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PROGRAM DES, RIPTION
r.t

GOALS
5

The social studies program is that part of the school's general education pro-
gram which is concerned with the preparation of'citizens for participation in .

a democratic socisety. It is designed, to help young citizens to become:rational
decision-makers,ao that they can resolve personal problems and influence public
policy through effective social action. To accomplish this task, the social
studies draws upon a variety of sources, among which are history and.the social 4
science disciplines: political science, sociology, anthroujogyonomics,
geography, psychology, and philosophy.

The four major goals of social studies education are to:

I. Develop a'knowledge base for understanding the ever-alangitig rela-
tionship between human beings and their environment, Past, present
and future, including:

- Knowledge about social organizations
- Knowledge about the relationship between humans and social environment
- Knowledge about the relationship between humans and physical environment
- Knowledge about how decisions are'made

SOCIAL STUDIES K-12-
Section A

,

SepteMber 3, 1974

II. Develop skills necessary to process information, to communicate, and
to work with others, including:

- Problem solving and critical thinking
- Interpreting mapS, globes, charts, etc.
- Interpreting time and chronology
- Improving interpersonal relations

III. Develop an understanding arid appreciation of beliefs; values, and

behavior patterns, including:

- Recogniz ng the origins of beliefs
- Recogniz ng the, relationship between beliefs and behavior
- Developing and clarifying one's 'awn value system in relationship to
the value system of the society 11 caliph one lives

- Developing A positive self-identity

IV. Apply knowledge, skills, values, self-awareness, and in dividual crea7 -r-N

tivity through active participation in society by:

- Participating in making decisions at home, in school and in peer'groups
- Participating in setting, planning, and achieving personal goals
- Participating in setting, planning,, and achieving goals of groups to

which one belongs

Social studies, therefore, has four components: knowledge, values, and

social participation. These components are the tools the citizen uses to func-
tion as a rational decision-maker in the social process.

-1-
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SOCIAL STUDIES 1C.-12
14*Section A

September3, 1974 ,

PROGRAM DESCRIPTIONS K - 12

PROGRAM DESCRIPTION, K-3

Social studies is required of all studeqps at these levels. It consists of
an integrateLprogiam of learnings beginning with emphasis on understanding ,

oneselras an individual in relation to'social experiences gained in various
social Settings.. The student examines and participates in the social groups
of which thee student is a part including family; school,,and community. 'Con-
tent drawn from geography, political science, sociology, economics and anth-
ropology provides the opportunity for the student to compare and contrast life-
styles of people in other cultures with the student's own. Study skills and
values-identification-are implemented at these levels.

PROGRAM' DESCRYPTION, 4-6

Social studies' is required of all stddents at theSe levels.' Hls'tory is for-
mally introduced with studies of local and state his he early history'
of American and Western civilization. The app .: erdisciplinary with
attention 'also given in case study forM td du hp :fly sign ficant regions of
the world.. Partimilar emphasis is pla ed on, elopment o concepts including
citizenship, law, decision making, confl c , landscape,'fr edom and equality,
and goverment by consent of the governed, , figothers., Emphasis is placed.
on viewing the individual as a hUMan beinglin both histor cal and Contemporary
contelxts, Problem-solving skills and °values), identificatio and. clarification
are implemented at these levels. Instructional guides have been developed for
levels 5* and 6**.

. .,

. , .

PROGRAM DESCRIPTION, 7-8

t 1)/1411;1 1

Social studies is required of all stUdentS'Vat leyel 7. The progrmq at this
level emphasizes contemporary American hiStory.(1860 - Present). Values of
American culture past and present are idenWied and related to individual Val.
ues through value clarifying processes. ,' +,

i
,.i.,1

., Social studies is'an elective at level 8q,,,f ,,i0/an interdisciplinary program
which draws from the disciplines of anthe* ogy,'sociology, economics, history
and political science. This program emphasiies the skills involVed in study-
ing a society, the student's relationship to an institution in society, the

t student's role as a citizen in soLety,and the relationship of the student
and his/her values to technology and the future. Instructional guides love

- been developed for leVels 7*** and e*** a.

PROGRAM DESCRIPTION, 9-12

Three credits in social Studies are required at these levels: worl4 geography
or World history, or world studies (a one-year integration of world geography
and world history)' United States and Virginia history and United Stags and
Virginia government' or American studies (a two-year integration'Of U.S.. and
Virginia history and government). A Variety of patterns' to achieve these cred-
its is offered. ,

'
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SOCIAL STUDIES K-12
-,Section A

September 3, 1974

. .

'World studies and American studies at these levels build on earlier learn-
..', ings with emphasis placed on the interdisciplinary nature of knowledge,

utilization of skills to process knowledge, valueS\ciarification and social
1 application of knowledge, skills and values.

PROGRAM DESCRIPTION, ELECTIVES

The following one-semester and two - semester elective,courses are offered in
history and social studies disciplines for enrichment at the secondary level.
Descriptions and requirements for each are found in Seddon B.

a

4,4

Sociology
Economics
Archaeology
Psychology
Humanities - Broad Approach,
American Civilization LJ
Advanced Placement American Histor
Hibtory'of England

ack HistOry
African Studies
History of Russia
World Civiliation
.Asian ,Studies
Latin American Civiliiation
Modern n-Histofy

it
Ancient and Medieval History
Modern European History
Advanced Placement Modern 'European History

. Current Affairs

Anthropology (Alternate)

4

,

i ,.
.

* The Making of-An American, Fairfax County Public Schools, 1969
** People -In'a ChangingYorld, Fairfax County Public Schools, 1970.
*** Guidelines for Seventh Grade, Social Studies, U.S. Higtory'1860-Present,

Fairfax-County Schools,g1971. .
.

.. .

le*** Inquiry- Into Mankind, Society and the Future, Fairfax County Public
.

Schooli, 1972 t - ,

3

-3-

00007



. ,PROGRAM OF STUDIES

a

SOCIAL STUDIES

C

a-

SECTION

/

0000i3 F



J

sr
Primary ck

SOCIAL STUDIES K-6
Section B
Septemb4r 3 1.974

.

The primary social studies block (K-3) deals withiLdentity of the Individual;'
People and Families; People'and Communities; and Clrnmunitie's and Their Resources.
This ungraded primary block provides for a' developmental approach,in the four.
areas of knowledee, skills, values, and 'social participation.

'Identity of 'he Individual: =Emphasizes helping the child build a sense of per-
sonal worth._ Activities of childreg in other cultures are explored. Students
are introduced to democratic group interaction skills in the school settings.
Beginning map and globe skills are presented. Simply stated concepts in geogra-
phy and economics are developed through play.activities...

People and Families: Examines the ways by which families in different areas
of the world meet their needs for sl(elter, food, and clothing. The students
also examine the need for rules and laws. Map and globe skills are developed.

People and Communities: Examines the pupil's own communit yenvironment and
compares to communitiet in other cultures. Analyzes heiole the community
pliys in the pupil's life in terms of services, ere&

Communities and Their Resources: Co s and contrasts resources and prob-
lems of communities with oommu es of other cultures. Identifies-the metro-
politarCareas as being co Sed of urban, suburban, and rural communities.

4 -

THE STUDENT

op a knowledge base for understanding the ever-changing relationship
between human beings and their environment,,past, present, and future:

* - Identify self by most of the .following criteria: name, address,
telephone number, sex, and bir4hdate

* - Identify the.membersof own"immediate family by name and relationship_
- Identify persons in (own school and community By position and contri-
bution

- Build.a vocabulary of simple geographic -terms
* - Learn about some of the workers in the community

- Discuss examples.oT interdependence' of communities for goods and
services

- Discuss ways goods are transported andoexchanged
* - Identify examples of-change in onQelf and_in the world around one

(e.g., personal growth, movin /seasonal -and weather changes, changes
in fashions,. physical envir ent, technology, and transportatiqn)
Distinguish between buyers a d-sellers

- ,Discuss how construction of ects the ecology.
- Identify problems'in ecolo

A e.

* - Recognize that the family is a group tat human beings form

* Asteriske'd items indicate primary learning.objectives for the program. Non- ,.

asterisiced objectives provide enrichmene opportunities. . 4
''.

..1.'" .
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SOCIAL STUDIES K-6
Section B

September 3, 1974

* - Describe the roles and activities of own family and compare these
with families of other cultures

* - Descklbe how habitat (climate, physical environment; etc.) affects
food, clothing, and shelter that a family uses

- Give examples of different types of shelter and,explain why a fam-
ily needs shelter

- Identify materials from which shelters ca be made
Compare shelters own family,uses to those families of other cult
tures use

- Discuss and describe ways in which families obtain shelter (buy-
ing, renting, building)

- DisCuss how families in different cultures obtain food (buy, grow,
hunt, etc.))

- Describe different-types of ma terial from which clothing is made;
compare the ways that clothes wete produced in the past with the
ways clothes are produced .today.in own society

* - Identify the United States pf America as the country in which he/
s e -

- Identify symbols that represent one's country (flag, Uncle Sam, etc.)

* - Examine many different' types of communities and form a definition
of community)

state reasons why most families live in communities in the

AnStates-and other countries
,

* - Describe things all c2mmunities have in common
- State things that meg one's community unique

,-- Demonstrate. how a community renders services to its citizens
,

* - Describe different kinds of work done by people in own community
.

.
- Compare own neighborhood activities with those in another neighbor-'
hood

.;

- Explain how changes it the community have affected the way he/she
, lives ,

- Identify reasons why people move from one community to another ,

Describe ways in 'which members of the community choose their leaders.
- By comparing a simple communitywith a more complex community, indi-
cate how modern transportation-and communication have changed the
lives of song people ,,,

. .
.

A

a

- Identify groups in the community to which individuals beloit,and ier-
vibes,these groups' provide the community

* - Set up criteria for classifying communities into urban, suburban and
rural and list,ways in which each help4 the other in a metropolitan

!area'0 . ..

- List the resources available in a metropolitan sins, in the United
States and in, other countries ..

'

* - identify.problems common to,most metropolitan areas and compare and ,

contrast w&th problems4of non-motropolitan areas p
w ,

- Stafe-ways,tn, which resources are used,to.solve problems .in metro-
politan and non-metropolitan areas

t

tr
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SOCIAL STUDIES R-6
Section B

September 3, 1974

- Identify ways people pay for community services in the United States
and, compare with the, ways used in other cultures .

Explain why some services must be provided by government
- Suggest ways in which the child's community might be improved
- Determine the kinds of work people do in one selected area as con-'

trasted with another selected area
- Give reasons for differences in Types of work in a selected !area

* - Distinguish different kinds of climatr and describe some ways of
living typical of each

- Identify reasons why people choose to live in certain communities
- Compare the state of the natural resOnrces when parents or grand-.
parents were young with the state of natural resources today '

A* - Identify some causes of air, water, land and noise.pollution in
own community and what is being done about it 4P ,

- State ways in which people can bConsidered a resource in a community
-' Describe how a community makes laws

Develop Wills-nece%sary to process information, to communicate, and to
work.'With`Others.

,

-*Use, In simple ways, devices for'measuring the passage of time
(clock, timer, sundiali, calendar)

-.Order,andrecite days of the week
- Interpret simple pictOrial,map symbols
L Locate designated places (home, 'land, water) on model, map or globe
ap4 compare distanced (longer than, shorter than)

- Compare temperature as warmer or colder

-
* - Group and classify repreAntations of food, clothing, and shelters

'.and give reasons for classification
1:- Recognize, and classify land forms ,.

- Draw simple maps
* - In,terpret map symbols - .

- Arrange events and data in sequence'

/'

- List types of community services and classify them under main headings
`* - Lockte community facilities on a map nf the community,

- Draw, a simple-map showing the relationship of classroomto school,
office and of school to other community facilities, using map sym-

.bols to represent real places
- Use cardinal directions

* - Describe our nation as composed of states and locate the capital city
of own state and of nation

- Draw inferences and make generalizations about co mmunities from con-
crete data such as,pictures mid artifacts '-

* - Distinguish fact from fable; fact from fiction
- Change generalizations about community life if new data warrants
- Use a variety of media such as books,-newspapers, magazines, inter-'
views,end pictures to locate and gather information e

-3--



SOCIAL'STUDIES K-6
Section'B
September 3,1974 J O.

- Interpret special-purpose maps, charts, and graphs

- Use scale to determine distances between various communities
* - Use map key to identify man-made and physical features
* - Locate cities, countries, capitals, continents, oceans, on maps ,

and globes .

- Identify the equator on maps and globes

- Differentiate between fact and opinion in a pitce of'data relat-

ing to community studies .

- Locate places by number d key system on a highway map

- Relate the location of or cities to their physical settings

- Trace routes of travel between cities by different means of_trans-

portation
- Use intermediate and cardinal directions .

- State the relationship between the, rotation of the earth and day

and 'night, and the relationship between the revalution of theearth

around the sun and the calendar year
- Compare information about communities 'drawn from two r more

sources to recognize agreemept br contradiction

,
a

III. Develop an understanding and appreciation.of beliefs, values; am' P

behavior patterns, -
...,

* - Identify self as aunique person with 'individual Adeas and.feel-

ings -

- Identify own strength6 and'short-term goals

- Work and play at self-selected tasks with a purpote

- Display sensitivity to needs of others

* Compare and contrast actions and attitudes of children in icture

storybooks with one's own
-°Identify characteristics and significan rcontributions of national

heroes and heroines representative of aried ethnic-and/or cultural

groups
.

1
.

'at

t

.

- Give ,examples of ways\in which -a family may prokide love, companionr

ship, and instruction to its members
.

- Choose types of food, clothing, and shelter that he/she would like

and give reasons for choices . i. . .

* '- Recognize that ilghough peoplein different societies behave in

®`&
different ways,:all people, regardless of wherehey live,or to

what race, .nationality, religion or sex they belong, have many things

ip common, , I

°*- Describe the characteristics of-own community and make value judg.<

ments about its advantagessarld disadvantages ,' '
. f-,'

q

* - Offer suggestions for improving the quality of life in own coMMunity

- Describe ways in which own daily life, might be different if resid- ,.
.

c ing in' other community about which information would be gathered

- Determine how and why classroom rules'are made; evaluate the guiles

and give examples of the ones he /sbe considers the most important 1

i 0

-4-
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SOCIAL STUDIES K-6
Section B
September 3, 1974

0

- Determine whether he/she would rather live on a farm, in a suburb,

or in a City lind,give reasons
Identify, traditions and values transmitted by people in own commun-

ity and, a selected community of another culture,
*-- Analyze ways in which disputes are settled in two situations-and

explain how the method. of solution is a reflection of values

O

Apply knowledge, skills, values,' sel -awareness and individual creativity

through active partiPipation'in society.'

PArticipate'in formulating and changing rules for classroom
- Abide by classroom rules and'rnbineb

* -:Participate'with peers in finding solutions to'conflicts and problems
* - AccillPt responsibility for own needs and some class duties

- Share in evaluating, pimping, Choosing, and' organizing classroom

. activities

* - Participate with others in deVeloping rules for the classroom and

the school
.g

Determine ways to help make the school, home, and/or community a
better place and actppon this list

- Participate with the teacher'in setetng, planning and achieving per-
? sonal goals

, -

- Given a choice of'learning activities dealing with the family, make

a choice and participate an the activity chosen
Participate with teacher in evaluating own progress

*-- Participate with teacher and other students in mOtifying classroom

procedures -

- ,Given a variety of learning'situations dealing with the community,

make &choice of learning activities and participate in the activi-
ties chosen, one of which should contribute to the improvement of

the community
Participate with teacher in-'the evaluation of own progress.

=-ParticfPate in group activities and evaluate the progress of the,

group

* - Participate with others in identifying actions that can be taken
to improve the community and take at least one action

, - Participate individually and with others in evaluatiOn of group

roles and responsibilities
- Suggest and act on wad to reduce air,.water, lan d, and/or noise

pollution individually or with others '

- Explain how he/she can bePoille a more valuable community resource

- Given, a variety of learning situations, make a choice of learning
Activities and, participate in the activities chosen



,SOCIAL STUDIES K-6-
Section)B

September 3, 1974 ,

Level 4 - Virginia and Regions of the World

. _

Examines life-in Virginia, past and present, and compares and contrasts lire.
in Virginia with life An' several other regions of countries. Emphasis is
placed on developing conceptual models using data about Virginia,. and test-
ing these model using data about other regions);

, Regions Studied will vary depending on materials being used. Emphasis is
also placed on the developArent of map and globe skills.

THE STUDENT WILL:

Develop a knowledge,base for understanding the ever!.changing relation -
ship between human beings and their environment," past, present, and
future.

__ r
t

* - Develop a concept of rhe2 using data about Virginia and other
,cultures 5

- Describe,the roles in which success was achieved by several
fainous Virginians

- Test the concept of role by examinifig some roles played by people
. in another country

* - List some of the groups that.Virginians and other cultutes form
- List contributions of several groups (racial, ethnic, male,

female, religious) to Virginia's history
List some groups that people form'in another society and compare
them with groups people form in VirginW,A

- State ways in which people of another society are similar t9
people in Virginia

* - Develop a concept model of landscape3 using data about Virg#1ia
do.and, another country

Describe several features of a local landscape and identify simiJ
lar features in ,another region of Virginla.and another counfry

- Test the concept of landscape by examining geographic features, of
other countries

- Illustrate how the way people use resou 'is determined by,their -
level of technology

- Identify changes in the life of Indians as the result of colonists'
settlements and compare the changes with another culture having an
immigrant pppulation

- Identify reasons that cause people to mwe from one place to another
- Identify solce changes that have taken place in another region and

Compare the rapidity of change with the rapidity 'of change in Vir-
ginia

* - Develop the concept of decision-making,4 using exampleaf decition-
making in Virginia's history and in other countries or problems of
today

- Give examples of the relation§hip between the actions a society,
takes and-its values

* Asterisked items indicate primary learning objectives for the program. Non-
asterisked objectives provide enrichment opportunities.

4r..4
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SOCIAL STUDIES K-6
Section B

September 3, 1974

4.
- Identify a conflict situation in Virginia's history and its resolu-

tion and,describe the decision-making method used to resolve it
- Test the concept of decision-making by, examining how decisions are
made in other societies

- DeDevelop a concept model of citizenships,r)5 using data about Virginia
- Test the concept of citizenship by examining government, laws, and
Citizen roles in other societies

- Determine who exercises decision-makingpower-in °the/. societies
- Example the hypothesis that significant political and eeonomic

events and.developments' from Virginia's past havd affected life
in Virginia today

f'

II. 'Develop skills necessary to process inforniation, to communicate, and to
work with others.

-,Use scale of miles on maps and globes, locate and identify equa-
tor, tropics, Prime Meridian, cities'

- Use latitude an4 longitude
- Give reasons for day, night, seasons, climate

.

- Trankate topographic"data into relief or contour'maps
-.Consult special-purpose maps for infOrmation

* -.Locate and organize information from a variety 1Sfesources and
combunicate the information in an oral or written form

- EvalUate sources of information
- Brainstovm, classify data, participate in groups °

-III. Develop an understanding and.appreciation of'beliefs, values, and
behavior patterns.

\- Draw inlerences about how land use reflects a society's values
- Compare the values of.Indians and settlers as reflected intheir
attitude toward the use of natural resources

- Give examples-of how a society's laws and decision-making'pro-
'-:cesses ark - affected by its values

*- Use a vaning process_to examine one's own values6
- After studying another-society, decide i he/she would like to
visit or live there and gi-Ve reasons

- Explain what seems to be the basic Values_of...the people of a

region,'compare'them to own velues,'and give-examples of simi-
larities and'differences

.r
IV. Apply knowledge, skills, values, self-awareness,

tivity.through active participation in society.
individual crea-

* -QPIan 'a strategy for solving a' problem in school, or the commun-
ity through organizations

, ,

- Vote in school elections

-7-
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SOCIAL STUDIES K-6
Section B ,

September 3,'(1974
I

,e

Given a variety of lear&ing situations, make achoice of learn-
ing activities and participate in the activities chosen'
Using various methods (inference, checkli..st-, contract, log,
written evaluation, group discussion) participate' in the eval-

uation of own performance
Given training in group-process skills, par'ticipate-in group
activities and evaluate group roles and responsibilities

*

;Virginia! A TV Social Studiestperience, State Department of Education,
.

-1973, and "Virginia: Its and and Resources with Transparency Kit,"

FCPS; 1973
2 See "Teaching Concepts," Gene al Strategy Guidelines, Section C
3 Ibid.

4 Ibid. See also "Decision Making," General Strategy Guidelines, Section CI

Vitginia! A TV Social Studies Experience
5 Ibid. .

6 See "Values and_Moral Reasoning," General Strategy Guidelines, Section C

- -8-
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,Objectives

. '
Level 5 - The Making of an American

SOCIAL. STUDIES K-6
Section B.
September 3, 1974

' ;

- .
.

Examines'development of American society up'to 1860 using a case study- approach.
A major emphasis is placed on the roleof law and gornment. Case studies on
Mexico and Peru as examples of Latin American civilization are included-; other
western hemisphere countries May be included.

4

lr
THE STUDENT WILL:

I. Develop a knowledge base for understanding'the ever-changing relationship
between human ikings and their environment, past, present, and future.

- Using a concept model of role;l indicate vapious roles played by
New-England settlers to provide for their basic needs

* - Build a concept model of change2 by enumerating Some changes that
occurred in early New England society stressing the rules.andcon-

. tributions of several famous New England leaders
- Describe the contribution-mAde by a selected leader in writing the

Constitution ti

- Classify types of people who went west, and using.the concept of
role, compare the frontier men and women to the early coastal .

seqlers
- Compare the functions of family, school and church on the frontier

to their functions in early New England
- Give some examples of frontier contributions to folklore, art and
'music

*-Zampose a set of clear, enforceable laws for a hypothetical or
real situation

- Categorize the services rendered by, government into loial, state
- or national

* - Identify- some problems encountered in setting up a national govern-
' ment for the United States
- .Identify local, state and national government representatives
- Describe some of the problems in establishing justice and laws

in a frontier society

- Contrast the. social and political structure of Peru and Mexico
with that of. the United States

- State how physical environment affects the choice of a site for
a settlement or city

* - Describe some ways in which'the pioneers adapted to their er/iron-
pent; generalize about factors involved in successfully adapting to
.a new environment

- Describe some effects of geographic factors on
development of Peru and Mexicb

- Compare and contrast city life in Mexico City;
Chicago; Los Angeles; and Fairfax Coupt.7

- Analyze the effect of slavery on slaves, and on

economic and social

Lima,'Peru; Boston; ,

American society'

* Asterisked items indicate primary, learning objectives for the program. Non -

asterisked objectives provide enrichment opportunities.

. -
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SOCIAL STUDIES(76
Section B
September 3, 1974

- Identify problems involved in abolishing slavery and discuss vari-

ous viewpoints on the question;,examine current attitudes toward
race and civil rights op a selected problem or issue

* - Identify some westward routes and-describe the role that trans-
portation and communication played in'settli.ng the West

- Describe effects Of other cultures on Mexico and Peru and cite
some examples of their influenc
Build a concept model of decision-making3 and compare to ways
decisions were made by leaders in early Americgn history,

- State ways in which our democratic form ogo:.iernment allows.-
f9r the peaceful resolution of conflicts

- ,Build a concept model of conflict4 and apply to a contemporary
'andioK historical problegi

Develop skills necessary to rocesd.information,to communicate, and 'to

work with others.

- Make simple time lines, determining-the relative length of his -

torical periods
- Use a cluster of date events to establiska cause-effect rela-

tionship among historical- events'
-.Distinguish between statements of fact and statements of opinion

- Distinguish between primary and-secondary sources.
- Determine viewpoint of an duthor, speaker, 0e/cartoon, and

determine if facts supporting an issue-contradict each other
5,

- Relate historical events to,the geographic setting in which, they

took place
- Determine how well facts support generalizations about data

4' III. Develop an understanding andapPreciation of beliefs, values, and
'behw;ior patterns:

* -, Identify some beliefs and values incorporated in the Mayflower
Compact, DeclaratUon of Independence, Constitution of the United

4
States

* Examine several decision-making sitgations and state how the

beliefs of the` participants affected the decisions
- Select histOrical"or folklore heroes and heroines and state
Characteristics the student Admires/end/or dislikes; state
reasons

- Select alistorical situation and indicate"how he/she would have
acted in the situation

IV. Apply knowledge,. skills, values, self-awareness,andindividuarcrea-
tivity through active participation in society. .

- Simulate the Constitutional Convention or other similagroup
0 decision-making activity. Evaluate the.role of specific groups'

(men, women, racial, ethnic, religious) ,

-10-

',000163 :1.

.1



SOCIAL STUDIES KT6
Section B

September 3, 1974

- Interview people in or outside the school on how they make deci-
sions, and compare to a decision-making concept model

- Make a decision about a local, state or national issue and com-
pare this decision with that made by local, state, or national
authorities - .

* - Identify a school or community problem ant,participate in a
group!commitment to effect a solution to the problem,

- Given Variety

and
learning situations, make a choice'of learn-

ing activities avities nd paiticipate in the activities chosen
- Usipg 'Various methods (inference, checklist, contracts, logs,
.written evaluations, group discussions), participate in the
evaluation of performance

417

S.

1 See !Preaching Concepts," General Strategy Guidelines; Section C
2 Ibid.

3 Ibid. See also "Decision-Making," General Strategy Guidelines, Section C
4 Ibid.
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SOCIAL STUDIES K-6
Section B

September 3, 1974

Objectives

Level 4 - People In a Changing World

Examines the development of Western civilization.through a case study
approach. Emphasis is placed on the evolution of government, lawn, and
rights. Case studiei of early people, Greece, Rome, Middle Ages, fiee-
dom in early England and contemporary case studies of Japan, Africa,
South of the Sahara, and the Soviet onion are, included.

THE STUDENT WILL:

I. Develop a knowledge base for understanding the ever-changing relation-
ship between human beings and their environment, past, present, and
future.

* - Identify prominent-individuals of classical civilization and
list their contributions to world civilization

- List causes for" .origins of cities
* - Build a concept model of social control (means by which sopiety

exerts control over its members)1.and discuss the concepts of
social' control and individual freedom.

*,- Describe forms of social control used in Medieval society,
(church, class structure, etc.) and compare and contrast with
means used in American society today
Explain how the Magna Carta, parliamentary government, trial
by 'jury, and English Bill of Rights contributed to individual
freedom -'

)- Distinguish between political terms such as dictatorship-and
detiocracy

-,tist'the influences of geographic factors upon the development
of Greek and'Roman civilization

- Identify major gebgraphic, political, -and climatic areas in
Africa; compare tribd1 or ethnic boundaries with natural bound-
.aries and'draw implications

* .Generalize about the effect of'physical environment on the devel-:
opment of societies and Cultures (geographic, ecpnopic, ideolog-
ical factors) producing differences both withinregions and
between regions

- Compare how groups adapt'to their environment or modify it to
meet their needs and compare these generalizations to Fairfax
County

* - Explain how humans differ from other forms of life consider-
ing,their ability to adapt, to use language, And to make and
use tools e,

- Identify cultural universals common to all societies and test
this list against several cultures, such as those -of the Soviet
Union, Japan, and Africa

* Asterisked items indicate primary learning objectives for the program.
Nqn- asterisked objectives provide enrichment opportunities.

-12-
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SOCIAL'$TUDIES
Section B

.

September.,5, 197ik "4

Build a'concept model of social change and identifythe various
types, Of influences'-that might.cause'changes.in a.soeiety2-'
Identify'severk.1 influences of.theGreeka upon Roman cultUre.
Identify'-and4Acuss influences of the Gre-eti,.and Romans-Upon
contetpciraly society in the areas of government, rights, dignity
of people and aesthetIcs

- Build a concept Model of.donflict to examine the'nature of
conflict-in the Middle Ages3

- Identify the major forces which have operapd to change tradi-
tional Japanese society, and describe theirgeffects
dals in each culture

;,Give reasons foe-the transition from Middle Ages to RenaissaAce
- Evaluate the'important,problems which need to. be solved by the'
emerging:African nations; -the Japanese; the Russians; the AMer-,

imans. Piei*t future outcomes ofprobleis'and their solutions,
in each cUItuie

- DeScribe Some ways in which model= people find out how early
people lived

II. Develop,skills necessary to process information; to co mmunicate, and_
to work wtth-others:.

.

* - Apply'chronological terms of measurement (year, decade, centny,
B.C., A.D.) in measuring and comparing length of.historical
periods

* - Make inferences aDput cultures and life-styles from artifacts,
representations, of-artifacts,.and other,typesofevidenc

',-.Eormulate hYpothesei on .the liaiis of iimita.d evidence an
. revise as-new evidence requires

- Describe the physical environment ofan area on basis ofistudY
of color, contour and visual relief maps

f

- Intrepret land eIevationsfrath the flow of rivers ?.. z

4..

* - Comphie-maPa, charts, and tables and drFw inferences. from the'
.

comparisons - ,

- Distinsish-betweemfact and legend, and between legend andmytil
- Denionstrate an understanding of symbolism (heraldic designs,
Russian bear, Uncle Sam, etc.) by relating the symbol to what
it represents, and -by reading and interpreting simple political
cartoons ' -

- Analyze the toolsof a society to determine.its-degree of Com-
plexity,

- .-
.

-,Construct'a simple time line identify g the major areas in history

III. Develop an under tending and appreciation of beliefs, values-, and beRavior
patterns.

- rompare-beliefs and values held,by hunter-gatherers, farmer- -

herd0s.and.uTba- dwellers, and- evaluate to what extent they, '

have!=Yeetinfluenced by technologY,
* Explain. what beauty meant to Greeks, Romans and people of the

p.13-
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soctiL STUDIES
secpionB
September 3, 1974.

7

-

.
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0 0

Middle Ages (i'n terms of aesthetics, art, architecture, physical
fitneSS, Ac.). Describe ,own ideas of beauty and compare with
others in class . ,

* - List and compare4he-things highly valued by Romans, Greeks,
people of the - Middle Ages, contemporary. Japanese, Russian, Afri-
can and American peoples 1 '' .

= Suromarig,e how the values Of esociety.determine the educa--,
tion of its people, comparing Greece, Rome, Middle Ages, and
contemporary ,United States. 4' . ,

.
: Describe bia's' and'ster*Dtyping of%cultures and stereotyping of
representatives of thOs? cultures.

- Analyze,the art and music of 'Africa, Japan and Russia and make
inferences about the People and their beliefs and attitudes
-toward beauty, nature, an relig&i. Compare these toown
attitudes;

t
.

. s ,

. . / ( ..

, 4 . .

IV. Apply knowledge, skills, values, self-awareness, and individual crea-
tivity through active participation in soc ety.

, . if
p

Build a concept model of interaction and
a group project, (such as the MarsMuseum).
Make commitment to-participafiori in school
ties either thrOugh support oractive invol
Given a variety2of learning -situations, make

ply'the model to

overnment
Pr

ent
_choice of learn-

ing activities and participate in the activitieS 'chosen
Using various methOda'anferenCe,- checklistlontracts, logs,
written evaluations; group discUssions),paaticipate in the
evaluation of own perTOrmanc,e

1
.

Using criteria jointly agreed upon by':teacherand student,
cooperatively evaluate materialS methods, and "contentduring
and at the end of units,of,learning .

After having cooperatively evaluated 'a unit oflearning, plan
with teacher a strategy for implementingrecOmmended,improve-

; .4

ments
0.

* - Given training ingroup-process skills, participate in group
activities and evaluate roles and responsibilfties5

4
O

See "Teaching ConCepts," General Strategy Guidelines,
2 Ibid:
3 Ibid.

4
4
lyfd.

5 ,"Group Dynamics," General-Strategy Guidelines,1Section C

t

Section C
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U,S. History_(2355)
'Section B

September 3, 1974

Oblecttives

Level 1 - U.S. History' 1860 - 'Present (Rewired-1 Credit)
)

Emphasizes the opportunity to explore open-ended probleM;, both past and
present, involvidg value debig6ns in studying the histOry of the.United
States from the perio4 of t14 Civil War to the present.' ''

THE.STUDENT-WILL:

.t
?

I. Develop a knowledge, base for understanding the ever-changing relation-
ship between human beings and theif environment, past, present ;.and
future.

6

9

* -}Identify causes'and effects of the Civil War
" - Build a concept model of conflict and test it'against ekata,'from

the Civil War periodP
- Identify whit he/she believes to be the majbr cause(s) of,the
Civil War and defend that positiod

* - Examine the status of blacks prior to and during the Civil War
and compare and contrast the status and role of blacks prior toA
during, and after. Reconstruction

- Give examples of legislation of the Civil War period whiA
affected societal change

r Build a concept model- of change;2 consider such causes of Change
as war, people; inventions; and legislation, and apply to the
Civil War period

- State some generalizations about the relationship between con-
flict and change

- Explain why. people move and difficulties they encounter
- Compare and contrast the effect of the individual on the envir-
onment and the environment on the individ4a1 in the post Civil
War westward movement and urbanization
Illdstrate .continental` expansion anipopufftion changes-in the
19th century

- Classify groups of people who moved weseend identify and ana-
lyze conflicts between opposing groups ((railroads, cattlemen,
'Miners, homesteaders, etc.)

- Examine the treatment of the Indians hYthe white Majority and
compare this treatment withthat of other minority and ethnic,
groups in American history (Chinese, blacks, Catholics, etc.)

-.State conclusions about the impact) of the disappearance of the
"last' frontier"

* - Identify the effect that several eechnological developments ha
on America in the 19th and 20th centuries

- Select an example of a "success story" of the industrial period
that typifies the work ethic and defend the selection
Relate legislation in the industrial period to problemsthat it
treated, and generalize about the'government in the late 19th
'century I

* Asterisked items indicate primary learning objectives forthe program.
Non-asterisked objectives provide enrichment opportunities.

.
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U.S. History (2355)-

Section B ,

September 3, 1974

- Identify societal changes that resulted from the struggle,
between labor and management

- State the impact of third -party political movements on he
American political'syabem

- Examine the fundamental changes in American agriculture in
the 19th and 20th centuries and their impact on society

-'Examine the effects of industrialization on the positions
of men, women, and children in American society

- Identify a representative number of,immigrant groups, locate
their countries of origin, list reasons why they came, .iden-
tify their contributions- to Atherican society

* - Using the "salad bowl" and "merbing pot" theorie4 chogse
, the one which Most accurately describes American, society and

jttify your choice
- Identify some causes for urbanization in the late 19th cen-

tury and early 20th century and its impact onAmer4an life.
State ways In' which patternsaf urbanization are different
today than in the earlier period'

= *did a concept model of power and test it against the use
of power by the United States in the early 20th century3

- Make a hypothesis about ttie relationship between ptwer and
responsibility'

* - Give examples of America's involvement in,world affairs from
1897 to 1945 and draw conclusions about why Ameria got
involved

- Build a concept model of decision-making and apply the model
to American foreign affairS^' such as the-decisions to enter/
World War I and World WarI14

- Identify territories acquired by the United States, deeergiine
how each was acquired, and determine the current status pf
each

- Determine how the values held by Americans in the 1920s=affected
the way they lived j f

* - Identify the causes and effects of the "Great Depressfon"
- Relate legislation of the Z920s and 1930s to broad tagial and
political movements anCtake_a position on the role gf govern-
ment in the life of the individual and defend that'llosition

0-* Examine the impact of the early 20th century women's suffrage
° movement'and relate it.to he women's movement of today

- Hypothesize about factors that have promoted or inhibited tech-
",nological changes since 1945

- Examine major social movement6 since World War II (civil rights,
.women's rights movement, etc.) and-their impact an American
society

= State some of the causes for and effects of the "Cold War" on
the United States
- Apply the decision-making model to crises since 1945, and eval-
uate the decisions in lighttof their consequences

* - Discuss causes and postible solutions to major problems facing .

America in the 1970s (pollution, energy crisis, presidential
4 power, inflation, consumer problems, human rights, etc.)

0002
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U.S. History (2355)
Section B
September 3, 1974e

;- Analyze the role of international diplomacy in promoting world
stability as conduCted by the big powers and the United Nations'
in such areas. as the Middle East, Vietnam settlement, etc.

It. Develop, skills necessary to process information,.toCommunicat,e, and to
work with others. ,

. %
.

... ,

. - Take notes while listening and',,obsdrving , ,.

. .

' - Idedtifygeographic regions, states, and major cities on a map of
.

the United States
,, - Use the reader's Guide to Periodical Literature and aavariety of

souFtesto locate and gatharinformation , ,

w

- Distinguish between fact and opinion in a variety of sources '

-.Examine materials for consistency,_reasonab.lenesiand.freedom
from bias . , .-

.- Recognize propaganda, bias, and stereotyping,nd their purpose
in a given context

- .DevelOp anunderstanding of events as part of a chronological..
series

., 4 ,

. -. ,
** - State a hypothesis4make a rational guess about a possible so/u-

-1

tiod to the pioblem) and test it with available data,
* -.Commilnicatd ideas and feelings thuough verbal and nonverbal

creative expression
* 46 Participate effectively in group activities5
- gespect rights and opinions of others ,

- Given a contemporary dilemma situation, use a value-clarifying '

process6
3 s

t

% ,-, .,..
.. 4

III. Develop an undeistanding and apprdciation'of
.

beliefa, Imfues, and behavior
`patterns. .

..,.

...-

,
,.

* - List commonly held American values and indicate events in Amer-
icin history wherein these values came into play

.----"'-'-- Generalize about people's attitudes towards success in the : ,-.---

latter half-o the '19th cedtury .., :1'-''
.,

.;,- ,

- Establish persona criteria for success and cOmpare'to attitudes .

prevalent at the end of the 19th century
. .

- Compare and contrast social values of the 1920s with those of
the 1970s.and dra*:tonclusions as.to why changes have curred

* - Give examples of diffvences in beliefs and values that ha
%lir created divisions between groups oftAmericans

. i

knowledgd, skil4s, valas, se f-awareness; and individual cree-
. -,,,,,-

1/

----- ivity through' active partitipatio in society. . -

7 .- Build a concept model of h w people, institutions,^nations, etc.,
/ interact with each other-a d apply the model to a.classroom gioup

project? ,

.

-17-
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U.S. History. (2355),

Section El.

September 3, 1974

,

- Identify a historic site in the community AltdetermAte
whether its preservation is justifiable, and if it is.,

. 'determine what acabn isbeing taken to preserve it
.I - 'Given 'a variety of learning situations, maker' a choice of

' learning. activities and participate in the activities
chosen t ^ .

,

* - Using' various methods (inference; checklist, _contracts, logs,

written evaluations, group discussions), participate in
the evaluation ofFawn performance

sing criteria jcintlY agreed:upon 'by teacher and student,
0 aluate. materials, methodA, and content of. units of learn-

_......----

tig and assist ,in making imprdvements
* - Given training in trouptprocess skills, partidipate in

groups activities and evaluate roles and responpibilities8
t , '..

.,t

rl

y

44.

N. , A
ti

k\
,,

4. ,)-
. t

1 "Teaching Concepts," General Strategyeduidelines, Section C 0
2 Ibid.

.

,

3 Ibid.' .. 4

I

4, Ibid.' See also "Decision- Making," General Strategy Guidelines, Section Co
5 "Group Dynamics," General Strategy Guidelines, Section C
6 "Values and Moral Reasoning," General Strategy Guidelines, Secgon C
7 "Teaching Concepts," General Strategy Guidelines. See also "Group

Dynamics," General Strategy Guidelines, Sectitn,C A ,
8 "Group Dynamics," General' StrategrGuidelines , Section C

. .

4.
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Anthropologys(2370
Section B
September 3, 1974

Otectives
. . c 0

Leve1.8"- Ingkry Into Mankind) Society, and the Future (Elective-1 Credit)
,--

Explores the skills necessary to study a society, the,studenes,relationship
to the economic institution in own society; the

.
student's role as citizen in.

a society;
A

aftd the relatiOnshi
_

p of'thestudent and
i

Own values to technology
and the future. -

.10

THE STUDENT WILLe.
I. Develop a knowledge base for understanding the ever-changing relation-

ship betwegn humAtbeings and'their environment, past,.present, and
future. - , .

. >

r Nild a concept model' of role 'l 'and test it against roles of
,people in small societies and in contemporary U.S, society'
- Brainstorm and hypothesize about the comments of culture

* - Define "status" and contrast it to the student's undeistand-
ing-of role - ,

* -- Compare and contrast two societies' adaptation to their environ-
' meats ._ a. J

-*Given a similar situation in a small society and a complex
society,- project how each.soCiety would handle, the situation

- Describe social, political, economic, and cultural' aspects of
life in a small society

- Define key economic terms and principles and demonstrate their
application to the American economic system

- Compare the economic structure of a'simple society with the
structure of the contemporary American economic system

,* - Describe aspects of own present role in the economic system
,(as producer, consumer, etc.)

- Evaluatea decisionrmaking process which attempted to solve an -

' economic problem2

* - Establish a criterion for citizenship and test the criterion
against several eXamples (Upton Sinclair, Frederick Douglass,
Anne Frank, etc. )

.

* - Ident rights guaranteed to American cit,zens by the ConStitu-,..
tiOn of th United States

. . ,

-

In
ist and analyze awn roles as atcitizen in school and community

-,-:

2
estiga

f ily, etc.) and their effect on the student's role as a citizen ,

tc societal institutions (police7? courts, school sybtem,,

- Ide4tify certain groups (women, blacks-, Indians, white ethnic min-
oritles, etc.) who feel they have not ettained.full citizenship,
examine legislation which has affected these groups, and suggest
areasof further action

- Hake a hypothesis about own relationship to police, examine and
evaluate the role of police in the community, and reexamine the

? -,-

original hypothesis
.(

-'k.

.

*'-Adterisked items indicateoprimary learning objectives for the program.
Nal-asterisked objectives provide enrichment opportunitiee,: ,. 0,

,
,

r 'e
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Anthropology (2374),
Section B

September 3, 1974

- Define the term "future" in own words
* - Project what societal changes will.occur in the future based

on past and present history
67h)are and contrast relationship between tools Land culture
various societies and generalize about the importanceof tools
in a culture

- Demonstrate how technology affects own life
.

- List obsolete statuses, statuses created in one's-lifetime, and
possible future statuses with rcle expectation of each

- Produce an original-work on the future
- Identify personal avenues for job'opportunities in the future
after considering personal Atitudes,.aptitudes and abilities

'Develop skills necessary to process information,. to communicate, and to
work with others.

- Identifyl! the main idea in a piece,of data; identify central

issue in a situation
- Seate observation and inferences and distinguish between

tie two
- Recognizeif a problem exists and define it for study

* Make'a hypothesis; collect, organize and inter et data; reex-
aminethe hypoth4sisCdraw a conclusion and de nd it

- Recognize'the need tochange conclusions when pew information
o 14. warrants

- Identify cause and ef fect relationships

- Interpret loittures, graphs, charts and tables
* - Recognize the influence of bias-and stereotyping in human

relations
. .

- Communicate ideas and feelings through verbal and npnverbal

creative expression,- 7

- Participate in nondirected discussion
*... Respect rights and opinions of others (human dignfty)

c4
A

. NA'

.III. 'Develop an understanding and appreciation of beliefs, values, 'and behay..,
J io patterns. 0

,

* - Given a dilemma situation when rights' are in opposition, resolve
.gvalue-conflict and justify the resolution3

- Examine the'influence of societal norms and predict human val-
ueswhich society. will-change in the future

:=0.Build a concept model on valuing Based on a topicin this pro-
gram involving.a moral dilemta4

° . 4

IV. ,
Apply knbwledge, skills, values, self - awareness, and individual crea-

tivity through active participation in sotiety,
,--

-. Interiew school.officials and community members to determine
itfuses and roles and the qualificitt ns.,reqUired, for each

,,.
.

a
-20-

. 009;f3t



c

Anthropology (2374)
Section B
September 3, 1974

- Observe people in the community, in their work roles, listing, c
categorizing,1 and making generalizations about these roles

- Given variety of learning situations, make a choice of
learning activities and partiCipate in the activities 4

chosen
* - Using various methods inferenCe, checklist, contracts, logs,=

written evaluations, g oup discussions), participate,in the
evaluation of own perf, rmance

- Using criteria jointly agreed upon by teacher and self, eval-
uate materials, method, and content of units of learning
and assist in making improvements

* - Given training in group process skills, participate in group
activities and evaluate roles and responsibilities

'I

e

O

fT

1 "Teaching COnce ts," General Strategy Guideli- nes, Section C

2 "Decision- Makin," General Strategy Guidelines, Section C
3 "Values andMoral Reasoning," General. Strategy Guidelines, Section C
4 "Teaching Concepts," General Strategy,Guidelines. See'also "Values and

Moral Reasoning;" General Strategy Guidelines, Section C
5 "Group Dynaiilics," General Strategy Guidelines,'Section C

.
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Wprld Geography (221.0)

World History (2340)
Section B
September 3, 1974

Ob ectives

Levels 9-10 - World Studies (Required-1 Credit)

The course centers around the study of the development of cultures and inter-
action between them, with emphasis on social, economic, political, philosoph-
ical, cultural, and religious characteristics. Emphasis is also placed on
the methodology of the disciplines under study. World Studies maybe taken
either as one of two separate year-long courses world geography or world
history or as a combined onenyear World Studies course.

THE STUDENT WILL:

Develop ECkhowledge base for understanding the ever-changing relationship
between human beings and their environment, past, present, and future.

4. * Recognize geographic concepts, (location, habitat, etc.) and/or
.- historical concepts, (conflict, change, etc.); relate these con-

cepts to selected content examplesl
* - Generalize about the development, expansion, and` /or decline of

selected-cultures in terms of their patterns of development;
cOnsider-auch Edctors as geographic features, population. growth
and density, and energy resources in formulating the generali-
zatiort(s)

Identify /the basic patterns of human development such as nomadic
village, or city; determine-the similarities in and differences
between these patterns

- Identify anddescribe some groupa----"--liman beings form le.g.,
ethnid groups, national groups, internat 1 groups), indicat-.
ing their. impact in various cultures and how -their functions
change

,* - Recogni e that=cultural universals <i.e., shelter, food, social-
ization, family organization and law) can take different forms
in various culture's and-change over time,
Examing=the concept of role and apply it to the individUal's_
role as perceived in different sOcietiga/cultures in selected
eras

- Examine origins-of law in societies and the impact of rules
and legal,systems on people's life-styles; indicate how and

__why laws are changed in various cultures
* = Investigate basic beliefs of various religious/moral philoso-

phies and their impact on cultures; generalize about the common
/characteristics of these philosophies and their functions

- Examine the art forms that people have produced and how t%ey
reflect tRe thoughts and attitudes of the people and the era-
in which they were produced

2

* Asterisked items indicate primary learning objectives for the program.
Non-asterisked objectives provide enrichment opportunities.

-23-
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World Geography (2210)
World History (2340)
Section B
September 3, 1974

. ;.:.

* - Explain and evaluate how resources are allocated and utiliied
in selected societies.' I

- Inlestigate characteristics of an agricultural society; deter-
,i,

mine how the governmene,''economy and social structure chaniZ-
WIEVinduatrinlization

- Compare and contrast the impact of governmental decision-making
on the economics of various socie:ties3

* - Analyze and evaluate the origin and impact of industrialism
and urbanism on 20th century industrial and emerging nations

* - Define nationalism; describe and evaluate the influence of
nationalism on the world order .

. - Examine foreign policy actions taken by a nation; discuss the

v(
c assify them as helpful or harm-

ful

for these actions.
ful to the societies invol d

- Examine.the concept of cultural interaction; apply the concept
to an example of foreign interventionism; examine the impact
of intervention on the cultures involved; generalize in terms
of conflict, change, and adjustment

- Examine approaches used today to preserve world order; suggest .
alternative approaches

- ConStruct and evaluate various historical theories (great per-
sonalities, conspiracy, cyclic, etc.) and/or geographic concepts
.(association, distribution, rocation, etc.); apply to concrete
data; determine the extent to which each is useful in describ-
ing, explaining, and predicting events \.

.

- Develop a criteria for dividing the history of the world into eras
* -'Based on a study of previous conditions, make predictions about

the impact of increasingly rapid change on people and on soci
n the future \

II. Develop skills necessary to process information, to communicate, and to
work with others.

* - Demonstrate the ability"to uselibrary/media center facilities
effectively

* - Locate, select, and evaluate evidence from primary and second-
ary sources such as charts? maps; globes, outlines, illustrations,
etc., to test a hypothesis4 .

- Determine the purpose of different types of maps and globes;
apply the information provided

- Develop the abilityto think critically (e.g., identify stated
and unstated assunfptions in data; recognize the tentative nature
of conclusions; recognize, evaluate, and summarize different
points of view)

* - Identify cause ana effect relationships and/or spatial'relation-
phips

- Explore the decision-making process5

9
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World 3hography (2210)
World'History (2340)
Section B _

September 3, 1974'

* - Develop the ability to prepare a simple map using the basic ele-
ments of a map (e.g, title, legend, scale, orientation, source,
date) .

- Demonstrate the ability to organize ideas in writing

- Demonstrate various listening and diicussion skills such as debat-
ing, participating_ in discussions, delivering prepared talks, etc.,

* - Develop the ability to communicate effectvely in groups; analyze
group roles; assume role ,which help maintain the group and which

. help accomplish the task°

III". Develop an understanding and appreciation. of beliefs, values, and behav-
ior patterns: -

* L Identffy the ideas, 'characteristics, and values of important
people and/or cultures; evaluate the effect of these ideason
,own life

- Develop criteria for determining the advantages and disadvan-
tages of various life-styles (e.g., urban, suburban, rural)

* - Identify'criteria for allocating scarce resources; compare to
criteria being utilized by one or More societies7

- Generalize.AoUt therole of 'the individual in past societies;

411
'apply the generalization' to own elcpectations.for a rola in
the future

*- Evaluate the influence t8at groups (social, mass-media, polit-
.1, ical, ethnic, military, etc.) haveon individual behavior and

attitudes;,compare influences of coloperahle groiips in different
societies

IV. Apply knawledge; skills, values, self-awareness, and individual creativ-
ity through active participation in society.

* - Given avariety of learning situations (home, 'school, commun-
ity), make a choice of learning activities; become involved in
the activity chosen

- Select a particular aspect of school or community life that he/she
thinks should be changed; prepare a strategy for effecting this
Change; implement this strategy; evaluate reasops for success or
failure

* - Using various methods (e.g., inferences, checklists, contracts,
logs, st dent-teacher cdnferences, written evaluations, group
discussio ), participate in the evaluation of own performance
Using crite a'jointly agreed upon by teacher and self, cooper-
atively evaluate materials, methods, and instructional content;
*tecomuend improvements; 'devise plane for their implementation

-25-
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World :Geography (2210)

World History (2340)
,Section B

,September 3, 1974 '

* Given training in group-process skills, participate in. group
activitiesrevaluate roles and responsibilities6

- Attempt to express 'self creatively through mapping, graph-
ing, role playing, taping, charting, preparing a collage,
cartooning, illustrating,' etc,

............

.n

........

1 ,"Teaching Concepts," General Strategy Guidelines, Section C
2 Ibid.

3 "Decisiob-Making," General StrategyGuidelinei, Section C
4 "Evaluating Data," General Strategy Guidelines, Section C
5 "Decision-Making," General Strategy Guidelines Section C
6 "Group Dynamics," General Strategy Guidelines Section C
.7 "Decision-Making," General Strategy Guidelines Section.0
8 "Group Dynamics," General Strategy Guidelines Sectibn.C. '
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U.S. and Virginia''History (2360)
U.S. and Virginia Gdvernment (2440)
Section B
September 3, 1974

Ob ectives
x.

Levels 11-12 American Studies (Required -2 Cre it

The course examines the political, economic, social, 1:pc4ltural development
of the United States. (including Virginia's roleYwith is on the impact
of historical -developments on contemporary society and on tie individual. ,Empha-
sis is also given to the structure and function of the American constitutional

systein of government and to'contemporary issues and problems in American soci-
ety. The American system of government is compared to and contrasted with sys-
tems in other societies. The structure of state and local government is examined
with emphasis on the student's role as a citizen. Critical thinking skills are
refined. The program may be taught as separate year-long courses or as an inte-
rated two- ear course or:anized into elective units of suitable duration.

- Since cooperative planning is a fundamental part of an integrated American Stud-
. ies program.the problem of ,meeting minimum requirements can effectively be dealt

with during the planning periods. If, however, the school elects to offer two
separate year-long courses, it is advisable that teachers from both courses meet
and decide which course will be responsible for which requirements and thereby
ensure that all minimum requirements are met.

OW.
,

III ,
, THE STUDENT WILL: /-

I. Develop a knowledge base for understanding the ever-changing relationship
between human beings and their environment, past, present, and future.

* - Analyze and evaluate important migration movements in which Ameri-
cans have been involved (colonial settlement, immigration, slave
importation, westward expansion, urbaqization); relate causes and
effects to the American character and society,

- Examine the concept of conflict`; test it against specific conflicts
in American history such as the American RevOlution, Civil War,
World War I-II, etc.1

.* - Evaluate the impact ofrwestern legal htritage (Roman andEngliih
law) on major American legal documents (Mayflower Compact, Declare-

. tion of Independence, Constitution, Bill of Right0
* - Investigate the extent to which the Declaration of Independence

and Constitution of the United States have an impact on the follow-
ing concepts: human_dignity,-governbent by the consent of the
governed, government of laws v

* - Evaluate the impact f minorities and cultural pluralism (ethnic,
religious, political racial,- philosophical attitudes) on American
society; cite events in which the attitudes played a part

le - Construct and.evalua e various theories of history.(personalities,
conspiracy, cyclic, tc.); aPply'them to concrete-samples;,' deter
mine the extent to iCh each is useful in describing, expliining

Allhee°7
. ' and predicting events

* Asterisked 'items indicate jprimary learning objectives for the program,
'Non - asterisked objectives/provide enrichment opportunities'.

.

i
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U.S..and Virginia History (2360)
- U.S. and Virginia Government (2440Y

Section B tt/ie
September 3, 1974-

o
;

$

- Examine the concept of decision-making; apply the concept
to significant decisions made in American history and govern-
ment; evaluate the decision-Making'procest; contrast the pro,-
ceas with the way",the'student makes decisions2

* - Explain and illustragp ideas such as federalism, separation
of powers, democracy, republic, judicial review, and party,
system ,r

* - Examine the concept of nationalism as it applies to U.S.
Internal affairs (nationalism vs. sectionalism, "expansion-
late) and as it applies to foreign affairs (nationalism vs. 1 -

internationalism, "imperialism").
- Trace the development of the formation of the various foreign
poliy positions of the United States

* - Deve p,criteria foridixiiding the history of the United States
into major eras; arrange them in chronological order; suppont
their classification into eras with facts

* - Identify and evaluate the major periods of American social
thought; analyze their impact on American character and on
public opinions toward poverty, welfare, social' mobility,
race Siomen, etc. '

- Compare and contrast the social mores of various eras in Amer-
1-7

ican history .
- Compare and contrast major reform movements in American history,

and'theimpact of each
* - Analyze the impact of industrialization and urbanization on'19th

and 20th century America
* - Analyze the "free enterprise system "; identify causes and effects

of several eras of recession, depression, and inflation in Amer-
ican history; identifrand evaluate various --group respofiseato
these ecenomic problems (government, business, labor,,Consumer);,
discuss4the role of each,group- in dealing with Current.economic
probleMs '

- Establish criteria for leadership; test the criteria against. the
performance/of significant Americans (e.s., Washington,.Jeffer-
son, Lincoln, Lee, Wilson, Kingl/Anthony, Dix; Addams, etc.) .

* - Compare and contrast the,structure and functions of the American
government with the structure,and functions of another goyern-
ment; compare and contrast the decision-making-process in the
American goirernment with the decision-making process in another'
government3

- List some factors thag,wpuld affect selection of a lifetimejob
or'profession; investigate ways in which the society exerts,an
influence on the individual's job choice; from. the data avail-
able, identify criteria which our society uses to determine the
status of jobs,and .professionslt

- Examine and evaluate the basic roles and functions Of state and
local governments (e.g., taxation, police power,. courts, land
use policies,, etc.)

- Examine the developMent of pressure groups; evaluate'their, impact
on American society and. on local, state,. and federal government;

. -28-

oS

r



. U.S.,, and Virginia History (2360)
andVirginia Gbvernment (2440)

\Section B

eptember 3, 1974

: -'

deielii a hypothesis,,as to why these 'groups have assumed an impor-
tant role in oufiational consciousness today in contrast to the
19th century \ J , ' AA.

- Examine the cultural developments of American society (e.g., art,
-music, literakure, etc.) refledted during periods in-Ameiican '

history 1.

i .

II. Develop Skills necessary to piodess information, to communicate, and to
work wit others. '

----'-:-..
: ----

it:- pevelbp the ability to think critically;, demonstrate effectively
. oral, written and visual communication :,_

cx

1( -,Evaldate and summarize diffetent points of v ew'reffected in
primary and-secondary-source materials

,

7- Use a mode of inquiry- to invek&I an issue; include the pro-,
Less of stating a hypothesis',_ .bating and gathering informa-
tion, analyzing and amt zing information, revising-,the hypoth-
esis based'on the dat ,and stating and supporting a contfusion5'

* - Develop the abili to communicate effectively in groups°, analyze
group roles, a assume roles ,yhich help maintain the group and ,,,,

which help colillish'the task ", ,,. .

,. r-
,

*---- Identify ause and effect relationship's '
.,t

* - Disti* sh between theory-and its realistic application

III. Develop san underatanding and appreciation of belief values, and behavAni-
patterns.

,-
'?

,

.
.

.

-:.:

'` - Use a valuing proceis to examine a historical (*contemporary
issue7' . ,

.
,

,

-- Identify 'commonly field American values; indicate events_in Ameri-
,

can history whereinthese values came'intb play; rank them in
termsof their importance, , 1'

- Examine crucial decisions in American history; hypothesize about
the values of the decision makers

-.- Establish a personal criterion for Success; evaluate in terms of.
own society's criteria for.buccess

.? Compare and contrast -sociallettino#tic, or political, values of a
previous Period NAththose of the present; draw-conclusions as
to why changes have occurred; make predictiOns about the impact
of change on,people:And.society inthe 'future

- Identify examples'Of,differentes in -values: tha have created
divisions 'between groups of Americans

.

* -,Examine_Ameridan values as reflected in such areas as federal,,
state, and local government; examine andevaluate.ways in which
the government affects own personal life

O

HIV." knowledge, skills, values, self-awarenese,'and individual creativity
through active partitipation in society.;
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U.S. and Virginia History (2360)
U.S.,and Virginia Government (2440)
Section B
September 3, 1974

- Sefect,a'particular aspect of sehoolor community life that
he/she thinks should be changed;,-prepare a strategy for effect

this change; implement this strategy; evaluate reasons
for success or failure

- Given a list of American values, rank them in terms of personal
importance; choose'several and cite examples in which thebe
values have been translated into action

- Participate in a simulation of a'historiceI or contemporary
political evelit; evaluate roles and decisionamade

* - Given a variety of learning situations (home; school, commun-
- ity), make a choice of learning activities; participatein the
activities chosen

* - Using various methodi (inferences, checklists, contracts; logs,
'written evaluatiOns, group discussions), participate in the
evaluation of the student's performance

- Using Criteria jointly agreed upon by teacher and self, coop-
eratively-evaluate materials, methods, and instructional con,
tent; recommend improvements; devise plats for their implemen-

t

tation
* - Given training in group-process skills, particiRate'in,group

activities; evaluate roles and responsibilities°
t

0

1 ',Teaching Concepts," General Strategy Guidelines, Section C
..

2 "Decision-Making," General Strategy Guidelines? Section C.

3 'bid: , 1 . a
0

4 "Evaluating Data,".e.Goneral Strata's, Guidelines, Section C

.5 "Ihquiry," General Strategy Guidelines, SectiOn C,,

6 "Group Dynamics," General Strategy Guidelines, Section "C
7c "Values and Morel Reasoning," General Strategy' Guidelines, Section C ..--

8 "Group Dynamics," General Strategy Guidelines, Section C

I)

t-

r, uY

lb



fa,

E E2;>..11' V E S

/ LEVELS 9 - 12

0 '1

P

. .

!a

00038

-V^

.J

E



Objectives

Levels 11-12 - Sociology (Elective-1 or 1/2 Credit)

Sociology (2500)
Section B
September 3, .1974 .

* -

Because our identities are V. larg e part a product of the groups to whiork
we belong, this course is .designed to give the student a better understgnd-
ing of those grays. The student will examine society as the interaction
of groups, their function and influence,.and,become able td distiagui4
"fact" from nyehaneMisConception. The student will also learn to
data in exploring viable sociologiCal alternatives.

THE STUDENT WILL:

A

I. Develop a knowledge base for understanding the ever-chafiging relationship
. between human beings'and their environMent, past, present, and future.

* - Examine the ocess of socialization from the standpoint of own
experience

* - Demonstrate an understanding of role and role conflict through
participation in role playing, socio-drama, written or oral
exercises

* - Apply sociological methods and their verificatiofi to the baSic
institutions in our society (family, governmentf-economy, reli-
gion,,education) and show how the interrelationship among thege
institutions might change

* - Differentiite between status and class and between.rank and pres-'
tige in our society,, and contrast these'with other societies

* - Identify norms and sanctionsf our society and identify deviant
behavior

.

II. Develop skills necessary to prdCess information, to communfcate,' and to
work with pthers.

.
_ .

* - Apply sociological methods and their verffication to the basic
. institutions in 'our society (family, government; economy, reli-

gi education) and show how the interrelationship among these
institutions might change i...

1.* - Compare the behavior patterns individuals in different.ftultures,
and by the use of data develog some generalizations about the .

basic organization of society.".
* - Apply sociological analyses tb social prohlems.

III. Develo an understanding and appreciatign pf 'beliefs, values, and behavior
patterns.

*- Compare the behavior patterns of individuals in different cultures,
and by the use of data develop some generalizatiOng abdikt the
basic organization of society

* All items listed are primary learning objectives for the pibgram.

C
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Sociology (2500)

Section B
September 3, 1974

I??

* - Develop genera;izations concerning the basic valueslheld by the
majority of Americans a show how changes ip these values affect
social institutIona

* - Identify norms andsanctions of our society and identify deviant
behavior

0

'IV. Apiily knowledge, skills, values, self-awaten s, and individual crea-
tiitity through 'active participation in soci t

,

0

, - Demonstrate an understancLng of roie d role conflict through
participation in role playing, socio- drama, written or oral
exercises .

.

* - Develop,a sociological survey to 'test a hypothesis
,

-,

-\ -

',%

(

:

n 0

A 4

* All items listed are.primary learning, bjectiVes for the program:
,-,

t
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Objectives
0

Levels 11-12 - Economics (Elective-1 or 1/2 Credit)

Econdmics (2800)
Section .B '

September 3, 1974

This program is designed to heipstudenis to develop an understanding of .
4 -

economic princiPles-iran*theivapplication to the real world. The course
utilizes variety of-media, both print and nonprint, and community resour-

----tes, to encOnrege theAevelopment of analpical skills. -

.

, , / .

THE STUDENT WILL:
,

--_-_-__

I. Develop a knowledge base for understanding the ever-changing relation-
ship between human beings and their environment, past, present, and
,future.

.*-,-, Identify basic economic concepts (factors of production,, scar-
city, supply and demand, market, command and traditional econ-

. :miles, business cycle)
* - Identify and evaluate major areas of:agreement and"disagreement

between:Jabo'r and' management and.the impact on the economy .

lc Examine- the major forms of bUsiness organizations, their advan-
tages and disadvantages ( conglomerate, corporation, partner -
ship, :sole proprietorship, cooperative cartel, multinational
corporation) ( , -

. .

* - Describe the role of publid and private finanbial institutions
.,

,t

as they*affect the &pension and cSntraction of the nation's
economy through the use liria-,Molietary controls'anebther.techniques

* - Bicamine the role of goVernment in4establishing, influencing, and-
,- .. i"egulating economic goals by means of fiscal and monetary policies -

* - Identify and demonstrate ways in which econoldNevelopments affect
the consumer in.general and self .' -4'.' .

,
/- --.

'* - Identif,,and demonstrate ways inl&ich,consumer,grOUpitittempt to
.7

affect economic policy .

0, * - Compare and,,contrast the underlying principles and value judgments
of varioue economic philosophies (capitalism, eocialism, Marxism

n , , y
y. > _ and others)",, .,,

D * Demonstrate an uv.derstanding.of international economic interdepend-

,
ence (e.g., halance of paymenti tariff,' favored-nation agreements),

- . .

II. Develop skills necessary to prOcassinformatiOn,'tOP,COmmunIcate, and to
work ,with others. '

,' * Generalize about the adVantagesend disadvantages of the major
forms of busipess organizations (conglomerate, corporation, part-

, nership,''sole proprietorship, cooperative cartel, multinational

corporation), .
.

.

,

° * - Analyze value judgmentsmade by government iriellocation of resources
. .

In establishing, influencing and regUlating economic goals by means it-
_,

Of'fiscal and monetary policies ,- .

-L./

, .

* All itelaa listed are, primary lgarnin
,

oBjectivea for the program. .

.1
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Econdmics (2800)
,Section B

Septembet 3, 074

* - Identify, classify and evaluate various'aconomic developments
in terms of their effect.on the consumer it general andself
particular

,

* - Identify, classify, and evaluate ways in which consumer groups
attempt to affect economic policy

* - Apply basic economic concepts (factors of' production, scarcity,
supply and demand,market, command and tradetiohacOnowies,
business cycle) to a given economic problem and evaRate the
applicability

o

III. Develop an understanding and appreciation of beliefs,'-values, and
behavior patterns. .

* - Identify and evaluate major areainf agreement and disagree-
ment between Labor and management. and the impact on the
economy

* - Examine the role of government in establishing, influencing
and regulating economic goals by means- of fiscal and monetary.
policies; analy2e value judgments mad ", g6vetnment in allo-
cation eof resources \

* - Dbmonstrate how a knowledge of economics can help an individual
in everyday living

----rv, Apply knowledge, skills, values, self-awareness, and individual crea-
tivity through active participation in society.

* - Interpret economic data to assist in an'understanding of eco-
nomic activity (production, distribution, and consumption of
goods and services)

* - Through a simulation, experience the impact of the decisions
of producer, consumer, government, and other forces on economic
action

* - Identify and demondtrate ways in which economic developments
affect the consumerin general and self

* - Demonstrate how a knowledge of economics can help an individual
in everyday living

-N\

S./

5)

* All items listed are primary learning objectives fOr-the program.
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Objectives

Levels \0 -1, Historical Archaeology, (Elective -1 or 1/2 Credit)

Historical Archaeology (2840)
Sedtion B
September 3, 1974

.

.
Dur,identity As a so et9 is partially based on our accumulated cultural heri-.
tage. Historical archa ogy adds a tactile dimension to this concept, previ-
ously experienced o y NMSU gy'or verbally., At the same time, the course
aids the student in acquiring a method of gathering, analyging and interpret-

data,' both artifactual and documentary.. )w,'
.

THE STREW WILL: 4.
,.

,-,

_

I. Develop a knowledge base fbr understanding the ever changing relatfonship
between human beings and their environment, past, present, and future.

- Explain and illustrate the following archaeological concept's:

stratigraphy, function, context, structure, time space, and
behavior'

* - Recognize and identify major artifacgual types Assoc
'a given site

d with

* - Demonstrate an understanding of, architectural design as a respon
_

to cultural and physical environment
-,--

- Demonstrate arcunderstauding of the development of archaeology
as a disciplifie and its relationship to ,othetbranche of the
social sciences , ,

.

* - Identify and evaluate-available documentation, and establish its
relationship to a given ste ! ,- -\.,.._/-

- Develop a basic knowledge of groups, and activities related tO,i
the field of historical preservation

s .. '',

I]. DeVelop skills necessary to process information, to communicate, and to
-work with others. YT":04

* - Classify and; order aytifactual data 4-
* - Impose ordeAboth,horizontal and vertical, .on an archaeological,

site wy

* - Record and preserve the informatio and artifacts retrieved from
a given site

c.

* - Develop a mastery,dyhe techniques and tools of.scientific'exca-
y vation s ,

'_

_ *.- Use a mode of inquiry to investiete'a given site,
process of stating a hy0pesis, locating and gath
analyzing and synthesizingOliformation, revising t
based oh'the data, stating 1110 supporting a conclu

.* - Work' effectively in a group 64 accomplish a given
Sarchaeological site s ..

) S
s
s

to include the
ring inforMation,'
e hypothesis
ion
alikAon4aw

* Asterisked items indicate primary learang objectives for the program.
Non-asterisked objectives provide.enrichment opportunities.
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Historical Archaeology
.'Section-B

).September 3, 1974

III. Develop an understanding and appreciation of beliefs, values', and
behavior` patterns.

- Interpret architec ral design as a response to cultural and
physical enVironme t

* - Hypothesize about, upan behavior patterns on 'the basis of
archaeological ev dence

Apply knowledge, skills, values, self-awareness, and individual crea-
tivity throUgh active participation in society. \

- Apply learned skills by participating in an archaeological
project (or a simulation of one).
Evaluate materials, methods; and instructional content, and
recommend improvements
Participate in or support an organization or movement inter-
ested in historical pteservation

- Compare and contrast life-style's revealed by archaeological

investigation to coUtePporary le-styles, and draw conclusions
as to why changes have occurred

I
I
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Objectives

Levels 11-12 - Psychology (Elective-1 or 1/2 Credit)

Psychology (2900)
Section B
September 3, 1974

This-course offers an introduction to psychology as a behavioral science.
It examines patterns and variations of human behavior and the process of
individual human development. (Course participants 11 not engage in
individual or group therapy involving encounter/sens ivity activities or
ip psychotherapy and psychotheiapy techniques.)

THE STUDENT WILL:

I. Develop a knowledge base for understanding the ever-changing relation-
ship between hUman beings and their environment, past, present, and
future.

* - Recognize psychology as a b avioral science
*- Distinguish among the variou major'schooli of psychology and

their associated methods of investigatinghuban behavior
* 7 Examine and relate the emotional, intellectual, and physical

factors which influence the development of the individual
human being , ...-

* - Recognize and eva luate representative theories, of learning
and motivation such as those of Piaget, Skinner, and Gestalt,
and'theories of personality such' as those of Allport, Adler,
Fromm, Maslov

II. Develop skills necessa to process information, to commUnicate,and to
work with others. '

/

* - Develop the ability to thirek'critically; demonstfate effectively
oral, written and visual communication

* - Evaluate and/summarize different points of view reflected in.
.primary and-secondary source materials
- Use a mode of inquiry to investigateitnissue; in the pro-
Gess of stating a hypothesis, locating and gathe ng informa-'

tion, analyzing and synthesizing information, re sing the hypoth-

esis basedlon.the data, andstating and'supportin a conclusion
** - Identify cause/effect relationships and distingu h between value

and fit6t

III. Develop An understandi
.patterns.

and appreciation gf beliefs, values:and behavior

,*,, Examine.andevaldate the principles of hums communication and.

- interaction including interperional relatiombhips, adjustment
and.,mintal health

Ic\Asterisked items indicate primary learning o jectp.es.for the program.

'Non - asterisked objectives provide enrichmen opportunities.
, .
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Psychology (2900)
'N,

Sebtion B ,\
September 3, 1974

r

r - Examine and relate the emotional, intellectual, and physical
factors which influence the development of the individual.
human being

* - Compare and contrast animal and human behavior

0

IV. Apply knowledge, skills, values, self-awareness, and individual crea-
tivity through active participatibn in,society.

* - Apply knowledge, skills, and values to contemporary socio-
psychological problems
Select_a particular aspect of school or community life that

he/she-thinksshould-be changed; prepare a strategy for,
effecting this change; impileient this strategy; evaluate
reasons for success or failure

* Using various methods (inferences, checklists, contracts,
logs, written evaluations, group discussions), participate
in the evaluation of own performance

* - Using criteria jointly agreed upon by teacher and student,
cooperatively evaluate materials, methods, and instructional
content; recommend improvements; devise plans for their
implementation

* - Given training in group-process skills; participates in group
activities; evaluate roles and responsibilities

,

O
.4.

or
N... .... _
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Objectives for additional electives are in the process of being developed.

e

I
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,A. TEACHING CONCEPTS

L

, SOCI9L STUDIES K-12
Section C
September 3, 1974

I. GENERAL STRATEGY GUIDELINES K-12

7

A concept isa mental±image of something that is triggered by tfieydrdithat
represents that concept. Some concepts. are very simple and.concrete (dog,
boat: man). 'Others are very complex and abstract (instieutionrole, modi-
fied market economy, mores). Within the scope of social studies education,
there are many important concepts'. Theyare important ideas about which
man can generalize. The generalizations that 'one makes about a concept are
based on the study of contentthat is illustrative of tlitconcept.' This pro-
cess can be graphically illustrated:

Facts----4 Concepts Generalizations

If a teacher wished to have students make some statements aboUt the concept
"conflict" n general (the generalization), he OrIshe would have the stu-,
dent inve tigate several examples of conflict, so that there would be a
basis for the generalization. For example, one might study several other-
wise seem ngly unrelated events; the Americah Civil War, the Cuban Missile
Crisis, t e Boxer-Rebellion, and United States involvement inyietnam. What
relates th se events isthe concept: conflict. All four events (content)
are example of societal conflict. The student's goaliwill be notgonly to
understand the facts and interpretations of the events themselves, but also
to use his or her understanding about these events:as examples.of societal
conflict. Examples of such generalizations may be "conflicts ih society
result from social change," or ."societal conflicts grow'ott of unstable ctn-
ditions." These generalizations then become statements±to be tested.by the

.

study_of other examples,of conflict.

t

STRATEGIES FORCONCEPT TEACHING

HoW does one teach a concept?IrObviously, one never learns all there is to
learn'about any concept. However, teachers can,use,strategies to help stu-
dents-build models oftheir ideas,

1. Teaching Concepts, Levels K-3

Concepts begin with involving children with concrete mtterials and first--
hand experiences. Once this initial step has been/Mastered, the teacher
has the'chileWork_at.the semi - abstracts level (pictures,, etc.). The
final state is abstract thinking Which,involves thinking and talking.

By observing children In'the,"Bloek Center" the teacher will be able to
identify the-stage of development at which thechild is functioning

.
a. Using-Ae BlocX Center/for Developing a Concept (Example: Landscape)

r

After their first.exploratory sessions of handling and stacking blocks,
young-children quite naturally begin to copy tbe'landscape,around,them.
They buildroadsi:airports, houses, and zoos. They represent/land forms

:
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r

and water if the teacher is on hand to help find materials: The
teacher's rote is to observe and assess the level of the children's
thinking and to offer a new piece of material or a stimu4atin re-
mark or questiOn in order to facilitaterfuigther learning of the
concept of landscape.

As:happens so often in teach;ng, additiona4learnings are'likely
;

to, take place. For example:

- The children assimilate a.ufeeling" for relative location and
symbolic representations'which is basic to map skills.

- They have many' opportunities to learn any practice cooperative
-sogial

A

- A specialized vobabulary,for social studies concepts evolves
from their talking with each other and.with the teacher (crowded/
,empty, urban /rural, high/low, waterlland, industrial/residential,
town/touatry)..

b.' Brainstorming
,

.
if

Teaching primary conceptl-Lty.brainstOrining -(example:' human'.,needs)

(

Braihstorming is a process of.gathering a great dear of information
:about something. The ,teacher could begin using 'this technique'aftex.
children are.paggt the concrete stage of development.

, ,. -.. 4
t,

1. Teacher tells the students to find aspanypictures As they
_.

can representing things they feel are-necessary: to

live. (Have the children-work together'in small groups of
five or.six.3 .

,.....4 -

t '

' '
.. ,.. '

.
i'''

2. Chairpersons share their group'os4hdings.--withthe total'class.
. , 4

3.. Teacher guides thestudents.to see sialaaties in all the plc-,
., .5'. z

tures found. , ..
. . .,

,
_

. . e
4. With teacher guidance the childrenidiscuss how tO,,group items

into eategortes and name each category.
, d

i A

Samples of_categorie§ could bet J, ,

- 4
Eig_g -7 Shelter Natural Resources

.

-----'7---,meat- tents water
. milk 1 houses ',.) air

fruits - -apartients , sun

2., -Tdaching'Concents,,Levels 4-12
-
" -, -_ i

a. -Brainstorming (Examples: 'Shelter., Conflict)
t

-2=
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One method of building'conceptualpodel is through brainstorming
and classifying student' esponses. Brainstorming is a process of
rapidly gathering a great deal CInformation about something.

1. Tell'the students to,'state as many°things as they can think
of when you say a certain word. Say a concept trigger ward
(for example, "shelteep.

/2. Write all student responses on the board.

S. Aek students if they see comhonilities-aTong the-words or
phrases on the board. Guide the students through the process
of classification and label the categories found. For example:

Brainstorming Model (Elementary)

Words that come to mind when shelter is mentioned:

igloo
tent
trailer
rain
tree"---/

protection
safety
warmth
van
security
den
lair
treehouse
teepee
barn

pup-tent
rent
buy
doghouse.

brick

Categories:

,

Animal Shelters

zoo

den

barn
,

kennel
doghouse
"nest

cave

stone zoo
mortgage clay
lease Clubhouse
home patio
house __Arebo
condominium p villich
townhouse ) , carport
duplex .garage
rambler' shed
'camper but ,

house boat' cabin
junk lodge
cave' family

'-' villa storm
mansion snow
castle hogan
palace' f apartment
nest t skylab
kehnel i rocket
grass submarine

Recreation Portable Shelters
A

tree 4
van

...)

treehouae trailer
'camper tent
clubhouse, teepees'
lodge v pup-tent

; hut
_.,, o

camper
-cabin houseboat

Jim*
. .

skylab
rocket '

o3. 9

submarine

t

1.
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Protection from Elements

"rain protection
snow safety

storm-- security

How You Feel

Ways of-Paving

;

Homes in Community

house
condominium
townhouse-
duplex
rambler
mansion
aparthent

Shelter for Things Materials

refit carpoicke4 grass

buy , shed brick
lease garage clay

mortgage stone"
t

Foreign Homes Outside Parts of Home people,

igloo patio

villa gazebo

castle
palace

pavillion'
shed

. hogad.
- -

Children generrte about the Categories, suct,as:

-family

Animals and peoplelivejn shelters. Shelters sometimes cost money. Shelters

protect.us. Some'heIters protect us and move. Not all shelters are alike.

They are made of different materials. k

These statements become hypotheses to,be tested. Some of the genralities may

be incorrect.4 They should be checked as theye studied.

Brainstorming Model (Secondary)
.

Words that come to mind when conflict is mentioned:

' ,war
light
anger
battle
'problem

struggle ,

compromise,

Categories: .

P ,

Reasons

anger
_

problem
struggle
fear

differences
territory

ti

fear
force
win

- pain
hostility
-differences

&) territory

$t

Results
4:-Typ

win
"gain

comprom4e,.

-A-
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fight -
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The 'result of this process will be several groups-of descriptors

ofconflicts. For example, conflitt-is.caused by anger, fear,
need for territory, etc. These broad descriptions become a hypo-
thetical model of "the concept. These general"statements about
conflict.are subject to revisipn as students study examples of
donflict, i.e., the level objective(s) which has conflict as its
(their) otganizing concept.

b. Interview-Graphic Model

A second method of building a conceptual model is the .interview-
:graphic model technique. The basic idea for this tedhilique was
-first developed by Dr. Barry K. Beyer of Carnegie-Mellon University.

(1) Elementary

Using the example of the concept "shelte'," organize members of the
clam into pairs. Each child interviews his/her partner, asking the
questions below about shelter (each child selects a type of shelter),
and recording the other's response.

This form may be used:

.
1

1

P. Think of a kind of shelter.

.',

B.. Ask your partner the following questions 'about his/her
example, and record the responses in the space provided.

,

. 1. What'is the lame of your
shelter? -

....?
2. What is your shelter 4

.._

I'made of?

y .

3. How did you obtain your
shelter? .

.

.

-

4. Who or what uses your
shelter?

..., 7
,

t

5. Why is your,shelter
needed? ..

. .
i

.

.

90053
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a

1

After each pair has concluded itg interviewing, teacher directs and records
respOnses on the board using a chart form. From this data you make a con-
cept model such as:. , . wit --

%

a.

iCondominiani

t

<71

4' 1.
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Using the example of the concept "conflict,' deCide what y6ti believe.
to be the most significant questions to ask abOut_conftia- (What -4.
questiofis must students consider_ about several conflicts in order to
understand conflict in general?) For example, the teacher might,con -1

sider the following most important:
.,

-.Who/what are in Conflict?-
- What caused the, conflict? °

- How was the conflict- expressed?
- What were the effects of the,coftlict? 74

- How was the conflict resolved? If not resolved, °why not?-

These questions are depicted ona graphic model like this:

.

k k

- Tell each member of the class to think of one specific example of
conflict (histofical or contemporary conflict, either personal of
societal).

- Organize membercof the class into pairs.

Have each pair member interviewt*other, asking the'five questions
listed above, and recording the orher's responses... Students could
use a form such as the following: -

-7- e1iY
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-`,

_
.

A. 'Think of an example of conflict. 1

B. As your partner-the following questions about his/her
example, and record the responses in the spaceprovided. -,

1,-'.Who / what was in conflict?
. 4 2. What caused the conflict?

,
.

3. How was the conflict '

%expressed?

,

,-\

.

4: What were the effects of
the conflict?-

.:,

. .

o , .

5. Haw was the conflict resolved; or why was it not resolved?
k4 ,

\ .

,f

,
'? 4 ..

.

-,

.. .

3

.

.

- After each. pair has conCluded its interviewing, list all stdents'
, responsesto each,quettion op the board.,

, Y

.4. After all the data is listed, organize theiclass into five,:groupg

for the-purpose of classifying the 4a61.

- Assign each group to opeOf the fivedata lists. Exi:41a that the J
TUrpose of classifying is to lind'likenesses in data a thereby
reduce its amount so it is easier to"Work-w41.0., Ask ach group to

'(

. classify all the4data in their list intd,several cat gores,
, .r.

- The result 6f this process should provide
,

a list .of (,a) the kinds of
things thatCan be in conflict; (b) the/kinds of thingsthat can
caube'cOnflict,i (c) the kifids of ways conflict can be expressed, (d)
the kind's of effects conflict can have, and (e) the kinds of resplu-

. tions to conflict that Are pbsiible. -')-

1. Expand the .graphic model to include these_cateWes: The model
might look something like' .the' following: .t"

1

0

-

O00
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What you have now.is a to ative (hypothetical) conceptual model of
conflict. This graphic del.can also be translated into expository
form. Students can hy hesizethat all conflicts Aave certairricin4
of causes, effects, et /

Since the model is based on thestudents'lawn data, it will likely:be
inaccurate/to some extent. This is tme-if all-lhypotheses. The stu-
dents should now apply thismodel of conflict.to the topic being stud-
ied: revolution, Civil War, socialogical'coaflict, etc. Students
should test the model against the data gathered on the topic and re-
vise accordingly.

(3) Other Concepts, Other Questions

.

Following are some suggested model- building questiond for ve other
concepts .w.

Power-Decision Ma king 0

,(a) Who/what has power? Who makes decisions?
(b) Haw dj.d they/it.get power?, How did they/i get into a

. decision-making role? ,

-(c) Who/what is controlled by theloower? What decisions
are'made?. .*

(d) What are-the effects of the power? Who/what is
aftected"by the decision?-

Change,

(a) Who/what changed?
(b) WhAt caused the change?',
(c) How was the change expressed?
(d) What were the effects of the change?

1 '
Interaction ,

c

(a). Who/what are. interacting?
(b) Why'are they interacting?
(c) Haw is the interaction expressed?
(d) What are the effects of this interaction?

Adjustment

(a) What conditions. caused the need fOr.adjustment3
(b) Who/what is adjusting?
(c) How is the adjustment expiessed?
(d) What are the effects of the adjustment?

-10-
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. Valuing

(aj Who/what is doing the valuing?
(b) What are the value sources?
(c) What value(s) is (arWinvolvecf?
(d) How is the value expressed?
(e) What are the effects of the'veluing?

3. Concept Identification Technique

A third method of teaching a concept or building a conceptual model
in the minds of students is through a concept-identification.exercise.
(Peter H. Martorella, Concept Learning in-the Social Studies, Scran-
ton, International Textbook, 1971.)

Part 1 Provide students with three sketches, cartoons, paragraphs,
etc., all of which deal%specifically with an idea (e.g. con-
flict,) Do not tell them that the data deals with this idea.

:

The students will read each of the three pieces of data care-
fully and focus in on the idea (concept) that all three have
in common, although the data in each is different.

Have students Inswerililip following:

Gibe a nape to the idea (concept) that you have just
inferred. r

*

b. Describe in a sentence or twothe general characteris-
tics for def/nition) of the concept that you have just
inferred and named.

. .'' 4-Tv, _. \ ,

1
2'-.r Provide students: with three more pieces of data, two of which

illustrate concepts different from those in Part 1 and one
illustrating the sane concept.

Have the students answer the following` question:

From Part 2, record the number of the sketch or piece of
data which illustrates the concept that you inferred in

\ Pare 1.
-1-,

:AC

Part 3 -- Create your awn sketch (essay, graphics, etc.) illustrating
. the concept that you have just inferred in Parts 1 and 2.

> z
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. _

Make your sketch as specific as you can. Use any data you
wish and do not be concerned If'some of .your data is inaccu-
rate. You are to focus On illustrating just the concept that
you have inferred in Parts 1 and 2. By developing your own
sketch with different data, you-are demonstrating that you
can. apply t e concept. You:should now apply your understand-
ing of the oncept to topic (learning objective) being studied
and modify- a cordingly. \*

Concept} Identification Exercise

Regard Sheet

RECORD. SHEET

Part 1:

1., Give a name to the concept tjiat you have just inferred:
(Write in box.)

2. Describe in a sentence or two the general character-,
istics (or definition) of the Concept thit, you have

just inferred and named.

Part 2: 3.

r

3. From Patt 2, record the'sketth number of the sketch
which illustrates the concept that you inferred in
Part 1. (Write in box.) I

, 9

Part. 3

4. ON THE BACK OF, THIS SHEET create your own sketch)
illustrating the concept that you have just inferred
in Parts 1 and 2.

5,(

4
0

-12- ' ,111'
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V. VALUE AND MORAL REASONING

Values are ideas which are recognized to be standarfis.of conduct, merit,
or worth which a person or.a society endorses And tries to live by and
maintain. Asa major component of social studies education, value issues
cannot be ignored by the curriculum. A teacher does not impose his/her
own personal value system on students'/as part of the instructional. pro-
gram. It is important however for students to:

- Recognize values commonly held by members of his/her society
and other societies.

- Clarify own values.

/
- Recognize when value conflicts.exist or have existed in rela-

tion to social issues.

- Improve moral reasoning by resolving real or simulated moral
dilemmas

1.. Recognizing Values

a. After studying a period of history or a culture,' students make a
list of values and rank them in order of importance to the people
of the era or culture.

b. Select .a film, story, situation, or event dealing with,values:

^(1) 'Describe what the key figure(s) did. -

(2) Give reasons key figure(s) had for doing what was done.
(3) Show what these reasons tell about what is important to the

key figure(s). Infer one possible value the key figure(s)
might hold.

(4) Have students fell'what this shows about what they believe
is impoftant. e

(5) Have students hypothesize about what they might have-done
in a similar situation.

(6) Have students state differences and similarities in what
key figdre(s) and students think is important.

2. Clarifying Values

Raths and Simon have stated that values are more than attitudea and
feelings.1 They have recommended seven criteria for recognizing a
value. According to their definition, a value is something which a
person:

a. Chooses freely.
b. Chooses from alternatives.
c. Chooses after rationally considering the consequences of each

'alternative.

'LLOuis Raths, Merrill Harmln, and ney B. Simon., Values and Teaching,
Columbus, Ohio: Merrill, 1966'2'

-13-
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d. Cherishes and is satisfied with.
e. Affirms publicly.
f. Acts on
g. Establishes as a pattern of behavior by acting on it

consistently.

To help students understand what their values are, it is necessary
to give them opportunities to practice these seven value processes;
i.e., to practice choosing values from alternatives, stating, their
beliefs etc. Simon has identified a number of classroom 'values clari-
fication activities designed to give students practice in one of these
seven valuing processes.'

3. Value. Conflicts

Often two or more values come into conflict. For example, belief
in freedom of speech and belief in nonviolence could conflict if a
person's speech is,believed clearly to be'in incitement to riot with
violence as a clear\and present danger. In exploring such a value
conflict, students might use the following process.3

a. Define the value terms involved and their essential character-
istics (freedom of speech; nonviolence).

b. Identify and state.alternatiiTes or options open to key

figure(s) in situation.
c. PTedict consequences that could happen to key figure(s)

. depending on course of action he/she (they) follows. Pro-

vide evidence for prediction.
d. Evaluate consequences that might result if the policy in

question is followed. Etraluate consequences in light of

specified criteria. (Would consequences be desirable? Why?)

e. Justify the-criteria.
f, identify a similar situation in which student was involved

and what happened.'
g. State what else could have been done in the situation.

4. Improving Moral Reasoning

Laikence Kohlberg, a psychologist, has developed a theory of moral
reasoning widely accepted by social studies educators. Kohlberg has

identified six stages of moral reasoning, each representing
L

a higher

reasoning level. Kohlberg has discovered that:

a. Stages are sequential.
b. StagelE4.4enot be skipped.. .

c. All people progress through the same 'sequence of stager::

28idney B. Simon, Values Clarification: IA Handbook of Practical Serat-
egies for Teachers and Students, New Yolk: Hart, 1972.

3Jack,Fraenkel,,Helping Students Think and Value,-Englewood Cliffs, N.J.:

Prentice-Hall, 1973, pp. 238-243.,

-14-
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d. Reasoning more than one stage beyond'Ehe child'S level is
notunderstandable to the child.

e. Reasoning at a stage below the child's level will not cause-
.

the child to regress.
f. Progression through the stagds is not automatic.

Kohlberg has discovered that children will be helped to progress through
the stages by being, presented with bonflicting toral dilemmas; by dis-
cussing With classmates what the people facing the dileimas should do;
and by hearing And discussing reasons with each other It is important, '

to provide, pportunities for children to discuss open-ended conflict
dilemmas go that they can be exposed to reasoning at Stages one level
higher than their own.

AO

Teachers can create the ir own dilemma situation related to classroom or
'personal problems orto content being studied. (Should a child tell
"his/her,parent about the wrongdoing of a brother?- Shoulii*Truman'drop
the c.bomb to save the lives of Americah'soldiers?) Or they may
wishIlltse material available from publishers curricufUm projectS:4-

Six Stages-of Moral Reasoning--

Kohlberg states that a person makesporalsdecisions on the basis of:

Stige 1 - Whether it is.likely to cause punishment or reward:

Stage-.2 -,Reciprocity; i.e., what is appropriate for others is
appropriate for me.

4
t

Stage 3 - What he/she thinks a "good" person would do: What one
; believes authority figUres want.

, Stage 4 - What autho and the social order require. Rules are
Immortant.-:

4 Stage 5 - Majority the constitution, the Social contract..

Stage 6 - ConsciLce, universal principles; mutual respect and
trust.

Area resource teams and subject specialists can provide more information
on Kohlberg's theory andideas for adapting his ideas in the social.stud-
ies curriculum.

A .

'First Things: 'Values is'a sound filmitrip'beries,useful at elementary
levels, especially primary. Guidance Associatgs,

Moral Reasoning, Xerox Education Publication s., Columbus,thio, is a40-
page pamphlet with case studiessfor Levels

4 -

''
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C. DIAGNOSING AND DEVELOPING SKILLS

A basic strategy sequence for skill diagnosis and development is:

1. :identify the skill appropriate to the task,:

2. Administer a diagnostic instrument which is simple to administer

,,and check.

3. Divide the class into groups according to degree of-mastery.

4.. Set up activities for students who were successful, which permit
them to apply their skills to-content under study. This allows
time for the teachh to'teich the skill to those students who have
not yet mastered it.

5. Establish a system for recording the skills program for each stu- -

dent. One way would be to develop a chart for the class, listing
the skills for the pro ram across the top and student names down
the side-, As each stu ent masters a skill, he/she is checked off.,
This enables the teache to S,,derAify_quickly skill deficiencies
of individual students d of the class as a whole.

The following is a sample diagnostic instrument.5

Skill: Distinguishing between'statements of fact and statements of

opinion
.

9 ,

Directions: Place an,F beside statements of fact and an 0 beside state-

mbnts of opinion. (The teacher should read the items albud to prevent

reading ability from being a factor :)

1. Jairfat'County is in Virginia.

2. The Bushmen live in Africa.

3. Ralph Nader is America's greatest consumer advocate.

4. Seattle is northwest of Miami.

5. Richard Nixon was a great president.

5For further examples, see Selected Items for-the Testing of Study Skills
and Critical Thinkftig, Washington, D. C.: National Council for the

Social Studies, 1971.

-16-
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'D. DECISION-MAKING

Social studies education is supposeto help young citizens to become
rational.decision-mAkers,so that they can.resolve personal problems and-
influence public policy through effective social adtiolv

The outVine'beow depicts a decision-making process.

DECISION-MAKER---

Problem

I/

Gathers facts, selected con-.
cepts, generalizations from' .

social sciences and other
sources 4

I

Analyzes Values invOfved.in the
problam. Clarifies personal,
attitudes toward these vAlues

Synthesis

Uses knowledge and value
analysis to examine altern-
ative courses of action and
their consequences

Conclusion

Chooses course of action

Action

Takes'action to effect"
the goals valued

0 -465
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I
Decision-making in the classroom may take place in a variety of ways:

a

,

o

1. 'Given a situation (game, role-playing, community activity)
student/group eseablis4es, or has established for it,'spe-
cific'valafor the activity. Fact's, are gathered and evalu-
ated in view-of the goals determined and bhe individual's/
group's values.:Narious courses of action and their con-

lb. sequences/ire considered- A course of action is selected
in termg of goals Valued.

2. One student/group compares-decisions maderin'classroom
setting with those of another student/groui., Student/
group compareg, similarities and differences,and.analyzes
and(determines why, in a given situation; decisionsmay
vary.,

3. Student/group analyzes decision-making process followed
in historical event such as a declaration of war, pass-
age 9f Social Security Act,. appointment of .Supreme Court.
justices. Student/group researches the,eyent. Student/
group.discusses whether, given the same data, a different
decision might have been reached, and justifies. This
activity can be carried out in a variety of Ways includ-
ing role -play, panel discussion, etc.

ss
44'

v
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t
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Section C

September 3, 1974

Social participation is one of,the four major components of the social
'studies curriculum. It is hot enough to have children know things, mas-
ter'skills, and understand valuep. It is important to help-,students
apply knowledge, skills, andvialuee to issues in the real world: This
can be done by simulating theseA.ssues in the ,classroom, using the school
and community as a participatory, laboratory, or encouraging student action
outside school time. Social'iiarticipation gives students thp opportunity
to transfer classroom learning into'school and community action.

e-

4-^

For example, students can:

.

1. Become involved in peer-group activities.

a. student govetrant
b. clubs and organizations
c. school problems and issues
d. classroom activities,, discussions, xole-playing

4

2. Become involved in community activities.

a. local actiona
b. human relations, He hospital work, tutoring

programs, etc.
c. political activities: registering voters; volunteer-

ing for campaign activity, etc.

Gain increased awareness of the ability tweffect change.
A .

a. involvement in state andnatonal politics
seeking out problems that need solutions and acting to
find solutions

Z.=
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8

F. GROUP DYNAMICS A
uv.

Group dynardcsis concerned with processes of interaction within a gro5p

and with the roles that individuals. play in groups.

All groups have leaders and followers. Other group rol,s, are Mockers,

dominators, initiators, railroaders, comedians, etc. Students should be

helped to be aware of their roles and how they affecb group behavior.
They should also be helped to understand maintaining group solidarity.
These objectives cad be accomplished through games, role - playing, exer=

'cases on teaching consensus, and other techniques. Students and4teachers

need to understand that the arts of discussing and solving problems in
groups are arts which require training and mastery of "group dynamics"

,skills; these prOcesses are just a important as the substantive solu-

`tions that students aim at. Area i.esource teams and subject specialists

can provide concrete ideas on teaching group dynamics.
r

The following are examples of group'dynamics strategies:

1. Recognizing group roles
a

a. Write selected roles on sheets of paper (leader., initia-

tor, information giver, blocker,Wominator, question .

. esker, etc.). Give one sheet secretly, to eachsiudent.r,

\b. Give the group a problem to solve. '

r

L ,,,,c. Tell_ each student to play his/her role while the group

'---. , a. .,:pts to solve the problem, ..'-N,

-

d.' Aft -r about 15 minutes, stop the discussion.

;e. Have group members try to identify the rolei-that each

.. played.
..,

*
f.-'.Have students isdiscuss how group should deal with each .c5:0

. .
-' role, which roles promoted group solidarity, what roles

hindered group solidarity.
g. Ask the,group'what they leaxtned about the roles people

*Playin-groupa. -

'

:. 2. Observing_and analyzing group behavPor: The Fishbowl

o

t

a. Divide the class into two groups.

b. Place one group 4n a circle and assign a topic to discuss.

c. Place the other group in another circle outside the dis-

cussion circle. Assign each student in the outer circle
one student to observe. They should observe such things

as:

'03- -Was the student you watched a leader or folrowei.?

, (2) How; often did the student speak? e

(3) /Was the student interrupted? Did the student

interrupt others?

(4) Did the student,participate actively? Did the

student withdraw?
E

d. After a few mihutes, disatia4ion. -

e. Have members of the outer circle'gi4feedba,ito mem-
bers of the inner circle. You may wish to's are feedback

-20-
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to,the group' in a whole rather than
,

mentioning names of ,'

individual studentb. ., .
..,- ,

f,f. After the feedback, haVe the-two groupi 'exchange places.
Repeat the pr&ess.

g. Ask the students what they have le ,armed about group
behavior.

,Reachin: rou: c sensus: Sto Action

a. Divide students in groups of five.
b. Ggre'eaeh student a 't of ten opinion statements on

a topic,
c.' At the top of the pOge, wr

,(1) Agree strongly
(2) Agree
(3) Neutral/ o opinion
(4) Disagree
45) Disagree- robgly

Telleach group they have 15 minutes tb reach Consensus on
as many statement's as'possible. Tell each groupto select
a recorder who will word the appropriate number (1-5)
beside the statementgon which the group reaches Conseil-

- sus. Explain that consensus is not a majority; it is a
position that every member of the group can accept.
After eight minutes tell each grolip.to stop.

f. Have each group take five minutes to'discuss the follow-
ing questions: ---

d.

(1) Do you needa leader? Do you have'one? HowAid
. he/she get to be onet/ . 0

(2) Is everyone participating? Have any ideas been
passed over? 1,

. 4

(3) Does the groui'haye a'plan 2for making its de cisions?
°(Did you decide tow ko decide before you stitted
deciding ?) s .

.

(4) How can the, group function more efficiently?.
. .-

.

g. After five mines, have the group go,lock to the task.
h.' After eight minutes, stop the.group.,
i. 'Discuss how-each group' functioned., Did they fuqtion more

effectively after analyzing their group's procedfire?
j. Ask. the 'students what they learned about ,group process.'

y ' '

4. .Magic Circle technique' (Elementary)

In the gic'Citcle technique, the students and their teacher
(facilitator-leader) 'verbally explore themselves and each other

though group interaction. They shire feelings, learn to listen
. N.

, .00069
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and observe others, improve communication, and understand respon-
sibility for the effect of eac0s behavior.

1 Guidelines for the circleL,

P.

a.

b. One pe n speaks at a time.
c. Person spec on the topic.
d. No value judgme s are made.
e. Student.should be ccuraged but not forced to speak.
f. Length of time per c rcle,depends on interest of students.

SAudents sit in a circle.

Sample topics. for Circle:

a. I feel happy when,

b. I'm afraid of

c. One way I helped .was

d. 'I get into trouble when

e. A friend is

-22--
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I G. OPEN TEACHING/LEARNING

. SOCIAL STUDIES K-12
Section C
September 3, 1974'

This approach to teaching and learning is not limited by the physical.
environment. It is an attitude incorporating access for students to a
wide variety,of learning technique's and materials. Open teaching and
learning can be employed in,either a self-contained or a physically open
classroom.

Following are some ideas and terms commonly associated with-oi,en education:

1. Integrated Curriculum

An interdisciplinary theme, such as the westward movement or
conflict, can be used to teach a total unit or curriculum. For
,example, the westward movement can be used as a central idea to
teach the following:

'Ca

Social Studies - identifying reasons for moving; people involved,
routes followed, problems encountered, decisions
made, etc.

Mathematics - measuring distances, keepiiQ statistics, interpret-
ing graphs and charts

Language Arts - discussing and wfiting diaries, letters; reading
documents; spelling; vocabulary

Music - performing songs and dances of the period; examining and
playing instruments of the period'

Science - identifying climatic conditions, flora and fauna of the
prairie, food sOurcei;'examining principles of machinery,
medical science of the period, sanitation

Foreign Language - learning and tracing terms used by different
immigrant groups

,

Physical Education - participating in games nd dances of the
period

2. Facilitator

A term used to describe the teacher's role in an open learning envir-
onment.. The facilitator might function in any or all of hefolloil-
ing ways: 1

- provide resource help to assist students in,learning
- diagnose students' individual, needs

a- provide variety of materials, activities, approaches to
suit individual needs -

- involve students in.self-evaluation
- guide and show interest in students as individuals

3.' Learning Center
A

A visually attractive, specialized area, such as a table, that con-
Main multilevel and multimedia materials or activities, directions

..?3-
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,

J

for their uses and a means for recording work completed. There may
be inatiple.benters in the same room, emphasizing one' or mbre learn-
ing objectives dealing with content,. skills, values, or; social par-
ticipation. A center an be used by small groups or individuals.

4. Learning Activity Package (LAP)

A learning activity package is.a,method of individualizing instruc-
tion. It is a written, attractively packaged series of activities
Which allow for some choice by students. LAPs usually include:

a. Rationale a brief statement ofthepurpose;of the LAP.
b. Objectives -,indicatipg what the stu4ept should be able to

do after the completion of the LAP.
c. Pretest - to help student determine which LAP activities '111k

pursue.
d. Series of activities, some required, some optiOnal. Each

activity indicates:'

(1) What the student is to do.
(2) Where he/she is to do it.

. (3) Wbether,the activity is individual or dome with a group.
(4)- Material needs.
(5) Provision for teacher to initial completion of the,

activity.

e. Posttebt.
f. Student evaluation of the LAP

Activities should provide for:
A

a. Use of various Aka.
b. Various learning styles.
c. Various levels of difficulty.

Area resource-teams and subject specialist can provide additional
information and sample LAPs.

5. Contract

A contract is a method of individualizing instruction. It is a .

written agreement between teacher and student(s) in which the stu
dent(s) makes a commitment to accept responsibility to satisfac-
torily accomplish agreed-upon tasks. &contract may be simple or
complex. A sample contract follows:

-24-
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Beginning Date
4

Completion Date

I agree to do the following as fulfillment of the objective
for the unit on

1. Read

2. Draw a picture of

3. Distribute a survey,of
etc4

Student Signature .

Teacher Signature

6. Record Keeping and Evaluation

In an open teaching/learning environment, accurate record keeping i8
essential. Some techniques that have proved successful are:

ments, samples o
b. Anecdotal recor

observations'
class...

. c. Checklist
dent n= s

lish ts,

of neral
st engths.

d. udent- teacher conference.- conferences held .frequently can
be used to assess' student needs, progress, and problems
Student recorded progress sheets - students,record their
accomplishments -during a speci4ed.period of time.

lders - include completed diagnostic-instru-
student work, evaluations, contracts, etc.

index cards on which teacher writes brief'
out individual student progress during or after

hart - list skills or tasks across the top and'stu-')
down the side. Teacher checks off student accoM0-.
skills mastered, etc. This provides an-indication
class needs and of individual weaknesses and

Two examples of individualized.group.seW-evaluation are he Cla s-

room Environment Checklist andLearning in a Small Grou : What's
Going On? "-Both examples are drawn from Social Education, Washington,
D.C., National Council for the Social Studies, February, 1974.
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LEARNING IN A SMALL GROUP: WHAT'S GOING ON?

The following questions were developed for you to use with your group to help you under-
stand better what bas been going on while you were working on projects or other tasks.
In addition to the concepts and information yodysed and learned, you.also learned a lot
about working together. The questions below may help you learn more about small-group
work itself and how it can operate effectively and efficiently.

Group Opinion

1. Where's the Group in Solving the Problem? Very far Fairly far. Not so fa

How far did you-get in
defining the task?
collecting the data?,
exchanging information?
analyzing and evaluating data?
making a decision?

Was the group
moving towards solving the problem; why?

--bogged down; why?

II. How Well Is the Group Working Together?

Are the members
_sharing information?

expressing different points of view.helpful in
seeing all sides of the issue?

clarifying ideas Of others?
--building on ,ideas of others?

III. Haw Well Are the Group

Are members
encouragiaach other?

keeping commuNcation channels open?
helping to settte disputes?

__getting the disCussion off dead center?
__Jetting and,givingtfeed--(i.e., checking out how

you or others feel or think)?

IV. What Are the Problems You Think the Group Needs to Work On?

/ .

e(Very well Fairly well Not so well (I

Members Helping Each Other?
Very well Fairly Well Not so well

0

How can you work on these problems?

0 0 0

0

a

6

41.



SOCIAL STUDIES K -12
Section C
September 3, 1974

7. Grouping .

:Students can be 0.aaed in small groups Within a class for a
variety of reasons: Grouping can Ise a method of individualiz-

ing instruction.

- a. 'Skill Groups - Students are grouped on the basis of level
of mastery of a specific skill. The teacher spends most of
his/her timewith students who have the greatest need. Skill
grodps change, based on teacher diagnosis,, each time a new
skill is introduced.

b. Interest Groups - Students are grouped for certain tasks,
subordinate to a theme or unit, based on their interest in
the task.

c. fgaintenane Groups - Students who are supportive are grouped
with students who need support from peers

d. Special-Purpose Groups - When there is a bulk of material to
analyze, groups.pf students take a portion of the-data to ana-

. = lyze, synthesize,and summarize for the whole class.

There is some evidence to indicate, that grodp4 of five function more
effectively than groups of other sizes. Evidence also indicates that,

especially in at increasingly depersonalized society,,students should
'function in the same group for an extended period of time, unless, of
courses groups are based on specific teed, such as aktllgrdupi.

6

-28-
,'1

OD-

:
K.

6



$

H. INQUIRY .

SOCIAL STUDIES K-12
Section C
September 3, 1974

The term "inquiry" refers both to an attitude and-to a process. At one
leve '., 4nquiry'is an attitude on the part of students and, teachers which
indicates that a valuable method of-Yearning is to develop skills and
procespes of thinking that are a east as important as the information
itself. The inquiring teache- does not provide all the answers; the
teacher encourages studen to discover answers for themselves add con-
centrates\his/her drier es on helping students master theseprocesSes
of discovery.

Inquiry also fers to a more formalized method of investigation. This
process i udes:

oosin: ab issue to investigate.

Stating a hypothials- (what the student thinks about the
issue be.fore he/She has investigated it).

3. Gathering information about the issue and maintaining a
record of the, information.

,
. .

.

4. Organizing the information (this generalfy implies classi-
fying the data under main headings, such as:- (1) Support

7?
hypothesis; (2) rejects hypothesis; (3) suggests a modi i-
cation of hypothesis; (4) does pot, relate to hypothesis.

5. Analyzing the information by testing it against'suCh ques-
tions as:. (1) What is the-source; is` he source biased?
(2) Is O'an important or minor point? (4) Is it sup-
ported by other information? . ,

6. Synthesizing the information, e.g., statingwhat the infor4
mation tends to show* correlating the inf6rmation.

/.
('

7. Drawing,axOnclusion. This..;; , rdqUire retaining, revising,
or-rejecting thi-original hy.. hesis, and becomes a general-
ization:

8. ..S/uporting the conclusions with data.

9. Eva1 9ting the process of investigation to'determine what
was learned about. the issue and about how to'investigate
an issue.

=--

Subordinated to each of these component processes of inquiry_are many
'''' A,specific skills, which, during the. process of investigation, must. be

\
taught or reinforced;..e.gdistinguishingsfact from opinion; recog-

. pitting b as; distinguishine7','betwPen primary a d secondary sources;
summati mete.etb. .

fC ,

%
0
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I. -EVALUATING DATA*

r

When having students evaluate data (readifts, films, pictures, arti-
facts, etc.) the teacher must be aware of the level-of complexity of

-the material and capabilities of the studenk. "Evaluate" could mean
a'very simple "Yes, I like it" or'NO, I don't like it because..."
and that may be perfectly. appropriate on some odcaions. However,
most of the a more complicated process is'indicWted which will
iiiclude some or all of the following:

1. Distinguish between fact and fiction.

2. Draw inferences and make generalizations from concrete evi-.
dence such as clicturea, artifacts, and classroom activities.

3. Compare ififormation from various sources; recognizing agree-
ment or contradiction.

4. List reliability of sources; exercise judgment as to the use
of:sources.

5. Support opinion with evidence.

6. Distinguish emotional appeal from reason: Recognize stereo-
types and generalizations.

44

t 7. Make logical inferences from dita.

8. Recognize bias.

9. Distinguish between fact and opinion.

10. Determine viewpoint of author or speaker.

11. Examine material for consistency, reasonableness, and freedom
from bias.

12. Recognite propaganda and the uses of propaganda.

13. Recognize stated or unstated.assumptions.

* For exercises and test items illustrating the varipus evaluative,
processes, see Selected Items for the Testing of Study Skills and -

Critical Thinking, Washington, D. t.: National Council forthe -

''Social Studies, 1971. r: .

:. ..'

....
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Ongmajor goal of education is to develop "critical thinking." A use-
-L,, ful definition of this, phrase is that it includes, all thought processes

beyond the memory category. In his book, Classroom Questions, Norris
M. Sanders outlin s the taxonomy of questions as.follows:

.0^Nt.c

MEMORY: The student recalls or recognizes'informitibn.

0

SOCIAL STUDIES K-12
Section C - ;

September 3, 1974'

SLATION: The student Changes information into 'a gym-

, bolic form or language. -

:INTERPRETATION: The student discovers relationships among_faCte',
generalizations definitions, valugs, and skills.

I

APPLICATION:- The student sol4es'a lifelike problem that
requires the identification of the issue and
the selection and use of appropriate general-
izations and skills.

ANALYSIS: The student solvesilaproblem in the light of
.conscious knowledge of the parts and forms of
thinking,'

SYNTHESIS: . The student solVes a problem that requires orig-
creatiVe thinking.

EVALUATION: The -student makes'a judgment of good or bad,
right or wrong, according to standards he/she
designates.

By mastering the taxonomy, a teacher can lead students into all kinds of
thinking through careful use of questions that require students to use
ideas, rather than simply remember them. A teacher who-Offers students
appropriate experiences in translation, interpretation,application,
analysis, synthesis, and.evaluation can be assured thatlinstruction in
every aspect of critical thinking is being provided.

FolldWing is an example of seven levels of questions, whidh students might
be asked about the fifth amendment to the Coristitution.

MEMORY: What rights,are guaranteed to the individual by
.

k the fifth amendment?

. ANSLTION:. , Restate this in your own words, "...nor shall be

illi

. -, compelled in any criminalcase to be a Witness
against himself."

-31-
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INTERPRETATION:

APPLICATION:

ANALYSIS:

.SYNTHESIS:

EVALUATION:

4 110

What does this mean? "...nor shall private PrOp-
,

erty be taken for public use, without just compen-
sation."

(Memory) What does it mean when someone pleads
the Fifth,? Under what circumstance might you use
the Fifth?

Why do we need the right to remain, silent?

If you could make changes in the fifth amendment
to insure greater;protection of the innocent or
insure that the guilty are discovered and punished,
what changes would you make? Be prepared to defend
any changes.

The right to remain silent protects both the inno-
cent and the guilty. Is this fight more important
than punishing the guilty? Why or why not?

-32-
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