looking for teachers they can respect and not for teachers
who are "buddies. " ,

8. The present attitudes of advogating minority teachers for
minoritystudents is unjustified-if-based on the assumption that only
minority teachers can develop*desirable interpersonal relationships
between themselves and minority students.

9. Lines of communication should be developed and in-service
programs provided so teachers can learn how to \develop'jhe'ki'nds
of behaviors that lead to interpersonal relationships between students
and teachers that are desirable for both. .

10. Local school bourds, administrators, and teachers would do
well to concentrate on the development of teachér-student relation-
ships, rather than just development of programs ahd facilitiss and
the acquisition of supplies and materials, in theirlquest to educate -
minorities. ) . '

I, In the process of hiring teachers for minorities more emphasis
should be placed-on the teacher's ability ito develc‘;p desirable
interpersonal relationships with students and |less ori1 the teacher's,
age and sex. e

12. One of the major recommendafions growing out of this study is
that teacher preparation programs should be designed o develop in
prospective teachers those cheracteristics which this\study: reveals
to be especially important-from the student's perspectiva: respect
for students as persons, patience with students, recognition of the
sensitivity of students, and honesty and openness wiﬂfstuden'ts.
Similarily, teacher preparation programs should encadrcge prospec-
tive teachers to. avoid thdse behaviors which students see as impor~
tant (in a negative sense) interpersonal relationships: not liking
students for their own worth, disupproving of students, \not caring
what happens to students, treating students as.dull, and {Jninteresﬁng,
playing roles or games with students, and being disturbed when
students raise questions. )

-

Erman, Richard Saltiel. Elementary Children's Prefererices for
Ethnicity and Sex of Teachers. University of Southern Californiay—
1973. 14lp. Adviser: Professor Brackenbury. 73-14,403.

The purpo;e of this study was to-explore the preferences of black,

" chicano and white elementary school children-of both sedes for friendly

and unfriendly black, chicano and white teachers gf‘both,l%exes and to
examine the changes in attitudes toward teachers at different grade 'evels.

This descriptive study used a semi-projective measure adapted from
an existing test to assess subjects’ preferences. More than 900 children
in grades two, four, and six of large urban-school districts in the Los
Angeles area were given a social distance test wherein théy placed
decals representing themselves pn each of several pages containing a
picture of a teacher representing a particular ethnic, ex, and
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personality combinotion. The mean distancés between the subjects
and the target figures (teachers) formed the/basic data.

The literaturesuggests thot children havé tendencies toward own-
ethnicity preferences, definite preferences for friendly-personalities,
a sex differential (with boys showing stronger negative attitudes than
girls), and a marked increose in negotive;attitudes toward school as-
grade level increases. There are also-indicotions of strongest own=
ethnicity preferences among whites ond greater distances from teachers
among middle class whites than among lower class blacks and whites. ™~
Little research has been done on the feelmgs, attitudes, and pre-
ferences of elementary children. There have been some studies on
‘the oftitudes of black and white children but proctlcally none on ¥
" the attitudes of chicano children.

Dato obtained in this study revealed that student suﬁpopulotnons
bosed on sex or ethnicity placed themselves closest‘to teachers of
their own group. However, when groups were bfoken down by sex
and ethnicity many of the ethnic differences yere diminised.

Theré was a clear preference for friendly teachers of any sex or .
ethnicity over any unfriendly teacher. Unfriendly teachers generated.
smaller dlfFerences than did friendly teachers, and female teachers
/ created farger differences than male/feachers.
; g Blocks showed the strongest ethnjic preferences, chicanos the
least. There were relatively smafl differences in placements by !
any ethnic group to friendly whi/te teachers. Distances from
" tecchers increosed with grade é/evel but were minimized when
each ethnic group was tested ith its owngroup friendly teachers.
Femoles generolly placed themselves closer to teachers than.
. ) - males, and blacks ond chicanos tended to be closer to teachers
than whites. There were définite own-sex preference- for teochers.
. Conclusions: .Children typical of the subjects studied herein-
’ prefer a friendly teocher of ony sex or ethnicity to ari-unfriendly
one. Each ethnic group prefers teochers of its own ethnicity, but
blacks.and chiconos opporently prefer white teachers as much os
1 whites do. Children prefer teachers of their own sex; and girls
" ore closer to teachers than boys. Sex is a very strong component
.of preferences for teachers ond in most cases overrides the ethnic
foctor. Chicanos ond whites-prefer o teacher of their own sex,
regardless of ethnicity, at least os much.as they prefer teachers of
/ the opposite sex of their own ethnicity. Black females prefer other
/ ethnicity female teachers os much as they préfer black male teachers. -
The interaction between sex and ethnicity precludes gross generoliza=
tions about sex or ethnic preferences and suggests caution and speci~
ficity when considering these factors.

\ The greater distances from teachers os grade level increases may
\ be due to psychosocial developmeni ond/or adult |dent|f|cc|tson and
. modelting -factors. s

Recommendotions: Men should be recru:ted‘“tromed and placed
in elementary schuols, School stoff should be ir.regratéd by sex and
ethnicity. Changes in children's preferences and oftitudes as grade
level increases should be given further study. / '
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143. Haas, V. June. A Study of Primary Teachers Concerning
Attitudes Toward Teaching Disadvantaged Children and Opinions
About Fufure Teacher Training.Programs. University of Northern

_Colorado, 1970. 13%p. 71-4181. .

The purpose of this study was to determine the attitudes of the
kindergarten, first and second grade teachers of disadvantaged
children in the Denver Public Schools toward teaching disadvanfaged
children and to determine their opinions about future teacher
training pragrams far teachers of disadvantaged children.

" An opin_io:n-quesﬁcnncire was utilized in data gathering. The ifems

in the questionncire were selected from the most. frequently occurrinrg\\
congcepts stated as teacher ‘needs for effective teaching of disadvan- s
taged children by-five or more writers of recent books dealing with

teaching disadvantaged children.

The questionnaires were distributed to the 332 primary teachers
in the thirty=six elementary schools in Denver designated as "iarget
area, " or "disadvantaged” schools eligible for federal funds under
the provisions ofcFitle | of the Elementary and Secondary Education
Act of 1965. The questionnaires were scored by computer and the
results were expressed as percentages of the total for each category. :

Two hundred ninety-five, 89 percent, of the questionnaires
were returned. Thirty—seven percent of those responding were pro-
bationary teachers in their first, second or third year of teaching
experience. R T e

The results of the study indicated that a wide gap exists in the
orientation and teacher-training programs: for teachers who are
assigned to disadyantaged area schools in’ the city of Denver.

The majority of those surveyed rated their preparation as inadequate
far their teaching assignment. ’I'

The respondents showed a high degree of agreement with the
authors surveyed in regard to the attitudes needed for effective
teaching of disadvantaged children. They believed it is the school's
responsibility to provide these children with the necessary basic
skills for learning, and that teachers need .to be more adequately
prepared to ‘effectively accomplish this task both on the pre-service
and in-service levels. They believed that teacher-training institu-
tions should place more emphasis on the proper preparation of
primary teachers for assignments in disadvantaged area schools.
More adequate assistance is also needed in the schools to help
teachers provide successful and satisfying learning experiences
for disadvantaged children.

Compensation in the form of additional pay was not the major
concern of the teachers surveyed. Smaller class size, and. assis—
tance in the form of additional teaching materials, paid in-service,

193

A




184

. specialist resource persannel warking directly within the classraam,
and similar extras were mare important than additianal pay far the
majority of teachers.

The responses indicated that angla teachers believed that they
cauld pravide effective learning experiences for minarity graup
children, and that the teacher’s attitude and preparatian were
mare important factars than her ethnic ar sacia~econamic back=
graund. Hawever, they did.believe that they wauld benefit from
caurses in the cultural background of the children they taugnt;
thearies of learning; techniques far gaining classroom rappart ond
maintaining good discipline; and similar learning situatians.
They did nat believe that teachers shauld be either expected ar
required to make hame visits in the areas in which they teach.

Recommendatians: As a result af the apinians of the respondents
abaut future teacher=training pragrams, as expressed an the ques-
tionnaire, the fallawing recammendatians were made. It was -
recammended that: T

|. teacher preparatian pragrams specifically include

caurses designed ta prepare all graduates far the passibility
af assignment ta a disadvantaged area schaal.

2. teacher preparatian pragrams Specnfncally include the

fallawing areas af emphasis:
early childhaad educatian
: beginning reading techniques
developing a pasitive-self-image -
mativating disadvantaged children
techniques of develaping language

. - providing.success—ariented experiences ’

techniques af maintaining gaad discipline

urban sacialagy dealing with life styles of disadvantaged graups

psychalagy dealing with learning styles and teaching styles

3. the Denver Public Schools establish cooperative programs with the

lacal colleges ta prepare teachers far successful experiences in

teaching disadvantaged children. Liaisan persannel, wha

actually wark in the classraams, shauld wark clasely with

callege persannel in determining needs and setting up pragrams
~ to meet the instructianal needs af teachers in disadvantaged

~. area schools. ‘ /

-4, the Denver Public Schaals re~evaluate their in-service offerings
‘ta.meet the needs af the primary teachers wha teach disodvanfoged
children.

5. the Denver ‘Public Schaals re-evaluate their autside- of"the c'ass-
raam assistance p pragroms such as caunseling and guidance services,
diagnastic centers, after-schaal study halls, and similarpragroms
in the disadvantaged area schaals, ta determine whether ar not
the funds far thesg might be better spent an reducing class sizo;
relevant in-service classes, additianal caardinatar help, and

similar pravisians ta provide more direct assistance -ta teachers
.within the classraam situation. Y
Py Y
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|44, Beon, Eliot Dovid., An Attempt to Modify Preiudicioly Attitudes " o
Toword Blocks in Prospective Teochers by Use of Simulation Gom&s. )

University of Southern Colifdrnio, 1972. idép. o
Adviser: Professor Metfessel. 72-25,797. :

Problem. The bosic objective of this stucr wos to develop o
curriculum of gomes orierited towordS/ofhtude modificotion. Much of
the behovior of whites fowords blocks seems to corry implicotions of
which whites hove little oworeness. In essence, the study investigo- p
ted whether feedbock obout interrociol behovior modified the under- ' L
lyirig ottitudes. The study took white teocher troinees ond ploced

-« them in interoctive situotions with blocks. Feedbock occurred
through' group exominotion of the preceding interoction experience.

Procedure. The gomes were designed fo foster specific kinos of
rociol interdctions. After the gome ended; o focilitotor led the
white teocher troinees in o discussion of whot occurred.

Two instruments to meosure porticiponts:ottitudes towords blocks
were constructed. The Community Attitude Questionnoire (CAQ)
wos o multiple choice poper ond pencil instrument. Eoch item
contoined o criticol situotion involving o block followed by olter-
notive responses. The Behovior Roting Scale (BRS) wos on instrument

“ thot ollowed tollying by troined roters of prejudice symptoms.
The tollying wos.done from behind o one woy screen while the
porticiponts engoged in interrociol discussion concerning o prede-
termined educotionol problem.

The bosic design of the study involved the following time plan:

i Experimen tol Pretest Treotment Posttest Post-posttest
I Subjects Gomes i
| Control Pretest Control Posttest Post-posttest . "
! Subjects Activities :
f Time Three doys  Six weeks  Three doys Four weeks

The mtent in Gome One wos to\develop feelings of prejudice by
! building on- "in group" ond on "out group” situotion. Gome Two wos
"0 competitive economic-gome in which block ond white groups inter-
octed. Gome Three involved cooperotion in o tosk while being directed
by o block male outhority. It wos designed to dllow the experience of
’ whites' feelings towords block men. Ggame Four involved on interoction
* with block femole church members. In Gome Five, white ployed out
] f o role ploy interoction with members of o militont biock women's group.
f Findings. All null hypotheses foiled to be rejected. There waus no
,f evidence thot the simulotion gomes lowered the Community Attitude
Questionnoire scores. Also, there wos no evidence thot the simulation
gomes lowered the Behovior Roting Scole scores.

Conclusions. > The results moy be exploinoble by four alternotive
rotionoles. The most obvious is thot simulotion gomes os developed in
this study do not offect prejudice. A second olternotive is thot the
meosuring devices were not sensitive to the chonge. A third olterno-
tive wos thot the chonges were of such o noture thot they would only

occur over o long period of time. A fourth olternotive wos thot the
- - Lir= - - I
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existence of o block professor teochmg the class octed os o vorioble

thot mosked the effect of the gomes. [
‘Recommendotigns.. The study should be replicoted with odditionol.

controls over extraneous voriobles. This should include further

volidity informotion on the meosuring instruments, especiolly doto

showing instrument sensitivity to vorioble chonge.

Boyce, Elizobeth Robinson. "An Explorotory Study of Two-In=Service
Troining Progroms for Twenty Teochers on Race ond Poverty in the

Inner City. Boston University School of Education, 1972, 293p.
_Adviser: Stuort A. Morsholl. .72-25,414,

/
This study wos oddressed to the question, "Con chonge be brought ~

obout in teochers' ottitudes ond their students’ ottitudes toword rocial
difference ond economic deprivotion ofter the teochers hove been '
exposed to in=service troining progroms ?"

Study purposes were to determine which of two in-service progroms
would troin teochers to bring obout greoter ottitudinol changes in
their students in regord to rociol differences ond conditions of
economic deprivotion, ~

The study design provided for ten teochers to live in the ghetto
for fivé doys ond ten teochers in o clossroom setting, to study obout
ratiol difference ond poverty os it existed in the locol community.
Members of the lotter group were exposed to some group dynomics
troining.

The second week of the workshop, both yroups of teochers, working
seporotely, developed units to be taught to their sociol studies students.
These units were studied by curriculum speciolists to determine if there
wos ony discernible difference in their content or structure.

All teocher porticiponts were odministered, in o pre-test, pust-test
design, with twelve months' lopse in testing, the Bogordus Sociol
Distonce Scole and two Doto Collection Schedules constructed by
locol ogencies specificolly for the project. The purpose of this model
wos to determine if ony chonge in ottitude, either positive or negotive,
hod occurred. A Porticiponts’ Questionnaire ond the Rokeoch Dogmo--
tism Form E wos olso odministered. )

Sixteen teochers tought their sociol studies students,, a populotion
of 537, o month long unit entitled Roce und Poverty in the Inner City.
Teochers were asked fo odminister to their students in o pre-test, post-
test design three questions, Whot is o City, Whot is Poverty ? ond Who
is a Negro? A ten percent somple of students' pre ond post-test 1evlies
wos selected randomly ond coded. Two professors and one teacher
sarved us judges to ldennfy the pre and post=test unswers.

Hypotheses

u. That thare will be a change of attitude towdrd race and

povert, umong students and tenchars in both groups.
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b.” That there will be a greater change in attitudes toward race
and poverty in students taught by teachers who lived in the
ghetto during their in=service training thén in those students
taught by teachers who had the classroom experience.
c. That there will be a greater chcnge in a,titudes toward
race and poverty expressed by teachers who lived in the
ghetto during their in=service training than those who had
the classroom experiencé.
d. That there will be no discernible difference in the content
or construction of the units developed.by the two in-service
workshops. -
Summary of Findings and Conclusions . -
None-of the hypotheses was supporfed 4
There was no definitive change of attitude toward race and poverty
among students or teachers in either workshop group.
There ‘was no greater change in attitude toward race and poverty
among students of teachers whose in=service workshOp took place in

‘the ghetto,

No definitive chcnfe in teachers' attitude towards race and
poverty occurred in téachérs who lived in the ghetto during their
in=service training, .ot

There was a recognizable difference in qucllty of composition,

-content and suggested process between the units:designed by

members of the two workshops. The units constra€ted by.the class-
room group-were judged to be of superior quality.

Teachers' Rokeach Dogmatism Scale scores indicated that a
teacher's degree of domatistn was not necesscnly related to his
ability to change students' attitudes in the classroom.

The curriculum developed by the classroom workshop group was
judged superior in content and construction. Therefore, it was
determined. that on-site experience dces not necessarily provide
teachers with the skill to develop more effective curriculum.

In the affective domain, there was some indication that the
group dynamics experience influenced the classroom group
teachers and the on-site experience influenced the life~in
group teachers. .

In view of existing social tensions the findings of this study
are worthy of consideration.

Diulus, Frank Peter. Design, Use, Evaluation, and Implicatians
for Educational Theory of a Role Play Simulation Game of the

Urban School in Cnsnsz University of Pittsburgh, 1972. 187p.
73-13,173.

The relationships among thgfdesién of a role play simulation game,
action research, and educafional theory function as a framework to
identify and analyze e/:nts of learning involved in role play
simulation gcme:/"ﬁs theoretical analysis grew out of a design, |
use in teacher education, and action research on o role play ; snmulc
tion game of many of the problems and issues of the %urban school and

community, .
fr- 5.0 Y e B - e
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A
Evaluation of two.groups' playing of the role ploy simulation

game indicates that students experienced dynamic processes of o
typicol urban-school and Community and they practiced behaviors
ino scfe context. Action research demonstrates that students
clorified attitudes_ fowcrd self others, the fecchmg professmn,
and issues in schoal‘-ondwsomety. There is also evidence of sig—
Rificant skill devefopmenﬁ in’ inferpersonal communicotion,
negotiotion, decision” mckmg, and problem solving. The oction
- research suggeéstéd Seveiol criticol oreas for theoreticol cnclysss.
—Role play 5|mu|ahon sgames consist of o discovery method
of teaching providing student-directed inquiry into and behavioral
experiences of operotional models of real world systems. This
method unites thought, feeling, ond action in a learner's
‘transaction with on environment. Active involvement and
manipulation of simulated variobles produces instor.! feedback,
leoding to reflection and the reconstruction of one's experience.
Role play simulotion games are intrisicolly motivating becouse
of several characteristics of this teoching method, including
active involvement, direct control over the element of play,
‘the goal orientation of games, competition, communicotion,
. and,peer leorning. This instructional method can promote
- significant self-study of attitudes, internalization of sociol roles,
—_ growth in self concept, skill development in interpersonal commu=
‘ nication, ond sensitivity to the emotional canirols of behavior,

P

147. Fitch, Ronold Jock. Attitudinal Changes Toward Pupils and |
Teoching, Pupil Cortrol and Humon Nature by Student Teochers

Lacated.in Title | Eleméntary Schools. Oklahoma State University,
1972. . 85p. 73-15,108:

SCOPE AND METHOD OF.STUDY: The'ohjectives of this study were:
(1) to determine if significant differences would occur during the student
teaching experience between Title | and ‘Non=Tile | student teochers
in respect to their attitudes toward pupils ond teaching, their pupil
- control ideology, and their views of human nature.
(2) to determine if significant differences would occur between
the pretest ond posttest scores of Title | student teachers in regord
to their attitudes toword pupils and teaching, their pupii control:
ideology ond their views of hyman nature. The data were gathered
from one hundred thirty femole elementary student teochers.
The Minnesota Teacher Attitude Inventory, Pupil Control Ideclogy
Form and Philosophies of Human Nature Scale were employed ‘to
o measure the ottitudinol chonges utilizing o pretest posttest design.
FINDINGS AND CONCLUSIONS: [t wos hypothesized thot

after the student teaching experience, student teachers in Title |
} . EMC project elementary schools will possass significantly more negative
|
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attitudes tc'vard pupils and teaching, will be significantly more
custadial in pupil control ideology, and will possess significantly -
more urfavorable views of human ncture than student teachers

in elementary schools which are rot Title I schools. The indepen-

dent t test was utilized to determine if a significant difference
occurred between the Title | and Non-Title | student teachers.
No significant difference was found on the posttests for the two
groups of student téachers, Additional hypotheses involved a

_ comparison between the pretests and posttests of the Title |

student teachers on t