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Two research projects with closely related aims are briefly de-
scribed. The projécts have been called “Social development and

training in the comprehensive school” and “Student democracy — -
. co-planning at different educational levels”. "One overall, purp

“can be said to have been to increase our possibilities of e\aluatmg
diffcrent attempts to promote the school’s goals in social straining

(by adding to our basic knowledge, by improving our measure-

inents, and by studying certain effects of educational influence).
The work has been earried out at the Malmd School of Educatien
and has been described successively in about eighty reports and
pubhcahons (which are listed at the cnd of the'present paper with'

N

abstracts or annofations}).’ - ’

n

3 % ’

People wapting. to defénd our new school against the criticism
sometimes made that the students do not acquire the same Jevel
of knowledge as before often pointi out that a comparison that-
only takes, jnto consideration the learning of facts and basic
training in’skills in unfair. Our ambitions for the new school |
in Sweden aye higher: we wish to promote a more all-round
development&ﬁf the personahty and a more "adequate social
development .

But if this. is out attitude, -it. becomnes lmportant to follow
what the school actually does - to achieve these new “plus
values”. Does the school succeed in promoting a more qdequate

e ) K

a

The -studies referged to 1:\ the present survey rcporL have been ‘niade
possible through the financial support of the Swedish Board of .Education
and the Bank of Sweden Tercentenary Fund.

i
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social.develo‘pment? Does it provide an ali-round t;aining for
cooperative participation in a democratic society? Does it help
the students, to increase their ability to evaluate information
critically and to resjst non-objective influences? Does it lay

down a sufficiently good. found'mon for solidarity in a world -

Society? v . N

The questions df this type are many, but the numbeg df clear
answers is not impressive. The faéf that goals of the kinds Te~
ferred to here are formulated in our curricula is obviously no
guarantee that they’ will be achieved. We constantly need to

Jevaluate the, activities of the school in these respetts, and we
,coﬁstantly need to seek new and better methods of reaching

these objectives. . " . '

Many people feel that_we have very inadequate knowledge
of these matters and all too few instruments for evaluating the
school's actiyities, in thes¢ fields, It is comparatively easy to
consthnct devnces for the testing of knowledge and elementary
skills, and it is then also relatively easy to cheek~whether or

not we achieve certain goals in knowledge ‘and ‘elementary

skills. It is considerably more difficult to find out’to what ex-.

tent we succeed or fail in reaching our objectives in the social
and personal sector. But the fact that ft is difficult must

paturally not prevent us from trying. On the contrary, it be-

comes even more important to learn more and to improve our
instruments in these areas. z
Bt was thoughts such as these that, durmg the latter half of
the sixties, led to our taking the mmatlve ‘to two research
projects concerning the{problems of social’ development -and
social lr:ﬁnmg The project-we first started was given the name,
“Social development and training in the comprehensive schpol”.
As can be seen from the;g‘htle this project aspired to work with

a very wide content areggbut was on the other hand limited to '

the comprehensive school level, The project we started a little,
later was called, “Student democracy — co-planning at dif-
ferent educational levels”. While this second project was mote
restricted in its content. it covered .a mote varied range
of age levels: it has worked with the comprehensive 'school, the
upper secondary school, ahj some post-secondary tramn&
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Objectives and work areas in the project
“Social development and training” . .

v

What then have been the more concrete aims of the two pro-«
jects? Some of the main aims of the project “Social develop-
ment aiid training” can be stated briefly in three points:

‘"To construct. revise and try out measuring methods, which in-

crease our ability to map the sdcial de\elopment of the
students and which could be used in ev nlu.ltm{, attempts to
encourage this 1evelopmcnt (“gaal area'a”); *
chart, partly with the help of thes& methods, some features
inpthe develppment of the students agd to study certain rela-
Jfions between these variables and pgersomality characteristics
{(“goal area b”); '
to explore selectively different possibilities of usmﬂ educa-
tional influence to proniote development in desired drec~>"
tions (“goal area c”), v
_ . \ g
Thefield of social development and social training in schools
is obviously not only ,extensive. butfalso va{,uel) defined and
weé were forced from the start to limit the field and concentrate
our actlvmes on a selection of specific aspects. These ought to be
stch that Both could be considered esseritial and ‘also would
represent dlffex‘,gm types of problem. After preparatory analyses
we chose three such aspects or “variable domains”, namely:

e

( ‘variable dom.un (} . w
(ability to make mdependent decmons re- .
“non-objective” attempts to influence: “variakle

.

t1) "co«)pemtlon
(2} “resistance”
sistance to

t3) “world citizen respon.sxbllzty (understandm of and a
f‘éelmg of responsibility for developments in’other countries,
reduced inclination to disparage unthinkingly anything foreign
olc; “variable domain W), . - 3 A

If we combine the three general areas (a. b. c) described

. ahove with the three chosen variable domains (C. R. W). we

get a problem table with nine assignments for research and

development work: ) R
o
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¢ Variable Field: ; a b L€
Instruments|Development|[nfluence
&
.& (Cooperation) ........... . C-a C-b C-c
R (Resistance) ................ R-a R-b R-c
WV tWorld citizen responsibility) W.a W.b W-c
. %
L - N “ *
s . : i,
Objectives and work areas in'thé projent
_“Student democracy”, , ' 3 /

o~ v

How then is the project on student democracy lmked th the
project on social development? Which. have been he main
aims of the student d@mocracy project? The answer §0 the first
question can perhaps be formulated most simply by saying
that We have singled out one specific aspect of the social train-
ing field, namely training in democratic cooperation, for 1ep-
arate study. This aspect is related to the variable ‘domains C
and R of the first project, but it attracted particular attentign
in bplh the Swedfsh and. the international school debate durigg
the latter half of the sixties and thus seemed to be ap appip-
-priate target for a more detailed attack in a “daughter project”.
1t has often been pom!ed out that one of°the reasons for disciplinary
problems in schools can be shortcomings in the school’s fonns of work,
not least the fact that our students are not given sufﬁc:ent'opportumty
to feel that«they ‘are parhcnpatmg in decision-making and planning. Thus

just one motive from mndcdhe school world can help emphasize that it
is important for the school ¢4 offer the students a measure of co- planmng

he long run, howeve‘ the students’ adjustmel}t to the school is |

less infgortant than their preparahon for the world outside the school.
One of the more important :objecfives of the school must be to train the
}&ludcnts as far as possible to function in a democratic society — respons-
ibly, independently, and thh a wnllmgnes to codperate. Many people
think that the school negleqts this.aspect 6T education far too much and

of acquiring through dlrect frammg
These problems areinatm'ally not new, but’ they attracted particular
attention at the end of the.sixties because of cértain extraneous circum-

» M ~ N ot
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stances. The Swédish teachers' strikes, which suddenfy hurled the students
into situations th{t made great demands on their ability to plan and as-
sume responsibility, showed both that the students could sometimes act
with surprising ma\{xrity and — naturally — that many felt at a loss and
found it difficult to, take any initiative. Many observers qfelt that these
episodes uncovered a\potential reserve of ability, of which we had made ”
little use. Another external factor is also worth mentioning. The student
unrest in universities M different parts of the world has naturally had
varying and complex cail\ses. A common featire of many of the incidents
seemed to be, however, thi}t the students felt excluded from the established
process of decision.makihg, with no possibility of effectively participat-
ing in planning. Y

At this time there v«és a certain amount of agreement that both school
and . post-school educatibn must seck new forms of work, ngmg the indi-
vidual student more oppGrtumty for co- ptannmg (whether one then wanted
to call this a hitherto unmet demand for jusfice or a neglected aspect of
training). But there was ‘nevertheless a great deal of uncertainty as to
what the best forms for such activities were. Too little was known about
what actually happered atidifferent educational levels in Sweden, about
how different experiments were experienced by those participating, and
about the”best ways to proceed in the future. Thus there was an obvious
need to increase our knowledge by means of mapping studies and analyses

A few of the main aims of the project could be expressed in

the following way: L ~

To study some characteristic 'patterns“hé)f interaction, aftitudes
and opinions related to the existing forms of student parti-
cipation at various levels ' education;

to study relations between such attitudes’and opinions on the
one hand and certam background and individual variables
on the other; N :

to invgstigate how the introduction of new procedures for co-
planning fungtions and how it is e(penenced {the process of

innovatiof):

Since the project aimed at studying these problems on such
dif\ferent educational levels, it became natural for the wWork of

the project to-be divided into three sectiops related, to levels.”

One part dealt with school democracy in the first six years of
the comprehensive school (Section-I). The second took up cor-
résponding questions in grades 7—9 of "the comprehensive

school and in the upper secondary $chool {Section ). Finally .

. o
;
. , ~

-,
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‘. the third part studied problems concerning student democracy

on the post- secondar)‘ level, with particular emphasis on

' teacher training (Section ITI). Starting from three major aims

and three educational levels, we may say that we have worked,
also in this second project, with nine specific problem areas.

Division of work and reporting .

The three variable domains in the ’project “Socgal development
and training” and the three sections for different school levels -
"in the project “Student democracy™ have led to a division of %
these two large projects intd six sub-projects. One research’
assistant has Deen assigned to" each of these six, special
areas and made responsible for. th‘e work, as shown in Box 1.

. ¢
L . S ‘s
-

<
% IS . 1
-~

Bor I. Division of work withih the two projects., -
'

] ©

Work sector .

ReSearch staff

The project ! . i
“Social development and lrmhmg

Sector C: Cooperation Barbro Lundquist
Sector R: Resistance « _ Elisabeth Jernryd .
Sector W: World \?itizcn responsibility Eva Alll_lgren/ficrckct Yebio

*The project “Student democracy” L -

Sector [: Primary and junior school Magnhild Wetterstrom .

Sector [I: Secondary and upper sec-. Brigitte Valind - N
ondary . . Lars Valind | . v o[

PekKa Idman °

'

- Sector II1: Post-secondary training

Others partic’ipating"included Lena-Pia L?ndholm
. Lénnart Wiechel
- . : and 6thers

. , ¢
* Project director Ake Bjerstedt
i
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"~ number of l€ssons wnth‘"roup \york were recorded on video-

" “and testd'ata” .and varlous mvestlgatlons usmg this technique . ) .

" were examined, it wastnoted that independence and ability té

_ The work of the projects has resulted in three types of pro- v N ’ «

duct: measurm" mstruments, certain teachmg material and L s ‘

finally research repQrts giving accoun¥s of résults. The projects

have reported the results successively 411 the different series of

the \Lllmo dep.nrtmem, in a total of about eighty reports and -

publlcatlons Two major book sumnmaries have been prepared

{B_]erstedt 1974 a, 1974 b). At the end of this paper a list of

reports and pllbllCdthnS is given (arranged in alphabetical ordgr

according to authors}, including rlj)stmcts or brief annotalions., <

After this rather genheral survey of the aims and‘methods of ¥

the projects, %et.'me take up a few more concrete examples of . N

what the projects have done and of the results they have pro- - LN

duced. A'natural starting-point is then the first-mentioned sec- ¢ VS0

tor of the work in the project “Social development and train- §-

m"”, the one concerned with the “proBlems of\cooperatjon. - a K
o, -, . ¥ '

~
.

Cooperation . |

~ When studying behaviors relevant to cooperation, \\e found it 'y
essentml to construct and test various methods of conducting ud

systematic classroomn observatlon and interaction analysis. A { -
& -
3

tape. The recorded material was then sub_]ecled to various <
forms of analysis. An observation schedulé, intended to provide
information about various behaviors related to cooperation and
independence in group work situations, was drawn up. The
techmque used is described in more detail in a report by Lind-
Mrelm '\md Lundqulst,(197‘1 b) in the series “Te stkonstruktion . . .

have been teported in two. ot%er reportg by the same twa writers *"

(1971 a, 1972). : v o
" It sheuld be pbssible to use this type ofiobservatlon schedlen 2

both in research work and in some trainin@contexts fe.g. when 57‘

focussing student teachers’ obsegvations of relevant . group-

dynamlc behaviors i In classroom observation). | - - ... - % .
. When the relahonshlps between different itypes oft l)eha[:lor )

0

cooperate co-variate positively with each other. Thus the two
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should not — as is sometjmes the ‘case — e regatded as oppo- . »
sites. If a student is to function well in a cooperation situation,
it is often necessary for him to display both mdependence and
an ability to cooperate. — When comparisons were made with
other data, it was noticed that students with little verb.ll ability
in many cases showg@ndencies fowards uncertainty, indiffer-

‘ence or aggressiveness in group work..Group work does not

iinmediately suif all types of students. The te'bt§er must hke
this fact into consideration in varijous ways . .

To ‘what extent is it possible to’ study behavioral tendencies
relevant to c00perauon in some way other thar b means, of
diréct observations of be,pavkor n cooﬁeratlon snu ions? _Tq’
what extent can special tests be used?’ Attempts to- answer.these .
questions havé been made in a serles of test studies, Wthhl\n:\

clude attempts to measurd “cooperation readingss” and “aggres- -

sn’eness The instruments that have been constructeq shesild

be seen pr mdrrl? as research aids in group-studies, as ‘a help
td efforts to improve our knowledge of\ the - spre-

requisites for cooperation, - , H -

The sttudies within the ,cooperqhon sector that, have been
mentloned so far have been cbncerned with the first‘goal drea:,
the construcndn ofnneasunng instruments. Other mvestlgatlons
have “dealt wnth the other two goal areas. “Teachers with a spe-
cial interest in methods for training, cooperation have been .
interviewed about the adv:mtages angl disadvantages of differ-
ent methods of this" type. With the help of, this background
mforngatlon, quegtionnaires were constructed for students in
different age gvoups*about their‘e‘tperiﬁnce of. and attiiudes to
Qiflj'ent ways ﬂ{ arranging group work at schoot (Lllje,gren,,
197:&, In other@ udies special techmques for training coopera- o~

. tion were, tested - L . "'*

-

- Group work" and dramatic- activities are examples of educa-
tional methods th?t are potenfially valuable as aids in training- 7
cooperatmn The opmlons expressed by teaciférs and students
conflrm ihexr, possxbllmes but also show that the methods can -

.

.
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ryd, (1970, 1972, 1973 a). "

. ’ 11

fied and adJusted for specnflc goals and specific student

¢ qualities. -~

Qne example of such specific adaptallon is Lennart Wiechel’s

specnal study of sex-role percephon as a barrier to cpoperation .

(Wiechel, 1972 a, b). It hay long been possible to show that a
séx-rale barmer exists between boys and girls. This barrieris
exp_ressed Jdn various, ways, s, such as avoiding the choice of some-
one from the opposite sex-in group situations and having
stergotyped ideas about what characterizes a male and female
sex role. A number‘of measuring instruments hive been devel-
oped wnthm the px;o;ect to measure sex-role e¢xperience and

"assess cooperahon readiness between the sex groups, and in
addition two types of program f;thflgencmg the students have'

been designed and tested. One em is built up around dis-

" cussion and information based on texts and pictures, the other
makes use oF rolfe-playing techmques As examples of the re-.
- sults, it can be mentioned that the progx’ams had an effect in
* the desired dlrechon, -the -groups Rosed 4o the mfluence
changed in that they showed more ‘cooperation readineSs and

a greater. tendency to oppose slereotyped traditional roles. —
Thus this type of specified program of influence has func-
tioned well. o . . .

-~ . ) . 4
B sistance
= N\

P
>
&

On the international level a gréat deal of research has been

*y done on influence vig propaganda etc., but in mo,v,t:cases it has

been based 6n adulits., Therefo;'e, when we fll‘St/;)Ok up the

questlon of the students’ resistance-to non- objective mt’luence '

their ability to be independent and sOundly crmcal one of ofir

mobt important tasks was to construct megsuring instriiments
* that were sultable for Swedish §/Ch001 -children. Many different

lypes of tests were lrled o;xt the students were placed in Situa-
tions where they had tg choose between different types of in-
fqrmahon they were e$posed fo one-sided mfluence 'and their

reactions wete siudied and so on. The tests are ¢lescribed in.-

more- detail and evalﬂate‘d in various reporls})y Ehsabeth Jern-
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’ The different instruments have béen used in various types -

i of- correlation studies and in studies of age development and

’ sex dlfferences The pattern of the results is rather complex, |,
and hére it is only possible to give a few isolated examples.”:

The ability of the students to evaluate information critically o “
- C is not related partlcularly strongly to their personilities. Whl(‘h‘ .
s might give us mere'lsed possibilities of. mfluencm{,]thls ability’

educationally. At the same timé, however, we have found in

% .. - the project that the actual development of the students” evalua-

. _tive ability (ability to- evaluate information critically) does not
increase markedly” between the ages of 19 and 16. 'This un-
v -, doubtedly gives a relatively discouraging plcture of the ablllty
- of the ,present teachm" to respo%d to the intentions of the cum-.

. culum. - ) .

- A greater number of special trammg £xercises are peeded,’

. ' The teachgrs feel that there is a lack of educationaliaids for.

this: A preliminary protogyp or study material has been de-
» - signed within the project (c#two reports by Gunilla Svensson;

\ - 1972 a, B). The -materjal is primarily, suited for students in
' . " "rades 7—9 of the comprehensnve school and has been dé-
. ~ ) signed as an are'l of work in the sub_]ects Swedish and Civics.
' . Its major aims are to add to the students’ knowledge of propa-

"+ ganda and advertizing and to provide information ‘about and

training in different means of protecting oneself in pressure
situations. Since the mapping studies clearly reveal that the
“school needs matetial of this type, it is important that more
such,material be developed . . . .

M r s . -~
: v ! r
. ' World citizen responsibility

‘After introductory ‘ahalyses of concepts and specification of
goals, the construction and testing of measurement instr'uments_ '

L. "have naturally been important tasks in this area too. An exten-
sive test battery has heen constructed by Bereket Yebio (1970 a, “\

-b) and has later been supplemented by Eva Alnfgren (1973).
, ) The battery includes tests on att%udes towards foreign natlons ' .
LI - and ethnic groups, together with ingtruments focussed on “ideas
about international relations and cooperation. . -

-

=, : ocerd .

- 4
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5 The tests have been dsed among other thmgs for mapping
' how the students develop with increasing age and for various
studies of behavioral relationships. This work can be regarded
as studies of “student prerequisites”: a study is made of the b .
ideas that exist and to which the teacher must relate. But the ~
mapping work can naturally also to some extent be seen as.an ’?5;':
+ evaluation of current educational activities. ~ . - ‘ s
We find (Yebio, 1972} in the older students a greater general ‘
diness to make social contact; but unfortunately we see at ; ‘
-the same time more negative ideas and‘stereotypes, particularly B
concerning certain minority groups and immigrants. The schcol -
\‘\has obviously not succeeded sufficiently in preventing the S
T prejudices that exist in society from influencing the students.’ !
Nor does a general raising of the level of knowledgeMappear
to offer an infallible cure. The boys knew on an average most- .y
+ about international condfhons, while the girls showed on an
. average more positive attitudes towards foreign people and ) \
international relations.  * - .
> The-attitude of teachers and students towards a more “inter- &
’ nationalized teaching” is obvxousl: of great 1mportance for im- ¥
proving the prospects of achieving a desirable development. ’
Some studies of student attitudes and teacher opinions have-
been reported (Hallgren et al., 1972; Wedberg, 1972). Both
: ) teachers and students'show considerable interest in the field, T >
’ but the teachers have pointed.out the lack of suitable material
~ and some deficiencies in teacher training and in-service training #
as obstacles to adequate internationalized teaching. Important
‘ steps that can be taken towards improving the situation should
' then be to show in special-inventories and. presentations the
teaching.aids that are available at present and to develop and &
-test new teaching aids. The projeét has attempted to make some
contributions in both directions.
Thus an inventory of study materials that are of potential
interest for education for world citizen responsibility has P
been compi[ed[/ and published in book fotm (Christoffersson,
" Gustafssofi & Jesperson, 1972). Particular emphasis has been
- - placed -on children’s-and -adolescents’ books, which can often
" be an important gateway when it comes to mcreasmg student'

“
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motivation and influencing their attitudes and their ability to
feel empathy. ) - -
Furthermore,-two preliminary teaching packages have been
compiled. One is intended for grades 3—6 an{ deals with
human rights, made coricrete by reference to the situation of
the gipsies. The students are here given the opportunity of
experiencing emotionally what it can be like to belong to a

discriminated minority (Almgren et al., 1972). — The othef, ?Ew

set of material is intended for grades 7—9 and Jtakes up the
problems, of the underdeveloped countries. Here strlkmg film
material is used (a version of LOlllS Maﬂe s film “Calcutta” that
)\as béen reedited‘and cut dOWn, partly on the basis of teacher
apinions) to provide a starting’ pomt that will capture the atten-
tion of,the students (Almgren, Erostegren etal, 1973],

A 1ast phase of the work has included testing some material
in school contexts under conditions such that we at the same
tlme obtain some more general information about measures
and effects (Almgren & Gustafsson, 1973). As a certain balance
to the pessimism that the mcreasmgly negative attitudes men-
tioned earlier might perhaps;glve rise to, the results of.our
program tests give rea3on for optimism. A carefully defined
edueational iAfluence of the type that ‘our material on human
rights represents achleves namely clear positive effects. It is

.worth notmg that the material. hds a somewhat greater effect_

in classes wi “immlgrant children than in classes without
‘immigrant children, A’ combination of personal experience and

suifable teaching seems' valuable. We can also establish that
. earlier teaching on international questions and the teacher’s

own interest for teaching in this field are of impbrtance for the
" development of positive and tolerant student attitudes.

General comment to the project “Social devel(tpment”

»

’I‘he mapping studies of the project have in-several respects
given a discouraging picture of the “normal” development
__during ‘the years in the comprehenswe school. We do not find,
for example, anyfstrong increase ip the students’ evaluative
ability (ahlhtm evaluate mformat;[:n critically) #n the higher

-

-
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with specified educahonal mfluen“e giveé us reason for opti-
'mism. Systematic measures pay and give results in the desired
direction. A further development of such»measurés is therefore

- recommended. ’
¢

~—
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Student democracy: Studies in g J des 1—6

~
'\(.,~( Il

Part of ghe problein that arlses When going overfo a more’
democratic decision-making process in a school mjght be illu-
strated in the following \éay heads—, teachers+ —, students+ ¢
(cf. Wetterstrom, 1972 a). This rough formula is mtended to
£ express seme conceivable chaﬁges in the decision area. The.
stydents get more to say, the heads less. The teachers occupy
a middle-position: they are expected to take over part of the
"head’s decision-making powgr but a‘;‘ the same time to share-
their present decision area Wwith the students. A democratization
need not necessarily be experienced in that way. On the other
hand it is not unnatural lf»people react to the problem in such’
. a way that the’ groups thaf ‘have to accept a “minus™ in their
" decision area tend to see it as a question of prestige rather
than as a question c}f\adequate student training. In this way
questions involving school .democracy often get complicated
‘ from a socxal-psychologlcal‘pomt of view.
|
|
|
|
|
|
|
|
|
|
|

~

This is revealed in various ways in the different mapping

. studies of the project, in which heads, supervisory teachers, ,

three different teacher groups, student teachers and students

have been asked to express their opinions on the distribution
\3f influence in the school — how they find the situation today

$ and what wishes_they have with' regard to the distribution of
fluence: in the-future (see references by M. Wetterstrom).

.{ll the groups studied are in principle agreed that the students

should be given a certain measure of increased influence. Both

the headmasters and the teachers consider, however, that this

should be done at the expense not of their awn category’s
influence, but at the expense of the other group. On the student

o

14

in sex-role pergeption=>—

SR o]




16 - : .

¢

'side we again find protection .of the special interests of their

own catggory: In the lower grades thesstudents consider that
all the grades should be equally represented in the executive
committee of the Students’ Council, but as the'students get
older their inclination to let the younger students partlclpate
diminishes. N

The conclusion to be drawn from the'se difficulties must be i

that rather strong measures are needed if the intentions of the
curriculum are to be realized. Such strong measures weretaken

"for a time at Eira School in Stockholm, which-has been studied
_within the project, and .the project's data also suggest that

here one really succeeded in bringing about a considerably
more even distribution of influence between the different cate-
gories. It can at the same time be noted that the Eira students
only gave a very small increase in influence as being the ideal,
which suggects that a “saturation.point” exists.

For grades 1—6 the closest and most natural opportumtles
for democratic training lie within the framework of the class.
One section of the questions used dealt with the actual influence

in a number of concrete- classroom situations. It emerges that -
teachers to a great extent make the decisions themselves in.

these situations and ‘thus give the students comparatlvely 11ttle
trammg in co-influence. /

When the three different teacher groups were compared,
the teachers at Eira School were found to be those that gave

their students most influence in these concrete situations, fol-.
lowed by the teachers from the experimental and: demonstra-

tion_school and last by the more “general” teacher group Despite
these expected differences between the groups in e Eegree of
student influence (which are in agreement with the teéachers’

assumed positions on a “progressiveness continuum”), a de- -
finite pattern has emerged, so that certain situations are more .

teacher-controlled in all the groups. We receive a similar
grouping of situations when the students are questioned. There

is redson to believe that this kmd of grouping of situations is’
_suitable for use as a,basis in a 'successive training strategy, for

) f‘v

gradually extending the students’ ability to make. relevant '\

) .
decisions Znemselves. “
” v : A




Is it realistic to believe — this quéstion forms ‘a natural link
to the next sector of the project — that cooperatlon bodies in
the Iu{,her grades ‘can function well, unless the younger stu-
dents are glven a more conscnously desig

Student democtacy: Studies in grades 7—9 and
upper sécondary school .
In grades 7—9 of the comprehensive school and the upper
secondary school the studies have heen both of a general map-
ping natureand a following up of innovations. ) .
Bngltte Valind- (1972) has reporfed a mapping study of the
act;ymes and influence of the stud¢nts and student representa-
tives in three of the school’s cooperation bodies, namely the
Students’ Council, the subject conference, and the cooperation
comymittee. In several oj the studies, it emerged that the stiudents
considered that they 1ece1ved° msufflment information about
and from the vVarious cooperation bodies and secondly, that

they often showed only a faint ihterest in voluntarily parti-
cipating and working in -these bbdie's In fact the most
elementary prerequisite for co-influence was often lacking:
knowledge of the bodlesé%n which the students were repre-
"sented.

Among the reasons given by the students for their lack of
interest in working voluntarily i.n'the cooperdtion bodies, the
prime one is not that the work takes time and energy but that
their influence on important decisions is far too limited. One
way of motivating the students.to more active work in the
cooperation bodies should then be to give them more influence

-

over the matters that are discussed. ,-

In addition’to the mapping studies of the normal present-day
situation in the schools, the project has also had the oppor-
tunity of making a series+of studies of experimentdtion with
extended forms of student influefice. The first of these was an
explorative evaluation of the first year of experimental activity

9 ' '
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at Killings School in Malmo (B: Valind, 1971). The experi-
mentation involved among other things widening the stipulated
cooperalion bodies so that.they had more”student.representa-
ives, and also The constr*ion of new cooperation bodies. We
found that innovations o this kind could produce positive
side-effects. While the teachers on the wli(ble considered that

conditions af the school had become neither better nor worse, .
.2 large number of the students thought not only 'that the school

had improved from a democratic point of view, but also that
the general atmosphere was more pleasant. -

In order to make it possible to study, certain other effecty

ore stringently, an attitude schedule was constructed for'g
*measuring . the attitudes towards democracy in “both school"
* and society. In a study conducted by Lars Valind (1972Db), '

three groups of upper secondary school students were investi-
gated with the help of this instrument: one group which was
involved in- experimentation with extended student influence;
a second group, which in addition ®eceived some teaching
about democracy in the form of,a study c1rcle and fmally a
third group, which took part in r&nther the e\perlmentatlop nor
" the special teaching on democracy. The experimentation
proved to have a positive effect on students’ attitudes towards
democracy in school and - society (secondary school: ‘longer
course}, while the special teachmg on democracy did not have
any noticeable additional effect. '

. The results suggest in general that one should not expect

dramatic effects from a short period of experimentation, using
only modest extension of ‘the student influence. The positive
¢ffects on what the students felt about the generai school cli-
mate and on the attitudes towards democracy in certain groups
should be noted, however. At the same time there is reason to
keep in mind the three wishes made by the students in the
mhppmg studies with regard to all the bodies studied: they
wanted, more information, more complete student representa--
tion (mcludmg the lower ‘grades of ‘the comprehenslve school)

and the right to make decisions in at least some matters.

*
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Student democracy: Studies in the teacher b

training sect’or

Democracy in teacher tramln" can natumlly be regarded from
a general demgcratic point of view. lee other students. the
student teache "should have the rlght to assert a certain
amount of mfluence on their training situation. But for the
project it has been mort lmportant to see the question from the ‘
training point of view. It is not unreasonablg to assiime that
the experience of democratic forms of work that the student
teachers have during their g;ammg wdll serve as’ an e\ample
and influence their attitudes towards various forms of coopera- -
tion in their future work. Questlon,s which then become of great
importance are: Does the teacht training demons(iratéxl rea-
sonable level of student dembcracy? Does the training create
in the new ggnerahon of teachers understanding and enthusiasm
for the school’s democratic objectives? RN

An extensive questionnaire study of ' teachers and student

“teachers at Schools of Education throughout Sweden was

carried out in 1969 (Idmdh, 19714, b). It.showed among other
things that the.close relations f%nctloned well but that the
student teachers’ felt that their opportunities for influencing
conditions and decisions Were unsatisfactogy. It emerged that
9‘b0th tc'ai"fhers and student teachers lacked “knowledge” of the .
School of Educhtion’s e'(lstm,:, committees and councils. but
that tl;gy would llke to have a cooperation body with detision-
making sstatus. ~=*1t should be added that the project later
repeated the questionnaires for the purpose of control and the'
results then gave a very similar picture of opinions.

Ina special study of student teachers, both attiiudes towards
school demdcr.lcy and a number of other attitude and’ perso-
ahty characteristics were studied (Idman, 19721)) The atti-
tudes towards school’ democracy proved often to-co-variate
with the other characteristics in_a particular way. Those
showing a restrictive attitide towrardg questions concerning,
school democracy, often have, for example, a more rigid-
authommudn attitude to ‘the bringing up of chlldren, a stricter,
more pun;shmg attitude in disciplinary questlons, and higher

- . »
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? values on'do : a?ism tests -than others who h§~ve an attltude
." @ . More posnne 40 scheol democracy The fact that attitudes
* towards.school democracy"are in this way .integrated in a wider
, complgx of dttitudes and “behavioral tendencies can in its turn
* mean thdt they are"nol‘ea%y to influence.
In additioh to the ma;ppmg studies and the correlational
studles "the project’s Schoolaof Educanon sector also contains a
~ series of dafa concerm: Fnew experlmentatlon In 1969 the
project parthlpa,ted in.a analy51s of statements sent by the
Schools of . Educatt,on to~ the National Board of Education,
¢ including congrete suggestlons 4’ to experimentation with new*
‘md extended ferms, of- cooperatlon —&epartmental experi-
‘ments were stixrted locally the same year and these were then

f@llowedh up and have_resulted in a long- termtarrang{:ment :

thh a Departmental Board (Idman, 1970 b). A - ‘

. * Not, until the sprmg- texrm of 1972 did more general experl-
ments with ‘new forms of* cooperahon start at the Swedish
Schools of Education.. fore\the e\iperlments started, a local

“sample (lf‘student teaeheg tcachers and other staff were asked
to answer questionnairgs and this was then repeated later
when the expeririients had been under way' a while. The meet-
ings of the«President’s Bdard and the educational commitiees
were recorded on tape and then’ analyzed. In addition, minutes
¢ taken af the meetings of"these committees during the experl-

mental perlod and earlier were compared. Several of the results
are posmve and the- systemr has becéme more impartial. 'On
the” othér hand the training aspect is still not satlsfactory

N individidal stgdem teachers are engagcd far “too little in the

demo\c‘fg‘uc process (Idm;m 1972a).

..o

Tdman wrote thus
thq thcmselves have over thcu‘ own training and without
trainfng in ‘democrahc» orms of work”; the prospective teachers
N do not .appear ‘to hay een glven the best. preparation for
chieving the ggals tha the curnm!la for the schools have laid

Zown for the develop nt of school democracy*. » The e\'peri-
mentation that ha’s bee startg_m'yfer Is a step in the right dslrec-

tion but is far too moﬁé&t Contxhued ‘general experimentation

in"con ectlon w1th fils first queshonnanre /studles, Pekka,
D,l‘saixsfled with" the amount of influence
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\\;ith better specification of géiils, more radical changes =;md a

‘program based on these for successive: wuation would seem

to be a few of the natural and important measwres that need
to be taken. i

¥

!f _

_»m@*'
General comment to the. pro;ect “Student democracy”

Ip general, internal educajional democracy has made progress
during the last ten years and several of the results from the
various experimental activilies are positive However, the

’ defncnenCles are still in many respects v ry obvnous Considermg

its various experiences, it-seems natural for tiie project to out-
line and recommend a series of follow-up tasks, for emmple’

o The goals for co-influence arrangements need to be debated
and specified for different educational levels. 2

© On the primary and junior levels experiments should‘he,car-
ried out wilh systematic, step-by-step training programs,
partly by means of such “situation sequences” that have
resulted from the work of the project.

© The powers of the cooperation bodies S%)uld be extended,

in order to give the students concérned mdre motivattor for
participation. Larger groups of stq,dénts should be given
direct experience.of decision-making responsibility

© The system of communi/cahon should in connection with
‘thlS be improved consnderably Regular schooi hours, should
be used far information contacts (e.g. for contacts bet\veen
the students and their representatives in various coopera-
tion bodies). ) 7

© Techniques for cooperation and for information should be
given more emphasis in ‘the trammg programs for teachers
and other school personngl. r

© © Alongside with e more general ‘efforts, more radical

experiments should be initiated at individual, specially inte-

" rested schools. These should include experiments with spe-

cial training technigqiles, e.g. decision training in the form of

acted sitiations. It is particularly important that the school’s

experiments with co-influence are not permitted to stop: at
' .

’
-
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’ _ training. m the form of mstltuhonahzed cooperahon for
/ small groups of students only.
\o Successnve evaluation of the extended-" activities should take
place and the results be used’in the training of teachers and
v school leaders. . }
’ , e 1 L .

Final comments * - . ° " .

. This type of very: brief survey obviously has its limitations .
. _ and makes it lm})OSSlble to penetrate Issues i in detail. I hope,
however, that I Kave sqézceeded in giving-a more general.picture
of the types of problem: we have been dealing with in the two ~
= projects -and in providing a few examples of the results.
‘ Those interested in the workdshould consult our more detailed
L ' survey pul)hcanons or the orlgmal reports. These are presmte‘d
’ below with brief annotations or abstracts.
* . We ourselves think that the problems of social development
. and training are important, and we hope that our sponsors at
the National Board of Education wxll‘not be- content ,simply
i to see our reports on thexr book-shelves. A great deal of fol:
lowing-up is called for. -~ . : ; .
On the whole, we thmk that our studiss have p:oiiuced a
mixture of positive and negahve experiences. Among the nega-
< tive ones is the Jfact that in our opinion the schgol has not
really succeeded in trau;mg the children in equality. The stered-
. typed sex role ideas and tﬁ'e far too frequent negative attitudes
towards foreign groups are e\amples of this. Hence, we plan
to continue. our research in these two fields under the tentative ..
* project, title, “"he development of equality aihtudes”, and we
L, would welcome contacts with and points of view _from feHow .’
researchers aiid other readers who have ideas on sp‘ecml issues " .
‘or special \teclmiqqes' for :}tta!cking the problems within these |
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. Alibgren, E. et al. Ett unlervisiingsmaterial om de miinskliga riittiﬂﬂeterna,
8 gs g

med exemplifiering frin zigenarnas situation. /Teaching materidl on

hum;ﬁ ,rights, with examples taken from the siluation of the gipsi,es/ -

Pedagoglska hjalpmedel, 1972. — The report presents: a prelmnnnr_\,
version of a teaching package that can be used in teaching that aims”
at p[gducmg a more mlernntronal" attitude,.in order to create greattr

'un'ffuggmndmg for» and tolerance towards grpsres and other “foreign?”

mmor‘ﬁv groups. The mtroduct;on takes up the United Nations’ Qdec-
laration of human rights. The materr(l package has been de\elopea
prrma.rl_'yl for grades 3 6, but somg ‘parts of it could also be usc/d for
othér grades. It contains .suggeshons for lessons with pomts fo@scus-
sion related to fwo filmstrips and 3 children's book, empnth\ exercises
npd suggestions for -music lessonst with an “international content. (Cf.
e\perrmental evaluation in Almgren & ‘Gustafsson, 1978).

Almgren E. Atbmiita mrl(lsmedborgnrmstailmng \"égra kompletterande

-

«

testdata. [Measuring “world citizen responsrbrhty‘ Some supplementary’
test dqta./ Testkonstruktion och testdata, No. 18, 1973. — The present
report is part of a series rn which nttempis are made to measure and
. .study “world citizen responsibility”. The main test battery has been
presented in Yebro, 1970 b; factor analys’es have been deseribed in
Yebio, 1970 a; and an application of the instruinents in a study on age
development has been reported in’ Ycbio, 1972. - ‘The pkesent report.
gives an nccount of the tests that” have been revised to function as
evaluation instruments in teaching experime In addition, refest ’data
ynre presented fﬁh tWQ studies (one ln\olﬁ about 170 studenls in
grades 3 an(l 5, the other about 230 studénts in grades 7 and 9). Most
of the tests prove'to have a satisfactory degree of relmbrhtv as group
lesfs in the grades involved.

Almg en, E. et al I‘orsknmg kring social fostran. /Research on social

t/gmmg/ Reprint series {Malmé School of Educatio! ) 49, 1974, —/
A discussion of the project’s work op “world cmzen responsrbrlrty
with some teacher points of view included.

;\lrugren. E.. Frostegren, E., Hellstrom, L., Herner, S., Rodhe, S. Calcutta

-

s ¢, — asiatisk storstad: Lérarhandledning, arbetsmaterial och faktabaky

grund till Louis Malle’s dokumentiirfilm €alcutta. /Calcuttd — Asian
city: Teacher’s handbook, -tasks and exercises, and factual background
to Louis Malle’s documentary film, “Chlcutta”./ sPedagogiska hjdlp-
medel, 1973. — This report presents a preliminary version of study

.
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. . Ty 'ma.terial“ intended’ fo supplemept Louis’ Malle'sv film, “Calciitta”,
. . * Various problems connected with-underdeveloped countries are taken °*
up. “The material is suitable.-for use both in grades 7—9- of the
] ‘ corfiprehensive school and in ‘the uppet secopdary school (gymnasium).
It consists of three parts: a teacher's handbook with suggestions as to
e ¢ , ‘to p]a;l the basic course and a sup'plementarg _course}. stygent
: *  material with tasks for grou work; and a “booklet of fagts”, (&ntaining
“ . o Selected.texts from the film and related background informx}li'on.
R o s Almgren, ‘E &, ustafsson, E. Fo‘stmq till viirldsmedborgaransvar: U/tviir-«
e S dering av ett undervisningsforsok om “de minskliga lriittigheterna méd .
. - " °" éxemplifiering*fran zigenarnas situation™ /Trajning 'in’ “world cifizen
: r_egpon\sibility”: Evaluation of an expepiinental teaching program on
. . ?a‘hiugan rights with examples takensfrorh the sjtuation of the gipsies”7
‘ ) j . N Pedugogisk-psylologiska pr blem, No. 227,19 3. — A study has been -
. | ' . & ¢ carried -duf ampng studerfts §n grades 3 and 8 in Maimd in order to
! . .o _ investigate the ec‘ls of tedehing material on “human rights  with
’ s .. . < ygxamples taken from the sitoation of the gipsies”. comprehensive
test hattery has “Been given, to abgut 800 'sgudenls in g&erimen al and -
~ . . ‘contrpl groups. Apalysis of variance ‘has been used to investiﬁ/te th
s signiiictin‘ée of ‘'the fac'tors: ififluence of teaching ?naterial. contact with
+ imniigrants,, grade, sex, social class of hbme district, previpus teaching -
o = about and the/téach’er;s interest in"jntefnational idsies. Some examples }'
: _ from the rcéults‘: (1) The teaching naterial has had a positive effect ®
. on the students’ attiffides towards gipsies,and other éthnic groups ahd .
: L. interna?jon‘al ,Felations. (2) Contact - between , Swedish children and -
’ immigrant children has some positive effects on the development of
. W the students’ guiﬁdey and appears to counteract the negative devel(:p-
. . ment which otherwise uccurs betwzen grades'3 and 5. {3) The teaching
' a0 .matgriél has had somewhat more éffect in classes with than in,classes ,
. .. without*immigrant children. (4) Teaching about jinternationsl issues’.
+ “priot to the experimental teaching has béen of inportance for the L
/’ * o, . de\;elopmeni of positive student‘attitudes towards other elhnic°grpups
-, - and jntérrational relations. (5 There is}\[wsitive relgz,onship between’
-the interest of.the téacher for teaching about international issues and
_ the degree of the students’ tglerance towards ‘ofher ethnic groups and’
) )'/ . . world citizen responsibility” * e T oo - k
2 {0t Almgren, E. & Gustafsson, E., World ci_ti’zeh..responsilﬂlity: 'Assessment i
techifiques, developmentsl studies, material construction, and vexperj» W
. .mental teaching. Educational and Psychological. Interactions, No. 48,
’ & 1974, — A survey in English of the projeet’s research gud development
. "activities within sector W (“World ci’tizen{e{syopsibility‘ N B
“Almhed, B. & Raikkénen, P. Forsoksverksamhet mgd nya former for g~
arbéte mellan studerande, litafe och &vrig, personal'vigl,,liimrutg]ild-‘
ningsanstalter: Samanstillping av remigs-svar till SO. /New forms for

<ooperation between Stukdents?-_teach'ers.and other personnel gt Swed'iqln
RN N . " a
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teacher training institutes: A survey of statements to the National Board
of Eddcation./ Pedagogtsk-psykolog:ska p}oblem, No. 91, 1969. — In
connection with the work bemg done within the teacher trmmng sector
of ilie Siudcm denmlociacy” projeci, the Malmd Smoo& of Educalivn
Agreed to carry out a certain number of investigations. As a preliminary
step, a brief survey is presented of statements from teacher training

* institutes to the National Board of Education, coficerning (1} the current
situation in the schools with retzard to cooperation between different

groups and (2) various proposals for increased cooperahon .
N Bjerstedt, A. (Ed) Socialt samspel: En konferensrapport. /Social inter-
achon A conference report./ Pedagogtsk-psykologlsLa problem, No. 94,
1969.'— In October 1969 a conference under the title “Social inter-
action” was held at the Malmé “School of Educatnons Department of
Educational and Psychologncal Research. main participants were
members of a special commxttee on*cooperation in schools from the
v Y . National Board of Educahon, ‘members of the: Malmd Center for
A *  "Educ2Wonal Development and members of two research projects at
.- the M!Imo School of Education (“Social development and trammg
4 ) “Student dc'nocmcy\"‘) The main purpose ofthe conference was
to present and dlSCUSa some current research and development work
s Trelated to the theme: cooperation' in schogls. The report contains the
. o- main contributions- made atythe coﬁfere:‘x\and some glimpses from
the discussions. s : s .
Bjerstedt, A. Cooperation, independence, mental aginify Some aspects of
o preparedness for' the future »s an educational objective. Educational
’ and Psuchnlogtcal Interactions, No. 36, 1971. — Most people agree hat
schaols should do more to equip students for the futflre than simply
v present them with a given mass of knowledge For example, the students
should be trained to cooperate producnvely, to adopt their own sfand-
«' points with critical mdependence and to develop a mental agility that
will enable them to meet new problems creatively. Relatively little is
known of how" these goals can best be realized, and our 'bppor!umhes

minimal. Some research projects in Malmd touch dpon this problem
area, and brief progress nofes on some of these are presented, including
“Social development and traininﬁ” and “Student democracy”.

Bjerstedt, A. Fyra- daspekter av social utveckling osch irdning. /Four
aspécts of social development and training./ (“Pedagogisk orientering
ouh. debatt™ No. 45.) Malmé: Lﬁmr»ﬂgskolan, 1973. (a) — This book,
gives a ‘brief survey i Swedxsh on the recent Malmd researcn on socml
development and training. s

Bjerstedt, ‘A. Social development ngd student democracy: ‘Notes on two
research projects. Educational and Psychological Interactions, No. 39/

1973. (b) — This report presents an English-language survey of the |

iwo projects “Socml devey ment and ftraining” and “Student democ-

ERIC.© = 4 v U7
L 08027

for objectively measuring how far these. objectives are reached are.
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racy”. 'Ihe survey complemented by a llst of the pubhcahons from
these two pro_;cc‘(ts 4nd brief abstracts of the reports published.’

Bjerstedt, A. (Ed) Social utveckling och fostran 1 _grundskolan: Nagra |
rapporlsamm}lmttmngar ‘/Sccial devel pment and training in the
comprehensive school: Some weport summariés./ Pedagogisk-psykolo-

P AY © % giska problem, No. 217, 1973. (¢) — The report, presents a number of
» ‘r.elatively detailed summgrics in Swedish of the main features of the
. . * work carried out within the project “Social development and fraining”.
., The summary is divided into thrce main sections: (I} Cooperation. -
v (1) Ophmum resistancc to authomy and propaganda, (III) World
‘. ' citizen responsibility. Part I includes” items on “Sex-role ‘erception o
v, as a barrier to cooperation” (by Lennart Wnechcl) “Assessing ability-
v . to coopcpatc and independence” (by Lcra-Pia u.ndholm & Barbro
o Eundquls{) and “Methods for group *work Scen from thc students”

I 3

.7 . “ point of view at diffcrent age-levels” (by Britta Llljegren) Part II has
1 . ’ been written by Elisabeth Jernryd; Part.lll by Eva Almgren & Evy .
Gustafsson. . q
. - Bjerstedt, A. (Ed.) Studerandedemokrah — medplanermg pa ohka ut-
’ bildningsstadier: \égra rapportsammanfattmngar /Student dcmocrac)
— co-planning at different cducational levels: Some report sumnmaries./
Pedagogisk-psykologiska problem, No. 218, 1973. (d) — This report’
-; - lontains a numhe" of, relatively detailed swinmarics in Swedish of the
e lham featyres of le work carried out within the project “Student
’ democracy”. The summary is divided info three - main sections: (I)
Grades-1—G, (II) Grades 7—9 and upper secondary school, (II) Teacher‘
training sector. Part I has ‘been written by Magnhild Wetm‘strom.
- Part II by Brigific Valind and Lars Valind; Part III by Pekka Idman.
Bjerstedt, &. Vier Aspekte der sozialen Entwfcklung und Erzichung. a
Didakometrie und Soziometrie, No. 13, 1973.f(c) —.Thc report gives
brief summaries in Germapn of the two projects “Social development
and training” and “Student democracy”.
. Bjerstedt, A. (Ed.) Social utveckling och Jostran i grundsl\olan /Socxal .
e . ) devélopment and training in the comprehensive school./ (“Utbildnings.
< forskning”, No. 13.) Stockholm: Utbitiningsforlaget, 1974. (a) — This
' booksgives a relahvely detailedsurvey in Swedish. of the research and
development activities 0f the project. Various members of the projecte *
. staff have written different sections_on their own work. The book
contains report abstracts in Swedish and a summary in English.
Bjerstedt, A. {Ed.) Studerandedemokrati - Inedplanering pd clika ut- °
bildningsstadier. /Student democracy -— co-planning at different educa-
tional levels./ (“Utbildningsforskning”, No. 10.) Stockholm: Utbxldmngs
® * forlaget, 1974. (b) — This hookr gives a relatively detailed survey in
Swedish of "the “rescarch and dévelopment activities of the- pro_;ect |
Various members of the project staff have written diffcrent scchons .
L . ) on their own work. The book contams report abstracts in Swedish and
\ - a summaty in English. - .
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Bjerstedt. A & Rodhe, B. '(Ed.) Internationell forstielse och internationelit
medansvar som,un(ler\;isningsmél:- Rapport frén en arbetskonfcrens.

. ‘International anderstanding and international responsibility as eduea-
-~ tional objectives: A  conference rcpqr[@ Pedagogish-psykologiska
problem, No. 99, 1969. — The project “Social development and traming”

. has cooperated in various WRYS W ith the Swedish Unesco Council's

Aspro Committee. This cooperation included a working confcrcngé’.

) arrangcd in Bastad in \'mcmbcr-l%Q on“the theme Educahon _in
international understandmg, -\nal\sls of objectives anc mclhods At
the conference cducational experimerits and various tc ching materials
related to the theme wére presented and gronp discussjons were held
,m goal analyses and methods. ‘The report summarizes some of the

. . information obtained and gives glimpses from the diseussions.

Choynow3ki, M. & Idman, P. Adolescent aggressivencss and its dependence

on age, sex and position among siblings. Educational and Psychological .

¢, . Interactions, No. 38, 1973. — Since aggressiveness in children ahd.
adolescents is a phenomenon that is of importance for t‘1e social
dmclopmcnt of the growing generation, a special study of the structure

and development of aggressiveness has been carried out as part of

! the project “Social development and training”. Those mainly responsible
for this study were the Polish Professor of Psychology, M. Choyncwski.
invited to the M#lmd Department as visiting re rcher, and P. Id-
man. The study concentrated ofi various' aspeets\of aggressiveness
between 11 and 15 years of age and,fts connection With sex, age and
position among siblings. A Swedish version of the Buss-Durkee Hostility-

° Guilt Inventory was used as a mcasurmg instrurent. In general boys

. * scored highér than girls on physical ag{,rcsswcness, while girls were
more pronc to show guilt feelings. "Most types of aggressiveness, as

assessed by this instrumentSdecrcased as the children got older. Among

the Iio_vsq single and oldest children tended to score' higher on latent

. aggressiveness, but lower on overt aggressivencss in comparison with

middle and youngest children. ‘ .

‘ Choynowski, M. Idman, P. & Nordstrom. A.-L. Miitning av aggressivitet.™
/Measurement of aggressiveness./ Testkonstryktion och testdata, No.
19, 1973. — This manual presents a Swedish version of the American

test. Hostility-Guilt Inventory, constructed by Buyss and Durkce,)\

and intended to measure different aspects of aggressiveness and guilt

feelings. In ‘addition v instructions for administration and scoring,

the manual presents data on factor anaiyses, reliability, validity, and
distributions. ’

'Christoffcrsson N.-O. & Gustafsson, E. “V'\rldsmcdborgarbunskap —

~ “viirldsmedborgaransvar”: En prelimiméir inventering av liromedel for

grundskotan. /“World citizen knowledge” — “World citizen responsi-

bility”: A preliminary inventory of teaching aids for the comprehensive

school./ Pedugogisk dokumentation, No. 1, 1971. — As part of the
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work -within the project “Sotial development and training”, a list. has
been‘made of material that could be, used in feaching.on the theme
“world eitizen knowledge” “world citizeri responsibility” in the
eomprenensive s¢hiooi. It was ihougit thui an inveniory of this {ype
could both make it easier to. assess what new materials were needed
and be of use to teachers in quickly localizing varlous types of existent
materials. The list includes books, films, filmstrips, journals, brochures
.and posters. Fictional literature forms an important part ’

v

'

Christoffersson, N

5

.-0., Gustafsson, E. & Jesperson, L.“Varldsmedborgar-
kunskap —. virldsmedborgaransvar. /World citizen knowledge — world
citizen responsibility.] (“Pedagogisk orientering och debatt”, No. 37.)
Stockholm: Utbildpingsforlaget, 1972. — The inventories presénied in
Christoffersson & Gustafsson, 1971 (cf. above) have been revised and
-extended and appear here in book.form. The contents of the lists are
divided into different problem, areas. The list for each problem area
has in its turn four sub-sections (informative reading, ‘experience
reading, AV aids, literature for the teacher). For the first three sec-
tions: there is an approximate divisiop according to school level.

Gustafsson. E. & Lindholm, L.-P. Att méta “virldsmedborgaransvar” med
projektiva test: Ndgra data frip ett meningskompletterings- och ett

. Setdassociationstest. /Measuring “world citizen responsibility” by means .
of project{ve tests: Some datd from a sentence ~completion test and &
word association test./ Testkonstruktion och testdata, No.,24, 1974. —
The report presents two projective test instruments constructed lo as-
sess students’ attitudes towards ethnic groups and international rela.
tions. The tests have been given to about 570 students in grades 2, 4, 6,
8 and 9. Some data on coder agreement and on age and sex differences
are presented and dlscussed

Hallgren, L. et al. Atht)der till internationaliserad undervxsmng bland
grundskollirare. /The attitudes of comprehensive school teachers to-
wards internationalized teaching./ Pedagpgisk-psykologiska problem, No.
205, 1972. — _An opinion poll has been carried out into the attitudés
and opinions of 476 eomprehensive school teachers on teaching about
i{nternationa'l problems. The results show that a majority of the teachers
consider that it is‘important to tedch about international problems and
that there is considefable inlerest for an internationalization of the

" teaching. Degspite this, about half of the feachers state that international
questions have been dealt with “to a small extent” in their bwn
teaching and in the teaching of the comprehensive school. The feasons
for 4his discrepancy“bgtween on the one hand the interest dnd commit-
ment shown by the teachers and on the other “the actual situation”
can be thdt no suitable teaching material has been available at the
schools and #hat the basic teacher training and irn-service training has
been inadequate. The teacher$ consider, namely, that these problems
‘are the greatest ohstacle to an ir}ternationnlizntion of the teaching.

.
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Idtfmn. P. Forsoksverksamhet med nyav former ﬁ“ﬂmmarbete niellan

studerande, lirare och Ovrig personal vid ldrarutbildningsanstalter:

. Forslag till forsdksverksamhet. ¥New forms for cooperation between
students, teachers and other personnel }t Swedish teacher.iraining
.institutes: A proposal, for, experimentation./ Pedagogisk-psykologiska -
problem, No. 11, 1970. Ta) — In an-earlier report (Almhed & Raikkd-
nen, 1969) the first stage of an investigation was presented in the form
of a summary of statements from thé teacher training institutes to the

> «National Board of Education. The second stage reported. {a) data from

' a questionnaire given to teachers and student teachers at teacher
training institutes in the spring term of 1969, (b) content Analysis of
the minutes from two central bodies at the Schools of Education, the
President’s Board and the Teachers’ Council, and (c) alternative
suggestions for possible experimentation (based on the collecjed. and
processed materidl). The present report consists of a summary of the
account that was sent to the National Board of Education at the end of

- 1969. : >

Idman, P. Institutionsnimnd — fors6k med institutionsdemokrati _vid
pedagogisk-psykologiska institutionen vid ldrarhdgskolan i Mazlmb.

{Department board ~ experimentation with new forms for democratic

management at the Malmd School of Education./ Pedagogisk-psykolo-

giska problem, No. 113, 1970. (b} — For various reasons it was not__

until 1972 that a ‘general” expemnentahon with new forms for co- .

~gpesation was started in¥the teacher training sector. Following an
initiative taken locally, however, experimentation with extended depart-
mental democracy was started during the spring term of 1969 at the

Malmd School of Education’s Department of, Educational and Psycho- -

logical Research. Among other measures taken, the director of the

Department delegated his statutory decision functions to a committee,

ia. composed of elected representatives of the teachers, research

workers, other staff and students. The report describes an explorative
following- -up of the experiments that was -cirried" out by means of
questionnaires and analysks of tape- recordings from the meetings. It
is sufficient here to refer to the main result’ of the investigation, namely
that after approximately one year’s expenence of the experiments all
the groups concerned wished to retain thexcomm:ttee (which is still
functiomng to this day). 3

Idman. P. Installning lill skoldemvokrati bland ,skolledare En explorahv
studie. /Attitudes towards student democracy among school leaders:
An explorative study./ Pedagogisk-psykqlogiska problem, No. 124,
1970. (c},-— Terms such as “school democracy” or “student democracy”
wure often used very vaguely. The key position held by school leaders
when the ideology of student democracy is to be put into practice,
makes a"smdy of their opinions concerning student co-planning and
cooperation "of interest. These opinions were explored with the aid of

.
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.+ a conference questidnnaire and postal questionnaires dealing with such v
aspects as (a) which areas are suitable for co-planning, (b) which
- forms this cooperation should take, (c) for which age-level$® they are
adequate, (d) in which guestions the student counciis shouid pe ailowed
to decide, etc. anferences with respect to age levels and decision
s areas as well as between types of questionnaire were “demonstrated and
discussed.

, ¢« Idman, P. Samverkan mellan larare och lirarkandidater i lérarutbﬂd-
ningen: Nigra opinionsdata. //Cooperation between teachers and stu.
dent teachers: Some data on opinions./ Pedagogisk-psykologiska prob-
lem, No. 132, 1971, (a) — This repoerl presents both some international

e~ ' perspectives of the bids for democratization made at the end of the
[ s sixties, and accounts of questionnaire studies carried out among teachers
{\4—); and student teachers in 1969 at all the Schools of Education in Sweden.

Th‘e questions dealt with concern among. other things (1) the student

body, (2} cooperation in general, as experiénced and as desired, and
{3) knowledge of and attitudes to those formal bodies for cooperation R
. which were instituted by the Schools of Education Act of 1968. The
' results show that the."close relations” function, well, but that the stu-
dent teachers feel that their cppurtunities for exerting influence out-
i side these small groups are unsatisfactory. A very! large proportion of
those answering did not know how the School of Education's com-
[ .. mittees and councils work, A large group of both teachers and student
|

teachers consider that some form of general referendum should be
- introduced for declding miore ‘important issues at the School. and that
- the umin cooperation bod\ should be given decision- makmg;xstatus

Idman, P. Samverkan mellan larare och lirarkandidater i lararutbild- ¢
ningen. /Cooperation between teachers and student teachers in teacher
training./ Reprint Series (M 6 School of Education), No. 107, 1971.
b} — A ‘tondensed article oMthe questionngire studies concerning the
\ opiniofis of teachers and student teachers on student democracy in
teacher traming (cf. the more detailed report; Pedagogisk-psyhologiska 2
- problem, No. 132). FERY

Idman. P. Forsoksverksamhet med nya samarbetsformer vid lirgrhdg-
skoldn i Malm®d: Erfarenheter {T4n den forsta forsdksterminen. /Experi-
mental work with new forms of cooperation at the "Malmd School.of
Education: Experiences from the first term of the expériment. Peda-
gbgtgl\.pgyl\ologuln" peohlem, No. 183 1972: ia} — During ihe spring
term of 1972, experlmcnts with new forms of cooperation were started
at the teacher {raining institutes lhl;oughout Sweden. These experi-. . |
. ments were followed up with a spegml study at the Maimd School of |
- . Educahon as part of the “Student democracy™ project. In this context
) a sample of student teachers. teachers and other slaff were ashed to
fill in q'l:esﬁopnaires before the experiments had started and then again
. when they had l:een under way for a few months. The meetings of. the
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President’s Bodrd and the miain"’educational committees have been
recorded on tape and analysed. In’ addition the minutes from the
meetings of these committees during 1971 have beerr compared with
thi minules lancn al theh mccunba uu11115 the c,\pelmlclllul pcrluu
in 1972, — Sevdral of the resylts are positive. and the requirements
for lmpnruahty have been better fulfilled than was earlier the case.

. The training aspect. on the other hand, might still be said,to be under-
' developed.
Idman. P. Relationer mellan attityder till $koldemokrati och vissa person-
lighetskarakteristika. /The relation between attitudes towards school
democrac:, andf certain personality traits./ Pedagogisk-psykologiska
problem, No. 181, 19/"5 (b) — The present report gives an account of

a piece of research inwhich fhe main aim has been to investigate the
possible relation between attitudes towards school democracy and
certain personality traits. The studies have been carried out among
.students taking-the class teacher course at the Schocls of Education
in Malmo and Kristianstad. The afmlyses show that there are connec-

variables within the area rigidity—flexibility. Those showing a more

restrictive attitude in questions of school democrdcy often have, for

example, a more rigid. authoritarian attitude toward the brmgmg;.up
T of children,.a stricter, punishing attitude in, dis¢iplinary queshons and
higher scores on a’ dogmahsm test than people who are more posntne
towards the illea of school democracy. Thus attitudes towards school
democracy can be said to be an intégral part of a more extensive
complex of, attitudes and tendencies towards certain types of experi-
ences. This can in its turn mean that they are not particularly easy to
> influence. . -

.

Idman, P. Samverkansopinioner inom lararutbildningen: En studie av

» opinionsutvecklingen under ndgra terminer. /Opinions on cooperation
*within the -teacher training sector: A study of the development of

K opinions during 4 few terms., Pedagogisl-psyl\ologisl\a problem, No.
180, 1972. (c) .— In the spring term of 1969 the project “Student
democracy” condncted an extensive oplmon survey at Schools of

. Education throughout Sweden. on a number of questions concerning

vs cooperation (cf. Pedagogisk. -psvkoicgiska problem, No. 132). In order

. 3 to make it possible to follow the developmént of opinions in the
. questions concerned, new data were gatheréd from student teachers

\ at the Schools of Education in Malmd and Kristianstad in 1970 and

971 respectively. In a number of these questions the later stugdies

ow- changes of  attitude. The average differences are* ver) siall
throughout, however, and the main result of the inveStigations is that

. no great changes in opinions could be estnbhshed in the questions
studl&d during the period 1969--1971. In all® *essential respects the

>
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results obtained from the investigations of 1969 are still valid a few
terms later.

Idman, P.. Skoldemokratiattitvdef och personlighetsdrag: Ett testbatteri,

/Attitu toVartds, school. democracy and personality traits: A test
battt\ J ‘Téstkonsteuktion och testdata, No. 16, 1973. (a) — Between
1969 and 1972, studies were carried out among student teachers taking

" the class teacher course on relations between attitudes towards school

democracy/ on the one hand and certain persbnality traits, particularly

in the area rigidity—flexibilify, on the other. The results of these «

investigations have been published in a separate report (Pedagogisk-
psykologiska proble'm, No. 181). With the exception of the tests that
are available commercially, the measuring instruments used in these
investigations are presented here. '

Idman, P. Student democracy in teacher training: Opinions, individual

correlates, and innovation studies. Educational and Psychological Inter-
actions, No. 44, 1973. (b) — In this report the projéct’s studies within
the teacher training sector are briefly summarized in English.*

" Idman, 'P. Equality and democracy: Studies of teacher  training. (Studia

I(_iman, P.. Bjork, K. &

psychologica ct paedagogica, No. 23.) Lund: Gleerup, 1974. — In this
book the project's major stydies within the teacher training sector
are_summarized in English _&ith more detailed presentations than in
Edycahonal and Psychological Interactions, No? 44) After a presenta.
tion of equality and democracy as educational goals accordmg to text
analyses of the daily press and the student press (a study carried out
within another project), the majof sections dealing with studies from
the “Stadent democracy project” have the following titles: (a) An

. emotive and descriptive meaning of the concept of school democracy;

(b) Cooperation in teacher trdining: Some studies of Opinion; (c) The
development of attitudes concerning teather training during the first
term; and (d) Relations between attitudes towards school democracy
and some pgrsonality characteristics.

reimrer, I. Liirarkandidaters instilining till sin
utbildningssituation: studie av attitydutvccklingen under den forsta
terminen. /The ay#lide of student teachers 36 their training situation:
A study of the development of attitudles during the first term./ Pedago-

e gisk-psykologiska problem, No. 182, 1972. — It has sometimes been

assunied that student teachers develop during their training a generally
negative attitude towards the teachers and the training as a whole and
*that this negative attitude emerges during the very first term of the
training. It should be important both for teacher training ih general

and for the developmen} of democratic cooperation to find out more,

about this phenomenon. For this reason the development of attitudes
during the first term at the School of Education has been studied in
an explorative special study. The investigation involves student teachers

taking the courses for primary, junior and pre-school teachers at the
B = s N
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Schools of Education in Kaliwar. Kristianstad and Malmd. — Taken

as a whole, the group studied revealed a positive attitude pattern during )

their first term. bLut mg,nhvc attiiudes did wiso deveiop 1n severat
important arcas. Even thougle the pattern of attitude devclopment was
not as gloomy as some observers had predicled, it docs contain warning
signals that should ;stimulnte those concerned into. conlinuing to follow
and debate the trend.

Jernryd, E. Ett forsk att med ett lirarskattningsschema miita olika typer

av beroende—oberoende-beteenden. /An atteinpt to mecasure various
types of dependent-vs.-independent: behavior by means of teacher
rahngs/ Pedagogisk-psykologiska problem, No. 127, 1970. — A schedule
to be used by teachers in rating students was counstructed. -In sclecting
items the author was partly guided by H. C. Kelman's model of social
influence processes. Rating data’ have becn collected on students in
grades 1, 3, 5, 7 and 9 of the comprehensive school. Separate factor
analyses have been carried out for.grades 5, 7 and 9 and one for
grades 54749 together. On the basis of these analyses, the statements
that recurrgd on the same factor and the same pole in the four analyscs
with at least significant loadings were combined. These scales measure
social dependence (“help-seeking impressionability”), evaluahve ability
{“the students’ ability to assess critically diffcrent typés of information
and inclination to nccgpt.more objective arguments”); passive depen-

dence (“anxious passivitv”}, active independence (“lndepende‘ntw initia-

tive”} and nclucvement-pl‘xented dcpendenc" : -

ernryd, E. Kﬁstrukhonc bch nnnlys av métinstrument med anknytning

till variabeln “optimal auktoritets- och propsgdndaresistens”. /Construc-
tion and analysis of measuring instruments related to the variable
“Optimum resistance to authority and propaganda™./ Pedagogisk-
psykoIOJtska problem; No. 166, 1972. — The report .presents a number
of mensurmg instruments that have ‘been constructed for the purpose
of measuring and obtaifing greater understanding of why some students
in~grades 3, 7 and 9 of the comprehensive school have the ability to
evaluate critically and differentiate between different types of argu-
ment, to funchon independently etc., while others do not have this
ability or show more dependent behavior. The test hattery (which in

. addition tp more spécific instruments also contains tésts of mlelllgence

anxiety, rigidity,” eelf-assessment etc.) has been tried out on 428
students The data obtdined have beeh factor analysed separately

for each’ grade. Examples of the results are:-(1) In all the. analyses

a factor. could be identified which was described by measuring in- -

struments that assess the ability of the students to evaluate critically

different types of information and their inclination to accept mofe

objective arguments. (2) According to the analyses that have been

carried out, the students’ abflity to evaluate is not greatly related to

their personalities, which increases ouf prZspects of being able to
a 2 -
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encourage and de\;élw thls nblhty (3) One neces:ar): prerequisite
for indepéndent belsa\rﬁgf is & certain degree of intelligence and flex-

. lbxhty — The know!ggge galned from these anaiyses about the fests "

used makes it posslble to: use- them more effectively in further evalua-
tion studies. . . ¥ {@% . .

Jel‘ﬁ’ryd E. “Optlma sauktoritets- och propagandaresistens”: Ett test-
batteri. /“Optxmum eststnnce to guthority and propaganda”: A test
battery./ Testkong’tégkltan och testdata, No. 17, 1973. (a) — The

‘ report presents a*“ attery which has been used in studies of the

variable area re§1stance to authorily and propaganda” within the

project “Social deve{_pment and- tralnlng The majority of thé tests
nre,exther newyﬁcoﬁtruchons or revisions. of American tests. The
measuring mstruméhts have been developed for the purpose of ob-
taining* measuremeglsé’o‘f”’dependent-—mdependent behavior in the
students, of thelr,::ablhty to difféerentiate between dxfferent types of
information nnd o“eresxst one- Slded influence, and of various per-
sonality traits. Th 7z!est‘ bnttery alsg includes questionnaires which are

{mtended to" reﬂect?}ihe extent to which the opinions "of the students
within dlfferenb-xsqucct dress aré influenced by the information
conveyed to them]:?i"bm varlous sources . -

Jernryd, E. Optxmaliﬂustance to uuthonty and propagandn Measuring {—~G.

instruments, age degélopn;ents, and educatlonal influences. Educational

. and PsychoIog(calr'httfgragttom, No. 40, 1973. (b) — This is a survey
in- English of the;research and develOpment activities within Section
of the project, deallﬁiiwlth “resistance”.

(

Jerntyd, E. “Oplma!ﬁauk(ontets- och propggandares:stens En studie
av flders- och konsdifferenser /“Optlmum resistance to authority and

" propaganda”: A study ot'« age and gex differences./ Pedagoguk-psyko-
Iaﬁ(ska problem, No. 239, 1974;~——« The report presents and discusses
the results ofranalysis, of age and sex differences in measurement
variables that hagen been ,constructed for the purpose of measurmg
dependent-—mdepEﬁent behavior 4in students in grades 5, 7 and 9 of
the comprehensnvevscho , their ability to evaluate critically’ different
types of information and' to Jresist one-sided influence. In addition .
some aspects_of person’nht) 'have been studied. The questlons that
-have been dealt with tly illustrate the ‘extent to which the_school -
has succeeded in fulfilfing some of the goals concerning social tramxng
that are sfated in- the 1969 cut‘nculum for the comprehens:ve school. -
Examples of the resylts obtainédd: (1) The students' evaluative ability,
i.e. thgxr ability to dvaliuate cnttcally dlfferent types of "information

. {2y ln several nnalyses significant differences were obtained between
grade 7 on the one hand and grades 5 and 9 on the other;, which
Seem to stem from their school situation, (3) The students express
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less anthoritarian. dogmatic and rigid opinions as they grow older.

' o {4) Irrespective of age, the girls are.mpre inclined to display anxiety ’ -
& ihan the boys.

Jernryd, 'E. & Ahman, E. Grundskoleelevers val av och instiining till
néigra informationskillor. /The choice of and attitudes towards some
sources of information among stndents in the comprehénsive school./
Pedagogisk-psykologiska problem. Wo. 214, 1973. —— The r
the resylts of two queshonnmreS‘ intended firstly, to ingrease onr
knowled].,c of comprehenswc schcwl students’ (grades 5,

«them by parents, school-friends and teachers on the one
« . variousemass media on the other. The report also discusses changes
related to age. Examples of results: (1) The students are aware of
. - the influencing effect of both advextising and other propaganda. Never-
. theless they consider that they are Yelatively resistant to the influence
that adverhslng and propaganda impose on them. The result indicgtes
that there is a need to make the students more aware of the fact that
tifey too are exposed to’ the influence and are affected by it. (2) Parents
. play an important role in formi thé students’ opinions in grade 5,
* %;" ¢ but-their role then dininishes and in grade 9 it is primarily “TV” and
E %& ewspa ers" that are d as sources of information. (3) A cerfain
5 vdxffex%nr;crmlb&sexes exists. The boys appear to free themselves
& from the opinions of” their parents earlier than the girls and to form i
their own ideas about things and events. In grnde 9, howeyer, this ’
differenece between boys and girls has been elimigated. (4) The teacher’s
chances of influencing his students’ attitudes tow’ards problems and ’ s
events in the world show a mnrked decrease in grades 7 and 9 com-

5 paredsto grade 5. - ¢ -

--. Klasson, M. Barnbibliotekens roll i barns ‘och ungdoms'socmla fostran,

' /The role of chxldrcns libraries in the social training of children and
s adolescents./ Pedagoglsk-psykologlska problem, No. 87, 1969. — thch v
objectives do children’s librarians consider to be the mbst obvious in
their work" To what -extent are social training nspects taken into .
consideration? These are 'some of the questions discussed -when data N
from two exploratory questionnaire studies among children’s librarians
in Stockholm, Goteborg and Malmo_are presented.

: Liljegren, B. Atmyder till grupparbete och »qmverkan hos blika dlders- i

. sgrupper i grundskolan. /Attitudes towards gro » work and cooperation
on different age leyels in the comprehensive scool./ Pedajogisk-psyko-
Iognsl\a problem,wgn 1/73 1972. —~ On the hayis of exploratory data ©
from interviews -W]tll igachets, questionnaires addressed to students ’ ¢
were construced, ‘deall%g with, among other thmgs, the students’ ex- '

.perience of and attitude towards various ways “of orgnmzmg.’group

.
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work at school. The report presents questionnaire data collected from |
a random sample of classes in grades 2, 5 and 8 in Kristianstad

district. The aim of AHe study was primarily to illustrate differences
between different age greups in attitudes towards group work and
cooperation, but at the same time a certain amount of information
emerged sbout differences in these attitudes related to sex, the location
of the school and the type of class. A few examples from the results:
The degree of.teacher influence on group composition, division of
tasks, and.the handling of group conflicts diminishes with increasing
age. At the same time, the desire for student participation in these
decisions grows stronger.- Sex separation in grouping is more common
among older students, but in this case attitudes develop in the opposite
direction, so that senior students are more positive to inter-sex groups
than juniors. Some degree of teacher regulation seems necessaty in
order to avoid single-sex groups. Students at the middle level have the
mpst positive attitude towards group work as well as towards having
formal group leaders. When the students were asked what activities
they could suggest apart from group work that would involve training
in cooperation, study visits and excursions were often menhoned

class parties and otfbr program arrangements were named particularly ‘

at the middle level; discussions and conversations, were suggested
- specially at the upper level. .

Liljegren, B. Group work inethodology from the viewpoint of the students
at different age levels. Educational and Psychological Interactions,
No. 43, 1973. — A summary in English of the project’s study of
students' opinions on various ways of organizing group work in the
schopl (cf. Pedagogisk-psykologiska problem, No. 173}

Lindholm, L.-P. & Lundquist, B. Atl beddma samarbetsforméiga ocls sjilv-
stindighet: Rapport frin forsok med smagruppsobservationer. /As-
sessing cooperation and independence: A report from an experiment
with observati of small groups/ Pedagognsl\-psyl\oloyisl\a problem,
No. 148, 192)1 a) — One 1mportant part of the study of behaviors

relevant to cooperation has been the'construction and teshng of differ~
ent methods for systematic classroom observation and interaction ana-

lysis. ] Therefore a number of lessons showing group work (from classes
» in grades 4-—6) have been reforded on ‘video- tape, ‘the recorded
material has then been subjected to various.types of analysis. An
observation schedule intended to provxde information about different
behaviors related to%cooperation and mdependence in group* work
* situations has been consfructed and tested ‘on the recorded mateiial.
The report presents the observation system and data on observer
agreement, which on the whole was satisfactory. )
Lindholm, L..-P. & Lundquist, B. En observationsteknik for beddomning
av samatbetskarakteristika vid’ grupparbeta. /An observation technique
for measuring cooperation in group work./ Testkonstruktion och test-

Y

e




"ERIC

-

Aruitoxt provided by Eic:

‘MAnsscn, M.

data, No, 8, 1971+ (b) ~ A manual- type presentation of the observation
system used for the studies described in Pedagogisk- psykologxska
probicm, No. 148 {cf. above). .

Lindholm, L.-P. & Lundquist, B. Att beddma samarbetsformiga_ och
sjilvsténdighet: En metodstudie. /Assessing cooperation and inde-
pendence: A methodological study./ Pedagogxsl\-psyl\ologxska problem,
No. 203, 1972. — This report presents further studies using the ob-
servalion system presented in Pedagogisk- psykologlska problem, No.
148 (cf. above). Thus, methods of making different kinds of observation
data more comparable are examined, In addition, accounts are given
Jf 2 validation study, an mveshgahon of the connection between :0b-
servation data and other background dgn, and an analysis of structure.
“Independence” and - ablhty to cooper®®”, as nieasured by the in-
struments in queshon, co- variate posvxvely with each other; if, a
student js to function wel in a coqferation 3ituation, it is often
necessary for him to demonstrate bot mdependence and the ability
to cooperate. Among the ('anechons xth other traits can bBe noted
that students with low verbal ability Yoffen showed tendencies to be
- uncertain, indifferent or aggressive. Finally, on the basis of the
experiences gained, a revised versiob of the ohservation system is
preseqted and alternative observation techniques and different uareas
“for their-use are dxscussed € : -

Lindholm, USR. & ..und'quxst B. Cooperahon and independence: Studies
of assessment.techniques in observations of small groups. Educational
and Psychological Interactions, No, 42, 1973, — A summary in English
of the project’s studies concerning systematic observation of behavior
tendencies during group work (cf Pedagogisk-psykologiska problem,
No. 148 and No. 203). '

Ns}gra samarbetsrelaterade begrepp: ,En empirisk-seman-

tisk cch begreppsanalytisk explorahon /Some co“cepts related to co-

opernhpn An introduction to concept analysis based partly op em-
pirical data./ Pedagogtsk-psykoloy:ska problem, No. 143, 1971. {a) -

A series of concepts related to cooperation ,are dxscusscd together ~

with certain points in the curriculum, where the interpretation is
not self-evident. Iilustrations are also taken from opinion data collected
from a group of upper secondary school students, who have been
asked to answer a number of questions on cooperation.

MAnsson, M. “Sdmarbetsberedskap” kontra “konkurrensorientéring": Ett

forsgk till testutveckling. /“Cooperation readiness” vs.  “
‘. orientation”:
testdata, No. 9, 1971. (b) — This report gives a description of an attempt

competition

to construct a test for measuring*“

cooperation readiness”

and to

develop it by means of u process pf_'gucecssxve evaluation and revision.
Data collected on four different occisions are treated. “Item analyses,
» o :

3

9

An attempt at test development./ Jestkonstruktion och .
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relinboi'lity data and connections wi}h.othcr rgeasuring instrnments nl:e
presented. ' - . r .
Miansson, M. Samarbetsberedgkap och dram.thsl\ verksamhet: JEtt pa.
. verkansforsok i Ak 9. /Cooperation rcadlness a}l educahonal A
T A ‘training experiment in the finth grade.{ Pedagogisk- Pf-’ ologiska
problem, No. 153, 1971. {c) —’In theory “educational drama” appears
. in some respects to b a very suitable method for traininy in‘gooper-
ation. A program with exercises of® this type was compiledsand carried
through in,four classes in grade 9 under the leadership of the o,rdmgry
teacher in Swedish. Four other classes functioned as control groups.
« The effect of the program _has heen measured by means of a mfinber
of tests. Ingqaddition, thg commghts “‘of tiic teachers involved have been
registered any .the aml@c of the students towards the training
_ program have tudiey -t . v
Mdnsson, M. Samarbetshereds bm miitol‘)’j‘ekt:v Successiv konstruktion.
och utprovninfagy test, /Measurement of cooperation readiness: Suc-
cessive construction and trying'out of tests./ Pedagogisk-psykologiska
problem, No. 149, 4971, £{d) — The report gives an ‘account of a
number of attempts to increase our nbxhty to determme a student’s
“cooperation readiness” by means of tests. The study mcludes a series
of specific newly-constructed tests, together with some -existent in-
struments, of a mgre general nature. As the data have been collected,
revisions have been carried out succesmely' In “all, the tests—~have
been tried out 'foqfhmes An account is given of item analyses, reli-
nbxhty data, inter-test correlations and the results of factor analysis..
Minsson, M. Samgrbetsvanor och samarbetsattityder: Négra enkiitdata
fran grundskol lever. /Gooperation habity and ‘atgitudes
from a survey 4f students in the comprehynsive 5&1001-/ Pedhgogisk- -
psykologiska prpblem, No. 146, 1971. (e) *— The report gives’an
account of the ults obtained from questidppaires given to compre-

~

«

hensive gehopl dtudents in all grades conckrping their cooperation .
habits ghd attitydes. The answers have been studied in relation to

grade, sex and{ype of teaching (teaching in a normal class or in a
special class), Sorhe glimpses from the results: In generai ihe students .
preferred working in pairs; those taught-in special classes pl"'efer.rew
however, to a gréater degree than thosc in normal classes to work
individually, folic{ing the instructions of the teacher or the book. The
majority were reldtively $atisfied with the cooperation in the class,
but about every tepith student thinks that the cooperation is “bad” or
“very Dad”. Ap xxmatelv every third student in grades 1-—3, every
fourth in grades 4—6 and every tenth in grades 7—9 'stated that they
qunrrel\ed with Someone in the class “almost every day”. o ’

Rodhe, B.- (Ed) Undervxsmng,cns internationahsering: Lug,esrnpport fran
en arbetskonferens. /Internationalization of education: A progress;

s: Some dafﬁ..«
™

K}

report from a worklﬁg conference./ Pcdag};xsk-psykolog:ska prohlcmé_‘ '
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No. 138, 1971. — A wgport from the first Bistad conference in’ co-
operation with the ASPRO committee and the project “Social devel-
opment and training” was published in 1369 in the series “Pedagogjsk-
psykologiska problem”. The present report follows on from the first,
with an account from#%the s‘econd Bastad conférence, called “Inter-
nahonahzahon of education: Gonals, models, coordination” (March
19715 The rep?rtb‘g)cludes the working documents (by Bengt Malm-
berg, Birgit Rodhe, Sten Rodhe and Bertii Ydén, among others) that
formed the basic material for the discussions. Also included afe a
confribution entitled “Can the internationalization of educahon be

* internationalized?” by .Karl-Reinhold . Haellquist, glimpses from’__tuhe
work being done in the Malma project, an account of the pa@nel
and group discussjons, and a presentation of educational material
within the area of internationalization.

Rodhe, B. & Bergman, E. (Eds.}) Skola i invandrarland: En konferens-
rapport. /School in an immigrant country: A conference report./ Peda-

& *

A

oo gogisk-psykologiska problem; No. 237, 1974. — The two conferences on

internationalization of ‘educatibn reported earlier (Bjerstedt & Rodhe,
1969; Rodhe, 1971) was, followed up by a third (held in 1973}, “Immi-
grants can help us to ir*mauonahze education”, says a spokesman
for the Nationa! Board of Ed'ucatxon of Sweden, But many immigrants
in Sweden maintain? “Sw‘ed n still is a country just for Swedes”. The
discussions at the third coB nee dealt with the problem area indicated
by these two quotahdﬂS‘ uggpﬁs‘ v?ere madest0 test the degree of
internationalization achiev
ish schools. A series of papers presented at this conference are collected
in this report, including information on the Malmd sub-project on
“world citizen responsibility”. 4 N

Svensson, G. Ett studiematerial om paverkan och propaganda. /Study, )
material on influence and |propaganda./ Pedagogiska hjdlpmedel, 1972, -

‘%ésa) o~ The reportegives aph account’'of & study materiai that aims at
promoting the resistance.jofsethe individual to tendentious influence
atid his abiiity to hold an indépendent standpoint. The material con-

‘on"what happens to immigrants in Swed- *

students’ work. on influence -and propaganda, 2 réla
R teacher’s handbook ~and a terminal test that can beguse
certain effects df the program. S
Svengsson, G. “Optimal auktoritets- och propagandares:stens

’ sists of a students’ handbook whichsiorms the basic m a;erial for the

y detailed
fo evaluate

.

Konst

E

' tion och preliminir utprovning av ett paverkmngsprogram /“Ophmum

- resistance to propaganda and authorily?; The construction and prelim-
inary festing of “an, edugational program./ Pedag"gnsl\-psykolag«.fkd

problem, No 204, 1972. (b) — The present report gives an account of

the consttuction.of a study material intended- to prémote the ability of

the individual to resist tendentious influence 'and to maintain an
independent “point of view. (The material ?s presentbd in the.series
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Pedagogiska hjilpmedel, cf. above.) In addition a report is givert of a
preliminary testing of the-material fin seven classes in grade B‘; with
tlie main purpose of creating a.basis for revision and continuecd
testing. . ¢ . AP

Valind, B”Forstadrserfarenheter fran en fqrsoksve;ksamhet med vxdgade
former for ,inflytande. /First-year experience of an experiment in
extended studenf influence./ Pedagogisk-psykologiska problem,’ No. 142,

1971. — During one school ycar a school in Malmé expérimented wrth )

. the extension of student influence both by increasing the numher
of student representatives in various bodies and b giving the students
insight and m"'luence in morc bodies than at other Schools. The report

presents an attempt made at evaluating the effect by means of a

questionnaire administered to both students and teachers. The ma;onty
of the teachers considered thaf the school‘had becomé neither better

nor worse as- far as.school democragy or the gemeral atmosphere were

concerned. A large prgportion of the siudents on the other hand were

of the opinion that both the generab atmosphere at the school and
°/ school democracy hag ilnproved. Various advantages and disadvantages

connected with this type of experlment are discussed. {

Valind, B. Elevinflytande genom elevrad, .unneskonferenser och samarbets-
nimnd. /Student influence through student council, subject conferences,
and cooperatlon committee./ Pedagoglsl\ psykologiska prob?em, No. 209,
1972. — The present report, en's gata connected with the problem
of go-influence in the schog mdx has focused mainly on three
problem areas® How does ‘ttle practibn between students .and®their
representatives in_the student ¢dincil, subject conferences and co-
operation commitice function?” Whai attitudes and opinions’ do the
students have concermng their representatives and the activities of the
bodies? What kind of changes do the students seé as important in
the forms for student representation, and the- Adecisich area of the
bodies? The studies were carried out by means of knowledge tests,
opinion- and-attltude questionndires and sociometric tests, and data
were collected from grades 7 to 12 in five Malmé schqpls. It can be
noted that the first prerequisite for active co-influence, namely know-
ledge of the existing cooperation bodics, was very often not fulfilled.
Three reqiests were made by the studentsefor all the ‘major bodies
studied (student council, subject confer¢nces and cooperation com-
mittee): more information, a_ more completc representation of students
{from the entirc comprehensive  school, grades 1—9), and the right
to make dccisions in at least@ome matters.

'Valind, B. & Petterson, I.-L. Studier utan liivrare: Enkiitdata frén gym-

. nasister under Kirarkcnflikt. /Studying without teachers: Questionnaire
data from upper secondary school students during a teachers’ labour
conflict/ Pedagogisk-psykologiska probiem, No. 233, 1974. — During
the school conflict of 1971, student data were collected by means of
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postal questionnaires from two groups: (a) a random sample consisting

of every sixth student from the first and last grades of sl the upper

secondary sghools in Malmd; (b} a special group, comsisting of five

classes from ihe last grade of the upper secondary school who had

~ two , years earlier taken part in the preliminary mveshgahons of the

project “Student democracy”. The- queshons concerncd both the work

situation during the conflict and s(udcnt iffiuence in the schools. There

is nothing in thcse data to suggest that student influence has in-
creased during the time that elapsed between the studies.

Valind, B. & ValindYL. Student democracy m grades 7—9 and the upper

o~ secondary school: Educational and Psychologlcal Interactions, No. 47,

* ° 1974. — In this report the project’s studies in grades 7—9 of the

comprehensive school and in the uppér secondary school are sum-

® marized in English. . - .

PN Valind, L. Anti<indoktrinering och skoldemokrati: En studie av SECO:s

* mdoktrmermgskampan] vid Kallﬁngsské;m i Malmd. /Anti-indoctri-
nation and school démocracy: A stu of SECO’s indoctrination
campaign at Kallﬁngs School in Malmd./ Pedagogisk-psykologiska

-problem, No. 162, 1972. {a} — In 1969, the Central Organization of
Swedish students in compulsory and secondary schools (SECO) carried
out a campaign, the aim®of which was to make the students more aware
of ¢indoctrination risks” and,more critical of various sources’of in-
formation, including school-bogks. This campaign was studied at
a Malmd setondary school. A number of hypotheses were formulated
(partly dealing with possxblc effects of the campaign on opinions,
~— concerning school- democra } and tested by means. of queshonnmre

> data; most of tuese hypot eses were confirmed. For example, the

results tended to shiow that'student ‘belief in the Possibility of
achxevmg school democracy increased.

'/ * Valind, L. Elevattityder till demokrati i skola och samhille i olika pé-
verkansmiljGer. */Student attitudes towards democracy in ‘s¢hool and
society in relation to the dcgree of influence applied by different
settings? Pedagogisk-psykologiska problem, No.® 207, 1972. (b) —
_Altitades towards democracy in school and society were studied in
three different, student groups {from the first ‘grade of the upper
secondary school). The first group functioned as a ¢ontrol group and
was not cxposed to any special in{luehgc apart ftom the normal
school activities. The (second group was*§nvolved in experimentation
with cxtended student influence; and the’ third group took part not

_only in these experimental activities, but. also’ in study cnrcles

— -democracy. *In some student groups at’ least, the expenmentat n

seemed, to have a positive effect on attitudes towards democracy i
school and, society. No additional effect could be traced, howev

from the study circle program. . .
i ‘ g \
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e in this special course; and between students that functioned as repre-
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Valind, L. Instdllning till demnokrali i samhalle och skola: Konstruktion
och u{prévning av attitydschema. /Attitudes towards democracy in
. society and at school: Construction and testing of attitude scales./
® ' Testkonstruktion och testdata, No. 11, 1972. (c) — The repor! gives .
an account of the successive construction and testing of an attitude
instrument for the study cf attitudes towards democracy (which were
then used in further studies; cf. Pedagogisk-psykologiska problem,
’ No. 207). ’
. Valind, L. Elevopinioner till forsdksverksamhet med vidgade former for
elevinflytande. /Student opinions on experimental activities with ex-
tended forms of student influence./ Pedagogisk-psykologiskasproblem,
. ’ No. 215, 1973. — The expeNences gained from the first pyear of the
experimental activities at Kalliggs School (¢f. B. Valthd’s report, -
Pedagogisk-psykologi¥ka problem, No. 14"}\ were considered suffi-
ciently interesting for the “Student democracy” project to continue
- N . with more detailed studies during the follpwing year. The investigations
involved all the students in the first grade of the upper secondary
~ * school at Killaings”School. Measurements were carried out on three
different occasions: immediately after the start of the school year,
after one terms experimental activity dnd at the end of"the school
; year. Some compansons were possible befween sub-groups (between
a group that in addition to the experimental program also took part -
in a study circle on democracy'(and a group that dxa not participate -

- sentatives in one of iie cooperation bodies and students that had no "
. such functions). — As has also emerged from other studies in the

©  project, students feel that they are given too little inform /fon, a more

energetic circulation of information seems to be called ¥for. Most of . -
sthe students feel no special motivation for working in' the various

cooperation bodies, but consider that they would feel more motivated

if they were given more genuine influence in the questions dealt with.

In general, the students did not feel the experimentation to be a partic-

L4 - ularly important step towards increased school democracy. However,

they did state that there had been some positive effects on the general

chmate at the school (increased understanding between teachers and .

students etc. ). ’ o

*Valind, L. Nagra lirarsynpunkter pa grupparbete. samarbete och social
fostran pa grundskolans lag- och mellanstadium. /Teacher opinions
on group work, cooperation and social training in grades 1—8& of the
comprehensive school./ Pedagogisk-psykologiska problem, No. 232, 1974. P
‘— The report presents explorative .interview data from a group of
teachers with special e—xperience of group work methodology. Areas
dealt with include problems of group si}c, group composition, group
leadership, group conflicts elc. Comparisons are also made between
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the present teacher data and studeni data reported earlier (cf. Peda-
gogisk-psykologiska problem, ho( 173}.

Wedberg, C. Attityder till undervisning om lnhrnahonella problem hia d
hiogstadieelever och gvmnasister: En explorativ studie. /Attitudes/ of
students in grades 7—9 and the upper seconda'r) school towards teat:u
irg on mtemahdnal problems: An exploratory study./ \hmeogr rep..

« 1972, — This repor! presents the resully of an exploratory’ question-
naire study carried out on about 680 s(pdents in grades 7—9 and the
upper secondary school. A relatively comprehensive collection of

) quotations is presented, in order to give asmote concrete picture o
the students’ opinibns. — A very large "group of students state that
they are interested jn teaching on international problems: an even

larger group emphasize the :mportance of such teaching. What then.

does the concept “mtemahonal problems™ mean to the students? The
&ounger ones oflen sp/qk of hunger, suffering, the uwfair dmsxon of
wealth, racial conflics, and war. The older sfudents largely name the
same problems but express them.td a grealer extent in polifical terms.
~ Positive and negative points of view from the students on the teac.hmg
" given in school on this subject are presented and discussed.

Wetterstrom. M: Skoldemokrati pd ldg- och mellanstadiet: Olika berdrda.
gruppers syn pa medinflytandeproblematiken i skolan. /School defoc-
xacy in grades 1—6: The problems of co-influence as seen by different
groups of school personnel.)/ Pedagogisk-psgkologiska problem, \o
171, 1972. (a) — The report presents, questmnnhlre studi which
headmasters, supervisory teathers, three different teacher groups
student Teachers express their opmlons on co-influence in the school
The* ‘presenf distribution of influencg vnthm the school and the indi-
vidual class is described,"as well as the desirable dutnbutlon in the

school, clasp and- odumhonal systeny i in the futuré. ldeas about the ldeal )

headmaster!‘teacher and student are also presented. There is,a relatively

funammous body of opinion that the students sbould be given more
iniluencé. Both héadmasters and teachers conslder, hosever, that this
should be done at the expense of the other category’s influence, not?s.
their own. All zroups are relatively agreed about the ideal distribution

" of influencé in the school as a whole, but.their estimation of the present’
distribution varies (with a.tendency to over.estimate the influence of
other categoiies). The teachers at .Eira School in' Sjockholm report a
aonsiderably more: even dxstnbuhoi'l of influence between headmaster.
teacliers nnd students (with grealer student influence and less influence
for the heagmiaster and teaehers) than the other groups. The propestion
of teachers\who do ‘nm want to increase tire students’ influence in the
classroom k. howe‘er. the same at Eira School‘a\s in the generat-
teacher grop. which suggests thal there is a resistance to change that
is partly unrdated to H:e actual distribution of influence. . .
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3 . . Wetterstrom.. M. Sloldemoquti pd fig- och- mellanstadiet: Nigra lirar-
3 gruppers syn p& utsfattandet i en rad specifika klassrumssituationer.
. /School. democracy in grades 1—6: The views of some groups of teachers
- on_ decision-making in*a series of specific classroom situations./
. Pedagogisk-psykologiska problem, No. 172. (b) — This report presents
answers from a questionnaire in which a “normal” group of teachers,
teachers from a demonstration and experimental school and feachers
from Eira School irStockholm (at the time when experiments id schobl
{ democracy were beiné carried out at this school) express their opinions
s . on studeht influence in a series of concrete classroom situations. The
recommendations given in the curriculam are presented, together with
teachers’ opinions on possible tiegative consequences of increased stu-
. dent: ilf§oencé. — In gemeral the teachers themselves make most of
- ’ the Jecisions within the class. Systematic differences emergk between
; the groups, however, corresponding to the expected average position
S of the different groups on a “progressiveness” continuum. Thus the
|, “teachers at Eira School have reported g greater degree- of student
influence than the other two groups. Degpite these differences in the
degree of actual student inﬂuqnce. a definite pattern appeared among

o

are ranked in the same way (from situations in which the students

b Y have 4 greater degree of influence on the decisions to situations in which
: the teacher usually mskes the decisions alone). There is reason to sup-

< pose that this grouping of situations provides a suitable basis for a
v gradusl development of the students’ ability to make relevant decisions

" themsSelves. _ . .

Wetterstrom, M. Skoldemokrat: p4 1ag- och mellanstadiet: Analys och
diskussior. /Schodl democracy ir grades 1—6: Analysis and discussion./
Péa‘ggogf.ik-psgkologi:ka problem, No. 177, 1972. (¢} — While the two

-
descriptive statistics, the data are here made the object of more detalled
Y. statistical analyses (factor analysis, analysis of variance}. Farther,
! the answers of the teacher groups are comparsd with their background
data and the answers of the group of%student teachers with the r'elnlts
of a battery of personality tests.

. =« Wetterstrom, M. Elevrddsverksamhet utvidgad till l1dg- och mellanstadi;t:

» . Uppfdljning av ett SECO-initiativ. /The cextension of studenf council
- activifies to grades 1—6: Following up an initiative taken by the Swed-

ish School Students’ Central. Organization/ Pedagogisk-psykologiska

t o * prbblem, No. 212, 1973. — The report presents an exploratory evalua-
tion of experiments in extending student council activities to grades

1—8. These activities were  only guided in the initial“phase and were
then foljowed up without intervention. The resulfs show that initially
the students had very little knowledge of the school's cgoperation bodies
and that this was coupled with a belief in-the powers of the Students’
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the situations used, so that in all the groups studied these situations

. reports mentioned earlier (Nos. 171, 172) have worked with simple
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Council to protect the interests of the students that was out of all pro-
", portion to the actual situation. The study revealed s'ox'ne of the diffi-
. " cultiés that this kind of attempt at democratization must  contend with: °~ .

. i.e. the balancing act that must be maintained between on the one
hand the students’ .qeed of adult support and on the other the benefit
lo the students of making their own misiakes. ’ -

' Wetterstrdm. M. Skoldemokrati pd 1ig- och mellanstadiet: Elevasikter.
/School democracy In grades 1—6: Student opinions./ Pedagogisk- - -
psykologiska problem, No. 241. 1974. (a) — The report contains an

—account of a series of studies made in grgdes' 1—6 in order 1o illum-
inate the attitudes of the students towards co-influence at school.
_ Among the results presented herg/are suggestions made by _students
for improving the schogl. the assessmeénts made by differen}‘student
groups of their present and desired influence. comparisons between
the opinions of teachers and st}ig'iénls on these issues and the devel-
opment within this area during a .tv'vo-year period. A more general dis-
cussion of the problems of co-infjuence is also included. Some of the '
statements made by the students \syggest that the d.ecij'towmations ot .
registered can be graded according-to the criterion “acessibility fo\r
deeentralized decision-making”. This grading could then form one ofr
the bases on which a program for systematic training in democratjc
decision-making at this school level could be drawn up (cf. Pedagogiii-
psykologiska problem. No. 172}). As wds expected, the students at Exr%
. School had stated that they had more actual influence than the students
“in Malmd; they give only a very small increase in their influence as
thé~ideal situation, however, which indicate that a “saturation point” -
? exists. Comparisons® made over the yéars 1969—1971 suggest that no e
_ noticeable developfnent has taken place during this period as far as .- ¥
student influence in-the classrooms is concerned. P
Wetterstrom. M. .Student democracy in grades 1—6. Educational and s
Psychological Interactions, No. 46, 1974. (b} — In this report the pro- - . N
‘ ject’s studies in grades 1—6 of the comprehensive school are summa-
Tized in English. \ *

.

s Wiechel. L. Konsrollsperception som samverkansbarriar: Ett paverknings- \
forsok. Forforsok. /Perception of sex roles as a barrier to cooperation:

+ An attempt to exert influence. Preliminary trs--(;ut./ Forsoks- och

demonstrationsskolan (Malmo: School of.Education). No. 22, 1971, —

A pilot study on sex-role perception as a barrier to cooperation. (Cf. -

main study in Wiechel, 1972b.) : )

Wiechel, Lz Konsrollsperception och samverkansberedsl‘mp: Konstruktion |
av ett testbatteri. /Sex-role perception and cooperation readiness: Con-
struction of a test battery./ Festkonstruktion och testdata, No. 18, 1872. ~
(a) — The report presents a number of newly-constructed insquments
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E grades 4—6 of the comprehensive school. The, instruments have been
E developed primarily for use in a special study within the pr\oject
. “Social development and training”, in which attempts have been made
{ to, influence sex-role perception (counteract stercotyped sex rofes); cf.
- Pedagog:sl\ psy kologiska problem No. 169. .
Wiechel, L. Konsrollspercephon som samarbetsharriiir: Ett péverknings-
forsok. /Percephon of sex roles as a~barrier to cooperation: An attempt
4 to exert influence by means of two educational programs./ Pedagogisk-
psykolagiska problem, No. 169, 1972. (b) — In this study attempts have
. been made to focus upon a specific barrier to cooperation and attack
it by means of two different influencing techniques. Sociometry has
long been able to show that a sex-role barrier exists between boys and
. girls. This barrier is expressed in many ways, such as avoiding the
choice of classmates of the opposite sex in group work situafions and
having stereotyped ideas about what characterizes the male and female
b role. Within the Cooperation project, a num of measuring instru-
?:ents for sex-role perception and dssessment of ¢poperation i-ea?liness
between the sexes have been devgloped. In addition two models for
. applying influence bave been designed and tested. One of them con-
centrates on dlscussxons and information based on tcxts and pictures;
" the other°makes use of role- -playing techmques Six classes in grade 4
and six in grade 6 within Kristianstad school district have parh-
cipated in these cxperiments. — Some examples of the results: The
programs have had an effect in the intended direction: the groups ex-
posed to the influence have changed and become more ready to co-
operate and more ihclined to reject a stereotype picture of traditional
. . sex roles. The girls showed a greater degree of readiness to consider
the -sexes equa} and a tendency to express a greater readiness to’ co-
. operate. ‘There is’ good reason to assume that"the influencing effect
would gain from a combination of the ‘two types of program.
' Wiechel, L. Sex-_rolé perception as a barrier to cooperation: Assessment
- techniques and programs ‘of educational influence. Educational and
Psychological Interactions, No. 41, 1973. — A survey in English of the

™~ {cf. Wiechel, 1972 a, b). -
Yebio, B. Social fostran: Begreppsanalys och malsdttningsdiskussion,

“social
is examineéd. An analysis of what is written in the school

gogisk-psykologiska problem, No. 82, 1969. — The concept of
« training”

swered by different categories of educators are presented. The results

: aré dlscussed in relation to the mms of the research project on socxal
; development and social training”.

Yo
Joo4&

'
H '

for the study of sex-role.perception and cooperation readiness -in,

1 project's studies on sex-role perception as a barrier to cooperation®

: ' /Social. training: Concept analysis and “discussion of oblechves/ Peda- .

curriculum abont “social training” and data from a questionnaire an-.
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: Yebio, B. Att miita varldsm?dbdrgarapsvar Ett preliminiirt testbatteri.

‘/Measurmg “world citizen responsibility”: A preliminary test batter?/

A Pedagognsk—psyl\ologxsl\a problem, No. 107, 1970. (a) —.A test battcry,
constructed with the aim of measuring some aspects of “world citizen
responsibility” (attitudes towards and concepts and knowledge ‘of
foreign peoples and international relations), has been administered to
about 340 students in the Swedish comprehensive school. Most of the
tests used fall into one of four main categories: (1} attitudes to foreign

A nations and ethnic groups (including semantic differentials, social

’ distance scales, sociometric questions and more projective devices);
{2) attitudes to international relations and-‘cooperation (including a
worldmindedness scale and a scale on attitudes towards war); (3)
knowledge of other peoples and nations; and (4) hroadei'upegrsonality
characteristics (including scales on rigidity-flexibility, authoritarian-
democratic tendencies, dogmatism, anxiety, and the personalily dimen-
sions'of CPQ/HSPQ). A series of factor analyses have been computed
to explore the factor structure of the test battery. Most of the factors .

. obtained could be placed in three main categones cognitive, affective
and factors related to inclination to take action. The report includes
a description- of the tests in the test battery, presentation and discus-
sion of intercorrelations and factor structures, and suggestions for
3 modified test battery. N

® Yebio, B. -Att miita “vz‘irﬁi’smedborgarahsvar:': Testbatteri och testdata.
easuring “world citizen resfmnsnbnhty Test battery' and test data./
.Tzslkonslruklwn och testdata, No. 5, 1970. (b) — The tests used in

» .., the studies reported in Pedagoglsk psykologlska problem, No. 107 (cf
above)‘ are here presented in full, together with some basic dnta on the

tests in the form of tables and dlagrams * )

S

S
Yebio, B. Measunng “world cmzen responsibility”: A preliminary te

‘battery. Educational and Psychological Interactions, No. 34, 1970. (c)
— The studies re'i)orted in more detail in the Swedish report, Yebio,.
1970 a (cf. above) are here presented in a condensed, Enghsh version,

Yebio, B. “Viirldsmedborgaransvar”: -Négra drag i athtydﬁtvccklmgen

' under grundskoledren. /“World- citizen responsibility”: Some character- -
istics. of the attitude devclopment/ Pedagogxsk-psyl\olognska problem,:
No. 168, 1972. — The present report is one of a series which takes:
up some of the prerequisites ‘for training in ‘Lworld citizen responsi- . .
bility”. In earlier reports some test data and|results from test-ana- :
ytical stud'&és have been presented. In this report tlae, results are -

given from some developmental psychology studies. The dim has
been'to study how knowledge of and attitudes towards-foreign' peoples_’.  -—
and international relations develop. The studies have been conducted
on students from grades 4, 6, 8 ahd 9 in the c()mprehenmve school

and have taken up 26 different test variables. Openness’ for contacts
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Aruitoxt provided by Eric

)
- outside the‘ 1mmedmte group showed a positive de\elopment On the
other hand, a negatne development Was noted 'in several variables of
- tlie 5+ cogmh\e -evdluative” type. The schoo!l has obvxousry not bcen
sufficiéntly able to prevent prejudices that exist “in 5oc1ety from in-
fluencing fhe students and a general raising of the, level of knowledge
does not seem to be a deffhite Femedy. On an average, the boys ‘knew
more ‘about interndtional . affalrs bytthe girls showed more .positive
atgl“tudes towards foreign peoples and international relaugns. .
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