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.Dear thlleagueg:,. S

Our involvement in tHe GSC/Camden Teacher Corps Projec¢t has resulted in

7

mode of instruetion in thir competency-based ‘teachfer education program.

The program follows the guidelines set forth by t

Department of H E W.

" the development of several module clusters. JThe ?\\aters are the primary

Many of these modules are based on a list of teacher cméetencies which has

. been developed by members of the Elementary Education Department.. The’

1list represents the core competencies and i3 intended to be representative
of a behavioral approach to teaching. These competencies comprise the
nucleus of Glasaboro's teacher education program. :

-

All GSC modules specify competencies and describe a scenario for self-

paced learning in a field oriented.setting. . Clearly this is a process
which is in marked contrast to the accumulation of credits acquired

. primarily in college classrooms.

.We invite your use, criticism, and refinement of these modules as a means
of joining us in creating a more generative climate for.developing

effective inservice teacher education programs.

-

FG/db

Sincerely,

Teacher Corps Froject -
¢ Chairperson, Elementary Education Dept.

L4
L

e U.S. Office of Education,
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TTP - 005.00 Applied Behavior Analysis Principles

General Cbjectives of the Mpdule Cluster

7'Jnx:l.s module. cluster enables students to:

1. operationally define various classroom behaviors
2, define and utilize basjc behavioral principles and
3. correctly employ several measurement metliods which
facilitate information ggthering, monitoring and
management of academic and/or “problem" classroom
behaviors. o .
It should be poted at the onset of this moduIe clugster that the
emphasis is thoroughly classroom oriented. Many monles have be-
havioral examples which have been carefully selected to reflect the
kinds of problems teachers have frequently reported as warranting -
"modiricatien.”  Consequently, many -of the exagples (and their
solutions) should be of direct interest to you. as classroom teachers.®

Prerequisites to the Module Cluster 7%

This module requires Students to have ‘only those competencies which
typically would be considered as.program entrance requirements.

Modules Within the Module Cluster

1

This module clubter comtains the following modulés:
TTR - 005.01 Operationally Defining Behavior

TTP - 005 .02 Defining Operant-Terms

TTP - 005.03 Basic Operant Principles . -
TTP - 005.04 . Analysis of Behavior in Opérmt Terms

TP - 005.05 Opera.nt Measurement Techniques e
* TTP - 005.06 ] Specifying the Situation in Whichl Measurement Takes Pl/g.g ]

-
I

© TP - 005.07 Measurement o{ a Discrete Responsé

TTP - 005.08 Measurement of a Contintous Behavior
“PTP - 005.09  Exafiples:of Operant Studies L. .
TTP - 005._10' ' Modification of Social Behavior (or ina.pp;'opriate beha;viorj ’
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Gbjective { - A .

After reading Sulzer and MayeF, Students will be given various,
"non-behavioral” social and academic behaviors. The requirement
will be to define these behaviors according to three criteria.
The behaviors must be observable, measursble, and readily

e accessable to reliabiliky by an’ outside cbserver..
: . e
. Prerequisite £ .
e .
None .
Pre-Assessment
The student will (1) define the term "operational definition"
and (2) when presgerited with an,instructor-chosen "non-behavioral
term,” define the behavior according to the three criteria listed
. in the Objective section a.bove
Uniform Instructional Activities , ’
. 1. Read pp. 4 -'6 by Sulzer and Mayer.
2. Attend e scheduled seminar on identifying aca.demic/‘behaviora.l/
«  problems for purposes of modification. o
. ] ~ ) ' —
. mﬂ.emntuy Instructional Activitdes . ./ .
Using the objective of ‘this module -and the Sulzer/Mayer reading
.. ag.a- guide, restudy and supplement with the following source.
e npmbers under Appendix A, Book List: 1,7.
. . A N
Post-Assessment -
. - Post-uaesmg% procedures consis£ of the alternate form of the
’ pre-assessment.
A g .
\Remedia.tion b

~

No remediation activities have been predetermined. Generally,

students who do not successfully commlete the post-assessment will

be recycled through one of the supplementary activities.

L

’lo

- .005. 01 Operationally Defining Behavior .

4

¢




P)e-Assessment PP -~ 005.0L.

Briefly define the term "gperational definition”

-

-

~ . .

-

, ¥
For the following behaviors, briefly present an operatiopal definition
which meets the three basic criteria put forth by Sulzer/Mhyer'and
whichh is reiterated- in the (bjective section of this module.

>

1. withdrawn; fredhenyly~fantasizés '

2. overly-aggressive; overtly disruptive

E

>
£

.

AN ® .
3. uncoopera£}v§é upwilling to share

]

an

L. sélect one: 1lying, stealing, cheating

-

~

o 13

" 5, requires improvement in spelling skills

L4
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TTP -.005.02 Defining Cpersnt Terms

~—a Objective _ , )
. “ ,‘\\ " The student will be sble to define and’ give exanples o’f‘Xe following
: dperant terminology. .
1. operant (behaiior) o~ 9. shaping/fading .
e é contingency lO Prem;ck principle . | .
/_/"Bf primary reinforcer - _ Ll. reinforcer sampling
- L. secondary re:;.nforcer . 12: token reinforcement
5. gener&l:!.z‘ed reinforcer 13. punishment -‘
) 7 ) 6. ‘continupus reinforcement 11‘+. extinetion \ .
7. intermittent reintorcement - 15. response cost )
. " 8. schedu];es of rginfc?rcement 16. time-out ' \
] -fixed ratid . 17. discrimination \
- *  _vartale ratio 18., discriminitive st:lmul\T (so)‘
- | ., -fixed interval 19. generalization ‘
. © . varisble interval X o/ - E .
§  Preregquisite ) , /
, TTP - 005.01 G ' " .
Pre-Assessment . ’ \
s Same
é , . ’

" Ubifom Instructibnal Activities ~ - \

1. Read-Managing Behavior 2 by Hall. ¢
2. Read GSC handout, "Operant Study Guide." | °,
3. Aftgr completing Managing Behavior 2, attend a scheduled seminar
on the definitions of basic operant terms.
* . (Resporsive '.l‘ea.c‘hing Transparencies #26 - #45.)




) _}ﬂementary Instructiona.l Activities

1. Using the .objective of this module and n__agw Behavior 2 as a
guide, restfidy the same material by uping any appropriate source,
- Some of these sources incluée nunbers 1, 2, S, 7, 12 in Appendix A.

2 ‘v L4

“‘ < s

Post-Assessment .
. * ¢ t . ‘ )
’ Post-a.ssessment\gi'/ocedm'es consist of the alternate form of the .
f—v @ pre-assessment, , . .
' Remediation ) n ‘

No remediation acliivities have been predetermined. Generally,
students who do not successﬁxlly complete the post-assgssment will
’ . be recycled throughjone:of the supplementary instructional activities.

f/\
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Pre-Assessmént ™P - 005.'62 | ) .

e

v, .
- [

~I: Write the corresponding letter in front of each statement.

" ¥, reinforcer

. B.

1.

, 11,
7.

Fill in the blank with the most appropriate answer.

" A proced

C. extinction E. punishment
F. Premack principle
1) . .

shaping D. primary reinforcer

- - L)

The procedu.re of following a behavigr by a consequence which
decreesea its strengths

A ;procedure of dii‘ferentis.‘l.ly reinforcing successive .
approximations step by step, until the desired terminal °
’behavior is achieved, 1 '
Any evént tha.t increases the strength of the 'behavior it
follbws. A \

~ ‘ ' .
The process of removing reinforcers until behavi or -returns to

_ low levelq ; )

e ————

it

. Does not depend upcn previous condj\tioning for its reinforcing
power (unconditioned) '\ o

@ ]

A high rate beha:vior is made contingent upon the_occurrence of
& low rate behavior,'i.e., you must eat your potatoes before

hagng desert.

H
< ¥

'

When beha.vior that has previously been reinforced by a parent at home 3
oceurs at a high rate in school, the process referred to as

has occyrred.
4 . N .
A is a specified relationship between a regponse.and a
reinforcer. \ o
A form of punishment in which an individua.l is removed from ongoing
classroom actiwities contingent upon disruptive behavior is referred

to as ya . Y

—
=

used to reduce a previously reinforced behavior (i.e.,
negative comments c querted by attention) by withdrawing the
reinfércer (attentig:szikcalled .

A A ]

Whenever an aversive consequence such as a verbal reprimand” is nmade’
contingent upon inappropriate student comments and the behavior is
observed to decreage, the process is referred to as A

If a teacher suggested to a student that access to the music center
was contingent upon the completion of a science project, you would
recognize this arrcnga_:}ent as the. .

principle. °




13. e and procedures are forms of punishment
s:l.nce they are intended to decrease the occurrence of a response.

III. The following 'graphs are examples of what type of schedule (Variable
Ratio or Fixed Intewval)?  Explain how the two schedules of .

"‘; reinforcement are different i.e., what is the essential difference in
terms of the student's bahavi?r?

-

30
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_TTP - 005.03 Basic Operant Principles
| et ‘

. 'Objectivf:s’ . g Lo
N l(‘ N —re

The student' will bé_sble.to -,
S

1. identify ‘how operant beha.vior is modified, men‘ged or oontroll\e'd. ~

2. determine when & consequence is a reinforcer or! a. punisher.
7
3. identify the conditions for which continuous and intemittent
reinforcement are sppropriate. .
£
[h \Eresent the, th.ree essential ‘steps in the shaping process

5. state the Premsck principle and provide e.n exsmle of how-it may .
‘ be used in a classroom setting

6. clescribe whet a "token system" is s.nd provide two]/reesons for its
. implementat:(on . .o \

7. 1list four edva.ntages token reinforcement may huve/ when coupu'ed
. to a_traditional cle.ss'room ‘setting. - ' p

~

4. identinr the twy‘bs.sic punishment operations.

9. describe-two classroon copditions’ in which punishment. would be
the procedure of choice and two situations in which it would not
’ be used. beneficiel],v N -
indica.te through a classroom exaelple how discriminstion and
generalization produce les.rning
11. identify the most effective procedun (combinstion) to reduce
inappropriate behsvior. . !

12 utlizing the punighment operations of time-out and responée cost,
indiecate how each of these procedures may-be used in the classroom.

13. ,prorvide 2 cla.ss;room ustratic}n indicsting an insppmgriste use
of timeJout’ and re e cost.

Prerequisite | \._ . ' ‘

TTP - 005.02

s ..

Pre-Assessment

b

The student has-the option of: . .. -,
© completing the requirement 1isted in the objective above either ors.],ly
«  or in writing— , -
. OR ) ' ‘ i A
completing the written pre-essement test ¥ith 904 accuracy’

¢

i
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\

Unffom Instructional Activities .

l. Read Dhna.g:l.ng_Behavior 2 by Hall.

2. After completing Behavior 2, attend a scheduled seminar on
. ﬁaic Operant Principles. l Responsive Tea.ch:l.ng '.l‘ransparencies #26 -

Supplementary Instructiono.l Activities

1. Using the objective of this module and Mans > ror 2 as a guide, ’
’ restudy the same material by using any othe. __ropriate source.
(Several eppropria.te sources may be found in the appendices. )

P;st-Assesament

Poat-uaessmmt procedures ¢onsist’ of the alternate form of the pre-
assessment. ' _ s _ . \
Remediation . L
Bo remediation activities have bec:. predetermined. ' Generally, studenta
who do’ not successfully complete the poat-assessment vill be recyeled -
through one of the swplementary instructional activities.
v _
’ o~
4 r
\ *
/
~ é

N >

‘ Y . . \
- 1 ’
SN L g
‘ ‘ / T

. h \f_=
» , ‘\b_
LI ._M_,__-.;_____'_____ ? L. Fi ~ ‘ ‘ . \\"\\
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Pre-Assessment TTP - 005.03

I. Fill in the blank with the correct a.nswer(s). : \
7 seording to Hall, behavior is ‘learned, maintained and modified as.
. xunction of' =

¢ L

2. The determining factor in establishing whether a. consequence is a
rein:t‘orcer or a punisher involves . .

F3

3. Continuous and intermittent reinforcement are /essentia.l in managing
' -behavior. . Howeve::, the use of both forms of reinforcement are
frequently determined by the behavior to be established., Explain .
this statement by using classroom examples as illustrations.

.
i * 3y ?
H g

. Z - =
¢ ) , . . G
4. Select a behavior not presently in a student's repertoire. Using
- the three steps’ in the shaping priocesds, indicate how you would

reinforce successive approximations toward your final pérformance.

P *

- /‘

-

5. Illustrate through clagsroom example the’ Premack principle. - L

-l

1

6. A token econonw may assume many forms same, of course, being .
quite cunplicated. Describe how a modest token economy may operate
in a.classroom. Suggest two reasons why you, as a teather, may

\ want to implement such a system. . . Cr

3

S . . - .
Ahequently', traditional classrooms are operated in a manner which
is not conducive for developing fully the skills of particular
ren. Specify 4 advantages a token economy may have in
roving any aspect o:r the teacher, student, curriculum, class.
*elationshi&




Pre-Assessment TTP - 005.03

\' . Explain the two functional operations of punishment.

l " '\
, .~ 9. Selgct two clissroom behavior problems one of which e punishment
~ procedure would act ag an effect deterant to that behavior, the

;her illustrating a situd.tion where punishment would produce

desirable side effect:. .

s
/

& )
\,

10. Generalization and discrimination are both necessary for efficient .

learning to take place because

P

Y P, —

-,

8. Punishment may be administered as a procedure in two distinct ways. A
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TP - 005.04 Analys-is 6f. Behavior in Operant Terms

a

(bjective
3iven a deseription of classroom behavior or several behavior prob-
the student will be able to analyze it in operant terms.

lems,

g'x_'g_reguisité
© TP - 005.03°
A

Pre-Agsessment
‘ ™

_The student has the optioa of: -
completing the basic principles final examination (pp. 53-56) in
Ha.ll'shmmiing Behavior 2 with 90% accuracy.

. o)
T ~ completing the written pre-assessment ‘test with 90% accuracy

Uniform Instructional Activities

1. Reo.d mngg_igg Behavior 2 by Hall.
2. After ccnpleting Managing Behavior 2, attend a scheduled seminar on
analysis of behavior in operant terms.

-~

Supplementary Instructional Activities . .
1. Using the objective of this module and Managing Behavior 2 a a
guide, restudy the came material by using any appropriate soyrce.
(Several appropriate sources may be found in the appendices.
o . ) , ‘ fl
| N
Post-Assessment |
\ 1
Poat- assessment procedyres consist Ar the alternate form of the pre-
assessment. . |
N \
Remediation : { . / .
! t
en predetermined. Generally, students

No remediation actiwities have b
who do pot successfully commete7the post- -assessment will be recycled
throughi one of the supplementary o,ctivities.\ Wl

\

A

P —

o




Pre-Assessment TTP - 005.04 '

Donna's teacher noticed that she was leaving her seat of'ten. While .
she was out of her seat, Donna would often disrupt the other children
in the class. Donna's teacher tried to coax her into staying in her
seat by calling her back every time she got up and stopping the lesson
until she returned to her seat,

1. What behavior is‘ probably being reinforced in this situation?
2. What is a possible reinforcer for it?- \

3. Suggest another possible approach the teacher might use.
(Include a positive reinforcer and an extinction process.)

.

Select two of the three problem behaviors and operationally define the
problem. Provide tenable solutions utilizing three or more operant
procedures. Use a combination of procedures where necessary and ex-
Plain step by step how these procedures ‘would be utilized and the
intended effect of the procedure. Remember, don't say, "I would use
time-out", rather descrive fully the situation leading up to the
procedure as well as what occurs from your behavioral standpoi.nt
during and after implementing this procedure,

H

withdrawn/isolated behavior !
agressive behavior _ I

lying; stealing; cheating /
negative self-concept
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TP - 005,05 Cperant Measurement Techniques , i

"-
O

eive |
Objective * ), \
—_—— i

£, ‘The studert will be able to:
1. provide a rationale for the measurement of behavior as a
prerequisite to behavior change/management

2. provide examples of discrete and continuous behavior

3. identify and describe three different general measurement
procedures

4. indicate which measurement procedure is utilized with
discrete/continuous behaviors

5. prepare a properly labelled graph for frequency and time
point sampling procedures

Prerequisite
oTP 2005.04 /
PR 5

" Pre-Assessment ' $

The student has the option of:

completing the requirements 1iated in ‘the objective above either orally °
or in writing

CR
completing the written pre-assessment test with 90% accuracy..

L
’
&
[
.
.

Uniform Instructional Activities

1. Read Managing Behavior 1 by Hall.

2. After completing both of the above readings, attend & seminar on
operant measurement techniques.

Supplenmentary Instructional Activities -

1. Using the objective of this module and Managing Behavior 1 as a
_ guide, restudy the same material by using any appropriate source.
(Several appropriate sources may be found listed in the'appepdices.)

*

$




Post-Assessment .

rd

Post-assessment procedures consist of the alternate form of the pre-
assesament . . ' . ‘ )

Remediation

No remediation ‘activiiies have bgen predetermined. Generally,
students who do not successfully complete the post-assesament will be
recycled through one of the supplementary activities.

s
LY




Pre-Assessment TTP-- 005.05

. For the following measurement techniques indicate:
1. Direct meagurement of products; event recording

What is a frequency measure? Provide an illustration

~of a behavior or academic task for which a f.frequency
measure would be most appropriate. Briefly describe
the steps you would use to measure this behavjor.

2. Time (point) sampling

What is-time (point) sampling? Why is this procedure
used to measure behavior in the classroom? Be sure to
include an {llustration of how the data is gathered for
this procedure in a step by step fashion. .

II. Operationally define three behaviors: One behavior shouyld be social,
another academic, and a third a behavior problem. Prepare a hypotheti-
cal -graph for each behavior which is accurately labelled on both the
horizontal and vertical behavioral profile, i.e. deceleration,
acceleration, highly variable, or stable, Label each graph in terms
of the Q‘lirecticn of behavior. ‘




16.
TTP - 005.06 Specifﬁm the Situation in Which Measurement Takes Place

. 4(biect1ve ;
" The atlxlenf. will be able to - )

1. identify two aitmtional or environmental factors thatb must be
considered prior to measuring be!mr:lc:r? )

2. state procedures to ‘follow when the ‘setting factors change:
a. in a major vay :

b. in a minor wvay

M

TP - 005.05

Pre-Assessment

The student has the option of:

completing the requirements listed in the objective above either orpll;
or in writing ) N

R .
completing the written pre-sssessment test with 904 -accuracy

4

Uniform Instructiond Activit:les

1. Read "A Method so Integrate Descriptive and Experimental Field Studies
at the level of Data and hpirical Concept” by Byon, Peteruon and Ault,
(JABA, 1968, 1, 175 - 191).

wﬂlm“'

2. After completing JABA, 1968, 1, 175 - 191, l.ttend & scheduled seminar
on specifying the situation in vhich leunruent takes phce

.

Supplementary Instructional Activities \

1. Using the obdective of this module as a guide, restudy the same

material by using any appropriate source. (Several appropriate
sources mey be found in the appendices.) .

-

Post-Assessment »

Pb:t-uutmt procedures consist or alternate forms of the pre- -
assessment . ,

)
o




vre-Assessment TTP - 005.06

1. Identify. two major situational or environmental factors to be
considered prior to initiating measurement procedures.

= . -

2. The student being cbserved is in.Mrs. Brown's class and is changed
to Mrs. Clark's class, BState specific changes required in the .
original study. ' ] . A

3. The student being observed is in the morning reading group. The
schedule is changed and reading now ta.ss place in the afternoon
for_that reading group. Sta.te a procedure that will rscognize
this change.

By




‘Prerequisite

e

™ - 005,07 Meuurement. of a Discrete Behavior (
Y
Objective » -
The student, will be able to select 8 discrete behavior occuring in a
classroom setting and complete the _fbllowing steps:” .

*

1. operationally define the response

2. indicate who is emittinb the behavior, where the behavior generaily
occurs, and when the bahavior seems to vceur most often.

3. identify the spatial proximity iaegtween yourself and the person being
measured and the conditions under which you are making your
neasurement .,

) li. measure the response for & 1 hour period. Remenber, the d:lscrete
event (response) will require a frequency cmmt or a. rate mea.sure

. 5. prepare a properly lsbelled graph and record your results. Each
session should be 5 - 10 minutes in length (the frequency count
will be represented as a fréquency or ra,te)

"6. present a summary and discussion of your findings. Indicate
unusual patterns of behavior; measurement problems, pe’rsonal
comments. .

* Note: Be sure to labek your measurement as baseline (see readings.)

Also, indicate whether your data suggest, if you can attempt to 1n:i.f.:late
a procedure for beha.vioral change.

)

TTP - 005.06

Pre-Agssessment

Same as above objective (project)
Readings from Blackham/Silberman (Cbserving and Recording Behavior)

b
1

Uniform Instructional Activities

1. Reed Managing Behavior 1 by Hall.

2. After completing Managing Behavior 1, attend a scheduled seminar on .
recording operant behaviors. (Responsive Teaching Transparencies
#4 - #25 and select from Responsive Teaching Transparencies #50 - #61.)

ggelmenta:q Instructional Activities

5

1. Using the objective of this module and ehavior 1 as a guide,
restudy the same material Yy using any approp a e source. (Several
appropriate sources may be found in the appendices.)

PR
« 3¢
ty o2

s
[




Gy )G§ 0§ Measurement of & Cout.1nvous Behavior

' v

N Cbjective
The studermt will be able to:

- select a continuous behavior occurring in a cla.ssroom getting and complete
. the following steps:

i. operationally defineAthe responsey - . '

) 2. indicate who 'is emit: ting the behavior, where the behavior genera.lly
+  occurs, and when the behavior seems to oceur most often.

3. identify the spatial proximity between yourself and the person being
) measured and the conditions under which you are making your o
measurensnt, ) ) L

. L, measure the response for a l hdur period. Remember, the continuous
event (response) will require a time interval or time (point)
* sampling procedure
. - ’ \
- 5. prepa.re a properly labelled graph and record yaur results. Each®
. = session should be 5-10 minutes in length with the data being pré- ¢
sented as precentage of intervals ' ¢ bghavioﬁ. ) -

) >

-

t T

Erguisité

TTP - 005.07 . .
.‘J\ . N,

Pre-Assessment BN

‘Same as above oﬁjecti&e (prodeét)
Readings from Blackham/Silberman (Cbserving and Recording behavior) -

Uniform Instruc[ional Activities
F{ y

o

1. Read Managing Behavior 1 by H;ll.

. i ‘
2. After leting Managing Behavior 1, attend a scheduled seminar on
- J:ec.t.'.n.-z2 —operant behaviors. (ﬁesponaive Teaching Transparencies
- 5 and select from Responsive Teaching Transparencies #0 - #61. )

gplmentary Instructional Activities

1. Using the objective of this module and bhnaging_Behavior 1 as a guide,
‘restudy the same material by using any appropriate source. (Several
appropriate sources may be found in the appendices.)

1] o




' 20.
e - 005,00 « Examples of Operant . 4udies

Gbjective !

Using the standard reporting form detailed in Managing Behavior 1
(pp. 31-32), the student will be able to report on operant studies
concerning gocial and academic behariors emitted in school settings

2

Preregu:lsité
' S I
.ITP - miooa N - » “

Pre-Assessment

The student has ‘the aption of:

o )

-'lsubmitting previously completed reports which meet the specifications

of the objective and meeting with the instructor to discuss them I
- OR

completing the written pre-assessment with 90% accuracy.

e

Uniform Instructional Activities

. . 4
1. Resd p. 31-32 in Managing Béhavibr 1 by Hall, :
./ 2. Fead Mansging Behavior 3 by Hall.
t . 3. After completing Managing Belavior 1 and Managing Behav:lor 3,

attend a scheduled seminar on operant' studies.

3

_Supplementuﬁr Instructional Activities

1. Ug the objective of this module and Managing Behavior 1 and -
ing Behavior 3 as a guide, restudy the same material by using
a.ny appropriate source. (Several appropriate sourcec may be found
% in the appendices.) -

o

-Post-Assessdent _\ . ) .

Using tlie sta.nda,rd report:l.ng form and the Journal of Applied Beﬁvior
Analysis, summatize one social and one academic study that involves
an elementary school settixig .

Hd

. Remediation

3
N

No remediation activities haye been predetermined. Generally students
*who do not successfully. Jlete the post-assessment will be recycled
through one of* supplementas :I.natructiona.ﬂ. activities.
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Using information from any article in JABA, write a report on an ’ "
operant study concerning a social or academic behavior which .
.. follows the format used by (1) Hall and Hall or {2) APA. Nusber . :
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.l W't ' %‘ R ' e T . . . . ' s
/ TP - ws.lo%ification of a Social or Problem Behavior -
i N . 5 . ‘I ' ) . : ‘
- b . ’ i v ’ . M P
' Objective . - ' : . . ’ .o
) » The student,‘wiil} be' o.. to modify a social b . vilr apd: report the '
Q“- , results using the 8t dard reporting format (MAnaging Behavior 1,*

pp. 31-32) and supporting graphs. . \

I : L < .
_Procedurea-‘u )

’ ’ Select B. student with'a behavior problen ‘and:

/ 1. observe the student for approxime.tely one‘hour and operationally ..
define the student's problem’ s).- ) . ‘ o}

. 2. dscide how_to'measure your operational]y defined problems For

] R example, congiderations of the vse ‘of frequency, rate or age of )

.y " intervhl measures; the length of time-intervals for baseline and ~ - - .
- treatment phases; use of mechenical counters; and check litatg of , ¢

behaviors should e made. . !

R / 3. observe. th child for 243 hours and establish a hueline for -
\ the speciﬁ bahavior problems. - e e, '
t * ‘ : .
¢ R during the baseline phase, prepare a graph, ‘label it correctly, o
A T and begin plotting your data. - L . S
o, . U : > '
' p{epa.re a procedure to modify the/behavior. The procedure chosen
/ “ Qhoulc be based on: “ ; . ) -
) . . . 'a, The goal you have,selected (acceleration, aintamnce, or
\ ; deceleration o _?Ae behavior t,“%nd
‘b. the results of other authors findings: Use the five articles you
have' as a partial rationale for gelecting certdin operant
. procedures for behavior change. Your own cambination of pro- -
cedures_is acceptable, but some rationale should accompany
your selection.

23

.. 6. apply the procedures and record the results. . .

7. a ‘change in behavior tmrds your specified goal suggest the
. *s procedures you have aelected are appropriate. However, it may be
. necessary to make modifications to (1) improve your recording \
e techniques, (2) re-arrange your goals for the child, and (3}
improve ‘your procedures for mnre/effective behaviora.l managemsnt . |

8. lack of, or minimal change in behaviqw be due to:

*

‘ ) *“a. imprécise recprding
: b. unsystematic methods used 4o carry out procedures .
: .C. ineffectiveneu of procedures : 7

~‘ ¥




doy -
.

In order to insure success in your ﬁroje%:t, changes may be
necessitated in an¥ one or all thrée areas. Before three is
considered, points one and two should be examined fully.

19
Prerequisite
TP - 005.09 o

Pre-Aééesament

The student may submit graphs previously completed that meet the
©  sgpecifications included in the objective and discuss them with the
i ingtructor. The instruetor will decide if the studept is. competent
by the dtandards set forth in Managing Behavior 3.

s "
- ) ‘
' N

iniform Instructional Activities , ’ . A

1. Read Managing Behavior 1 by Hall.

2. Read Managing Behavior 2 by Hall.
» [

/' 3. Read Managing Behavior 3 hyl Hall.

. :
Supplementary Instructional Activities
. o«

' 1. Using the objective of this module and Ma Behavior 1,
, Managing Behavior 2 Managing Behavior 3 as a gulde, restudy
the same material by uging any appropriate source. (Several
' appropriate sources mAy be found in the appendices.) -

L4

Post- Assessment

-

i . - r

| The student will have a discussion with the instructor based on the
report and graphs submittdd. Procedures ®mployed in the study must
be consistent with operant principles and reported correctly.

y

*

Remediation - o ' ! )

i
'

, 'No remediatich activities have been predetérmined. Generally, students
who do not complete the post-assessment successfully will be recycled ¢
through one of the supplementary instructional activities. ¢

. i o
Coh .,

—




/

9

O

W

ERIC

Aruitoxt provided by Eic:

N
.
L]
"
.
i
' 1
K
/

\

-~ :
-~ ?
-
. | .
.
¥ £l o
L] - .
L v 1Y ‘
-~
- .
4
Ld -
- .
"
-
2 ‘B
-y
L]
b4 ez
s
" ,




@

BOOK LIST - OPzZRART CONDITIO¥ING

”»

1. Ackerman, J. (1972) 92 erant Conditioning Techniques for the Classroom
Teacher. Glenview Tllinois: Scott, Foreman. -,

2. Bandura, A. (1969) Prin_ples of Behavior Mod‘ification. New York:
Holt, Rinehart.

»’

3. Becker, W. (1971) An Brpirical Basis for Change in Education. Chicsgo:
SRA. l‘

L. Becker, w., Englemenn, S.; and Thonia.s, R. (1971) Tea%A Course in
Applied Psychology. Chicago:.

5. Buckley, N. and Walker, H. (1970) Modifying Classroom Behavior. Champaign,
Illinois: Research Press. , .

V

6 Evans, . (1968) B. F. Ski.nner, The Man and His Ideea New York:
. Eo Po D\Itton. 'l

[

7. Fex:ster, C. and Perrott, M. (1968) Behavior Pr:l.ncgg_ies. .New York: Meredith.

8. rerster, C. and Skinner, B. (1957) Schedules of Reihm::cement. New York:
Appletono . o I Ad
L ]

! Y

9 Hall, R. (1971) Managing Behavior I, II, III. nglrence, Kansas: H & H

Enterprisea _— ) ,«‘ 3

10. Ha.ring, N..(1968) Attending )& Responding. Belmont, cdifomia.- Fearon,

11. Haring, N. and Phillips, W. (1972) Analysis and nbdification of Classroom
. ™- Behavior. Englewood Cliffs, New Jersey: Prentice-Hall.
|
12. Holland, J. and Skimmer B. (1961) The_Analysis of Behavior, New York:
Mcm'“'mu\- . ’

. 13. Homme, L. (1971) }bw to Use Contingency contracm in the Classrocm.
Champaign, Illinois: Research Press. I

4
-14, Honig, W. (1966) Operant Behavior: Areas of Research and Application./

New fork: Appleton. f

|
i

|
15. Lundin, R. (1969) Personality: A Behavioral Analysis. London: Macmillen.
% N ’ Ll .

16. tager, R. F. (1962)(Preparing Instructional Cbjectives. Palo Alto,
California: Fearon . ; /
Y l
17. Micheal, J. (4967) Muagement of Behavioral Consequences in Fducation.
Unpublighed. 7

f

18. Millenson, J. (1970) Principles of Behuviorel Analysis. flew York:

Macmillan. . j

r




19.

20.

21.
22,
23.
"ok,
25.
26.

27,

28.

A2.-

Ramp, E. and Hopkins, B. (1971) A JNew %rection for Edueation: Behavior
Analysis. Iawrence, Kansas: Univepsity of Kansas.

f
Reynolds, G. (1968) A Primer of Operant Conditioning. Glenview, Illinois:
Scott, Foresman, - v

Sidman, M. (1960) Tactics of Scientific Research. New York: Basic Books.

Skinner, B. (1953) Scieénce and Human Behavior. New York: Maciillan.

Skinner, B. (1969) Contingencies of Reinfoncement. New York: Appleton.

Skinner, B. (1959) Cumulative Record. New York: Appleton.

Skinner, B. (1968) k;_é_'i:_e_'l‘echnologLof Teaching. New York: Appleton.

Staats, A. (1968) ILearning, language & Cognition., New York: Holt.

Sulzer, L. and Mayer, G. (1972) s5ehavior Modification Proceédures for
School Personnel. Hinsdale, Illinois: Dryden.

3

Tharp, R. and Wetzel, R. (1969) Behavior Modification in the Natural
Enviro . New York: Acadenmic Prgis_s_f._ ] 7
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JOURNAL LIST -~ OPERANT CONDITIONING

B-1l.

1. Exceptional Chiildren - Volume 35, Number 2, 1968 and Volume 37, Nurber 2, 1970.

2. Journal of Applied Behavior Analysis - Volume 1 - 5.
3. Teaching Exceptional Children - Volume 3, 1971.
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_AUDIO-VISUAL AIDS LIST - OPERANT GOIEITIONI!K;

1. A11 My Buttons. Iawrence, Kansas: H & H Enterprises.

2, Reese, H. (1965) Behavior Theory in Practice. New York: Appleton.

3. Reese, H. (1971) Born to Succeed. New York: Appleton.

L. Responsive Teaching Transparencies. (1973) Lawrence, Kansas: H & H Enterprises.
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HUMAN RES(XJRCE LIST - OPERANT CONDITIONING
(Available for seminars and tutoring.)
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PROGRAMS - OPERANT CONDITIONING

t

1. Bel;avior Analysis Follow Through Projects’
New York, Arizona, Indiana, !Missouri, minois, Montana, Pennsylvania,

Massachusetts, New Jersey. ’ -

For addresses, contact Department of Human Development,
University of Kansas

Iawrence, Kansas 660LL4 .

Y
2. Learning Center, Anne Arundel County, Maryland.
3
S
A
w Ve
IS ""a’
- % M
[ 3
3
p
L ? ?
‘ -
7/
}
\ -
k \ £ -
| | 5 .
*
o
& Al
LI -
4 &
13
- —

3

~




