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CONSTITUTION OF THE UNITED STATES T cooe
OF AMERICA - ..
(Preamble) S

9 o

We the People of the United States, in Order to form a more perfect Umon, establish Justxce,
insure domestic Tranquility, provide for the common defence, promote the general Welfare, and

)
secure the Blessings of Liberty to ourselves and our Posterity, do ordain and establish this Consti-'
tution for the United, States of America, ' * .

Y .
~ i

(AMENDMENT X1V) R : s
’ Section 1 . T R
(Citizenship Rights Not go Be Abridged by States) . :

t
All persons born or natdralized in the: ‘United States, and stibject to the ju'risciiction thereof, are

¥ citizens of the United States and of the State wherein they reside. No State shall make or enforce
o any law which shall abridge the privileges or immunities of citizens of the United States; nor shall

any.State deprive any person of life, liberty, or property, without due’process of law, nor deny to  ° _
any person within its jurisdiction the equal px‘otect:on of the laws.

‘

| .
- (AMENDMENT XIX) S
' (Woman- Suffrage) Y . !
) The right of citizens of the United States to vote shall not be denied or abndged by the Umted
* States or by any State on account of sex.

i
£
]

Congress shall have power to enforce thls article by appropriate legislation.:




FOREWORD
Our enthusiastic thanks go to H. Dorin ‘McCafferty whose -
fabors have produce this valuable bulletin. In The Vermont State,
Department: 'of Edfication. as §ocxal Science Consultant, Human- /
ities Program Coordinator and now as Chlef of Secondary Educa-
tion, he has made si mﬁcant contributions to szenshxp Educa-

_tion and contmues to address his work t the question, ‘How do

we educate for responsibility ?”.

Schools are one oémrhe ver;' important learning environments
effecting’in each young Vert;nonter the development of the skrlls,
knowledge and emotional stamina necessary for RESPONSIBLE
CITIZENSHIP. It is hoped that the use of this bulletin will

stimulate greater statewide educational concern leading to more

Jlearning activity vital to the development of knowledgeable persc;ns

who can think clearly, have healthy,self concepts, show respect for
others, have respect for public law and policy, and are active in the
cause.of democracy. T

KARLBNt V. RUSSELL

Drrector of Instruction e
(Elementary and Secondary Educatlon)
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Problem of Citizenship Training .

A 1 \ In The '

’ ; Age of Aquarius - v

o x < : N
Introducétion | . ’ ., (

How do we educate for responsibility> This question, because it is central to improving citizen-
ship education, has become a major issue facing public education as well as other institutions(in the
United States .

e

This paper attempts to aid Vesfnont educators in re- examini’ng traditional education practices
designed to foster responsxble citizenship behavior patterns in youth, and al‘so would establish basic
directions for new programs and procedures ¢ .

R L
- Responsibility derived from democracy

It is the position of this paper'that responsible beﬁavxor must be considered »\Rthm the cor(text
oF democracy, defined both as a basis of government and as a way of conductmg human relation-

~

* ships. Therefore, it is first necessary to begin this i inquiry by reiterating what is meant by démocracy. \ '

-
- o+
< . *

Basic premises of democracy :

N . . iR

Va

" “The basic pren/fu@_f;dzﬁcracy as applied to government in the United States are two: that

(1) human life is im
are capable of ' g9 erning. themselves wisely. The purpose of ‘government based on democratic
principles is to_pfotect mdmdual ﬁghts equally across the board and to see that procedures are
available that%lo for the peaceable resolution of issues. Such a.government is characterized by
,mstltutlons which limit power-and which make it responsxve to the masses of people through estab-

* lished channels. To be respomsive, the principle of majority rule is established; to proteat the in-

dividual, minority rlghts are carefully spelled out as limits on the exercise of power by the majority.
- ‘: ¥ R - o
The function of democrac_y? ety ¢t .

(3

3

Such a goxernment requires that the people must not be limited either in their access to informa-
tion or in their opportunity to express ideas within the established bounds of prident judgment as it
applies to the rights of others. A govérnment based on democratic principles, therefore, requires
more responsible attention 'to its proper functioning by more people than any other form of govern-
ment. It also’is the only form of government which Kas brought. about a workable marriage between

. these seemmgly contradlctory needs of man m society: 'his need for rules and his need for freedom.

»

5 . o

°

Q . - .
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tant regardless of individual human differences, and that (2 ordinary citizens.
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The role of the democralxc ideal

The concept of democracy has been and femains today an ideal, 1mperfectly reahzed as are the
values that sustain it. However, ideals are the elements which give meanmg and direction to life
and are indispensable as goals to a dynamic and purposeful society. The identification and upholding *
of the bdsic principles which typify the democratrc ideal constitute a necessary obligation for each
generation to the next. . '

. The basrd,pnnclples of democracy are thpse which guided the draftrng of the Declaration of
Independence, the Constitution, and the Bill of Rights:

\) S

4

Basic prmcxple: of democram govemmem

* " that men are created equally in terms of worth < e ] 3 PO
: : -

* . that liberty and justice are birthrights-of all citizens . : >

* that government shall rest on the consent of the govem% i, » .

* that the essential freedoms that give liberty its meaning shall be protected for all -

) * that the rule of law and not the arbrtrary d1ctates of mdrvrddals shall prowdext'he constraints
of society

* and that the humblest member of socrety may reallstrcally asprre to the hrghest position

- ’

N - ‘A/ ’ - \
. 1 .

commensurate with his abilities
- ! »
Lo f

Common values - . - AN %

i

The basic values that have grown out of these pnncrples and have become the basrc guidelines

for personal and social behavior in support of dembcracy are: f Sy .

* morality as manifested by respect for the worth and drgnrty of man; a‘nd respect. for the )

different ways of life chosen by men in the-variops’ setﬁngs where he is f0und .
* justice as a concept that conditions the formatlon and applrcatron u%;la -

another, -
*  truth as derived from the use of relson and ‘Tntelfect in thP\solution of probletms,

* patrzomm which is not blind but based on constant application of critical judgmént whrch
in turn is based on a clear understanding of the polmcaf, economrc socral processes -that
characterize this socrety Patriotism of this gort is demonstrated in loyalty to those institu-
tions.both private and public that reflect democratlc values and principless ol

While individuals and groups may ‘and do. hold pumerous: fﬁher values of profound significance,
to them, this list is hmrted to those values seen as essentralfto the mamtenance_of em’ocracy

‘ “ ‘\ (’ "‘ " s
Respomrbzlzt_y as ke_y to value system . .

The thread that binds together the values listed and tles them securely to the’ tdemocratic ideal
is the coricept of responslbrlrty This also is an ideal which, in theglast analysis, is a,éame of mind—
a matter of mot1vat10n It is characterized.by a wrlhngness to live by principle rather then’ the dxc-,
tates of momentary concerns; to look beyond the desire for personal satxsfactlon%to the needs 6f -
others; to recogmze legmmate obligations to the well-bexng of 5 soc1ety rather than?sohtary congcern
for private gain. . .
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* honesty and openness both in the performance of public duty and in out relations, w:th one -
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Characterxstxc: of the respomzble citizen : oL
-

. From this considération of the democratic ideal wrth its supportlng value system some sp
" behavioral characteristics can be identified which sh0uld bé e)éhrbrted by the responsrl)le citize
. democratic socrety These are: . . .z,

% A responsible person can thm/c wrthout getting his emotrons tamgled up with his reason;ng
_procgsses., He is capable of suspended judgment, he differentiates between fact and opinion,’ : a

s and Jie understands the#lrmrtatans his o)gn frame of referqnce places on him. -~ :
Y * Suchk person possesse§’the skills §nd attftudes which facrlrtate learmng His motrvatron o ¢
+_ know and understand is not bage éxclusively on somebne Else’ $ expectatrons it exists asa . ) -
R self»drrectrng force from within the person. Because he is open to exp cepence, his educatron . o
" does not end with formal schiooling, but continues. throgighout-his life ) i

~ °

He has a healthy and\workable :elf concept based on "a realistic picture of the soc1ety in o+

which he lives. . % P . s - i oo

*

The r,esponslble person respects difference and has conﬁdence enough in hrmself asa ratronal :
belng to value cultural, ethnrc, and racial drversrty as a strength in society, not a weakness.

. * He has a personal commitment to" mvolvgment in the life of his soc1ety 'I!hat is to say, he
views hrmself as a participant inJ rather than a tor of, the polrtrcal and other civic!

h processes that define democracy in the’ United Stat

,.
&

* kFrnally, the persoh who displays these charactenstrcs sa healthy respect for publxc latE s
polxcy and po.rxtzons of autlxorxt_y, while at the same time he aggepts. respgnslbrlrty for ethical. ]
and effective participation in shaping and altering the rules of society. In other words, he i is o
a p&son capable of dealmg with change; he is a patriot in the cause of democracy " T w Y

-

The goal of developlng in each young person the skxlls, knowledge,.and emotxonal sf‘amrna for e
the kind of responsible crtrzenshrp described in these six characteristics may well be impossible for,  © . * -
the schools .to achxeve, since they are. only one of _miany learning environments affecting children. ' .
H‘owever,\l\;: schools do stand as a social instrument of. great potential in achlevrng this goal and .

v r «
must Be utilized mbore effectrvely to produce responsrble cmzer\s in the future, =~ =3 . ¢
' ) . AU .o
° > ~ « \ (NN ‘ '

< &, - ..

Democra ¢y c]qulen ged X L.

o NI

.Today, democracy in Amenca is facing a challenge so senous that its very survrt/ lrreatened
* While not intending to catalok the troubles of America, thgse four elements will serveas at least A
partial reminder of the anti-democratic foreei all too vrsrble on the egresent day scene: R } L.

EAN ‘
. “the i mcreasrng resort to violence asa solutxon t0 pel-sonal and “‘ublrc problgfns- : AR N

- - g

-

~

the apathy demonstrated by too large a segment bf the ﬁopulat‘ioh when faced wrth critical

- nahonal problems' T, m- f’.,\ .o =7

* the polanzatxon-ofz’ positions on the great 1ssue3' of\the day that seems to be dlsplacrng the .
PR s ¢ T

Pl
&r admonal search for consensus;; ) N NSRS . € R \

e Yihe rising crime rate that volves not only traditional Hminal behavior but also new and -
o drsturbrng elements such s drug abuse, draft evasion, and war crimes. ) . )

- ¢ " = c . o Y < ‘ z
® e . . . & UL . -

I> (2> . Fv3d - ~

2 w N > 7 H LT R AN

3 g % ol

£

'
Q

\ wer L . AR M .
,
R 2 o S
Y . .

al - 3% L SR
,os t{ . ‘ RS % Fy - > > . 9

~ = € -




.

S

s S

.

Loe o
Py
v @
Yoo
-
£ [N
. {
. e,
V.
&
S Y
[
o’ - .:\,
\
p
-
N
& :
.
- -
. »
ES
,
=, .
,
-e 1

EVA

PN
6.

= .

E -~
LT A,
PR

k) %y
7 Nt
- . N
Sy,

- o
\ e,
e\ ° L

- . \:’( -

\
s ; A
N <

B .

N X

wh .

o SR
L] - 1
- n ®

3 Q .

'_ 2

ot e Q\: ~

Objectwe:
fully i ina renewed 'national commitment to democracy

ch}:nge; in'the way Vermont cztzzem are prepared for partzczpatzon in a democratic,seciety. ,
4 .

TFhe problem

o

-

" The broad problem to be cons:dered in thlS  paper, then, is the critical need for greater individual
and group responsibility to meet the: cufrent ‘crises. However, while'the problém may be ‘conversely
identified as one of lrrespon51ble crti’zeng]pp, it serves no positive purpose to-assign.blame narrowly.

e
L r Iy

’

s
/

/

T
]
]
7
?
r

1rrespons:b1hfy cannot be identified solely with any one segment of our [)ﬁpulatron, wealthy or
poor, young.or old white or black. Thé causes of obJectronable overt behavior by individyals in one
group, are often rooted in the shortsrghtedness and i 1nsensrt1v1ty of individuals in another group. In
short; the threat to democracy deriving from the obnox10us and 1rresponsrble behavior of many of
today s youth can be matched by the behavior of too many adult citizens. John Gardner, former

Secretary of the Department of Health, Educ..txer', and Welfare, describes bluntf but correctly
this dimension of the problem:

T he proﬁ?em in broad per.spectwc 4

-

“Now let us look at the person who is practrcally never attacked, the individual who holds the

highest title that free society can award: citizen. What has he done to 1nsp1re confidénce in self- %f
g3

government’ Apathetic, self-absorbed and self-serving, too many of us take a free nde, refrain-
ing from any distinctive effort to work for the common good.. In a vital society, the citizen has
_ arole that goes far beyond duties at the ballot box. He must man the party mach1nery, support
” social #nd civic refori, provide adequa;e funds, criticize, demand, expose corru-ptlon and honor
leaders who actually lead. One thing the citizen can, indeed must, do is reject fiercely and
. " consistently politicians who live by manipulating the emotions of fear, anger, and hatred.”

.

. ' 3 . L . >
The specific problem, can be’ traced, at least in part, to an educational system that has not
responded gwiftly enough to the need for preparation of responslble citizenf and whose lack of .
response is now vwldly in focu§ Because events’ are at the crisis point
*

2
)
13

Nar)‘owwg,the pﬂablem

The problem for educatlon is twofold: .

Fzrsg, w}ixle recognrzrng that other soclal institutions are significantly involved, it is apparent
that_the schools must improve their performance in these three areas: equlpplng student with the -
kind of skrllsl,and krnowledge necessary to operate effectively within the “system’”; providing the
detision making experiencés necessary for the development of mature behavior patterns in youth;

and instilling the attitudes of responsibility and restraint which undergird democratic citizenship.
a-

L 4

Second, the unprecedented stresses and stralns of the 1960’s have revealed demands for new
ways of"educatlng for democracy. Itis now apparent that the schools cannot educate for democracy

*using essentlaﬂy dictatorial and partqnallstlc methods . . . methods that are the ant1thesrs of the
delicate process they hope to foster.

~

.o_ . ' ot

One of the most important obJectlves for Vermont's schools in the 1970’s must be to partrcrpate

.

hY

o

To fealistically 1mplement~thls commrtment, the major educational objectwe must be to make
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Training for democracy requires change .

While recognizing that these changes, which must essentially come 1nfthe areas of teaching
methods artd human relationships, will apply broadly in all aspects of the school operatron, the focus
‘must initially be on the social studies as the subject area traditionally most responsible for crtrzenshlp
goals The accumulated research that indicts traditional social studies courses for‘having little
positive effect on creating desirable attitudes for democratic pafticipation must not only be recog-
nized, but heeded; and conversely, the conclusions of a decade of expenmentatlon and study for
the purpose of discovering truly effective means of prepanng for respongible citizenship must be
implemented. From the 100 or so national social studies Pprojects. recenr?y funded by the Federal
Government, the major directions for change are clear. , .

The basis for chayge ~ . : ‘ {

4
- Essentrally, the difference between the old and the new approaches to citizénship education
must lie in the recognition that (1) democracy is a process and not simply a body of knowledge; (2)
that theknowledge fundamental to understandrng the 1mplrcatrons of democratic decisions in today’s
world must draw from all disciplines, not just the social sciences; (3) that tational thought processes
reflecting commitment to logic and 3c1ent1ﬁc modes of inquiry and analysis will lead more dependably
to the development of social and’ political cohesiveness than will the traditional program which
emphasrzes memorization of factual material in isolation from the corfcepts and generalizations
which give them meaning; and (4) that the.values that guide behavior in responsible ways when
really needed are better based on a persqnal drscovery of the validity of. sub§tant1ve values through

involvement-type learning activities than on an'indoctrinated value system.~ ( Lo
. ‘o

g > “ . 1

. .

Propo.sed Accomplishments , R

- To attain the, goal of making public educatlon in Vermont effective in the development of re-
sponsrble citizenship behavior, the Vermont State Board of Education proposes:

. 'y

Prorllde Experiehces for Mqturzty N

To attach priority to learnrng experrences that grve Vermont students increasingly higher
"level decision-making opportunities as they progress through the grades to the end that all
students will leave school Having developed to a- maxrmum, at that pornt thelr individuat

\

v

potentral for mature behavior. * roN 1

Rewse .soaa[ “studies and humanities progmm.s . | v
~ To wholeheartedly encourage “and assist school districts in revistn social studies and
, humanities programs, including both curriculym and teaching strategles -12, with full aware-

ness of both ‘current research on crtrzenshrp education, andLhe recent Vermont Legislative man-

date foud in Act 90 of the 1971 session. . . P ‘
. e g : “
Inform the public, . P ot
To undartake &broadl}z based publrc 1nformatlon program whlch wrll explarn and empha— sé
: slzg the nf;cessrty,for improvements in education for responslbrllty : - *'»*-"
Imprav@eacher education < o LF e

To work with Vermont teacllel5 ‘education institutions to xmprove the pre,servrce educatxom
of future teachers regarding citiz shrp education and to provide m-servxce Programns to up-+
grade .the competence p{\present staff in fpeeting the challenge of the requrred new teaclnng

.patterns and strategies. . vl s e
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Projected acthtm o £ v

Mature beh.avxor in deﬁfocratic setting implies solid grounding in tHe oncept that democracy .
is both a procegfwand a s&zte of mind; a way of life whlch demands an exceg_:onally hi egree o»f . ’
individual requrisibilityi . . £ .

R ‘ . . ' ..
To develop mafure behavior ’ ‘ S * L
The Board believes that such behawor is best learned when one dlrectly experaences the demo-. .
cratic process. Therefore, the Board will: : » 0 R v

.

1. publlsh rationale and guu!elmes for the appropriate involvement of students in the decision-
making process of school life, grades one through twelve. y ./ - . :

A\ v ¢ - . ’
t projectéderiv} from a national
. . ‘ .o

. -

2. develop and publish a compendium of student involvem
[ 4 survey for dissemination to'Vermont school districts.

< -~ .

3. asslgn sgaff to contmue\the task of identifying, observing, and evaluatmg programs mvolved N
in research felévant to the questlon “how do.we e&hc te Vfor democracy? ve

. [
“ &, encourage school districts to pro‘v1de high school students with the opportumty to partici-
“pate in DUO. This commum;y .service means 4 wide range of expetierices which mvolvg b
students directly in on-the—Job training for cmzenshlp

' * ‘
et »
Although itis recOgmzed that responslbllrty for cmienshlp educatron pérmeates the entire school, 7 .
program, the humamtles, Jin light of tradlthn and potential for leadership, shall recelvé initiale .~ -
- priority for revision. The Board, seeking a more substantial and defensible ¥elationship bgtween ’
goals and classroom ‘practices, fvxll % _ \ L
Ta%dsrect Igumanmes instrictional empham A . ' oo " - .
) 1. contmue to support the basit d1rect10n for the Vermont Desrgn for Educatlon and . .
e other documents published by the’Board. 'i Y x ~ LT e
v o2 dlssemmate specxﬁc materials to help teachers become f'amxlxar with current and :
", authoritative research that dpplies’ to, the concern for education for responsxbllltx T )
3. prov1de resources to aid local d1str1cts in prgamzmg in-service programs to improve
instruction in' the humanities. .. _jL
SRTI  A
4. provide for the appomtment of a’statewide commlttee to develop a humamtt s hand- AL

book which will reflect the major trends from the dxsclplmcs that rake up'th:s subjbct *
matter field, and 4ncorporate speclﬁc suggestlons to achieve more eﬂ'ectrve education .

. for responslblllty ) K \
+ s, encourage additional instruction in state and logal gov'ern ntby: . [ < Lot
PN giving proper emphasw and Wide d1str1butxon to a"«?e ource tnite on state' and~ .
- local government in Vermont. . . & . v g \ Y

. \b. work closely. with the “various agencles of Vermo\lt State govemment to develop - -
' .ways of better axdmgVermont student jno understand ‘their government s

< 6. identify and encourage the use of learmng expenences tﬁat are desxgned to help stu-
dents clarify and develop - commitment to yalies which have personal meaning for |

.. " them and are consxstent thh'the mamtenanceof democracy . s , ~v,
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: 7. foster the u%e of teachmg°strateg1es that erﬂphasrze the freedom-responslblhty eq t10n.

. 8. cooperate with other educatronal institutions in thé development of a realistic state- ’
! ment on academic freedom and rdsponsibility for teathers and students in public'

~. schools. - L , .

. To inform the publit S )

1 -

Recogmzmg that one of the most semous obstacles to the successful implementation of any new
program in the schools is failure to explam adequatély its needs to the public, the Board wile : .

\

s . 1. directa far-reaching information program through the various media. This program will )
draw.attention to (a) the philosophy of student involvement as it relates to respopﬁbrhty, )
(b) the-need for mstructroﬁal emphasis on developmg the students’ thought processes as
opposed to the tradltlona\l concern for memprizing factual information, (c) the necesslty of
dealmg forthrjghtly with tit€ real world of contemporary issues and diverse ideas in the - »
classréom, and (d) any~other aspects of the new thrust to achieve greater success ih educa-
tion for respénsibility as the meed for publicityis identified. )

+

» 7 .

- ° r v

To improve teacher education

Recagnizing that the critical faCtor in bringing these needed changes into the clastfoon wrll be
- . the attitude and skills of the teacher, the Board will: :

3

1. assist in assuring that the preparation of all humanities teachers, elementary through
. secondar)', includes additional emphasis on the methods of teaching process skrlls and

critical thinKing. ~ ) v, -
s N - N l-
_ 2. encourage the developmene.and use of competency “standards in teacher educatien instead” O
- h *of credits eamed as a basis for assessing readiness to teach. P
L. il .
‘ \3. encc;prage teacher education institutions to design special procedures and workshop patterns T
LT . ' to assrst experienced teachers in retooling fof the new drrec’trons in education for responsi- N
N4 ', W '
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) . ! BIBLIOGRAPHY FOR CIVIC EDUCATION . O e e
: ' L o - Lo . .
Books & . . . ‘% ‘/\ ) . . 'A
1. John D. Decco. Civic Education for the 1970°s. ' . St
. v ~  Center for Research and Educat:on in America, Teachers College, Columbia . .
. Umversxty, 1971. .
‘ * 2.- Robert D. Hess. The Development of Poltttéz?/ Amtudes in Children. Chlcago Aldme Press, 1967.
3, Leaéue of Wo/men Voters. Green Mountain Citizenship.” ' - ‘ v

Montpeher, Vermont; 1973. 105 pages.
M 44, Malcolm G. Mitchell. Propaganda, Polls, and, Public Opinion} In

v
M . ’ A"
. I

iry Into Crugtal American

~ Problems. 'Englewood Cliffs, I)'TJ PrenticeHall, 979’ 122 pagesv ~.. ) ,
5. Mary Jane Turner. Materials jor Civics, Government\and Proble s of Democracy. Political {
. Science in the ‘New Social Studies. Boulder, Colorad Soc1al Science Education -
* ‘ Consomum 1971{ 200 pages. " o '

6. Huber M. Walsh An 'Ant}zolog_y of Readings in Elementary Social Studze.s Washmgton, DC:
. National C.ouncrl for the Social Studies 1971.
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. Pertodtcals o W/ ~ . . .
\ . “ \ ¢ .
- Horace E. Aubertme ““The Rural Student Speaks Out” g Phi Delta Kappa, June, 1969.
S
2 Joseph S. Junell. “Do Teachers Have the nght to Indoqtrma.te 2", Phi Delta Kappa, Dece

mber,
3 N 1969 . 3 . ﬁ ' ‘r
3. Ralph Nader. “New Dimensions in Citizenship”, Tlxe PTA Magazine. September, 1971 )cto-  * 7
Ve o . ber, 1971.

-
P e

* Technical Papers = . , ' . ' ;

1. “Citizenship Weakmgses Spotted by Natlonal Assessment” November 23, 1970 Repgrt 1ssued

- y‘Natlonahﬂssessment of-Educational-Progress,-Office-of . Educatron,_Washx T
. L lpgton, D.C. -

-

2. “Conformrty, Antlconformlty, and Independence” Technical Report No. 88, Center for Cog-
. ' nitive Learning, University of Wisconsin, June, 1969. . '

3. "Development of. Conformrty and Indepen,dence Technical Report No. 164, Center for Cog-
- = nitive Learmng, Umversrty of Wisconsin, April, 1971.

4. “Terminal Repor't*From—'FhePehtlcal Learning PrOjeCt" Theoretical Paper No. 19, Center for
Cogmtlve Learmng, Umversrty of Wisconsin, April, 1969. - '
\, , ‘
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5. “Educating For Citizens: An Annotated Blblrography Thls‘ resource guide prepared for the
- Northeastern States Citizenship Project by.The Lincoln Filene Center for
ad ¢ . szenshlp is supported by the Vermont State Departmenr of Educatlon o
Oz’czmondl P\} ptr.s . , . - — ' w
e l. “ClVlc Educatlon The What, Who, and How of Assessment” a published address by John S.
Ty ~ Gibson before the 47th annual October Conference of Educators at Bretton .
Woods, Néw Hampshire on October 4, 1971. :
. AN 2. “Teachmg Cltlzenshlp by John S. Gibson, Director, Lincoln Filene Center for Citizenship,
. . o . Tufts Umversrty as published in T#e Enc_yclopedm of Education. (New York :
~ Z U _ The Macmlllan Co 1971) .
s [ ek : *
- . Edztormls . N ) ‘ . e‘ . '
h 1. “Reflections on Elegtion Day” by James Reston, an edltonal in the Wednesday, June 24, 1970
s - edition of The New York Times. -~ » . 5 i
2. “Voting and Education by “K.L.'R.” Barre-Montpeller Times-Argus, September 7, 1971.
%, National Councilfor tlx(rSocml Studies Publication§ .
Vo - 1201 Sixteénth Street, N.W,, Washington, D.C. 20036. ‘ L -
o ' L A::ad ic Freedom- A Policy Statement 1971 19 pages.
X u Y 2. “Critfeal Tlnn/zmg 1971. 102 pages. . . .
- & 3. Socihl Studtes Currzculum Guidelines. 1971. 31 pa«ées 4 .
) LJ 4, St ard.t,for Social Studxes Teaclxer: MPohc_y Statement 1971. 12 pages. ’ ! \\
Ao ‘ ’ v )
e, 5. Values and Youth, Guzdelme.r 1971. 120 pages.,, € - :
.';, : & 6. 4lst Yeavbook: Palues Education: Ra{:z_gnale, Slrat_eg‘i'g.r?_ aud Procedures.” 1971. 228 pages
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