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This book was written for educators and counselors,
butr its concepts are applicable to anyone who works with youth. It
contains five chapters, the first of which emphasizes that building
self-esteem is +*he best way to counter serious drug misuse. In
chapter two, the kinds of pressures youngsters must cope with are
discussad. In this chapter internal pressures are identified as those
vhich relate to gender, cultural traditions, expectations, and roles
such as (a) male/female, (b) ethnic, (c) religious, (d)
urban/non-urban, and (e) patrio*ic. External pressures, such as (a):
parental, (b).peer, (c) authority, (d) legal, and (e) reward, are
defined as those b2ing common to all young people. Chapter three
deals with experiential learning and values clarification as means
for achieving better communica*ion and better decision making /
processes. This chapter discusczs the phases of values clarification:
(a) choosing, (b) prizing, and (c) acting.:Chapter four is a
discussion of how a teacher should apply values clarification
tachniquss to himself, in order to learn why he respondes in certain
ways. Th® final chapter stresses that using the building of
self-estead tc'coun*er drug misuse would succeed bes* if many people
would commit themselves +o0 i*s principles. An appendix is attached
which includes (a) experiential learning exercises, (b) selected
readings, and (c¢) drugsalcohol information sources. (RC) .
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Peer

v Ay the childapproaches adolescence. the mﬂumw of peer
Pressure grows in inverse ratio to that of \parent pressure, with
approval by peers eventually overriding approy al by parents as
mevitable genergtional differences come nto play., For
example, ayoung girl broughtup in a world of birth control may

b

e

~haveless reluctance about sexual activity than hermotherhada
generation ago. With presstire from her contemporaries to
experiment with sex or be tagged hopelessly old fashioned, she
might find it e l\lLl' to risk parental disapproval than social
ostractsm by peers. Then toe, there is the tme honored
clination, toward peer conformity that every younger
seneration succumbs to — despite equally time honored
protestations about individualism.

Form. as often as function. is the bone of contention.

Youth has been “getung high ™ as part of socializing for aslong
as generations now alive have begh around. In grandpa’s day.

-

Kids gotofton bathtub gin. Indad’sadolescenceitwas “"Seven

& Seven.’ Fnr‘thc Aquarian generation, tt's been “*pot.” For
the ﬂuwr.mnn\ to come ... who knows?

P Angelusive fact .lb()l}t peer pressure is that while atis
um\mm ll;\.:lsnwn\mml\ «.hanﬂmﬂ What is “in’ T today is
Passe  LOMOrTon . .-\a.ldmnna!l} . despite a popular notion that
the younger generation will inevitably do just as their fathers
betore them. the nature of behay ioral change is cybernetic: cach
generation learns from the one ahead afd. the one behind. Tois
thc confusifin over this that causes so miich of lhc breahdown in
dmluguc betw cen parcats and their children or betw ecn teachers
and students. T justean’t talk to him™ could as casily be said:
“He doesn’t take the same rishs 1aid,™™ which i a functional
seise Just isnttrue, )

‘ Pcu‘ pressure 18 probably the most profound external
pmsurc the duulnpmu person periendes, Tobe apprecated
by one’s contemporaries is often the best iiror a child has
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Whﬂe—ﬁhs book is dnremd tmwrd educators and wunsek}ra. its
concepts are applicable toall w ho work with youth
pafems . '

o whﬂ&ad these pages will sd\ s very interesting, but
what has this to do with drugs?"* The answer s, this isn’t a
conventional drug manual. We are concerned with drugs— but
we view this issue ‘as.part of \omc:thm" lam;r

Others will say. **Itseems to make \Lns;. but it's prhutu.
and probably wouldn’twork for some kids."" To these we reply.
“Yes. itisn'teasy ... and yes, some kids won't Be able o
respond pos‘itiw!}. W have no uiiiversal solution to any -
problem.
What we have done is look honestly at a single fact — that a
linkage exists between serious drug nususe and lack of

" self-esteem — and rn this fact around to encourage the
building of selfzesteem from K through 12 i the best defense
agiinst self-destrugtive behavior such as serous drug misuse.

4 Yy .
This booky 15 a reflection of the heart and unashamedly so. In
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consideration of its content, people whose lives and work o]

#
brought them to the drug scene have shared counsel and the
common conviction that application of these ideas can both _
“wenrich life and enhance awareness of its worth, - E

L

What follows is not just for educators ar.y more than itis just for
their charges. Itis for anyonz concerned with the desensitizing ;
aspects of our time. . :

In this sense, we are aﬁ both teachers and students. ' . .;
— Mitchell Winn . _
. . . Philadelphia, 1974 .
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prologue *

Druﬂ use is hereto stay. Ina world wherCthe pressures and
uncertainties of eversday life become increasingly complex, the
needto find and use personal affirmation or escape mechafisms .+ -
begomes more acute. Dwgs, jindluding alcohol*, offer a
profound and absnlutc way o I'CIIE\L onesclt temporatily of
pressures, real or mm"mar) that are patt of the survival or
identity process. ' : » ¢

;0 Toargue that dmns. as an escape meechanism, are more
lethal than candy bars, suunu-ﬁumn'nm els, or even sky-
dwmg, 45 to miss the point. \*i‘hllmns of dollars have been
spent mth dubious result in tr‘\mv to persuiade young people that
drug use is stupjd because it as dangerous. Kids don’t respond
to this argumen{ any better than therr fathers would to the |
argument that wlr is lethal, werefore no one should be a soldier.
On thesdrug segne, as in war, 1Us always “the other guy ™ who

* - gets hurt,

Yet, the ict remans that thousands of young lives have
been damaged or lostbecause of drug misuse. and the feeling

. persists, inthe anguish of the nation over this problem, that

+ somchow all of Uh:hd!t responsibilitygor it

-

- PR

3 . .
. ) N

Historically, an qiread distingtion has boen diawn Buiwoon igsise o * diiism’”
satd ntsie o0 aleobol iy which abiee of the forier leads W addicnon, while
micpoate s of the Lt foads o ulcoholinan Despiie saentitic clissifivation
ol hoohiol as @druz and dospite tic fact that alcoholisem means addtion o that substane,
this illogieal Bt porasts an the digdogee on addiction Procedent notwath-
samding roberenves teadrams iethow pazes sraahd bowdordond tomclinde

aloohio] use .
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Like it or not. educators are involved'in the prdblemto a
great degree because they have the opportunity to atfect young
lives ina very special way . Unencumbered with the emotional
connections of family, they can bring the sort of trained
objettivity to therr n,lauunshsps with young people few others
<an. That they have thus far been mostly frustrated in this qlatter
bespeaks no particular inadequacy on their part: they have
“Faftered mainly because théy haven't had the toolsgo dothe job.
For the truth is. that to date. the approach to the drug (li!gmmag
has been an extenston of a natioal policy that sought simplistie

_ solutions to human problems in terms that hav e been any thing
but humanistic. | : .

We cannot ameliorate thearug tragedy with the big lie:
smoking marijuana does notinevitably lead to shooting heroin.
Young people knew this years before drug Teaperty’
“acknow ledged it

We cdnnotameliorate the drug tragedy by moralizing: ina
soctety whare even nattonal leaders show contempt for faw ona
erand &cal«j( the question of night O rong ts meaningless on

the stréet,

We capnot ameliorate the drug trageds by technological )
pcrsuasmn Alb the chimeal data i the world s irrelevant o thc .
person overwitlmed by the complenity of hife.

We cannot ameliorate the drug tragedy by ingemsitive
Madison Avepue slickness. o h;l!hndrd that snderingly a\ks

“"Why do you sippose they-call it dnpc > nnh series to alienate
further those mvolved with drugsi .

We cannotameliorate the tlﬂ!:_' tragedy by hypocerisy: the
sanction and ¢ven glorification ot aleghol as an aceeptable form
of driug gse 1y an mvitation to the young the wlmqucmc of - /
which is yet fo hg, felt. Alcoholism is the prcmncr form of |
addiction in America. . -,
. And, we cannot amelionate the drug pmbluwf{\
consigning those gripped by licit drugs toa hlc of alternate.

but controtled and socially aceeptable™ I'U"\lhdl are u.;ual}) 7

addicting. v , :
o ' |
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To theeducator sincerely commitied 1o helping the young

3 uam a positive perspective on the drug seene, these app;mahu

"Serve only o exacerbate an alréady foridable sitaatfon.
- Farunately . a new national coneepi is emerging which

: e.mphdsms positive, rather than negative approaches, and some

v

states, like California, nqum basic health education along
affective lines as a prerequisite forteacher centification.

Still, there are no simple salutions to the drug problenis.

_ And there are no single solutions 1 the drug problem.

" Butif “any approach s o sueeeed, kecognition must be
given the fact that escape from certaun realities is part of the
human condition, and that. moreover, escapist behay ior isn't
necessarily counter-productive. ' '

/ .

The Com‘mon Factor

i

Drug casualties come tmm all walks of hife. No ethnic or .

rel 1ﬂlnu§2rnup no social set, eeonamic class o profession is
without victims, The pervasiveness of serious drug misuse
leades o, areg untouched. In our highly mobile sociéty with its
snpmsumted communications systems? the drw seene can be
any uhgn Nk /) .
And yet, despite the v mcu'utgd Packgrounds of those who
becomegenmeshed with drugs, one common factor emerges
when drug use reaches seli- dcxtrmmc levels. its victims ee,
with rare exeeption, untappy with themselves. ?
Whigh is nor to say that drug dependents are withbut any
sense,of self-esteem. Noris itto say that anyone 1n the straight
world, the non-drug world. who has riseh above the pressures
that drug, dependents succumb to, should teel supertor 1t 18
stmphy o say that those entrapped by dmns usualiy have
insufficient internal resaurces to gise above the pressures and-
self-deubts that we part of the hdman expenience, )
Thatdrug dependents generally think poorly of themselves

is well documenged. Socologists, penologists and gimost

everone i some way associated with behavioral whee

vy y
™ \ 13
- [




agrees that fortifying, self-esteém is a key part of dependency '
rchabilitation. -

Wiy . -then, have the various approaches to tht. drug
problem been so demonstrably ug uccesstul? Why is the
ru;dwnsm rate among drug dupgndcm\ s0 high’ 2

" i E=
!

The Concept - : o
. ~There are no clear-cut answers to these questions. But
. there may be a clue in the fact that treating self-destructive
: behias ior almost invariably oceurs after that behavior b - -
‘manifested. or. to put it differently, after a low level .
self-esteem has permitted the individual to succumb to ) ;
pressures and self-doubts., |
Which leads to the concept,of this book ... and explains
why educators may, play a key role in alleviating the drug
problem: The best yway 1o unqm': sertous drug misuse is to
dev e!op and rwn/m( e self-esteem during an mdividual’s
formatise \(’Zm — espectally while he iy a child. ¥ ..
Tﬁﬁ.\d(’lOU\ drugs of misuse and their effects, and ways of :
i_dcnntymg and treating drug-users, are not the subject of this
book. Still. this is impottant iformation for drug tiscussions, .
and educators unfamiliar with it shoutd sontact their Statd . ]
Departmehts of Education, or ong O several national j
information sources* for appropriate resource material. What
this book is concerned with is the area of dfug misuse for which
virtually no solid data exists: the “why T of it.
Wha! there 1vto work with are some grim after-the- Faact
facts, that (huusands of young pcnpk hécome drug casualties:
that Tittle of what has been done to deal with the drug problem
has been very effective, and that something must be atempted -
to counter drug misuse long before it might happen.
“The aim of this book is to sensitize educators tosoi 2 of the
important behavioral presurey thgt aftect how they interact with

-~

“Sev -\pp:cndn, paage 61




.. people The idea is that, giventhns understanding. educators
\HH be bettet equipped to Giseiner and fortify positive aspects.
of young lives, and by o domg. amehorate the pmblum of
Um\\\m" up — mdudmu drugs.

Building self-estegm is nofonty important as adrug misuse

., - . e
cotrftermeasure: 11 is central to the total leatnig and life
TS o




Bo pressures
and
- . risk taking

While haman failure can sumetimes be gauged, no one has
yetdevisedany sound way to measure suceess: it simply doesn’t
lend itself to statistical analy st . particularly where behavior is
concerned. .

Bul.it is possible to gauge the success or effectiveness of

communication while it 18 happeni :¢ The degree of leveling,
interaction, and trust sharing that a teacher enjoys in dealing
with young, people 1s an important indicator of this. For this
reason, any attempt to deal with ideas concerning behavior
should occur inas smal a group as possible. One simply cannot
gel sensitive interaction when dealing with people on a mass
or lecture basis.

Critical toany understanding of behavior is undcr\tandmv

risk-taking. In our competitive socie:y, the rish taker s a hero:

the greater the rish survived. the more impressise the individual
who survived it. If.Charles Lindvergh or Edmund Hillary
hadn't taken — and survived — great rishs, who would
remember them? And what is it that impels pmpk to race fast ¢
cars, hight bulls or go over Niagara Fally m a barrel?

For all such people. more is mmlud than any tangible
gain. For each ndividual. 1t's a way to prove something o
himself, away to enhance selt-image. a form of do-it- yourselt’
personal remforcement. )

So too tor the young person growing up Each
achievement. cach challenge met. is pdrt of the maturing

[
8




process it erms of the i saelf-perceprion: To be able
tosay, Hdid that . especially toone™s peers, s tohave passed-
another benchmark 1n growing up. Our cultdre places high
value on sophistication, o, touse the lexicon of the young., “on
bemg cool ™
And, bemng cool can range from w athing a ratbroad track or
riding no-hands on a bicycle. to smoking cigarettes, swiping
and drinkpg dad’s beer, or doing drugs. Every child goes.
thropgh thes . and usually on to other things more mundane.
But tor some. certain hinds of risk taking become a raison
detre, a means whereby . through escalation, they draw
attention to themselves and become., even if for the moment. a
Kind of hero For the person into drugs as his form of
self-expression the ovardose survived becomes a badge of
distinction. In his world. he's not unlike the adventurer who
«tlone faces and conguers the dstticult Mountam. Cheating death
Is eversone’s Lantasy
To just acknow ledge that risk taking 1s part ot discos ering
selt-esteem 1s, however. msufheient to cquip the educator to
recognize ts parameters and what these parameters mean. \
Equally mportant are wdentity g and understanding the
pressures that are part of the process, being aware that often
these pressares contlict, and. most significantly . recognizing
the dear relationship between risk taking and decision making.
Identitying the hinds of pressures youngsters must cope
with isdithicultbecawse many pressures os erlap, The processys
taciittated somewhat, however, by grnubmg them into two

general caegories micrnal and cuernal - While the groupings
By appear arbitrary . the need for understanding therr
components s vital, K

&
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INTERNAL PRESSURES "

Internal pressures are thode which relate to gender, cultural
tfaditions. expectations and roles. Unlihe sxternal pressures
which bear on all young people. internal pressures are
selectively applicable. Major subdivistons into which such
pregsures could be divided melude:

(1) Male/Female s

(2) Ethniv ‘

(3 Religious p

{4 Urban/Non-urban

(3) Patriotic . )

Internal pressures affect mdividual risk takig in terms of
pre-shaping behas jor without reference o risks. Teachers also
are subject to such prossures, and therr responses to them can. in

, lus affect the way youngsters achieve.

P

Male/Female

. i
The greatest determinant of role expectation is gender.

“Untl recently . our society generally aceepted well-established
v

preconceptions about sexual roles. € lassicadlly . girls were
expected to be sott, sweet, emotionally demonstrative persons
who would grow up to become housewives and mothers. Boys
were expected to be tough, brave and unsentimental (big boys
don"tery). and grow up to become breadwinners, husbands and
fathers

The temale who valued a career over motherhood was

widely scorned The male who was dt\num\tul mn having a
fanils was likely to be labeled < mmmature.”” But males could
hold almost any b, and all top decision-making oceupations,
particularly in the busmess world. were their sole provinee
Jobs thought suitable for temales were generally in the service
areas or posttions ancillary to what men were doing. such as




-

waitress, nurse, secretary, and the like ; A female professional
Wils & rare exception, and in many cases, females in such
oceupations, unless self-employed, were paid less tor their
work than were men similarly oceupied. A common rationale
for this inequity was that women were unreliable employees in
that they would inevitably leave tohave bdhws Or lo accompaity
husbands building careers cisewhere!

Since World War 1, when women filled many “*maie™
jobs for absent servicemen, community attitudes towards
women 10 nany occupations have been slow ly changing.,
Having proved they could do well m virtually any Kind of work,

" women increasingly have demanded a better chance for
eiployment — and at wages comparable to those paid their
male”counterparts,

Change in traditional roles for females got Hs greatest
impetus, howeser, in the sivties with the developrient and
widespread acceptance of new and htuM\ effective types of
birth control for women. Freed from thebiological entrapment
of pregnancy, many women began to question the concept of
umversal motherhood and for some. marriage became a less
desirable goal. ,

Other factors that changed traditional female roles were:
growing awareness of ov erpopulation as ag ecologieal concern;
wider comnunity acceptance of nonmarital cohabitation; and
women liberation mov ements which sought and obtained
national legislation ensuring quidl employment opportunitics,

The widesptead advent of contraception and more §.bera!
abortion Law s has had profound etfect on what was heretofore
the greatest arca of 1isk taking tor soung females, Ina hke
manner, 1t has affected sexaal risk taking forsoung males.
Sevual roles for young people have been gieatly altered by these
changes, Females are beconing miore aggiessive 1 making
sexttal demands on partners, and <astal relationships involving
SCY Qe More ¢common,

Changes i male role have been less protound than those

"0
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for females, butthey have been nonetheless significant. Unlike
fenmales, who hive struggled tor more opportunity in many
fields, males have beconie less “success” oriented than once
was the case. In part a concomitant of the expansion of female
roles, males are fiow somew hat less iclined to assume
responsibilities which formerly were part of society’™s
expectations of them. While most young males still adhere to
traditional notions of family formation and carecr development,
substantial numbers are delaying the process while exploring
alternate life styles within the contest of situations which
impose minimal personal restramts, .
~ With the ““shotgun marriage’s becoming less of a
phenomenon and with dependeney on male support less urgent,
than itonee Wiy Jan increasing number of y oung peopldy anare
of the high level of marital failure experienced by their elders,
are delaying marriage and fanuly formation. ' v,
Revognition of these smportant changes in nul;/tcnml\‘
role expectations 1s critical o the teacher seeking ways
to reinforee selt-esteen in the soung. This 1y pamcu tarly
signficant i view ot the tact that parents. tor the st part. find
it hard to aceept these changes. The teaclier w ho_thirks hule
airls should play with dolls and hutle boys should think of,
beconing doctors or faw yers, could be sowing seeds ‘
of resistanee that nught Later be espressed by serious drug misuse,
Remtoreenient of selt-esteem for the young of both sexes now
requires that all hite aspirations be encouraged for everyone. If
htde Pegay wants fo be Pﬂ\ldum of anything when she grows
up ... why not!

Ethnic

%
Not long ago. schoolchildien were tanght that Amenca

was @ great metung pot for peoples from all over[the world.

Indecd, part ol our sense of gicatness was dertved from the

f
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belief that it didn't mattergho your grandpa was or where he
came from — we were allb one happy national family.

No more. ‘ .
© Largely as a result of the struggle of blacks to enter the
mainstream, the concept of racial or ethnic pride has been
developed tothe point that the Anglicizing of Americais now a
thing of the past. Today . people paste decals on automobiles
ipdicating Italian, German, French and What-Have-You
heritage. Third or fourth-generation Americans who don’t
know the mother tongue of their ancestors are secking clues to

their origins. -

The desire for identity in this form, as a further reinforcer )
of self-esteem, is one kind of answer to the racial slurs and
innucndos that have been an ugly part of American lite for too
long. The Chicano sitting in a Texas classroom doesn’t feel like
being a second-class citizen: pretty or not, the black girl newly
arrived in o suburban classroom believes that black is beautiful;
the Jewish boy who wants to be an actor doesn’t daydream about
anew homogenized name to goup inlights: and Kowalskiisn't
ashamed to have halbase in his lunchbox.,

Accepting differences instead of pretending they don't
exist is a new and better way of things. But it’s equally
important, in dealing with and reinforeing the feelings of young
people. that there be understanding of what these ditferences
imply . For example, 1f the Chicano boy were to find himself in
trouble and be required to participate in group counseling, that
decision could be viewed as a great insult by his family.
Mexican-Americans pride themselves in holding family
counsel on serious matters. |

For the youngster conung from a strong cthnic
bachground, nisk taking inany form that could create hero status
is a poserful stmulus, It he suceeeds, 1S “the asuccess for all
of his kind. Ethmic heroes have beengart of the American seene
tor a long time,

\
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. may require shucking and jiving™

For blacks, Chicanos and Antenican Indians, ethaie origin
is more than mere declaration: they are what they look like .
and that’s more demanding. emotionally. than being a
self-proclaimed \shucamthmu Moreover. generations of hard
upmmu. in dealing with an often itolerant \xtmc majority
havemade them particularly sensitive to any kind of interaction
with **outsiders.”” By way of illustration. the white teacher
dealing with a black child can expect some degree of miStrust
and must be aware that “*visible ethmes™ will resort o
time-proved technigues for maintaining distance with people
they hase no reason to trust. For blacks., dealing with whitey™
akind of *play dumb*’

dialogue used as selt-protection.

Some Belicve that large ethnic concentrations of
youngsters reguire teachers of the same ethnic extraction.
Aumrdmn to this theory. a black teacher who grew up in the -
ghetto is best able to empathize with black kids from similar
circumstance.-But grow g up in the ghetto does not necessarily
makgﬁmc an effective teacher, anymore than growing up in a
comfortable w hit¢ suburb means one is without sensitivity to the
hopes and fears all children tave. Teachers can be effective in
the classroom nomatter where they come from — provided they

recognize theirownongins aswetas those of their students and

what this all implies. It the teacher is aware of these factors,
chances are that youngsters who might otherwise resont (o
serious risk taking to prove therr ethnie worth may find 1t
unnecessary 1o do so,

Religious

Any religion with substantfal numbers of tollowers has
adherents in the United States. Be that as ttmay . the principal
religious force in this country is that derved from the
Judeo-Christim heritage as retined by the Protestant Ethie of
Calvanist times and adapted. as a modern cultural concept. as
the Success Fihic.
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" The prinaipad tenets of this philosophy are that man iy
mpertect and must seek o mprove himselt so that he will be
aceeptable to God., The coneept of rc\\urﬂdlsulsmypcruti\chcm' .

. Afa man does well in hife itis probably because he is pleasing
, God: it he has adversity  he is payving for some shortcoming. In 74
ether case. he has a chance at aceeptance atter death provided .
he conducts himself in a certam way i anticipation of it,
_ Heaven is the reward for all who have measured up.
" Risktaking is operative within the religious context in that
fatlure to measure up to God's expectations can consign an
mdividual to astate where his soul can find no peiace even after
death. From Jewish philosophy comes the basie rules of
conduct enunciated m the Ten Commandments, In the main,
Christianity is an offshoot of these ideas with a less angry God
as the centerprece and with Jesus represented as a special figure
directly sent by Gaod. The Protestant Ethic refinement is that .
men must toil. and he who toils 'im)st mightly has (hg best
chance at heaven after death — as \wll as material suw\
during life
In our culture. the Success (Protestant) Ethic has beconye
fundamental to our notion of individual accumulation of goods
and use of resources. There are no dehineated upper restrictions
to what an individual shoufd have. oreven hope to have: »The
shy 'S the Iimit”
Risk taking 18 very umportant to those involved in the
- Success Ethic, Almpstevery rags-to-riches story involves
someone who stepped out of the parade and went another
. direction to make good. In Arthur Miller's Death of a
Safesnan, Willie Loman's taiture is underscored by the brother
who reminds him: “Fwent into the jungle a poorian and came

out rich at 21" To be a Success Ethic winner, one must be :
agiressive, tough. determined and. above all, unsentimental,

- Among the voung there 1s a growimg uncasiness
coneerning the Suceess Lthie Many believe the aecumulation ‘
of things ssn’t worth the struggle it requites. For parents who /
) ' ) /
14 /
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_have sacrificed much to provide a higher living standard, this

seemjng ingratitude bn the part of their children can become a
point of antagonism,

It is also true that for many of the young, the rejection of
“‘things"" is part of counter-culture conformity, a temporary
trade-off of comfort for the harder life of the poor. Having
comfort to fall back on makes poverty easier. It is the rare poor
person who wouldn't gladly trade his situation for ong of
affluence.,

Whatever the reason -and however sincere the rfejectlon of
the Success Ethic and the accumulative hife, it's a kind of risk
taking that few parents feel easy about. For them, the alternative
life sty)e many youngsters admire is somehow a personal insult.
Those who are unwilling to work hard to get thifigs are easily
categorized as “‘bums.” .

Regrettably, there are many decent parents whme agony
over-the life style preferences of the young blinds them to
valuable endeavors. A university dean whose son dropped out

. of college to handcraft furniture regardéd-the decision as a sign
" of persanal failure for them both. How much better it might

have been for each person’s sclf-esteem had the father been able
to take pride in his son's creativity.

While there is less literal adherence to rehigious dogma
today than several generations ago, many pefsons base their
cthics on biblical or other religious principles. This is
particularly true of those who follow Roman Catholic or
Protestant Fundamentalist doctrines. .

Teachers are not supposed to be,concerned with students’
religrous preferences. But meaningful interaction with young
peoplgfrequires familiarity with'their rétigious philosophies and
the ways in which these ideas shape emotional structure. As
long as response to these factors is not judgemental . knowledge
of them can be very helptul in enhancing interpersonal
communication. Equally important, teachers should be aware
of the way in which their beliefs, may affect their responses.
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Religion organized along traditional linds is particularly

demanding for today's youth who seem less inclined toward

acceptance-of its restraints and formalitids than their elders.
Many churches report declining dm.ndanu and interest on the
pirt of the young.

Tcauhcm should not conclude, howucr that )oung
people are without religious teeling. What dastm&zmshes them
from their parents is their impatience with religious form and
church-going. That they may differ-with their elders about
matters of life style does not necessarily suggest they are less
moral. Movements like,the Jesus People and others based on
both westem an\{. eastern religious philosophies indicate
substantial interest in religious matters by young people — the
principal followx.rs of such sects.

Urban/Non-Urban

delineated Urban/Rural, but today’s rural dweller is much more
sophisticated than his predecessors, and he is joined by the
suburbanite who dabbles at being **country.””

" The principal difference between the urban and non-urban
person is that the city dweller leads a higher intensity life with
less sense of security . Consequently, the child who grows up in
the city may be more suspicious, less open, and less likely to get
into personal sharipg than 1s his non-urban counterpart.,

Risk-taking is an every day fact of life in the city. People,

traffic, commercial bustle, and criminal activity are just some of

the urban child’s daily concerns. The urban child 15 soon
confronted with alcohol and other kinds of drugs, and may,
moreover. discover that the traffickers in these things (Big Risk
Takers) acquire a quasi-hero status.

Because mapy urban children come from poventy
Situations, their role models may be older people inthe -
ommunity who have risen above poverty by unusual activ ities

/

¢
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At one time, this intemal pressure factor would hive been |

]

;-

&




often outside the kiw, In the parlance of the street, this is
*working a hustle.”” Tt might range from numbers running to
pimping or drug dealing ., The ¢ ““Supertly™ J
with tldshy clnthc\ul d a big custom car — isasmuch aheroto
the impresstonable pog erts child as was the Lone Ranger to an
ecarlier. nondrug ‘generation. ‘ /
When youre poor, rish taking cgn sometimes be more than
awas toreinforce identity and selt-Gsteens Sometimes, it's the
reqqircr;fcnt for fundamental sunvival.

Patriotic L e X

*Only a generation ago, patriotism was a word almost .

" anyone could define — and all defimuons would be prut} muah

alike, ’ - .
Net any more. )

Aftersending youth to war three times Within 30 years, old
coneepts of patriotism have become undteeptable to somg who

araue that **peace 1s patriotic.”” The escalation of the Indochina ]
conflict brought this difference into sharp focus m the “70s and )
~became g bitterly divisive national jssue. In the mam, it was the
. yaung who led the opposition to the war, ' :
Risk taking was very much part of the argument.

Most older people. particularly those who remembered or
served in World War H7 felt that nulitary duty was even
voung man’s obhgation, regardtess of political umsuhmtmns
Many young people thought the political issues were of pﬂmc
importance, arguing the war was unjust and a blot against »
tradiptonal American respect for ' self-determination of peoples.
Accusations of cowardice were met with accusations of”
murdering. War resistance demonstrations around the nation
icreased 1 number and siZe. Bventually . as casualties from

d more older people began to question the 7

Indaciina mounte
moRity of the far and Congress brought pressure to end

.

Amerean imvolvement m it ,




" The lmpaq of war resistance on the v;ry voung was

! considerable.. ;msc whohe older brothess and sisters ppposed
their parents og the issue tended to side with their siblings. For
some, < the death op incapacitation of brothers who hadbeen in
the fighting withayt nderst‘,ndmo its relevante to Argencdn
life was beyond comprehension. Fidally . opposition to the war
by substafitial numbers of veterans of it — some of, whom |
rejected medals for valorthey had won on its batléfields —
made-the conflict”one where tratlitional hero rofes became
invalid. In short. risk taking in this sftuatfon bccame aloser’s
game. '

The politi®ping of the young presents tfd(.herb with an
extremely delicate situation, Because political considerations
are often attended By strong emotioal feelings, dealing openly
.\uth children on such matters requires special sensitivity . The
tembtat ion to take sides when dlscussmﬂ topics like Vtemam
obligation to the nation, the nature of | pdmotasm and the likei is,.

_~hard to avoid. But because this 1s i very important iriternal
pressure that will be with children long after they have become
adults, it1s onc of great importarice,

The pressure of patriotism is the pn.ssuré“‘nt conscience.
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*  EXTERNAL PRESSURES

. ‘External pressures are those which tend to atfect all young
3 people. no matter what their internal pressure situations may be.
% : Important components are: ' " _
) (1) Parental . Vs ' v
< (2) Peer . ) .
(3) Authority L |
1 (4) Legal Ut ' ) ; -
. .+ (5) Reward . .
' - Risk taking in response to estemal pressures becomes - ..
‘bpex;éui&e promarily through resistance to the pressures.  »
Parental - : \

.. From the'time of "awareness until addtescence, parent,
pressure is the principal behay ipr determinant the young person
. " mustadapt te. Fm};\umC. rizid codes of behavior are éxpected.
Forothers, a permissiveness thatmakes virtually nodemandsis &
the rule. Whatever the policy of the family , cach child is taught
that @parems have™ome hinds of exputatmns against which
his bﬁ.havxor ‘will be mcask@d .
Formost youngsters, the learning process begins at hbme
. with gmphasis on what they should not do plten exceed
* Instruction in what should be doge. For the teacher mterested
, dealm“ effectively with young peoplc un«krs&lndm“ of
. dmxlml eﬁpégﬁimm can bean imprtant clue to risk-taking
behavior. -

T While parent pressure doesn’t dechine with the advent of
peer prcasfu‘c‘ its influence begins to Jessen as soon as the ..
youngster has coirfact with other children and the family

attitudes they represent. , )
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Peer

As the child approaches adolescence. the mﬂu;nu. of peer
PressUre grows innverse ratio to that of parent pressure, with
approval by peers eventually overnding approval by parents as
mevitable genergtional differences come nto play. For
esample, ayoung girl broughtup inaworld ot birth controt may
have less reluctance aboutsevual activity than hermotherhad a
generation ago With' presstire from her contemporaries to
eyperiment with sex or be tagged hopelessly old fashioned. she
might find 1t cu;lcr to risk paiental disapproval than social
ostracism by peers. Then too, thete is the time honored
inclination, toward peer conformity that every younger
generatiofl succumbs to — despite equally time honored
protestations about individualism.

Form. as often as function, is the bone of contention.
Youth has been " getting high ™ as part of socializing foraslong
as generations now alive have beeh dround. In grandpa’s day
kid\gumtfun bathtub gin. In dad’s adolescence it was “*Seven
& Seven!’ anhc Aquanan generation, 1t's been “pot.”” For
the generations to come  who knows?

' Angelusive fact aboyt peer pressure iy that while itis
comstant, 1t s abso constantly dmngmg. What is "’ T today is
passé  tomorrow  Additionally . despite 4 popular notion that
the younger generation will inevitably do just as their fathers
betore them, the nature of behavioral change is cyberneties cach
generation leans from the one dheatd and_the one behind Tts
the confusibn over this that causes so mibeh of (hc breakdown in

an

dralogue between paroats and their children or hetw een teachers

and students T ustean't talk to hum™ could as eastly be said:
“He doesn't tahe the same rishs Tahid.”” which i a tunctional
Seise uM N};( true. )
“Peer pressure s probablt the most profound external
pu\xtm the dudupmv person gyperiendes To be appreciated

by one’s conteniporanies is otten the bedt imirror a chld hras

*
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. that of authority. It is in this area that the educator is most

-

| ) ™~ -

when he sgbsconsciously asks himself, “*How am Idoing?"lf\

peers approve, while parents do not, chances are the resulting
conflict will be resolved in favor of the contemporaries.
Understanding the need Tor peer approval is fundamental
fo¥ teachers seeking better nteraction with students. But a
prerequisite for this is awareness of what current peer pressures
may be. as weil as awareness of areas of conflict from the home.

- |
Authority T
An overlapping pressure that becomes more significant as
the child enters school and continues throughout his lifetime is

intimately involhved because his role carries with it substantial
authority power. :

For the youngster, a certain ambivalence is often attached
to the authority figure, beginning with parents (who make him
feel badly by disapproval or withdrawal of privileges), and
extending later to t&achers (who can hurt him with grades.,
detentions, bad reports or recommendations) or policemen (who
aive him tickets, or make him move from a comer, or call him
“hd™). :

The educator is in a particularly sensitive position because
he may find his own sense of self-esteem-threatened by the
students with whom teraction is required. If a child s .
rebethiolis or shows contempt for what the teacher is doing. a '
natural reaction is to use authority rights to ‘deal with the
problem. The difficulty here is that the unpleasant behavioral
manifestation may represent just the tip of an iceberg of
discontent. I no particular happening precipitates the incident,
the teacher must ask hinmiself why his student responded ina
manner out of keeping with what was going on.

Much of the problem with authonity tigures is ngid use of
power n petty ways that diminish its value in more critical
situations, A group of California educators attending a drug
seminar had an example of this when, at the concluston of their

. 3l
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class. the instructor asked them to line up by twos at the door.”
Their first response was to laugh at his “*cute joke.” The
instructor reacted to their laugh with a stern face and insisted
they do as told, After they reluctantly complied. their rising
anger changed to insight when the instructor made a quiet
observation on the petty use of authority .

In dealing with the youngster who exhibits problematic
behavior, the edvcator must have an awareness of those tactors
which affect his own behas tor and response patterns — as weil

-as those-which impact the student’s. Educatars aso require
reinforcement of self-esteem, and, like young people, their
acticns are often affected by the same internal and-external
pressures that set role models for them. Sorting out what these
pressures are, and knowing how they affect one’s feelings and
responses are vitai to maintaining perspective on the lives of

. others. Anauthority figure should mean more to a child than the
image of a person with power; more importantly, authority
should impart the idea of people sense. Or, as the Kids would
say: “He's got it together.”” It's bad grammuar, but it's a great
compliment, = -

‘Legal -

The fact that stringent laws exist regarding illicit drugs and
their use requires recogmtion. The lcgalﬂ‘.nsequences of drug
misuse also affect the problem.

Advocates of Jtrong drug laws argue {hat the laws are
designéd to protect people {tom the deleterious effects of drugs
nnpmperly used. and therefore. such laws are good.

Opponents of strong drug laws argue that the laws seek to
regulate morality and create another category of victimless
crime (along with gambling and prostitution) which, they hold,
should not be subject to control. Therefore. such laws are bad.

There are also a number of divergent views, falling
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between these two, on the appropriateness of existing law about
drugs. :

Many whohave listened to Both arguments feel that debate
about drug faws has significance beyond the drug question.

What s atstahe ts the fundamental consideration about w hether
laws should be insariably respected. whether or not they are
deemed moral . In the widespread disregard for drug laws. an
crosion in the traditional American respect for law as the
backbone of social compict has become a matter of deep
CONCCM.
At the heart of the 1ssue are the law s regarding marijuand
-, use While these prohibitions has e become less stringentintheir
‘ consequences than once was, the case. those who oppose the
Law s cite lack of scientific evidence of marnuana’s alleged evils
(as confirmed by a presidential commission ashed to explore the
matter) as reason to decrimnalize wse of the suh\mmc,Thq
say the continuanee of prarnuana laws mn the face of such
hndmu\ places otherwise law -abiding people into the category y
of law breahers — and thereby erades respect for Taw,

While there are many who agree that:Ame ricans should not
pe guided by “*bud’ Taws, they Feel the way o recufy the
sttuation is to amend the laws by due process rather than simply
1gnore them" Therr arzument 18 that law s should be worthy of
respect if we are toas oud sovial chaos — buat thes should notbe

' flaunted during the process of change.

Whatever one’s feglngs on this 1ssue. there can be no
doubt that the presence of such laws does mfluence behavior,
One ot thesde ettects of dmu faws — including those attending
martuana ~- is the deleterious effect they have had on
communits /police relationships. W hile the isstie rages on, thn\n.
charged with enforcementae the men in themuddle. € karl\
pohice were allowed to enforee Law s accordig to cach officer’s
personal conviction. there would be no legal equity . Theretore,

police must entorce the laws as they enist even though every

“
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action taken relative to marijuana regulations causes resentment
N some quarters.

The attitude of the young jow ard the police is a matter of
special concem. Where once the | ohice officer was a respected
member of the community s hom youngsters could look up to,
this 1s less the case today. ’ ' .

’ Certainly some measure of this resentment has been well
eamed: the bad record compiled by some polive in dealing with
minorities, *“hippies.”” war protestors and others has tarnished
their image. More recently, however, law enforcement
departments across the nation have recruited more minority
members and younger, more progressive (>2'§1er with better
educations and keener social insight in order that they more
accurately and fairly represent the inteiests of their
communities.,

_But police are people too. Failure to recognize the
frustrations pblice must cope with in doing their jobs can only
exacerbate the problem and further erode respect for law . Many
community-minded officers have seen criminals go free after
apprchension at personal fisk: the clogged courts that leave
criminals on the street long after execution of crimes weaken
confidence in the systeny; the seeming impunity of major
criminals suggests comuption in high places. Given these
conditions, the risks are too great, the personal abuse too
constant, and lack of community support too frequent to
promote enhightened as Well as effective law enforcement.

These are sophisticated 1ssues for young minds.
Nonetheless, the teacher who wishes to communicate with
young people about the pressures that atfect life in a way
relating torisk taking and self-esteem must deal with them inan
open, unbiased way . .

One of the drug seene ironies educators must fage 1s that
some jurisdichons require them to report anything they know
cnncéi‘ning drug activity . For the teacher trying to reach a
youngster seching help, this poses a great moral dilenima. One

]
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must either i away from the child, or by reporting him.
destroy any possibility of feally helping this or any other young
person. Alternatively . one can break the law by ignoring it, thus
running the risk of being a reluctunt accessory to a crime.,

To overcome this problem, some jurisdictions have

v enacted special legistation called **contidentiality laws™ which
permit teachers to help young people with drug problems
without running afoul of drug laws. Mary land was the first state
_toenact such legislation. and its law has become the model for
“similar legislation elsewhere.

Because leveling, open exchange and mutudi fespect are
critical’in dealing with young people on the drug issue, it's
xmpom"t that LdULdtOl’\ mvolved in such activities acquaint
themsels es with local drug laws as well as the drug policies of

_their school or school district. If these policies make no
provision for frank and confidential teacher/student exchange,
-~ decisions to permit this should be sought.

-
o,

Reward ' .

. The reward pressure umu.pt wirs probably invented by a
goat-cart driver whn discovergd carrots. The idea that * “doing'
this will getyou that'" has given more impetus to mankind than
the boot and club combmed.

o For the student, the reward of education (the carrot), too
often is the grade. While the trend i away from this in favor of
nnnumdmu ua!uatmn techniques, the grade is still used by
many teachers as a method of telling a student whatis thought
about him. The tragedy of the traditional grading system, with
all 1ts competitive connotations. is thatit often fails toregard the
individual m terms of his personal progress. This failure is
further complicated by the fact that in some educational *
institutions. particulurly overcrowded inner city schools,
behavior often becomes a prime determinant of the grade.
Accordingly . many young people with potential, frustrated

5
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with the conditions of their classrooms, become **problems™
who are repeatedly Farled or sometimes Upassed” just.to be
gotten rid of . With their potential undevcloped and their
aspifations ignored, such students are taced with the choice of
dropping out or **graduating”* as functiondl tliterates prepared
for ln}L or nothing.

The Youstration of students strugghing tor a sense of
personal growth and worth within the confines of what is, too
often. a custodial situation, also has its counterpart in so-called
“*better schools.” Whercas the high school diploma used tobe a
meaningful educational termugal point, this s no longer true due
to expansion of higher education tacilitics and a concomitant
rasing of education requirements by employers. Today,
even prosate jobs often require a college degree as a basic
prerequisite, and the high school diploma is signiticant only in
terms of the grades it represents relative to consideration for
college entrance Thus, the reward of good high school grades
is & chance te once agam chase the carrot of good grades in -7
order to obtain the degree necessary to g€t a better job.

While the concept of formal education being necessary tb
sprapare for lite™ s stll valid withf respect to cognitive
learning, the frequent lack of affective inpui has left many
young people bewildered about themeelh es andasociety which
teaches them to aspire to the high-income business or
professional worlds while sneering at artisans’ occupations.
-7 Asigniticant number of contemporary young people don't
respond to the classie education/hife plan or feel at odds w ith the
high-income carrot principle. Consequently. they view college
education as irrelevant and elitistand either torego it or drop out
in favor of simpler lives with greater potential for personal
creativity. Instead of “*doing this .. to get that™ (external
reward), the young person today is just as apt to say, 'l do
this only 1f 1t makes me feel good about myself™ (internai
reward).




&

If reward pressure for students continues along the same
flines it.traditionally has, and if rigid adherence to codes of

-behavior continues to preoccupy some cducators more than the
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development of selt-esteem, self-realization prospects for their
students will remain dim. Given such an atmosphere, it
should surprise noone that many young people react in terms
of drug misusc. - /

Insensitive use of discipline relative to rew ard is illustrated
by thic experience of a young child who had been told repeatedly
1o **be quiet and behave . When found sitting alone inan empty
classreom and asked what he was doing there, he replied, *I'm
being-have.”
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better
_decisions

Our society reveres the decision maker. In our folklore,
such a figure is a person of determination, strength and
teadership quality. He (the figure invariably scems to be male)
is something of a hero., ’

We lionize the decision maker becau_.sé we perceive he has
faced certainrishs ... and overcome them by his decision. Inthe '
case of a President facing a missile crisis. the relationship of risk
taking to decision making is clear, W¢' see it also for the :
battle-winning general, goal-making l"?iotball player wnd cven
the winner of the Irish Sweepstakes .’

What we don't perceive is that all people are decision
makers and that rish taking is invariably part of the
decision-making process. Atmininum, the risk we take with
any decision is thatitproves tobe less than the bestchoice. For
some, a question as mundane as “*What shall T wear today ™™
may imply the same kind of anxiety, on the personal scale, as a
top executive’s determination to invest millions in 2 now
enterprise.

Failure to recognize the importance of decisionmaking for
everyone — particularly for tt{c young — i farlure to recognize
a very important universal human activity .

While everyone is expérienced indecision making, few are
consistently good at 1t and fewer sullat case with the process.
In important measure. the anxiety associated- with decision
making comes about because we have an imperfect vision of
ourselves and the way 0 which we relate to others who may be
affected by the decision or pass judgment on it.
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, Overcoming decision-making inhibitions requires

~ -~ fontification in three cssential and related arcas. First, there is a

’ need for a clearer picture of ourselves as a prerequisite for fully

s appreciating our feelings about given decisions: second, there is

a need for better technigues in communicating those feelings to

others; and third, there is a nced for a system of evaluating
decisi(ms to be certain they truly reflect what we feel. -

Behavioral scientist,, studying these problems, have made

important strides in recent years, Experiential learning ]
techniques have been des doped which have proved effective in
overcoming the societal and self-imposed restraints which
hinder the kind of personal recognition and e xpression essential
to the decision-making process. And, a system has been

. developed whereby personal decisions can be evaluated to leamn
if they truly reflect the feclings of the person who has made
them., T

The beauty of it all 1. that the techniques for experiential

learming and values clarification (as the deaision/evaluation
system is called) can be casily mastered and applied. For the
educator concemed with destructive behaviors such as drug
misuse, these leaming techmques. combined with an
understanding of the linkage between formative pressures, risk
taking, and the decision-making process, become humanistic
tools with which he can build the elements of self-esteem
essential to positive growth and learning. .




EXPERIENTIAL LEARNING

The'basic idea of expes%mxal leammg is that if you cam get
people to share feelings within the context of spe(ilal situations
("‘xpenences ") specxfu.a ly designed'to give dimension
+ - to identity and provide a better, nonthreatening way of

communicafing. the pamupants will make_valuable discoveries
about themselves and others that will resultin a more positive
way of dealma with life.

The ! way in which this is achieved is rcmarkabl} simple — ,
as several sample experieces 1n the Appendm démonstrate In "
the main, the teacher employs a series of experiences - usually
of increasing sophistication —as he works with participants to
overcome their uneasiness about revealing themselves and
dealing with others on personal terms. . ¢

Atthe outset, he will psually employ exercises destgned to
“*break the 1c€,” giving participants some awareness of one
another. Openers might be simple name-games in which
participants goaround a circle introducing one anotheror tellmg
something about their neighbor based on brief *pick-a«partner”’
chats abaut s*what 1 like to do for fun.”" As the exercises
pr(wress pamupants might have to deal with such mattess as

word association (**strong as a bull™), bragging (is 1t reall)
bad?), positive focus (**five nice things about meare ... "), and
b forth.

Neither special egipment nor an elaborate setting is
necessary for experiential leaming. The usual rcquaremc.nts are;
atrangd leader to actas a gude anda catalyst: the participants: a
room large enough to hold everyone comto ably and .
informally: and simple things like paper and pencils, and
perhaps a blackboard and chalk.

The participants necd not know one another at the outset.
mdeu! it"s often betjgr 1f they don™t as one of the great thingds
that happens with expeériential learning is disco ering new ways
to know strangers quickly and personally.

m
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Many of the cxpcncﬁccs can be applied on a one-to-ope
~basis. but mest work bestin group situations. Also, while many
of the experiences are desigaed for people past the elementary
school age, even those designed for younger people can oftenbe
used effectively with older ggoups. It is sometimes said that one
" can be too young for some experiential learning, but one can
Bever be oo old.

The number and varicty of excrcises that can be used in
experiential leaming s remarkably great, and people engaged in
this process are constantly developing new experiences or
modifying existing cnes to better fit particular requirements.

- Exceilent samples of experiences designed for all kinds of
learning problems may be found in the Appendix.

Freedom from Fears )

Most pt'{ls are reluctant to express our thinking and
) feelings, fearing we shall be thought stupid, silly, square,
cowardly, incompetent and generally unatiractive. Therefore,

- we are often afraid to speak out, dance, paint, sing or read

+ aloud, try something new, approach people or even love.

' As the.objective of experiential learning is to free pegple
from needless fears that arc self-imposed or inspired by others
and, by so doing. liberate the power to create, to think, to learn,
and feel good about life. the teacher must show great sensitivity
in working with paryicipants.

+  The instructions applicable to most experiential leaming
situations are as follows: the participant is encouraged to be as

. truth fuland honest as possible; he is urged not to be too modest

abost his good qualities and i$told 1t*s OK to mention things
about himself he perceives not to be good: and he is aiso --
/ cautioried not to exaggerate his good qualities or his
deficiencies, common mistakes that many make.
§ The instructions for groups generally follow these lines:
first, really hsten to others and try not to interrupt.. Interruption

L
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is identified as asign thatone 1sn "tinterested in the other person.
Paying attention makes the speaker feel good. Interrypting
makes the speaker feel bad, thus discouraging sharing ‘on his
part. People respond both to gaod feelings and bad. When
fetlings are bad, an insurmountable communications wall is
thrown up: when feelings are good. people re grateful and
friendship is possible. T .

Also. feel free to tell others what you like about them by .
praising their good qualties. People so treated will want to
respond inapositive way, cooperate, work harder share more. .
and equally lmportgm. to look for good gualities in others.
Being negative is justas casy. but the result of this is to create an :
adversary who is defensive, suspicious and closed to
constructivé collaboration on any level.

Finally . be honest when praising, saying only that which is
sincerely felt. An insincere compliment. no matter how
attractive. can arouse suspicion on the part of e recipient. He
will think he is being softened up for some exploitive purpose.
For some people, particularly those with a poor sense of
self-esteem, any compliment may be viewed with suspicion. .
For these individuals, it might be necessary to explain why one \
admires a certain characteristic. (Example: **I think you are a
sensitive person because you made a point of asking Mary to
join us whén yoli noticed she was holding back.™)

Whatever the approach, the experience should
demonstrate that a sense of self-esteem 18 a fundamental .
requirement of human life. In a world of increasing '
interdépendence. the degrée to which we are succossful in .
fortifying self-esteem 1s the degree to which we attain that
which 1s worth having

~
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VALUES CLAR!FICATION ‘
4 No one has yet devised a tfoolproof system to evaluate
decision making. but considerable thought hifs been given toa
tuhmque for improving the pm«.c\\ The tuhmque is called ;;
“*salues Llanhmtmn * - /

. Essentially . valuts clanfication 15" an approach to .

/;J communicating which enables the personexpressing himself'to
do so in a marfRr which will mostfionestly reflecthow he feels .
The, greatest benefitof values clanficatron is that it enables an

" individual to understand himaelf better while improving his
communications }uth others.
For the teucher cafeemed about npcmnu meaningful
_dsenues ntﬁ nunication with gstudmts. familiarity with the
basic values clarification process can provide the additional
benefit of impreying communication in many other e e
arcas including: teacher/teacher. teacherfadmimistrator,
teacher/parent. and teacher/community .

p While there are some variations i the way i which values
clarification can be described, it is essentially a three-phase
process with tw o™ mgify ing steps in each phase.” The phases are
choosing, prizing and acting. .

" Inthe choosing phase, values clarification I\d&.&.()n‘lph\htd -
by exanuning whether a decibion s made freely and aflter
. thoughttul consideration of alternatives.
2 In the prizing phase. values claritication discloses if the
c}{niéc iswherished and one which the decision maker would be
wilfing to affirm publicly . L
In the acting phase, values «.ldnhcatmn reveals 1f the

“%
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decisjon maher actually does any thing with his choice — and if
he 1s sure he would"do it agamn. :
Values clanfication’s accomplished thmuuh application

of simple questions and stfategies regarding these phases —

. questions whose purpose, ts to make certain that a feeling |

expressed is truly reflective of an agitude held.

While values clarification works best on a one-to-one
basis. it 1s°possible to use clafifying responses with more than
ofe person at a time. The kinds of expressions that. reflect
attitudes, aspirations, interests, purposes, cony ictipns., worries
and opinions are those fof, which the process is most effective.
Key phmscsgxqmrmu clarification are those whick include
terms such asim for I'm agamnst. @ believe, I think \ prefer 1
hate, 1 ;m ¢, and so forth. .

In using the technique. 1t's essential that no statements be
made which could cause embarrassment or anger for the
respondent An attitude of acceptance is very important in
dealing with values expressed by others,  nif the ideas are at
odds with one’s own feelings, Once agan, sensitivity to the
internal and external factors affecting behavtor is critieal to the
stieeess of the process whose goal should always be tic

: recnt'orcemcm of self-esteem. In this sense. there are no

O

“right’ or “wrong' answers in response to clarifying
qumtmns ic appropriate answer will be found by the.
respondent himself. Thie values clanfication process will serve
ondy to stimulate self-examination i a gentle way.

Questions used as clanfiers should be brief and simple.
It 18 also important to avord a barrage of questions, as this
could lead to a feeling of interrogation. Remember, too, that
the responses are not oo important to the person asking the

clarity g questions, they are of real value only to the respondent.
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What follows 1s not ujx be taken literally as the only way ;

values clanfication can be accomplished . But by applying these
kinds of clarifying questions to the steps of the process,

a fuller comprehension ok selt with concomitant gain in «
self-appreeiation,can result, ]

i’_:hoosing .

Choosing Freel) . The degree to'which one’s decisions are
independently made 18 often retlective of the value placed on
such decisions by those who make them. Nonetheless, because
of pressures to conform, or tor other reasons, we often make .
“decisionsawhich are less our own than we think. Consequently, o
it's important to use values clanfication techniques to examine
decrstons more closely . Typieal of the clarifying questions
applied to this values step are:
H/lu'/'c' did vou ger that ideit? .. How long have vou felt
cthatway? .. Are vou the ondy one m vour group who feels this
wan? . What doesyour fanuly think of this? ... Are you getting :
help fromamvene?  Doyouwneed more help? ... Can | help?

o What wouldd people sav if xou didn"t do what vou sav youd'll
dao? . How muach nme wondd voudevote tothis? . Does your
chowce have anvtlung to do witle approval by others”?

Choosing Thoughtfully and from Alternatives. While it
is impossible to eliminate "gut’” reactions from decision ]
making tand. indeed. there i some validity to “gut™ teehngs),
1w generally true that the most viable decisions are those
arrived at ma reflective way that also considers alternatives.
Clariticrs i this arca mmght iclude '

Heav e vou thought about thesy ery much’ . How did vou
think thes thyowelt? . e vou savene it (intepreting the
statements) .o Are xou mnphang that tdisior ing the statenment

e that he nust correctaty? L Would xonplease define xour
terms to be s Lunder stand them?” W hat assumptions have
vou made o rcachimy this decsion” . Heay e vou considerad




-
alternatives > . What are thev? .. What would be the
consequences of the alterncin ey Have vou ranked the
alter mmw» i ordgr of sigifteand el W//:a/t would be the
¢'ﬂe¢m sour chowe onthe wiwrnatives . For whom are you
doing this? .. Did vou tulk 0 anyvone ul}f/ ut vour choice?
What have ulhws said aboui sour decgseon” L Wiy s Ilm d
vood chowe? ... Where wil? ;1 /wul_,r‘/

Vi

Prizing 4
!

Gherishing, FTtmg dood abouta deciston is as important
ds teghing good about any other usbcct ot human gndeavor.
\\r/'hi’lc there are times we mahke hesitant decistons we later feel
/cimt'idcm about, it more otien true that dectsions rclucta‘htl)»
“made become problemutic. Clarifiers that can reveal how we
/feel about decisions could include: ’
‘ Are vou glad vou feel #us way” .. How long have you
/ wanted us? o Why is iy decision good? o W hat purpose
doesttserve”  Winisimomporanttoyou?  Should evervone
dothisvour way ? . I sometlung vowreally prize? o Inwhat
way would life be different without this? v

Affirming. Standimg up for one’s beliet is a Western

philosophical concept that goes back at least to the tme
of the Magna Charta. Yet. the pressure for conformity in
contemporary society 1s sach that the individual who espouses
Aty preal views does o at personal rish. While atis relatnvely
sumple o be counted with the magorty, 1t is equally mmportant
that encouragement be given to bemg counted when a divergent
view iy held In the deasion-meRing process, particdlarly as it
applies o young people, the matter of attirmation s of ciitical
importance Clantyimg questions that can be used in this values
step could indlude

¢ brovou selling o rell someone che /Iun Vit /u/
Would vemt Be willing 1o w'n G PCRTON SUPPOTHIG Yol View !
e vour savong that xou Beleve trepeatimy the idead”
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Should people who believe as you do speak out? ... Do other
people know how vou feel ubout this? ... Are you willing to
stand up and bounted for this’

Acting .

Acting Upon Choices. Acting upon choices is, in some
measure, another form of affirmation. The principal difference
here is that the individual is confronted with the possibility of
taking steps, either singly or with others, which puts his beliets
onthe lineinan active, rather than philogophically limited way.
Some typical clarifiers; . ’

I hear what vou are for: now, whascan vou do aboutit? ...

. Are you willing to commit personal rc_’mﬁ'r( estothis? .. Would
vou join an organization committed to this purpose? ... What
have vou already done for this purpose? . What more could
voudo? ... Aréxou letting others know what vou are doing? . .
What if, they disugree with vour decision? ... Where will this
lead you? ... How far are _wnf willing to go? .. What are the
consequences of what you do? ... How has vour decision
alreads uffected your life” . How will itaffect itin the future?

Repeating. Repeating can be a useful values step in the
decision-making process in two ways revealed through
clarification: it erther contirms the vahdity of a decision or it
suggests that the deciston, though fully considered. affirmed
/ and\actcd upon, proved, upon experience, to be invalid. The

bropyde **You have made your bed: now youmustlie uponit™
hasind place here. One of the purposes ot living is to test the
worth ofvalues and concepts previously deseloped. Inthe final

. analysis. the living experience 1s tundamental to learning and

growth and 15 a process that continues throughout hite: To be
»able to say. U1 was wrong about that'” should prove as
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meaningful to the individual as to be able to assert the
correctness of a decision previously made. Some clarifiers:
How long have voufelt this way? .. Whathave you donein
support of your chowe? ... How often do youdo it? ... Do sou
3 plan todo itmore? ... What are your plans for downg more? ...
Do oty to interest others i vour chowe? . Do youtry to .
imolve others inwhatvoudo’ ... Has it beenworth the time and
expense? .. What other things could you do that would serve
o the same purpose”’ ... How long will you continue to do this? .
What did you notdo because of what you did? . Was italright
Snotto have done those things? ... How did vou decide what had
priority’ ... Did what sou do cause problems? ... What were
the problems and how did vouresol e them? . Would youdou

all agan” .
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Clarifying Clarifying
" Raths. Harmun and Simon, who have contributed much to
current thinking about vatues clanfication, makg this important
= obsenvation: -
Clarifying 1» an honest attempt to help a student look at
- his life and to encourage him to think about it in an
' utmo:phcre' in which positive acceptance exists. Students  «
will probubly not enter into the perplexing process of
clarifying valu& for themselves if they perceive that the:
teacher does not respect their viewpoint, If trust is not
communicated, the student may well play the game,
pretending to clanfy and think and choose and prize but
being unaftected by the Luhan"e as by a tiresome
morality lecture.
As mlp(mdm as knowing what dant\m" is. is knowing
what ttis ror Most sigmficantly | clarifying is not therapy and
‘ should not be used on persons with serious emotionat protlems.
~ While some aspects of the process resemble certain
nsychological technigues or sensitivity training. clarifying
should not be regarded or emiployed in this way . However, as
with psychological or psy chiatric methodology | 1t should mot be
used by persons who are themselses emotionatly “at sea.”
Clarifyimg also isn’t a one-shotsort of thing. Indeed. one
shouldn™t expect a vers meamingful response to it on first
evposure To be meaningful, clanfying must be applied
conssstenthy over an extended period of time. A clue o s
success can be tound m s use by the student in his deafings with
athers (which will probably happen before he is ready to use it ,
on his teacher) . .
Claritying isn’t an interview activity nor should it be done
m a formal, structured way . Most importantls o 1t should
never become o vehicle for moralizing, indoctrinating, or
dogmatizing - An educator with strong views relating to his

. . -
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personal life dotisions will have an opportumity to reveal (and
“examne) those views when he and the student have reached a
level of trust and sharing in which the student sechs out those
opinions. The teacher’s opiions will"be best respected if
conveyed in this fashion — even though the student may stk ™
choose to feel differently on certam points,
Another thing clarifying s nor d;:\agncd o dois to replace
a teacher’s other educational functions. What clarifying does is
to create a climate of accepiance wherein both educator and
student have a chance to understand each other better as people
— along with some of the internal and external shaping
pressures — so that the business of learning can proceed
unencumbered by emotonal misunderstanding or insensitivity .
When such conditions prevail, the importance of the,
individual as an individual becomes more apparent. For the
young person faced with all the problems of **growingup™ inan
increasingly indifterentw orld. the degree to which this worth is
self-perceived 1s the degree to which he is equipped to make

life-positise decisions for himsetf.
4

*
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Go valuing
values

In much the same way as an educator must understand the
personal internal and external pressures that shape the way he
deals with things or responds to people. he must also apply,
values clarification technigues to his own thinking before he can
guide others in their usc. . .

This is not to say that he must nd himself of all emotional
content in the way he responds to studentgor others; on the
contrary4 emotional content is what makes his response human
and therefore, understandable. What self-imposed values
clarification can do for the teacher is better equip him to
understand w/iv he tends to respond in certain ways by
eliminating the possibility of inconsistencies in thought that
otherwise plague communication, especially on the one-to-one
level.. So conditioned, the teacher is better equipped to ask
appropriate ddnf)mg questions in a manner that neither
projects his bias nor loads the guestioniraway which obviates a
truly clarifyingresponse.

The Gap Trap

While no one would deny the necessity for good
communication to enhance interpersonal ‘gﬁareuanon and,
ultimately, self-esteem, the fact remans tlru a major block
toward accomplishing this end is that our bociety maintains
some strong differences about what funddainental values should

»  be. These differences most often are identified along
generational lines, with the more traditional views being
fiercely defended by parents and other older people (including

™ teachers) who often dismiss "' new ' views as the fuzzy thinking
of incxperienced youth.
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Indealing withone another, the sides in this phiﬁ).sophica!
tug-of-war ottcn diplay dogmatism or resort to_“killer
statements’” (put-downs) rather than face the"ﬁsﬂuns of the
moment. In frustration xge adversaries cite *"generation L’dp
as the insurmountable ob\tacle in their failure to upderstand one
another, _ '

Because they are unwilling to see the gap as’one of
communication. rather than generation, the chasm grows in
areas where significant value dichotomies occur. Among them:  *
X" says that personal satisfactipn comes mainly from &
achievement after substantial investyents of cnergy: ©'Y' " says ‘ .
personal satisfaction is found in expgrience and one should )
alwaysbe willing totry something.. "X\ says that the future is
the important time zone of life, and all wedo should be oriented
tosome goal ahead: Y™ says now is life’ important time zone
and preoccupation with the future is foolish. "X says man
should be aggressive and willig to fight for what he wants;
Yy ;a} sa passive attitude 1s best and that everything conies
alongin itsownmoment, X" says form is important and that ¢
saciety functions best when everyone knows what to expect
of others: Y says content is important and it doesn’t
matter how or what you do as long as you don’t hurt
anyone. And so forth.

What X" and "Y' fail © pugetve is that they are both
right .., which is why it is imperative that cach one become
aware of the shaping pressures of life dnd the need for values
clarification in making the hinds of decision that will enhance
selt-utec.m and obviate destructne bghm tors, such as drug

,mistse and generation gap cop-out., -

Sensitized throuh awareness of the pregsures that
shape behavior and foruficd with the hnowledge of values
clarification and what it can do.-the educator can still falter if
he devalues the feelings of others through the superimposition
of his own,

Though this has been stated before. it cannot be repeated ‘

b o vigorously becduse 1Us an extremely easy trap to fall into,
o 54 s
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particularly for teachers who are, by conditioning and
inclination, mparters of knowledge. Ego considerations are
lso part of this picture: the teacher role demands the kind of
person who enjoy s being stage center and anaging others, and -
this is at~odds with values clarification le\ademhip,\vhicb«é”
requires the exefcise of prodigious self-restraint. Coa
There are some other rules of the road the teacher should |
Sully understand about the clarifying process. To begin with,
the chances for success in applying the principles are better
when others are also aware of them. After all. it’s not a secret
thing.-a form of intellectual entrapment which only authority
figures can use. Then too, responses are more likely to be
genuing when everyone can function according to the same .
rules Equally important, it should be clear thatone has the right ~ ~
nof to participate if one chooses, and. there should neverbe any
sense of censure or dnxzxppfc)\';}l associated \\:rr this.
Faultlessly treading the line between ovefreaction and
underreaction s a challenge few people could meet. The
response appropriate to one youngster's expression of feeling
could be all wrong for another, and even the most sensitive
y cducators will be unable to reach certain students some of the
time and other students at any time. The important thing i8 totry
to be consistentin the way inwhich one deals with others so that
even if the response proves insufficient, the sincerity of the |
effort is evident.

Respect '
Respect tor teachers 18 a centuries-old 1dea. For western
man, the Judeo/Chnstian hernitage fortities the coneept thﬁmgh
both Old and New Testaments  In castern philosophies, the
teacher is revered among men. Almostevery culture, including
the most primitive, assigns the teacher an exdlted role in it
society . .
A newerconeept holds that students. too. warrant respect
Thisideats notres olutionary . itis anataral conclusion that has
« evolved in societies where the total population is edueated to




0 .

think for itself and assume more independent responsibility for’
personal action. ° .

While much lip-service is given to the new concept,
traditiona] pattems of thinking which maintain stnngem |
authority toles for teachers vis-a-vis students are still very much
with us. Teachers s0' oriented see their principal purpose as

. being transmitters of cognitive material under conditions in

<t~ which behavioral performance may mean as much as academic

¢ .achievement. In such a milieu, respect for teachers is assumed.
Whateverrespect is given students tends to reflect the degree to
which students accefl( traditional subservient roles’,

The necessity for genuine mutual respect has become -
dramatically apparent in recent years partly in response to
growing concern about such subjects as drug misuse and the
frequent inability of teachers, parerts, and the community to
reach young people on this and other issues.

Partly in response to this concern; an increasing amount of
“attention. has been focused on affective modes of teaching —
which, in turn, lends impetus to the nced for developing
experiential learning and values clarification as part of the |
detision-making process. ~

But dealing with teelmes isanexercise n futility if respect
is only a one-way street. Today's young person has a high
awareness level of what is or is not genuine in dealing with
authority figures. While he does not reject authority out of hand,
he no longer mindlessly accedes to 1. The current attitugle

. . seems to be: **You have no right to try to superimpose your

- views on me ... but I'm willing to listen to what they are it you

will histen to me.™" )

‘ For many teachers, working with students in terms of
values elarification willmean a whole new way of doing things.

The kind of educator who feels it’s important for students to

constder the feelimgs of those who shaped the Declaration of

. Independence in 1776 is more hikely to make the event

understandable than the teacher who simply recites thc fact of
. ¥
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the occurrénce - Jtis essential for students and educators alike to

cxtrapolau. from this to contemporary issues — i cliiding
drugs. Fedmszs Jbehind an issue-are importaint for today's
yqung.

One othet. significant change in teaching style for those
who employ experiential leaming and valués clarification -~
technigues is thatteachers will be obliged to do ¢ lot less talking
and a lot more listening. One doesn't simply walk into a room
and say, *OK. today we're going to do values clarification,””

Learning needs will sull be much as they have been, except

that educators will have to be better attuned to values
statements which provide npportunmes to get closef to where t
feelmvs are. .

. Respect, tréely given, isa form of love., And like love, it
doesn’t bloom unrequited.

3 .
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Onc of the ironies of hlc is that we are willing to comnut
\d\t\-wqurc.cs to dealing with problems after the fact but arg
unwilling to investmuch in problem prevention. This has Been
and continues to be. the main thrust of the druy dilemma,

One reason for this may be our great passien for
technology and activ mu that lend themselves to the
mathematics of the smnstm..m '\ shide rules we like to reassure
ourselves thatallis well by lmkmg at pereentages, rather than
people. > @ '

Because whatis proposed here is a plan for the long haul —

. and. moreover, one whose influence cannot be limited to the
drugseene —aty mH beimpossible to calibrate its efficacy inany
+ ot the usual \m\s Self-esteem 1s 4 qualitative, not quanm.nrvc
aspect of hife. -
, The only way an which numbers can be applied.to the

5 ©conceptis in the sense that its best chanet tor success would
. oceur ifmany would conunit themséhyes o its prineiples, Stitl,
it only one of the teachers a young person encounters could usé
the principles to mstill a sense of self-worth in & child who might
not otherwise achieve this, the infliience o that ene weacher
u)uld spell the difference between alite lost o self-destructive
hdm\ 1or andone with a positive orientation.
IS in the nature of things that we resist change. when the
. change mplies that we haven'tdone our best, Butif wecan give
up the wdea that sertous drug misuse s a singular problem and
aceept mstead the thought that it is s\mMmmtlc of something
mute profound. some fundame m.xl dehéte,m\ then the need

+

. fora tundamental change i the \\..n e dml with vouth
hecomas obvious, K
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- . The drug alterfative comeept ashs much of educators 4n )
that it requires awillingness waceept change both inattudinal .
* Tand prmufuml wayvs. Hopetully. (\.,mpgr\ won't view this as
dondemnation of what they e Qone hetore As stated in the
hggmnmg of this books our collective tailure to deal properly
with the drpg problem bespeaksno lack of good will. it only
underscores ¢ lack of tools to do the job 3
1 But the tools are now available to those who wish to
employ them— prov wled there is understanding of the linkage -
between tnrm,mu pressures, risk ml\m«_"dnd deciston making
et @ mlf"’wnus to employ the self-esteem building
pfinciples bmnnu on these factors
~ttakes courageand determuiation t deal with oneselfand ‘
others accordimg to the preeepts of these pages.
Scli-esteemis the name of the game. The message s “Be
\\hat you want: love what you are.”” - "

-
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. . EXPERIENTIAL LEARNING EXERCISES

The stx sample Yexpertences ™ which follow are indicatis e
. of the scope and variety of methods which can be used with
groups and mdividuals to open communication with others,
enhance self-discovery . and strengthen self-gstebm. The first
threc are suitable tor any age group. The last three are designed
for people beyond the clementary !cgw\l

PAFulToxt Provided by ERIC




Fun

3
Fun is asimple cxervise designed for groups of any age but
also usable for individuals. Clusters of 6 to 10 people (up to 30
total per group) can participate. The objective is to put
participants at case. let them get to know cach other better.

~ sharpen their sense of indiv iduality , and encourage tHem to teel

ERIC

Aruitoxt provided by Eic:

goud about themselves. .

Taking the word FUN and begmnimg with the first letter,
F. to stand for Favorde Activin, each person is ashed: " What
is your favonte activity "

In one sentence . cach person deseribes his favorite activ ity
to others in his group

“Using the second letter, U to stand tor Undertaking
Underway . describe some” project yvou are currently working
on."”’

Each person brictly explams

U \ing the third letter. N tostand tor Neee, tell the group
samething nice wbout yourselt.”™

After all participants have been through the exercise, the
feaderashs cach one todescribe., inasingle word, how he teels
Following this, the leader shares his teeiings with the group.
The consequence of these activities is that participants are able
to assockite faces (names) with feelings: people are more at
casesand members of the group develop asense of warmth for
one another

62
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. 'Association
. A technique sometimes tand often ufconciousy ) used to
idenuty people s that 6t association. Common examples are:
strongasabull  dumbascnon  pretty asarose .oshe's
€ tomato ... that one’s a dog.™ and so on.
The object of this exercise s to utihze assoctational

3

thought as an aid to thinking and increasing awareness of the
stimuli tow hich one reacts 1is also a gaod technigue o reveal
bras stemnung trom mternal and external pressure conditioning.
The exercise works best i a group where the participants have
some mtormat®h about one another. Up to 13 patrs can
participate Each participantneeds asheetof paper and a penctt,

The mstructions are as tollows: '

“Using only one or two words for your reply . and leasmg
a few lines of space abter cach answer. please respond to the
tollowing question,

It your partnet were o Hower! what flow er would he be?

1 vour partner were anautomobile. whatmodel would he
be’

“Hovour partner were a color

I sow partner were an ammal

I your pariner were o song

And o torth,

Followmg the conctusion o a hist ot such e, the
participants aie ashed to explam why they selected the chorees
they made. ¢ An 7 Edon'thnow ™ s an acceptable answer it the
feason is unclear)

Dealme sOth abstiactons s a valuable exercse tor those
conceried with yalues danticaton, Onc ot the thmgsatreveals
is the necassity for precision m choosing the soords we use to
commuantatte with one another Mthough the I nglishianguage
is ik s satialions atis also subjedt o mlxlmcjptct.llmn. JdS
AYOHC Toread o cottinuniatic with abstract tenms s «.|lm!\ to
discover,

Q ' (R
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Bragging

The objective of this activity is to have indiv tduals look at
themselves and identify skills, accomphishments and qualities
they feel good about; see the same attributes 1 others; and feel
comfortable about sharing these feelings with others even
though our society condemns expressjons of self-esteem
(bragging). - \

A group (20 to 30 persons) is divided into ¢lusters of 3105
people, with any number of clusters functoning at one time.

. Panicipants are given a few moments to determine the order
of bragging and to think over what they want to say,
then each person gets a minute to tel! the others how and
why he's so special. After all have had a tumn. participants can
question one another about what they sad.

The c_*:_'c,rcisc tends to be fun. 1t s also boisterous at times.

In group discussion following the activity, a number of
interesting guestions bearing on selt-esteem can be examined.
Among them: What 18 society 's attitude about bragging? ...
Why are we always expected tobe humble” .. Does the sharing
of positive yualities help develop positive attitudes” .. What s

- worth bragging about” ... Are positive facts really boasts?

T
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Five-Minute Person

. This experience 1s a splendid icebreaker for a group of
unacquainted people (up to 20 number).
Participants afe paired with partners they don’t knol\' and
e instructed to ““tell one another whoS ouare.”* Each personis
given five minutes to describe himselt betore the roles are
reversed. “'Listeners” are encouraged to ash questions to bepter
understand the descriptions. o
Afterapproximately 10 minutes. the group i reassembled
and each person has a minute 30 describe his partner © the
wthers. o
Following the mdividual descriptions, the acl{wily 1y
discussed for 1ts value, These are some of the themes that canbe
explgred at this ime How does one describe oneself? How do
you hnow “who you are”? How do we listen to others? How,
does the acquaintance process work i reality?
A number of variations of this exercise are possible in
which persona) attutudes &in be revealed through examination
of spectfic topies. such as drugssex. or what-have-you. The
point of these exercies iv as much reflective listening as itis
self-revelation. Since the partner must report to the groupon the
feelings of the other person. it s necessary that calh person
Iisten to the other with special care, putting nide personal
teelings on the issue athand  This 1s.0f particular value to
the idividual being introduced to values clarification
technques. Internal and external shaping pressures also come :
into play here,

PAFulToxt Provided by ERIC




Ten Loves

The objective of this expertence 1s 1o encourage a sense of
. self-discovery. This 1s a sophisticated exereise best suited for ]
older students and adults. Because of the self-directed nature of
Ten Loves, the number of possible participants 1s limitless.
Supplies required are a sheet of paper and a pencil,
Participants are instructed to draw sevenvertical cobamns., with
the first column whing up approxmateiy one third of the page
‘ and the remaining s1x being equal inwidth. The columns are to
be labeled as shown below:

@

_ - v , ST g o - -
> 3 . (N ] SPO | SFom A LS Years
Xelnagtes Risk Done A ar \* ad o

|
. = , 3
In the lett-hagd column, the participant hists the 10 things
he mast enjoys doing. These can range trom purely physical to

~ o

.

relatively passive activities, It he feels some risk taking 18
imvolved inany ot the activitres, he putsan "R nexttont In the
third celumn he notes when he Last participated o the actiny, .
and 12 <he tourth column, whether it cost over $5 Next, he
indicates whether the activity imvolves a spectal person (SP).
athers (O), him alone (4, or some combination of the above., In
the column labeled “*Mom & Dad." the participant should
make a notation for those activities which erther or both parents
have done And in the final column he should midicate whether
he did the activity five years ago.

Upon completion of the chart, the instructor should
encourage discussion and personal reflection by asking the

participants what they have discorered about themselves and
what this mught mean regarding self-image




The Most .

This activity is best surted tor groups that have been
functioning together long enough tor some reasonable sense of Y
one another to have developed. The value in the exgreise is to
require pereeption of posttine traits m the participants. tltisalso

possible to assign these tratls o oneselt ) -
: T (A wordofcaution this exerdise is nota papularity contest

and no “seores”™ should be kept The completedaper should

be seen only by the person who fills itouty 7

< Faach person ts given a printed sheet of paper that has 11

stateTiEngs and the tollow ing direcuons, “Fillin the blanks with
A N ,

namey of peoplcunthe room now Youmay tse your own nime

it vou choose 7" The statements arer
The person Lhnens best el e -
The person P least afraid of s . L
The fricadliest person iy ..
The warmest person s
The most energetic person s : ;
Fhe mont independent person s .
The most matir e Person s ;
The petson mont mirerested i others s
The fannest person s
The meost tnderstaniding person i
The person Tt most as
Participants ate also given an opportunity toadd any other

statements they wish on the Tower halt o the page.

Atter the eaercise is completed. the leadercancallonates
purticipants o mndicate ther choces Lor certaim categories He
el abso ash them why they selected the person they named - A

“vood tedhimigue s to ask for ditferent™ names tor the, same
categorny on fo shitt categonies to obtai addional names., |
(Howes ot otal tundos i s not advisable lestansone be hurt— 7~
by e endduded tomall histsy One ot the nn;'\nn.ml.xrc.:\ o
< discunsion & the madesion o exclusion of the participants” own

.

nate 1h the statements B ncoutagaient should be given to
posttive recogmition of selt as hemg moie constiuctine than
. seft-etiacement y

i
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SELECTED READINGS

-In recent years, a number of intéresting books have been
published which relate to concepts discussed in these pages.
“The list below 1s a hmited selection of books recommended by
indiy iduals on the, Ady 18ory ‘Committee for this volume.

A Strategy for Teaching Values Pleasantyte, NY: Guidance
Associdtes, n.d.
Brown. George Human Teachng for Human Learning: }\171

Introdug non o Confluent Educations New York: Viking Press,
1971. = ‘

EY

¥ (" '
Dodder and Dodder. Decision-Muking. Boston: Beacon Press,

19%8. -

Edwards, G. Readlung Out. The Prevention of Drug Abuse
through Increased Human Interacnon” ~New York: Holt,
Rinchart & Winston, 1973,

Fantint, Manoand Weinstein, Gerald Making Urban S("Imulx
Work New York: Hott, Rinchart, & Winston, 1968.

Fracnkel. Jack R.. Helping Students Think and Value,
Englewood Cliffs. N.J 7 Prentice-Hall, 1973,

Freed. Alhvsn M T AL for Kids. 1971, Availablé from Alvyn
M. Freed, 391 Munroe St.. Sacramento. CA 95825, '
Glasser. Wiltham. Schools | tthout Failure New York:
Harper & Row. 1969,

Gordon, Thomas. Parent Lffectiveness Training: The
“No-lose' Program for Ransing Responsible Cluddren. New
York: Peter H. Widen. ne., 1970,

Harrs. Thomas I'mO.K. . You're'Q K - A Praciical Guide to
Transactional Analvsis New York: Harper & Row .- 1969,

Holt, John. What Dol Do Monday? New York. E.P. Dutton &
Co, 1970,

James, Muriel and Jongeward. Dorothy . Born to Wn. .

Reading. MA. Addison-Wesley Publishing Co.. 1971,

,
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Ledernun, Janct  tneer and the Rockine Charre: Gestalt
Avwareness with Chuldren Ssew Yorks MeGraw-Hill, 1969,

Lyon, Harold C. 1. carnmng to Feel - Fecling o Learn
C ulumbm OH; Charles E. Merrill Pubhishing Co.. 1971,

Ptaitter. J W, and Jenes. JLE. Hamdbook of Struc Imw/

’ Eperiences for Human Relations Training, n d. Vols. -3,
Available trom Univeraty Associatés Press. P.O Boy 615. |
lowa City. 1A, 35240.

Puaget, Jean. Saence of Education and the Psvchology of the
Cluld. ~ew York: Viking Press, 1971,

Rdth'\ Loujs etal. Faliees and Teac Tng  Working with Values
m the € lmwmm Columbus. OH; Charles E. Merrill
Publishing Co . " 1966.

Repo. Saw. F'lus Book iy Abowt Schools. New York: Vintage:
. Press, 1971, R

Rogers, Carl I reedom 1o Learn. Columbus. OH: Charles E.
Merrill Pubhishing Co.. 1969,

Rucker. W. Ray ctal Human Values in Fducanon. Dubugue,
IA. Kendall-Hunt Publishing Co.. 1969.

Simon. Sudney B.o Howe, Leland Wi and Kirschenbaum,
Howard Valies Claificanen,: A Handbook of Practical
Stratezies for Teachers and Studenss New York: Han
Publishing Co.. 1972,

Zuckermun, DW and Horn, R.E The Guide to Simnlation
Games for Lducation and lunmnu n.d Avatlable from

Information Resources., Ine.. 1675 Massachusetts Ave.,
Cumbridge, MAL 02138,
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DRUG/ALCOHOL
INFORMATION SOURCES

The following agencies are recommended as goud sources for
current information on drug and alcohol misuse. A yariety of
pubhished materials gre available through them (many without
cost), and they can also recommend drug nususe matertals
available elsewhere.

N ational Clearing Howse for Vcohol Information P.O.
Box 2343, Rockville, Mary land 20832,

National Clearme House tor Drug Tnformanon. PO,
Bov 1908, Rochvitle, Maryiand 20850,

National Coordmating Council on Drug FEducation 1526
" Eighteenth Street, N W L Washington. D C. 20036, }

i~ .
Special Action Office for Drug Abuse Prevention.
Executive Otfice of the Preswdent, Washington, D.C -
20506,
+
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